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/ 'PREFACE

-

Sinee—the birth of school integration efforts in America, the "yﬁ/

g;—§¥9m1x135 cf children of dlfferent races and ethﬁleltiés has goné through’
V ’_“segrégatlan desegregatlan and resegregatlan. Durlng these past
‘  twenty-two years of” clrcu;ar motion, many aspects of the desegregation
'_ éxﬁéfience have-beeﬂ documénted'hy numef@us authars. The l;térature
is replete with any number of studies record;ng the affects and effects
of dégggfegatlan,on Blacks and Whites. . However, thérg is a noticeable °
void Gf,sﬁﬁaiés; reports, and other wiitings of school seg}egatiog'and

desegregation ag’rélatéﬂ:to the, second largest diseriminated group in

”'“ff"thE'Unitei States, the- Spanish speaklng people.”
g , : Ju;t as the popular misbélief ﬁﬁ% that Black Americans were
segrégated in the Sauth where they numerlcally coricentrated and rarely
in the North, so toc the stereotypic view is that Mexlcan Amerlcaﬂs are
seg:égated in the Southwest only. The fact is that Chicanos aré still
haﬁituéily separated in the Northwest, Midwest, ‘and Great Plains states.
But the school segregation qf'the Spanish speaking population gées
béndi Chicands§ it extends in numerical and'géﬂgraghicél seape_vith
the addition of Euerto'RiQaﬂs in the Northéas%Q Cubans in the Southeast,
and Latin Americans pocketed throughout the country (see Table I in
the Appendix for Spanish-surname enfaiiment'iﬂ ?ublic schoals)
Because of the national magnitude and majﬁr impact segregatlon !
hés thlg national Latino populatloﬁ and the proportional void of
recorded literature on desegrégatlon affectlmg Latlnos in the Uﬂlted

States, this paper is directed toward brlnglng some llght to thls vast
darkness. : T . R .
_ In gegeral the goal of this paper is to 1dentlfy resegregat;on |

;processes Qccurr;ng in multlgethnlc/multlcultural Eettlﬂgs ;ngthe ‘
United States where Spanlsh speaking students are concentrated ' Mcré
speclf;cally, the objectives of the paper are to ﬂlgcuSg (l) ;ncldents

of ethnic intraschool isolation, (2) mlnorlty student d13clpl;n25_“ _

(3) Spanish-surname teécher/administratér-digtribution;ﬂ(ﬁ) selection

- E




aﬂd pr@rﬂgtiaﬂ ‘as they ix@act on school éﬁﬁ& élasSTégm éivi‘ronm_ént: and
It is haped and aﬂtlclpatei that th;s paper W;ll (l) pramnte
»SPOHSOIEﬁlP by the Natlanal Tnstltute af Education of a substaﬁtlal

number of research projects on desegregatlon -T-3 related to the Epanlsh= ’

speaklng Studéﬁts aﬁtendlng Amerlcan_publlq sehégls all’ ae;ass_the-‘

" country, and (2) stimulate researchers and educators in the identifi-

cation and pursuance of pert;nent questions ngeding special attEﬁtlon.; B

With agalogiesvfagumy biases, the section on "Research: Dlréctlanal

Fccus" is offered ﬁé mark a new targg; :area for research. It was -

" felt-that- ;dentlfying a majgr _area wauid.be more- benéfchal and pra-i~r~ﬁ.w

s

dugt;ve than 115t1§g a speclf;: set of quest;on% fgr 1nvestlgatlon. .

Persaﬂal apprec;amlon is given to Dr Amos Isaae for mak;ng ﬁh;s'

sPOSltlQn paper é reality, and to Rabéfto C Perez for scquiring

‘eluglve sources of lnfarmatlan

.

Leonard A. Valyverde
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'fis%ﬁ L ‘OF THE SPANTSH-SURNAME STUDENT

" I; -Ségﬁggatiéﬁ: Traditional Medns

‘in empléyméntilhppblle accommoiatlons,

hau51ng,;,eiviL rights,® and educat!

SEGEEGATiDW DESEGRE@ATI@N AND- RESEGEEGATIDN\

A. Societal'Discrimination -,

':Amerlcan cltleﬂs of Mex;eag, Puerté Rican, Latin and, more’

reeently3 Gf Cuban descent like other excluded mlnorlﬁy groups, have

nlntentlanally been dlscr;mlnated against across' thefspectrum, that, 15,

2 3

admln;stratlon of Jjustice,

. oA : :
n. Not only have unfair diserifWW4 B

mlﬂatory practl;e; covered the entlre spectrum, but this natlgnal
blanket of uﬂjust behav;or covers the cantlnental Unlted States from *

Puerto Rlcans on the Atlant;c coast, Cubans in the Sautheast the

Chicanos in the Southwest to Flllplnos on the Pacific coast (see

'Table Ii,ln the Appenﬂlx for populatlgn d;str;butlan of the Spanlsh

surname in the United States) —In.addltlon, derogatory treatment” of

‘" the Spanlsh—surname American is as old as-the birth of this nation.

The E Dpe and depth of societal diserimination agalnst the Span;sh

sgeak;ng pOPulathﬂ is beyand documentatlon af this Paper T The pur—'

,gatlan of the Spanlqh-speaklﬂg‘+ ;tudent in publlc SEhDSlE 1n the: Un;ted

Stafeg.

' .
: ® .
- U Ll *

&

fFor an in-depth study of each of the areas listed above, the

-reader 13 directed to the fEaEEQt1VE footnoted . source.

e;c‘ti the author will use SPan;sh—Epeaklng, Spanish-

surname, Hispani and Latino as synonyms and as umbrella terms to be

inelusive of ChicB®mps, Puerto Ricans, Central and Latin Amer;eans,; -

Cubans, and Portuguese. Also, Ch;cano will be uged 1nterchangeab;y
ﬁi

Thraugheut the

with Mexican American.

1 T



“B. Pr —Brown School Segregation < R . !j!

!:éf;? Whlle segregatloﬁ" is a term which: strictly sPeaklng refers only
B !to the. setting apart or separatlon of ;nd1v1iuals, it is'a praet;ce

 'wh1cn has resulted in the exclu31on of minority- students from equal

-éducat;én, _ The segregatlgn of ra21al and ethglc mlnarlty children -

|; . fronm whlte ztudénts in public schaals has always been rooted in un-

: founded miseonceptléns better known as raclst attltudeg. Unfgrtuﬁate;y, h
in order for sac;ety to candone this banal 1rrat1anal practice, a
"lggical ‘excuse has usually been fabr;cated Before the 195h Supreme .

,ngurt decision, Brgmﬂ V. _School Board of Tspsk&, Kﬁﬂsas, the segrega—,i,ﬁ,,
tion ‘of black students was defended agalnst attack on the fallaclmus

v_separate;butﬁequal coneept. In klnd a sister excuse wag_manufactured s

. for the 1gélat19n of Span;sh—surname stuaentsi. The pre—Brawn argument
of Ségregatlﬁg Latino students was based upon language deflglehcy.

Ihe placément of Spanlshasurnsme students unto themselves was obviausly
arbitrary‘for two réaséﬂsg éne, no apprcprlaté and systemat;c languagg
aésessmént-was applied to Spanish-spe eakin ng students far the purpose of
pedég@gicar plaCEEEﬁt ‘Two, c%iidrén who were Spanlsh—surnamed but ha@
:ﬂﬂ 1anguage problem were automatlcally assignéd to schools and class—
TOOmS G%mpéSEi»Df students of like ancestry. s Glearly, the ﬂngulSE

. was thiﬁiy veiiéd' The extent of Spanlshssurname student segregatlon
is .représented in Table III. ) ' ’

Of course, in large mEtropolltaﬂ centers, segregation of Hispanic
students was due_mostly to r631denplal patterns tha@ fostgred racial -
and ethnic isolétioﬁ However, de facto éégregati@n in large cities
did n@t absolve SchDOl persannel from guilt. " De fﬁétévsegrégatién of

‘Hispanic’ students-wazVsustalned_due ‘to school district personnel not e

[

ﬂ-Aa ‘an example of Chieano children being ag51gned to classrooms
ased on race rather than merit, see Hernandez U. Driscoll CQﬂSQZZdEtéd

ISDi in Race Relations (Texas: 1957), p. 329. A Chicano child who -

spoke only English was denied admission to the Anglo section.

g
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o Ty Y '}f |
; . - - TABLE III | y
Mex1can Amerlcan Pup;ls in Predamlnantly
: L - Mexican Amerlean Dlstrlcts+ 1 R
s ) ! ;e . . ~
, , | .
DlStrthg 50 - lDD Percent Dlstrlcts BD - 100 Percent
. - Mexican Amarlcan MEx1can Amerlﬂan -
| / . . Percent af . ; Percent of ,Mexicaﬁ
' o g Number of Tatal Mexican Number of Total Mexican  American.
. Nurber - 5 NMbrf , o
Dis tflct - Pupils in . Americen Distriots Pupils in, American’ 5 T@talfr‘
- Districts Enrallment - Digtricts  Bnrollment - =  Otater -
- - in Btate o ﬁlis'instﬂteg.EE“rﬂllment'.‘
: . . o C ST | . B4 -
Texas \ ok 291,38 51T 3 07,0 2.2 505,210
; , ! _ I ' o
California * 5T Skl 85 5 Sy bt deek
Vew Mexico 31 . W1 3G 9 anur 166 102,99
el 15 205 169 0 0 0 7,748
Colorado 9 6,568 " 9.2 2 CLTE 2k 71,348
Southwest 206 ¢ L0373 28,9 W 131,;.!;2 ok 1,091,586
. B _ , o | SRR :
- NOTE: éincé the Chieano is the largest subgrowp in r‘c:DU’ECE Fall 1968 HEW Tltle VI aurvey in

- the total Spanish-speaking population and the South=

west 15 the most heavily Spanish-speaking papuiated

region of the United States, the above data can be -

-taken as representative af.the entire ‘segregation
~stetus of Latinos, - e

O 9 ‘ i

',r

- Bthnie Isolation of Mezican Americans in the.

Publie Sehools of the Southuest.. U, 8, Con-

. .mission on Civil. nghts Repart I\\Apxll

1971 Table 5, page, 12.
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N unierteking cenee;eue remedletlen efferte eueh 85 heteregeﬁeoue grouping’ ;

by o -

-and school dletr;et reeening

“Latinos” vas due more ‘to overt eetlen by school cff;e;ele then the . .

emleelve dction by gschool folEerE of large urben districts.. Due to

geogreph;eel Prexlmity, reeldentlel petterne were’ not euffle;ent to

'eeperete Sgeﬂieh;eurneme children from whlte students. Thue 1ﬂﬁreeeheol

eeperetion wee eeeempllehed vis a via eleeereom assignment due to 1en—

guage dEflElenEY.‘ D;etr;etew1de removei of Epen;eh—eurneme etuienterw;rfﬂwﬁm

”frem Whites

sometimes [teek] the ferm ‘of an eetlon by a eeheel beerd Prﬁvidlﬂga\

that all- etudente of .a named. ethnic group be registered in g given
" school. 1In ‘other instances a school board approved the drew;ng of -
'zone boundaries.din such a way as to throw all femll;ee of =&’ given

ethniec group-into homogensous sareas. - When neither of these two
methods seem[ed] feasible, a policy of transfer of students from
~ zone to zone brought about the same reeultei7

"Another effective means of eeperetlon was the week enforcement

of mandatory attendance 1ewef For exemple,

aven thaugh Texds hee
polley in most dletrlete wee not to enforce the ettendenee of
Mexican. American children, 'particularly when this meent large
numbers of them would attend schools with Angloe.

Stlll another erbltrery praet;ee of d;eerlmlnetlen by eehecl

‘level for twe or three years. . Eetentlon at the eerly gradee was in--

‘tentiOEel Leek of’ eteady promot;en eaused Spanlehaeurneme students

peyehelogleel and eeelel prebleme (lie., negetlve self-image and

soclal awkwardness) whle, contributed to. early drop—eut from eeheol.

The practice of eﬁppertlng separate ena unequal school eendltiene

Pu;eory attendance law, the ugual board .

=

throaghout the United Stetee for Latinos was net sanctioned by eny state

law except in California where a state etetute providing for eeperete

schools for Mengellene end Indians was interpreted to include Mexleen

Americans as being in the latter eetegory

Hence, while segregation of the Span;gh-eurname etudent in 1erge
urban cities was mostly de fo -2 in nature, eegregation in rural towns

was de jure.. De jure school s .3regation of the SPanlSh—Surﬂamé Ameri-

can is best documented by recorded lgﬁlgatlen

. \
E . v
. e o . 5 y



‘The legal challenge egeiﬂet”eeﬁed;'eegregetidn'ie,the!United

Stetee hee been. spearheaded by the. Mexlcen American. judieiel eppeeii
itloﬁ egelﬂet school eegregetlen goes beek ag early ee 193D in Texee

with the Iﬂdegeﬂdeﬁt Eehdel Dietfzet V. SEZU&tLéPP&. 0

Selvatler:e_
'»19551ted that’ the Del Ble Independent dehedi Dleﬁrlet was eegereflng' ?:
Mexleed Amerieen ehlldred merely because of the;r race. The school

'dletrlet eueceeefully eentended that the etudenﬁe' language- defleleney

T werrented theﬂr eeperete eeheellng In IQhT, the Texas Atterney

_General issued an dplnldn that fe;nforeed the lenguege defleleney Pgerﬁgﬂﬂw;”

mise by rullng that llnguiet;e defleleney juet;fled eeperete eleee—
11

rooms- ~and even eeperete buildings vheﬁ neeeeeery S
7 Cellfdrnle . 1946 Mendez v. Wee%mznteter Sehdez EEetrzetE was, L
the flret federel court deecision eddreeelng eegreget;dn of the: Mexlcen

Amerlean The cou:t pronounced that eeﬁarate"eehddls w;th the same

technical feellitiee did ndt meet the laws’ Pertelning to equa; ErGtEQs‘{\

tion. The. Nlnth Circuit- Ceurt feefflrmed the federel dee;e;on by
flndlng thet eegregetldn of Chleenee denied them due prdeeee eni
_equal protection under the law. - = v e ) . B
In=Texee, where dleerlmlnetj'; was L' 'bbleteﬁt end‘eegregefied -
more 1nteneive than other etetee having ;erge numbers of Spen;eh—
-speaking peeple, the Delgedd v. Bdetrep Iﬂdependeﬁt Sehool Dzetrzet
court decision (19L48) upheld the‘ldndmark Celifornia Mendez rullng by
) etat;né thet the school distriet practice of segregation wee in Vielaﬂ*
iwlon ef the JFourteenth Amendment of *he U. §. Constitution. Further-.
mere,,ln Texee; whereeeegreget;em of the Mexleen Amerleen was. mere ’
by eeperete echdd;e, the cou:t directed that eeperete eleeeee for thdee

, with lengdege deflelenelee,mdet be held on the. same campus, thereby

fdrbidding*eehcdl eutﬁofitieﬂ to rationalize from completely eeperet;ngf

Ch;eene etudente into dlfferent eehoele based on the lenguege

*

-def;cleney propoeltlen

i

- . ) 12 e . .
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II. Désggizgatiaﬁf -Post-Brown Era

A. Legal Loophole ; L , !
: Des Plte the advantagecus rui;ng of Mendéz and Delgado for Ch;canos
;aﬂd Brown v. EQan @f Edueatz@n for Blacks, school officials were ﬁat
white students. The eséape-from legal compliance was found in a techs
nicality, that is, Mexican Americans were classified as White.
Consequently, in tri-ethnic settings, the post-Brown generation of
desegregation Saw*school authorities mixing black students and Chicanos
~ together while Whité* were still assigned to alLéAEgla-schaélsi
Therefore, by pairing Blacks with Chicanos and excluding Whites, the.
~two largest minority school populations were still exposed to inferior
fa;ilitiesaand unequal education still prevailed.

As early as l§55 this technical escape waé queaticnéd inICaLi—
fornia by parents in ‘the El1 Centro School Dlstrict Uﬁforfunafeiy,
the issue was settled out of court. The major legal test occurred with
Keys v. Sehool District Number Ome®™ in Colorado in 1970. Regrettably,
the Keys case also did not settle the issue of whether mixing Blacks 3
with Chicanos produced a unitary school system.

%
B. Cisneros: Closing the L@ophcle* o

It wasn't until Cisnerocs v. Corpus Christi Independent School -
Digtrict'® that the technical loophole was sealed off.  The Cisneros
case is fundamentally significant because for the first time a court
offjicial declared Mekican Americans as an identifiable ethnic minority
group for the purposes of public school desegregation. Thé major impli-
;.R“Liﬁn of this momentous decision was to deny schobl districts from '
(1) lncatinp new schools in Black and Chicano nelghborhﬂods3 (2) bussing

L2

Tior a more detailed d;scu ssion of Cisneros and other judicial actlcns,
see. Guadalupe Salinas, Mexlcan Americans and the Desegregation'of
tehools in the Southwest," in Houston Law Review, 'Vol. 8, No. 929.

13 o r
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Black\and Ghlcano teachers in dlsprapartlénate ratios ﬁo segregated

scheo;s ;; .
III. Reségrggﬁtiéﬁ: ‘New Devices R . ’ A ) k} '
- A. Ingraschqol ISQLEE%GE ‘ *
As desegrggation enters into lta second generatlon of students,
“ 'ethﬂiﬁélly balanced schools still harbor lnzraschool 1salatlcn Re-

segregation within desegfegated EEhOGlS is a result of two pfevalent o
practices: (1) homogeneous grcuplng'based on intelligence and/cr
achlévement test, and (2) tfacklng based an Eurr;culum and/or ;nstruc—

tional programs as well ‘as :ategorlca; funilng N !

s and many conferdnces have been

Numerdus-educational journal
devoted entirely to scrutinizing standardized tests. The net effect
that-narm reference tests have on students who are culturally distinct
from W@itesglsugh as the ipanish=s§eaking yguﬂgsﬁsr, igéﬁg place a
high disproportionate number of them in the retarded or below-average
category. The explanat;on for this negatively skewed representation
iz that gtandardlzed tests fail to measure accurately tie culturally-
! i,d;i The ;mglléﬁt

different innate capacity for achievement by the c¢

premise is that standardized tests are ﬁdrmei't represént the: average

whitg:mi&dle%class student, hence test items £re lnherently biased g. -
égaiﬂét children who are culturally di fferent. Aptltude and zzhleve—

ment scores are used for the purpose of grouping students according to
like abilities. Application of norm reference tests on Spanish-surpame
students in concept if not in practice is denial of equal Educationél
opportunlty )

Greater discrimination is suffiered by Spanish- speaklng chlldren
when they are unjustly forced to take an examination in gngllsh;x As - _
a result, Latino yéuth who are dominate Spanish speakers score low and
are placed incorrectly 1nt@ Educablé Mentally Retarded Classes (EMR)
Chicanos in Texas are two times as likely to be placed in EMR classes
as are Anglo pupils, and in Callfornla Chicanos afe almost two-and-a-

half times as likely as Anglos to be placed in such classes.'® This
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*detrlméntal pract;:e is best lllustrated by the foll@w;ng eXEEPIE;

‘Using the Wechsler Intelligence Scale for Chi ldren Lk [Mexlcaq
Americaﬁs] scored below 80 when tested in English, But when thé
test was admln;ste;eﬂ to the same  group in Spanish, only, ngscaréd
below 80. Ccnsequent;y, when applied to children with a limited’
¢, background in English, these tests are -inadequate since they are
unable to-measure a child's cgpaclty to learn and thus result in
harmful dlscrlm;nstian to the Mexlcan Amerlcan child in the public

ghyally 1f nct more damaglng than testlng is the tracklig

practice' which’ has stifled the" cognitlve growth and affegt;ve|dev213p—
. ment Df!rac;a; gndra%hnrc mlngrlty,st%aents_- Tracking is defined as
. the placement of students into homogene?us groups for the purpose of

matriculating through the grade ‘levels. Once a student is placed into

a curriculum track (a prescribea seqn&ntialligstruéticnal pr@gram)‘

meﬁbership is constant and exit is vefy difficuit. Standardlzed tegt;ng )

’usually mislabels and locks gpanlsh surname students into 1ndustr;gl
and agricultural programs.. In fact, "an analysis of schools which
ﬁfaétice some form of ébility grouping shdws that fhicano students
are grossly overrepresented in 1ow ab;l;ty group classes and corre-
spﬂndlngly underrepresented in h;gh ability ‘group classes" (see Table
SIV).

. TABLE IV
Percentage Distribution of Chicanos and Anglos
in Each of the Specified Ability Group Levels'
Eefcgﬁ? ?erch?g; Student ) Ablllty Group Level °
Composition whieh Ethnicits —
is Mexiean Amerlcan o ikt Low Médium gHigh Total
0 - 24.9% Chicanos  36.4%  53.6% 10.0% 100.0%
Anglos 1L.6 62.1 23.3 100.0
25.0 - L49.9% Chicanos 36.2 55.2 8.6 100.0
- Anglos 15.5 62.6 21.9 99.9
50.0 - 100.0% .  Chicanos 33.L 52.7 13.9 100.0
Angl@s 1Lh.6 59.1 26, 3 100.0

+SDURGE£ U. 5. Commission on Civil Rights, Toward Quality Education
for Mexican Americans, Report VI, February 19Tk, Table 8, p. 23.
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During the f;ftles ‘and early s;xtles, the* language deflciency %

prapos;tlon tracked limited-English-speaking students into English as
. a Second Zaﬂguage (ESL) classes. 'But the turbulent éebate dur;ng the
late sixties over standardized testing and its effects on m;narity
students has caused tracking of students based on test scores, to be o
minimized. Nevertheless, tracking of minority students-has continued
under more legitimate banners. . N@w,xSpaﬁishssurname.stuaegts are
tracked into Bilingual, Migrant, and Title I Compensatory education
programs. While these infancy programs hold great promise in advancing
the intellectual development of Spanish-surname students, ethnic iso-
lation still persists because of school administrators'’ resistance.
Many chief school executive officers hold the view that special in-
structional pragrams de51gned ta emph351ze the strengths of ethnic
student pogulatlon! ThlS narrow adm;nlstratlve viewpoint ls“directly
and indirectly transmitted to white middle class parents who, in turn,
withhold their children who would benefit frofn learning a second
Elgnguagé and a different culture from suchianxapportunityi Consequently
Bilingual, Migfant3 and Titie I Compensatory education programs and
ethnic studiez brograms are saturated with minority students. 'Whi;e
this new segregation formed on a pedagogical basis goes towards ﬁromoting
EogﬁlflVE growth ani affective development of minority youngsters, it
also goes contrary to two principles of dese gat'éi (;) a unitary
system of education and (2) gocial;equalityﬁ

., In defense of administrators advocéting white student enrollment
in special instructional programs designed for the culturally distinet
student, it must be said that their efforts toward more mixed enroll-
ment have been hindered due to funding allocation policy. For example,
in the emrly stages of trying to get federal financial assistance to
minority students, educators were forced to document that minority
students were "educationally disadvantaged" vis a vig standardized
achievement scores below the national median, lower grade level of

school compléti@n.than white students, and "socially deprived vis a vis

16
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negative concept of self and lack of displayifg white cultural norms.
Therefore, federal dollars earmarked for special instructional programs
for minority students were restricted for these identified students‘+
Additionally, compensatory education programs were quickly asscciated
with remedial instruction. Typical reaction'by white middle-class
parents was that they did not want their children being held back by
minority students. Thus they résistedﬁ%he admiﬁistrators' advice about
enrollment, for example, in bilingual classes. . -

B. Minority Student Discipline: Discrimination Applied :
Two meaniggk school discipline affect minority students adversely
and disproportionately: (1) suspension and expulsion from school and

(2) CG??OIEL §unishEEﬁt A third means usually not associated with

therefore included here for discussion, is grade retention.

School segregation is best characterized as physical separation
of students. A means of separating minority students from others is
to physically displace them from classrooms, school extracurricular

= activities, and school grounds. Whereas in the past not enforcing the

il
"

compulsory attendance law kept Spanish-surname students removed from
white students, presently suSPEﬂsioﬁ and expulsion is used to minimize
interaction between minority and white students in desegregated schools.

A study conducted by the staff of the Children's Defense Fund has“
concluded that school suspension is more a function of school policies .
and practices’ than of students' behavior-? Hence the ciaii;that dis-
proportionate suspension of minority students is due to their dispro-
portionate misbehavior is rejected by them. They counter by stating
that iispraportiona%e suspension of mincrify students reflects a

,, i

- - P

%Iﬂ the Early'yeafg of Title I Campensatary Educatlgn programs, HEW
via state education agents found that equipment purchased with federal
funds deslgnated for compensatory education students was being assigned
to non-compensatory classrooms. '

17
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perva51ve School intolerance for chlldren vho are dlfferent Z .In.

the mid-sixties and early seventies, school officials' intolerance
was best mirrored in dress codes and hair lengths. Many black students
were suspended for growing "Afros" and many Chicano junior high boys
were disgiplined for "Sﬁowing" their shirt-tails. In general, some
type of disciplinary actlon is taken against students far not camplying
sgffsfactorlly to,.such school policies as not being dressed properly
for gym classes,, failure to pay towel fees, tardiness, mumbling, in--
attentiveness, possessing bubble gum, failure to say "sir," talking
without permissien, not é@%&Tiﬂg books, sitting on desks, ané:cursingi

Discriminatory ‘discipline based on racial or ethnic prejuﬂice
and in the form of suspension is reflected in national statistics

(see Table V).

TABLE V

Student Suspension by Race

) Elementary ’ Secondary ajgigfigzzg;y

White ' 36,994 ( 0.5%)7t Agu,ggh ( 6.0%) 471,948 ( 3.1%)
Black 55,053 ( 1.5%) = 337,384 (11.8%) 392,437 ( 6. %)
Spanish .+ 5,763 ( 0.L4%) 51,639 ( 6.1%) 97,k02 ( 2.7%)
Indian 470 ( 0.6%) 3,485 ( 5.6%) . 3,955 ( 2.8%)
Asian 201 ( 0.2%) 1,786 ( 2.4%) 34987 (" 1.1%)
Total ' : : = N
Including 119,071 ( 0.9%) - 893,276 ( 8.0%) 1,012,347 ( L.2%)
Unldent;fled .

TSOURCE: Children's Defense Fund, School Suspension: Are They
Helping Children? Cambridge, Mass.: ‘Washington Research Report,
1975, Table 1, p. 63. ‘ '

+TNumber, followed by percentage in parentheses
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While Ehiidren’s Defense Fund staff, in rev1ew1ng Office of Civil
nghts' statistics, c@nflrmed that black stu&ents have the highest
rate, highest frequency, and hlghest duration of suspension’, they also
noted that ' '

Mexican American, Puerto Rican, ani‘PGrtugﬁESE children appear
to be suspended even more often than blacks. But since together
they comprise 15 percent of all children surveyed and 11 percent
of all suspensions of secondary students, the sample may be too

small to be conclusive.? )
In order to gauge the magnitude of discrimiﬂafion in the use of

suspension against Spanlsh=surname students across the United States, .
Table VI is provided. '

The magnitude of discriminatory suspension of’SPaﬂishssurname
studerits isﬂdéflatéd beeause‘af two conditions. First, the suspénslcn -
rate f@l Snan;sh=surname chlldren appears lower chiefly because Latino
students have one of the highést dropout ratESsof any group. About -
26.1 percent do not complete high sch@al,i‘ where most of the suspen-
sions occur. Sec@nd,ivery large school ‘distriets with large Hispanic
enrollment provided incomplete repﬁrts}' For example, in tg? Office of
Civil Rights' survey af Fall 1972=1973,

Los Angeles falled to frﬁort any suspensions at all, and 23.9
percent of its school enrollment is Hispanic. UNew Y@rk Citv, _
where 26.6 percent of the school enrollment is Hispanic, falleéz )
to identify the ethn;c1ty of 75 percent of those suspensions it
reported. Chicago, which“has a substantial (11.1 percent) Mexican
Américan and Puerto Rican c@mmunlty, also failed to repcrt
ethnicity for over 28,000 suspensions.

The practice of school suspension aids ani §b%§§‘two other
resegregation means: grade retention and s:hcal exit. School suspen-,
sion denles students from 1nstruct1cnal time, caus;ng them %Q lag
behind in class asslgnments Students who are frequently suspended
are doﬁbiy penalized when they ave failedg forecing them to repeat the
grade 1§veli . Sonme aistficts have attendance rules which require grade:

retention if a child misses a certain number of days.® Suspensiohs
alsp cause victims of grade retention and marginal or poorly motivated
Students to drop out of school permanently In Dther casps, suspension
contributes to children acquiring a juvenile arrest recory by putting

];9 ; - v e




TABLE VI
Twenty Worst Districts in the United States
for Spanish-surnamed Students

(Elementary and Secondary Combined)’

:

istrict Name Number Suspended

Denver, Col. 1497.0
* El Paso, Tex. 1369.0 ___~
v Houston, Tex. 1360.0
Albuquerque, N.M. , 1279.0
Dallas, Tex. S . 1086.0
East Side Union, Cal. 985.0
New York City, N.Y. - 975.0
Sweetwater Union, Cal. 9uT.0
Dade Co., Fla. 939.0
. San Diego, Cal. 891.
Corpus Christi, Tex. 860.
Pueblo City, Col. 827.
San Antonio, Tex. T22.
Bridgeport, Conn. . 720.
Bassett, Cal. TOk-,
Montebello, Cal. 1695.C
Sacramento, Cal. . 56k4.0
Fresno, Cal. 549.0
Austin, Tex. 51L4.0
Edgewood, Tex. L85.0
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tsoURCE » Children's Defense Fund, School Suspensions: Are They
Helping Children? Table 6, p. 165.
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TABLE VI (Continued)

District Name Percent Suspended

:

1 Columbia Co., Ga. 100.0
2 . Zion-Benton, Ill. - . . 60.0 °
3 So. Gloucester Co., N.J. ’ L.k
L Roseville Unien, Cal. , 31.8 ’
) No. Chicago, I1l. L, 3.7,
6 Céntral Union, Cal.’ , 4 30.1
~T Lower Camden Co., N.J. < 29.5
8 Fremont, Ohio : : 29.2
9 Lemoore Union, Cal. ‘ 29.0
10 Merced Union, C=l. 25.3
11 Asbury - Park, N.J. 25.3
12 Gridley Union, Cal. 25.0
13 Joliet, Il1. 2kL.8
1L Newport, R. I.’ 23.1
15 Proviso, Ill. 22.4
16 Healdsburg ‘Union, Cal. 22.3
17 - Bloom, Il1. ) 21.6
- 18 Kerman Union, Cal. 21.1 )
19 Oroville Union, Cal. 19.6
20 Essex Co., N.J. ' 192
Rank District Name Excess Number
Suspended
‘ SR T ~ New York City, N.Y. 661.5
2 Albuquerque, N.M. ' 551.8
3 El Paso, Tex. 4L86.9
N Bridgeport, Conn. L60.9
5 San Diego, Cal. Las5. 4
6 Denver, Col. 423.1
T Dallas, Tex. _ 389.2
8 Houston, Tex. 372.2
9 Pueblo City, Col. 363.2
10 : East Side Union, Cal. 353.6
11 Sacramento, Cal. 271.8
12 - Sweetwater Union, Cal. 2LL .6
, 13 Milwaukee, Wis. 216.8
. 1L Norwalk-LaMiranda, Cal. 178.0
15 ' Colorado Springs, Col. 172.6
16 : Alhambra City, Cal. 171.8
17 - ' .Clovis, N.M. 165.9
18 San Jose, Cal. 159.2
19 ; Austin, Tex. . . 157.2
20 ' - Richmond, Cal. ; 151.9

o . ) L T 21




TABLE VI (Continued)

. ’ e . : Percent Above
Rank District Name » ﬁhité Rate

2 — —— —_— — = —

1 Columbia Co., Ga. 97.0
2 Zion-Benton, I11l. 50.8
3 So. Gloucester Co., N.J. 26.2
i Newport, R.I. - B 19.3
5 ‘ No. Chicago, Ill.
6 . Essex Co., N.J.
7 N.
8
9
0
1

Asbury Park, N.J. -
Huntington, N.Y. : =3,
Ukiah, Cal. '
East Ramapo, N.Y.
Freemont, Ohio
12 - Houston Co., Ga.
13 ’ " Penns Grove, N.J.
hEI ) Somerville, N.J.
15 " Roseville Union, Cal.
16 Sandusky, Ohio
1T Escambia, Fla.
‘ Mendota Union, Cal.
19 Muscogee Co., Ga.

20 Bridgeport, Conn.
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uﬂsupervised children and th@se'with;prcblems onto the streetfs.

' Students charged with a certain crime are expel;ed from school or

those having a juven;le arrest record- are "pushed out" of school.
Corporal punishment, arbitrarily or unfairly apﬁlied to minority
students, leads to ihtraschéal segregation (e.g., detention hall) or
school exgluéigg. Minority students are more prone . to be identified
for corporal punishmentir Their visibility is pronounced by their
variance with Schoq;.pglicieszlezgng dress codes), their boredom with
the "bleached" curriculum, their low-achiever or "troublemaker" label,
or their poor attendance trecord. . Application of ccrparal pumishment
is dependent upon adm;nistratlve Judgment. ) Adminlstr%garg 1&@&?@?&5‘
tation of offenses which pertain to all Childreﬂ are applied unequsally
agaiﬁst*miﬁbrity students. In support of this claim, Table VII shows
the disprapcrti@nate distribution of corporal punishment by one public
school dist 'ct towards Blacks and Chicanos (see Appendix). While the
statistics are for only one district, other available. district reports

uggest that unbalanced application of corporal punishment on minority

P

students is national in scope and the widespread discriminatory appli-

cation of disciplinary sanctions is a function of administrative bias

rather than student behavior.?’
c Spanish-Surname Teacher/Admlnlstra r Di tr'lbutzl.on.=f=
The picture of segregation of Spanish-surname teachers and adminis-

trative staff is a mirror image of the Spanishssurﬁame students. While

‘*d

States, the greatest number and percent are in the Southwest. By

focusing on the Chicano status in the Southwest, the Latino condition

%

TFor an in-depth coverdge of Spanish-surname teacher/administrator
distribution, refer to Ethric Isolation of Mexican Americans in the
Publie Schools of the Southwest, U. S, Commission Report I, April 1971,
Chapters 3 and L. :



‘thraughout the country can ve. pr ectéd_with<3émé clarity and

' proper proportion.

L3

In all tie southwest states where the percentage of Chicaﬂa

-

students is the greateést, Chicanos comprise Substantla;ly less of the

' teaching staff (L% ) than they do of the student population.2t

More than 55% of the Mexican American teachers in the Southwest are

" assigned to predominantly Mexiﬂgn American schools (see Table VIII).

Furthermore, evén in preigminanily Mexican American schools, Chicano

v ; .
teachers constitute less than gne third of the total teaching staff.

iABLE VIII

’ -Asglgnment of Ch;caﬁc Teachers in. the Southwest
”:‘5; ’ by Chicano ‘Student Enrollment
= ! ot i
]
‘ I
Eercant Mexlcan ‘American in Schoal
27 -2k.9 25 - 49.9 50 - 79.9 80 - 100 Total
. Arizona 213/b1. 4" 138/26.8 . 130/25.3 33/ 6.4 51k/100.0
California 2,448/66.0 622/16.5 383/10.2 275/ 7.3 3,769/100.0
Colorado 235/47.3 129/26.0 83/16.7 51/10.3 L9T/100.0
New Mexico 2L6/13.9 277/15.6 809/k45.,6 LLZ/2h.9 1,7T4/100.0
Texas 629/12.3 276/ 5.4 1,121/21.8 3,107(60.5 5,133/100.0

3,907/33.4 11,688/100.0

1,

Southwest  3,812/32.6 %,EMB/lE-B 2,526/21.

TQOURCE: U. S. Commission on Civil Rights, Ethnie Isolation of
Mexican Amerveans in the.Public Schools of the Southwest, Report I,
April 1971, Table 13, p. Lk, .

++Number of Mexlean American Teachers/Percentage Distribution of
Mexican American Teachers ‘e

f 24
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As*with classroom teachers, principals are underrepresented and
.segregated, exeept to a more savére degree, Dﬁly three percent’ (less
than 100 total) of the principals in the Southwest are Chicanos.? -

About 65 percént of the Mexican Ameriéan p:incipa;s_heai»préiéminantly
Mexican American séhgcls in contrast to 55'§érceﬂt of the teachers
and ASlpércent of the students. Other professional non-teaching staff
at the school building (assistant Priﬂcipals,xcéunselars, librarians, -
nurses) are mostly found in schools of T5 percéﬂt or more Mexican
American student enrollment . ‘

At the school district levél, comparatively few (T%)EMEXiEaﬁ
Americans are employed as superintendents, assiétaﬂt superintendents,
instructional supervisors, -and other professional positions..” Ne arly
half of these people are employed by school districts £hat are pre-

-dominantly Mexican American. . .
As for schaclzboégi trustees, the pattern-holds true to form again:

substantial .underrepresentation and election to .school districts with

&

high ﬂensitles of Mé%ican Americans.
language proficiency proposition. That is to say, the greatest increase
in employment @f fatino educators occurred concomitantly with.the
/influx of federally supported ln;tEUCtanal programs for the limited
English speaking student. The bulk of Spanish=surname educators were

hired and aszigned to such poslt;ana entltled bilingual teacher,

1

" community relations specia ll director of mlgrant programs coordi-

nator of Chicano studies, etc. These positions required competency

in the native language of the students and parents tg be served, Wh;;e
staff assignment was based on programmatic function (languagé and cul-

tural campafability)g_the unanticipate'd consequence was ethnic

isglatior. '

2 =

D. Exclusion in Promotion and its Instructional Consequences

The statistics cited in the previous section illustrate not only
the shortage and segregation of Latino educators across the country,

but also point out the sizeable absence of Latinos in the educatianal

Fa)
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leadership sectdr, .administration. The universal réasﬁn=§iVEﬂgby most
school board members and superlntendents about the dearth of PerDtan
of Spaﬁlsh—surnamﬁ educators to administrative positions is their
scareity in number; fhe unchallenged assumption is that prcmotléﬂ in
school districts is based on competlt;on, that is, only the best
qual;fled are promoted. However, recent studles on role- transition®
(e.g., teacher to principal) in schools have revealed that adviancement
1nt; decision-making positions is. based more on subjectivity than

T objectivity, on favoritism rather than competition, on informal means
instead of formal pro c'dufe. ] ' .

Becker and Strauss claim that movement to higher echelons within

occupatlans dependa on the extent to which the candidate has certain
organ;zatlanal commltmentsi - Thus, .a candidate acquires acceptance

1nta and within the admlﬂlstratlve sector not cnly by laarnlﬁg the jab
f-

‘expectatlcnsg its way of doing thlngsS and its climate or culture.

Edgar Schein labels this as the "price of membership."?® Hence, for

the most part, while school districts adhere to /the district's formal

promctional procedures to advance candidates, such action only goes to
mask thevinf@fmal determining process. Furthermore, while organizational
secialization controlled by white male administrators has functioned
effectively to include aspiring white males, it has been the mejor means
of excluding minorities® and w@menag from advancemént into adminis-
tration. _ - . v

In large school districts, Er@ﬁéti@n,is based on the sponsor-
protege network as documented by Griffitha’ study in Teacher Mobility
in New York City.”* In small rural districts, promotion is also the
result of sponsorship usually referred to as the "good old boy system."”
The ecritieal element in sponsorship is that the aspiring caniiiatefmusti
behave in the like menner of the sponsor. DBefore %he candidate ist
inducted into the administrator's raléS he must represent and reflé;tj
the administrative sector's norms and values. This professional trans-
formation occurring during role change has been studied Ey R. Blood. ¥’

The price for_not conforming is exclusion. Mexican Americans have

o . ot L4
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res;%te& agculturat;on af whatever form, Wh;ch may. expla;n the few
Latlno admin;strators ;n schéol alstrlcts where mést af the sgonsors;,

‘are white. malas.. Where we &a fina mast Hlspanlcs ln adm;nlstratlve -

H £

“pcs;tlans the d;str;ct ;E d@m;natea by Hlspanlc schﬂ@l trustees and»ﬁf'

Eupérlntendent o : L _j' , s . '-, ' '/ .

VI

The Pau31ty cf Eganlsh—surﬂame dﬁinisfratoréraﬁdfteachéréfhas?éf

ast;ng Ecnseguences fér Latlna

ol
‘ numbérs of. Hispanic edu:ato:s ‘at” all ieve;s estatlisﬁes;EYVQia‘df r@lei
models. Wlthaut role m@dels f@r youngsters to idéntify-withf as?ira4‘
tlon ;;es darmant, 1ncént1ve to- Eompete for recognltlan 15 nat aroused
and hope of becgmlng gomethlng is nil ln short, theelack of ‘role. L
models affects adversely the stuient S ambition ta strlve. Secand
lack of Spaﬂlsh—éurn e teachers affects the Spaﬂlsh—speaklng student'

learning rate.v

L;mi ed—Engllsh—speak;ng Students whé have, téachérs

"_wha are languag "deflc;ent w1ll rec31ve llmlted am@unts af infarmatlon,

!1 Latlna studeﬂtsginstructed by teaehers unfam;l;ar with thelr cu;tures

,are freguéﬂtly expesed to ;nsen51t1ve treatment and 1rrelevant currl—.

jéuia.' In‘short, the. lnsufficlent amount of Sganlsh—surname teachers

-‘dlmln;shes the’ curr;culum céntensﬁshd the 1nstruct;onal de;;very received

by Spanlsh— urname stuﬂents.- Thlrd even. thOSE Spanish-su:name students
. who are taught by Spanlshssurname teaeheré suffer fram ethnié 1salat10n

B Many of these young péaple seldom come 1nté flrst-hand c@ntact w1tﬁ {€$

other. ;ultures
' sD:iety. v i
X Epanlsh=surname teachers 1earn;ng the ropes abgut promotion

1nd1réct1y lniluence negatively the;r students learn;ngg Reallzing

that advanéement isrnot tc any great™-degree based on cliss:aam exeel- . 7

:1ence and open compet tlon Spanl h=surname teachers reduce, e;ther
’cansc;ausly or: unsansclcusly, th21r drive to teach expertly. Ethnlc
m;narlty admlnlstratgrs who are few 1n number are hlghly visible tg

§~
feli@w admlnlstrators and the general publ;c, Feellng ‘as*if they are

in a flghbDwL and sens;ng 11tt1e peer ‘support, S@anlgh—surﬁame adm;nls—!

ftrators are f@rced to be cautlous 1n thelr aetlgns and conae:vat;ve in

_thEJT dEElSanS. In short when the e&ucatlcn af the Latlna child

¥
g

2
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sresulting in tunnel vision and a distorted view of "

hildren. First, the ‘inadeqtate™ . '~



=
requ;res ‘reform, dynamlc teachlng, and aggressive leadership, .Hispanic
teachers and;admlnistrators are constr;ctei to maintaining traditional

educatlon reserved. teachlng, and pass;ve leadershlp

- 5 -
%

IV Iﬁﬁéﬁﬁéﬁti@ﬂ-gffdtégiés _ R
' o Ségregatlan gf racial and ethnic children based on unfouﬂied
?prejudlge has been w1th public schaa;s for many years. PI&CtlﬂQE

A prgducing this- d;scrlmlnatgry actlon are veil dccuménted ‘and éhe'

: 1aglst;cal knawl%dge to eradiecate -this unfair and harmful prcgess is
.equally availabléi_ That is to say, io;ng the .reverse moves segregatéd

dlstrlcts to- deségregated ones. Fgr Example, segregatlgn causéd by .
gerrymandered schocl linas can be undona by reEOﬁlng, ar, separatlgn
due to hamggene@us érguplng can be el;minateﬂ by heteragenégus
‘grau;;ng. Subsequently, 1nterventlon strategles of this typ% are nat .

new and should be no surprlse to’ most educ&t@rg, More-xnte;vent;gg '
strateg;es of this type follow' below. o L ‘ . _

- However, even though 1ntervent;on strateg;es of thls _type w1ll
dlscontinue segregation of m;norlﬁy Etudents, 1nstructional practices
in dese gregated élassrocms which Will prgducé §051t1ve self—imagés,

"equal social interaction, and academ;g growth of beth white and _
eulturally-different students are not yet known. 'Development of this - .
' second type of intervention strateglés is d;scussed in the next ‘
 section of this paper. . '

A thlri type of lntervgnti rategy wlll not be dlscussed o
béEEHSE of the complex;ty of the issue. Flnance of publlc sehagls éﬂ%;

Ton of ~611-=cted reseurces has resulted for minarity

students ir\ old sek. . structures, lack of 1ﬂstructlonal equlpment
and materlal, overcrowded, classrcoms ani split day sessions. Equal
educatlonal opporturlty based on a fair and adequate finance scheme
is very much beyond the- scope of thls paper. o
Since.segregat’ -, desegregatlon, and resegregatian praetices
éfe the result éf ints.:tional and unlntentlcnal ‘human action, it is
cr;tlcal that initial intervention strategies, be ccncentrated on the :

education af professional personnel.-_ﬂlearly, the focus of carreetive
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g \sﬁactlon must ‘begin at” the unlverslty aﬁd caliegé greparatary programs
, f@r teachers and administrators of public sehécls. The va1gus actlcns '
must be realized early 0 as to forestall current discr;minatory '
EIEEtlcEE Flrst, a s;geablé number of Spanlsh=su:name 1nd;v;iuéls N
.ﬁiLl have %o be actlve;y recruited as poﬁentlal teachers and adminis-
"‘%ratorg. ,But rEérultmEnt into téachér and adm;nlstrator certlflcatian:
iupragrams is ggt énaugn, Preparat;cn in thé traaltlonal menner causes |
some Spanish-surname teachers to act towards Hispanic students ;n the
‘ same"iﬂadééuate way as white teachers.® Therefore, college trainingv'
courses Vlll have to ‘be redesigned so as to help both the negphyte and
rthe exper;énced teacher to develop curriculum suliable for Latino ' -
-stuiénts. It 1is assumed that currlculum content which elevatées the
student's culture to the proper respect level will reduce boredom and
arouse iﬂterést in-learning Exper1ment1ng w;th 1nstruct;cnal teahs
niques whlch hold Prgmisé of being c@mpatlble with the 1éarn;ng stylés
of Hispanic ch aren will also foster greater iﬂterest and 1earn1ng
—AWWﬁ~Iﬂ¥likéfm§hﬂerg ‘administrator preparation must be redirected in- ‘order— "
to make prlnéipals_;nstructionalzleaders, ather than school managers
as.is preséﬁtlj.tpe case. For exam@le they shﬂuid be functional in
¥ systematie c;a%src@m observation so as to identify for teachers their
destruetlva d1scip11ne cycles, enabllng the pr;nc1pal to cooperatively
plan w1th the teacher alternatlve ways to miB;ELEE classroom disruptlons.;

_miglabellng ch;ldr n as "troublemakers, l§~tu;3 1ow=r;ggnthe suspénslcn
rate of minar;ty students. ) ' ,

School trustees will have to be forceful abcut camplylng w1th 0
afflrmative actlon pcllcles 1n prométlon of the traditionally exeluded
minorities. School district superlntandents Will have to institute a
promotion. procedure wh;ch embraces selection based on matchlng the
1ndiv1duai's mer;ts to’ jab—related criteria.

Addltlonally; ;ﬁtervenﬁlon strategies should revolve around -the

ractices of .testing and grouping. Both ﬁhE'iéﬁg and shorfvfange

e

problems . and ill effects created by gﬁandari;zed testing af minority
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,ildren heve been uneeverei to a degree werrent;ng a moretorlum cn 1te
,uee for m;eer;ty etudente, Ihe Vetlenel Edueetlen Aeeeeietlon, at its .
1972 eﬂnue1~eoeventien, passed e resolution calling for the ' el;m;netlon .

;‘%;'-.of group standardized igtelllgeeee, eptltude, eed eehlevemeet tests.

13

_to assess etudent petent;el orﬁeehlevement. Coneurrently, researchers

ineed to Ee eupgerted f;nene;elly to deveiep test 1netrumente eﬂﬂ presv
feeduree which are eulturelly repreeentetlve of etudente.t Teet;ng
agencies such as Edueetlenel Teetlng Service eheuld form teams of ex- _
- '_perte to design and iev;ee_teet_lteme,end Preeeeeee that ere eulturelly"
fair for the*eulturellj—differentvetudent. Sehael districts must mount
r'en ell—out effort to build, er;terlen reference teete. rErlnelpele muet
aid the;y teeehleg staff to install ;nd;v;duel;eed instruction. Per-

nalizing the instruction to each student makes hemdgeneeue'greﬁpfng

~dl
o

ebeelete. Tracking ef etudente beeed on 1netruet1enel purposes cen be
-eontinued, but a etruetu:ed proeedure feellltetlng ,—pregreee assess-
ment of thevetudent'e develepment mist be 1neerpereted.~ TIn this way,
vf~entrenee and- ex;t can be- frequent -and"- velli - wr*m~qi7vwi~*w4v~fﬂ>~m
Mlnerlty student euepe351on end corporal pun;ehment can: be re&ueeef
te a subetent;el level by rev1ew and elteretlen ef eehoel d;ee;pl;nery* '
fpelley . Seheei dietrleﬁ reports 1nd;eete th&t more 1ntene1ve end ex— -
tene;ve PerenteL~1nvelvement in school effe;re\lovere the emount of
eeheol vendellem end etudent trueney More reeemmendetiene bringlng
reason to’ eeheel euepeﬂelene are offered in Chepter Six of Seheez
Suspensions: Are They Helping Cﬁildféﬂ?v
_' Finally, the‘m;x;Eg.efge;l etudente must - be eonetent and eoetlnueue,
- sorting ehoula-Be heeed on valid eriterle. For the eegregetlen of stu-
dents is more perveelve then separation feunﬂed en reelem._ Seheduilng
of . etudente based on ege; .8ex, grade level composite teet eeeree,‘
and euperflele; teeehe; Judgment have proved to be &ev1e1ve and not-
peieéegieei;y helpful. Thé entire preetlee ef ehennellng etudente'
'1ndleer;m;netely must be etteeked. Ass gnment of etu&ente beee& on
_.d;egnoet;e proeedureeiAdemenetzetee perfermenee3 eeeuretely meeeured
aptitude, genuine ietefeeti epeeielfekllle, Phyelee; hendleepe, and ”

eeupleﬂ'tojinetruetienel'eetivitiee and appropriate etqﬁ%mt ;nereetlonA




 .w11l ga tgwaris bulldlng stré, 5 lf—ccnceptg and EOElal acceptance .

\

of divers;tyf Under th;s new, wider range Of~Efltérla fcr student

';fpi cement Engllsh=speak;gg students shau;d and can énrall in blllqgual

‘———::miﬂrmaiiyx?hy%%eaily—1mpa;:§d_il‘ ied in lustr
‘classes, and girls can take pert in traditional boys' team sports. =

classes Ghicanas can take Black studies c@urse%, studénts vho aré

Only after éducatcrs interm;ngle studéﬁtsébase&'éﬂ varying interest,
learning gtyles,_ﬁaiuratiéﬁ gnd perscnal{ties will segfégatioﬂ'of

students based on racial and ethnlc dlscrlmlnatign d;sappear from o
AAmer;ca s publlc schocls. . S
V ; ln Eummary, the above st?gteg;es are we ll knawn and the 1mple-'

.WmEntEQLOE manageable‘ but the campliance to these strateg;es by

responsible schaol*authoritles, as of yet is Stlll resisteﬂ ; ~

V.

nu:ﬁérous ‘studies dj.recteds.tsym“ﬁfoms ‘result ihg' from Z'SEEE "farm"of”’”” T

aesegrégaﬁiaﬁ‘implementatiéﬁ. Studies of this type can best be charac=

terized by mentioning the key aspects ;gvestlgated, suéh ;g whi
,fllght landmark legal dec1s;ons, mlnorltg student suspension, -raclal
violence. in- schcols, ana.lnequlty in school facilities. Researchers
,fﬂundértaking suéh studies are among the better kncwn,ke g., Co er,t:ls.ﬂ,,"G
| Fair;iﬂéz?,"’l ané. Gliger. " S ;‘, , j
v Msre'réeentiyé deségregaﬁionrgtudiés havé'bgéi directed at the

desegregated

'means créating reségfégafién. StuiieS‘tﬁat iilustrate how
,,,,,, s have focused

.on social interaction, track;ng, and ability grouglng, sta dardized

'értéken

, and Hall."

into the

tests, and student suspemSion. Such research has been un

by Epps,kg F;ndley,““ the U. S. Csmm1531gn on Civil nght
-Whlle this latter category of résearch begins to coalescd
essence of developing intégratedrschcolsiAstill the findings are

tangential to producing iﬁtervening strategies which will establish

integrated schools. Since these researchers have been acutely aware

£




of the hlghly sénsltlve ﬂature Qf desegregatiéﬁ they have appraached '3
it from a pollcy-maklﬂg and pollt;ca; standpoint. o '

Theré is a thlrd hategory of studies, glassreom 1nstru¢tlon,

that goes to the center of the &esegregatlan target, but such studies
- "éﬁ*fhe mﬁ‘tsgart"thé“fgﬁ*sfudiés alrécted at

classrdgm ;nsﬁruct;am are focused’ on student achievement. '™ Alsg,

\ , q7udiés p01nt to farmulation of 1ntervén;ng strategies,=ua

; théy do nat contain speclflcallysstated means that will éstabllsh
1ntegrated léarn;ng instltutlgns. The only general QOﬂclus;Dns
drawn from studies of achievement are: (l) The lea:nlng rate of .,
ieaeg:egated m;norlﬁyrpupils as measured by standarélzed achievemant
tests. has not. ‘been 1mpraved in any clear or can31steﬂt ‘Way. (E) There

5 v1rtua;1y no evidence that 1ndlcates ﬂesegrégation hurts aeh;evei

ment of white é' minority puplls._ Nor does it show ang_alfferent
effects aeégra;ng to the type of aesegrégatlon —_— velunﬁary ‘or in-
voluntary, with or w1thaut bug@;ng (3) ‘There are some 1ﬂ&1catiaﬂs E
”that achlevemengiga;ns oceur m@st aften when minority ygungsters are’
desegregated in kindergarfen or first grgde rather thas when they are
o;ﬂera The other féw remaln;ng ‘studies’ ln ‘this last catégary concen- _.
trate on’ student status and expectatlans abaut self and others.-
_ What is b21ng proposed is the sﬁartlng of a fourth majcr eategory
'lW1th the bu;l' eye being the cla assroom af a desegregated school.
Scrut;gy muat be on teaeher actlcns, planned ;earnlng actlvlﬁles, and -
‘atim;.nlstraﬁ;vé support systenﬁ at the. -8chool and at the: d;strlct _
aff:ce. Gn;y by observing systemat;cally the day-to=day school anﬂ
classroom envlranmeﬂt where children léarﬁ can we begin to eradlcate
the exposed excesses of rac;al 1ntraschool 1solation, minority student
expulsion, etc. But beyond eradlcatlon, such cchEﬂtrated studies
will help to enhance academic achievement and saclal interaction of
students on—an egual basis. 7 '
Futﬂ;*e research must é@ncentréte on discovering a.nri unc::véring
. positive learning strategles beneficial to raclally and cu;turally mlxed
classr@oms in déSégregatéd schools\. Eapeclf;Lc_!a.j:l,,y,a quést;ons to be

'1nvestigated‘for development are: ‘ ' ’ -
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oL What p;anned act1v1tles .are necéssary in ;ntegrateﬂ classrooms
o " which will foster positive affective rélatlonships betweenk
+ © teacher/student and student/student and concurrently gromot

’eognlt;ve grcwth withln minority students”

(2) What conditions . need to be establ;shed throughcut the schoo; '
~ to enhance product;ve adjustments for all ;nvolved i.e.,
. studénts, 5taff and parents? " : :

s

ol building—,

;(3) ;What arrangeménts need to be’ 1m§lemented at t érsch
B classroom -~ -

level that will facilitate, support, and pramof
eff@fts of, rae;al and cultural aece@tance?

dlrectly ralated to the fun&amental constructs of formal schoollng.
That is to say,.lnst;tutlgna;;zed educat;on can ba d1v1&ed ;nto two

theorétlcal constructs, structure ana functlon : Structuré is defined -

},.as the formal relaﬁionshﬁps between pre i ed organ;zat;cn r@les.f
o Function is ﬂeflned as ﬁhe tasks, dutles, and actlans that must be’
perf@rmed to accamglish the expressed géalé of the organ;zatign. \

7Lor both these fundameﬁﬁa; ccnstructs'are altered. Thus= quest;@n (l)wri
is fundamental in nature and question (3) is struetural question (2)
;1ncludes both. X _ o

/ The ant;clpated product of ;nvést;gatlng ﬁhe abave three compres'

_"hEESLVE questlans is the formnlat{én of’ 1nstruet;onal strategies

| conducive to. fostering affectlve and cagnit;ve grcwth for both m;norltyb

-students:and others. A second stage beyond this dlscovery phase is

required. Field testlng the 1nstruct;anal practl:es formulated by

Vflrst Phase research efforts v;ll Yielﬂ data ‘necessary to rév1sé"

’pedagoglca;‘practicés that when perfgrmed by. teachers 1n desegregatéi

. re;8t10ﬂshlgs and SEPPG,'lﬂg learnlng hablts of minority students;
' :'The National Institlte of Educution must commit itself by

" sPonsarlng research—4@ attack questions almed at classroom instruc-
tional practices prcmotlng acaiemlc and sac;a; equa;lty .among ail
students. If headway is to be made in overcomlng public resistance to
degegregation ‘and true 1ntegratlon of publlc schools is to be reached

then teghnical”knawledge w11l have to be generated and lmplementéi

i
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TABLE VII
Percentage Df Disciplinary Action Compared to Percentage

of Minority Student Enrollment, Austin ISD 1974 - 1975t

Level o Black Chicano White

ELEMENTARY , g
Enrollment ' . 16.10 2k, 76 59,14
Students Disciplineq - o o 29.61 21.03 k9. 35

SIXTH GRADE '
Enrollment =~ .+ 1k.58

| 16.36 69.06
Students Diseiplined © W3:03 35.

15 21.81

Enrollment : : 15.°
Studerits Disciplineg b1,
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b2 | 60. 44
3 36.20
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SENIOR HIGH
1

Enralim&nt

C1 43 69.69
Students Disciplinéd _ o y 7 39. 1
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