'DOCUHENT RESUME

ED 131 956 RC 005 670

AUTHOR Artichoker, John, Jr.; Palmer, Neil M.,

TITLE The Sioux Indian Goes to College. An Analysis of
Selected Prﬁblems of Scuth Dakota Indianu Ccllege
Students.

INSTITUTION South Dakota State Div. of Elementary and Secondary

: Education, Pierre.; South Dakota Univ., Vermillion.

. : Inst. of iniian Studies. ‘

PUB DATE Mar 59

NOTE 51p.: Not avallable in hard copy due to marginal

-leglblllty of original document

MF-$0.83 Elus»?@stagéi HC Not Available from EDRS.
Acculturation; *American Indians; Bilingual Students:;
College Preparation; *College Students; *Comparative
An31351s, Eultural Eackgraund- Culture Conflict;
Ethics; Family Influence;
H;gher Education; Moral Values; ,
Religious Pactors; Sociocultural -
*student

EDRS PRICE
DESCRIPTORS

Finaﬁc1al Needs,
Questionnaires: C
Patterns; Student Characteristics;
Problens
*Sioux;

IDENTIFIERS *#South Dakota

ABSTRACT ' -
Probléms of Amérlcan Indian college students in South
Dakota which appeared to be "distinctively. Indian" in nature were

identified. Two guestlannalres were administered to 72 Indian
students enrolled in 4-jear colleges and universities during the
spring of 1957. Data analysis centered on the comparison of the
problems of two pair of groups: Indian vs non-Indians and
- "Indian-1like" Indians vs "non-Indian-like"™ Indians. In the first set
of comparisons, certain data from this study were compared Hlth
results of similar studies of collage students in general in a
Wisconsin State Teachers College ‘and the University of Illinois.  The
- second set of comparisons vas based on a division of-the Indian _
* . students into two groups on the basis of ability or lack of ability
to speak an Indian Janguage. The two sets of comparisons yielded
essentially the same results. The one general and overriding finding
was that Indian students have more problems that are troublesome and
serious than do non-Indian students. Among the‘ ‘special Pf@bléms of -
the Indian student were: poor academic tralnlng for college,
‘especially in the areas of mathematics and ‘science, but also in
*social studies and English; insufficient monetary funds, especially
for clething and *"spending mcney"' inability to reldte himself to the
‘future, particularly as this'involved his educational and vocational
objectives; and concern about moral and religious guestﬁans and about

famlly mémb&fs. {(¥Q)

a

Documents acquired by ERIC include many informal unpublkished materials not available from“ther sources. ERIC makes every
-effort to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and this affects the
quality of the microfiche and hardecopy reproductions ERIC makes available via the ERIC Document Reproduction Service (EDRS). .
EBRS is not responsible for the quality of the arjgmal dacument Repraducﬁgns supplied by EDRS are the best that can be made from
‘““““ﬁnﬂ : .

EKC

wll Toxt Provided by ERIC




| _'.Thé

‘Sicug indian V_

US DEFARTMENT OF HEALTH,
EDUCATION A WELFARE

Joes | =lef=
6 es5 10 CG”__ e

! NATIONAL INSTITUTE OF
EDUCATION :

THIS DOCUMENT HAS BEEN REPROD.

DUCED EXACILY AS RECEIVED FROM

THE FERSON OR OHGAMNIZATION ORIGIN-

ATIHG 1T POINTS OF VIEW OR OPFINIONS

‘¢TATED DO NOT NECES5ARILY REFPRE
SENTOFFICIAL NATIONAL INSTITUTE OF
EQufaTIoN POSITION OR ROLICY

L By |
JOHN ARTICHOKER, JR.
' " and 7
1 NEIL M. PALMER
S

(;:) o Institute ’c:sf Indian Studies
3‘}-:: T and
_ State Department of Publié Instruction _

ke

LRIC



\;;_._:,”l . - _— .
Institute of Indian Studies
State University of South Dakota

Vermillion, South Dakota

Elbert W. Harrington, Chairman of
Executive Committee
William H. Cape, Director

: The Institute of Indian Studies of the State' University of
" South Dakota was established.in April, 1955, by the Board of
Regents upon the recommendation of the President of the State
University. y )
The principal objectives of the Institute are the conduct of
research, the dissemination of information, and the rendering of

service., / .

_ Activities of the Institute include the holding of Indian .
conferences; conducting economic, social, and political probiem "
studies; stimulating community participation and citizenship ™
programs; and stressing the need for study of Indian problems—~

State Department of Public Instruction
| ~ Division of Indian Education
Pierre, South Dakota

o M. F. Coddington, State’/Superintendent _
John Artichoker, Jr., Director, Indian' Education
_The’ Division of Indian Education became a part of ‘the
- State Department of Public Instruction in 1949 after the State
Legislature gave authorization for contractual agreements be- 4
tween the State Department and the Department of Interior.
. The primary purpose of this Division is to administer a program
’ " of financial assistance to publie school districts educating Indian
_ children. IR , '
Other activities of the Division involve encouraging of In-
' dian young people to continue their education beyond high
- 8chool, providing opportunities for Indian children to aitend
public school, providing services to public schools attended by
- Indian children, and, in general, promoting 'the general welfare
.. of the Indian child. © - o

- ) N - . - .
——— e i




The Sxox,r{ Indian Goes To College

( B
b

AN ANALYSIS OF SELEQYED PROBLEMS OF
'SOUTH DAKOTA INDIAN COLLEGE STUDENTS

ﬂf
By Y
JOHN ARTICHOEKER. JR.

AND
Nyl M. PAUMER

A Uﬂlmf}v Egsﬁafﬁ’\ Fuad Pﬁbli;‘a!ihn

Tnstitute of Indiqn St@diés
and .
S‘tq{g Dépm‘tme‘ﬁt oF Bublic Thstruchion
o Mqrﬁh 1959




-]

" The Sioux Indiun’

Introduction

Those who live in or close to Indian country know the
many problems that arvise when two cultures, in* many ways
quite different from one another, are forced to exist side by side.
Some yive and take are necessary for both, but the Indian who
is in the minority has the bigger problem of ddaptatxon

‘One of the best means of bringing about this adaptation
is the edu«:atimn Df mung Im:li;ms \Iamf are the pmblems in
gent actxon Cextmnly one mu::ol t;mt aspect is the deglée of ad-
justment of Indian students to college life.

Because of the imiportance of this aspect the Institute of
Indian Studies is most happy to publish the present study in co-
operation with the South Dakota State Department of Public
Instruction. Acknowledgement is made by the Institute for a
financial grant from the University Resealch Fund for its
shar-e of the printing costs.

This study grew out of a mastez 5 thesxs done by Mr. Ar- ’
tichoher in the Graduate School of the University of South Da-
I\Df’l undex the dl;ectmn of PlOfEESQI Jcseph 'T‘. Flsher The

=of PI‘Q{E%‘%OFE W. Steﬂmg, of the Department of Il;stmy, and
Professor Neil Palmer, of the Department of Sociology, both of
the University of South Dakota. In preparing the thesis for this
kind of publication it was necessary to rewrite it entirely and
to enlarge upon the interpretations and conclusions. This work
was done by Professor Falmer. ‘
" The Institute of Indian Studies hopes that this publication
will lead to a better appreciation of the problems facing Indian
college students and to a yreater effort by young Indians to ob-
tain a college education, :

Eibert W. Harrington, Dean
College of Arts and Sciences
) : Chairman, Executive Committee
- . , Institute of !ndian Studies

' University of South Dakota
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The Division of Indian Education in the State Department
of Public Instruction is one of our most important units. We
feel foftunate indeed in having this area headed by an Indian’

Educator who Has both the personal interest and professional

training to handle this program. _

It is our beliel that one of the adequate approaches in as--
sisting our Indian youth in adjusting to the modern American
culture is througn education. The reader of this study will ob- -
serve .that the Indian student covets counseling and guidance,
both before and during his or her college careers.

*f@ie South Dakota State Department of Public Instruction
is inferested in cooperating with the Department of Interior and
other Federal ageucies as we together promote the general ed-
ucational welfare of the Indian youth in our public, parochial
and private schools. It is our desive and our duty to give this
phase of our state educational program our most hearty endorse-
ment. o o Cow '

.+ M., F. Coddington
State Superintend-nt
Department of.Public Instruetion
State Capitol '
Piarre, South Dukota
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ORIENTATION TO THE FROBLEM

. ' When the white man first came_to the area that later be-
came Dakota Territory and, ultimately, South Dakota, he found
a well-organized society of Dakota Indians. Thé hunting econo-
my, languayge, symbolisny, family life, and play of these Indians
Ccmstxtuted parts ‘of their integrated culture, Physical and social

problems that presented.themselves were met in well-established
and successful ways. .

The story of the contlict between the Indian and the white
man, resulting in the destruction of the Siouan society and the es-
tdbllahmeut of a reservation culture, is entirely too Tamiliar to be
repeated here. Fov the purposes of this study it is sufficient to

call attention to the [act that out of this set of civcumstances an
entirely new set of pmblems was crented for both the Indians and -
the white man. sfactory solutions to these problems
}m'\'e xmt been de\ eluped : lt was in the ;1ttempt to Di Dvide

n

the [)I‘E%Ent 1eaeauh was Lmderta,ken Speufxrsallv the pmblem-
that is reviewed in this wpmt centers about the higher education
of Indian \oung people in South Dakota.

3

The 1956 school census report of the U. S, Bureau of In-
dian Affairs indicated that South Dakota had 10031 Indian
children of achuﬂl age. _This figure included all Indian t:hlltl—
ren of ag to 18, and those w ho where older and vounger,
but atlending schobl at the tine. The trend in regart! to the é(lu-

Ceation of South Dakota”™Indian youny pecple has been one of an
increasing number seeking higher levels of educational achieve~
" ment. Tie 1999 Legistature encouraged this trend by emacting
i scholarghip progzram tor Indian students wishing -to attend
date Institutions of higher education. Subsequent lesislative ac-
tion"lias ziven additional strength to the orviginal provram., As
a result ol these and olher factors, there has been an increasing
number of Indian youngy pgnple dttemhm- collepys.. et

These tlevelupnwnfs have been welconed by bhose who see
these’Tndinn students ns a potential core of le: uhmhtp dedicated
to making their Lﬂlltl ibutions te the solution of the South Dakota
“Indian problent.” [However, ncting in the capacily of Director
ol lmh an Fdueation in the South Dakota Department of Publie

o lustruction since 1951, the author has come to recognize, along
~with others, that these students are facing not only the normal
nroblems of college life, but additional ones that gppear to be
*smlel\ wenerated hy the fuct that they are Indiuns. .

ERIC
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6 The Sioux Indian

[nquiry reveals that while there ¥ much that has been
written on various Indian problems, including tlrose that relate
to education on ‘the elementary and sefondary levels, there has.
been no systematic investigation of the problems of the Indian
college student. It was at this gap in our knowledge.of Indian
problems that the present research was directed—in the hope
that some of the results might be of assistance in permitting In-
dian students to utilize their potentialities and opportunities to a
- fuller extent thau is currently possible. -

Specifically, it was the purpose of this study to isolate and
analyze the problems of Indian college students in South Da-
kota colleges that stem from the fact of their unique heritage,
with the view of making recommendations as to the specific
me.ans by which these problems might be attacked by those who
are in a position to take such action, —

‘THE. RESEARCH PROCEDURE

This research was inaugurated in November, 1956, by
directing inquiries to all of the four-year colleges in South Da-
kota in vegard to the number of registered Indian college stu-
dents. Replies indicated that there were 97 such students en-
rolled in these schools-at that time, By the time the actual
study was conducted, at least 15 of the original number had
either dropped out of school or graduated. A few of the remain- -
Ang students failed to keep appointments. withxthe investigator.
As a result, information wds provided by 72-students, represent-
ing about 90 per cent of all Indian students attendingSouth Da-
kota four-year colleges in the spring of 1957.

The data for the study were collected through the use of -
two questionnaires. One of these, the Mooney Problem. Cleck
List (1950 Revised Version),! is a standardized instrument that
has been tested for reliability and validity. It was specifically -
, -designed to reveal problems cf college students, -These problems
are classified i 117 problem arveas, including the following:
health and physical development: finances, living conditions,
and employment; social and recreational activities; social-psy-
chological relations: personal-psychological relations; court-
" ship,-sex, and marriage ; home and family; morals and religion;
- adjustment to college work; yocational ahd educational future;
and curriculum and teaching procedure. From a. total list of
330 items, the respondent is.asked to check those problems

— —— o - N . T i . - - R
1. Puhlished by The Paycholugieal Corprration, " New Yk, 1930, |

L
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that ave troublesome to, him. He s also asked to indicate the
problems that are the most serious for him,

. ¥

One of the major advantages of the Mooney Problem
Chetk List is that since it has been used with non-Indian college
students, comparisons of the problems of Indians and non-
Indiang. ave permittad. By -making such comparisons it was
hoped that it might be possible to isolute those problems that
Abpear to be peculiarly Indian in nature-

The second questignnaire was designed especially for
this study by the author.? Its purpose was to provide inform--
ation on those aspects of the prolilems, experiences; and bacli-
grounds of the students thaf relate more or less directly to
the fact of his Indian identity. While no formal attempt was
made to establish the réliability and validity of this. question-
nairve, it is-felt that confidence can be Dlaced in the data that
it provided inasmuch as several precautions were taken. First,

——the questionnaire wag ~developed in consultation with Indian

graduate students . ang several faculty members at the State

- University of South Dalota. Second,. intervieirs were held

with the Indian students at Southery -State Teachers College
whtn completed the (tuestionnaive, * These- interviews ere dir-
ected toward the discovering of ambiguities and other difficult-
ies associated with thegtmestiunn.iirei As a result of these
intm-xjews,, needed changes in the quektionnaire and jrs admin-

istration were made. . : —

During the spring of 1957, the authoy Personally admin-
istered the questionnaire to the "Indian students enrolled at
Dukota Wesleyan University, Tluron College, Northern State
Teachers College, South Dakola State Collepe, Southern State
Teachors College, und the State University of South Dalkota,
The Directors of Student Personnel at Black [lills State Teach-
ers College, and (he South Dakota Schogl-of Mines and Teeh-

" hology dministeed the questionnnires to the Indian studentsy

of their respective schools, B

BACKEROUND CHARACTERISTICS OF
INDIAN COLLEGE STUDENTS

~ A number of speciad questions were asked fop the pur:
pose of eliciting information that would pertain to the back-

o ) X This  qusatinnnaiie s eepreluved {0 ful i Appeedis AL

T
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grounds of.the Indian -stucdents attending .South Dakota cel—
leges. They incllided items pertaining to age, sex, deyree of
an blood, tribai affiliation, home reservation, college ex-
rerience, pre-college educational experiences, eurrent fields of
academic pursuit, and educational achievements of the parents
of the students. This section, reports ‘the findings of the ré-
search into these questidns. i -

LI F . . ot as I . .
"+ The distribution of Indian students, by sex, way exact-

1y three-to-one, With the males predominating: This represents

a slightly higher proportion of males than is the case for
South Dakota college students in general. In regard -to age,
male Indian “college students. appear to be atypical” of the
general college population. Only slightly—r{oTe than half of
the male Indian collegesstudents. were of ages 17 to 24, the
normal age range for undergraduate collegze students. All
of. the female Indian college students were of ages 17 to 4.
‘Among the males, however, ages ranged upward to 45, with
almost 20 par cent being over 27 years of age. The, over-repre-
sentation of older males is probably best accounted for in_
terms of the recently jh apted program of Federal assistince

may, well have contributed to it. 1 L

)

. for vocational training fox Indians.” However, other factors

their first year of college. Another group, of almost 20 per
cent,,were in their second year, while the remainder weré even-
ly divided between third and fourth year. Three students were
unclassitied. -Since the general distribution of college students,
by year, i somewhat more eyen %@E] one year to the next,
two explanations of the yariation

students might be offered: (1) an increasing number of 'In-
dian young pe@ple are altending college cach vear, and. (2
the drop-out rate among Indian students appears to be high-
er than that for the general:college population. According to
University staff members, experience supgests that the latter
is the more plausible explanation, / - '

=

, "The ﬂCl-C'U,I?Slgﬂl]%liﬂilnd' voeational aspivations of these
students is partially reflected in their responses-to the question
asking their major area of study. Education (teacher train-
ing), engineering, and trade coulses accounted for the majors

‘of nearly half of the students. Aside from these three areas,
there was no particular area in which there were more than
three studenls expressing an interest +  major study.

One of the most significant chavi -evisties of the Indian,
students is related to their pre-college educational experiences,

= ‘ . k]

11

'Acade_n_giqally, almost one-half of the students were in .

s 1 B o g F
H'om nofmual amonyg Indian -
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These exporiendes were- divided among three types of schools;:
federal,” private (parochialy, and publie. Most of the students
‘wexe shifted from one type of school to another, sometimes
quite frequently™™\Vhiley such shifting about is riot necessar-

kltself, it does create problems when
combined with .the frequently observed pattern of making

—Ahese shtifts’ after the school year has started, .

‘ Among the 72 students participating in this study, there
was: one. Cherokee, . one Chippewa, and one Nez Perce, The
other 8 were affilinted with the Sioux tribe. These students
represented every reservation in South Dakota in approximuate-
ly the same proportions as their respective resevvations repre-
~sent the .total Indian population of the State. Apart from

kota, Nebraska, Montana, Idaho, and Oklahoma,

/"those from South Diukota, there were students from Noyth Da-

Almost every degree of Indian blood was represented
by- the students, with 20- being Jess than one-half blood, 17
from one-half to less thauy three-quarter Glood, 20 from three-
quater te less than full-bload, and 13 full-bloads. There was
a\ stight téndencyw for. fuli-bloods and near-full-bloods to he
concengrated .ih one school—Southern State Teachers College.

b Ar;-cm"‘u:]ing‘ta the reports of the regprilndients, the median
3 of schonol attended by mother:" of the. tudents was 10 -

, 3; for fathers, the median was eight yvears. The achijeve-
nients of fliese parents do not appear to be appreciably high-
er than the average for Indians in general, - '

N osummary it appears that in addition to the fact of
Leinis of Indian ancestry, Indian, college st- -nts dilfer from
nou-kndian college students in 2 number ol rnificant wavs,
Fivst. thedr pre-coilege edvicationgl experiences include n oreni-
el ovariety of types of schools and, probahly, much more fre-
quent" changre jn school . atiended, Second. their plﬂ}%:u]_lé;:&
home exg'ie’nuﬁéii have beenliorgely cantined to the reservation,
s opposed to ‘the avernge scommunity life of non-Indjans,
Third, the male Indian college student, on the average, partic-
ipates in hicher educittion af” a later period in his lifetime
than does his non-Indian counterpart. A ..

THE ACCULTURATION QF‘*&%NDIA_N COLLEGE STUDENTS
_ It has ‘been indicated that one of the najor ohjectives
of this Jresearch was Lo attempt to shed some loht on those
problems of the AIndian college student that stem more-or-
less directly From—the fact of his"being. Indian, In order to
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accomplish thh objective it seemed that either or ‘both of

two procedures would have to be followed. Dne pDSSlblhty
“was to secure comparable . data from both Indiins and non- B
Indians. It might be a&sumed that_whatever—differences ap-
_-peared—between—thie"two groups could be attributed to the
fact of being Indian. A second p0351b11ty was to attempt to
dn;de the Indian’ students into groups according to some fact-

' that differentiates among them in terms of -their relative
attuhment to the traditional culture of the Indian or the gen-
eral Western culture of the non-lndians. If the students could
Eé be legitimately assigned.to such groups, any variations in the

pmblema lepm‘ted Lw these groups mlght be more-or. less c]u.-;

_ In. 1egard to the second .of these fwo procedures it
should be lecc\gm;ed that an unport-‘mt assumption is being
made; namely, it is not the mere fact of Indian ancestry
that' accounts for ‘“‘special” problems of Indian students, but
mtherﬁ the extent to- ‘which Indian students, through their
cultuml backgmund E\penem;e LO”(:E'HE hfe m a chfferent nmn-

Aetually, both: of the ahcwe= prgcedures were used in
the analysis. Since reports of the administration of the Mooney
“Problenr-Check-List-to- non-Indians- rere available,_comparisons
- between thege results and those relating to Indians were made
" posrible, "However, the author's own questionnaire had such
o distinetly “Indl.m orientation” it was not feasible to admin-
ister it to nop-Indiuns. The second mode of analysis was bas-
ed on a division of the Indian students into tw agroups of
approximately equal size. One group .consisted of those stu-
dents who were more closely tied to the traditional Inflian
culturg; the other group consisted of those who had tended
to move away from the Indian culture—closer to the reneral

. Western-type culture of thelr ‘hon- lndlan nughhm's,

i

The division of the Indian ﬁtudents into these two
eategories was.based upon their knowledge or ank of know-
ledge, respectively, of an Indian langunge. This agsumeqdl, of
conrse, thut a. lmmuuge is more than n set of words, Tt im--
plies thut language incorporates and pelpetu.ltus, sets of idoeas,
values, patterns of behavior, atlitudes, and opinions, Thnq
‘in greneral, insofar as an inﬂivnlm\l knows and - uses a given
Llangnage, 0 will he sharesthe ideas and values that go along |
with: that "language. This nsaumption is consider ud valld by
eoviturnporaty social Hl’lLllHHtH '

# Both groups of students actunlly spoke Lhe Emziish line

| 13
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guage. However, 39 of the 72 respondents also spoke an In-
*_ dian language. In subsequent discussion this group will be re-
ferre,d;,to,,ai;li_e_jibilinigu,a,I?LgLiOLlm—Th%ﬁemﬁ_ining*S:}’—réﬁ)ona
" dents spoke English only; they will hereafter be referred to

as the “Egg]ishscnly" group.

Amfjﬁg the members of the “bilingual” group, 19 learn-
ed Indian before they learned English; 18 learned English be-
fore they learned Indian: and two reported that they learned
the two languages simultaneously. Most of the parents of the
members of this group were also bilingual, with four of the
fathers and three of the mothers being able to speak Indian

~only. It is significant that Indian was the preferred language
- in almost half of the homes of these people. ’ :

- Among . the members of the “English-only” group, about
three-fourths of their parents are able to speak an Indian
language, ‘with one father being able to speak only Indian,
Further, English was the preferred language in all of the

~homes of the members of this group,

'GENERAL PROBLEMS OF !NE;IAN' COLLEGE STUDENTS
. For the purpases of reporting the results of the investi--
—#ation.into_the_problems of Indfan college students, an attempt
has been made to sepn problems into various gen-

ate the g
eval citegories. Each category will he reported, with special
attention being directed toward differences between the “bil-
Singuad” and “‘Exm‘lislhnnl!\f“ groups, The results of the admin-
istration ef the ‘Mooney Problem Cheelk List, togelher with

comparisons of vesults from administration to non-Indiung, wilr
be yriven in n sepafate section following the report of results
oh the author's questionnaire, -

Problems Relating to Finances und Budgeting, Right
questiond relating to- finances - budgeting were asked, Thoy
included such elements as sources and adequaey of funds, ol-
titudes reluted to Indian va. non=Indinn  finunein FOSOLYICRS,

/ inf'm'mutiun on budgreting, and vole of {he Burenn of Indinn
Affules in administering its funcs, -

In ters of the number O persons reporting, the Tour
most commonly mentioned sources of funds For hoth grotps
of students wore: tribpl or federn] lonns; South Dakoly In-
dinn Seholarships; parents: and teibad or federal geants, There .
was a slight tendeney, nlthough probably nol stulistienlly alg.

14
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‘nificant, for the “bilingual” group to he more dependent upon.
tribal and governmental sources; whereas, the “English-only’
“group were relatively more dependent upon barents, non-tribal,
and nmx;gcu"erﬁlnenta]'smufes. ' '

~When asked whaut part of the costs of attending college

could be borne by the parents, the peneral reaction was to
say, “only a part.”  The apparent need for seeking sources
outside of one’s family was especially marked among the
“bilingual” group. This finding is confirmed by the responses.
to a similar question, “Would you have gone to college if you
" had not received assistance from sources other thun your par-
enfs and rvelatives?” 1In this case, practically one-half of the
“bilingual” group said, “No"”, while only slightly more than
one-fourth of the “English-only”. group felt the =ume wav,

- . What appeais to be a greater need for more financial
regources on the part of the members of the “hilingual® group
is further sugyested by the responses of the students to g
question asking them to check  those items for which their
funds seemed adequate. OFf the six items included in the list
(including food, clothing, school supplies, tuition and fees,
-and  spending money), the “bilingual” and ‘?‘Ejiglishsonly”
groups were “in the same boat” in regard to ontly one-——school
supplies..- About 79 per cent of eich group felt theip funds
were adequate., On every othey item, the funds of the “English-
only” wroup appenred to he more adequate than those of the
“bilingual”, ‘This way especially marked in the cases of cloth-
ing and spending money, Only 38 per cent of the “bilingual”
students felt that, theijr funds for clothing were adequate;

- whereas, 33 per cent of the “English-only" #roup felt the
lh..:;sume__;\.&:nﬁ_,.fln,,_,,i;l}e:_“g;;s_:g of spending money, only 23 per cent

ol the “bLilingual” group folt they hud adenuate Funds while-
in the “Faglish-only" group almost half seemed to have suffic.
lent finances for this jtem. -

In comparing theiy Finnheinl resources  with those of
non-indians, hoth geoups felt they were at some disadvantage,
Again, this wias much more mirked among Lhe “hilingun)”
than the “Inglish-anly group, ‘

o About ane-hall of uh the students reportied thut they
had” had some instruetion in vogaed Ao the laodling of fin.
ances hefore they enlered college.  More  “bilingunl* than
“English-only” voported such instruction,  Over 90 per eenl
of ench group felt that it wis e groad fden Lo have instraetions
In the handling of finances hofore poing Lo collegro,

[
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It 'was reportéd that about three-fourths of the students

receiving fu,;1(;157,fron‘;thILEuzteau-fof——Imlimr-;%ffair;ﬂn not re-

O e Mhilingual” gwronp, oweve

" ceive them directly, but through the college. Wlhen asked if

they thought it might be better to have these funds sent dir-
ectly to the individual, only one-half of each group  agreed
that it \vnuIcL ' T - e :

K1

_Problems Centering on Relations Between College Life
and Reservation Ties. A number of questions were asked for
the purpose of - ascertaining what problems, if any, develop
‘in regard to the relation between college life and reservition
life,- These questions ranged all the way from correspondence
with family and friends to Whether or not there was intent
on the part of the student to return to the reservationn after
complétion of the college work, ' '

- In vesponse to questions asking how much they missed
their parents and friends, both at the beginning of their col-
lege experience and later, the. Indian college students reflect
change. About one in four of the students rveported that they-

missed their parents whey they first entered college, Thiz®

Was a little more pronounced ‘among the “English-only” thane
the “bilingual” group. By the time of the survey, about one
in seven still missed being away from their families, Again,
the “English-only"” group tended-to miss their prrents. to 4
degree thit was slightly greater than that of the “bilingual”

v group. .

In the case of friends, the situation: was somewhal differ.
ent. On entaping eollege, hoth sroups seemed to miiss Friends
more Lhan they missed {heir familivs., ‘I'hris wWas especially Lpue

, ro by the time ol the SUVey,
only about one in 10 of Dot &G ps st inissoed bring awny
fran thejr Triends,

In tevms of the extent of connittiiieation helween the
espondents and their fumilios s Priends, it was Tound. (hat
more of the parents of the “Einelish-only yrroup writo af least,
buce a month (82%) than do the parents ol the “hilingun)*
Kroup (694%). Further, the Eongelish-onty ronp s mare Jo-
sivous of hearving feam thely purents more frequently than s
the ense for 1he “hilingron]” group, "this flinding, stlang with
ullivry already mentioned, seoms Lo polnt o a signiticant rela-
tionship namely, that “Einglish-only™ students e relitivaly
More elosely attaehed W purents thin nre e “hilingunl™ stu-
dents, Simllarly, the finding thal the "hilliggaad" students, more
thaun thy "Foglish-only" u'i‘m{p', waonld like to liogy mere frequent.
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ly num theu‘ fnencl:. tends to confirm the suggestion of thE data
——that —are—rehitively—more—uttached—ta

211315

fnends at hnme th.;m ara the “English-only” students,

The part played by home&;mlmess or’ missing fanuly or
fuends in cau:mg the student to think about le: C‘mg college
as freshmen.is small. The most frequently mentioned reasons
' for thinking -of leaving school at an early date were reported
to bhe finances and the change in type and amount of social .
activ xt} ...;\lore significant, probably, is the fact that the thought

memees-y le‘hmg college during the freshman year is very much more
. frequent anmiong the “blhngudl” than the “English- -only” stu-
dents. : : '

-

When asked for the reasons why students actually known
by'the respondents had dropped out of college, a great variety
of answers were given. The two niost frequently mentioned
reasons were finances mu:l low gmdeq Others, in order of
frequency of mention, were excessive use of alcohol, indiffer-

- ence, to be married, unable to adjust, socinl life, gener;ﬂ dis-
couragement, home=sickness; trouble at home, and military
obligations, - ’ :

“7 It is fairly cleiwr, trom the respouses to questions about
_the attitude of the students toward the reservation as a place
to live, that the college -experience causes the student to re-
“define the desirability of living on Lhe reservation. In gen-
~erul, the longer the college expervience the lesy desirable does
the reservation appewnr as a place to live, Only nlmut one in
- five students from both groups expected, at -the time of the
survey, Lo-make his or her home on the resevvation after fin-
Lﬁh.m,g t;ulluffe,, OF those expecting to return to the reservation,
muny said that their main reason for doing s0 was to tuke
andvantage of the employment opportunities and security pro-
vided in civil serviee posilions, ‘ .

P

\ ,
Problems Relating to Race. Since ib way felt that the
physicul fact ol being Indian.might be related to adjustments
“and problems In college, several questions on this subject were
posied, ‘These questions were designed to provide insight into
what the students percelved ug the implications that race muy
of iy not have in regoard Lo soeinl life, vmployment, digerim=+
inntion, and prejudice,

Most of the studints (82¢4) do not feal that being an
Indian s a handicap in thelr velations with other people, Morvo
Yol tha "bilingusl” greup (21%) than the "lnglish-only" sgroup
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- (37%) felt that being an Indiap is a hahgicap. Essentially the
‘same results were obtained in ans'wer o the question, “Do

—you feel thatbeing— FIndiantwyill-be an~gmployment-handicap - -

after leaving college ?7”

 Feelings of discrimination were feyp by one-third of the
“bilingual” students and one-fifth of the “English-only” stu-
dents. However, such. feelings of discyjmination apparently
do not pertain to college life, as such, iNagmuch as“the students
were nearly unanimous in ‘enying that fellow studerts and
faculty discriminate against them becalse they are Indian.

The Indian students in outh DAakpta colleges and uni-
- versities, almost Without exception, are clearly proud of be-
ing Indian, Practically none of them would prefer being a
“white person or having a lighter cofiplexion. Most :(95%)
{elt that they had some visible Indian characteristics. Among
the,“bilinguul” group, 72 per ceut felt they looked like a full.
blood; while only 18 per cent of the “Bnglish-only* group felt
the same way., - S | !

. About two-thjrds' of the students actually felt that it
wais advantageous to be an Indian,” Whey asked in what, ways
it was an advantage to be ay Indian, a variety ol responses
were offered.. In general, the gwo most frequently mentioned
reasons were: (1) the finangial advahtupes of louns, grants,
and scholarships made available to Indigp students by various
organizations and fyencies ang (2) the iptevest that associates
have in Indian DPeople. ' .

‘Whern asked how often they think of being an Indian,
Cstudents responded virviouslye The majuity of both groups do
o not think about it yery often, [lowevey, o8 per cent ol the

ehilingual” proup thipk about il fairly oflen or very frequent-
ly: whereas, only 18 per cent of the “English-only” group think
this often of being Indian, s

‘ Finally, when asked Whether or not. they would prefer
W room with an Indinn oF white Stuldgnt, most vespondents
replied that it didp’t matter. A few more of the “knglish-
only” than the “bilingual” gioup showed w preference for n
white roommuate,

T

In summary, it appears that their Indian ancestrey does
not, pose any soriogs problem for moat spudents. ("onsiderable
pride in their pneestey is showy and 2w gigns of disevimination
and prejudice nre felt In the gollege ftyosphere,
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Problems Relating to Dating and Social Life. From the
—nswers-to w—number-of-questions—relatingto-dating—and social
lite,. it. appears that few serious problems exist for Indian
cul!ege students. - Only four per cent of all students felt that
their social ‘life was unsatisfactory and three-fourths of the
~students felt that their high -schools had provided them with
social training that helped them in college, About one-third of
the students said they would like to date more,

The quesztions relating to dating and social life served

“to shed some additional light on the question of relations be- -

“tween Indians and non-Indians in college. For example, it
was found that about 10 per cent of the Indian students date
_white students while only 20 per cent of the Indian students
date other Indian students. Ovér two-thirds of the girls stated
that they had been asked tor dates by white students, and

only one-third of the students said that they preferred to date + -

Indian students rather than white students. Only six of the
39 males said they were afraid they would be turned down
by a white student if they asked one for a date. When asked,

“Would you rather associate with Indian people than with °

white people?”, about 20 per cent said ““Yes”. It should be
noted that in all of these question on dating and social life,

the “bilingual” and *English-only" gmups angw PIELl in essent-
inlly the same fashion, °

1t should be mentioned that the apparent adequuacy of
the sociul life of the Indian college student contradicts the per-
sonul observations of the author. It is possible that this con-
tradietion stems from an ambiguous character of the questions
in this arca, Speeifically, it is suggested that the respondents
were thinking in terms of their instruction in sociul graces
ruther thun the satisfoctions they dervive from their associations
with ather people, If. this i3 so, further nnuqtlgutmn nf this
question would seem 1o he wnuuutu(l

/

Decman on (;umg to College. I'or the purpose of pro-
viding some insight into the process ol deciding to g0 to eol-
lege three questions were asked of the students, One of these
had to do with tha point in time nt which a decision wis mado
to go to college, While it is probably difficult oy (he stu-
dent to recall precisely when sueli o decision was actunlly
mude, the follewing general results ave voported. “Bilingun)®
atudents make thele dociston muceh ITnter than the “English-
only" peoup of sludenty, For exmmple, 33 per cent of the
formor wroup and nine per cent of the Tutter yronp did ot

i
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make that decision until after leaving high school. Similarlr,
13 per cent of the *“bilingual” group and 36 per cent of the

“English-only” group Leported that they had _mude their de-—————

s cdsion before the eighth grade.

" When. asked to check whom or what influenced them -

- -to decide to attend college, students indicated the importance

- of - parents,- teachers, - friends, and church-connected persons.
There w. a slight tendency for the “English-only” group to
attribute more importance to the influence of parents and
“persons they admired”, than was the case for the “bilingual”
group, . ' ’

" -Almost half of the students reported that their decision
to attend college was based primarily on .a desire -to be of
future assistance “to-_Indian: people. The importance of this .

reason was somewhat greater for those in the “bilinguul” group

than it was for those in the “English-only” group. The most .

frequently mentioned arveus of “future- assistance” were in
education, health, and social work.
P . 4 ..

- ' Adequacy of High School Education, One of the factors
considered to be important to college success is- the previous
training a student has hued. As a result, un attempt was made
to determine the student's assessment of that training. " This
was done by asking questions concerning the general adequucy
of their high school educution, the adequacy of instruction in
specific wreas, and the -effeets ofy this training on' their ability
to achieve various ocenputional “and professional; goals, '

In regard to, the fivst of these guestions it was Lound
that vnly about,gne-half of the students felt thal théir acudemic
preparation in high school was adequate, There was a consid-
erable difference hetween the “bilingual” and the “Inglish-

conly™ groups in their respective assessinents ol this training,

Cwith 56 per cent of the “hilinguul® group and 36 per cent
of the “English-only” group expressing  dissatisfuetion wilh
the adequuaey of thé preparation. It should he noted that,
in terms Of the number of students responding  negatively
to this question—the adequaey of their high sehool ain.
ing==thix is the most serfous problem’ area revealed by the
nuthor's questionnaire,

_ In terms of the specific wrens of instruction, the “bilin-
punl” students felt their high school teaining hud heen par.
tieularly deficlent in mathematies, selence, socinl studios, and

i
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English—gin that order. The “English-only” sturdents felt that
only their instruction-in science arnd mathematics was partic-
ularly deficient, :

N 2

— Finally, while the majority of the students did  not feel
‘that the deficiencies of their high school training had deterred
" them from achieving some yetational or educational goal;
there was some expression of opinion in the opposite direction.
The major dissenting views were those of the “bilingual” group,

within which 28 per cent felt that these deficiencies prevented.

them from achieving certain unuamed gouls. - Only nine per
cent of the “English-only” group felt the same way,
a o . . i
High School Guidance Programs. Inasmuch as there is
considerable emphasis currently being placed . on guidance pro-
grams in high school—as aids to the student’s ability to face
future problems—several related questions were usked, These
- items were included with the hope that they might provide the
busis for some assessment of current high school guidance prac-

" tices as viewed by the consumer-of such services,-

One question asked. whether or not the student’s high ~
school had provided any helpful information wrelating to the
registration of the student .in collegre. About half of each groun
veplied it the negative. Similarly, aboul half of each group re-
ported that their high. schools had lelped them in knowing the
expenses of attending collegres. When asked if Lhey had been

= provided. with help in budgeting funds, about 61 per cent of
the “Enulish-only” and 56 per cent of the “hilingual” group
reported, “'Yes”

) When asked whether or uot the high schogls had pro-
- vided assistance jn helping the student decide 0B @ vocational
or professional’ goal, T0 per cent of the “Englishdnly” Froup
cand 1] oper cont of the “Lilingual” grroup reportecd in the af-
firmative, About+35 per cent of the “Fagligh-only? group, and
J4 per cent of e “hilingual” group reported® that - their ro-
~apoctive high schools hind aided thenr in selectinfy the colleye
or university that might best suit their needs 1ind abilities,

In.the responses to practienlly all of these yuestions two
general trends nppear. Fivst, the sehools atlended by the “[nge-
lish-only™ students generally appear to live provided morg
information of the yuidanece vaviety, Second, beenuse of the
rithor consistent nmmber of “bilingual” students who did not
respond to these quustions, there s the _suggrestion that (he |,
guldanee progiums that  were maintained-_ in thuixj‘ schooly

fi
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. . /
dld not nmke an 111'1pleasxon aupon them. In most of the above
items, none of the “English-only” studenta failed to respond,-

_,,but about_15_per cent_of_the “blhnngl” roup did fail to re- .

spond. Whether this.is to be :1ttr1buted to inadequacies of the
gmdance programs or inherent difficulties that these students
"have in understanding gmdance programs is not clear,

Two questions show ed a sllghtly different trrend. Fust
;m response to the question as to whether or not the high schanl
provided helpful information concerning college life in general,
more of the “bilingual” group (64%) than the “English-only™
group (52¢%) reported in the affirmative. Also, on the questxon
relating to the student’s assessment of the accuracy of the in-
i‘mnmtu:n provided by the lugh schoal about college life, about
~ the same number of each grdéup (h()f;f;) reported that such’in-
formation was accurate. Howevey, in this case almost one-fourth
of the “English-only” students, cDmp\lgd to the usual 15 per
céent of the “bilingual™ group, fmled to respond,

* When asked in.what wiays the high school could heln
make their adjustmeit to college life nivre sutisfactory, the
’,mllm\mw suggestions were ‘made: (1) "provide more academ-

ic prepmatmn particularly (s noted earlier) in mathematics
and science;* (2) rnu\i,,: more informution on entering col-
lege and social life therein; and. (3) provide exanmples and
expenence-ﬁ in differences between high school and cullege in
the ways in which class 1% conducted and examinntions, given,

i

In umneetmn with an open- enclecl question relating to
the adequaey of the hiformation provided by the u:lleg‘&% it
was reported that more information should bhe provided in re-
gard lo: social activities: neademie matters, stuch as required
courses and registration: orientation to physm U Taeilitios, and:

aonore aecuriate picture of actual college expenses.
Lo 3

Personal Problems. ‘Lhree quentuma luhltmg Lo personal
problems were asked of the students, The purpose ol these
questions wus to determine the extent to which personal proh-
lems were being experienced and what role other people might
play in uiding the student to resolye such problems,

Aboul one-third of um:h group answered, “Yes," in an- ¢
© swer to the question, “Are you troubled at present with - any

o b oabmlit e ettt the venders attentbon Uit this evedioetion wis giele o the
el of AT grler Ao the queveastal  lanehoue b Bpaenih L Thus,  the  wdinies
villong of these pempidants bl gt he eenableaod o mere cefleetion ol fhie recent
winh Mertielul' winve of eriticlam eonveraling the some Tnelsqunels s
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- personal |uoble1n;~."” When: asked with whom they "would

- ~prefer-to-discuss- any personal problems they might have, stu-,
_dents gave top priority to parents or, in the case of married

persons, wives, ThEy were followed, in order, by friends, min-
ister or priest, and counselors. Four of thg 72 students rve-
ported ‘that they would not discuss a personal problem with
anyone. Over three-fourths of the respondents said that they
“feel that there is someone at the college with.whom they could
.discuss a probiem.” Included in the list of such eligible per-
sons, according to the students, were advisors, instructors,

. presideut of the college, dean. ﬂf student I)El‘amlhél dean of
women, und dean of men, ‘ -

" TROUBLESOME PROBLEMS OF
INDIAN - COLLEGE STUDENTS

As was mentmned earlier, the. Mooney anblem Checl;

" List consists of a sevies of 430 problems sometimes faced by
‘cullege stucdents. These items ave divided into 11 general prob-

lem, areas, with esch problem area being covered by 80 spec-

ific ltémb. The instrument permits the student to designate .

both the [;mblems that are troublesome and those that are
serious. The following sections report the vesults of the ad-
niinistr: lthll of the Checlk List to the Indian ¢ollege students
ol South Dakota, lnc.luch;-tl ave. comparisuns with various non-

- Indians and-analyses in terms nl aceulturation, as-defined LW‘

longuage.

Major Problem Areas, "The list helow provides the fank
order of the various troublesome problem areas, The ligurea
it parentheses indicate the total number of times the various
ilems in each problem area were checked by the reslmmlﬁnts.
In terms of the total number of responses to the items in the
various problem areas, the adjustment to (U“lL,L work clearly
Ht!lll\‘l‘% at the.head ofthe list,

Traublemma Prnblem Area "~ Total responses
1, \rlumtmenr Lo (ullmzu Worlk - (H98)
o 20 Finnnees, Living Conditions, and mployment (3.16)
S0 Socinl and Recreational Activities, S (38 ‘
4, Pevnonul-Psycholopical hr.-lut,mn-st : (310) .
9 Morals and Religlon (250)
6. The Future s Voeationg! and Educational ,"‘W)
7. Social-Paychologicul Rdlntiony (223)

6. Curricwlum and Teachihg Prucedures (190)

h S 28
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9 Heulth .;m(l Physical Dexelapment (183
10.- Home and Family . S (164)
11. Courtship, Sex, and Marriage B (128)

It will be noted that the Sé(_.onﬂ;- third-, and ‘fourth-
ranked problem - areas stand off, somewhuat, from . the first-
mnl\ed problem and the other lesseL problem areas.

o

It should be pointed cmt. that the tw’q questiunnuirés used
in this study were not.originally intended to serve as checks
upon each other. They were designed to provide supplementary
information concerning the problems of Indizn college students.
Jlo“ ever, the nature of the data resulting from the two ques-

tlunll;lllEs ‘does permit a limited amount of such cross-checking:

A comparison ot" the results of the Mooney Prc:l_)lem
Check List with-those of the dther questionnaire reveals two
significant similarities. First, both™ lustruments reveal that the
greatest problem facing the Indian college student .is felt to
relate to the inadequaecy of his NWigh school training. The
Mooney Problem Check List reveals that these inadequacies
relate to both academic subjects and study habits, Specifi-
cally, the major problems. in rvegard to Adjustment to College
Work include: not spending enough time in study ;- being easily

. distracted from work; having a poor background iu some sub-

jects; not knowing how to study effectively; afunid to speak

“up in-class discussion; slow in reading: slow it mathematics;

worrying ubout examinations; unable to concentrale welly and
limited vocabulary. “Second, the finding that finaneial inse-
curity was the second most signilicant problem 4o the Indian
student is tully confirmed by the resulls of the Mooney Prob-
lem Check List, - i} ' o
RN

Comparison with - Non-Indian~ Studgr‘}t;. The Mooney
Problemt Cheek List was used in the un.\l.\»slh of the problems
of college students at Wisconsin State Tenchérs College, Rivs

er Falls, Wisconsin,' The restults of that administration pev-

mit a comparison with those ol South Dakotu Indian students.
The following table reports the ranking of the major trouble-
some problem areas by the Wisconsin students, :

o

- L

4, 1o Gl Sione, "Huﬂ;-m Povldepis. In w Tenichiie Callei' doirmid of  Fdeestionsl
Pryrhologs, Sovendors, V0 e sl .
. L3
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The Sioux Indian

C S , Rank by Rank by
Troublesome Problem Area - Indian Wis=onsih
students students

: The maujor variations in the types of proMems that are
ewcpeuénceﬂ us being troublesome by these two groups appear
to be:" (1) for the Indian: students, the relatively greater fi-
nancial problem and problems relatmu to Morals and Religion;
and (2) for the Wisconsin students, the relatively greater prob-

lem relating to Curriculum and.Teaching Procedures,

Wliile it was not possible to compare the Iudians and

non-hidians in terms.of their responses to specific problem areas,

it was possible to compure the two groups according to the mean’

number of responses made to the questionnaire as a whole.

This comparison reveals that the mean number of trouble-
some problems for the Indian group was 47.1 per student:
the mean number forr the Wisconsin (non-Indian) proup was
27.1 per student. Thus, the Indian - -students appear to have
had almost 75 per cent more problems that were truublesnme
than thcl the nnanclmns :

One ﬁdchtmntl comparison ol the results of the admin-

: lstmtmn of the Mooney Problem Check List to Soutlr Dakota

Indian college studantq was l*m(JE. This comparison was pers
fnitted by a study of home econowics students at the Uni-

_versity of. Illinois.® In view of the fact thut the Tllinois group

[} Mihlrr-l Hmnln Rlohr, “Terrannl l‘rnHrn\i ot College Hhidents,” luurnal of 1Tome:

GDHSiSthl nf unly fe'mn]esx nnlv thE‘lLSpmHe‘q of tlm 'fema]e

poses of this u)m}mnsml;f" The- leapectl\e rank - mdm‘ uf the

troublesnme problem uvens is given in the table Lelow, with .

the order of-the listing of In'()hle arens Lu:mu' the sume aq he-
fore: .

Evanomies, X1, (Uctober, 104%), pp. 417=44, |
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, A N ; oy : Rank of Rank of
Troublesome Problem 'Avea T a -female  female
T . \ 7 Indian  1llinois
e, oL 2 student  student"
Adjustment to College Work - 5'*' o 1 1
Finances, Livirg Conditions and Employment - 4 9
Social and Recreational Activities e 2 3
: Parscmaljl%ychological Relations- .~ ' 3 2
Morals aud Religion ™ Lt . 9 11
~ . The Future: Voeational and Educationdl - 6 6
Soc:ial-l?'sycholagiggﬂ Relxtions , .. . B 7
. Curriculum and Teaching’ Procedure ; 10 f 4.5
Health and Physical Development v 17 _ 4.5
Homre and Family - - . Y 8 10 -
Courtship, Sex, and Ma riage, o 11 8

-1t making thi

of. the Wisconsin group.. The biggest disciepuncy relates to
the ‘area of Ilealth and- Physical Development. The Illinois
students place this higher. on the list of trotiblesome problems
than do the Wisconsin  students. * Thig is probably .to be uc-
counted for by the nature of the subject in. which all the
Mlinois students are tuking instruction=—homev.economics. It
might he safely assunied that the- hpme- economics students
were more sensitive to this type of problem ‘hecause of their

a

| I

. On -the other hand, comparison of Lhe responses of the

_ 7 7 ic;«'unparisjoh it might be noted” that the -
" ranking of the Illinois students compayes favorably with that

female Indian students with the genural Glasses .of “bilihgual”

and “English-only’ reveals thal the l‘mpalesa mope closely re--

senthle the “English-only” group in the _1-miking%{»[‘ these prro-
blem areas, There ure only two rather signifieant varintions :

(1) the femules check more problems than dg the “Engligh-

ouly”” students, il the aven of Home and amily, sand (2) the
“Engrlish-only” group _wpparently sees Moraly and Teligion
as heing relatively nore troublesonie than flo the, femnles,
Apartifrom these two vaviations, the p:'um,!':llisi;ilimls,_(:‘itml‘iu
the next séction, thut upply to the comparison ol “Tinglishs,
nn'l,v“i to Wiscongin students wauld alsn npply here,

4
+ N i

) Comparison of “Bilingual” and "En'gliahspri'ly" Groups,
The varvious troublesome problems in eiach olfsthe 11 areans were

anndyzed in' terms of the neenlturition fnetor, s measured

hy knowledye of an Indian lypguawe, The results of this an-
alysis- are presented by rank erder in the. following’ Libly,
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with the problem qrens being listed in the same order as above:

that is, in terms of the vesults for all South Dakota Indian .

Collegre students, *The figures in parentheses represent the
total number of vesponses by each group for the problem area
in question, ) ‘
’ Rank and total response for:
'\“Eiliﬁgual” . “English-
_ : only”
Adjustment to College . Work 1 (27D ‘1 (158)
Finances, Living Conditions, :

Troublesome Problem Area

“and Employment ) 2 (201) 4 (145)

Soecial «ind Tleereational Activities 3 (183 25 (153
Personal-Psychological Relations 4 (162) 25 (159)
Morals aiid Religion 5 (153) 5 (100)
The Future : Vocational & Eduveational ¢ (151) 7 (86)
Social-Psychological lelations C8 (1200 5 (108)
- Curriculum and Teachjng Procedurss 7.(128) 10 (62)
Health. and Physical 1 evelopment 9 (11.1) . & (50
Home and Family } 10 (105) 11 (59)
Courtship, Sex, and Marriasre 11 (6D -9 (64)

- “Itstakes only a brief comparison of the rankings of the

“English-only" group and the Wisconsin' students previous
1 1

tihle). to note the similarity between these two groups. This
is in contrust to the. differences in runking bhelween the “bil-
insrual™ and Wisconsin student. The two most signifticant dif-
Terences hetween the “English-only” and the Wisconzin sty-
“denta are the relative rankings of Morals aud Religion (high
for the<{udizn student=s¥ and Cwrriculum {ind Teachine Pro-
cedures (Lixh for the Wisconsin students),  One . additional

" variation that s larger than the average velates 1o the area
~of Social-Psychological Relatiuns, This area consists of items

that refer mainly 1o feelings of acceptance by other people,
The “Englishi-only” Indian students are considerably mora con-
cerned ahout this than wee the Wisconsin students. The implic-
R hypothesis, that the “English-only” stucents stand betwean
th;’"bilin‘g'u;ﬂ" and “non-Indian” étu;ients in terms of the types
of¥problems they experience ns beimy troublesome, was con.
firmed." - . -

- & 4
The results reported & the above table also reveal one
_lore very significant relationslip between the “bilingual” ang
“English-only" Indian students. Sinee the rutio of “bilingual”. to
“Englishzonly™ respondents was actitally L7535 to 1.0, it can be

" seen that “l:iliugua]f’ students cheelk a disprqpnrtiuu;ltély areat.

er number, of .items ag being troublesonie in eight of the 11

3
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areas. lu one area,” Social and Recreational Activities, the
ratio of responses by the two groups is almost identical to
the 4.75 to 1.0, In two areas—DPersonal-Psychological Relations
and Courtzhip, Sex and Marriage—the “English-only” group
checked a disproportionately larger number of items as being
troublesome. Taking into'account the total number of responses
in all 11 aveas, the ratio is 5.74 to L.0. This means that the
“bilingual” Indian student tended to check more items as being
troublesome than did his “English-only” counterpart. Thus, in
term1s of the number of troublesome problems they experience,
the relationship between the “English-only” Indian student aud
~the “bilingual” Indian is very similar to the previously mentioned
relationship between nbn-Indian students and Indian students.
This is important inasmuech as both procedures used for the
1dent1fm.\t10n of “distinctively Indian” problems indicate that
the “lndum student has more problems that ave tmuhlesmne.
These results appedr to provide a sound basis for developing
generalizations that ]3eltmn to the specific plohlems of Indian

students, : .

Specific Problems.; The specific problems listed in the
following paragraphs are only those in which there were wide
variations between the “English-oniy™” and “bilingual” groups.
It should he understood that, according to the division of the
students in terms of knowledge of an Indian languape, the
“hilingual” students vepresent the more Indiau-like group: the
“English-only” students vepresent the more non- Indian-like
group. If this distinction iz kept in mind as the following com-
parizons are made. sader will probably betfer understand
the nature of il ctively lndiun” problems in CEHLZL{'D;

. “In the arei o0 Adjustment to College Work, tire “bilin-
suad” student ter s te cheek the following troublesame pro-
blems much, mor  frequently than the Clmnelish=only™ atu-
dent: afraid to speak up in cluss; slow in mathematics: in-
adequate high school training; and® furgetting things I've learn-
ed in sthool. The ' nglish-only” student ten]s to cheek the-
following .items mu more [requently than the “bilingual”
student: _not spéndi . enough time in study: easily distracted
from my work; and not planning my work dhead "’[‘heéé clif-

ferences suggest, among other things, that the rial”
student feels thal he is not -adequately. equipped for Lullg,uu
work s whereas, the “English-only” sees his problem more a4

one. of applyving himself to his work.

In the area of Fiu:mce%,; Living Conditions, and Employ-
nient, the “bilingual” student hus u yreater tendency than the
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“IEnglish-only" student to cheel the followingr: needing a part-
tinie job now: needing a job during vacation; no steady in-
come; needing to wateh every penny I spend: and too little

money o veereation, The “English-only” student, on the othey

hand, tends, more than the “bilingual” student, to check these
items: disliking financial dependence on others, and manag-
ing my finunces poorly. The differences here suggest that the
“bilingual™ student feels his problem i3 primarily the lack of
sufficient money whereas the “English-only” student sees his
problem moie as one of being responsible for the money he

has, .
In the area of the Vocational and Edueational Future,
the “bilingual” student tends, more often than the “English-"
only™ student, to cheek these items : wondering if 'll be success-
ful in life: doubting wisdom of my vocidlional choice : needing
fo know my voeational abilities; needing to plan ahead for the
Tuture; and concerned about military service, The “English-
only’ student checked only one item in this area much more
Trequently sthan the “hilingual” student—restless in delay at
starting life work. These responses clearly indicate that the
“bilingual™ student lacks information and confidence in re-
gard to his [utuve, " It appears that if he hag had aceess to
guidance programs, he has not benefitted from them to 2
signiticant degree. At the same time one wonders if the seem-
ing contidence of the “English-only” student s bused on a
realistic appridisal of the obstacles he faces.

In Social an! Recreational Activities, the “bilingual”
student tends tn cheel only two items more (reqaémusy than
his “English-only" counterpavt: wuantinur more chance for self
expression and wanting to improve lis manners or etiquette,
The “Fuzlish-only" student, on the other hand, checked four

items much more frequently than did the “bilingual™ student:

wanting (o improve his mind; wanling very much to travel;
not using hisx leisure time well; and (oo little chance to rend
what he lilecs. It appears here that the “Fnglish-only" student
is relatively eager to expand his horizens of experienge. The
“bilingual” student, on the other hand, iapparently feels that
even hiz present environment requires adjustnients that he con-
siders himsels unprepared to make. At the Ae tinie, by want-
ing to improve his manners of etiquetle there js itoxirn of a
willingfiess to attempt to accommodate himsell to that enviren-
ment; : ' :

: None of the items pertaining to Movals and Beligion were
checked by the “Lnglish-only" group t 2 degree that was
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significantly more than that of the “bilingual” group. The lat-

ter students, however, showed up much stronger in two specilic.

aveas: needing a philosophy of life aud not being able to for-

et some mistakes that he thinks he has matle.

In the area of Social-Psychological Relations there were
fiwwo items in which there were rather great differences between
the two sroups. The “bilingual” students teuded much more
often to check the item, “wanting a niove pleasing personality;”
the “English-only” students tended to check morve often, “be-
ing timid or shy.” '

Judging from the much larger number of “bilingual”
students that checked such items, it appears thal they have
some significant health problems: weak eyves; not getting
enough exercise; nose or sinus trouble; having considerable
trouble with teeth, Very few of the “English-only” students
checked any ‘problems in this area. The most frequently men-
tioned complaint was one that is not uncommon’ in the Amer-
iean version of Western culture—being overweight.

In terms of Curriculum .ramlr Teaching Procedure, the
“bilingual” students tended to check the following items much

.more frequently thaun the “English-only” students: too much

work required in some courses and forced to take courses they
don’t like. These attitudes may simply reflect what is felt to
he an inadequate background for the work. On .the other
hand it is possible that they ave related to what is reported as
“perniissive” types of child-rearing practices among the Sioux.

Despite the fuct that they are not as eager as the

“English-only™ students to receive more nul from Ltheiwr pav-

ents, the strong attachment of the “hilingual” to his family
i¥ sugpested by the fact thut the lollowing two items waere
checked more frequently by them than by the “Fnglish-only™
students: worried about a member of my family, and pav-
ents sacrificing too much for me. 2

The results just reported represent only those in which

one of the two groups checked & problem much/mare frequent- |

ly than did tite other group. In some of these cases both
groups tended to check an’ item quite frequently. lowever,
there dre other responses indicating significantly troublesome
areas in which there was no great difference between the two
groups. Somé of these have already bheen mentioned in con-
nection with the Adjustment to College Work, Other pro-
blems frequently checked by both groups arve: too little money
for clothes: woing in debt for college expenses; too. many f[in-
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ancial problems; going through school on too little noney ;
afraid of making mistakes; daydreaming: nervousness; finding
it difficult to relpx; not veaching the goal set for oneself: want-
ing to improve nneﬁelt culturally ; wanting more worthwhile
discussions with people; trouble in keeping a conversation fo-
ing; uot woing to church often enough; confused in zome of
his religious beliefs; wanting to understand more about the
Bible; worryinug how he impresses people; and havd to study
in living quarters. '

- The reader -+t not assume that the only problems faced
by the “English-o Indian students are those cited in the
contrasts between- . lingual” and “English-onlyv” students,
These contrasts are made only as a means of wlentifving *dis-
tinctively Indian” problems. The list of problems cited im-
mediately above clearly indicates that there are manv proh-
lems that ave shared by the two groups. Some of these pro-
blems may be shared. becuause of the fact of -the common In-
dian ancestry of the two pgroups: o‘lhm nay be shared with
college students in general, C : ‘

SERIOUS PROBLEMS OF INDIAN COLLEGE STUDENTS

In addition to identifying the troublesome problems of
college students, the Mooney Problem Check List nuikes it
possible Lo discover those problems that are of most concern,
L e, the serious problems. This is accomplished by asking the _
1espumlent to indicule which of the problems that are trouble-
some for him are of mostsconcern, The sections that follow
report the results of using this precedure for identifying the
serintis mnl;le‘ma of the Indian eollere student. :

Major Problem Areas. The following table reports the
frequency of mention of serious problems in each of the eleven
major areis:

Serious Probhlem Area ’ Total responses
1. Adjustment to College Wark (122)
2. Finances, Living Conditions, and Employvment (96)
3. The Future: Voceationsl and Fduestionad (39)
4. Social and Recreation; h Activities ' (31)
-5, Moral: and Religion ' -17)
6. Home and Family (33)
7. Personad-Psychoiogical Lelations RN
( 33)

& Currienlum and Teaching . Procedures
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09, Socinl-Payvehological Lelations (25
10, Health and Physical Development (20)
11. Courtship, Sex, and Marriave (15)

A comparison of the table above with the one on pages
20-21 reveals some significant differences. These differences
center about the relative proportion of troublesome problems
that are also serious, For all the problem areas, taken together,
about one out of every five troublesome problems is considered to
be serious by the Indian student. When comparisons are made
within each avea it is found that in four areas where many
problems were checked as being troublesome, very few were
considerad to be serious. These four areas were: Personal-Psy-
chological .Relations; Social-Psychological Relations: ITealth
and  Physical Development:; and Courtship, S and  Dar-
ringre. O1f the other hand, in four other areas it wus found that
many of those items checked as being troublesome were alsn
checlked as being serious, These areaz were: Adjustment to

* College Work; Finances, Living Conditions, and Employment;
- Social and Recreational Activities; and Vocational and Edu-

cational Future,

This comparison gives further emphasis to the conclu-
sion that Adjustment to Collece Work and Finances, Living
Conditions, and Employment ave the most serious problem areas
for the Indian college =tudents participating in this study.
The serivusness of the arca of Social and Recreational Activi-

Cties remadns clear, although it is here ranked fouvth. The lack

of knowledge, faith, and preparvation for the vocational and
educutional future appears as.the third most serious tvpe of

problem, Lowered in importance are the Peesonal- amd So-

cial-Usychological Helutions areas. Abhough the student might
nel have expressed it in these words, it appears 'rom the re-
sults that it is their Veeling that thehr personal and dgoeial re-
lations will tend Lo take care of themselves il their more bhasice
problems can be solved. On the other hand, at least one well-
educated Indian adull hax opined that the “zelf-induced” per-
sonal and social isolalion of the Indian college student pre-
vents the student from successtfully coping with other ‘major
problems. . '

Comparison with Non-Indian Students. The following ta:-
ble reports the rvank-ovrdering of problem areas for Indian Stu-
dents and Wiseonsin students, in terms of the [lregueney of
mention of serious problems.. '

[ : » ] . -,
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_ Rank Order Rank Order
Sericus Problem Area for Indian  for Wise.
- Students - Students
Adjustment to Colieyn Woark 1 1
Finances, Living Conditions,
and Employment . 2 1
The Future: Vocational and Educational 3 i 2
‘Social and Recveational Activities 1 6
Morals and Religion : o 11
Home and Family 6 10
F‘ersanalaf”‘s;\‘ghal()gicnl Relations 7 3
Curriculum and Teaching Procedures 8 3
Social-Psychological Relations ' 9 9
Health and Physiea] Development 1n 7
Courtship, Sex, and Mavriage 11 8

E

It appears from the ahove table that while there is some
similarity in what' the Indians and non-Indians define as be-
ing serious problem areas, there are some cases where rather
great differences oceur., Among the more outstanding uof thege
differences are the relatively high bousition given by the In.
dian student to Morals and Religion and to IMome and Family.
Contrariwise, the Wisconsin students . attach relatively preatey
importance to the seriousness of problems in the areas of Per-

. sunal-Psychological Relations and Curricutum and Teaching

Procedures, .
Probably more to the point is the relative l'requency
with which the tw, groups define the varinus problems as heing
Serious. The meun number of“problems checked by Wisconsin
students is 5.8 pey student; the mean number for Indian sty-
dents s 7.5 per student, While thiy difference hetweep the
two groups s not as preat a8 it was for the- troublesnime
problems, ehe Indian student does appear to have more prob-
lems that ave serious thap does the non-Indian.

A Inasmuch ag there were so few items checked as being
seriovs—compared to those considered to be troublesome— it
does not seem feasible to report the conparison of the South
Dakota female group with that of e University of Illinois.
It is fell that with so few temales checking so few items that
it would be somewhat misleading to assign a rank order by
problem areus. At the sunje time it should be said'that in no
Way. do the results of such a comparison contradict any pre-

vious 'fi'millngs! . o 7 A -
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Comparison of ‘“Bilingual” and “English-only” Groups.
The following table presents a Lmnpdllsnn of the rank-orderving:

of problem areas by “bilingual”™ and “English-only” students,

as determined by the frequency of mention of problems as
being serious., Phe figures in parentheses represent the total
numbeyr of ]L‘ﬁ[l()llat"ﬁ by each proup for the problem area in
question, '

\ : ‘Rank and total response for:
Serious Problem Area “Bilingual’” “English-
. , only”

Adjustment to C"C\Ilege Work , 1 (82) 1 (10)

Finances, Living Conditions, -

and Employment 2 (63 2 (33
The Future: Vocational and Education: 11 V(539) 30(20)
Social and Recrealional Activities P (36) 5 (15)
Moruls and [leligion 5 (3) 1 (1)
"Home and Family : : 6 (26) 8. (M
Personal-Psychological Telalions s (22 6.5 (11)
Curriculum and Teaching Procdedures T (25) 9 (7
Social-Psychologieal Relations 9.5 (1) 6.5 (11)
Henlth and Physieal Development 95 (11 v 10 (6)
Courtship, Sex, and Marriage 11 (10). 11 ()

The low frequency ol iesponse onthe part of the “English-
only” group to problems that are serious makes it dilficult
t draw valid generalizations from the ranle ovder foi these
problem areas. 1t is clear that Adjustment to College Work

stands atl {he hgagj of their list, It is also fairly sale to assume.

that Finances, Living Conditions, and Fmployment coustitute
the second-most. serious problem wren. Beyond that, general-
izations camot Lu: made w1th much confidence, . :

~ Apgaia, the maest significant thing about the above table
is the fact that, in comparisen with the “English-only™ stu-
dents, the “bilingual” students. rather consistently check about
twice as many problems us being sevious; Since the ratio of
“hilingual” students to “English-only™ students is less than
five to four, the “bilingual” students: appear to have a dispro-
portionately large number of sevious problems. In lerms -of
the analvsis that has been followed throughout this report, it
appears that ene of the “distinetively Indian’™ problems is that
they tend to have more problems that are of ‘a ;emcLIs nature,

A EEI:IPJT‘I%DI! of the mean number nt problems cheekedl
as being serious shows the ‘bilingual™ group to have 9.5 per
student, whereas, the “English-only’” group has only 5.1%pey
student. It wil] he recalled that the group of nou-Indians in
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5.5 serious problems
per student. In this sense, the “English-only" group of Indian

students 1= wlmost identical to the non-Indian group,

Specific Problems. Decause there ave so few specifie items
checked frequently by the “English-only™ group, it,_does not
seem feasible to compare. the “English-only” proup” with the
“Dilingual™ group as was done in the case of the troublesome
problems. Therefore, in this section no more will be done than
to indicate those problgms 'that were quite frequently check-
ed as heing serious by Dboth groups, These serious problems
are: not knowing how to study effeclively; easilv distracted
from work, having poor background for some subjects: slow
in reading; not spending enough time in stydy; trouble with

coral reports: afraid to speak up.in elass discussions feaving

failure in college; having less money than one's {riends: man.
aping finances poorly; nedding part-time job now : going in
debt for college expenses; going through school on oo little
money; too many financial problems;, disliking financial de-
pendence on others; no steady income; needing iob during
vacations; doubting wisdom of voecational choice: wondering if
success in hfe will be achieved: not knowing what one really
wants; wanting more worthwhile discussion with peouple: not
going to church often enough: wanting to feel close to God:
worried about a member of one's family; and hard to study
in living quarters,

> : . -

' SUMMARY

The chief purpose of this study was to.identify the pro-
blems of Indian college students in South Dakota that appear
to be “distinctively Indian" in nature. While it was recougniz-
ed that all college students have problems ol one tyvpe or
another, Indian students appewred to have additional pro-
blems that stem morc-or-less divectly from either the [aét
that they are Indians or that they ¢ury an Indinn heritave
ot was hap- -
ed that through the 'ich:nt,il'i(r:uim{ ol such problemsz clues to
their solution might be provided Lo persons :nd groups who
are in positions to take necessary actions, :

s

) 3 . T
wl Lhrough the admin-

mstration of two questionnaires to each of 72 Indian college

students enrolled in South Dikotie colleges and  universities

during the spring semester of 1957. Analysis of the data
centered on the comparisun of-the problems of twe pairs of
groups: (1) Indians vs; non-Indians, and  (2) “Indian-like"
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Indians vs, “‘non-Indian-like” Indians. In the first o1 these sets
ol comparisons, certain data collected from the Swuth Dakot:

<Indian college, students were compuared with results of similar

studies of college students in general in a Wisconsin State
Teachers Cullege and the University of Illinois. The second
set of comparisons was based on & division of the South Da-
kota Indian college students into two groups on the basis
ol ability or lack of ability to speak an Indian language, The
basis for this latter division of the students rested upon the
commonly-accepted assumption that, other thines Lbeing equal,
the culture patterns of a society are more likely to be shared
among those who speak the language of that society than
among those who do not =peak that Lunguage. These two
sets of comparisons yvielded essentially the same vesults: théve-
fore, the innhnp that are cited in this summary will refer
only to the “distinctively Indian” problems, regurdless Df the.
specific basis for their identification,

1

The cme geueml and overriding finding of this study
Wis thzu; Indmn %Lurlents lm\g nmotre prohlems that are troubles
sonie non-Indian students. Among the
-:pecia] pmhlems of the ndi: in student, the Iullm\mn may be
mentioned as having the greatest :wmhg;mce

(1) poor academic tl.unmg for colleye, especially in
the aveas of mathematics and “;LIEHLE but also in social studies
and English ; '

(2) insufficient nmne,tal,r_\' funds. especially for ¢ oth-
ing and “'spending money :

(3 inability to-relate himsell to the futui:, particulare.
ly as this involves his educational and vacatiana\gh,ectweg

(1) vconcern abaut meral and religious qu.egum\ej_ "and

(3) Umu*in ihout ,Jnnl\ membiers, T
N

[

SOME SUGGESTED SC}LUTIDNS

.. The n ‘um purpose ol this study was tn altempt to isolute
and analyze some g@f ine dislinctive problems of Indian col-
lege students.” At the same time it aw as hoped that the ye-
sults of the study might provide clues- to the solution of these
problems. I reveuling several problem areas, the data appear
‘to sug"est several specific courses of amelmratne action. This
‘congluding seclion consists ofan attempt to provide a frame-
work within which these problems may be viewed and to
suggest some of the possible solutions te them. '

36
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It should be made clear, however, thut the interpre-
tations and suggestions made here are not divect products of
the diuta alone. Instead, the statements that follow repre-
sent a. view of the findings that to a considerable measure
a product ol the personal experiences of the writers, As a

" result, the suggestions are not offered as the only reasonable
or practical ones. In spite of this, it is hoped that these sup-
gestions may be of some value to persons in ho=itions of re-
sponsibility and authority in their attempts to cope with the
problems relating to Indian college students, :

Basically, there appear to be two ways in which the
results of this study may be viewed. First, it is possible to
lump together all of the specific problems revealed by this
study and view them in terms of their relationzship to the
general, culturally-disorganized state of ‘the. contemporary
Indian, To do this would involve an analysis of the cultural
milieu of the Indian: » milien that consists of fragments of.
gach of three separate cultures—Indian, Western, and reser-
vation. Such. an analysis, in itself, would constitule a monum-
ental task that is beyond the scope- of this study, Furthey,
the solutions to Droblems that might be suggested by suech an
approach would probably be so far-reaching and fundamental
that neither the Indian nor the non-Indian ‘would be willing
to aecept them, . '

A second approach to the problems of contemporary In-
dian college students involves the analysis of specific problems
in terms of certain immediate ang practical, thou.wrh limited,
means for aneliorating the problems, Following this type of
analysis. one would fall back-on the more generatexplangtjingy— ————
cited in the previous paragraph, only when immediate and
practical means fop antelioration do ot bresent themselves,

7 It is the second of the above approaches thur s utilized
in this discussion of the problems of the Indian collere sty-
dent in,South Dakotu, It is felt this is not only the most expedient
approach from the standpoint of accomplishing the purposes
.of this study; but alsey fron the standpoint of minimizinge these
problems in the near future, / :

Poor Academie Training. In reveuling the imadequicy of
the a¢ademic training of ‘Indian stidents for collegde work,
the study makes the immediate sugrestion that the. various
elementary  und secondary schools in which Indian stucents
are repgistered. should carefully  evaluate their curricula,
Further, insofar as it may be assumed that the more *Indian-
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like” Indian is more likely to be ;lttendmg fL(lE‘l.;.ll and private
(nnsamn) achools, it appears that these schools ave especiully
in need of r,as:;e&mg their offerings in the specified aveas.

In view of the widespread differences immng the stu-
dents themselves in regard to their feehngb of the adequacy

" of their academic preparation, there is the swrgestion that,

wherever it is feasible, separate or special classes be conducted

" for those students who show the greatest prmnhe for ]egunmg
‘faster than other students. he practice of “watering-down”

C‘Dmae content for the benefit of slow learners and then grant-
ing “social promotions” does not appear to be consistent with

_the nee_ds of those students who ev entually go on to college.

Also, it appears feasible to utilize the summer mouths
and idle facilities for the purpose of bringing slow students
up to par, providing special-instruction to well qualified stu-
dents and providing refresher courses for graduates who in-

There are many who would arfrue that the more import-
ant explanation of this inadequacy stems from the lack of
intere;’c on the r.i;u;t r’;nf }).11&1]12% in the’ ;u:adenﬁc,; ac-hievementa

the p;ut Df the_ htUdEl]L lu he :m,te, thlh is an’im pm.t&mt factm;. It
1s not so true in the case of boarding school students, however,
who are away [rom their parents for nine months of the
vear. In.the'case of these students, the school has a special
responsibility of helping te provide the required motivation,

" Every possible avenue of approach to the problem of motivation

that a_creative imapgination can conjure_must be used, whelher

they be dirccted toward the parent, the peers, the school, or
the student. At the same time it would be a mistalke to as-
sume that the only answer to the problem of poor academic
training rests on the question of’the Indian student’s motivation
to learn. ‘ _

_ ,

B

. Insufficient MDnEtar‘y Fundsi lhme scems to-he a ;en-
eral satisfaetion among the Indian students as to the sufticiency’
of funds for tuition, texts, room and board, and other academic

expenses. The main problem was rex-ealed to be in connec-

‘tion with clothing and incidental - “spending money,” It is-

possible, - but not very probable, that the reservation culture

has provided a chronic state of - “menfal need” for greater
monetary funds than are ever. available. It is .also possible,

‘but- somewhat more probable, that the Indian student has-a

distorted cancé.ptmn of what - constitutes an appr;l;:rxata level -

- —7—38_‘—_.__, et |
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of living in the non-Indian campus situation. This distorted
conceplion could. arise from limited contact with non-indian
values on these muatters, such contact as mlght come thmugl
the channzls of mass communication—tele evision, radio, ‘movies,
and maguazines. Alsp, it is possible that the shr’:er ccmtraf%'r
between the veservation or reservation-like situation
campus situations creates a rather spont;uiegfus urge to zplmg,i

dent to yartivipate in college life at the level of the non-Indian.
1t is dnlhtrul that the wardrobe of the entel ng freshnian
Indian §s= as complete us tlmt of the uon-Indian. Insofar as
clothes,[and “spending money” for incidential living are held
to be significant in the college situation, the need for funds for
these ifems will be felt as long as the items, them=elves, are
lackingl =To help remedy this situation, colleges and universi-
ties mjght make their -official estimates of -college expenses
more tealistic than ave the pr
other hand; the persons, groups, and agencies thut are able

to proyvide funds to Indian studants attending college could

well gfford to consider the added personal, eduentional, and
gocial freturn that might come from the slightly larger invest
meut that w Duld Le required to cover these expenses,

Inability to Relate Themselves to the Future. The inabil-
ity of the Indian student to plu]ect himself into the future,

Vamtlunally and educationally, is clearly revealed in the re-

sults of ‘this study. Further, he lacks confidence in his ‘own
judgraent as to how *he should proceed along this path. To
a certain extent these are problems of almost all young people
in-oui society., However, they are especially difficult - pro-
blems for the voungr Indian.

Almost from birth, nan- lndlans are surrounded by peouple
who are interested in thelr respectlive, (utires, Parents wive
guidance and support in the processes of ».elutnu, and achiev-

cing goals. Additional guidance and support is provided by
“Ariends angd teachers. Sueh is not the cise Wwith the voung
Indian. His parvents and his friends are not ge_nvxally familiar

with the attainable goals iif non-Indian society or, when there
ie some familiarity, there is a lnek ol infor malion as to how
such goals. may, in fact, be achieted, -

This iéét of ~conditions .au;,,;,eats that the schools

and, more specifically, guidance counselors have o unique and.
dgub,ly impor ...t #i %k in performing services for the Indian’

s

39

most probable e;\:.plamati@n for this problem,  Wow-

sent minimal figures. On the
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- student. It is suggested that, wherens the normal counseling

and guidance program in a non-Indian setting is designed only
to supplement the informatidpy’ and guidance of ‘parents and
friends, the counseling and guidance program for Indians nwust
be the core of the entire process of selection and attainment

of educational anfl vocational gouls,

Schools in which Indians are vegistered and in which
there is only a token effort being made’in the form of education-
al :;l,lld\ vacational guidance must develop much stronger pro-
grams. ' These programs must be placed i the hands of those
who are aware of the special guidance problems of Indians
and who have a sincere and earnest desire to help these stu-
s -dents. The program citnnot be administered in i mechdnieal
Fashion, but must he g dving and meaningtul part of the lis
of the Indian young people, Experience will probahly reveal
that the traditional methods of providing guidance apd counsel-
ing services afe not applicable to the present situntion. In
~this event, more imaginative and flexible practices must be
developed.

i

The evidence revealed by this study sugpests that cone
temporary guidance and counseling  practices are seriously
deficient in the qualities that are necessary to make npossible
the dchievement of gouals for which they were intended:, A
full re-examination of such prieti appears to be the [ipst
Cand mozEt important task in solving related problems of Tudian
college students, L\ : '

It should he noted that the colleges and universitios need!
to make the same yeassessment of theiv guidance and counsel-
ing programs. Perhaps it would be warranted in colleges and’
universities to have a =ingle individual responsible for the.
counseling of Indian students. Sucl a person would nked to
be fully ‘aware of the many, special. problems of the Indian

& students. , - '

/

Concertt About Moral and Rel; rious Questions and Fam-
~ily Members. The xjew is tuken hLere that the jiroblems re-
lating to. questions ?%1 moral and religious matlers, and. the
problems relating to concern about, ramily -members, reflect
‘the general insecurity that is generated by the problems cit-
ed throughout this study., This view -is taken because of the-
nature of these problems s they have been revealed in this
study: ‘ ’ ‘ R

. In the area of ¢oncern about faimily members, it was
shown that “bhilingual” Indians do not miss their parents more

I3
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. List- clearly indicadte- that there are problems in this ark:
- that. ave tlistincti'\é]y' Indian. These inconsistencies suggest
that the problem is indirectly, rather than directly, 1elated to -

35 : JThe Sioux Imh an .

£° #

=

th;m do the “English-only’” Indians. Indl'm studéixts ave viot pa‘l-
ticularily concerned itbout hearing more often from their farh-
ily and friends. Yet, “the resuits of‘the Mooney . .Problem Che :

the well-being cxf the Sfamily member ) -

In the Tdrea of 1ellgmus questions,. the nm]m speclfm

'”]n'nblems relate” to~w ﬁntmg a more adequate philosophy of

life, wanting to know moure about the Bible, wanting to feel
closer to Ged and feeling bad aboit not attendmg chmch

frequently enough. It appears that all of these factors are

nelated to a concer n for greater personal dnd social seeurity.

In regard to mmdl preblems, it appears’ that the only
significant problem has ta do with the worry, on the part of

. the student, about some “mistakes” he has madeé in the past.
Whlle 1L is cmly SDEEULLU\E nt mlght be suggested that the:e

for rellglcus ]eadeiﬁ tn mdu:ate the relatnltv- uf cultures at

. the same tlme that gulchng motal I)llnclplé‘i are taught, .

In ;ummmy, the n»roblems in these two major areas

" do not appear clearly und~in shar p focus. I is a result’ of

“this circumstance that it is argued thut these problems are

-

only symptomatic’ of a general state of insecuvity., If this as-
sumption tis valid, the problems in thiese areas should be les-
sened as the problems in other areas are solved.

4

- "The Related Nature of the Problems of Inuian Col-
lege Students. In these coneluding statements the attempt has

been ‘made to provide a, framework within which the pro-

blens of Indian college students might be viewed, This frame-

work is, limited by the fact that the problams gre considered *

as meparate and distinet entities, This Gvpe ol analysis was
chosen over one in which the problems are all seen as being
related te the overall cullural ndligu of the Indian hecause
it seemed more expedient to do so—expedient in the sense.
of, accomplishing the purpose of the study and in the sense
of making headway in the amelioration of the problems. Hows
ever, In canclumnn it should be reiterated that all of these
pruh!éms do have n common source, Insofur as the common
source of these and other Indiun problems may be ghanged,
8o these prehlems will chunge. Therefore, while it is desirable

4
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to take w hatevm limited action is possible for the solution
of specific problems, advantage must also be taken Df évery
opportunity to alter the basic cultural dxsmgmuzatmn of ‘the

contemporary Indian. To attack the problems from all angles

s the best than can be done with the limited knowledge that
is available to us. iny through- the r:untlmmus and energetic
' pursuit of knowledge m all of these areas may the 111¢:xblems:
be solved :

, D
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 APPENDIX

NAIME sl et oo )
;u‘ent} Address ...l
A"'e...i.x_. Degree of Ind ET"’ bod ——.Sex..... T

verseefnme..Home reservation

Major () .........
’\Lurléd weennen, Veleran ...

- Cheek (}C) the types of schoosl attendéé!and circle grades at-
. tended in each : :

... Federal ° 1284560789100 12
~.r.Church 1.2 83 4 5 6 7 % 9 10 11 12°.
sPublie 1. 23456 78 9.1 11 12

Fr n\n what elementary school dld ynu gr;lduate 7.

From what ﬁemndary school did you graduate? ...

Mother's degree of Indian hlood?
: iFat,her’s degree of Indian blood? oo

What grade did mother coniplete?

Ii"hi’ll grade did futher complete? ...
£ 1 K3 4] o ¥ 0 B

CIRCLE ()H (HI CK 1HF ANSWER TII\[
BEST DESCRIBES YOU

LANGUAGES SIMOKEN

L. Do you speak an Indjnn language? ... . s .. Yes no
(:1) Did you speak Indian before lgﬂmmg tu qp;\ul\
Engglish? v o ves no

(h) Do you think that ape,akmg- lmlmn makeq 1t dlﬂn‘:ult
for you to express yourself adequately in English? yes o

2. Does your father apeak Indian? . vYea no

3, Duoey your father speak Finglish? . Vés no

'4,” Does your mother spoak ndian? . G e V@R N0
B. Dous your mothey qpeﬂk English? ... ... o.oyes no
‘6. ls Indian spnkan m your hamg in pref‘c:enm to

T Eowhsh . . yes no

"‘43
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7. Do your éullege hmrks in English average C or better? ygg no -
- B. -Did you study a fcuexgn langmlge in high school? ........ yes 1o

(a) What foreign language did Ay ou take in high schgal Y vveenrieeern

- (b) How many years did you study a foreign language
in hlgh school 7. e

I‘IN E\NCES A\D BUDGETIN G

9. Circle YES if you are LEC‘(:I\HUF Imanual asaxztgmce from any

of the following sources: . .
~(a) Tribal or federal loan (must be 1er;uud) ......... el YES MO
" (b) Tribal or federal gumt (does not have tQ _
T b TePAIA) i yves no
{¢) South Dakota Illchan;Schalarsmp SSURTPELARRSI - S | [V
(d) Veterans DEnefits ...l yes' no
(e) Vocational Rehabilitation it Y€8 no
(f) - Your parents RO UIORO o -': B |1+
“(g) Your relaﬁves ﬁ'“ yes no
' /7 (h) C)tha (plea%e atate) ..........

10. ‘Would you lm\e gnne to ﬁullege if you had not received -fi-
. nanciul assistance tmm sources utlﬁ:l than pguenta and
relatives? e ceirr et 325 IID

11. Hew much of your tmam:xal cost of attemlmg collego cun ymn
parents , provide? (all) (most) (some) (little) (none)

12, Hew do your. fin: ancinl resources cam[mre with these of the
< average white student?

Do you have (check one)?

(8) .o MiOre |
(hy ... ... . oss (

(c) . o oabout the same

18. Mark with an (x) the items in the tollowing list for which
you feel you have mlequute funds:

(a) SRR {1314
1) J— .....clothing

(¢) ... . school suppliey

44
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...tuition and fees

..spending nioney

14.. Did you have instructions in handling funds before

. coming to college? ety R RSSO SU AN o Y- SIS ¢ 13
15. Do you feel it is a good idea to have instructions in." Co
- handling funds before comingto college ................... yes no

16. - Answer the follawing if yon have received any
: funds from the Bureau of Indian Affairs:

(a) Was it sent c’lire’ctlyjl:o YoUu? ivcevereeie. Y8 TI0
(h) Was it sent to the college? ... . veees ¥ES TO

(¢) Do you feel that it would be better to have -
~ the funds sent divectly to you 'rather than

to the college? VRIS 'Y S 1.8

' /
TRANSITION FROM HOME TO COLLEGE

17.. Was it difficult for you to remuin in college when you en-

‘ter as a Freshman because of: .

(a) Homesickness. ........oooooooovoieei SRUUUU, o -T- SR ¢ 1
. (b) First experience in i;eing-awa}: from home ........ yes no.
- (c)%;];ack of friends ... e et e e ves no
g (d.)f\"C.‘hange intype or a’mc:)uzit of soci ¥es no

'.(e) T.ack of finances e ::esi' no ,

(I) Other (please state) ...

et e, V@8 TIO4
18 Did you miss being away from your family when :

you first entered college? SO SRR cF: VS T
Do you miss being away from your family mw? ... ves no
Rid you miss being away from your family when

you first entered college? s, VB8 RO

BL° Do ygu.miss being away from those [riends now? ... ves no
- 22, About Yow often do ;raur parents write to you? (check one)
(a) Ao wveekly: : ' L .
(B) .. .. /. ....every other weuk »
(€) ...f.....monthly ‘
(d) ..J........less than once a month
(e) . o iEVEr @ -

23, Doy ﬁ'}wish your prrents would write to you more

Y v, g e YO8 110
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. Do you w izh that you would get more mail from

24,
~ your friends? .. . no
25. When you first came-ta cu] ege W ,at was yuur
attxtude almut livi ing on the reservation? (check one)
a) coreeemeeenenVELY good place to live
N (b) veveeeenfa1NlY good place to live
(€) .ceoin....e.did Mot make much difference ,
(d) ................ nnt a xew good place to live
(e) crirenienrenas \EL_Y Lll’lSdtlaistC}l\ place to lne
26. What is your present .attitude abuut living on a,
1&3&1\&1151011 ? (check one) .
(a) e very good place to h\e
(b) ........ ..fairly good place to lne
(€) oo does: not make much difference
() nct a very good place to live
‘(é) v st vexy un;atlafactarg place to live
27. Do you. plgm to make your home on the wsu\atmn
- after flnl:hll’lg college? ... i,y YOS MO
SOCIAL ADJUSTMENT
35 Do vou feel thdt hemg Qm Indian is a lmmhmp in _
"your relations with other people? .. . yes no
29. Do you feel that being Indian will be an gmplayment
handicap after leaving college? .......ccoominiciiencnes yes  no

30. How often do you think aboiit bemg an Imlz mn? (Lllu-k one)

(8) .oooveevvery. frequently
(b)Y oo faivly often '
(€) irconennonmice in a while

(d) /..V.ﬁ,.;..ﬁ,.,sehlqm

(e) ..o neyer S .
31, Huve you been diseriminated aguinst becuuse’mu
- #re an Indinn? . ........... . . yes  no
32, Do fellow students discriminate ngmnst yau bacau%a
yau are an Indlan? ........ooovicicniiminrennn. Y03 110
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83.. Do vou feel that professors discriminate agam:t
_you hecau.ae you are an Indian? S T, - 1
.. 84, Would you rather be a ivhite person than an Indian?  yes
35. Are vou proud of your Indian aricestiy? ... e YES
36. Which of the. following best descubes your phy sical
. appearance? (check one) .
€19 I, ..I ook like a “;tullblgod“ )
(L) eI have a few visible Indian Ehal‘li‘fellatlﬂs

no

1o

no

(¢) ....ocee....] am indistinguishable from a white Ijel‘sc,:n,

37. Do yvou wish your _complexion was lighter? ... ... ves
38. Did vour high school provide you with social tm ling |
) that helps you in college? SO NSRRI, V- -
39, Would vou like to date move? ..o S .. yes

40. Do vou date any of thewhite students on the campus? ves
41. Would-vou pr eta to date Indun students than white

students? e e yes
42.. Do you date any af the Indian’ ‘atll(léﬂta on the campus 2 ves.

13. Axe yowafraid you would be turned down bv a white
student if you asked one for x d: lter‘ (nnh males

answ !:1) crrerrreiateeguenaessesaren e YEB
44, Huve ;mv white %tmientq :l%kb‘d tn chlte \cxu ? (cmly
_ females answer) _— e YOS
45. Would you rather asso th \nth Tmlmn peuple
+ than with white people? . . . . PR e e, VES
DEC!SU)?\' ON GOING TO (“.'(;)LLEGE ’ b
46. In what year of school did you ﬂgcidg te go to college:
" (a) Before the' eighth grade ... ... Cre s V@S

(b) During the ninth grade ...
(lc'x During the tenth grade . o vey
* () Duving the eleventl prade ... .. U V1
(¢). During the tw‘ulfth EERAC L s o o yos
() .;\l'tg' leitving high sehool | e s VOB
47, Was _VDL!I decision in coming to eolloge influenced by:

(r) ‘f’aur par‘ents o L yeq

Y

no

no

‘o

no

no

16

- no

no
no
no
no

no




00 S SO yed
It anb“ered }Q‘*‘: in questlan El .
(a) What was the area in which you feel that you
were not ndequatelx pzepiﬁed by your hxgh

8ehool? e, T

(b) What would have heen }um‘ voeational or
professional goal if you had heen mlequntol;
tramed to pursue thut r:m\l."

,"'

g

no
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(D) A LRACHEr oo yes no
{c) A friend . . _— 1o
(d) Priest, mmlsta L or ather rehgmus person. . I:lﬂ
(e) Athletlcs e S no -
(f) A person you admn ed‘? If yes, “ha‘?‘ . ]
_ "(g) Other (please state) ? ....ocovvieeoeeivnnee, yes no
18, Was your decision in coming to cﬂllege based pnmauly ~
' on a desire to be of future assistance to Indian
peuple d eente et a st et ane st e aee rreepnensess Y8 NO
If you ans“ ered que;’cmn 418 yes inn. what w ay would
you like to be of aS%latanQE to Indian peuple‘?
" HIGH SCHOOL TRAINING ’
49. Do’ you fesl] that ymu lugh ‘aschosl education was o _
, AdeqUAate? ... V€S 110
50. Do you feel that mu W ere adequateh t;—, ,ned bv
- your high school for cDIlege work in (check only
courses concerning you) @ . .
(a) Mathematics .....o....o.ocooovevn no
(b) Science ..o YES TIO
(c) English o - no
(d) Social studies ................. _
e) Music. f ug%x 10
(t) Homemaking e ¥ES TO
() Other (blease state) ... e i
51. Do you feel thut ;nddequate tmmmg in hlgh school
" deterred you imm some vocational or pmfe%%mnal
no

_fl ‘
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PERSONAL PROBLEMS &

.52, Are you troubled at ;p;esent with any persona] ' o
. pmblem‘? st e et e Y@S TIO
53. Wlth whom "mjuld \DLI plefe; discussing a persanal pmblem'?
(a) A fnénd no
" (b). Parerits no
(c). A CoOUnSElOr oot USRS, (7-1- S 11
() Wlmlater or DllE‘at ceeerartenees es e ten et es e see s eeeees Yes no
“(a) C)ther (})]E;l‘ﬁ& state position or relationship) ...
54. Do you feel that there is someone at the college with -
. whom you could discuss a pr ublem e, VES. TI0
55. With whom would you discuss: )
Type of Problem ~ Name of Persot ~ Position or
\ - ' = Relationship
() Pérsr;mal - S S SR 3
(b) Vocational S
" (c) Emotional
HIGH SCHOOL GUIDANCE - »
56 Did your high school provide you \uth any mtmmatmn
that was helpful in: -
- (a) Registering in college ...oooooovoovevooeioeeeee, yes 1o
(b) Helping you decide on a vacatnmal m‘ prafessmnal
goal . VS TIO
(u) Iummng the E\[)Eﬂ%é‘% of attending college }ES no
(<) Helping you choose the college that best suited”
! vour needs.and abilities ..., YOS MO
7/ ) R JLE
(e) .fntmmmg you about college life ......................... Yes no
(f) u(lgfntmg fundq wmul} e s YE8 110
57. Was the mi‘m mution giv en You l'} your high a;lmul
about college life accurate .. : - no
8. What information do you feel Lhal youy high school
should ‘have provided you with in vrder to mnl\(- an
easier sd_juat;ment Lo college life?
'59. What mfmm'mun should the college have ‘iupplied mu thh
' te help m your nd;uqtment tg college life?

49 .

L4




60.
61.

 Please explain your answer. .
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., e
Is it advantageouts to be an Indian?

Would you prefer to roont- with an Indian or white student?*

2. Do you feel that your social life in college. is satisfactory ?

Please explain. . .
Do you know any Indian students who left college before

- graduation? If so, what were their major,reasons for leaving ?
- (a) ’ ‘
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