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on., is the d%lib!‘;fate attapt tx: nEfge th
i teg:ated prr.::éssi ERCRAE S
- structure,: strpcture c@ni;alns yt;: _ﬁf, own vx:srds,
: ; féélings. Zﬁni sha:e than w:Lth cher*f All “three: subjecﬁ
(1anguag%) , affect” (ynur feelmgs) . ralatlanshl "‘(Iesgnns;veﬂess w1th R
ther _md;w:.duals) wcsrk as a haﬁnan;@us whcle fr:\ yéur m ' SR A

ored this:] It
bashared th yt:u, I know the sta atég:.es work.
sti:deh grow strong, . carefuliy tendermg their
triumphing over their discovered . gifts. - ' undere _

vast resaurces Qf tl‘ElE théntlal ‘the g:eater is" the dlvers:.ty @f
4 {They. have many alternatives from which to~
chc::se 'I‘hey , bécafee:ea cors . rather: than created _.:-»-v'Iheifsc:DnvEESati@h
sh and lively of.the moment. My ajnvarsatmn W1th than 1s frésh




fac:t I shun the tl'rgug of T
to. the m::ldpf "t}llsf 5. how to. tiD

: Aiflrm their saarch! :

g ' m fiqu at yourself, to admit -

‘share ,’Ef_fyﬂlﬁgs widy, ﬂldatéﬁe students
'."c:r thanselves. Dt y

gram aifis at’elevatlng language to ts.loft—élv»
c t:f profoutﬂ néanmgs fr\:m one hijnan t:: ba“ :

i speakiny these words-to you, new m51ghts inke’
v@ys af‘ be_mg rrr:re htman, nt_jre Bev, and of ‘making the. safe. Possible ' .
. formy studer tsua;e being ‘Born within ms. -Listen carefully to your = 7./
g List» speaking to you “The kids need.cur creative res*g@nses to. - - /j_.
’Ehéli‘ Qm strugg,es. They need our strength, our wisdom, and our = /-
" willingness to shire. - | We wattch them matlre in the warpkh of .caring / L
PR Aaault relati nshlps, open alal::g;es, and- Parsonaily shared ‘explora-. /

t;c:rxs. Tl}%iﬂnguage ?rt:m Wltbg_;l" fI;L'f i,;'k ‘allaws t:lus t@ be' - /
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Wha ,c;r:ndlt:.«:ns can -you p}:"
yt)ur claés? e '

‘ . l . Rt . . . . B ’
S "Isnguage frc:m Wlthln" attarg;:ts to raspc:rﬁ tf.:\ the core of yé_ I huma:mess
L5 ani ‘that of your, students. /Both yc::u and ycur stuaents -are engre i :

I =
dne yc:»ur classes.__ Yc)u aré
1 s;ghts, and’ fre§h resp:inses
sﬂuat:.@ns fc:sr the tudents to encounter (persr:nal S
gulde ﬂian in mrimntmg and urﬁerstanﬂmg what the -
/them and to. their’ personal development (personal self)-. fo e
responses £Q these energizing. processes Ec::mes their [:E:sanal ’
“the content, of your - target. languaga. practice," araurri which
.. you dé:sﬁ;gn your legsons - (perschal language). - Robert Carkuff, Arthur Cﬂ'nbs,
e S;dney Jau:atd Ca::l R:gers, and other humam.st psy:hglég;sts remind us
. latE "hetre and now" emer ng. mterests c:f ﬂie».;
ma ] ,q:’:ﬁiti@:i;_s,fgr_lea;n




CRATET he d find :my r;lass mterestmg;— : f aGet attant;.an! "
EPAE Al@ng with .these tl'x:ﬂ\.lght%, mental b: lbt:a;cls .80 t:: Spéak care: feelmgs
T “about what is I:Je1ng said. - Your stomach tlghtals and you feel ‘a‘slight: -
“flush in yaur flace. \You are’ d:awn to the. student and - feel & stram be="-'
tween yt:u and - the other.. You are poised for 2 respanse. Energy :is..

"transpiring between: yéu. Your mtarest centers ‘on: the student, on hlS R
o her word "day,; — ' )

féelmgs ’ ;htéfést canms ,

_ Itlsﬂusaiargyyauwantta L
SRR ’se;ﬁéniﬂg;iﬁésﬂea;ieiticr;ycugpersana,;;;\;—: :
: Vt:u:abulary mtegrall ated fo the studént's drive for relévance.

"And because the- ilx::wg
Ea.rt of ,an, mtﬂ;,v1a a]

gy is g::eat, ‘the’ pers:nal vc:cabulafy, a natﬁral -
"val, systan, 15 mre ’ckly ami m:ré ﬂmraughly

7 - ten practlce Df structu:e Pronunr:latl@n

cticedictations, cultu:ai -Scenarios all contribute .-

A guage development, . Now, howéverp you will utilize the =
g personal cohtent of yourself and of your students:. -
. a uac e Npractice. -You and they will be discussing ycur— .
selves, items of cc:néem L’ﬂ:afest._ Sometimes you will. use 1anguage T
tc:: sée yt::urself m:sre clea:l.y wlule at other tides you will’ ‘use yc:u;:
ge- par 'Ef”hErSElf rn::u;‘z c:learly -




S#.? Wherl you wa:k Wlth someone e.lse ytiﬂ-l IE
dg'ygumwabautyﬂur-?-ﬂf TOwW?

ngsﬂlaagge g::ew' dut

vhen ‘preempted by "I
ihetéa_érvmtaitﬁstruq
STX -of ‘theit ﬁal:.ty_ ;’au ‘r;::ticé “tha;
: ] r::mfentc:nwhat 1 saiqd. Rath%,r_lnar
S n:anner, -Sh2 aska:l-glﬁlpfui élatlfymg questmns. The' '
- L. value free and all*ma;mer c:i Spect a
- % student who!ds reilectmg,
T maghtg mtaself awarenes

: Inerde:to des;qn as "Ianguage frc:m Wlthm" 1earn;ng énVlr@ﬁiTEnt icarta;h .
.\ 'structures, processes;. and prior attltuﬂés are neees . :
..., are add:mg new dimensions to old ways of -thinkir g.about lan
- and how 4t "should" develop. These are but sugggsti I"'

v - the/new humanistic’ ingredients with thé old. A aing 3

- NEW WINE IN OLD SKINS, thi sk:msafyau and mé;ff
© mellow, flex;;zg and strett:lung,,
o lle '-new erErqy new healin

t
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: £ tlj.lE str,tegles yr:u preg@i
"f ection, . At’ times: the .sti

o of him or herself, . but yt;u ds::- not. deny the. stu;‘lent's authenticity:.
- 7'in stating how he or. she feels about him.or herself. ‘You affirm- an:i i
" . appreciate the’ student's effort’ totdeepen self J.nsights. \Yc;u also’

) Vdarand ﬂus re T S

_'I'rust acaaptance, and aff::matlcn are absalute mists if: yt:n.i and
“tha StLﬂEI’ltS wish. to engage in-Honest sharing about ypgrselves: cane T
CTrust is fostered among ' individuals who know whatever they say wll

be heard an:l respectai by t}E athgrs w;tlﬁut judgrrén o el

5”._V-7Fa§lll;tat1@n e " A o

ent*s perceg:tlgn - T

frc:m thé t:ther studentsi

q

S

) yt:u are a;:c:ust:tred to. %}fpjsltary teach;mg glvmg.mf«:pr— SRR

:mat;on, stiu,turmg learning- E;tuat;ans, and evaluating. ‘As a fagili- - '

. By being non-directive, you feel with the students. (a’rq;:ath.lze)
" them to"look deeply into themselves,. to approach self dis over,

E . tator;= ht:mever, you minimize the amount of mfaﬁna%mn you offer;. :
" rather, you assist the students with- helpful questmns to explore their

own answers. - You app:ec:;ate what new }mcwlégge an individual d;smvezs.

"T--ang- OK!"- -attitude;-and you-confirm: their" f;nd;ngs by iftedse Srms
“ligtening, ’ direct:eye contact, and by ablg“ Gti
the student aE he or . she féVéals tha’n ,
=T o E -
R N :
# 11 ; ; v | : ‘



I 7] Ln'na;us,;c-class for the _;rs tJ.rrE d
r rgémgs;m", ‘for a.senge of "GKness" v
o begin théir personal a}@lc:rat;éns. ’,.]Ihafefgr L you,;  t ,
k;rr:»w yburam @mfc;\rl: ‘boundaries and recognize what are yc::uz:
= or ng- about yourselfs @elf’ awarenaés &Dés
’.ﬁfc;rceﬂ ti:.sciastga. Cm the -contr® -

- ] 'class, each Earsan 15 f:ee t::z ‘respond. ° No
‘is requiredvto |do or - say. anything he or she. does not wish' to,.'
L 1S __;;ggl;?%gyrule fr@rﬁfmch 0. ane- may absent him, or - hersel
C ,.Indlvniuals’ havé’ varying :leartiin rhyﬂms ‘ahd: m51ghts arr, ve at .
" vgrious, times :in various VEys. ,.'lhls goes -for teachers

o \yourseif lahd wh' ;yau feel is apprcprlaté f@r yc)u t;: d;,

STt is helpful to-have the students uge a special TOteEoOK OF, - Journal

. S s t.hey v\zlte the;: ‘self I‘EflECthﬁS- 'Ih:Ls h;mk shc:uiﬂ be ¥
et ) ate fram the regular class notebook because this: ‘journal contains,
I the:.r ‘Own.: Prlvate information." It ls*c;nly f,fc;u_— thaﬂ an;j may be c od "

o ‘by amtheriargly w1th the pemussm
PR lt' ; ‘ k
' <y .
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HOW TO. INCORPORATE A P.S. STRATEGY INTO YOUR EXISTING LESSON PLAN

‘Teachers handle :confluent lesson design in oné.of two ways. ‘Same begin with
the strategy and decide on specific affective and interactive objectives.
- These objectives are implemented with cognitive “language learning objectives
followed by various .granratical Structures which allow the target language
.practice of the strategies. Progression is from affective-interactive-

.

Other teachers prefert@ select cognitive objectives andtnﬂiﬁenﬂfy 7
language structures tp be taught or rejnforced. They then choose ‘an dppro-

-~ Priate P.S. strategy‘which will allow the specific language practice to.

take place. Affect follows frc:né’éecific a:nﬁéntpréctme Progressiaon:
'azggg‘itive;affectiv?mteracﬁje_ : R _ . .

&;gt's see how these procedures work.. We'll use the grammar and sfrategies
JErom UNIT ONE, P.S. OKE as our model for the first procedire.

ﬁg .

LESSON OBJECTIVES: ‘ .

ido-to realize my,~ ' 1. The students will ‘describe themselves
; and goals in in terms of colors and animals,
i lar- activities. ' _
=¥ : , 2. They will understand various facets
: . of their perscnalities By reflecting
. on the meaning of the color and
~animal as they relate to each.

Interactive )

N A . 1. The students will greet at least five
* othler persons in the roam while ’
learning their name, color, and
animal. .

. . : {

2. They will engage in a one-to-one

- dialogue with at least one other
student. .

nitive

1. The students will correctly practice
the "I1" and "you" forms of the verb

2. They will correctly write and speak
. their selected color and animal.

}



" R : £ 3. 'Ihey will succ:essiully pract.lcE

; _ o - « - the traditional greet;ng fz:rﬂ's ]

o . S = "llello, my name is . -
. that's yt::urs?" . B ff

M Q‘LESS@N;

* o

. . of c:z:lc)rs. _ Muc:h c:::lor is mst
What the student$ do-to. =~ . 1like you right now? Write this
achieve these goals. , color on a clean sheet of paper.
. L - Read your color to five other .-
C persons. Then listen to their
colors. See, how many you can
Greet another person with your &
name and color. (Then students dc:
color and a.nun.al ) .

L : mlcr, and a:;x:mal Shs:iw th,ls tD
& ) o five other$ and speak tr:x them
= S . e us:mg this model. :

- ) , N, e Helle::, my name is Y A
« - : » My golor is (or I am) B
L~ ‘ ‘ _ animyanm‘ialls .,
Wt ) . What S yours? -

'I'lugﬂ;me work with a partner (dyad)
- . k- g i*,—,geat what; yc:ur partner says- ’

#

- Hello, my name is Billl. 1 am
} , gréenand 1 am a pa ’

' o _ & . Your name is Bill. You arc‘green.
Yoysare a panther. _ -

Teachers may w15h th provide gulded listy of both colors and animals from
which the students make their selections.

., . . .
E‘E’f}gctlt:n . % Use of Gestalt Vocabulary:
: . oA
What I as tcaéher do to The purpose of "this expanded dialogue is
help the students maximize © to provide the occasion for an "airing o
- thelr ovn insights.- out" of the student's perceptions existing
o : ' beneath the selected personal words.  You
help thom to delve nore deeply into "What's
behind their spoken word, " :
, ) -




s
-

e i

-

oL "+, - Teacher: Bill, you are green. How are
S LN ‘ ' you like green? -What do you
) ) -~ have in common with green?

Bill: Green ;s fresh ancl ‘soft. 1 a
- fresh (laughs). and sometimes S
~ soft. ' N

- ; ) ?

Teacher: You are also a panther How so?

- ! 7
’ ' : \ Bilk I'm always looking for actibn,
and I'm fast. »
~ When the students know each c::ther éu;te well, it is helpful to have other.
' studernits share their perceptjons of an individual, thus affirming the indi-
, Vvidual's'original statement that he sees himself as green and as a panther.

=

A The \:%t.rate;gies are powerfful in themselves. and do not require that-a teacher .
- . lead*the students into further self awareness such as we-have just described.
- Again, you the' teacher are your own expert agh:l‘are always free to design what

you see is best for you and the students.- N

In advanced"classesg the dialogue may be in the target, language. In begin-
ning classes, however, you might prefer to have the students respond_in .
. BEnglish. <¥ou, then, encapsulate what they've said into the target language, -
and ask them to re-state their response in the target language expression
you have just provided. . ‘ N

In this second exanple the teacher begins with the actual lesson (textual)
material. : ]

o, lselecta particular lesson frem your own text. Decide
;.. . teaching objectives. )

& * —\" “
%ﬁ Select the appropriate confluent teaching strategy which ‘
¢ will assist the learning and practicing of a designated

grammatical structure. Decide your ‘teaching objective

for the affective (confluent) domain.

Sample lesson: ot

Let's suppose you arc teaching the imperative. You are using a standard text.
Yoy have already introduced your students to the imperative forms and are

now .ready for them to practice these structurag-using theoir own_ words,
peanings, ideas, values, concerns, interests, and feelings. The studerits
will be discovering more about themselves while peacticing the language
structures.  Your teaching objectives might look like this:

[y B

=]1]1=~




L Teac:hlng DbjEEthES R : o i'i;,‘

: 1-;-,f‘The sﬁuﬂents w:Lng correctly ,;ract;c:e the m’g:erauve forms

: -+ of the verbs:- tp work: tr.:begm taenter tD“’lEEI to

: = :Yook; tt;: return t::» prepa;e. - =

Coghitive Cee .

) : 2. The students will select verbs of their cn.m c:h:)@g;ng and
rrean:mg and will praat:.ce t_l’aem c;c;rréc:tly insthe imperative
form. T . ! : |

3. ""'he students will ;dentlfy which persons in ’;he;r lives .
give i;ﬁern these or similar c:im‘rancfla.,‘J

i 4.% They w:Lll C‘:ltE; what feelings they hava tcmz—::—rd the recePtlgn
s Affective of these émtrarﬂs. '
- 5. They will recognize which camards they most fre:]uantly v
) : give to others and they will decide whether these conmands '
\ _ are similar to t.rx:wse which they have received.
; inter:ax:t%ive 6. They W;Lll interact with each other by \-G J.ng in pairs and ‘
\ Dy asking each other-facilitative gquestid¥ )

-9 : ~ whom do you see? o
' ' " What' is happening? ' . ; S

To whom are you sgea]ung? ' . . ‘

. ‘Who is speaking to you? ' :

-

i

Lesson: (Mdapted ffDl’ﬂ a standard text) "The Lmperative"

o Patterned Responses (Student Repeat)
Anyone want to watch television? A Sure! Let's watgh tedevision!
‘Anyone want to hear the news? Sure! Let's listen to the news!
Anyone want to play tennis? Sure! Let's play tennis!
Anyone want to begin? ‘ : Sure! Let's Begin!
Anyone warflt to preparc the dinner? Sure! Let's prepare the dinner! .
Anyone want o go back? . 8ure! Let's go back! '

£

Di;a;t;r;dﬂ Drill (Student Pepeat)

Tell flarianne to work! o Marianne, work!
Tell larianne to begin! ‘. Harianne, lxxgin!
Tell HMrs. Durand to caw: on m! Mrs. Durand, come on int

'(Kkﬂﬂjnlfr‘ﬂjﬂﬂliki(iTﬂW)lﬂPP
: “leacher: 1 owill qivu you a list of conmandsg.  As oyou hear cach one, seo
i you can Lhink of sancone who gives you this conmand. Lot
this porson (Lthese personsg) copee l‘nt.n your mind.

2% \ 7

=12=
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‘Lis

- Look at television! . & - o - Who' comes

your mind?

ten to the announcements ! ' vho cofes

your mind? . e .

-Begin! ' _ Wh:x comes

i

Play tennisl 1 who comes

13

your mind? -

-Prepare the dinner! s vho cames
‘Return! . . Who cames
Work! . ) Wio comes
Come on in! - . . who comes

f 1o
Teacher: Let's take some timd now 4o share our re$ponses. }(Al_lc:)wx--‘tj;re/

Teacher: I will write some cemmands on tlﬁ' 2 l:x:sa:d I want you to C-X:H‘ﬂplétéi .

- —— LR —
Teacher: MNow that you hav’*tgﬁléted your commands decide ‘whether this is a

P
o

vour'mind? =~ . -
e )
your mind? - e

4

BEEEEE8E .

=

:'Iéatzhet: Write down ‘each of theése camands and next. to earth_one indicate-

which persons are involved. Then indicate whether your feeling
towards the command and the person issuing the cormand are:

N

. . ‘ ‘a) positive (P) . _
! ' b) pegative (N) | SR /

for students to read their.lists.) you might ask them to share . -
responses in groups of four persons. . ' S

f*'}l

them by addingjwhatever words g

to you as you read the camfnands S
themselves. - - . - -

7
¢ ]

Ij:x:k - }'. 7 7 Y. T r _‘" | i - ¥ =

i
- - s - _ - i * .
— _ A ——
1
i

Listen -~ . , ; ' - o
‘Play T T !
Begin™ - R ' R BY
Prepare . ) i o

!
i,
o - ———— — ——
Work . . : o o ! .
1

4 [

= .., - Al T i

Y,

command tipat you are gi 1 U -arg
. Ieceiving'it from another. -See if ybu can recognize fée,mg%}.;
‘ k.. YOU have toward the cammand and-'indicate what these feel ings séem -

jiving to someone elseé, or wiether OU - are

cdlxample:  vork hard! My dad tells me izhis_ Sometimes I
4 . feel angry. .

Teacher: OK! I want you to close your eves., I will lead you in a guided

imagining. Take some deep Lreaths and relax yourself. Imagine e
nQw YOU are wu stage.  Sce the stage and seo the pdople in the . .- C st
Jalddicnce.  These persons in the audience are mportant persons P
in your lifo and ag you look carclfully at them, they Login to 7
yive you commands, Listen to their domands. (Pause ong minutd) /

Vhat are they telling you o do? o aware of your feelihqa as
you hear these commakls. What are you feeling as you hear cach

o ,
=13~
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7 . one? Some of your feelings may be piaasant;ggthersﬂnat

: 2 so' pleasant. Which demands leave you feeling” "up tight"?
A excited? pleased? angry? scared? happy? (Pause one minute)
” 4] . Take a'minute’now to slowly come back to ug here in this .
. room. Then wpite dovn what. you saw and what you heard
. _ ;. from-these persons: Also indicate your feelings.

e,

\X) " Teacher Mote: Allow the students to express themselves in Inglish a& well
' . ¢ as in the target language! For those wio may have chosen
: ) jj English to discuss their imagery; you will help them summarize
. . . theix statements into a concise phrase which then becomes thé
- © target language practice structure. You give them a practice
mdtrix sentence. : ) .

3

. OKF Let's practice yc:zLjr responses. lHere is your model.

¢ - (owandy - (versom) ° " (feeling)

M - =

v . ® _‘Plan on.going to oSllege!” (MOther and rather) _ “scared”

Cgr{r:ludingt Rémarks on this Lgsson: "This exercise and confluent Comporent
. « < provides ﬂie;cz%gasi@ for you to learn much about your studentss * "=
) . 7 the same timeg yom haye the opportunity to snare ‘yoyr ljife with them
< if you So-wish. Youiwill find that the mutual sharipg. of personal -
L — incidents energizes{foth yoyusand your students, an? Will cause moti- '
T vatign for c:ix;rﬁruniéati@haﬁf continued sharing as vocabulary and:’
‘structure ‘contjnues to expand to serve the -students as the medium .

» 7 7. . through which they can express impdrtant and .meaningful dialogies.

18

-14-

=3




H ¥ - ) : - - .
o2 - - . 3 o . s i
. 1 7 Ty Y ; - &
L i

&

SToio Tl .. A YORD OF CAUTION AND CONGERN . v . R

4

. ‘and responses as .you experience them. .See what happens withirr you, what
self insights develop: . Then select which’ strategies wotk best for you.
Igrore- those you have little rapport with, or those which you jsense just
aren't right for you. - ot - ' C. ‘

"Be aware Of your mptivation in using. the P.S. Strategies. Remember,
"Language from Within" is designed for whole and wholesdme growth. . This
implies an ongoing deepening of self idéentity and self appreciation, as

- well as'the development of positive relationships with others and mastery
of -language ﬂ(ﬁls "These,goals co~exist one with and for each other, -
“" 7. and they are directed to, both studerts and teachers. '
’ The subject matter (target language) of the class provides the vehicle;
.. for verbalizing what'one discovers. Others in the ciass provide the
" Questions, affirmations,-and positive feedback. The strategies them- -

. Before using tHese strateg;es with your students, you should first'try - & .
’ them with yourself and/or with other adults: Assess your gwn feelings = .

selves provide the appropriate sétting’, the affective cataj,yst at whose _ .

- ., . touch reflection does.begin. . All three, 'self, others, stbj
equal and necessary to the confluent: teaching process. : *
B B - ' T ‘= . n B

.. TIf you find that EETTE of your students résist a.ffect;vemr}:, 7é: o, ot -
Y seem’ to be ready or willing to look within themselves and self disc, ose, .,
‘ affirm their need not to participate in the P. S. Strategies. Provide' ‘2‘;

them with alternative work.- Readiness differs among individuals.

¥ Your students will grow stronger in théir sense of self ifentity and -
oo wWorthrif - you appreciate them "where they are". You validate them as
.. growing persons with-a set of beliefs, values, concéerns, fears, and

by gsequent’ choices. By helping them to become ‘aware of their inner ,
- . pattems, and by.caring that they be ‘“where they must be," you will in-

"* o each person, and cannot be coerced to ché;ige its pace. !Fi‘ou,i guitzie,

encourage; foster this gr@wm You do not direct 'it.

"©, Above all, trust youf ovn wisdom and insight intp the rightness and
appropriateness of what you are doing. ' Yoy are your own expert. The

. students .are in your class to learn the lariguage, But they are also
there to share in the insights and provisions you are making for them
to more deeply understand their own humanity. You can give them. the

' ‘tools, life. long tools, for developing inner strength and wisdam, if
you allow ‘the language practice to-be that of personal vocabulary. ' Keep
one eye focused-on your tri-fold ebjectives, and the other eye focused
on the needs; p;eferencés,l and learning rhythms of your students. Your
presence. in a humanizing class ig inyitational. You are there to invite,
encourage, and provide resources 'for ']\gfzarnihg:’ Your teaching responses
must be appropriate to the readiness of your students. ¢

. o ! L
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< The. strateglés fc:llgw the pmélples ‘of confluent, teaching. - 'lhese p?::m—
. Giples parallel the. frecommen

. “psychologists® for pmv:.cimg energizing leatning envz_rémrentg for self
: dlsa:very a:;d healthy c‘:mggmg pasltlve grtwl:.h They ara .

dations of both hmram.st;.c: and existential

areness of’ feelmgs as the sgurce of Efsanal nea:mig.

. Subject matter is learned anly when the studert ingests it,
sees how it'is related tb his or her parsonal life, allows
it to provide new ingight. into his or her various. persén-

' ality traits, and gives it back recreated in /a new- form,

' leWJ_ng f:tm a personal encounter with t_he sﬁbgezt 1tself .

Exanple: Mlan prar::t:.clng ﬂie verb "should", the Stlﬂénts
- . identify what expectations or' "Qﬁﬂds" are actlng
upon them at thla moment. 'Ihey E‘Iltlfy the
o - Source pf the "should" and cite t their feel-
‘., >+ ings are toward tlis eu-q:a::tat.l«:n, They decide . )
. e, " whether the, expectation is theirs, .or whether g ©
.’ -+ . they are hv%lg aca:rd:ng to-someone else's wishes. . -

2. D:Lrect mmcaﬂm. 'I‘he"“IgYau";aimm Sﬁggestai by ' -
< in, Bubér takes: preceaénee in humanisti® education.. I do- S
) n@t talk about - ar@thar rather 3 address myself directly to him Cor
~ ‘or her: Thus, in this b:ncklet many of the] strategies call for.
- the 'students to work with a,partner and to talk directly to
that partner. Sometimes they will be talking to the partner
- as representative of him or herself, whereas at other times the
pai"l:ner w11L stand in as a given- person.in ,the student!s life,
E:c;ggp;e; The sturients are working w;ﬂi verb "to be"
T and ﬂ'E aﬂjéctlves "happy", "s " , "tense", and
"joyful"”. They are working in gau's (dyads) .
. ¥
S#]l When are you happy? .
S#2 1 am happy when I am w1ymy .frlends
* S#1 When are you sad?
-S#2 I am sad when I see sad flliﬁs

- ¥

3. The use of non verbal forms of Cx:rmmnlcatu:n Same of the stratggles
"~ call for body awareness and camunication. The students orally
dlscuss their aét.mltles after ﬂ‘ley have, used their bodies to express

, >
Example: The students are remfr:rcmg their mawledge of the
reflexive verb "to feel". You give them same feeling

mrdsandaskthgntabemﬂmmfc} to own its
properties, and to exaggerate the word. .



R dynamic affective energies
Sy . .
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The studerits walk around the room and ¢
were f\éélmg that way. When this is cqmpl 1
conduct an oral drill by invitng the students to complete
the following statements. ’ ' :

P

When I am tired Iam __
They then show the ¢lass what their |

F

The teacher selects happenings of the mdment as springboards for
language wse and practice. [The immediacy of the enviromment contains
1ich spark learning.

re

in this class? ‘ .

right now?

Imagine ytsu could answer ‘for the entire class. . Wiat does the class

most like to do right here? .

We'll read our responses to each other. I'd like to hear what you
say because you might give me same good ideas for making any changes

-dn classroom procedures. - Or you might affirm that- you really like -

same of the things we're already doing.

S#l I most like to talk with others.

S#2 ;I most like to practice my writing,

S#3 I most like to dream by myself,

5#4 I most like to speak with other people.
N

Develgping positive and hel) oful relationships with each other.
The students will utiliZe many opportunities to give each other
positive feedback, appreciations, affirmations, and warm acknow-
ledgements. Several of the strategies call for the students ko
recognize a positive trait in each other ‘and to publicly state
this awareness. Others allow the students to share mutual appre-
ciation for each other. The teacher, of course, also involves
him or herself in these positive statements.

S#l (to S#2) You are a friendly person. I appreciate
you, . , ‘

S#2 (to S#l) . Ypu are a gentle person. I like your
gentleness. ' .

i

“g

it
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S#3 - (to S#4) You are a warm and caring person. I
feel good with you. '
S#4 (to S#3) You are an mtelllgent parsan I .
- ' appreciate this. s N

6. . The use of quided :Inagery ("fantasy journeys") as a means of
.. self awareness. Several of the strategies call for the -students
to close their eyes and allow themselves.to be led on fantasy
,jcxumeys Théy then chscuss their perscnal imagery.

7. Responsibility for cl‘msiﬂg and accepting conse guences of
: choices. The students became aware of who they are and how
. : they choose to act. They are willing to learn from their < T
' choices, and to use the consequehces of these choices as the
_ means to obtaining further knt:wledge or alternative passml—
- lltlES for actions. : _

E:-:ample: The students are practlclrg the "I c::uld" form

of the verb. ;

Think of one dé\‘i’isién you have made ‘Just recently.

Write it on your paper. Imagine that you are

| . surrounded by other persons who are giving you

. suggestions for how else you could have acted.
Each person says "Well, you could have - "
vﬂaa't are fhey say;mg? Trﬂh,en yc:u hava d@ﬁé thié*’ )

=

up::n the;;r: suggest.mns. Resp:rﬂ to each person:
"If I had done that I would have }

1] =

8. The use of projection exercises. These exercises, scjmetmes called
"Synectics" or Gestalt Awareness Exercises, allow one to see him or
\harself in an object. By addressing ocneself to the abjgct, one
"~ - " 7 "sees his or her own self perceptlms

Example: ' Here are four objects to examine. As you look at
each one say: You are . and I am

- ) .-
S#l apple., ~  You are round and I am round..
S#2 sandwich You are good for lunch and I am
: ‘ good for lunch.
A S#3 large wood " -jYou are big and beautiful. People
: statue % like you. I am big and beautiful.
People like me. o

The first student later mentions that he feels he
is a large per.;ﬂn ) 'I‘he sca:nd ;.tuclent acﬂmits she

with dlffarant pmscms ‘at lunch. The th;rd student ‘
5 admits to feeling good about herself-and her relation-
ships. !
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9. Active i.lstaun - The students learn the skills of listening.
* 1t each other. Language repetition drills dre excellent for

developing these skills.

B . 5\ N & ) P .- L . i -
Example: T. In this exercise sameone will make a statement in
R o which feelingg are expressed. The others will

S#l 'I got a "C" on a test yesterday and I feel
lousy. :

S#2 You got a "C" on yesterday's test and you
feel lousy. : ) _ _

’ ‘ S#3° I just ate a great hamburger and I feel '
' " satisfied.. . : :
* - .S#4 You just ate a great hamburger and you
" ' feel satisfied. :

* 10. The use of art, rrggsic:,{dra;n?til:f;, and poetry as rieaﬁfs of e:@reési@n.

Example: You play a popular song. The students listen to the
words and/or phrases and discuss their feelings and
imagery evoked by the song. '
Song: "You Are So Beautiful To Me)" 7

T: List those persons in your life wham you find

beautiful. who finds you beautiful?

. Once the song has been discussed, if proficiency level
permits, the students can rewrite the song in the
target language.




~ _
PREPARING YOU AND YOUR STUDENTS FOR CONFLUENT TEACHING
. . 'ii’ SO S ‘ | Y
You want -to prepare for confluent teaching in your ¢lassroom. You plan to
structure your lessons according to the personal responses of the students. B
Their feelings, thoughts, ideas, hopes, dreams, opinions, fears, wants,.
(interests, all  form the mosaic of your language class.' Their output becames
‘your input. Their personal vocabulary becames the content of your language -
' . _ Their affect provides you with core "meaning nodes" around which -
( - you structure your lessons. . ‘

From the very beginning you can set the tone for this personalized teathing ' ' ,
by asking the students direct questions concerning their learning preferences.
You invite them into the teaching process by asking for their responses to
how they want learning to be in’ your class. Not all students may be able to  °
give concise answers about their prbferences. Chances are no one hag ever .
asked them such questicns gs "How do you learn best?" "what kinds of acti- '
' vities do you prefer?” "What do you imagine will be the hardest for you to

learn in this class?" Even if same’are not ready. to respond fully to your .

" 7 questions, by inviting their participation in your planping, you will -set. .
the, fone of shared learning. The students will hear your message as one of
conggin and interest in them as unique persons with differing learning rhythms.

[

P . A . A . : :
*.You will more clearly understand the need-value-interest framework:of your *
students by asking them specific questions. Update the information once
‘ per quarter to keep abreast of the "latest” developments. It is good for
' them, too, to see the progression in their interests and feelings. If ypu -
feel the comfort level is high enocugh #m your ‘class, have the students read -
these aloud. You read yours, tool . \

L] = &

Name: . o

- what kinds of activities do X"DLJ like best?

~ . a) -in SCl’ml’? 4 :
\ b) in general? : .
what things do you do well? What ar§ some of your tale{xts? Hobbies?
Do you prefer to a) work by yourself? - |
b) work with a partner?

¢) work’ in small groups (4-6) ‘persons? '.
d) work in large groups (8-12) persons? ., .,

What do you imagine will be easiest for you in this class?




. What do you' imagine will be hardest for you in this class?

' ‘How do you feel about learmng a language?t”

chmg this class. As a teacher, what do ;ﬁu&:ﬂnat | .

maglne you are \& 7
the best possible?

o  helps the ¢lass 1

=
L L)

er, help you be the best possible student?
. i . . o )

L _ - L L - *
. What can you do to help y@u be the best possible-student?
te L] . ’ : ‘ : :

Anything else you'd Iike 6 say?

BT . L -

¥

Later on in the class, You can extract affective content fraom any one of
tres;é "loaded" situatjons. Here is an exanple. i .
You are working with superlatives.. _{'cugé;use these Coe
* information sheets and extract the students' responses
~ to the questions "What will be hardest for you in this -
class?" You design a language drill on this statement.
’ ! T , 2
T. What is the hardest for you to'do in this class? .
g = What is the hardest for you to do in another class? ,
- - What is the harfiest. for ' you to do at a party? *~ e
- What ‘is the hardest for you to do. in ‘the morning? + !

© s+ Offce the students have answe::ea these, you might have £em act out what is
/ hardest tb do in any of the' situations. .. . ' , .

T. This time you'll act out what is hardest for you to /‘J
do. We'll try and quess what You are doing.

Following this you might ask the students to read:their original statements
r:nthesheetsa:ﬂam@aret}eirrespansesthal tgﬂnseafthepresenttdjra

¥
-

1y B




—‘,ﬁeve::b“taﬁ“

Adjectives of destgrsgtlm (Eallclted f:t:n stxleats)

Personal’ Subjecl;Pm

- I YcuS‘erE‘We‘BEy

Possessive Pronouns: my your lus her. our

Ef;n;t&_ﬁ (the) arﬂ Irx?fuute (a

l ‘iEc:;b;.ng self in terms ::f- ¢ color _
_ aﬂje:ﬂve )

7.

. Bi-
s 9.

10.
l—li

'IEacl‘sa:H:ate- Ymmkeﬁchiceas@ﬁﬂaryauwﬂlprepatéa
m@aqlﬁtfxmwhi@ﬂesﬂﬂantssalecttheu

Same teachers prefer to des
. lists whereas others leave the students
In this latter situatmnﬂietemﬁgrm;gtﬂaen

persalalwﬁ:gl

: &J,gztjng important persons in one's life.
‘Listing ten words of persona’
..-Rankings in order of preference.’
", Conpletion of feeling statements:
- Identifying fea@s with places:-
“happy"

;@m _
"I amhapgym... ", '

""Ianhag:ylnnyclass "r'l‘,e? e

nezvaus"
Identifying feelings with imagery.
Life Style Preference Chart.
Identifying a "favorite" person or thing.

Projection Exercises (transferring a personal t:a.lt to amtlEr

"Ia‘lnervmsmthe

person or thing)

Voting (:Miing prefmé)
P.5. NE -

rams
Qwn responses.

' .give the students tl'E deslraﬂ

1. 'Iéacher. Let's begin by introducing ourselves. Harga‘s_ the model,

HEllG!

I'm

My name is

freevay ot

ol

a

—

ign guidéd vocabulary
free to éreate their

" What's yau:s?

&



welve tald our names, I vang you -to tell cmea ;
radjactive ﬂaatdEEEJ.baswiﬁyma‘e Heresﬂ'xemdel

ani I 'm (aijectlve)

“h éther. |

Fcnr ﬂus yv;u w111 wark w:Lt.h_lar::ther gerscm as ygur ,;‘ (dyad)
"~ Person. #1 will ask’ person’ #2 ‘the question: "Who are yau?“ and ’ Cel
'-“E-bware gcsu?“ ar:i persc:n #2 m.l; resr_gnd Then reverse t.he R

'IEacherN::tg*- Atﬂusearlgs@emt&ad&:sgmfe:mkeepﬂg
_sﬁﬂentsmmegm@ratherﬂﬁnammantgmrkmdm

B The teacher decides when: is tl'ie right time- far tlE stlﬂents tt; :
TR s m:kingra.:psarayﬁs ) , S

'_;l'ﬂwyﬂuarefehngri@tm HE:E'gtl’Enaﬂel Lt e ;

Oy

. (cx:l::r) o

Fbatcalarareymx?

partner Parm#lw;llaskpar&mﬂ
“Whata:lérareyau?"arﬂpe;smﬂm;lremﬂ

3 EEE@Jbe }“J:EEE as-an.animal. ihat amnal is mst 111'2 YBU
r;gh n:,w? Harestfenﬁiel.gl_- S SRS :

"?

| , Ilm _“ﬂ ‘ (ﬂﬂfE) ’7 ':; . EIﬂI' : » a@‘ﬁ{‘l} N‘f: . e
o T,‘ Here's the g.gstjm ycsu w:n.ll ask each Dﬂ'EI o

in

s m Ncw work with a pm:tner (Saxre Er@ﬂure as beFf *e)i_. B ‘ = a .

N -‘4". T 'mmk of- satethmg that sy:rhcl;zes ycu. ‘Give rréiﬁ;ur syrrbal arxi
o Imiltellwuﬂgmni;n(ta@tla%) .. Here's the -

\ L ! A=l = . . -

\; I'm (DEIE) M ‘ anﬂnfg s;mbcl;.s

e agh




RE’EEE ycm have wr:.tten yt;sur int:ai;c:tign read it to amﬂgr
'perscn ﬂnnreaiittaﬂmesaﬂgfsm&echss

% . The stl.ﬂents write ﬂie:.rnates, adgectives, a;)lars, an:ima;s, ard sgmb:lgf

S .cnanuﬂexcardarﬁuearitdu:ingt}eelasshmyﬂ‘enm;uamuni ‘

T *\ ﬂﬁmlmkmgattteaﬂerca:ﬁstgdetemsmﬁlarltmsa:ﬁ&fé

g// '_fembeﬁ&enﬂﬂmae;vesaxﬂﬂegthersmﬂeclass The teacher
T CoL might .then ask for a show of hands: - "How many pecplea:egrange?"f
"Hﬂwrrany people are. remus?“‘ ﬂg"‘ . , :

2. ﬂestlﬂentsdrawﬂeusﬂhglmagrsllca;d meyﬂaaafnmgm@syi
~of six persons and decide which are the similarities among their symb::ls._
meyﬂaendeslpagra@%ﬁml Ac::nversatmnrrayfallw ‘

- 2. our color lS R
o - Our adjécI:yE is ; R -

'Ihashﬂentsnakepcsters iutistratjngﬂzeugﬁx@mrka:ﬁﬂeteacrgr

_ . places ﬂisnarmﬂﬂ'em . )

s‘e:“ ol ’ . C
- 3. 'Ihe s*éuzka_nts d&cr;beymﬂﬁgm mtenrscfanaiject;lve, il:;r’,

e ammal anisyxtnl.-a e e , , ? Lo

. ;245___ L -




wafwantj‘ouu;narethe g
is ﬂemael.,,_ S

Hera'sthe@gstisnyaumlaskeachgﬂﬂ

» Mo are the important people in your ifez | *
e ﬁg :mp:rtant pgtgle inmy life are ,\ — -

T_, Since ;pu }E’W ‘same’ aﬂjer:t;wes, calt;\:s,—_ animals, -
want you bn deacﬁba ea::h irrgorl;antperaanin

--'ﬂmsﬁﬂaﬁa&awﬁaﬂveambyﬂﬁmtpmplemtheirlwes '
ﬂeyi‘aweachpar@nmmmh:arﬂﬂmwriﬁﬂeaﬂja:ﬂve, animal, “oolor, -
axﬂsjﬂrh:lfarﬁmpem ﬂEd;adﬁgscanhep:sﬁﬂmttemas o

:vmlsfﬂr’_;,,,f'sﬁagiﬁn :

| 2@ T.. L@stta;mrésﬂﬂdna:enﬁmvewmrtanttﬂpu.'m@n

R }Eukaveinﬁthismemlistmthﬂmaﬂer,i;;, '
;e m, Takepurtenmrﬂsarﬂrankﬂmmafﬂeraf e to
T T o M.ni:erlvﬁ:u 2 most important word and number er ‘10

T. Fi:ﬂﬂireecﬂie;sarﬂaﬁungelists- 'mefnurgfmw:_ll :
'mkeqﬂyarehgtgfmlﬁstakenfrqnﬂae‘maapahaveemh
Eglxtgi Ygum@wiﬂlﬂﬂtaimati:@rtantmrﬂsh:

ot v \
éec;&s wluch is #l

= "7. . i R L - - - 5 A

cfpaparhaveaazhgm@wnteﬂargraupran@gsa;ﬂpast“
the 4the room. Asktlﬁsﬁﬁa)tstaseeh:mﬂaeirmllstsare ) .
-:similar to for different from those of the others. Then have the students = .-
MﬁyﬂuchclassﬁsttErshadsmilarraﬂdjgsastlﬁrselves. o

! . . - = i

ST e g




BRI VR A | will give you & list of feal'l.ng wards,’ “¥hgn T'do this, T
S e e mtp;mﬂmﬂtafap;@ﬂntmﬂsmﬁfﬂﬂsfealug

For example, if I say: ha:pg;puham aware c:fwhgtpla@

gm' ﬂmhﬁ vith«'baingé

* tense. upttght" o

V _angry - | ___ii.L__;,;;,.ﬁ__
“on a high" T

: ,’tbi:g mﬂgm:ﬁtﬂamm&,uﬂyﬁﬁs
ﬁmvlmibaﬁmegfmmhewiﬂﬂnagml
.. enviroment Aﬂkﬂﬂsﬁm;sﬂm&fyaplﬂmm \

- maﬂiﬂgpr@iﬁmin\atpﬂgrmﬂisle

“1. ﬂﬁsb&nsarﬂadiplaﬁea;ﬁwngeﬂﬁﬁelﬁg
' B ﬂ:atpiatx &wiﬂlﬁgﬁth&._ :

2;2,_'&]1@@@:@@3@3&&35@@@&:1&@1
. to express their own serise of the word. You say "happy" aﬂﬂae
"sﬁﬁnﬁﬂrm """ tim'lm&"’sﬂgyzgr@aiﬁﬂﬂmﬂ'sm Im,‘if

e 2a T ﬁaw 1 want you- 1;::: l:LE‘t all af the faeiu.ngs m dnca
R P '_ givmgk Vﬁaxtmeadifeali:gwr;‘het}emsqfﬂﬂglag:{




f zeucaucutapartlculagpla&atﬂaeE:@l sut:has “mﬂﬁhallvayg“
- and ask ﬂgsﬁ:&ntgtaremﬁ by cit;.ng what feelmgs are evaked

P s-i7 o I 71 S mE ARt A EmE: meiatoemereen feermrome e emg teers Cremep e cw i Feoae

NDW we will' 615@155 our fmlles L:LEt afl mrbars of your fam.ly.

Next to each member mention an adjective that describes your rela-
« tionship with.this person. ﬂl&npuhavedmettusthenmﬁtmn -‘
, anaigactlveglventgygubyeachfm;” De] agt

part you will imagine ﬂiatpuareamﬂﬂrnénbgrcfyaurfanﬁly

':ﬂmlsdescr;blrgycu Hareyf,gtrerrﬂael

- -27--



any Way then ralég\\ya@ hani

cbwn ' most in -ant 1 msardadjectlvea thesapersq

7 *uged to éesa:ibe y::u, and’ tl‘bT /which you used to-desé¢ribe them. -
. . When you have done th:l_s, ‘share ydur Jmages and mrsatians w:.th

> thraeatterpars:ns -Usgthismﬂdel v oo

yx:su?

grpmuns “to me to E

;,;i_ ’_ what %Qes-hls (fanlly member).

saytch:m / AR
says: (Nama)

.. the indirect Eaumyalsamshtapracs /o
S ~'t1t:a faﬁmlatmg questions with the students. . This lesson could. -/
!als:heuseﬂtemeluieﬂetaach:ngarﬁpractmmgafttenﬁ::ect

I w:L],l call aut a 1;31; t:f mrds.

.~ (adjective oF nmm)

Ifg@uaral;}:e that word in

. 73,‘5"1&"‘7'; ) "

=T

fudge sundae

pizza ;
. football
stereo

pg’rysil :
mrror - -

/_
/,.



"A',j".,‘—

H'En are yc:u lﬂce (the article) o D
Iamllke (*l;hearl:lcle) vﬂEnI (aﬂj.crverb)

Teacher Note:" Yc;u ITE}' pfefer ﬁ: Erq:are a 1ist cf p;ss:u:le vez:b*
remses from which the’ students may ‘choose their remses. _
Ynumyalsclea\eﬂemspmﬁseﬁarﬁaﬂ,mwhmhcase, :
you mly the a:;rect vem fam _You w111 als: mgmgmim

x"_zr_'_'l‘_r i‘f:[mﬂcéfsmefmgersms Tlunkafh:wﬂ‘eyare Imagine =~
: tlm:patscma;it;.es Ne:fttge‘adiofttae;ghtaenmrﬂsl : ’
..:gavepuplacgﬂﬁnanéafafamspera:nﬁﬁis;u'xs:ireway
e \VEI}'MhlﬂEﬂﬁth]Et o : BT

3

T. Iet's do tl'e same e.}grc;% but this time ke'll substitute ifypes
affcaisfartlﬁmrﬂsmentmneibefa:e. ﬂlanlrrentmnthe :
ft:::xi yt:u tell me what fannus person is 1:1}:% that food. . |

: 'EQQ‘ 7




.Teacher the* ~.This. exerc:.se pravﬁes'tha at;casmn
va:‘:.%ty of food terms in. the target langue
Eethatsﬁrefa@inares remain the same i

these areé hagm;i.ng students ﬂE "vhen
mght l:e statai ,m Ezgllsh. S

»VAsk tha students to brmg in p;ctm:es c:f fcx:ds xThey then ertE the name -
. “of the food in the target language and they include the name of - the parsan
. . whom they associate w1t1;1 the food. . They al mdlqate h:w thay are lf
3 aceﬁa;mfa:d _ o A AR GO L

1. Nmz we are. gr:;mg to dglgn our gwn "L:Lfé Style P:éferan@ CIE.rt" T
1+ - This chart consists of identifying your favorité clothes, music, AR
" television prcgrams,,and the Jike. In the colum. closest to you -
" indicate your prefarafms. ;ﬂ the threa cthar q::vlumrs you copy
dawn the preferenees of. tl‘Ej‘th::ae athar mexl 4;5 in yt::ur gro:\up.

N w:Lth tlﬁe.j:s, ;

T W:sr};w;ﬂlapartnérarﬂaskeachaﬂﬁrqaéstmns Hare:.sypur

' .What is ycur favarjfté o o -
My favar:,te ;77 b ;5 -

T, Now makg out a’ "Lle Sty e Erefaram:a Chart“ for another n‘ember . /
;Qf your farnlly. You imagine yourself to actually be this person - :
" (family. menber) . ~ You respond to the chart as- ‘they would respord.
.Note the smula‘lties -and d;fferencas }:eﬁaean y@u and th.:_s t:ther

L]
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Aruitoxt provided by Eic:



“tD he.lleve" e
to hope for"

“tD dream"

- "o 'be able. i;:"
3. "tn need" = .
. "o remember®

15, "o choose".

D o don

"tﬂ EI]EE’ gq" -

. "o feel". e
v b & E _,_ - “tﬁ Eﬁlﬂ o - i , . o
B \ ) "“ "f 26 ;' N - o ’

“t:) laugh“ : o
surmary exarc;ses“

;‘-



-aretﬂ{mgtrxé'clssénaguldaitﬂuraf}@urrmna'

im jmé_,ﬂnat yt:su are :Ln yﬁur own'’‘room.

" huror ,H'mtélllgance

Wzr}i ‘in‘a dyaﬂ ‘with.

Vnu_ﬁtellmg* ;—awhat«yt:u ha tbére

= .

g about ‘all of: /your- perscnallty gifts such as Gharm,y.
L.Lsten Lo yt:surself telimg yc:u;'self
abt:ut yt::mf g;fts Here 15 yt:»ur m;hdel s -

K ¥ s

4 Bl - B
! )
I
|t ’
ol

NW J_magme yt:u are/ lmklng at yt:urself in a rn:r::ar.,, You' a:e

- what yau are ﬂémg.

'What g;fts d' ynu have
I have ‘_ ;‘:;' e

Hol

. Make a list'of your Most prized possessions. ¥hen you have .

done this find 'I:Iﬁ:ee c:»thér persons and read your- llst to

e h ia (ﬂEle.lté dl:eel;cm to. 1t. See
-Notice where you:-are. living; whom: you .

. are. with; how you arel feeling. Then' list all of the tnlngs

~-you 'have, both mater
. you have dr:ne ﬂus

ialistic and non materialistie. When. -

}H v j

Call mto yﬁtu: spec:.al EEESQDS in your life. '31.:;1]; of

Joht Do a pepos
Here's an e

ool Dder Brother

nality gift, or it mght be a:tangible’ cbje::t
mple: |

@iershed Pé'é%éssiéﬁ

) gcﬁd advlca
“ autcgraphaﬂ baseba;i

v
K

- When yau ha\re cx:n@letai your -l’st c::rt@are it m.th smeane else
in tl’E room. Say.’ "i_have = . L

R - —— = —— ——— "__‘ ﬂv—«(.

'gven you -that you cherlsh very much. 'Iius

ansﬂz&persanHngé—;s—thé—mél R

are yt::ur "ha’ves" 'w;th th:ee c:the: EEIEDHS. S




éachﬁavemm Séy- “Atf,_ L:
oAt school

= . [

B 24 T ;.Nx:w magma wu are badi in flfst grade Igst h:th t{ne IEATENE .
.. ... persons and thinpgs you like as a first grader ﬁ'@rg;@u e
. sl ¢ have done'this then'be in sixthigrade. Ther be in mllege

o -l_(t:rbe ﬁﬁntyyearsolﬂ) H‘x:)a:ﬂvmatﬁgyt:u 1;'}:&?

By W;:r]-: ;:x gra@s af fz:m:' an:'l share yv:ur réspchses He.re is- yt:\ur

‘_-NcwIanms:xl;h gfﬁe Zl.’ S '7'7;’7 e

BI‘NGW llst all of. _y\;ur favar;taﬂ . Next to- t_lEE nane wrlte-

i SRS « 1JJ:E .you because you are: dj. or ndun) . .. "o
' NwreverSewhat y@u are doing stme call intd ry G
“""all those. people who really like you! - Listen to. ‘thém t
: " why they like ‘you.. _They are saying: " - (Your nare) i

I l;ke you ba:ausa pu are - aﬁ(aij. or mlm) o A

e T Nwmrkw;ﬂaﬂlreeatharperm S;t facmgeachctl‘&r " Look’
Lt atthepers:nadrgssfmgaua:ﬁtellﬂgnmetlﬁngyaulﬁe _
-V'abauﬁtlgn.;Dathlsmtllyauhaveg;veneacﬂigexsanpurs”
?fﬂ‘ent- HEIElSﬂ“EEEﬂél N

!




tunity far'yau tn:) da the
£11 each of them what

‘students ‘draw - tha:salves in ﬂie:rrx:teb:@}:s or. Jaurna;s. They <.
150 those persons Wl'!:m they like arﬁ WhD 1:J-:e than Né}{t ‘rto -
: Eac;h person 'is wrlttan the n‘essage »

RPN “ j” ﬂ ight e.:cparxj thl v mta a gaasthn-anaér drlll ,
L 'I‘h:n,s m;ght -also be a good ta introd uéethékx rrogati
\ L ~"E’rt:smm1 m: - “D\?hr: 1ﬂces ol e

-

U Naw you, are in a f@atball stadn.m What ch yt:u hear?
L Now- you' are in the meuntains.: What do you. hear?»;:

_ . . . Now yauareattlebeach:"?hatday@urear? o

«,  Ya ", Now you are -inside your _body. ~What ‘do yoii hear? S

e ngaanyvﬂlareyau‘dlﬂgearﬁtellusvﬂﬁtpuhear. s

Tmagine y@u are in. these
s:.tuatmns L;sten t::; tl'E scmﬁs oL , oo

;{I'

“,E@uve ]L]St eaten san&;ach. Phat’da yﬁu hear? BT

LB BT EE B -

' ”Ycu are nervcus because yc;u are al;x:ut tr;: take tes t.
you hear’? ,




S -‘,-placae.; What Ex: YDLI see? - Keep ] teof all the mpartan’g,,
._th:mgs YDU are v:.ewmg. 1 aré :éaﬂysapan 3 our. Eyes and

g env::arm‘ent. Thasa are ;tans gt:u rru.ght wz,sh tD get r:u:l cf. When
o y@u have dcne this; work w:Lth a partnerl Here. is the’

"l

Repe thls same ‘exercise “anly | thlE tmésubst;'. te helpfu; f(:r
+ h What relpfﬁ th;ngs do yau g

.




‘3. T. This tme you are in a.spaces ’p cltcllng the. entjre earth.
- " Fram your p‘.’lSltlfm you can survéy the whole world. What do
« . you see?’ Be sure to include not only persons and things;
~ - but events as well: meetings, games, conferences, wars,
] hhenycuhavegicnetlus::ﬂ;catebya+gra—hdﬁﬂje:tte
.- “event is helpful. or destructive to mankind. Then share your-
B llEt Wlﬂ'lﬂ‘l:f%é@ﬂﬂfg&fﬂis Use th;LSIIEﬂEl -

Fn:nnwspacash;plsaa , Y,
What do you see .from your spaceship?

‘Teacher Note: ‘ For the smooth functioning of this lesson it might
‘be helpful to either introduce or review the mte::cgatlve
pronoun - What. You might also want to mtfﬁﬂUEE or review
. ... | the possessive PIQRDL]ILE my - your.:

‘For each bf the previous exercls have the students illustrate where they
arearﬂhﬂ'latﬂeya:eseemg ey then label the illustrations in the °
‘target, language. Be sure tao have 'them d@iﬂe the I'Elpfl.ﬂ:xess or destruc-
pvengss of each item, .
f
al o o
,x P.S FiVE o "to wish[ L "tn yant”

1. 'I‘. Thnﬂcgfallﬂ'éﬂmgsgbuwantr;ghtrmw List them. When
ycuhavedanethlsaldﬂﬁmcfﬂepersmargersmswm
" . could possiply give these things to you. If you are the source
then name yourself. Then ahare your list with another person. .
_ = "
¥ 5T want N
What do you want?

2. T. It's your hirthday. Your parents ask you what yt:u want. You =~
tell them. Eract;ca doing this with three other' persons. Use
_ this model. .

IJ: 8 your bz.rthﬂay. What do you want?

T. Now address y@urself o ma, your teacher. what do you want fram
. - me? First write your responses. I will then ask for v:alunteers
to read them. . , -
Teacher Note: Listen carefully to what the Etu:lents are saying. Same
responses may-be the "impossibles" but chances are you may receive
/ same insights into how you can match your teaching 'to the learning
i needs of the students, You might also take this occasion to tell
your students what you want from then. This can bBe a beautiful
c-xperience, especially if thca 1ist; of wants includes real humn .
i
/ <

/ : ‘ ; . :

L,




needs: : understanding, warmth, ermuragarent, presence.
You can either address yt;u;self to the entire class or
to each Jndlv;ﬂual

N@wlwantyautﬂclcse your eyes. I will lead you on'an
imaginery journey. You are walking along a really beautiful
road. Take a mament {0 enjoy the scenery andtﬂserseyt:qr
own relaxed feelings as you are taking this walk. whilas

wallangalangtlusréaﬂycumuceabc&:mﬂzeaanteraf
your road. You approach the box and you notice that it is |
very beautiful. You decide to open it arnd inside you find
three things you have always wanted. Lock carefully at

_ those three things. What are they? When you have a clear’

" picture of them write them down. Then share your fantasy
with a partner. Use this model. -

:—ﬂi

. What is in your box?

B There is (are) _ S e in my box.
- What do you want? o =

" Have the students draw their fantasy and ask them to. reflect on théir mood
as they do this. Tell them to draw the box and to illustrate what is in
-the box. Sare:ﬁieregnﬂie:rdrammﬂeyw;llmtetlﬁsentgnces"'l
want ." Then ask them to cite who

will help them obtain wnat they want.

3. T. select five important persons in your life. Tell \:ha}'what
‘ you want for them. Here is the model.

(Person's name) s Twant ____ for you.

=

Name . five people who think of you as being important to them.
Listen to these people telling you what they want for you. /

___(Your name) ~ , I want ____ ftor you.

T. Now let's practice these wants in dyads. Find a parijn:;r and

tell hmv’her all the helpful things you want for him/her. Yogr
partner will then do the same {@E’r you. Use this model.

For you I want )

T. Now you will work in groups of-ffour. First list your personal

gifts. "I am beautiful. I am intelligent. I am athletic. I

am humorous.” . Then listen to the others in your group, when
each person has spoken his/her gifLs then ask cach other for

those gifts you might like for yourself. lHere is the model.




l!

adjectives contribu

T.

=

Ti

(Person's name)  , you are o _+ Iwant

For this

Xercise you might want to listen to the
1 by the studeptg and then you give them

the most appropriate mmﬁfamﬁaj,p_ example, a student says:.
“Yc:}u are beautifull "I want your _(beauty) .

P.S, SIX

to prefer"

I will give you several choices and I want you to decide which .
You prefer. You'll move around the roam for this exercise. I
will call out two items and you will either go to the right or
to the left dépending on which item you prefer.

Do }éu prefer

QK|
this

Right Left

tacos? pizza?

Volkswagens? Fords?

hamburgers? hot dogs?

mountains? beaches?

airplanes? - ' boats?

jazz? . rock?

movies? - television?

mornings?. - ~ evenings?®!

outdoor acti- indoor activities?
vities

talking? listening?

working alone? working in group?

(add whatever items might be of particular interest
to your students)

Now that yo

u have chogen sides 1'11 read the list again and

‘You to wrilte your responses: "I prefer
."% Do this immediately a.ftfar I give

you the 6o E‘igsibilitiéﬁ .

Lot's work in groups of four. Yu will ask cach other: "what
do you prefer?" Notice whose preferences aro like yours.

Sameone has just told you they will give you enough nmoney to
travel anywherec in the world. Name the oountry you prefer.

Someone has just invited you to a restaurant of your choice.

- Which restaurant do you prefor?

Someone has just given' you $100 for uso An your favorite store.
Which store do you profer? '

v 1}‘;



I . ( A T
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L 4
[ 3

Teacher Note: 1In any ‘of these exercises you might ask the students } 4
to work in dyads and, after sharing answers, they address each

( other with: "You prefer but I or
(andIalsa)p:ef — —

r""r . . .
P.S. SEVEN "to go" ' f’) : N

1. T. I am going to identify particular fealmgs for you and I want you lj
‘ tnsaywhereyauafewienyausaxsetfesefeelmgs. Where do you -
go tf:“- ' x, .
be alone?
relax?
- - feel cared for? T
feel happy?
feel secure?
feel supported?
T. Use this model for your responses.

y )
When I want to __(be alone) _Igo _ N

T. Ncmre.aﬂy@ur responses far each one ‘to a partne
¢hose similar places for the same feelmgs

2. T. Answer the following statements with: "I go

* - Monday mornings I go J”" - .

, For lunch I go ' — T .

’ When I'm hungry I go _ ] - T -
‘ When I want money Igo ; T .

For var:atmns I g:) - ”’;,,__ N

When I am tired I go _ — —

When I am depressed I go — . y,
Third period I go o ) — .
When I want to be heard T go _ - ‘

(Ask the students to supply the first p&t as well.)

I. Now work with a partner. You will ask each other the questions:
"On weekends where do you go?"
"Monday mornings where do you go?"
3. T. I will give you a list of various profesgions. Imagine you are
in that profession. Where do you go as this person?

I am a movie actor (actress). I go
I am an author. I go

i

i

.- 7 14



e

b

N ‘4“

=%

= b b

3 ra

am a'politician. I go - L . .
am a librarian. I go - ) s
am a misician. I go ~— ; _ I
am a singer. I f ] ]

am a student. I{
am a minister. ge _
am a businessman/woman. I go ,,j L .

o

any persons with whom the students might identify.)

Teacher Note: It's fun to expand this drill to include specific

persons. 'The students name a person such as Howard Cosell anr:l
they say: "I am Howard Cosell and I go - - _ '

"Let's go!"

T.

Right now if you could Yo anywhere in the world where would you
go? Close your eyes for a moment and see this place where you
want to go. - Imagine you can actually go there with same other
people. Say to your friends: "Let's go M

You are a school guide showing visitors around the campus. You
say: "Let's go!" Which places do you choose to show them?
Begin by saying: "let's go - o _ M

. It's three o'clock. School has just ended. You tell some

people where you want to go. Say to them: "lLet's go

Somecne approaches you for help. This person is seéking your

advice. You respond to him/her by suggesting-that you both go
to a particular place. Here is the model.

I need money. Where do I go?
let's go

I need personal support. Where do T gov— —
Llet's go 7

I need help with same classes. where do I go?
let'sgo , B o

I need career information. Where do I go? -
Let's go e - : .
I wax;t a quiet place to just think about things. Where do ‘
I gor
let's go —— o .
I just want sameone bﬁ@ will listen to me? where do T go?
let's go , o

“=a,

i = _ _

(Ksk the students to gupply other situations.) #

# Teacher Note: This eXercise may be revised to utilize the "you go"

form of the imperative.

;415
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( Teacher Note: For the above e_}iercisés you might introduce each

situation by leading the students in a fantasy. Have them
close their eyes ard imagine that they are actually ina -
particular place. - Give them time to experience the place
ard to assess their own feelings about being in that place.
Give them a few moments to return to the room and to write
an account of what happened to them as they éngaged in this'
fantasy. Have them draw in color what the place looked like
and to describe the other neamngful persons and places
included in the fantasy ‘

;P’S‘, EIGHT "tg ]{ng;mw to do" so ” g

1.

T.

List all the things you know how to d@- When you have dr;sne this

compare your list w1th another person. Here's the model.

I know how to | - ’w .
Mﬁatdaycpu}mwl‘mtadtz? - : '

Now go through your list of "know haﬂs Yand rank them in order
of their importance to you. Campare }’DLNF list with anothér

Teacher Note: You may find it necessary to present the special

c:'x:nstﬁ.n:tlcm fc::; "l'nw tc: dc: scmaﬂmg“ if, your language

h
Now that you have listed all the things you know how to do,
add those things you wish you knew how to do. Dream a little!
Use the same model as befx::e but this time when you say "I
know how" you rea®ly mean "you wish you knew how".

Now I want you to answer in one or two words what is keeping
you fram knowing how to do that thing You wished for? Is it
another person? A situation? Samethirlg in yoWl? 1Is it possible
that with effort and belief in yourself you can actually learn
how to do this thing? Here's the model.

T. What's keeping you from knowing how to 7
S. (One or two word response.) '

. . Now form groups of four. I want each of you to make ten state-

m:-nts of what you know how to do. “Sane of your statements will
be true and others false. The other ‘members of your group will
try and guess which are true and which are false. HEI‘E 3 the
model.

I know how to
That's true’or (that's falsg)

40
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S L af Lo . i

-T. Now m\agge yourself to be a famous pa::scn As this person
~what ‘do you know how to do? By .famous person I mean sameone -
who is really important to you. Here is the model.

I am : " ] ' -

3. "to know a person" ’ i

T. Now look around this roam. See whom you know and write their
hames on a piece of paper. When you have done this read gt:u:
list to three others. Say: "I know . ' "

T. Now find one person in the roam wham you don't know. Meet
’ this person. Tell them a few things about yourself and ask
them same information about themselves. )

Teacher Note: Repeat this exercise frequentlysuntil the students
have met éveryone in the class. ‘

4. T. Now think of all the people who have helped you in any way.
List these persons. When you have done this share your list
with another person. Say: "I know T

T. Work with a partner. ILook at him/her and mention what gift

- this person brings you. Then mention another person who has
helped you, Indicate what help they give you. Use ane or
two words to describe the help. (Facing partner) You give
me : .

Whom do you know? _' z
I know __ (Person) o B .
What is their gift to yous o ' r

e

Example: I know Bill.

Teacher Note: It might be helpful to supply the students with

: probable vocabulary responses indicating the gifts. They
then choose their own responses from your qguided list.
This exercise provides an excellent opportunity for teachers
to appreciate ‘the gifts of their students.

5. "Summary Exercise" | _

T. Now I will ask yoy a series of questions. You respond with:

! a) I know a lot
b) I know same things..
c) I don't know anything

] 3=
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"~

What ElD yt:)u }maw about fmanﬁgs?

i : : i Sk

cars?

r sports?
politics?.
your city recreation dept?
religion? . T
health clz.nlc:s? . T '
our school administrators?
student goverrment? |
the others .in this class? .

‘IEaf:he: Notei This exercise affords you the occasion to scllclt

fram the students ideas for what students should know. You
can then include these "shoulds"™ in the list. This might
provide the cp;@ftmty for students.to p;ck up helpful items
of mfarrratlm

nts draw the most important persons in the:._r lives. 'H'Ey

w;ll use a:lars to determine their feelings about each person. They then
" indicate what thay }muw about, each. person and what each one knows about
them,

P.S. NINE 4 4, . .. "to believe".

List all the people in whom you believe. Share your list with -
another person and notice similarities and differences. Say:
"I believe in _ _ _ i "

Now mention other things, systems, or id in which you believe.
Use the same model as before. Share this 4ith one other person.

For this next part you will work in dyads. Ask each other the
questions: "In whom do you believe?" "In what do you believe?"
Ask each question fivk times. When ybu have done this then
switahandletﬂﬁper'j,mcd;dtmas}ungmbemﬂié

responder.

Now think Df all the people who believe in you. let a clear
picture of them came into your mind. "Listen to them tell you
that they believe in you. One by one these persons approach |
you by saying: " (Your name) + I believe in you." After
listening to those persons find a partner and tell him/her wh:a
these people are ;n your life. Here's the model.

Who believes in yt:u,? : 5
(Person's name) ____believes in me.

-4~
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" 'l. The students draw pictures of all the people who believe in them.
They draw themselves as the center surrounded by all thes:la supporting
persons. =, o -

2. Using colors, the students write out their list of personal beliefs
and rank them in order of their importance. They then post them for
All to see. When the students have had the chance to see every list,
they .then choose which person's beliefs are closest to their own, and

which are furthest, Give them time to talk with the person who is
most like them and the ane least like them.

Vv .,
-S. TEN "to hope for"

|=
len

1) you are certaik to cbtain it (C)
b) you will probably get it (P)
c) you will never get it (N)

T. Work in dyads. Ask each other thig question five times. . "What
do you hope for?" . ig L .
2. T. Be your mother. What does she hope for? Inang»erlng remember
to answer as she would. You are acting as this person now.
|

Now be your father. what does he hope flor? o

Now b an important person in your life. - what does he/she
- hope for? . : ‘

Now be your teacher. What does he/she hope for?

T. Let an image of these persons come into your mind. One by
one address them with: "You hope for .-

T. When you have done this listen to them telling you what' they-
hope for. Write down what they are saying. .

Teacher Noter Different languages show varied forms of dealing
with the idea of "hoping for" samething. Be sure to prepare

your students for using this form.

3. T. Imagine yourself to be some famous person in history. what do
- you hope for? Share this with another person. Here's the
) model,

Iam . T hope for

-45-
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1. Illustrate. the par&ans in your fantasy and indicate what both you .
ard’ they are hoping for. : o . _

" 2. Have the studerts write on’a small Piece of paper those things in
' their lives which are important to them. Have them indicate which
they have and which they are hoping for. Then %4sk someone to
decorate a box and put all their "hopes" in the box for praminent
L display in the classroam. You can also fill balloons with helium
s and put -these papers inside the balloons. Then let the balloons
fly free into the sky. o

"Celebration of Each Person". Each student ‘is.given an envelope
ahd is asked to decorate it. Thesé envelopes with name showing
are posted around thé roam. Each student writes on a piece of
baper one hope for the other students and places this message

. inside the appropriate envelope. Each student receives his/her
envelope filled with the "hopes" of the other class members.

L]
L

L]
1

P.S. ELEVEN | "to dream

1. T. Close your eyes and visualize your favorite dream. What does
your dream look like? What color is your dream? What does
your dream do to you? . How do you feel when -in the presence
of your dream?  When you are ready to describe your dream in
writing and use the colors to illustrate it. When you have
finished this share your dream with anather person.

T. Think of a few words which summarize your dream. You will
use these words to.talk to your dream. Tell your dream about
itself. Say: ' "Dream, you are , .

(adj. and nouns) , I

T. Work in dyads. Ask each other the question: ' "What do you
dream?" Your answer is: '"I dream about !

2. T: I want you to list as many dreams as you can think bf. You'll
have two minutes for this. When you have conpleted your list
share it-with a partner. Repeat the phrase "I dream ° :
and I dream ) o L

3. T. Imagine yourself to be six years old, As a six year old what *
are your dreams? Write' as many dreams as.you can think of. v

=

‘Imagine yourself to be'eighty years old.” what are your dreams
as an eighty year old? -

590




0% 7. Work in'dyads. Here is the model..
. You are six yea:s c:la Inhat are yt:u dream:xg?
Lo I anér%éiﬁtu_ng e
NE!W you are élghty yéars old. what are y@u dreaming? '

Teacher the- if the stuients have not already studa.ed age then.
fu rn;Lght give them the form telling them they are mnot resp@nslbie
or masterlng this pc:mt of grammar.

Have the studenits. draw their dream .a) now »
: ST Cort - b) atsu:yea:é
, .C) at eighty yea::s
lf clay is available yv:u mght ask them to rm:del their dream, tt:\ glVE it
a tangmlé farm. o

s =

ﬂeytlienlabeleachpaft"Imrﬂreaﬁ@gab@ut ﬁ‘} _ "

4. T Now I will ask you to be in various s;tuatmns or pj aces. What
... .are ycu drea:mng abr:ut?

Yc:u are . Egn an Jsland What are y@u dream;mg?
o y in a sail fpoat. What are you dreaming?
AN IR ¢ at a rock concert. What are you dreaming?
: ‘ in class. What are you dreaming?. s,
in. a record sh:p. What are you dreaming?
in the- dent;st What are y@u d.rearmmg? .

- ) * . . T . .
tD be able to" S

1. T. List twenty thmgs yt:)u are able tc:: civ:: When you have c’i@ne this
: indicate’ whether you do these things dlone or: whether you do
. w.. _~ them with others. Campare your list with three other persons.

"l‘i Review your list and rank each. thing you can do in Drder of itg .

importance to you.  Nuiber #1 will be » most jmpértant. When .

i

) finished compare your list w1th thrée rS. LI 7
T. Revié:w your list aga:.n Ind;cate ‘which of - the thlngg you do. is -
. , a) necessa;jr far survival (3)

b) lots of fun  (F)
c) helps Dthe:rs (H)

. 2. T. Imagine you are trying Cjttj pleasa ycur family, and Y\’Du are telling

V. them those things you do ‘that, YDU er:vw will pleasa them, Muv::h
' , L thiﬂga é]g }’Du cit(:? F‘Il ' o i
. ﬂ - . ’ ’ ) . )
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3. 1T, What' things do. you do in“this class® Indicate wluc:h act1v1tles , w
; help yc::u and which cause you: pfohlans v ;

T. Write a short letter to me your téat:he:_ Tell me what thlngs
you do in class that you v&Eh I would ret:ﬂgmze. Say: ,"I°® “‘
,candcx Wf;i,,,,, R -
- . Tell n’e wlﬁt I can do tc lElp yt:u in this class.- Say: "You -
. & "can do-. I 77T77'7j chelprE‘ e e
‘4, _T.s-.‘*Call mﬁ;y@u:nmﬂsma:nﬂvdﬂnyauaﬂrru:e‘erym Talk
to that person and tell- thgn&d}?;; they can do that you admire
- so much. Use the model: ' o o o
" 'You can _ R I I admire you. '
_f!E_. fmagme that this same person-i tell::xg you y.-.hat you can dt: that
. - they admire. What are they saying? B .
S . -~ (Your name) . - o .?';.;-;7.7'/7;77_1_7 _ , you t:an ;f IS
and I admire you. ’ / ' - ;
G:LVE eac:h person a’ paper cup.” 'K s@di; will also mrk On the outside of
the cup or sack the person indicates what he/she can do that is fairly
obvious to everyone else. On the mslde he/she ;gég_cates v.'hlch things
few or none }qnq about. . .
5. T. Think, gf three things you w:Lsh you CQLle do. Give ymu:se.lf
- the power to do them. List- these three things as if you can
- really do them. Read them alc:nﬂ to yourself and see how it
feels making the statement: "I can do . et
T. -Add to your list three ﬂnngs you can do. Form groups of fx:u:
persons and read your six "cans" to the group. ' 'The’ group w111
guess which you can c:lc and which you wish you could do.
: _“tD need"
1. T. List all that you need for suwvival. Say: "I need .
. ." Then list all that you need to be the best '
person possible. Then list all that you need to do well in
this class. _
T. Now work in dyaés_ " Ask cach other tm question:
What do you need to survive?
‘What do you nced to be tho best person?
What do you need to do well in this c:laim?
¥ \ - B ‘? =
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2. T. select important persoss ‘from wham you need samething. Address
yourself to them by saying: "I need - - _
from you."™ Then substitute the words "I want™ For "I need".
Notice if your feelings change as you switch words. -

3. T. Eragme you are a réfugée fram another countay a:fiving in the
United States. You are telling an.immigrations officer what
- you need. What do you say? _ ‘e

T... Of ithe needs. you mentioned which are your' "'’ . LY

a) most basic needs?

b) job needs? LT

c) -religious needs?

d) ‘pecreation needs?
$ T . Imagine you are your parents. As parent you are about to tell
= ~ your children what you need fram them. Listen to yourself

talking to your children. You are saying: "I need
from you." "

..+ T. How do you feel as you assume the idefitity of vour -arent
. talking to you? Do you need the same things from your parents
- as they need from you? Try being yourself now and address youy-
self to your parents. Tell them what you need fram them. Use, .. . .
the model: "“{Parents) o _+ I need =~ °
7"'* ~ fram you. ™ - :

,m’

~ T« MAddress yc:urselftﬂ meas your teacher. What-do you need from. , - -
me? . ’ :

ACTIVITIES: ‘ . -
1. Have ti® students list their most basic needs.. Dp this on a large }" .
piece of paper that will be posted around the room. Then have the
students look at all of the, responses and decide which seem to be .
- the most basic needs of the entire class. The class then posts what
their basic "class" needs are.

2. Ask the students to write on an index card what they need fram you
as teacher. You then post these on your desk or in a place visible
to everyoné. You might invite the students to do this same exer-
cise with cach qther, addressing themseclves to individuals within

e the roan. They then give the index card to the designated person.

/ . o S
: . i .




B ’ o . ) : y o e, ' . " . *;"i
‘ "’ P.S. FOURTEEN “tcr ra:ranber L A : ==
a - N . -
1. T, Imagma yt:n;x are abdut £ive years old, Wha ] pérs::ms, places, ‘, &=
o events .do you remember? Now : imaglne yt:u are ten years old. '
‘What do you remenb T2, ch it is your mpst recent birthday.
g What do.you remember? © it is last. summer. . What do you . gl
N remember?® Use this model: "I remember - T e
Sk > .at five, Yeats of age. ' _Do this in dyads. we v, -
/ 2. T This I w111 call out’ same fE;;:lg words. Indlcate what fo“{:%
nenory tamiﬂvduaiycuhearﬂﬁmrd. ; : -
o . ' Kl
£ cu L i.fr N
f ~
f
' £ M ’ ’
Iy
f
i ;{FT‘
T. Use '[l:ﬁ; iTDriel in stat:ﬂg yc:;m:‘ resg@nses to an:ﬂ‘;er .person. . b
o I ank r&ally EICltEd ]; rarsnber . 7;,, ' e
: R S T ; L -
e
Teacher Note: - This exercise should.be' preceded by some exposure to (’ _
the use of "I remember” as a reflexive verb, F
3. 1) 'I'lus time you w;Ll rEﬁiaTber persons. I will :x.mhcate various -
- ages such as "first grade", "fourth grade", and yt::u be aware
of which perscnsm mtx:)yt:u:md
You are in f;.rst gfaﬂe thm do you remerber?
You are in fourth grade. Whan do you remember?
You are in eighth grade. Wham do you remenber?
You are in high school. #hom do you remember? -
You are in this class. Whan do you remember? I
. - It's, the year 2000 and you are looking back on your high \
’ scl'ml’j,days Whaom do you :aranbe;r? o
T. Now share your responses with another persan B L,
s F,_..a-'

4., T. You are now attend;.ng the twenty five year reunion of your high
school class. You.walk into the room find see some familiar ’
faces and some unfamiliar ones.  Whom #lo you remenber? Who
remembers you? Use this model. ’ '

I remember you. You,are




'.I' Ncwyc:uhavecnenﬁmutetcl@ska;uundtlnsmmaﬁ

“concentrate' on the: people heré, “In a minute 1 am. gﬁmg
to ask. -you to close your eyes and EE wl‘::m yau remember:
Yc)u w:.ll say--‘ "I rememnbe = o

REES

, Yéu have tm m,muteg ta; W;EltE yaur aut@h:.@gra;hy men%y:su
=i 5 cle

j' . * : v— /: [ . B
Teac:her I\I::te., ‘.Let the studénts erté the autdjmgraphy as freely

IT ask” yc;utéc -the., ks you
gau w;.ll say‘ -1 mber T (évents, places, ér
: : pe.rsans) f’ T -

;"

-as passn,ble. . Then you asslst them to select the major Events

anci tD smmsr;ze the event in_the:. ta:get languagé;-r»_ ‘ b

~ E{arr@le. 'Ble Etudant says. I am playlng baseball an the |
_thtle League 'Iéam. 1 am h:tttmg the w:.mmg :un

You. suggest' I ‘am playmg paseball. T win the.
game with my hit.  (This is what the student WLll
actually work with in a dyad )

‘&TIVITE’* T o " . AL ) e
1. The stlﬂants 111ustrate ﬂ*e persons, and’ th:.ngs they ,"' ber frﬁm thé

Easﬁ 'lhey wrlte a sentenc:é or two des:rlbmg each cme_ '

Tell tIE studeﬁts the next tme they come to class you. w1ll give

. them-two minutes with closed eyes tD reca;Ll as many items as’ E:::ss;ble
L fri:m aramﬂ t}E cla.sSrcun o

A

Lo

FIFTEEN AT "tg choose" o o
'1‘. I will glva your a set cf items fram- wh;ch yau w:Jl cl‘mse the '
.. - one yau Préfé:. Answer by saymg "I c:l'mse Ny :

You are travelmg arv:u;ﬂ the U:utai States. Drj yt:au chcaose A

- | E e Or a t:ar'»‘
- You are g@;ng to p. play a spz:zrt. DD you clmse vclle ba;l
' cr bas}:etball? v DN 7

;
You are thirsty. Do you choose milk or a soft drink?
- You need money. Do you earn it or ask for it? . T
- You are tired. Do ycu go to y@ur Toam or c:utdcxjrs?

_51._ : =
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-"';:Yau want tr: be alcme. Dc: ya,, 'mdmrs or. QuthtDI:‘S; K
_ Yc‘:;u néed 'somecne: to listen tc) y@u.; DD ycu seek scmaane e
- older than you or you ' T

| Yo choose your friends) especiaily those v are |
-'f__clcasea tD you, - ‘Indicate which of the fallgwmg traa.ts are- T
~mporl;ant to y@u in ma}c;ng the selection,.

: 4
:t?r"‘réh;giaus T
“sensitive® -
4 coathletic . ... - - rom

< quiet - i
- gentle -
e --Qrgmzerjleader _ -
R i;'da:mg L gﬁ!:ﬂ student %
R, "'aagsérvatl\ze,, S e
"_deep th:l:xker

I ch:::eeafrlenawha is - o o

_-':Pbr}c ;n dyais Hare :Ls ﬂ';e mr:dél.

I ch:cse f:;erﬂs mﬁc are S

-8

Dc: a melle on your clasest friends. Wr;te ﬁcmn théE I‘Eﬂ’EE T
and list their qualltles.' Share thls with three éther perscmsi e

For both of these exercises ask. t}'E students tg vote on preferrai qua;thles.

... Call ocut the'words and ask_ for" a_show of . hands *indicating-who -in- the class:
7 chooses which qualities. 'Ihe students then see h:w they are 11]&3 or unlike .
the ché:s < the class. o

S L RS spmmRNY 0 T g d@"’ ‘

1. 7. List all of the thlngs you usually cﬂa on a wee}:end Cﬁmpare
; : o - your l:l.gt with three others and detemine what you each do in
K e + camon.~’ When you have done thls then clec:.& vﬁiethér tha -
Vo ,actlv;Lty_ T P A oL T




a) is- déne : fyr:)u alane S (a)
“«''b) is done with other- pa:ple (p)
Q) costs you m:snay (8) v

- _d)i is-done i

i\hat d:: yx:u d@ at Ecl“ml?

oS! Eﬁt this e;E:clse c:nly thls tz.ma yc;u are'hére-m' thg,s class.

3 T Zﬁfagma g is ten yea:s frt:tn Tow. PZ'E:E are yau? What are:‘if
T dgmg? ‘List at 1aast ten things yt:su see- gx:u:self dmng SR

B T. I am; ga;mg tx:; give yc:u hlc:c]-:‘s cf"t;.me Th:m; c;f what you dc: .
" :;;ff, durmg thatblaekaftmeatﬁsay "Ida — 77..'» RS

It's 8:00 a.m, - What ére you éﬂ:.ng? SO AN
It's 9:30 a.m. What' are you: doing? - . / Coe
© s . ‘It's noon. What are you doing? . o
oo 7 It's 3:30 pom.  What are you doing?: -

S It's 6:00° p:m.. What are you doing?
‘It's 8:30 p.m.  What are you doing? -
It's 10 OQ p . What are r:u damg?

4 T, This time T w;li ;uﬂ;cate a f@l;.ng s;ﬁ;atmn 'You indicate what: ./ -
yDu are domg : A _ , - N

R E’Quarefﬂ Lmeasy Fﬂlatarewuﬂcmg?
S . You are’ fealingci:h What are you doing?

o :;g’bxaua:efeelmggm.lty Wﬁta:eyﬂudamg?. e e
P !fg:xu*a:e feeling at ease. What are. yau dﬂmg? e
You are : at a ou
a . You are
T . You are f

/ You are feel
' You as




: ve the. sttﬂents wrlte cn;t the:.r “future m::tmna" fg: each
= a'd = all to read. Include yourself in-

yau sucsea‘l.m doing. - ‘WI‘EH mu havakfdané‘
~tni ; arﬂ share yc;ur mfa:matmn. - Use this:

‘as yt:ut- “nu;:rd ;image“ ' Be sumeac:h afyauhas achan::etr::j -

. H

e

! P.S. EIGHTEEN . - = .- "tt: feel o
1

1. T. Respond to the follcmmg questmns in one or two words, -

--of -their-discussions. ~They Write on paper what a particular individual

’ sut:c@ris at dalng.- Then- each person wears these "success" card
the class period. In doing this it is J.r@rtant that tha tea

_su:eeachsﬁ:ﬂent:e@a;vessmresptmses i _

=

ij-i / you Succeai at S ff

: T Répeat t.ln, safre e;«cefc:.se iny th;s t:,me address - yaurself ta f |
: -a parent. i- _ . y@um at

'~;T;",Addf%ss shelf(mneasyv:urteacl";ér 'I'ellrrel’mianz
: suecessful : v o

T- o

PCfL‘I\E‘IY

Thesttﬂaatscl‘msetrg' ',,;a:dﬂlecﬂﬁrsmtheclassastlﬂfm'

ls ‘-fdurmg '

;l.
Vo

———— — = = . iy




R w1th gmu.- farmly?
:._f,‘_g_‘r -’ . now?

- _T;”Waﬂi”mﬂyﬁs “and ask eac:h cher

' chqwrltedmasnﬁnyfeahngsasyaucm reme

ch o' ycu feel in tlus class? F Lo .
Tfeel e e e e

Clcsaymreyasarﬂrela;{. Imgamgtaleadyﬁumagmdai_
. fFantasy, Yauareallpmerfulrlghtnmanﬂyaucanttavel »
alywhareyt;uwant. Gatcafavurltepla@ Mienyauarethere
taket;:rett:really lock at this place, t& sense it, -smell it,
tcudzit,aucy:.t. M:t:.c:e;fyauarealcneqbrlfnﬂiersafe Lo

. With you. what are you .doing there? How are you feeimg? IR
MEnyDuaréréadymbacktcusheremthem ' '

Close -your. eyesandrelax. Iw;ll leadyaumagu;dedfantasy
Yauareallpmffﬂatﬂybueantravelmﬂiease ‘Go now to
Sam th ""n‘Ean;nngryou Vﬂiaayﬁua:r;vemthls,

m t@{etme t;: lccs}:at it, sense'it, smell it, and tcuch 1t.*'"

an and what. th;s” -roam. does - to-you,- - How ‘"
B zt:m? What's going on in the: rmn? Are ST
th Qﬁ;ers?_ Again take nc:te,cf your faalmga. o

' C‘lcvse yc:ur eyes and rala;:. gamg tn as}: yc:u tg c.all c:ar!:am \
. people. into your memory . Nt:w allc:w individuals w;th whom you

haveagaaafalatlmigh;ptca:femtaygurmm Asgculcckat
thanbéawareafwhgt feelings arise in you. . Wl ymhavedane
-this write down their. ;uutlals and indicate #} feelings you ~ =~ T
ass@zlatemﬂiﬂiem S ' _ . LT e




tl&ns arﬂ c::ns:.deratmns. It 15 well tq*-allm class tm

- for-some free discussion of. whatever materlal arises.:- En~ .

c::»urage ‘the students to approachindividuals with whm they

¥ feel there might ‘be’ important msm’ﬁe:i:stanﬂmgs, Emd tD
re::anclle ‘diatever tﬂ;fferensas may bg present r :

e e

p s. me'IEEN R "trj seem'

l '1‘. Nawwe Efé'g@lng to c::r@re hnge a;:e as’ cppaseﬂ to lﬂuwe

2 '1' 'NQM reflect on hcw cthers see. yt;u_ : I:nag;ne yt:\u ate ancther

... seem.to-be. 'Folléw this: xrniel an the 1eft side. af yaur‘ _
.. . paper write: ."T am S -
On’ the r:.ght El.l‘ié Qf ycur papar wri,,:" T =
T F\?henycuhavedﬂnethls;mrk:
.‘mthapartnausmgtlusnndel.,, _ .

chE ] 7”7 o RN R

i

L persmlaakmgatycu. Say: - "You seem to be "
Afteryauhaveéareth;sgubackcverml;st@?‘sears“

-and check to seée which persons are identified with each "sean“

Whatéllsyauﬂaatymusatabe c;ertamway?

3. T, E:r th;s exercise gc:u will: work-in dyads. Crne Df ygu mll

- Liegm the dlalcgue by saj,rmg_ﬁ " (Pergcm's nanE) B
Lo sua:essmn. Efl;er each statement the parsgn wha is J:EGEl.Vlng
“the information will reflect updn the statement and ﬂecldé o
{heﬂier he/she re@gmzés the statarent as bemg tn:e -

(Férsansnaﬁe) B Jytzusesntgbé

 That's true. Ia'm' - — e —
Iégnatseerryselfﬂ‘xativay.;- i . o _



Having j

s6 list what you have learned,

ust heard your partner“tell you thidgs he,
in yon, did-you learn’ any new thinge ‘about.

S remarks’ of others. -
. “Of thege aspeats asftd-‘-whethef they can’ re

. they feel is true for themselves.

= (o -them)-or-uhether -they-see“absolutely ng reiat

éherNDteIndcmgﬂieabaveazercEes:,tls vital that
you encourage the Students to. accept as true only what' ' «-
- In no way is this . - *

exercise intended.to convince individuals that they are | v

 like othérs perceive them tobe. On the contrary, the =~
- exercise enables’ one to deepen awareness of traits evi-

. dent. to others. yet unr

1. 'i';_ . hen do you' usually laugh? With whom tx::yc;u usually ‘laugh? -

T When was. the last time. you'laughed

" do you feel -when you laugh? - work
. When do you laugh?. -
+ . I laugh when = '

: ‘ecoc ,gai;bfthanselves*ﬂus
| Barves to deepen self knowledge. . . R

5.

- Where are you when you laugh? '. How

often do you laugh? Hoyw

with & partner in answering = -

I laugh when I am with

SRR With whom do you us*ua_lly laugh?

How often do'you laugh? -~

I laugh _

How do you feel when you Taughs

' When I laugh I feel

£

5

" You faked it.

T. -When does laughter hurt? ‘When have you been hurt
-~ When have you hurt sameone with your laughter? - -

. L e57=

atla/fllm’*‘ B E

at’a song?.

at a joke?
at.a person? _

© T. When was the last time' you laughed and.didn't mean to laugh?



i(?;lcse yaur eyes and I w1ll ;Lead yéu on & gulcled fantasy trlP- B LA
~( + You are all powerful now so you will have no ‘problem arrlvmg
"at your intended cﬂestmatmn, Go to a beautlf_l,u forest- and

l:eg:m Jﬂal}ung ‘throug - your:. fc:res'

‘Bceneéry ‘and to sense your own' feel;ngsr.ri (Pauéé)ﬁr
. 'sunny ‘spot whéré you can sit and rest awhile.  As
s:.ttlng ‘and :estmg yau t;lc;se your' é}?és and. begln

you are -
to Lmaglne S

.'-;_what humor 1coks like. ‘A symbol or image of ‘humor will now -
-came to- you. ‘Examine it c:lw:sely. (Pause)  Hold your symbol.

for humor in your rlght hand.” Now allow a syirbal

for. sadneas

- £O_emerge.... Hold. sadness--in-your -left-hand -(Pause) Bring =
- 'hunor and sadness together and watch them cbnfront each other.

-~ What-happens when théy meet?  (Pause)  Now c‘b.sm;ss ‘sadness anri' o

- address yourself tt: hmrnr anﬂ tell: 11: what it does for you. -, .
- ’ (Pause) . When you are

- "Humor ; you

S s

- allow-humor ‘to.remain, ~-You-have this power: - “(Pause) " 'Now -’

: ,reaﬂytakeycurﬁmﬁmbacktmusmﬂusm Take .
. some t.‘LTl'E tr:wrlte an aceaunt of- yczut- jaurneyiij_ o

Teax::her Note: - When tha students h.ave c:ﬁplatai.,,,thls fantasy g:,ve

— ) therm €ime ts:wri\te about ‘it.  You may then invite:

it with cthers.; iOnce they have done this you can

them to shs;é IE
structure a’

language drill. Thé abt:rve stated questmns can be répéateﬂ

-,Efte:thlsmlagery

oo My laughter:énables me .

. Sadness enablecs

My humi)r looks: ln_l{e (ml or 'Siiaage)
- PN S

#

i ‘;‘ﬁ;}‘, :

< Have thé st\,ﬁaits tiraw the:: syrm::ls and images of hLﬁ:sr.

‘Post them around

the room. ' Have each person' laugu and-listen to the d;fferent typés. of .

1aughté.r in ‘the rmn

P{S;- IM-CI{E m; Slzfmary Iessans f@r the Entire: Uni.

“b) ‘at school; ) here in this .class, " L;Lst at leas

t“

- 1“;", T, I want y@u to ﬂunk r:;f smE varbs whlch deScrLbe you at . a) hme -

ttl'gfeeverbs

'desc:r;b;ng how you are~in each pPlace. When fmlsheﬂ re.ad ymur

: llEt tc ﬂlfée chers. Say “At ru:me I am

T, List your three verbs in order of t‘ne:\_r importance

tgyt:uu at

- that’ particular place." Which of the three verbs describes you.

- most campletely? We'll read them aloud to see how
'(m the class have the same Iesgonses. o

many Eeagle )
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ysic 1alitie ’*wmtelléctﬁalwff ities;emotion

: gual.ltles, a;xd spirltual qual;t:.es. - You can alsa give.your- . -

- - self talents and gapaclt;es. .Take notice’ now of’ ITJW you are-:-

' creatinhg yourself. 'What do- you look ‘1ike? ' What . ;:Dwers do -
»'-yc;u have? Descrlbe- _ urself usmg th;s :rt::dél. oo ,

I am a pa:san wh: i

—_ prefers

1. Each: Studént ma}ces a self p:;r:tra;t us:mg plc:ftures, ::aala:s, pa;;lts,
- .or whatever maila is available. : These portraits will be pﬂstﬁ‘ LT
‘iarnmﬂthertxxﬂ They may be ;rrag,maias "birth announcements" T
- +telling of yt:ur arrlval anci :mfc:rrmg the world what yt:)u w:.ll be SRR
!-ljke.“r: Coey o ' L
2. G;ve Each student some c:lay.. Each g%rsan m:lcis ﬂe Elay as J.f he
- or she were fashioning him or herself. The student talks alauri _
-while working with the clay. "I am athletlc.: I 1;]-:2 act;c:n. I
- have frlenﬂs o . : ' -

-59-




: s 'entlmslastlc
wealﬂmg .+ ¢ phlegmatic
- passive’ / SRR AEINERS .w:)r:léd ‘
/Lm—athletlc S T nervous
e cantious T T fastldlgus
.. plainclecking . messy R
T IR Easy-gt:mg o - high-risk - -
SR s e PDS’lthE R '{'_lc:m—nsk '
easy L ugly , -+, ‘hard mrk_uig
R s d;ff;cult* SRR USRS "'I’Ea"}’ el cgatigfied et o T e e
R - relaxed . S lighte o 0 oo successful . . -
o temse o gall . meditative
- .ideal” ,“_"g.; L shgrt; Sl j@yful '

“_: P S Cx::nfluent Teach;mg Strategles-‘ a L

‘2.

Oing - ’.[ErnE of P;’ljét:’l:lves'
esponding Spantaneausly to S:.tuatmns S T
3. Choosing (E*rafe:ences) ‘ _ A

E 4i>-, - Vf!’ 171 E ' 5 . o 2
-7 ¢ 5, Identifying ijages w;th berﬂs s e
T 6;.' I?alﬂmlgs 7 o S - 'lé' B “ o o ' - . lnt X
£ 7. Identifying: Par@ts Relatwes, a:ﬂ Dﬂﬁrs as Tﬂey Eelata : ST
o with Oneself _ , L
TR K _E; . Icientﬁymg Ejd D;m;._ng Féellngs" T ’ s T

. -

e e =60=T




11:_{__@}35 s;tuatmns. Imag;ne yt:u afe in’ the L
"'}‘,ves t;: deserlbe h:sw you: are-at. tlus rrr:rren, SRSty

PR f_Yau aré al:u*:ut t@ tz
R M :Yc::u aré at a ij : IR
c 4, Yt:u are waiting to gee 1f yt:)u have been c:hs:sen f@:,_,, S
———=——the-school-play- SR
...5. You are stretched. csl.ﬂ’: on. @ warm. S'Lumy “beach. -
o 6. Sﬁregnehasgust';iananna:cmdyau.;” .
IR X .Egua;‘elate for a par alﬂpuarecaughtmaj . Cow
C . traffic jam. o T
8... You are Iréetlng wi '; yx:ug: school cmmsallcr. ;‘ ’ LT
T 9.0 You receive a note a: king you to call hame. ‘ P
;- °10.. You have been asked| to run for'.the . (:ff;cé Df Pres;dent S g
P T R Gfaclubt@mlcﬁmubelgng. o
R T & :Dtl'ers dre pressuring you.to.do’ SEﬂEt‘hlng yc:u aren' t . i
LA C T 0 -sure you really want-to do. \ - Co
A2, .YDu waJJr: intothe gym and the- band is playmg. e T
cwel 1134 You into: a movie “theater after the f;_Lm has .- e
ST LR begqun and. the theater looks crt:wdad
. . 14. SGTEDH% ;s ahaut thleS yéu. T
. I

s;tuatmns wh;ch E’V@]{E
can éaslly :uientlf_y '

1, T. Now I will call out a; 1es Of words. You decide which word .
A Est descrlbes y@u, A Lo e

o '. s T e vorrded . - Care Tess
o e | Assertive’ . Passive = .
N . N T Un-athletic
T e - 'Plain Ioocks
v ' ’ -} Go-Get' 'Em ' Take' It Easy

-
ot




B Earsangn the’ ,igh*l;. is’ alsg -_tenf _Zem
-'.-,1s'called a: cantmlmn g '

catis g
_ _ L) ;f yﬁu
'worrier" y::: nught ran]-: Lufself an B 9 10 on "
m. You. say* ‘"1 ‘am a Wcrrler" #9.; o .

T, ‘Nc:w f;nd thréé che; parsans Each cf yz:)u read yt:)m: llEt tD the
: _ t:tl*ers usmg th:.s m:ﬂal. 2

20 T Imagme that ycu a;e scme fém::us persc:n c‘:lmsapaa pe:r:san vﬁmﬁ yt:su
~ v . respect very much. . Imagine you are this Eersc;n and ‘rank. pufself .
(as this persm) Qnﬂzesarrecantlnumn. R _ A
A L 1j~®ﬁ :
T, C‘:rrga:e y@ur own cmtmuun w:.th that of tlE fam:sus persx:m. "How' 0 e
. are yt:su llke this parsan? Unl;ke tlus perss:n? R

oLl : » . S '

P@.g@ﬁ“,f_”  *”:j,";f:-ﬁ--f; ;  ;ﬂfﬁ?i

L T Towdll give you a list of aﬂje:tives. When I do 1et an image
EE S eome J.nt:: yt:ur rru.nd wh;ch in scneway relates to the adjer_:tlve.

el “l::eautlft.ﬂ Sy éasy
T ougly (ﬂ;ffléult
-' . " beavy | . relaxed . . _ Cime
S -;='fﬁ@ﬁj= s ckense T
B Ty |y M .. ideal
. o @mt S o real | P
: ’ excited. R
¢ c:alfn '
e paaceful
responsible .
¢ 1 : “irresponsible
'del;ghtful . interesting.’




;f:in tha;.r Dr;ier of mgcrtanae

Take thlS 113t af aﬂjectlves ”éfﬂ imag oL
o +.with' someone whc.x doesn't know you: very well. 'Which ‘adjectives .
. mula ‘this person- seléct for you? - :Which. adgécmve.s do -you-hope ™

'the ten whlch ‘ar the rrt::st rream,ngful

t,tgy select, for you? When you: have done’ this, fmdapartnar o
*You may speak to" this person’ only by using your: select’ list. r::f :

adjectives. - Tz:y tc: begm an actual t:x:nversatmn us:_ng anly

e adjectives. -

I w:Lll 1151; CEI:talfl persc::ns fs:r y@u to c::::ns:tderi. Vman yc:m '

s think. of - these persons, what' adjectlvgs d::: ycm hea;;j them -

.uslng to des;:rji:e yﬁn:f’Q L e Ll e

- li

" Notice if any unpleasant adjectives upse

. Is there anyl:hmg yt::u can d@‘? s

Fathe: R N -
. Brother ,_ L
Sister ' - oo
" Aunt .
Uncle’
. ' stranger
'bcyfrlend ST T .
- myself (your taat:her) o A
sma:ne m *lzh;s room - IR

"f-.'Add pérsons to y@ur list and cmt:nue 115tenmg t@ thern gl\?’lﬂg '
- you- aﬂjectlvea ; Thgy say:: " (¥;3u: hame) f’yt:u _' k

are . : B R ]
—— —_— — R

Of all the adjectlves athe: pe:ple use to desc:;;ﬁ you, j}qiﬁéh ’

aﬂjectives please you the most? the least‘ ,Llst than and
compare your responses with another person.. Ask your partner:.

~to-deseribe you using these" adjectives  (b6th Pleasing and ﬁQﬂ‘ '

pleasing) and get a sense of how you" ;&1 hearmg ‘the .words.
t you. If so0,
er Eersan S view of. youz

whatd::yaudcab@utchamgmgﬂae ot}

b

In: any of the abc:ve exercises have the’ stuients draw the Eerscms
. represented nﬂ;cat:nj what adject;ves are ;anulvéﬂ

67
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the: rcn‘n and\ encaurage v

: | ts to’ -how 1 i iem the room- cited the saIrE L
“unfémrabl édie\:tlves Th;s c@uld; ead to develép n

t;)f th@ughtfﬂl g8 ATT-using  wa rds tr:\ ci scrlbe chers; :

"_'YDu W1l1 need a parﬁne: fr:r th:LS e{,}ae_'rc;se Onelof yr::u w:_ll
- call out an’adjective and the. étheﬁ' will respond with ‘the

. opposite form of the adjectlve " how. rrany palrs yDu c@i
cr:frecﬁy ldentlfy ; A

Sy NQW we w:Lll repeat th;s axégcg_se @nly tlus tmE -you_ ‘l;*}iaur i

ST parther | lare a team working ‘with: -another team.  The two c::f I

B you se:LéchetlE adjectives -and see 1f‘»thg @thez téam can’ T
a - R h;dentlfy éppaslte fc;rms A _ o T

,-'ﬁﬂ';e E‘S.'.L}; of you will’ act c:ut ﬁtetadgec ives. m ‘Some s:.urt Df
gr@up b@dy cﬂllageif PP ER L RV -,

ha;d wc:rk;ig
‘satisfied : - -
successful v
“enthusiastic . Lo
- phlegmatic .. N BN
. worried: ; s
E nervmus ST
. ?._»‘: . ji}}iful .-_l. . . S :-l_, : :r_

e 2 T, ,W:rk in gmtq::s c:»f six. I w111 glve‘y@u an aﬂjectlve and

"!ﬂ",)

o ;L T.. Now lrnag ‘that-#ou-are in my plac::e ag tr?a::her.-_ Whét is -
: i teacher Qsay:;ng to yt:)u'? : L;st ﬂﬁefadjectlves o g

" 'I‘eacher Nx:mté Thls is an E}B:Elléflt éxerc;se f@: you gd ga;nf RN
" .. insight into. how the students perceive your att;tude - ‘JC@\
' toward tlgn -You could use this information to t:lear up
.- -any misur g,gzstardmgs baﬁveen you and the students. ‘You = -
. can also lélp tD dlst;ngu;sh between the:Lr own fantas:.es: :
: .abr:put hesyse]

=64~ |
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PRCNOUNS
lﬁm&ﬂmmsljerhgﬂggggﬂgn

t:: ﬂEﬂ
3. Interragahve Pmmuns Who What

Ct:nfluent TEacllmg Strategies:

f"

1. Sentence (}:rpiepmis *
2. Reflecting on Personal Gifts and Talents

3. Gestalt reness Exercises
4. (ﬂmsmg
6. ,Internal Dlals:gues ’ e

7. MAppreciations and Rasenb‘rents
8. Guided Fantasies
9. Imaginings

10. Personal Inventories ) )
11. Rankings !
12. Conversations With Other Persons
L
69
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P.S. (NE . Direct Pronouns

[ 4

" 1. T. I want each of you to think of all the special talents or
gifts you have as a person. For example, you might say:

@ "I have intelligence and I have humor". List these now.
. < il you are finished with your hstmg choose a partner
wham you will work. Here is the model.
What talents or gifts do you have‘?
. I have -
You will first answer with the talent or gift airn:l then
‘substitute the direct pronoun it for the noun.
Teacher Note: At this time it is good to circulate around the
roam to hear what the students are saying about themselves.
Write down as many traits as you hear them saying and then
listethese traits on the board. Wwhen the students have
finished, point ta the board asking: "Who has, 2"
The students then answer: "I haVe it."” I
2. T. Now list t your most prized possessions. When you have cmpletaﬂ
this, work with a partner and ask each other this guestion:
 What do you have? i
+ « I have . - -
I have 1 (them)
T. Let's pos Durllststﬂséalnunanyafushavedesamprlzed
possessions.

3. T. Look quickly around the rtx:m Notice carefully what 15 in the
roam. Say to yourself: "I see - B " Do .
this now. | You have one minute. ~Close your eyes and again try
to visualize this roam. What do you see this time that you
missed beflore? Write down:

¢

I see 7 R
I sce it.! (them) L

T. 'This tuné work with a partner. DBoth of you close your cyes.
One person visualize samething in the room and say to the
other person:
I see P B . Do you geo it?  (thom)
Yes, I see jt. or No, I don"t sce it. C )

_bﬁ_




4. T. Work with a partner. Look at your partner and tell what you
see. Let your partner respond: "Yes, I see it!" ‘or "No,
I don't see it!"’

T. Look around the roam ard be aware of what feelings®tome to
' You as you look at a particular thing or person.. Do you
" feel excited? calm? bored?.joyful? depressed? .What do 'you
allow the item to do to you? Write your responses using the
. model. ;

T :gz it. (them) —— , i |
I feel _ 7 . 7 Cor Iam __%)

o

5. T. This time I will call out a variety of words. When you hear
the word decide whether youwant it. Respond either:
"I want it (them)" or "I'don't want gt (them)".

. beach . motorcycle , ring
pizza - hamburger guitar
Datsun 240Z - herb tea drums

_ dictionary mountains cake

" party class office water bed
new clothes : movie ticket . Jjob
new shoes more friends more free time
surf board. . - 7, « tickets to dn athletic television
bicycle ; event . telephone
vitamins records "sameone special"
authority - flowers freedam

3

-+ Now work in groups of four. Each of you make up your own list
of things you want. When each person has done this one by one
read your list. The group respords either "Yes, I want it (them) "
or "No, I don't want it (them)."

6. T. List all the persons whom you respect. Say: "I respect
: I respect her/him." .

T. Now imagine you are in the presence of this person. Address
them by saying: " + I respect
e u. n =
X%a

T. Now imagine that these persons are addressing you. llear thcm
talling you that they respect you. Notice how you are feeling
ag you hear their words. . o ‘

T. I will give you categories in which to work. List all the
persons in each category whan you nost respect.

achool antortainment
home local government
politieal world television world
theater world cducation




T. Now work in dyads. Your partner will represent the person
¢: &0 whom you are speaking and for whom you feel respect.
“PEook at your partner and try to visualize the other person.

. ' Say: "(Person's name) ) ___+ I respect you." How

do you feel saying this? -

7. T. Make a list of tlnsepe:gols whom you most appreciate. Call

_ﬂianiltay@ufnsmqanebyaneaﬁdsaypgeachpefsam "I

s appreciate you." Then call into your mind persons whom you
resent in some way. Say: "I resent you." When you have done
this take careful note of ‘how you are feeling. Again go -
through the list of persons whom you resent. Again tell them
your resentment'but this time add the phrase "...and I appreciate
you tool" As you hear yourself saying these words of apprecidtion
to them, see if you can find some trait or aspect of the persan
that you can honestly appreciate.

T. Now look around this room. -Who are the people you most appreciate?
Take a minute to go tell them: " (Person's name) - ’
. I appreciate you." ' - )

8. T. Who appreciates you? List these persons. Do the same for

resentments. Who resents you? In your imagination ask those
people who resent you to find a quality in you that they can
' appreciatée. What quality do they cite?

i f
r . '

P.S. TWO : Indirect Pronouns

1. T. List your personality traits or gifts (humor, intelligence, wit,
charm, gentleness). When you have done this find threé other
persons with wham you will work. Each of you will read what

~yifts you have. When everyone in the group has heard each person's
gifts, then decide what you would like to have added to your own
list. Perhaps sameons has a trait you would like for yourself.
If so ask them to offer it to you. Use this model for your dialogue.

I want your
oD 1 offer you my

\\ T4p Now tell the memiers in the group what you gave and cite the
B person to wham you gave it. Here is the model.

ILgive . to (person's namo)
I give - __ to him/her.”

, Teacher Note: This drill may also be expanded to include the direct
object pronouns: "I give it to her/him.

72
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Now think of youmgelf here at school. What things are you
given here? Does the school provide any thing for you? . If
"yes" then indicate what the school gives you. Use the model.

"The school gives me - L ' '

Close your eyes and imagine it is the beginning of your life.
You are just being born. There are people waiting to see you
in the nursery. The nurse brings you in and some people look
at you. They are friends and family. Who is there? Each

offers you a gift of some sort. What is each giving you? As
you view each person presen nting you with a gift, say to them:
"You give me B " What is your feeling about
receiving this gift? - - :

Go.to your own room and see what is in it. Look at all of

your possessions. Imagine you must give away everything you
own. ' You must decide which persons will receive various
receive each item. When you have decided, then list each
person saying: "I give you . ) "
Then write the same sentence iIn the third person form:
"I give ’ ‘ : to him/her/them."

- Interrogative Pronouns: Whd What
Imagine you are witness ing your own birth. Who is/there a?

What is in the room? what is each 'person feeling? what is
each person saying? (one or two word response) .

What is he/she feeling?
What is he/she saying?

Look around this roam. See how many people you know. Now
answer these questions.

. |
Who is friendly? Who is assertive?

© #ho is intelligent? who is shy?

fli

Who is beautiful? Wo is gentle?
Who is talkative? Who 1is understapding?
Who is casual? , Who is alert?
Who is nervous? ‘ who is loving?

L

. - When you have decided on answers, write them/down. Go to

the person and say: "You are

Check to see if you know people well cnough to GIve Talr

responses. If you don't then take some time to acquaint
yourself with the others wham you don't know.

-69=
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T. I will ask you a series of questions.  As you fhe
~question, allow samecne to come into your mind
to censor who does came in. Later on you can|take time
to consider what this person means to you, | '

Whom do you resent? . Whom do you imitate?
Whom do you appreciate? Wham do you study?
Whom do you respect? Whamn do you touch?

T. Work in dyads and ask each other these same questions.
See;fyaurms:aﬁmﬂﬁsaﬂegrlfﬂgychaﬁge

T. Think of sameone whom you really respect. When you have
* this person in mind imagine that he/she is in your presence.
One by one you ask the questions cited above‘and your person
~-respands. - What does your person say? List all of his/her
responses. When you have done this carpare your own answers
with those of the other person. How are you both similar?
different? Then decide how muich of your response is your
imagining of what the person would yeally say as opposed to
what the person him/herself actually says. If you are able
to find,the persar-and ask the questions to obtain real
responses, - you will gain a clear picture of the distinction

between your imagination and what ig real.
T. Respond to tl% following questions. Use one or two words.

What pleases you? What helps you?

What annoys you? What hurts you?

What assures you? . What strengthens you?
What troubles you? ) . What Eonfuses you?
What delights you? ' What nourishes you?

T. Work in dyads and ask each other these questions. Here is
the model. what pleases.you? " _ pleases me."

Teacher Note: It is good to ask the students to limit themselves
to simple answers. If however, same students elect to
i elaborate answers, you can give them a sinmpler more workable
A form for use in language drills.

Example: Student says: "I am pleased when someone

recognizes I've done something good. "

gl appreciation please me."

Student says: "Recognition and appreciation
please me." .

=70=
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Camplete the following statements:

Repeat the same exercise anly substitute the words
boy girl eacher for person. |

Close your eyes now and relax. I will lead you in a guided
fantasy. Place yourself on a road soméhwere important to

you. Begin walking slowly along the road. As you do this
look straight ahead. Soon a person will emerge in front of ‘»
you. This is a person who will be able to help you'in your
life right now. See who comes. When you meet this person

ask the question: "Who are you?" Then ask: "what are you
doing here?" Finally ask: "what is important about your
presence here with me?" When you have finished these dialogues,
slowly open your eyes ard return to us in the room. Then . . .
write down an account of what happened in this journey.

Now work in dyads. Your partner will ask you the same
questions. You answer as if you were the other person in
your fantasy. See how you feel giving these responses.

W iy

cher Note: For' the beginning students it ’is enough to ask them
to form the questions in the target language. If their
responses are too camplex for practice in the target lanquage
then allow them <3 use English. You may be able to simplify
their camplex responses by asking them to summarize their
ideas into one or two words which will be used for quastion=
answer drills. : .

Conduct interviews with others in the class. You will ask
only these questions:

m - -
____(verb) _

Who are you?

wWhat do you do?
What do you like?
What do you want?
what do you dream?

bt b

Now ask me these same questiong,
=7l= «
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P.S. FOUR ~ Possessive Pronouns my  your his her our their

1. T. Cmglete the following statements: -

My fears are .
My beliefs are - -

) My interests are’ _ - __
e My concerns are :: o _

My greatest hope is -,
My important question is '” . .

T. Now work in dyads. Ask each other this question: =

- What are your values? . ] ) )
: * ..What are his/her values? .

‘ T. Then do this in groups of four persons. Ask the question:

What are your values?
What are his/her values?

2. T. Imagine now you are ten years old. You are.at school.
) Answer these questions. ‘ : ‘

Who is your teacher?

Where 'is your school?

Who are your friends?

What are ypur hobbies?

What are your interests? i

What are your successes? '

Repeat the above que§tions anly this time imagine you are

thirty. Do You need th change any of the questions?

B =

T, Work in dyads asking bach other these same questions. When
you have done this, woxk in groups of four and ask "Wwho is
her teacher?" "what areNhis hobbies?"

=

3. ST. You will work in groups of six persons for this exercise
Imagine you are a society just beginning to be recognized
\. by the world. You have a) a flag k\
' b) colors ;4‘(
\ ’ c@) motto
=\, : d) symbol
) ¢) name®

T. Decide now what each of thogse items will be Say: "Our
flag is ‘ Our colora are




' -T. This time work in pa::s of groups. Group #1 will ask Group
#2 the questions: : . :

-

‘Our flag is ' .
What are your colors? o -
What is your symbol? :

What is yz:ur flag? -

T. Each group will read the r&sp@nsesrél;ﬁud. When all groups have
each group has said,
Teacher Note: You point to a particular group asking the question: .
"What is their flag? symbol? motto?" .
4. T. List all of your é:sssessians in order of their importance "to
you. The first possession you name will be the most important
to you. Use the model. '

" T.  Which of these items would you be willing to give away to
: people in this class? Say: "My o "

T. Repeat the above exercises only this time use our instead of
my. ALl of your possessions now became our possessions.
. Notice how it feels to change fran my to our. Do you know
of any peoples who consider the commmnal our as nore
_ important than the personal my? Which is your preference’,

5. T. This time reflect on some of your\personal gifts or talents,
v Select which anes are really valufible to you. List these:

“MY ] ) ) 7 _ B - N g!i

T. Now review your list and cite which gifts or talents others
frequently recognize that you have. Mark these with an "R".
Then mark the others with an "H" (hidden).

Example: My humor (R) 3
- My creativity ~ (H) °
+ My intelligence (R)

My honesty (R)

My poetry (H)

, ACTIVITIES :

1.¥ On o piece of shelf paper ask ecach student to write out (using _
\ colors) his/her valucsﬂz&rg, beliefs, interests, ete. The '
class members will then compare:their responses. '
) ' :
2. Tho,groups of slx persons who have just fornulated a socioty will
oonstruct a flag displaying their colors; motto, synbol, and name.
These may be displayed around l?le roam, .

e L =




Y
¥

-, .strongly - - * . gently - . -spontaneocusly

! 'Seve:a_l of the exercises are open ended a:::l allcw the students

to contribute their own responses. «This will endble them to
build a "personal adverb" vocabulary of their own.choosing.

Adverbs used in this unit.-

lovingly " hatefully openly
tensely . . carefully destructively
quickly truthfully creatively

sensitively .’  secretly wonderfully
beautifully tenderly romantically

P.S. C?(:IﬁfluenE _Teaching Sf!iaf;ﬁg{iés;

N e g B et

Sentence Cci@letmn
Assaclatlng Images with Words
rnal Dialogues

C'Dnve:satlc)n with other Persons

=Tdm -

&l

Ve

carelessly

. intelligently

slowly

. enthus;astlgally

honestly
hopefully




Ly

‘1. T. Complete the following statements with an adverb of your
Cmiﬁi ’ ’ __ E .

|
i
'g{
m~

T. Now work in dyads. One persan ask the question: ; -

. - — - - —

2. T. If someone were to describe you using only adverbs which adverbs
would they choose?

L]

- T, If ﬂussareg&rscnheredescrm;ngwuat a) school
‘ : " b) at hame
c) right now
which adverbs would they choose?

T. Work in dyads. Look at your partner and give her/him same
adverbs you see for her/him. : -
Example: lovingly ‘o

tensely
quickly
strongly

" It's possible to experience a \;a;:ie,ty of traits for each person.

~ P.5. WO
1. T. I'will give you a list of adverbs. " Be aware of what image comes
to your niyd as you hear each adverb,




"

. lovingly ~ openly )
hatefully © destructively
. carefully creatively '
‘gently sensitively ramantically
honestly hopefully - carelessly"

- slowly enthusiastically intelligently*

T. Write out the list of adverbs indicating what image (or images)

you associate with the word. When you have done this Eh%;e
your list with another person. ' ‘

2. T. Look around this roam at the others. ILook at e too! Take
time to do this. As youw.yiew/each person allow an adverb
to came’ into your mind whidh is somehdw related to the person.
These adverbs must be positive and constructive %nd must help,
the person grow in his/her own strengths. When you have done-
this write out the adverb and give it to the person. ,Do this

. Example:

- "You work this way."
= "You take tests."

- Teacher Note: This is a helpful exercise for enabling the students
to see each other and to see you. Good feelings are often
generated as the students speak positive statements to each

w7 ERSIEsim ot oz 2

other. This gives you, the teacher, the occasion to share

yourself and-your views with the students and-~twrrees

s topr Faleig

3. T. Complete the following statements:

I vant - __quickly.

I fear = i T __‘carelessly.
I know how to T _____intelligently,
I prefer ' o ' secretly.

4. T." Call into your mind various important persons to you. As you
see each person allow an adverb to describe them.

E.!x.an@iez George intelligently
Dad carcfully
teacher sensitively
acrrvily:
lave the students draw themsclves at the center of the paper.  Thiy t;hcj
draw lines from themselves to circles surrounding tham, In each circle

is listed an adverb describing them. It ig good to have tham reflect
an polarities such ag "happily" and "sadly". -

: ~76-
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1. T. (ﬂmsean;cftheab@veaﬁverhsne'vetakansafaranﬂbémfeeach
‘ . one. Let your body show how you perceive the adverb; for example, .
’ how are you when you are "creatively”, "romantically"?

=
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i‘-’ést Descx@ﬂve& (Imperfect) Tense
Pasi; ani East EEsgrlptlve Combined i

| Strategies:

Reflecting on Past Images
Identifying Important Persons
Sentence Campletion

Dlajjzguz /
Ide@gifymg and Owning Feelings
Camparing Past and Present .
Gl;lda:l Fantasy :
'Resgjrﬂ@g Spontanedusly
Musings
Projections
Choosing

Rankings _ )
Imaginings .
Body Drawing .

~78-




LI

: ' ‘a) lyc)ur m::ther? T
, : . *"-b) ~your father? -
f - . ¢) your fa:uly?- T
R e, o ,d)  a teacher? - oL
e \‘S Ce s Ze) a spec;alﬂ frlend? S

JI‘ Yt:u say‘ v "1 1 ea._r:ﬁd _ frcm my fathér }f‘

Nc:w fcﬁn\ éyads anri ask eac:h Dﬂ'E:‘ these f:we quesﬂans. (

24 T Pmsie;ﬂne fgllmg quest;ms PRI

o m__‘_;_ﬂ;____,%atdxd*mu ‘do for- yauf last vacatmn? N
..-Whatald udsthlswe&azd?\ cL .
R What 'did you do yesterday? o e

S i\lﬁtﬂ;dybud&a%tkgﬂ‘gaﬁe: : A
€ L ‘What did you do at the shopping ceriter? .
E e What did you da.at ‘the record shop? .
S What did you'do‘at the beach? . . - o
What did you do last night? / -
Whatdlﬂyaudaaiterscl’ml? S \
~ At what age did you learn how to write? = .
At-what age did you learn how to ride a bﬂ{e?
At what’ age 'did you learn how to drive: a cafs‘ -
At what age did you first'date? - .
At what age did you succeed at Smethlng ;rrg:rtant?
At vd’laﬁ age dld yt:su join’ clubs? o _

.. T. T}Lm}c of gifts ytru ve g;ven to. gE@ple m:st recantly. L;LEt L ’
< . the persr:m and glft saying: "I gave. M
tD . ) . ) : L ‘“ .

1

© 9 40 TY Now ﬂa.mk of 'séme ITEEJﬁ.ﬂgﬁJ; c::nversatmns you've had
.t recently w1th pa:ple. L.J.St these pa::ple say:gxg* "I Sp:)ké
) »with - I " RO

LT, Mcwéuhkcf pa:plé mﬂimlﬁuverecently dlsagreai .

- Now think of people with whom you've recently agreed, . - g
~ Now. think ‘of people with whom y\:;u' ve recently studied. o
- Now-think of _people with whom you've recently partied. '
Ncsw th;nk t:f E@ple wh:m yt)u've recantly met for the :E::st t.jer

- =

T, I:rggmé yaurself to be about ten years old.

S ‘,Att}Eage c:ftenIﬂruIéﬂ 57 i L
. A now I admire - R .

Attleageaftenifea:aa -f L v Pt
rmIfear,_ — I R .




e /At tJ’E age r;»f ten I 'AE‘lt a:t:mﬂ vﬁ.ﬂi e
i oy~ T- g0~ around “with ERCRE :
f A’E the age Qf tEﬂ I %t tiﬂE RN = - _but - . .
- now I SQEﬂd tima S R < T

I . :f
e
i
ki
ii
= =,

Fnﬁapartnera:ﬂask&c:hsthartlesequegm

;;' Bbw I w::Ll glve y@u va::.t:us sﬂﬂlatmns-
o sltuatlm mtica vifk: cames :intr_: ytﬂE nind.

.Iv.asa:mfus@!
Iwasa:nfldent!

7 7 : I was "introduced! .

ted! | ° - I was recognized!’ i

1o .- Iwashelpai' . ,

n
-

T Gapy tlE Ehrases and J:ﬂ;cate wht: 15 assgc1atsj mth each cﬂe, -

‘»\‘!"% . ; . . . . . - . ) #’é. ; 3 - \: -
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th;.s. N

L

Qarplete the féllcwmg statatents-
baby I was - ' N |

';Psafj;'stgraderlwas
Asaflfthgraderitms L
-A8:a:seventh:gra I:

(E:nt:mue dr;.ll acm;ding t@ age level c:f stlﬂents )

:'Navymua:ega

iﬂEﬂ yt:u VEI‘E yeunger

ing tc: JILtEI‘VlEW each Qt.her Wa::]c in’ dyads fgr
‘Here are yt:m‘ quest:.cms i ‘ _

Did yt:su ever play hﬁ_th d@lls?

- Did-you play sports?
‘2 Did .you-play with ela:tr;c tra:ms?

-Did you swim?

+ Did you surf? -

-Did you visit- your relatlves ve:y afteh?
Did you like school?’ _
-D;dyoul;venea:tresclml? : : :
Did you play with kidg'". givarmus cultu;ésﬁ

Tk . / P )

- 1@@}:3:1
T We veré ifmng

Did ybu play mostly with ‘boys or girls?

‘Did you”

ind mach time with your fan;ly?

Did you aﬁdygur family tra W ¥ v
What did your parents do on: weé;endg? fc::r vac:atmns?
Did" yau belt:ng to clubs? - Lo o :

Were

‘a class folCE;{:‘?
7, Who were. y@ur best friends?

What did you and your fr:gn:ls do after sr:}mli’
Pﬂﬁatci;d;@ucban weekends? | . .

- Did you read:many books? -

. Did your mother work?

Dld yt:ur father mrk?

- Did yt:u Qlay on teans? '
. Did you- -ever visit yt;au;r: grandpb:ents? -
-Dbid. you ever talk much with your tEaGIHE?
D;d}@uandmur family eat together? . .-
~.Did you eat in front of" the television?
_Dld you have any alde:: hfr:thers @r
at l’ﬂTE?

VCIQse your’ eyesnﬁmaﬁdlmll
Gal:ac}ctcmtmemycu:li
_Where, are you? Who is with yo
are you feeling

slstaré nét llVL’lg

leadycsum aquidai fani;asy‘
fe when .you felt really happy. -
u? What are you doing? How
cytlussc:ene When you are
wnte an .account. of what -

. ?Taketlrretseng
,reﬁymtad{taﬂ‘emarﬂ
-happaaaa Usetlusnﬂdel.»

I was\at

Tne placé

’descriﬁﬁ@n)

— . 1 waa w1th

‘m‘

v



/. 7 wa:.tethisagajnintlﬁf ‘*ttaasearﬁseelfmu:'
e :fgalmgs cha;geasyausw:. » fmnpasttcpresent.
Imntyaut:;nakeupanmaginargstary.. 'I‘h;s st:rgslmuld :

_.:be a total exaggeration of. how.you:are:and.what. -YOu- da.mneka?%f%
',,ﬂepast..ﬂseﬂﬁsequasugmasgmdesta '

LT
A

i ,.H:wcl&wére yau?

- Where were you?
o : ’-Wlﬂi‘dﬁnvgﬁeyt:u? ? » o N
__‘___“__mﬁt ‘was - hmirg? it <_. i e o e .‘,_,
o - What were yaur f%l:i:;gs? T I )

: z R R T i'hen ycu ve wr;tteh ;@ur stm:y f::m qr::ups af feur pgta:ms

- s s
= i . . \—‘.i.

Pis. 'IIM ‘ Gmbmmg Eaét 'IEI'E and East l:eagrlptive (mger )

l.. T. I want y:u to rrag::@éqne day of Jeur 1;fe.gbhkgth;sAaml —_—
day. Lﬂicate mat““_vc:u i:.d du;ing each h:u: o o

ki _ ’
E@plE‘ 7aQD a.m. I got up. I got dressed I talked w:.th ‘
v Ly _ B my little brother, ’ .
I - 8:00 a.m. I met'with my friend E;ll and we left
I a .+ for school in his car.
8:20 a.m. Wepaﬂaiﬂ'ecarardlmttﬂﬁyfust
: . period history class. = R
- o 9:20:a.m. ; I left my first period class and went—to R
o T . "'my locker. I'said "Hi" to same friends. L
' e : o a:ﬂmttnsmﬂpenaiabumahsn.»

T, menyaufavec::rpletaiymrghartthalflguemtmvmm
(what ‘percentage) yt:n.lve given to: . _ , ,

a) ' talkir i E”With people
~ . .- C) listening to lectures
- d) eating R »
@ playing sports .~

g) watching television o . R

h)llstaamgtx:tl'erada.g S '
o , - i) thinking by yourself - @ . = S

PR PR C v i) bemg with your famlly o R—

o ¢ k) rlduxgmacar_' oo

o v A

)

" 0)-




(verb 15 iﬂ tl‘E past déscript;VE)

Ih:geatl‘g:swillsag.tan .1) _ o )

2.0 T mmd}ais&:;‘ﬂﬁse:e:eise Ereigﬁ!efmﬂgl

Aﬂatkﬁjlymgivene? , : ' , e
;Iwillg:,veym N S N

Iiﬁ_umtgivepu ,*'f’ —— b

T Hmmhavefmsta&ﬂmstam'tswithm
) 'mmmmﬂﬁmmtﬁmq&m _

B R Farﬂusae:cigga;w;llmmdyﬁs Emarﬂymjrpart:gr
R > i,,i,-aserisgfqﬁgtimsarﬂm EE:eareﬂE

.Vﬂgm;)mbmstm‘? Lo ;
. 'ﬂﬁiﬂlﬂ@u@mﬁﬁmi‘ S
' When will G know me? T
- . When wil¥'you love me? - - B

SNl - -You. When you have finished mmm ElCWlYW@'l
K .+ . your'eyes and write down an aa:imt of what . happened. ;
-~ . -gpecial att@ti@ to tlElE :emes to yc:u;- q&t:.cns

, T, mrk in ¢ fn:r tl‘u.s arert:;se Ym w:uﬁ.lcask ax:h athar ﬂ'ESE ,

e




U ihen il you. finish scgm

s vwhen'will you - look fc:r a. :lﬂb? R
-, vhen will you marry? A
o -‘When will yau ‘have c:hilﬂren‘?

‘When will you move 'from ﬂﬁs eity?
: “imxaimuyauenjay life? B

. When'will you do samething helpful for others? :

- When-will- you: p 'iiipate iﬁ a’ mimteer pmg::an fgr;-_" i i

"".r"malxtjsn? _ - _ s
xﬂ'len wj;l.l you grow c:ld?“‘““* L - -.

- Iwﬂl g;veyt:uaser;es Df Etatsnents.
,'}tcwhatymwill

_ I'seea mhbe:y

IwLL’L a) getsmeﬂﬁngmv

Iw;]l _a)

b) vait au!ula Efcre eat:ing

'IW_ill ‘a)" @ﬁaﬂmp

b) . EPdDiﬂgmatIaménmg

Iw:.ll a) tellﬂmI'maﬁgiy

- b) - raram silaxt.

Ianmnf@ab:utalessan

- I will- a) tELLﬂ'EEE.IEE

I will a) ask him/her r;.ghtaaay

IfeelI‘mave:weight. RS
oo - I will a) diet ~ @ - o
' keepeat;;mgﬂ'esmetlﬁ:gs.

“b) . anﬂﬁﬂ’ﬂ:g
Iwanttﬁasksmmghaaparty
b) wa;taﬂule

wi ask for help.

g?ttmg héunﬂ in i;t‘g class.

b dcmthingab:gtﬂ'eslmatidn

N ¢ vantapartimﬂa:ttmgfornybmﬁlﬂay._ 3
. I'will a) ' ask samecne to give it to me as a gift. -

b) ;]L‘Btkeephsping sameone w:L;l give 1ttgrrék.:";




. Ead‘tﬂf}ﬂlw;llha\féﬂ‘édﬂlﬁtﬂﬁa “f@rtme teller"' R
. JWork in groups of four. Focus only on.those - pa:ple T
L your gtt:ug a:ﬂ .unagme mﬁt tlﬁy will be dt:ing in the future

' USE \ﬂ"E Il’l';ﬂel =

L '?,mat w;ll I l:é’c’bmg dn. the fuﬁ-lre? ; R
el oo prediction for this person.: ME’“af,uf"af-_gcu have finighed .
S : WE'll ‘Post them around the room. ¢ .o o S

How e saxﬂyouaren/na}ﬂng prt_:;uses-fqr_
.the_year’ to-ogme. —What- are-you-promising-yourself-that vo
: w;.ll &:? Use"ﬁhe rmdel. B

' J"Ih:.s year I will ,

o MIatmllyﬁudcﬂus‘year?
o ' _Imll :

RS.FVE Cnrxiltlma;  ~ se.. Lo o
<Ll T, - Qirfpleta tlEE fallwmg statarents. ) o |
S 'IfIhadmyimula R e
. If T'had a car I would

- If T were taller I would™

'.Ifrmrealderimuld' T

'IfIwerésnartarImgld

T N:wmrkm dyads. .One person ask the question: "What muld




j'""’!cu ll,wr:rk'-m dyads far t}ds exerclsg Here are the statatents
4._213@11 will ! : ,

to %ach cher IR

T

- '.lEEEl'EE‘%bte Ebr_this exei'c:.se' 1t m:.g-xt be- helgful to f;:st ha S

the st 3 write tl'EJI eg

N:wtakeﬂiﬂsesatefwestatsrentsarﬁdﬂngeﬂmtaﬂﬁ

i FRE -

I

. D:ytumtmeanyﬂ:ffmmyburfeelmgsasyaudﬁnge

tureallmﬂ'gpersmtgrespmdtayau.

fDﬂtE?

Mv&:ﬂﬁmstatmtsmﬂepresaitt%e

'-Immcafflvethmgslmhmldlﬂ;etaseechaﬂgéﬂ'ulﬁégiﬁe'
_._m;ha\.eﬂﬁp;\ertcdiaxget}gu

‘Say: “I would change
7’77 o . x, :

aesitai d‘langes for ytju Md_ress y(:ursélf tx: them by saying* S
'“IfIkE::epuIvmld ,

MEnyauhavedmeth;aexermserep%atltaga;nmlyﬂus
matdaesre/sheﬂ )
when you suggest ‘a change? Write down what yt;u sald '

o8&y
. _Varﬁlwhat tlnqﬂierpersm responded.

Pb:lte dawn mswers tc; the f@llcw:mg questmns

R . ST M
T ¥ ’ A : . I




Ifyma:uldga an;mhere,:n ﬂgmrldmﬁremuldiyau gc? .
. If you could buy just-one thing right now what would- “you buy?
" If you could meet’ zustmépe:smv&mmuldgﬁuneet? .

«-If-you-could-ging-only-ane- ‘song-before~a“large audience™ "

el _,,,, : Fu F?
N . J “‘ . “Buj'd yﬂu ‘F? i ,;.,_‘.;_ e Bt i s ‘AM L M-M”»;H;_L? S

-what would you sing? - S
,,,,, Ifm;eauldreadmlymekmkwhathmkmulﬂyoumﬁ? oo
' If you . c::uld attaid any Edml in ‘the world whe:e wcsuld e

Ifyﬂua;ulagatﬂaveryheauﬂfulplacer;ghtnmwhere et

) 1‘ Naw that y::u have written 3!11:‘ r%panses to ’!:hese questlms 7

Imtlﬂ;ﬁsrégeatﬂ'eexercisemthne.‘_ This- time, how
claseymreyegarﬂletaijn@mtnyauasyauhea:eachr

- question. Seeifﬂeimgea;ffarsimﬂemmrymhad
tefcre Illgveyﬁuﬁﬁemnutetn:aallglcn}:ateammge

fequestmg ynu@@ t}ese thmgs ******** As ﬁmtear&emi ,- ,

3"‘; _ T, HEn yt:m liave f:m.shaﬂ helplﬂg each GﬂEr tq;th these QEtlﬁnSp

-: 7,777777; - . - .' ' n
Have ﬂ‘E students wr:.te t:n.lt ea:h stataent ;;lustratmg wh;: is ageclatea

E@ﬁmmﬁa@dﬂmm%reqﬁstgfm

Fbu;dycu gtlﬂyhar&er? S R %
ﬁ:u]ﬂymhem:e mder: ngs

;T bbfmﬂ:mdyais istl’almdel
ﬂnsaystﬂlm ih:ldy@ustlﬂyharder?

Wr:.telnrym;mfglmg atn:ut each msﬁ. Whathms S
mside;@umenm

mﬂiachmst Usﬁngaa:larﬂﬁyﬂﬁnmﬁlcatematﬁtfegfeel—

.;ngah:utﬂzereq:ast

F



dc ‘ggﬂsadw-(ar»aa cﬁrglmtary)»tt: v&latwg‘“can ’
;.stl'e m;ﬂel mPeat it five t;ures. ST 3

&nur "ajul '_' stata’xents arxi;aiarnge them inth =~ - ]
. How do you feel cb:mg thls? Finch “t:zulds T
"cans" fc:r: ycu? Co S o

Lo 3 m, _n:w th:mk cnf a g::Et (paraanalitg ci'laracter tra:.t) yc:u m;ldk ' -
o Sre i like to give each person in tl‘E class whcm yau ]mf:rw . Use the . ..~
ﬁnﬂel"’ "I would give you __ 7 R T

N Tlhw vx:irk mﬂxparmers._mﬁ qaeh other:- f il

Q L

Fhat w:ould _ycu give ne?

’ “/ Pbst a large p;.ece t:f page: in the roc. Ear::h sttﬁent writes’ lusjher
' _na'recnltarxiaﬂ“ersmd;catematg'ftﬂieywuldglvatcttepersm

1. 'I‘ Fcr thla afere;se p.‘l mrk :.n g:mg::s of fcurnperst:ms ‘

Di want you t@ hﬂ‘V‘ﬂE |

o -r-"1;*;?menyouhavefmslgﬂﬂgs,m:}gmdyaﬁsﬁﬁaskeachcﬂgr
oy tleqlesﬂm ‘ﬂﬁtd;yauwantﬁetﬂmat@utyau? ’

20, "Ebrm gfm:gs c::E fcm:‘ parsms Ansver these quastmns fcr eac:h
o ; QﬂEr 3 .
Iiiat do you want?

. What do you fear? . o
";'-Fhatdaygu&:mbt? o IR




- Y‘:’u a,re ymn: c;m tafgétimﬂare are SEHE statmts fczr self

’Iamsai ﬂiatI STy T
. I am surprised that : T .
’Ianaffa;dthatI R

"‘*Iwrant t::

I farhld mgself ta N
Iregret that'y T S
ImshﬂiatI R
Tt is enﬂugh that I T
o Itlsne:essa:ythatl
' It. is mrﬂe.rfﬂ that I

- ;Rev:iew yt:mr 1151;. Determme wh;c:h respol mmlve yaur rela-" B
sh:.ps Wlth éther perscns. - ihan de wh;c:h respanses @u

Agam reflect iny an ym:self. You w.Lll make only tw;a state=
ments to yi:ursqlf but you will repeat each one five times. .
Yg"am:smychangefcrgadnanearﬂﬁymyra@nthe

(flVE times) .-
(flVé tlﬁ%)

DDyDutErﬂtg

;'1t15 mp:sr!:anttn takeamute
.think positively about tham-:elves
e exercise iny statmg- "I am '




'ff,:,ElVEE by ﬂ;en StatE'lEntS‘ W
;1: is mrl;ant ﬂiat' I

: Us;‘:xg\ t:clérs aﬂ eslgn% each
Vsturient 111.ust.rates ﬂE c:anrxpts of:. A"l an Py that-T 7' 5

*Happy Shculd he EE\ (‘)né slde © .7
' .51de. 5 , . LT

IS List F1vegth;ngsgyougdsgbecause ggu seefa gﬁad -in-theg,™
.- list five things you do because of fear. - See how you ‘eal e
.- stating eac:h Do you génierally act from fear or, because you - omll
s%eagns;tlvevalue in;what you areﬂamg? Nwta}cey@ur B

iear stataténts and change them-in gr@r statarents R

. 6. T I mllgglve you a 1lst of stata‘rents. Eag:.ne sameone is saymg _
= © them to you. Tryandldaitlfyﬂzepersanspaa}angtsy@u_ ‘What
: ‘dc they say to. g:»u'? s A
%
am hagpy that ymi

prc—:-fer that yt::u R = .
do'not believe that ygu R
-am afraid that your _ N R .

H HH [y H:_ - i-'m H

R resent that you . I
aPPElEE 'Ehat YDU 7'7 . j' L 77-77 77,5 L - e . . "f v

F;ﬁg]- : T . Answer the. fallcw:mg questlcxns. o

\?hat dc) yc:u want from &) the warla? R Ll
B . 'b) your family? S IR
‘ o L * ¢) your close friends? -
R I T TR m,p@ﬁﬁﬁg?,‘ .
Cele AT s e) yourself? .
: "‘l'lat d:: you like al:a::ut ead‘l of ﬂﬂese? S g W S
- What do you want to change? = - : oo
-7 What do you danarﬁ frt:m each for .your b@qeflt':

8. T. 'Llst ten, things yau are peﬂmtted to do. Then 1151: ten thingS Ve
Aare farh;ddén to do.. . . :




T. G@ over your 1.151: Qf’ fcrbladen aEt‘LV;tLES and cite th or

-7 . what forbids you. ‘TQ wham. do you give this power? ‘When 77

YD’LI have Ciﬂ!‘lé ﬂ]lS,”IEVlEW.,YGUEMlJ_St&mg% agam anmg-»u e
- forbid myself to - iy }?

' 'do you feel saying this? I ;t pass:ble to change any of, . .
Tt your "fcrblddens" to "pemu,ttgﬂ" . IR

AEI‘IVTTY‘ e . s F - _i"

FDI: th:.s last e;-:erclse as]{ each studént to prmt én a clean sheet csf : S ey
: paper a list of what ‘he/she permits him/herself to do. " Each tme\.
~-- - the . student- should repeat the phrase: "I permit 'nyself to . T -
. Then have the students t::ﬁgare then‘ llEt of “Eelf-xmssmns" with -
© 7 those- of f;he chers.: - 7 R
' -Tg __i wa:xt yt;:u to mrk mth the’ statarent- ' "I wish that you w:uld

- ""'I‘h;rﬂf@ftenpeapletgw}ﬂnyaucaula - oo
make th;s dana;ﬁ Ind;c:ate ﬂ‘els;nmamésay 4 wigh— yz:ufaw;f e
N A wauld : - . , é : T

5 - . . - e — = e et = —

ERE Ncw :magme ‘someone. is saymg tlus to yéu. th: ls saymg "I o0 R
" wish that you would . . " to you? As you hear :
i each.demand fade Ll[::n you, what is yc:ur feelmg ti:mard the
SRR, person a:ri tgward the;t: danana? _

- 104 T iCLLésa your eyes and rela:p:i T will lead you in a gu;ded fantasy.
PR T e v;_ﬁragme now you are in a very beautiful valley. ‘You are walking
e L ;'algngaccuntrymaiandyauareengaymgthes@engxy Ahead of
- you is a mountain.. This day you have magic powers so .cl:i:;bihg_
- the mountain is easy for you.. Go to the toi When you ar
. at the t@p}@ufeelﬂ'e”f* of ininc
~-you. . The sim permeates your vdmle bﬁy You decide to. .lggk Lo
-into the sun and as. .you do"the face of-a very wise person slowly
- .appears. You go to thls Féfscm and ask the question:- "What - ’
o T s must ‘T do to find happméss in my hfe :r:lght rm?“ .The person
DR .answers, "You-must N Listen to this
B parséﬂspeakangto}@u.~Ifygumsliyﬁumyam:thégerscn I
' and engage in'a conversation.. When you . feel' finished with your - -
_conversation come back to us here in. the room. Write an ECCDLmt R
éfﬂﬁtwassp:}c@bem;@ua;ﬁtfemsege:scm S el R

- T‘ Now find a Parl:.ﬁer -and share v\hat was said. t:: you by the wise -
S pgrscwn. Use the rmriel- 'I‘he wise persén said 1;hat I rnuét

H ! ®
5 . — — — — — — — - : - .
LN o N . oo £,

T am happy that you | CETTOm Repeat 1.tT;Lve
o tgnes and Eee wha a:tres t:: pur:rg.nd as you - are saymg this.

' e 11 T, ‘I‘a}cé “the, sents.nee-- "y wanta:l yt:u tr: e but

- EE 3 ; -
%\ : . - . . . B

> Bov T > v
, S . s - e
= F—
- = Y [ i
° . ‘a—, v ]
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-"lhe 5tu§ents each have a- piece. equal. to the;,, own
- in pairs. /.One person lies entl’epaparaﬂthec
. c?lcate ‘the fnllm.ng an ﬂaa df

“large”pieces-of

et

1201

o 13? T "Ib whcm do ﬂ’lé fcll@wmg statanents refer?

Lol T are you? ‘(this way) - » O
i I--am,uncertain that yc:u are AR R S

I &am. a:nvmca:l‘thatr —— S 7 o
(Ermclglés on wh:l.ch I stand) R :

'lEac:her Note:. Thg ah:sve act:.v:Lty prév;;désa review Qf varbs-wh:&
' are similar in’affective. usagé., S(ZI;IE take the sgbjmctive, *and

" others take the indicative.

For thls ol -
statgrents and questmns'

7 I am c:ertam that yczu

Areyt:u? T o
‘I'believe that you are . * 7 T
Are you?. ' — e,
. Idcnatbel;eve t.hat yéuare S
'Areyt:u'? '

i CUTE s gcsslble that ysu are ,_ R

' Are you? <

It is probable that yﬁu are '”. L e e

A:ey@u? S e

i ,I'am happy th? you are : ;, e

AIE y@u‘f' S

NS

.- You are the mst ;mterest:ng pezscn I B
' You | are the most intelligent person I’ have ITEt s :
"You are the most.gxciting person with whom I have talkai .
‘You are. the most I;Lm:rt:us person I hdve heard.
. Xou are the rost. c:reatnfe persc:n I have seean.

' -
oy - .
L o,

eEQRe el

_—

. EP o 96

"set you LR wr;:rk w;th a Qartner Make the fD wii
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,. ‘Qlci . What do' you
yeats, ‘old.. hhat_ da you' WDIT
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in'a’guided - fan'tasy. A
: . [ ) were = Yc;:u are. ly:mg

. Lodne g@ur t::r;b ‘and yt::ur garents,gg:é%lk:ng to you.. They" are
' tellmg you what you should and shculd nQt"do. as you grow . LF
~;older, s/Listen to what they are saymg-: ‘[Pause) - Now you aré . .
{seyen years old. and your ‘parents are talking to you telling " .., - - |
yfn these “Sh(;)l,ﬂﬂs" ‘and "should nots".: What -are they saying?” - .0 0
iy S»; (Pause) Ncwxyéu’ 'afe ‘twelve and arrcther adult is glvmg you, ﬁj,g-_-;_x_ -
E "stﬁijlds" and: "should nots". ! Listen‘to thls adult, (Paﬁse) B
Naw you are here with me. and I am tellmg 'you what you shc:uldi

and-'shotld' flot do.” What am I saying to you?  (Pause) ‘When

; ,:xyDua:e J;eadygpéﬂ ‘your: eyes andc:ixreback t:aus here in the

.. ™. _roam.  Write down'dn account of ‘what happena:l'Wlﬂu each - persc;n.

©, 7. Pay Spec:lal atténtion to the "shoulds" and "should hots" of :
v ieach, péfson. :When'you have finished tHis nptice if there.is
. pattern -to- them. - ~Are-there-certain basic "shoulds"" and”’
_sfﬂuid nats" Wh;LCh a;‘ gnpartant in yc:u:r: llfe? o







Pélishfthélglple! When 'I.do tlus T fe%;!, pl

T, Now gebackﬂ‘nrmghyau: llstarﬂclte the-keymrﬂrfgréach N
IR \q:trma:ﬂ ‘(as you-see underl;néd al:t;ve) In; the exairplé} “ha:d ' .
T vork - isequated “wit cess™; :

Tea At thls t.ure yﬂu mght anéguragé the tudents t:; @{Elﬂré 'V
sénw they gan’ gradually . let .go of . -their negative ' comme : -
.tolindicate when thé "not 8o helpful" command-can be helpful to : :
tIEInr"InthlsnlaruierﬂaeyleeamhawtniseevaﬁrEQatlvem—-" a
ﬂuenc:es as px:slt;vé rreains ta act;an : : AR

Etanplé*' men‘cx;ruld the c;mrnarﬂ "Pallsh ﬂ‘l% Apple L
be helpful to ycu? ) ST







Place numbars on’ the leDI frt:fn one t@ twen@' C:all Qut__
the students to- stand cn the mmher whlch ;Iﬂ;catés -
-of a Part;cula: word. ST ST

YIL'- ) ]
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the ntxst ser _us parsf::n :
the furm;%st.persan

the livélles persan
L ‘_the qu:.etss_ pa:san“

e T =3 =1 =1 Er it
" the’ most: 1@331151:1@’931%:&'1
o Itl’E m;sst r%allstlt: pefsan

and choosk - wh;ch statements-you .can
Whl;:h Gnes waul& thér pec%.le cart
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2. T. In ﬂL‘LS exercise you w:Lll have the ch,anc:e to brag al:c:ut
YDUISElf Think Df a;l your gmﬂ q;al;tles and b;‘ag abaut
: them. ‘Say: "I'm » most -~ . person.”
e + Walk around the r saymg “this to t:zthers and really
: convince than that what yt:eu say is true. . “

!is

Now put y@urself dmm Sa_‘y. "I ami the WDfEt .
Do this for all of ‘the undesirable qualities you attribute tc:
yourself. -Walk around the room "putt;_ng down". Act as if

yc:u really rrean it. . :

4

T. Now brag about y@ursa;f aga_m Wien you have- iln;shaﬂ d@;mg
this think how you really are. Do you spend more time buildirfy
. yourself up by focusing on your strengths? Or. do you spend more’
' . time putting yourself down by cgncem;ratmg on what yt::u do not
like about yc:)urself'?‘ ~

v

. 'Iéacher Nc::te. . lf you notice y@ur sttﬂgﬁts fmd :Lt easier tc.: be
w1ﬂ1 p:sa.t_we statarents. , !

3. -T. Think of five pa:ple wltm you really adrrue. Imagine that they
are coming.to see you. You have decided to tell thém what you
most admire gbout them. Cléseycureyesnmandanebyme

allow each Person to-come to you. “Say to each cne: “I admire
you because you are the most - B person
that I ow." _ - —

*

T. W::k w1ﬂ'1 a pafmer. Imagine that your partner is tlus person
whom you'admire. Talk .o your partner as if he/she were this
other pe_rsan Say : i'}’au are the nost - \

- person that I know." : C S )

L E L3

4. °T. Bnswer the following questions.

When was the happiest moment of your life?
- When was the scariest moment? '
When was the mogt tense moment?
When was the mpst exciting moment?.
When was the most frustrating mament?
When was the most securé moment?
« * When was the most peacéful moment?

’ T. This tmE I w111 read statarents to you. Close your eyes and
relax. Allow an image to come into your mind that is samehow
related to each statement.

This ‘15 the happiest mament of my life.

This is the saddest mament of my .life.

This is the most memorable moment of my life.
This is the most unusual moment of my life.
This, is the funniest moment of my life.

This is the best time of my day.

- 4; » 1 O 8
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=

Thls!i's the worst time of my day.
THis is- the most "up tight" momeht of my dan 7
‘This is the most difficult time of my day. : o
This is the most relaxing time of ‘my day. '
This the ‘easiest aspect, of this class. = )
This 15 the hardest aspect of this class. vy
This is thé most interesting aspect of this class. '
This is the least interesting asz:e::t of this class.

ﬁm

T

The sentences are written on the baa:d Write each one and
indicate what is your image. What do you vlsuallze as you

‘ _ think of these various: s;ﬁ;atmns?

I will give yﬂu a series of pl’gases. As you hear each one allow
an image to come into your mind. See if you can identify wil‘u:h
persons or events are related to these phrases.
1

The best 1éoking )

The best tasting o, . )

The heaviest

The lightest . -

The funniest

The most exciting

The most acbvious

The hardest

The most wonderful

The most terrifying

The most intelligent

The biggest waste

The biggest bore

The most helpful

‘The least ‘painful

Now wrlte these phrases and follow each by the word or words
which camplete the statErEnt for you.

Example: The best looking teacher in the school. ‘
) D‘Ei Ihﬁ![?één ) - ! o -

Now you will make a self portrait. P raw ymzself in the éEﬂtélf
of the paper. Be honest in telli
about you. Say: "You are the best { B o
You are the m:st ’, L o

'IEat:her Note: Many pé@ple find it difficult to list good traits ab:ut

themselves. It is important that you keep encouraging the students
to concentrate on the good in themgelves. Even if they find it
difficult to cite good traits, you can continue to feed the positive

. aspects which you see. Perhaps in time they will eventually model

your pﬁ»sitive feedback.

K]
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1 o . .

. = e . A N . T . } \ET::
Close your eyes ang relak. I will lead you in a guided
fantasy. Go to a¥ovie thedtre and fird a mfortable -

+ Chair. In' this theater you are the‘only person watching &

the screen. “-As you lock at’ the screen the film begins
and the title is "This Is Your Lifg“i ‘You begin to realize
that the film is about you. It is your life that is un-
folding. On the film you will see the most important .
persons in your life. You will also see the most importagt
events and the most important things. Whatever you see wi 1
be deeply meaningful to‘you. Look carefully at the film ’
and see who and what is meaningful to you, Do not judge
what you see. Accept all images as true for you. If you
‘look at them cargfully they will give you important infor-
Jmdtions about your-life. When you are ready open your eyes
~and write down hgat happened in this fantasy. "

[
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