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Teachers'_impressidns, perceptions and opinions of children probably have

-

important effects on children's lives during the school years, and may also, in
some instances, havée more 1dﬁg-1asting effecés;which"ekténd beyond childhood.

Furthermore, since elementary teachers are typically in contact, or at least in

pfoximity with children for a substantial portion of cheir week-day waking hours,

' they would seem to be in a good position to make accmsute observations of children's

. N P : . . ' -
behavior, at least as manifesced in the academic group settings represented by
schools. Yet little is kncwn about which basic dimensions of children's «lassroom

behavior are seen to be %hportant or s§1iedt'by teachers, “or about the general

i \ : o -

adcuracy of teachers' perceptions of children's behaQ%or in terms of such dimen-~
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sions. These are the central questions addressed in this study.
. N ) N 3 ’ .
Teachers in six suburban fourth-grade claserOms'kincluding four which also

5

L ‘ ‘\ . .
contained third graders) made ratings of the classroom behéyior of each of their
students, using 5-p . nt scales to rate 30 items. Each teachér was asked to rate

each student relative to the other -students in her classroom and to rate all”

1y . a

. 5 e 2 ‘ \
students on one item Qefore going on gg/@he next. Among the iteys were ''per-

severes with tasks," "socially involved, accepted," "physically adﬁivc,y "willing
- L e ‘ ‘\\
to compromise,' "strives to ac w,'" 'skilled at problem-solving,”\Ccooperative;
} ' : ' \
helpful,” and "curious about many things." - Y

. y
YL

There were 183 childreq'in th» sample, 105 boys and 78 girls. ;
. . i - B ) . \
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The ratings were factor analyzédt and rctated to. orthogonal simple

\ ] . E—

structure. Five factors were obtained, and given the following names:

1) Autonomous intellectual orientation (with high 1oadiﬁgs for '"curious about
many thiﬁgs,ﬁ "sets problems for self," Yreflective, thinks," 'skilled at probleh-
"

solving," and "strohg irnterests in many arcas, among others)?
L

2) Democratic, cooperative behavior; social matur;_z (w1th hlgh loadings for

"respects others' opinions," "

. ‘ !
respects others' rlghts "-"tolerant of di £ferénces,
“"concerned for welfare of others," '"willing to compromise," and "cooperative,

helpful,” plus others); /o ' . _ - ! /

3) Perseverant achievement behavior (with high loadings for "perseveres with
. , . £ o .

~ ) ‘ e : N e .
tasks,", "st:ives to achieve," and "works well without rewards orrpralsé@” plus

others) ; ‘ : ' ‘ Y
\ . '
4) Involvement in class activities (high loadings for "enjoys class,™ "soc1arky

involved, accepted,'" “involved in class activitieé,” much/bencflt from class," qnd
‘ \
- AN
"competitive," plus others); and , ] . : _ AN
5) Undisciplined activity (with moderate loadings %or "physically active' and AL

"undisciplined"). - "

. X i ' ' ;o o ¥
Thejse factors can be categorized in a general way as-rclatlng:to either
I \

"task" or|"social-emotional" aspects of behavior. Two of the factors 1 and 3

[ .

"

refer to the ch11d s approach to academic/lntellcctual tasks. They distinguish |
{‘—A < {~~-4- L L'/I'C“-'fd' Wr)i" (:_.“' }._:-u'o“(i

between qh}léren—who—aﬁe int zllectually motlvatcd and work¢%n topics which they”’ -

e ! L |

£;ndf1ntr1n51ca11y 1ntercst1ng, and thesb-who sxmply‘work avd in the classroom,
|

presumably on whatevcr-eheg;afe assigned. These two factors bear some resemblance
. N .

3

"

‘to the distinction bétween "achievement via independence" and "achievement via

. ’ N ) -
- conform1nce put forth by Gough some years ago.  The other three factors -secem to

refer to more general aspects of clagsroom soc1a1 behavior an comportmcnt and

refer $o characceristics not necessarily ‘limited to academic or intellectual
j .

j S ’ i
i : .
O . .
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situations.

-

Significant sex differences were\found'for e factor $cores on three of

these fattors.. Girls' scores were significantly higher than boys' scores for
oA ' o C C

Pdemocrégi;: cooperative behavior" and "perseverant achievement behavior," and
significantly lower than boys' scores for "undisciplined activity." These findings,

that, girls were more coopefétive, better behaved, and harder working, are in

agreement with pthér fin&ings on sex differences among elementary-school-age

children. s - S

N

Measures of a number‘gf cognitive, mot1vat10na1 and attitudinal constructs

were also obtained from the chlldven in the study Among these were achlevement

’

test performance, ihquiry skill,"creativity, achievement motivation,_fear of Y
- o . RO : ' ~3
failure, locus ‘of control, dechratfc values, preference for cooperation vS. N

competltloq dec1s10n-mak1ng autonecmy, concern for others\ self -esteem, social

. ™
l N\, -

. . \ \ .. 1

0 \Dlllty, i ValUC on group aC'ClVlEleS N to:.erance 1'.'01‘ alrrerences N intrinsic {.

N

B

motivation, person§1 expression vs. strgctured role orientation, -bureaucratic

orientation,;and locus of instigation (a hsasurh of one's belséf that he 1s R
. . loe a2\ e
generally respons1b1e for 1n1t1at1ng his- own, act1v1t1es) These<PeaSUres were
. ‘ C A : B L
" \

ﬁqﬁ seen by- the teachers.

[y

L , ) N
Correlations bstween each of these measures and scores on the .ive teacher
rating factors are shown in the table. _ ’ . o
o B . o P ‘ \ . . |
The most interesting Set ‘qf contrasts shown in this table is that between

!
/

the correlates of the two achievement-related factors, 1 and 3. Several types of

measures are represented on the -left of the first page of the table. Some refer
. *—-\\‘ . - . e ‘

to general orientations toward achievement-related tasks and situations--""achievement

motivation,"” and "fear of failure" (it would perhaps be more accurate to call this

measure, "avoidance of situations of possible failure"); some suggest, achievement:

Vo
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orientatlons with a more autonomous flavor-- 1ntr1ns1c mot1vat10n preference

\_

for task self- d1rect10n some refcr to be11efs\about personal control and autonomy--

. \
"locus of control," "10CUb of instlgatlon " "decls1on making autonomy and perhaps

'\

"personal‘expression orientation'; and some refer ‘to orlentatlons toward adult
. .

. A . ",
. . . ; - \, '
authority--"bureaucratic orientation," "social desirability." All of these are

’

characteristics which seem to fit 1ogica11y with the name andﬁinterpretation of the

a11 of them (w1th the exceptlon of I-) correlate significantly with that factor A

(either ‘for one or both sexes, or the total).. None of them correlnte significantly

\.

with the th1rd teacher ratlng factor, "perseverant achievement behavfor." In'fact,
none of- the individual measures of ch11dren seem to represent th1s character1st1c
directly. However, there is a very high correlation (.65) between this rating

factor and the measure of achievement test performance, shoyn-ofithe second page
of'the table. Achievement test performance also correlates with factor 1, but
not to the same degree. k' : : -4

g

* The measures of creat1v1ty and 1nqu1ry sk111 (also shown on the 2nd page)
/

" correlate more highly w1th factor 1 than factor 3 while both,fhow sign1f1cant

O
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correlations with democratic vanes; and tactor 1 does with'"tolerance-for

‘differences." While these last two findifgs : ~ somewhat puzzling, ‘the others’

<

seeri coherent and consistent, and seem to pi - -/ i¢ evidence for the validity of

C ) ‘ : -
these teidcher rating factors as descriptions of student behavior. Thus, childrén
rated higH on "zutonomous intellectual orientation" are generally oriented toward

. < . ’
.independent and autonomous ach1evement related act1v1t1es are intrinsically

mot1vated have fee11ngs of personal eff1cacy, ‘and show creaL1v1ty and 1nqu1ry

skill; while those rated high on “perseverant achievement behavior" show very good

_achievement test performance (which presumably requires just such diligent
. ) / / :“( C cow

R
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consiétent classroom work) as their one very salient characteristic. Pcrh%ps if
: , ]

. . s
some of the other children's measures referred directly to striving behavior, rather,

\

'/«than orientations, attitudes, values, etc., there would have been further evidence
/ : : .
for the distinction between these two factors.

The measure of self-esteem also.correlatgd significantlf with cach of thése
;//éwo factors, buE in each case with a différeﬂt sex. The correlation was significant
for girls with "autogomous achiévcment orientétion” and for bﬁys witﬁ "persecverant
T o I - .
achievement behavior.," Althoﬁéh we don't want to make too much of this, it is

interesting to speculate on the possibility that in cach case sclf-esteem may be

> correlating with the type of achievement (or orientation) which is relatively more

7

—

‘opposed to the sex-role stereotype.:

)

The teacher rating factor, '"democratic, cooperative behavior" dhows nn v T
cant [correlations with the three most relevant individual measures, \
. .

\ ,
o
"

"democratic/ vVaiues," "preference for cooperation,"

and "tolerance for differcnces"

- -

—but—also with three others; creativity and inquiry skill (boys), and

) I
: . s
fear of failuxe (girls).. Thus, this factor also seems to show a fair degree of

(girls only

,
- N -~ - - I L s
Y Lot Wl enan o7 wr doa ‘w’v‘u" {e R A ST

Validity) 5 )
. . B \ ..I )
/. The er two teacher rating factors represent qualities which had no
Iy ‘ ' ) -
parall amgng the individual child measures. ‘They nevertheless show some

A . -
significant correlations. /"Involvement in class activities" correlates'
significantly with '"bureaucratic orientation" for both sexes, and with creativity- -

y ‘
for boys. Bureaucratic orientation involves compliance and orientation toward

7

adult authoritj,‘qualities which may help impel children toward classroom involve-

S . / '

. ment; the correlation with creativity is more puzzling.
< \ N .

The factor,.'undisciplined activity" shows negative correlations with

intrinsic motivation and decision-mgking autonomy, and a positive one with social

i

—— s e ————
N

O
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desirability. The first two\ef these suggest'that "undiséiplincd" children have
7 . : _ / -

. / )
relatively little internal achievement-related motivation; the third, that they

!

show (or state) compliance with adult values. All are fairly low, however. .
These results provide evidencékthat teachers' perceptions of their students
form clear and coherent dimensions which, when compared with- other measures of

. I . } . ‘e - . . -
similar orientztions or behaviors, appear to be quite accurate. While, as pointed

%

_out, we did not have measutres which corresponded with the last two factors, it

/ . ) ot
might be expected, based on the results with the first three, that correlations

-/

/ . : . .
/. . . . ) . . . .
/with appropriate measures would show evidence of similar accuracy. This suggests
. .0 ) .

/
7

that teacher: ratings, at least when combined into global dimensions, can be

[y

considered a feasible way to obtain mecasurés of child classroom behavior.,

-
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h_; A S S Solomon and Kcndall SRCD poper
Corrcl—stlono Betwecn Tenchcrs' thlngs Factors and Other
Indlccs of Children's Oricntations, Values, and Achievement-
Related Indices . o : L

Teachers’ Ratings Factors

Jther Indices : B o o
' : Autonorous  Deriocra tlc, Perseverant 1Involvement Undiscip .
Intellectual Cooperat- Achicevement 1n Class linecd Act
. Orientation iva Bohav. - Behnvior Aotlvltloo ivity Lev
Sex (M=|F=2) ~ -.08 .30 . 26%7 .03 -, 25*¥
Achieverent bows - .21% L.07 o4 .07 -.18
Yotivation girls .28% . .09 =13 ¢ .10 .07
tot.  .23*%F. .09 .00 - .08 =11 .
Pear of boys -.20% -.02 ~.09 -.10 .08,
Failure girls -=.19 : -, 22% -.0t « W06 .02
| tot. -.21*r ° -,09 v =06 .08 .05
Intrinsic  boys .28%* . =.10 .16 . .10 - -.18
‘otivation girls JL41*F W17 © =-,01 o . .09 . =.03
! . . tot. n°2*’_ .O3 ' "'007 008 _‘--015*
Total boys .15 .16 .06 . .00° a3
IAR. (loc.  girls .18 -.05 .05 .01 13
of control) tot. .15% W12 - L08 .01 ' .09 -
. : : . ) Q.’ : K
I+ {resp. boys .17 Jd5 - - .10 - .Oh .15°
for suc- . - giris .30+F - 00 ' « 09 ' -.02 - 903
cesses) '\\\totz J21XY .10 .11 T .02 . .0 |
| : e g K
I- (resp. ‘boys .07 - 11 . L,00 -, 05" .06
for girls .00 -. 02, ~.01 .03 . .18
failures) . tot. .03 .09% .02 -.01 .07 /
Locus of =~ boys .10 7 ..oé-\ , .03 .05 .17
Instig" 'glrls .29*" 018 i .11 .O]+ ) . -e O)'l"
ation tot, <.18% .08 .08 ,,01 .06
Buresucrat- boys =-.3L¥* .19 ! . Ok 25% * .05
ic Orient. -« girls -,35*%% =07 - =e10 31*"r ~ «10
(SEPS) tot, =-.33** J1 .00 27%F . ,05
Expl‘cssion giI‘lS 016 o .O)+ -e 05 . "'009 - 17
Orientation tot.. ,195* -.09 -.05 -.01 ) .13*“~—
Sotial Des-| boys -.35%* .16 B B .06 . 20%
irsbility = eirls -, 32%F . =.10 ‘ -:16 - .18 .17
(CSD) tot. -.33**% .05 - - 06 .10 ) .18% ¢
Pref. for = boys .13 -.05 . .05 | .09 .08
task self- girls .17 . ' .00 . . o=ell .00 -.03
Direction tot. ~.15f -.02 ) -.01 - .05 . - <03
Decision-  boys .22%  -.06 -2 .06 -.05 "
making = = - girls .20 T -2 .02 -.09 -.20%
Autonomy tot. .22** . . -1k . -010 .00 -.08"
SR . ; '8 ' : S
. S - ' _ - /




~ ' * Correlations with Teachers!'
‘ Ratings I"actors (Continued) °

Teachers' Ratings Factors

Other Indicés‘ Autonomous Democfatic,‘Pcrscvcrant“lnvolvcmént Undiscip;

= . S Intellectual Cooverative Achicveient in Claoss lined

' Orientation . Behavior - Behovior  Activitics Activ.hev

Self-esteem boys: -.03. - .16 L25k* .06 . . .06

: . giI‘IS'U. -30** . 003 . -1\5 : ‘ -20 -.Ol
T tot, o oL22%7 - .07 . e31FF el 06 vooolk

Achicverment boys | .35%% . . .0k . L63%* -.21 o1

formance:  tot. |.33** .62 b5%K =100 -.03

Creativity boys. |.27% .19 s =18 Loo% .10

. : girls |.28 ~.02 .07 .0l - .06
| tot. |.o1% L 23% .05 18 - . =.02
Inquiry boys L10 T 30%F Lol - .08 ~.01
Skill girls .31 o1 .00 - .19 .05

\ tot. .16 .23* .07 11 -.02
Democratic  boys S30%* 12 CLe3x . .00 -.05
Values girls , .18 o .19 . -,0W -.08"

’ \ tOt. -22** 016* . ('26*7\' -OO "-13 ‘
Prcft for  boys =.12 15 | -.03 CL =1l ‘ ZOlf-U
Cooperation girls gk .12 .17 ) LT W20
(vs.|compet.) toc. =-.06 J21xF .10 -, =.02 - =.02
Toletance - boys  .29%* -.08. .02 | =05 =03
for Dif- girls . .30%* . .23% - =05 .01 -.03
fererices tot.  ,28%* .07 . Ol -,03° -.09
Value on  boys =.0l 02 -1+ . =05 L1l
Activities =~ fot. =.07 a1 -.05 -.01 .07
Concern /~ boys .18 -.02 © .18 .09 -0t
for J girls .02 W1k . O .01 ' .20 |
Othey's tot. .10 .09 72,05 06 .00

Note: Ns for Achiavemont Tost Performance, incuily okill, and Creativity --
- boys=56, zirls=36, total = 92.;HNs for all other variables -- boys=105,
girls:?é,'totalﬂ: 1§§;¥ ‘ ,
* p<,05 . '
*% p . .01 ‘
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