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(s :ra af aastsecondary aducatlon a;cur byi‘; v
rely are dramatlc lanovatlcns launchad fFOrTT W|th|n thaﬂ Stltu- -

mic; sama*l cultural and polltlcal sattlhg,_thays-;
",anlaatlonal respgnsa R - o

the “ragmnahsrn and raglonallzatlon conmdared by thlS study=-tha stlmulatlon of .

L lntarlnstltutlanal devalapm_ents |n pastsecondary aducatlon bv actian of aganmas
: . . .y =

R N ftlcm in tha Navg York Stata Educatlon Depaﬁimant folce af Flannlng in nghar
LAl e f‘fEducatlon whn:h he organized in 1963 and headed for.a time.” Later, he viewed it _'
o =,:f’ram “the . Etata Umvarsny 6f New York in which, as a mambar of the chancé’ﬂar § 7T
" staff, he. helped plan ant:l’= promote. the, -early actions on regionalism within that'com-.
o plex ‘statewide system of postsaaondary educational services. - - From- absawatlcns
ST L0 based on those axpanancas and those gained thraugh association with others inter-
'festedﬂn—lntennstn:utlonal: coopérative - -enterprises--in:- postaacandangaducatlon—-—mw
L o Lewis D. Patterson\ Frltz Erupe and cthers who have concentrated their wofk'rﬁara T
A Sharply .on voluntary consortium devalopments—came the canvu:tlon that this st
' ’ ajact man‘tad mora at’iantmn Thns study and raport 55 the rasult of that cqnvn:tlon By

.

oo el o Tha tlfla af tlus dacurnant strassmg that it |S,a prallrnlnary report of a cor‘l*

ina smgla raport with a strong sense of alcsﬁre. Such a dava[oprnant once recog O
nized, -can only be described in publlahad re orts from ‘one  particular’ date to. . G
- another.". This report, then, is seen as. astabllshlng bath a benchmark in time and a "~ " ¢ L
~baseline of lnformatlon agalnst which. later’ reports can ‘relate changes in raglanahsrn L
_ spaalflcally and assess thenr rnaanlng to pastsacondary educatmn’ |n general R

Much credlt for tha succasaful accompllshmant af this first raport is dua
-,'W Gary 'McGuiire, the sacand author’ hstad who wuastlad most closely. with the -
AR o vagarles of data difficult to: managa ‘on two counts, first, for their attachment to an
S “emerging rather than a sharply dafn@d concept and, aat:ond to-the ralat;valy un-
. structured way' they were pracurad ‘He.did ‘not," however, create e these weaknesses. o
|n the p"olaar f mdead roblng fOFrdEflnltan of a davalcnprnant rathar than saekmg .

:,spemal f|scal 'Sﬂppﬂrf =Tha waaknasaas |f
. .sions of the senior author in tha prajact who sat |t lﬁ motlan and cﬂraatad' tha ac-

: campllshment of thls prallmmary réport e , e

-
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_ : ﬂsgccndaw educa:;@nal
_vly Ldevelg ing “ rm gf cuordmat W

_ucafi_ori a‘ ‘d shdw promlse thereby uf ge,,

two’ pru:r develupments, thenr In:rgn:alﬁancll DpEfEtlDlﬂ relatmnshlps to reglon
T and the way thenr unf@ldmg presaged the reglcnahsm to be descnbed in thls rEpor’t

pnal admlmstratmn REPT
"@Drld War Il as the_...f T
Shlﬁ SEE it ag thé" S e o
'7 entral cansequence ch such fundamental forces as the rapld gmwth in enrollments - T
| Eand numbers Df '"St'mtmns of ﬂﬂstse«:ondary educatmn in. the 5(35 and aas )nsmg -

b student and faculty demands the need tu upen up thE Syst"ﬁ’l and Dther related.,y
pressures.. Consensus among ‘them is strcng that-the drift is taward a greater state-
s Ulevel agency involvement in the affairs of pastsecund:ary educatmnal |ﬁstltutmns and_ e

R ¢ organlzatlnns (Glenny 1959; Marterana and Hollis. 1960; Palola 1970; Zwmgle and .. -

" * Rogers 1970;: Berdahl 1971). Cunsensus .among authontles in the field is also strong’ :

that the drift represénts.a serlgus threat to tradltmnal ccncepts and rﬁades nf gc;ver-,
e nam:e af cclleges and um__ : R : :

et “ . ‘From |ts begmnlng in calomal times Amerlcaﬁ paétsecundary educatlan was'. _
' subjected to same guvernmental mfluence over |t5 lﬁternal DpEfﬂtlEnS Eut nat untll,_ A

‘ 7 f catlon per se becqrne an m;erest cnf the states. In fact durmg the two. decades prior
R 1+ 3 ‘IQDD AITIEI'IEEI"I colleges-and: umversutles were -suffering from: Eﬁrallment decline -+
" “but enjuymg freedom to expenment with new. ‘academic- reforms in an atmcsghere. »

uncrawdea by vast numbers of students. chever during thz early 1900s, increas-
. “ing specaahzatmn and diversity within and’ arm:mg cnlleges ant universities, r.:uupleaj SR
AN w1th steadlly mcreasnib enr%ment brought hlgl}/&r educa?_an mcreased sgmal Lt

T e TN e T T




.-_.sug;h ‘a5 a dramatlcally hpreasmg Fate 6f_ nrolin
ments nf the pépulatl nto btaln access to p,

' VG[UﬂtEF\LGDBDEFatIDn dld not bec ome. mgmfn:ant untll theJéte,JEEQs and the 1960s.. - B ,;,v,%_-,,
Lo when the number Df chsartla" grew rapldly under pressure of rapldly rlsmg enroll-‘_ r_" L

5-‘, fr" most valuntary agperatwe arrangements amang pastsecondary educatlgnal lnstntu-'
o tlons were hlﬁﬁllay mfgrmal requlrlng Ilttle |nst|;tut|onal effort or fmancla support; :

kmd” 'contrlbutmns Df admlnlstratwe services by memb mstltutmns ExEEptmns _
- did exist. -Martorana, Messersmith, and"Nelson: in'a 1961.U.8. Office of Educatmnﬁ o
Study Df Gallege aﬁd UﬁlVEI’SIty Coaperatlve pn:;ec:ts |dent|ﬁed 3(;) s_uch FQ_IfE(:tS C)f‘*{'

degree pmgrams Because mterlnstltutlgnal cooperatlve gr@grams such as those re- T ,
- -"VIEWEd by these: three authors- prcwed to be successful they predu:ted that “colleges -~ = 7w - o
’ and umversmes \Nirll be breaklng rm:re énd more wnth tradltléﬁ and will. ,ncreasmgly- IR S

- SRS orgamzatlcns meetmg certam fgrmal requnrements mcludmg (1, Vo u, ary Tormal
R nrgamzatlgn, {2) three ar ITIUFé merﬂber |nst|tutnons (3) multlple ac},demnc pro-
- grams, p :c‘:on;tnbu
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* Pressures for Regionalization

prcu:esses by whlch Lﬁ?‘ t:om:ept is put mtg practlce=the mplementatlan of
reguonahsm is regionalization. .1t is ‘manifested.in some fgﬁ"n of interinstitutional co-

operative arrangement. - R N

to describe; it is thaT the regu:mal arrangement be officially ‘recognized by one or .

" more authorltatlve agencies in the state. “This can be the gavernor or Iegnslature by

executlve ac.:tlori or statute or a state Ievel coordmatmg ar governmg board respan-

nation of pastSEt:ondary education from the more general phenomenon of consortla
which are more typically ad hoe, voluntary, mtermstltutlonal arrangements.” That

such an -objective basis for distinguishing between voluntary tooperative efforts and
regionalism is an important basis of differentiation is emphasmed in the observation

made ‘by Lewis D. Patterson in the prefatory comment to the 1975 Consortitim
Directory; noteworthy within the statement meoreover is his alertness to the fai:t that
state reglonahzatlon cﬁspostsecondary educational .resources is a growing '‘move-

ment’’; - T .

o 1

!%Numbers at best only tell part of the coaperatlve movement. In the

» ‘?pa'a‘t two years new areas are receiving increased attention such as among
{ commumty colleges, in continuing education, in medical and health
‘ prggrams in military programs, in theology and in the arts. Two trends

to observe in the future will be: the movement to,state regionalization
where it becomes increasingly difficult to dmungu,m,!hbvtwwn voluntary

and statutory systems; and a broadening of the base of participation to

, include the full range of the postsecondary cgmmumty and related

commenity/regional agencies in coaperatlve arrangements (emphésrs

added; Patterson 1975). - . R T

Postsecondary educational institutions ¢onfront new diffigulties in acquiring
needed resources for operation from both private and bublic‘con_stituén;ie%. Further;
more they are being increasingly pressured on many fFﬂnts to achieve the wisest
possible use and distribution of the resources given them. Their ability to make a
positive and successful response to these pressures is recagmzed Ey ‘many as deter-
mining their ultimate survival. In descrlbmg the “crisis of suﬁnval ofe of the
authors of this report identified as factors contrlbutmg to current pressures for co-
operative efforts, the leveling off of enrollments, dropping of public esteem, and
declining levels of financial support. Sharmg, ¢ooperative activity, and regionaligm
waere suggcsted as ono line of pnssuble pgsntwe riespcmse (Martarana 1975). - f

[] 3

' In writing of |nterorgamzat|unal r.mttcrns in - educatmn Burton Clark de-
scribes how this pressure emanates from social fcxr{:gs economic, demographlc dnd

Some of these adjustments are intramstltutmngl such ay the adoption of nu

s

political—that are causing ﬂd]ustmunt“ #nd adaptatmns in Q;he educational system

. clusion Df lntermstl‘tutlonal arrangemerlts mto countscbf the p actlce the study seeks ’_,

: ta separate the concept of rEQIBﬁallsm as an aSpEEt of statev\ude plannmg and COOl'dI* 'y

%

.
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teac:hmg technologles to increase productivity; DthEl’S are mtennstltutlcnal such as
the creation of consortia to gain competitive advantage. One major adjustment is a
*  change in the form of influence and control.from those typically associated with
. -~ bureaucracy tg thcjse of mterorgamzatlonal character (Clark 1965).

¥ -

- Levme and White of the Hafvard Schaol of Public Health. have proposed a
. notion that one way-of viewing organization is as participants in an exchange system.
Exchange is deflned as any voluptary activity between two organizations which hag
consequences; actual or antlmpated for the realization of their respective objectives.
. They suggest that as resources become scarce, organizations similar in nature will ex-
’ change resources in-an effort to achieve their respective objectives. Whether two or
more organizations form a. successful exchange system is dependent upon their acces-
o ‘sibility to each other, the similarity in function and objective, and their ability to -
v - reach consensus on the boundaries of each cstl“ner s domains (Levine and White 1969).

u As applied to regionalism and regionalization in postsecondary education, it
would seem to follow that these elements would need to be in existence if the pur-
poses envisioned in the concept are 10 be  achieved. "

Interest in reglonallsm can been seen as stemming also from at least two

“ other sources. One of these sources, the action and endorsement by citizens of a

particular locality, was encountered by an HEW survey of Indiana residents who felt

that postsecondary Educatlon institutions should commit themselves to meetmg
regional needs with more involvement by local residents in institutional plahning

(Higher Education Daily, May 1974, p. 5). This grassroots involvement is joined by

another factor, namely, the effort on thgggrt of state-level coordinating agencies to {

decentrallze decision making through a-'moderately sized geographical or popula-
tion unit” (Minnesota Higher Education Coordinating Commission 1975). )

In short, the real) and practical pressures of survival and incréasing account-:
ability confronted by pastsecc@ndary education institutions in the mid-1970s, along
with an emerging popuIISm and cgncern for over-centralization of "nagement
‘of postsecondary education institutions, are converging pressures for regiohalism in
the several states. If this observation is accurate and holds up to more critical &xamn
nation against hard facts taken from operating field conditions, regionalism may be
‘moré than merely a respcnse to new pressures for survival; it may be a new departure
intended to bring about démonstrable improvements in pDIIEIES pmcedures -and

evaluatmn of postsecangj(iry educatiomal operations.
\

L 4

" ]

J

Yo 3 With this backgmund ZSM regmnahsm and a definition of the notion, the

purpose of this preliminary st can be stated and some of the questions to wh ich
it sought to'provide some lnmal answers can be set forth. - Quite simply,. the purpose
of the project was to estdbfish a baseline body of informatiqn about (a) the extent
to which- regmnallsm prevails as a planning and coordinating concept In statewide
systems of postsec ndary education and (b) the salient descrlptwe characteristics of
this new dcvelopment More g \{)Eﬁlflcﬂ"y, the questioghs in m%d were:

¥ 5
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1 What Ievel of attentmn is bemg glven to the concept of regianalism‘ \ ’

\ tlonal resources by ager‘n:les wnth folt:lak FESpoﬂSIbllltYi :For tHls T
* . level of educatlon in. the several states? = . . . .

- . 1
L L]

- 2, " To the extent 1 signifieant degree of activity In reglonallsrn is dig-

closed, are there djfferen} approaches and attention given its im-
plementation in the differept garts of the nation? -

“ What elements of statewide systems; of p\bstsegondary educatlorn 5

? .
are.involved in. rEgloﬁEllSm R ) & .

W\

. = M : = H = 4 H =z B .'
4. What differenc:es exist in the patterns of regionalization?-

5.  With- respect t(;E the dlﬂi’bent patterns Df regionalizatign, what
factors contributed to their develapmem what sources o} author-
ity led to” the action; and how are they organized, adrnmlstered
and financed?

B
r ¥

" Basic Assumptions .

/ . ,

" A basic.assumptidn of this study needs to be stated, It is that statewide co-
ordinating agenﬁles with administrative or legislative authorlty, s.opposed to govern-
ing boards with/power to control and operate postsecondary educanona{ institutions,
on the one.hand, or purely voluntary organizations of the diverse postsecondary
educational interests in thestate, on the other hand, will become the predominant
means of controlling the coordinating apd planning function for statewide post-
secondary educational systems. State agencies like the 1202 Commissions will in-
creasingly prevall in theke fum:tlons The initiative for planning and coordination
will lie increasingly with each agency for several reasons: First, they have legal au-
thorlty over postsecondary educational institutions by state and federal legislative
action. Second, state coordinating agencies have gamed preeminence in practice over
the nation (The Education Commission of the States 1974). Third, the advantages
of statewide coordinating agencies rest on their effectiveness in dealing with diverse
subsystems, settors, and' segments of postsecondary education in a given state be-
cause they allow for the autonomy of individual or subgroups of msnj.utlons which
state-level governing boards (that supersede boards of separate institutions or sub-
systems) cannot do. Particularly is this so when private as well as public postsecond-
ary educational fiesources agrerinvolved in the regionalization plan. These coordinat:
ing agencies, it appears, have "'come of age,” although the rangg in their ages is from
ovgr 200 years in the case of the regents of New York State to those in severahstates :
that are only one-twentieth that old. They can now “afford” tq recognize présstires
for greater involvement of institutions in subsectors of postsecondary education in
planning and implementing coordinating policies and processes by beginning to
develop some decentralization without fearing a threat to their existence as a central -
state-level agency with overall responsublhty ) .

An extension of the basic assumption of this report is that, given the current
context of postsecondary education in America, some form of collective action by
1 S) -'5 B *

6 L}




. colleges Bnd universities-is necessary for their c:anthued existence and malntenaﬂce
--of excellence. The alternative forms of collective action are: purely voluntary, one
single state unit and autonomous private institutions; no collective action at all;ora
o T coordinhted statewide system of all postsecondary educational institutions or sub-

sectors pf: institutions, public and private. 1f the latter alternative is assymed as the

. viable ane and if statewide coordinatifig commissions.are most likely ta.control this

coordinhting dffort, it follows that the State Higher-Education Executive Officers

Association would provide the most likely scurce of leadership, insight, and informa-

tion about regionalism and regnonallzatlon in planning and[ coordination of 5tate sy5~
temé of|postsecondary education. . )
é‘hh . v R \ . ) ) R A -

I . : Study Procedures .

B 4
i E]

Having established that the State Higher Education Executive Officers As-
somano membership would best serve as a data base for hls study, a personal letter
of inquiry was sent to the SHEEQO membership in each gf the 50 states. The letter
discussetl objectives ’@; the study and asked respondents to answer a brief series of
question’s regarding wﬁéther or not regionalization was being given any consideration
in their state. The I%tter also asked for. available report$ guidelines, and . other de-
scriptive mformatla{’l regarding any regionalization plan‘that hHad been formulated.
The initial letter wagf\malled on October 31, 1973 (see Appendlx A). Forty states
responded to that legter, On April 3, 1974, a follow-up letter was sent'to the re-
maining 10 states (see Appendix B). Eight of these states responded‘to the second
letter, resulting in a tqtal response rate of all but two states.

Information received in response to the original letterpadditional correspon-
dence with several SHEEO members, and communication with multistate coordinat-
ing agencnes such as the Education Commission of the States and the Sauthern
Regional Education Board were then arranged in the format designed for this report.
Finally, a draft of the report was sent to respondents for venflcatlor\ of the factual

..+ content reported. C : C e e .
Organization of the Report - '

This report is divided into nine parts. Following this introductory section,
even deal with the substantative findings concerning incidences of regionalization;
actors influencing such action; patterns of regionalization, objectives; sources of
authority, governance and administration; and funding. The last section is a sum-
ary commentary on these findings; the tentative conclusions they suggest are an in-
ditation of further study directions needed.

The-tables that provide the more detailed information gathered in this survey

- and\ th\:at form the central focus of the discussion in each of the seven sections of
finc f’gs on regionalizatioh follow a gi?mdard format. The reporting states (grouped
by ions of the nation) are related to the variables under consideration. In effect
regic alization ‘plans are coded td dlstmgulsh those operating from those under con-
sidderdtion but not yet operating.

\\ = 1(; " ’ ¥
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~ ported, this b be the case. Of the remaining 19,

‘ attentn:m glven to pragrams clf reglonallzmg pDStseco

‘ guver\ by Delaware and Maryland for not adoptmg a regm

: ample Iowa has develcped 1pattem for |ts corﬁmumty cjlleges and is consnde in

Thlrty omg of’ the ED states re- -
provnded no information and 18.
'reported that théy enther had consndered |mp|em ntmg some reglonéﬁlzatmﬁ plan

tion of theig postsecondary éducatlona! resources.

sented in Table 1 and the mmje graphic depiction in Figure 1 summari e state regn:m
ahgatmﬁ actlvnty in the Umtéd States. The most ac ive regn:ms Qf he ccuﬁfry are

land area, wﬁ re only one’ state Cannecncut hés mtrom:ed FEgIOl’IEhS, 1. :
ing the Eﬁlsfé@geh of g\e New England -Board of Higher, Education, an ,’amzaau n
supporting the ldeas of caordmatlon and coopération,| the' hack of mw::lve,,ent ;
the New Englahd states in mlmstate regn:mal actlvmgs rmght seem unex; Ect,d

regions for ::gardmatlon purpcses really unnecessary TrhIS same reason was
r!allzatmﬁ plan.) ’

, e - . \ Al R A

The data in Table 1, besides mdn:atmg that 31 sthtes h;we become ac:tl el

mvalved in one way or another with reglonahzatuon al?; indicate regionalizatio

patterns resulting from these activities. 1n the 31.states aq,tnvely involved, 46 diffen-

ent examples of FEQIOﬁE‘lIZEtIOﬂ have evclve‘d B'y examrple 15 meant a dlstm:,'

another pattern that would divide” the state into regions for coordmated plaﬂ: in

and data gathermg purposes Thus as |nd|(:’ated in Table 1,

formauon was uvmlable g [)Ian; in effect and 1 uﬁdLr study cwurcd ul( postsccon -
ary cducational institutions, public and privaterin a gjveh statb, 3 in effect and)
under study encompassed all public institutions in a giveri stdte; 10 in effect pnd
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” At IeaétonerEQianalizatinnplan{implemented ' L Regianaliza‘ganplan ejected. .
Regionalim under study . ‘ (5)- No response received

(3)-% Response received no active attention tG regionalism

MGORET 0y

REGIONALISM IN THE UNITED STATES -



o Lo , At least one regionalization plan implemented |

- ;
L BN EI . E . [

Connecticut o “12 D‘hia*;. ’ ‘r“" .
"Maryland - .13 ~South Dakota . & .; .
" Newlersey . - 14 W%gcgq%in" ‘
New Yprk 15 %iaska' 3
_'Pennsylvania 16 Louisiana o - -
.Colofado 17,
inois ' Coe
lowa ‘ . 19 ‘
» Michigan ‘
"4 . 10" Minhesota .
11 Nebraska

-

N OO A WN -

o

-
o

Virginia
ﬂﬁVEShi’f\QﬁOﬂ

LN

(2) stianalism’ﬁnder study R . Do R
' no.o - : :
! - = - e P . 4

1 NewMexico *-.; 6 North Dakota s
S L . . ] VL*‘(-_F‘.V' . Is R .
L. Sy -27 OKlahoma 7o 7 California, . . o
S 3% Wyoming’ o ¢, 8+ Alabama -
L , % #eaho - .« =9 “Kentucky® *
1;—'@. . ; ) » ‘“;a - 7. ] s
Lo T : Florida .
R T RV T

- i = £

. ) *
1., ~Montana

o~

v, . . 2 Oregon Missouri 14  Mainp

- oA L) ,

ST * N é MNevada :
4 Utah

5 Arizona

,~Ar_kans?as . 13 v,Wes}Virginia

" Georgia 15  New Hampshire

o w

North Carolina 16  Vermont
Indiana 17 Rhode Island
Delawd®e

—

’ -7 B Kansas

— e
[ Q—

(4) Regionalization plan rejected
1 Massachusetts
(5) No response received -

1 Hawaii

o 20
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. TABLE 1 o |
S " REGIONALIZATION PATTERNS IN 31 STATES -
| | BY TYPE OF INSTITUTION(S) COVERED BY PLAN o

"' ‘ Type of Institution Covered

= : L — — _— -

o ] A - o

, " Region, State, Public & All
’ and Plan Private Public

5 & - @

Public
Cantinuing
Education ' Plans

Public -
2-year

Public *
d-year

+ NEW ENGLAND ]
CCT M e X0 : a 3

PA B1............... X7

L 70 X
o B R DD SN L

M 9. ..

OK 151 . ...

ERIC
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" Type of Institution Covered

T o o - {

: ) All © Public ;
Region, Syate, * Public & All Public Public Continuing .=  Total
' and"Pian Private ‘Public - d-year  2-year Education Plans

5 WEST‘/
AK 191 o X
CA 20.1* ,

WA 220 . e X

SOUTHEAST ’ ‘ '
"AL 231" : -
FL 240, . s # .
- KY 281 -, . :
LAZE‘IX, .

[
s

P

MS 27.1 .. X
SC 281................ X _ - ‘
TE 290 ... ... e X

TX 300 ... S X : : c
VA BIT X ,

Tolal X : o, 8 3 10 a4 3 28

Total # .1 2 5 4 1 ) 13

Total Plans 9. - 5 15 8 4 41

Total States 7 5 12 7 4 35%
(N =31) -

NOTE Far five plans, infarmation available was inadequate to show instHutions! coveraga
¥ - planin gflect .
= # plan undar study "
[

# i
i

ERIC ‘
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under stl{dy covered all public four-year colleges in a given state; 4 in effecf and 4
under study covered all public twg-year colleges in a given state and 3in effect and
1 under s*udy deal only with mntimlmé education,
| e . ~
Fan this staterﬁeﬁt it appears that regionalism asyet, is a éaﬁcept apﬁslied
source;s pfesent ina regucm In view af th ttentlon given to comprehensnve state—
wide planﬁiﬁg‘ by th@ Federal ngher Educafloﬁ Amendments Qf 1972 and to most .

pected
Inventory of FEEQIDI‘B"EEI‘!DD Prqgrams o

The following is a list of the 46 regionalization projects reported.in this

monograph. The number code used will help identify specific projects in_tables used.

: throughout, the feport. (X) signifies a plan irt effect; (#) signifies a plan being con-
sidered. , . .

New England
»

1.0 CONNECTICUT (CT) : '

1.1 (X). Higher Education Centers: a _
This plan involves construction of facilities to be shared by regional commutity col- -
leges oruniversity branches. One such center is under construction. Original plans call
for it to house three public colleges and a residential facility for thE\‘;ntally retarded. 4
It will also provide some facilities for a nearby private two-year college. As yet, no

- *  other higher education centers have been approved by the legislature.

1.2 (X) Higher Educanfm Consortium for Urban Studies T

Inmally an urbaﬁ studies EDI‘ISDI’Num of private EQHEQES this consg rtium now has pul}
Iu: colleges and is studymg the feas:blluty of for ﬁg a regu:mal nwerslty The caon-

region unClEr item 1 3 belaw

1.3 (X) Hggl@nal Pianning Districts

gram dgvelaprﬁent amc:mg [he institutions w;thm eaﬁh regu;m. It is antlcrpated Ihat the

region will formally participate in a hew program approval process. 1

Mid-Atlantic

2.0 MARYLAND (MD)

2.1 (X) SREB Academic Common Market _ .
The desire of Maryland citizons to pursue study in specialized areas not available
within the state has madd 1t feosible for Maryland to participate in the out-of-state op-
portunitios made accossible in this SREQ program.

. f : /

&~

23

Q . ya

ERIC
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3.0 NEWJERSEY (NJ)

31 (X)

) : . : -
* ) ™ , f A

Interinstitutional Coaperatmn “ ; i ”

-The-Maryland Council for Higher Education believes that cooperative fE|EltlEiﬁ5ths .

should be Estabhshed among neighboring institutions throughout the state, and its en-

_couragement of voluntary relationships is beginning to show results, However, efforts

to secure legislative sppport for interinstitutional cooperation—specifically, charge-
back legislation for community colleges—has thus far Beén unsuccessful.

Hudson Higher Education Cbnsortium
The two-year level curriculum offerings among St. Peter’s College, Jersey City State
College, and Steven's Institute of Technology are coordinated by this consortium.

Newark Educétional Media‘ﬁonmrtiurﬁ v .o

mstltutlaﬂal medna utnlnzed by members

4.0 .NEW YORK (NY} -

a1 (x)

4.2 (X)

50 PENNSYLVANIA (PA)

5.1 " (X)

Midwest

6.0 COLORADO (cO)

6.1 (#)

6.2 (X)

Regents Advisory Councils

This council is a plan to develop 8 regional planning councils represen?ing all of post-
secondary educational institutions for the purpose of cﬂardnnatmg planﬁmg activities
of these institutions. Three Experimental regions have been esta[jhshed in New York
City, the Genessee Valley region, and the northedst region of the state. -

SUNY Regional Plan’ ,

The purpose of this plan is to marshal the collective resources of the integi’al units of
the State University of New York (two-year, four-year, and E@mplgx universities) and
the public community colleges to serve the 4 geographic regions of the state.

‘

State Department of Education Regionalization Plan

h - ,
This plan divides the state into 10 regions. Institutions within th?se regions form
regional planning councils for the purpose of achieving F purposeful division of fespon-
sibilities among institutions and a sharing of resources.

arrangcmnms fm‘ the m;t:cplance gf |unh§f collegy studunts as msidﬁnts on a regmnul
basis.

Auraria Centor ]
This center is a joint focility now under construction in Denver shared by the Com-
munity College of Denver, Matropolitan State College, and the University of Colorado

)



O
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7.0

8.1

9.0

9.1

1 9.2

at Denver. The consortium will share library and student union facilities and some
administrative servu:es all EIassas wnll be SGhE uled centrally wnthnyt regard to bmld
ing “ownership.”

ILLINOIS (IL})

(X) Higher Education Gooperation Act _ ; .

Fcunded i‘n 1971 the act has annuslly ’sgﬁjpof‘ted the develapmentﬁaf regianai Entér '

Illmals Board of Hngher Educatmn has funded over 7CI dxfferent prapasals fn::rn an

annual Iegﬁlatme appropriation;of’ $3§DDDQ Lo

IOWA (10)

AX) Cqmmunlty College Districts

This plah has dnwded the state into community cnllege districts, some of them multi-

=

(#)* Planning Regions - _
A 1973 consultant répaﬁ suggested that statistical data necessary for postsecondary
education planning be reported regionall§ in order to facilitate consideration of the
possible impact of programs of one institution upon other institutions in the region.

(X) Interstate Cooperation
This group is participating in a few regn:mal Eocperatnan programs with nenghtﬁ:nng
institutions in lllinais. e

MICHIGAN (MI) - "/ .

{#) Community College Districts
" This is a joint plan of the State Board of Education and the State Board for Public
Community and Junior:Colleges to incredse access of a community college education

to every aduit citizen of Michigan.

(X} Bi-State Student Exchanges
These exchanges are a reciprocdl agreement batween Michigan and Wisconsin for the
benetit of certairr institutions 1n Michigan’s upper peninsula and several border institu-

tions in Wisconsin.
MINNESOTA (MN)
(X) Experimental Regions s

The Higher Education Coordinating Council has established three legisiatively man-

dated experimental Regional Advisory Boards to test new ways for accomplishing ..

cooperative effarts for meeting local and regional needs.

2. (X} Bi-State Tuition Agreement

studﬂnt,s; Dvcr S,DDD students Icu;ik atjvuntaga Df the prﬂnment in 1973, its first year

of aporation,



*

1.0 NE;BRAS@\ (NB) . ' :

11.1 (X} Community College Districts *
Six régians have been cr’eated Eﬁﬁgmpassing all carjﬁmunity eallggas and VDCEIiDF’ISiE

N\
-

£ : .

L . . * . L T e .
’ 12.1 (#) Tu curm:an Community CD“EQE Coaoperative , . . .

Extensmﬁ program to serve students in an area too sparsely populated to support its

own mstltutlgn but too far away to make gammutmg feasible.

[ A

B 122 (#1) .ntermstututmnal Arraﬁgements to Serve Nantradmanal Studems

' o The Baard of Educational Finance (New Mexlcc: s 1202 Cnmmlssogﬁ ')is dlscussmg a
L “plgh tt: use a regional configuration to serve the “‘new’* student and to develop educa-
I s tional pmgrarns in get:graphn; regions where they do not prEsentlY exist, ;
L . : : Low .

A 1:39 NORTH DAKOTA ND) \ . o

Urrtitled

Ngrth ‘Dakota’s State Board of Education has been aEth%L/IﬁVleEd in regmnallzatmﬁ
! dlscusanns within the state and across state borders. In particular, cc\ntraéts with pro-
fessional schools in Minnesota have been used to facilitate regional develapm_ent of

high-cost/low-demand programs. These contracts have no reciprocity. The inabiljty. -

3 A plan has been prﬂpc\sed for an area vat:aticmal technical school to develop a regr’pnal

to eliminate nonresident tuition has prevented a more complete regionalization plam -

from being developed.

14.0 OHIQ (OH)
.

141 (#) " Reordantzation of Two-Year Campusés into Regional Operating Units

Toward the further élévelapment of a statewide system of postsecondary education,
the Ohio Baard of 'Fiegems is considering the establlﬁhment of regional operating units
for two-year campuses. The regional unit would be' Tesp onsible for presenting a com-
prehensive plan to dffer additional services, taking into account contributions of ngb
| lic and prlvate colieges and prc\pnetary schools.

oA ‘ .t
14.2 (X) Northeastern Ohio Universities’ Medical Sghanl ' ¢ / )

A gfoup of umvegsmes in northeastern Ohio have formed a consortium to develop a
new medical school. The presidents of the member institutions- form the school’s

4 governing béard. The school will utilize existing ciassroom space and community
hospitals. The only new construction needed will ha some taachmg facilities at the
lotcal hospitais.

14.3 (X) Regional Two-Year Technical Education Admission .. % . .

' This is a plan af the Ohio Bureau of Regents to promotd attendance at local two-year

technical programs. |t highlights the regional diversity of these educational programs.

¥ . P M

B 15.0 OKLAHOMA (OK) =

Q : I.‘ o
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151 !-‘(#) Cummunlty’Cellege/\/aeetmﬁel Teehmeel Edueetmn Reglens :

X -Eonsnderetmn |s bemg gnveﬁ 10 deVeIepmg mmumty enllege/veeetlenel te’chmcell :

o edueet}en regions for purpuses of premetmg cooperative plenning The: regiens would -~

L be conelstent with menpewer plenmng and eeoﬁomle devel pment regions of state -
: (egeneues ‘ : . . A T IR

”{-.;.161 (X) Iﬁterstete Student Exehenge

, ‘ Agreements have been reached wnth nelghbermg etetee to exehenge students in hlgh .
o enet/lew dernend progrems < .

‘_,e:.._(:f,_-ﬁ@ WISCONSIN (W”

S X

:?',171 (}() BisStete

+ 'y w + o, This is an agreement with »M nﬁesme_ R
' dents e ;

i

'we out of- stete tultlen peymente for stu-

! : Three. regnonel tesk fereee have been fermed to re\new regionel greduete ﬁregrams at s ‘
_ e f _masters eneLspeéleIus vels, with re respeet to prasent’ and  future needs ¥H the flret step - ‘
e _‘\: S tewerd eetebllshmgnt of regler\el eoeperetwe greduete eenter' : :
o e "; - B w . - - BT o
v‘."1ee wmmme (wv) ) -
e 18 1 (‘#) Commumty College Serwee Arees . o w
o e The Wyomlng Cemmumty GeHege Gommtssnon is eurrently ermsndenng the estebllsh e
.,rﬁem of regmnel service areas;. - =+ - b TR L L A
o -eoe CAL!FDHN!A (CA) L S ,JL o
' '.21 1 (#) Untltled L u e T e e LTy LT
T '« Thisis en explﬂretigg_ c:f regmnellzetlpn pﬁenbllltles |n Caflfnrnle il N
21.0. II'fJAHD (ID) L
TR 21 (#) Regmnehzed Gontmumg Edueetlen Seemeee ; g ; | B Y
st -_ Lo S ‘;The State Board af Ed’ucetmn is Eﬂnsderme&eeeﬁtfallzmg the state s q‘:nntlnumg edu-
P ‘ o " ' cation pn:grem from. the stete capital to regions whuge! oﬁe mstltut:en would coordi- .
: L : . nate all continuing edu ication pregremmmg within the Fé cm : ' "-5’ g
S T . l & T ’ .
. - 17\ 7- . . 2 =
\,1 : - : 5 B £ - ) E B ! ‘ "‘
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*226 WASHINGTDN (WA)

S '22 1 ()() Bl Stata Student Exchaﬁge : ( e _
o ) v L Thls exchange psrtlcipates T the WICHE studant exchange prﬁgram o

.Ei.

. Sgdthga_ﬁ": +4 ek

,'3:21:;4.;0,ALAEAmA;’(ALS} BRI

T 28 Untitled ¢ SRR
| . L .-Thls ig "rP.Ilmmary éxamlnatlén of reglanallzatlan in Alsbama._, A
7724, FLORIDA (F EIRE =
. . . é |

i:.,,.;f,E‘Lfl;i(#) Fiegmnal Graduat' F‘rpgrams R )
‘ L he develapme;; af ]gmt gradugte programs

e

1;_ Flcmda is cnnslde

3.0 KENTUGKY (K‘f’)

28 ‘(#) Untltled

' Higher Educatmn is Ettemptmg ta cagrdmat

’n a rggmnal bssns sgme high t:ust pro- |
"'grarns o T : :

oo ':'EE,D".LDLIISIANA ‘(LA)' - B T

26.1 (X).’ SREB Camrﬁnn Market - B e P S R P S AR
' » Lomsmna partlclpates in the SHEE Acadamlfs Cnmmnn Markét prggram
262 (#) L‘intltled R ;o CL ey i _
i hE Laumana is curremly cﬂnSIdenng reglcnalliatmn gf its pasisecandary educatmnai sys S -
tem; the exa&;t nature of the plan is as yet unclear C S : Yo SRR -
, 270 M!ss;ssnpm (MS) sl N o
- 27';1 (}() Reglunallzed External Degree Frograms . A ]
'J_ T MISSISSIpm has assngned regu:nal territories fgr marketlng external degree prggrams B
ESD SQLITH CARDL!NA (SC) . 't
T 281 (K) A consortium in fharlestaﬁ has: beﬁt Fnéa fﬂrum far regu:nal planmng m arder to o
' e avnld unﬁecessary dupllestlﬁn there . _ .- . ] e ‘ :
| 20,0 TENNESSEE ( E) o ‘
2 N '?91 {X) ,Regmnahzed Off- éampus ;:gurse; : "
N i Public and prwate institutiot s’ Qrf-campus courses are regmnally planned and EDDI’dI :
nated to assure efflf:lent use ol vallable resgurrsas .
' 30.0 TEXAS. (Tx) % L
. T,




[ -
f

~ =

The Nurtheast Te;:as 'Assaclatmﬁ nf Gra

B ~._'7'eduﬁatipn si;ti\utl under a state Ieglslative mandate
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) SEGTIGN III

L 1 FACTDRS INFLUENGING REGIDNALIZATIDN

£

planmng, develﬂpmént and Evaluatlcm ctf regmnallzatmn prugram
pear influential tc: the develcpment nf regmnahsrn |n the several states.~- o

lve facto ap—f?f ’

| 1)7 ""the interést and energy lnvested in the develupment of new cnordl— v
*  nating mechamsms by state agenc:les responslble fcr caordlnatmg'- -
' _postsemndary educatmnal mstltutu:ns S : S

{2)- the Ieyel c:f concern expressed by state Ieglslatwe bodlES and re— o l
" lated enabllng Ieglslatwe autmn o

: _; As moiicated in Tab!e 1 state agencles respcns:ble for h;gher

_ 't:.learly have assumed a- IEEdEI’ShIp ‘role in lmplementlng reglcmahsrn in ‘the several’
-states. This is accomplished typlcally by exercise of admmlstratwe sutharlty that

- the state constitutions or statutes invest in state agencies typmally rer.lresented in the: R

. State ngher Educatmn Executlve Offu:ers Assmlatmn such as the Ilhnms State—’« e e

(3) the reperts of pnor studzes or exammatmﬁs SS all or some SPEGIEI
~ ~_.'problems:in postsecondary education in the state whn:h suppurted
_ caurdmatmn of pnstsecandary educatu:mal resources

-{4) -,the avallablhty uf adequate "fmanclal suppnrt

T ’ ;_(5) , the flexlblhty uf the reglnnahzatmn plan |tself EPR S

LS

Frarn the data ava:lable fnr thls repaﬁ‘ aﬁly the frequency of mfluentlal :
fa«:tcrs could vahd[v be noted. (see Table 2). While available mfnrmatmn precludes

*. hard conclusmns about the degree of. lnfluence of any one of the factc:rs leSt listed, -
the descnptlve dotuments suggest considerable variation in the pattern of mﬂuence‘

from state to state. Often, also, given factors operate in combination with others,

-" bat the nature of the effect of tworor mnre factgrs wheh several are present is alsu a. L
: 'subject fur more mqmry . , :

State Agency Pasture -

'_ i s,_,:

nating. Baard Texas Cnllege aﬁﬂ Umvemty System An excegtmn tn. thls generahza-'- '

. tion is the Nebraska State Board of Technical Communlty CD"EQES .the agency -
- respunmble for coordinating the actlvmes ‘of that state’s ccmmumty college region-
= _ahzatlgn plan Fram Table 2, one sees that 25 agencnes in 24 states (2 in New Ygrk)

Educaﬂ\jnr i




- Flaxlhlllty
lﬂ Planmng

'WESTERN RS AN
CAK 190 X

f—VLVAral.'l..,.-Qi;;;g;;“;ﬁx XX

XPlans in Effect ) e 287; - ;7 9 7;: 47"171(7;;;4 - 2 .
#PlansUnderStudy -8~ 4 - 3 0 . 0
77 TotalPlans . ., . 3 . 13 7 4 E

~Total States : 7; . §47;:i 2. 7"7 7. N 4 ] _ 2,, _

Fet

NDTE x plamneffect ST
I #= plan under study




. Wh:le state agency p::sture is central t0 reglcnahsm, .lt is lmpcrtant ta 'note 5

that |n 12 sta 'es the EQEnGlES shared thls rnle Qf posmve mfluence wnth thelr state

leglslatwe mt\égst m*postsecandary educatlon—feglonahzatmn Qf fESDUfCEE Twelve T
- states' report ‘positive legislative interest: nine have plans in effect- and four have

. plans upde "tudy (Dhu: fn-ts mta b:n‘.h cf these,categanes) The g _ate agencles m
Cannectlcu '
" Ohio, Callf H

in no statg,.was the Ieg, Iature cnnsndered to be th ole rm: g force behind thede- R _
S -velopment of regipﬂahsm " This is significant for two reasons: (1) itmay reflecta -~

2, ' .- growing poaer ofstate higher education offmes and (2) it may aiso indicate move- R '
o . 'ment tow__,rd a mi re cacperatwe state agengv Ieglslature relatlanshlp In fact thls a

7',75‘




T jelnt*admlnlstfetlvefleglsletlve venture
ture dlreeteg} the Mlnneseta ngher Edueatmn

o Mlehlgane ,,nmderatmn ef regmnellsm h '
e .'blned edmlmetra{lve leglsl,etwe eetlen The Mlehlgen Ieglslature. thrqugh Leglsly’

f’.z.,Asseeletlen ef Cemmu :
[Junler Colleges are- both i the proeese ef draftlng dlstneilng plen_a , Ty
. sponse,to' the survey basis to this report, a representetlve of the State Deper‘tment of =/~
; Eéue;ﬁn stated that’ the' supenntEndent of public: instruction and.the State Beerd: ’
of Education .are hoping to have a smgle regnenel conﬁguretlen fer ell edueetmnel ‘
, eplennlng The beundenes develeeed eeuld be eetermlneus |n order to refleet plan- -
,,,,,;A,f,,‘;,,ﬂ,"lng ﬂEEdiQfa" regmnal pestsece Jary lnetltutmns mel dm -ee;i,, rﬁunlty Junler eel- -

ellee educetlenel plennlng asan effert te desmnete the eemmumty ceﬂege system as , ‘ o

_the thirteenth and fourteenth grades’ of public education. According to-arepresenta--- RN

tive of the department of education, it is unlikely that reglenehzetmn beyend the .
o _dlstnetmg of eemmumty junler eelleges will. eeme ebeut uﬁ‘nl thls eeneern is deelt~ : T
with.: ' n - : AR _,‘V.\ Lo

) ,'alleetmn efferts in anesete end Mnehigen polnt eut an |mpertent dnetmetnen be— S
- tween types of legislation involved. In thé case of Minnesota, the legislature directed .
~ the Higher Edueatmn Ceerdmatmg Council to develep three experimental regional - y
C _' :eeordmatmg egenenes The Mlehigan Ieglsletleﬁ on the other hand, was merely en- .
= .- - abling’legislation which allowed a dletnetmg plen to be develo" ed but dld not man- i )
¢ . datethe development of eueh a plen : . : : o

PrevmueMajnr StudlES ‘

As mdleeted m Teble 2; v r'l stetee ‘thet 'ﬁe\ce dxeveleped uf are etuinng'
edueatmn pregreme end mstltutlens performed by sueh greups as, mast _ AT
" commissions, -state agency staff. members and nut5|de consultants.: Thise studles o .

“often. provide backgruund data Fueeiul to discussion ‘of reglenallzetlen P ,55|b|l|t|es _ _
- € even when the mem thrust of the study IS tawenj ether purpeses In one ef these s




s
.4..."‘4‘ A

R A seccmd and more. recent ImpEtUS for regmnahzatlcn Df Iawa pastsecnndawf R
S “’sc‘.haﬂls came ‘from.another consultant report. “The Peat, MaanckFand MItEhE" re- o
7 Cport, Smwtur& for Decisions. (October 1973), reccmmended that the tradltmnal re- . R
porting. of data’by individual mstltutmn, grouped by : ( '

~replaced- by regional-data‘to- faculltate mnsnderat
: L_,-lgnrnllment Qf one: mstltutlan upon:

Adequate Fundmg

C‘Qntra"v tu expec;ed autcomes when thls study was undertaken mcnev was
ed as an lnﬁuential factor in only four- states The important factor here is

S , lden
g‘._ -' . ‘whether the regmnahiatlnn prcpnsal requnred financial suppﬂrt over and above what
“ooeeet o the state was already spending on pastse«:gndary ‘education. - Snme regn:\nallzatmn""j .
- plans merely represent state support of’ integinstitutional, student exchange agree- - .
ments or an alteratmn in methods of data collection; retneval ‘and analysis. Dther, S
. . programs mclude the develapment of new administrative and cnnrdlnatlng structures S
_requmng addltlgnal staff members, faclhtles etc ,;_rnmj:he data repnrted hy F‘enn-' SR

— E— uahesaurcewere |m}:mrtanﬁg the ﬁ‘ture af the reglonal prcgram develnpedi ThE !
,.thm;ns and Minnesota plans required legisiative action which-included- funds ear-
. _marked for the support of developing regionalism. The INinois:Higher Educatmp Co-
IR "cxperatlon Act of 1969 originally provided $350,000 for such.purposes. The Mjnne: . .,
R ' sota State Legislature appropriated $175,000,in-the spring of 1972 to- that state s N
L ~ - "HigherEducation Coordinating Commission 'to develop and administer three experi- =~
mental regional postsecondary- ‘education projects aimed at improving the efflclgncy S
S e and effeatlveness of postseeondary educaynn in meeting regional needs. thraugh in- .
SR creased. mtgﬂnstltutmnal couperatucn and canrdlnatmn of prc:grams and plannmg 'f‘, P
e V‘ther gion: f’ B o o 5 SR
The F‘ennsylvama plan far reglonahzatmn is reported. to have been an un- L L
. likely \dévelcpment if state and federal funds had not been avallable The Te:\tas S
PI’EQIEHQL plan, which’ required special funding, was that' headed as the! Ngrth Texas R
;'Assc)élatlon for Graduai‘e Education and Research. ' It was lnltlally suppt:rted by a "
‘large ptivate corpcxratlan contribution and has since been supported by private:in- ‘
_dustnal\cnntnbutlcns surpassing $2.5 rmlh@n and by mstututmnal member cantnbus'

© - tions set\\by aflxed schedule, S a_,,_ »

R

I F Exlblhty, or the abllltv Df the reglonahzatlon plan to reflect the changlng'- o .
.+ higher education picture in the state and its region, was lnterpreted to have been'in- -
PR fluentlal ?n both Minnesota and :llinois.. The Higher Education- Cccrdmatmgf:cm- Cot
7 mission nh Minnesota, which is responsible for administering its regional program,
) :_beheves that the SIZE cnmpﬁSltmn and FEEpEIﬁSIbHItIES Df each of its three expen-'- '

Lette fmm Wa\me R. ichey,, Exex:uhve Secretary lowa Board of ﬁegents to S V. Marmrana Navember .

\ c 15 1973, e , | 4_ | |
V g - ;




R the anesuta expenerlce is dlﬁEféntlﬂtEd frorn a state such as NEbraska whn:h has . ')-'
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| tutional coop
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: 'state s\master plan

" :'staﬁdardlzed thg cnmpgmtmn,' of its regional community college district boards ta in-
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V'the avallablhty ef hlgh need hlgh cc:st Iaw-enréllment er',:
. atherw:se uﬁavaﬂable edueatmnal prog ams -

:!Those arranged te rneet broad pestaecondary'edueatlanall LT
_“needs within each of several gaagraphlc regu:ms estabhehed:—
' throughnut tha state ' R :

Thnse mtended t6 meet the paetseeendarv educatmnal needs .

~—of enepartaeular geagraphxc‘area sucfrasametrepelatanarea
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regmnally eaordmatmg SpEGIfIC Dstsecandary educatlanal
pregram seatmns or. needs L ‘

i

: Those whn:h are nurely voluntary but have forrnal ﬁate rec- -
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TYPE' A - Interstate Prngrarne

Seuthern Re mnal Educatmn Beard the Weetern Interstate Ceunall for Hngher Eds' L

o ueatmn ‘the ‘Néw England Board:of Hngher Edueatnen and bi-state’ agreements be- .-
tween_ 1llinojs and - lowa, -Wisconsin *and aneseta and proposed . agreements
-mvalvmg C'plorade Nerth Daketae and South - Dakota ‘While some. individual states

promote an mtrastate eeiieglate common market ceneept (IMlinois is one of theSe and -

\. views its ngﬁer Edecatlagi Cooperatjon Act asan lmpor'tant meahs of lmplememmg
AL rthe eeneept) most such plans are mteretate e :
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B tion’ ef Maryland Nerf Gerelme Vlrgsnle Weet Vlrgmle ';end Lou'_"
AR _flnel epprevel (Seuthern Heglonel Edueetlen Beerd 1974) NS

BRI : f‘

: L Interetete student exehenge errengements are ‘net Ilm"ed to the SREB and
£ "0 . its Academic Common Market. The Western Intérstate Commission for Highér Edu- .~
C v eetlon (WIGHE) and the New England Board of Higher Education INEEHE) also ad- . -
mlnlster similar programs for their mernbers SAfew blleterel interetete errengemente‘ v
Telse exist, eutmde of SREB, WICHE, or NEEHE Probably- the moet widely known -
o egreement is that reeehed "between Wisconsin -and: Minhesota. ' The. agreement is
knewn es the aneeote—Wleeonsm Publle ngher Educetlen Hee)pmeaty Agreement

nmghbenng ste,tes Theee purpeeee (ere) eceemphehed hroug
- students entrenee to publle postsecondary metltutmn
"ing stete‘ according to the serne terms, conditions, end fe _ A U :
. ‘entrance to thpse institutions by residents of the state j hich the in- Lo
.. situations. arg"iocated. ~The intent of the.agreement is that there - =~ = = "0
S P ... -shall be ho restnctlonl_en the number o'ﬁstudents from' en:her etete whp‘ -
o - may: participate inthis egre_em_ent*iMinneeete ‘Wiscon ér
Edueetlen Heclpreelty Agreernent 1973 74)

e

"The only exeeptlen to thle lest eteternent is that enrolln’ients frem the nelghbenng Lo
-'stete will be limited by the: -capacity of any particular, pragi'erp and that the Univer-=
. _sity of Minnesotd. Seheol ef Vetennery Medle:ne "shall accépt, eech year, not Iess
~ "3 than 17 students or 20 percemz of the entenng class.of vetennery medicine, which-
., everis the greater,. but shall, nét- be requnred to accept more.than 24 qualified resi-
‘dents of the State of WISCDHSIH as. entenng first year students mi;&the prefeesu:nel ;
veterinary medicine program.” The agreement goes on to’ estebheh that if either
stete Suffere a net tumnn Ieee thet is, ‘a dlff‘erenee betvﬁeen the tatel amount’ ef twi-
teoftheother_ . L
uitionactually ~

stete had thle egreement net been in effeet and the ta;tel emeunt'

‘paid to that state by residents of the ether state, the ther state wdl eey to thet stetei.?;,_"j__ R
en emount equel to the loss. . L

'
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two-year colleges and share facilities with a nearby private two-year
college. The same site will house a residential facility for the mentally
retarded. Two additional higher education centers are planned but have
‘not yet-been authorized. '

EY

4 - {b) Regional Planning Districts-

T 4 In 1971 a study carried out for the Connecticut Higher Education
Commijssion .recommended the establishment of six regional planning
districd§’ primarily for program development among the institutions .

: within the region. These regions were organized by bringing together .
the. prekident’ and one or more chief administrators from each public in-
stitutioprindthe region (proprietary schools are soon to be included fol-

Icw:'gg)rt‘he guidgines established under Section 1202 of the 1956

Higher Education Act) to effect a convening mechanism. A Higher

Education Commission staff mgmber coordinates certain tunctions of
.the regional planning districts and atfends all meetings. “Fo date, these
regional planning districts have been used to respond to master plan re-

. gafts and to participate in a health-related occupation manpower study.

Connecticut has developed a new academic program approval process

which includes the participation of the regional planning districts.
k3

eqh of New Yaork state’s two regionalization programs, the Regents Ad-

visory Councils and the State University of New' York's plans for regionalism, were
‘founded to meet broad regional needs. The evidence:for this can be found in the
. deséription of the<emerging concept of regionalism in the regent’s 1972 annual

. . “report. “The concept of regionalism which has emerged proposes that the {(New
_York) State Education Department, in conjunction with the public and private

! sect:;k\seek to develop programs to utilize all resources of public and private insti- -

tutions of I;i'gh,er education on a regional basis, where feasible, to meet individual
and societal noeds . . . with emphasis placed on both regioral planning and regional
operational activities’” (New York State Education Department 1972, pp. 145-46).

1

>

The regent’s regionalization plan uses Regents Advisory Councils consisting
of representatives of the private and puBtic sector and of the general public. This
plan differs_from the State University of New. York-regionalization plan which has
thus far involved only jté own campuses, although it is founded to meet broad
rogional needs in each of several regions within the state. 1t should be noted that the
regents plan utilizes eight regions; the SUNY plan, four regions. The SUNY plan,
based on its 1972 Master Plan, states that each campus has specific functions which,
when combined with other campuses in a region, meet the needs of the region (State
University of Now York 1972, p. 9). * [

Reglonal’ planning councils are mechanisms for meeting broad regional needs
in Pennsylvania in a way quite similar(3o their use in Connecticut and Now York. All
of these states have organized regional planning councils in an offort to rogionally
coordinate Institutional academic programs and to assuro their rolovance to rogional
postsccondary cducational needs.  In lowa, tho consulting firm of Poat, Marwick,
and Mitehell has proposed a similar plan. '




The University Df Alaska's regionalization plan is similar to the SUNY plan
because it is also aimed at regionally-coordinating only its own campuses. It differs,
however, in that it uses a régional provost as the cocrdmatmg authority, while the
SUNY plan uses regional councils of presidents for this purpose. The lllinois and :
Minnesota plans go beyond establishing geographically &und regu:nal coordinating
authorities to a funding program designed to promote the deljvery 'Qf regu:nally co-
ardmated educational pragrams thrcugh interinstitutional arraﬂgegfmts

Seven of the 10 states whose regionalizatjon patterns. attempt to meet broad-

< regu:mal needs promote the involvement of all postsecondary education institutions

of each region in their plans. In the three states that are exceptions (New Mexico,

Alaska, California), regionalization efforts are limited to public institutions over
whictRfhe coordinating agengies involved have jurisdiction.

Type C — Specific Intrastate Gengraphichréas

"Six states (Connecticut, New Jersey, Colarado, Ohio, South (;.;rﬂhna Texas)
have |mp|emented and one state (New Mexico) is considering the implementation of
regionalization programs to meet the needs of one specific geographic region in each
state. Thesk programs differ from those designed to meet broad régional needs on
three counts:

1. They are not part of a statewide regionalization plan but are
limited to one specific region (usually a metropolitan area with a
t high concentration of postsecondary educational institutions).
’ - They are often narrower in scope, dealing with one functional area
such as urban studies, medical education, or two-year level cur-
ricula.

b

3. They often reflect the unique nature of their geographic region,
" unkike the type B plans which have theé same purpnses for each
region statewide.

The Connecticut and New Jersey programs in this category are urban cop-
L sortia. In New Jersey a combination of funds from the State Department of Higher 4
Education, Model Cities, and the Fund for the Improvement of Postsecondary Edu-
cation has financed a set of associate degree programis, offered through the combined
efforts of three four-year institutions in Hoboken. St. Peter's College, Jersey City
State College, and Stevens Institute of Technology have nogotiated contractual
agreemonts among themselves tp.meet regional needs. These agreoments are adminls-
.tered by the Hudson Highor Eduﬁatian Consortium,
C

Connccticut’s Higher Eddéutir:n Consortium for Urban Studies was initlally
established by private institutions for sharing resources In the urban studies field.
Recently, public institutions have joined the consortium, which Is now conducting o
feasibility study for a regional university composed of the cqnsortlgm memboers.

_ South Carolina's rogionalization program is limited to Charleston, where a

prooxisting consortium ha$ become a forum for roglonal coordinatiop and plg ing.
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In Ohio, ane of its regionalization plans extends beyond a single metropolitah region
to the entire northeast section of the state. - Its purpose is to develop a cooperative
medical education program among the-institutions of that region.. In Denver, a-
highly innovative institution has emerged similar to the Connecticut Higher Educa-
‘ tion Centers. The Auraria Higher Education Cenigr in Denver was recently estab-
lised by the Colorado legislature to own, operate, and serve as coordinator of a

S Community College of Denver, a two-year college that offers general
studies and 37 occupational programs to'more than 2,000 students at
d its downtown campus—a campug_that consists mainly of makeshift
classrooms in old garage buildings. N : ' .
“Metropolitan State College, é four-year institution that has been spend-
ing about $1.8 million a year renting space in 23 downtown buildings
-to handle an enrollment of nearly 10,000 students, .
University’ of Colorado at Denver, a one-time branch of .the University ,
of Colorado at Boulder that became a separate institution in 1973. It
emphasizes graduate and professional programs and undergraduate
courses leading to graduate and professional study. Its 7,500 students
~— attend classes in the former trolley-barn and office building of the Den-
ver Tramway Corp (Chronicle of Higher Education, October 29, 1974,
p. 11).

Reduction of program duplication, facilities sharing, and expansion of educational
opportunities—three objectives common to many of the regionalizagion programs
surveyed—all exist at Auraria where several shared facilities or progranys will be man-
aged by one of the institutions on behalf of the other three and where student cross
registration is facilitated:

University of Colorado at Denver will manage and staff the library.
Metropolitan State College will run the health, physical education, and
recreation programs. Community“College of Denver will provide the
audio-visual services. The Auraria Chqter will handle the scheduling of
all classroom and laboratory space. A clasiroom snay be used by three
difforent institutians. in three successive hours. Students registered at
- one of the institutions may take courses in all three if they want. For
example, a person working toward a bachelor’s degree in psycliology at
Matr()pol‘itan State might take a university course In art history and a
community college course in welding. There already has been some of
this cross-registration among the Auraria institutions” (Chronicle of
Hisher Education, October 29, 1974, p. 11). ;

The New Moxico Board of Educational Finance, its Postseeondary Education -
Commission, under Section 1202 of the 1972 Highor Education Amendmaonts, rocog-
nizes feglonalism as ono Torm of coordination which might dovelop througlh its plan-
ning offorts. According to a report recoived from the Board of Educational Financo,
Jts regionalization plan will probably tend towagdbsorving tho nontraditional studont
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and the development of needed educational programs in geographic regions where
they do not presently exist. One regional effort emanating from local interests has
been proposed in Tucumcari. The proposal is to expand the boundaries of a nearby
community college district to offer vocational-technical and transfer courses in
Tucumcari on an extension basis. Interest in this proposal reportedly was precipi-
tated by the lack of an adequate number of students in Tucumcari to support a
branch campus, by the remote location of the city, aﬁd by mterest of nearby com-
munities in supporting such a program.

i
L] 1

No pattern of institutiopal coverage seems to distingui%i regionalization
plans .aimed at meeting specific geographic area needs. Five state? in this category
involve public four-year institutions (Colorada, New Mexico, New Jersey, Ohio,
Texas), two of #hem in conjunction with two-year institutions (New Mexico, Colo-
radp). Two states (Cbnnecticut, South Carolina) involve all postsecandary educa-
tional institutions with the specific geographic region served.

Typé D — Specific Pn:gram or Postsecondary Education Sector Needs

“ As reported in column four of Table 3, the 14 states have limited their
regionalization efforts to meeting the needs of a specific kind of academic program
or a particular postsecondary education segment. These 14 states are shown below:

H -

States and Purposes of Single Purpota Regions

State Purposa o State Purpose
1 ldaho Continuing Ed. 8. lowa Cammunity College Ed.
2. Mississippn 9 Michigan ”
1 Tennessea 10 Nebraskn
4 Virginia " 11 Oklahoma 3
5. Wisconsin Graduate Ed 12, Wyoming
[+ Flarida " 13 Qhio
7 New Jarsoy Instructional 14, Kentucky

Rasource:

£

The coordination of continuing adult education is a complicated task which has
plagued public higher education in many states for a long time. It has proven to be
an attractive area for regionalization for Idaho, Misslssippl, Tennessee, and Virginia.
Of these four, Mississippi and Virginia have already developed regional councils to

, coordinate off-campus courses and extarnal degree programs. ldaho is considering

regionalizing its continuing educatiod programs, which are currently centrally co-
ordinated, in a similar way, with coordination placed in the hands of a singlo institu-
tion in each area.

Wisconsin and Florida are beth considering regionalizing graduate pfogmmsi
In Wisconsin, institutions in the Unliversity of Wisconsin system will be involved
through regional task forces of campus presidents who will plan and review graduate
programs using institutional resources within areglon. Florida's plan for the region-
alization of graduate programs as yet Is only partially ry?fmnd
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One of New Jersey's regionalization programs is limited to the coordination
of audio-visual equipment and other instructional materials in a cost-saving.move.
Under this plan, equipment is jointly purchased and used by institutions in one

region. //K.

The last seven states in the single purpose regions have all regionalized their
community college districts. This reorganization reflects the new responsibility that
many states now feel for meeting postsecondary educational néeds of the populace
more completely than was possible under the original community college district
organization.

Some illustrations of state development of regionalism to the needs of a’
specific program or section of postsecondary education may be helpful. .

In the fall of 1972, the State Council of Higher Education for \!irginié com- "

pleted a state plan for regional consortia that divided the-state along preexistent

planning district lines for the purposes of (1) coordinating continuing education
campus of the irstitution” (General Assembly of Virginia, March 15, 1973); and (2)
encouraging nontraditional degree programs "at the baccalaureate and master’s level
which have minimum residency requirements and maximum transferability of credit
from any accredited institution” (General Assembly of Virginia, March 15, 1973).
This plan was made into law by the General Assembly of Virginia on March 15,
1973.
v

established a set of regions with one school in each region sponsoring an exterial de-
gree program for the region. An exception to this is in Jackson, Mississippi, where
three school$ share responsibility for meeting the region’s requirements for external
programs.

In Idaho, a plan is emerging for_the regionalization of continuing education.
At present, Idaho has a statewide program of continuing education operating out of
the state’s office of higher education. The plan is to return continuing education
programs to individual institutions through three regional configurations in north,
southeast, and southwest Idaho. The major role of the regions would be service,
centered around the state universities in each region which are, i:espe«:tively, tha Uni-
versjty of Idaho, Idaho State, and Boise State University.

By action of lowa's 61st General Assergbly (1966), a system of 16 merged
area districts, cach including several countics, was set up for the state of lowa; even-
tually 11 of these districts organized an arca community college or an area voca:
tional-technical school. Today, lowa's area schools constitute a statewido system of
public two-year postsecondary institutions, Edch area schbol serves o multi-county
merged arca thot varies in sizo from approxdmately # to 11 countles. During the
1971-72 school year, 11 of the area schools operated as area community collegos;

. four, s aren vocational sthools. -
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The 83rd’ legislature (1973) of Nebraska divided the entire state into
technical community college areas providing for the operation of any public two- °
year postsecondary education institution to be assumed by the area’s technical com-
munity college: The same legislative act also broadened the authority of the State
Board of Technical Cnmmumty Colleges to plan for and c@c)rdlnate the state’s re-
gionalized program of community Eallege education.

Type E Insﬂtutmnal Diversification

The last basis for regionalizatiqn to be dealt with is the intent to develop
greater diversity in postsecondary education by encouraging voluntary regional co-
operation among.institutions. This gategory includes regional consortia recognized
as such in-three states: Maryland, Illinois, and Wisconsin. The recognition given
came in the form of financial support in the case of lllinois, where the Hllinois Higher
Education Cooperation Act funded several regional consortia during the past four
years. In Wisconsin, the recognition was only verbal. Ip that state, a concern for the
efficient wtilization of postsecondary education resources prompted the governor
and the Iegislature to include a $tatemgnt in suppoﬁ of regional cooperation in the
1972 Budget Aot, which reads:

h s
‘\ \ i\i i
Educational innovations. The govérnar and the legislature encourage in-
novative arrangements in higher Educ:atmn to foster improved services
and reduceq costs by cooﬁeratlc?n between agencngs and institutions
N providing post-high school educatipn, In this regard, all state agencies
are directed to cooperate with such efforts involving the University of
Wisconsin System, The Educational Communication Board, The Higher
Educational Aids Board, private institutions of higher education and
* the Vocational, Technical and Adult Education System. The state edu-
cational agencies invglved shall répcprt on their efforts and the results

than December 1, 1973 (Wnsc:msnn anrd of ﬁegents 1973)i
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- coalitions for organizati

‘ SECTION V .

f

One of the criteria Pattersoﬁ used to ldentlfy healthy interinstitutional
cooperative relationships is that such relationships must be governed by clear-cut,
agreed-upon obLectlves (Patterson 1974). From responses to the general inquiry
and the documentary resources made available to the authors of this report, several
general objectives can be defined as characteristic of regionalization efforts. This

was pasmble for 37 plans in 24 states (see Table 4).

When grouped by common elements, the five most evident purposes for re-
gionalization are: (1) enhancing efficient and effective utlhz;tmn of all postsecond-
ary education resources in a given area (resource utilization); (2) expanding and im-
proving availability of postsecondary education in§titutional resources by coordinated

"and cooperative improvement, expansion, or alteration of these resources (increase

availability of services); (3) enhancing communication among all types of post-
secondary educational institytions (interinstitutional dialogue); (4) improving long-
range planning by gaining/access to more information from more postsecondary
educational institutions (Jong-range planning); and (5} "achieving new institutional
nal purposes {strengthening systems).

* . Nearly twice as many states (23) reported the first purpose (resource utiliza-
tion) as the second; 12 states indicated interest to increase availability 153\1&:@5 in
postsecondary education. No more than 6 repogted any other single purpdse.

Clearly, then, the primary push toward region"aiiza'ticn is from pressures for
greater effectiveness and efficiency. The first stated purpose reflects the increasing
demands upon postsecondary education for greater accountability and includes re-
duction of duplication. Although the second purpose shows concernfar.the increas-
ing egalitarian function expected of postsecondary education in. most states in recent
decades, its presence seems much less a force in regionalization. This seems to be
true despite the federal, gnvernme}ut’s support of expanded student access to college
education along with the call inSection 1202 of the Higher Education Amendments
of 1972 for more comprehensive statewide planning of postsecondary educational
resources in order to expand individual opportunity.

The objective of increasing dialogue among institutions in a region, the third
most frequently identified purpose in regionalization, recognizas a common weak-
ness in the postsecondary education system of most states—the lack of communica:
tion between and among institutions. Often eyen those of a given type, such os com-
munity colleges or state colleges, do not keop in close, touch 'with cach other.
Information exchange across types of institutions in a state is usually even less than
betweon institutions in a given segment. Tho need for institutions to gain a better
undorstanding of each other's strengths and weaknesses In order to facllitate co-
oporative regional plannjng, therefore, Is a natural targot of rgﬁiohn}izmacn offorts.
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TABLE 4
OBJECTIVES OF 37 REGIONALIZATION PLANS
IN 24 STATES

Inter- .
Region, State, Resource - Inereasing Institutional Long-range  Strengthening
.ﬁf and Plan Utilization  Services Dialogue Planning - Systems

NEW ENGLAND
CT 1d: ... X X

PA B1..... ... ..X X

i 710X X

MN 101, . 7 X X

NB 111 X
NM 121, . "

OH 141.. .. . .. .. #

X X 3t 3 3
I

oK 161 . . . #
WL 170

WESTERN
AK 191 . ... .. .. X

SOUTHEAST - | ' ' e
FL 241, .0 # #
KY 260,00 #

“Total £ 10 4

9
0
Tﬁ,}rml Plans: ;34 L D - _
Towl States ;jaﬁ EY 7  B e R b_(N=24)

NOTE )} = prlan v ot fout i
= plan undur study ‘a
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Efficient Iangaranée planning runs a poor fourth in the listing of purposes. It
refers to activities seeking to inventory all regional resources which are educational
in nature and to deploy them in terms of their ability to meet previously inveyitoried
regional postseg:mdary educational needs. Planning activities in regionalization also
include the development of miechanisms to review proposals for new progrgms and
to assure efficient and effective utlhzatlon of exlstlng programs -in light of gegional
needs.

As shown in Table 4, ¥fe two purposes most often linked with regionalism in
the 24 states reporting are: /(1) efficient and effective utilization of postsecondary
education resources (resource utilization) and (2) better coordination, ifnprove-
ment, expansion or alteration of these resources to increase their availability (in-
crease availability of services). The former was identified as a purpose in 23 states,
the latter in 12 states. Because these two statements of purpose are so encompass-
ing in their meaning, some more specific discussion follows to illustrate their use in
postsecondary state plans.

"New York's public and private colleges and universities are under pressure
to provide increasingly varied opportunities for postsecondary education to a greater
number of students at a time when costs are risi{ig at a much higher rate than
government or private financial aid"’ (New York State Education Department 1972).
This is the introductory paragraph to-the section of New York's master plan dealing -
with its regionalization program. The section is entitled, "“To Reglgnah;e for Maxi-
murke E fficiency.”” 1t describes regionalism as a way to use all resources, public and |
private, in an integrated fashion. “The process is.characterized by a variety of activi-
ties aimed at using all institutions in the planning, and coordination, and operation
of activities directed toward strengthenlng educational programs; broadening oppor-
tunity, and achieving ‘fiscal efficiency at all postsec@ndary levels (New York State
Educatmn Department 1572) Clearly, one of New York s mam conSIderatlgns ln |t5
mg lts postsec’:ondary Edus:aticmal resources in the several subsectmns Df the state,

. i

The 1971 Master Plan for.Higher Edacation in Pennsylvania clarifies Pennsyl-
vania’s commitment to the purposes of regionalism. ““The 1971 plan is . . . problem-
directing attention to specific higher education issues as well as to a more
highly/integrated system in which both state supported and independent institutions
are gonsidered in the broad context of public service”” (Pennsylvania State Board of
Eddcation 1971). One of these issues is comprehensive planning, which the authors
of the Master Plan felt ““must recognize and utilize the commonwealth’ s total pro-
gram of higher education in the most effective institutional, regional and statewide
combination” (Pennsylvania State Board of Education 1971). Toward this énd,
Pennsylvania plans to adopt a data base similar to-the one utilized by NCHEMS. The
data base will cover five general areas: faculty, students, programs, finance, and fa- |
cilities. One of tho main thrusts of regionalism in Pennsylvania is to gather and re-
port this data about all higher education institutions in'the stato on a regional basis.

? a - 2
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Unike Pennsylvania and New York, which assume a public purpose for all
institutions regardless of their source of support and thus consider all when planning
for the publu: good, Kentucky's planning effort at this time is limited to the public

" sector. - A recent report from the Kentucky legislature on postsecondary education
“focused attention on facilities and faculty which indicates concern about programs
as well as dollar appropriations. This kind of broadened legislative concern generates_

pressure to coordinate’ postsecondary educational activities more comprehensively.
The concern itself is a reflection of the many factors with which coordinating agen-
cies deal. The complex task of handling at one time such issues as duplication of
some famlmes and programs, a limited state appropriation and a desire to make
maximum Use of thesg funds, rapidly increasing enrollments, and the desire to meet
all student demands has become a burden for Kentucky's Council on Public ngher

- Education. These same factgrs it is reported, have led to the council’s consideration

of regionalism. -

Vurglma s State Cauncnl for Higher Education. reports the strong cnmmntment
of its General Assembly to regionalism. - Virginia's decision to regionalize its con-
tinuing higher education program is based on a number of concerns which gre stated

" in its Senate Joint” Resolution. No. 67. This resolution calls for the establishment of

a.cooperative center for continuing education to coordinate the efforts of George
Mason University, The University of Virginia, and Virginia Polytechnic Institute arid
State University. The resolution indicates a concern by the Virginia- Legislature

about duplication of administrative and.curriculum efforts, cansideratign af inter-

chéngeabiiity' of i:redifs establishm"ent of degre'e pragrams cémbihing ad

pcrtumtnes fr:u* the cantinmng Educatinn of the adult pc:pulatian of the common-
wealth with maximum economy compatible with the maintenance of quality and
with optimum utilization of the facilities and the expertise of the various state-

supported institutions of higher education” (State Council of Higher Education for .

Virginia 1972).

'+ The broad goal® of efficient utilization of educational resources, when ana-
Iyzed more carefully, includes many more specific objectives, indeed, a laundry
list” of activities necessary to the achievement of that goal. Such a list as distilled
from the several regionalization documents would include: ‘

e Reduction of unwarranted ‘prggrarn repiicati@n‘
1 B

e Development of a long- rangc plan for more effectivq ﬂﬂucational prn

. grams in specific fields’ .

¥

o

. CEﬂSDIidEtiDﬁ of assorted or fragmented efforts
. & Assgssrient of the adequacy of oxisting programs to sorve currently
identifiable or anticipated Qducgtlungl neaeds
e |dontification ol oxlisting programs which should bo changed or de-
valoped in rolationship to currant or projocted noods

4
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e Development of criteria by which new program proposals should be
examined and evaluated

course credus among mstltutu:ms in the re‘g@n

» Acceptance of particular program rESponSIbllltlES for the region by
specific institutions :

Expansion of Educational Opportunities

. As indicated in Table 4, column 2, increasing the availability of services was
selectdd by 12 of the 24 states providing information on this question for this study

* . as a major regionalization objective. The second major purpose of re onalism seems,

therefore, to be an expansion of educational Dppnrtuﬁmes and serdices to the region
through coordinated and cooperative improvement, expansion, or alteration of post-
secondary educational reSources. Such a goal is not unexpected. Since the procla-
mations in favor of “'Higher Education for All’ by the National Educational Policies

Commission and the Truman Cemmission on Higher Egucatlon (1948), practically

every state of the Union has accepted the general idea. Cansequently, added pres-
sures developed on colleges and related resources, especially those able to .work to-
gether in close geographic or programmatic relationships, :

The 12 states that Speclflcally meﬁncned the desnre,tﬂ Expand Dppﬂrtumtles\
for postsecondary education as one of their purposes for developing regionalisrri.are
Alaska, Florida, lllinois, lowa, Michigan, Mississippi, New York, New Mexn‘:o Ohio,
Pennsylvania, Texas, and Virginia.

Virginia has established six regional consortia for continuing higher educa-
tion. The objective of this regionalization plan "is to provide adequate opportunities
for continuing education of the adult population of the commonwealth with maxi-
mum economy.” (State Cquncil for Higher Education in Virginia 1972). This pur’
pose of expandmg educanonal apportumtu:s has been adopted by all of the four

' regions now operating. One of these is the Virginia Tidewater Consortium for Con-

tinuing Higher Education. . The membership of this ¢onsortium is composed of 11
postsecondary institutions, including Christopher Newport College, College of Wil-
liam and Mary, Eastern Shore Community College, Norfolk State College, Old Do-
minion University, Paul D. Camp Community College, Thomas,Nelson Community
College, Tidewater Community Collegd, University of Virginia, Virginia Polytechnic
Institute and State University, and Eastern Virginia Medical School. “The purpose
of this organization is to provide maximum opportunities for continiing education
of the adult citizens of the Commonwealth with. optional econnomy comipatible with
the maintenanco of quality and with the utmost utilization of the facilities arrd the
oxportiso-of the various Institutions located within its googrophical region. Adequote
opportunities Include approprinte credit and ‘degree programs by member institu-
tions at both tho undorgraduate and graduato level” (Virginin Tidowator Consortium

1973), I
5[ S Lo &
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Suppgrtmg the expansion of educational opportunities xreq ires many -
- activities which are, ir comparison to the ease of making the statement o f purpose,
not so easily achi {. The Virginia Tidewater Consortium called for*ssvera‘l activi-
. ties that would require alteratlcms of campus policies ongmally adar:)ted to support
k " résident education programs. Some of these attivities as stated in the consortium'’s
' articles of agreement are: (1) assessing the ngeds for cnntlnulng higher .education
programs in the region, (2) altering academic policies in codperating institutions to
allow for optimum levels of acceptance and interchangeability of course credits com- |
i pleted at different participating institutiéns, (3) assuring maximunt higher educa-
- } . tion opportunities for continuing education students which might mean reduction of
! residency requirements, and (4) facilitating the earmng of degrees at all levels by
r\:ontmumg education students. . e

S

1 .

. One Texas'reéianaiism program, like the regionalism program in Virginia, is a
single purpose configuration. -In contrast to-Virginia’s, however, which is geared to
coordinate continuing education and public service programs exclusively, the Associ-
ation for Graduate Education and Research of North Texas (TAGER) was chartered
in 1965 to bnng graduate Study uf:pc;rtumtles tD the people of northern Taxas where

view that nppartunltles for aﬂvanced educaiign paﬁ:lcularly graduate study. were
too limited for the scientists employed by the area's buggeomng industries' (Society
for College and University Planning 1973). For QVEI’ eight years now, TAGER has
been expanding educational - nppaﬁunmes for the reglfm s engineers, scientists, and -
other scholars by making the resources of the participating institutions available and
by the development of new resources. In 1973, TAGER expanded its pperation ba-.
vond graduate pregrams to include undergraduate programs as well. For instance,
one liberal arts college in the region would havo had to cancel one of its fnreugngn- :
guage programs due to retrenchment if it were not for TAGER, which transmitted?
the courses via its television network to the troubled campus from another member
“ institution located some distance away.

v

The University of Alaska has regionalized the university system into three
geographic regions, cach directed by a provost. Each provost (under direction of the
Office af the President) serves .as the chiof administrative afﬁciajfar thu University
of Alaska in his respective regional arca. Among the duties of tho provost aro re-
views with the program vice president.and the devalopment of institutional rasearch
and public service programs that moot the needs of the region. <

Expansion of Institutional résources is. related generally to the ability post-
secondary institutions demonstrate to rospond to tho educational needs of o ragion.
The University of Alaska views Hs reglonalization plan os a move to be more rospon-
sive to local needs in 0 moro timoly fashion. The reglonal provosts, according to o
report received from tho university, have substantial powdr and outhority to coordi- -
nate opoerations in Alaska’s threo reglons: south central, southeastern, and northern.,
As noted in thy uxcurm from tho Univurslty of Aluska Bullotin below, Institutional
munberships compose: o branch compus of the unlversity ond thogublic community

*+ collegos in tho region. Private schools are not now involved but soon may beasara: «

sult of the establishment of an Aluskan Postsecondary Education Commission.

' . ‘ %
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- THREE REGIONS OF, THE UNIVERSITY OF ALASKA

Southcentral Region

The Southcentral Region, adm'nisteredtﬁ}cu’ﬁh the Offige of the Provost, has expérienced an explosive '
growth trend (approximately Eé’?ﬁfcéﬂ!;‘rﬁéﬂ and projectéd enrolimend figures indicate that this growth réte
will gontinue. ' . N : . '

ity.of Alaska, Anrzhcragé tﬁe Kenai Penipsula C,nmmunny Culiege;
sk Susnﬁa Cnmmumly Callege Extension Center programs are
conducted at Valde#, Cgrgmas Glgﬁnallan Dsllmgham and‘Be!hal Oll{ampus gmgrams are conducted at Adsk
and Shemya on the Aleutian Chain. " Under the exiension center concept parl*ﬂme directors in aregs not sarved
by community colleges arcande for courses, both credit and non-credit, according to the demand. Local instruc-
tors are.utilized where possible;but instructors are brought in when necessary from other areas. Resources of the
region & well as the entire state system are utilized to bring higher education to as many people a3 pnsssble The

‘The HEgIEIn includes the Uni

Office of the Provost is located_at 2651 Providence Avenue, Anchofage, Alaska 99504. The telephone naifber isd.

279-0508.
o) ; o
L : i [ , L N s
. Outside the Anchorage area, upper division and graduate courses are adminisflired by the Office of the
Provost thraugh resident directors of the Community Golleges and part-time Extension Center directars. o
: . s * .. . . <
_ . . -
Southeastern Region : ) x

A
i

The Southeastern Region, administered !hn:ugh tha Office of the Provost in Juneau, includes that area
of the Siate cm‘nmﬁnlv knowr_as Alasks 5 Panhandle.””, Within the Region higher education is provided by the
Junsau-Douglas Community College, Ketchikan Community Collegs, Sitka Community College, o sanior college
located in Juneau, and extension centers at Patersburg and Wrangell.

3 . I . GeroLier - PR

Noarthern Region

In addiuon to the fulkscale scademic programs/offerey at the Fairbanks campus of the Unwarsity of

Alaska, rograms. arg grovided through the Division of Suftewide Sprvices at Nome, through an extension canter,

b Fg rt Wainwright, Forf Grbaly, and Eiglson "Air Fdrce Basa)) The ares-sorved inchudes all of the nm!hum

nned for the Tanans Vaolloy, to be locatad at *
information, write. Provost, Unwersity ot |

and at Fo
sparsaly populsted grens of the State. A community colls
Fairbanks, to be established as soon ay funds are nvmlubi .
Alasha, Fairbanks, Alasks 99701 or call 479:7112

SOURCE  Uaiversiry of Alaska Srate Wide Bulleting, Fairbanks, University df Alaskn.

INlinois sees the expansion of’ postsecmdary Educatmﬁ resources to include

new programs and new students calling for a coordinated planning effort. Toward

this end, the Illinois Master Plan, Phase 111, adopted in May 1971, recommended a
new pattern of delivery "a collegiate common market that utilizes the total resburces
of highor education, public and private” (Illinois chrd of Higher Education 1971).
While the*lllinois plar ultimately implies a statewide network 1o avoid costly dupli-
cation, miximum usage of resources, and greater and more numerous options for
students, the document asserts that “regional efforts are clearly "the first step in
many program areas’” (Back and Givens 1974). The lllinols Plan promotes region-
alism through an appropriotion of state funds through its 1969 Higher Education
Cooperation Act. Over the past two years the Hlinois Board of Higher Education
has reviewed 150 program proposals requesting funding under this act for about five
million dollars. With the $700,000 available, the board has funded. 43 proposals.
About one dozen of these would be elassified as regional councils. 1llinois Is now be:
ginning the process of studying theso councils.®  The locatlons of four umurgl{;g
ragional dovelopmuents from those is shown in Figure 2. ,
*Lottor from Camarnn Waeul, Executive Llirsctor, llllnmi lyoard of Higher Education, to 5. V;Mmmmnn.
daiviany 2, 1174, ' . ' -

r
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and. Milliken- University. Mllhken is'a prwate undergraduate university; - CCDisa
* public junior ca!lege founded in 1971. ' The college’s Board of Trustees declded it

~would enroll its first students nine months after it was founded. ‘This proved possi- .
- ble-only with:the aid .of Milliken. which, through a‘cooperative arrarigement, agreed

B

: Dne i:lf the pragrams lncluded |p’the Illlncns common market is the result of N ' i
an mtermstitutmnal arrangement between ‘the Gammumty College'of Dec:atur (cco)y. o

~to-contract-for-teaching- several CCD-courses: and: ito-allow-CCD:students-to-coenrol |+
‘with Mllhken studerlts in-some Milliken classes.. .During the 1972-73 academic year,

_courses. -In all, 574 CCD students r&slved lnstructlan in those courses. In (+]o

-~ evaluations, subrnlsslcm of grades, and: dlsmplmary matters.  Some of the: caurses in"
Zwhich: caenmllment was. pgsmble did-not: prave papular for, GCD students hawever .
offermgs in formgn Ianguages proved paﬁlcularly successful. . In all, 82 CCD s
gL dents were coenrolled with,Millikén- students during the 1972-73 academic ‘year. In

‘ crease m gffermgs and enrgllments (Back and leens 1974)

lntermstltutlonal Dlglngue and Qre Effectlve Plannmg : \%

Efflclent utlhzatlgn nf resources and expansmn ﬂf Gppartumtles in post:

Mllllken offered -on contract : 35 class sections which" represanted 13 academ|c3 e

enrolled t:lasses Milliken had rés;mns@lhty for course rnaterlals schedullng, stud t'i_

—the fall pf 1973, both ccntrﬁteé courses and coenrolled courses saw a marked £

A ——— secaﬁdary*edu:atmrﬁboth—reqmrrlangTangemla nmg—actwuties—andfardialngue
T .among_ institutions .of. pc:stsegundary education.. Table 4, columns.3 and 4, shaws. ..
IR that res;mnses fram sev states Speclfn:ally mentloned e:ther one or b@th of these o

Yark and Pennsylvama Cunnectn:ut New York and Pennsylvanla are mvalved in

- each -of these activities; New Jersey and Minnesota mentioned increasing dialogue

' amgng mstltutlans Ilhnms and Inwa mdlcated more effeetlve lcmg range plaﬂnmg '
mng, is cmly r@pgsed at this tlrne The regmnal pmgram ln New Ygrk reportedly E
has resulted in increased mstltutlonal dialogue and more attention- to long-range

-planning within a region. This is done by prawdlng a mechanism- thraugh whlch S

. conflict of interest and potentially wasteful dupllcatlon can be discussed and perhaps
g _ ‘avoided and if necessary, for médiation of c«:nfhcts of mterest. In F‘ennsy Ivanla the .
o« % .+ initial purpose of its regponahzatlcn plan was to prnwde a basns for more effective -
- : , ‘communication among ‘institutions in hopes that such mteractl@n would result-in an
~ interchange of ideas and resources for the imprévement of the Educatltmal pragrams
avallable tcn the people of the state. -

. :‘,Strengthening Sy‘stezms,

5ystems of postsecandary educatmn are substantlally dlfferent ﬁ'Dm the DDJECtIVES’
ghscussed prevmusly in this section. Implicit in this kind of goal is tht intent to de-
rlve a Strcnger arrangement by whu:h the spansnnng ausplce Qf regmnallsm cansre
: and cgntml Ef Iang range develapmen‘ts in. pustsecnndary educatlcn m a state The-
five states that indicated the prospect of a stronger organlzatmnal condition as one
reason far thEII’ mterest in regmnallsm are Alaska 1daht:l, New Ycrk E)hla ‘and




CE

Ieglslature It should be nnted and emphasnzed that the csfflmal desngn for. reglcnah{

Péﬁnsyivénia ‘In Pennsylvama snme objectwes held by the mstltutmns |nvnlved are. .. T
" that régionalism will ‘allow them another avenue through which to relate to the statef

zatmn in, 1, the' state dées nat rec:cngnize thls purpnse |t ls somé of the mernber institu-

AL Fennsylvama dlffers from the Dther fc:ur statés where these Qrgamzatmnal R
. 'strengthemng ubjectwes were seen in réglonallzatlcm m that these nbjeétwes far re=' .

" postsecendary education to affect the organizational effectlveness of member insti-

e tutions. Thls pcmt can- be made more expln:lt by reference to the fnur remammg L

StEtES. ) '_':f' ST _? ,

' ' - In the case Qf New anl-i state the regents and the State AvaersHiy (SUNY) -

. that two- plans are designed to Establlsh regionalism’ Ea::h ‘on its own terms -as op-

: are' advancing regmnahzatmn deslgns the former for the éntire state, the latter for-.
the nearly 80 units that come directly or indirectly under its |nfluence Itis ewdent ;

hﬁwever, regmnahzatlan is- seen en:her by all -of: by cme or: more- segments of-“ﬁ»-.--"--‘ EE

—— —+—posed-to-one-where" elthETﬁagenrnﬁt*réafﬁ—the initiative of the other, Asamat-
s . ., . ‘ter.of record, the regionalism prupesals of the regents preceded those of SUNY, and‘_' -
s much' of the impetus for- -attention to regionalism i in that state is due to the regent's .-
' actions: The initially divergent moves toward regionalization under the two auspices
were brought more closely into a general understanding thn;ugh the formulation.of a -

“memorandum of agreement” between the Cnmmnssnaner Df Edfrcatmn of th¢ state
Df New York and the Chancellnr nf SUNY. S

to thé corﬁpetntmn whn:h has 50 ]Dng exlsted between branch carﬁpuses of state um-'
versities. and community colleges. Accordlng to information from Ohio sources, the-
Ohio system currently consists of 51 two-year administrative units, all attemptmg to

serve Ohio citizens. Many of these campuses were developed prior to an overall
master plan.: “In eight cities,” Ohio has .developed a branch: campus and a separaté -
technical college, both competing for students, dollars, and program commitments. ?_
egents staff and citizen’s task force are studying comolidation

. The Ohio Board of
of some of these fampuses into a larger region—perhaps two or three counties. Each
~ of the campuses servmg a region would be charged with the responsibility of present-

 tions af publlc and private callege:r. and prcpnetary schacls *

Idaho plans to reglanalize., rts ccntmumg educatmn program in the near fuf' _

: ture Currently the cc:ntmumg educatlcn prograrn in fhe state is cnntrolled bv fhe

flce nf ng 14 Educatmn The prcpased regmnahsm prograrn wauld redlstrlbute -

control of 'the cantmumg educatmn program among the several state universities of
ldaho. , o ' '

*Letter frgm ‘Max Lemer \hf:e Cham:ellar ‘of Two-Year Calleges in Ohio, to 5. V Maﬂnrana Decamber 12,
1973. i

i iing_a_comprehensive plan. to offer. additional services,-taking -into account ::nntnbu-r-#« e e



SECTIGN Vl

SDURCES DF AUTHQHITY FDFR REGIDNALIZATIDN

C 1,“_Qathered--framj‘kstat, . ahg

“tion by a unit efgmfernment with administrative autharlty, and the plana in 4 other
_states have authorization by pastsecondary uz.stztutmnal at;tlen The. dnfferent levels

ST was usable to ldentlfy the locus of autherlty for the reglanallzatlanplans r,;ported.',
e ~This analysna uncovered three maih. sources. of such .authority  (see Table 5). Ten ..
plans in 9 states have statutory.authorization; 22 plans in 19 states have czutheneas .

'—rr—terrns of: auc:h passuble ;mpileatlens autharlzatlan at- leglelatlve levela suggests
.stronger and a paasnbly more lasting commitment. than autherlty at the admlnlstra-
tive or mstltutlenal level wauld prewde R -— H :

Statutery ‘Authcirizatien' o

he-10- plana.now |rLeffeeLaneLneted IFLEQ|UmB_QDE:Ef

_of authority_at which policy is formulatédiand the procésses necessary to gain autho- L
rtzatlon are noteworthy The lnfermatuon gwes |nd|eat|an ef tha strength nf eem-' ST

Auth’erlzatlarpfer

kil

“In7 ef the 8 plans in, effect, the legislative bills were written solaly for the purpese
0b prometlng thé establishment of regionalism-as defined for. this report. " The one

7 exception is ‘Minnesota where the authnrlty and appropriation far its initial three ex-
perimental reglenal pestaeeendary aducatmn projects were a ‘part ef the state's .

"Table 5 came ‘in the form | f state legislative enactments in the nine states involved..,

- _ Higher Education Coordinating Commission appropriation. . Two states, Maryland .

and Ohio, réport statutory-authority for plans under develepment

Leguslatlve authotization for two addmenal such centers haa been requested but not
yet adapted ' - : :

s

_ Illlnals reglemallzatlen program is actually part ef a Iarger prcgram axrnad at
expandlng postsecondary edycational opportunities-while reducing duptication- of

-resources through its “Higher Education Cooperation Act” (HECA; House Bill 4528)" -
passed by the 77th General Assembly of lllinois in 1972. While the statutoryauthor- -

ity of the Illinois plan is clear, it is also wnpaﬁ:ant ‘to note that the legislation gives
“substantial discretion for the administration of the program to the lllinois Board of
Higher Education (BHE), -that state’s pastaeeendary education coordinating agency.
'For example, the BHE -is responsible for grantmg appreprlated funds under the
HECA to regional and other plans of mterlnstltutlanal cooperation within its mter—

' 7 pretatlon af leglslatlvely eatabllshed criteria and BHE establlahed criteria. . .

%

A Several state legislative bodies hav‘e or plan to erganlze cemmumty college
- districts. These districts are uaed to some extent to meet regional educational needs..

”4* ) action as was the case for four of the regionalization pmgrama in thla category, those
' in, lowa, Mlchlgan, Nebraska, and Dklahoma :

47

The initial erganlzatlgn or reerganlzatlen of these districts usoally requires atatutary :

=y

Dlscusamn early in this repart ahews Conneetlcut as ha\:\ng three regmnallza-' Y
wlans, one of which, a fegional Higher Education Center, has legislative support. ‘

b
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scta and Vlrglnla was r'ngre prescrlptwe The Mlnnesota legl5|Etlﬂﬁ outllned speclﬂ- -
“cally. what regionalization' activjties were to be given priority- Etté?ltlDﬁ by the state’s
lgher»Eduaatmn -Goordinating- Ccmmlssmni The.GeneraLAssembly.,cf firginiae
* - “acted into state law on March 15, 1973, an amendment ito the code of Virginia _
-+ . thorizing. its State Cuunml for Hngher Edycation to ‘coordinate, reglgnal consortia for
; Cantmumg Higher: Educatnan The Vurglma Ieglslatlon was, Ilke that in. aneseta L
- specific.about the purpose of. the feglcnal consortia and alsg about pracedures the
State Councll of ngher Educ ion was to fallaw in achlevmg thnse Eurpgses

rat hand“ﬂ!l e

' pub,, atlcn no ata were

At the time thls repart was p;epared fo

e — unlumnﬁ:wa foT‘abIE 5 lists 13 regmnahzaﬂan plans mad&cperatmnal under'
... .administrative. autharlty and ;an additional-9 plans under study that would reqmre ‘
~* such authority for mplementatlcn These 22 plans account for regmnallzatmn ac-
“'tivities in 19 states.”“The types of administrative agency involved and made of exer-
- cising autharlw for regmnallzstlgn varies canmderably from the pattern shnwn by
plans statumnly authorized. S T T

_ g :
. A vanety of state agencnes respﬂnmble fgr pnstsecc:ndary educatmn are exer-~ - .
*msmg direction of reglonahzatlon of: postsecondary educational resources for which. =
they are responsible. They: include state .coordinating boards as in CDnﬁectlcut'
Maryland, Minnesota, and Oklahoma; boards with’ authanty over a single unlverSIty ‘
"~ system and overall Educatmn in a state, as in the case of the SUNY and regent’s plans
: |n New York State and mhem} Haw the overlappmg aufhontles ﬁ:r plannmg in

-mlned

T ‘ . Analyms of admlmstratwely authgnzed plans, dlfferentlates them frc:rn those
.. legislatively authorized on the basis of at least.one |mpor'tant variable. That variable
e i8 funding., With Jew ‘exceptions, insofar as data aval_lable dlsclﬂsed the pmgrarns )
" . authorized by administrative agencies reqmred little if any additional state funds. © "
. The programs typically use existing resources and administrative structures to achieve
* .their.goals. This is the case with the interstate tuition and student exchange agree-
ments of Mu:hlgan Minnesota, Wlsconsm. and Washlngtcn The advisory councils in

. New York and Pennsylvania are continuing theu’ existence in “the absence of legisla- -
twely appropriated, funds. The continuing educatlon and extended degree prdgrams
of Idaho, Mississippi, and Tennessee have not raguired additional funding; the Ten-
‘nessee off-campus programs are reported to be so managed that the question of
funding does not apply. The only exceptions to the generahzatmn that funding ar-
rangements pro\nde same ‘basis for separatlng admlmstratwely fmm leglslatlvely:




e
A

L DESpltE the. fact that cnly a I|m|ted state—level |nvolvement_‘
o " to the plans |de\nt|f|ed they cannot be validly viewed as of little 5|gn f
T cuntrarv, the four plans identified m column three of Table 5 appear quite impor- -

_ tant, Thls ‘obsepvation arises both from the reported . state benefits and,from the -

-

A thlrd type of. authcmzatmn cnf reglcnahzatlnn c n‘

- require: iny -institutional - :commitment for - their. exustence These plans are m;t’;l‘ Lo
" funded at t\he state level except. through appmprlatlgns to. thE ﬁubllc institutions in- - o
volved, nor are they adnﬁmstered by state agencies. They are, however, generally L

& reccgmzed at'the state'level as: helping to:fulfill the state’s movement toward stronger™ =
mtennstltutmnal egardmatmn Existence of this nfflclal reccgmtmn fulfills the * .~
,Alans in thls report, since it is seen as a pessmle fIFSt step P

taward brcader nfﬂclal aqtldn on the matter nf remanahzatmn

icance. On thel

- in thew States

For example, the TAGER program

of graduate educ
expénded hundre 5 of thousands of dollars without direct state level involvement.

" The same significance can be.g ven to the urban consortia in Charleston, South Caro-
- lina, and in BrldgepGFt Connecticut, which. are reported as mstltutmnally authorized :
plans but as yet are nc:t fully utlhzed for: regmnal plannlng purpases by state agem:les

magmtude ‘that s%me of the plans have reached

-
i

o)
[l

, be attachedj-

ion in northeastern Texas has enrolled thcusaﬁds of students and; ER



structures |n 21 nf the 45 reglonahzatmn programs lde

I'Ltlfled eculd be exar
Five different types of- gnvernance .and administrative st

L__’Advzsc:ry Baard A,planmng and caurdmatmg bnard cften associ-

e 2 Gavemmg Bﬂard A bcard usually assgc.lated wnfh régmnal c.«:n- '.
* _sortia, that sets palu::y aver all aspects. of aperatmn and makes

; uctures can be: described. - .
;-:Classﬁled accnrdmg to the:type. af authcrlty respnn?.ible far the bmad pullcy dlrec-l‘ o
T -tmn af the regmnahzatlﬁn prcrgram these are o

; qperatlng decisions as well. - - While-with. respect to reglanallzatlgn coa

_programs, the activities of - governmg boards and. adwsary boards .
are distinct from gach DthET their rﬁembershlp appears’ t?be.-:

i ated with: numncnrgnrated regu:mal endeavurs usual y‘ cans:stmg_

drawrrbasmallwfram th&same saurces lieﬁthev are: made up cf :
N of the regmn mvnlved

- 3. :'ETECNHEE Dzrer:mr A full-time paid ﬁrcfessmnal whcse sole rei"!f'.
- sponsibility |s the day ta-dav Qﬁeratmn nf a regmnal educatlcmal -
prcgram ; S ) . . »
4, 'Instztutmnal A smgle pastsecnndary educatmnal mstltutmn hss
Rt »the I’ESpGﬂSIblllfy fDl’ managlng the. affalrs of the regicnal program. .

| sumes respnnSIblllty far enther managlng or dnrectmg the manage- .

i ment of -regional pmgrams In these instances, the programs are”
usually. direct extensiors of the-agency’s respcnmblhtles such as
" the regional cgllectlan of lnfarmatmn necessary 10 the plannlng'
’fum:tlcm e . . .

utually exclusive;

It should. be pmntecl out that these categcrles are not'

S “that s ls aregional program can ‘have a policy baard {in either an advisory or gavernmg;

_capaclty or Simply an executive head at the local level reporting to a state. agency or

only a loose confederation of institutional leadership. ' The plans reported in Table 6 :

- were mcluded because cf some u:lentiflable admmls’ératwe desngn repcrted

KA The first two calumns in Table 6 show that bﬂards directly represeritatwe of

the pnstsecandarv ‘educational interests involved in-the regionalization plan at the

regional level are the most common types of governance identified. 'Figures in the .
first two columns of the table show that 11 different regionalization programs use * -

this form of governance, which accounts for 52 percent of the 21 plans included in" R

T



In New Yerk's three experlmentel 'r’gmns the edvnsery beer

as Regents Regional ‘Advisory. Councils. These councils are charged with”’ essessung
o ieeel neeﬂs mventerymg reseurees, prevndm_g rneesures fer exchange and evaluetmn"-

: Seme of. the councils operate-as governing ‘boards end others in en edvnsery capacity * e
P ,enly Sueh is the case for.the southwest region, an 11- ceunty area surrounding the - - SETEINEE
. Pittsburgh e‘?Ee In_that region, institutional members demded at their’ seeend meet-~

::ec.tmty end mfermetmn exehenge R

s study, “and expleri é"’the structures endnpehele’s eﬁprepnefe fer reglehel eeﬁvnty "
_(The New Yerk State Edueetmn Department 1972),: o -

In F‘ennsylvema ’reglens heve edepted dlf‘fer | for regu:nel Eeunml,,

ing that the . regmnal council -would emphesuze reeernmendmg mtermetntutlenel L

- assist’in fergnuletlng edwsery beerd reeemmendetlens

':. ThIS ergemzatmn reperte twe bedles wuth some geverhlng euthenty, a heerd ef' '

: ""fﬁ’fer rnenegernent “of the assae"‘tien

)y

C)ne |tem werth mentlemng ebeut the eeeurrence gf edvnsnry beerds is thetv '

" ‘they are utlhzed almost exclusively by -regional programs designed. to rneet broad

regional needs. - In most cases, these | programs are most. cleeely connected with the |

" . state ‘either through enabling. legislation, funding-or edmlmstretuve control, and are
" serving as coordinated planning meehamsrns more than means for program develop-
- mentand dehvery In such cases, the ergenuzetiens fermed do not requure incorpora-
- tion, ‘nor do they "have assets or pregrerns requiring menegement ThEll’ attention.

typically focuses upon’ ‘informational. input, inventories of available resources, re-
gional educational needs, and acquisition of expert edv;ee on future dlreetlene to- -

GevermngBuards I o ; .

: - Six ‘of the regn:nel pregrams fermmg this sectlcm heve a govermng board.”
One of them is the pattern found in northeast Texes known as the TAGER system:

from participant institutions,. three. eleeted et large frem the eemmumty, and the . '

'cheurman ef the TAGER beerd ef gcwermng pertlelpents The secend is reepensnblei

. ‘end the chenrpersen ef the TAGEF! heerd of trustees The mdustruel and feeulty"‘_,

posts. are reteted each yeer (Se«:lefy for Cnllege and Unlversuty Plannlng 1973)

toL S B2




6o ERNANCE AND ADMINISTRATION OF © ~
21 REGIONALTZATION PLANS IN 15 STATES

. Member : . State e
- Direction:.. .- . Agencv o

e Eeglnﬂ.sfﬂtg, 7 Advisory. . Gover
‘ and Plan RIS :::.‘»‘;,'  Board- .

T SOUTHEAST - -
CTN 290 0
TX 80,0t i o X

-Tat’alx' e E

Tﬂtal# T

iTcitaIr-PIaﬁs o . .6 .

7 "-T;:iltaiS-i’;ateér 6 -7 .- .3 i 57' . 5

-NOTE: X =plan ineffect
& # = plan under siudy
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1gu:1n polu;les and pracedures develgped by a statewtde cgntlnumg educatlan adwsgry!—i :
”; cnmmlttee ' : ‘ e S e . _

- o f'rmttee alsa appmves appmntment and termmatn:n gf members Df the admlnlstratlve‘z' L :
N L staff and. farmulates pohcnes pertammg to staff rﬁembers ar!d their FESPEI‘ISIbI'ltIES

' / e actlve the pmgrams are ‘the type Iimlted tD a partlcular type ‘of lh or pro- -

R gram, e. g public' community cclleges or continuing education. - {g/thkse configura-
FEER fot pmgram development and dellvery, and/or facility management are usually the
o ‘f ~act ties af the regicmal agency Thls kind of venture reqmres a governmg bcard of .

‘ Executive irecfni*

. plementatlcm and dellve , ften_t@ an fo-campus studentgady whlg:h req_ug,_r_e_s f_;!l__!,
: tlme attentlgn ) T - K S P T

' dlréGtDrS admmlster the state’s s regmna 'egram In these states thls respcnsmlllty, s
" is given to a specnfn: mstltutlgn Such ‘t,the case in Idaho and Tennessee forin- - - -
7 ; 'stance 'In both Idaho -and Tennessee, the ,,ggcnr;t is that responsibility fur;cuordma— T
s s ting cnntmumg education ‘programs * ‘Wil -be given" to- one institution-in each of ..+ - rtuonine
; several regu:ms ch the states Alaska is anathere : x,ple wherea reglcmal pmvcst as- ST

educatmnal pragrams m the reglcm wnth the exceptl ,
Tl SRIVice. prcgrams. e
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State Agem:las

o Three ef the regmnahzatinn programs renorted here are admlmstered directly S
by state agencies. In none of the cases are instructional situations involved, Twoof - .
the. programs. in. Gonﬂeetlt:ut and one: pr@pgsed din:lowa.are. plannmg arnd. ‘inforrnatm,
gathermg mechanlsms "The two'in’ anesata,and Wlscunsm are b ‘tuition . o
agreements and the last i isa very mfarmal reglonal groumng of two-year: mstututuans- .
) Ghm to help the c:nmrnutmg student better vnsuallze pastsecandary. ’ducatmnal E
cppc:rtunltles : : . S '

%
-

g
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educetlon in the Unil d S'eetes was to escertem the generel leve1 of ettentton given to
"—It in. state planning and cqordmetlon, No effort was mede therefore, to probe into
dEtEIlS on financing: proeedures HoweVer;ﬁ some dete on thls subjeet eeme forward
*-and are summerlzed in th|s seetlon ai »

= .eovered in thls report Smce reglonellsm pf the sori hereln reported isa etete actlv-
- —|ty -it-is'not surprising that 6 of-the patterns in-effect-and. 1- ‘of those under study
S ,about whleh we have. relevant data are funded at. the state level, Only 3 states re-.
R ported any federal support for reglonallzetlon programs: ‘One of these is in New -
Al York where ‘federal funds are used for the development of one of its Regents Advi-
ST sory Councils. Another is in New Jersey ‘where a .eonsortium in Hoboken was par- ' L
' tially ‘funded by the Fund for the Improvement of Poetseoondery Education. ‘The "« ... .
—_third-is-ih-Pennsylvania- WhIEFLFECEIVed eFIESEgrentpﬁeg BDQIFLSUQPOWOtltSQ;,;,.i
ST reglonehzatlon effort. . New York also recognized this same fund as a potential,
( . source of fmenclel support for its reglonal %%uﬁerls recommendmg thet the councils..
. apply tq the fund for: support Dnly two Sl'ane used three of the four sources shown o
: m the teble one drew on afl fpur Eech source was used by et Ieest one plan.

Three of the plens IdentIfIEd heve rec elved prlvete fma,m:lel Suppor‘t sourees :

traditionally supportive of innovative edueetlonel programs. This description to.a

- degree fits the regionally cooperative programs reported here and may be the reason 2 S

for private financial input. - Whether-private financial resources ere invelved: also -
seems: to be. releted to the extent to which regionalism is seen as an overall stete re-

_ sppnsﬂ:lllty as well as the extent to which institutions support the regional program.. -

~ Institutional suppprt in turn appears releted to the unaveneblhty of dlrect fls::al re- -
A'?.ources from state Ievels . L T :

BT : 'lﬁ the New York State H'eg’enfs Plan, rfunding patterns of regional consortia- -
are diverse among the three pilot regions. currently incexistence.  The three regions ‘- =~ -
' represented by Hegents Adwsory Counelle heve eII been formed erpund prewou‘ely

: gents Advrsory Counell hes its bese in whet wes forrnerly the Hudson Mohewk Ae— B
-~ sociation of private colleges.. The present Northeastern Regents Advisory Council
. continues.to be supported by the Hudson- Mohewk Association fundlng base whn:h
Wias determined by an enrpllment formule In-kind contrlbutloﬁs are also mede by
institutions within the region. However. the council believes that to continue to sup-
port the activities of the entire ‘council on the contribution of the prlvete members is
Flneqmteble o - = .

WhllE mstitutlonel and personel cooperetlon W|ll contlnue thls kind pf L _ .
lnforme'f financing cannot. Competent “staff work 15 nec:eeseﬁ,ur lf the '
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e L e '."‘i"_‘v’_’anferent
Regmn,Stata. T T ‘ SRt Sources O

.andPlan . - State " Federal _Private - .. Institutional “Drawnon . ©

’;_MI'D'—‘A%,TLANTIGV LT

CLNGITBA T T e e T

T 32 '

CONY 4
o 42
CPA B

XX X 3
b
b4
%

: MVIDWE{STV i — —— —\ I 5 —
W,

e 7
: - MN 100
¥ L 10.2.

X X X
B

SDUTHEAST

Cottxoson o TN e X e 2

Total X 6 3 3 S 5 .

-:TataiPians . T 3 3l 8

ATG’[EIS’EEIES’— - B - 3 5 B

* NOTE: X = plaﬁ in effarst
C#= nlan under study




“nism m'usi be fDé.l

contributions of tpe private, mstltutmns Thle

- grant- awarded under T|tle | of the Higher Education:Fa ,Iltles Act of 1963:" In'addi-

" - tion, the City Umverelty Construction Fund supplied funds for staffing and consul- -~
tants with a grant of $42, GDD nd grants were received from the-Ford and Martin =

The mltlel phese 0 New Yerks reglenellzetlen plen consisted ‘mainly " in” o
eveluatmg the potential* fok;the fermetlen ~of regional ‘consortja.- ‘As mentioned .
- ‘ebeve this evaluative efferli N the nertheeetern,regieh was. Iergely financed by the =
_ vas not the case, however, with-the =~
_3New York Clty Regents: Advneery Council. The ev_eluetwe effort ﬁere. resultingina . -
regional plan_for. higher. edueetlen |rLNewinflL’|ty, was_funded-in part through.a_.

.Feundeﬁene as well. Ze New ‘ork State Etlueetlen Department preweled edmlme- .

- trative guidance ‘and ad
“to the tesk forces. As i m the rlertheestern region, several member eelleges eentrlb-

‘l' L .

SImllerwey ' T

© would appear to. be hlghly dependent on. the cleveleprnent of a funding mechanism.
._,';_.Certemly the voluntary consortia already exletlng in.these regions may continue to

A operate; but they do not melude in their membershlp all of the postsecondary insti-
* tutions within thelr reglens Thus, unless some method’of |nelud|ng these additional ’

eeeperetlen threughe}.ltfeach of the reglens mey be jeoperdlzed

l(
l

frorn the stete through the ngher Edueetlen Ceeperetmn Aet lHECA) of 1969

yd “state. The Illlnms legleletﬂre hes thue far epprepn‘étedzc’wer $1 EDD DDO with whn:h I
, . the lllinois.Board of H|gher ‘Education had funded over, 50 preeosele as of Jenuerv-‘:

. 1975 Twelve of the funded intérinstitutional cooperative progréms are classified as

then state scfsurces Tﬁe Guad Cltles Ereduete Study Center of Fleek Ielend lIlmo:e

mg f_rem loeel buemeee end lndustry, he Qued Cities Ceﬁter reeelved ever $179 DDD
: . [ I

; : | % *
i - | 'V - / e i : 58 | .

Lk

= LI

-t

© uted steff support o to thé development of the plan."New York's third region, rep-~
resented by the Flegents Advisory Council of the Genesee Valley Flnger Lakes Re- -
gion,.-has ehereeterlstles sumler to the nertheesterﬁ reglen encl develeped its plen ina’

institutions threugh an equlteble fundmg Patfern is: prewded true lnterlnstltuuonel" .

regional centers. geme of these centers have received financial support frem other -

ltlenalleuppert threﬁgh staff who acted as resource’persons - )

: In New Yerk stete the dEVeloprﬁent ef regleﬁelly oordinated 'plen\%hg as -
prepoeed in the threef medel plans developed by the Regents. Advisory Councils - -

“In Illmms fundmg of its reglenellsm pregrem hes come elmeet eornpletely':f‘



™,

from its local community durjng-gne first four years of its existence (Quad-Cities
Graduate Study Center ]974). While this type of community, involvement is not ex-
pected of these regional centers, it has occurred in some of them.

As prewcusly mentioned, Mlnnesnta 5 program of postsecondary education

- regional coordination and service resulted from concern by its executive and legisla-

tive branches for improved accessibility and efficiency. In this sense, it is much like
the other regional coordination efforts. While the lllinois legislature qrngmally ap-

* propriated funds, it left the granting of the funds to the state’s coordinating board.

The Minnesota legislation, on the other hand, included more specific requirements
for limiting the regional programs to thiee experimental ones sharing a first year al-
location of $175,000. .

& x N = . - = = - = }’ . s
The most active regionalization project in the State of Texas is the Associa-
tion for Graduate Education and Research in North Texas (TRGER). The TAGER
system has always experienced a great deal of private financial involvement in its de-

velopment. |t was launched by a major gift from Texas Instruments, whose con-

tinued” corporate investment has grown to over $2.5 million. TAGER's annual’

budget qof rqughly '$200,000 has been financed by fixed annual fees charged to

‘member institutions and an additional fee of $600 per course per semester for each

course offefed over the network. In addition, contracts are negotiated annually be-
tween TAGER and each affiliated institution and industrial firm to cover operating
and maintenance costs. A surcharge related to student ¢ Edlt hcurs is Iewed on m—
dustrial firms with employees enrolled in the program (S ht
vermty Planning 1973). TAGER has received limited fDUﬂEthn suppart A Fbrd

" Foundation grant of $112,000 underwrote a curnculum evaluation and planning

study. TAGER also does not hesitate to mention the ’ “considerable ‘in-kind’,invest-
ment made each year (by member institutions) through the contribution of Sws
tial amounts of time on the part of presidents, faculty, and senior administra®
officials’”’ (Society for College and University Planning 1973).
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SECTION IX

SUMMARY: FINDINGS, CONCLUSIONS, AND A’ LOOK AHEAD

Throughout this report, the explorajory nature of the inquiry described was
émphasized. As a first inquiry into’the extent and nature of regionalization of post-
secondary educational resources in the several states, it served its purposes well.
start is made toward a better understanding of this new development as a feature in
the planning and coordination of statewide postsecondary education. At the end of
this section, after a brief summation of observations and conclusions now pasmble
about each of the elements of regionalism described in the main section of the re-

port, attention will turn to some new inquiries needed to pursue the subject and to

build on these preliminary understandings. !

Some 60 percent (31 of 50) o§ the states are actively engaged in regionalism
as an aspect of planning.and eoordinating postsecondary educational resources, Most
of this activity is concentrated in the middle atlantic, southeastern, and migwestern

regions of the nation. Some correlation seems evident between the sizé and com-

plexity of state education systems and their degree. of concern with regionalism.

In several states, more than one officiallv rec u,}nud approach to regionalism
is operative. In some, this is because of SEparatE actions by different agencies, each
operating within its own spheres of authority; in others, the same agency is applying
regionalism in different ways to different elements of the postsecondary educational

enterprise for which it is responsible.

Altogether, the 46 regionalization payterns in 31 different states support a
A : % as well as interest in regionalism and regionalization N
will remain high for some timy. This conclusion, furthermore, is reinforced by the
statements advanced by the stdte officials surveyed to the effect that the pressures
now operative to stimulate regionalism in their states will He at hand at least for the
foresceable futyre.

Influoncing Factors

Beyond the generally observed forces in the society and economy of the
nation ‘lhat create pressures on postsecondary education for g higher level of ac-
countability to its constitugncies, sovoral factors secem to encourage regionalism
when they exist in o state. A primary one is the leadership posture assumod gnd rolo
played by state-level boards or commissiona with official*responsibility for the gen-
eral survelllance of a state’s postsecendary L‘duc:d.ﬂonul enterprise or for a major sey-
ment of that enterprise. Such ngdney leadorship i.lr outranked any other influencing
factor in the roports pmvn(hul by the states for this study: 306 plans in 24 statos wory
s0 duescriboed,

GO
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Although falling far behind the frequency reported for state agencies, the
role of legislative actions merits attention, for in 12 states and 13 regionalization
plans (9 in effect and 4 under study) this involvement was reported. The develop-
mental experience of other organizational shifts in American postsecondary educa-
tion, the community colleges for example, demonstrates that permissive or enabling
legislation abets the organizational change and considerably accelerates it. Whether
or not such abetting and acceleration will be a distinguishable feature of regionaliza-

. tion, of course, remains to be seen.

o . ®
Finally, of note is the influential role of special studies of postsecondary
education as presently operating in the state. Whether conducted as internal, proj-
ects by staffs of state agencies or special commissions or by outside specialists or
consultants for either standing or ad hoc auspices within the state, the accomplish-
ment of special studies are also often mentioned as factors contributing to regional-
ism and consequent action to implement the concept.

r .

As yet no generalizable pattern appears evident among the approaches to
regionalism reported by the several states. Among the five patterns identified from
the descriptions of the 46 regionalization plans available, the four most encompass-
ing plans were: (1) broad regional needs—a pattern which seeks to meet broad post-
secondary educational needs within.each of several'geographic regions established
throughout the state (12 plans); (2) specific program or section needs—a pattern

Patterns of Regionalization

dealing with a single academic program or a single subsection of postsecondary edu- =~ "7~

cation (15 plans); and (3) interstate arrangemenis=a pattern involving either the
entire state or a subsection of a state with either the entire state or subsections of
other states (10 plans); (4) ‘specific area needs—a pattern to meet the postsecondary
educational needs of a special, particular geographic subsection of a state (7 plans).
The remaining pattern (institutional diversifigation)—a pattern of official encourage-
ment of voluntary institutional actions to complement and supplement each other in
a given area or program to develop a greater tevel of diversification in postsecondary
education—was found applicable only to three. plams.

At this moment in the devélupmcnt of postsecondary education, there is no
evident justification for support of any one or oveh a few of the several patterns
identificd. 1t may well be the case that cach can bo supported on its own merit as an
approach to regionalism, Put another way, varying purposes heid for regionatism in
a given state may require varying patterns of regionalization. This possibility is an-
other of the continuing lines of inquiry to which further effort needs to be applied.

Objoctives of Regionalism

This study established clearly that there are indeed different purposes for
regionalism In a particular state and for different rogionalization plans. Most states
reporting on their purposes (23 out of 24) stated that a better utilization of re-
sources was the objective pursued, and this goal was set for 34 plans oxamined. This
wis tho prodominant purpose and retlects the pressures for more efficlency and pro-
ductivity put upon state level planning and coordinating nguncﬁ?s pt this timo.

- G1
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No other purpose was even close to the goal of more effective "resource, -
utilization. The goal of increasing availability of postsecondary educational oppor-
tunity and services in a region ran a poor second:- 12 states and 17 plans. None of
the other purposes identified (improving interinstitutional communications, helping
form a base for long-range planning, and strengtheding postsecondary systems as
organizations) were found to include as many as 10 states or plans.

" Sources of Authority
\ g ; ’ .

Regionalism is implemented predominantly by three types of authority: ad-
ministrative authority possessed by a unit of state government, legislative authority
expressed in statutes, and authority held by established postsecondary educational
institutions. Among these three, far and away the most common authoritative -
source giving life to regionalism is that held by administrative units in state govern-
ment, sometimes by the governor, as chief executive,- but more often by a state
board of regents or statewide educational planning agency. This last was thg case in
19 states'and 22 plans.

To be noted, however, because of the known effect that legislative authoriza-
tion has.upon developments statewide and across state lines when a significant numi:
ber of legislatures act in a common direction, is the sizeable number of states ar

" .plans touched directly by the statutes. This was reported to be the case in 9 states”

relating to 10 plans, 8 in effect and 2 under study. Some further importance may
be evident in that all of these were in the New England, mid-Atlantic, and north
central states; none was found in states in the western or southeastern regions of the
nation.

Contrary to the expectation fitst held in this study, relatively few officially
recognized regional plans derive frorh the simple authprity of the postsecondary in-
stitutions involved. _Only four states and four plans had such an arrangement. This
finding is not interpreted, however, as suggesting that few voluntary interinstitutional
arrangements to meet regional needs are to be found; as noted in Section I, this is,
clearly not true: there are many. What it does seem to indicate, however, is that
many of these have nut yet been given an officially recognized status by a state-level
agency with statewide authority—one essential element in the definition set to
identify regionalism plans in this study. |f regionalism and regionalization continue
to attract increasing attention by statewide planning and coordinating agencies, such
recognition of arrangements already set in motion by institutional action may show
an inerease.

Governancoe and Administration

As yot the structural arrangements attached to %Bgionél sm plans aro amor-
phous; this seems to be the only tenable generalization coming from the information
reported to this study. The fact is reflected in the paucity of Information provided
in response to the relotively unstructured call for descriptive Information used in the
study; whilo the reports often dwelt at length on other matters of Intorest, tho mat:
tor of structure reflocted. much lowor awareness or speclal Interest. When the 156
states ond 23 plans for which information did comao forth were examinod, no more
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than a half-dozen or so (both of states and plans) reflected common practices in

governance and administrative structure: this was true with respect to use of ad-
visory boards, involvement of institutional governing boards, use of institutional
member representation, and use of state agency representation.

The immature organizational status of the regionalization approaches in or-
ganizational terms is also evident in the fact that single, executive leadership is rarely
present. Only three plans in- as many states were reported to have an executive
director. '

Here again a caveat against possible misinterpretation should be advanced: it
could be quite erroneous to conclude that since the present evidence of structure for
governance and administration is weak, such organizational development will not oc-
cur. Again, the history of institutional developments. tells a contrary conclusion.
The matter needs more examination and more watching. It may well be, further-

" more, that even incipient, early expressions of interest in developing more organiza-

tional identity to regionalization plans are suppressed to forestall their being viewed
as threats to existing institutions or other established patterns.for administering
postsecondary education in a region. When a positive, cooperative, and nonthreaten-
ing perception of regionalism can be established and maintained, chances of imple-
menting plans to succeed aré much greater than when the opposite situation exists.

Funding Patterns
"As in the case of governance and administrative structures, this preliminary
study did not delve into the question of financing patterns for regionalization in
?th Some useful data on nine regionalization plans in six states did come for-
rd. These.indicated that state and institutional funds were most heavily utilized; .
federal funds helped three plans in three states; the same was true for use of private
funds. Only two plans, one in Pennsylvania and one in lllinois, drew on three differ-
ent sources of funds. One plan, the Regents Advisory Council plan in New York,”
drew on all four.

Conclusion 3

Current literature in higher education abounds with news about the process
of change in which the nation’s postsecondary educational institutions are involved.
A scholarly commission calls for concern for More than Survival” (The Carnegie
Foundation for the Advancement of Teéaching 1976); the executive head of a major
national higher education association stumps the country, calling for a new national
movement toward ‘‘community-based, performance-oriented, postsecondary cducao-
tion” (Gloazer 1974); tho foderal government passos logislation calling for stato com-
missions for “‘state postsccondary education commissions’ to carry on “‘comprehen:
sive statewide planning’’ of “all public and private postsecondary educational
resources in the state, including planning necessary for such resources to ‘be better
coordinated, nﬂprovud expanded, or altered so that all persons within the stato who
desire, and who can benofit from, postsecondary oducation may have thu.opportu-
nity to do so” (Higher Educution Amondments of 1972).
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All of these developments, and many others in §|dence taday, suggest that
new forms for provision of pgstsecf ndary education are in the making. Regionaliza-
tion plans in, between, and among*the several states of the nation, may be one of
these, #nd that is why this study is to be a continuing one. A graduate student in
higher education at The Pennsylvania State Unwer:ﬂty perhaps pased the critical

_ question, the answer to which may well determine the future course of regionalism

and regionalization in pastsecaﬁdaw education as an approaehxté state-level planning
to merit regional needs. In the course of a study examining the relative roles of
state-level coordinating boards and local, institutional boards of community colleges,
he asked, ““Does the matter of regional needs represent a ‘no man’s land’ in the defi-
nition of local versus state authority?”’ (Sturtz). The question was prompted by his
recurrent observation of a split in views held by local and state officials in post-
secondary education gbout who should assess regional needs for postseeondary edu-

cation, should plan for, and should set policy to guide an effective edueational
response to those needs. Regionalism may be the first manifestation of awareness
that the “‘no man’s land’’ exists; and regionalization may be the way the now un-.
clairﬁed darnam of serwce wiII be entered without having a battle among the several
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As an honorary member of the State Higher Education Executive Officers
Association, |“am seeking cooperation of members of the Association in a project
which | believe will be helpful to the Executive Officers and to others in post-
secandary education. | am attempting to ascertain the extent to which each state is
examining.possibilities of regionalizing its postsecnndary educational system. As
you know, questions about plans and programs toward regionalization are often
raised, but no one has compiled information to answer them. | propose to try and

“would appreciate your cooperation by sending me a letter of reply to these questions:

(1)~ Has your state given any consideration to examining a regional con-
figuration of postsecondary educational institutions?
&

. (2) If Yes:

{a) Who or what are the moving forces that are generating this kind of
thinking?

(b} To what extent and in what ways is your own office participating?

() How comprehenswe is the planning, that is, are private as well os
publu; colleges involved; two-year and four-year, proprletary and non-profit?

(d) How ncar to becoming operational is tho regionalization plan in
your state?

. (e) "Has any discussion of regionaliza@n across state boundaries taken
pfhce? -

J . . ‘w
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arrangements have been or are being formulated, | would appreciate your sending

me any available compiled information (information reports, ““Master Plan™ state-
ments, planning documents, guidelines for further action, etc.) describing regionaliza-
tion.in your state. | promise™o synthesize and correlate this information and to
report the results back to the Association membership when that is done.

Thanks for your help, and toaking forward to our next meeting.

Very cci::rdially yours,

A . S, V.Martorana
Professor of Higher Education
and Research Associate
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‘April 3, 1974 \

Last fall | sought cooperation of members of the State Higher Education
Executive Officers-Assotiation (in which | am honored to hold hongrary member-
ship) in investigation of the current status of regionalism of postsecondary institu-
tions in the several states. - Members of SHEEO were-asked to reply to the letter
attached to this one. You will note that in it injgnﬂafticn to several key questions
on regionalization was solicited.

To date forty of the fifty-one SHEEO members queried have responded. A -
report based on these data is being prepared and is coming along well. We plan to
make the analysis and report available to SHEEO members and others interested in
current trends in state-level planning of postsecondary education. In this we want,
of course, to include such information as can be reported about your state, butto - - - -
date no reply to the original lettgr has been received. Will you help now? Without
it our survey analysis and report will not be as meaningful and useful as it otherwise
might be. ) :

Regionalism within the state systems of higher education is attracting in-
creasing attention. It reflects an attempt, either voluntarily or by mandate, to group-
postsecondary institutions according to various criteria in order to gain certain eco- .
nomic and social benefits for all concerned--the institutions as well as the clientele
served. |n some cases, plans for regionalization involve adjoining states and cut across
state lines. As already indicated, many of the 40 states now cooperating in the study
report developing regionalization plans, others are already operational.

-

We hope that our final report can include information, or at least a statoment,
about (name af institution), even if it is that this subject Is not deemed of importance
there. Thank you for your consideration of this request. See you in Washmgton
fater this month.

Vory cordially yours,

" S. V. Martorana
. " Professor of Highor Educition
-., and Research Associate - . L.

SVM;]Ii o
© Attachment: Copy of Octobuor 31 1973 latter o
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