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Miss Delores Welsch, Project Mana er
Office of Program Development

,
,. US Of ce -o cononac_ Opportunity

1200 9th eet, North West. .
Wash ngton,- D -c. 26506

Dear-. ,Misi- WeISCht_

Accompanying this letter of transmittal is -the Final
Report of .our OE0-funded project entitleq Comprehensave
-al...L.L-Lning.ff 'Training for qp_mmunitcr\ College Personnl

(State and. Local Level) for the State of North Cdrolina.
This report y t e Project ,Sta f association wit t
Junior and Conununity College. Division' of NLHE, pertains'
to all three phases of the project, for the period. July 1,
1970 - June 30, 1-972.

As the 'report narrative and summary dada indicate,
we elieve_ the_pro_j ect_ has_ been_highly valuable-to
our diVision, and to the 'commUnity- Colleges and technical
institutes ipc;uded in- the, stUdy-- We believe that the --
conC'epts and-teohniques, which\ have been developed and tested
in the study hive consideralke applicability, not only for
the disadvantaged students who Constituted the primary targpt

but more Igenerally' for all students attending, "open-.
daor'l two-year_ institutions

.ft

In addition, our 'division Accountable Learning SysteMs
Program has' also benefited ,from 'the project in several ways:,
+1) we-- were able to assess a samPling of two-year college needs
in a more systdmatic manner than was_ previously -the' case,

) we h4ve begun _to refine our concept of a single EaucatIonal
DeVelopment Of ficer into .a.n emerging concept, of an -Educational
evbpment office-and/or an Educational Development Team,
eend1ng on te unique . neTad, resources, and °constraints -Of each
co/lege, and (3) in the course of conducting the study, members
of1the Project Staff inevitabla made a lumber of two-year colleges
rnoe familiar, with the constellation of products abd related
sekv\ices ava-ilable from our division

MUTUAL PLAZA j DURHA NORTH--CAROLINA- 271421 .1 TELEPHONE 919 88
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=Foreword

This report covers the progress made on the third
v

and

-final phase,ot a.;.-three phase_ grant from -the -Of ce of Econoinid-,v

Opportunity entitled l.'Comprehensive' Planning__ and Staff,.4Trairi-

for, Community College personnel -(State: LeCal Level) _
r the State ,of North -Carolina:. " Phases I and dealt .with -

Pevelopmental PI-anning and the- Training _process, respectivelr.
v

Tfie5 e described in detail ,in-`the irs't yeap7end

Educational Deiieloprnent Tearfts': A Forde for Chan ey
7

Ju_IY ,- 1971 .-- Phisve:- III was 'the Implementation phse_ of tire

granl. EssentiallY,- the pioject staff were to 'support the
,.

Edudational DeVelopment Teams (EDT1 -they -began, _

plement- their reSpective plans produced at the end of -the',
rèetrainiig sessi ns. A final project' _evaluation was

1

alspv. conducted. The results of this dva._uation 44411 bd

summariZed- and discussed in -.this report I --- t.

.The--above- grant was 'f nded thrbugh, the. National Labora-
_

_

-Higher Edudatic3n* formerly .the Regional Educational
Laboratoiy. for the- Carolinas and Virginia -ITI1A-Natlonal

.Laboratory for Jighex.EdücatiDn thxough itd Junior-.and
-

-y, ColLege pi-vision*2* (JCCD) has boeh arid

* Educational Development Team Jiereaftér ili. be designated EDT.
**.National Laboratdry Higl-ier-!Educatioh hereafter will be

designated NLE1E.

Junior arid.-',Coritmunity
7 de0.gnated

Liege Dividion.hereaf er.will be



working on st
to developEng

providing the
-suppOrt.

sy approach =

vidu lized inst uctional materials and

red administr ive and student Services

Perhaps aj or- impacts

ting. unit,f

-ducationalflinstitutiOn,

_community PersoAel _n the JCCD of NUM_ have long
-

recognized

are-notli OIT, to persist

ihat.the impe us. fOV change remains after the- -_

-ringing about planned change at a given

_.
-

attemptin- 7VS6-,a-ztea a ,the-bpera--7-----

thisigrant were the

cage, the public two-year

that changes 'introduced by outside change agents

trained

external

_
less on-site experts can_be-

_

ge agents liave,. disengaged from, a

planne-
-_

-materials
_

dent .cha

given prog am

e. 'Consequently" a series of trafniAg

develoPed to provide ttainfng for a resi-
.

agent cAlled Educational Develbpment Officer*

conCept has been validated by the work of.(EDO)

Ast four years'. However, ps the scope..

ied to adequately support individualized

increasedu-the jOb of the,EDO became more ahd

t seemed to the ,project -taff that a

educational development was a natural

Develdpment Offi2cer 'hereafter w2ll be
ted EDO.



extension of the EDO aoncdpt. Under a t an3 development

- concept a cross-divisiohal'IplanninG team could expect to .

draw its inputs from a-broad base of competencies and

appoition the work.-
A

We _feel that' the,eyaluatioh data supp ts'our con-
\

Ttent'ion. __This_'n_no way_detraGts_from the_funCtions_of,_

an EDO- as posited by 'DUBE. In fact, NLHE is nclw moving

tdward a broader EDO c_nstruct in which sev al.educa-'

nal; development-specialist draWn from many areas,-

institUtional research, instruction, development

Ainess management,and counseling andguidance cduld-7-

function As group with each member receiving special-

ized training in his or her respective field.

Though this-tw _year-grant_was-primarily directed- ----

the improvement of_remedi- developftptal piograms.-
-

through cross-divisional planning teams, the concepts

could easily be expanded to'irraorporate any program

area(si in a given institution. Only the content pre-=

sented in the'training sessions would need to be altered..

Inl-conclusion, we feel that a team approach to

program planning and development has-proved to be a

-viable educational deVelOpmnt strategy. We hope other

g±oups-and or agencies can build on our efforts and im-

prove the Educational -Development_Team model,-employed.



Wa'ish.10 thank INTTJHE personnel who gave us advice

assistance, 'particularly thAse members of the Junior'',And

Community College Division. Our particular thanks is
_reserved for the presidents ,_ deans , Xaculty._and_studentp

of the participating Finstitutions who kep't us from "going
_

'6ff 'the-=-dee-P en whdi gave AdgekierolialIT-their-time,

Advice ana,friendship., _

John C.._ Pitman, Project Direct(
Miss -Sam Ric4sbee
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-Section 1 - Statement of Project Objectives
and Accomplishments

This report will'be_restricted_to_three mhjor'topics.___

41rst, the .objectives of the two-year grant will be stet6d.

Secondly, the-projeCt evaluation procedure and -aryof:

the_data Obtained will be -disclassed.--A- revised br sug4ested
-

EDT model will be presented.- Finally', a_:serie8of actual

:.programa.'resulting frdm the work of selected EbT's-will be

included.- This report is designed.to be-primarilyour

operational:_dOcument aS-opposed-tb e theoretical statemeht.-

'Those readers who wish to review the literature base and
-

rationale for the training and EDT-'o eratiom should-conbuit
g-

the document-mentioned_in_the_Forévo_d,,_EdUcatiOnel_DeVelop-
,

ment Teams: A Force for Change.
_

(AjFinal Reportto-the-

Office of Economiobp crtunity,Zuly, 1971).

Objectives

Phasej - Developmental Planning

Objective 1. NLHE will create insti

The priiary function. of NLHE at this stage is

dinative and-supportiVe terms of furnishi,ng initial

information and summarizing and disseminating on

The primary program activi-

7- research

going ommittee contributions).

ties Irfrlementing objective 1 are: the formation of



I.

an Advisory C tteee (2),'_--hosting a rbrmative rkshopf-
6_

3) providing 'results of the. interpretation of current
,

reSearch for-the Advisory ComIfl?ttee's cbnsideration-
4

review

an recOmmendations4 arid (4)- follbwing through on the recom-
, -

-

mendations of the Advisory Committee.

The products to be developectbOnstitute-an-
,

tutional,Support Series composèd of: (A) researcn
-

IB) agonda-s, nd (Ck administrative guidelines

'Objective 2-.J. 14141B:will conduct p±oblFnJoriented

-research.

-The primary function of: LHE.,here is-research

directed taward the acquisition of baseline data from whic
. . .

training,programs and,coordinative administrative structures

may'be developed! Thp primary program'activities implement-

-ing objective'2 aro:- (1) identifying.the needs of disad-._

vantaved students in North Carolina, (2) determining by lur-
,

vey the existing resources of agencies 4e.ing wi-ththedis-

and (3) planning fOr

the coordination of existing resources to-meet the ideptifiedr
1

-

-advantaged students 'in,North Caroli:

needs. -The prOducts tO ha devel6pea 1.) a narratiVe
statement or' the-needs 0E-Aisadvantaged aftudents in North

. .

lgarolina4 (2) a -survey of available resoUrces and

'been redirected, ratherthali,prodube a' single maSter
_

3)' has:

consultation aimed at helping EDIT''s achieve their respective



plan pbjectives will be made as par of the,follow-

assistande.
.

,

Objective . NLHE will develop ining procedures
,

for EDT's.

The training Sessions were dividgd into three

separate but related components- (a) Affective (b) Student

Support Services agh! (c) instructional: FOr a-full edescriP\

tion of the act- lties, materials and'evaluation of these.

Sessions,'see Bimonthi Pro.ress R_ ts (October 30 and

December 30 1970). (This objec ive has been,altered frOm

the original proposa1.1
9

Phase II - Training Process

Obiective.4..'NLHE will implement an EDT training

program for community college personnel.

The primary function of;NLHE at this stage is
. _

structional. The expected outcomes of the instructional

program are: ( thatplanning of activities, (2) staff
-

orientation, (3) participant selection, (.4) paiticipant

trainingthrough workshops, C5) workshoP follow7up by

Campus and State visitations,.(6)' ongoing communication

twith participants, and (7) assessment of the format and

content of EDT plans. The products,to be developed are:,
a

(1) a training schedule and (2) a number of training EDT' .

Objective 5. NLHE can suppoet p _gram development

_by HIOT's.

13



The primary function of NLHE here is supportive

and/or advisory.-/ParticipantS during their training period

will-be p ovided with necessarrinformation pertaining to_h

disadvdntaged 'students. Such information will be of a

general .(researcINIndings) and particular (assis ance in

determining unique institutional needs) nature.

The prfliary program activities iMplementing ob-

jective 5 are: supplying relevant infor_ation on

problems encountered in working with disadvantaged students,

(2) providing guidelines for eVoloping comprehens ve pro-

grams, (3) condu-ting, si p visits to assit in determining

particular program needs, and (4) assisting instituti ns

in locating sourceof support. The products to be eveloped

are: , (1) comprehensive program plans from jun or college

staff participants, 2) proposals for specific research

and demonstration projects, and (3) recommendations for

ong9ing training needs and revision of training materials.

c. Phase III Implementation

Objective 6. NLHE will provide technièal assistance

for implementing the \EDT plans of the participating institu-'

tions.

The primary function of N3HE here is consultative.

Such consultative assistance -ill be cencerned witfi: (1A)

personnel selection, (1C) maximizing the participation of



5

isadvantaged_students p1a4ning for...and'participating,

activ.ities designed for their benefit, (1D) providing

information relevant to the instructional needs of'dis-

advantaged studerfts, with special:emptiasis on CoiiiMunication

skills and instructional techniques, and (1E) evaluation
*

procedures. The product- to be deVeloped are: (1) 'summary

reports of relevant research, theories, and .p ogram0 dealing

with communication skills and.instruct;onal techniques

for the disadvantaged community College stUdent,

evaluation form to collect initial baseline

A) an

information on

such topics as present advdnistrative policies, instruction-
,

1 procedures, attrition rates, etc., (2B) a final evaluati9n

instrgment to assess progress made,.as a result of imple-

mentation of EDT plans.

There has been a redirection required in objectives

5 and 6 due to a cut-back in funds orig nally targeted for

support of selected pilot programo produced by EDT's.

InAially Phase III was conceived as being the implementation

of selected pilot programs developed from the best EDT plans.

Now Phase III is viewed as the on-site developmenot and
0

suppo t of each of the respective EpT plans to the thctent

that such planp can be implemented wi h outside funds.

This obviously will restrict the scope of the changes

sought by the respectivg institu ions.



Sdch a,change also plades greater eMphasis 0 the
,

EDT plans sub:' ted at the end of the three;txa ning

sessions. parther, the project s aff was reduCd in number

.necessitating us to drop some of the advisory functions

noted in objective 5. We restricted our ad,iisory role to

specific requasts-from a sur Proposals specif'
.

-4;0- 41

research --d demonstration projedts coUl not be co Sidvedg

(objective 5, section 4b).. The respectikre EDT nila s were

taken as given and all support was restricted to ssisting

teams on specific problems through onlgite consul atipni.

this model; the pro-If another similar project builds

should include funris for greater support services.

The above comments also apply to objective 6, techni-__

cal assistance. Technical assistance was limited tolielp-

ing.EDT's more effe_ ively utilize exist nq resources No

additional resources were available. Consequently* opera-1

tional alternatives for implementing EDT plans were arbitrarily

fixed. Nad'real alternatives (through increased outside funds)

been available so e EDT's might have tried more comprehensive

approaches. HOWeVer, the fact that a fair deg ee of plan

implementat on was realized by most EDT's does suggest

that the EDT corrcept is realistic and can be used in much

-sa than ideal onv ronments.

1 (3



D. Summary of Project Accomplish ents in Tétills of

Project Objectives

Thd organizational charts'following.thia brief narra-

tive description are subdivided to sho-_: th'e-objectives, pro--

ducts to be developed for each objective, and program activi-

ties implemeilling each objective. An annotated bibliography

of all rep produced by the pioject staffis included in

c
Appendix A. 3 e charts following refer-tp progress reports

as aropriaite. All these eports are on ,file in the Office

of_Program e elopment, 2ffice of Economic Opportunity,

Washington, D.. Please di ect information-reguests,to

this scurc

1 7
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4

v /4

4 !'

Phase I Devellpmenpl gannip

'A '
FaldllaS to Be Davu.4ed Ffa rp Activities_

,

a

,

,I. N icreate , 11 Insttutun,Supfoft

sti4t onal linfiggp 'A. Research reports

B. webs i

ta .

t C,_ Admiftratia, guidelines

-i
11

2, NLHE wiicoAdut
problem-orionteg

research' )

f

n:

e

3. NUE will develop

training*prooedcres

and/er demonstration

act lv 1 ties

*4

4

rr.tiveltateMent of Ands

f diAdvantaged In North,

Carolina

2, Surv4Y of available resourta 0

311 Teoptive 'coordoating plan

1! .Tottfiationtor

Mvisony Comg1tte0

Hogt formitive'Wor6hopS

3, Providoix6nits of

ocrrent0relearch to

A0visor 'committeels)

for revio and recerfienclo-

'! tfl. 7

-,, 4. F01,104 through oOrecom=,

mericlatithe of Advisory"

domo.ittee*
' I

Statena

Frodicti

, 1' "

of Promos,

' Pio ram,

51:E,

1.

(

Irlentifl, nein of dis-

advantaged student; in

Ngftn caroling

2. survey the existing ,

*gumbos dealing With

the disadvAqagod

determine Availab10

resources

44 Plan forcoordineEioi

of reSourpes to meet

tne exigting 'nded,

I.

See Prognsg RopprUi. and ina; See Hcmgog HePortg 1-4

Report, Ally, 1971 ior1011Ae-

icription of materiels dsed in

the three workshops

=

A

4

1, , Accomp ed

1 2 Acompltahed
1

3. Tentative 014d1ha-

ting,plot (to be

scoompi1she4 throcan

separate concha-

, ions with EDT'o)

,

MAtefill$ dOvOloPed

and/or aelected,

See Final Report,

July, 1971

1 = '11 kgdInliahed

0

g

, 1 - 7 Accomplished

1 ), Acdbmplished during

oito visits aftei tpq

plans wore submitted

&tame part of Phase III)

Training, program defined.

Soo Final Report, duly, 1971,

1
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Ph)eCtiVes

it NLHE 411 1Mplement

anIT training pro-

gram for community

college personne.1

ihichr Willi

A. Tain instriibtional

leader; fOr community

011eqes

D. Provide a mhanii
'fdr applying learn .

ing orinCiples t.
initruction'for

disidvantaged

Indrease th$ con.

butioht of re-

,' SeAfg methodologies.

0: developmental .

eddcation 4

Phue 11 ° Training

Products to De Develo-ed

r,

D. 5tirnilats dior
. making. process ri'ased

, on research data te=

'lated to stbdept learning

I, ,ehigupti4t prqiian

FdelMopment by EVI!' 1.

4 ih

.1

20

1: Training schedule

foil wo4shop;

2. Training 8essions

t011 and evaluation

' data collected_ _

1, CoMprehensue progam

. lans from participant

jinior college staff.

2. Proposals for ;pacific

research and demonstra=

tion projects

3. PeCbMmenqtion for

Ongoing traiCno needs

o'

1,

Prooram Activities

1. Planning of activities 6

2. Stgt orientation

1. Participant seleotidh

1,, Participant training

thrdnon,workehopp

5.. Workshop follow-up

A, eampus'and state i

visits

Ongoing commuWation

with participants

Assessment of imple.

' Natation Wtrainin4

alternatives

,f

:Statement of Progreas

prodects

Ac0op11§ned

,

,t. Huppl); relevant informAtion 101 ,

be pkoblem of wbrkinq

with disadvantaged tedentA 1
Pr4ide 4tadp1inei thc

deveolbpipieomprehansive

, :program; ,

'conduct lite visit; to 3.

help determine prograp,

' needs

aliBt iptItution in

. locating sources ef

support

1

0

4

Plans colleoed

(4 4unei 1971

nein to process.

equate prOpOgalv.

due to restriction

in funang
No product but doe

by on-site consuitglOnb

z..

tf

1 . 5 demolished

6 4 7 Accomplished

gvaluatioo procedure

and data for training

sessions in Final Report;

J71'

) AcOoMpiiehedh; site

.viaits

1.' Omitted due to restriction

in foding

21



Ob'ective

will proVide

technical assistatce

jor imp1ementati6

of EDT plans'

(Limited to on.site

assistance with only

exieting institutional

resources)

Phase II . Implementation

Products to De PevelO ed

1.

2.

p ram Activities

0

Summary reports for

advisory groups end

EDT's ,

;valuation iatruMents

A; Farms to collect

baseline informa-

tion on institU.

tional procedures

B. Pinal evaluation

instrument to

asbesa EDT program

impact

Statement of rogress-

Products

1, provide assistanee

in implementing EN,

plats ,

A. ,Personnel selection

D: Fiscal management

C. gaximizitg partici. 2.

pation by disadvantaged

Developing more

effeetiVe instructional

procedures

Evaluation procedures

pro ram

Summary reports limited

tothis,report and separate

evaluation reports.to

participating institutiOna

in the evaltatien

Data Collectod

Limited to specific

requests Of EDT'S

all topics considered

btt not nece$sarily

with each EDT

Accomplished
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t

Time June 70 Oct 70

(15)

TIME PHASING OF EDT ,PROGR&

Jan 71 Apr 71 July '71 06t 71 Jan 72 June 71

Objective's -"Phase 1- -- ------Phase ----Phase III

#2

#3

#5

21

MWMAGMM..

Coordinating plan redireced'to individual EDT consultations

Mi . M= .. MM.M#

'
wwm 7*,

Second Year Funding

OBwmftimmgi*M
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Section 2 , Evaluation Procedures and
Summary of Evaluation Data

L. Introduction

Due to the absence of initial baseline data against

which one tould assess attitude changes, the evaluation

procedures were all process evaluations. Suchman definee

process evaluation as ."....the determination...designed tO

acc9mplish some valuedgoalsor objectives. He list*

six types f qonSide ations fOr such_ eval ation:

(1) Whatl the,nature of the content

(2) Who -- the target. grodp ofa given program

(3) When -- the time the desired change(s)-

is to take place

00 tiiitary or mult1Ple objeCtives,

0) Magnitude of effect

(6) pow -- the pmcess to be used to a

.the objectives

The implication of the- abOve

ain

hat program attributesi

(assumption* about the._DT model and/or training rationale

--ployed) must serve as th_- _xiterion for final evaluation

rather than the -agnitude of effects produced by tha

Edward 1C.-Suchman, Evaluation esearch: Princi.les
and Practice in Pu lic Service
Pro rams, New Yo , Russell arje F undation,
p. 32.

Ibid., pp., 39-41.



spective EDT's $The attributes evaluated were:
,

1) the

--aCtualLcomposition-of_the-EDT, ,.1compared with_the_reCarn7,

mended.composition and.(2) the'degree to which final',N-

EDT plans actually incorporated elements from all three,

f the -training sessions ai posited in the training

rationale. The effects or'results of EDT operation were

assessed by:. asking EDT membefrs to S .annotated

coPy of their respective Plans

ither accompliShed, begun or

isted oh tiva, and (2) conducting-a-case-study=on

detailing actions taken
.

not attempted) on each

s e d-particiPating'institutions in'Orde

mine how the EDT constfuct was
%

tors in those istiputions.

,27

t deter

perceivted by administra-



II. valuation Procedures

Team Compoaition Analysis ,

--
The following matrix Wasjused to determine EDT

.1

d visional membership d decision-making responsibility..

DIVISIONAL.ME MBESHIP

inistration; SS = Student Support Servic F Instruc ional;

Li = person reporting .direct1y. to President = Person re

po ting.to.a.-Deanor diVisional:.headi. L3: n whO would

normally have np decision-making funct1on otlier tkian those,

.governing a class or individual responsibility.

:The recOmmended compos tion wa one representtive .fro

-each of the three di\,isionl areas and at least one level

decisioninakex

28



Content expressed1 If all objectivodealt _with instrUc-

onal change desired, the plan was given a weight of one

(l). 'If changes desired involved attitude change and

suppoltconsideratio'ns as well as instYuctional.changes,

the plan was given a weight of three (a). If-;definit

*.policy changeS were named, the pIan-waS given a weight-
,

:of one (1)- under an administrative. category. Each plan .

was

-EDT Plan AchieveMent

Statements from EiDT' were used to determine the

=accomplishments' Made in achieving.pIan,Objectives. Thia
. .

Jaiformation Was obtained by sending a final-plan:to eaah

asking them to check to assure tiat.it Was, in fact/

latest plan and then tci annotate the.plan by indi-

rtions accomplished, begun,..or not Yet-begun with

explanatio s of partial Progress. OnCe plans were so evalu-

ated, they we e compared,against the -teawmembershig matrix
i A

C

to see if succes was related-to team comPosition.

Case Study,

-Thi,s was the

Administrators in S-blected LInstitutIons

or eValugtion thrust of the proj9ct,

e Purpose of this evalua ion was to assess the perceived
A

validity of the 'EDT construct and to dptermine weaknesses

enabling th'e project staff to gges needed modifightiohs
k

t

2 9'

a .



Ho th6 EDT. model. ;The folloWing:sixAuestions
_

in- i.the structure nterviews- uSe

-ere included',

What are your feelings abqut the concept of
utilizing a cross-divisional planning team
or program development?

Who do you feel-should be on such a team
for maximum possible effect at your insti-
tution? Why?.

What type of functions or tasks do you feel
should be assigned to such a team assuming
it existed as answered in #2 above?.

here should suchia team b.p1aced it-VI/our
organizational struiture?

-Do you feel.your present EDT has been
why? Why,nOt?

What rebOmmendations wóuld you via, to im-
prove your present EDT's operation

Selection of Institutions for Case Sgudy

f 14, insti-

.

chbols were technical institutes and

The EDT consorti= consisted

tütions Twoof the

were exOluded from the sample because the primary design

of EDT training ,focused on community collegeS-. Also, two

institutions became inactive before the end of training

and were excluded. The remaining.10 schools are located

the following regions Of North Carolinas

Mountain Region 2 Sfdhools

Piedmont Region schools

pastel Plains Re on 4 schools



One of the sch ols in the Piedmont Was 'excluaed because

of its size; Central Piedmont Community College i3 more

than three times as large as any pther school, in the coOppr-

tium. This leaves 2 schools in the 'Mountain regiOn; 3 schools

in-the Piedmont;- and 4 in the Coastal Plains

the study was to include 2 sthhools from each,region.

a third Sch001 from the -Coastal PlaIn region-was

added since it -was_ felt thatthis.areahadthe.largest..per-

ceritáge of non-traditional students And donsequently should
.

have greater representation in the-final group. The follow-

ing schools-were included in the case'study:

1. Surry Community Colleges-:
2, 'Caldwell Community College
3. aavidson-Community College
4. RockinghAM-CommunitY College
5. Wayne-CariMunity College

-6. Lenoir Community C011ege-,
7. §outheastern Community College -

(2) Interview Procedure

Mountain Region
Mountain Region'
Piedmont Region
Piedmopt Region'
Coastal Plains Region
Coastal Plains Regiqn
Coastal Plains kegion

The interviewer selected was-a psychOmetrist

privately employed. It was decided'that if the project

staff condu ted the interviews, personal-ties with many of

the-interVieweesmight.caOse-a.bias. in _nfbrmation received..

The procedure was to interview administrators.from

each'SchoOl on a -prearranged'schedule.

identical'*for eadh participant with, a

The questions were

standard set of probe

questions for no answer or incomplete responses. A time



limit of 45 minute's-was set as.an outside limit for

-questioning 'time ahd all responses were taped. The

average number of staff membersjnterviewed each

institution was nine.

8

After all interviews were conducted, the tapes from

each institution wereanalyzed._ As comments,were VaFie

for a question, they were logged-on ,sheet1 , As dupli-

rate comments were made, they,
.' ,

made waS all° .coded bY 'Preside
_

e tallie_

t P Dean (D) or .In-

Each resPonse

.st±uctor hose Classified

of Mathematics and hngl

-e_ clePartment heads-
- -

ish and_were ficluded since they

are typically most directly conceihed with remedial/dê-

(

velopment programs. The \lab ye procedure en,fibled

establish a matrix for ea h question showing the
a..

down of the three classifidationS of respondents

Series- of .classified respimses. Ttle number of clessifi-.

catiohs of:responses was determined.by ).nspection of-
,

,tallied responses-to eac question' . To asSure reliability
o--

in codihg,responSes, thr separate raters were Used

the psychometrist emploed, the project director, iuld one

of the project staff. Whereidifferences did occur, 'the

three raters discussed the em until consensus was rdached.



Discussion of EvalUation Data

A. Team-Composition .Analysis

AOtualteam:CoMpOsitioWvaried-greatY, both in-
. _.

of diVisional:Membership-4n&-organizational position'.

n the following analyais of.teams, a "dean" is considered.

as both a representative of administration and the division

for which he is responsible Director of Special Projects

is classified as a student personnel divisional function.

Educational Development Officer is classified as instruc-
,

tional Deans of. Extension and Administrative Assistants

are classified as administrative. Deans of Vocational-

Technical or Occupational Education are classified
, 1

-instructional. Using such a scheme a full teamcoulclile-

ceive as high a rating under

six (three administrators from the first two _categories

and all three being counted again in the.administrative

category) or as low as three (no administrators, no count

in that categorY).

The relative decision-making responsibility. of EDT

collsviats responsibility as

nembers is classified on the following chart as follows:.

-(4) .Deans and-.administrative assistants reporting.,

directly to thepresident are:classified aS- one -(1)-,

(b) Directors of programs repOrng to- adean are

olassifia4 as two (2)AtakL



Instructors -nd Counselors are classified as tiiree

e -case of a fUll team the highest possible rating would

all team members having level one decision-

making responsibility. The'lowest possible r.ating,for

full team would occr1en.ail team members were classified

level three in decision-making responsibility giving a

rating Of nin

(1) Collegiate Responsibility -- As can be seen.

from Table I, a majority of the teamS (6.4%Y. did have full

crosS7divisional representation. Eight of the teams (57%

had all three members. Most partial teams (66.7%) failed

to submit a final plan and the two partial teams who did

submit a plan did not reflect cross-divisionai content

their plan. The rationale for full cross-divisional,

team in order to assure cross-divisional EDT plans does

seem to be'supported. However, the rather large number

df partial-tams does bring into question the voluntary

selection of EDT's'and points up the need for more care-

fully planned project introduction activities.

(2) Decision-Making Responsibility -- The .nform

tion here is less clear. Eight of the 14 teams
j
had firSt

_

level decision--makers. Only one Of the four partial team$,

failing to submit a final plan had a first level decision-

maker. Seven of the 14 teams had second leveledecision-

makerS., CoMbining these two categories (first and second

3 4



level deciSion-makers all-teams-were represented. If one

looks at4lan accomplishments vs. presence of a east_
one fi st level decision-maker, the information is more

'clear. Of the. Sik..teams WhO:had-no first level decision-.

only-_-040 -had-Any succees

plan - - Rocking am. The-other five either.lailed to sub7

ft4t a:plancir Were unable tb

Caldwell did

operationalize their plan

get students to enroll in ,their special

and Lenoir reported no progress due .to lack of

adminiStrative support).

More specifically, _e siX EDT's rated in Cat gory -

Three (greatest plan. accomp ishment) had an average

weight in decision-making of 4.3. The four EpT's

in Categories One or Two had an average weight in decision-
?'

makihg of 7.8. ,Clearly, those teams who had higher level

ion-making positions represented had markedly greater t

in accomplishing their-plan objectives. Decision-

level rather than collegiate responsibility appears

to/be the more 'important factor_ iiteam success
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TABLE I

EDT TEAM ,C0100$7ION

Institution yCollegiate ROponSibility

Adm Instr

CaldwelliCom. Col.'

Central PiedmOnt Corn. Cal4

Central Carolina lech.

Institute.

:Coastal:Carolina Com.,Col.

s

.

C011ege of the-Albermarle

XX

Davidson CQM.

Gaston College

Johnston Tech. Institute .

'Lenoir Com,!Col,

,Rockingham Com. Col.

. Sandhills Com. Col.

Southeastern. Com. Col.

SUrry pm. Col.

Wa ne CCM, Cal,'

XX

XX'

XXX :

XX

SPS

XX

'Weight

Decision-Making Level

XX

XX

XXX

Weight',

8

4*.

5**.

3*

7

8

8

= partial team - two team members,

m submitted no final EDTcplan

** withdiewiafter first training

session



Only.

Final gDT Plans
_ -

A total of 11 of 14. ubmitted
. .

10 are discussed, here since One plan was received, a'

year-after Ole others trona:reconstituted team. Three

institutjons submitted no plans and although' they were

teohnically Still an the.preject consortium they

'inactive. The three inactive inPtitutions'were Sandhills

Comm,nity College, CoastaLCarolina Community. Coalege and

C011e4e óf the _Albermarle. A total_o1-71 per-cent o

becam

-the-EDT p .submitted áfinal plah:by March of 1911 and 29 :

per cent failed to doso.**

The following procedure was used to classif e sub-
a

mitted EDT pians. The _purpose statement and objectives

of!eachEDT plan'were

made,as

reviewed and a determination was

o whethe the- Statementsreflectedtrein,ing sessi ns

Por example, statements or objectives invo.lving' improved

communications or greater understanding.of the needs of

non-tradiiona1 students reflected the first training work-

shop or.attitudinal issues.

*g procedures, recru

secod workshop7or

-,:derning, 'individualized

concerning counsel-

n i I aid reflected the

slies Statemeht

nonnpunitive grading,

* .This institution withdrew ,fromactiive participation
after the first training 'session.

If Central Piedmont's 1ater tewn plan'were included,
the percentage-of completed plans would be 79% ancl21.4i..



or alterhate learn appnoadhes,-

ing-s ess
fleoped-the third train-

Statements dlreciy.

callins for changing of existing institutional ppricies
,.

were 81assified as administrative. There is a high degree

of overlap between a udinal issues%end administrative

Issues since a change in policy is likely to come only

as a result f changed attitudes. However, this ra e
. ,

ce .
/

arbitra

the,subjectivity involved in
_

determine if an

implied-end-Of, an attitudinal program or activity was

policy change. ',Unless such an end was actually stated :

in a given .EDT plan-J...t was not credited With- an admini-
.

11.

strative objective or purpote.

'If t was not- clear[from the _purpose and o

EDT plans what claapification shbuld.be made the

jectiires

listed activities were reviewed and

then made as

institutions
A

aboV

are

laseification-

The complete plans from the ten
.t

included in ,Appendix

data will be presented here.
_-

stitutions and

used to presentthe summary data. Since the Plahs are

Only summarY

itrix listing the in-
,

the four above classifications will be

quite varied in purpose And, degree of detail no dttempttf

eights foris made here 'to order or establish telative
_

the four classifications used.



INSTITUTION TYPE OF dOk-EiRNS OB ISSUES 'INVOLVED
BY AN EP

Instruc- Admin-i-
Attitudinal Student Support tionaf strative_ .

1. Caldwell Co-unty Community
Cone e and Tech. Inst. X

Central Carolina Tech.
,Ihstitute

. .

Davidson :CotntY,
Community_ C011ege

Gaston Community-- Colleoe

X X2

Johnston County Tech.
. Institute

Lenoir' 'Community
Colie.e

Bockingham Conimunity
_College_ '1,1

outheastern Communit
Coll9 ;'

9. -SUrry aSnununity
College

10 . Wayne i.,Cdmmunity
College

Plan directed at improving oVerall instithtionalt

communications prode-dures involving crosa-dectional

conunittees , counselors, faculty, administrators,

Students,' but no sPecific activi ies other than

attitudinal changes mentioned.
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2. Administrat ve support of committee work implied,

as are poli changes on admibslons prbcedure biit

P

not specifically stated. ,

More a research efort to investigate a variety

f instructional thnicjues tharto actually initi-
,

1

ate instruCtionalch,ange.

Adminlisstrative Tn that students in °program wol.ad

be undereseparate special project staff even though

in regular programs not case now.

Increased small group couhselinti implied butllot

directly stAted.

6. Relationshi,p tâ instruc ion implied but specifics

to be used-not stated.

Thd'above summary of the

of the EDT's p_

'nal plans shows tht 90%

did concentrate on attitudinal or

AaffectIve -roblbms through various attempts to institute

or improve existing internal corunications proCedures

through the:use_of.total cross-sectional committees or

k forces. 'It'would appear that the heavy emphasis on

intQrporonal comMunication and affective issues during

tratninq was most.. fective in terms of EDT pl n objectives.

Deyond this the information is lens cl ar. Only

fifty por corit of the plans incorporated activit on from

4 1
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-t_e student support services training sessi!on and one,

was implied. In most cases peer counseling or some,

orm of increased use of-paraprofessional counseling was;
,

suggested. Though dicappointing, this is not surprising

in light of the weakness noted for the second training

session. %

Instruction was included in 70 per cent 1_ the EDT

plans. Actually this figure is misleading. Two of the

institutions who did not _ention this in their=plans

alrea4y place considerAle emphasis on individualized

instruction instituted by earlier training sedsions run

by the Junior and ComMunity College Division of NLHE.

If one included these two institutions among those whose

plans Made specif _ mesition of instruction, 90 per cent

the EDT's submittin

instructional ues

6 x of the tea

final plan Were working on

by implication, included admini-

5trative issues. Again this figure (60 per cent) in probably

understated.

working in ins itutional communications problems would
41=

probably need the suppor= ia-Ladministration and/or sanction

recommendations' made. Consequently the adminiStrative

ss-sectional committees and%or task forces

area is at least indirectly involved in most if not all plans.
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The foregoing suggests thai the cr ss-divisional

nature of the trainini rationale is generally suppbrted

except for the`noted weakness in the support service

area. Only Gaston' Community'College,failed to evidence

any Cross4divisional plannin

C. EDT Plan Achi.evemen

'Sinc_ thd degred of comprehensivenees evidenced

'in the respective EDT plans varied widely and the com-

pleteness of responses'from EDT's also varied widely,

a rather gros- categorization procedure was used.

Three general categories were established. Category

41111ne was defi_ed as little or no implement tion and

accomplishment of EDT plan objectives. Category Two

was defined as partial implementation and accomplishment

of -CT plan object ves -- between one-third and two-

thirds of plan objectives implemented and less than 50

per cent of the objectivesaccomplished as of _une, 1972

Category Thre- was defined as general implementation

and accomplishment -f EDIT plan objectives -- more than

t o-thirds of the objectives implement d and -t least

50 per c nt of the objectives accomplished as of

dune, 1972.

43



29

1. Caldwell County_Comm College_and

Technical Institute

The EEC here developed a comprehensive program

Educational Develo ment for INIon-Tra&tional Students.

The.p-ogram was presented to the curriculum committee

d approved; it was then approved by the General Faculty

Senate. Classes were scheduled, rooms secured, and in-
.

structors ass ,gned. From the foregoing, __ can be seen

that the plan had full institutional support. However,

the program had to be dropped since sufficient students

to allow program operation were not obtained. The writers

talked -ith seVeral people -invoi.ved in recruitment in an

attempt to discover reasemS for fai ure. Apparently, the
a

major problem was an acute Shortage,of unskilled labor

thearea. Prospectiv students were more interest'd

in immediate employment than lower stipend provided

for attending a developmental program. The argumeilt -f

greater reward in the future bimply was not strong enough

to off-set higher imMediatc monetary rewards. The above

discussion is presented to show that, although Caldwell's

,EDT is classified Category One, _t is mere due to cir-

cumstances than to lack of support for the EDT or in- -tion

of the EDT.

4
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2. Central Carolina Techn cal InStitute

This EDT plan was revised from the original one

-ubmdtted in February, 1971. The revised plan. (Jun, 1971)

stresses instructional aspects as well as improved com-

munication. The objectives of the revised plan are;

1. Increase the frequenc_ of incidents in _hich
students, faculty, administration and
trdstees engage in free and open discussion
on various school related topics.,

a

2. To reduce the attrition rate of all students.

To have measurable objectives written for
each course and given to the students. .

T9 increase the number of students who are,
taking.individualized (packaged) courses.

Objective 1 has been partially implemented. Trustees

have not yet been included in discussions. However, students

have been added to all existing conrrittees. It was decided

not to expand committees but to enlarge existing committee

structure by adding students. The primaKy topic considered,

to date was tile grading system. Objectiva,2 was found to

be most difficult to tackle.* No operational procedure

This-problem was found to be genOrally true across all
,ETI's. The real problem is "Just what is attrition?"
Even the new state reporting system which estplished
categories for students leaving programs is perceived
as inadequate. Simply using leaving a program prior
to completion as A bAb0 fails to accurately yefleet
those students who left for a.job or because they felt
they had achieved their goals.
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has yet been develo ed that will allow for accurate

measurement of attrition. ObjeCtives 3 and 4 were ac-

complished. The number of students in individualized

courses increased almost 100 per cent 106-209); and

the number of courses individualized did increase 100

per cent (5 .to 10 courses). In summary,,all objectives -

were implemented and 50 per cent were accomplished.

Central Carolina is classified Cate Three.

3. Davidson Count Communit College ,

Many of.the objectives of this EDT!were accom-

plishpd in conjunction!with a Self-Study he Southern

Assoaiation of Colleges and Schools. There are also two

sets of objectives, one set of objectives which are general

in nature and one set which pertain to Student Pe-sonnel

Service functions. Informati-n on the second set of ob-

j-ctives was augmented by information given in an interview

th the. Dean of Student Affairs. The following objectives-

were listed:

General Objectives

1. Disappearance of isolated groups cliques).

2. Aegular meetings held in which there is a
frep exchange of ideas and feelings.

3. Faculty of di:ferent divisions coope ating
en specific projects.

4 6
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4. Problems being attacked and borrected.

5. Proble s identified and clearly stated.

6. Students actively.involved in college affairs.

Student Personnel Objectives

7. Dean of Student Affairs will assess current
relations between students, faculty and
student personnel Staff to determine-the
effectiveness of student personnel services
including counseling.

8 Use of counselors 'as recruiters.

Develop positive support from area junior and
senior high school coun elors through.t4e
establishment of an a isory council.-

10 Establishment of stu_ent recruiting teams
utilizing college students in visitations__
to local junior and senior high schools in
order to publicize programs offered at the
college.

4

11. Use of-local school'counselors and other,
agencies in the area to establish contact
with potential and actual "drop-outs" and
those with no future plans with the hope of
drawing them into an appropriate college pro-
gram.

(--
12. Implementation of an "appli d Psych" course

in order to allow students the opportunity
to discuss thein feelings and problems openly:
out of this the development of "peer counseling
groups."

13. Evaluation sessions with state personnel
in order to get further suggestions for
improvements that might be needed:,..

valuation

Objectives 1-6 have all been implemented. Objective

defined an improved but not solved. Objective 2

4 7
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achieied through the establishment of a Student-Faculty-

Administrative Forum with definite rules ,established for

freedom of speech. The group meets once a month and has

averaged about 40 people/session. It is felt that during

the 1972-73 school year the nuMbers in1ved will increase.

Objectives 3-6 have been accomplished largely in conjunction

with the Self-Study and
. later recommendations of the

accrediting team. Objective 7 was redefined and accompli h-

ed through a Comparative Guidance and Placement Program

Student Questionnaire. This was given to fre8hmen and

sophomores. The data was summarized and will be given

to instructors and administrators this fall (1971-. It

is hoped it can serve as a bAse for needed changes. Ob-

jective 8 has been accomplished through school visits,

atteindance at high school and college career days and

by providing information about the DCCC prOgrams high

school and college counselors. Objective 9 has not been

done. Objective 10 has been partially accomplished. No

student teams as such have been formed. However, _tudents

are used as guides for visiting groups and faculty are

used in outside recruiting vlsits along with counselors.

Objective 11 has been aCcomplished. Objective 12 has not

been accomplished as such, but an experimental group
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counseling sossion was established and received high resporise.

Students a -o could a hieve part of this objective through

the earlier mentioned Forum. Objective 13 was accomplished.

In summary, all but one of the objectives were at

least partially implementea. Eight of the objectives

were accomplished as -tated. Davids/s classified as

Cate ory Three.

4. Gaston College

.Gaston's EDT plan focused entirely on the even ng

program. Information was obtained through interViews

with the Dean of Instruction and Dean of Student Personnel.

The objectives were:

1. Involve evenj.ng students in more of college
life. -4'r

2. Successful completion of program of study.

3. Fewer complaints from evening students.

Evaluation

Objectives 1 and 3 wete accomplished and objective

2 ib under way, cannot yet he evL.luated 6ince there

has not been enough t._ to allow for comparisons of

completion data Students were involved through the

establishment of an Advisory Committee made up of evening

students and faculty. The faculty are full-time faculty --

the same ones who teach in the day program. The committee

worked with a counselor and the Dean of Student Personnel.



commit was representative of the three _-aj
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'program divis ond (college parallel technical, vocational).

The committee met monthly. In practical sense,- it

functioned as a separate student government body. It

was believed necessary since the regular Student Govern-

ment Associatien was almost-100 per .cent daY students.

Both administrators felt the evening student governing

body was far more effective than the regular SGA. As a

result of the Advisory Committee's work, the newspaper

0. . _

established an evening reporter. Social events were

planned which were more informal and appropriate for

evening students. Most of these activities were designed

so class groups could attend during breaks. It was noted

that practically all committee requests were honored by

the administration and that much better understanding be-

tween all involved was achieved. The committee was

so successful that the procedure will be continued as

a regular practice In summary, all objectives were

implemented and67 per cent (2 o' 3) accomplished.

Gaston is classified (1.tc_laaa Th

5. Johnston Count Toe hn InBtitute

The information for this EDT plan was obtained

through interviews with two of the three EDT members.

The objectives for the plan,are:

50
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1. To, enroll more, students, especially
non-traditional students.

To reduce attrition of students, especially
non-traditional students who are more likely
to withdraw.

To increase number of students' who experience
success in satisfying course objectives.

To Increase thelflow of interpersonal
communication of feelings between students
,and faculty members and thereby increase-
understanding and acceptance Of -Students
and their specific needs.

5. 'To increase the number of individual con-
ferences voluntarily initiated by students.

6 To increase the number of inforMal con-
versations between students 'arid instructors
outside ofclass-, -contrast to more- formal
individual confe4jices in the instructor's
office.

P

Evaluation

Objective 1 was accomplished. This inst tution is

rapidly growing 350 FEE in Fall of 1970 to an expected

1000 FTE in Fall of 1972. Several -new courses.and programs

were added in 1971.. Thes- additions were in both day and'

evening programs. Objective 2 has 'been implemented through

the addition of a counselor d a basketball team. It was

believed that both additions tended t_ reduce attrition,

but no data was av ilable to support this belief. .Objective

3 wan partially accomplinhed through the addition of t o

new cournon Introduction to lluainonn and

focioloqy . Studont evaliial ionn of thoso cournen s
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higher rates of completion than in traditional courses

--d studenls highlY favored the approach. Objective 4 ,

,

was accomp ished through the establishment of a Student

Government Association providing a channel for student

needs --tFall, 1971. Objectives 5 and 6 were assessed

as impr ved, but not through any planned prodedure.

The two major actual steps taken were: (1) an experi-

mental faculty evaluation by students -- not decided

this will be continued, and (2) a definite increaSe

and support for instrUctors wishing to individualize

courses.

Lp pummary, four objectiveS were implemented (67%)

and one clearly accomplished with the other three that

Were implemented not clearly evaluated._ JohnstOn is

'classified .citg2aEx Two.

6. 1,zio 1_1 ..Comoun I Ly Coiiye

Thls EDT plan Is oriented more toward asseAsinq

ploblems _r needs than toward improving same. The ob-

jectives listed are;

1. To identify subjects 0- in crest to
students.

2. To specify the concerns ot problems
students face.

3. To determine why students cut class,
fail to complete assiqnments, avoid
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taking part in class discusSion, do not
consult ihStructOrs about their learning
problems.

4. To determine what leaining techniques
studentp find most effective and what
specific-characteristics of, a learning
situation are m6st conducive to 'student
success.

5. To comQunica e the'information described
above to all faculty members.

Evaluation

.dObjective I was described by the team as "unbelievably

yague." We assume this means the objective was drop ed.

Objective 2 Waa accomplished. ,ObjectiVe 3 was,accomplished

through giving a surVey questionnaire to A representative

sample of students. It was indicated that there were

"many, many varied 1-pyrises." Oblective 4, was implemented.

The team indicated that there was "general agreement that

lecture ahd discussion is the most favorable and effective

(apP- aoh) " NO informa available to indiOate

ho 1 a 2t was achieved. ObjectiVe 5 was not

done, but will be done in Summer, ,1972. Three of the five

objectives were accomplished. One was to be done in Summer,

1972. One -as not done. Lenbir is classified as Category

Two. This evaluation may, in reality, be too high if one

was to consider operational change as a base. Yet, t king

the objectives at face value, Category Two appl



Rockin.ham ContitColleeun

The. EbT plan from kiekingham is unique in one

. respect. It i 'based on a fully elaborated proposal for

changing the dial devélopmen- program over a three.-

year period, Ala th0 60jectives listed are iong7t,erm,-

In th s sense, one ,c.1c)uad not list any of the objective5'

asaccomplihed at the end of a on year period. However,

in terms Of actual change proposed and begun, this plan.

far more ambitious than most others received. -The

obiectiVes are:

cVchart and descrrbe the life style
of each individual student.

2. To diagnose, describ& and prescribe
appr ches to the leatning style of
.each individualstudent.

310 diagnose, describe and prescribe
, approaches to Che personality dynamics
of each individual student.

Evaluation

All objectives have been inplemted and partially

achieved. A psychometrist, Dr. Kenneth Waugh from West

Texas State University, was hired and is developing a

model for a Diagnostic Clinic that will c art objectives

1-3. Rorkingliam is classified _CL,L211.21-y this case,

the classification may be too low, but, taking ,the objectives

value, must be so placed.
g

5 I



uthe ast exnn.corni. t colle eun

This EDT plan had a single objective,

zeins tructiOn-by-the- e systeras

approach The details of 'the plan were scant. Three

activities to achieve the above were listed: Work-

4 0

shop for selected instructors on accountability and be-

havibral objectives, (2) Departmental planning, and

Quarterly, evaluation, follow-up and revision. This will

be called Elan one. A second more specific plan was

4rected'at.estab-lishing, training, and implementing-_peet
groups sponqored-by _the: Student Personnel Service Office.
This will be called Elan t 6.
Evaluation

Plan one was described as implemented fully with the
sted three 'activities being 90 per cent accomplished.

-

plan tWo was despribed as having been Fathout 80 per

cent implemented through the establishment of a Learriing

through Enaouragement

It was
Action and Progress Program

1further indicated that rthis programhas not fol-
1

lo ed the precise form and schedule a- outlined" in the
,

plan, "but it has accomplished.,the sa e goals." A 'full

(LEAP).

evaluation, ill be conducted in .the Si.inuner of 1972

. the basia of this data from the team southeastern iS.
t'7' '11
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'classified as Category Three. However, it. should be noted

that specifics are ript available tp support the general

evaluations made by th6 team.

Surry Commuhity College

'Information on -this Iplan:-as obtained th °ugh an

in erview-with the Dean of'Instruction, an EDT member. The'

major activity pf the EDT here conderne objectives 5 and 6.

a,bomplete Developmental Studies Program was generated,

approved and will become operational in the Pall Semeste

1972. , The ob j ebtives of± the Ere_p_lan_are_.:

.That faculty and administration Will know
the names of the students.

Students to be involved in thb
situation.

learning

Students, facurty and 'staff will be given
the opportunity to discuss their attitudes
and feelings openly and freely.

.To develop an attitude of trustbetween
students and faculty.

5. To foster constructive changes in the .

instructional-program-which would better
suit the needs of non-traditional students.

t

Reduce the failures and drop-outs in the
non-traditional group by meeting their needs.

Evaluation

All objectives have been implemented. Object ve 1 was

partially completed. It was indicated by the Dean that on



scale of one to.five (five being high) he would rate
. .

-,-objectivel-three7fOUrc-Objectivemas,..,.:accomplished-r:-_

:.131.':::,-Sdil.i!Ig:sti,Jeents- to the AcademicCouncil.-. Objective'.

3 -WaSacComplished-by adding students to all exis0414

,'.domMittees-and,informaliy by-administrators .encouraging

greater student-faculty interaction and discussion. Ob-

ective 4 was assessed at a level of four on,a five-point

-ale. The.Dean felt this objective was a natural ut-

growth of the first three objectives. No objective data
r,

was-available on this point. 0bjective_5-was-accomplished-

through the formal Developmental Studies Program. Ob-

jective 6 could not be fully evaluated until Spring, 1972,

after thp 'formal Develo mental =Studies Program had been

in operation a year.

,In summary, all Objectives were implemented. Three

the objectives had been adcomplished and two others

almost accomplished (four on a scale of five). Surry

is cladsified.as Category Three.'

= the criteria for that patego y and could be cate

gor

However, iust. does-,

10. W CommunityXollege,,

The objectives for Wayne Community College are: .

1.. Establish additiona. channels to provide
the 9pportunities for improved communication.
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,Involve more disadvan aged students i
Student Government.

.----Involve-more 'students -in -interpers0 al-
.

( relationships w.ith InstrUctors, e.g

Instructors spending more time w
the students and in their office

Instructors becoming involved in student
functions including S.G.A. committees
and attending-student.social functions.

Instructorsinaking more,contact in the
hal and other informal areas.

Instructors displaying greater ability
to Call on-studehts by name, in class
ahd out.
-

Instructors sharing with Department
Chairman and administrators informa-
tion from and reaction .to interper-
aonal relations with students.

Tnvolve more tudeñts in interpersonal
relationship WithCadrninistrators.
(Supply criteria from ft3 above.)

5. Devel faculty attitudinal changes toward
the d advaneaged studentse

. To provide students the opportunity tO
-become mgre responsible for infOrming
and assistin0 present and potential
students .

To inform he college community of the
,opportunities available through the college.

-Evaluation,

All ob ectives except ob ective 5 have been implemented.

Objective 5 was dro ped since it was contingent upon a Title

III grant which was not awarded. Allobjectivs were accom-



the case of-Wayne4, -the evaluation format is

changed for the following reasons. \The Ece at Wayne was-

by. far the most effective. It .has been earlier noted'

in the:EDT

invOlVed With N1HE,: as we4 at,With-the' EDT prOjeOt-.. -The-

team.composition.y4S olo6eStto.the ideal,posited-:

rationale.-- AlsOf Waynertas_,been -very aptively:

institution has bn involved in changes. Many

of these changes went bey ndtbe scope of the EDT plan,

but were implemented by the EDT members. Five major pro-

grams of ohang have occurred. First, a goals, setting_

process was instituted in which students, faculty', ad-

ministrators and o4izen8 helped rate a set of institutional

goals and priorities for same. The Board of Trustees en-

dorsed 1-le resq,lt and pledged its support of the priorities

established. Further, the.Board issued a-statement of

-,accountabiIity for student_learning. -Second -.all in-

struotors were requiredtd'stibmit-,measurabl0- program- and

course objective's which-were,giventoztUdents. A ,series.

of Workshops Were held_ tO train faculty in indiVidualizing-.

instruction. As a result inst tors in_all_departMents

not all in any given department -- have-begun to individual-

ize courses. Third students were given evaluation forms

for each cburSe slat the results were discussed la'

struotors by the department heads in order to improve

59



instrUction. Fotrth Student-Faculty Forma teas Ostab

-11Shed, This was a formal process chaired-by the Fires
_exit 'cif he- Student Government Association and supported

by the Dean of InStruction. Set departments were sched-

uled- to attend these meetings on 'a rotating basis our

'departments each session) -an 'students could raise

. questions about instructional processes. Gradfially

these Forums ha

t dents

become iccepted by the faculty
z.

and

and haire greatly opened stUdent-faCulty inter-

. aCtion "and understanding., Fifth, stUdents .(41d year):
were, -trained and used:ad Student .inforMation SpeCialists'

4

(really adjuncts to the- regular counselors). All of. these :

things taken 'as .-a whole, .have-,_brought..about-,nearly total
involvement of all perionnel in th institution. There

preSently littieseiSaration- between students and fadult.Y0

faculty and administration, etc.
Category Three.

Wayne is clasSified 'as

he fdllowin4 table shows the classification of

accomplishment for each EDT in terms of Actual plan ob-

jeCtiVes..

6 0



TABLE -III-

-CAT GORIES-OF E6T-PLAN ACCO_ LISBNENT

INSTITUTION' CATEGORY

Caldwell Co
College--

Central Carolina-
.- Technical InStitu e

bavidson Community
College

Gaston Community
-College

Johnston Technical
,

Institute

Lenoir Community'
College.

Level-1 -Level- Leve

4

. Rockingham Community
College

8 -Southeatern Community
Colle4e,

9. Surry COmmuni y
College

Wayne Community
Coll6ge
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tutions

The following .table shows tha seven instiutions

which participated In the_ case study and the umber and

type of participants from each institution. The following

abbreviations are used throughout this section: 1) P =

dlvisional directors an

administrative assistants and .(3) = Department heads

and Eduaational Development Officer.

. .

.TAELE. IV

ppsthoN AND NUMBER OF CASE STUDY PARTICIPANTS

INSTITUTIoN TOTAL

1. Caldwell Corn. Col.
2. Dakridson Com. Col. 1 -

4. ,

3. Lenoir Com. Col. 91 2 12
4. Rockingham. Corn.

College 61 9
5. Southeastern Com.

College 61 .2 9
6.. Surry Corn. Col. 1 5 '2

7. Wayne Corn. Col. 41

= includes Administrative Assistant

2 includes Epa

6 2



Question One - hat are your feelings about the
concept qf utilizing a cros -divisional planning
team for program development?

=-

S atements obtained here were all clearly ih favor 0

or not in favor of the-concept so a simple yes-no dichtomy

was used as the-overall grouping for responses. Table V

The cross-divisional planning team was stron

supported by 98 per cent of the respondents.

Question-T*0 Who 'do you feel should-be on'..
sudh- a teaM for maximumpoSsible effect
'at'your institution? Why?

Satements-obtained here were much. more difficu t

classify. 2he one logical capegorization scheme seemed

to be a continuum ranging from total representation of

all sub rcups involved with.the college to more li ited



represen ation. No responden

resentation to one single subgroup. udent_representa-.

tion or lack of same was the most apparent dividing point
,

among the respondents Four categories were established

as follows:.

A

.Cross section cif everyone represented on campus.

II - Cross section of eVeryone repreSented-on campus
ekcept students._

III - No students and less than full rePresentation
:of other major .subgroups, i.e., no student
liersonnel representatives,.or no'instructors,
or any coMbination_of_subgr,6upa.exclUded.

fifth

IV - Other. - specific person'such as inStructiona
expert added to present team rather than
representatives from existing sub,groups;
or impossible to classify into above.

Category' (7110 respOnse)- was added.,'

TABLE VI'

SUMMARY DATk- OUEStION T 0

Vlici-e representation was favored by all institutions

d basic subgroups in the study. Howe er, student



presentation, was thejnajor issue.with the total group

dividing nearly equally for and against7 Deans were

less' 414 to favor siudent representation tharl-residents

or department heads. There was little apparent relation

....ship:between success of EDT.:plans and the:ways adMinistra-

zcirsyanSwered theAueStion*:
.

.

Question Three What type of functions or
tasks do yod feel should be assigned to's.
team, assuming it existed as you have just'.
put it together? (As answered in #2)

A continuum of functions ranging fro( broad, all-
-

encompassing functions to.Much more speCific ions

was established and the following five categories were

Overall institutional planAing -- team
would be involved in a full,Fange of
activities withspecial emphasis on in-
stitutional goals and purposes.

Communications problems -.- this would
be quite general in that such problems
ymuld generally involve all groups re-
presented in the institution.

III. Analysis of and planning for curriculum
or program areas -- this would be general
but a step below institutional goals and
.pnrposes.

IV. Analysis of and-planning fok instructional
.improvement -- this would involve cogni-
tive and affective training. It could
be general but_could alto be directed at
a single group oE department of instructors.

6
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,Other,-- single rePpon e.statements that .

would not logically_fit'in-the other,foUr,
groUps-and-those'who.ad-not feel-an EDT'
ma8-ndeded-to-augmentTother-committees-.---

-TABLE VII

BY-DATA:- QtThSTIQN -THREE

IV V
NO
SPONSE

1 0

1 12

5-

Most of the group

-5'

.- r_

'saw functiOnS -for. Sucha

team clustering around three areas overall institutional

planning, selected curriculumor program area,planning,
.

or instructional planning. Looking

-subgroups, clear trend emerged in regard to overall

specific function,.with:presidents modt stronglY

avor,,of 'an overall func n' (75%) deans n-ext (42%) ,

and department heads last %), The ''Converse

alsO followed'-- more specific planning .categdries (III-V)
J,

were rated highest by depaiti?tent heads (67%) next by

deans (58%),and lest by presidents (25%). Only one

institution, Lenoir, gave a law rating to functions

am EDT. Compared Ilith actual conent of EDT plans,

functional priorities expressed reflected the orientation

6



of ,the plahs except-fo 'Southeastern whoie4lan wag
. -

-
strengly oriented:tpwa nstrudtiCkT,: hiie-±,adMiniStraLL

responses to functipns _were mixed.

Question-Four - Whtre sdould such a team
be placed in your organizational structbre?

A continuum based on the relative position of the

person to whom the team should respond is used to group-

the reSPonse0,In_Onlv,t-d_cases was line authority

suggested ConseguAtly, tile assumption that the team

would have staff or advisory role is made at all levels

estblishedbyt categories. The Otegories are;

Committee reporting to and locatedaon
presidential level highest organize-,

tional level.

Committee reporting to a dean, generally
the Dean of Instruction second organ-
izational level.

Permanent advisory committee, no set
reporting level, but assumed to be on
first or second level.

Sub-committee tO an existing standing
committee or an ad hoc committee
probably a third level since it,would
be subordinate to a committee as in
#3 above.

V. No set plaCe,

VI. No,comment, don't know, or do not need
another team or committee,

6 7
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TABLE VI.I-

NO
RESPONSE

cement

-clearly-noted-by--95-per cent-of those respondin

(5 ) that, the- team should be giv'en e staff or adviSory

role:regardless of the level placed lin the organizational

hierarchy.

This question requires two separate analyses. First,

was or was .not -the team seen as

reasons-for

tabulation

useful or

ing t ble.

or against

usefui? Secondly, the

the team must be -reviewed. A
f '

.responses viewin tile team as useful, not

re, of the team is presented



TABLE IX

summARy DATA - QUESTION FlyE

YES NO NOT AWARE

5

19 4 1

I 7 1 10

In the'final section of,question f ve data are

presented the _ asons vven by those 37 respondents

who viewed the EDT 'as positive or negative without

a probe, question. The fallowing categories wil

used:

Team seen as useful in a general
way helped to make peopie aware
of problem areas.

Team seen s useful in assis inq
a specific program or fosternq
a specific instructional change.

ill Team seen as useful but
giVen

reason

iv. Team nerved no root purpone and
not generall'Inknown, or no rewon
glyen

other



TABLE X

SUMMARY PROBE DATA - QUESTION FIVE

II III. , IV v

3 1 0

10

The majority of those responding saW the'EDT as
1

useful (134%). HoweVe , 39 per cent of the total group

were unaware thoge was an EDT at their inst tution.

this certainly point- out pile need for _ff ctive

initi,WipUblicity for and later validation of -such a

team. Again a clear trend emerged in terms 0,

awareness amon_ the three basic subgroups, presi-dents

(86%)., deans (64%), depar _ heads (44%). This

d -p in EDT aw,3reness seem6 tu be consistbnc with the

earlier noted need for wider ELPT membership which hope=

fully would improve the apparent lack of communic Lion

expressed here. The group who was aware of the EDT split

about .ilvenly on the reasons fiTt team u90 fulness -- half

said generally or specific- ly useful and half iid useful

but gave no rccilon. There was cl ar aqroemc11 in

reasons given by 0 , who felt the t n not 4u1.
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This group felt

56

was due to a gen- al lack of under-

ding within a given institutioh as to.the purposes

tearn .

.Question Six What recommendations'would
you makeTEF-improve your present EDT's
operation?

The responses cluster about four general areas.

A total of 18.administrators did not respond to this

question; most of is group were the deans 12) . The

categories bstabli hed are as follows:

Emiarge the team so.that it could
expand its activities.

Find ways to give greater suppor_
to the team particularly in terms
of money or released time for team
members.

I I I0- COnSIder ways to more effectively
validate the team gain'support
for its activities internally and
externally.

IV. Would suggest no changes.

_ possible to categorize in o
above categories.

7 1
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TABLE XI

SUMMARY DATA QUESTION SIX

. II III IV
NO

V RESPONSE

0

2

Approximately ha f -f the respondents had no

redornrnendatioDs for improvement of the EDT. Th

who did make recommendations felt enlarging the team

and better supporting and/or validating a given team

were the primary needs. When responses __- Ind vidual

Inst tutions-Were examined, it waS noted that two

institutions auoounted tOr ot thot nOt re5p nding.
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Section 3 Conclusions apd Discussion o_ a
Revised EDT Model

Conclusions and Recommendations

Introduction

Two conceptS have been developed in this study.

First, a cross-diliisional training rationale was ad-

vocated. Training was developed and presented in a

series of three workshops, each concentrating on one

general aspect believed necessary for effective reme-,

dial/developmental program planning attitudinal

training, support services training; and n- tructi'onal

training. Support for such a training rationale was

evaluated by assessing the cross-divis onal composition

of the teams attending, the cross-divisional nature

of the r final plans, ahd indiv dual team member evalua-

tions submitted atter each training session.

seeeldly, a team approach to planning for e

tional development was advocated. A model for a three

perdon educational development team was But:mos-id. Tho

effectiveness of the educational development team modtA

wan annenned'by revIewing accomplinhmentn of the regpeptive

teams In achieving Lheir final plan objectives and through

case study of 62 adml nlsiratois in neVen partLcipatlnq

inn t it at I ons

7:3



this section, conclusi hs derived from the

discussion of the data will be presented and a revised

Educational Development Team model will'he suggested.

II. Conclusions

A. Cross-Divisional Traiping Rationale'

1. The evaluaeions of the indvidual training

sessions showed.that the first sesSion

(attitudinal issues) and the' session

'(ins ructional issues) were rated highly

.,pos)-tive. The second ses- n (support

s.ervices issues )w8s nega.tively,rated.

Implementation of
_

he cross-divisional

traLri1n_9 rationale w--Tart -11y s-utees_s-

tul with md1rjr reVISI

t,uppult =1-Vlets !,egmene.

required in tho

A L:01,(c,flt ana1y5iL, thc Ina pl.ns SUL-

ml t tcd a f lei t he r 1 nal training Lon and

llowinq for modifications 111 thono plawl

piluL te actual implomonta tion showed thdt

per ccrit_ of the plann nubmittod (10 pf

vod) dld incorporate attitudinal

and inntruct onal objectiveo. Only 50 per

cuni

F7 I

od ded aupport

59



service objectives. Workslop evaluations

and actua lan ob ectives --e consis_tent,

both showin s -on su..ort for sessions

one._and three and

two.

support for sess_ion

60

-Hypothesis Two - EDT's with full cross-

divisional representation (all three

areas) will be most likely to incorpora

all three areas into their final plans.

This h- othesis was not supported_by .the

ELLLL9t data. Only 50 per cent of the teams

with full cross-div -ional representation also

reflected all three areas in their final plans.

There appeared to be 1 ttle relationship be-
0

tween cross-divisional representation on tms

and )1an content. There was

a relationship bet-eon full _ a -mbers)

partial teams (2 or less member's) AndvQrsus

a -tually submittinq a final plan. Only two

of the :1 pa

plan,

-ams submitted a final

all full lei: did uubmit a final

plan. Where institutions sent only partiitl

anis , t here wns les I I Ice I ls1 ha t the t (lam

would producu



Hypothesis One Those teams having ail

three divisions represented and hving

members with major decision-making re-

sponsib lities will be most likely to

achieve the objectives of their plans.

61

This _hypothes'_- was pa iallyJpported.

As noted above, cross-diviSional representa-

n had little relationship to plan content

or accomplishment. However, thoy six teams

who had greatest plan adcompli lmeInt had

markedly greater average decis on-making

levels than those tea-- _ith lesser plan

p IshmelAs (43 as opposed to 19 with

lower score repLenentIng gleater decis

litaktfly

the :Jupport

k_;1,,LJZA dA'i ii=j tLAn1ZIj

poLL Lo %,,,,akiwL)Li

tta1n1A.q C.=4I 1 OIl. (IWCVCI, I t

t1IL full tuami wele fltor )uL..tUl than pcIrtlal Lcamt,

and that the prsence ot hi level dectuin=mikerri

a VeiI team Improves it:, chanc &1 uccess

aCCQMpilShMen
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B. Educational Development Team Model

5 Hypothesis Three - Administ at_ s in

participating'schools intervi.ewed will

find a team change agent strategy for

educational development viable.

This hypothe is was supported. by 61 of

62 interviewed (98%).

6. No r spondent favored team representation

limited to a s ngle subgroup, within a qiven

inst tution. The major issue in team repro
a

sentation was whether or not students should'

he Included. All groups interviewed divid d

--Jut evenly on this point. Successjul plan

omplishment c_L,,ars to hitive no relationshlp

I

t tit 111 1 )

F
.,ttici(!nt.,:i on a team.

1 i th1 - high- dui

tcnd(id L lacithe liloru

crtld 11314L:tiolui tc t, eamii , the extent to

which any gIven uxpandh tuirctionli Lo

Include overall inntitutional pLanning_ will

L)_rohnbly depend itpen the oriont.i_tti on Or tr.11

VI-1 I I It nt (Ind I 1 1 k_ey_doann.

7 7



:41MMLILA/

No set level with n a given institutional

organ zational hierarchy was generally

favored. However, 96 er cent of the_re-

spondents felt _such a team,'even thou.hi

had line members, should function in a :taf

ca-acit

19 The fact that 36 per cent of the deans a d

depart ont heads were unaware of the team

until asked a probe question suggests that

greater emphasis should have been _given- to

the initial introduction

purposes

Increased ettort s need

63

e team a d _ s

veli to dSSisti
the teatti lh ja1nhzi crediLi tic tht formal

t al fling 1 b ended valldatIon of the respective

tOOM 1 flUCebn _y It Lhc:y i.it Lu acflileve Lheir

I vcb Teams achlevii,4 Ulu Tit-ate:it plan

I tnj 1u!iiii L 1 i. niCio toted wiOtla hy mont

o't their admint:i t ro tors. TeaMs ach ievi nti I

succe.:-i In plan Im entaLion were gene ally

nut. kriuwn to Lheit administ_ atorm

4

Kirr mo ,w1101,"

7 8

ivctri=thiy by mo!;t
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administrators. The cross-divisional team membership

feature was fully supported as was the idea of using the

trained team as a nucleus around which other members could

be added as perceived necessary. Leaving .the actual team,

functions and placement at a given.inititution.open to
0

allow for specific selection of content and problems in
-

the respective institutiohs seems be realistic. How-

ever, the initial contacts with participatng institutions
0

were too limitea, causing later problems for teams in

generating support for their plans. Follow-up support from

the project staff also was inadequate. Trie process of help-

ing team8 bec0 e validated Upon return to their respective

institutions was left entirely up tb the ,teams This pro-

cess is apparently considerably more complex and d fficult

'than was anticipated, resulting in decreased effectivene

of sevexal teams. Th institutions who failed to

mit a pLn MIqhl well hove, had they received nidr= immedi-

(Ate otAtItil LJUppult Th ugh thls Idua eann

ectIvely, the f_et\that externilv s pLort tly the wr t

he supportod

to one I1UtitUtIUi made it ---sible to teCOflt1tUti an in-

OctiVe LeaM (Central P edmont Community College) nuggentn

that the name approach with Lht other inactIvo t ams might

ucod rni mr renults.

7
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Recommendations'for a Rev sed EDT Model

;The follo ng revised EDT model is based.on the data

ob:ained and experi- ces of the writers during the project

and on a series of six papers p_esented by faculty members

at Natthwestern University who are-specialists in organiza-

tional behavior, the diffusion oftWnnovations_ and educia

tion The papers were presented at the Annual Meeting of

thq American Educational Research ASSOC ation, S:ympop= u_

26.3, Change Process in Education: Some Funct onal and

Structural ImpIications,,April 7, 1972. Since thesa papers

were done independently of the FDT project and largely

gupported the coticlusions of this project, they are of

paet cular Linpartance to the presentation of a revised

tea- model for educational ahange.

Introdu _ion of a ChanqO Aqt.h.1 9Y

IL Wab notud in th COnC1uS1On that project statt
/

probably plaLcd too much ci has 15 cm the iiaining to%he

given toams and not enough omphOfll.f; on the purpoaea of' the

atn and its aelecti n within a given Institution. It Wd5

4,11i0 noted ear her that the 1-ck ILl hasel me data from

participating instituLlenti la

project evaluationa of

severely limit- d ft_

fl. The imp

anpoOt 1 planni ng for ohanqo Loam 'it rat qy wro

t
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in the Northwestern p4pers.

Radnor gnd Cckilighlan note that there are two require-
, .

ments for affecting adminiStrative change:

program participants with spec

"providimg

ic training for their change

agent roles, and (2). concentrating on 'the school systems

from which they come, to develop the support and receptivity

for_the ne -ers-ectfves that change agents bring into the

----Asystem." 1 (emphasis supplied).

Cougl and Zaltman note that the work of a change

-_gent hastwo dimensions: (1) "planning for and

managing specific changes which systems might need

deSiy " and (2) "assisting in facilitating and perpetna-,

ting a climate in which change and innovation might flotirish

as a natural f:ature of systems Cperation " 2

Finally, Robert D ---f nW,C5 0-_ "one of the first
4

Laok5 a (:haiiqe agen - 5 15 to ablish a relationship

Michael Radnor and Robert Coughlan, "A Trainnq and
Development Program for Administrative Change in
School System," (paper presented at Symposium 26.3,
Change Process in Education; Some Punctional ana
Structural implications) Chicago: American Educa-
tional Research Ansociatic5n, Aprit7, 1972,-p. 3.

ROlierL J. Coughlan and Gerald Zaltman, "Implementing
the Change Team Concept," (paper presented at
Symposium 26.3, Change Process in Educatkon: Some
Punctional and Structural Implications] Chicago:
American Educational Research As Soc I a.L Ion April 7,

1972, p. 4.
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Chanep target or ient system., [and that] the
1
,

client systemAas to acknowledge him and view him (or them]

as legitimate,in, change agent role.," 3

,These c9rnent p suggest that the general functions of

change age4 teams should have been more clearly elaborated

at the start. ,_ather than directing all preliminary ex-

planations to t e -presidents and leaving the final choice

up po them, short one-day or half-day on-site visits coul
9

'have been scheduled' to assure that all majOr administrators

re awAr he potential scope of EnT functions both

terms of scific change needs and more the general

probleMs P-ivOlved in'creating a c imate _o: change. Hope-

ully, such an introduction would focus the think

dministrators in a potential pgrticipating 1nituion

on the p940ible tunctipns of a change agent t

B. -Auction of RirOentat1vt r a Change Agent
Team

Ed the SlZu Of a ,Thange gent team was

discussed, and tholreasonn fur a throo-man team used In

3 Robert B. Duncan,'"Critoria for Type of Change-Agent
in Changing Educdtional Organizations, [paper pre-
sented at SymposiuM 263, Change Proc06s in Educa7
tion: Some Functional and Structural Implications]
Chicagoy American Educational Research Association,
April 7, 1972, p.

56'
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this. pkoject were given- The case_Study -data supported

t e-crossdiliistonaLnature-o 'T'charige-7-Agentifteam-and-
.

.

_ggested the need for enlarging-team membership.. The

ctual -number on,, a a ven.teaffi should be variable so-long.

a_lthe ceaxflrema1ns small.enough-to be workable ._ In this,

section, the nature of membership, rather than size bf

the team, iS the primary ncern.

.%Coughlan and. ,Zaltman note:

No sound case can.be made for the
-inherent..sUperidritydf anY one Xeam

. approach Over.otherA except as it
..bettr:=meets.the demands,of.the total
situation, of the people involved,
their-functioning as members of a
grOupu'and the formal organization
and societal environment in,whith
they operate. 4

This certainly brings into question the advisability
0

positing definite positional representation, i

of Instruction or Dean of Student'Personnel Services,

It may even be advisable not to posit s'et program areas
fl

for representation as was the case in this EDT project.

Their-1e i- strong support for an interdisciplinary

team approach if actual arda pr program representation

is left open,. Rad o'r and CoughIanTurther state-that-

Robert-J, Coughlan and Gerald Zaitman, op.. cit



Working together frcim this interdgpci-
plinary'and varied role bape, the team
would-be-in-the-position-to-pool in
sights, skills, and resources:leading
tb the attainment of a 'critical mass'
in thinkieg and action from which leVer-
'age cOuld be developed in affecting
constructive planned innovation. 5

-The key- points in the,above quote are: ).attainment

a "criticallmass," (2) leverage, and effecting'con

initia2L-introduCti
;

structive planned innova

of a change agent team strategy'..for constructive planned

innOvation7PUcceeded-in-,-directIng adi nistrators=thdnkf ng

toward possible team funCtions, gne- Could then build a

cape for the.selecting of team members 1.016 would: be

most directly involVed in those general functioeing areas

seletted and (2) be criti al later in terms

and Or informal leverage.

Summarx

Step one, should open communication among,administrators

purposes-of:

their formal

and generate at leas minimal agKeem9nt on

and Tene al functions a change agent team. If such

agreement,couldnot be achieved, there woad be little
. .

.- likelihood that suffiCient'SuppOrt could'be.generated for

change'agent:tea_t:succesg at that time., -stert-,twowould'--

'Michael Radnorand Robert

8 4

Coughlanr cit., p. 12.



atural outgrow'th:of step

ed7the-COnCept

:dest.red general4functionS-, they couldmpre reasonably

be'expeoted to select personnel who:would later have the'

_needed leverage_la,thedesiredchange .areas

a Chan -agent-te-am-and-dine-

-Hereagain 'the present -.EDT,model was sho n-tO-be.

Weak. No initial needs -surVey or eVluatiOn of-partici

pating:±inet#utions wae possible- consequently later pre.

-and-:post :assessments- of/EDT impact-was--not-:possible,

Even:recognizing thi' limitation,-.training of EDPs should

have included-aneeds. assesSment-of their respective -insti---

tution-.

ized beyOnd

Model suggestetv-here Were to'be gederal-

just remedi /deveibprdental programs,:such an

determination.ofneeds Would be'even more .

critical to assure that changes posited were,.in-fact,

coneietent with institutiOnal needs.

Robert Duncan .. disCusseS th0 overall role'and Operation

:of a cha ge agent(s) andviews the process ae' a six step

operation His generalp.sSessment clearly shows a team to

to a single change agent sirategy. 6



_ second step.in his formulation had direct impli-

tionsfor-this-secti n--- rfthe value of-an-interd1sci-

plinaryteam for effecting planned changes.is to b'e fully

re.glized, a rather complete diagnosis of potential prob-
. ;

lem aread should be nthde. Two- outcomes- should result

from' Such a diagnosis. gj-rst the extent -of existing

pyoblems and r needs wciuldi be clarified as well as the

potential difficulties aspobiated with implementing .

posible changes. Secondly, the needs assessment itsekf
--

4-so,

wou1-provrdevalixabl e baat litie data- againstwhi7chru-

jected change activities Could be assessed or modified.
1

Also, the importance of built-in-evaluation procedUres

to Ilion- --_ 'later selected changes would be reinfo ced.

Once teams had been Selected the first trai

'seasicin shoulg haye concentrated 6 T the-. functions

purposes of an. EDT, Whiàh was .d6ne to an extent..

.addition,-prOcedures-lor-conducting a diagnosia of po-

and

tential needs and/or problems should 'have been con-side ed.

Such a process would appear to have the following ad-.

vantages:
-

with data

selecting 'later, Plan ..Objective.8', (2)..

e team in selecting the best implethenta

necessary

would assist

on strategy,
if



for a given objectve,

for and importance

to assess

t the:need

tilt-inev&ivating procedures

both formative .and summary, team progress in

plan itplementation, (4) it wOuld provide, data upon

whidli-traiping --alternati es.could-:b67-electedland/Or.,

modkfied to better assis EDT's ip meeting problems

needs as sugges ed by the diagnosis of-respective

EDT's and C5) it woul dataLagainst-whidh _

_he training rationale and EDT model.could be
_

.assessech

A mOre immediate implication of such a pr cedure,

-would be that-actual selection of content for train-

-ing sessions:wouldbe delayed The cross-divisicinal--

.'

'nature -f:the'trainin-

HoWever, the specifi selection of presented alter--

natives wthin each training session wimild depend

. upon the results of the respectivolneeds assess-
. . .

nts.t The revised,training,rationale Might look

like this:

8 7



Introduction of the change agept,
-team-concept-to-administrators--
in' potential participatig in-
stitutions.

73

EXIT
--no-agreement

or
functions-

e ec ion of team me ers ased
on dministrators' general de-
scrition of _eam functions.

FLrst team meeting to discuss
purpoSes of a change team and

-MAke a heeds
. analysis (diagnosis_

Feedbackof_ needs analysis-to
project,staff and selection of
content'alternatives .for.three
trainina sessions.v

Tra ning Sessions
A. Attitudinal Problems
B. Instructional Problems

S,tudent Support Service
Problems_

'Development Of final EDT plans
combining data from needs assess-
ments and training alternatives
presented at the three training
tessionS.



:of

Support of-EDT Plans

The above procedure would cover the first phase

selection through the' development of

a planned-change p ogram. -The second -phase ofethe model

would be concernea-with assisting theATespective teams in

validating themselves and actually implementing their

plans.-

At-ieast part of the .validation process would have

been ao1TjEved by 'virtue of.gaining initial administrative

supportffor a _change agent team strategy and through the

needs analysis, provided.the actual team objectives were

clearly related to perceived needs and not arb.itrarily

selected. Periodic visits by the project-staff would

be made to assist the t ams in 'gaining support for their.

plans.-

'The actual activities and frequenc_ of contacts with

individual EDT's...cannot be, foie64--c111.1e to the.disParp.t6

nature of (1) EDT plans," (2) EDT support at respective

institutions, (3) decision-making power and activity

levels of 'EDT's, and (4 )theoverall receptivity of

institutional personnel toward c anges being sought.

However, follow-up site visits by projefit staf_would

be tied -to gDz.requests --for assistance., 'Thit it VerY'

similar.tO what was .actualiy done /duripg:th.ip phate.l

the current EDT pibject.: .The differences are; -(1) V ida-

8 9



ion. had not been ,previ UslYi begun in a systematic faShion,

-g1DV-s-vere-*V-- skedto:--rel4a-te rogue's s

edt. s_aff-aSsistanCe .to'specific implementation needs

or plan objectives

as at

conaequently, assistance rendered 1

imes rather haphazard and notnêcessarily related

to pren,objectives making finl..eValuation:most tenudus.

-By relatingsoutsid- aSsiStance (intervention) to specific

E.DTpplan objectives, some- measure of the 'effectiveness_

a givenintervention could

Final Project Evaluation

the current project, evalu'ation waS entir ly-

-post hOc due to the abs nce of baseiine data. Also', evalua-

-,tionwes- restricted to proceSs.eValuation with 'ne -formal

concern given to general climate

(attitudinal impacts).

change aspects

In the -evised EDT todel,there would haVe been an'

nitial meeting (step 3) in hic e'vp.luation needa-for

project cntrol and evaluation as well as individual-EDT

diagnosisproceduregiyould have been presented. .Each EDT

ould be-asked-to adMinis er an khtitude Survey instru-

ment which would be giVen _to faculty and adminiStrators

-in ticipalting institutions. A student attitude

instrument might also be included. The precise instru-

ments selected-is not the main point here. 'The point



_ _ _ _ _ _ _is that. some standard measures - some _instrument Used__

'bY ,all teams

ShOuld be

of existing -attitudes toWard change,

obtaine

mpact of EDT work.
A

o allow for later general climAte

A final EDT-meeting would be held two or three

months prior to the final evaluation of EDT plans.

The standard measures given during the diagnosis phase

would be.readministered in k1e final-evaluation.--19

additioni_ each_EDT _would_ be_asked_tb=develop=an_evalua

tioh plan.. Actually-, plans should have had evaluative

criteria built into them so the EDT should be Able to

abst-act.evalqation procedUres relatively easily. Each

evaluation plan would be,reviewed by th6 project Staff
-

'to a that'all Objectives Were considered4n the

evaluation plan. 'General: techniques of evaluation woUld

presented to tho total group and the relationship of

-project-staff to individual EDT's diScussed. The projec

st.aff should be-able to offer assistance to EDT's in

making the final evaluations. In the current4iproject,

a case study was used. A similar effort could be used

in the revisedTmodel with all EDT's removing the.cost
V

for such a process frOm participating institutions.

lso, evaluation data received could be processed by

the project staff-to remove some time,and cost restraints
J



-which indiVidual EDTi_s might encounter.

qumMaryi the.. role .of the project ataff during

...the final evaluatiOn phase:would,be to provide content

assistance o EDT's and assure the completeness of e-
,

ective-EDT-evalUation Plans. Some standard measures

would .be given bY all EDT1s. Secondly,'the project

staff.iwould provide techhiéal assistance as needed

for conducting evaluations and for processing the

data obtained.

The final two-components in the reyised EDT model

would be:

whicW-would be- related ,tp
specific plan objedtives Of

valiaating EDT
_oPeration

Previding.a's8itance-to,EDT s
in designing,. dministeOng,-
and proceOfng final evala
tions ofI,EDT plans.--by:
a. %Eyaluation meeting -
b- Providing assistance i

administerinq eva ation
instruments

c. Providing'assiz _ce in
procesling data o6ta_



TABLE XII

3NALYSIS OF CHANGi-AGENT DIMENSIONS.

UP SPECIFICATION AND CHANGE AGENT TASKS

CHANGE AGENT DIMENSIONS

ITITE747- .External

Change H.041150

vs;/Agent_

,

Ingle caange.,llemoprainguetgmoulous
_ .

bangP Agult Change CAinge

Agent vealL Agent vL_Zgent

I Establishment of a.Relationsh,ip

A. AcknOwledgement viewedas

legitimate

B. Sharing of expectations

1., Change agent view and

:methods of *ration

2,' Client system expectati ns

C. Sanction power ,hasae of

change agent
,

I. Diagnosis

A. Undersbanding 'what iiroblem

change issue is

(I. Independent data collection

1. Change issue

-----__2 Need-for_change-

3. DpennesS to. change

4. Bescurcesavailable to

change

5. Commitment to change

C. Methods that can be used in

diagnosis .
.

I. Observation ,

2. Interview.

3, Collect questionnaire data

IL..Seleet Correct Helping Role

A. Feedback of diagnosis

R.-Playing.different helping role

I. Expert

2. Catalyst role

3. Process 'consultant

I . Determining Change Objectives,

A. Naturd.), scope% involvement

-. Dealing. with Tesistanee

A. Identifying sources

.13. Understanding clients' perception
,

.C. Ant:cipate sources of resistance .

D. Ide tify long run benefits ,

VI. Maintenance of Chang.F

A. Institutionalie -hange l

S. Internal su r

N/D
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Proposal tb the bnited States _Office Of Economic Oppor7_ _tunity for CoMprehensive Planning° and Staff yraining
for Community College Personnel (Stpte &_ Local Level)for.'the State of North Carolina play 12,_

Bi onthly Progress Reports to the 'tJiiitedSttesCffice
of Economic Opportunity for. CoMorehensive Planning
and Staff Training for Community:Collefe Personnel(State' & Lo,cal Level) for. the State of NOrth Carblina

-Progress Report One; August 30, L970
Progress Report Two, October 30, 1970
Progress Report Three, 'December:30, 1970

Proposal to the United States Office of Economic Oppor-
tunity for Continuat-ion to Phas& III With LimitedFunding.of Comprelidnsive Planning and Staff Training
for- Community 'College -Personnel (State' & LOcal Level)for the State of North Carolina, March 26f 1971.

Progress, Report Four, 'April 1, _1971
PrOgres6 Report Fiye , July 1, 1971

Progress-Report_Six, September 30, 1971
ProgresS Report Seven, ,NoVeMberi--30-1---19-7-1. _

ProaresS Report Eight, January .31, 19 12
Progress Report Nine, March 31; 1972.

Institutional Support Package , .sUnited States Offide of'
Egbnomic Opportunity for Comprehensive Planning and.

.*Staff Training for Community College Personnel (State
& Local Level) for the State pf North Carolina
June 15; ip7L

,
Educational Develdpment Teams: A Force for Change, A Pi

Year Report to :the Office of Economic Opportunity
July, , 1971.
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'TY COLLEGE AND TECHNICAL. INSTI
,

Tony Deal
.SaMUe D. Wyke

EDUCATIONAL DEVELOPMENT FOR THE
NON-TRADITIOA14 STUbENT

Problet::Fear of failure and a low'selfIconcepe,
results in a small'peroentage,of enrollment and a
high percentage_ofiattrition-among-the-non-tradi---
tional (high-risk) students. '

'Rationale An institutional "coMMitment to better
serve the non-traditional student must directly
attack thia "failure image" Whivh'is deeply eh-
trenched in attitudes and eduCational structure.
This feak of failni-e (low risk-taking behaviOr)

--_is-a'Eresult of "past social, personal,- and\educa-
tional exPeiiences, and is to some .degree Per-.
petuated in the community college system.

The purpose of this Project is to-institute
a Bilot Vrogram designedto change the attitude
of the non-traditional,student, the instructor,
and the administration-and .to create an educa-
tional milieu-lor success'Ithrough,educational:
innovationd. A "success-oriented" approach',
using positivP_reinforceMent-and-eliminating
many fallures, will hopefully mptivate" the
student to-strive for 'Success academically ahd

Target groups. The targeX grou& 'fo
will consist of-- the following:

(1) Non-traditional Student
2 Faculty
3 Administration

Rationale for target groups:

Non-traditional student - The failure
concept continues to be a strong operating
forCe affecting the student's =risk-taking
behavior, goals, and academic success. ,



(2) Faculty -- Many.---gacul,ty Seel tAat_
I-fon-traditional studdht,i-s-academically
weak and that soMe fai-lures are to. be
anticipated. These, two attitudes_cdulg
prOduce student' faillire.

Administration ---Administrators-mugt
be committed, to alleviating qle 'educa.7
tional-deficiencies .ol' the non-t-raditional'
student-.

III., -Goals an&Objectives

The end product of this pilot, program is tb
'increase the-enrollment and retention of-the non-

. -
--traditienal.student. This 'project is,based. on the
premise that-fear of failure directly Contributes
-to-the-loW percentage.of entollMent and'retention
of the nen-traditional'student. Therefore, the
following behavioral objectives-concerning attitudes
and the following adlnistratilze objectives con-
ce'rning school struttures'should be formulated.,

Obj otives of the Non-Traditional Student

-To increase self"confidence as measure
-.by-te-Tennessee -Sel -ConceptSea--',

To increase student
class discussions..

2

To increase student
instrudt9r4.

"

o increase ass attendance.-

To increase involvement in student
activities and elections.

To increase student involvement in
.recruiting.and public relations

To'decrease students' changing from
curriculum to another.

To achieve maximum completiOn
',attempted.' .



To increase 1:abultyjawaren
nein-traditional' student. _

_ _

,To IncreaSe the numb6r Of .facultya udent
conferences

_To investigate and-consider the use
-s stemth approach to teachin

'of the

increase the number- of succeSsfulv Oom--
pletions Of courses without reducing)
reguirementS.

5. To conSider the use of..pe-er- group cpun eling.

C. - Objectivo &ninistrat1on --

1. To accept this pilotprogram as a projec
for this' Institultion.

'-ToproVide-the neaessary- adMi istraive
suPPort for.this Prog.ram.

To ;eliminate failing grades,' of subjects in
.pilot .program._ Grading- aYstem
and I (Xncomplete). '

To create a policy allowing .tliose in 'the
program who are on 'work-study' to partici-
pates in Viork activities wklich are academically
.and socially .growt4 prodUcing,

To coilsider the use of peer group counseling.
v

-
.Procedures: Procedure will be divided into tw9
-phases:- (A) Pre-program and '(B)% Program.-

Pre-program -- 'The Pre-prOgram phase consists of:
(1) preSenting program to ,Instructional- CommiXt9e ;

for their.consideration, (2) .selecting the 'parti-
cipants and staff,"-and (3) providing presentation
sesSion for those involved in is. program.



V ,Insructional Cormitte ispowition
, -Following approyal of h.f.:w program,

, *appropriate administratiVe-probjdure will
be initiated, ineluding th6.,,gqect'ion of
faculty \\Members . 'Working '-within.
of procedure's' --est abliShad ID.Y`Ildministration
the '-,EducatiOnal Dqvelopl4n,t-:Team:will.be-ze,
'reson--sibld for the impleMetilat'ipn of the
program under -the.Depattrite4t'of Contihuing
Education'. ". :The te-arriWil1 7c.O.,nsist--2,of 7the
Advancement Laboratory _Zodrdibator-, an-Z -----

indivival designated s_rsLy the' Dean of Studen
Affairs and ah irdvidu1 c1eiqnaeed by
the- Dean Of_J3ccupational Transfer Educa-'tion. is- e_

,

Selection 'of s--Parti ade4t:-pettonheselect t ose studentwhO.are' defined
aS npf;-traditional land recommerld ,theire
fol1men Criteria \to-2
used are .pa,wt .acadernic record,- social7eco-.--
nomic- seatuS-4 lerw#7, of time lost atteinpti.
'Academic worls, 'entrance exaMs, and.. currerr4-
:plagement --teal_ scores.-

.

Presentht-ion SessiOn for FaCult Invoivec
Iry This 'pfogram-wilel=

sented" first to those zdireetly4inirolved_
with 'its' iMpIeheneation, and then' to _the
entifre:'factiltY arid z-administiatiVe staff

.of- t1.4'.instittition:' presentation
wtll ?ensue duri4g':,teacher7orientation o
Some, siMilar fiffctibn'.

Program -- The progarn4ill be,:_designed to ,effect
thte improveme4 of, pait Cipating students In two

,

areas: (1) edudatia acgabmic)
and (2). persbnar, psychb-sedial develo men:

-
Academic lm rbv6mefrE -7 A complete.:fullItime
program cohsis ing- _of !those -cOurses lsisTea,
ir the course. cufriculum will '=be . offered.
Each class-,-wilL: he -classroom anstrUction
and individual -studies.: Each course



will begin af that_level;yhicpogiil mOpt
probal?ly_insure successThe quarterliOur-.

of credit earned for bachYpourse in this
IITOgram are for". institutOnal Credit -only
and, as -such cannot kp 4plied toward the
,d;ploma -or de4red. Tffis_ 'credit will be .

considerbd ofily for the purpbse of -dcheduling
classes and computing charges._ . .

2= Personal, Psychosocial _DevelOpment r-
_ This section oLf.,,the ,prgrayn_ will hopefully
railiikaVe -studeiits
'involve& and: Make them feel'.-more like
"risklne academically !=

e_ Sequence: Pending acceptance this propoál
e selection of .the participants rll take .ptac

during the summer Of l97i. The pre..program pre_ enta
tion will be held during the orientation week before
th,e beginning of the fall quarter. -1'The prbgram will
begin with fall' quarter and proceed throug.h t at
aSadethic year, or until all participants have met
requikements for entry into th.e general curri ul
courses.

VI. Evaluation: Pre-tpst and post-test will be cadmini-
stered to' measure changes where 'possible. Pollbw7up.on future academic and doci oial success' f participants
will continue until student has reac4ed` his/ edUca-
tionk goal at this institution Or has withdraTin.
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,ED CATIbNALEVELpPMENT CURRICUL R 't E
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The Objective of this
nstitutional- cornrnunic
and broacTen current p
and Counge-ling of stu
College-

Prgposal is to improve intra-
ationi-'41-iich viouidltstreiig bell
ogramsi,in the;_,areas of re ruitment
ents at Davidson Cbunty Community.

-

u

The initial phase of this plan cails for a meeting with-
the Dean of Student Affairs, college dounselors, state_
community collegeTofficials, Associalf Deal* (Voca4onal-
1echnica1, Adult Educlation, AcademkgrEducA ion) and the

f
Dean of Instruction in order.to review pr sent recruitment
and Counseling procedures and to present roposals 'recom7,
mended by the corlege EduCational- Develo ment Team. -These.

'recommendations are as follows:

A. Dean- of StudentAffai will reassess' current
relations between-advisors -and-students _in
order,, to determine effectiveness of current '
Counseling methods .

7--

Use of counselors as recruiters .

Develop positive support frQm-arda junior and
_ senir high 'school counsel9rs, thrgg1c the .
estab ishment 'of an advisory Council.

Establishment of stUdent-4ecruiting teams'
utilizing collegestudents in viSitations
to local junio.r and-----genior high schoojs in
order to publici e programs offered at the
college.

use of lo:al school dOunselors and other ag'encies,
in the rea to establigh contact with potential
and a,tual drop-outs. and thoSe with no---futUre--

S wit4 the hope of drawing theM into an
pprOPriate college-program.



.
"Applied osy0" course

,:udents the-oppprtunity.-
elinga and problbms ---

velopment of Hp er counseling

F. IMplementati6n_of a
in order-to-allow s
.to dicUsa their-fe
outOf this? the-cle

G. -Evaluation S-essions with qtate;pdFsonnel in orddr
to get ,further,suggestions for.i.-mprovements that
pight 8e madd in'admissions-ROcedures To'r students
and'thb channeling of those Indents with deficiencie

-jnto-a-comprehensive deyelopmdntal-studies program.-'
I '_

To impress upon faculty membersthe need
to playrtthe vdtl.rold as a "reCruiter."

11. To examine:.present functions of-the public relation's
'department in or,der teLascertain whetherjmproveMent
or expansion (zif such.services i,s'needed in order.that
the college -role in the -community-Js better Presented.



cEpTRAL gAROLINA:TECHNI ..TW INSTITUTE

vron Upchurch 7 DOE
_itg Foster -,EDO
=Joan BOwling gOided Itudies

= :instftictorH
Sue Cummings student

There.exists at CCT,I a peed to.increasd'the oVerall
communication On a free flow, two-way basis among
students, faculty, adMinistratiqh and,,prustees'.
,The-Audents feel=that all-the i-iistructors-db-not_
fully understand their problems from amd.pdividual
viewpoint. Some students feel that_their individual
needs should hiye more Consideration.

Target Grbup

ulti-level group consisting of students, faculty,
administration and trustees. Student is definecl

den_asany stu t-reg4-rdless of_academic level-or

1. InstrUctor should be able to describe the back -
ground,'-strengths and W6aknesSes of each of his
or her students,
Increase the,frequency of incidents which

. , .

students, faculty, administration and trus.Eees-
enqage-in free bilen.disCussion on varied school-

/.related topics.-- / 7

TO reduce the attritio ' rate of all-students-.

Evaluation

1. Upon request the instructors willbei
orally_give the.strengths-, we-anesses
ground of:90% of their stud tS..

The number of meetings'.held where :all
participated.

able to
and b,ack--

.parties
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Measure attrition tate qudrterly, annually,
. and at the end of the program..

Se u nce ofEventd

'Enlist the understanding:and support for the
general concept'of improving_communications-.
y thd administration, instructors, students,

=

Appoint a commi:ttee composed of one:student-
,

k -from the technical,i;vodational and remedial-
program, an'instructor from each'area%Pre-
viously mentioned, a counselor, the director
of occupational education and a board of
trustees- memer to develop criteria to'ddter-
_mine how the studerits, faculty, administration,
and trustees will be represented at the open
discussiOn sessions between the groups mentioned
Determine.frequency of,meefings-of the group.
Develop an-eValuativadiinstrumentthat c4n be
used by,all persOnsaffected by the grouP
discussions.

90

TimeTablè

Start immediately-to enlist the support for.
=improving_commuhiCations'petween students,
teachers, 'administration', and trustees=
By March,.1971, appoint the, committee sOggested
in Item-2 under Sequence.
Develap evaluative criteria mentionedin Item
under Sequence In- end of Spring quarter, 1971
Determine tIle ,frequepcy of meeting8, 4nd develop
an evalqatiVe-instrument mentioned injtem 3:
and 4'consecutively, under Soquencp by the end
.of the Spring quarter,_1971.

=

Implement discusion group ses#,Ioris during ,the
.Fall quarter, of 1971,



Objectives:-

Billy Beaman
Tim Britton
Barbera Kazazes
William Geoge

The problem: Faculty do-not understand what students
,are_interested in, what concerns they
have, W-hat problems_ and decisions confron
them, hOw they feel about learning.

,A

1. To identify subjects of inte
to students.

.=-To-dpecify_the-concerns-
. students face.

P1

-prObleMs
a

To determine why-students cut Class,-
,fail to complete assignments, avoid
taking partvin clasS discussions, do
not consult iplstructors about thei
learning problems.

4. To determine what learning technigges
- students find most effeCtive and:what

4

specific charicteristics-of a 'learning
situatiOn -are most conducive-- to- student
success.

To ,commimicate the information described
above to'all faculty members.

To have students develop a presentation
that will refiect their intereSts, concerns,
and feelings concerning education. This
presentation may be used with thie faculty
to better'acgtlaint.them with-sopr students.

- Also, it may be used with freshmen orientation.



I. Peer ,brolips-. (spOnsored by S.P.S. _6f fice)

Selection-
1. Voluntary

B. Formation '

l. Leader (One)
,six

A. Improve stude tis.tudent riela
B. Stimulate student; inVolvement

ao°

-III. ,Peer Group-Co _selorg':

/

A. Selection
._ 1. Choose from volunteers Foan ed through

-1

advertiainq"
2. Cross-sections
"Training"

_

B.'

1. Orientation regarding colle
2. Group dynamics
.3. Practice sessions

C. Scheduling
1. Weekly 30-minute sessions

IV. Evaluation

A. By selors an counseles

- a d its prog,ram

InstruCtional Coma onent f-- No--T adi iona- S udents

Obj.eotive
,A. To indivraualize

approach.

a

,
in t ution by use'of the,systems
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Procedures-

A..--F64shop for Selected Instrugtorb
re: accountalAlity and behavioral%object ves
Departmental'Planliing

C.4 avaluation, Follow-up and Revision (quarterly)

Release time will .1Ye given to instructors to develOp .

packages.

* Conslaltant serV ces module.
,
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SURRY COMMUNITY-COLLEGE

94

George Stockton
James H. Templeton
Thurman Holler

PROBLEM
Thete teemed to be a failure to communicate on tha
part of the students,Aeculty, and stafE; hdnce,_
a'failure'resulted to recognize the depth to whi7h
these ttudents' Attitudes were affected by Iearn

RATIONALE
Some means of encounter mutt take placelbetween-
students, faculty-, and 'staff.-- an outgrowth of
which wOuld be e'more honest, wholesome climate
for learning. This is the critical area for the
non-traditional students.

PRESENT STATUS
The atmosphere at Surry CàuurJity College began to
'reinforce thi's rationale wi_ a studenprepared
presentation to,the faculty at the faculty workshop.
in September, 1571. The O.E.O. Conference has been
influential in leadidg us at Surry Community College
to other "student orientation" activities. A meeting
was se,up with Aembers of the Board Of Trustees,
4culty, staff, and students tor a brief "rap",session,
.(One trustee,three faculty members, one staff memberY'
And three students,made up a group.) -The meeting was
highly successful. Students have been put on college
commrttees. As yet, they have not-assumed the responsi-
bility we would like the- to exhibit.

A MODS Program has been developed whereby non-traditignel
students meet with faculty membert fifteen hours a week.
Areas of concern in 'this group are English, Human Rela-
tions, and Philosophy. Encounter sessions are frequent
and these students seem to be gaining higher self-
concepts because of it.

TARGET GROUPS
(1) Multi- evel groups consisting of'

Students
Faculty
Administration
Trustees

This group would be a stueninq committee typo w
ideas and plans would be developed:
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(2) Smaller giloups cbnsisting of
Counselor (This taY change as a retult
Students of the steering comtittee

. 4 taculty decision.)
These groups would meet frequently; thelonly
limit would be interesti and the only restrictio4
would be size. Thfaciounselor would act as the
facilitator.

aB,J2CTIVES
(1) The faculty and adtinist ation -will knowie names

of the students,
(2) Students to -be involven the'learning :situation.
(j)'Students, faculty, and Staff will be given the

opportunity to discuss their attitudes feelings
oPenly and fizeely.

(4) To develop an attitude of trust between faculty and
students.

(5) TO foster constructiVe changes in the instructional
program which would better suit the needs of non-
traditional students.

(6) Reduce failures and drep-outs in the non- raditional
group by meeting their needs.

EVA4UATION PROCEDURES
(1). Question students formally or infarmally'--

regarding faculty. (Knowledge of students,
freedom to discuss, conferences, etc.)

(2) Checking course outlines by faCulty relative
to changes being made in courses.

(3) Request informal repotta-on small'group8
counselors, students, and faculty.

(4) Check failure rate with'non-traditional gstudents.
(5) Check drop-outs in the non-traditional group

from registrar's records.

SEQUENCE
Steering Committee would meet to be briefed and
begin planning the program.
Small groups to meet and discuss the following:

Evaluation procedures
Changes on faculty-student level'

to be made and noted,
Changes involving broader areas
to be brought before a general committee

1 1 1
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WAYNE COMMUNITY COLLEGE

Dr. charlds Poindexter
Dr. Jan Crawford
Mr. C. 8. Waller

I. PROBLEM

- A. The need is to effectuate bet_er coMmunieation
among faculty, .students, dnd administration. Initially,
the concern is 'to'open more channels of ,cliAmunication
for the student to convey his thoughts, ideas and 'problems
in the instructional area to the faculty and administration,
Ultimately,' the concern is tatal involvemgnt of sotudenta,
faculty, and administ-ration in the college community

B. -The program is to sensiti2am.these perSons,to
each, Other's concepts of educationalikeds, the educational
process and how to effectively Meet the needs of the students:
who makeup our community college. The differing backgrounds,
edUcational experiences, and expectations from college educa-
tion build into the situation significant barriers to com-
munication. The- barrierg. must be eliminated.

II TARGET GROW'S

A. The faCulty, studntg and administration are the
tatgett Particular concern is with the freshmen with less
successful educational experience.

B. The facult is a target because they are respon-
sible.for the'learning situation in thaciassroom and lab
Awafehess of the need for comMUnicatfioh is-the Concern.
The target stddent has not traditionally spoken up in the
learning situation. He has been a paSsive rather than.an
active participant. Secondly, he,has an unrealistic im-
presgion of what college is and can do for him. The ad-
ministration is a target because the reason lor their .

existence is to facilitate and coordinate educational
experience. These must meet the needs of the target'students.

III. OBJECTIVES

1. Establish additional channels to provide the
opportunities for impi-oved commilnication.

2. Involve more disadvantaged students in Student
Government.
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d. 'Involve more- student§ in interpersonal
'relationships with ipf+ructors, e.g., c

- a. 'Instructors spend2ng moie time 4-ith-'
the students and in their offige.

b. Instructors-..betoming involvdd in
student -functions including S.G.A.
Committees and attendinq student
Pocial functicips..

c. Instructors mking, more contact in
the halls and other infor.mal areas,-1

d. Instructors displaying-.4reater
to call on-stlidentS bY name, in claPs
and but.

e. Instructors shariv with rtment
Chairman and administrator information ,

from and reaction to interpersonal
relationships with students

Involve more students-in interpersonal
relatiopships with administ tors. (Supply'
criteria from # 3 abbve)
Develop facuy attitudinal anges toward
the difadvantage0 Student.
To proKTiOe studentsvthe opporttmkty.to become
more responsible for informing and assistinc
present and potential students.
.To inform the co'lege community of the
opportunities available through.the-college.

EVALUATION PROCEDURES

Determine
out in Se
establish

2 Metermine
group who
(a) Obse

with

%whether or npt the channels; as pet
ction V, Sequrce of Activities, are
ed.
the number of persons'from the target
participate in Student'Government.
rve instructors as to the time spent
students.

Determine gbrticipation in student functions.
Observe amount of personal contact.
Observe and question students, about
instructors' ability to call on students
by name.
Recording the information and reactions
from students channeled through instructo rs.
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Determine students-adzinist;ators inter-
personal relationp. (SuppAy_craeria from
#3 above) 4,

5._ Administer Irerin ssee Self-Concept test ap
pre-test and p- -test. .

Have these opportunTties been Proirided? -

Identify students enrolled through-'-thbse 'effort's.
Continue td check with students.about the-

number'arid fr&quency of, contacts.
DeterAine the number Of' newP--releases.

,

.-Determine the requests for apeaers. 1

DeterMine the cOntacts made)with BTA's;schools,
and other groups.

N.Determine the,use of students in the recruitment
__-

and information process.

6

SEQUSNCE OF EVENTS

1. Introduced and discussed at the' 'AdMinistrative _

. -

Council.
IntrOddced and discussed vith -the Stpdent.
Government Association. 77:-.; =

-ntrbduced and discbssed)with Depaitment Chairmen
-roduced and discussed ith facult.'

61 Detailed disCussion at be artmentAl meetings.
6? A.trange for Student Goverwtent Association .

officeil and the'EDIK team o discussand
,

'invdlve target students. 4(See pendix)
Administer the Tennessee SeIf-Concept test'
to faculty volunteers --

,Voluntary faculty workahop using attitudinal
change and motivational package from Rell
and Howell.

9. #Post-teSt of-Tenne8see Self-Concept test.
10. Evaluation bl EDT to determine progress and

necessary modirications.

VI. TIME TABLE

First Month. #1-5 of Section V.
Second Month. #6-9 of Section V.
Third Month. #1.0.of SectitinGV.

1 1 4
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APPENDIX. Activities currentlyeing c nsidered.

1.
.2.

Instructional roundtable. ,
'Student Information Specialists,
Strong pub)pc information and kelations effor
Studene sponsored faculty orientation.
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ROCXINGHAM COMM ITY COLLEGt

Dr. ack,Graber
Sylv a Grkpgan
Robe t-Ma7.nard

I. PROBLEM sd

Disadvahta ed stuadentS have diffict4ty,i,n securing'
apprbpriate educational experie'nced beyond high 'school
because of self-concept in-relationsbip 40(adadeithic
potential,

NEED
To devegop curriculdm

sUcceSsTor these stddents.

TARGET .GRopP

A. '1111HO:
4 .

'All-,high schob0.1 graduates within commut g ,

. diit4rice 'who:
1. 1Have attitudinal problems which blo
,

.

- academic poteptial.
2. 'IlTie nct'abhiexTed_to the,revel required

to enter any'tethnicalPrIcollege program.
B. .ifiley.7 ., . t_ A -' - E

'. To Ratisfy inS utional Objectiveg. ,
s., .

.
.

1 .

III. OBJEcTIVES 0

The. general objdctivdto5 tbis project is TO
,PROV DE INSTRUCTION AND SERVICES WHYCH WILL ENABLE
STUD NTS TO ENTER'AND SUCCESSFULLY COMPLEIT REGULAR
COLL GE PROGRAM AND/OR TO KNOw.AND RESPECT THEM-
SELVES AS* PERSONS AND WORTHY CITIZENS AT ANY EXIT
POINT. -Specific obOctives are:

1. To chart and .describe the life style
, of each individual student.

2. :To diagnose, describe and prescribe
approaches to the learning style of

. . .

each individual student.
To .diagnoso, describe and prescribe
approaches to the personality dynamics
of each individual student.
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'IV. EVDATION PROCEDURES
--

.

- Evaluation of Studen Progress: In order
the ProgkaM to be successful, valuatidn of,student -

progress must be continuOus and mediate. Based on
the diagnostic-process, 'a check heffit lo,f developmehtal
a-tsk* will be developea for each stvident. As the student_

-completes a module of,learning,'he andsothe instructor, in
confprence, will ClhecktaSks completed. In this way: the
Student will constantly know Where he stands'.in relation-,
ship to his-goal.' No: gradingsCheme will be used:- The
focus and emphasis will'be placed on learning --not on
gradeS,' The studentr',.with the,active help of specialists,
in essence wIll evaluate himself.- Evaluation in regular
curriculum courses Will be made by the instructor as for
any ,other student.

Entry into-the Next Level of Education or
into Work: The Student came to college with a tentative
career Objecti-e or undecided. When he has completed
his developme tal tasks, the decision as to "what.next"
is Ms. The -esting, counseling and educational.experiL
ences leadi i.p to thi6 point have all been aimed-at
providing ation and choices as lirlell as practice
in decis' _-making. The,project team-has attempted to
help the student develop self-respect, independence,'
and trust within a supportive environment and to dispel
.distrust,.ddpendency and a feeling of worthlessness.
Thus, this is a point of trust.

101

,The Program teaM'does not withdraw its Support
but instead encourages andpresses confidence in the
student's decision. The coiamelor follows the student
through-the first 3 months of.the next Oxperience, giving
whatever help appears Appropriate. The student is free to_
'consult the staff wh ever he chOoses, but the relationshiP
between student and _oject becomes one of equality rather
than learner-teacher.

The student may decide to enter another college
or university. He may decide to go-to work. In either
decision, the services of Rockingham Community College
are open to him (placement'services, alumni activities,
etc.). The student has four basic options if he continues
at Rockingham Community College -- college parallel educa-
tion, technical education, vocational education, or short
courses in the Continuing Education Division.
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PRGGRAM EVALUATION'

Program Evaluatio_ The program will be evaluated
against its Stated objectives. This will involve a long=
term,follow-up of students- tojsee if they actually were
successful in compl ing their educational objective.:
Other k#Ids-of ev tion will be descripttve in nature
and wia show s served in varieus project phases
and results of servides Student opiniOn of activitaes
and of the al project will be obained ari anallfzed
as well aff opinio:- Pre and post test4,measures
in acad-mtc skill areas will be obtained and analyzed..
Measures of personality will be, used on a pre-post basis
to ee if measured Changes occur in this area.

V. SEQUENCE OF EVENTS

1. Description of students.
..2. Recruitment'.
3. Admissions: open door.
4. Screening
5. Diagnostic Clinic

I.

(a) learning styles
(b) attitudes and self-perception

6. Counselors, faculty, and tutors interact
with #5.

7. Curriculum: Based upon results of thik
Diagnostid Clinic.
Evaluation.
Program Options
(a) College =Parallel
(b) Technical
(c) Vocational
(d) -Continuing Education
(e) Employment

10. Evaluation

1 18



TIME TABLE-

3 Months

9.m ths

3 months

9 months

3 months

Selection of Advisory Committee
N-.

2. Recruitment of Staff

3. In-Service Training.

4. 'Equipment Rental

5. Facilities to.souse Staff

6. Recruitment of Students

7. Diagnostic Clinic

Selectionvof Tutors

Ogram Operation

Evaluation of Project

2. Re-designing of Project

Recruitment of Students

Program Operation

Program Evaluation

2. Publication of Complete Project

Descript -n and Evaluation
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'JOHNSTON COUNTY TECHNICAL INSTITUTE

164

John D. Hobart
James E. Barbour
Luther R..Massengill

PROBLEM

A. Definitiont_ To'better meet the total educa-
tional neg4S of all existing and potential
students; especialion-traditional students,
through more open tWo-way-communication be-
tween student, ,faculty, administration and
others. :14

Rationale: Learning is recognized as involving
cognitive',..affective and psychomotor behavior.
Traditionally, greater emphasis has been-placed
upon cognitive and psychomotor learning in the
technical institute or conmunity College setting.
Attentiop to the affective doMain of the teach-
ing-learning process has been traditionally
minimized. Hence, this propoqal is designed
to involve all parties teachers, studqnts,
administrators, and others in fdcusing
greater attention upon the affective component
of the total learning process.

T1. TARCET GROUPS

A. Who: Existing students, especially non-'
traditional students; potential studentspw
faculty members and administration.

B. why: To improve the experiences of all people
involved in the learning process, and thereby
increase the effectiveness of:the total educa-
tional, program at J.C. .1.

OBJECTIVES

To 'enroll more students,,especially non-
traditional students.

24 To reduce attr'ition of students, especially
non-traditional students who arelmore likely
to withdraw.

3. To increase number of ptudents who experience
success in satisfying course objectives.
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To increase the flow of interpersonal com-
munication of feelings between students and
faculty members and thereby increase under-
stanaing and acceptance of students and their
specific needs.

-To-inbrease the number of individual con-
ferences voluntarily dnitiated bY students.
To increase the.number4ok'dnformal conversa-
tions between students and instructors out-
side 'of class, in contrast to-more. formal
ihdividual conferences in the instructor's
ffice.

IV. EVALUATION OF PROCEDURES
=

1. Use quarterly enrolltnent report compiled by
the Office of Student 'Affairs.

2. Use quarterly drop-out reports.with attention
to distinctions between definite and apparent
reasons pr withd wal.,

3. Use evaTuations oJ student ptogress'toward
course objectives (grades). - J.C.T.I. has
adopted an E,G,$,I,W, system,excluding
traditional D arid F grading,goncepts. ,

4. Conduct weekly survey of faculty members to
determine numbers oUconferendes and informal
conversations with emphasis on estimatea and
impressions rather than strict counts.in
.order to remove the threat of's rating system..

5. 'Use of "en masse" anonymous student responses
to a critical, incident technique questtonnaire
'designed to identify very successful and very
unSuccessful eXamples pf,comMunicatkon of feelings
between students and faculty meMbers. 'Results
are shared only by the classes,and are to be
discussed as a part of the wrap-up of the course.

6. 'conduct periodical evaluations with peer
counselors and students to determine effective-
ness and=suggest improvements. ,Student ratings

, and "rap sessions" will be used with peer
counselors.

PROPOSED PLAN OF. ACTION

1. A coordinated recruitment program wAl be
developed to:reach Gut and bring in more
students from the populdtion base served.
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a. Administration, faCulty, students
and part-tire '6utreach specialists
tO be invOlved.

. -

Instructional techniques Will bla modified
to assure that more students meet course
objectives and fewer students drop out.
a. The systems approach to individualized

instruction and/pr other ilpevative
methods will:be carefUlly examined
as the basis for deciding upon where
and when modifications offer the best.
chances for enhancing student learning.

Increasing interpersonal coMmunication be-
tween students and instructors will be- en-
couraged.
a. Instructors' saledules will be reviewed

with the idea of possible revision to
allow adequabb time to develop and im-
plement more individualized instruction
by systems oropfher approache*.

A peer counselinT\prOgram wi41.he--kmplemented.
a. Student volunteers wail be.selectpd and

trained first on a pilot basis and, if
successful, then on a general basis.

b. Emphasis will be' on training-peer counselors
in informal teChniques and approaches for
Ilelping fellow students learn to make u
of the resources available within-the
stitute, solve,routine problems and define
their '01.in identity.

c. Consideration will be given to utilizing
the Follege Work-StudY Program to com--
pensate peer counselors.

5 The exiating financial aid program will be
reviewed with the purpose in mind of making
more information about financial aid avdilable
to non-traditional students.
a. Peer counselors will be involved in

dissemination of informatIon.
b. Outreach specialists will be trained

in how to present information on financial
aid.

c. Program.refinbments will be made to in-
crease effectiveness..
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SEQUENCE OF EVENTS

Prese t:proposed-plan-to- nstitute-presidents
- and administrative staff.

a. Discuqs and revise as indicated.
Present proposed plan to faculty.
a. Discuss and revise aS indicated.
Present prorpsed plan :to students.

Invite ieactions and revise as indicated.
lo.--'13y -Use of small group discussion techniques

seek to involve students,in the final plan-
of action.
(1) Atteffipt to gain acceptance by en-

: couraging-participation.
1-2) Clarify roles in accountability

for learning.
.Select and train peer counselors.
-Implement peer coungeling.program on pilot-basis.
a. If successful, expand-tcrserve--en-tire

institute' -§tUdent body.
Collect and interpret evaluation data.
Revise plan of action as indicated by evalua1i
Continue phases of plan found to be successful
and fesible for.future operation of .the
institute.

VII. TIME TABLE.

.
. February, 1971 -- present plan in its final

proposed form to presidents and adminiatTaiive
staff for approval or modification.
MarCh, .14971 presentiplan to faculty-for
acceptance or revision.
April, 1971 -- present plan'to students for
discussion in small groups.'

.

April, 1971 begin implementation 6f plan.
Apkile 1971 -- selection and training of
pder coupselors'i. to be completed by May 15-,---1971.
August, 1971 -- complete initial implementation

- of plan.
September pe-cember,

1

1971 M3.full scale eration
with evaluation --OZ results.,
January, 1972 -- :review of Fall QUarter resUlts

,

and adjustments.
9. April" 1972 -- review of Winter Quarter,regults.

10. June, 1972 planning for 197271973 acadeic-y



,

It has- been found that this time table was overly
ambitious for our limited staff and faculty at this time.
However, general agreement has been obtained for-,

Expansion* of couhseling staff beginning this
summer .

2. A broader recruit ent program, -which is now
operational via a special group of outreach
specialists.
Establishment this summer of an audio- rial
cornmunication skills program for all occupational
tudentq.

1
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'GASTON COLLEGE

Horace Cline
br. George Me Swain
3'1. Bruce Trammell

-PROBLEM

Improvement of Cdmmunications between eventiig
studenta and the rest .of our cbllege community.
(1) To prciVide the means by lAihich these students

may make- known.their needs.
To help.these students feel they.are a part
of the college commUnity.

TARGET GROURS

Students and other membera of Jthe college
community who are-invOlve-in th.e evenipg
pro4rm.
(1) TI-;ese stuctents do not participate in -

the college program duping the day.
(2) College community members other than

students are j_ncluded in order that
needs may be made known.
These students for some feason did not
choose 'to enter a program of study
immediatly after completion of or
attendance at high school.

owEcTms

IV.

Involve evening students
life.
Successful completion of program of study.
Fewer complaints from

'

evening students.-

EVALUATION PROCEDURES
,

Greater percentage of students completing
programs as verified by registrar's records.
Changes made as a result of students' involve ent.
Follow-up instriment to determine number of
complaints befor6 and after.

1.



SEQUENCE OF,ACTIVITIES

1. GeneraL meeting of all.evening studentg.
Formation 'of a Committee or other vehicle
composed of stUdents, faculty and admini-
strators.
Development of instrument for evaluation.
Make results of meetings, surveys, and-
_questionnaires known to students.

alendar)

General meeting-- within one month initially
and quarterly'thereafter (new students or-ay).
Formation of o ttee -- within six weeks
initiallyNand mmittee determines thereafter.
Instruments_--_within 'one month=lor-completion
of instrument, administered thereafter as com-

.

mittee sees need.
Results known -- as soon after action occurs .
as possible.

UNIVERSITY OF CALIF.
LOS ANGELES
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