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Ethics have to do with the relationships that exist between)and among people, ,‘.';

with the modes of. conduct that exist within a profe551on, and with the moral prin-

ciples of the cultural heritage to which a soc1ety or c1v1lization makes reference.

In any discu551on of pedagogy and ethics, it would seem that two: notions come 1mmed1-
ately to the forefront. First of all there'rs the concept of knowledge (the-right
and responsibility to know) and the methods of studying and - developing suqb knowledge.v
Second, there is the concern for purpase. -That is, for what enes or. reﬁ!ons is
knowledge so studied and developed? Certainly, the two 1deas of knowledge and .
purpose are interrelated, but theirlseparation here is'appropriate for‘analysis;

which by the way, 1s an ethical decision of professional conduct .-

Given the fact ‘that the people 1nvolved in education, such as students, teachers,
(and authors), and parents (taxpayers and othhr interested’ parties) have different

biases relative to knowledge (method) and purpose, it 1s inevitable that d11emma§

‘will develop and 51nce,thesc diremmas involve relationships among people, profes- ~ .
sional modes of conduct and references ‘to the cultural heritage, sa?d_dilemmas*

become ethical questions.

.

Thesc arcas 6f concern can be drawn so as to establish points of intersection .
’

between individual and group rights and the notions of knowledge and purpose. Such
a framework can also point out possible areas of conflict that is, the delineating

of rights and the movement away from educational equilibrium and ethical parity.

Parity meaning here an equivalency of liberty within a community as well as a sénse

of individual {and group) responsibility to self (each person) and said.community.
w 38 . .

-
*

*Address given by H. Michael Hartoonian, Program Coordinator, Social Studies-
Education, Wisconsin Department of Public Instruction, at the' CUFA General'Sessian
of the-National €ouncil for the Social Studics Annual Convention, Washington, D.C.,
November 4, 1976.
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Looking at each aspect of the model,we can build some understanding of the dynamics

"that exist among the several elepents. ;
| | N ) \ ’ .
. . P - o " Knowledge .+ Purposes .
. Methols of Study _ of Schooljng .
S e T . S\
Rights of Students R : i)
2
nghts of Teachers Administrators :
(and/qr authors) ; . g

Rights of Society (Parents) . - : .

~ S R . . . ‘

"This paper will deal only with the student and his or her rights and responsi-
[}

b1}1t1es vis-a-vis knowledge (methods of study) and purpose(s) of schoollng.

The rigbts of students

“things like "the student hls the right to read" or,."the student has the right'tb'

know American hlstory" in the sense that readlng and hlstorlcal knowledge are

)
Indeed, we learn to read and

intrinsic quaiities that will simply blossom forth.
also learn our history in thec same way we learn 'to play the piano or % shot

.we practice..

.

saskets.. .we work at it. In this context, students do not have a

‘ rightAto read, but a responsibility to know how to read as a member of a democratjc

© progiran?
\s

soyciety. But. these are not rights we need to discuss here. These things, like

";ight to read" are not, in fact; rights, but individual responsibilities'that will

ied to a loss of political, social and economic rights if not attended to. Sudh is

the nature of the moral community; that is, knowledge is a fynction of freedom,[ and

fre dom, in turn, is nece'ssary for responsible decision-making. Thus, the purpuit
/
N . ) A

of xiowledge and through it the possibility of individualﬁfreedom must be the [work

oF tle student, even when it seems to be against self interest or comfort.

)o we mean by studcnt rights the complete freedom of currlculum ch01ce°

.

Shouki the student have the "rlght" to tgke anythlng or nothing in the scha
]
This suggests a night to be in touch wlthaone s culture or not;

3

el t

S

What does this mean? Educatlonally, 1t does not meaﬁ)

[




to art and lzterature or not; able to Trgue rat1ona11y and make appropriate decisions

%

or not. Aga1n, in a democratic settxng there is-no choice here...to the limits of
one's ability, the 1nd1vxdual is responsxble to be in toucﬁ\wlth hls or her cultUral
heritage, and be able to make moral decisions.

We should be clear, then, on the issue of respons1b111t1es in the learni g -

KN

beyond the 1nd1v1dual's w1111ngness to embrace. Thus, the given in this situation

must be .the student's willingness to work at developing political,
ot - - - - o. " . .

social literacy. Without this attitude there can be no discussiof of rights.

What, then, are the student's educational rights and how aye they affected by

S
the educational'process’ First of all we should be concerned with the notion of
"parity of rxghts" and the de11m1t1ng of student*s rlghts to /the point where they

are out of step with said parity. As the rlghts of student are seen in ‘relation-

ship to other aétors in the educational setting we can observe those areas where the

greatest dangers appear, relative to said rights. In the/area of knowledge and

methods of study there'are two important ethical concermis:

1. THE PURSUIT OF TRUTH VERSUS THE PURSUIT OF
o —

2. THE INVASION OF PRIVACY VERSUS THE USE OF HERAPEUTIC AND CLIENT-CENTERED

METHODS OF STUDY.

\T IS ACCEPTABLE.

With regard to the former, student rights are/delimited when, for example,

areas of inquiry are closed not only by the selection of content, but by the modes

\
of presentation. Cicero once observed that the jauthority of those who teach is

often ‘an obstacle to those who wish to learn. /This is certainlf the case when
\ ©

educators confuse or do not de11neate the purguit of truth with the presentatlon of .

what is- "acceptable." Much of what went on during the c1v11 rights movement of the

LS
Ceman .




late 60's...the inclusion of Black History in the:social studies curriculum for = -
example, was a manifestation of a plea for more truth. However, in many places it

"was not acceptable." When teachers and/or authors:suggest'even tacitly that there

" is one truth...as with a particular interpretation of history, or as we sometines

see in some curricular mdvements such as value clarification or in curricular organiza-’
: : ’ . ‘ N
tion patterns such as career'education or a curriculum based upon behavioral outcomes,

‘we are confusing acceptahilitffwith truth, and infringing upon the rights‘bf students. 3

" Related to this "one truth" syndrome, is the bandwagon approach to educational

v

changeﬁ When the bandwagon approvach is used that is, when a new fad comes by every

a

ear or so and educators feel obllged to "jump on," students' rights can be- constricted
y J:4

by the fact that rationality seemed to go begging. . If students' iights ate to be
¢ _ , , .
respected, then the methods of study must embrace the highest intellectual limits

that the educational community can muster. And educators must understand the

complexity of our human cultural herltage and the obllgatlon we have to carry same
P
to the next generation. In addition to carrying on the factual knowledge of the

Cultural heritage, we must also provide for the processes or way in which knowledge

is studied and truth is pursued. This means a respect for the demands and'fntegrity

of logic as well as for the comnunity of scholars engaged in the pursuit of truth.

»

To the limit of the infringements upon the rights of educators and society, students

o -
must be able to pursue truth with skill, taste, and sensitivity. In a real sense,
| '

there must be a "'social contract" between the student and- teacher which addresses

- . N

mutual respect, craftsmanship and integrity of work.

The second issue, that of the 'denial of a student's right to privacy is most

repugnant-in a denocratlc setting. In the case of its relationship to certain

A ’

e
methods of study it-.is even more offensive because it speaks 1mp11c1t1y to the
notion that the student is sick and in need of therapy When students are coerced
to reveal their "inner feelings in a classroom and when teachers play at being

. ‘ -4 -



psychiatrists, psychologists or.therapists we have a situlition where the setting ‘of

30 to 1 (patients to therapists) and the training of same therapists must raise .

ethical coﬁcerns of privacy invasions as well as tests of'competency In addition

- ™ &

‘to the,questxon of prlvacy, there is the addxtzonal dilemma  in some nethods of study

>

that argue for a. relatlvxstlc moral‘p051t1on...sort of an "1f 1 feel okay, it must

be rlght'...or..."let's take a-vote on it to see if it's r1ght "e This is a serlous

ethlcal and methodological issue w1th wh1ch educators mpst come to grips. Just
because we feel good or a. vote is takgn does not make a 51tuat10n right. . Yet this

type of methodology or th1hk1ng permeates many of the personal and soc1al dec151ons

made today. For example, there are some communltles and even states that feel they

can '"take a vote" or survey, call it a needs assessmeﬁt, and then turn around and . °

L4

use it oﬂhcgtizené and students to 'tell you what you need."” It seems to have never

occurred .to the authors of such: assessments whether or not the ballot box is an

3

>

approoriatc way of defining cultural-and/or educational needs. .’A similar situat&on
takes place whéa an issue like abortion is placed on the ballot. The asshmption is
that if pcople Vthvabortion up it'will be okay and right, and if they vote it down;
it will be bad, indeed, immoral. It is 1nterest1ng to note that L1ncoln faced\a
similar sxtuatuon ‘in the kanqas Nebraska debates. As you recall in that_settlng,

the,1ssue was whcthcr or nof_settlers in the new territories could vote slavery in

- > . . »
or vote it out. &incoln suggested that it didn't make any sense to vote slavery up

or down for slavery was a moral 1553\’and beyond the methodological power-of the

ballot box. . . '

Turning to the second category, that of the purposes of schoollng and student
rights, it is clear that ,in soc1al studles educatlon rationales seem to be beyond #

reproach. Cltlzenship, awareness of cultural her%}age, and economic literacy are
’

only three of many ncasons stated relative to the purposes of social studxes programs. /

a ’

Yet, because of our. 1nvolvement in the total schooling process and because of the
. | | * -5 - ¢~ \
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almost mindless acceptance of the e¢bntr
: g

room, school*'adininistrative, and societ‘

iétibné between stated purposes. and class-

l?ractlces, some ethical problems"rlse.. I

sould like us to "look at the followlng c0ncern; whlch reflect this condition:
1. UsING CHILDREN TO CHANGE socxslg o 4

2.  GRADING STUDENTS FOR SOCIETAL NIENCE.

_ 3. TRAINING STUDENTS WITH UTILITAR AN 'SKILLS DEEMED NECESSARY BY SOCIETY'S
NEED FOR WORKERS, PARENTS ANQ CITIZEVS

R
: The f1rst issue dates bdck in our: h1story at least to 1932 and George Count's

rhetorlcai qqg>t10n in book form, "Darq*h 3 Schools Build a “New Social Order?"
TiE

Counts made the now popular claim that s‘(ce educators represented nelther the - \

1nterests :of the moment nor of any special econom1c or soc1al class, they could seek

3

and use power on behalf of the "great maszes of the people." As noble as this

he phllosopher/k1ng d1chotomy " That is,

t

can the profebsxon of pedagoby 1nf1uenee_polrt1ca1 power and morallty at the same

time? This is what Counts was rhetorlca;ly_ASklng. However there are at least two

charge was and is, it fails to deal w1th

LR

ethical problems with this question thatfwe'séem unwilling to face relative to
students' rights: o ffi
1. WhOsd image of the future'aregwe to move toward?

‘2. Why should children have to,play the role of experimental creatures in the
soctal expcxxments’

Most of us would sa) that we should move toward a more just society andsplan to
\

bulld a situation where the human habxxat_and the natural env1ronment are' in harmony.

RPN

'Agaln, very noblc in intent, but thege are concerns of definition as well as method
here. To what extent do we study;the nature of Justlce° What is justiceé? What is

the just socxcty. What is 4 Jubt pex:on; Can we move toward a concept like Just1ce.

which receives such a‘small amount of attent1on in school’ Next, take our method of

1mp1ement1ng Justlce% The idea ‘is usually set for action in the next generatlon

-

If we want &t just socicly, ?hchun dc14HCf5ume, perhaps we should practice Ju>t1te

) ~ T .
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.now..;in‘our séhoéls, and in our communities. Hgy,can we tell Black and Nhlte
chxldren, for example, to live and work tegether when the adult models won't? I;

this light, forced busing of students for racial balance is a cop- out...our problem
415 not geography, 1t's att1tud1nal and attitudes aré changed not by telling or .
talking at chlldren or even moving them around, but by what they see in the. character
of- adults They are say1ng to us..."I can't hear a word you are saying, for what "
you are is speaking too loudly." If we are going to use buses on students let's

make sure that other items are also accounted for, likg open housing and employment
opportunities. A "parity of rights" should exist befween child and adult...the
children can't do it alone. |

.

On the other hand, we hear quite often that experlmentlng with the lives of
students doesn t hurt them. Indeed, life is an experiment. Hurting, however, is
not the issue...the manipulatidon of human life'is. If, experimentation is desirable
ih'the first place,. perhaps it.should begin with that adults. At least, we ought to
asx; "by what right doq5»socicty'use children to—fostér_cﬂénge?"

A s§cond tssue that has to do with the purposes of schooling and students'
rights is the grdding proccdures which aré used and are, I believe, aﬁalogbué to the
situation that took place in a pickle factory I used to work in as a teenager. In
this factoxy, farmers and pickers would brlng¢cucumbers to the plant and empty their
sacks or trucks on convcyer belts that would carry the cucumbers to a vibrating
‘grid. The grid had various sized openings ranging from approximately two iAéhes at
the.beginning to approximately one foot at the end. Cucumbers would fall upon the
grid and would "move aloﬁg" until their.§ize and the size opening in the grid coin-.
cided ‘and they were "graded." Thus, number “ones' fel)l in 6ﬁe group,‘number "twos"
in another, number "threes" in a third and so.forth until only .the very lérgc cucum-
bers were left and they were turned into gelish.' &his grading procedure made it

very convenient for the processors who could come by and pick out the number 'ones"

or the number Uthrees' they wanted. %8

‘%
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In a real sense this grading process in the pickle factory i$ not unlike the
Fl . ' “a ..

gradfqg process in schools. gn.moét instﬁnées, the brocedure of grading a student ~ |
bhas‘more to do with Societal considerations than with individual gro;tht :Emp1oyers'
want to know what kind of student théy are Hiring.,'Univetsities want to know how
students do and will do, in their academicAwork.~ Again, we should be williﬁg to
argue, by what right do séheols "grade" their studgnts,for societal- efficiency?

] 4 .
.Finally, there is the ethical issue of whether the purpose of school is to

- - -

v prepare the student directly for the present society. Is the purpose for ?unning
| school ukilitarian in nature? Shoulq it relaté to tﬁé present societal négd (and
norms) for workers, parents, and -citizens? "Education for sometﬁing“ seems to be
the plea here. A job; a habpy mafriedllife, better‘mental.healtﬁ ;re eXamplés_of.
why we run schools. Some say education is needed to sdtialige students, to bring

. “them into society. Noble reasons, all...but intellectually weak and dangerously

N .

misleading. Although cducation may be helpful in all of the above endeavors, it is
different frow political advocacy, social work, and psychiatry. Everything is what

it is and not something else, and citizens (educators and others) must be clear

-

relative to tihcir rationalce for schooling. The first questions can never be "What"
9 .

or "How" we dv things to children. The important or first questions are '"Why!' gnd'
\ '
"Should' ‘we do things to children.

)
-

 Thus, the rights of the student can bé truncated when educators and society
~fail to look at the étbical dilemmas of: (1) the puréuit of truth versus what is
acoeptabie; (2) the right of;privacy vérsus the use of certain methods of study;
(3) using children to change society versus the desire‘fér a "better" soc}etx;
(4) grading students versus society's desire.td more effectively use educated human

. . .
}resourccs; and (5) the opportunity to be put in touch with one's cultural heritage

{(general human culture) versus sociecty's need for utilitarisn skills.

- ‘ 9 | | .
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It is hoped that- the above ‘discussion can provide one useful way of depling

with-and understandlng the ethxcal underplnnlngs of schooling relatrVe to the rights.

-

of students ' The notion in most need of understand1ng however,_ls the dynam1cs, the
give-and-take; that exists when said rights of students, together with those of
LT S

educators and society are functioning in the same cultural setting. In other words, -

looking at rights per se is not.enough. We should also analyze the degréé of power

.

and vulnerability that each actor has as a funct1on of the rlghts of other actors.
That 1s, the interest of other peoplg must be considered in Juxtapos1t§on to self-
interest. Consider the power and Vulnerability of the student. Power is a fuﬁction
of autonomy, or self-government It suggests an inner- control that 1s relatlve to

7

the forces that control self from the outside... from others. Power is manifested
y _

‘most vividly in unilateral dccision-making. At its best, powgr can proéidé self-

. harmony and feclings-of Self-sufficiency? At its worst, power inffinges upon the
self-harmony of others. Power is thejopposite,oé vulnerability.~ Vulnerability
speaks to thie nukedness of the human being in terms of ability, dependency and
adherence to social norms. Whether academig, athletic, sexual, artistic, or moral,
our abilities arc never what we would hope them to be), and to the degree that we

feel inadequate, we are vulnerable and diminished inh power..

Our dependency on other people and institutions is also widespread and demon- |,

stratable. Whether it's General Motors, the University of Wisconsjin, or our families,

we, as individuals are dependent; for that matter so are the institutions. Depen-

dency is another name for order, and order and routine are necessary to institution,
]

'coggunity or society. In fact, socicties provide the.means for developlng depen-
":\

dency...it's callcd socialization. Chlldren are dependent on parents and teachers.

Teachers, in ‘turn, are dependent on administrators who are depéhdent on Boards of

Education, who are dependent on State Depaftments‘of Education, who are dependenf on

parents. Thus, are the roots of dependency nurtured...with fear, with the promise

-9 -
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of success and with se}f- esteem or enhancpd reputation. . In short, reputation is

- °

pr1mar11y a functlon of following so;1etal norms,, which, by the way, are changlpg

and that presents-mbfe'interestihg problems> However, those who would deviate run a’
. [N “ X r

high risk.of losing honor or rébutation. Yet, it is interesting -that many, if not

@pSt, of the world's maost importhnt;reformers, scientists, artists and philosophers -

B N . : _ 3 o Lo

‘were non-conformists.’ . _ . » - )

- -

Understdnd1ng a par1ty of rights has much to do then, with the trade- offs
{between,power and vulnerability. They are both necessary 1n the Just qpmmun1ty"‘
...be it a nation, a, school or a family. It first appears strange that these two

o+

. categories which are contradigtory should help us understand ethics. - But ‘the human
. ‘ _
being is a mgss of inconsistencigs, ambiguities and contradictions. 'This is the
.case, regardless of how rational we seem to be in the actions of getting what we

want. This latter tendency simply speaks to the fact that human beings know how to

* "play the gamc." Given the situation of "a parity of rights' as one attribute of

justice it boecomes lmmediately clear that this parity can only be athieved via total

community developaent and involvement...a community where self-harmony and vulner-
. . . | J

ability; selt-significancy and dependency can thrive. It 'must also be clear that
S B
-

ethics and oqull rxghts are not the same. Indeed, the'notion of treating all students
the same, or txcatxng adults and students allke is dysfunctional to Justlce and
parity of rights. For example, an individual may need Thch more "dlsc1p11ne" or
vstrict rule enforcement™ at age fi;e than another individual or the same individual

\ nqéds at'aée’twcnty-fivc. There must be, howéver; a parity of rights for the invqived

actors or groups of actors or responsible self-government will never be achieved or

maintained. And, within the school setting, questions about the 'purpose of - schooling"

and the "naturc of knowledge," and their relationship to responsible self-government

are central to any discussion of students' rights.,

- 10 -
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Perhaps an effective way to express inis cdnéept bf.responsible'autonomy (the
~_synthesis between'self and others; between 1nd1v1dual ‘and state) is through the
analogy of basketball. Basketball is an 1nterest1ng craft in that it® seems to take
*a high degree of athletic sklll in many areas...strength 'stamina, 5peed qulckness,
Jumplng ability, timing, and grace,. or at least grécefulness., What's-lnterestlng

about this game is the analog one can see in it to the educatlonal questlons of

- -

purpose and methods (of study) At flrst glance one th1nks the purpdse of the

basketball game is winning‘(or making money; which is related) but a closeg look

suggests that winning must be subjugated or made secondary to method(s). Individual

ball players seek and find sat1sfact1on in their knowledge of the game and the1r

d‘

interpretation of that knowledge into action. The "method of study" is the pﬁrpose

of the game to thosc involved in its playing. The team is a community (of scholars)
sand they are continually asking: '"What is basketball?" "How can we live np to its

¢ _l

-

standards, and, indeed, sct higher standards?" Failing to act on these two duestions

-

is to fai! abcolutely. There is a . parity of rights’and there is justice (not equality)

on, the baskethall floor. Without this "Justlce",certalnly winning would be dlfflcult

or impossible. lach 1nd1\ldual is vulnerable yet is in self -harmony. And, the team

-

is vulnerablce (to other tcams, to fans, to offlc1als, and to. management) Yet 51gn1f1-

V4 .
cant in itsclf. The ethical underplnnlngs of the team axge found in 1ts aeszre and

Y

ab111ty to ask and strive to answer the questlons of:

1. What is baskctball (past, present, future)?
2. How can we live up to its standards?
3. How can we continually set higher standards? ‘ i .
4. Is the team a community with parity rights (balancing vulne}ability with
. . — [}
self-harmony) ?
+ ; . p] T

- 11 -
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- If we transfer these quest1ons to edutatlpn we can ask: S o o
* ‘- . N N L x -
Do ". . o il . Nk“ .
) 1. What is educat1on (past prpsent future)? - , e LT T
o 2. How can we live up to its stAndards? . \5f o e =

3. How can we contxnually t higher standards? *° - : ' o

4. Is the schopl a‘ commun1ty wxfh parlty rxghts (a balanc1ng of vulnerab111ty
wlthlsclf-ham;ony)? - o ; » : ’ b T
PN _ e ] ) o gn .
~ "Answers to these guestiqns can he?p us deal with the purposes and methods of

-~

educatlon as thcy relate to student rlghts in the context gf a cultural settlng

~

These questlonﬁ also cali attention tq perspecthe, c?aftsmahshlp and intrinsic
-

mot1vat10n whx;h, in turn, points to that educatlon concelved here as most useful:
’ useful -0 the fddividual in terms of sat1sfact10n employment .and personal dec151on
maklng, useful to soc1ety in terms of respon51b1e c1t12ensh1p, and, useful to the

cultural hefxtagc in terms of the dlscovery of new knowledge.

g .
If we arc concerned about the ethics of our profe551on vis-a- v1s'students, then

.we must - bc wiiiing to share with them that mqgfure of equal con51derat1on made

Iogacall) unavoidable by tha knowledge that they will dwell in the house of tomorrow -
- . [
-alone;..withggL us. The best we can do, then, is to develop w1th them a sense of

perspective. Ethics, in essence,.is perspective...a view of time, place and culture

> EY
3

that transcends our brief moment here and gives all of us the criteria for grace, .

beauty, truth, work, faith and justice.
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