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grades 6 and 11. ;
ElEtLBQAFZEBCh prggrams-?r"yt

- the attitude of Stuﬂéﬂts and t ache;s ta e
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Tests and questionna

. the reaction of =tudents to p )
programs; the attitude of gagénts and stuﬂents to the stuay af
*in general; and students" .8 of perfarmance in aural. )

_ comprehension andw@:alﬁF:quh expression. Sp221fically, s
‘tested on aural gcmp;eh3351cﬁ‘ guestlgn!answerlng ability, /task
‘completion, aescriptlve ability, and question-asking
: (1) there is considerable support for learnlng French; ..
increases appreciably at each
. they will be sufficiently f£luent by .
'(4) students .at all

Xfcuna that:

“(2)-.ability to. use FLEBGh‘EffEEtlYElY
‘grade;. (3) studeats do not thinl
the end of graae 12;
grades are -weakest, in aural comprehension and question-asking skllls,
. .and (?) ‘parents and &lementary.school stuﬂents and teachers sée
"cultural-understanding ag a majar abjective-'secandaryslevel students
dq not.' Five recommendations-aré - made on the basis of this study.

-Statistical data is provided; and " parent, student and teacha:
guegtlonnalres are appenaea.; .
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, Dssplts rscsnt imprsvsménts In madsrn lsngusgs tsschlng in’ Albertsl'
there is still .evidence: cFidls
-with ‘the results that .we are achi
very strgngnsmong psrsnts ths?
_more b.ilingual. than: they.. are /sﬁd.dW| ing. enrolments: tsstnFy‘ts ‘the -
dlsenchsntmsnt of*. large ssgm%nts of ‘the studsnt ‘body* ngrstsbiy, werst!ll
do not know on ggz objective basis.to what extent: existing tlmi sllotmsnts )

ing. - The bsllsf still appears to be.

and current- tea ing’ practices will enable us tg realize the g ai of .
“.functional bilingdalism, Fortunately we have bsgun'tp sps]] out in- detail
thespecific compstsnsss appropriate to eath level of:instruct/ion. - We have

_oun, program¢ ‘should be making their éhlidre.{*“

at;ifactlnn -in_some, parts: of the ccmmunlty e

' also acquired expsrtlss in assessing.the attjtudes and ‘aptitudes of' |nd|vidusl

(sbudents, as well as. the ylsws of ‘other members of' ;he community .as - they =~

relate to modern lsngusg Iesrnlﬁg, We are in a position, prébab]y for the .
Flrst time in our histery, to dstsrm|ns the  degree to which we are rssllzlng
‘our DbJeEtheE, together w1th the extent to which sxtsrnal fsctors msy ‘be

‘ alduﬁg or |mped|ng our/prggress. AT _ o ( ; o

‘.‘v: S L ' E‘ . » 1: P . ] E P

V Slncs thsss .exf ernsl factors do’ nnflusnse our. prcgrsms, |t iss

|mpértant to ‘know as prsslss]y as posslb]s .the sxtent -to- which" ‘the’ commUﬁlty

is supportive of our’ French" programs. -In this situation sommun|ty must be

"

]

- _siss,glvsn the- widsstwpssssb]e~1ﬁterpretst|cn ta‘1ncludé“studsﬁt54 ‘both those

participating and thase not participating in the program, parsnts, ‘and
tssshers Idsslly/:t should ‘also include prlnC|psls superintsndsnts

; trustess, and- membsrs of. ths public at large, but: thls is bsyoﬁd the scope 6F3

the present study “An ssssssmsnt of ‘the, points of view of .all "these people

“must necessarily take place COnsurrsntly with any svaluatlsﬁ of . l|ﬁgU|st|c

scmpstencs snd perfarmsncs of the studsnt h:mse]F S ’

: Evsn in the assessment of studsnt mastery of the ]aﬁggsgs there are

x*pltfslls QF whlsh we were ‘unaware until ‘Very. rscently. "In the past we have
rel.fed, véry hssV|Iy on standardized tests to assess our programs. rSuch -

. narm—rstrsnced tests are indeed- useful for rank-ordering students-or Far s
- compar ing twq populstlgns, ‘but their use as a. tool to evaluate the ‘extent

' to.which program. DbJECtIVES are being realized: is begifning to be qussnuunsd

' _Nswmsrk may . be Felevsnti B

LY

. Thslr Flndiﬁgs, based on an in- depth‘ criterion= reFerengsd testlng
'fprogrsm of -Spanish- FLES classes in California, are anslysed by" Rebecca
‘'valette, a ‘recognized authornty in the field of modern Isngusgs fEStlﬁg.r
After a. thorsugh ans]ysls of  Newmark's'work, Dr, Vs]etts concludes ‘that,
- ""The striking and rather . frlghtsnlng conclusion was. that students: were
'fstts:ning only a-small psrssntage of ths ststsd EbJECtI¥ES of the three

' :oursss oF study‘” v e : l A fb' o S 1;_

e
-
*

A

ST thls cmﬁnscﬁnaﬁ, the’ rssesrch condustsd by a tssm headed by Gera]d e

4 .

ah



¥ :desurab]e ‘and feasrbleafo conduct “an in=-depth’ assessmeﬁt of the moder: .
a‘language teaching situ i

- measure future trends. The timing of this study was especnai1 |mpérta

. shgrt:amlngs or- problam areas, thlS Fa:t w:l] have |mpl|cat;cn fcr Future:

L bl : ..5‘;,,. s :"-; o T v . T i”“_ R ) = o E.;.A TRy
Huth 'aspect to: any prapgsed prﬁgram ‘of "evaluat fon |ni§Tberta,_ S
}qs-her next camments that: have lmplncat|an§ Far shch a study‘~ N K

o ! . : - i
.s" \ & - -

(l) nt demﬂnstrates tha Feasnbxllty of CFIEEFIDR ;eferanced testLﬁg

e wi;hun the context af a large=scale research pche;t, and ;7 ey

'r [3"

(2) lt leads ane tg questlcn whether the“tradltiana] method of

~ ‘evaluatifg ‘only a smpdl. sample of the. linguisti¢ course. o
. objectives m|ght not-obgcur \ serious d&FlEIenﬁtES |n learnlﬁg
'7§Qﬁd|tlan5 and téachlng mate'lals aE e _ S

P _ 5 f ﬂ‘

Y P

. -' Gn the basns Df Dr., Valatte 5 - cﬁmmént' then; |t appearad te b bath D A

ion, in this case in- Frensh un-varlouS;:ammu
ingAlberta. - Such a ‘study will provide us with hard- data .against whic

owing to the fact that it was to be carried out’.in the last year before th,_'
newly.revnsed GbJEEtIVES of thé Department of. Educatign s French'program . A
;Quld begin to make thenr influence felt. Its résults, theréFore, allow. s _Tpg

o establnsh a. daggm palnt agalqst whxch ta zcmpara prg%{ess in the next few.’

YEETS- . ] i
u sy C - § . . . - s ) e T 4’; = i Y

r - -\

curriculum development, teachlng methods, and by extension, our ap@rgaﬁh t

Sim!iar studies in other: [anguaggsg -

‘tga:her aducat|on, ‘both™ pre-. and in- SerV|:§; “Tn addition, the'teghnquES‘*’*ﬁf“f

and instruments devised will be of such a Aature that they: may. be adapted tc

| L
!

:Speclfic DbJEEtIVES GF the Study ] . f . l . \ o

) Lo ey T
The SPEEIFIC DbJEEtIVEi GF the Study are ' to dékerminez 3 e

1. The attltudes and expe:tatlans of Ehe braad c@mmunrty with respect
. tc the French program. = - o _ : R
\2, The atﬁitude and‘mativatioﬁ=of students “enrolled in the prggﬁam?

s . RURE C . . ‘_ [ . ; ST ' 4

= R N : N

— - = T . LT H s - -
§
"

' Rebe&ca M Va]ette..“Testuﬁg,“ in Emmg H Blrkmaler édi'_jﬁg Britannica
Q_Revnew QF Férengn Language Educatlon,'vgl.; . Chicago: Encyclopedia




£ G ‘d's S X, 'Nlna, and Eleven.\,

'd praparatlan aF taachar} |nvolved

1 had auggastad that ?lslngla aahaal Jurisg |ct|on
h

'salactaa and. an EXHEUSIIVEaEVé]uétlon of Gradd Six, Nine, and. Twel e :
:dantafpart|5|pat|ng n tha French program in that-jdrisdiction be mada._,in a0
jon, teachers. not d|ractly involved in. tha pragram,_prlnalpals, senior _ L
I"district: admlnlaﬁratora, school truataaa, ‘and”other -members of tha T

‘community were to.be interviewedto determine’ tha total modern Ianguaga L
: _,situation in that afea. It was Tater decided as a result of discussion
5_’é“a' the Department of - Edu:at|on and ‘the’ prlnclpal |nvast|gatar to alter the U
- _L.to”include a variety of achaa1 systems “in- different parts ‘of the Province =~
rather. than a single area. Sinte the original fiunding was to remain-the same,
samplas wére to be studied, rather, than whole populations, and quastloﬁnalraa
\&nd lntanvrawa relating to. the pragram were to be admnnlaﬁarad anly to teachars

' lnvolvad rn‘the pragram. -lvﬁ- , oo T,

‘w

- 1n- addltlan— GW|§g ta tha appraaah“afftha”end QF tha sahaol year . aﬁd ,
the conaequant demands on, tha time.of tha Grade Twafvaa, it was . decldad to .
subat|tuta For tham' udants anrollad in Franah EQ aﬁd Franch Z] */’
s

: An attampt was. made to. inclade as W|da a geographlc dlatributlon oﬁ
. school” Jur|5d|ct|an5 as possibleg, -but-since ohe criterion for participation »
. was that there had ‘to be an on- galng pragra at ‘the aiamentary school levels
“this allmnnated a great many .areas erm cona%‘ ration.. Lethbridge, Calgary,
and Edmonton Public: Schools’ axpraaaad their regrets at not being able to .
participate, but haauy demands had alraady been made on “their. s¢hool s For oy -
- research and ather‘purposea during tha school year, The opposite view was
~ expressed by oné Suparintandent who regretably. had no alamantary sahool
: vprogram, but who asked Cama and see uS‘anyway.iND one ever doas any
e research hare.”_ e oL ) ;

.=

, JN = . Lo e B . . e, - . .

: Fartunataly tha Gther JUFISdr 'ﬁbna wha had been approached were abla
ta participate. *Thasa included: Edmontan Cathol1c Schools, the County of. St.
... Paul, the County of Lacombe, andiBEd Deer 'Public Schools. . At this point, |
'_ ahculd 1'ike tagaxprass my "thanks to the Superintendents, Dlreators of
lnstrugtlan, Supervisors, PrlnC|pals, and“Teachers -of thase areas who gave . .
“us - every aaalatanaa in :arry|ng out tha ava]uatlan. ' : =

‘Sahools were aakad to pFGV]dE a FEPFESEﬂtatIVE aampla Df fifty
‘students across the school Jurlsdlatlon at each of the Grada Six, Nlna,_and
.Eleven levels, non- FrancopﬁOﬁa, such students to have taken French for at. .
Iaaat ~one, add|t|anal\yaar in-the case oF the Grada Sixes, . tw0 addltlanal




‘ years in thé .case oF the Grade’ NIﬂES, aﬁd at least faur,addltlgnal years in
..o ithe case of the Grade Elevens., TheS\ requjrements:proveéd to.be somewhdt -
diff&cult to provide 'in some ‘areas. ' ‘The' occasional studenit was not ot
‘cgn’s idered by the JUFISdICtIDﬁ to be Frangophcna, but pravad)to be, nat a&l-r"”'

w%fr.f: Jurlsdlctlons could provide: f|Fty Grade Elevens, .and even when they ;@uld
I’% Lo many students had begun Franﬁh anly in Grade Ten, - : : '
._w¥ ,  o Each schcml JUFISdICEIDﬁ was also aSked to pFOVIdE a sample oF twenty—if-’ .
: _;X_ . ?.ve dropcuts from "the program ,in each of Grade Nine and Eleven, gyih : K
-\ .- students ‘to.have: ‘taken French for at least one year in the school ‘if whn;h-

\' they were then®located: Sihaols provided as many ‘as they couid but this
Xﬂ request alﬁy:proved to be lefncult to meet. : :

A i ST o IR
TNV As |s’usua]Ly the case: in this type of EéSEérch Fepresantatnversampleb.~”’
ZCIQSSEE were accepted |n toto in Red Dear and in Edmcntgn at each of the _ .
grade levels lﬁvolved <L N T o
Ca_dgct QF the EVE]UEEIEH R : 7 S - e
, Evaiuat|cn taok plage in the various 5¢haﬂls beglnnlng June 1, 1975i'; _
. TN%S evaluation tQDk .place in two parts.; Whl]E the. pFlnClpa] lnvestigatar .
SRR cussed the entire préject with’ the class ‘ipvolved dnd.administered the -

) Avarnous questlonnalres, ‘remaining in the classroom to deal with prablems
... of \interpretation, a team of assistants set up their equipment in nearby
' classrooms and carried out -the aura] COmpFEhEnSIDn and oral production phases
of the testlng. L o, o “ TR : J

"

o It was dEEIdEd that each ﬁ]ESSF ex:ept For ‘the n0h=FFEHEh Grade_Slxes

at Ashmont ‘and at Elk Peint, would have administered to it a variety of =~ = |
_ questlannalres which had already been piloted and revised in January 1975
"|n the Edmonton. Publlc and EdmontOﬁ Cathcllc Schaol sggtems. .These” included:

1) A questlonnalre seeking certaln persanal |nfcrmation relevant té .

* the French program as wel] as some“attitude-seeking questions -
.deal'ing with the total French program and with its relation to P
_external factors. This was completed by all students enrolled ‘i in"
Frenﬂh programs at this time. . o " N

: 2) One orcgffh'oF two questlonnalresw depending on the time. .available, .
' the firshrelating to attitudes 'to existing French programs (the- T

4 Cod Pink Questlonnalre), the other asking for reactions to suggésted R

' activities in %@g French program . (the Eeld QuestIOﬁnanre)
PO 3) Al SEUdEﬁtS ‘who Eomp]eﬁEd the above:ment)aned questlcnnalres were
g - - also asked to react to three different giassrcﬂm-arganlzatlonal
strategnes, ‘and to express a preference for one of them, -

PO R L e

Every second student was QIVEH a quest:annalfe for h| :arenté to '
ﬁompleta.- In addition, the Ashmont and Elk P0|nt Grade Sixe: ~+ho do not

S 10~f %-__.1_;




" withsthe French program.. These 'were glven a. spe

take FrEﬁ:h unt|l Junumr or: SEHIOF hlgh sshoal were askéd o Eompleta a
spe¢|al questngnnalre desigped to asseSs thenr ;gﬁtudes t thé study of
.French before being expased to the. French prngram.la_each unior and senaar
high. 'schooly ‘the | ;administration: had ‘been. asked" to provide a‘s ﬁple of . .
students at. the- Grade Nlne and. Eleven ]avels who haE’ale:tedf ot. to EDntlnue;%i
al. qu ionnaire whizh
attempted to estgblish thg|r-reasgn5 for- drﬂpplﬁg out oF the ‘program aﬁd to
dEtEFmIﬁE thenr attntude toward the study ﬁf Frenzh in. ganeral._ R

Nh:le these were belng ﬁompieted the testlng feam attémpted tD
test as many . ‘students ‘as pqs%lble ‘in each zlass -on. tha basns af tHe FGIIGWing
_types . of evaluatlan S . . : _ E . —

* ]) Aural ﬁGMPFEhEﬁgiQﬂf, o S ;3~;

a gquestionnaire

express my )
‘Miss Betty Ghalmers, Hrs.
-Pnzawrch, an

hours arranglﬁg materjals so,
wark on the prablems of. assessm,nt and traﬁSCrlpthn 1 . S

R A a) w:thaut vusual cues
T b)) with! vnsual cuesl S SACEEE S
2) Questlon answerlng %b;i;ty B ";'fé
3) Task aompletr@n (%peclfled) e R o E
L . ' . ’ o ,
kL) Descrlgtnve ablllty (W|th visual: cues) X T : '
;’fs Lo i“' . . S { .
“5) Questlon asklng ab|l|ty (lntEFVIEWIHQ) L -

\

These were all régar ded as sknlls whl;h trénsfe. ed t real-1ife
aammunlcatnon situations. A'art from the V|sual ;ues,;,he shme tests were. -
used for dl1- grade Jevels in an attempt to find -out the extent te whlcﬁ

PFDFIEIEHEY increases as the.student progresses through. the%ﬁ?ograms

'is was taklng place, th3|r teachers were’ asked to tompléte

glat'ing to their preparation attltudes to. the pro ams:

suggestions FDr lﬂ service EEEIVItIEE.
S

Whlle all

being used, and

hau5t|ng busnness, and | should llke to-
ery sincere thanks to tH&."g¥&]s who made up the testing team:
,'leen ‘Mageau, Myss Phyllus Medhurst; Miss Judy
Miss Hargua ZuXter. -l can thjﬂk of no finer tribute to them
than to qucte the principal #n one school who watched them warking w:th his-
students .for awhile.and fina}ly-turned to me and said, "How did yol ever :
Flﬁd a grgup of. peaple who wirk as wall with' chlldren as thase glrls do?“

b

g
§a thank my daughtar, Aﬂne .who SpEﬁt many
that the rest of ‘the team cauld get rrght to

”llng pravad to be an

Flnally, | should 1i

L= P L I =
T +

R | Nt




Study, Ohe v THE ATTITUDES TO\JARD;THE FRENCH PROGRAM: OF STUDENTS

ENRDLLEE IN NDNeFRENEH-'FRDGRAH GRADE SIX CLASSES

;Fifty three students of . both sexgigsﬁralled in Grade Six - éiaESEE';_aff_';?,;
W

‘:in Aéhm@nt and-Elk Point to whlcﬁfﬁzanﬁ as- not taughE were asked to . f
.zﬁmplete a questinnnalre YAppEﬁﬂ Qnﬁf>in arder to . determine thenr )

att:tudes toward: R e oo I Tt
1) The learﬁlng of Fren;h in general ' ;=> i*_* N ;ﬁé,”'fv:y.f;'jQ
Z) Théff w;llmgness tQ take pa[t in the Frgm;h pr‘ggi’-am_ e e 5
-:iff: 3) Thgir prlaritles as- to the sﬁbJect cgntent of the: French pragram;;i;; -
-;} whlie dt is abvugusly |m5555|b13 to attrlbute EttltUdES w:th any .
degree of _certainty to centact With chers, it was also felt: desirable ta,q‘ 2
. Mdétermlne whether or ‘not older s:bllngs, themselves lnvalvgd;ln French R
v prﬂgrams, had’ lnfluenceﬂ in any way the thiﬁklng of their ybunger brothers . ~ ~ '
. and snsters ~about such programs, F|nalTy it was hopedte, determine ‘the .
éextent QF cﬂnta:t w:th Franzapﬁ&hes that these ch41dren had had . ;
,i ' v \ = B —V : ﬁ . - ‘ = s P, ' B V = 7 I . ’
; Thé Data )*’.f_é e - T ff* _
- - # . o T A ? ) . F L
- TabJe 1. T Cdmpos:tlon oF tﬁe Samplé T i -
- : S;haal~MfAﬂf—male—ﬁ;—fFemale % t@t,] : AT AR EEE
* . Ashmént o -17 _f“_ls e '3§-nf‘ ';‘ 'j_ :'}“ R M A
i wb &E“{ POIﬁt - ]L} - g 23 . - ‘ . *;k . i
: TR 31 S S B A
a * RS oo Co R U AT “‘a . Y
7, . TébIE»i;Z : LIﬂgUIStIC SlﬁuEtIQﬁ in the Hame ! ;, ‘4;th ‘f'si i ’
. L "-i”‘ 9 Englgsh only Languagas cher than Englush T .
v ' . I R SRR wf:‘:ﬂw
, Aﬁhmont a9 g 21 o T ' N F
Elk Pouﬁt 'S f:f'v’73% ?_‘,' dNg _ IﬂdlﬁatES only thét one érf?j; -
TR more parent ;aﬂ‘speak S
, ‘ S ys " language other than Engl;sh N
. IR e not that such a language is- .-
. B ) el g N ' ’ d ,-‘;1":‘\5,‘
3 v T R @ . FO

Table 1.3 ’uangu{geslsmkecy Parents, . . f' ’

e 1 wec
. Ashmont = 9 T O S R NI S D o
e, 1 1

ngé?ﬁiéﬁv French. .German' - Crae‘ Po i h (Nprweglan GEEIIC
" Elk Point - 10 ' = L. R A
. - Romanian. 1 (L\shmént) ?’ugaslawanf’l @\shmcmt) .,‘ .

b L“Z"!.‘ ‘7.: ig ’

" : N




! T = B s o, I3 -
= 1 ’ e . ! ?é__i = A\ = .
. = . b . ) - i 3 N "r "o . R ar b
N ¢ " N - = !56“ T ‘ & F ’ = . " ! ﬁ-: - =2 & . !
! - ] . * P N R RS .. fjjg
—_— “Table'1, h ch.1dreﬁ'witﬁ nldeﬁigﬁblkags,s:uay?ng Fiench in Junior or -
- .fii%%z%{%hv - =, Senior Hngé‘Sch@cl o ot i ;
Ashmcnt h6 6 = o (anuras are QIVEH in per cent) . L
Elk’ Paiﬁt ©73:97 : . " ;
I The Elk Point: figure may be explalned by éha FEEt that Ashmant
e * . students do not begiynn French unt’il Grade Ten, whilg’ thase at
R .. - Elk Pant may- begin | n Grade Nlne. : -
:*%&TEEJE 1.5 - Percapt|an by tke Grade Six Students ‘of the Att:tudas GF Thélr
, S _ Dlder Siblings Toward the ‘Sl;udy Q‘F Fr‘eru:h
o fg'j . *}! ' )ejﬂ§§§ed 7 Not Pleased N Dan £ Know
Ashmont. L2.85 7.15 ' ’ EG 0 .
T~ L o ’ N . o
- Elk Point - 29.11 . 17.65 , 52,94 2

i'F{; Table- 1.6 Attitude ‘of Grade Six’ Students Toward Taklng Freach,qn the Future

, ool ,eVarybLnterested lnterested Don't- Want To /Na Opinion
¢ R . . . : . * i
Ashmont .~ &  L0.0 N 33.0 7, 20,0 L 7.0
. Elk point . W80 T S 36,0 0 = 26,0
- = ,‘,! ® B ’i» = // '
¥ /)
Table 1.7 PEFCEptIOﬁ DF Gwn Progress in school” in Genera]
h,l ; :[,: o \.Very Gaad v.»_Epgd ) Average: f{' Poor
v 7N Ashmont 10,0 ' 56,6 33.3 - - L
T ) Tt o v '
Elk Point L.35 © 56.5 34,78 . L.37
. Table 1,.8¢ Dplnuan as to WhéthEF or Not French Shculd be a Campulsary
: S ' SubJec:t , ¢
Compulsory Ngn-Compulsory Don't Know
Ashmont 13.3 63.3 " 23.3 =
ElK Point : 7310;_8 65.2 ‘ - r\:
v ‘ . » * "

h

Tahle 1.9 AEQU{J[ntdnCL with Speakers nf Fr;rn;h N T

Less T:;T,_/ More’ Than 5 :~.' None
S , LTS -
Ashmant 30.0— , 36,06 3

Elk Polqt | 56.5 3. .-

¥ u




) - o ' ! - - 1.3

IO xTaﬁle 1-1D1 PFIDFIEIES in Studylng Frénch 7 . ' % .

- StudEﬁts were, asked to list in QFdEF QF.|mpartance thexr reasons
- for suggest:ng that the study of French was important. - F;rst choices were

) ) werghted by .four, secdnd choices by -three, third choices by’two, and fourth
- choices by one. Whilé Xhree of the faur categories ‘used are self- exp]aﬁatory,
_ he term” 'People' in this study is to be taken to mean the study of the .. .
e , people who speak the Ianguage, i.e., an attempt to thalﬁ iuitural ’
ot understandlngi Flgures are ‘given in per cept. - -
! First Ehoice! - SFCOﬁd Ehoice . ?bird‘éhoi;e " Fourth Choice
. A o - . N
Ashmont Speaking - iaple ' Reading) 16.86 I
. A 3Q 6 Writing). =~ , 16,86 .
x * L - & "'i.:
Elk Poifit Spegking . ‘People - ° Readingv Hrigiﬁg -
- . 32,88 . 32,42 19.18 15.52 . =
: . el e
Combined Speaking . People - _Reading [ . Writing
. . ? ) - | ’ EN S - ) j;)
Table 1,11 Effect of Parent. Languagé on Desire to Study French, «
-1 =
A Very o Don't bon't e
Interested flnteresteé Wart To Know ™ Tatay
’ Languages ’ < -
Other. Than S . ’
English . 20 7 L 6 37
‘ Engl ish 3. 9 1 2 15,
. . . _ _ J— Y o . _
Total 23 © 16 ' 5 o 8 52
F- a Tpea
_ Table 1.12  Relationship Between Expressed Curriculum Prinrltlcs
- " and .Desire to Learn French, .
Priority T B g
Selection - . Very e Don't Don't .
Interested Interested ) Want To Know Total
‘People 10 7 oy 5 26
Speaking 1y, 6 " 2 : ! 20
. -
3




o

‘students at the

. - " .. q . .

Study Two  OPINTONS EXPRESSED BY. PARENTS OF CHILDREN CURRENTLY*ENROLLED
St o INCTHE FRENCH PROGRAM WITH RESPECT TO THE«PROGRAM AS . IT NOW
EXISTS. = - e .

4 . T ¢ B

4
-

Parents are seldom involved in decisions affecting the curriculum,

A,FDF th:? reason it was felt to be des'irable to determine their position

with respect to the exnstung programs in French. During the administration

“of« the student questionnaires), every second student was given an envelope
.containing ope parent- guestionnaire, ﬁﬁd 3 stamped addressed envelope in

which to return the completed’ questlonﬁajre to the Unsversuty. The student

-was asked to address the outer envelope to his parents, and these were then:-

mailed’ ta the the. The parent questlonnaire ls contained in Appendlx Two. .
. - = s ' 3
As will be seen *rom Table 2.1, the pgfzéﬁtage of returns is very law,

56.09% overall, which does not apprcach the 75% minimum suggested by some

- authorities such as Wiersma®. |t may be that parents are reluttant to comment

on the schoal, or that they felt .that the lnfarmatlon requested was too
personal in nature. " In view of the comments made by some of the older

‘ime that the questionnaires were. dlstr|buted | am inclined
ar thaary , ) ) e

to favor the for

-
£
¥ )
. 2
- 4
5
7 A : .
. - A
A R ' . \#‘; .
1 % :
. f_ [ - . ’
Wil liam Wiersma, Research Method: jn' Lducation, Phi lm!_ulflh ia:
Lippincott, 1969, p.282. ' . 0



Asézéélg;zgi;;;Fgréentage‘éfjﬁéfﬁ?ﬁggﬁfﬁ7' S I RN
Red Dléf “Rural

,
-
3
"t

[\

Edmonton L D

Réturned  : >5§§ ! 25 ) 7 k 46 o . 115
Mailed out - SR 1 B8 . . 205

#.0  Pericent © 59.4 oS8 52,2 56.09

Table 2.2 -. Parent Completing Questionnaire

Mother . Father  Both
82 . 2k , .5

= - & .
S

? Table 2.3 Languagé\gfikgﬁaund-nF‘RESpDﬁdiﬁg Parents
 Edmonton Red Deer _ .Rural Total

% poth Engligh o 18.18 . 48.0 - '58.69  40.88

Fétherﬂﬂther'Lanéuage;» : : o . e :
Mother English . 11.36 : 8.0 . 13,04 7 11.3

Father English , o £ N
ggther Other Language 18.18 . 20.0 10.88 . . 15,65
Both .Other Language 52.28 20,0 %7 1739 7 T32.47

A
L]

Table 2.4 | Language(gf Spoken in the Home o

&

* Edmonton Red Deer . Rural Total

CEnglishoonly. . ' 70.45 92,0 " 913, . 83.48

‘Other ( Dr,Eﬁgliéﬁr ) ’ ) L S
plus another language) * 29.55 8.0 - 8.7 16.52

v ]




.-
4

'f-‘\ X :!f" .“ .g * —_— B »
- N . - iﬁrf

Tablé 2,5;_ Attutude DF Parents‘Taward The:r Own High ‘$chool - French_Fr 7';

§ ) ;; } - Edm@ntan - RedFDeer ! Rural - 'TDtal e
o " satisfied . . 56,82 ~ 640 . 0.0 55;55
T L o i
.Dissatisfied . 38 84 V36,0 NS I B 5 13
g ' .
: ) . o
! No.reply 4 54 v - 8.7 4 ~5.23 .
= . - ﬁ. i_ ’ e i‘ \
R . . . # v_‘i,( B oo ' B - l Y
: Table ZiS Partlcipants in, the DEEIS!OH as to Whether -OF th the Student
- . Should Take Frenih T ; _ B B
) ' ‘f/f . Edmﬂﬁféﬁ! : Red Deers Rural ‘ Taté] }
. 7 : B . .o ) - ]
' Studen{ only 38.64 52 o - - 63.04 51.3 '
_ Parent only © 20,45 16.0. " 6.53 13.91
" school only 6.82 8.0 8,69 7.83 .
Student and SO : S
. parent 22,73 8.0 10.88 14,78
) Student, parent, . oL, .
and school’ 2,27 - 8.0 . h,34 k.34
Parent and . -
school L.s55 - 2.17 2.6 ;
Student and n ) . ‘ A
schoal - 8.0 L 2,17 2.6
No opinion 4,55 - o 2.6 - .
- * ’ Ao '
d ] & . ’
Table 2,7-  Parent Opinion as to Grade Level at Which French Shct]d Begin
. Edmonton Red Deer Rural Total
- ‘ ‘ N . |
Kindergarten 36.36 “36.0 26,08 32;]*
Grade 1 or 2 34,09 20,0 - 21,74 26.08
Grade 3 or 20,45 32.0 21,74 23.48
Grade 5 or 6 1,55 8.0 ;. o5 6.09 !
Grades 10-12 ‘ - 8,78 3.48
- ' 1
No nplnlml - - ) h,35% 1.74 \
#o . .
/ r '
e 17 .



Tab\e,z 8 SSPEFGE"EEQEFDf Parents EEE*ESEIHQ Caursés in Langusges Other - .
o ‘§Than French. L | R . S

(R N -

SRR T R flg Edgﬂntan

. * g ‘ ‘,ﬁ,# ‘_—. Sy . . \g:', . p “5‘?{-‘7-' o ‘ . ) - %. . .

. ]

Red Deer Rurai 'Tﬁta]‘ oy

5

Languages Rééﬁé;ﬁgd,bg Parents in Order of Mention . -
. . . - o Lo : »l ngSD

o - Some paréﬁté?suggesfed more than one, language, . Lo T
. e . _Laﬁguages mEleBnEd Qﬁly once, are nat lncludéd _if‘_ﬁ '(\ff S
German Spanish . Ukrainian Russ:an Chlnéée &sgér
Lo o e A i : v
©35.55. % 21,11 veBB 7.77 ,5.55
. katin - qtalian . 0L Tt
;o 555 1 ['5.55 ' . | ot
‘ i - r r
{ S B *; A
“Table 2.10 . Pareht PEFEEPEIﬁﬁ of’ the Number GF Haurs Rﬁqulred to Learn
"L A Seccﬁd'Laﬁéuage to the :rncthna] Level .
Edmﬁn;ghn;r‘ Rad peer Rural - ' Total- ) ,
Less than 500, "=, © R T et
- .. hours * . &4;55 800 Ty 2,17 - A3k o
& Vo _y ’ ] )‘7_ ¢ . L . L . s;.s’ . h . e
- ’ SDD'? 1000. . 22373 ¢ 2.0 . =15—21 20,0 <
! ! - ’ - Egs‘"’ i ' Sty - ’ ) -

1000+ ¢ 129,54 17 39 25,21 .

Nefjdea

32,0

43.18 * ., 36,0 65 21 50,43

Vo ; ) o
ES . = ' o7 R
- - . . : . NS
. : -

v Tabfe 2.11 - Level of Cgmpetenée in FFEﬁCh Desiredig¥qparents for -Children

| ) “  Edmont ‘Red Deer Rural " Total i} '
* n= 58 n=27 n=52 n=137
Ask and answer } -a .’ ’ s
simple questlgns 6, B, AT,11 19.23 12,41 &
Participate in C S a tr '
‘di;cu’sfans eas'tly UL46.56 SLEES QHEZSQ‘ 46,72 _
Live in q,Fr%gch o _ -,
tgmmunnty Bh 48 T 22,22 28.85 ;) 29,92 ’
Rgad and wrllL N ) ]
only¢ 6,89 7.4% - 1.22 5.12 o
% g~ . a.‘? 7 - ¥
Nonc 518 7. 5.77 583 - . X
’ a vt = Co ‘, ¥ ’
,E 5' A [ - 3
b i =

L1}



\ others =~ ¢ - 6.99:°

g

- T%Q}egz_i Parent Intaré

- 86. 36
Bi_DS : .

. oo ) 8

/- bk,

Tntal

Edm@ntan £¢ Red Deer _qua]

zB?E{ﬁ 7744
19,56

'6.52-

gg, 0o

.5!450
8.0

N

.- Yes |

[}

" No op
. : . / :-__g,gﬁ _,.'-F ‘

? £arent RaF|anaJe far ThEIF Chsld's Study of French:

t

Table 2.13.|
R I édman\fa

\Helps ta meet more _
. peaple;_ :

Red Deer

Rural

16,42 . 18.0

H

1'Quﬂtufaiygﬁderstaﬁding 14;85

16. 79 ié

14,28

.EE
J:qf‘ i

.ng_]Q : 20.89 P

-]

. Cangda a“bilingual
" country 7.85 14,57

’;Neéded f@r-Univérsity -11.19 . 16.0

o

Finish hlgh school 7,695 . 16.42 10.85
.o - Ll

- 5.
g} 5; Inareased JDb . i _ g
’ Gppgrtuhltnas L .o h4.89 Tx 7,46 7.85 8.0".
- 7.vata|n Fraﬁzophone o o ‘a : _ ‘
, | Fr|end5 8.39 #.46 7.85 8.0
. - ’ ’ "
Ay 8. Gain” the. respect QF A ' : Y. !

- 45,98

Other .reasons or did .
-~ not ansger’ :
' _y .
A p"ersan i’sﬂ not ¢ edm:ated -

untess blllﬁgggl, .3 A

‘1@:4&_

. - \ .
oA - - : «
- N . -
£
f ¥
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z - ¥ : e
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¥
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Téble 2.1A9§}Par2ﬁt§9ri‘fﬁﬁy in Curriculum C . : v L

éaﬁgktgnf. " Red Deer | Rural v‘:TQtal
-Speaking  Speaking

\ B5.17 . b5.13.

\ B ’ - 7,

{Cultural ° Cultural

Understanding Understanding

8.58 - 27.89

- First zha?téx_  speaking ~ Speaking
ST | S uh33 . W6.53

. " second choice . cultural  Reading

L o N , ugdérstanding, L
2847 - . 27.78

Reading Reading

k.25 fé{ze.gg

- Third choice , .Reading * Cultural
» T Undersganding
27.27 . 25.69

g . n= = 26k © thls

¥

o
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~ " Study,Three OPINIONS EXPRESSED BY STUDENTS AT THE G}RADE NINE AND GRADE -
: ' Cgr ELEVEN LEVELS WHO'7HAVE STOPPED TAKING FRENCH AT SOME POINT
B "IN THE PAST A . . o -
( Qés’gript,ion oF the Study , N T e RN :
— ¥ g* ix\ ki ‘ . ) o s C R .
. ’ Hcst StUdIES in t-he area pf.modern Ianguage lea}niﬁg have ekpioreﬂx _'4 e
the attyitudes of thcse. who are still”in the program. Recently, however, . ;
the trend has been to take into ’El‘iEOUﬁt as well thgse who, have dropped out
of 'the program-for some reasgn or another, The questimnnalre emﬁ]oyed to
assess thé“‘r attitudes is féurid *in ‘Appendix Three and, is basied on one-
. used in the State of V:Fgmla but ‘\!élth maiar mod:fncatlans both as to For‘mat-
' and content. . . : \ L ’
o / e U L. . _ - - s
' The pata & CoN L '
Table.3.1 Dis({ib.uti,aﬁ by School ané%‘rade ' ' e ’ . ]
v o X P 'C%rade‘;'@) ‘ A Grade 11 . )
v Edmontdn - ' ‘ ' T
‘ . £ .
Austin 0'Brien, - . '8 .
) . .Sty Joseph _ ~ S o S \ 2.
o . seggﬁa . \(‘
© Sir John Thompson . 14 i
. - . , ) L e \é
Elk F‘::lnt - ‘ \,‘ _
i " F:G: Miller K 2 ' \ 7 . :
- o . o
+ ' Lacombe :
fi = 7 Lacombe Cemposite ' - g 10
Z ~ Eckville . - “ )
Eckville High School % 1 5
= . * N R . . \ . S-
" Red Deer , ) ' '
LT ) ! b N _
P ‘ Lindsay Thurber 8 =T 8
~Total = . : © 27 Lo
.t ! )
'I\ L :'1‘ \
' , 21
b ' ¥ -




A <1. L L .
" : . ) ¥7 . iv,: i = . C ~ = 7 CoN

. Table 3.2 Distributjon by Grade and Sex -
T . ". 'Grade' Nine Grade Eleven Total 4 .
. S Male B - R - 19 37 ¢

Female 9 20 30 .

27 ™|, 4. &

P ->i . - A = VE S E k. . \

£ P 4

‘Table 3.3 4Ratio of Men to Women Teachers |nvolved _

" Men - Women About the Same Number
| . , . . of Each '
o " . 26 27 o 14 "

.s:! --'AV! "»» ! '. 7 ’ EXK
~ Table 3.4  Number of Years in’French to Drgpgﬁt Point C

e /.‘

S+ 3=k 20

. * ~,; ., . - ™ ) A ‘ i i : ) 1= = L
“ S L K T R P R .

27 = LIS
i = . - % cw

T =

Table 3.5 Student's Percepfion of Own Marks in French Courses
: C e :
- Grade Nine Grade Elevén Tataﬁ

Excellent -\ 2 . 2 -4
Very Good. 4 . 6 ' . .- 10
Good . . 10 | 15 . 25
Fair 6 ‘ 12 o 18
Poor 5 5« ) .10

fsf

' Tabl1€*3.6 Student Oplinion of French Courses

Grade Nine Grade Eleven ' Total
Liked very much 3 L 7
‘Liked a bit EFE. , 20 | 32
No opinlon Ly 9 13

Did, not 1ike B 7 ©15
s : :

22 Ty
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, . Table 3.7 Parent Language ' .
B | . ‘ . ‘j l Grade Nine! V,Gr;dg Eleven , TDté]‘;
TR 20 30

Eﬁgiisﬁwiv '
17 200 L 37

'=ﬂthgr.Thah Ehgii&rl

k= '

in the Home S 7

3 Table 3.8 ;. -Fanguage(s) Used
et .

_ S Grade Niné Grade Eleven Total
English ,%i . 19 ) 3y 0 F 3.
other fhan Engl ish : 8 o 6 ' 14

& -

Number QF;Francgphane Friends
- o e ., iGrade Nine Grade Eleven . | Total

FEVE_GF more - 7 o 12 | 19
One to four 5 - R 7.
NiL ‘ 15 0 6 . 31

Table 3,170 Reasons Given for Dropping French

Table 3.10 is presented in two separate tables, 3.10a and 3,10b,
In view of the amount of information contained in this part of the ,
qucstionnaire it was felt to be desirable to present the data first of
all by frequency of ‘mention, then in the same order as given in the
questionhaire. While the first table represents the total for the entire
group, grade comparisons may be made by referring to Table 3,10b.
= - » . ’ v ¥
Table BQIQE Reasons Given for Dropping French in Order of Frequency of
Mention _
: .
| tem . ) f. %
Number g ‘ h
31. French classes wcreﬁvgry boring, : . ' 39 6.951
22. | found that most of the time | couldn't understang
- : what the teacher was saying. _ 37 6.595

3. 1 lost- interest in studying the language. . 36 6.417




. ‘, 1. 3.4
Number ' L . B ' < F % .
33. | found that | had a hard time answerlng the éeéﬁhérfé@ . : A o
~ questions , T Lo . 36 " 6.417 O
17. The repetltlan was bcrnng . L. — _ ., 32 5.7 '
2. | wasn't Iearﬁ|ﬁ§ ‘enough to justify the tume that y
| was 'spending on it. .~ , “an 29 , 5.169
t6. I didn't like the teacher SR 28 4,991 - . -
e T8, 1 just didn't feel that any more Frem:h was ‘ 7 S
" wc:rthwhlle. ' . R - 26 3.208.
; 11. The work in- French Eécame n;:re d?FF[cul’t and P - ' 7 k
T B cguldn t kegp&up with the-fredt of the class. 24 L.278
, Tdf ] wanted to take anafher subject instead of French, 23 4,099 '; ;
B "13. The taac:hlng wasn't wvery good, : , , . 20 3.565
9. | didn't study: Eﬁaugh to keep up w:th tha class, - 20~ 3.565.
. 5. My marks were so low in French that | dadn t th:ﬁE ) 2 .
that .| would make it through the’ next course. - 18 3.208- ,
; : . A ,,
15. We trned tc cover too- mugh materlai too Fast. ' . 17 3.03; .
©.21. There was too much. .grammar, L T : 15 2,673 .
1.1 do not need a language for. admission to University. ~-15 67:3
24, The language was too hard for me. : .15 2,673
-26; I didp't have enough t-ime to study the - Ianguage as o NH.J
. much as | needed to. ok 2,495
26, | didn't really. want to study a’ ianguage but l’had .
ta; so | dr@pped it as: sonn as | cauld : 13 .- 2.317
. 14, We didn't speak the Ianguage Veny mm:h in class, - 13 2.317
35, | wanted to take another isubject which conflicted o 3 ;
with FFEﬁQh on the timetable, i 1 1.96
.25. There’ wasn 't enough emphasis on the Frénch ‘or . g: N
French- Canadlan people and how' they - lived 11 1.96
30, |.couldn't spell very well, \ . N 10 1.782 -
" 4, |'wanted to learn Kow to speak “the language and | . f ’
K "didn't think that the course was going to help me, - 10 1,782
) -t : o y o s
6. I_failed éﬁe last. course, - B 1,426 K
© 28, We weren't’ lgarning French as fast as | thought we —
- could, ) . ' . 7 1,247
18 The time that French took was hurting my marks in my ) )
“other subjects. S , .6 1,069

21




-—
3
v

- ;_ .
1 . L
. . . %
v 7 - : ¢ 3-5
Item - & f - b:?: A *; f‘il A -
Number. ’ T o R f %
) - 5 = ) F-3 " : ] _ 4 .
27. 1 hadfta take another subgect whlch confl|§;aﬁ with. . f s -
. ‘French on' the timetable. . S » A )5' 0.891 - -
\ 7. We weren 't learnnng how taiskad {§e languagg. A SD.§§1 iréZi
Cal 23_=| really wanted to take another 1 nguage‘lnstead 74'“ 0,713 .7 7 .
j 7 19. 1 only :ntended to take .French this lang anyway. Q}, d.7131 e
32. My parents -didn' t really want ‘me to take ' Frengh 2 3.0y
. ¥ o g
i - : 12.fThere was too much homework, . = o : 2 'p.356 IR
' 34.. The school that I.transferred to didn't have the
‘next course in French. . .. o K .0 0.0
. i = P i - B . - -
Table 3,1Db REESQﬁS,GIVEﬁ at Each Grade Level Far DFDpplﬁg French, - L
To Facn!ntate zcmparlsnns, thg frequenty for.each response Fﬂr gach
gradg and for the total is given as'a per cent of ‘the total responses
~“within each grade. Questionnaire items are listed in the same order as in
the questionnaire,. To save the reader from constant reference’ to the
Append|x containing the original questlonnalre, ‘each item is given-
.immediately above the respcnse Frequenﬁles for it. :
Gréde N:na _ " Grade Eleven  Total .
1. 1 dc not need a ]anguage Fgr admlssncﬁ to UHIVEFSItY- ] g
1.593 - b3 548 L2, 673
!gi l wasn t learﬁ|ng enaugh to JUSEIFy the tnme | was. spendlng on it.
| 5,577 B 5 : B 5.169 ot
- 3. Irlast.interest in st dying the language.
\ * - - : _

'\.I\
I

L, | wanted to learn how" tc speak the language‘and I*dudn t thl#ﬁ'that
the courses were going to help me very: much, : . :

195 2,258 . ¢ 1,782

S;jH;-maFkS!WEFE 50 low in French that | didn't think that | would make
. it through the next course, : . :
| S3.98 2.58 3.208 ~|




A li o R
LA I . ,;.:; =, a- ' . . . ‘_ ;Blé
- . . 7 ' ) .. léf ) 7 L ' ’ ¥ 7 .
‘Grade Nine . - - " Grade Elevén . .Total
- S S T L L
S BT Fan]ed thg Iast course. | S B o .
Sl w2 0,967 o, k26 S
-'7 He WEFEﬁ't Iearnlng how to read the laﬁguage. AR o L :
, - 1195 . 545 . +0.891°
N B a"‘i
8. 1 just dldﬁ t feei that .any more Fréﬁch was waﬁfhwhlle.._ _
e 3 984 {1“ ‘ S 2,58 - @ 208 f R ’

S. I didn't 5tudy ennugh gq keep up with the classy

Y

o 3 SSS 3. 548 3.565 L

o . 5
_Idi L. wanted to. take anathar SUDJECE instead DF French..
%

4 382 S '_ 3. 87 L‘i 099
}1. The wark :n French bezame more leFl:ult and | :auldn t keepfup
,with the rest of -the EIESS‘ - : : f )
BRI % 1: VRS AR Chgy A;Z%B jk
. e R B R - ~ -

[ . : -

12. There was too much h@mewqtllgéu 1
RN 0.398 @’ ¢ 0.32 0.356""

."v‘{‘!" ) % e :
13. The teaching wasn't very good. ) i Lo
ST 2,39 Y L5160 3,565
S i S Lo SRR ot _
;14 WE dldn t speak the language very much in class. S .

1,593 T 2,9 2,317

; .
1 N .
o =~ * R
. : i

"f"fS:.WE triEQ~tc'cavér too much material too fast, R .

e " 3187 2,9° 3,03
) 16, 1 didn't like the teacher. ; R .

5. 179 4,838 " 4,991

17. The rapetntnan was baring.‘: .

5,179 .+ e, 129 WA

18. The tnme that French tcck was hurtlng my marks iﬁ:my'déﬁéf subjégtﬁi

v 992 ' C 032 T T 1.069

WfiS{;l éﬁly intended ta take French this long anyway, ~
.; ‘ 1,195 St 0.32., + 0.713
rl - R ) 4
i . = “26 = l u

B T

&
=
xlq
L
o
;oA
[
L



"223” | really wantad to take EnﬂthEF language insteadi

; a Gradg Nlné

_52 788

21. There was tea much grammar.

: ,.593

was sayingi

s

.795

-2, 39

a5 sccn as 1 znuld

o 2., 258

'22. l fpund thaf?nnsx of the time | cculdn‘t

szh The L@nguage was ten hard far me.i

';gﬂ%BQG

0. 645

1 612

3.8

258"

2 495

,’%é;sﬁs

=

6 595

" Q 713

3 .

2;673

B

L Grade Elaven : Tﬂtal\Mf> ‘

20..| dldn t have enaugh trme ta §tudy tha Ianjuage as much as l ngeded ta.-

‘undarstand whgt the teaaher

' 25. There wasn‘t enaugh emphasis on the French or Frengh Canadian peaple
©y and how they lived. . : L :

V‘JZE | didn t really want tg study a- Ianguage, but I had ta, so | stapped -

ey

tlmetaglé-

24255

2 317

1,247'

Er

. 0.891

1,782

: §;534 L

f !:;" ,;;,f S -358 1-29 ;
28, we werern t Iearning Franﬁh as fast as I th@ught we ;Quld.ﬁ
N, 593, 0,967
29.,N@ne cf my friends were gning ta take French.
. 0,796 ' 0,967
30, I cguldn‘t speil very well. o -?f?
S . .788 0.967 ]
31, ?}encﬁf&iassés were very.bﬂriﬁg.' L
R 5976 ROC A
32, My pargnts dldn't*really want me to- take Fren:h
0. 796 0 32
S T ‘27 "
F }. . ;

g 27. | had tg take aﬁgther subje:t which acnfiicted with Franah gn the' o

&a; 0. 891 -_



', o i . : . o Lo !'. .. 3;8 .. &
. Gnade Nine - ‘,»-'; Grade Eleven ) Tatai o B
1233; | faund that I had a hard time answering bhe teacher s questicn&*
BE-2177 AN & 096 by
3&;;Tha schaal that I went to didn! L have the next course in’ French
‘._ 0.0 BEIEE Dkoi-', 0.0 -

© 35, Manted to take another SUbJEEt ngch confl fcted with French on the ' .

E timetable. o o oo S e :

J;Table 3 11 o Attntudes Tgward Spe:iFlc Aspects ﬂf the Studx;af Frgn;h Ce e

-

o StudEﬁts were’ é%ked to react to a. series of statements by Sele;ting_ o
. a pasitiﬂn on.a flve=pn1nt s;ale as shown belcw C e : e
. Strbngl ' DR '_’- No . ;'; o KStréngfy )
- * Agree- -~ ' Agree - Opinion ‘Disagree . Disagree . v
S5 b _'_i I B
,These resu}ts were then tabﬁlated .and each pus:tlan we:ghted as 5huwn~abnve.
lﬁ nnterpretingathe results, reference shauld be made to-the Fnlléwing scale:-
; A . . g -\I . ’ ' Ij- [
- g . - 4 ‘ 3 - 2 * 1
: ﬁ ’ i S —— . &
' 1:' 775‘7‘7‘5":*7“'1_ — —f—— . ~ B 7,,17 o ’ ) v - -'-‘ . .
strongly . . No - Strongly -, "f,a;%' M
Agree ° AQFEE .’”J=0pinian- 'Eisagree‘ B Dlgagreé L
1t will'be noted that 'No Opinion'.is a paint on, the scale whiig e
the other iateggruas Feprasent |ntervals . R
. . 5;‘7 . ) . ..
_ ‘Grade Nnﬁe R Grade Eleven " Total K
. 27 ’ ‘\ : : 38 ) n= 65 y
Vla 0 hgpe to study French aga;n sgmetlme? S .
’ PR Hean ©3.185 SE "3.0.. ' 3,080 '
" s, d. 6813 .y, 153 :_ C Y 9,318
¥ ; - * ’ i R FJ
© 2. I thlnk that ali £anad|ans ‘should study French, :
. Mean . 2.857 .0 2,085 T 2,539 0 - 7
 sds ooy oo 782 - 9.318 R
- . ‘. ".7 . ; . ﬁp
b ¥ . !&a’ g




L = 5 £ )
L , ,;!_-‘EFade_Niné . ‘Grade Eteven - “Té;éi
; a | .ot ‘ ER Cee T 7 - »Q

3 French shauld bg a campu]sary SUbJEGt In elemqnbar
T Mean ﬁq_ 3.007° . 3,027« 3,061
y s;aff 7.9% L 953971' 12507

/ Séh@cl;

| 4 Frenah shau]d be a tampulscry Suhjeét in junior high sch@ai
" - Mean: .2.896 . - 2m75 S 2,815
Yot 7i3oi R f- 7. 534 S IDiEBS
5. F}Eﬁch shguld be a ﬂémpulsnry SubJEEt in Q;gg schnnl -
' " Mean 255 - nT 2,166 2312 "
s.d. 5;679 '/ t . 1i:5i961 - S 8211 )
v P T ' . -
L ~ : . I ” R .
15. 1 thlnk that aﬁy Canad;an whc wan;s to should: be ab]e ta Iearn French
Mean . bgr . lngs 4.,562° R
e, k6 n *21.968 _‘: - 27.603
7. My parents Fee]‘%hat studyipg Frenah is a waste. af time.
.~ - Mean 1,928 J 2,459 -7 2423
T ed 5.312 . ., ,issa ~ 8.i75
8.1 lnked French very much when I was’ taklng_ii. - .
; Mean: - 2.75.. .. . 2513 2.615.
BT sede 6,608 < . 7471 .. .9.802
.B;fI,Feal_tﬁéﬁ Eaéadiaﬁs afé being forced to learn ﬁreneh§
Mean 2,548 . . 3.7 3,061
Csudy 6376 L9631 1esh

10, Even IF ] cculdn t_speak the language |'d like: to learﬁ more ‘about _b.

French Eanada and France.

Mean 3.178° T 3,194 RERE:

Cosede B33 a2 12.M9

< &y



g i ' ",
»WT‘A ST K _'Gﬁgéééﬂiﬁe . ¢'~f'_Gréd§ ElEvenag‘ Tataiz .
o . : B A‘-‘#Ip ;’ R I B
c ,11.,t wish that in dur Fren;h :aurse wg had studrad more abnut Quebac.A "

Mean 3.0 .. v 2.833 . 2.906
e, TS BT 10981
‘ @JZ 12, Mast of the Fran:h teachers that 1 knau are really ggad teachers.
. Mean 3. 215 3.108 _ﬁ‘j 3.181
: s;dg" 9_?53_ /. 9_368 S gz.tz?,i :

l‘dAlike to have a Fren;h=5peaking persan as a Frtend : ?_ | A o .
. P Mean & 307 0 . w0 366 . F o
Usida 9;655; S a,ihs; o 15,? | - i
'_'IQ nge gf the ﬁusrz from debe: aﬁd fram Fran;e is really, great, )
. Mean’ 2,407 © - 3. QSI . 2.172
aud. 7;556’ L (‘,.83? 10981

.15. 3! d like to. be able to watzh French- language televisnan pragrams.j;.
_Mean 2,185 " 2,318 ' 2,297

sid. 5,597‘ L o A5,73 R 8.972

16. Whén "1 started studylng;French | really wanted to be able to: sgeak :
‘the - language. v . R

Mean - 4,107 b, o§5 g | q 093
d.’.gIB,EQ; 15,827 . 209585

7. when I started French ! rgaliy wanted to he able to read the lénguage.;

Mean  3.814 S by 055 : h: 3.952
18 As many Canad:ans as: pcssnble shauld be b:lnngual .
Mean - 3.25 -3, 388 R 3.328
s.d.  8.55 o 'AA 11,682 e 4 14,113
30 .
. , Rl *
¥ n




20,

',i

Mean

3.03 :

I‘d enagurage my own shildren to Iearn Franch. .‘

Mean 3,24 e 3.314

Lgde B8 10,06

| gd i‘e_;i

3

:?FTE;aij;_,; '

12.55
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S;udyﬂFéurf ;-,HE ATTITUDES TOWARD THE FRENCH*PRGGRAM oF STUDENTS :
Lt L ENROLLED I THE PRDFRAH AT THE GRﬂDE SIX LFVEL T L
R 74"-—-?%?,‘7 i ’D;;_ lv 7 Lo Ea - '
"‘Descrlptiﬂn of ! the Stud[ ce T : :;x‘;ff};.""*]' e
2 One hundrad thurtg 5 1% studants emrglledlin French programs at the\\
,Grade Six level’ twere asked to react to £he program In Fren;h 4s a Second,
. Languagé (hargafter refarred to S:mp]y as: 'French'), “They were. asked’ t@
react to three’ spec|F|c=aspeﬁts of th& program by completang a . set. aF
quegtlcnnanres. Jhe nature’ QF these queatuannaires was, ‘as Fcllows
o i . * -'T.A P
‘a) Specu i armatlan regardlng ‘the StudEﬁt s own prcgress “in
Fﬁenchwwfa sked for together with hisgreasons for taking the = = =~

i

; ,sunggg_* A statement .of his. likes, dp€likes, and suggestﬁd
changes ’in the program was also saluazted . The ustial personal

ﬁ%;nfarmatign was requested A copy. is cantalned in Appendux Sevens N

3 which' spe;uflc activities carried out in most of their French

b)\0ne half of each c1555 was asked to respand to’ a quegtuannaire o
4lasses were )listed as well as certain. teaching practices. Studénts

Lo, ranging anm Very Myah Agree to Very Much Disagree. A copy Df
‘ this questl Enzure is gantalned in Appgndlx Faur. .

DA

FsThe remaln;hg halF of each class was asked to read dESEFIPtIGnE
of possible” ‘French ‘class activities and to express their opinion
as to whethel: or not they thought they might or’'might not 1ike
these’ gqugstwd act|VIt|es, dgain, using a five point scale.

. S6me stuJ;anxat Eaﬂh grade lavel” EQmp]EtEd both questnannalras ¥ f

\" :

were askéd to’ respgnd to these statements using a five point scalea

_ d) ANl students were . ‘asked to read dESCFIPtIGﬁS of three -
= fictitious zlassrgams iilustrating major.differences in teachAﬁg
approach, and were asked to express a ‘preference for one of the’
three,” The: d§scr|ptléns ara contalnad in Appendlx Slx .

Dﬁly the lﬂFDFmaﬁgéﬂ ;onveyed in part (a) is fnclﬁdéd in the;aaﬁa .
- given here., Data for, al grades wuth raspe:t to (b), (¢), and (d) has bean
" grouped .and. is given' af ' :

g;;: ' ’ o

b ’ i R ‘ ‘ f"F




*.“ The Data
S Table k.1

. 'schoo] §
'#Hgle

‘. | Female "

o Taqtal. -

'bi, Sl

. B | ;;ro',
% T T

Ccmpasntian of the Sampl

Martln' St
—~ 16 a3

Mathew Eﬁkvniie

J S.QMCCDrmick G. H ‘Smnth-
e e

iSétjngch f
13:?5
T
2100

Table 4.21 j
CFrench¢ 6 .06 1

. S l;-t O
fi?;f;:i;:&fgﬂkﬁéf%ian,;i_.

fﬁ;ﬁ;;}é,hﬂ&m;
German = .

.?PDIISH

- w8
o e
ol

-ltallan L 1

Swiss 1 gy
Afracansie i iﬁ
. 4

Hungarian —

0
_ b |
>}s B TR
0
0
0

o 0o oo o o

Cree

ﬁp?wggian
\Dutch
Pharsn

Da#ish
- Spaﬁiéh

o
o T

L]
=Y o Lo o (= PN - I ]
0 oo O -

Y
d
© o o o

oo oo o P

Flnnlsh‘

Swedlsh -

Languaga USad in the Home (Schaals are I;sted in the same arder B

i¥ﬁ

oo I o T o TR n jo RN = N o T « T o T « T

W oo o cw%
v o o o0 o
o

[« T -l
—_

m- 6,

\; T ) » v <. as Far L, 1 abDVE)
R | 0

=
i
‘o
=
(a0
o
-

3
;UErainiaﬂ 0 0
'germaﬁ ' 2 0 2
Swiss 1 : 0 0.
Afracansie .1 0’ 0
“Polish 0
| 2

‘. ftalian . 0 S 0

oI ol -] o o o o O

0
Q .

0 SRR
0

0

ngarian: . . _ .
n lish = a5 102 23

|
1

e,
2
]
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*J"?="r Sl e - Ca
. . z . e . - n.' LN
abie b, 4 fﬁﬂhber of FFEnChE paakung Acquaintanaes :
. . R R -
R N A R A | \ : e
P Séhéal: 5t. Haftin*'_ St;,Mathew;_ ’E;kville J S H:Carmick G w Smnth'

o _,,63% §¥;; o 3:§§£' 16 R 3»J:‘ . \9 g : 1._Ei6 | |

1

. L ’ - . . . .yt
! : : L - . N L B |
L4 . . . -
) . : LA
-

Tab]sJB.SA'-PEPEBPEIQn QF an Pragrass in Frengh (Sthcals are Izstad ln the§

"

B -

- same ardér as far b, 4) :

: : ’ S .s;fﬂ' .
l am gettlng very. gncd marks in. French e

My marks In' Freneh are just average. S .
o ‘ 'k5l1n-Fren§h are ﬁééivery dood.' . o , ;_ : o
Ca. 26093 | |37.ob o« 10340 60:0 30,0
b, 65.38 15926 N 625 . 72,41 T« 4o -’7Q}Q o

. 7694y 37 . 35 a5 . - -

- oa. 25.7h 7 ,;. L T . . c ?‘
L b; 6j-76 - V 1 - A |

b T el 12,5
e

,féblé 4,6 Ccmparlsan DF Marks in French and Marks in Dther Subjects o SR
(iéhcals are llsted in the same order as fgr L.4) '

.a. My”maﬁks in French are not as gaad as my marks in
- my other subJects-

‘ _ . b. Hyvmarks in French are abcut the same as my marks in . 7
S ‘ - my other subjects. { o
c. My marks ?n:FrghCh are better than my marks in my other

subjects. . ’ .

a. W61 T (852 - 708 41,38 20,0 40,0
fobl b2 74.08 . 25.07 55,17 60.0 . 50.0.
Cew 1153 7.4 T a7 3,45 . 20,0 10.0

L e S : o 7 :
opae 3wt 84
o Lobe sl LT SR
o Ca 8-82 . ' ’




©_Table b7

Student Ferﬁepficn QF ;burmty ta KEEP UP WIth the Class

’ ) am’ having a hard time keéping ‘up with the rest ,,,,,
' = e GF the - class._ _ _ : |
a am ab]a to keep| up W|th the rest oF the class._ =
' >~ thlnk that I cauld -go faster than the rést QF the class. hw.th
i ) - ’ . : - L ! ,- i“; A * ‘ | | | .
School 'St, Martin St. Mathew; Eékvilla~ ©J.S,McCormicR G.W.Smith Satin=
E S e L s 7 : N ' - vood .
b. . 8hB2 .. 92:59 . 79,07 11 -96.55 . - 75.0 90,0
c. 3.84 3.7 . 8.33 e 25.0 . -
SRS -;-. Totals ¢ ‘ ; ‘ . .
L) 6-52-‘ ' :
- 86!76 .:"
- ‘Ca. 6.62 _ !
- Table L.8 Student Preferenze foF Working at Own or at Class !s Speed -
o (Sghgcls are I|sted In the same order as Far L.7) .
| A should like to WQrk at my own gpeed and not have 'to keep
‘ up with the rest of the ass. . _ -
- b | shauld like to work at my own speed and g0 féster than
7 T the rest af the ¢lass, ;
) C. The :lass is gaung just the rlght spaed tc suit me.
a. 3.85 1.1 29 17 3,45 - b0.0
. 11.504° - ka7 - 15,0 =
c. 8L.61 88.89 66,66 96.55 70,0 60,0
I-ctalg V‘f'- . ’
a, 13.97 -
[ - 5.15 '
c. 80,88
35
. \
¥ \\ : N
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- (T351§f4@§ Student SatLSF#dtlan With Pragness in French

v"é; l am satléftad with my prﬁgress «in Frsn:h . i{tff"* ;§A

oy - . b, l am havihg a’ dat af trﬂuble qanren:h. ; 3__ ' _" . “ff&»

st ?Ha:r;héw‘ :Eckv@i.l}leﬁ ,.,J__:s,;M;car}n,j;;k'_fj-ﬁgwiigsfni_th-' satin-

B S =

a. 886 BILMB. - b2 8276 1000, S 70,07 ¢

b aMSH . aBB2o 5088 0 A7, th SO 3000

R L L . Lo
Table Q;ID“,jStudentJDESﬁfe to EcntTnue Wﬁth Fréﬁéh ﬁn»F@]law%ﬁg’Yéaf‘

.~ :1 . U as am hapuﬁg ta drﬂp Frenth nexx YEEFq 1
. - <bé 1 am planang ‘to, take Fren:h next year.--i

w2

~ . a, sk 370k S0 a786 . = 30,0

AT Ub. BBME 62,86 . 50,0 82,94 W00.0 . 70.0-
S : a,  2bslb
. - . L b,. - 75-56 .

w o,

e v

Table 4,17  Student ‘Attitude to French as a 'th"’léi .
‘ _.-;a_. on the wha}e ]lke French V'EFY mu:h »
. “b. On the whole | 1ike ‘French.
7 ~ e, ﬁn'th§ wh§ie | don't like Eréﬁzh.
. d On the wha{e¥l£hate_ﬁéen;h;
e. | dén't'héyeiaﬁy.céiniqﬁ=gne:way ﬁr?the,ﬁtﬁérj
. S IR o :

. o B . . - m . = .
1 o . . ; . R i % E L . '

e




by Schce] and by averall total.

i, e ) "
A 4 A
! ' Tablé 4 II (cantinUEd) ' L o . -
",."‘.XASc;haql' st Mértm st. ‘Mathaw Eckville 3. McCorinick. GiM.Smith - Satin~
fé;“ 46 15-:'; 14 8111 g5y ;5133-;  $27.59 . N o,
Tb. o 34,62 "“48 15 igier . gy 45,0 30,
el 15,38 3,70 -
,,'5d;; 3,84 ii'.ixfz 35T L .
- w2 oaso a9 s g
ﬂﬁ N 25 . ) % N » - ??;i
b. 39.7»> . - _ T
e /103 A
d. " i5.88, ; —
e, .19, 12 o
s v T
\Table A;i? - Student Prigrities in the French Currnculum o ’
o an thlS questugn the student'was asked tQ']ISt lagarder of 'mim
‘ lmportancé as hé or shg saw it the fellawzng goals in the French- .
. currncgium_,. o » ' yo e fo o
-i- o a. To 'be, able"to WFICE the language. (refarred to as 'WFltlng f
i by TD,bE able to speak the Ianguage. (Speaklng)
4 5To be’able to learn abaut and understand\the paople who '
" i ' speak the language. (PeQP]E) ;1 ' §~ , s
de To be able to understand the Ianguage whéﬁ it is spoken 11;'?’_
o '(Ccmpfehénsucn) ' : - » .
- .é-=Tm be able to read the language (Readxng) 5’(;_ ' ;i ;%
Studant choltes ware tabu]atad, then ' Zvi
; walghted by ane, second chen:és by four and so an. The percentages-'ﬁfdi;
,L rasu]tlng from theSE zaﬁcuiat;cns are glven o




" St. Martin  St.:Mathew: Eckville J:S.McCormick’ G.W.Smith 'Satin= . .

T T T TR T weed

CFiFst Spéakingl V Speaking . 'Speaklﬁg Speakfng-f f'7§ﬁ§akingr jPegple ,%
T ChGIEE 30,75 . 32,15 - 28,66 *26 67 C 27,870 26 23‘

' Se;pnd Eampr.i V:Z.Cgmpr;'ﬁ-ff;ﬂamgfg f fPeap}e . '-Egaplé'?a %Campr;l_
o Chance f"EB 25 - 22,83 . 26079 7 25.71- . 22.8 . . 25, 41 -
Thlrd ;! i'nggié: *Fég§1ef 5;;Paap]e_f' Camér; e C@mpki . Speakiﬁg _ﬁ
Chéice' - 18,21' - 322,51 ‘ 16,51 . 23,81 P 21.7 :?2 13 o

;Aertlﬁg'

Forth . gea'di’ﬁgi Writing .~ Reading.
-IS 67

. f\g_‘ Choice . s 13,73 - ,* 12,221 ! k. 025

6L -

FiFthfss WF#%?HQ;; x,RéadjﬁQZ-- 7HFitiﬁ§§j%RéadiEg B - writing Readnng

314 K_Q'T@talg e "

" U oFirst . ‘!”:épeékingzﬂ Sa;and COmprehansngn V:Thifd Peoﬁle R :h7v[fi
T : - 27.95 S - 24,98 T SR . S : e

Fourth . Writing' = Fifth . Reading - .+« "~ s .

“'Table 4’13 ‘étuéent?é Abllity to Funétiaﬁ?fnﬁa”Fféﬁ§H;SpeaEfﬁ§ Egyiréﬁﬁént‘u
e : at,tha'End @FiGrade Twelge } SN ‘ et e
"ZWhen you’ flnish Grade 12 du ygu thlnk that you. WIll bg abie

& to speak and undarstand French well. enough. to.live in a
'Frenéh speaklng wan QF Elfy w;thgut taﬂ:much traubie?

: :.VDan't knﬂw,

#

an | 24,06, -
_b. TS, ?épﬁ

el e0.s




- Table hiik §

;ﬂrz.
:13_

 §-

" 15,

.

@%g Th,

S

- Travel
Wi h-to speak with .

Bl

;}7(g'$pe§lflad)

in Quebec

Fr ntaph@nés‘ o

. lnterésted in Iearnlng
Ca Ianguage (UnspECIFi%d)

nada. is a. bl]lngual
:,untry

. Wish. to.: learn Frenﬁh fx

Etake French

fai EﬂJDymEﬁt

"Qb Qppartgﬁlties

2%‘65
C 11476

Parentél WIShES_“f.,"

lehrta be b.dlingual

Gaéd ‘to Enow a second

language ?w;-i

]

University entrance or

course requirements

Desire to be able to speék'?f S
. Another Felatlve taklng .
;Frenéh

ir

‘ Erench is a ﬁgmman]y=:
- used language."

5. SB

8;:?'8% b

: _wnth a Fran;gphane relative

e,

- ﬁtE Each reascﬁ |srewéressed as é pericéﬁt cf the tatal _
number Of comments. made in that parf’cular QEQQFEPhIEEI s
E regl@n. Dnlg the grand tcta]g ' '

’f37 8’
 i3 41
2 4y
.‘7%32

:v! 4,-3{53";§:

e

| 6.09° ©
LI N NS
Cteoo

I

s

N . ] 0--3-[4‘!'3-'._‘ .

R

0,0

are rank-ardered

‘ Red Deer N
0.0 <,
34,48 o

¥zzssii§,wg
689,

10,34 .
3,45

i
. ,f

L 0.0

?FSiLS ‘ _
0 i,o;,;,,i,,;“,,xd -
S 279

ﬁ,O -

0.0

Total -i

7.82 .

- 7. Bz

,'5;15 SN
6.15

6.15 .

?5.02 .

3 94
3. 35
2579

25;53;3'
6.2 .

SR SN B
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qsble 4 15

L, Vgaabulary>
Develcpm&nt

5 Arlthmeti: -

6 Teaaher 5 o

appraach

x'[_g7.Read.ng
. 8, %Engsr ;ix"

Aztlv:tnes Wthh are*Part;cularly leed as . Indicated |n Dpen—v
Ended Questlgn qumat . T Y;‘ ; , .

Note - Slnce these PFEFEFEﬂEEE ap  ;r ta be very sghoal—speclfnﬁf
':,;Lhe'fjﬁgjhgs haVE;beaﬁ;rép mby Sﬁhﬂaf. HEWEVEF, thg
Cvari 'a:tuvutnes are I:sted ‘in decreasnng order mf ‘

- 6 : L ,—: | 1 3 R é -*\

fG w 1 mth Sétlné-.
'égm K woade

LF I

'”fT'Brawiﬁ§? 2f;%

' 13 Aural oo e N ST e

" on 0 hL .. 0 0., Tivoo 0
i : o g .

. Comprehensi

13 ﬁhlture -

14.Crossword. '

. Puzzles

Table 4.16 "

L2
i
-

-'Ac:tl\“t ies F‘artlcuiarly;

TS L

o

lngled Dut By Studénts As Dlslgked A
as: Indicated in an Dpen Ende& Question Format. . . .

qugg'a The note QIVEH in Tab]e L, 15 appl|es equally here.i-v

in, nnterpretlng the table . .care must bé taken-to ragd
1t in CDHJUHEEIDﬂ with the table just’ glven,“§|n§a "the
Qld adaga is still true. that 'One man' s meat’ is anothef

: man 5 PBISDH.” : S e T . - o
¢ - ! s T Ty £, G RV
. EN E 3 i
- - s ' :. \:V -
_ 5 ,-‘= R N
4() ) S .
VY R E
- v .
. it




fli Eiimsfffps {Bonjo
ALing)t

7, Oral Wirk -

) Franga:s) L

s h Not understandlng what

8 be;ng sa;d

RN Readlng maternals _

: used

6, Tests

',;.3 ‘3 Television (Parlcns

St Hartin §t. Mathew Eckviile, J;SiHEGgrmigk: 6., Smith

not used

3

¢

-

1 Cﬂpyung From the ay

- “blackboard

., B, Other students who =

hgld up the :lass o

¢ 9 Arlthmetlc -

w. Reriod too short

. A,!' -

} 5

Satlnwcad

o]
gw‘h’alqel"

(PN ooy

Coo "“T

Lo =

K



t = r > ’ ‘ é; .‘ | \L‘.i11
Table 4 17 Chanées That Students wculd ngg\tn See Made in the Program
" “ as Ipdlcatad ln an. Dpen-Ended Quagtlannalre Item
e " Note - Snnéeésamments seem to be general across a partﬁé;lér
" program or a particular geographic area, responsds are .
"+ - \ shown in terms of per cent for a particular column, ..
: © ltems are arranged in’descending order of frequency
based on the total for each item,
Edmonton ' Rural = Red Deer Total
1. Don/ t' change Enythlng. o ,!VYEA;Q 39.34 12,5 t 25;33
2. ;Ehange fFilmstrips and’ - o VA R ‘
- tapes, ) _ Lo " -NA : 24,59 25,0 14,29
/3. Eliminate television, 16,67 NA - NA v T 6.77
L, Lés§ writing of notes. - . 0.0 ~ 11:46 0.0 5,26
5. More games. . 3.7 6.56  6.25 - 5.26
6. Group students according to i . \ [
progress’ in French ' 1.85 4,92 12,5 4,51
7. More oral work., T 5.55 '3.28 - 0.0 - 3.76
8. Longer Fren;h!perlad;, o 7.4 0.0 6.25 3,76
9. More films. _ ’ 1.85 4,92  0.0. . < 3.0
10. More plays and skits. - - 5.5 1,64 0.0 3.0
11. More readjng, R S 185 . 1,64 12,5 7 3.0
12. More writing. / ’ 1.85 ,0.0  12.5 2.25
13. Less "reading. . . ! .- . B.55 - 0,0 0.0 2.25
14, Fewel tests. ’ 1.85 1.64 0.0- = 1.5
15. More emphasis on the culture of . ) \ ' 7 ‘ -
French-speaking people. 1.85 % 0,0 6.25 1.5
16, More songs. g . ) ) 0.0 1.64 6.25 1.5
17. Remove non-learners. . ' 3.7 0.0 0.0 1.5
18, Give meaning of sentences in » )
~ English, 1.85 . 0.0 6.25 1.5 -
19. Change the content of the TV . 1.85 NA NA 0.75
20, Teach Canadian French. 1.85 0.0 0.0 0.75
-Jﬂglg More mature éante%t, ) : ’ f.SS ' 0.0 0.0 B 0.75

cont inucd

43
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Table 4.17 (continued)

22:

Speed up progress
through the lessons,

Teach a different language
. Make French easier.

. Fewer pictures.

More translation.

i 4

11

0.0

0.0 -
0.0

Q.0
0.0

61,

0.0

0.0

0.0
© 0.0

0.0

16
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‘study Five

i . - =
-

THE ATTITUDéS TDHARD THE FRENCH RDGRAM OF .STUDENTS .
ENROLLED IN THE PROGRAM AT THE GRADE: NINE LEVEL

DESirlptlaﬂ of the Study S , ' g , _

=

Dne hundred fifty=- -five students enrglled in French programs at the
Grade Nine level .wére asked to react to the program in French as a Second
Language (hereafter referred to simply as 'French'). They were asked to
complete a set of questlannalres whose nature was as follows: : .

;

W

b)

L #
SPEtiFic information regarding the studEﬁt § own progress in
French-was asked for together with his reasons for taking the
course, A statement of his likes,- dislikes, and suggested
changes in 'the program was also solicited, The usual personal
|nFaﬁmat|Qn was requested. A copy |s :éntalned in Appendix Seveg
Classes were asked to respand to a series of statements which .
attempted to describe current teaching practices as well as
student reactions to them, Students were asked to FESpﬂﬁd to
these statements using a five point scale ranging from Very
Much Agree to Very Much Dlsagree. A ~copy of this questionnaire

is contained in Appendix Four.

The second form of the’ questionnaire containgd descrnpt:ans of

possible French class activities. Students were asked' to express

their opinion as to whether or not they thought™ they might 1ike

these -activities, again, usung a five point scale, A copy is

coritained in Appendix Five.’
~

All ‘students were asked to read descriptions of three fictitious

classrooms illustrating major differences in teaching @pproach,

"and were asked to indicate a preference for one of the three.

onl

The descriptions are contained in Appendix Six.

y the information contained in part (a) is included in the data

. given here. .Data for all grades with respect to (b), (c), and (d) has been
" grouped and is given at a Iater stage in the study,

All questionnaires with the exception of those administered in St.
Gabriel and Clive Junior High Schools were administered by the principal
researcher.- Owing to time conflicts those in the schools named were

’ 'adm|n|5tered by an assistant who had.observed the administration of the
‘qugstlannanres in other classes.

k.

A5

’ L]



The pata’

. . L U -
' Table 5.1 - Composition of the Sample
% 7 school  St.Gabrlel S$ir John F.G.Miller  Eckville Clive Lacombe Eastview

Male a4 -7 ot Ty 2 oy
Female 13 21 10 9 7 12 5

- A —_

27 28 1231 1h o ah . 29

A , N o C
Table 5.2  Parental Language (Schools are listed in the same order as in 5.1)
v ¥

French =~ 1. |

Ukrainian

1t
)

;\:

y

[ B -]
%

M ] gl
L

-—

L

Q.

t
Polish '

o - o oo

6
5
German f L
3 Téo
Italian 1 ‘ 0
.Cree ] . -0 1 E%D
‘ 2 ~ o
"0
5'§-1 -

Russian '
,>Spanish
" Slovak
;Dutéh :

o o o

& "
© O 0O 0 o000 oo O o -

© - 0o o0 o 6d o

o " Irish

[ T o Y o T

Finnish

—

Gaelic

- 0 o & 0o o000 0 o

@]

Danish

© ©°0o 06 oo o o o

EL e B v P o T ]

Chinese

™

W‘OO‘O‘OO'—"
—.

N oo o o
w oo S

—

[w]

o
[Pt
Yo

English

==QM
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Table 5.3 Language Used in the Home

fréqﬁh

S Mikrainian 2
)

German

Polish 1

ltaljan 1
Dutch 0
‘spanish 0
Finnish 0

Slovak

Chinese

English 19

i

~ Table 5.4

0 7

1- 5 1

Table 5.5

[

5+ 9

School fSt;Gabriel

-

Sir John F.G.Miller
Thompson -

g

1

2
0

j— —
.

—

0
4
0
0
o
-0
0
0
0
0
8

~ ©o o o

6 1
10 .. 6
12 5

9

— fa)

™ - W o o o o

5.3

Eckéi]le Clive Lacombe Eastview

O 0 0o o.o

w oo O o o

M
fe's]

- .
F o o oo o oo o oc o
o o & o 0 o o o O

f

Number of ‘French-Speaking Acqgaiﬁtaﬁces (SihGG]S as in order above)

1 5

. T

12 13

2 1 1

%

Student Perception DF‘DWﬁ'FFGQFESS in French (Schools are listed

as in order above) .

a. | am getting very good marks In French.

b. My marks in French are just average.

¢. My marks in.-French are not very good.

a. 25.0
b, 56,25
cy 18,75

Totals

ﬂ- 37-76

. 16.67
75.0

71.43
28.57
0,0

50.0
20.0

b. 51.75 c. 10.49

47

30.0

48,27
41,38
10.35

21,43
78.57
0.0

14,39
71.42
14,29



Si’L‘ .
ATabIEVSiE_ Comparison of Marks iE'Frenéh With Marks in Other Subjects
[. N - % 5 . 4 . ’
~ School - St Gabrnéﬂ SirF John F.G. Mll]er Eckville Elnve Lacambe Eastvnew :
. Thampsan .
a. My marks in French are not as good as my marks in
my other subJectsi A
' b. Hy marks in French are about the same as my marks
in / other subjects. .
o ' c. My marks in French are better than my mar’k.s in ,
"\ : my other subjects,’ : Tk
« 7
. . §
a. 37.04 . 7.4 5833 43,33 50,0 -~ 21,43 31,03
b.  40.74 67.86 41,67 50.0 " 28,57 78.57  37.94"
e, 22.22 25.0 0.0 6.67 21.43 0.0  31.03
Totals
a. 33.12 b. R

§. Table 5.7  Student Ferzeptjan of Ability to Keep Up With the Class
, " (Schools are listed in the same order as for Table 5,6).

a. | am Having a hard time keeping up with the rest of the class,
b. | am able to keep up with the rest of the class.

c. | think 4 could go faster than the rest of the class,

| a. 14,81 3.57 18,18 = 30,0 14.29 14,29 13,79
b. .  66.67 *  64.29 72.73 6333 78.57  78.57 68,97
c. 18,52 32,14 - 9.09 6,67 7.14 T b 17,24
Totals : '
a. 15.69 b, 68.62 ¢, 15,69 .




K

Table 5.8 Stgdeﬁt_éreferenié for Working at Own or at Class‘s_Spééd

=

St.Gabriel ASir John F.G.Miller Eékvilié Cliv§ Lacombe Eastview

\ School
' Thompson
a. | should lnke to work at my own speed &nd not. have to.
keep up with the rest of the class. L
& b. 1 should like to work at my own speed and go faster'
\ A , than the rest of the class. o ,
. . : ¢, The class is going at just the rlght Spead to suit me. T
T a. 7.4 3.57 . 9.09. + 30.0 7.14 35,71 10,34
b. 25.93 25.0 9.09 0.0 21,43 «21.43 g 17.24
.c. 66,67 71.43 . 81,82 - 70,0 71,43 42,86 72.42.
3 .
Totals i
a. 14,38 “b. 16.99 "c. 68,63 '

Téﬁle 5.9 . Student Sat|sfa:tlan With Progress in French - (Schamls are llStEd
in the same order as for Tab]e 5. 8) .

A a. | am satisfied with my prggfess in FFEﬁCh; e ~L_
b: | am haV|ng a lot of trguble in French » o
a.  88.89 92,86 66,67 - 56,67 64,29 100.0  82.14
. b, 1101 714 33.33 43.33  35.71 0,0 .17.86
» Jotals . | | |
a. 79.08 b, 20.92

=

Table 5.10 Student Desire to Continue With French in the Following Year
(Schools are listed in the same order as for Table .5.8)
a., | am hoping to drop French next year.

b. | am planning to take Frénch next year.

23.33 78,57 21,43 20.69

a, 15.38 0.0 25.0

b. 84,62 100,0  75.0 © 76,67 21,43 78.%7  79.31
i@EﬂL& 1 | ( ' ' s
a. 22,22 b. 77.88 i
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) %,
L # )

‘,Table 5.11‘ .Student Aftifude ta_Frén;h'as‘a‘Whale '

B

“School  'St. Gabriel - Sir John F,G.Miller Eckville Clive Lacombe - Eastview

Thompson
o L E ke e :

a. On the whole 1 1iké French very mich. , FA
" b. On. the whole | llkE Franch :

¢. On the whole | doﬁ t ]|ka*Fren¢h _
i ) ~di.0n the whole | hate French. -, .. ., .
e; [Eéénkg-haVé”éﬁy §§iﬁi§h'aﬁe way or the Dthér."
. a. 18,52 50,0 833 ' 0.0 0.0 14.29 10,34
. b, +29.63" 39.29 L4167 48.39 42,86 57.ih " 55,17
<. {i' C3.57 B33 19.35 42,86 21.43 13,79
d, _gﬁ%} 0.0 0.0 12,9 7.7 0.0 3
e. V93.33 7.1 1,67 19.35 7.4 - 7.4 17.24

Totals

8. 1613 b. biSY . 15:48. . 5.16 e 187

- e A . . : oo v .
. . - Sel B

Table 5.12 - Student Fri@r}tiés in the Freﬁ:h'CuFriculum
- in this questlon the studeﬁi was asked to llst in order of -
‘importance as he or she saw it the FolIGW|ﬁg gaals in the Fren;h
. eurrjculum, - * :

a. To*be able to write the Ianguage_'(writiﬁg);
K b, To be able to speak the language, (Speaking) A
c. To be able to learn about and understand the pecple who
" speak the Ianguage. (People) : :

d, Tawbeéable tg understand the language when it Js spcken.
, (Comprehension) _ S _ ;

> e. To be able‘to read the language;‘(Reading)i
‘Student choices che tabulated, then first choices were
welighted by five, sccond choices by four, and so on. The percentages
resulting from these calﬁulatians are given:on the following page "
first by school," then by the overall total for each categoty,




e 5.7
Tabie=é.12»(cgﬁtinued) : . , _ | . 7
St. Gabriel Sir John F.G.Miller, Eckville,AGiive Laégmbe‘%Eéstvigw :
Thompson ’ - . Ki ’
. = ) i LY
. s . . . . . ) . ) ;;‘ . A . ‘g\
First Speak;ﬁg Speaking Compr. Compr.  Speak. CQmpF. Eamprﬁ
Choice 33 oL - 33.15 30. 43 31.36 33.33 31 717 {/ 31. 78 y
. , » .
Second " Campr. Compr. ;Speaklng Speaking ’Eampr. Spaak;ng Speak|ng
) Chcicé 26,97 27.95 26.72 .30.33  23.65 30.3 . 30.45 o
'Third~. Writing Reading People ~ Reading Readnng PEDPIE ‘ _é:
Cha:ze‘f 15;%5 © 16,99 . 19.25 ;152}§,3a 15 06- 13 DZ_~;£ Q )
Fourth. Reading . Writing Readingd Writing writlng Readung ertlng
Choice 14,86 16.99 ~ 13.66 . 12,85 15,05 13,02 '~ 11,28 *
' “ ‘!A i . . ‘ A ) . \ . . - .. . . ) ‘ili‘:‘, N ) . __
A ,f’_Fifthéfgfgecplev People Writing Féépié People Writing People = -
Choicg?/ 9.09 o k.92 9.94 . 10,28 12,9 11,98 10.48 .. .~
_ Totals
- First .. Speaking :'.'‘Second CamprﬂhgnSIan o Third Read;ng T
~ C31.b4. 29.36 7 ot 15.27 | -
Fourth Writing Fifth People 5
13.57 . 10.38 —

Table 5;13 ‘Student s Perception of His Abtlity ta Functhp in: a Frengha
’ Speakmg Environment by the End of Grade Twelve .
(Sghaols are lnsted in the same DFdEF as for Table 5. ]2)

J S ’ . ,
whenvyag finish Grade Tweive, da you think that you will be
able to speak. and understand French well enough to live in a
" French-speaking town or city without too much trouble? -

a. Yes b. No c. Don't know C
2.t 13,89 . 57.14 - 0.0 30,0 0.0 35.71  25.0
b. hh bb 3.57  25.0 16,67 69,23 14.29 . 1429
c. k1.67 39.28 . 75.0 5333 30.77° 50.0 60.71
[ a. 26.41 b. 25.16  c.'49.68 - .. S

1

o
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o1, ST LTS

A (T

fTable;S_TQ','Student s ExpréSSEd Reaaans for Tak:ng Fren:h L e
- : : 4 . !

- ! \ ,,ﬂ.f'Nate f Each reason is. expressed as a per cent DF the total
e L f'*number of ﬁ@mments made in. that part:cular geogfaphlcal '
R o Feglan.' Only the. grand tgtals are ranksardared‘Q¢ , l
o Edmonton .. ""'Rura] Red Deer  Total =~

B 1. ln:reasedeob appgrtunltles | 10!?5-_, 18,52~ *~ -ls;ﬂf . ?15554!.-'
24 Parsgnal "enjo ment F 411,83 8.33 10.0 9.96 .
e J 4 B N 3 L G TR R
S 8 Wlsh to iearn French ' : ‘9,68 - - ¢ 9.26 L.o L .8437

*
b - e

' o, Wish to learn a.%ecand - B . 7f- S -i"~, - -
]anguage (unspazlfiad) ,,on V68 o 6,48 . 6,00 757

5. Unlvarsuty Eﬁtrance or - ’ _ e o
"course requlrements e 6.45 . 50557 12,0 . . 7.17 .

:EiTm@I(mamﬁFkﬂ-' o323 832 g0 ey

o 7. Important to know a secaﬁd _ “fﬁ}l o R S SRR
Ianguage L oo 8.6 4,63 koo 5,98

-8, Canada is a b:llngual country 5.38 THh,63 101000 ! HS;éS élg'géi
9, W|5h to speak WIth Franca- ‘ ; ) . ) ,
T phanes | , . . ) 3.7 ¢ 12,0 5.58

10, Help in futuré (unéééci?iéﬂ) 6,45 : 5-55’ 2.0 . 3419 kﬁi;

11. Able to talk to Francophane . e = T T
Vrelatlves - : 10.75 - 0.93 0.0 v h38-.

12, High school program needs - 1.07° -~ 8.33 0.0 . 3.9

13. Travel in France 3.23 37 2.0 7 3.9
| 14, Parental ;ishes . Q : ) . 0.0 - . .55 “L.0 3.19
15. Travel -In:Quebec . - 2,15 1.85 2.0 1.99

‘%‘ﬂ
16, Satisfied with progress so : S . , : Lo
continuing 1.07 2,78 2.0 - 1.99

17. Wish to be biTingual 1,07 0.93 4.0 1.59 N
118, Forced-to take French 2.5 0.3 0.0 7.1
19. No reason . o215 0.0 T 0.0, . 0.79

n= . 93 " 108 50 . 251

e
Do
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R 1, Filnstrlps (ViF),H
© LeWrltten activitles: -

I 5 -Students'haldfng ba;k o
' the class tr .

'“ﬂfé~%*§;}Reg§titian*a;tivi:leé”: -

Tv:Not enough oral work

9; Vétb'QQHJUQaﬁfng.':f}i j;i‘f

o ;"19,’Nq;‘gnﬁéfstahdiﬁé‘wﬁﬁf o
C dssaid o
. dserthg oral qestions
*f"=-5512{ Class too large

| 13.¥Memarlzing seﬁteﬁée$‘.
.and dialogues ,

=:1A!~uﬁabietn §peak French =.‘ 'f3

e, 15 French is hard work

TSt Gabrlel Sir John
S Thompson
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VStudy Six :THE ATTITUDES TDWARD THE ERENCH PRDGRAH oF STUDENTS ENRDLLED
: IN FRENCH ZD AT THE GRADE ELEVEN LEVEL .
”'Descrlptian DF the Study E : . . _;Aj

3 . . . . B

E|ghty seven studants enrolled in Frenﬁh 20 at the Grade Eleven level 3

- were asked to react to. the program in French as a Second Language (hereafter

" referred to’ simply asﬁ'French') They were ‘asked: to :nmplete a set. QF'
questlgnna|res whose nature was ag follﬂws ,

8l

“French-was asked for- together ‘with his reasons "for taking’ the
- course. ‘A statément oF his’ llkes, dislikes, and suggested -
- changes in the program was, alse. solictted, The usual pETsana]

Spec|f|é lnFQrmat|aﬁ regardlng the Student 5 own prcqress in

‘informat ion was' requested A copy is ccnta:ned in Appendlx

'Sévan.

L:Classes were asked to. resﬁcnd to a series @F statemaﬁts thEh
‘attempted’ to des¢ribe current. teachlng practl;es as well as’

 student’ raactlcns to them. . Students were asked to respond to

these statements using-a five point scale ranging from Ve ry-

“"Much Agree. to Very Much Disagree. A copy of this quesﬁaannaaré
s cantalﬁed in Appandlx Four. - - Coe

e

The ‘third questIOhnalre conta|ned déSﬁFlptanS of Eossnble

" French class activities. Students were asked to express their

opinion as to whether or not they thaught that they might like"

gy e e R e

Aid)

these activities, égaun, using a five point scale. A. copy of
this questnénnanre is gontalnad in Appendnx Flve. to .

All students were asked to read dESEFIPtIDHS of three f|¢t|t|au5‘

classrooms illustrating major differences in teaching approach,
and were asked to indicate a preference for .one of the three.

: The - dESCFIpEIOﬁS are Cﬁﬂtalﬁéd in Appendix Six.

Only the 1nformat|aﬁ cant;uned in part (a) is included in the data
given here; Data for afl grades with respect to (b), (c¢), and (d) has
been grauped and is given at & later stage in the study.

5()



o ‘Table'6.1" - Compogition of the Sample ., ' ceeto T
~School St.Jéséph -thmgn; “F.G.Miller 'Eckville. M#E Central’ Lacombe Red = °
e T T e . ?v, B :J? f, S Deer

~ Female’ . 12 & 5.0 190

- Total 18 12 . 6 10 5 03 x

L1
§ e

a . o ) * : =3

Téblé»éﬁz ParehtaIALanguagé (Schools are liﬁﬁgdffﬁ_fgé’SEmé,ﬂfdéf-aniﬁ16;1)- 
French b o .. .0 2

_ Ukrainian -

- o o

~‘German IR

- Italian

»

—- o O M

.. Portuguese
L ~.Dutch '
. ==+ - . Polish

— — 1% e} )
-

© o o0 o K =

P

_

.
T
Lo o

" _Romandian

-~ © © o o o

L~
i

“Swedish -

o -
'Narwegiaﬁ-

L]

i

lcelandic
lfwelsh
o Finnish t

© o o o o o
O 0 0 = = o o L
r)

Punjabi’

%
1
0
0
0
0
0
o
‘0
0
0
0
0
0
9

£ © 0 oo oo o o o o o o

& )
.
5
—
$
y

F O o 0o o o0 o

F o o 0o 0o oo o= N

English . 13

60
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'fébie¥é.3

S haal

ftalian

- butch
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s Punjabi
. English
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IO -Fren;h :
”fﬁi‘ - - ukraipian 2

j"l“e'::irt:uguesa 1
Polish f

fLaﬁguaéejﬂsad;iﬁ*thE;HQme. 1‘_ _ . : C f vg,‘-il“ e
T " Red
SFiJGSEph Ashmont ‘F;G;Miller Eckville MAC Central Laﬁﬂmbe Deer
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o

:4
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L
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" e
©. .0 o o o
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0
0
0
0
0
iy
0
0
L

o
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ol
e
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e,

. . ) . ) S é
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Number af Frgnzh-Speakung Aiqualntahces (Schgals are.- I:sted as iﬁ.;'
- _ T l Table 6.3) - U

5 . 3 2 8 g

e
' T Bt

Table 6.5°

& 2 Rl . s
/A B B 3 3 a3

Student Perception of Own Pr@gr?é$ in French' (Schools are iisﬁed,'
‘ : as in Table 6,3)-

, E.,I am géttung very ga@d mérks in French.

Ex » My - marks in French are just average.é

e, My marks in French are not very good. - .

6112 16,67 16,67 - 40.0 4.0 15.38  16.09
33.33  ©83.33  83.33 50,0 koo 6154 52,47
5.55 . 0.0 . 0,0 10,0 . 20,0 - 23,08 21,73

- Tct%]is- A :
Ca. 32,18 b, 55.17 c. 12,65



“School

- a. My marks in Frenéh are nat as gaﬂd -as my

F.

Ccmparison af Marks in Frenah WIth Marks in’ Other SUbJECtS

St. Jgseph Ashmant

F.G. Hiiler

-isubJects.. L , gﬂ'
"b. My marks in Frénch are about the same. as'my,markﬁ—in ,
' -my other 5ubJect5,_ ' o g ,“ s T
c. My marks in French are’ better than my marks in my - o //
- athgr subJectsi L L , 2
a. L 16.67 . 16.67 . .33.33 30 0 . 40,0 | 69.23 39,13
b, 61,11  .58,33 - 33.33 3050 0.0 - 23,08 .43.48
Cooee T 2222 25.0 0 3333 0 K0.0 0 60.0 7. 7.69 17.39 .
. I QL. Tgtaig - S | . : - |
S au 38 b LL38 e, 2hih P
Taﬁlé:é;7 . Sﬁudént FEFEEPEIBH gf Ablllty ‘to Keep Up With thE‘Elassg L
L (S:hgals are listed In the same oordgr as for Table 6.6) v
R A, | am having a hard time keeplng up with “the. rest Qf the'-
_ cqass,A _ S j
%, | am able to keep up with the rest af the class. ‘
~ 1 think | could 90 Faster than the, rest of the class.
a. ; 1.1 7833 0.0 20,0 20,0 P 23,08 +17.39
- be v 77.78  83.34 - 83.33 70,0 60,0 1 69.23 73,91
e 1,11 - 833 “16;57 o 10,0 0 2060 . °7.69 8.7 -
Totals . :
a, 14,94 - bS7h71 -, 10.35 .
v B
h i f . ) .
’ \ .

‘62?» i

Eckville MAC Central

Lacambe

el

Red

‘Deer

marks in my gther




| | \ -" o o o 6.5 -
L {:Taglefé.a Studént ‘Preference Far wgrking at Own or at Class s Spead Red B
.?fztf o ‘Seﬁégi St Jgseph Ashmant F G Miller EckV|]le MAC Central Lacombe DEEF 

o : a. I should l.ike to work at mgLQWn speed and nat have ta
o e P keep up with the rest of the classi - :

'b 1 shﬁuld like to work at my own speed and ‘go Faster e
-than: the rest Qf the class. o

. : y
Gy The alass ns g@ung at Just tbe right. spead to. suit me. ..
ra. o 22, 2 8.33 0.0 . 0.0 - 60,0° 30 77 26,09

Tib. 11,1 8,33 016, 67 . {D;D':V;>'20;01 ._.r' 23, 08‘ 13,04
c. 66,67 83_34_ | 83 33 - 090.0  Fo.0 46, 15 60387
| a. 20.69.  ..b. 13.79 c. 65.52 L o,

Table 6 9 Student Sat:sfactuan With Fragress in French (S;h@a]é éfe listed
“in ghe same order as for Table 5 S) e '

. . ‘:_ . T a. |l am satjsfiedVthh>my pr@gress in Frénch.fyfziii;}?'xg

| . 'b. I am having a lot pF;troub]e.iﬁ Fren¢E, : N
ca. 9Bk 7500 40O 70,0 60.0 5833 60.87 .
b.' . 5.06 25,0 60.0 ' 10,0 - 20,0 . - L41.67  39.13
. S0 Ta. 69.41 . b 30059

Y

= ) = . i

. Table 6.10 Student DESIFE to Cant:nue W|th Fren;h in the FDIP@WIng Year

(Schools are I:sted in'the same order as in Table 6,8)
L o

“a, Ibam hoping-to dr@p French.ﬁgxt year. ;

b. | am planning to take French next year, .
e 588 33330 100.0 30,0 0.0 ' 7.69 26,09
Cbe T 9412 66,67 . 0.0 - 70,0 - 00,0 © 92,31 73.91
Totals | | |
e b. 77.38

63




;,_ 'z ’. Eié'
Table 6. ll ; Student Attltude ta French as a whale I s ;
‘Schonl Stj Jaseph Ashmant F G Mll!er EEkY11]Eﬂ MAC Central " Lésgmbeﬁ,ﬂae;‘f
','a, 0n the whgle 1 Ilke French vary muth g
i o b. Dn the whale.l_llke French,
' ) ¢. On the whgie-]'ﬁan t like French Lo P
Sde on the wbole_l hate Fren;h »i’"f f-'; - . o ) :
'f”"; ‘f'-‘ff‘féj | don't have any DPlnngn éne wav or’ the ather.i""' - : _
Sa. 1668 . 0.0 - '_ 16. 67 _’v’_za.o:: 4.0 15138  17.39.
b. 55,55 . 58,34 . 33.33 20,0 . 60,00 " 61,55 60,87
e b 5,55 8,33 0.0 40.0 0.0 15.38 . 8.69
do C 0,077 833 . 0.0 0.0 - 0.0 0.0 4,36
e. ' 22,22 . . 25.0 ©  50.0 20,0 . 0.0 - 7.69  8.69
LA 16,09 b. 5288  c. 11.h9 - d. 229 e, 17.25° o+
S B R S
Table 6, lzﬁméﬁtudent PFIQFIt!ES lﬁwlhE“E;EDEﬁWEQEEiEﬁlQm_ L S i ‘if
S In thlS QUESEIOﬁ the étudenﬁ was aéked to list in order of . ,
, importdnce as he or she saw. it-the FGIIﬂWIng ggals in the French - - T
Eurrlcu]um: , . . AR . ., f- o ;\%\J
. ' @ fo be able’ ta write the language. (WFltnng) - e ' N

b, To be abie tg speak the language. (Spaaknﬁg)

¢, 'To be able to learn about and understand tha peap!e who -

speak the language. (People) " ) '

d% To be able to understand the languagg when it is spmken.
(Ccmprehensuan) :

e. To be ab]e to read the Ianguage. (Réadlﬂg) .
Studeﬁt ﬁhOu;es were tabulatad, then first choices ware weighted

by five, second Choices by four, and so' on,  The percentages. resuitlﬁg :

from these. zalﬁulatzcns are diven on the fOIIQW|ng page,_Flrst by '

) SEhéD] then by the GVEFEI] total for each categcry.
' o




f?’FirstA'
‘7-AChai§é¢

ThiEd
© “Chbice
" Choice

" Fifth .
- Choice

':SEEénd
Ehoica;_

. Fourth

. First

,le 6 12 (cgntinued)

Redding 'l”REadlhg*fcémﬁr;f'”“?;Peop]e flfwriting

L R ,Tq o ked«;;
St- Jaseph Ashmant F.G.Miller Eﬁkyi?ie MAC Central - Lacombe Deer -

Speaking 'i'Spaaklng Speaking ébﬁpf}f' lCéﬁéﬁ; T Speék;‘VSpééﬁfﬁ

Comﬁf.  o Ccmpr,,j'Writiﬁg- Speak ”’iépégk;ﬂﬁ‘{ Ccmpr;ﬂfééﬁpf;.  !
27.83 . 27.22 24,66 .. 26,77  30.88 j?‘ 27.33. 30.58

18.69 © - 17.69°  30.71 . 19.69  ..20.59 -

‘Writing - .Pepple Reading = 'Reading 'Read'“g iy it
16,09 " 1T.56 15,07 . 11,81 .11.76 . ¢ 15,7

v13;4_

Pecple * Writing.  People “Writing - People " " people - People -

Speaking  Second Comprehensncn o Th?rd Readlng

3023 - 287 . 15.25

Faﬁfthv

Writing ' - Fifth  People o . '
98N o83 . S

BRI K 1 T

~Table 6,13

‘Tptals

‘ai W94 - b, 34,49 ¢, 50,57 - Lo

i

Student s Pérzeptlon of His: Ab:llty to Function in‘a French— o
" ' Speaking Environmédnt by the End of Grade Twelve =~ . '
(Sghoals are Ysted in the same order as for Table 6. 12)F

When yau f:ﬁlsh Grade TweIVE, dc you thlnk that you wull be * f
able to speak and-understand French well encugh to ldve in a

French- speaknﬁg town or city without too much tréub]e?
a. Yes: b. Noo  c. Don't know BT

1.1 003333 30,0 2001 . 7.7 17.39
22.22 ‘1’,33§%3 ©33.33 30,0 60.0 . 46,15 34.78

| 66467  66.67  33.33. . 40.0. " 20,0 - UL6.15 47.83 -

o
(3]



. language (unspecified)

Y Lt "-.s

' Table 5,14

‘ :iNQtE = Each reascn is gxpressed as a par ‘cent ﬂF the tatal
number of cofiments made In that particular gengraphisal
Only the grand tatals are rank-crdered R

'fFegicn.

:Twi, wlsh ta Learn fren:h e
2. High Schcal program needs l:-; 0. 0

3. University Entranze or-
pragram FeqUIrements "

b, Pérsanal EﬁJDymEﬁt 7.14
. 5. Wish to speak with Francaut . '
- ‘phones '

7.1k

6.’Increaﬁadfjéb @ﬁpcrtqhities 3.57
10,71

' 8g'Canadé is a bilingual country 3.57.

>'75 Help in the fthre!(uﬁspec.)

Ba Satlsfled with prﬂgress to , .

¢
Y

Edmgntun o

hiﬁi Tk

!Aziqus“f- ‘?*X;J,A7 .

Student's Expressed Reasans fcr Taklng Fren:h

Rural

“16, 18 rﬁ 53

21,18 5.26

| 15-79

5.88° ' 15.79

.711!76'17 2,63

8.82 10.53
uﬁui 10,53

10, 29 - 0.0

68

Red DEEF B

e 5§§8 T 5,26

Tctal;:

11 94

9.7

’ ' 18-95

:.833-;.,;=

8.3

5,97

?B**ngh -to—learn—a-second

7.14
11. Travel in Quebec.

12, Travel in France

" 14, |mportant to. know -a

'second language - - PR | 3.57
15, Parentdl wishes =~ - - « v - 3,57

16. Wish to. be able to speék

. _ to Francophone relatives . 0.0

66

7.4
| £ 10,71,
13, Travel (ugspachied) o 7.14

- 2,63

<1i47‘;f' 2,63

2.9 2,63

L 0.0

147 2,63

H

68 38

A 48?’

b8

" 3.73

2.99

b

1,49

134

'5522 v
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EE b, “Good tlass . ",*“L'iQ f‘1f N R T LI o n
IR atmasphere S N O 0 2
8 tlags s, interest
o |hg AR Booo0n g g

B I S T T
1 Reading a¢t1vitie5*~3‘;’ | Q.*;;;_ 0 :"." [

é'_._ ,E Language Lab work 9 D 90 0
9 Va;abulary ﬁnrk 0 o fQ | “;.”f;J:'
10 Songs b . x.v'.'D‘ 0 B | B
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. . - - - - ) N : Lu : -
: o T
] L
- ‘ - L T oW

cuuSr3SonD poPUI-USAD U Uo L - el

11 Learn|ng French= | 'r. o \i oy - | ‘!?! ot T

(in ggﬂeral) 0 2o R |

- 12 French culture i i " o v
"‘ © and saclety

T3 athing - v

~i~!~¥~w Snall-class

qJARd SIUDPNIS MD!WM<SB{J;M!1?W;%
o

WS =y

'senaﬁ!T;ﬂlJemnqg

[ o] e
| pa- ]

5 Fmrewhﬁﬂunf”i ﬁ R

=
e
f‘Fi n;: C"f?i
[t
ot
fat ol e

Nate - §ince these preferences ‘appear to be schaﬁl=speclf|c unly
o S | ‘raw scores are given, |tems ment|aned only once or: twice'
v - -are onitted, Cumpar|san shnu]d be made with Table b, 15

pPoIesIpu|




N
o

St Joseph - Ashnont F.GMITEr Eckville MAC Céhtral :ﬁacaébe ?RédeeeE

~ 1u Filnstrips and Tapes o o
L T A 5 42

2, Language Lab work b A W \ ;I'NA =
) N@tiund§}§téndin§ 0 - 0 b !

L o | -] [l
L

b ritten activities 1 0. 2 B30
5, lhguffiﬁientgvaﬁiety | Z‘x ] ,‘ 3 ’ , 1 0 0

6, Verb Conjugatiohs 2+ 0 T R 2%

- 14 Exans (especia]1y ‘ | S f L
comprehens fon) 0 20 0 0 1 4
8. Nothing P 01 0 LI
9, Repetition drill 0 1 0 1 S P

0, Acting out ﬁfa]cgues : .
in front of class 0 4 I 0 e 0 0 0

[T, Unable to keep up‘ | 1 0 . 0 : | 0 , 3 0

o4 eULO ] JSsarTD pepul-—uwado

SE B3I ESIg AR LnD ) 3aed

' . - ' ) ] . : )
12, The dialogues 2 0 00 . 0
13; Not aﬁaﬁgh oral work 00 0 0 0

Note - Since these comments appear to be school-specific only raw scores are given,
"~ Items mentoned only once or twice are omitted, Comparison should be made
with®Table 6,15
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'St,-Jr;seph Ashmont  F.GMiller Eckville MAC Central Laconbe ‘Red Deer

i

1+ Change teaching

approach 3 1 2y 3 0.2
" fothing b g A 0y
3 Hc:u*ei oral work (other S ! . :
| thanf repetition) 2] 0 ! 0 05
4, More help With e : : - : : \
comprehension b0 0 0 0 5 3
54 Elininate filnstrips
and tape (V|F) 0 0 Iy l ] 0 2
b, More written activities 2 0 ) o0 0 ol
/. Learn more abéut Quebec ' : .
and its people 20 0 0 0 1
8. fore reading g0 0 L
.9, Eliminate Language Lab - & « 0, 0 0° 0 0 0
10, Eliminate 50 much | _ '
oral repetition n 1 0 0 0 co ] 0
11, Hore Individaal work ¢ o0 0 0 2.
12, Eliminate acting out ; .
dialogues 0 I 0 0 =~ 0 0 0
BoGonoresloly. L g N 0 0
. Update teaching | . |
naterigls, ORI 0 0 -0 0 3
(mostly filmstrips) (N

O

L
Note - Since many items appear to be school specific, only raw
scores are glven,
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- Study Seven  THE ATTITUDES TOWARD THE FRENCH PROGRAM OF STUDENTS
- ENROLLED IN FRENCH 21 AT THE GRADE ELEVEN LEVEL

=

- Description of the Study

~ Thirty=five students enrolled in, French' 21 at the Grade Eleven level
were asked to react to the program in French as a Second Language (hereafter
referred to simply as 'French'). They were asked to complete a set of.
. questionnaires whose nature wgs as fol lows:

a) Specific-information regarding the student's own progress in
- French was asked for tqgether with his reasons for taking the
course. A statement of his 1ijkes, dislikes, and sugdgested
changes in the program was requested. A copy of this
questionnaire is contaiﬁéd in Appendix SeVeng_

b) Classes were asked to respond to a series of statements which
attempted to describe current teaching practices as well as . .
studént reactions to them., Students were asked to respand to |
these statements using a five point scale ranging from Verx
Much Agree to Very Much Dusagree. A copy of this questionnaire
is contained in Appgndlx Four,

c) The third questionnaire contained descrlpEIOnS of u55|ble <
- French class activities, Students were asked to ;xpresé their '
C T .+ opinion as to whether or not they thought that they might like
these activities, again, using a five point scale, A copy of
this questionnaire is EDntalncd in Appendix Five.
d) All students were asked to read descriptions of threc flctltlaus
classrooms ;llugtratlng major differences in: teaching approach,
and were asked to indicate a preference for one of! the three,
The descriptions are contained in Appendix Six,
A .
Only the information contained in part (a) is included in the data
given here. Data for al) grades with respect to (b), (c), and (d) has .
been grouped and is given at a later stage in the study, '

<4
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Table 7.1 Composition’of the Sample
/ff . . School Austin 0'Brien Lindsay Thurber
. Male 8 .

Female 11

19

| l L

el
o~

-

{ Table 7.2 Parental Language (Schools are listed. in the same ardeé as.iﬁi7g1)v
French 1 ’ 2 - g )
- Ukrainian 3 - 0

‘%3 _ German - L L

ftalian 3

D N .
“Pol.ish 2 0 >

Czecho slovakian f | . ~
1 0 . ! i .
Danish 1 1o | R
- Dutch L 0 . ' . fa
Malaysian 1 ' 0o . - /
| Punjabi 0 T ' : :
Chinese - 0 ’ 1
Hindi 0 1 7
English 6 10 i
‘ Vs .
g
—

(&




Table -7.3 Languége Used in the. Home

"School . Austin 0'Brien -

French ¢ a1 -
Ukrainian 2
German 2
Ital ian §
Polish 1
Dutch o
punjabi -
Chinese: |
English 10-

Tabte 7.4 .Number of French-speaking Acquaintances

0. 7
1-5 8
5+ b

3

4

Tab]gi].S Student Perception of Own

. i
Ny - -

a. | am getting very gaod
b. My marké-in French are
C. My:marks in French are
a, 31.58
b. 63.16

- Lindsay'ThuFBeF'

o O o o o o

—

14 Lk

(Schools are listed as
'in Table 7.3)

W O

Progress in Frénch (Schools are listed
as in Table 6.3)

marks in French.

just average..

o

_not very good.

. 18.75
43,75 . ]
37.5

L

*.



%

Table 7.6

‘LSEhaaI(

"Table 7.7
-
E-

¥

Comparison cF Marks in Fren;h With Harks in Dther SubJECtS

¥

Austin 0'Brieh Lindsay Thurber

"a. My .marks in French are not as gaad as my marks in
my other SUbJECtS. :

b, Hy ‘marks in French are about the same as. my marks

in my other subJe¢t5.
£,
c. My marks -in.French are better than my marks in.my

other subjects. !

21,05 - 62.5

52.63 - 37.5
. 26.32 0.0

Totals :

a. 40,0 b. 45.71 c. 14,29

“

Student Perception of Ab|l|ty to Keep Up With Class

1

(Schools are listed in the same order as FQF Tabia 7.6)

—

a. | am having a hard time. REEPIHQ up wuth the rest QF

bi

i’i

the class.
| am able to keep up'with the rest oF the class,

I think | could go faster than the rest of the class.

iD;ES 25.0

78.94 _ 68.75

10.53 6.25

Totals 7

a. 17.14 b, 7h.29 c. 48.57,
70

7.4



i
Table 7.8 Student Preference for Working at Own or at C]ass's Speed
‘School” . ;-Austin 0'Brien Lindsay Thurber: '
_ -~ a. | shoglg like to work at my an_speed énd not have
) " to keep up with the rest of the class,
b. | should like'té work at my own speed and go faster
than the rest of the class. . :

c. The class is going at just the right speed to suit me.

b. 15.79 . : 6.45
Ce L"7-37 50-0
Totals )
a. 40.0 b. 11,43 1 c. 4B.57

Table-7.9  Student SatlsFaatlaniw:th Progress in French
(schools are lnsted in the same order as for Table 7. 8)

a. | am satisFied with my‘prégress in French,

b. | am héving a lot of trouble with French, ’
— ) T - L :
a, 78.94 ’ 56.25
v . . .
b, 21.06 e 43,75
Totals / |
a. 68.57 ‘b, 31.43
Table 7.10 = Student Desire to Continue With French in the Following Year
(Schools are listed in the same q{ii: as for Table 7.8)
7 a, | am hgp:ng to drop French next year, -~ s
b, | am pianﬂ|ng tD take French next year,
a. 78.94 50.0 -
b, 21,06 50.0 : : i {w¢
Totals o=
’ A, 65071 b. 34,29
5 ’7 f? ¢




- 7.6
Table 7.11 . Student Attitude to French as a Whole.
School Austin 0'Brien Lindsay - Thurber

& -

@, On the whole | like French very much,
*29-:5..Dn_the whole | like French. -
- o E; On the whole I don't. 1ike French. ’ '
. g o d. On the;whgle J-hEEEXFFEﬁEh- - L L
T o el | dan‘tfhaVESQﬂy opiﬁiéh one way or the Eghéri ' J?_§§Sf§§i~
5 Cas 2105 qas -
b, k2,11 . 56,25 f S '
c.  26.32 25,0 o )
.d. 5.26 0.0 :
e. 5.26 . - 6.25

Totals . » .
a. 17.14 b, 48,57 ¢, 25,71 4d. 2.86 . 5.72

=

Table 7.12 Student Priorities. in the French Curriculum

In £his question the student’ was asked to list in order of
importance as he or.she saw it the following goals in the French curriculum:

Ed

a. To be able to write the language. (Writing)

b. To be able to speak the language. (Speaking) _

c. To be able to learn about and understand the people
who speak the language. (People)

d, To be able to understand the langgage when ‘it

is spoken. {(Compfrehension)

e. To be able to read the 4anguage, (Reading)
. 7 = e i
Student choices were tabulated, then first choices were weighted
by five, second choices by four, and so on. The percentages resulting from
these calculations are given on the following page, first by school, then ,
by the overall total for cach category, '
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.First
Choice -

... Second

' cholce

Third.
€hoice.

Fourth:
Choice

Fifth
Choice

Table 7.13

Austin 0'Brien

Comprehension

©31.5.

Speéking

31.1

Reading -
18.11°

Writing

15.75

People.
3.45

Lindsay Thurber

Speaking
32.21

Comprehens ion

30.29

Reading

17.79 . i

Writing
13.46

People .- ’
6-25 =

7.7
Total
Speaking
31.6.

Comprehension . .

‘&Reading

17.97

Writing
1472 —

People

Student's Perception of His Ability to Function in a
French=Speaking Environment By the End of Grade Twelve - -~ |
(Schools are listed in the same order as for Table 7.12)

b

When you finish Grade Twelve do you think you will be

« able to speak and understand French well e

Jugh to live

. in a French-speaking town or city without too much trouble.

a. Yes
b. No

c, Don't know

10,52
21.06
68.42

thg[g

a. 17;14

25.0
25.0
50.0

b. zz.ag

S

79

A

c. 60,0

fe



Table 6.14 tudent's Expressed Reasons for Taking French

- Each reason is expressed as a per cent of the total
number of comments made in that particular geographical
region. Only the grand, totals are rank-ordered.

Austin D‘Bfﬁen . Lindsay Thurber Total
1. Wish to learn a second N ' :

* language (unspecified) - 18,520 | - 9.68 - 13.79
L2, University entrance or 7 . - ’ .
v program requirements 7.4 ' 19735 13.79
* " 3. Wish to learn French 14,81 568 12,07

L, canada is a bilingual country 14,81 s " 9.68 * 12,07

5. Travel (urspecified) 11.11 9,68 ' 10.34

6. Personal enjoyment Tk '9.68 8762

7. Wish to speak with Franco- . 7
phones o » 3.7 o 12,9 8.62..

8. Increased job oﬁpgrtunities 7. B 3.22 5.17
9. Travel in Quebec 0.0 . 9.68 - 5,17

10. Satisfied with progress to

date 3.7 3,22 345

d

11, High School program needs 0.0 . 3.22 1.72
12. Help in the Future (unspecified) 3.7 . 0.0 ; 1.72
13. Wish to be bilingual ) 3.7 0.0 . 1.72

14, To leari about French-speaking >ﬁ B _
people ’ 3,7. ' 0.0 ’ 1.72
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. Table 7.15° AGEIVItIES whlch Studemta Part;gularly Luke as lndlcated on
e ' _an Dpen-Enéed Questnanna:re ltem .

.: T ) AUStiﬂ.D'Bfléﬁ Lindsay Fhurber
é’j, The -teacher ; ) . 3 | ' 5 .
2; Using the language lab. 7
“Class atm@sphera 3 1
-ﬁ%ﬁﬁmall class 0 4L .
R 5. Lessons in written form (VI?)? 0. 3
6. Being able to- use the laﬁguagé ' 0 3
'7. Reading o 2 ‘ 0
8. Different from other classes 2 0
9. Oral work ﬁ . 1 1
10, Being able to understand , -1 - o1 '
e _ o N

Nate_- Since these preferences appear to be school specific
only raw scores are given.' Items cited only once Y
.. are not included, -

. N ¥ -
Table 7.16 A:tnv;t|eg whlch Students Particularly Dlsllke as
e " an Open-Ended Questionnaire |tem B
' - Austin O'Brien Lindsay Thurber
, ) r ’
1. The way in which grammar -
is prgsented- . 9 s 2
2. Exams (oral tests) . .0 6 A
3. The text (Chez les Francais) b4 : _ NA =~ T
4, Filmstrips (VIF) NA: L3
5. 'Conversations' (Chez les Frangais) 3 NA
* 6. Not enough oral work . 2 : 1

. 7. Language lab work : y) " 0

8. Not cnough vigwal material 2
- Note = Since these comments appear to be largctly school specific
only the raw scores are given. |tems clted only once
_ arce not Tincluded. .
et
'éﬂ; ) o ) .
\ - . » E

A




: ;g—-

B : 7.10
Table'7.17 C_[}{%n‘*eﬂ;yhmh Students WDu(id Like to See Made- in the: Prc:gram
’ AAs; \ ndicated on an Open- Ended Questlcmnanre Item . _—
’ . + .
R Austin 0'Brien - Lindsay Thurber
1. ng_e oral 'wéngkw . o % - L 2 - :
2., More r'each/f/gkEL e N 5 . ’
3. Hcré-graup work: . L2 3 . !
Y4 . ‘. :
4, Nathmg . r 3 ;<2 .
;ﬁ’ "
5. More. \-Il'lttéﬁ work 0 s )
6; Qn]y basic grammar taught ° 2 2.
7 fTEEChing sapgmach 1 2 - ¢
- E . &
'8, Not as mu,::h\ grammar‘ o -1 . 1.3
% A variety ‘-g‘exts instead s
2 2.. e ——
s R
Frenc;h Saclety 1 1
,3 MDFE re]ev.am:e tx:! own hves 1 1
14, Perlad eds tt;’H SRR 0 2 '
#
;f
N »
i Ll £l f.
, ;
£ oy
o . . . , »
82 .
Y s "




% ‘ . e S S ,
'"'Study Elght - GENERAL ATTITUDES TOWARD THE FRENCH - PROGRAM - OF  STUDENTS e
' Co ENROLLED AT THE GRADE 'StX, NINE, AND ELEVEN LEVELS AS . o
; 1T 1S NOW OFFERED -~ © . , e
In this part of the study, which for canv;nience I shall iall the . '
pink questionnaire, students were asked to respond to a sngEE of statenments
R wh ch attempted to describe aspects of their French program as It Is now
.« tauyht, together with thelr reactidias to how they. as students felt as thay

went thrauﬁh the pro¢ess of learning - SEEﬂﬁd ]anguage. R !

_ Students were asked tu resp@nd o these statements using a five paint
‘scale ranging from Very Much Agrea to/Mery Much Disagree. A copy of. this
- questionnaire is cdntained in Appendilx JEour. Their responses were then
" ‘weighted so.-that both -the Mean and some.idea of.the distribution might be
_obtained. While only the mean is.given in the discussion which, follows, the
“standard dEV|at|an is included in the tables contained in Appendix Eight.”
* Answers of 'Very Much Agree' were weighted by five, " More or less Agree' by’
« .four, 'No: Opinion' or 'Don't Kncw by three, ‘Don't Agree‘ by two, . and .
‘Very Huch D|5§gr3é' by cne. Tl o :

. In reading the results he fol lowing scale should be uged: '
e 7”7,‘”,_!17 R ) - B - I i> S : o
+ . . Very much ' Agree 'No .~ .Disagéée(’ . Very much ;
. ' - . agree ’ o opinion = % ' disagree

E

It will be DbSEFVcd that 'Nor cplnlcn ,is @ point on the scale,

——ﬁ;¥4—”whiié the GEHEF ;tatémEﬁtEAﬂTL 1ntervals

- . B . ] -a . N 2 N - 2 : '. ¥ : £ L
. L] , R
.3 ‘A . b =
. ¥ . b‘ i
¥ i
. 3 . 3 )
B < = &l
£ . K . N . .
=% : s ‘s
- -
e s . - =
Ty .
- A . .
£ /
s =N = s A
i u = =
¥
B i = n | El
= - . .
T = . %
1 -~ k - ¥
L. - - . ]
= d \(
= % -
Y . S r '
: I
: =
RO
N + - ¢
= E iy >
= = i ) ] L]
£ ) .
" i * = K
‘e .
B 5 :
i - = S
= ¥ i ' = .
- L H . [y B
o 4 T, Sy .




S .. Edmwonton ~Rural - . Red Deer .

- E ‘- - ) R

‘1. The teacher gaes taa Fast Far me to keep up.'“

. Grade Six C S.ZEQv J'. o ;v ,-333 SR £2a175 .
" Grade Nine - 2.269 a0 2037w
| ‘French 20 3214 < . 2,988 s
French 2v 3.0 | | . . L 2.545

b
i Lk

2. The sententes that we are: 1earning are the kiﬁd aF sentenﬁes that wili be L

e useful in a ccnversatidn wtth a Fren:h perscn.

Grade Slx o 3.63 e ,- © 3.2, : - haze s o
_Grade Nine' 3,88 . L3232 3.0
French 20 . . 3,0 T g 3.548 3.273

g‘“*‘\ French.21" 20555 .o 30

5 % ’ - . ;
) . ) - L

;,Si;Lgarnzng how tﬂ'hrcnaunse Ffenzh_acapﬁktely_ié Qery_imparﬁaﬁEgﬁ

Grade Six . h.sh2 ' g U haes

Gradé Nine - 4,63 ... . * Chase bz
“French-20, 3786 . . - n613 NI

Y, e

;;;f%;;f;;g"”FrEﬁEhfZI TR TV - T 4%7
’ : ‘,ff;__ '1 _ Coe _L S L »

-
%

. f‘ﬁ

L, our FFEﬂEh course js very gaod for helplng us learn How. to wriEg’Ffenég%{
Grade Slx _ 3.076v : S ;.243 B . 3.429
Grade Nine 3.88 . :‘; v - B;AQEff;éﬂﬁf © 3.5
?reh;h,zo . 3,714 » - 3.3 - - _ 3;182l.: . f i-f
“*French 21 . 2,889 . .- Loeee T 3.2 ; |
. SR | , o
: 5 WE have a lot of leFarent agtnvztles nn our French class

T Grade Six 3. 555 o , 3:,471,;‘ o '4;3»53 - ':.-_i_‘.:
jﬁ o " Grade Nine 3,379,4 !z!fA '2;445,i= 'f! 2,357 - | % .f{;;;
G Freichao. 201 - a3 3.364 - .
_ - FrEﬁch 2 L ‘;;2_111 , - T o

B ) ) ) . . . -
B = & . L X £




| ‘ Red Deer -

very gged.;

Grade SIx -3iao7 ; - 4;294
~Grade Nine 3.522 2.786'
French 20 *? . 2.357 o . 2,909

1 French 21 -, 3978 - b
: o ' o
7, Time sggms ‘to. pass very quickly tn our. Fren:h Siassi; T

Gradg six .1“¥3i?59 o 38 3.706 -
Grade Nine 3_105 SR 'F-BQZBSI . R R
French’zo : 2;7857 CL ‘;. CoL 2,267 . 208

*i French:2l 1;949= e T .97 .

8. I fnnd dning oral drills (5u¢h as pattern drills) very bgring.
Grade Six 3 16 SR 2;947 - ; 3. 055
- Grade N:ne; 1_ 2. 88 v : a;{-'2}§h7 ' S 3,148
"French 20 ,-785 S . 12,267 "2.09\

f;;%47~f#4Frenéﬁfz14¢<7fﬁfzf722 R 2l

© e .
»

9; I'd laké"tb be able tﬂ PFEEEICE speakang French WIEh the athérs in

‘my class more aFten . S Lo ’
!r ’ e . . :i

F Grade si; . zgsav_f,* o Vz.ggi'-. . i4 059 .
oo GFEdg,NIﬂE»_? ﬁ 3;35':. o g‘;ﬂ '3;596? - 3 538
French 20 .. ‘3;9?' LUt 3,968 : 818'>

g French-21 - > 4,167 - - . . bﬂix‘
<9 - ‘ - 7 . :" L ] B o
S SR A U U IR

10, 1'd like'to spend more time using French in E]ESS to talk about the
. things that we: are |ntarested in,but- wh1¢h aren't. in our French '
Eourse, - * : : e

L osf

L 'Grade §ix"_1lf 3;Dh§_‘ O . 3.368 o3, g1
) Gréée Nine 9‘3:6 o - . fx - ?3;?27 7 5;71 T 3. 643 (
?rEﬁch 20 . 3.0 o © o hi2s7e . LS 09 « .
Frenéh 21 ;§> 3.47 A (; o= R Qih




foo JEdmonton Rural

M. 'd Iike ta have a text for thls course,

Grade §ix Airl 2.6 f‘x . g ';.833

" Grade Nine -j 3.272 . 3,207

N 12_ WE dan't have enaugh time Jn class ta practlce speaking FFench.'m”

. French 20 1 3.74 g 3.0
" French 21‘? : ﬁ3,625f e N

Yo R #

- Grade SIX.: . ‘ 3 938

Grade. Nine' . 2,958 . ‘J:i 3.143

. French 200 2, 857

?Fféﬁéh 21 . 3. 6Tﬁ 27%73-_: . -

Red Deer '

L3

3ﬁ113r
3,192

3,727

’Q;i -

. 13 Hast -of - the tume I don' t knaw hgw tn answer the qgestuons

téacher asks e,

Grade.Sux :. 3 +038 - L 34317
' Grade' Nine » - 2. 875 - - : 3.321°
French 20 . : 2.929 IR .ZgéQSf

o
2,679 .

2,765
3.8
 2.818 .
3.1

8;4?%

that the

2-455 :'

“French 21' ‘;: 3.5 N

14, French class periods should bélsﬁcrter.Al\

Grade Six 2,208 . 2421

- Grade ‘Nine 2,166 . 3.8
Fredch 20 - 1,714 <" “2.58
French 21 o 3-333 : :'z | T

¥

2.8

2,412
2,777
2,727
'»'i3€1

15; ! d llke to. have a PFlﬂtEd capy ‘of the senten;es that we are Iearn|ng.

&

Grade Six 3.15 7 - A13 579
Grade Nine 3.348 _ 3.857

F}Eﬁih‘iD' : , 3?857 | _ h.192

French 21 3,682+ "~ .
. i F : /‘, L3 ‘ i‘ ‘

:;iﬁ,Séi t;;

3 882
4,125

©3.818
", 2




Edﬁqntan . Rural " Red Deer

) ffwk 16 I Fand the oral’ drills that we da in ;]ass help me a lﬂt.' cL : .

. Grade Six C 38 . 30222 ‘“, 3.875-'
" Grade Nine’ Cbh2s 307 0 3.519°
‘French 20 2,929 . R 3.645 T 43,909 |
Freﬁéh;zl o 53.%62'1 o ;'?- . 3.5

17. |t is a gﬂ@d ldea to havg tapgy with dliferent voices speaklng French

v Gﬁade Slx_;w >:;315 . i T , : 3 785 - .Vb 4-4127:;_';ﬂ_ ‘
. Grade Nine  3.375 - 3.u56 3.679 | R
~ French’ 20 3786 b5 Chag T ]
"French 21 . 4055 .= Lm0

'318;‘He_aren‘t really learning to speak Ehe‘jabguage-
" B & . - ?: N .
. Grade Six - 2.555 © 2395z
Grade Nine  1.818 . 2,768 2,893
‘French 20 . 2,714 S 2871 3,0
" French 21 - % 3.722 - - : : 3;3‘!

: 5“19. ‘Our French course is very good for helping peaple learn hcw to - v S
. understand someone who is speaking French . 5 o '
_“ﬁﬁi‘sgg’—l o ‘ , . :
~Grade Six - 3. 769 . : o 3.553 : Lo . : i
Grade Nine .  3.696 ' 2,885 o282t .
French 20 - 2.857 b 3,133 Lo ‘Z-SQS o - ;
French 21 3.333 A - 3.4

20, We do more talking in French than the teacher does.

Grade Six 2.5 . . 2,368 276 . % .7
_Grade Nine 2.542 2,571 1,963 o0
_French 20 2.b29 ;2,267 0 . 2,09 o
French- 21 .67 . - e l‘F T




.. = 2

Grade Slx

‘Grade: N;nev 

o ~+ French 20
' Fren;h;21

22, | Eﬁjﬂy repeating aftar the tape.»"

Grade Slx

-Fﬁeneh 20
FFénﬁhxiT

.LV;a 2
Grade Slx

French 20

&

2.5

. Grade Nine

Gradg ‘Nine g

Edmonton

;,846
3.23

© 3.357
3.

2.6
3.071

2.5 .

20591

‘3,086 B

Rﬁréf

‘3.131

2,724
2,871

2,709

3.?1

3.484

.. 2,921 |
2,732

2-33081_ .

~ Red Deer

I like: it when 1 have to answer a questson in Frenchg

3.25 |
3.429 1
3.0 . R
2.2

/3,055
2,143,

+ 2,545
3.6

g fke to have more t:me to practn;e A SEﬂten:es that are on. the
tape by myseIF

3-0 '
2,893
3.636 -

8.6

¢

L.

" Frengh 217

—3.833 L
e/

3.1

24, 1 use the take-home. -records that go with our course qunte a lot,
(1f your school does ﬁDt have take-home records, leave this answer

, blaﬁk)
S Erade Slx
. Grade Nine
" French 20

“ 7 ?PEﬁCh i1
v

ﬁ%ade Six

‘Grade Nnne .

French 20
‘French 21

&

i ’ =

2,875
2,143
2.778

i 2,3917
2,461

2 285 R
3, 5. |

\m‘ i
x -

41,805
1,792
1.588

3 QS
3.29

3,452

25' "d l:ke to have take-home recards or tapes to praﬁtica,i"*

B

3.294
a5k

- ,2.818

T3 L



R ' - Edmonton . . - Rural - - Red Deer

.26, We learn too-much material every day. G
o cGrade Six © 232 - 2,605 2,176
. Grade Nine 2,923 S 2,873 2,071

French20  .2.08 o 2,844 2.818 '

French 21 ° - 2944 -~ " . .7 a5 L,

§7a I‘d llke to hava a Freach Eng]ogh dlﬁt|§nary. T

a .

LA Gradesix i s S ek T
s Grade Nlne Q;D'* L j§§$§ggj315 CoLh *”;-,iﬁ o

- French 20 o329 T Wb o
) French 21 »Q3j76, e 4,3

28, 1! d ]lké to haviia dl«:tlanary wnth the definitions in simp]e French
that | eauld understand. : . _

¥

= L -

(Grade Six  3.615 COW315 o h353
. Grade Nine = - 3, 5 B obas 4,179
French 20 &ﬁgae S k387 L k636

B

B Frenzh 21, 4 294 B }, e L b4

e

L]

PR

;7 25. The time seems to drag in c]ass when other studentssare repeating
after the taﬁe. v . ‘ S ST .

I ST
B

Grade Six / = 2. 857 B z_ééz 3,353
GradeNine ~ 3.64 - - 3,845 .. 3,571
Frefich 30 . 3,214 03,967, - 3481
F S Y S P SR Y

French :

. 30, 1 can usually Uﬁderstand what the tea:her 5 egp]anatlan in French

of the new words means. . : . . e
2 " LO ’ :

, :Graﬁg Six 3.269 . N 3_289 N o 4,294

- Grade Nine - 3,5 ' S YTy A Wy AT

French 20 ; 1A 3.5 - 3.375 - 4,273
.vF?anzH Efi -14.G | ;f 5 .- | o . 3.8 o

i




31. Dnce I have unde,,
tréuble gﬁ maklng up gther sentenﬂes Just llke it, -
Grade Slx : |
.Grade_N!nek
"+ French 20
"French 21

ﬁ" *

Grade Six

Grade Nlné.
Frenéh 20

FFEﬂEh 21

. '{ “Grade §ix’

Grade N:ne ‘

Frangh 20

3,192 Y

- 3.857 1

V:32}MI Haﬁé ﬂffff§QIffwinvréﬁeatf%é.éftéﬁ,thé‘ﬁapéég
2,042

3,643
3.0

2,809 o 2:89
2,857 o 2,871

Rura J

. f.! 3.0
3,036

3.6%6 o
13355

Aéi

2,666 N 2,658 ¢
. 2.803°
2355

I

3.0 R T

i

1,928 |

33 1! d ]lké to spend mgrk t:me anﬁg WFIttEﬁ exerzlses.

»ZXB-S

’T1Red Deer_5

tngd hgw ‘a new séétence warks in FFEﬁEh, l hava no -

3
i

AR

B 3,118
S 3079 7

3.5

2,235

2.818"

3 25
ZJSE

3,455

A Fréﬂih 21
F.

2f7°5‘ .”‘b" A : -

R )

1.9

3& A French course 1ike Durs IS very’ gggd for hélplng pegp]e learn

Graﬁe Snx;

‘FééﬁihﬁgQ:
French 21

Feoo e
Grade Six
. A % - g
e French 20
i‘ o ?f%ﬁih 217

hcw ta siaak Frenchs

":Q 238
Grade Nine

RERT I

3§5 —,

Grade Nine

.

boo L U308,

35. | like the pizturaé,whicﬁ aurateaéherAu$eg to teach

S 3.%47 -
3304 2.38
3.571 . 2,759
3.375 A.‘iz - . ifx,':“

90

;?1SJ

2.759
3,364

<

2.4

us"Fréﬁchg

2.937
4643
2273

a’

2.7  §
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36 thgn | don't Uﬁdgrstaﬁd tha sentence that our teacher-is trying {
; to tea;h us. o ; o - e T
gGradE Six ' 7\33_.3@’8 SRR 3,286 . 2,588 . ..
Grade Nine ? 2,5222 I 3-333 SRR 2.286 g

~French 20 3.0 . " 2,903 g o 2,545 3
‘French 21 . '3-529 o R 2 I

s

l‘° L¥;;37' ! Q}éh(fhat our- teacher would use pictures more aften to heIP make _f“ T S
‘ the meaﬁing of the new Sentenﬁes clearer., , _ -
s _gradé Six :-iiis S , "_3g5: »s\ : ;-3{882 '. .f‘ )
P -'érad@ Hinzl ’ 3.042 o A 2,963 ;".‘3.285 Lo |
7 Fremch 20 . L 0 o 3.643 Pel 3.0
‘Fren;hlziﬁ' 3,294 - L - -ﬁ“_ “L 2.9

,33; He>5p§ﬁdiquité a bit. of time igafniﬁgvagbdt thé’peépié'whé épéak'FEenah;::

© Grade six’»_ N 1.88 , " 232 7 '2 412
Gréﬂau‘ na_= jl-913 o i- g 1;6§f‘ TN I 679

_Erengly _2.643 » 2.0 o R 2»,[)9f?} uf;. '
French 21 .. 3.529 _‘¥_ ‘ - ._51 e :: 1.8 +° o

s

39. i wish that .the teacher would explain the new sgijénces to us in oot
;. .. English, : - : .

‘Grade Six . 3.75
Grada Nirnz - 4.0
’ Colo
French 20 C3.887
i [ R B ’
. French 21 - 2,176 e - S 2.3 :
; . - . = . ' . e -' ) ! -'-; -‘_ N . . f

to read in Frénch _
Gl dé Six, . .25885_ B Y 3'_035 SR 35

) Efade Nine  3.916 . | L 'f2-535' 3.
' / ‘ Ff&ﬁch 20 v 3;923:‘ e ; e ;:2:516 - ’; :E;S A




E
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L., l think that |t Heips me a - Iat ta have to- repeax aFter the tapes.r
~Grade Six. 2 3,395 .', 4,059

o Grade Nine . ;‘3iuy S 343330 2,821 o o
French 20 . 3,857 5 L3379 0 3. |

: ?;lFfénch'zi o 347 L = _3;8' A x:;l{

%*:‘qé; | usua]ly understaﬁd ths meanlng ﬁf what ' am Saﬂ'ng in Frenchi

Grade Six ! 3.76 ° ‘ ‘é:, 3_553 o 14-%3Q”Ka5_ e; | i;!,“ B
"' Grade Nine ; fg~4-155 S 3,625 3.857 K

French 20 hopr oo 3.903 3.9

French'2l . u.sg8. 3.9!,

43 The pegple on thg tape talk too fast Fgr me té UﬂdEFStaﬁd ;‘ 1;?

‘Grade Six - 3; 56 . 3395 J=ﬁ 2. 9417*3
Grade Nine " 3,74 _ 3.4l 3,536

French.20 - 3.571 . . 3,74 3.9

7 FrEnch‘21: , 3-583 - | i;' =§ R ER

4l The tests that we have |n FFEﬁEh are tg@ easy._

H

CGrade Six 2.5 . 2579 . 2211
Grade Nine - 2,583 LR 2,286 0 2,435 ‘
Frénch 20~ 2,929 - . s i?' 1.8

French 21 ‘z;éiz_,- Y - N ,;ngi

=

Grade Six 'H% 3. 577 fA: 3816 R ‘HgDSS

Grade Nipe 4.0 3.339. O 3.607

Freénch 20 ~ - 3.786 = C3.355 0 o 3.7
CFrench 21 - b0 ., o . 40,

45 Mast cF the tlme I understand the. QUESZIDﬁS that the teagher asks me.,



 Edmonton "~ Rural = - Red peer
x,kéw | shauld like to have more tests 55 that | mighEXhEQE a'Sétter idea of
how well | am doing in, [French. ' e - T
&~ Grade SiX':g;:.XB.SE | 2973 3235
'~ Grade-Nine T 2.696 . . 2.786; 2,25 -
French 20 - 2.k29 - - 2,452 2.5
French 21 - 1.8 - I L - 8 2.5

o

e T
L47. 1 am afraid ta‘let_the'teachef'knqg Wﬁ§n”1‘QQn't understand.
Grade Six = 3.083 3262 o 33130
Grade Nine - 2,208 . 3,0 - 3,071
French 20 = - '2.286 2,645 2.6
AN "French 21 . 2.6 -4 e 2.5

~ 48. When we begin some new work, prétty soon | find that I have Farggtten VZ*Qf_f

~what we learned just a little while ago.
Grade Six | 3.56 o 3.8 3,089 o
Grade Niﬂé o 3,@83 ’ - % : 3_303 ) - : 3:2]‘4 : s

. “French 20 - 2,571 .., 34 - 3.0 |
DoFrenchzl 3.9t - R

L9, 1| thuﬁk that | could carry on a falrly long conversation in FFEﬁEh
with someone, ‘providing that we talked about sgmethnng ‘that L. knaw v
something about,, ,

grade Six.  3.087 . 2.676 - 3_574'
_Grade Nine ~ 3.542 . 2.553 - 2,607

CFrench 20 13,71k - 2.935 2.9
‘French 21 3.0 . - . 2.8

. .
o

1359 1t is very: easy to make gaad marks lﬁ our French cé@rse w:thaut Feally
Iearn;ng ‘agy French, : _ _ .

Grade.Six. . - 2.576 2,388 1.882
Grade Nime - 2.375 . 2,232 . 2.71h
French 20 . 1,857 2.387 - 2,273

«+ " French’2l . 2.8 B - ; x:?  2
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‘_A51. Ffehchki' harder thaﬁ my cther subJests..
Grade Six 2.5 - slise.
. “Grade Nihe" -.2.522 L j';1333’
Frénch- zo ’7 2,143 Y 2.77h
French 21 25 o X

Q“S;;(fHeFefaééfséﬁe «
3, 167 ;-"” =

‘ f333= - !' : \f‘

53. The . semester system seems t@ wark wal] Far French Jf S R

French 20 3,867 "‘__A | B?Qv, :
FrenEhA21  L CONA . 3 7 S

French 20 3, 714 G 3.3 . “3-’57 1 a
French'21 " NA. T SR Y- B
. - - i . ’

., o I'Flnd that after | have been taklng a semester w;th no FFench | have no
M "f, troub]é’when | start &ak;ng French agaln.
: o <

Frengh 200 2, 857 | : -2.75; c 235"'

55 Thé grammar explaﬂatlaﬁs in Qur French text ‘are very clear and easy to
Uﬁderstand : -

% 7 B st .x i e - . . v .
Fréq;h 20 - 2.556 e 22‘635 . : 2@833:
T French 21 . 2,333 A R

56. | shgu]d like to have the teacher spend more time exp1a|n|ng French'
' grammar te 'LiS. ’_ L A ' . e
: o :

Fremch' 20 3666 - Lo 3.‘393f S oy
FrEﬁf;'h 21 ‘. - 3,222 -_ ",9: _ e | '3

e

57. I have no- trg;f]e spelilng in French.

'zFrEﬁch iD

| 66 e 3§c35*1 RN
“4°. " French 21

6 B
.55

2.

R |
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;_58§ F'd ]IkE ‘to do mcre written exarcuses than we dﬁ an, N

2 -Frgngh_zu § | 2‘833,~ c ER 369 . 3.2 : .
 French 21 3_333 l ' i : ;E.;: 1 B ;3_3,? v
. ;, , , : _ |
'59. The work ‘in the Ianguage Iabcratary is help|ng me Uﬁderstand spoken
French : ; _
- French 20 - st L ;3,353' 3.6
French 21{?: . 3_555 O 11 S

GD y;L work |n tha ]anguage labaratcﬁy is helplng me spaak Frenzh

French 20 . - 3?333 sy 3-529- . 3-7 ' V‘ .
French 21 ) - 3.667. - - - I VY | '

61. The equlpment in our languagg laberatary is uSually brnken.

Frdnch 20 . 3.0 178 Y ol
S Frénéh 21- ; E_Jilg— . S , i : - : 2_8

Y

62, I wnshfthat we had language labafaﬁcry Faz:llties ;fgii in our
' classroom so that we could spend part of the perio da:ng lab
- work, but without hav:ng to move. from our classraom. '

French EQ; - 3f333 - ‘;' 2. 769 o 23.3
“French 21 . Bubb e T gy

63. We go to the languaga labaratary at least three times a week
(tf you go more often, darken Al. If. you dOn‘t ga at'all

darken E5) - S . &%_
St : ' ' A\ L . .
- *French 20 -°3.833 ' . '3.,882 . R 'O TP
French'2l.  , 2.0 o - T 24

i, i
ot
: ) g . .
i
' B ) En
= = 3 Lo
Ly e
i

s
.
v
ty
-
Q‘
5"
-




’ 'tudy Nine f ATT‘:TUDES TQWARD SPECIIF . :
. o STUDENTS ENRDLLED!,IN_GRADE;S ‘ e =
ST v‘Pﬁ-tﬁiS Eéftqaf t ”sﬁudy;,ﬂhlch Far iQnVEﬁIEﬁCE [ shail,call sthe. >§§§ i
Ce e ggld questignnalre,isguééﬁts were asked to indjcate WhEthEF they thgught«‘ B T:é
(; Lo they might 1ike or m|§ht not. 1ike- 5pecnfuc activities withjn' the French-

- program, . -Their, opinion- regardlng a spesFFlc a
a’ft gven lf that PETEIEUIEF a:tlv:ty dud ﬁat tak,h,

{‘5 lj'r‘f\‘: \ iy : ' X Y2 : . ‘f" : i
' ' Students wgre asked to respand t the Statements usnng ‘a Five.pnlnt K

.'scale ranging fram‘ Would Like. Very Much \to Would. Dislike- Very Much,+The ~:~“i;§;E7
.subjectivity. oF’thls particularystudy is appreafated “Their resﬁansessw&rE'
then we:ghted 50" that both the Meaniand some idea of fhe dlstrxbutlon 'lghﬁ ‘.

o be obtained. Whlle,oniy the Mear is given 1h the discussion ~whiigh Falrows,’

'lty was still suught, ,
e in thalr French GDUFSE.;

. the_standard déviation is ‘included in the tables- -contained in- AppefiliK - 5‘14
Elght. The qUESEIOHﬁEIFE itself. IS ﬁcﬁtalned in Appendlx Five, ,i.:'{x. .
’ ' ' o AT A

[ ) ¥
ST e Aﬁswers GF 'wgu#d Like Very‘Much were walghted by Flve,g‘WQuld Like' .
) _ . by Fagr, 'DDﬁ'T Kﬁcw or 'No 0@1n|cn by three,"WQuId Naé ~lifke' by‘two, and . .
"wauld DIS]IkE Very Huch by one. In r&adlﬁg ‘the' resultsf the. FQ]IQWIDQ '

c j' |"«,'7.‘ % 5(:8 Ie ShDUI d be uSEd ) ) ;E‘ ‘;::- S L w8 o “i Q_ - ) ¥R Arg e
I - o ) 4 S : , 2 .- ;=i§‘ | .
I e o s
@ a

S . . - ) L t,*' i .“, P - .f' i if = — - = - ! . = ! - . J‘i\:‘ ’ :
A S o T [ P S
uke\Eryjmmg—_wamndIJkewwNB"”Dngh:’ —TDisTike ‘;";1 T
s - . - . : LT ovo- ioed s T
Dpinlmn C e . © Very M%Gﬁ‘ k! o

} _é R oL EEREE

o o :l{ will be Dbsarved _that. 'No Dp|ﬁ|cn is a pg;nt on the 5¢al§, f;f'-%?!_';
S whn]e the aiher statements. represent lﬁtervaIE. N . x -
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' o . _v_,'
W et

uﬂ

e 2 259 i7$¥i; ?' . -5A3 q“;qﬁ,g .
fGradé Nine = «2.655 SRR -1 S W1 §
ithnch:ED, Ho36 . 39k o309

 ﬁﬁé,;ufFfen§h;2jHQ;,Q,:SES;;T.”i}&;mwgu;},w.f} :1.;;;ﬂf A 3 25

-1

i, S Tl o P : N . EO

24 wigch fi]ms, fllmsfrlps, or te1evtsn§n pragfa' ’abbut Frgnéhepééplé!~';

- Grade Stx ' 3.23 ‘tf' B i’ ,3.15§ ff ;VFQQ;ZESTi e ? f}_f'“ﬁﬂ73
".; Graqé hjﬁé!‘:;, 2. 552 S S .%-588\17!:E} '3i353‘V S T T
© +Fremch 20 3,8 [t 3467600 0 3,636
.. French 21 2.706 e 3

I v . : . L oy .,

A;J 3 Study the,hlsﬁpry of. French- Speékiﬁg PEﬂplE!

1
.

- .Grade. Slx o 2,48, €j~} - _,.E;hv- s f ;>3;2 »

S Grade Nime 23T by 2y

' “FFen;h_gD :.,;3‘265_T~,}73. : \WL2;37]7, S Vz;iéli;:i R o
Franchfz1i '3;§23;f7 T 3é37§Ti. .

I

. #

5 ﬂ_ y;fﬁead abDut the’ art,,muSIﬁ and Ilterature QF Frenih speaklng Fset:::r:xla,l 'Z!  j ;§$'~
: EradE 5ix T, 2,54 fg_  ? Vi. 2 5 :}i 3;316;— » 7
Grade Nine 2,862 . - 2,5/ -* . 285"
Fhench 20. . 3.533 " . 2,636 . 3.363 7
French 21 3.437 0y 7 1. B 3125

B . =
w0 - : . . 1

v

5 Watch F|lms abaut the art,_mus:c, and llteréture aF'French

‘Grade Six ' 3.04 . . . 2818 U W R
yﬁGfEdE;NEﬁE: . ;;897 o D 'E?SIST o 73.259 '}gﬁf;;fi.fv;f: PR
*‘French 20 3.5 % . 73,083 Coo3a8

French 21 = -2.47 - - . 3,375 . oo




' 6 Talk E@ a Fremsh speakingipérSQQ abnut hls ar hEFR]IfE.f’f‘.7 _ ‘1fj;fz:v‘
;a,?;m“mévﬂ7 Grade Six. i'53 318 vfii a7, 579 e
e Grade Nine. - 3. aas i D '3.759 T -k, 259‘_; S
Telt o Q,Fren;h 20, }pif b, 533 ‘x[j;'ﬁ"f§§i5§4;f:_ b 'jhtzzzzf',_*}'f'j_; 77
. "‘Fndﬂéh gy,,f'fzﬁs 765 ;ff- e b2 oo

R @a:Llsten to. the te”cher talk abcut the darly I|ves af Fren;h speaklﬁg pecplelf;‘,

r, ] : N A r,r

_ Grade six 3 076‘ S _;2;527:_1_-j51 3 263 fégg;ﬁfgu fM”'f”

:ﬁ:-' i'-. ,. y p ] . s, =
':13//.:.j'AjGrade Nine 2333 ° 3& [ R | B TR 741 AR
S8 it UFrench 200 273,20 TN . 2.666 T o 3. 373 B

o Fréhéﬁfgjf  !: :-5”7f:lv'/'\* ' LT 2,.3_25x,a-.,3jﬁ*'
RTIEEA T R P A

. ’-, 7»,;6! ;‘ R o ‘ /

o AS. Exchange -letters WHfh 5’””§ﬁelwhaaifbé§ inﬁQﬁabéévariinfé‘é@qﬁfry_ﬂhéré\ o
v: 0, 1. people Speak Frenzh j SR T R T S

_>Grade Snx -- 3 592 ' 7'7‘ . L‘ 3 QE
Gﬁade ;N[ne; T 3,656 ‘-;'_'  ~  ' 3 81

‘i _Ex " French 21 3.( 3 353 /‘s_’j . R 4 '

. B . ) : o e ; . R e T
) LT e A _ L . R

. Preéentatianilw _ : L L

The teache? IﬂtFGdUEES a. ﬁew.canversatlan ar sentenﬁes ln French by .

| ‘ .
=

9. Shggnng a. fllmstrlp which has a plctuﬁe for- Just abaut every sentence .

“ ; Grade Six _'7: 3;%53f_' - ‘ggjgs o 3 55;3 842[.f"‘_;'
"  ' Gradé‘Nqﬁég  ¢ff;931 'L;» _' ‘_ 2.948 o S 3.296 0
CcFrench 207707 3.4 00 =3i165' 32730

Ffench 21™ * "3z . oo 3.625

N

) . . & - :
GlVlng a; shart explanétlan in Ehglush -abaut the Sltx%tlﬂn befare L

R R - ) R
-0 - lGrade Six . " - 323 .ij SRR SV R 3,316

.S Grade Nines - 3.793 . - o3a2 T 3296 ¢
. V French 20" 3;15}55 - - 7‘ . 3.777 - 3 09 -
v ceFrench2t 335 Lo 2 35

AAi;]Ettlﬂg the ﬁlass see nggéér the new matér?al . L _H“]”i.;,[:":'*"
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; 1L; Telilng Qr having thé GlaéSIread a stgry Whlch santains Eha new métérial_;{i :fff
: g . N

Grade, Slx ~7; 2,385, LY 6. 55 T, 526 RN

*orhde Nine 3,179 'L;—ff? ;,2.813 '}":? 3an” % R
e Frengh 20 ﬂ',s .733- f,i;i"‘w”‘,¥ 2-S§1 {‘ 'Vf 13,727 ;?'4;;:v ;:'.:>;;i
" Fiénch 214 3. 824 U T 3f35*-.\; e e

"I. E..: 7 . B [ ‘ - - B N B ¥ . . N
a - . e e o . . N ' ' Lt v - -
R - o T T i

. ! ;;HBVIDQ the Elass lQDk at xhe:r text: where the santen:es DF ;gnvetsatlﬁnsl;alfji;;i
i.are prlnted in Frenzh wuth their meanings nearby._, »13 , Soorh .

o GradeWSIx _ '?373,v o l; f&l 3'371 o : “ o -
rsradg”ﬁe 3,207 - 38 3539 D
v “Fremch 20, ' 3.6 T 3,714 o382 ‘:i;fggi,_;_

;‘i 13.-Expla|n|ﬁg the rulas whnch shcw how yﬂu maké up a French senten:e.p}'

=

;1, Grade 5|x Sl B BAE }ff } S 3, 25 :’~‘f;‘ , -§iTD5fﬁ
Gradé NIﬁE : _'3;454 " :‘ g 3i355v”,f. - -3-?74
CBlo oo 3055 v 3,818

aFrench ED -
= W 3:5 et

Frenzh 21 ~”1'

s B : L]

14 GlVlng an exp?anatngn |n French wh:le palntlng to parts QF tf'

plEtUFe 31, . L PR ) . gnf

Grade 'Six: ¢ 2.7693-2',a1"' y _3!hA1 S i3.789 ¢
Erade NlﬁE"  EE}QEg‘i;fT . o '3;165 A    _ 354@4: ‘-.;.53 : o
A FFEﬁEh ?DA' | :iE;iQS.‘ﬁ:: . ) i 3f294 ‘i-' ‘ -3’?2?' v%'; ‘ | .Jf
;! ‘lf‘ Ffenﬁb 21,f Co 3i23§'F !if‘-‘ NG . biBiE |

o . \..,

15* lennéf;na’xplanatlan in Frengh El@n, ;f‘f;: 'v_f\'ﬁf_m
_ Grade Nlﬂ%}%}' 3,69 ! .3;:Q; 3 131 4%‘; . '3;566 ' o !
co Fremh20 T35 3378700 ok S

i
i




S 16 wrlting ‘the Er
pFQJEEtar..-g L

.fﬁs, VHJ,' ?‘Grade Slx f;‘ 3 538”>g.

oy o JGradg Nlnef ¥, 70#?1~i

',,7?réﬁ¢h'2Q-f Ql__3-643]-“ i
{’FFéﬁéh 21 ilgzih7;@fi'a'v'

+ 17; Saylﬁg |n Englush what the SEﬁtéﬂﬂE means. m::

Erade_slx; h "f3-73

" trade Nine * 3,552

 French 20 i - 3,857

5

eﬂ.Ffeﬁéhggi',fﬁfx.3§529'f |

Fa )

514
3 525

3 555 j o
3712 B
,'“ 3*551

:g’ i

3.157_.}ﬁi?=

:l?3-44§,i.f L
2,182 L

o300
. .3.555
300
; _[2_75  /.

18 Havnﬁg the class lggk at the Englnsh mean:ng in fheur texfbaak

Gradé Slx ;\'QHHZ 923
Erade Nlﬁe o 897

e 2 789

2. 925

*Red Deer '__i;//;=i.’ |

: "thg'éverhgie

Plgf _tlt: French 20 ,;A—q 0

- " T
e vt oy

i:v,.,FFenChazl_i.‘ fA3i055a

'f,igéa, }_
25

i
i

Tha teécﬁer he]ps the StUdEﬁtS ta understand a varlety aF VDICES by:

19 Playung tapes w:th the VGIEES Qf a. gneat many paaple.
3.083»
S 3.274 .
h3i53Siﬂ _

~Grade Six 7z-,.32>;;_

o Grade Nlne ’i‘ﬁ=2;821» ;
;{ B Fran:h ED 7 :  3;352 :

e s

.

[;u?qzyf";
3.370

3.82515}

: _Zi;: 20, Playlﬁg tapes w:th tha VDICES QF pecple Fram many dlfferef,

French Caﬁada.

SV Grade six . 3,192
e Gradg'ﬂine' i'f 3?0?13f

7. .. French 20 " 34143

¥ g

A

Frenah 21 - 2;555i555:w;




R 55; f{' T 3;.;,j§i§£3;5-- S

‘f?aﬁéﬁﬁﬁniﬂ; ;3;;~rj;}RuF31Y'?l;fg;7; Red Deéﬁ‘

ifi}ﬂf ;2ii_Hav|ng the c]ass watch Fulms‘;r televtslan pragrams wuth French saund o
B o traéks.!' T c o 2l i--j'“,-i . -
o erade six L3z g, L+l+1 B 3«_.342 BRI

jvj‘ _;_ sGrade;ﬂlnel ' .,3;i59 “{_: ;fl:vwv} 3. 845'L<:i ﬁ‘ ’} 74 R

v Un French 20 4,0 Ll. S 378 o 35 'ﬂ”_é' e

.;f‘%‘ " Erench 21 >"f;:3‘588 : '** :"7 R f-‘BQé'/-lf -

o Ré;;t}tlgﬁ '~* ‘f ;; s fiﬂg“'w. “iffr E"“_';'“f R “‘L;";L ' : .

' The tea:her gnves an example of the new sentense Fcr the slas;ata repeat by

a

ZZg FLEylng a tape wuthvthg santences Fe;@rded gn |t . qu.:v f;
| 3: “Grade Six S 257 o peart Y hase
" Grade Nine ; 2.679- . . 03375 . 4. o et
Erench 200 3n0 L f 3.0 o327 0 oo

% French 21, f -~32;437j:;5v‘  Com o 3eps

23 Repeat:ng the santence hlmself aF haréelf /  §:‘!_; v;:ir,wﬂ .;7
. Erade 5ix ;‘_ ‘3. 8@8 5:'j1' g 3!277 : : 3. 7651,'; .

- Grade NIHEL*;ﬂ,WB 82]. 3. 552mf_41:;;_m3 444 V
. French 20 . 3. 286 _ 2 _,2;297; R k, 4551
_Fren;h_zi S 32 ~';_2;5 e (N 4,0 ¢

: : N . : oo F a}
When the :Iass repeats the new sentanze the F:rst few t times they usuali
repeat A _ ‘ E Eﬁ :
- 24 Ina gréup af;eg tbé £épeireéQrﬁeF. ‘ ; :
Grade Six = 3.3u6. . 3305 - 3947 . . r
-, Grade_ Nine .. - 3. D?yx ' S w 21866 _ L
" French20 <1 - | 3. 071 P -1 A
F‘rem;h 21 s, R T R
25 Dne psrsan at a tAmE aftgr the tape rezarder { : ";"fﬁvS _;f;
Grade §ix - 3,038 . 3lmg o0 789 i
,Grade,N:neb.{n. 2.929' . Y 2,859 :;faA-a‘_ 3.074
- ' French 20. . .2.786 . <. ' 3,371 C 0 4o
© CFremch 2 3,00 v 30695

. e IR AR SO

Bar



e -'g., e 53"'.
A “*ﬁsrade Six .w;’ 3.423
'-tG,vde Nine © v 3. 536

IS ’_ French. zn ?;;E‘ 2 786 .
ke “Erendh’ 21 N 3 0% -

L |

L GradE % X ﬁ\-v" = 3-§ v
L T
Ly GFSdE NIHE-_J' 3.571°

|

. French 21" ;:_2‘823 k

= . - -

T S oL
LAY e A . ” ¥

26 ln a’ grauﬁ éFter the teacher,

27. AFtér\the Eeacher orie persan at a. tlme.,

. t:French iD A;: 3_143_: C

ﬂvDrlll AEthit#ES (Asqurgltlanﬁ_ﬁ

i"

,é“

bl

Onge the claSSQhas Iearned ta say the senten;es :arre;tlykjthe teacher

28 Has them gapy the - hew SENEEQEES iﬁ thelr nctebcnks._

“Grade " s|x ?' , u% 815

‘ ‘—'z 895""***’:*”*4; 14 3

rféﬁ»mﬁrade NlnEv — -‘319

:{'Fren;h 29 “_;355

7-Freﬁch:zj . ;3i176 -

- .
R = i

29. Has. them apen thenr tsxts ta the new sentencas aﬁd read them aloud,

Grade Slxt.? .g 2, 615
- Grade, NlﬂE S 3.036
French 20 -3.643
' F;éqch 21 t=l;§;ﬁ '

gf

30 Has them memaruze the new sentenEES,

Grade Six j 1; '3 296
'uGradg:Nine!"'“-Z;E

: AFrgnéﬁlzgd,': ‘v2_85?:_
L brench'zk v gagh

e



_);".-! Grade Slx |
ZﬂFrén;thDf

rn the- answer

077 crade six
© .. Grade Nine
{  B Fﬁench”zﬁ‘,_n
T, : FFenﬁh 21 H‘\‘\
.)_

%

v
h

'Grade §ix
’E%?dé'Niﬁa '
- French 20

3.5

3,346

3?571.;

ﬁFrenEh 21 3.412 !
1. . ‘ : : - !: - ’ Z -® ‘ S / Tl : B L
. 32 Asks them qu stions whnch a]]aw them to use ‘the new

- .3.083
3.773
3, 643
3. 765

33. Has them act aut thE/EDﬁVEFSEtIOHS-;
. Sié S
: 2. 929 ;" i
| %41%3

3472

 French 21 °
. . IB '/
.3k,

Sentange wblth

Grade¥S|x 5;

Grade Nlne.if“

»?3 192
3.0 o
| zi5§83% R

Drlll ACtIVItIES (Ccmmunlcatlan)

;3'0 o ;  e

dccompanies aaﬁh

;f_

plcture._'
3.15A
;Siggh'
3.594

- To give ‘the, g%%ss practlce in usnng the French pe!

the géagher has .

35 Hake up santences to’ go w;th jlcgﬁtcan_gf,picturg'and te]]ﬁthemfto'tﬁé*fél'

4,789

. :lass. .

'ﬁrengh_iiéz

C3.655 . A
o
Co3a29

L

them

N
gENT

rnces (pattern drll]s)

o 30917

Words’

>ﬂf' 3. 053_;{?
Ci3sss L
IEETRT:

_3_875 -

'i‘a;ioé'"

3,851
" 4,0

R WY 2
T 20555

e

";3]. Has Ehem‘practu;e thé new sentences by puttlng in ﬁniferent wakés -cr
.*w-same af the wards In the sen S

[

or sentences

e

2,727

ziézs;

oy, 053

Bilm

'S;SQH

o, ;2;525‘;

LY

317

3,074

3.75

o7 e
e . il

2.818 |

1F the-éléSS/ls usnng a program w:th Filmstrlps, has them glve the :

s

hlchlthey hava lear




Edmantaﬁif S =: 'Rural,"

B 36 erte sen;ences ta ga W|th ¢artaaﬁ5 ar PIEtUFES.

e Grade six '5f;'¢3_92 ;.;-- ;-:_’f 3. 277
: “FEEﬁ:h ED ‘4 Q \ ? !; 11_ 335

Fran:h 21 "3§823 \3 BEESPIER

“ 37 AHSWEF a gUEStIDﬁ in Frenah *iﬁw' f1V:f {
i.‘gFFém‘;’h QZB‘: o 3 351.,'. o
@Qv_FfEnch 21:7 ’ 3F175' SR I

LR

. i'

: a Grade SL;,,z__' _;4 | |
" Grade Nine 3-z~ﬁ ‘*'Q L) f.821r
‘French 20 "3, 786 SR

iF ,38 vae a summary lﬁ Frenih DF a stary gr Eanversatlan.

£

. i“i'ﬂ J i“:Frenchlél i tfrﬁ‘D”*f"f'

[ o=

. has been- worklng.i

- I ;.;Eraﬁe'Six~ e %3423 '-
' ’!VGrade.Nine_rA" 3.348 "
0 French 20 3,714,

- ,Fﬁenéh 21 y t'3.529 '

‘ﬂ

has been warkang. o

Graée Six - - 593 /e L Bilif:%

éraﬁe;Niﬁa’,”'_ 3.276 . o 3392

- French 20  '3 857 k / ‘ - 3‘389‘1
\ . 0oL G

" French 21 k059 | LR ;
"-’ . ‘ ‘ \\ : B e ﬁin

3 818
3 375

,'3;842«;

3437
ko,

' 3375

;4;315 i
3.629

39 Aﬁswer qUEStIQﬁS abaut starzes or ianversatlans WIth whnch the class

40 Ask questncns about stories or canvers t fons W|th wh|;h the class




-QRéngéér?f‘\‘.nv

LT A

,;?*Ru?ai.fzi’V f

[ {f ' Eradg Slx L

ade NIHE'

e Frengh.zp,fiT:*
if”;¥}:Ff§ﬁ§E¥311:97

f?}f' Frenih ZD
'E[ French 21

75!'43. Pfgpaté skits or‘plays in French.

" 7' Grade Six

'=A"7'Gfade Nine
| .Frenih 20
Freﬁckizi -

:u3
‘3 4_4 N

saziaos
-i3.571

373

"3, 2‘4, ;,"

r

3 724 .

3,973
3463
571, 2,833
. 3-1_”2*. , ‘" 

3.407

'11 “4.09',
.-;3-571

~‘3 579

. 2,888

ERETIE

33571

"4,263
© 3,037
3082,
3.0

i  /7!'1fi7f _"7f -<f?j'“;32' tures arally¢;A I_?Q; ";7-;%»?57_P4:ii;ﬁ
;h§j~ 'f PN :U:ZZgZZZ o 3. 947 R

” 3;2é§ff>f

=

(»,

TR

\'hﬁgigféage.théirlawn'canversatiansg 5

Eradelsix;

" “Grade Nine :
’Fféﬁ;hfzgir
© French 21,

Los ol

urade QIXe

)

= Gﬁade Nine

~F§en;h 20
" - French 21

73.286 . 3.5

3,262
3. 786

3: 176

45.;ﬁﬁg§§F§ aﬁd-put on plays using puppets;
PR . s

3.861
’§.?15

3,538
2.607

3.0 . 2428
2,882 . ., =

e

CLo2.789

3,296

L.,263

2,518

3.273"
- 3.273




e

i

;;ffEdm@ﬁEé,f:ffi;‘wr* ;

46 Act in plays ar sklts us:ng French
L ) Lo . ,g‘,

: Grade Slx ) ‘3§25-:'jv?
Graﬂe Nine ?;;_53;536,")
"French 20 . 72,888
“French 21 s2;5551

47 Talk in FrEﬁ;h wuth SDmEEnE whg spggks the language- ;

Graéz Six T3, 269 3 -3, 983 .é_*;! b, 253
Grade NlﬁE . 3;§%35  f§; | “i? 3;47%;: _ 3 529
Fren:h 20 o 3GBAb s o T 3075 m",‘. b, 636
Frenﬁh 20 3222 o) o 'Qv;f Wl

'

48 ‘Make up new sentences - IQ Fren;h uSing‘ghe'séntEQQEs whf;h,tﬁéy“%ayé' 

. Jjust. learned as patterns. = 0

::‘Gfade_Niﬁé_'z_‘,Z;SSi -

¥

T3 B

Corade Six 288 2.9 363
L : B Y . — SRR )
3,235 o~ . 34148 .

5K

* 50 Play games in Frénaﬁf

“ French 21’

French 20 . 3,333 w-'fz s ;;“'”3;215f;;:Axﬂ " ko 7

Frenéh 21.°
rrench &1 'f’

T

45¢ lee an aral repact or. compasntiﬂn in Frcnt oF the ﬂlass.'

“Grade Six 2.07F ! o 1?2_444 ‘=':n,fi_=,.579

: “Grade Nine - * 2,464 - Cl2.L f o 1.888

. French 20 . -, 2.0
' French 21

. SR .

Grade S.ix 3.923 7 _1ﬂi22§.-:  '>“ 74_684

S _(_:;278’7'; v 2,455 i’
2889 o0 - - T 3,986

Grade Nine . 3.827 3333 3048

French 20 . 3,777 i 32 T, T3y
?-'1'2_567- SRR T S P Y

M



R VESENE I

4 Tha ciass ns;given a chansg to’ read '}ﬁ,- 'i:{/f:§_° N
7 '5ji SthJes (FlCtlDﬂ) ln Freﬁth ‘:b , ._ N LR
Grade §ix 3_*' 2, 885 DI ;;1 2. 541 I 9;; 4,0 L
Grade Nine o B-S,Vf; a'” I 3238§* x 3.74 '
French'20 - " 3.777 PR w3778 3. 721 .
French 21 ‘i: b, 333&11 =. %; ‘1::Rfffqml ~‘ S A 285

;;-

: 52. Nﬂn-FictlQﬁ tn Frgn;h.i_f x ,;; ;fxﬂ=:u_. ..,”t '!_ -fi,7: S = ;

Q,*;fa Grade Six ' 2.808 - ' 2469 .7 3.2 o

L Erada Nine 3,286 . -(> G 2,96 _,::"‘3§ggg;_,-3 =
FrenchSZQ, . 3,666 ‘ 3.583 - . 3455 o |

o 53- Plays in French -"vé> -   ';v,g1v. ' - - o S
_Grade Six 2, 951' Ut L T30 4 526 f\ _'«~f"“v'*,-,"
Gﬁade Nlne - 3. 5  _ T ;'J-'SS‘IA,»f  ,Vi,v 2 925 3 :

o _' French 20 - 3.0 /3,39 . 3.909
;if}"v Fren;h 21'*"_» th_:~‘c;  N ?3-57!.
54 Paetry in Franch BT Qf:,f;f R TU Coe
' Grada Slx':v - 231' . L 2,806 | o -j_szé.u
brade Nine . 2.5 - o229 e ok oLy
French 20 . * 2.888 - - - - 2,914 . - 4o . .. T3
. FFEﬂGh'21 '  2;55§ . e e T 53.429 . -

=

Ve e

; _ 55. Spe;laily w#ntten magaz?nes Far‘students studying French such as !
EGHJDUF, Ea va?, Chez ﬁaus, Feu vert. ,

Grade Six 2,96 . C 3167 3,842 '.' R
f-‘ Grade Nine. 3,143 N - R 3.269 L Il e
. French 20 3.333 © . 3778 - k3eh . 4

" French 21 34778 . c e Y R




i%ﬁ—? | \56 Newspapers or magaznnes in French whu:h the zlass has made pp fqr -¢ .

itself.
. Erade Six
L - Grade NrnE
* . French 20 }I'
S ;;{_;‘ : Fren@h§21

'Edﬁgntcﬁf"”

“;>3e39371'f
2,888
‘2;@' R ";‘@f -

L

E Rﬁral'

%

643; - 3.2
3 o]

P 5&7» |

‘f3 0

’7?3§u-”« Lo el
T

57 NewSﬁEpérs |n Frénih from Alberta, Qpebec, and Frgncef

Lfii ande Six

g o .Grade Nine
‘:;;Ereﬁch 20
"A?ngﬁéh 2

Hatch

: 3 0" - _ if_ I

'3.888 . -
3333 ‘1_;‘- R

Es

| 2.861
3!173;‘;' SR Y A
34555

(N

Grade Slx
Grade Nlng ‘ ”?

"Frekcﬁ_gD ‘

§é733a
239h7

12,615
2,926 -

‘French. 21

: .’-" Nl’itlng ‘. 'x\ 3
The teacher\has

i

Grade Slx

Grade Nlne.\
- Frgnzh 20 L

French 217.”

s EQ Translata seﬁten:es fram Frensh rntg Engllsh:

: Gradg Slx  ;

. Grade Nihéi;_
.. French zo';

' Fren;h_ET

'3.0

thé class
af

,_59. Translate senten;es fram English lﬁtc fﬁén:h.; R
' L3

© 3.565 -
3 286.
3555 ;'?

3 538‘ . C . s ‘\,_”!; . 4_02‘7
3007 Ty 20789
3.666, . 3.886

307

3,818 .

| i 3-5,,,,,:,,,!,,A 7L|' DS,

4 286

13,333
3,364

‘nggég

Rad Degr ’

58.,Magazlnes wf|ttaﬁ in: Fren;h Fcr French speaklng peaple, su;ﬁ Es Parls
le Magazlne Haclean,.- . I v :

‘fi;é7q ;'¥;‘
AL ‘

¥
i

© 3,506

3.737 °
13.518
34182
?'1-724357
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Red Deer

61. Write exercises where the student is asked to fill in one or two' words

1

- 64, Write sentences to go with a picture or a

-

to :amplete ‘the sentenu

?‘Grade Six

* , Grade Nine

" French 20
French 21

62 Cnpy sentences

Erada Slx
Gﬁade Nlne !
French 20
French 21

] W ¥

'63§fTake'éi§tatién

Grade Six

' Grade Nine ;'

. French 20
JFFengh?zl‘

‘Grade Six
Grade Nine
Fréngh-zo
Fré@ch 21

|

. 3.692
3.786

?_A.iii .
3,667,

3.269
2.786
2.666 -
2,044
inﬁFrénchp
2,76
2.536
3,666

W

?"*S

L 3

3.36

3.536
3,666

3.0

65. Write cbmpositions based on a

Grade Six
Grade Nine
French®20

French 21

1.964
2.571
3.555
3111

e

12

3iseé'
. 3.263
13,833

=

l;.séri
72,596
e 2,833

- 3

. 2.878
2,772
3,194

[
8

3,166
2.772

Y} 33: o

- 3.0 - -

cartoon.

Mo
FREWNS
3,636

3.857 ‘

from the Egard or from thexgyerhéad projector.

2,117,
3.0

T, 3.0 - S

2,074
4,0
3.857 -

4,053

2.074

4,182 B
3,714 '

subject %hich the teacher has given,

2,388
2,145
2.583

109

2.895
2,666
3.909
3.286
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66. Write paetry; ‘v
~ Grade Six
-Grédé NjﬁE
French 20 * _v;Z.BEé( S 2.078
. French 21 - 1,778 R .=

L A ]
5

1.808 ~ .. T2.416
2.036 o C2:24

3;0 )
12,296
3,636

R R TTN

=

[

~ Red Deer .

-

=

L

67. Write articles or stories for a class or school ﬁéwspapereinﬁﬁrangh,

Grade Six ' 2,16 , 3..057

Grade Nine T3.071 T 2,66
French 20 2,777 . . 2,556
French’ 21 2. L4 e - .

Music

"The Freﬁchjt]a%s:l

68§5Listehs to folk songs. « -
Grade. Six - 3.0 . .. 3.8

. Grade Nine  2.461 * 2,895
French 20 - 3.777 © 3.324
Rrench 21 3.111 R L

69. Sings folk songs.
Grade Six . 2.96l _‘ 3,143
Grade Nine -  2.63 | 2,842
‘French 20 2,666 2.944

French 21 2.0 sffsgﬁi%% =

70. Listens to madern!%usié from Franzé;'
Grade Six 3.115 C 3.71h4
* Grade Nine 3,26 _ © 3,754
" French 20 3.888° : 4,139
French 21 1 3.667 F -

o
s

L
110
e

[}

3.421
2,44
3.09
3,286

*

4,316
2.37

2.636

N 2,857

4,631
3.777
3.818

3.857

&
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71. Listens ga m@darn mu5|z from Quebe&.x

3.527, ., k579

- - * Grade Six S35,
9 S R 4 4

*" - Grade Nine - 3.107 .

o French 20 ;_h;Q; o

?ren;h 21 L, 222

i

'72. Sings songs from France.
T+ - Y Grade Six ¢ 3.077
‘  Grade Nine . 2.607
: -5 : it
French.20 =~ = 2,555
sFrench.21 * 2,111

+*

73. ;Sings songs from Quebec.i
1':; Grade Snx : E;EQS
i §rade Nine ° 2.714

" DFrench 20 - 2., Lkl

. French 21 2,222

2

T 7L, Writes thEiF‘DWﬁ songs in French.

| Grade Six 1.64
éﬁade Nine | , 2.379 (
! French 20 L 2.222.
French 21 ) 1.889
AN

Language Laboratory.
J

Rural i*_ ‘ Red Deer &

4,028 L& 273

. Wl

3.6 ¥ Ly

2873 " 2.k
3.194 .. - 2,727,

- v 3.3

3.5 | 4,263

3,083 . 2.818
- S 3.286,

2,138 2.895
2.386 ° . 1,888
2;278 ‘ . . 3-545

= ' , "2-7]4

4. The teacher sends his GF'hEF ﬁlass to the Ianguage lab to:

75. Listen to L@pcs to practicc undcrstanding what peaple arc

Grade Six 2,923
Grade Nine 3. 404
French 20 3.111
French 21 '%_Gga

3.235 3.7

3.518 3.703
3.757 - . 14,0

- b

- -1y, 286

Sy
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Edmonton
v

o - .

'76. Do oral drills (Pzaétiie-spgéking),

" Grade Nine . 3.654 . .
*French 20 - 3.222 -7 , 3.935
% French 21 - L.171

F

;7 igp . 7‘
i_ - i Yoo
"~ 77+« Repeat geéntences.

S

' i‘SE S . 2-597 ./
FS,@"’ 5 ~ H ; . . 1 .. '
ot S, 328 T - o e

Grade 'Sjx, 3
3.
3.0
3

- | ..' Gradé_N?%é ir

i French 20 ;Df! . ‘;3_484
French 21 3.555° . . '

w -

'?{ﬁ 78, Take tests. . . = . ,j'i, oL

S+ Grade Six 2,166 . C2361t 35 ;
“‘ Grade Nine 2,481 2,237 2,37 noe
- - French 20 2,0 ‘ - 2,344 | 3.182
- French 21 2,667 R T OV 2 '
‘w o \_j oy : ' ) I r_ \ , %
/ , ‘ ‘ )
) L3

: 112 | .
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"Study Ten ~ STUDENT PREFERENCE FOR TYPE OF LEARNING APPROACH ‘AS INDICATED
C . EY SELECTION OF DNE G? THREE IMAGINARY FRENCH CLASSES ) g
o J/’ A L Lo
Ty besgripﬁicﬁ of ;hg,S;pdy > ' -
’ _ Students were asked to read dESCFIPtIQﬂS of three’;maglnary French
classrooms. Theﬁéwere then asked to express & preference for one of them. |,
Results are given in per cent’ based on the ‘selection within-each schacl
_The descriptions themsalves are‘contained in APPEﬁdIX Six. °
. . . Y . _ e
The 9§t3f=§33§ . N R l A ;' o N
’ 6 Grade"Six‘ :Classrcamspne - Ciassmam Two ¢ Classroom Th;‘ée
St. Martin 33.33 16,67 50,0
_© St, Mathew 12,5 - _ b7 . 83.33 .
Eckville 21,05 21,05 57,9 -
L . o - . Y N
Sapinwood 28.57 o L2,86 28.57
i ‘Lacombe | §38 u 15.38 146,16 x
’ Red Deer . ' 22,22 1.t 66.67 N
+ i * - oL o a ' ) - . E' J i
Total 26.28 15.25 58.47
S N
. Grade’'Nine ) .
St. Gabriel 31,58 15.79 52.63
‘ Sif John - : P
~* Thompson 15,38 11.54% 7 73.08
F.G. Miller . L5,45 TR 45, 45
Clive © . 80.0 .+ 0,0 70.0
: : ) e f 4 .
Eckvilleg 28.57 19.05 52,38
Lacombe . 25.0 0.0 . 75.0
Red Déer 30,77 3.85 65.38
Total 26,43 8.57 65,0 .
] ¥ )
L3 ! \ .k

S

Ten



L FrénghiEO'

p':f-Et.JQseph*

.
o Ashmant A
. F.G. Miller
" vEekville
- "MAC Central
'ﬁ‘:Lécgmbe‘ |
Red Deer

Total

‘French 21

1#Austiﬁ 0'Brien

“Lindsay -
Thurber
T ] ffl

i

5T?tal  /;'

Classroom One”

L= B I

83.33/
40,0/
40.0
40/0
35,71

34.58 |
. iy lis

18.75
16.67
- 40.0
1000
0.0
. ”+. 29,.

‘116405

;15,79 .

R

¥

37,5

0.0
20.0-

60,0

. 50,0

=

=

Ce

F

50,0 .

/

oL 5h,sNs

© 60,07

/ Classroom Two Cléssrépm}Th:

&

-, 63,158

re

BT YL 2 4
. ;
P 7

'
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. Study ‘Eleven” TEACHER: PRDGRAHTATTITUDES PRE~ AND |N- SERVICE PREPARATL%F
T L., - AND PRIORITIES IN THE FRENEH CURR I CULUM"

'-,!g !:!i".r"é,*-- - Cog . » & ‘iv(!: o  ;
‘Descr:ptian of the Stuﬂy §°» P t . T &

Teacher§ in whase élaSSES the remanndgr of the suFvey. was beang QEFFSEQ
1 out were asked}ta iémplete a questionnaire giving details of thalr experience,
. Preparation, pnograms used and their opinion of them,, pre= and in=service
- Jtivities; and their recommendations regarding the DFdEFInQ of content im
Ehe French Curriculumy A copy of this questionnakre is glven in Appendix -
g?ﬁe}ve. Qnly two tea;herT failed ta complete the questuannaxre,: o
'ThE'Dgﬁg' Sepo | o I T ) 1 - | -
o ) S R R - ‘ L
' Tableg!1.1" Area and Type of. School Represented ., '
o Elementary. ~ Junior Higﬁ'm _Senior High C@mbinaéfgﬁ- -
. ‘L o N
: Edman}aﬂ e 20 R ® 2
. Red™eer - - e S I f 1 ' o IR
o ’ ) i ! . . ¥ . . N F{;*;E . P
R -, Town.or County *2 - - o : S 2 ‘ S T
Tablgéfliig Perien;agg “of Teachung Tlme Spent Teachihng French ' |
. 2% -25-49 5077h.é€75 -89 SD:IDD .
. Elementary 2 o T N s -
Junior Hlagh a2 ( . 2 7
gvSenicr_ﬁigh , 3 R 3
- b L '- v e . N . . ' j
Table 1.3 French Programs Used . . o L
: . ~ *  Elemeritary _Junior High © Seniar High
3 , -~ ) o ’ T ,‘f o
.\ Bonjour Line " 3 .. . - - Co T «
- Jfécauie.je = v T * R ;
- parke 1. o S B : - 41 Adifferent levels)
7 Ecouter gt A \ . - ' ’
’ parlér e, D B - 1 )
. ® 2 v ‘{'\“E = ’3;
T Le frangauj - P .o,
; international -« « ° T ‘ \ o -
' Voix gtkimajés . o Ce 3 6 ™~ .
Chez les FFqnqajs LT ST R - .
= ' = e N : . s R H -
e ' ' PO fx**‘:?f“ I “ g - “ae
‘JF | { = 2 [y
~ ' E 115 ’
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o v ' i
. ¢ - . \ - \ X Tk ] )
o e N R N
: - . [ R S T ’ o, 11.2. P
oS -\ C . .é : ’ - !ﬂ; L‘;‘A’F_ B Lo . ' k o ’i - . . :

Tabie'il_u‘v;SétﬁsFaiticn wfth Programs Used ' ,*fL—%;

. e - . = - : i W
’ = : . = 3 » ‘ Vi,' . Lo -l i t -
-7, % % Extremely Satisﬂfd -~ No Opinion Dlssat ‘Fn d Extremely .
- Satisfied.. ~ o S . Dissatjsfied

Tom

? SR Baﬁjéur Line IR 1 | ' »ﬂfjl;: T . f-_ ' N

- R Parlons franca;s Lo T - ) - — 1

-~ J'ECOL!EE. je ﬁsarle 1 &7;)2
E Ut t ler T ey
couter e par o xﬁg%%x A

x 'Leifrangals o
(-, . ‘international #1

i!QIX'Et images 1 « 5 T " 2, )!;
/" Chez les o ' c - o

*Francais l ' 1 o o,
a2 3 . * s : r’ Lo

Table 11.5 Formal: Preparatlon ln Termszif University ﬂaﬂrses in Hethods
. :

) Elkmentary : -
B T e
= ‘ - Rura] - . ¥ - 1 . o ]\\ : - '; ' / i l
( Junlar High L . SR -
R O G -
, “ Rural o 2
v : . . ; . X

Séﬂior High e
T Urban »- z 1 . ,
Rural = - 2 2 g 1 ) )

™~ . - ") . 1,

=T & R ?
1 . = i ¥

‘;‘ slﬁ"
Table 11.6 In- San|ce ACEIVILIQS Participated In During the Past FIVL Years

- Summer, School/ Institutes Day=Long Travel or  Professional.
Evening Credit & Workshops  or’ Part Study in  Journals «
2 ‘ . : Day IQESurv. Fr. Arcas '
Eleméntary .
Urban - - 2 2 1 ]
Rural 3 1 - 1 1 . 1

Juntor High

C & Urban 2 oo 2 : '
. D Rural - ;i' ' . 2 %> ] ] P
; ST Y . . .

Senior High
Urban
Rural

™

By
T
o}

M N




Table 11.7 umber c
1: R ) TeacHEﬁs“

i

i

\

S

5

"Table 11.8

Number of [n- SEFVIié
. o : S
~ No. of Aﬁtiyitigs ) 0o 1
Elemehgpry . ' _
Urban .. - - -
* Rufal 5 . - |
f.l‘ .
Junior High,_ e
Urban . . - -
\- Ru;aii_lf . -
Senior High -
Urban . - - -
Rural : . - 1
* = . ] xg i .

&

. - &

which are made by the various

—

e

w

Y : L . ) o '
fotential Support for Suggested In-Service Activities

Im conneelion with this table,
teachers

B LT .

r - . s ]1.3

IVltlES Partlilpated 1n By individual

Ct
%\ s L
‘k

. : yi:
o
Q=
= .
' é B
1 =
. £
- m* L)
= ig =
2 .o
¥]
= @
A W2 . , .
- = - 1 RS - -
. Y
AR o. .
oo C
) ¢
- " - o
I- 2 e
. 3
- 31 - =
=

T~ .‘4 Elementary Junior High Senior High
] Urban Rural Urban Rural + .-Urban - Rural.
‘One-Day *WorksMops S 2 | 1 2
University Courses 1 0 2 1 i 3 r
Single Tép;c o ' .
Videotapes: o0 1 0 0 1 ]
‘Three Day\CraSh - PR
-Programs , . . 10 0 1 0 2
Week-Long Al l-Day ' Y
Institutes (Summer) 2 0 0 1 2 1
Vldeotapeslaf Other L
Teachers With Same °
Program ' - 0 o 2 2 ] "0’ 1
Reprints of Selected < ~J C
Articles 0 . 0 .0 1 0 0
Number of Rcﬁpanﬁuu%‘ 2 QEL . 2 ? 3 5
i‘ \

the reader is referred to the comments
I Pavt. 111 under-Study 11,

i



P ‘; . - { .17.. v
Table 11,9~ Teacher Priofities’
L . +
, ) o  Teachers were asked to rank order five €8t
' Speaknng, Aural Comprehension, Cultural Understandlng (People), Reading,
.and Writing. |In view of the. d|ver51ty in their replies, it was thought.

s advisable to present all answers to this problem separately but without

%
j ; -F | ‘
in the Fténéhﬁ—grrigulum . " L

wurriculum topies:

! ldentlfy|ng the teacher other than by geographic ‘location and grade ]EVEI
T First  Second  ‘Third ~ * Fourth . Fifth
L Elementary *..m - : s .
Urban ' - §Zmpri _ Speaking ‘People .Reading MWriting
Compr. Speakirg People- Reading - Writing
Rural Compr. Speaking Peaplé Reading Writing
Compr. %%peaking People- Reading Writing
.qgn?ér High ’ i
Urban Speaking sCompr, People’ ﬁeadiﬁg Writing
' Compri= ' Speaking Reading Writing - People
o Rural =7 Speaking Cﬁmpr: "People Reading'. Writing -
Compr. Speaking Reading ‘Writing aEeog]e
Senior High \ o 1 &
Urban R Compr. Speaking People . Reading Writing
. , © Compes Speaking Writing'  Reading People
Rural Compr. Speaking - . - -
' Compr .. Reading Writing Speaking People
; Compr. Speaking  (Reading .or People) Writing
Speaking; Compr, Reading People Writing
Speaking  Compr. Writing . Pcople RGEQ{ﬁg'
) ?
ﬁ JE—
>
- ' r 118
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s % PART TWO | ,
L A ] - - . -
i S ' o - . \ ’ : 7. - = )
\\ R - ANALYSIS OF THE RESULTS OBTAINED IN ORAL TESTING
o o A sample of students from &ach.class was tested orally to datermine %

. on the discrete-item, small skill standardized test, 7This decision was

thejr ability to participate in communication-type actiyities, «rather than
taken faor reasons which have already been dis:ussed’inié;e introduction to

" "~ this study, : _ . - :
) . The tests; which were. Lo be administered’on.g face; to facdrbasis, were
~designed to approximate real life situations as closely aﬁ;passib]e, while
keeping the practicality of the classroom in mind. To this gnd, the
following types of test situations were used: . . : ’ ,
“* 1. Aural comprehension Y
~ *, -3.°Without visual cues. . '
N &
‘b, With visual cues,
2. Question answering ability.
, 3. Task completion (specified).

L. Descriptive ability (with visual cues). e

5. @uestién asking ability (intérviewiﬁg):

The rationale for each type of question was as follows., Social
communication involves the ability to comprehend a answer questigns for
which the participant is not necessarily prepared’in - dvance; che_ﬁiility
to perforin specific tasks; the ability to talk with people about tHemselves

: and about their interests, and finally a skill which approximates 'story

’ telling, -or the ability to narrate or describe. Most of these take place
without visual support, since the speaker or 'listener is interpreting all

this on the basis of real 'life. Since a testing situation is somewhat
artiﬁiciaj, and since it is very difficult to ereate out of nothing, it was"
decided to use visual supports in som¢ tests in order to allow the student
to concentrate on the language, as well as to control: sqmewhat what he would
have to say. '

-

4

By using an open-ended format for sub-tests & and &, it was hoped to
gain useful information about the number of séhtcnav‘ﬁtfucturuﬁi thejr '
Jength, and the amount of vocabulary which the better student could produce at
cach>grade level, in the first case in a fixed amount of time, and in the
sceond without a time Timit being imposed.  This worked out somewhat better
than we had planned, since by accident o few Francaphone students had been
included in thie sample, a Tact which was only discovered during the testing,

)

~ 119
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Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

- R . ; =

It wasidecig d to let these students participate so tﬁag some comparison

oy

in reporting the data the identity GF Ehe lndnvndual schools has not
-been revealed, The emphasis in thl%JStUdy is oh  possilfle achievement at a

given grade Iavel not.on how well a particular sghool's students have
performed. The szhcois themselves, of course, will be told the letter of.the
alphabet that stands for them, ’ * : :

f H

Flnally, except for the quest;on -answer aﬁd picture dESErlptIQQFtEStS
the same test items and formats. were used at all grade levels ordet ‘to

determine. the extent of the student's prgflcxen;y in handlvng these prablems
as he moves through'the grades.

S P

L1

Test One Aﬁrél Comprehens ion Without yjsuéI.QQE§

-This situation differs from that of the normal classroom testing
procedure in two ways. F:rst the. questlons asked had no EPPIICELIDH to

anything fecently studied.. In the second place,’ while the lack of cansnsténzy

was appreciated, it was degnded to administer the-Ttest live rather ‘than Dgﬁ
tape, since we were trying to approximate a communication situation. To._t
end, as many different interrogative structures as possible we) e used

The actual questions asked are given below and were ‘the same for all
students at each grade level. - Students were told to respond 'as quickly as’
possible, giving a one or two word answer in cither English or French, since
the emphasis was.to be on demonstrating comprehension 'of the question, rather’

than on the ability to.form a well=worded answer. It will be nctlced that
this approximates real life communication where one-word answers enjoy more’
prestige than ‘they do in* the classroom, .- l

1, QUi est le premier ministre du Canada?
. 2.Comment s appelie ton EEO‘E?‘
'j; CQ%biQﬁ font scize et quatre?

L, En quelle saison est Noel? , . : ‘ .

" As an aside it should be mentioned that in respouse to the first
question onthe test, many students repliced, ""Macdonalds;' which puzzled

“thie testing Eeam until it was discovered that these classes ‘had been

studying the prime ministers of Canada during the past Few wecks. Perhaps
the difference between 'premier-ministre! and 'premier premier ministre' ,

needs to form a part of our programs,

120
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12.2
A

adé petween the production of a native speaker and that of a person.
" who is Iearnlng the Ianguage. _ : _ Lo . b

¥ ]

e



. 5. Tu as bgaucgup’d“Fgent?' - A :
6. Quaf gge aé—tu
7. .Est-ce que ton ecole est. és grande? 1 o, : )
S;IEStféé qu'il Féit froid en eté? . o S o RS
P ‘9, A ggellé heure prends-tu ETn_déjeuner? - _ ;
) Tn scoring ‘the aﬁgwers, the average number of questlans Uﬁdarstaad
(as shown by the student's aasfier) was divided by tha average number of -
seconds elap5|ng between the end QF the examiner' quegtlan and_the beglnnlng
~- of the student's response. . This produced a fngure which for reference
-purposes | shall call-the 'Comprehension Coefficient.'
in reporting the daté; | have taken rather drastic liberties with the
legal definition of French 20. My definition of this course is that any ‘
French course at the high school level is by definition a French -20 course
unless there is in the same school a French 21 course which permits a certain’ ﬁ
amount of streaming. The reader should examine the data to decide whether or
_ not my position is justified, - : : ; :
- School Average Number of Average Tlme ' mep;gﬁgﬁsién, n
o Questlcng UnderstDDd in Seconds . Coefficient i
e | =) A e L
Grade Six i 1 . o
# B R & v . .
A. 4,29- ¢4 . 3.9 ©ot1.086 a2
.+ B. 3.46 - : 3.99 10,867 2
S R S oo ©3.39 0.442 7
N . 3.5 2.7 1.296 <
E. 1.68 9.27 ’ 0.181 . 19
F. . 3.833 8.233 0,465 :
Grade  2.8047 o seose o Bugg T n= sy
Average : . : “
‘5 i
. . .
" Regretably infthis last school the tape recorder broke down after
the third student had been tested. This was not noticed until thg -
end of “the testing session, ' : h




o

S;hcal=- Average -Number of 'AY@jagé,Tihe ; ECompréhgnsion'

QUEétiphsrundgrg?bad in Seconds-

Coefficient

A

.Grade Nine

Group .| (Students in these schools began'?rEﬁéb in Grade Four).

Ei .
Hi )
l!

K}' -

ke 579,

GE@up;liL (Students in this

6. 094
6.083
5.292

SR

Groungj‘(§Ludént$'in(these schools beganf

S 'L“XS.?27*

3.15

&

ML 3,313

-

. Averages farvgggh-GragE

" Group |
Group I1. 4,771
K

N Group 111

'ﬁ;i’;‘Gradé

*AYEFEEE

French 20

,5.809

3.313

s
LA

v S .

[ ;.;\

iﬁg o =i\ 3;2@7
2-75 . | ;_212!.
5.833 . 0.907°

_Fgéﬂﬁh fﬁ Grade Six).
hoeh T 1228
L4.58 . 0.688

72,289 2,263

i

.16

12

schodl began French in Grade Seven).

2.0 T 14656

Group | (Students in-these schbols began'French in Grade Four):

N!
0.

7.6
6.625

L : A
1.84 " v . tu3

1,525 4.206

”
10
I



st T e R Y

- v.jlgeﬁémgii;ﬁ;s"' Understood i ,Sé?:éﬁd’s;" e =Crdgfﬂ;ier|f o

?E;'_ ~‘- ﬁ EFEUP I! (Students in these 5chggls began Frgnch ln Grade Seven)

[V . . = 7

N BRI X 2 318 3;; sl A18 ;:", _’ Q 575.-1;31;-; ;: ;_5,

g b os.85 o C a6 2.256) L e

P F j_v N R. 5.@22 w% “,3:533 ) | . .; 1‘7(35

R TR B R 20 j v‘3i6; x',§'f‘“'  5

i

S Avérages fDr EaGh GrDUP F R S R

- Do Grﬂup l 5 21 ;-:. - ?A,:_ 15577
_ﬁﬁgﬁéfiji Group*: - 6 356 - ‘;: o ﬁﬁ_Z;?36§
Y Grcup llI 2, 318 I - 3.118:

Caurse

“School - Average. Number of . . Average T.ime - ' Comprehension ' ‘n B

. ig 5'j

cmmietig

-

,

e
:m‘ .

e 0T hgaer L w1305 _745;492 180

7i§2§ C '1.464j. o Sizis : . .n= 23



‘ 12;61

. : . . A . . D

‘Test TWD ;QMESE?éﬁ!Answer WIth”Visuéiﬁcaéé ' : T 7,i ﬁ,w . T

- Students were shown a plcture and were asked a set of seven questianﬁ“-"
“about it. Again the emphasis in this part of the evaluatnnn was'.on demenstrat-‘
ing comprehension of the question through the answers.'given, rather than an. { .

emphasns on the answers themselves. This- timé, hawever, credit wasigiveh for
. the answer, to be produced in French. The- weakness -in this, of Eaurse,slnes L
“in the fact that if the student doesn't comprehend thg question he wil) be
unable to.provide an answer to it. As for the answer, as long-as it was . _
| understandable, he was given. credit for |t.., C _'; K TR
. £ : :

1

, Two sets oF questuoﬁ%~were ysed - owing to the Fact that testiﬁg Once =
in awhile had to take place in two schoals snmultaneous]y. ‘Each set Of :

_ questions.included the same interrogat.ive forms. ~The only difference lay- - !
in the fact that two entirely different’ pictures were uséd, . The first, ﬂa, e
picture was based on a winter. scene, the second on a squara lﬁ A Fren;h s A
Vu]lage. The two sets DF questnons werg as~fal]aws S '

Pi;tgre Dﬂé (Winter 5cene)

1. Combien de garéons et -de F|1les y a-)-nl?
2. Camment s! appelle la Fllle?

3. Que Fant les eﬁFants ici?

L, Est- ce. que. Ia malson est grande? -

; . Du sont les arbrgs? Do ; jf- f A ”%” ) o ;,-

.5
5; C'est I'Hrver?,”“ i’ bw

De quellé couieur est‘1a nengeﬁ

i
[

Picture TWo‘(Viilaga séuare scene)

g ; : ° . i e . :
3 # : *

T, Eambién de voitures y a-t-il? B R .

[N ]

. -Comment s 'appelle . la" jeune F|lle? B
3. Que font les enfants- ici?- Sl S S
Q:iEst -ce que 1'hotel est grand? | A _ ' _ |

5. 0U sont les arbres? - B : . . e -b . Q '
6. C'est 1'eté ou c'est I'h|ver? o ] ) ; l e
7. De que]le cauleur est le :hlen7 - ;;; B ;{i;ff ,'1;!

o L Do et S A e =

B . ) ;i“'r N )
If the student was unable -to produce an answer, his comprehension of .

~the question was verified by other means. T
- 11 '—.srl
A
= * = e & B -
0 124 I
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Szﬁaglf'"AVErage Number of B - Averag_ Number _ ﬁéf[é .
o destinns Understacd F'Answers Given - Q/A" - o

. 2.409 ;-A'l_r 204
Cod.se3th . uzr‘_f*‘
1,786 La99
1.916 1348
1.638, . 1,492 |
T IR 293f

23325 §' ’51];32;f ':'_:

Grade Nune

. Grggp i (Stude ts in th|5 graup began French ln Grade Four).
C <TG . e5.h6k . o . 35T IR T
S e s £ 1199 - 8 el

f;fuu:f?sf;ETEPgipgll_(SEudents in_this_ group.. beganﬁFrench |n Grade Slx).mhﬁ;gff%;A;?;rAfg;

I

YU, 3208 A 2875 L 16

2 ke B3 Ce a0 e
T T 5i5 B AR ’ _F7g327 A USRI

Grqup IIJ (Students.in - thls graup began French in Grade SEVE?1; . v
Hi \ 2 417/ ] 1 657 e 1. l;l;g .12 ’ '

.Grau 4 Boa . . . 3.3 ;"‘ 1.283 . .36
'éraup | z LIV C1.667° T n.ubg 12

€

Gfade' ) f ) . i » i ’ n 7 S

[ Average ju_isj.i o 3.28 1.275° n = 82




T S;Hé@l ?ﬂAygregé Num@én gﬁ";.? Average Number aF ' Ratio
"Qpesticn; yndE?gtapd; Answers Given o .’QiA_

". . . - T . M = =

Franch 20 . . ‘,1f . ;'= o o _: Lo
x:'Graqp I (Students in thls ‘group began French in Gradé Faur)

Ne . 7 Defectcve tape re;arder - Na data

0. 5375 R o ¥i;2i§;§

7y B =

Grcup I (Students” in thns graup bagan FFEﬁih |n Grade Seven)

";aﬁi:rr 76.25. o o 5,083. RS v229 -

& -

Q5.5 ~";:‘7 S ks ';'iz“' 4,294
& S.UU o hen - i 1,108

mGréup.ljls(SEngntg in thi$ g}§qp:bEgaﬁ French ihlGradefTéﬁ)'
T o8 L s SRR

- Averages for Each Grgup

~Group I° 5,375 Ve bb3y ff o aan

,fGréup 15.355-+ . 4,452 o L 1.2

Group 1111.8 « g5 e tam

Eaurse‘r N L e, o
Average 4. 633 3.837 R

1 _?

". French 21 o N |
L{_ -‘A. 6!555 .- o V ‘ V f“'SQDS i ‘,‘,
B 2 5.1 K

Course

Average 6.652.. ./ 5.8 . qiow

R

Legally Ffench 21 A ' I
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jr‘::‘st- Th m ’

Task Camplgtuah (Specnfucd)

f . . . £
Pﬂri qf EanUﬂlEELIOﬂ“‘ﬂVDIVLE ElLHEF the: pravlslan or: theSléeking F.
_-InFGFmEEIQﬁ.ISUEh activities usually are derived from-a felt need on “the ‘pakt.
-of the student.. To create. this need artnFlﬂially, the Saiéalled VJob Jart T
i Jtéms were devnsed twenty - in all, -arranged in two graups of ten and prlnted

3x5 filing cards. Thése task% 'differ. Frgm the - |nterview in that theyygﬂ -

'Uthe interview;

j ﬁGt ﬁEﬁESSéFIly have- anyth|ng to do with the examiner's’ perscnal ln#g as
the fgcus is mgre likely ta be on the 5tudent Lo et

ThIS act|V|ty places the student ED some extent in the p95|tian QF aﬁ

“which may, be regardedijas

/

flnterpreter functioning between two people whg do nat share a laﬁguagg in -
-common. The people .in this instance are-the_‘Jab Jar! Eards .on ‘the one. hand

the' initiator of the actrv'ty, ‘and_ the examiner whé
wi'tl become the ‘source” of the™ ‘information “désired; or the reciptent cF the "~

|nFarmat|an gffered dependlng on the cnrcumstancgs. .

Students were randcmly assugned ‘either “tasks 1=10- or 11= ZDi The'éafdé

'l,vAsk how much a blue boak costs.,r;“‘ ';?‘ R '16?,;ﬂfji

were placed-face down on the table;
out the task. réquested

"the student read ea:h in turn, and ;arrned
: The Specsflc items are Insted be]gw. ’ .

;._Ask the lady you' re téiklng to. if she speakg French;-

2
. :?EifTell the lady you're talklng to that yau Ilke French a Iat.
L

‘Teld the, persan yau re talk;ng té that: there are twenty boys
lﬂ yQur é]ags. : o .

N

5. Tell the persan you're. tglkung to that you have a brawn ;Qat

[

- "
7. Ask the lady yau re talklng to if her French tEEEhEF is @]d;.f'

8. Tell the Tady you 're talklng to that it's very th taday.\
9. Ask the. lady you' re talking to if her hQUSE xs big. ; _
16 Tell the 1ady you re talklng to that you héye a lot of money;

12, Tell

13. Tell

14, Tell

15. Tell

16, Tell

17. Tell

‘the lady
the lady
the lady

the lady’

the. lady
the lady

you're

you're
you're
you're
you're

you're

Tellkthe lady- that Tau~1|ke to— watch teIEV|stan

‘talking
talking’
talking
talking-

talking
talking

dues )

: it

11, Ask the lady you're talk:ng to where her schaal is.

to what the capltal DF Alberta ng

to that yau sife

ta»whatfy6Q'd like for Chriéfma§i 

[}

to when Jyour bnrthday is.

to what your favorite bDQk is ca]led

'ta haw old ybu are.

v78 Ask the:lady where Your FFenih teacher is.

19 Ask the lady yau re ta]klng to what §c|cr Ehe llkes4_-;n

20, Tgll the lady_that you h@va red. flowers in your garden.
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1aFFect|ng errars (unw5|ghted)

L. = . ! ‘ . N =
. Vo i . A S -
o * - N & ¢ i <.
- o w
; . » o 12,1070
-P !\ ‘ ! ‘ \-EAAI\
i

o Thé avérage number of tasks ;ampleted pEF class. group, aud gﬁaéé
‘is given lﬁgthé ‘tables below as are the average number' of errors affégégng -,&; b
Camprehensian and’ the average numbgr of those which dﬁ not" affect cgﬁprehensiﬂn_ !
Finally, .a statistic called the "Task Cgefficlent?.ls compiled- for each o
c]ass,,graup, %nd grade by leldlng the tctal ta5ks Eampleted ‘by the tﬂtal _;%'

A hlgh sgare “on. . thlS |ndex lndlcates a largé

"Lnumber nf tasks completed- ;Qmparéd ta the total number DF errcrs made in the oo
- praaess. . o ol CHU
) : ’ RO : S . e R
i I S ook
o unweighted R
Av No. of: EnmEr,‘gvAv No.: QF Nan- Task
AFFeétnng Errers deo . Er
2.2 1.8 468
g 354 v 1.182 ” 88,
- » W 1437 0.0 .75
o Da 6 1,583 1.5 R 557 o 339 . .
C » . O T _ ' : o T T
V190 3w i B ST I .309
Fo 8“%1 687 2275 2.375 - .287
Grade - ’ e s/
Average 1.187 1.053 } 964 .387/
Grade Nine "
Grgub»! (Students'un tb:s group, began French in Grade Faur)
G. 15 . 5.031 2.375. T # 063 | .513
Ho 6 h.083 2.833 3;5 ' g s -
.12 300 2,75 . 2583 7 371
A ) . g .sf = *'g‘ . - % ‘
Group 1l (Studéntgmdﬂﬁthlg grDup began French in Grade Slx). “‘? ‘
Jo 12 koo s ? 2.333 . . 2.5 = .558: ¢
K. 107 3.95 y 3.0 W 2.5 o .ues
Lot 135,577 i3 S35 586
iGFQUP Ny (Students in thus graup bégan French in Grade Seven) o
M. 8" 2,563 xggo R} 875 325,
\ o y .
128
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Srhﬁnl A AV. N Tasks"aAv_,Na. CamEr..j_; Av. No. Non- " Tdsk ..
Ed ﬂmpl;LL& -“Aff;ctlng Errars Egmpr. AFF Er#ars *."Caeff_; R

- . * o . _A . ol ; . : ‘:‘4

Grcup Averages . e C T S : iy
Group . h.ib7 o 2588 3. 912 T sen
CGrBup. 11 WSTT 0 2,857 2.7M3 o hET
Coigroup 111 2,563 U Blp o, 1875 T T ans

. Fremch 20 . }k' e

‘»»Gfﬁgp_i (Students in thas grmup began French in Graﬂe Faur)

ey o

s oee 2k . 56 S e
0. '8 6625 L3S Csazm . .525
. Graup I| (Student;an thns group began French in Grade Seven) | “
P 6 L 87 . T 1,667 .5
Q9 --_65667‘ S 3,222 - 73.889_

=

L B L .. Y £
s. 5. 6.2 . %o R
Group 111 (Studénts in th|s gfoup began French in Grade Ten). SR
T. 10 T.75 - 1.5 - .o 437

Group. Averages -

Group | 673 3.3 5.308 L s
Group 1. 7.286 - 2,929 L,5 S " .703
Group 11 .1.75 1.5 1.0 & L Wb37

. ‘Average  6.059 .  2.725 .- 598 T3

" Legally French 21. 3 . o e )
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’ ’ o ({7 - o . ] 1 _
s o y ™ - :
‘ RN . ; , : - Sy . Yo
"L .~ School  n - Av;lﬂgggiasks Av, Na. Compr, - AV._ND. Won< - - Task -
R . - Camrla ‘ : Affactung Errgrs Campri AFF Erraf# Coeff. -
.‘;‘ !" S _‘ ’ ¥
I ' o .  :'7‘-. . i. Jo .: . < .} .
e, - v 73,055 e 3§8337~ ST .67
; Eoursg Average | o : S . ST Ny :
PR 825__.; 2913t L087 ., , . :.689.
- Test FdUF Déscriptive AbiiiCY’With Vi§;§11Eu25" ~,;;.: 1 S
T carrying out thls pawt oF the test, students were asked ga examine
onk gf two pictures for one minute, then during a, period of two minutes to
~ tell the examiner as much as they could, abaut the pictare and the activities
.taklng piate in |t From tha:ﬁhaﬁswers it ‘was- hapéd to thaln Fnye —aggres.
The number @F ruaﬁgggﬁgards prmduﬁed ina twa-mnnute per:ad

2. The number of different lexical items used.

. 3. The number of anFerent grammatical structures used :
—(For_the purpose of- th:s study,transformations-of- previausiy*'

-t used_strugtures were regarded_asﬁdlfferent structures).

L. The average number of grammatical elements per structure used.

5. A combined figure representing the number of errors aF?e;t|ng
zomprehen5|aﬁ multiplied by two and the number aF~errars not
affactlﬁg compreh3ﬁ5|§n (unwe:ghted) : . :

. From this data it was hoﬁéd to derive a Fuﬁs] score which would take
into account the number of. errors made, the total number of words produced,
and the total number of gtruztures emplayed The final formula is given,

R . . bEIGW. . B R ’ .
! N , _ Average weighted eﬁrorsigivided Ei AverageATétal‘wGrds-Produced

Average Numger of Structures Used -

. In addition, a ratio was also calculated between the number of ,
different lexical items produced and-the total Aumber of running words.
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S sl

Rverage 9 6,521

. Grade Snx |

| iA}fgéf_]J

B 1

Group 1 (Students in thls grgup began Frenzh ‘in Grade Slx) | f

e

k10

. ﬂ:m;f

1, aL»z

‘._,IOD

Vﬁf" Grﬂup | (Students |n thls group began French in Grade Fau;)
i G.‘, 1

Con

7,613

1,666
. ]66 ‘

40

?' 7|Q=‘[ _v’v‘ .
10,5
Ay
126
0\

Cabe
Cnm
g
1A
B4

250,
B
2'6 B

;‘ | . 81;

hh-

ity Av Tatal

DIff wgrds/

fwards f

- Total ords*

Avi Na

6

12,333

8
20,684
RETRL

030

B 929
55;]66i '%
96

36,866

I

"f '56],
o ;‘6]

J9

o
b1
5B

59 ¥

| 623
.'?GAA:Q.L

‘ IGSS' .lli‘v '
60 .
N

e
B

L
KA
.';j}Si; o
'l'ﬂ']‘667=~
o

L e

L

I,—:L"ZS.‘T
.  :5;01

R , . | [ R A
. [ . P v
§ i " . E : )
4 2 BT SRS R s et i
= . . ! 1)
¥ [ | ' T
) N “

: L o H sor
i o L B

- Av. Elem&ntS-:

‘ Structures EL.F Structure

Flnal o

s

gy,

h QBQ

L

268
SR A
bk

S

543

RREY]

6

;d"?l"'fi . o b

s
a8

09
O

LI

Loy

18‘

10, 08

5,05

290

by

27,6‘_25

Gib

651

X#Graup III(Students in. this, ;group bega1;¥ench in Grade Seven)
- 18,0

b5

s

'3,]89 f

5

006

R

|

EET



Szhaal

Grade Nine GreuP Avgrages

verag
Wtd Errgrs

Av lef Av Total lef wards/ AV ND

Grﬂup I
 : o Graupll
'11 | GrﬂuP |||

Grade

:g;AveTales 75 7 15

8, 406
6 343
5 75

L French 29:‘

. Graup I (Students in thlS graup began Frengh In Grade Fuur)

N;!”

I ) o B, 875

B E!;ElémEﬂtSfy

Flnal- "

WQrds W?Fﬁs_ Tgtﬁl Hards

26 0 5132815  &
3, 57 90;943, b
& 18 05t 20,605

Mot recorded, Def ective tape recorder, ,

I

38 5 7“ 375

Grgup !I (Students in this grcup began French in Grade Seven)

]
I R
o s

;__7__;_“_——Grcup III (

’&.

:‘ Ti i ]D

: GrQup i
| Grcup Il
Graup ljl

T 666
7-333
10,222
e ¢

B8, al
by
- o %50,8 :

5,33 .66

b5 ) 167

’;éis‘ 13
amoo, 555
N 'E,a " 10 16

,3 

518 R 8 125 :

;Struztufea

' f;i - Blllg '_;¥ L. ;ll.“'guﬁjﬁ
SO% g

.. per Structure.

s-.«s.*aiz;g |
5,22
R

SR | "

015

L

b

Studenfs - thise group began French in Grade Ten)

I, 9

b

_EEEE Average RN .  T
OIS TS

11 875
9 034
1 9

I8 150

11, 8 15 0

o 658

786, oy L 0

Sk
9‘?:—’_,’ :

B s
;663‘ ?1 '?i7 207
ECEERT

i

! __5.6951'-=T
5660

o

5 321f'.;5f'

T i "‘1 .
G ’

B

,;:‘019.  H
) i013 o .
o _aasgli‘_'f

n_ﬁm‘zli e



- Schqal

AVErag

".Frenthiil

g

&

: Wtd Er

rcrs WDFdS

» Av anf' |

Av Tatal

Diffgwards/

w@rds

.iiii;z 059
fs8 157

n.-a;»a,‘

| '47'

AQ 609

RIS

55

;4]2%2

L .;235‘ |

51 333

8] 217

 Total Tords  Strue

i:5§7 B

'?"F,”;«""" :

59

s

Yﬁ.59h-7 |

e

| ;Fi'nfa‘T'.

lndgx“_\“-

5,579

5 276

' ;}, L

_7'.__333--? ?

-
Al
i .
o
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“Test 'Five Quéstj@n-Askfﬁgfébility jlntefiigwiﬁqf

. _ This part of the series of tests represents the most unstructured
{ portion bf the evaluation. Students were told to find out as mich as. they
could about the examiner by asking her questions. - Restricting the questions v
to. personal questions about the examiner exerted a very general form of control ..
over the vocabulary and structures used. 'This worked at most grade-levels
except “for Grade Six where desperation Fgequentiy forced the student beyond |
the purely persaonal area. No set time limit for responses was imposed in order
to find éut just what the, student was capable of asking. Ag a result, it was
‘this activity more than'any other that consumed the most Ljﬁgi ' '
The examiner was instructed to answer the student's question in French
"and as truthfully as she felt to'be desirable. The student was askeg to
.give the examiner's answer ;ﬁ English, thereby ensuring that a total conversa-
tional interchange had_ta&gg;ﬁﬁace. " |

- The information received during this activity included: the total
‘number of questions asked, the number of different interrogative structures-
. employed, the numbeér of comprehension=-affecting errors, the number of errors
“that did not affect comprechension, and the number of .examiner's answers
- understood.. It must be appreciated that an increase in the number of
questions asked will ususbly see an accompanying intrease in the number of
# crrors made. , " o =

5\ - _ .
School. n ‘Av.hu. of  Av. No. Diff. Av. No. Av. No. Av. No. -

#

ucstions« “ Interrog. Struct. Comp. Errors M/C Errors Ans. Understood

'Gfaééh ix . ) k ' . =
- A, t0ow8 38 3.0 7 2.9 B3 o o
6. i1 5.8 k273 909 1,09 4,636

o 70057 euSTT WO 286 571 ow
0.6 2833 2,667 .333 1,667 2.667
E
F

=

) 19 . 1.526 . 1.526 0.0° w579 1070

Fo Dafective tape

Grade Average

53 3.283 2.528 .792 1,207 2.679




L : S o L ‘ . /. 12.17 o
: ' . o '_‘,F o

School nA‘ Av.No.of Av.gga. of DIFF Av. No. of Av. No. . Av. ﬂE; g;

. 6Eégflaﬁ5 4nterrag StrucL Cémp Errors WC Errafz Ans. Underst cod

j&

Grade Nine o e sé. :} , ‘ :, T
) : E . 7T

'Grcup I ?%tud;ntf in this graup began French in GFadE ?QUF) R g
Gl 15( 5.875 - 2.937 . . .75 3,875_ L33
. H. 6 -7.333  2.667 Yo2,167 5.833 & 6433 :
. 12 3.667 2.75 S 1333 - 2,417 3.583 -
i Gra@é*l1 (students in this group began French in Grade Six). - * )
J. 13 5.077 2,615 sk 2.6157 L7z -
KT 9 30333 0 ?;111, T 1.889 2.4k - v 2,889
© L. 1350923 . 30692 692, ¥.769 . 5.846
Group 111 (Students in this gfaﬁp;bagaﬁ French in Gradeiche?)i |
M. 2 3;333§ £2.25 . .t 1.1067 2.667 | " 3.083
Group AVﬁr§QEf : #
Group 1 iz 2.83 - 1,206,  3.706 4.882
Group |1 h;§43 . 2.885 t. 1171 3.0 L,429
" Group 1110 37333 2.25 167 2.667  3.083
Grade : - S
Avarage 81 3.247 2.765 . 1.185 3,247, 4419
. & 1»/ *
Fre ,r,", h 20 )K
37; ‘ N N . N :
Group | (Studeyta in this group hegan French |in Grade Four).
N. 5 8.2 b8 0.4 h,25: 7.8
0.. 8 7.25 . 3625 . RN 13,75 . 7.0
4
~ N .
138 ;
N ) L




Siﬁ@@) ’21 Av No. DF Av. No. GF le?X‘AV. No. of Av. No. Av No. of

Questt@ns Interrag;Struct,§CDmp Errnrs N/C E?Faf§ Ans. Understaad

 Grggpi4l»(Sthept5 in this gr@up began French in Grade Seven)_ _
P 6070333 35 T 00666, ¢ 1 b5 R ELER
Q. 10: 5.4 2.9 RIS IR N 501
CURe L9 7222 0t U 3.555 0 1222 ., bu666 L 6.666,

R
? s, 5 Sgé - 34 P ,@;ja v 32 - 5.6
Group 11 (Studénts in th|s group, began ?renah in Erade Ten)
ST 1 ases Gash - ¢ 1482 1818 3,09,
K Group Avarageg 7‘;’ )
5% * ¥ ;. A N .sl ) . . -(.7 R
Eraup | 7;615 o ko077 o0 1769 . 3.615 -7.307
iGroup 1F 6.367 - 3.3 o .B67 . 3,967 6.1
'Gra&p I, 3_545r" 2.454 - - 1.182° 1.818 3.09 *
ﬂC@urge ~ S R . .
Average SL# 6 QEB 3.315 .o 0,796 3.444 . 5.7%8
i U 16-8.937 ¢ L,063 . .812 5,125 8.5

Ve s 0 L 3 Lozl 3.2 6.8
3857 476 667 8.095
- o 139
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Sﬁﬁyéry of Part ‘|| Data and Related Statistical Tables
R Belatec Istic >

A:Tgst One Agréigﬂcmprehénsigﬂ Without* Visual Cues’

Table 1.0 - MEAN SCORES - Comprehension Coefficient

ist
EAA

12,19

N -

Mean

0.869-
2.424
2,904
10.891

56
81
53
23

Grade 6 °
Grade 9

Frenéﬁ_?@
Frénch 21

“Table 1.1 SUMMARY OF ONE-WAY ANALYSIS OF VAR IANCE

- Sum of df
Squares

Hean'Square

Treatments 3095.758 3 1031.9192
‘Within Groups 3013.1994° 209 - 14417 8
‘Total . 6108.957 212

Table 1.2 COMPARISON OF GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE

Groups Significance (.01)

Grade 6/ - 7

Grade 9 significant L, 4994
rade 9/

French 20 not significant 1.552

Grade 6/

French 20 significant 5.465

French 20/ | , “

French 21 significant 5.422

*
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Test Two - Question-Answer With Visual Cues

f ‘ . [ o i ‘,V ‘ - ﬁ‘
' . Table 2.0 MEAN SCORES - Ratio - Question/ Answer - s

#

Group N - Mean ¢ s,d

Grade 6 67~ 1364 ;g

e Grade 9. 790 . Ti3u39 13296
v French 20 48 .5jqg, . .2169

| French-21 24 - . 1.1g9- 76

Table 2.1 SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE

Sum of - df Mean Square
S5quares

Treatments 7 %fh.?&ﬁ ‘ _— 3 _ 88;252,
Within Groups 5,912 S 214 .2145
. Total © 310.698 o :

F = 411,477

Table 2.2 COMPARISON OF GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE

Groups  * ' Significance (.01)

- e - B a
Grade 6/ . R - '
Grade 9 v not significant .2205

Grade 9/ ' .
"French 20 : not significant 2.3345

e Grade 6/ ° S
French 20~ not significant 1,338

“French 20/ _ 3
French 21 not significant .01894

141 : \




~ Test Three . Task Completion fSpéciéieéI

Table 3.0 MEAN SCORES

AN

- Total Tasks/ Tgtal,wgighzed Errors.

*

(Mean <

™

s.d

55
" 81
51
18

~Grade 6
Grade 9‘

: French 20
French 21

03236

.57369
.64989
1.1716

4388

31k
s

634k

- PR - e
Sum of - dfi, Mean Square
Squares - i, ' iégg

59,059
L2,158-
101,217

Treatments
Within Groups
Total

19,686
L2097

F = 93.87%9

fable 3.2

=5

COMPARISON OF, GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE

Significance (.01)

t

e st N

Grade 6/
Grade 9 significant
Grade 9/ .
French 20 not significant
French 20/

French 21 ?ﬁﬁ

ianq at .05
01 level

5ligni
but not lat.

"9/
21

French

French stgnificant

3.87196

1.0614

65

L%y

55 EZGz:
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‘Test Four Descriptive Ability With Visual Cues
Table 4.0  MEAN SCORES - Weighted Errors/ Total Words/ Tgtéi Structures

Kk - =

.~ Group N . HMHean s.d B g

) - ;.77 o — - R —

Grade 6 66 1676 .1089
Grade 9 8 .08489 . .0982
French 20 53 0419 - .0553
" French 21 17 L0384 .0376

Table 4.1 SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE | o -

, - Sum of h
Squares o df . Mean Square

Treatments : 1.7492 3 : .583
Within Gfoups © 1.7247 ¢213 .00809 .
Total . o 3.4739

Table 4,2 CéMPARISDN OF GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE

Groups Significance (.01) t

Grade 6/
Grade 9 significant L,86529

Grade 9/
French 20 not significant 1.778

Grade 6/
French 20 significant 7.66h7

French 20/ - )

French 21 not significant © L h268 -
B A —
o 143




12.23

Test Four (continued) ) : - o

' Table 4.3 - 'MEAN SCORES - Total Number of Words Produced

§-~; R " . SR e —

- ...Group N S © Mean | . s.d

Grade 6 69 S0 3030k 16568
_ Grade 9 - 75 ) 39.667 © 78.523
N _ French 20*;ﬂ E 47. _ 57.553 o 26,34
French 21 23 : 81.217. ‘ 38.221

Table 4.4-, SUMMARY OF ONE = WAY ANALYSIS OF VARIANCE

i Sum_of o K
Squargs df Mean Square

| S

Treatments 375&§f§%§ * 3 7 12549,5596
Within Groups 87;553;77 “ 210  4180.156
! Total } 915481.4529 213

F = 3.002
Table b5 CDMFARISDN OF GROUPS WITH SCHEFFE'S t* FOR SIGNIFICANCE

‘ e
Groups Significance (.01) - t

Grade 6/ .
Grade 9 not significant ' .9709
! Grade 9/
French 20 not significant 1.5075%

i

French 20/
French 21 significant at .04
level but not L 01 : 3.03

French 9/ .

French 21 not significant bty

"

Grade 6/ C . -
«  French 20 significant . 6.8h6

e




Ag

Test sFour (continued)

C T 12,24

_Group N _ Mean = - s.d

Grade 6 -
Grade 9
‘French 20 =
French 21

3.096
4,421

5,174 1.
6.276 BN

_Table 4.7 ~ SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE

Sum B
! of Squares df " .Mean Squarei
Treatments 3154,468 3 1051.489
. WitRin Groups 425,377 209 2.0353"
Total 3579.845 212 . 3
_ o " — . 7
.x L = - B , N P =
“F = 51&;%27 “
Table 4.8 -COMPARISON OF GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE
) _ \777 o 1. —— ) : B _ — e 777‘7 £ .
Groups Significance (.01), ot
Grade 6/ | -
Grade 9 significant 5.356
Grade 9/ A v
French 20 significant 3.95
French 20/ .
French 21 significant 4,129
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-, ' © o 12.25
’T25t>F?vé ngsti@n—ﬁﬁkjhg Ability (Interviewing)
‘Table 5.0 MEAN SCORES - Number of Questions Asked

- Group, {  N ; S Mgan iif ... | s.d | ;
_ 7 o L, L ] S - . 7_[ -
| Grade 6 53 . 3.283 2.12
Grade 9 81 - C3a247 k339
| French 20 sk 6093 | - 27510 %
‘French 21 . ﬂfiilf. . .)'?3;4755 v | 3;653

" Table 5.1 fUMMARY OF ONE - WAY ANALYSIS OF VARIANCE

_ DS\ Sum of - . cL . '

_ : ‘ Squares ' ' df - Mean Square
Treatments 3793.258 C 3 7 125';%19
Within Groups "' . '2481.352  -.; ~ 205 . 12,104
Totad . 627461 T 208 T

. F = 104,46 )
Table 5.2 COMPARISON OF GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE

» Groups . ° | Significance (.01) Lt

¥ =" 2

Grade 6/ . o I

‘Grade 9 -not significant " ,6542

Grade 9/. - e -
Figﬂih 20 significant ~ L, 2 :

" French-20/ A . A , S .
French 211 significant at .05
level but not at .01 . 3.057.
Grade 9/ h. , .
French 21 significant =~ . k.97
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Tabie"5_3 - MEAN SCDRES‘= Numbef of Different Interrogative Structures
! ~Used -~ . ’ .

W fErGQé i 1 N .Hean"'_i © - s.d

Grade 6 B> A NP1
'Gfade 9 o 81 2.765
'FrenghAZD- : 5 -+ 3.315

i .

2

. . 5
Table 5.4 SUMMARY OF ONE - WAY.ANALYSIS OF VAR|ANCE o

4 7 sum of _
Squares Codf . Mean Square’

i Treatments - 1353,189h z . (Urg U5 1,063
U MithintGroups 469,203 205 2.288
i .. Total ' 1822.392 208
. L  F=197.094 - o
Table 5.5 * COMPARISON OF GRDQPS‘WITH‘SCHEFFEjsj;' FOR $1GNJF ICANCE

Groups . Significance (.01) | * t
" . 7777:'! 7". 7:-_ - , 7’i _ _ "' _ ) 777. 7777:7 77777

‘Grade 6/ .
Grade'9. . " not significant’ .8699

§s§§) Grade 9/ ' B Coa

French 20 not significant . 2,315 L

“Grade 6/ , .
French 20 not significant 2.317

French 20/ - és
French 21 not signiflicant o L OhG o

S -.' - Grade 9/ | ’ ‘ o ; a
! French 21 signilicont’ ' 3,699

*
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PART THREE '?Pﬁ,;' o

T olscussxan DF HE FINDINGS P

T /

tStudﬁsQneg:~The Atﬁxtudes Towards the French Program DF Students Eﬁrnlled
‘ in Non-French-Grade Slx Classes' . REEIE T

‘1 iy ‘-3- ;- . . SR PR I i o \‘;:i

Students:.enrolled elementary schaals in St. Paul Caunty at thegﬁrade
Six level do not take French. Their instfuction in the language beglns in; Grade
Ten at Ashmont and, in Grade Seven in the case of Elk Point., "While it iis true
. that the’ Elk Point Eieméntary Séhaal has an experlmental program underway -at
‘the Grade Three leyelboth in French and ‘in. Ukrainian, at the time that this
study-was conducted the program ‘had ‘not- readheﬁ the Grade Sixes. For all of
‘these reasons it was felt to be desirable to assess the att|tudes towarqhthe»_
“ French program of students whose only ‘contact with it would:have had to have
been on.the basis of hearsay," whrls ihg number of students’ palled is
adm;ttgdly too small to alldw us to draw exthemely firm conclusions, the
. findings raise some interesting points and indica +@. need to, repllcate thls
study on a larger Séale in other areas of the Provnncei‘. .

-Discussion of the Data ' :
In view aF the lrngu:stnﬁ d|ver51Ey of thé area, sﬁme degree ﬁF g

racial: and |lngu|st|: prejudice might have been expected from the students.. _

As may be seen from the data and from the comments which. follow, this does -

not appear to-be the case. As ‘a matter of interest, one of the first runs of

the data attempted to find a relatuonsh;p between racial origin and bias,

but this does not seem to exist to any appreciable extent. That some hias

does exist is reyealed by the comments which ngicw, but it must be pointeé

out that extremely or mildly negative comments are contained in only six Q:;

of the total number of questionnaires, fifty-three in number.. In view of'

the small number of students involved, the .comments of these'six are.

reproduced in toto. On the other hand, since the favorable comuents$ seem CD

bé somewhat r repetltlve in nature, only the ones which ‘introduce a qew point ~

of view are cited. - All comments were elicited by the quest|gn, '"Why should

pegple study Frénch" 1

Negative ﬁ@mmEﬁgg (Thgsg are reproducéd verbatim).

o . The lanUIsLlc backgrcund of the student Is glven in brackets after
hus or her. comment ,

1. "'l don't think you have to learn French, EVEfybodyfjusp about speaks
Engll,;h (Eﬁqll;h) :

2. "1 think learning French is not very important." (Ukrainian) K
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3.1 don'f really thiﬁk it‘siimpartéﬁt.“ fcfée)

be vwell | “don'! t Ilke French. that much becauge I wou]d }|ke tD take - Germaﬁy'
= because my Dad speaks it too. Haybé fn’ Grade Ten wcu]d like to take

German because it is a good Ianguage. | remembered When”l was lnstengng -

to same’ef my Dad's friends Speaknng to them in Germén.U (German) S

1 dDﬂ t thlnk |tﬁ}5 |mpartant t0¢stu y Frenzh bezause in bur ran there
is Dnly a couple of the studénts thgt are Fﬁench and the ch s is some L
‘other klnd of Ianguage.” (German) o ”

6. "Well | thlnk French is not that |mportant unless you are a Frenchman, In,
- one way whijch it is gocd is that French is- used quite a bit in Canada so’
Gt would not be a waste of time.to learn® it, but .for me Franch wouldn't
be useful because immy family nenther of my parents or sisters and-
brothers speak it. ”n?hﬁcajnlan) y ) o , ' 5lf

Positive Comments (These.afe produzedvygrbétim ).

Here, the answers given indicate that there is an awareness even in:
very young children that there is something called bullnguallsm It mlght be .
worth exploring at a later state just how far dDWn in the grades this o

=-awareﬁe55 extends.

LR

et e 15" S0 | .€an talk Lo, ernch pegple in.French.', (Ukralnlan) o

%; “There is a 1ot Df French= speak|ng people in Canada.” (Engllsh)

'B;ﬁ”lf you gn |ntm a French= speaknng znty you would not understand them and
to talk to them;“ ACree), L . L A

Qg,“Bacause scmeone m:ght go to. thglr hcuse W!E%Speaks French,' (French) ;

, 5}””Pgople shculd‘gtudy Frgn;h bcaausa when YDU want to get a an gveryane
talks French, ”'(Ukralnlan) . .

- 6..'"You should take it becau;; they ‘won t want to speak one’ language.'
(Thiis statement Gccurrgd sgveral times in a variety of forms). (Eﬁgln;h)
7. “IF a Frcnch man came from France he would fecl ati home if’ he hgard
someone speaking French.'' (English) : :

8. "If you just speak one ldnquagg ond want to become a doctor or something
like.that you have to know more than onc language. That's why it's
important. Like my pad says, you ‘can {73 along bLLtLF with people i
you know more languages.,' (Ukrainian)
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33 "It is gﬂad in same cases when some Pg@ple are JPLaklng French, and *
saying “sométhfig bad abiout yoii'you will beudble o understand what

A they are saying about yau,“ (Crge)- _Jaj; S

,}1D;‘“l thlnk pecple should stUd&*Frenah because a great many ‘elder - (51c)

' + people 'like those: of Quebec ‘can speak- mcstly or only French and if you
went there.to see someone and they could only speak French you'd be-in’
trouble. French is the second main language known to Canadians. These
are the re scns 1 therefcre thlﬁk Franih should be stud|ed.“ (Germaﬁ)

¥ m?distudy{Fren;h because that way we can’ be bxllngual Just
like our country“is.:and if we went to France or FFEHEH Canada we could |
zspeak h3|r language.” (Frgnch) '

-iﬁ]2i7”lf they evar go to Mcntrea} or ancther Frenih p]ace you wguld need to
‘ speak. and uhderstand it. And thete agergett ifg-to be more French -
, Canadians, ' “And if ygu EVeF get’ marrled to a Frenah glrl Qr man. . -
. ’(Ukﬁainfian) S TR o R L oL i
13. “The rea pn’why I thlnk that we should study Frengh be;ause ‘we wul] have .
. to Iearh ¢ sooner or'ilater @nd so-it's the best way to start when you
ara ycu' ‘than when yéu are 6lder. (English} B
L

their ponnt GF vnew ihaﬁges over tha;yearsi At the momEﬁt, hcwever, a'

surprisingly large number of the reasons given deal with the relationships

between people. An EPPFECISb]Q number nnd|cate that |t pays to be b|l|ngual.

in taday s, Jab market. S . i

v ‘Flnally, it is warth noting that the Six students who express somewhat
‘negative feelings abcut the study of French are the ‘same six students who
‘indicate elsewhere in the qUEStIOﬂﬂaIFE that they do not .wish to learn French.
It may be ‘that a qua;tncﬁnalre of this type may serve as a useful instrument

" for detecting students whose actltude toward the study of French may mdke it

“difficult for them to profit from such a study at the junior or senior high .
school level. This docs, not mean that such students should be eliminated -~ , .
~entirely from: t French’ program; but rather that the teacher. involved must. '
take special cdre to ensure that these students .see the positive side of

* learning.French. Again, the-progress of these six should be followed very

. careFully, assuming, of course, that they-do |n fact elect French as.an Dptnan.

. A ;‘ : . : - ‘ . * 9
Factors InFlDeﬁiiqg the Degire.to Learn Frencl

Sin:c these childrén are not Laklng Frefgh themselves atx this point, it
may bc assumed that external factors have played a large part in shaping thLIF
interest in learning Frcngh,# One immediate source of influence, of coursa,
may be the attitudes of their older brothers and sisters., Table 1.5 seeks to~
dEthmlﬂc the extent to whu:h the ﬂ]d;l 5ib1|ng'5 attitudé to his or hgr

8 s
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;1 own Freﬁéﬁipragram migﬁf have affected the y@ﬁnger.membe;s-éf’éhé,?amily-,
-~ Before this can be done, however, it Yis necessary to find out just -how -
~-aware the yﬂunger;;hildrEﬁ are of these attitudes.. Ce :

, 'H2.85 per cent of tRe Ashmont Grade Sixes felt ‘that their older ? S
brothers and sisters were satisfied with the French pragram, while only 29:41 - Jl
per cent of the Elk Point Grade Sixes felt this way. (It must be apprecipted™~_""
that Ashmont students begin French in Grade Ten and so are a hi?hly select
©, group, while those in Elk Point begin in Grade Seven and ;so include many- ,

" students who are taking French under compulsion. ‘It would be surprising 'if

- the two school areas produced the same figures). How good is the perception of
-+ the Grade Sixes? ’ a S S - '

o B B E _ v S
By referfing to Table 6.9 at a latér stage in these studies, we-find that
seventy-five per cent of Ashmont!s French 20s are satisfied with the progress
that they ‘are making in French compared with twenty-five per ‘cent of thase in.
' Elk Point. -As we shall see later on in Part ‘||, the E}k Point students are
- " further ahead thskkthe Ashmont one%, but this has nothing to do with how the
' + student feels abou) the coursd., The important thing is that the perception of '
‘the Grade Sixes of the attitudes of théir alder brothers and sisters turns aut o
to be reasonably accurate. - '
!  To respond to our-earlier question, then, as to the effect that these
' ' attitudes have on the desire of the Grade Sixes to learn French, the answer
fis“ncng at all,Seventy-three per cent of Ashmont's students gre interested
or very interested in taking French in the future as compared with seventy-
four per ceht at Elk Point (Table 1,6). In other words, the breakfast table
conversation appears to have had little or no effect on the younger members

—————of-the-familyl—— A U . : —_—

, Another question that might be asked with respect to:factors influencing
. - the student in his desire to learn French relates to.the role of specific goals.
In this connection, another pair of tables that are worth comparing are - v
1.10 (Priorities in Studying French) obtained in non-French Gradeé Six . classes .
and Table 4,12 (Student Priorities in the French Curriculum) based on classes
who were taking French in Grade, Six at the time that the questionnaire was r
* being administered. In the non-French classes, cultural comprehension,comes -,
in as a strong second choice before.reading and writing. It nust be
appreciated that the oral skills in this questignnaire were not broken down
into speaking and listening, so we have no iway of kndiwing. whether or not it
would rahk ahead of listening. In the FrencH classes at this level, cultural
understanding ‘comes third in the Edmonton and Eckville schools, but second -
! in Lacombe and Red Deer and first- in Satinwood. Obviously, then, the study
' of people is regarded by all groups, both French and non-French as highly
important, It-is to be regretted that the same question at the, Grade Nine
level (Table 6.12) and at the Grade Eleven level (Tables 7.12 and 8.12)
find the understanding of people very low [H the curricular priorities of
these groups. Again, it will be interesting to ask the Ashmont and Elk Point
Grade Sixes these same questions when they arrive in Grade Nine and Grade -
Eleven. ) I ' : ' R
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lnterestnng as we may find this lent QF view, the-dufFerlng ,
emphasis placed on'priorities within-the currlcu1um Jyst referred; to dags
not seem to .have produced any signiflcant:difference In the . strengtﬁ of -

the child's desire to Jearn FFEﬁEh: SIHEé;thE results are a]mast Evéﬁly Lo

thase who e]ected 'Fe@p]e' A Facgar which’ dges seem to’ have prgduceﬂ a’

difference, howevef, is.the 1inguistic backgroind of the home, since Table
1.1] seems to. indicate that ‘students. coming from non=Engl ish speaking

“homes feel a greater EQNPUISIQH to leaij ngnch than those c@m:gg from ? S

English speaklng ones. .

o=
L]
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Wl

.:-Chaﬁggg in the Program - . o .

In view of this there are, several . alternatives open to us. We may simply

~ whole idea, but prefer not to say so publicly. 'In view of some of the rather. ;

e S
Study Two - Opinions Expressed by Parents éﬁ Children Currently Enrolled . -
;o Tn the French Program With Respect to the Program as' |t Now

e ASliﬁdiﬁafgﬂfduring~thE'PréSEﬂtatfpﬁ of thé.Tabies;thgmselvesy.the 3
low level of responseto this questionnaire means that anyVEanélusipqsff
arising from its findings. must be made with 8 considerable degree of caution,

- assume jndifferenée‘én the'part of many parents, and so treat our findings as |,
mgeprg;en;ative_a%He;may”assumg_thgt.manyﬁparents.aréubittgrlyfaprSEQ~té@the:v%”

strong objections expressed in the parent comments, this position is not
~entirely true, and again, we may'treat our data as repreéenting the real
situation. Perhaps a compromise is in order - we should accept factual d&ta
as representative, but treat with someé caution any suggestions that radical
changes be made. in existing practices. e : D
s ¥

LY

Discussijon of the Data 7" A __*ﬂq et ;;_ S P

o “In-using the.data contained in Table 2.3, which deals with the language
background of responding parents, the curriculum developer must bear in :
mind that much of the:work in bilingual education places a heavy emphasis on

the fact that each community is different, and that. this difference must be
taken into account in program planning. The linguistic diversity’ revealed in

tE,FEtVEhE'Iiﬁguisfic realities iﬁ’EhE’hOMEi}SEFYEd by our schools. .

x This is especially important in view §f tha fact that the information
derived from Table 2.5 indicates that only slightly\betrer than fifty per’
cent of the parents responding were satisfied with their own French programs.
This may in part account for the relative freedom which .many parents allow -
their children when it comes to program and course selection invalving modern
languages, “at least if we may trust the data included in Table 2.6. This

same Table appears to reveal a certain amount of distrust on the part of -

parents as far-as school .involvement in career decisions is concerned. More
important is the very strong suggestion given in the same table that the

student, particularly in country areas, is given much more freedom in the

selection of his courses than educators may have'helieved!‘ Whether or not
such freedom is desirable is anather thing, but in any case it is a factor
in current education if we may trust the findings of this survey,

]
5

Subject to the reservations made at the top of this page, the support
given to the idea of introducing French at lower grade levels as reported in
" Table 2.7 is particularly encouraging, If .this finding is coupled with the
perception op the part of the parents of the length of time that it ‘takes to
learn a second language (Table 2.10), it would appear that we are -dealing
with a much more informed population than has been the case in the past. At
. . ) c ling S o
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,thL same timc, Judging by the ﬂUIbLF cf parents who cheaked the 'No ldea'
category in the tabl¢ just reférred ta, nt wculd seen that we, stlli are not
reathlng all GF the pubttc. ’ o : o :

L Desplté thls, Table 2. 11 indicates cansi erable suppart far very real B
PTQFIEIEHEY in the language, but perhaps not-t the level of balanced |, :
bilingualism. Again, this ray be Jjust a factor. of the lncFEESEd perception of :
parents as to just what such an ability will cost in tarms of "school - haurs.

. At'the same time, both. from: comments mada, apd from; the findings shown in .
R Table" 2.7, they are prepared to make some very real ;onmltm :nt of ‘their .
" . children's tlme in ordér to attain such: praf:cnency- Thtshzs Further barne-
. 6ut by. the vnﬁtually ‘unanimous support.in the cities and.the very :strong -
.support |n rura] areas’ fcr vtsuts to French speaklng zammunltias.

The hngh peraentage of payents Fequestlng the study QF agguages ather

o thart French is. worth noting. (Table 2.9) @fdmonton does’ offer d greater '
vﬁfvarnéty than other areas, a fact which may,accourt for the Titte interést

reparted Fram this area. Df partlcular ﬁOtE is the strﬁng support For Spanlsh

; _ Parent prlor|,|es in the field of curr:culum*in second languages are
; somewhat conFusung, at least from one point of view." Speaking ability
""" receives considerablé support, while reading ability and cultural understanding
trail a ﬁonSIderabﬂ ‘distance behind, At the same. time, however, Table 2.14
 shows. a sincere interest on the part of the parents in their chlidren '
acquiring a, Ianguage as.a means of lmpFDVIﬁg hufian relatnanshnps. Reading .
and writing as goals of the program receive luttle suppcrti As might.be _
expected, job. 0ppartun|t|es and University entrance ‘gppear as valid abgectlves

ﬁ;ﬁmgéfram “the parents' point-of- Vléw as;45§thé -need-to-have-a— ianguage fgr ~the
h:gh school duplcmai .
. Surprns:ngly, the ccnzept of*Canada as-a bilnﬁgual :Quntry re;enved
. strong support. in the cities and only miid backing in the country.. On the
basis of the- tammEﬂts “‘from parents %in the Lacombe . and Red Deer areas
particularly, the Frénch situation in Canada.is a 'source of much concern td
.- them, Despite: this ufiea 5€, . the suggestion that no man is truly educated -
-unless he is bilingual: very badlyi - : '

@
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" "study Three  OPINIONS’ EXPRESSED BY STUDENTS AT THE GRADE NINE AND iRADEf .
7. ELEVEN LEVELS WHO .HAVE STOPPED TAKING FRENCH AT SOME POINT
IN THE PAST . . R

Dis;hSSjénf§£;§§§'Da§a

. , The points raised .in this study arc of sufficient.importance that |

~seriausly recommend an examination of all the tables ‘included in it. For.

‘that rgason the discussion which | shall provide here is deltberately brief.
?éﬁer.shQUId alsa examine -the student comments which are .quoted at the .-

end of this section. -

T 7Regretably, "two schools which-had been asked to provide a group of -

students who had dropped the French course were unablé to do so. This -

unfortunately adds a further element of bias to the study, the initial biass

‘being that the schools 'selected .the dropouts whom e were to sce. - | am more

. .concerned about the former ‘than about the latter, however, since in the cne

« school in which | was able to seléct thedropouts to be interviewed myself, .

-1 did not find results to be.much different from those obtained in the school=-
selected ingtances, e ' - '

#

On ‘the positive side’| must admit to:being mest impressed by the

- attitude of the students who camé to fill in this particular questionnaira, . .
The questions which they asked while-completing it about the purpose and
ultimate use of the results .showed a 'very high level of waturity-and reficcts
.mpst ‘creditably on them and on .the schools involved., For this reason |-am
‘persuaded that their comments  may be taken as a sincere Statement. of their

position, . - Y , o
. One might expect :from students who had dropped the course.a somewhat
‘more ‘negative attitude about their teachers, since puople who have been
- unsucéessful are often in search of a scapegoat.. Apalt from one or two
downright slanderous comments which- are not cchoed by others from the same
- schools, and which, for that .reason, arc not ‘quatued in this study, this
-does-‘not appear_to be the case. Indead, the E2epunses givan in Table 3.11
indicate that more than half of those replying v2it that their teacher had
been good. : : : ' ‘

Despite difficulties in oral érgﬂch reported in the areas of

comprehension and question phrasing, the students' attitude toward the
- concept of taking French seems surprisingly positive, Qucstieon 20, Part. ||
‘reveals that more than half of.them would encourage their own children to
~take French. Most interesting was the feeling that -the study of Frénch
should be. compulsory at the elementary school level. It is not surprising,
however," that when the same question was asked about the Grade 9 and Grade
11 levels, less than half agreed with the compulsory. aspect, © . :
_ In summary’, then, there seems to be some optimism regarding the future,
~but at the same time a sense of disappointment about their own language
education. ‘Question 16, Part 11.indicates very clearly that at the time
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" at which they began ta study tha ]aﬂQng«$ most of tha 5L
“ looking forward to beifig able to speak i:. Thlg DL WOT

would appear then to be a very -real nee. to examine «luse

v these questlanﬁaureé to remove: the rcassns for i lack
. ..this ‘happens; the next time that these. questions are-a:

be a handful Qf ftudentﬁ avanlabla to ;xp]alh why: ;héy‘sﬁaﬁ,gJ
French, B : : o

i - .. 5 -

v 'Studépt CamﬁEﬁts ' o - oL - J_ R

g . In view of the lnformatlaﬁ glven in thé Qamﬂentq, ind'héaause of the

" rather small number involved, | am présenting’ the majority of theé conments
.. -as..given-in. the student. questionﬁacres, apart -from some which I -cons.ider-

. libellous and not based on fact from my own observations. Only. five have baen

élimuna;ed in th:s fashion, th all students c]ected ta make’ camments QF any S

i

 .klﬁd
1. "French juét ain't my thifg. French to me was very boring and at first |
~really tried. But lateér on in the yealr lwfound that French just wasn't

my th:ng cause ﬁDthlﬁg wantad to slnk |ntm my thlck sku]l S

:2;‘“| Qouldn t say the, words F|ght and l d|dn t lnka the Fl;nch laﬁguagei.
When - the tea:her said samethung | didn't understand it and | got =
EQHFUSEd I.had trouble. Saylng the language rlght and the speeah n

13

e . 3. "1 don'% 1|ke French*because | don't Feel itwill help at hame ‘or anywhere.
else except to get into Unlver5|ty and | ian't stand nt {t s all little.

bEttEF*thEﬁ -German-or—Ukrainians'-

L, “I ﬁauldn t understan sqme-pargs and then | lost the mééﬁing'~§F a
ﬁjentanze n ‘ S " .
5. ”Didn't_underétaﬁd,haﬁt.af‘it and fell behind quickly.'"
v6,71| liked~?#ench'qui;ela'bit but | feel | d{dh'tgieéﬁn‘anythinglin'Gradé 7
. ‘or. 8 so { couldn't dg Grade 9. When you leaye the Frefich class you don't
oo SPaak it until the next class,'" : S ; - '

7. "Frent .wasn't madé interéstiﬂg'eﬁagéh We weren' t 1earn:ng how to answgr
. or ask simple every-day necessary questions, There should be a period
~of time when we can ask questn@ns ‘on haw to: ask certaln questions or how
ta say’ common th:ngs.ﬁ : R
cT 8. ”Wanted to take more intaresfiﬁg cdurses.” o ' N ;
9, | found | didn' t have’ enDugh prev:aus Fr‘enc;h to enable me to understand
what | was doing in Fr‘enc:h 1. ' o




-10,

TP
12,
13.

‘14,

15,

Sl

v o 13,10
"We went EDD ‘fast- tD understand it, and thEﬁ when we were. too far lﬁtﬂ
the course for me .to catch’ up(sig) Frqm ‘then on | got more fixed up.

"~ Part of the reason was-that’ the course was so boring. The only exciting
thing ‘I'did was daydream. | am not saying that ‘the course should be
Exiltlﬁg, but :t shguld at least be nnterestlﬁg " ‘ : —

"My marks ware too law to pass,- | was ngt learnlng anythlng 50 my marks_

= would not go. up, so | was wastnng my tlmE.U

"My marks were then low. because I am_shy, and when asked a questlan I
got embarrassed S : : :

“I went. from a school whigh did very little aré] work to this school
which had very little grammar, and 1. just cauldn t.keep up.  So:| felt

©my tlme was being wasted, 50 I drgpped "

”gbwanted to learn Canadcan Fren:h nnstead oF Parls French "

al._' i

""Teacher ;Guld be betterg” B
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. Study X The Attltude Taward the French. Pragram of Students Enralled In It

v In dlscasSnng the resu]ts of - thfs part af the Study, the designator

- X" will ba'fised to indicate a comparison across several tables, The reader

_W|ll prgbabfy havk noticed already that in studies. four, five, six, and

seven, the decimal part of .the Table number remains constant in order to -
facilitate camparlsmn across grade levels. Only the prnmary, or study ﬁumber- Y
changes. In this discusslan, the decimal part will.be retained, but the a

study number will be replaced by X to indicate that: several tablas are’ ,
involved, all of whlch hawever, dlsﬂuss the same toplc. - o '-r:v-

' R

gTable X. I ' Compos:tnan of the Sample

_ whlle tables. of th|5 nature normally cgntaln llttle GF |ntarest in

the present study it was found that in all grades there were always Fewar

boys than girls. . This® appl;ed ‘even in Grade Six where French was not an
. elective, Here - the” boys: only made up 45 per cent-of the population, a .,
v .angre which dropped to 37 per cent. in Grade Nine and 36 per.cent in French- - - -
! ' 20, Interestlngly enaughd the proportion rosge to 43 per cent.in French ‘21
I s0 that we.: ‘have a dtstrlbutlan in which there is v:rtual]y the same number
of boys at“each 'end, both, in the non-elective and in. the ‘highly selective
groups. The: French’ ED anure gives a pl;ﬁure which has been.true for some -
déﬁades,‘a Fact that does not méke it.any more:. Justnflabie_ -

Téble X;Z Parenta] Language 'and Table X.3 :Language Used in‘thé Home -

=«The dnversuty of languages spoken in the: SEhOD]S taken from the -
Edmonton ‘area comes as a surprise, especially whéen compared to the situation
‘in other .parts of the Province. -The fact that the majority of English
- speakers is not found in Edmonton, but in the ryral areas and in Red Deer. %
would seem to. indicate that in the Edmonton area at least, considerable
-+ attention needs to be paid to the effect of other laﬁggages on the process
- of -learning French, in other words, on error analysis. The specific problems
of at least Ukralncan, .German, and italian speakers Iearn;ng French meed to.
be studled, since the bulk of the programs used, apart from Voix et images.
and Bonjour Line wére designed with English speakers in mind, and the pa|n€§5 '
of - emphas:s |n ‘these pragrams have the pr@blems aof these speakers in vngw.

. 'y‘.. B

There is another ‘problem . in the case of the Italian SpeakerS. It .
may be that for speakers of Romance ‘languages, can5|derably more . progress may
‘be made in the same amount of time than. is the case for speakers of Germanic,
" Slavic, or otker ]anguagesi _Addntlanally, we need to look carefully at the
ways in which the learning strateguas of those who have already learned: a
. second language may differ in pedagogically relevant ways. A need for research
into the strategies of stu ants who are on their third or Fourth or_even
leth ]anguagg is indicated. .

' 155%5 f_ | - - e  ;%i5v
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: %EQIE’x;Q ' Number giﬁFEEﬁéhéspeaETng‘Aéquéinﬁan;és‘g'a

#

- safely ignore the fact that the .Eckville Grade Nines do not: see”this as

The aim of this part of thé study was socio-cultural in.nature. |t

( was' assumed that contact” with French-speaking people might change In some " :
~meaningful way the attitudes of students toward the.Frénch program. As it
turned out, only students in the Eckville area did not seem to have any -

--great numbér of French-speaking contacts. . Apart from the .Grade S?x_CJESSES‘l.

in Satinwood, Lacombe;, and Red Deer, the remaining classes at all grade

" levels appear to.know a reasonable number of such persons. What,a then, is - S
““theﬂeffest,;iF,any;,of,Su;hugaﬁtaﬁt? T

- While the othér'ciasééé tend to ﬁatg‘the‘studyAgf beopie at a fajrly =~
- low level, the Grade Six classes in Lacombe, Red Deer, and~$atinwood all = -°

rate this activity as being of ‘real. importance (Table 4.11), while thev

Eckville French 20 students, alone of all the Grade Elevens, rate it in third
place (Table 6.12. The rest place it in fourth or fifth position). One may -
important, and assume that students without such contact probably feel a
greater need.to have it.in some other form. e LI

Table X.5  Student Perception of DanEngEess iﬂ'Fréﬁgﬁ-'“_ L e

While a student's picture of his own progress Must necessarily be .
Somewhat subjective, it is still this perception, rather thamthe reality,

s—=————which-may--influence-his—attitudes—toward-a particular-subject:" I one”

"a;ceptsqthat the student sees the questionhaire categories of fjust,avéragé'!
and 'very good' gs representing progress towards his goals, then it is

L 1én;ograging to. find that over three quarters of the students in almost every

- class feeling that they are achieving something_in French.

8
i

Table X.6 - Comparison of Marks.'in French With Marks in Other Subjects

An appreciable percentage of students at.each grade level feel that
their marks in French are not as good as' their marks in their other subjects..
The figures are 39.71, 33.12, 34,48, and 40.0 per cent respectively. We -
should be concerned about the -fact that the picture does not improve to any
appreciable exteht as: the process of elimination of the weaker students goes

~on; rather, the reverse is true. Perhaps one should look at the type of
" evaluation in other subjects_and compare it with French, since it has been
suggestc ' that French is probably the last subject left.in the-curriculum

- that the student cannot study.out of a book at home. Some classroom activity
is necessary, ' DR . P :
Regardless of Whﬁtherlarznét_this position is accepted, the fact
remains that our objectives need to be spelled out in detail, and we must |
' then ensure almost daily that these objectives are being met. ‘
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\£$éblé X 7 Student Peraeptlan @F Ab|1|ty to Kéép _E WIth the Clafs

f .

Whiie the, number of studénts at the Erada §ix level r;partuﬁg .
‘difficulty in keeping up-with the class is a low 5ix per cent, this figure
climbs to approximately fifteen. per cent for both Grade Nine and Eleven. .In
view of. the selection which Suppasadiy has' taken place’ by .the time that the
- last two scages have been reached,’ this is “somewhat surprising..The sclutnan,
again, may lie in'a cleaner statement of objectives, -and in constant
~evaludtion, both to ensure that these goals -are: b¢ing met and ta lnélcate
which students are in need of " remed|al |nstru;t|§¢

-

B Cwsmer | e Lan - cea oh

fablé X. S Student PreFerance for WQrklﬁg at Own or at Class s Speed

. Apprgxumately the same number of students at the Grade Six and Grada '

- -Nire levels expressed the wish to bé able to progress somewhat more slowly
than the rest of.the class (13.97 and 14,38 per cent respectively)., . This ..

. figure increases, to 20.69 per cent in French 20 and a. staggering 40 per cent
in French 21, In view of the more hetercgeneous nature of the Grade $ix and
Nine papulatlons thlS may ‘say sgmethlng about thenr teachers' Ebl]lty to meet'

_everyana 's needs. i ,
At ai] ]evels a surprnsnngly small number expressed any dESIFE ‘to gc
. - faster than the rest of 'thé class (5.15, 10,99, 13.79, and 11.43 per cent
" respéctively), Yet these are the very students who mnght stand a good chance
of becoming totally b|lnngual if they were not held back by the group who
“Wish to travel more slowly-'ﬁThe size of this group at the Grade Eleven level
in particular must be a cause of cdéncern, ‘One solution might be an effort to
provide some form of grguplng, a practice which was requested by seyeral
" “students at this. level in the open- endad part of the questlannalre.
B . ' :

1
-

' Table X.9 DEQFEE DF St;dent satigfaction With Progress in French

In this Study as well, the increase in the number of students. reporting
difficulty with the French program is rather surprising. Beginning with a~ »

* low 13 18 ‘per cent in Gradé Six, the figure increases to 20.92 in Grade Nine,
30 59 in French 20 and-31. L3 in Freﬁch 21. One question which must ‘be -asked,
particularly in.view of the figures. reported in the discussion of: Table X.6
is whether or not French, by the very nature of its linear progression may
demand greager effort on the part of the students than may .bé the case in.

_ subject areds where a discrete unit approach is followed. |t would be most
interestingfto find out whether or not this same problem is encountered .in
other lineaf. type courses. Before we do'this, however, we should keep’ in mind.
that at a later stage. in ‘this study, many students repert that they are -not
really having to work-very hard in Frafich. Perhaps. the solution may lie in
a somewhat dlffereﬁt approach to_planning French classes. .
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, Table X 10 Student Desnre to Contlnue WIth French in. the Fgliowing Yeal

=L A —.V,ﬁ

, Desplte the prgblems that some students may be hav:ng w;th French .

_ apprgxlmately three-quarters of the. students in Grades Six and Nine prapose P
to continue W|th Frénch in the following year. The same is true for French 20,
~The pictureis somewhat léss clear in French 21 where ha]F the population in
one school and:three-quarters of the population in the other plan to drop
French. 'If the students felt that they were fluent .at the end of French 21
this would not be surprising, but this.is not. the case. -Since many of them

s are not, a-large- number of h|ghly selected students are stopping their work. i

e e ‘in+Frénch just short of ‘the point at- whi:h ‘they ‘might- a:hleve ‘a uﬁeful degree P

cf functlonaf blinnguallsm.A

‘Table X.Tiﬂ; Studeﬁt Attltude ta the Study oF Franah as a WhQIE'  }

. o whnle approxnmateiy two thirds of the students at- eath grade Ievel L
‘state that they like or very much. 1 ike their French program, a rather S
surprising number of students express an active dislike for the program, .. o
To these must be added, at least for,French 6, 9, and 20:the fifteen. to .

" twenty per cént who .report no Feellng one way or the other, and who pose, as -
a result, a different problem. Since both these groups contain the potential
for. problems in d|5¢|pline, thenr dislike or dlsnnterest must be taken '
serlcusly. ' '

R

Eveﬁ more WOFFYIHQ is the' fact that while 13. 78 per cent of the -

~———stddentsrenrolled in French 20 report - a disTike of the progtam, the Flgure
o rises to an alarming 28.57 per cent, or almost a third of the class, in

-~ French 21, a statistic Wthh may go a long way toward accounting for the -

de&nsnon not to continue with French cited in- the previous study for These

Students. ; . - L ,

3

Table X.12 §;rdﬁnt EL;,rnt;a{ruﬁA;ﬁg,Frenﬁﬁ Curriculum,

= g ; 8 . o

. Y i o
'lt‘is-samewhat distféssing to watch the attitude of students move '
from a relatively altruistic position in Grade Six to a very self-centered:
one ‘in Grade Eleven. As -might be expected, at all levels Speak|ng and" Eampres
hension.receive bEtWtEﬁ fifty and sixty. per cent of the total support. This
is to be expected. Lt is the remaining curriculum topicslthat are a matter
o of ‘concern. At the GPade Six level cultural comprehen5|on,ﬁor 'Peapie A
_comes a close third (21.99-per cent as opposed to 27.95 per cent for
'Speaking and 24,98 per cent FDF Compreheﬁ5|on) At the Grade Nine and Eleven
levels, however, the study of pfople is given the lowest: pruorlty,vrec5|V|ng
only 10,38 per cent of the tot in Grade-Nine, 10 83 per cent in French 20,
and a surprisingly low 4.76 per cent in French 21, It may be that th|5 has
someth|ng to.do with the relative emphasis placed: on these topics - in
classrooms at the different grade levels, |f this'’ is the case-then, even
though Alberta's modern language program ObJEEtIVES have been revised; this
revision has ngct started to have an effect in JUﬁIDF and senior high school
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5;Table“x,13 ‘ Student PEFCEEAJQN "of Abnlity to Functlan in a Franch Speaklnq
' 3*~f'*Env1raﬁment ﬁz the End of: Grade TWE]VE"“ * _

T At ea:h grade Ievel betwe :FlFty and Stxty per cent of the students
: 'Pepgrt ‘that- they. do: not know whether ot not they .would be able to. Funct|gn :»’:
-k in.a French- =speaking- cammunlty by. the. end .of .Grade :Twelve. Of the remalnlng
" ‘students’ only the Grade Sixes-and- rade NIHES display any degree of B
... .-optimism. (24,06 per cent and 26:41-per cent” respectively). The Grade: leven‘m’
.. stydents are samewhat moreé - peSslmnstlc, only 14,94 per cent of the Fren:h 20s™
;IGWR;;wanqi;'ilA pér EEﬁt QF the French 215 SEEIHQ th;s ablllty as an_ attscﬁable Qlj-;;jmmdﬂ

o ;. Su;h peSsnmism may Slmp]y re5ult Frcm a lazk QF feedback ‘IFthis js - -
. the case, then a rieed for betxer communication between teacher and student .
of the goals of the pragram is indicated as well as a- need. for the student to
.~ be . informed as to ‘the ‘progress that he is maklng toward these goals on a more
"~ frequent basis than is now the case. There may also be a need for the: student
to hear .more 'success' stories from those students who visited such areas.and’
whg found that they were éble ta SUFVIVE Wlth the Ianguage that they had.:

]

;Table X. 14 Student s Expressed ReaSOﬁS Far Tdk[ﬁgﬂFre H

Y : By completing an open ended questnonnanre item, students were . asked
; to ‘indicate the reasons which they .regarded as.important in their decisions .
‘.. .. to-take-French. .We. can_ dispose-of the main._reason.given._ byﬂthe”Grade S5ix:
© " 'students almost immediately, since they represent the only grade level
where French is not an elective, and where students might be expected to
- present lack of choice in the matter as a reason. Far taklng the language.
ThlS they dld 25,69 per cent of. them. ' Co : . ;

D * . '. LR

Wlth the current emphasns on blllngualxsm in the C:v1l Service it is -
not surprising that the categories ''Increased Jab Dppartun|t|es“ and ""Hélp o
- in-the - future (UHSPECIFIEd)” between them account for 13.97 per cent of the
-reasons cited at the Grade Slxslevel 18.73 in Grade Nine, 15.02 in French
20 and a 5urpr|51ngly low 6, SS for FFEﬂCh 21 students, -'v S

*

. Tha Eategory “Personal enJQyment“ lncludes all students who . had FDUﬂd
. at one point or another that they. liked French, and so had continued with it. .
~ This’ category included 16.2 per cent of the student comments at the Grade
Six level, 9.96 at the Grade Nine, 8.95 per cent of the French 20s Snd 8.62
- per -cent ﬂf the French 21s. - . :

The de5rre simply to learn another language was expressed in different
ways, either as the. desire to learn French, the desive to learn andther
.language (unspecified) or mgrely as the concept that. it is a.good idea to
know a second language.4hile’ representlng only 7.25 per cent of the comments
in Grade Six, this category includes 21.92 per cent of those at the Grade
Nine level. The reason for this is not hard to find. Those students: who




ot

POL L EE TT o

1fdid not agccpt thus paunt oF vxew, for the mcst part are ho' Imnger there.  ;:7-%f.5
- . +For French 20 Ehe_s’ma ﬁétegarles yceld ZD 16 par Gent and for Frén;h 21 I
) 25 86 PEI‘ EEnt o - - S ., . . ._ £ o Lk _'I '..

y Travei is ancther reason Frequently glven Far the study cf Frenﬁh Thls e
category, which includes 'Travel ‘in ‘Quebec', ' Travel in France', and 'Travel oo
(Uﬁspe¢|F|ed)', ylalds a ‘total. of 13 97 per cent In Grade Six, 12.75 per.. .

CEﬁt in. Grade Nine, 1T. 94 per cent in French 20, ’aﬁd .15.5] per cent in French _
21, Travel in France is, c;ted mgre Frequently;than Travel. in Qgebeﬁ, ex;ept ;Jg;
rench”20 where the order Fs reversed, anduin:French.21 where it isn' 't L
: mentlgned at all. The fault probably I|es in the students' answers, SIHEE;T:

" they.may very. well -have had a 5pec1f1;§dest|natlon-ln mind, but had not been
told that they had’ to state it specifically, It must be remembergd that these
are answers to an- open- Ended quéstuon. : g . - BN

: . Slncégone of the currlculum pFIQFItIES s Cultural Unde:standlng, |t is

" interesting to seé how much support this. ccnceﬁt received. The results are

Fairly consistent across the ‘grade Ieveisi.7 26 per cent ‘in Grade Six, 9 96
- per cent in.Grade Nine, 9.79 per cent in Frefch 20, and 10.34 per cent in-
French.21. The figure in Grade Six would have been hlgher if it had not been
far the number oF studants ‘who- stated that they “had been forced,taziakE;Eten§h+_A4“
: As thg student prqgresses through the gradeg his attentlon is slawly
wdrawn to graduatlan and UHIVEFSIty entrance requnrements.: From a.low of =

1.67 per’cent’in Grade Six_to 11.15 _per cent in Grade. Nine, these two areas_ - .

'reee;ve 21.6L oger cent of the support in French 20, but only. 15.51 per cent
in French 21. Wrom the wDrd|ﬁg of the comments, how r, it is obvucus that

*many Grade Elevens enrolled in French 20 are not clear as’ to the extent to
which French, or any other language for that matter, is' required for entrance
to specific University programs. This -informatioh mus t bg made avallabIE to -
'them to a greater extent than is now the tase. ; : :

: F;nally, it 'is enfouragnng to note the |ncrea5|ng emphasns on the
concept of Canada as a bilingual ‘country as the reader moves through the
grade questionnaires. Beginning with 3.91 per cent af the total comments
made in Grade Six, the concept receives 5.98 per zant in Grade Nine and -

almost .the same in French an(E 97). It is in French 21 that the concept
réceives its greatest support, 12. 07 per cent. Wh|le these- figures appear
small, it must be borne in mind that this ﬁoncept was ofFered W|thmut

any prompting from the quest:onna|re.

Tables X.15 and X.16. ACtIVIEIES Which Students Partlcufa:ly Liked or- Dlsllked
These two -tables are grauped in order to'ensure a balanced pregentat|gﬁ,v

sincé what appeaTs to one may- not appeal to another, and it is important to- '

present both sides 'of the picture at the same time. Moreover, since these ;Lf

preferenced appear to be grade specific, the discussion will. follow grade

-lines rather than attempt to follow one topic across ‘several’ levels. The

. reader should-also look at the discussion arising from.the .Pink and’ ‘Gold

questionnaires, since this is all part. of the same problem. e

- = - a i e

=
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13,17

"|es cak¥ried; on in hE|r classes, especially games.’
,tuél teachring pr Parlons -francais and -

ne. - fEuppart of Bonjour
: ,‘be Eéld that many studedt saw thIS program as haVIng helped.
]r study DF Fren:h rA read"g af the ccmménts Seems ta lndgcate

zﬁetter than haIF QF the~5tudeﬂ§5 at thlS Ievel seemed to be in favor

grams |nvaluéd

3! 1t 5¢ v
drssatlsfagtlan wuth aral wgrk and evéﬁﬁl studaﬁts Felt that théy had

'lffaculty ln understandnng what was b@%ng sald in class. -
L2 - i

‘ At thns levei bgth Qral ?nd w?,ttjn ‘work seem in generai tg bg pgpular.:j
'Whlle some sﬁudents .expressed approval of the Yoix et  images. Fllmstrlps, it
" Wyas this- feature that received the greatest number of camplalnts.= Several _
“,tudEHts also’ :cmplalned about other studénts who held the class back. ThIS"
"urd1seem to- indicate a need for grbupnﬁg of same kind, ¢ : L

- o . = .
Ea

, FrEﬁéh’ZD- o '_-'v T S B
& : ! o

I f Oral. wark, Fren;h fllms,ﬁanq*wrltten QCtIVItJES were,mentJQﬁed most__
- oftep -as . being partlcularly disliked-at this level, Maﬁy students commented
" verys Favarably on the teacher and on class, atmmsphere. 0a the negative side,

the Fllmétrlps from Voix et 'ﬁages‘were severélv—*?TtlcTzed aga:ﬁ and the

protltm &F aural campréhenslﬂn was gp|nted gut_

PR

=

. At'éhis iévéi prabably bezause of 'the sele;tlan factor whjch has taken -
'plaﬁe the teacher and the class atmosphere come -in for considerable’ pralsa as
daes waFk’fn the Iangua laboratory.' HDWEVEF,'thE way in thEh grammar was '’

Dral tests 1ﬁ‘part|cglar, ral comprehen5|an, was Felt to Ee more dlfflzgit
‘than was waﬁra ted: ~ It may be that the students are not being-sufficiently
preparad FDr this part of these teﬁts. and that this feature alone may
contribute “jn large part to ‘the- geherally unsatisfactory feellngs about their
marks in French expréssed. by these students at an earlier point in the study.
Agaln, the pr@grams ‘used came in for considarable crntncusm, both Chez les
Frangals and Vq[s et images de. France. Once again, however, the-comments’
Iead me ‘to beL:gve that 1t is s the way in which the programs are used that

-is responsiblet Far much of the. dissatisfaction, aithaugh _the. F|lmstr|ps were
regaréed by sqha‘as agagarlng outdated ; : '




. 13.18 -
Table X.17 Qhaﬁgg§rfh§t Students Would Like o See Made in ghg.Prégram
It is refreshing to find at the Grade Six and Nine levels that the af

_—~ comment most frequently fnade is, ''Don't change anything.'" This seems to
sindicate a reasonably high level of consumer satisfaction. This comment .
- comes ,secohd in French 20 and, unfortunately, fourth in French 21, Again,.
suggestions for changes will be made grade by grade in view of their
specific nature.

- v @

— x *

5

- Grade Six

. Predictably, the students in the Edmonton area wished to see the
televisjon series Parlons Franéais replaced, while their colleagues oytside
wished to eliminate Bonjour Line. These comments must, of course, take into 7
account the number of students who wished to see no changes made. Students at

. this level wished to have more oral work, especially games, and a longer
~French period. : ' i . - ,
Grade Nine . . ) -
e e —

Except for the support for a policy of no change, the picture here is
not as satisfactory. Students ask for more oral work and a changd” in. teaching
T approach which; unfortunately, they most often fail to speldl dut in detail.

They would like to see the filmstrips from Voix et images‘either eiiminated,Eﬁ

or used to a lesser extent during the period, It is this last suggestion )

- that may offer a way out of the problem,
-
French 20 . T
. i ‘ &

The suggestion most frequently ¢ncountered here is that the teaching
approach be changed to include more oral work (but less pure repetition),
and that more’ help be given in the arca of aural comprchension,  Again, in
the schools where. heavy use is made of Voix et images there is a request to
do s*ii with the program,

- s ¥ _

A ' T~ \ '

£ . ’

\. AL this Tevel ay well thére iy o request for more oral work, {n ’
addition, they would lTike to see more (ime qiven to reading, and the sugdest jon
it made that some {orig of qrouping b imp]:mn*-nlgid Lo aunist those with
learning problems, !
4
. 1G5 ~
]
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1

Study Eight - General Attitudes Toward the French Program As lg'éi Now

Offered of Students Enrolled At the Grade SIX! Nine, and

Eleven Levels

In this part-of Lhe survey, students were asked to indicate a position

“on a five-point scale ranging from 'Very Much Agree' to 'Very Much Disagree!

with a series of statements which talked about the French’ program as it now
eéxists 'in their classrooms., The major areas discussed in this part of the
5urVey {whiich for .convenience | shall call the 'Pink' questionnaire for
reasons which will become obvious i you turn to Appendix Four) included:
Program Orgamnization,  Program Content< Teachisg Approach, Aural Comprehension,
Oral Activities, Grammar,_Hatériais, Language Laboratory, and Testing.

Where ghé testing team was pressed for time, only half.the students in
each class Completed this questionnaire. In saveral classes, however, enough
time was available to allow all members of the class to complete both this
and its countérpart, the Gold Questionnaire, .

In studying the discussion of the results, it must be kept in mind
that the CDMﬂCﬁES that will be .made refer to the concensus of opinion of
each group. All stidents in each group do not necessarily share this point

E

" of view, but encugh do that ‘some fairly firm conclusions may be drawn! At
 the same time,” the opinion of the minority is of sufficient importance that -

reference must be made to the Table included in Appendlx Eight where the
standard deviation is given for each question,

al question, the
throughout this

To assist the reader inreferring to the origj
number of «the question involved is given in bracke
discussion, -

Qfganization

s period it is encour-
&, except for those

With rcghggt to the length of the French cla
a9ing to find that all Grade Six groups, all Grade Niye

*in rural arcas, and all Frengh 20s felt that the French period shoul'd not

be shortened, Edmonton French 20s in particular being cspecially opposed (14),
Paradoxically, all French 21s, together witrh the rural Grade 9s, were in

favor of’ the period being shortenedg——

N

In view of the interest in the semester system,.and in view of the 1ack
of hard data related to its offects on modern language teaching in Alberta,
three ‘questions were devoted to this problem (52,53,54), Yo be answered oply
by Grade Eleven students involved in the semester system. Al groups agreed
that there were subjects that the semester system m|qht not 1it, but except
for the Red Deer 214, the feeling was. that the semester system worked well
for French, (10 must be appreciated, however, that some ol the schools jnvolved
split French 20 into French 200 and french 206, giving only hall cach '
semester Tor an houe o day) . ALL Grade Eleven groups admitted, the French 21s
in particular, that they cxperienced a geeat deal ol trouable in starting
French agaln after o cementer Aithout jt, " )

K
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fregram Cbncent . .

. The Studentfl opinjon as to the efflcacy of thelr French program is
somewhat ‘mixed. Despite the comments about making no changes in the program
. mentioned in the previous study, they are by no means all satisfied cu%tomers.

with.someone provided that we talked about scmeching that | know somethlng
about.'" In their answers to this question there is no agreemgnt even by
grade*level. The Edmonton 21s do not take a position either way, and while
the 'Edmontonsand Red Deer 65, ‘the Edmonton 9s and 20s agree with this %géte=
mept, the opposite view is taken by the Rural 6s, 9s, and 20s,and Red Deer 9s,
20s, and 21s. In view of the pesformance of this last-named group “during .

the testing phase of "the survey, this pessimism is surprising.

“'While Question 49 talks about the here and now, the picture improves
somewhat if we talk about the future. There is considerable agreement that
the sentences included in the programs will be useful in conversation with
French-speaking people (2), at least insofar as the Grade Sixes, the Rural
and Edgldonton 9s, and the Rural and Red Deer 20s are concerned. This opinion
is nof shared by the Edmonton 21s, while the Edmonton 20s ‘and the Red Deer
95 and 21s do not take a position on either side.

A similar picture is presented when the students are asked to what .
extent they feel that their program .is useful in helping pecople learn how to .

_——speak French (34). Here, all vhe Grade Sixes are in agreement that this is

the case, those from Edmonton af§ Red Deer particularly so, as are the Grade
Nines from Edmonton. This opinidn is shared to some extent by all the 20s
and the Rural 95 but the French 2ls as a group, as well as thesRed Deer 9s,
do not feel that the program will help them to learn the language. Essentially
the same information is sought EPFQUE;EIOﬁ 18, but without.as much emphasis
with the result that the Red Deer 9s change thCIF position., The French 21s
remain ¥irm, T o ' ‘
Comprehension does not farce much better (19). This time, however, the
21s suppor{ the program as being the kind of, activity that will help a person
learn how fv understand French, a position which is shared by all the Grade
gretably, the Rural and

Six groups,/the Ednonton 9s, and the Rural 20s,
g to develop their

Re
Red Deer 9s do not feel that their program is helpi
comprehension, nor do tht Edmonton and Red Deer 20s.

3*.:1

What is the picture with respect to the graphic 5ki]l;?; Writing (&)
comes oul quite well, since, with the exception of the Edmonton 21s, all
groups ‘sce ‘their program as leading to this type of proficiency, The
picture i+ nol as good whewe reading is concerned,  Here we find again the

anetkind of division in opinion that characterized the spoban ﬁkﬁ?]f‘(hﬂ);
L\Jlth the exception ol the 214, all ol whom support Lhe contribution of Lhe
Rrogram to reading, there is no foncensuy, While the Rural and Red Deer Gy
aqgrec that the program aight he B} the Eduontaon G4 disagree,  This is very
surprising, singe the Cdmonton progran introduces reading quite carly, while
there i no reading at all in the Roral and Red Deer programs until late,

At the Grade Nine devel, the Ldmonton and Red foer 9y ‘;mrwﬁ, while their

Rural counterparts do not.  The Fdunonton 204 support the program, but their
e . ) :
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'Eﬁt3§§335nxis not shared by those in the rural areas nor in Red Deer. It
should be mentioned that the Edmonton program has a very heavy emphasis on
reading right from the beginning, while up until recently, grading k. been
postponed until fairly late in the Voix et images program,:and then the

w

-amount of emphasis that this skill receives is still very much up to the
individual teacher. - , )

As has been mentioned already, cultural understanding has been
proposed as a major.goal of language teaching in Alberta. How do the
students see their programs as contributing to this aspect? The question
that was put to them (38) stated, ''We spend quite a bit of time learning
about people who speak French.'' While the 'quite a bit of time' mdy be
ambiguous, the students do not appear to seé any problem. Only the Edmonton
21s agree. The Red Deer and Rural 6s, together with all the 20s disagree,
while the Edmonton 6s, all the Grade Nines, and the Red Deer 21s are most
emphatic that such study forms a-very small part of their total program.

"

Teaching Approach,

In view of the dissatisfaction expressed it would scem to be a good

idea to look at various aspects of the teaching process as seen by the

" students in.an“attempt to find out their perception of these specific aspects.
The students do not see French as being particularly difficult when compared
with their other subjects, even though they have suggested that the tests may
be more difficult. while this position is not supported by the Rural 6s and
9s, along with the Red Deer 21s, the remaining students do not see French as
any more difficult than their other subjects., Nor do they find, on the whole,
any real problem in keeping up with the pace of instruction: (1) , apart from
the Rural 9s and the Edmonton 20s. The Edmonton 21s do not express an opinijon
either, way. ‘ : : @

The secret may?’lic in the fact that the program is proceeding too slowly
(26). All groups disagree with the statement that they learn too much material
cvery day, an opinion which may also acesuwnt for~their perception of the
passage of time in class (7). While the Grad®é Sixes and Nines agree that time .
does pass quickly in the French period, their opinion is not shared by the 20s,
and the 21s are very much in disagreement with the statement, The reason for
this differcnce may lic in the length’of the French period at the different
Javels; a twenty minute, a forty minute, and an cighty aninute period are
obviously quite ditfferent from the viewpoint of the student sitting in a hard
desk. It uiig*t very well be that our problems with the scmester system are
npt totally a%resalt of this appr;qih, but lie rather in the length of the

time allotment cactr day,

Finally, there is the question of vasicty of activity (5). While the
Grade Sixes agree that they have o qreat deal of variety in their classes, as
do the Red Deer 7204, the remaining classes hold the opposite view,  Perhaps
failure to provide such variety results in boredom which in turn affects
the abillty of the student to Tocus on instruction,
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Comprehension - o . : e

(. B .

In this area, while students agree that they usually understand the

-meaning of the new words (30) that the teacher is introducing to them,. the

same opinion does not hold when a whole new sentence is involved (36). Here

the opinion is split, largely on the basis of geography and so on the basis N
of program. Apart from the Edmonton 9s, the remaining Edmonton students

feel that they have problems in this area, while students in rural areas and

in Red Deer do not seem to feel that they have any difficulty. Once the

initial hurdle of grasping the meaning of new material has been surwpunted

however, there is general concensus through all groups that they are able to.
understand questions that the teacher asks them (45). The feeling is also

common that the student is usua]]y clear as to the meaning of what he or she

is saying (42). While this statement may seem obv.aus, such comprehension does

not always necessarily follow. : .. -

An analysis of the responses show that all Grade Six groups, ‘together.
with the Rural and Red Deer 9s feel that they are reluctant  to let the
teacher know when they don't understand (47). The others sée no problem in
this area, .

3

Many teachers assist their students in develupung aural comprehension
by thz use of tapes which include a varlety of voices. Most students are in
favor of these, the Red Deer 65, the Rural and Red Deer 205 and all the 21s-

‘part:cularly so (17). The problem in their use -according to the students , }

seems to lie in the speed of delnvary of the actors involved, since, in

response to the comment,"The people on the tape talk too fast for me to
understand,”" (43),, all students are in agreement with the statement except' for
the Red Deer 6s. The, problem is probably a methodological one, since if

students are not b;ang prepared through a variety of aural activities for , -

‘the reception of speech. at this speed, they will inevitably feel inadequate

when confronted with the tapes. This will affect their perccéption &f their
overall competence, since, if they are told that this is the speed at which
native speakers speak, they will jmmediately assume that' they would be

-unable to survijve in a French ambiance. : .

In response to the suggestion that. the teacher use picturcs more often
to put across the meaning of new material, the opinion is very divided (37).
While the Edponton 20s arc very much in favor of the idea, as arce to a lesser
extent all g%, the Edmonton and Red Deer 9s, the Rural 20s and the Edmonton
21s, the Red Deer 20s do not take a position, and the Rural 95 and the Red
Deer 21s are opposced. 1L should be noted that LhIJ is Lhae ﬁhy in which thes
last groups have been ;mt)ht. ' ’

. ; -
Students wupport to a very high degree the concept that qood
pronuncidtion iu extremely fmportant (3). Unfortunately, attaining Lhis ]

Tevel of perfection demands o great deal of repetition, and not all
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! students enjoy repcaling after the tapes (22). .In fact, only the Red Deer
o 6s, the -Edmonton 20s, and the Red Deer 21s do. The remainder do not. - The
~ .- " reason for this attitude may not be hard to find. Question 29 states, ''The

fof the Edmonton 6s, who do not repeat after the tapes individually as much
the other classes, there is widespread agreement -with this statement among

the students, e

ti7§fséeﬁs to drag when otHer students are repeating after the tapes.' Except

oo The situation is somewhat better when the students are asked if they
would like .more time to‘pﬁactxce repeating after the tapes, hut -by themselves
(23). Here all grade levels are in agreement apart from the Edmonton 6s and

' the Red Deer 9s who would not like to see provision made for this actIV|ty_
£
. While the students do not seem to enjoy repeating.after the tapes,

only the Edmanton 20s and 21s report having actual “problems in doing so (32).
In addition, except for the Red Deer 9s, all students report that they feel
that such repetition does seem to-help them (41). It would seem necessary,
then, ta find some way "of making this repetition more palatable. Perhaps the
solution may be a judicious blend of choral and individual repetitioﬁ.
. = et ]
If the students find repeating after the tapes is monotonnus, the , same
. is not true when we. consider other drill activities such as pattérn drlT?giéﬁ)
Here the only objectidn to the practice comes from Edmonton. 6s and Red Deer 9s &
6s, Moreover, except -for the Ednonton 20s, all classes see the drilts as
being of particular help (16), the Edmonton 9s especially so. NOr do these
drills appear to prescnt problems to the students, since most classes feel that
.once they have understood the basic grammatical principle involved, they have
no trouble in performing the drill (31). Only the Rural 6s and 9s, and .the
- Red Deer 20s arcfunwilling to take a position on this point.

o Whlkthg students in gencral are satisfied with pattern drlllﬁtypé
wark, the same is not as true of the more- conversational-type activities.
such as question-answer work,(although this opinion is modified somewhat in

the next study), Here opinion is somewhat split. When asked to wﬁatxsxtang
they understand how to answer questions that the tcacher asks (13),
Edmonton 65 and 21s, together with the Rural 65 and 95 admit that mosg
the time they do not know how to answer these questions. The remaininx
classes do not sce this as a problem. As to whether or not they en er
activity (21), the Red Oeer BDf do not:take a position, and the others
pretty cvenly split, the Rural 6s, the Edmonton 9s, 20s, and 21s, any
“ted Deer 65 feeling that they do enjoy question-answer work, while the
remaining groups feel that on the whole they do not,

5 v
What would they like instead? More practice in speaking French with '

their friends = at Teast that i what all grade levels except for the *

Cdmonton Gs and 204 report (9),  Even more so, they'd Tike to spend time (10)

talking about concepts that aren't included in the present French programs,

but which are topics of interest Lo thes, On this point opinion is unanimous,

the Red Deer and Rural 204, and the Red Decr 214 belng copecial ly support fve,
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_ Their Dp|n|an would seem, EB glve added support fo the conglusnohs found in
‘. Marje Scagliola's thesis in which she found that the topics in the texts
' then_ used ‘in Alberta werég for the most part, “negatively correlated with
pupil interest, W¢ are still using those same texts.

Finally, the students are divided in their opinion as to whether or
not they have enqugh tiime to practice speaking French in class (12). While
most classes feel that they would like more time for this .activity, the
Edmontan 9s and 20s and the Rural 20s find the situation to be satisfactory
as it is. However, except for the Edmonton-20s, all classes suggest -that
their forgetting rate is high (48), a fact which would indicate a need to

ol © ‘make more provision for revjiew within the eXisting course framework.
: v . . &

Grammar and Writing

Except for item 33, the questions’ asked Uﬁjgi this heading were to be 2~
" answered only by the Grade Eleven students. These Telt unan jmous 1y that the
grammatical explanations in their textbooks were not clear (55), and that they
would like their teachers to spend‘more time explaining grammatical ponnt5
to them (56). On other .aspects of this topic, opinion is not as upanimous..
"Red . Deer and Edmonton 20s, along with the Red Deer 21s all report trouble
with spelling (57), a problem whith is not shared by the Rural 20s and the *
Edmonton 21s. Except for the Edmonton 20s, all students would like to see
mare written work than is now the case (58),

This last quégtion was put to students at all levels in another part
of the questionnaire }(33), but from a slightly different. point of view. Here
- the emphasis was more on the amount of time to be spent on written exercises -
réther than on the quant ity of such exércises to be done. The answer came out
somewhat differently, only the Edmonton 6s and. the Red D@er 6s and 20s being
in favor, while the others were opposed. Pdrhaps there was some fear that

more time meant more homework, rather than more time in class.
: - 3

Hatcrlalf

Apart from the discussion of dictionaries given below, the questions
raised in this scclion produced a very mixed risponse. In view of the very
different teaching materials used, this is not Ymapedsing. In their overall
assessment of the teaching materials used in the course, the students were
fairly evenly divided (6). While the Grade Sixes were pleased with the
materials used in their classesy along with the Edmonton Grade Nines, the
remaining classes, apart fron the Edmonton 21s, were not, While the Edmonton,
students at all levels Tiked Lthe ptetures which their teachers introduced

- S ——.- - b

lﬂu;ll Interest and French Text Context. unpub, M.BEd. thesis. Edmonton:
Univer ;lty of Alberta, IEJ/I
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from time to time, only the Rural 6s supported the use oi the ni. s o
-Bonjour Line and Voix et images.de Frarce (35). -

a

The 'idea of having a textbook to accompany the course (i1} s el
be popular with all classes except for the Grade Sixes and the Red | .
Despite this, all classes without exception wanted to have a printec . = of
the sentences which .they were ‘ledrning (15). Apparently there is a Je: !ﬁlEE
need for materials which may be studied at home. It may be felt that the
take-home records are meeting this need, but in.the item devoted to the

,possiMility of having such records (25), the clasges are completely split

as to whether or not they would ' like to have them, a point of view which' may

arise from their opinion as to whether or not they would be allowed to use

the family record player, assuming that they have one. ‘While the Rural and
Red Deer 6s, the Rural 9s and 20s, along with all the 21s support the idea,
the Edmonton classes except for the 21s are DppDSéd, as are the Red Deer 9s

and 20s. o

”

This division of opinion ceases to exist when the matter of hav i g a

- dictionary either bilingual in nature (27) or with definitions in simplé

French is raised (28). The reaction to this proposal is overwhelmingly in
favor at all grade levels, "¢ . :

Language Laboratory

’

This question was restricted to students in Grade Eleven in schools

having Suéh an installation. -

The French ZDS appear to go to the Language Laboratory at least, reeg
times a week, while the 21s feel that they go less than three times (63,
When they get there, the Edmonton students feel that some of the ggulpment
is often broken (61), a problem which students outside Ednonton do not feel
exfsts to the same extent in their schools.

All students report that the lab work is hEIDInQ ‘them to understand
;pcken French better (59), and to be able to speak the language (6Q).

Tests

Students are unanimous in their belief th¥t the tests given in French
are not easy (L4l4) and stress that there is no way that onc can make good
marks on these tests without really -having learned the language (50). For
most students, then, French is not regarded as a soft subject. As to the
frequency of' testing, only the Edmonton and Red Deer 65 supported the ldea
that tests should be given more often in order to give them a better ided~
of thelr progress (h0).
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Study Niﬂér Atllludés Toward SpéClTlc Program Activities Expressgg by

»Students‘EnFDIled in Grades Sixy Nine, and Eleven

& , .

. - In this part of the.survey, students were asked to indicate a position
on a five-point scale ranging from 'Very Much Like' to 'Very Much Dislike’
Wwith respect to'a variety of activities which might take place in a typical
modern lanquage classroom. For reasons of convenience, this part of the survey
will be known as the-'Go]d' Questionmaire. .

~
In studying the discussion of ‘the results, it must be kept in mind
that the comments that will be made about it refer to the concensus of. Qp|n|on
of.each group. All students in each group do not necessarily share this
point of view, bQEAEIHCE we are talking about the Mean, enough do-that some
fairly firm conclusions may be drawn. At the same time, the opinion of the
minority is of sufficient importance that reference must bé made to the Table

included in Appendxx Eight where t e standard deviation is given for each
questxoni i . . .

' n
" To assist the reader in Feferrlﬁg to the erglnal question, the
number of the item involved is given in brackets throughout this discussion.

Civilisation

The strongest support for activities in this area comes for the
'suggestion that stydents exchange letters with people who live in French=- X
== speaking areas {3) and for- a somewhat more passive activity, that of reading
about the dajily lives of such people (1). Apart from the Rural 65,.all
groups felt that they might like a chance to talk to a Franccphaﬁe about

aspezts of hns or her daily life (6)

) Based on previous experience one would think that students in all
are¢as would enjoy films gr filmstrips having to do with the daily lives of th
people whose language they are studying (2). This. is not the case. Both the
Edmonton 9s and the Edmonton 21s did notthink that they would find this of
interest., Not surprisingly, there was even less support for the concept
of seeing films about the art, music, and literature of French people (5).

The possilility of reading bogks -about these last three topics appealed to
an ecven smaller degree (&) finding support only among the Red Deer 6s, Lhe
~  Edmonton and Red -Decr 20s ahd all the 21s, -

The study of the history of French-speaking people (3) fared cven

worse, finding backing only from the Red Deer 6s, the Edmonton 20s, and, again,
the  Edmonton and Red Deer 21s.  As for listening to. the teachar talk about
‘civilisation', while the Edmonton and Red Deer 6s were in favor, -theijr
counterparts in-the rural areas were not, (7). In this point of view the

latter were supported unanimously by the Grade Nines. Two groups of 20s
gyreed with the jdea (Edmonton and Red Dee r) along with the Red Dear 215, but
the remaining 20s and 21s were opposed,

5
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Presentation of New Material

All groups favored having the teacher give a brief explanation of
the new material- (10) as well as some overt grammar teaching (13). All '
-groups except the Edmonton 6s. felt that they would like to be able to look
at a text which contained both the French sentences that they were learning
with a paraphrase in English located nearby (12k. On an encouraging note,
o despnte the objections to Voix et images raised in the eaglier study, most
graups, apart from the Edmonton and Rural 9s are in-favor of the Voix et
. images system of having one picture for each new major semantic sequence (9).
Perhaps a combination of these approaches might yield satisfactory results.

One suggestéd approaéh that did not find universal favor was the
ideaof having new material introduced by means of g story (11) which the
teacher would either tell them, br'which the class would read for itself,
Exiept for the 21 groups who were both in favor of the' suggestion, each of the
other grade levels was split: the Red Deer 6s favored the idea, the other 6s
opposed 'it, The Edmonton and Red Deer 9s were in favor; the Rural 9s weren't,
The Red Deer 20s thought that it was a good idea; the Edmonton and Rural 20s
didn't, This appears to be one of those approaches which must be tajlored to
the class with whom it is going to be used. - : :

Explaining Meaning,

Results from this part of the QUgstionnaire appear somewhat contra-
dictorys The direct method approach of explaining meaning entirely in the
target language whilec making referénce to single frame pictures such as .
those accompanying Voix et images de France with the exception of the
Edmonton 6s finds widespread acceptance, (lt is IﬁtGFLELIHg that these last
students do not use this approach.) Strange]y enough, in view of the backing
for the direct method, the other approach which.finds virtually unanimous
support, apart from the Red Deer 2ls, would see the teacher giving the mean-
ing of the new wmaterial in English (17). All groups support the direct
method technique of using gestures or drawings to put across the meaning of
the new material (15), the Red Deer 20s particularly so.

for having the meaning written in paraphrases on the blackboard or
overheadMagojector for reference to by the class, the groups are split (16).
While the Edmonton and Rural 6s, sjhe-Rural and Red Deer 9s, and the Edmonton
and Rural 20s would like to see this done, the Edmonton 9s, the Red Deer 6s
. and 20s, and all the 21s are opposed. A similar approach, that of looking
up’ the meaning in their textbook if they have to, finds support, but the
opinion is still split (18). The Edmonton-20s - and 21s very much favor this
method and are supported, but not to the same degree, by the Rural 9s,  The

remaining groups do not think that they would like it, . .

-

— e ]'7'1‘ _‘

e .. . . ¥ ; : T

ERIC

Aruitoxt provided by Eic:



ERIC-

Aruitoxt provided by Eic:

S : 13.28

Practize_jn Compr%hensicn T T o : .

) All grcups think that they would Ilke to wat:h films or television
programs with French soundtracks as a means of developing aural EomprehenSIOH———~’
skill (21). Listening to tapes with the voices ‘of many different people is

"supported by all groups except the Edmontép:and Rural 9s. Listening to tapes

with a variety.of Canadian regional accen) ‘might prove to be a popular.

activity with all groups, except the Edmokton 21s (20).

Repetition

Live repetition of the model by the teacher (23) seems to find greater
acceptance (apart from the Rural 20s) than dDES'the method of using the tape -
recorder to pFOVIde the model (22) which is not favored by the Edmonton groups,
except for the 20s, nmor by the Red Deer 95. ‘The position of the Edmonton
students may result from the greater length of utterances in their texts, a 7
length which makes repetition from a tape recorder more difficult than is the
case with those using the shorter utteranseg of Voix et images. ‘

As fgr the manner Df repetition, the greatest support comes far the
practice of repeatang aFtér the teacher, one person at a time (27). However,
it should be borne in mind in deciding to implement this ‘practice that single

- person repetition was also characterized as being extremely boring for the

rest of the class. The difference here is that the students are 1 oking at
‘the practice from the point of view of the benefit that might accrlie to the
-person doing the repetition, not from that of those who are listening to him

repeat, This approachlus not supported by the Edmonton 21s,

N

One person at a time repetition after the tape recorder (25) proved
popular with all groups except fbr the Edmonton 9s and 20s, and | have already
offered a tentative rationale for their position, and the Red Deer 9s. Group
répetltlon after the tape recorder was not seen as contrubutlhg as much as
single person repetition,‘failing to find support from the Rural and Red
Deer 9s and 20s, and thc'Red Deer 2ts (24). Group rgepetition after the teacher.
fared somewhat better, only the Edmonton 205 and the Red Deer 95 and 21s not

support|ng the practice (26). ~

Drill Activities (q;QEigiti@n) '

JAn activity in this arca which received universal-support involves the
teacher asking the class questions which force the use of new vocabulary and

"structure items (32).. A close runner=up is the usc of pattern drills , a .
i +

practice which finds favor with all groups except for the Rural 6s who may
not entircly have understood the concegt judging by the questions which they
asked while completing the questionnaire (31).. Reading the new material
aloud from their texts appeals Lo many students (29), but not to thosc in

Grade Six-and in the Rural Grade Ninc qusxvu. To a lesser extent, the same
is true of the practice known as "Retrouver h%};ﬂninc‘.ntﬂim” in the Voix et
images program (34), i.e., ygiving the approprial sentence when the

W s S
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,corresponding picture is shown, This praéﬁ?ﬁe did not. appeal tafthe Red

Deer’ 9s who have experienced the process, rior did ‘it appeal to the 215,
some of whom have, and some of whcm haven' ti .

Mémmrizatiaﬁ of the new sentences (30) is uniformly unpopular at the

¥

" Grade Nine and Grade Eleven levels, and finds support only from the Edmonton"

and Red Deer 6s. The practice of acting out the dialogues in front of the
class is only slightly more popular (33) receiving support again from the
Edmonton and Red Deer 65, but also from the Edmonton 21s. .This is also a
feature of the Voix et images program., and it is significant that the

technique finds Tittle support from the classes using. this course.

_Copying the new senterices in notebooks produces a Spiit reaction (28),-
andnng support among the Red Deer 6s, the Edmonton 9s, 20s, and 21s, together

with the Red Deer 20s, but no backing from the remainder. |

Drill Activities ngmmgnicatjcn)

The goal in this part of the survey was to determine those activities

which were popular and which contributed to the student's ability to use ‘the .

Jlanguage in situations which more closely. approxlmated communijcation,-: ThDSE

activities which apparently enjoy universal appeal include: writing sentences

to go with pictures or cartoons (36), answeking questions in French (37),
describing a picture or a series of pictures orally (41), and speaking in
French wnth‘;om;ona who knows ‘the language (47). Only slightly less popular
are answering questions about stories or dialogues with which the class has
been working (39), to which both the Edmonton and Rural 6s objected; asking
questions about. thE ¢ same stories or conversations (40), to which only the
Edmonton 65 objected; preparing skits or plays which appealed to everyone
except for the Rural 20s (43); creating their own conversations (4k4), which
everyone favored except the Red Deer 65, and playing games in French, which-
appealed to all groups except the Edmonton21s (50), '

. As for the remaining activities, opinion was somewhat mére evenly
divided, The prospect of having to give''a summary in French.of a story or
of a dnalogu held Inttlp appeal for all the Grade Sixes, the Rural and Red
Deer 9s, and the Rural 20s, while it was supported by .the other groups,
especially by the Red Deer 20s and the Edmonton 21s (38) Except for the
Edmonton and Rural G6s and the Red Deer 9s, most groups felt that they would
like to be able to discuss their own interests more (42). Giving oral
reports in front of the class held no appeal for any of the Grade Nine
groups, nor for the Edinonton 21s (49).  Making up new sentences in French
based on familiar patterns (W8) appealed to most of the groups, cxcept for
the Edmonton Ys and the Edmonton and Rural 6s, '

(%31

m""l

Teo activilies closely tied Lo drama ond which arce normally Dopular
did not Fare well in the present study, While all Grade $ixes, Rural 9s,
CLdmonton 204, .and Red Deer 20% and Z21= 'il\l(lll d produging puppi\[ [llﬂy‘ 7
(h5), the reniining qroups did not find: The ac Livity an -lpp(‘d] ing one.
Their opinion respecting acting in French plays was even more divided (h6),
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Flnd|ng support cnly among the Grade Slxas, the Edmontor and Rural 9s, and
the Red Deer 2ls.. The.Red Deer 20s had no opinion either way, and the Red
Deer 9s, along with the Rural and Edmonton 20s and the Edmonton 21s were’
opposed. |t would appear that support for this type of actuvnty is both.
grade- and :ammun;ty specific, and may depend on the traditians of ‘the school.

Eéadfﬁg o - ' !;

The activities in this -area which seem to hc]d the most appeal for the
students seem to be readlng newspapers in French from Alberta, Quebec, or.
France (57), to which only the Rural 6s ob!] ected; reading specially written
magazines for those learning French, such as BonJour, Ca va?, Chez-nous,

Feu vert (55) which all groups supported except -for the Edmontanggs, the - °
read:ng of fiction which appealed to all groups except the Edmonton,and Rura]
6s (51), and the reading of plays, which only the Edmonton 6s and the Red
Deer 9s Fa|led to support (53).

e T

To a lesser extent, the following activities found some_measure of o
popularity: reading non- Fuctnom (52), which gnly the Edmonton and Rural 6s :
and the Red Deer 9s did not find to their liking; reading magazines written
. for French-speaking people, such as Paris Match, le Magazine Maclean (58)

) which appealed to everyone except for the Edmontan n 63 and the Edmonton and
Rurdl 9s.- They were not entirely suppofrtive, either, of the suggestion )
that Students create their own newspapers (56) and read them. While this
appealed to the Rural and Red Deer 6s; all Grade 9s; and the Red Deer 20s
and 21s, it did not to the Edmonton 6s, 20s, and 21s, nor to the’ Rural 20s. éi

‘ The suggestion that the students read poetry found appeal only for-
the Red Deer 6s, 20s, and 21s, All other groups were opposed (54).
. : .

Wriffng, !;' ’ R
In this area, one of the activities enjoying unanimous support is a*
somewhat surprising one - translation from English to French (59). Since
this activity has virtually disappeared from our schools, it may be that
ro the students were supporting an activity whose problems they did not totally
appreciate. | musl hasten to add that the reverse process, translating
from French into English (60), was not as popular, failing to find support
from the Rural 95 and the Red Decr 21s.
A = -
Another popular activity involved-writing excrcises in which the
student is asked to write in missing words (61), This proved to be popular
with all groups. Except: for the Rural and Red Dec# 9¢, providing a written
caption FGF pictures or cartoons (6h) scemed to find support.
R ;
L ) Tho |1m4|n|nq ncL:anIL, pl“dULLd a very divided FIHLLIUH. While the
5 Red Deer 205 were very much in favor®of dictation (63), a positior which the
Red Deer 6s and the Edmonton and Rural®20s and Red Deer 215 "shared but to a
lesser deqgree, the Ldmongon and’ [;mral 65, all the Grade Nines, and the

Yo7
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-capy|ngf53nténc35 from the blackboard or from the overhead projector (G72)

L . -.—;,;g .

£
-c,opposed. Writing compositions assigned by the teacher (65)
‘held even Iesg a’pcélj finding support only with the Edmonton and Red Deer
20s and all. thL;’ig; the rest being opposed. The thought that they might
enjoy writing.articles or stories in French for a school newspaper found

" mixed support at:* gach grade level. This practice appealed to the Rural and

Red Deer 6s,]the *tdmontot% 9s, and the Red Deer EDS and 21s, but was FEJEEE&d
by the resi/(%?).-,é, o - : , .

AifiVJtleg which held no appeal Forgthe bulk of the groups included

which@found FaVGr only with the Edmonton and Red Deer. 6s, and the wri-
poetry.®hich appealed only to the Red Deer 20s (66). The Red Deer GJ
feeling about .this either way , and the Edmonton: 6s and 21s were emphaticall.,

opposed to the 1dea

\
v - The R Wdlﬁgs here indicate that for th; most part these students art
_ listeners,

ifher than performers. Lxsten;ng_tc music from Quebec (70) and
Frgm Franie<;J]) finds complete support, while ‘listening to folk songs (68)
is ba:k;d by‘,Al ‘but the Edmonton and Rural 9s, There is some support from
the Grad; Sixes and the Grade Elevens for certain 5|ng|§§ activities, such
:as singing sangs from ‘France (72), which is approved of b ve Red Deer bs
to a very strong. degree, and to a lesser extent by the- Edmonton and Rural
.6s, the Rdral 20s, and the Red Deer 21s. Singing songs from Quebec (73)
F:nd, similar support, while the singing of folk songs in general (69)
seems g‘lappeal iny to the Rural and Regd-Peer bs. .
Lk
J Finally, the prgio al that they write their own songs in French (74)
is ac¥epted only by the Red Deer “20s.

Language Laboratory

In.retrospect the Grade Sixes should not have been asked to complete
this part of th; qu;ﬁtlmnnaurg tn conversation with them, their concept
of the lab was * sometimes rather hazy. Since many of them had listening centers
in their classréoms or in their schools, | feel that they tended to _equate
language ldboratories to these. '

The use of the lab for practice in speaking the language (76). findy

complete supporl, as does its use for listening practice (except for the

Edmonton Grade Sixes) (75). As Lo its use for repetition drill, the
Edmanton ZD;JMQVL no opinion c¢ither way, and the rural 6s do not favor this.
On the question of u nng the labs for tests, only the Red Deer 65, 20s, and

215 support the idu], ‘the rest being opposed (78). )
. . ’ £
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g Lt must be strgsscd agaln that the Gpinlans ment {oned abavg represent
N a concensus whicl represeits. the position of the majority of the stydents in’

o ‘ a given classruamh The discussion fails to take into account the minority.
S point of View In each room. for this reason, I am a strong supporter of- :
- ©osor form of ;ndivlduaiuzed instruction being implemented in- each c:lass‘gj ‘eveh _
i mit takes the Fgrm of ‘some type of simple grouping arrangement in order 'that .

T _.students may. learn by the strategy which works best with them, and may x
'particnpate in those activities whiah hold tha mos t appeal .
i , b _ o Ty e ;
_ s ST - '
'{“ S 4 ' B Y
- ¢ ) )
] ’ i ! 5
1
v - " ' -

TR

n‘ ‘ A‘ e . -

RN

B i
B ) ‘, ‘A . . ‘s i 13
£ ) ' ' -
L] ! =
’ = ’ - *
. ) + \\;:
W - = e : N
s
179 . Fsi ‘




Study Ten - Student FFEFEILHEL for. Type of Lgarn|ng Apprcach as. IndlcaL;d
EX Selegc|mn of One of Thr;e Imaglnd(y Classcs oy

. , .
: . : i L
. . ) 7

I I

. . .
. i .
i. . -

: In this part of " the 5urv;y, StUdEﬁES were asked ta read des:r!ptcons
of three very different’ tiypes of learning situations and' to- EXPFESS a Coe
preference for one of  them., The déscriptions are contained.in Appendix Six.
. Dpinlan at all grade levels appeared to. favor the, mDrL=|nd|v1duallzed approach
o except wuth Lh% French 20 students who tended as a grqu to Favar what m;ght be
' called a Voax ;t IHBQES type situation. L '

Very Iew acudants expres;;d oplnaans in written torm aboul this ﬁuESLién;
and FDF this reasan, mcst of their gomments are given below except for those
thEh mer ;Iy DrfLr LhL ‘same kund DF Camment ~as_one already presented .

* " 1."The fFirst ilassﬁaum scunds the most |nV|t|ﬂg because ther; is a Varle?f
“of tnteresLs and agtlwlLigs LEREﬁ up.'t . .

2.1 feel the first two ilassraam are too 5lack and wouldﬂ Q be of muah

: - "value. .1 sure wouldn't learn anythlng. The third is very practical = -«
iﬁgﬁg\ * because the student may work at *his:own speed. It isfa: better learning -

' : atmosphere with more activities to be ‘involved, _ This would have to bé a .,
very Igngthy class, buL it offers better. thlngs ta lnterest the student.'’

w =
i = =l

301 agree with the th:rd type aF :Iassrgam althaugh j "fde} more teachéﬁg'gf,
guudant; would be bEﬁLFICIE] ’ oo ' e

' 4.”CIanraom One is an ideal 5|tuat|0n, If>56unds Ilke there would be a ‘lot .
' of variety in it. Classroom Three is Bretty good too{ but | would tend_;:seu
to- believe that Qartaln paople might fool" afaéund tdo huch." ) Lo
‘Thié wouldbe . -
have some

no good. The'

.

Affgammuﬁsf“clagsraom -Three-has— hardly anyﬁﬁteachér taughtgﬂlés;cﬁ;.ﬁ
. good for students with pcrsana] drive, but for’ ELHEFS tha
. T "difficuities, and need a 'push' once in awhlle it waﬂld bp
S LISSﬁ would be: a vaste of time.'"" o : ;! ‘
6 "Thefirst classroom is good for ‘all studenfs - maybe a, Littie slow For the
brighter ones.: Frenth would be 1aarngd here. . You wou}d hax ' ]
Second classroom = moré drill = more,emphagis on’grammar, = n\t as good.
Third Classroom. . All right for Studeﬁf§§ﬁ§% will work, i.e.} the brlghter
, 'cng;;rbut for those who don't, a total ‘loss. Work at own speed have to
B learn hmw to complete a-unit.™ o o U ' '
"7 “Ciajﬁlnmm Three - This would be & good cd;a ‘The student would. be able to
learn at his own speed and he would have a: Sense of respons ibility. - He
. wouldn't be glowed down or - bL pU5hed too fast, and what he lgarﬁed he, .
=0 -would probably remember. .
" Classroom Two =°Just ‘having a few 1tud§nt; du 1umath|ng 5ugh as answer
« questions‘isn‘t a very officient way QF teaching ta me. These few will
, learn, while the others may be too shy to speak up when they don't--
. understand.- Oral drills confuse people, when they're in big groups. In
. small yroups a person féels, more comfortable when he is first learning:.

something new.' ~ ' - e ‘
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; . As will have beeﬁ seen Fram the statistical data and Frcm .the éummants o
Just quoted there Is a range of opinion as to the best learning environment
for French. . What_this means to us is that wherever stiuble alternatjve
approaches th teach:ng the language must be provided to*meet the diFFﬁ?Ent'
. learning styles the students, |t may very well be that even where it is
C impnssible ‘to provide a different approach, part of the year's work might be
-; ~ carried out in a mﬁFEflﬂdIVldUa]lEEd Fashian as a break Frgm the. grdinary
’,hrautine. e E L - . W,
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./étudy Eleven Teacher Pragram Attntudes, Pre~ and In= Sarvice Preparatuan;ﬂffﬁ_
T ' ' and Priaritles in the Fren:h Currlzulum , N o

s The tables given in this part oF the study are Iargely self- explanatﬂry‘
.and do not require comment. For the original Fgrm of the questlgnnalre, the
reader is referred Lo Appendix Twelve, -

) .
Although mast parts of . the: questionnaire . did not appear to requ\re
ﬁggmment, sevaralgé;aghgrs made..some very useful points about .in-service in
'partiiular and t Frenﬁh prdgFam in.general, Thesa are gnVen below.

* . . . . : . Co _ '.-'J

i . . ﬁ- - : .

’ In-Service = - . ' R

‘i—’ Sareas.“-

2. A prﬁF355|onal Fren;h llbrar that gcu]d he pasSed From 5§hcal to schgal "

“Evennng cradlt for ru;

- 3. “Hcre cansu]tants for. wark with the teacher in the classroam "
b, “A program about enr|chmah{ act|g§§§§s and methad@logy at a]l 1evels.
5. ”Hore in-service SESSIDHS “as new programs_are lntraduced wee o

6. !"In- servnce training is a bind, because’it "adds another duty to the sghedule>m
of a person whose time is already fully ‘taken upy |'m not too DPtlmlStli-
.about what can be achieved by th|s method."’ S %

7. “Facilities more ac;essnble to smalier areas so that you don't have ta
travel so Far to get to them . ST .

8. “Demanstratléns by teachers who teach the same prggrams or vns:ts to thenr

;laserDmSiEven|n%fg ed;tmat Red,DﬂEr b ”frrr

9, “Organized in such’'a fway that teachers at the varIDus Ievels are abIEatg
o tenon the pFDblem5 arising~at each leve] : '

i0. “Practlca] dmeﬁStFStIOHS; Praﬁtlial materlalg in contrast to too . ;
thEQFEtlﬁél

1. "In my city Lha faEIIIEILS for |n-3LrV|ce trsunlng are very gQDd ow1ng tc
the dl]lgéﬁie of :the coordinator.' = M

A

12. “I learn from watching and doing, VTRS .are 50meth|ng 1 haVa time to view
and can do-in my own school. " ‘ : -
ij? “Time of f, so teachers will attend Room enough and eqU|pment i@tS,dF
“materials to work with." :

General Comments . ; )
l: ""WIF is a good program for abaut half. of the First year; Anybﬁé’Fb1iowing
" the course as prescribed could Flnd it a drag."

>1217“5Dﬂjour Line lecavés engugh scope to. enc urage the students in varléus ways

through different meth@ds“ . . .

e

; ]y'Fram 1642];

!3;:”Banjcur LIﬁE is an extremely’ borlng set Q? les;@nﬁ, gsph‘
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| felt that | lost my children when | .was teaching the lessons. Therefore

| stopped ‘them, The program is too exhausting to teach with nine classes
R of thirty children each." ’ : : . SRR
R . 4, "If the instructions that go with a course are not too restrictive, a teacher

o -can. manage with almost &fghprogram., What bothers me is any ,statement T

which suggests that if the pyogram is not followed exactly as suggested, - ‘
then it .is the teacher, not the program that has failed. 1 think that a
teacher has to improvise and adapt, no matter what program is used. Given
‘this freedom a teacher can make good use of almost any program. This
implies that the objectives of thegteaching of French must be realistic;
we cannot_hope .to produce completely bilingual people, in a high school..in
any unilingual community.,'" ' T, , o oo

- m

_* Curriculum Priorities

P

L A study of Table 11.9 indicates that the: teachers in this sample are
‘not in complete agreement as to the long-range goals of French .téaching with
the exception-of ‘those at the Blementary:School level. It would seem to be
necessary for the Department of Education to discuss with teacher groups.-its .
revised objectives, since this information either has not reached the teaching
force; or is not accepted by those at the Junior and Senior High School levels, -

1}
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DISCUSSION OF THE RESULTS ABTAINED FROM THE TESTING PROGRAM AS REPORTED IN
o PART TWO A -

The %eadEﬁ is spegif?éélly ?eférféd to the tables zantainad én pages ~
12.19 to 12.26. A few minutes spent with these will make the following  *
discussion somewhat clearer. -~ ) ' S '

|t was hoped during the program of oral testing to devise various
‘indices and coefficients which might serve as a general type of ‘guide to a
teacher of French at each grade level. By taking into account certain skills, |
wanted: to provide the classroom teacheér with a means of determining the - =
relative ‘standing of this or her-class with relation to the students tested In - .. .
the ‘course of this study. The assumption was that there would be ‘a.continuum '
reaching from Grade Six to French 21, and that stages along this continuum
might be described as Grade Six, Grade Nine, French 20, French 21, and perhaps
_even the grades and courses in between. To achieve this, the stages just
“described would have to be'statistically significant from each other. While
the continuym was certainly obtained, statistical signifance in several cases
‘'was npt.’ o o S : ' .

_ During the analysis of the data, onéﬁgrobIEm'aﬁpééred almost at once.
Except for two measures, average grammatical elements per structure, and
number of questions asked, none of the other tests produced a statistically
significdnt difference between the French 20s. and the Grade Nine students.
(There is a difference in thgmraw scores, of course). In view.of the fact
that some students who weref%ggéily’French 21s were included with the French

“had taken French since Grade Four, /s had many of the Grade Nings, this isT——
somewhat surprising. If these legally French 21s had-been put with the group

to which they really belonged, since they did achieve at the upper end of the
French 20 scale, the différence between the French Nines and the.French'20s

would have‘been even less, S o ’ Co

20s for reasons which | have givEn{gprlier, and since many -of the French 20s

' What 'i's the situation with respect to differenced between the French

‘205 and the French 21s? Here the opposite is true. 1f we put the legally -
French 21s with the 21s, the effect would be to ‘increasefthe raw-score - ‘
difference between the French 20s and the French 215,'3%&, hopefully, _:

abtain scores that were statistically significant.’ tn Mct, in most
- instances, this is what happens even without putting the two groups of 21s
. together. Only the question/answer ratio (which is not signif icantly dffferent:

"at any level), the debcriptive ability index from Test Four, and the number

"of different interrogative structures used do not show a significant T
. differénce. The.remaining measurés are, either significant at the .05 level -
.o at ‘the .01 level. ' - ; * ' ;

Y F
= \ . . . . E
3 _ Since there is not a great deal of difference between the Grade Nines
and the French 20s (although the raw scores favot the latter), is there a.
significant difference between the Grade Nines and the French 21s? Such a
comparison was fot made in every instance, but only'in those measures where
1



no slgnlflcant dlfferencé between the French 20s and the Fren:h 215 was _
recorded, The rationale for this decision is §l1lustrated by the® results.
obtained in the foll ing comparisons. In tife first instance, the difference
g ‘between the French <§: and the French 21s was\significant at the .05 level
" in Test Three (rask erfcrmanée) . While there was no 5|gn|fnsant -difference.
betweaﬁ the Grade Nines and the French 20s, the difference between the Grade
Nines and the French 21s does achieve. 5|gn|f|§anae. The Qppﬂsnfe is true
_ 7 in the case of a sub-test of Test Four, total words: produced. This time,
v g . even though there*is significance at the .05 level between the French 20s
® . and 21s, there is no significancé achieved betwéen the Grade Nines -and the

r o of the raw écgres shows why: while the meéans for the latter group are quite
~ high by- comparison- W|th those of the former, the distribution eljminates any
reaI difference. : :
' ;) Lo = In- analyzlng the results ébta|ned frcm a 5ub test of Test FIVE thg
) ' number of different interrogative structures used, we ‘find that there'is
‘a significant diffeérence between the ‘results derjved from the Grade Nines-
-and the results gerived from the French 21s.. The same is not true of the
difference betwekn the Grade Nines 'and the French 20s. In fact,; there is
not even a significant difference between the Grade Sixes and. the French 20s,
It is this last comparison that requires some explaﬁétucn. The elimination
of one class of French 20s from the total French 20 group might alter the
picture, since the gcores in this class are not far removed. from the average
scores obtained f#r the Grade. Six group as a whole. 'This is not surprising;
‘ ' interms of class. hours, _the 'two groups have taken French fof about the same
o amounttof time, a point-which-should- prov:ide—some—food-for— ~thought;—since-the
same mlght be applied o the Grade Nlnef French 2@ d:st:nctlans,

v Appllcation of. the Resuitg to the Elassroom _ \\\‘-’

What conclusnons may we draw from this discussion anﬂ fram the tables
-, sh- it was based7 There wgulﬂ seem to be three variables which might
provide\us with a basis for dlsgrlmlnatlng among. grade and coprse-level
~achievefflent. These are: the number of items comprehended, the number of _
tasks s icessfully carried out, and the number of grammatical elements per

:stru:ture-producéd The: number of errors made at each grade level per
hundred running wérds bears to remain constant, and even climbs somewhat
- as students move away m the fixed sentences learned in class and attempt
to express new ideas. As a result, this measure does not contribute any-
thing useful and.may even tend to obliterate any dlStthtlDﬂS whlch mlght
jocherw15e ‘appear. - ,

o]
3o
£
3’

¥,

\ .
The Formula given on page 12 12 for PIEtuFE descrlptlﬂn may offer
. some help. The closer the teacher can ‘approach a score of .000 the more -
o successful her students may be at this activity. The raw scores tend in’
-+ this direction,, but agalﬁ,*the introduction of the error factor poses
—problems, . [n any case it might be useful for comparing classes from one -
yepr to the next,. pFDV|d|ng, of :ourse, thaﬁ the _same |n5trumen s are used.

French 20s, .nor between the. Grade Nines -and the ‘French 21s.. A comparison ... . .
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Some Comménts on the Edﬁtenﬁ of thE;StuaEﬁg Tapes e o S

z

Desplte some d%lthe prablems JUS :ﬁéised'éan‘EXéminétfcn of the. fesultsf
gives cause for-some cautious- optimism: With one exception, there is &

‘eontinuum in ‘the average resul £s -at each grade and course level reachlng

from Grade Six and ending with the French 21s, We, are achieving something, -~

The problem {s .that ‘even the- students ‘and their teacherg do ngf’belneve thlS,;

and morale in.a. second- language class is always eqgq shell thin. Since we" are,

‘a;hnav:ng results. |t now becomes a matter of |mﬁrov1ng on those - results.

. ~Two areas wthh have tremendous |mpa§t on.the student s abllity to usa

“the language out on the street. are aural comprehension, and questlcn asking "~

' ability. Both of ‘these appear to ‘be in very great need of attention. In. a.

- way they are Felated for the abllnti to-ask questions demaﬁds an equ:valant'r
. ability to understand them when asked. The student who does not uhderstand -

the teaahar s.question will be penallzed twice over, since. his failure to
respond: is usually taken as meaning that he doesn't know how to -answef, The
comment of one French ZD szudent is worth quoting in thggﬁragard,

] can da the aﬁSWEFE;Euthxian‘t‘dé=thé'§uﬂstién5g“

It must be remembered that in any conversation, thE‘studént'is'spéndihg : "'
half his time either. trynn% to understand the question which he has. just been
asked, or in trying to phrase the question which he will pose in his turn. To_

'-develap this point just a“little b:t further, I am lﬂtFIgUEd by the fact that’

when students were allowed to Form ‘their own questions in the interview :
situation they demonstrated a very high degree of comprehension of the answers.

). must stress that .the. -girls who; were doing the testing tried hard to adJust

__the leval,gf,dnﬂLJ;ultyﬁnE tﬁélr _resporses. to the_interview questions— to- theuafgffff
;gran level of the student before them. Some of the answers which they gave '

were extremely ccmplex, especially at- the French 21 level and, yet, with

. minor. exceptions the students appeared to have no major probiems inunder- -

. that such igq
it would appaar, help the student WIth ccmprehens on’ prab]ems as well.

 standing the responses. Perhaps-the form of the student's question pravndes . 3f

him with. an ?g}tlai problem solving apparatus tuned -to the range of answers e
estion will. elicit. Trainipg in question-asking ability w1|]

The Forms oF qUESEIOﬂS used are "also |ntérest|ng to ﬁgmpare. In the

-entire group’ that was tested, including all grade and course levels, aﬁly one

student used ‘n'est-ce pas?' to form a questioh. s On the other hand, _and again-

at all grade and course levels there is an inordinately’ heavy ‘use of ~'Quel..."
in a variety of forms, including the obvious, such as 'Quel, ‘temps fait-f1?2',
!'De quelle cauleur est votre jupe?', although in this last instance, the '
initial 'De' was absent more times. than it was. present.

Perhaps the most sfruking difference is that between the sixes and

vnnnes on the one hand, and the 20s and 21s on the other, there is a world S

.the FI]mStFIpS’WhIEh they had been wat§h|ng, but somguhac deeper ones,

L4

of difference in the sophistication of their quertlons iN the interview
situation. -While the latter, it must be canFessed .asked their fair share _
of ""Comhien de soeurs as-tu?", more frequently thair questions werevno/ - . - .
longer lifted directly from the text which they had-been. studying of from :

- ., P - . . - . =
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f»such as .that of the bﬁy wha asked; “Paurquan est=ce. que vous Fa|tes ces ‘
. examens?", and then praceeded to denonstrate perfect CQmpFEhEnSIQﬂ of the .2
‘rather lnvckyed answer which he received. - Perhaps a more .basic type of °
“difference'was the fact that the Grade Sixes and the Grade Nires: used 'tu'
rather - |nd|ssr|m|nately, while the-20s and the 21s ‘were more careful with
the 'tu/vaus dlstmctmn when talkmg t% mémbers of tbe ev§1uat|ng team- i

: Flnally, ‘as one of the. girls who had spent a year in France’ with a, _
. French: ‘family, and who had just returned, said, after wotking with the French T
21s for- awhlle, ”Hast of these students would have a little trouble at
first, but | think that. they could manage: reasanably well 'in a French- spéaklng
_ -';Dmmunlty " ,lt is somewhat alarming tE)flnd that neither_ their teaﬁher
- nor the students themselves shared this ptlmusm.'. :
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B Nhat conclusions may be drawn Frnm ;herda%a ﬁaﬁtalned in the
preceding pages?’ Cartalnly ‘there ‘is.cause for aptrmismy but at-the same
‘time there are elements of our - French program which stand in very real need -
'of improvement. Before | embark on a discussion of these elements, hgwever,
| should like to indicate some of the limitations  and shortcomings &f the.
present sﬁudy in Drder to put the remainder cf my Summary into same kind of -

Fa;us. K L _ S S T

H
—_—

leltétlﬂnb DF the Studyf

L It is regrettable that we ‘were unable ‘to taﬁt and lnterV|ew the Frenﬁh
" 30 and 31 grmups. At the same time, this probably worked out for: the best,
since they represent to a very, considérable degree an atypical population.

) wnth|n the great mass of students studying French. The heavy dropout rate

in our courses which the Lethbrldgg Study (Appendix Ten) underlines means -
that the French 20s and 21s’ are closer to "the mainstream of our program..

| believe that both the 20s. and 21s’ and the 30s and 31s should be involved.
in.any future testing pragrams,-lf gniy to satlsfy our cur1351ty abﬁut the

end prcduct.- .

Drnglnally it was planned to earry out para]]el testnng u5|n§ ,
standardized tests such as the Pimsleur or the MLA Cooperative L level tests.. -
"After some reflection, it was décided to use the latter, since the oral, tests o

ST most closely appraa:hed -what-we—hoped—to—do—in-our-own- -testing-situation, —————
Unfortunately, through a series of misgnderstandlngs with- the supplier we R
were finally told that the items Wthh we required were out of stock. This
tragic discovery took place on the Friday before testing began. Queen
- El'izabeth Composite High ,School in Edmonton very kindly loaned us some of the
testing materials, ‘but apart from some very limited testing of .aural
zﬁmprehen5|an%w:th the 21s, these.were not useds An attempt to use them with

he French 20s proved that: thé§ ‘were very greatly beyond their ability in

‘this partncular area, and_theé testlng was actually stopped in mid-stream Far -

-fear that it MIghEFJEDpaFdIEé'EhE results of¢the FEEE=EE -face testing.

Despite this | strgngly recommend that testlng of thg type originally planned ’

be carried ouE, 5|nca whnle we now know to some eRtent where we stand .

within the Province, we still have no basis for aompar|ng our results w:th

~

" students outsndé. - ' ' - , A

A wider Samp]E needs to be seigcted covering both additional pragrams
and dangrent geographic regions within the Province. The students, too,
need to be selected in & more random fashion, Qince, apart from St. Paul
and -Lacombe Counties,. the schools where the testing was carried out either

. werg selected for us in the one instance, or weﬁ? SE]EEtEd by mutual. '
'HEQthatlﬂﬂ in the other. . : - :

Read:ngi writing, and cu]tura] understaﬁdlng were ngt testei Frgm
comments made to-us during the testing, and in view of the low priority
dssigned by the students to the study of the people!whn speak the Ianguage

IR
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sultural undsrstandlng should prove to- be an interestsng area ta explare
. once suitable test lnstruments are svsllable. C : : :

Admlhlstrators st all levels, other tsashers th |nvalved in the
French .program, trustees, and members of the general public were.not’
‘interviewed, FDFtUﬁately, this can bs dcne Falrly sasuly at almpst sny
~point in tlme. : : . . .

— . o 8 : o _

Parsﬁt questlannalrs rsturns were rsgretably Tow, Perhaps a solution
to. this might be-to have an 'advance'! man/person explain.'ahd distribute the -
questncnnalrss a few weeks. prlcr to ﬁEe arrival of the testing team. If. =~
. parents were requested to mail these in to some central point, by the t|me
that the testing:team arrived in the- s;hool nt would be known which
questionnaires: were still not in, and apprapr:ste steps mlght then be taken

‘to ensure a. hlghsr rate of rsturni N

Nhlle sshscls did theur best to PFQVIde\:;\ﬁlth students who had left

' L\ " the French program, this wa$ . not always possible. The solution might' lie Iﬁ_f%f‘

.more_long-range studies of the present .type, studies tq which the population
would be identified before they began French, In this way ,- drapauts could
be. 1ntervuewed as thsy droppsd out, and psrhaps even’ ensauragsd to’ return to
tha program. P " ‘s

It became appsrent -.even during the testing that some Furthsr
modifications needed to be made in the test instruments to deal with problems

~ 7 <which had not even become -visible during the pllotlng of- these instruments.
One example was that their veryfﬁpsn-endsdness resulted in almost no.use of
_the future or of past tenses.’ In order to maintain rellsblluty we decided
o ‘not to make other than very trifling adjustments during the course of the
testing., Qther items will have to be built into the test which will force
the use insuch tenses, although such tests belong more to the small= sklll
type bF tsstlsitustisng . S

; " The’ Gold. Questnonnalre proved to be very lengthy, .and shou]d bs cut
back in length to something more closely resembling its Pink caunterpart.q
Students 'in the lower grades appeared to have no dlfflculty with the-Pink™
Questuonnalrs, but yere somewhat glassy -eyed by the time thsy had ssmplstsd
the Gold one. - In £his connection, | do not recommend the use of these:
ﬁﬁéstiéﬁnairss with students at the é]smsﬁtary level who have not had -
JFrench for at least two years, snd in no case shauid they be used below *’,
Grads ans_ - . . o ) é?‘ o

i

-‘While one of the strengths DF the study in My opinion was face=to-
face testing, interviewer fatigue is a factor which must always be taken
into account. This was watched very carefully "during the. evaluation. To
the girls' credit, even after leaving Edmonton at 6:45 a.m., they were still «

“enthusiastic and still able to react warmly to the students wuth .whom the¥y

were working at 4:00 p.m.

i The most severe ]|m|tat|on of the study was summed up in the comment
of one girl in Grage Six who said, ""These.tests are backwards to the kind
that we normally have.'" - Students of - testlng tHeory will understand what
she meant , as WEII as_the eFFsct that this W|]] Rave hsd on the results.

T
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Genaral Diszussicn DF the FlndLngs

: Ta summarlze Part Three whlcﬁ ltgelF |s already a summary may be
both difficult and unwise, . There.is always the risk that a slightly danerent
‘emphasis may be placed ;nadvertently on ‘some - lmpartant point. For this ‘
. reason, the reader is strongly urged to read IPart. Three - (which begins. on .
. 'page 13,1} if he or she has ot already done séa At the same time | should: be -
" most remiss if | did not attempt to hnghlnght ofie or two points which might ﬁ
otherwise be lost in the amount.of infors atlan which | have -had to present.-
As | suggested at the beginning of Part ur, thera is bgth gcad news and
~ bad news.. Fgrst the gacd néWs. : . : , NE S
In the beglnnlng, at. any Fate, the maJarlty of Etudents are. 5|nzerely e
" Interésted in learning the language, an interest. WhlGh their parents seem to =~ R
‘support, (We.must be careful, however, not tQ imﬁfuse 'learning a Ianguage
and 'learning French', The: Farmer enjoys more” suppart than the latter -among i
the parents,) . Many _Grade Six students in Ashmont’ and Elk Point gxpress
such an:interest, and this in:the face of breakfast-table comments abogt the
‘program from thelr older brothers and sisters.. .The students who dropped
French still conserve gome lingering interest in the ‘study, sin€e .roughly
. half .of them feel"that they . Jiked French even th@ugh they. experienced enmugh
~ Idifficulty with it to make them drop out of the program. - That this interest
is sincere is testtfned to by the fact that large numbers af‘thém would . .
encourage: thenr own children to enrol in French courses. This position is ’
: ‘also supporfed by studefts in Grade Nine-and 'in French 20 who offer as a
- - Cf.pr;n;lpal reason FoF Laklng FFEnih the fact that they enjoy lt.

Th§§e would seem, then,.to be a great “deal more-good W|]I than we'

_ may have been wllllng to‘believe. .The responsibility then becomes ours to
ot ‘capltallze on this |nterest ‘since we have a heavy responsibility to these
, 5 ito ilmprove our pragrams and our dally classroom teaching, matters
abaut wh|ch 1 shall have something to say when we examine-the other slde of C
the problem, in.order both to maintain this interest, and perhaps to rekindle :
the lntersst .of some of those who. have dropped .out or wha are plannlng to’ ‘

do so.in, theégery near Futuré.'rl~ : T

: ThIS‘intérESL is indicated in at least two other ways. - Both the' Grade
“Sixes and Grade Nines along with certain French 20s evince a very real.
reluctanaa to entertain any discussion of shortening the French périod. This
is not' the same as asking that it be'lengthened, | must hasten to add, bt -
: . this7is not the kind of behavior that would typify a totally "turned- of f° v
A po ulatian, ‘There is even-better support for our program, however, and thlS
- tomes aath from those parents. who would like to see the program begin in
,/;:22 lawer elementary, a position which is suppar?%d somgwhat by dropouts from
- the pragram, and from the results of the testing program which has” demonstrated
‘quite unamb:guougly that those students who began French in Grade Four are

betterfthan fﬁbsa whD began later, gven thaugh both may be enralled in the
same t:(pur‘s “ - . :

W
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: . A eeeend aréa in which we EHJDY eonsndereb]e support is in the. area.
‘of - the development of cultural understanding. “Direct support for this.
concept .is indicated both by students in.the Elementary School and by the
, parents’ in general. The concept also receives indirect support From .
v students enrglled in.Grades Nine and Eleven who offer' as one-of. théir major.
' reasogg for: w:ehlng to learn French a desire to be able to participate in. -
conversations with Franch- speeklﬁg people. Somewhat eurpF|5|ﬂeg, those" wHo
-have dropped out of the program express astrong desire to have a Freneephone
friend.. Support for this: type of -activity, then, seems. to. eeme Frem all.-
5vqeertere. What do we do w:th it? : : .

H
fpes

B xr'
i

" The enewer whleh I must oFFer W|th a great’ aeel of regret is thet we
do very littTe., This 'is indicated over. -and ovér ageln in the ‘questionnalire
) responses. Apert from.certain classes where a sincere attempt is made to
develop this type of understanding, for the most part ‘it- takes the form of -
C films of.a trevelogue nature, possibly because these-are all that may be
~obtained without a great deal of, diffijculty. “There is .an unusually virulent
heresy in modern language teaching that suggests that true. cultural under-
stendlng may En]y be achieved through the etudy of' the language. This. much.
| am willing-to eupport myself. In its extreme form, however, it is often _
held that - eulturel underetendnng may only be taught through ‘the language.
v Regretably, large numbere of our etudente do not eurv|ve in our programs
\' long enough to become enlightened. | hope that’| am-overstating the case,
oY but -my discoveries in the area of aural eomprehenelen to which | have elreedy _
Af7T77744ﬁrEFEFrEd would-seem—to- |nd1eete*thet—1f culture~is-to-be- se]ely\eﬂnveyed*WAthwﬁj*A*
o thagugh the language, then we had better improve the aural eomprehene:oe of -
our students. | am no longer W|Iégng to accept thjps particular excuse for
~doing nothing in this area. |If we as language t ers feel that we are - =
" unable to make a .contrihution tojour ‘students’ Jéowth along these lines, °*
perhaps w¢ should turn the whole business -over to our eelleeguee in Socue]
Studlee who might. he .ablé to help. The stakes. are too, 1mporteﬁt ’

PR
\

R

: Perhaps the dESIFE of the perente to -see thelr ehlldren eequ;re eome o v
<form, of cultural orientation may ‘be the reason for the support of the former -
- for the suggestion that visits| to: Freneh speeklng commUﬁntles m|ght be made R
more Frequently o RS : : . -

. The reader may well ask hy i am opteﬂxetle in view oF the rether _
* . Dbitter comments which | have juyst made. Very simply, the feason is that = -
a " Cour major support is for the total concept of learning French.. By eﬁd,lerge
this is not opposed,  What bad/news' | have to offer. is based on details, and
~program details are eemethlﬁg hich may be changed quite readily.- In the
~ absence of ~the kind .of’ euppert"Whieh | have just mentioned-above, however,
ehengee in program. details wou d be a pure waste of time. What, then,!ere

some oF the eendntn@ne which ° requ:re ehenge? . ' - ' R
o0y u ; . . . . N

Lo the|rveb|]|ty to use the Ienj,ege I‘heve eﬂreedy reFeFred to this preblem
" <in discussing the performance ef the French 21s, The answer may Tie in the
“discrete=point type of teeti/ ‘which we nermelly carry out in our e]eeeee.

P }Ef 1 R N =158§L oL ; A




'*%fﬁ a FlFth to one quarter of the: Students-ac each grade level .in fact do prgpase 'L}

Aruitoxt provided by Eic:
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-jThe present Study a tempted to +ind _

~:where -they were Iack:ng. -This is ﬁhe di a wnth which we are‘faced

" must continue to! carrg out. d|5irete point testing, but: it should' béﬁmade

" clear to.the student thai its aim‘is diagnostic, Ehat we wish to find out

. the problem areas in ﬂtder o help h;m be able to. ‘use the lariguage more - :
“effectively in.the re]atuvely unstructured typ sof “testing-which marked: this
!study Student mmrale neéds .to be daveloped and malntalned nct destrgyed.\

wév

.

o | have a]ready refarred to my Eﬂﬂierﬁ ; the cgmprehen5|on Ievels
. of classes as a_whole, It is |nterE§ting that thus particular aspect was. .
- referred to very Frequent]y by.. students  who:’ dropped out of the program é§
sa maJOF consideration in their dE¢IS|Dn " Many 5tudents alsc F:nd’the pr@grams
bDFlﬁg, an lﬁEVILab]E result of an inability-to undgrstand However, there =~
is . an entire area. of student achievement - that .is of even more ¢oncern tﬂ
"me, and that is the area of the student’s perceptlon of how well he is dalﬁg

in our program.f i : . Do _ , L )i: '

At all grade ieve]g pazt Grade Slx,iaﬁe Flfth to one-third ﬁF the

‘J_' students_report; haV|ng trouble with French, Given the high Tate of "¢ = 35_

‘dropping out that seems to charazternza our prcgramS, this is somewhat ~ -
s Surpr|5!ﬁg. what is worse is 'that one third  to tWOanfths of these studEﬁts
erel that their’ maﬁé% in French are nat as good as their marksv.in other~ o
.subjects, For those’ students who -are attemptgng to achijeve & h|gh grade
~point ayeraga for entrance to some pfagram in’an institution at a hlgher
level, this must |ngV|tab]y influence their decision.to drop - Frénch, and

wnll ‘color their attitude to the French prcgram.' Perhaps it”is also“this.. )
perception that accounts- for the. very. small number of students at. each - ,:\*

L tg leave the Fr;ﬁéh program at 'the end oF the year; ., e N
¢ o Mhethar the;r pefieptlén OF‘EHEIF prqgress is based on Fact oFf ﬁct"?jﬁef'
-does not _really matter, sincé it is.the-percéption and pot the reality that -...

' grada IEVEI who exprass ‘confidence. in their ability to carry on a- conversatian-:=

in French r|ght now, or to liveé in a French-speakirng community by the end of"

_ Grade Twelve. The question must be: asked,are our. requirements. unreallsflg? ’
¢ sAre our approaches to evaluation totally .out of step with approaches to %§
evaluation in other subject areas, resulblng in unnaturally low scores ’in

our subJect? | do not thlnk so, and | hase’ my ¢onments  on the rematrks of
many students who ment ioned over and over again in different. quest jons ihat
in testing situations they had trouble with aural comprehension, [“must..
apolaglze for my  insistence on thus point, but | have noticed. from t;me to
_time, particularly ;among: natnve speakers of French who, %t must be . o
remembered, usuaﬁiy ]earﬁed Englngh in Grade One, a failure to apPFEQIEtE '
- just how dufFlcu!t it is to compiehend.another, unfamiliar 1anguage ~in . g'
wnstructured 'situations.. It is for.this reason that,. | usually have somedre
teaﬁh my own studénts Thai, or some similar laﬂgusgg to bring home this point.

" The same applies to native speakers . of Eng]xsh GFQEn mongllngual who '
-are tea¢h|n§ Engl“ﬁh as a Second language. ' : - :
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' ,>One Feasan For some of this failure: may~be . our” 'own’ tralnlﬁg apprgaches.'-'
I haVe begun o questlon the efflcaéy of. the onE day, bag-of- EFIERE S
- “workshop.’ ‘Unless. it is part of ‘a tatal series of such warkshaps or. in-ser
S sessjons, : .all! planned as .part.of an &veral] program, ‘it may. actualiy be -
B ', doung a disservice by.persuading the teacher that he or she.is in fdct 6n.
i =——2 _top of. the prablem._ 1t has been my .experience -that such warkshops%rareiy G
. talk about: theory. underlylng some of our methods, and unless this: théory isi ™ ©
v?; fhgrcugh]y grasped, prablems such as that of failure to- understand spoken - .+
' French WI|| _continue to: piague us. We need ‘to have a program in whuchithe BEE

, , ,.theory , e in
ln agclassraom W|th a graup of students. - S "

e Hy own‘;oufses “at tha UnIVEFSIEY haVE changed drastlia]|9ﬁln thEIr
ERE «.content over the past. few, yéars as. | have had a chance to explore somé of.
' ‘these problems. I must digress a’ “little at’ this juncture tosmake a pﬁint
Last year | sent out my- studants for théis round of student- ‘teaching..- " Orfe
them went to* a glrb who was-in ‘my. Fnrst me{hods .class in, ISEE -She phone
up to zcmpla|n bitterly that this student JKnew more about w why things went
“wrong: than she dld, and it was ﬁut to me’ that 1. had a very real FespDnSIbiIitw
to keep. her up to'date, too. | couldn't agrge more. | have oFFered"‘»-
courses v:rtuaflyéevery snmmer, any of- whié¢h u]d serve as an upgra' N
experience. - Ragretably,.1 don't ,remember ever Seaing the Iady inq
.} come back. Perhaps we need tD;lDOk at- systematnc updatlﬁg GF our in

g; LA = .

Requests for a :haﬂge |n the progr
‘comments made by the students
totally, since the commént is

in whlah the prcgrams ar% used.
, receive considerable attention in th

«, . hot neaessary to abandbn the program
- QUIEE then that a 5h1Ft in emphasz;;

‘ QF tudents who requested no chaﬁge be made lﬁ the pragram was qunt
This Fact,-and the duversnty of.
~ situations-would seem-‘to -indicat hat we. may naed to unterest ours
.in dl?férences in Iaarnlng styies than. we have in the past ds we fo
lockstep approaches to French. Some form of grcuplng ‘as an absalut

« . minimum needs. to, ba:undertaken, a point which is ethoed by several
at the upper- leve154 if we WISh to cut ‘our dropout - rate by maklﬁg gl
prcv:snons far leFeJenges in Iearnlng Strateglas |n_our ELSSSFQém]

"

: In ionzludlng this part QF my- éommengs I regammend to everya,
is - involved in the teachlng of French, the.bulletin of the Departme
Education entitled French as a Secaﬁd\Languaga, Levels-1,2,3" (SEGOﬁ'

This publlcation spelis out in more detail than we have ever. ‘had th
;f! ' SPESIfIéEEDmPEEEHCES which will set.our stuwdents on the road: to.redl;

communication., It is supposed to be 4d the hands of ewery French Eé', 14

‘ln the’ Pravnnce.iJ am assureé hat it ls‘samewhere\ln your School Plg :




rench ls“harder than‘gr

+ - D

v T whlle maklng h|m awara fQF dlagﬁastlc and ‘
o -.*kj I dia easanﬁ af thasa areas requlrlng SPEiIFIZ atteng|an.rﬁ-~  ,~;}*

T ¥ _' ,1~,| o e

g"than!iontlnunng to Force §II students thraugh the sgme appréa:h énd
‘ rate of: de]nvery. R | ».*a_ o : ,

ﬂh:lELﬂ';,l ls,,,,,f‘,"'-f
that many teach Fﬁ are . "

’;ﬂﬁunawar Df |ts Ehanged emphas 5"
- 5905] E FEJEEtEd by teachers.at the upper grade levels whﬂ a,e(pressed
: f_FDr t| ;ﬁ e:ther case, soma actlan needs ta bg taken.A

u

szThe ways in whlch cultural awareness may: be fosEered need to be' ST e

+" .dommunicated, and appropriate ‘materials developed where these are o
_“lacking.. Such materials .as dGiE&ISt need to be ‘made available'more -
3read|l% than“ls now the ‘case to: teachers ipcthe. Ffeld PR

* »'l. i

i
1

ing in thé areé QF E :

EQ-Greater iﬂntact ﬁeeds to be madé w:th peap]e wor

?aahneve th:s gaa]

E I
=

?aHetﬁéﬂs

;teaﬁhnng ta aChIEVE these goahs, and ccntn'uaus evaluatlcﬁ to Eﬁsure= 
, ‘that the goals are, in fact bejng met . almdst>on.a daily basis, needs

- ; fta be more.clearly expressed and communicatdd to teacher’s At all, ?_’
‘ 'levels. The wark of the. Edmsnton Cathalc; School Board in thus area;

.=

=

ERIC =
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sheuld be g|ven wide. publlerty end lte

* 3. More attentlen to. the 'ttensfer"

-f:»\w»Fréme ‘the” véry first days, e

L, Con5|deretuen neede to be given to: eeme Very reel ehengee in the- -

._:ilES .in some seheole with” tee -great:'a devnatlen from the laid:down .
methodology’, -and'iin others the methodelegy is. followed. too elevnehly.

' requjree of the methodology. A S

EVEF they are.needed. O - i
. T R e

. Lo L4 [ N .
2 Greeter ettentnon ne eds to be glven/te the development of. eure]

omprehene|on. This .includes the preparation: of-materials to- further
th|e goal as well as brlnglng to, the: attention ef-ﬁ}eneh ‘teachers o
those meteriele whleh elreedy exlstlend whleh are Felt te be. eppnoprlete- ;

ienguege’|n realistic cofiimun i cat

Vel thi's type “of - expreeelgn lnvolve, R
something slightly less than” Flewleee ‘use -of -the languege.v The gae],7t .
‘must be to communicate while meking as few errors as possible. The'
competent teeeher will -be able to ereete ‘such, eetnvntles,bwhllezy,r:t
keepnng the petent:elbfor error at - ‘8, mnnlmel level e T

',i»’*"é*:
. R D . ) R

methodolegy'ef Voix - et inlages where it is intended to reteln”th|s~5;“ »
program, . Peredex|eelly, the eoiutlon to leF;eultles with its-use- .',:;

. Teathers who do not Feei that- -is helping: them to eehleve their .
geele_ehou]d be free 'to euegtitute other programs. for it, The .~ .
essential point'is thet the gdals be eehleved whetevet changes: thls e

LA

5 The lnfiuenee of the Un|vere|ty in the area eF wr:tten ekllle is
‘_elready making itself felt, Censlderebly more emphasis on- grammar- and

‘ eomp]e|n that this “is.the case. Let us be very eieer as. to ourl.own '
" objectives before ‘we beggn te ettempt to accede to whetever de’ende

"ere mede-on ue.,;"' =t

‘TeeeheriEdueetion s e L

‘composition . js begnnning ‘to be encountered at the upper grede levels
than was ‘the case a: few years ‘ago. .The fact that reading and wrltlng
act as perceptual “and memery=a|d|ng devices is accepted. The
is that too great-an emphasis on grammar and’ composition will be made:
_at the expense Dfsthe oral ekllle., Students are elreedy begnni'

~ parts of the Province in such a way that undué’ hardship is not/
caused to. anyone. {n the light of what is being learned e]mee:kj

%77 ’ 'Eaﬁsi : ' ;i‘v 7 R =

There eepeére to be a neeﬁ'for some everell plan wh|eh will, ‘ensyre.
that systematic upgnedung may be made available to teeeQere ig £

about modern ‘language Ieerang;*preperetlen for medern language -
,teaeh:ng is 2 career-long activity which cannot be satisfied/ entlrely
by hit= er—mnee in=service sessions.. Those teachers ‘who do rot wish to-

" participate in such programs must appreciate that tenure implies an :.1?M

oblugetion on the part of the: empieyeesto keep himself up fto dete, end A
an equal oblugetlon en the part of hie empleyer to prevud* edeh“trelngng_&;A

K]

B e
o
(91}



S eFfe:tlve:taaLhers DF Fren;h and whe work. well w
-,}nT~.teacher5 should be: desngnated ‘as Eonsultant féa:hgrs.'-- i L {
vlvwadld prgvxdg a settlng whrch cther teacﬁsjs mnght v:snt,«nﬂ whlch ﬂthar : f/ﬁ

"-.~x‘f"'d|s;-:usslc:sn D’F wha:; was dane, and where lmpFDvementS i aPPrDach nnght o
S be ¢ade. Vndeotapes of ‘such teachers shguld be prepared demohstrating  ° / v
'?fgspegiflg aspects of the pragraﬁ? Th%se should .hen be made avai]able ,

2 to. tea;hars thraughgut the Province .for observation in their own , . 0/ ¢
”VLSEhan SIﬁée most Schoaﬂé.now have access—to the- ngcessary eqU|meﬁt s

=~?‘A St beo ‘-
g N S

':nycatlgn ablllty are understoad by thenr students befcre they /
r‘teaahlng. Thé mattef of presenting a- culture needs more"
ay .teachers comphaln that they do’ ﬁst know how tg go abagt

':71ntdeQi|ng Re target. culture Lo oo . : s %

e

CE

Y

determlne to whaAAg

..or. makes more dif 'c'lg the iearnlng “of French. Do we need |n some’. .
‘cases a different sroach -to the teaéh|ng of Fren;h than that used ‘
W|th the bulk Qf the papulatlcn7 j ! coo v/“

s

. ,r;A
‘f*‘ffW*E”*F]QEﬁtJFFaﬁCEphone students DF ~the same age ~should- have the ‘same; tEStS"*“*;Tﬁ“
admnn;stered ta them that were used in the study to see whether,ar ﬁDt )

3. The recammendat|ons that were WEﬂthﬂEd in the SEEtIDn ent:tlad A
'leltatlDﬂS QF the Study need ta ‘be lmpleménted in.any future :

tastlngy

[

7 Q Flnally that a graup of Students be selected éﬁrBSS the PFQVIﬁEE in .

i . a variety of ‘school settlngs prlor to their lntroductﬂan to French),
. ‘and that these snudents ‘be fol lowed thrcugh to the point at wh|ch
; they either gradaate or drop French to agsesg thelr attltude and prcgress
‘as théy move thrﬂugh the ‘grades. ' . ,

C A§3~ ' x';x'. B . - ‘f;. oy

A s . . N . - ’ - : om g ' hs
AT L] Should\like to. c]ns /thﬁ Etudy WIth a thﬁught that is not A SR
" mine, but” whaéh says better than | could my. Feelung about a very, key I
470 pgrson in thlS whole businegs. cF‘learnqng French:™ it was-said by a_ N ok
o4 - student in Llndsay Thurber/é;gh Schaal Ain Red Deer who: zanaluﬂed hlEv . "\:

qua$tlaﬁna|rq WIEE the ¢o
L .




~Appendix One . ‘GRADE S1X STUDENTS WHO ARE- survey Number | T[T
T Nor TAKING FRENEHJg B I e e o annt

.-.‘ -, : ‘ .ﬂ“

R _Name T o

lF‘_amiW:_Né‘mé, ’Fi’fst.ﬁéme E

Fi > - e

L 2. Sehdol . Loy

v

";EBa',ASe (as of today) , j;” ) - :t¥'~ R .%;Ar

), ' S "E Years i’;_.gx s Hanths !1“ .

ﬁi:;what 1anguages can ygur parents speak bESIdES Engllsh?

T

“How many peépié;dc yéu kng#iwhb-éan'spéak F%eﬁch?f

" : . N : ” -

. ._gDQ you ‘have alder bruthers and s:sters who took" Fr

o jf~ar in hlgh szhocl? 7 ' e f
U o T Yes l' | 5'j.-Na /

2

IF your answer’ to the last questlan wasP yés hgﬁ'gé y@u;thfﬁﬁ"tﬁeyiféitf';

B abégt thenr Frenth cnurse?; i

Plaasgd with'it'- :L v ',ﬁ.:ﬁgt ;efQ pieéséd with ft:f fl”“-;{',"

LA . N

‘;';;jg;' Haw wauld you dESEFIbE ycur marks ln most . oF yaur subJa;ts? ? Lt B
RN T P S | L
L ' - B SRR LA ' Vary gcod ':;] e

Cogoed [ , f_$ f‘-f"';  -
g EAYEFag%"}[ZJ 1_‘ %_  .vx;; _':;x

'

! . P T j; . _}' Interested - ,
S DDﬁ t really want to L;l

. B ND Dp|n|an .- ﬂrngﬁv'i B ';','
. = ’,‘,‘ : E *:! ) o ] aj - .5 ) y t
10., . ? yau thlﬁk that Everyane shauld\study French?:* e k
e - |
‘w! ( y@u would loEe 6 talk about thlS a but mage please use the,spaﬁe . .
erneath or thé baak ‘of thls page) P ol N

. &

,[es

L W ’ < S P




is we've insted same af the tb;ﬁgs that pecple Iearn

”h

]D BEIG .
'x\ abgut when they study Freﬁﬁh FLeasé k'ad the’ iist ;areFully,"”

YT Thed _place a. number- l;_; in thegbax beside the reason- that ls;”““ _
T 'jzv; mast |mpgrtaﬁt ‘as -far as yau aré :anerned a- number 2 xbeside.{;'“
R the! 'second ‘most important Feasan, a: number 3 % bes:de the oo T

S e th;rd and so on. ' _ BN _ B T

= [ -
. I - A e ' B . 3

-

-

1

o ‘T?Q a. To: ée able t$ wrlte the. language. § _j  va 8 .::I:-  B

;'ﬁ_; S fﬁ b, ‘Ta be able to 5peak the - language,'; ,' 1».aAAbe ant B

L , . _Aé; To be able to learn abaut and understand ) I R —
" B -the people wha use that laﬁguage. : e

Sy _’a; %éubé"éﬁiexté_fead tha‘laﬂgua;

P LT ' *‘:f' T . R
’i].’-Jn the space belcw,,plgase tell usi‘;y yau thnnk that iy is e N
‘important for people to-study. French.: (1f there isn't ‘enough « . %
Foom, pleasa EDntIﬁUE on the ‘back, DF thns page) L R

I

-
£
oo

Aruitoxt provided by Eic:



,_TH_E*_AL‘BE&TA‘MQ@E‘RNJLANGQAEGE";QTUDV‘ S

Farfthe Fcrlawnﬁg bhree questuani_\WE d appr§§|ate VEFy muah havuﬁg <
rlnnfarmat:an abeut bath Father ar Hather. :

. HDZPEF o o P :
k %>i : 3;-r-can S,Eak the fall wung Ianguages I ':i -fj - o
B o ti{f“ n;gg}7g~7," Father T P LU

4 o N ;9,'|‘§aﬁ read thg ﬁ?IIQWIng Ianguages ,'-’f‘,l ST {4 ’“7 'V'IT-*fﬂ;

o / Father D A

s * . S . o L
. . = N M . . TRr .
[ 2 S - / . .

;/’Vriﬁéﬁﬁéf

5 The FQIIGW:ng languages are used in our: hcme ' T

1'

5 we buy or subscr;be to magazunes or- neuspapers in the Fallauung

;'languages 7f7 e

— A

'Zi'l iDmplEfEd:SChDDI ta;zﬁg end»@F,Gradngfﬁatherfw_

l. ‘ . A ] ’ » (Hathér)r B ‘ ) » ! U . - "li

'8, Duf#ng my .own school days | studied theufg1lcwiﬁg ]aﬁguég§$t 

L ' -

o - o Kl ) : _ ,. . :_! ,:g>
i . -

' R i i

E WEre yau satisfied W|th your own madern lar gua e classes?' Yes . No
Q - e

¥R

(IF yau would Ilkc to make - Further ccmments please use the back *)

ID Do ygg have other ahlldren who are studylng, or who have studied.

S ' French?-“é ' N : o0
: S C— o Yes - fo

11, Are you satisfied with thenr French prggram and with their- prcgress?

(Please answer on the: back of this page) o R B

o e L 199 - !F‘LEA‘SE GD éNfTo:'THE NEXT PAGE




19 The thiﬁgs that I dDﬁ t |lkE abaut my chlld A French prcgram are

o ;ﬂ : THE ALBERTA HDDERN LANGUAGE STUDY f

¥
. R - e 1y
- . X .

Part Two L - AR A B e,

“French.

Belaw we'lve llsted several ‘reasons wh|ch mlght be. given far studylng
‘P]EESE read ‘éach one careful ly;" and if this is one 'of the FEES@HS

that played a, part in your decision to have your child take" French please
'_ put a. the;k maFk Iﬁ the bax beside the questlgniﬁheak as many

“*-

,77,77777- 5_waI -need ltﬁtﬂ gét -a JDb

THE ETUDY DF FRENCH CAN BE IHPGRTANT TD MY CHILD BECAUSE HE (SHE)

: hE
Needs ltain arder ta F:ncsh hlgh schcal.

2 wcll be ablé "to galn gaad ﬁr:ends more EESI]Y among Franzh

.faspeaking pecple.;-

73; Will be more respested bezause of h|5 (hEF) abnllty to

;5_5PEak French % »\

_QQ.AWcII undEFStaﬁd the way French spéaklng peaple live andf

think, better.r'

as you wlsh

+~ T

- 6 Will be. able to meet and-. talk wnth more pegple.

,i’:ij

¥

L

7 w:ll nct be really adusated unless he or she is - -
R FIUEnt in FrEﬁzh T g . L

Canada is rapidly bécgmnng a brl|ngua| zauntry._

WJ]] need it to enter Un|ver5|ty.

8
E 9 -
[::]‘ éL; Other reasops (Please list on the back.)"

Qﬂ the next Few Ilnes we've Ilsted the maln reasons. far st

- a

|

Y
modern Ianguage. ‘We'd. appreclate it if you would read tﬁég
then put a | beside the reason that you thnnk is the most - important,
2 beside the.one that you think is next in lmpgrtanCE, and a 3

7be§idéfthe ones that yau th:nk are least important . .

.
oA

'}IjZIJZEhE abllity tg read and wrcte the ianguEQe_gi -
: ' A thE ébl‘ lty tc speak and Uﬁderstand thc—:: Iaﬁguagg

' penple whc speak the Ianguaged T e

— . . L s

THANK;YDU .

t 2()D-# ";:

; :f the ablicty ta understand “the palnt GF view QF the '

thraugh




L 12 The de¢isncn as’ to whether cr:nct-mysgh:fﬂ

S U F ench shauld be made by! £y Cre :

1; the 5tudent . the pafents 40 )

-ﬁi'ﬂ. ]3 l Feel that students shculd begnn Iearn;ng a sacend language .n

F . ) Gradg 5 gr‘ 6 . »
. o | Grédes 7 ta 9 i ' '
s " Grade 10 t iz[j
o f rades 0.

\§~rs,‘fogleafn

[

Iass than SDO haurs-

MEFE than 1000 hours ,;

enaugh French tn IIVE wuthaut toa mugh trgubie in a Frenchﬁ.' "
,__speaking agmmunlty¥wmuld prabab]y take: (piease che;k cne)

betwéen 500 and 1000 hoirrs: }’ no idea| o
16. \Ta what leve] of competence do you waﬁt;yoyr‘Cﬁi%dftg"1éafnitﬁe . %
v - French" language? T h . T
1 ) . . : : . i
i ‘ . , . -
: o aBle to ask and aﬁswer s:mple questlons. \
. - ‘,, ,s(,ﬁ,i_ g = \\
L - - abieato talk easnly and understand a: AT .
. discussion in which he or ~she is L e 5
A N lntEFEStEd , — o )
- - .able t¢ live thhgut dlfflculty in a o S
- } 3Frenchispeakrng communlty. _ — v
) ab]e to' read and wr|te the languaga - Lo
'_nane of thése rEESOns (Please explaln -
Py on. the back QF this page.) . -
¢ - B
17. | would be in Favaur QF my chlld VlSItan a Frﬁﬁth speaking . .
commun ity For a, few days if the appcrtunlty came” up . _ T
R S o Y s RO
+ ' 18. The things that | llke mast ab@ut my- Ehlld's Frénch program are: Sy
' o v N L - e
/ N
o L/2 " PLEASE GO ON TO THE NEXT PAGE-




© . THE UNIVERSITY .OF ALBERTA
| ‘EDMONTON. CANADA T6G ZEt .-

BT ﬂgvi‘.t . i .
FAELII_TY QF EDLIGA"FIEIN -‘~/

'H'r ﬁF li;nu An\r EEH 'ATlaH ’

i s

v v "* May 1},57»1975 s ,

' r{s:hpal has asked me to. ﬂarry aut a survey oF the French. language pragram _-
Lo %‘;fnn the Prav:nce of Alberta.’ Ng are trylng tc F:nd out from parents,»; .  '§%.
 student5, and teachers what they think of the pragram that we have nﬂw,'k¢' - "
_’E but ‘more . |mpcrtaﬁt what kind of ﬁhanges would they like to SEElmade |
v Liwhen thé tlme Eames ta brnng in hew, pragréﬁs. while | do have .a chan:e,
I,by nature of my wank at the UﬁlVEFS[tY, tg say Samethlng abgut the French
prggram, | have often W|5hed that ; ﬁauld say’ scmethlng abgut pragrams
Va.v';,_ _rn-cther SUbJEEtE. :it 1s for th:s reasan that we felt, that we. wauld lnke
. ~to’ lnvalve you' Iﬂ any -changes that we might make by requesting yau to ‘

jfl]i aut thns questlonnalre. “We apolgglze far makgng thls k|nd ﬁf demand

%kgn your tlme.
‘ P]gése Flll aut the Enilﬂsed questlannalre asg complet&ly as ;'
possible. - 'If you WISh taq add further ;amments please feel Free to wrlte
4 - on the ha:k of any of the pages. To ensure that your questlonnalre s
- reﬁéxps as ;DnFndentlal as possible, we 've ldentlfled it cﬁly by a ! |
number and havg prﬂvnded a stﬁgped, selfaadressed envelope |n whn:h ta

return lt to me hEFE. D0 NOT RETURN 1T TO: THE SEHDDL. 7 : , . ; ‘%,f-i

' Since. readnng the some thraé thausand questlnnﬁalres and

;early in the summer so that my. staff can stnll have 3Qme hglldays, Ibd ’ g?
~  be very grateful IF you- wauld complete the questlanﬁa|ra tonnght and

;.put it in the ma:l tam@rrow. Thank you Far your halp‘

202




THE ALB ERTA HDDERN LANGUAGE STUD? . P

l; ‘) .\'

T [

L

W R : A
: ; Lo RN

f_* : The people wheiere‘respen5|ble for Ihle etudy are: trylng to” Lot
|mpreve modern language courses -in the Province of ‘Alberta. .To do+ .. .
> - this we are telklng to a great many students and eeking ‘them for their : ;’
‘. _opinion of the- courses wh|eh they have taken. |In_most- surveys |ike e
-this, only students-who are-still- tekiﬂg the language-are -asked-for - e s
. their opinion. . In this; study, however, .we ehpuld like to hear from f"
‘those of 'you who, for:one reason or -another,. are. no longer enrolled N
~in the -French, program in order to, flnd ‘out why you decided not to ..
“continue. By listening to what you have ‘to say. about the program,
we ‘hope to be- able to change’ some of the thnngs that may heve made | . ;.
you decide to, drop”the course. Needless to say, your answers will = -’
\ be kept confidential and will only be §EEﬁ by Dr. Perker and . hlS T

eteFF at the Unlverelty. s

R Tt's pe55|ble that we' mey ‘not have llsted all’ the Feesens thet ;
i you: mlght want to give for dropplng Frenc If there are other e"‘ L i
T ‘reasons  that you, would like to mention Skeether comments that -you would o
like to make, we've left @ space at the end of the questionnaire for: ‘
you . to do this, We often find that the comments that peeple wrlte in - .

:etlthe end ere’emong the moet useful . nnFormetueh that we get E v

) =

 After you have eompleted thls pege, p]eeee deteeh it Ffom the‘
rest of the questnenneere and hand it inj sepe etely. This WII] help
te keep yeur answers eonfudentual d o ‘ S

; L .

Thenk yeu very mueh for your help¢ S

1. Name ;e,] e I i
Femiiyﬁheme L C. Fih;ﬁ Names - .

i

2. Neme of Scheel " L ;”17: B ﬁ : ,_:n;:Wthr ;,;f

: 3 City or_ TQWn in, -eh school fe ieeeﬁed - -
, : i " " o

_-\ o iy | .- T | o

L, Grede»zn,wh1eh youvere now- enrol led.! e

e - e . . S o B . ) : g ,
.. . i . ) . . 1 .l’ ) . : . )} -

3/1

——




3
'}

L. Survey. Number |

]

. , L o ) e
s R
. 2 m ? ® - .
. ' o | = G
: . - . N - N

. . THE ALBERTA MODERN LANGUAGE, STUDY

Personal Data .o, o e T

-
a o=

— | — I = : LT =e . TN,

1) Haiéi[ikl\ Eéméré;!fL?J ]?L?jf(F}eéseﬁcheék:cné)!*'~» S

L , . - - , R R
-t - . . . TS . A S w L lg o . o L ) o
2. Age S R S ' T T R AR L

v 50

i o R years mﬂnths ; et

JRp—

* e

:3 Present Grade ln Schaal 9, f;f[’.'

LY . . ] ——

!F-':chefr ‘;7 4

l+ | ha)’\I;c:mp]etEd the . FaHmeg cﬁurses and/ar gi'ades m Frem:h

. (F‘]ease chg\:k ali tﬁe gnes that app]y to yc:u) ‘ o p———— — , R
y T —_FFEnc:;h‘ C?"rade Fc:ur E S Frencﬁ mlij ' Nété;_etaﬁrad_é;lﬁ'ngs‘
R L Frem:h ér‘ade Five . LE[ ' ; ,Frem:h EDrgl .
IR .iFr‘;m:h'Erade Six : f:] e o i ,'1Franch 30 -
Frém:h -Gradg.Séveﬁ- Ij S “ Frénch b1 E]
‘.Frgﬁgh;Qfadé;Eigh;1j;] ;{ fA’I_' =‘i:_French 21 [Z]
- French Grade Nine ——r .7 .. - French 31 Eij:'

B s - D P N = L [ S e,
3 i . ¥ h . - 1\ &
LI B . B T L, ) o
- . -

' pther courses in Frengh _

Thesé courses are’
s | for students in’’
| Grades Ten to.
Twelve. o

. : —_— P e L B R e

R T Mast (:rF my~ Fl“eﬁ(;h teachers.Were __Men| | . Women | | -

co e T e ‘About’ the_éame’nuiti«%' of E;Et:h.lvnfl A

Fula

N : : ’g"
O Y ‘.

" 6., {uriﬁg most’ DF m, Frénc;h courses my marks were - (thase c‘hec&{i@ﬁe’) : e

. .Exrce.llant VaryGDca ' E;c:xcad _l Dn,ly Fanr, F’QDF ‘ '

———— ta s

—

A Dn the whole: I,:I\i.kelq.yf‘rénéﬁ:. (’Fl_aagg ;Hgék t;f '

e Very machr :1' abit| "

P * \ . ° A : N
. . _ _
. . - : o

8 gPlease Ilst any ]aﬁguage Dr languages whlch ev her of Dur parentsl; e e

. o - can spaak besnde Engl 15.31 o g

;- N e - g ] - s i _

-fS; wﬁét languége~5r=‘iaﬁgué§35 aré:u§éd1in your. *héme bes ides English? =

LT /j o i “ N O

\ i _g- o — e 3 — . g S’. R '. _ = 4I T ' . Xs_rvl.ne

\;\\.

¥, N

e

1(3 H::w many Peaple dcx ycu km::w (athgr than yaur teaﬁ:her aﬁd thase whc:z

have Iearned F'F‘Eﬂi;h wrthﬁﬂu) whD speak FrEﬂQh? | B T o

N Tt - 2 .- R =
: s ;

L.
L




-THE ALBERTAH g | LANGUAGE STUDY '
\"ch the Student - SR ST VI
. 7when someone decides  pot ‘to continue with Fﬁen;hxthéré are
’ : _usually several reasons for this, Please read through the reasons
‘given below,. and put a check mark.in front of the number of all of.
the reasmns that’ |nf1u3ﬁ¢ed yau in- dezldlng not ta go on wnth French; -
X . "3
Usual]y, however, thare s 3n& reasan that really helped you, ta . _ i
, - . -make: up your.mind = a FeaSGﬁ that was more lmpartant than all the S T
¢+ .- 7 . others. -If it is one of the reason¥ gjven beldw, ‘please underline #t. « * '
., . Just in case we've missed aﬁy,’w*kve left room En the 'next page 7
to add any other reasods. |If there isn't enough space, please write’ ““,
on the back aof' this page or the next one. . o ‘
=y Lo '=E§=______i:5_§;_?§i e |
’ e d dQ not need a 'EHQUESE fcr ‘admission to. UﬁI?EFSItY; - T e
. _ 2. b wasn' 't laarnlhg Eﬁaugh to JUSEIFY the tlme I was 5pend1ﬁg on it: ’
" 3. | lost interest in stud |ﬁg the Ianguage. . '. :' ) »'}
L wénted’téiﬁearn;hgw to veak the language and l dldn t thlhk that
o . the courses weFe-éoiﬂg to help me Very, much, - L S R
5. My marks were so low in French that | didn't think that | would make
it through the next course, : e o L
e 6. <l failed the last course. "i_ . N ' 'Eégg‘_ -
7.-We weren't learhing how to read the language.
. 8.¢1 just didn't feel that any more French WESEQQFChwhifei 2 o ) '
. 9. | didn't study enough to keéé up with -tho class,
0 )
10. *1 wanted to take anothér subject instead of'French,:
*$ wuth the rest DF the Elags. .
‘o g 1
12, There was too much homework.
13. The teaching wasn't very good. . g!: .
b, We-didn't speak the languagd very much in class,
- . 15.eWe tried to caver too n@Fh material too fast, ' . .
. : - . . L o ’ t ‘
16, | didn't like the -tesacher. - )
- [.:
S i . . :
. ' {3 7% - P h= 2 a
f 2005 RN




2

' !(

21,

22.

26/

27.

The repet:tlan was ﬁurcng

S

29,

30.

31,

33.
34,

35.

36,

L 321

‘The time that French téak wag hUFtlng my marks in my other subgeqts.f

- L4
] aﬁ]y intehded to take French this Iang anywayi < '

dldn t have enaugh t ime to‘gtwdy the language as mugh as 1
needed to. -

Therewas tbo much grammar., __ . S .

[ found that most of the time | couldn't understaﬁd-what'thé;teaéheﬁ
was saying, ' ; ‘

©

! reéliy wanted to take another language instead.

The language qu!tq@ shard for me,

There wasn't enough emphasis.gznthe_}ren:h or French-Canadian people

and how they lived.

| didn't really want to study a language, but | had to, so 1 stépggd
as soon as | cau]d. ’ ' \

“had to take agcther subject which Eaﬂfllited WIth French. on the
tlmatable. ‘e

28, We weren't learning French as fast as | thought we could.

None of my Friénés waréagging.ta Eake FFEﬁCh... N
| couldn't spell very well.
French classes were very boring.

My parents didn't really want me to take French.
&

) . . B g \ . R
| found that | had a hard time answering the teacher's questions.

THQ school that l went to didn't have the ﬁexL course in French.

1 wantéd to take anath;r subject which conflicted with French on
the timetable, -

Other. reasons (pl{a.v cxplain in the space below or on the back of
this page).
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ThIS is*the last part of therquesttonndire. Fdr this part you -
wnH need the |BM answei sheet that you have been given. F|F‘éi§ of all,
if it isn't already there, please wrnte your survey number ln\thﬁ

blank space at the top. e T e ® B ’

"Below are twenty statements about French in school and in Canada.
Please read them carefully, then decide whether you agree or disagree
With them, on the. I1BM sheet in Part 1 you'll find numbers which match-
-“the numbers beside ‘each statement. Beside each of these numberS&Qﬁathe .
I BM sheet’is‘a SEFIES of bcxes Al,B2,C3, D4, 'E5: .We' 11 use them this -
way: e v . IR T =

If y@é agree very much with tﬁé sgatement,‘darkEﬁAA]e 5=bé -

{i If you i?ﬁérally dgree, darken B2. ° ’ _ : §§
l JIf you don't Know or don't have any opinion either way, dérkeh CS;/S_

5 o . .
If you generally disagree, darken D4, ,
ral =9 A _ . p
If you violently disagree, darken E5- .
1.1 hope to study French again some time. @ .

2. 1 think that all Canadians should study French,

i s . L e B
3. Frepch should be a compulsory subject in elementary
4

French should be a compulsory 5ubJact in !unrgr hag' sche

"5, French should be a compulsory subject in high school,

6. | think that any Canadian who wants to should be able to learn Frgngb.i

7. My parents feel that studying French is a waste-of time.

8. | liked French very much when | was taking igil
9, 1 feel that Canadians are belng foreed to learn French.,

10, Even 1f 1 couldn't’ speak the lanquage 1'd 1ike to learn more about
French Conada and France, ’

11, | wish that in our French course we had studicd more about Quebec,

12. Most of the French teachers that | know are really good teachers,

207
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;:!;éiliké to Rave aiFrench;speaking person as;a friend.

E_lff:Same of ﬁhg mﬁfié from Quebec and from France is reé}ly‘gréati

& 15_ I'd like to bérag e to watch French-language telgv[sidﬁ‘prggraﬁsi.
16. Whéﬁ | Sf;airted or .

the language.

] R N » . , .
sfudying French | really wanted to he able 'to speak .

. 17. When | étarted French '| really wanted to be dble to read thé‘]éﬁgqage._':ﬂhx
) . . % i — B A ) %

- %%iiAS*many Cagédian as possible should be bilingual,

19. Most of my frierds think that igarninﬁ*FFenéﬁ is a waste of time., '
. . . - | ' . .
20. 1'd encourage myﬂéﬁn'&hiidren to learn French. ~
;_{ CoF - B

£ : -

j ves

o iAfddﬁirtricnaii Comments ' .

-t

LM

- /6 .
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+ To the Student . . oLt ) , " .’

For thls part of the questuonnawe yau']l need one 18M Answer

Sheet that came with part one. First of fal-l, if it.isn' t, there already,

3

L) : — e —_— —_— -
S £ i

i ’ * N = =

- write your Survey Number E‘_ E!’LE:E]EFL"( spa:e}'iggt-ha top pﬁf the liBM Sheet..

V' 2\ 0n this page and the pext ‘few pages we've wrntten seve,ra] ::omments

- that. peapla somet imes make abéut their Frem;h course. You may or_may

T not agreg ‘With® them, To shc)w ﬁaw you Feel about Each r:r;;smment read the >

.,serlten::e,. then Fmd the same number on the |1BM Sheet and dar‘ken in one

of the dotted lings beside’ it on the Fol]owmg basis: L.

If you agree verz mu:h \;ch the Sentence, darkcn m .

: - “ . If you more or léss agree,,darken 1. e Tt
_If you don't know or |F yau have no épmlcﬁ, darkeaﬁ*m -

COf you ‘don't agree, darken ‘m ' "Vw- '? o - “_}F-

. . = . _ o : = . T ~
If you.don't agree, in fact you re, véry -much opposed,, 'darken lﬁlES;)
B ) : : L3 s i

: deininnl If the sentence, doesn't apply tb what -you do in your t:lass, sklp
e _ that question number, %nd go . on E\{;hﬁ next sentence. . Be sure to

\ . put the answer For the next sentencd" in the rlght Spac;e, though

. E 2. The c:ntc:nt:izf that ‘we are,- Iearnn%" re the kind of sentence that
will be? useful m a comﬂ:rsatnan 4#|th a Franch person,
: 3. LLarnn\ng how t® pranauﬂ;c FFL&I’ICH at:c:ur@tgly is very lmpC\l*_taﬁt;

L, Odr Frepch course s very good for helping usilcﬂrh how te wrdite French,

. 5. WEhave a lot of differept activitias in ogr French class,

6. The materials our tdacher uscs ssuch as buuk';, tapes, pictures) are

’ ~ 2 . v
3 very good, d ©o . .

A Time seenmr to pass very quickly in our French clags,

o ' N B * i N N .

Bu 1 find doing oral deills (such ay pattern drills) very Lm:Cnc:j?
. . %+ T,

f ”_~

‘ PLEASE GO ON TP THE NEXT PAGE.

*
v .

‘ .2,»” Ty
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Aruitoxt provided by Eic:

21. T Vike it when I have to answér a:questn@n in FtEﬁcﬁ; -

;LD.," ‘d llke zo Sﬁend more tlﬂ‘lE using Er‘em:h in class to” talk abaut the ;>

things that we ‘are nnterested in, - but which’ aFEﬁ'T xnsDUr Frensh

‘ L%urse_ = e e om - B i
1_.,1 i ke t;%héve a text Far'tpis?éﬁarse T ;éf ggf
12. We ‘dcsﬁ t,;hav'e enough time -‘"ﬁf‘g] 55 ‘to, practlce speakmg Frendﬂ

Fi.'

tejﬁx;ber as‘ks me. -, '5{‘ B . e e
_ 4, U — SR
14 French clats pernads should be ghorter. . A ).-z :

i 13 HDSE Gf ths 'L‘-Aame . d(jﬂqt kr\«:sw hD\( to ans,wer %e ﬁuestlons that thee

15& I‘d like to uave a prnnted gy of tha sent;nsfg tha; e a Ieagnlng
iQt &E;

A7, 1t 15 a gﬁcd dea to have tapes with dlfferent vonces speaknng FrEﬁEh
‘£

16. 1 Flnd thf‘oral dr:]fs‘that wg da in claas help me

18, Wé*aren t really fearn;ng to speak the Ianguag; R e
% s )
" 19, <0ur French course is very good Fmr helpfng peaple féarn hgw ta
, i .
undsrrita‘ﬁrd ;gmc;one who is- Speakmg Frénch, . . ot

ED NE do"more Ea]kmg in: French than Ehe teac:her daeg,f;ﬁ

# = LI

220 | enjoy rebéating after .the ‘tape. - .

23. 1'd like to have ma.re lee to praétxce the' sen Eengqé that are on the
dsg’st S . 2oy M

& : ~r . 9
tape by mygélf . f,. )

5 =

. [

24, | use the takgﬁhamg records that go with our course quite a lot’
“(1f your s;haal§g§%s nDE have take=home reécords, leave- th|§>an5wer'

blank) . i S v
25. 1'd like t@whaVE:fakq—hémgifecbrﬂsiaf tapes to pra;{icg @ich'atﬂhomeg
26, We Ig:{lar‘n ‘too much material e:vér'y I;daV?_ V
27. 1'd Iikcﬁté Havu a French=gnglish dictionary.
28, 1'd }ike to have a qiétimﬁé;y with the definitions written in,
SEWQJE French that | <ould understand,
29. The time scems o drag in class Wh%ﬂ other students arc repeating

after the tape.

1

30, 1 can wvsually understand what the leacher's explanation in French

ol Uhe new words means, .

“31. Once | ohave understood how a new sentence works In French, | have

no trouble making aup other sentences just Pk dt,

2/? . PLEASE GO ON TO THE NEXT PAGE

S 200,
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_l'd I;ke ta ba abla -to PFaEtIEE Speaknﬁg Frenzﬁ wuth tha Dthgrsiiﬁ
- my f:]as\;, more, then.,_. , e L 2 oL . '
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i have diFFiduity in repeatiﬁg af£3ﬁ the “tapes :

#

td llke to spend more- time ddlng wrhtten exerclses.

A French :purse ]ike our§ is-very gddd for help|ng pEOp]E Iearn

- B sAow ‘to speak French, ‘ : o ’ S '*,

-.i/ 3

m

‘of how well

. the

-We spend qulte a blt df time learnlng abdut people whd speak French,

’t usua]ly understand the. meaﬁlng df -what }sam saying in P*en;h

. when ngbeglﬂ some new work, pretty scon

fdallyﬂldarning*dny French.

| 2PE -

r\llke the PIGEUFES WhlEh our tedcher uses 9 teach %? Frendh

tEaEh us .. o o ;l!- ) ;:; o )

¥ o F

il*wpsh that our tEaEhEF wauld use plztures more often td heip make

rng of the new senten:e& clearer.

1 wish tHat the téadher would explarﬂ the new sentences. to us in
'Engllsh : -

A FPendh ;Qursé like ours |5 VEFY gdnd for helplng pecple Idarn “how

ko FEEdFIn Fréﬂ@h . e o - .-
i
th|ﬁk that it helps .me a lot to have to repdac ‘after the tapes.

fﬁh
‘ The pesple “on- the tape ta]k tca Fast Fcr me to understand.

Thg tests that we have in French ard too easy.
Hos§ of thg time | und%ﬁstand the questldns that the teadher asks me-.

| should IlkE to-have m%ra tests so that | mlght have a. bet{er |dear,

L. . s
Y :

. am dclng in Freﬁch

| am aFrand to Iet the teacha know when I don t understaﬁd

E LA

Fipd that I have. Fd?%dﬁten

Tom

7IEarned JUSt a little- whi]e ago. : B

seficthing about,

It

¢ - 4 oy

is very easy to,make good marks in our French, course withaut
‘ .

FFanh;}g harder, than my other subjects. =

-~ J Y I i ¥ SN ,,,,,!,: x )
el : i ’ » - 2 : S
P A W Bt e .,
A UNLESS YOU ARE IN GRADE ELEVEN , - PLEASE OMIT b .
THE QUISTIONS ON_TIE NEXT PAGE. _ o
‘V . e # v = . )
s 1Y S‘ ; ) o

=,

ey
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- ’ g @ V ‘ ’ '&\ ¥ B #
- : L - i .
" Note: QE TIDNS ON THIS PAGE ARE FOR _gTUDENTS IN 'GRADE ELEVEN ONLY .,
. ~ & #
Semester - Ptease answer questions in thlb section onl |f your school
ot is Qﬁgzﬁé semestef system - ' that is, wher; the school year
. v gjé divided in two~ Nlth§j1$FErE t subjects in each ‘part,

~.52. »Thare are some subjects that the semester system does® nDt thi
53, {Lhe semaster system seems to work well FDF French
5k, f‘Flﬂd that after | have been tak:ng a semester with no FrEﬁ;h«+—ha§a

no trouble when | start taking French agalni cet -

—'rGrammar - AII Grade Eleven Students are a Sked to answer this parti

-

.- The Qrammar explanatléns in our FFEDCH text gre very clear and easy
tg understand.. . -

56. j should lgka to-have the teacher spend more tuméfexplannnng French
grammar to us. . o oo
57. 1 have no trouble spelling in French. o A
1] o - . . .
58. 1'd like to do more written,exercises than we do now. : -
) R T — — - - ——— S— ——

language Laboratory - Please answer questiof in this sectiononly if

, you have a Language Laboratory in your school,” '
. : .i’.“ ! - B "
59. The work in the language laboratoty ‘is helping mg understand
spoken” French. ‘ - :
60. The work in the Ianguag@ laboratory s helping me speak French.
- . N * < . )
61, The ;qunpﬁ@nt in our language laboratory is usually broken. ~
A T
62. | wiah that we ‘had lahgu ag- laboratory facilities right in our
classroem so-that we could spend part of the perdod doing lab
work, but without haV|nq to move frum Qur classrooin,
> 63. We go to the Id“quﬂqv laboratory dL']Ld&l Lhree times o week.
' (I you Ji mnlu often, darken Al. Il you don't go at all,
- please darken ES). : :

W2 -
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IF:THE_ALBEETA HDDERN.LANQUAEE:STUDY . Appeﬁdix Fivél 1
PareTheee o T
lE"thE'Stuﬂent: - e ’ .

For thls part of thelquasthnnaire ycu'lf need éﬁé]atheE:iBﬁ fi! L

Sheet that you Feaenved with part one. F;rst of all, if it isﬁ'g_theré T

of the IBM Sheet. . : e A

“already, please wrute your Survey Number in the blank : space &t the top

{ R £

In this part of the quest|onna|re we're trylﬁg to fnnd out what
you thnnk of different ways oF teaching French. Perhaps the way that we
haveﬂlsted on thlS page and the n%# is dlfferént From the way that, your

' tgaiher daeg“thlngs perhaps |t “is the same. n either ‘case, please
thlnk abﬁut lt, and‘then tell us whether or not you: thlnk that you would .
iike that way of doing thlngg DF, if that is. the way in thch yaur tEEGhEF

L

* does ghlngs, whether or not you I|ke it.

Tarshow how you feel about each of these, read the sentence ‘that
describes them, then find the same number on the |BM sheet and-darken in
one of ;he dotted 1ines beside.it in the Follaw:ng way:

If you think that you'd like (or do_already I:ke) that way
of doing things very much darken

IF you th:nk that you'd llke that way of donng thlngs

. darken 9 : -
CLf yau dan t know, or have no opinion, darke.n

\ |Faiyou dcm t a!:hnlk that ygu 'd like that way, darken '
| =

If you're absolutely pOEIEiVE that you wauldn t like. that
way, darken

Civilisation

In thelr French class the students
1. Read about the daily lives of French-speaking people.
2. Watch films, filmstrips, or television programs about French people.
3. Study thg-hlst@ry7of French-speaking people. rv ,
i, Read about the art, music, and literature of French=speaking people, -

y . .

2/5 PLEASE GO ON TO THE NEXT, PAGE

| 213 L
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5. watch- films abaut the art, musni, and Yiterature of Frenﬁh pé@p]e.

6_'talk to a Frenzh -speaking - persqn about his or her ]Ife-:
listen .to the teacher”. talk about the daily lives DF Frensh speaklng : L

i pEDplé. .
8. exzhange letters with someone who llves in Quebec or in a Qauntry
where peop]e speak French, - . .
N
'ErE§§é,aEi,€ o ? SR ' g

-110, g|V|ﬂg a short gxplanatlon in Engllsh about thg situation befgre

letting. the class see or hear the new material.
11. telllng or haV|ng the clags read a story which CDnta|n5 the new i
material. s . = P \

12, haVIHQ the class look at thair text where the sentences or cﬁnversatlcns
are printed in*French with the meanlng nearby.

-ISi expla|ﬁ|ng the rules whldh show how’ you make up-a Frenéh sentenae.

¥
~

The teacher explalns the mean|ng oF new sentences or new wordsaby

p::ture., , . / : -
15, glVlng an explanatlon in Frengh along with gestures, (agtigns) drawings. '

.16, wrltlng the Engllsh meaning on the blackboard or on the Dverhead

projector. Y
: 1 o
174 saying in English what the sentence means. ;?’

18. having the class look at the English meanlng in their textbook.

Th; feacher h;lp; the students to understand a vari{ty of voices by:

ﬁ §
19. playlng tapes with the voices af a gr;at many dlffergnt people: o

20, play:ng tqpes with the voices of people from many. diFfLant parts of .
French Canada.
21. having the class watch films or television prograns with French -

soundtraclks,

2/6 ' | " PLEASE GO ON TO THE NEXT PAGE -

v "
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eﬁpéndix Six, STUQENT\SELECTIDN OF ONE OF THREE- IMAGINARY CLASSROOMS

Part Four . .
: ; . . g
o . ; : -t

i

On the following pages we've described three imaginary French -

classrooms, We'd like you to (iad the déSéflptnons of the three, then
decide which one you would like\most. To show %:lrchon:e use questmn

space number 80 on the sezand IBM Answer Sheet one that you were

just - uging). If you decidé that you like thefirst classraém mast

darken Al, |If you decide you IIkE the seccnd darken B2, and. if you

- decide that ygu prefer the thgrq,.darken gg_

i

You may want to make some comments about the three classrooms. -

IF you do, please put tham on the back.of the 1BM Answer Sheet.

The teacher beglns by agklng a few questngns in French abaué the
d|FFerent aztivutles in which the students took part after school
yesterday. The teacher then turns on the filmstrip projector and shows
five pictﬁres which illustrate ‘a conversation taking place on a street
in'Fraﬁge,f Since these were shown to the ciasé yestardayi‘the teacher

then asks for the sentences which go with each picture. Several students

are then asked to repeat these sentences. When the teacher is satisfied

with their pronunciation, she introduces four new plctures and plays the

tépe that gbes with them. Shc then carefully explalns in French the
meaning of the new words in the sentences. When 5he is sure that everyone
understands, she asks the students, onc at a iime, to repeat the new
sentences. When most of the class can do this with a good pronunciation,
she begins another activity. Thlsimay be a talk about Frenihégpcaklng

ncopiﬁi a new record with French music, or a drill.where the class

'FFDCLIEES making new sentences based on the sentences that were taught

yesterday. The teacher aiks a question which forces the students to
change a word or two in the sentences to (it the new sltuatlon.  She
then, turns to one of the plctures on the filmstrip and has the class

L] B i

2/10 A PLEASE GO ON 10 THE NEXT PAGE
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+

ask each other questions about the picture. When this has been done,
. # N f N * - 13

‘the class is given a written exercise based on material ‘which they have

. . LV - . , L
already read in class. The class ‘ends with a reading of a story.

Classroom Two ’ L ) .
— .
3

R -‘. . .
As students enter the French:classroom, certain ones are chggen

to go to the b]ackbgaﬁd and put the sentences on which they had for last
niéht'$>hcmewarki %he }est sit down and open. their notebooks to the pade’
1whereithéy§haﬁe their homework. The teacher checks ‘quickly that the
homework has been ‘done,-then takes up’ the sentences that are on the:
board. The students then correct their own homework. .

:

When this has been done, the teacher asks two students to give the
conversation which thay learheﬁ yesterday. ShE'WEites it“on the boafd;d
and, using the sentences frcm'the conversation as examples, discusse%
in French the.grammar problems for ﬁaday - in this éase,'how the future
tense of an ‘Er“verb is formed,” She then carries out an oral drill in
which she giveé the verb in the present tense, and someone is asked to
give the same form, but in the #uture tense.' When she is satisFied_that
almost everyone in the_classroam can do this’éuiikiy and acguratéxi;ithé
class does a written exercise based on the verbs. The exercise ié'done

:fn ffve.ﬁinutegi is ﬁDFfEiﬁEd,!éﬁd the class then iSAShgwﬁja sefies of
slides which shaw:a day’in the life of a factory worker in France.
,Dﬁﬁfereﬁies between his life and the life'of a sirilar worker in Canada
-are_talked jpéuf.and the period ends, s o

. ™
Classroom Three . v

As John enters thé French classroom he goes to the shelf where

* his file folder is kept. In it is a list of the work which he'.is to, do.

today. To beqin with, he is asked tojgaitg the 'culture corngr* and

watch a film about a trip on a bus in Paris.)gWhen he has seen the film
along with three or four other students he is asked to write down on a
picce of paper all the differences which he noticed about this bus ride

and. a similar bus trip in his own city. Next he goes.to the 'language

2/n _ PLEASE GO ON TO THE NEXT PAGE

L
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he can hear the model seéntence as'weti as_his own repetition on the

will take by himself tomorrow to see whether or not he is ready to go

R , _ o 7 _
THE ALBERTA MODERN LANGUAGE STUDY i : e :
laboratory' cdrneragé practices-the dialogue for the new lesson. He = | .
does this until he' is quite éufe about his pwn pronunciation, éince {

tape. For a few minutes he is free to look at a student magazrne

He partlcularly enjoys the cartoons. Then, along

‘written in French. He partict | ..

with five other students he goes to the EOﬁVéFSétiOﬁ corner' where fhé!

teacher talks to them in French and helps them to éiscuss»with each other

(in French, of course) subjéats whiﬁh'éré of interest to himself and to-
the other students. When this is finished, John goes to an empty desk,
takes the tgxtbqgk which the E]ass uses,and.works on a wr:tten exercise.

When he has finished, he checkstit against a correction sheet., When he

has made any corrections he begins to study for the unit test which he

on to the-next unit,
. 2
o
Va
£ W " ;
- v
#} v ) ’ r
i
2/12 - WHEN YOU HAVgﬁFINISHED THIS PAGE PLEASE
C COMPLETE THE PAGE CALLED 'Part Flve,
Summary .. it
1
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" Appendix Seven GENERAL |NFORMAT | ON & v Survey, Number DU S

LR B » L E,;Haie'j

: Toeoe Lt ’ . : : ' : L i
Man N s . Lo . — .

' Fam%i¥‘ﬂama st "Firsthame

Home Address ;7 SAPT ,

:E?ty or Town -

Age (as of today)-, .. " Ll T *,f':)

.+ Years, ' - HMonths

School o i ST R

: Grade o L Lot - _ T L

J?renzh Course fn;théh;ﬁéu,ArégﬁﬁsznFGiTEE-ﬁ
| L ey N
. French courses which you have alreaéiifékeﬁ. o Y
‘; (Please ‘check all the ones that apply to ycu )
HFrengh;GradeﬁFqufg EZ] o L French 10 Ei]i
FFEﬁ;b;GFadE.hiVE:'EZ] L : . French 20 [_]
_FFEﬁéH-Gréaé_SixA E:j ' E - o ?féﬁih.SD Eij
, %Hen;ﬁ Grade,SeVEﬁ ] z t"‘Freﬁch 11 [:j
French' Gratle Eight . _ French 21 [:l

’Ef_e:jnch Grade Nine -*El _ + French 31 ,;’

Dther CDUFSES lh French

. Note to Gradd Six-
, ‘and Grade:Nine = '
Students b

. The courses in this
column - are for

High Schgol students.,

] ; "o \
5 . . ! e

Please. llst*any Ianguage or Ianguages which EIthEr of* yauq pé?&ntﬂ

(

can speak besides-English. -f ' L o -

What language or languages are used In your. home besides English? '+ N

. . %

x",,‘..:,‘j 4

How many people do you know (ﬂther than yaur tcachcrs and tho eAwhoP,;]]

.“kearned French with you) - whc ;beak French? 9‘,W!-3i, o BTN .

) g -
= PO A

_— . - . -‘ i o . . ' . : fl f s ;
1/] EE co :ae;‘---,-:, . PLEASE GO-ON TO NEXT PAGE "

. . o . :
viog ) : I e o . L
. . - . :
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© ] ITHE ALBERTA MODERN, LANGUAGE -STUDY

ln nrder tﬂ flnd aut hcw yag feel abaut your own progress In

F1ease read aach

f'graup QF sentences sareful]y, then declde whiéh ané best descrlbgs hcw ,-fgf‘{-

'éyau feel

: geach senten;e. R, e L '  SN

S o i'l; FLEAéE-EHECR ONLY. ONE SENTENCE

Fla;e a’ ;heck mark in the square whlch |s ta tha rnght Qf

- . . . B T .

IN EACH GROUP; T Lo v

- b My marks nn Prench are sttléﬁefégegf w ]
; [ ’,;iln Frénﬂh ETE nﬂtYVEfﬂfgﬂédQ;:' e 7. |
2 [a My marks in French are not as gaad as my marks lni Ll I

: '» iy, cther subJects_ . : - : : . Zav[;]

“b, My marks in French are ébéﬁt}thé’same és'myimérké , S . ,_:5
©n .my other squetts.; R . C . t2b E:] :
e My mafks in French are better than my marks in.my . o '

' Dther SUbJECtS. R - T 2¢c [:j

. . . R . . 1 PR

i am ha\nng a har‘d time kéaplng gp wnth the rest B :

<F.

! b .

E&;'i think thatﬁl could ga Faster than the rest QF ‘
the class_ S : ,

aF the class. . '

I am able to, keep up w:th the rest Qf the :lass.'

| Shﬁu]de]lke tg wark at my cwn SPEEd and rot have'
ta keep.'up wnth the reﬁt DF the :1355.-

'_b; i shcu]d ilke tc:: wark at: iy Gswn speed and gc: *Fastf:r‘ P e

“than the rest_ z:rF “the. c:lass._

c. The ﬁ'ESS ls ggung at JUSt the rlght spegd to, SUIt

‘ ) _ . musncans Y

5, a.
b;

W
W
[41]

1. am satlsfxed wnth my - pragress |n French

I am haycng a lDt of. chubhg in- FFEﬁEh jVﬂ L

6. a. | am haplﬁg to drap French ﬂext year, - - éaflaj )
! :b‘ j am plann:ng to’ take French next year, . . éb FEWS“;* '

/2

PLEASE GO' ON TO NEXT PAGE

a




r THE ALBEhtAPMQDERN;;ANGUAGE'sfuny'
V ’.j-*: S s - »i . ) ‘1’~ . .

‘a;;Dn the whale-l iika Frencﬁ very. much ':'{' S '-7é|f;l;

1 buon the whole. | 1ike French, = . PR i?¥f7b L_J—

B S 'd Qn the whﬂle

. on the whqle’

“don't llke French.

hafé'Frégch,

el

. 7d ]

w0

) j

>In the spacé below weé ‘ve glvan some cF the reasons why peaple

:>take French, Please reaé these careful]y, then place a numberﬁ] in

'the bax besnde the reason ‘that  is most lmpartant as Far as you ar%f-
;Qm‘:erned numbgr 2 besde the secand mos t lmpartaﬁt ‘reasgn, a -

" numbér 3 bgs:de the - éhlrd and so cn._ Do

]

8. a. Tc_beiabfe to write tHé’JéﬁguéQe'»‘- : T Bai{;J.,;

e T 1" I'.(b.:TD:Be able ga 5peak the Ianguage.
S . |7 c. To be able to learn’ about and understand the pa@p]é who ~ —
S "speak the language- L . : 8c- [:j

- . ) - ]

o . ‘3; To‘be_ab]e ta undarstand the Ianguage when’ nt 15 spaken. 8d. l:]

0

:;":' .~57A,3‘TQ be able to read*the Ianguage.

e : e - - — ’::_—'—':4 ———————— - —— ENEE 7?_": IR

EE *\—\\when you Flnnsh Grade 12 dﬂ you thunk thét yau w:li be able

=

e to spéak and understand Fren@h WEJI enough to IIVE in a FFEﬁch speaklng

- town DF city without too. much trauble? I o ,,:“
o S g A-”;.’ Yes E:j
' 7 ' No- r?j

_ L v, | _ f ! ' ;é‘ ! ¢  Don t knnw, [—=l

‘takfﬁg French, (I1f thare is not enaugh room, please Eﬂﬂtlﬂue on’ the ba;k)

D, -~ n thé=spate‘belbw’ we'd’apﬁ?egieté’it if you tald us why X ou arevf“;




e

P S, TR 'g"

"

©THE ALBERTA MODERN LANGUAGE STUDY -

Part Five Summary

1! what do

s .

£

you 1ike most: about ‘Your French class?.. R
R ro . ¢ - '

'fZIQQ ;;._:

P . ;A-L‘-A&!

w - . N
# : - 7 E :

Rt

CA

L8

LI

3. What would yoy chang

'

e in your French Eiass,if,ygu.ﬁ@uld?~7*;*?'

.-
1

H
If you need more space for
any question, please continue

on the back of this paper,

THANK YOU VERY MUCH FOR YOUR HELP.

221 .



* Appendix ‘ETght  STATISTICAL TABLES = 'STUDIES EIGHT AND NINE.

- : SthZ'E{éht - TthGaié desiipﬁnairé”_— GfédgESLg" .

. ‘3“ i
WY
i

=
.

Edmonton

‘Question

n=26

‘Rgfal

Cs.d X

X

o n=19,

‘Red Deer

sid

A

N

S0 ®Nan £ u

Y

g

:3?158f2

2.543

2.5
2.5

3.527

325

3323

"3.229.
2.6
3.371

12,1627 3.842
9,561 ) |
. 7.762
£10.658)"

8.187 4o .
VLB hl263T
6,533 . 3.2

: 7457 - 3.316
2,818
12,777

7.939 ¢ 3.631

S 8121 b.579
6,579 . 3,263

Th,bb6 o 4,842

3,316
3.526
4.0

23d¢3§2
12.883.

7.061

“7.211
" 8.427

15,127
6.632.

., 19,0 ¢
©8.933
0 7.959

10.392 . .-

3725
3.441

3.583
3.514

3555

2.735
3.083

3.277

3.441
3.277
3:277

| 43.305

3.143
3.027 °

3,314
© 2.914

222

10,0+ 3,105

11.19 §;47,,3i739.:

12,041 - 3,684

11,252 2,895 "
11.821 3.0
7798 - "2.789
8.936 - hL.h21

10396 4.105
11.333 - 3.842

10.777 k158

10,157 3.765

10,709 . 3.947
9.75 © 3.789 - -
8.627 o ko2

10,043 Co4.263 -
8.154 ' 3.316

6.577
- 9 -] ,5:’1”':"; ’:’i e

8.756

. 5.820
©7.926

5.339

11.29 - -

10.55

9.929 ¢
11,1370
110,078 -
10,992 0
19.639

11.942 -
12.948
7.048:




- Eﬂ Six - (coﬁt!nucd) R R T AL e o
. ,*.Edmntcn _ nﬂZS ﬂRu‘rai‘*‘*ﬁE‘BE Red 'Dée-r»:- ﬂ-‘lS LR
o _ _Qiues't-icm':_ X v _s;;c! ;";"l ? 3 l"é,_'d-" X ; s.d o .
N
C29.. . 2,615 6,998 2,861 - .8.222 . = 2. 9h7 S TR
30. 3.296 9,502 2.611  6.925. . 374 9,709 0 .l
3L L3750 100139 2.162.  6.9kh. CC 3,053 6,114 .
320 3346 7 9.125 3,083 9476 . hiaos .o 11.357
33,0 2,923 ¢ 6,764 3,472 12,0255 307370 . 4915
o sam T 879 " :3.15 ' 9.666 - 4.0s3 . 10,69 '
BT T (YT 9 72, Y hhuexz‘1i1i24i§f7 f7A:§8&f’m"; 13,348 - :
o036, 3.92 11379 - 3.277 (10,465 . 3.526 ¢ 7.855 [
37. . 3.916 +10.253  3.108  9.067  3.631 7,939 . [ '
38, . 2,34 W,918 2.371 ° 6.856 - ' 2,579  5.501
39, er2:bo3 61369 2,638 8,503+ 3.842¢ . B34 .
o, 26920 6.032 - 3.1 . 9.273 - b.316 - 11,968 .
Co4r. -0 7346100 9,238 3.222 0 9.613 . 3.947 . 90958 .
b2, ,2.808 .- 6.969 2722 - 8.09 - 3.579 7.897 ¢ .
43, 3731 110375, 3.973 . 14698 4263 13,085
by, 3.32,. 8.99% . 3.262 12,55 2,789 . .6.688.,

G 3538 11,1653, 86113, 596'»”——* b, 253**7'3 991-
e s 25 8.926° 327 128 w315 13.888
. Eﬁ%)?ﬂ 13,269 8,225 - 3.083° . 9.219 - h.263 "vgqg-.

8. 2.88  6.716 2.971 + 8055 - . 3.631 - 8/623 ..
077 s.1 2.k 6349 2.579 - 5.347
923 13.099  L.229  16.317°  © L.684 . 117,25
885 7.022 2,941 8.528 . 4,0 v . 10.865
.Séa J 7.167. 2,469  7.841 ) 33q21“ . 7.552
.961 3@2 ©3.222 9.952 o k4,526 % 14,234 o
231 5 552 = . . 2,806 7.974 - 3.526 = B8.461
96 6.804° . 3,167  9.569- 3,842 . 9,793
643 6935 3.2 9.505 . 3.947  10.992
00 7.2 . -2, 861*=_ 8.596 . 3.895 10,268 _—
615 6.388 . 3.138  9.366 . 3.47h 70366 Y -
e R
1

4.
Cos0.
51,
52,
53,
sk
55..
56.
57.
58,
-59.
60,

[ S I AN R WU

565 8.691 . 3.111- 9.671 - 3.526  8.099 3
538 9.626 4,027 . 14.906 .. 3,737 . 9.683 © "\

LY WU % ‘M‘ [ RS T T T




o Efade Si chld Queftmnnalre (cantmucd)

g , .
Edmantan n§25 o Rural © n=36 -

'Questncm_ X 5“d - ‘s.d

I

' Red Deei

X

3,692 ’1a ass’ 3.666" i37g79*

2.76 - 6.385:" . 2.878 - 7.753
13.36 86" 13.166 9,223

.66, .. 1.808 4,195 i?Qé 2416
67, 216 L.685 L !
68, 3.0 . 7.686
69, ? 2,964 - 7.55
70. 9 3115 8.8 13.033
NN B >y, 56 8235 i 527 13.129
2. .07 7397 J3.416  10.803
“73.  2.808 ":6.986 -  -3.25 . 11.018"

8.851
9.926
9,684

034209 9.99% 0 . 2,861 10: 373 « " :

1.964  h.9M8 T 2,388 6626
6,357

Lo
3.579

3,0
4.053
' 2.895

3.0
3.421

4,316
4631
L.579

b.h21

4,263

10,138
© 9.002
6,209

10.437. .-

6,522

6,191

' 8,051
8.615

13.115

15.127

13,421
12,883

7. 1.6k bdg *5.622
75. . 2.923  7.002%, 9.906

76, 3u56 9,065 8,901

7. 356 8.853 7.252
U780 2,166 C b3l

6.655

2.895
3.7

U3Lu7h

4.0
3.5

6.35
9.739

RE
- 11.081

7477




ht - The éaid%dggétiénﬁaffé - Grade Nine

:'. .Eamﬂﬁ_téﬁ_, o . ;Rural' R Re"j TDEE"
28 Cwss o war |

i
AR s ‘ ; L ll - -y ¢ ) ) i
Questmn X - E,d R i %ﬁd o . ? PR

, -1;5€;f': 2,655 - 6.645 2. ahs *;?19;581 3480 | 12,553
2. 2.552 10,002 . .. 3,888 17.402 ... 3,963 12,411

L33t 600l Ta63 8190 2777 | 6988 o

4, . 2862 8.175 . 2.5 9048 _  2.852 | 6741
5. %897 7.988 2,915 11,788 3.259 | B.465 -
/_ —y ©3.060  7.727 3759 - 16.275 . 4.259 | ,iTEZSBS;v1 
S Tg 233 729 2333 8488 L 2gW | Bl
S 8. 3.666 013,556 (3.81  17.699 - 4.333° [ 143777
. - T 2.931  7.592 712 948 11,731 3.296 9.105

S 3.793 ri2-737 372k *152747  3,296 | . .9.949

S M 301790 (9929 L 2,813 1145k 3.1 | 9877
12. . 3.207  8.821 . 3.695  16.571 3629 | 10.322
13, 3ho 11:203 3355 13.889 3,074

i . 1 a_,§15. i "

\'fjﬁ;f:‘ 32069 7-946 37169, 14008 3ukhl————9;625
15, 3.69 . 11.607 . 3.131  12.656 _ .3.666 | 12,009
160 . 2.70h 6,207 . 3.525 154§29_ 3.l 9,665
7. 552, 10.266 3.712 16,351 3.555 - 9.85.
18 897 8.981 3.075 1.7 2,925 -7.922.
.821 6,804 . 3.274 | 13.127 . 3.37  9.228
071 - 7.654 - 3.322  13.745 3.555 12.555
1790 8.2 7 3.845  17.424 3,74 12,024
22, 679 6.667 . 3.375  13.959 2,851 7.129
23, 3.821 - 1I.5MI 3,552 14,399 . 3.Lbl - B.928 -
C2k. . 3.071 7.93 2,866 11.566 . 2.629  7.254
© 25, 2.929 . 7.023 2.859  10.hut - 3.07%  8.827
.26, 3.536 . 10.616 . *3.47  13.086 2.851 71129
C 27, 3571 0 9.587 - '3.123  11.8220 3,481 11.349
28 3.0 B2 28955 9STE . LNl 12831
g n= 1&8 o V ' :

20. -
21..

B W M R b

ol

225?




f?i_ Gféaé’Niﬁﬁ "Eéld_gdestidﬁna[rg:(zéntiﬁued)*_

ko,

A

gt

" Edmonton
) =28

i X T s.d

k.
{ =
Y

Ruré% .

: n?Séf o

X sid

2,929

3,643

© 3308
;"53.275 I

'3.036  8.3150
2,5
3571 10,265 .

6.009
3.773 | 9.807.
3.483

10.339

8.716

11,322
9,434 )
3.148

9.192  3.392 14,231

: 7.99 2" x
13.037.,. 8.079°
~3.655 11,056 .

)

£

2.926 12,284

2.589" . 9.578

328 rnes

3.439  1L.137

2.949 11972
3,904 -+ Akl75
13.689
3.439 . 13311
3

3414

© 15,91
~10.24
13,564

2.821

8,159 i-;»éfa;;
.Q ¥§i9%;M;w;p;;;%a
. 10.203
11,912 |
. 5.976
7.5
9,587
8.192
' ‘-1Q;456-€%'

8.271
9.985

. 395558 : C
' 32553”" -

. b1,
iy
3,
Ly,
Ls,
46
7,
-u8,”
49,

50,

51,

3.724

© 3,643

L 2.46k

3.286

) -"Z'Q 5
3143
13.393 . 10.093

3.214
12,142
12;&57_
6,494

- 11,037
10,271

. 7.789

3.786
2.607
3.536

2.852

3.827 12.2
3.5 1
9.364
9.674
6.286
'8.095

3.5

8.3l

"6.73

9.674

—3+228—13:031——

3.226  12.485

3463 14,748

3.115

3,474

-3.333
£ 3.386

3.508

3.228" ° '11.976

2.4 - 7.959

12,677

2.96 . 10.707
3k 11,78
2.429 - 8.553
3.269  12.543
3,07 12.141

% n= 51

226

14,348
11.03

15.058

1&.265,7

6,852
7.526
9.104
. 5.707

6.537
10.277

5,056

11,84

9.941

7.825 S
7.047
12.311

7.416
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A "Gjécjé‘ Ning Gold Questionnaire '@(;gﬁit‘jnyé;‘d‘)f-

S 'Edméa_ntc:r% : Rulf‘;al’-—-; " . Red Deer
Sr . n=28 B T A "

. Question - . o _ R ,
. No. X sed e X sd 0 X Usude

57, 379 &7M8. 3071 13.996 . 3.407 . 9.573
58, 2,926 7.205 2,947 - 11.469 .. - 3111 . 7.982

60, 3.107, 7.997  2.789 16.178 3,518 114403
6L . 3,786 123 3.263 14786 3.k 10,237
S 62, 2.786 . 7.233 . 2.596 108 2.111° 574
S 63, 2536 6.2 2.772 1t.h .04 69133
6b. o 3.536 ro.k23 2,904 10.143 . 2,926 B.32
65. 2,571 6,039 - 2,145 7,546 2,666  7.437
~ 6. ©2.036  4.83h4 2,24 7.641 2,296 . 5.628
67, 3.071  7.986 - 2.66 . 9.516- 244k 6,228
68. 2,461 5,58 ©2.895  11.302 3,185 ° 8.284.

N ., . S

69, .63 5.969 2842  11.117 2.37 | 5.982

59, | 3.286  8.931  "3.0% . 12.988% 3.333 8.809. . - _

2
70, 3,25 88553754 161949 3777 I1.853
7. 3.107 ° 8672 3.719  16.00h ) 3.703  11.825
- 72, 2,607  6.021 2.873°  10.495 2.4 5,556 -
73 Lo 2.7k 6,329 .. 2786 9.8 2.37 5,943
4. 2,379 5.506 . 2,386  B.622 . 1.888  4.56
75. . 3.Mb o 9.625  3.518 16,169 -3.703 . 12,776
76. 3
77. 3
+ 78 2

3,654  10.647 © 3.088%  11.365% 3.481 10.442
3.741 10317 3i222 13.66 - 2.814  8.171
2,481 6,148 2.317  7.878 2.37 - 5.825




'French 20 ffgcld ngstjanngjra; B

Question .

No.

" Edmonton - . ¢

' n§15

L ¥ | -22.7 -

-

:_néii

X

© _Red Deef

—
-

. S i
o
d ol —

‘d
a
.

."

-~ D W oo \JTUW_UI & W pg .
T - - . oW . om - - :

3,466

3.6

3.6 9.364

3.8 8.654 ..

3.266 . 6.881 .

3.533 - 7.179

4533, 12,322
3.2 6l61L
3.6 6

3.4

10,92 .
12,799

7.516

9.213 -
13.922
7.364

12.828

10_555"
9.105

B 12.988 ,

3@09};
20181
3568

34181

. b.727
03,273

Lo h55
3.273 .
. 3.09

3,727y

. 3.182

£y

.28k
3.6

£7:089

5.173

2.2k

v 7.377
19,913
4.9k

5.873

. 7.695
| 5.456

& o

4.0

- 3.857

7
8
8
8
6
© 3,143 5
L b0 9,228
3.214 - 5
T
6
A
5
5

6

6

8
2,733 5,077

9

9

6

3.143

3.5

7.773 .
8.536,
8,254
3.302
6,147
5.736

3.643

4.0
3.357

5., L9L
8,166
5,673+
4,693
5,794
5.289

3.286
3.071
2.786
2.786
3,143 -

9.105

9.7i9" -

11.278

©9.263.
B L% 2 AR
8799

12.662?

!'”_GSS;

13,873
'8.616

2,42 o

9.126

¢10,409

8;772

11,569

- 3.818

3,727

<. b.yss
2,182

3,0

£

2,36k
3.636 .
6,622

3.636
3,455

31727
‘L4550
Rans

L.o-
3.0

7";"’455 ‘

9.729 . o
- 3.516
6,017

3.02

6,369
"6.973"

7.046

8.335

7,485
9.729
14,518 .
7
6.115 -,
10.52
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! French QD¢.fEaLﬁ'QuestiaﬁﬁéifEi(c@gtﬁnﬁaﬂ) 3

U Edmonton. . % Rural o -~ ped Daer.
ng11+ S négé S Ceepml L

[ Vl? ]

Quéstian»--f s : s.di - ' ;-ifx e
. 'No. '’ : ook oL ca T

. ses.
| e CN 309 L b9B9T L

ot

L

L.181 o 8.109 ¢
wbss 9,729
2,727 -, W.315
. 3.364 . 5,626
©3.818  6.369
L U363 . 6376
R I " EE N
B9 guiow
Y B T Y
. 3,818 . Bz L

409w
354 6,208
3,182 5.98
409 . B.uk3

3,073 " ©5.293

o D~~~
Sy o Pare)
g %

wv

P -

fo ]

e

Nt d

3.0 4.879"
4,636 .. 11,156
4.0 8.625

. 2.b55 4,083
U3.727 - 6.skb
3.727 - 8.58 e
3455 635w
3,909 10,756 . .,
4.0 8.0

=
o
~N
oo
0o
@

8. 333
49,

50,
51,
52.
53,
54,

777
666

"

3
L
6
Lt z . . =
777, 5;?83'V ﬁﬁv13;%7zv
5.76
5
L
3

888

R P R T T R VY B W)
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o\ gdmontons . . - CRural Red:Deer .. - ,
Coonm9 L ee36 - khero

_ L CNh2h . ko .;'-,'75-"'{
ST 76 T 30222 6,515 0 73,9350 1317, T mno
LMo 3.0 sa29r v 4THBK J0.909 T 3.182 -
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-+ Grade Sixr Pjgk‘Que;tiqnjn,éi re (iDﬁtiﬁvUEd)
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/ v =26 - . n=38 - - n=17
' Questian X s.d X 5.d
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615 9,815 - 4,315 18,052 4353 13.397
857 5.816  3.282 - 11.074 °  3.353 s 6.891
269, 8.312° ' 3.289  10.227 . - 4,294 . 11.983
192 7,803 3.0  .8.761 - 3.118 10,099
.666% 5,213 2,658 7.287.  .2.235. - 5,007
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238 © 14269 . 3.378  11.736 L18  11.118
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‘French 20 (/link Questionnaire
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French 20  pink Questionnairé (continued)
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French 20 - pink ~Questionnaire (continued)

~ Edmonton | Rural o Red Deer
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£ 55, 2.666  L4.131 2:615 6,524 2.833  3.488

56. . 3.666 - 6.5 3.393 8,938 S g
57. 2,666 3.011 - 3.036 8.426 2.6 4,427
58. 2.833 ;fgs.has' 3.069  8.426 3.2 5.073

59,
60.
61,
62.
63.

.5 6.317  3.363  7.474 3.6 7.427
333 4,633 3.529 8,016 3.7 8.706
- 5.019 1.778  3.766 - 2.2 5.203
2333 30724 2,769, L7101 3.3 4,572
.833  4.83L © 3.882 . 9.493 RN 8.796

AW W W
.
=)

1240




122,20

French 21 Pink Questionnaire
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French 21 Pinkfggéstignpéire‘(cﬁntinugd)

Edmonton, Red Deer
n=18 =100, ;
X s.d - /-

-

Queétian X . S
No. C

o .

27}J - Lorro o 11,5 b 8g975¥V i _
28. o b.29h. 12,287 b4 8,79 T
29." 3.4 617 T35 5562 S .
30. k.o 10.229 3.8 . 7.345 o
.31, 3765 8,205 35 6.276
32, 3.0 5.657 . 2.4 3.949 - |
33, . 2,706 5.643. 1.9 - 3.9 o
3, 2.47 4964 . 2.4 2.675 -
35. 3.375  6.259 2.7 6.7 |
36+ - 3.529  7.426 2.2 - 4,263 S
37. 3.294 ., 6371 2.9 6,673 - U i B
38, 7 3.529 0 9.702 1.8 5,029 . L
39. - 3.176 . 7.978 2.3 3.831
ho.  3.765  13.52 3.3 7.514 -, - )
Wi, . 3.47 . B.ogs 3.8 " 10.086
42, 4,588 © 14.625 . 3.9 - 8.774
B3, 3588, 9.179°. 3.1 5.065
by, 2.412 0 4,963 - 2.1 3.315
b5, 4,0 10.488 L,o 8.994
A | ;1;10 | -
b6, 1.8 3.795 2.5 .3.837 S S
47, 2.6 4835 2.5 . 5017 v
48, 3.9 7.37 300 7.578
49, 3.0 L109 2.8 * 461k
50. . 2.8 5.978 2.1 01,923,
51. 2.5 5.017 3.0 1,055
52. . - - 3.3 6.667
53, -2 2.923
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eAppendTg Nine RESULTS OF THE PILOT EVALUATIDN R 3 o

Early in 1975 prel|m|nary Fgrms of . the questlanna|ﬁes to be used WItHR

students still involved in the French program were prepared and piloted in
foursEdmonton area schools. The Edmopton Aublic and 'Edmonton: Catholic.
Schools wéré askéd far an EIEmentary ind a juniop hjigh school each.: he,,f;

prlﬁclpa] anEStlgatGF was given perm 'alon to palat the questhﬁﬁalres in
"Father Lacombe Elementary: School and St. - CeciTia Junsgr ngh of the Catholic

, System’and ‘Lendrum Elementary and .Hardisty Junior High of the Publiic System,
FG‘IDWIHQ the piloting of the questuénnalres several revisions were made to
them on the basis of comments made by the students during their Qampletlan;
"The reVISEd Farmats are to be. Found |n the precedung appendices.

‘While detailed StEEIStICEI analysns was not applled to these pilot forms,

the results are still of interest, and it was thought to be’ adVIsable to lnglude
them in an appendix; especially since these are the only results. from Public
schools in the. Edmonton area. The form of. eporting will be soméwhat less.

Fbrmal than was the case with the f.inal questionnaires. For ease of reference,
the corresponding item number on the final questlgnhanres_lg given in brackets.
Fallcugng éach questlansexGEpt in Part One. LB ‘e

ke

Part One -, Students's Pergeption‘of,ngjéEfHér Dwanr@gfess

- Students were aSked to check as many statements fram thls part of the

. questionnaire ‘as they felt coincided with their point oF view, The results :

zgiven below in per cent represent the per cent of the students in“each school
* who checked Ehe staEement |n question..

Father Lé;bmbg : Léﬂdrum - Hafd}sty St. Cecilia
1. 1 am geftiﬁg‘gcad marks in French. . -
’ 93.1" 56,0 40,74 31.58 ‘
HThis school rhas no formal ‘testing in French. ; -
2. | can do tests in French without too much trouble, i ‘ -
- 76.0 62.96 .63.16
3. | am able to keép up with the rest of the iiaasg
1DD;D o 88;0 _ 77.77 73.68
b, 1 am satisfied with. my progress in Frcnﬁh.
100.0 ' 76.0 k.l 57.89
] , . ‘ .
5. My marks ‘in French are just average.
6.9 ST A 3 s B 37.04 . " 47,37
6.. 1 am having a lot of trouble wiLH;FFcnch. (
- - 0.0 - 7.4 15.79 . . .



) g s -.’. * 2’312
o ili . xd thher'Lgéambe: ’ Léhdﬁgm* Hérdi;ty VSL; Cecilia’ N
¢ 7. My marks in Frenﬁhrére'nat very gaad: -f;_‘.- g o i BT
‘ T = o 3 5 TN
'S;EMY marks in French ar% nDE-SS gaad s in my DEhEF subJegts.:
'.9,' My marks in FEEﬁzh are about the same in myidthé% subjeéts
86;21 o 48 0.4 36.84
marks in French are better than in mylgthg} subjects.
6.9 . - 8.0 BRI N} 5 15.79 )
L have -to work very hard .in French. « *° + _ . :
' | 26;69' 36.0 22,22 b2 o
12, I'm hgplﬁg tD drsp ?rengh next year. e
6.9 : .o 8. O . 25.93
’ '13i' "do not have tdzﬁﬂrk very hard in FFEﬁQh E
O 311 _ ho 0 . o, 74 : )
B Thivl.think fhat I cauld gg Faster tHan the rest DF tha class. - f
Lt 31,02 8.0 14,81 - 21.05
15,71 am- hav1ng a hard' time keepnﬁg up wnth the rg:jHDFkthE.:fassi
S00 80_ ST angs
Pé; | should Tike to work atw my own -speed and nat have to keep up W|th
the . rest of the class, ; :
3.45 ©o2h40 14,81 ) !zéizi
17. | should llke to be ab]e to work ‘at my own 5pe;d and.go Faéter than the-
rest of the Class
Zh.]h : L.o 18.52° 15.79

18. The é]ass is going at just the right speed for me.
79.31 84.0 62.96 63.15

B X




Fart’Twé : Attntudes to Exlstlng Eﬁégﬁams:

Lo o ,r the most part the nnformatnan sought xn thls p:lat form is to
" be Fcund in Stydy Elght in the revnsed form for the actual classes which.
were finally used, - For .the sake of convenience, the numbers in brackets
after .each question f&fer to its corresponéfng item in the | revised Fgrms,
most’ Frequently te found in Study Eight, but also in ‘other studies.

QHerg agaln we have ugéﬁfthe i'{”de5|gnator to faillltate cross-referencing,

Cq . Instead gfﬁprOV|dnng a stat:st1ca] aﬁalySIS, |tem5 have been -grouped
C on ‘the basis-of the number: GF schcclsi levels of lnstructlcn, school boards,
or "N& Discernible Pattern.' “In the case -of-:the first item, wh:ch is further
" divided into 'Total Comcensus' and 'Total Can:ensus Except for One School!,
' «to indicate the direction of opinion more clearly the wording .of the argggnal
i#em has been changed to make the statement read as having beep -agreed,to-by
e all partieg. - An: example Foliaws‘ ‘ ST e -

15" Frenﬁh'

Y

2 Quia?gé %hdrteri

st AII clasSes 5agreed WIth Ehns, but rather than confuse the issue by

© putting *Agree" ”Dls,greaﬂ in frcnﬁ of each’statement; it was thgught to be.
simpler to make all ‘statements read as though the classes agreed with' them.
In. the case of the item ment ioned above,’ it owidl appear ‘below as: e

16 Fren:h class pernods sho%]d nat ba shorter.;

i (_é

T -’jgtai_‘ Cghééhsds“bﬁdff i

SR

"2, The sentEﬁies that we, are Iearn«ng will. be useFu] iﬁ reaI?fife situations. -
3. 1t's very lmportant to develcp good praﬁuncuatlan. (8 2) e T e
L, The teaaher always makes it clear ‘to us' how we Shail be able to. use the

French' sentences wh. ’h,we are Iearn;ng in conversation with a French-
person, (not use, evised questionnalre) . :

iE. French ;lass pEFIE;S should not be. shorter. (8, 14)
18, Flnd the oral drills that we do in class-very helpFuI (8.16)
21.. We are. leérnlng to speak the Ianguage,v(g 18)

22, A course’ like cha one that.we are taking is very?@f,’
to Iearn to anderstand. French. (8,19) &

.{23; We do not do mare talklng lﬂ Frenah than th; LLacher dogs. (8. ZD) ]
_:Zfi “do'not use thL _take- hﬂm; rccards that go with ﬂUF ccurgg very much (8,2&).
;29 We do not Icarn too much- ‘new. material LVLFY day (8. 26)

30..1'd Ilkc LD ave a French=English dictionary, (8. 27)

34, 1"would not. il kc to go fa;tcr in thé caurse Lhan we are ﬁow. (x 8)

37,1 am not’ havl g leflculty in rcp;attﬁ
=0 A Y . i Af




i o : . -
- & -
i

t‘ 39- \ggurse IlkE Lhe one that we.are taklng is very ggad fDr héPﬁlng o
L st v

_ ents learn to seéak Freﬁch (8. 3h) . R _ -
_ ' i 40 like the plctures whith aur Leacher uses to: teaah French (8 35) - ; =-m;5
- L2, Once | have learned several new SEH\Eﬁﬁés 1. can usually see and understand _

‘the grammar pattern. in them. (ﬁQt used In FEVISéd questlannaire)

500 1"do not th;nk that the tests wh:ch we have. are too easy*v(S 4&)

594 it is nat very easy\ln “our FrEﬁch caursa to make g@cd marks WIthGUt
really learning any French. (8 5) o e

:Eén;ensus aF“DpiﬁiDﬁ Uithvdne Excépticn R L 1’*f%*‘g?‘”'

- ]

As in the previous section, to. avald any ambiguity, the erglnal
questlans have been re-worded where necessary to make very clear the pasntaan

: whlih the studehts in fact took. In this aféa, too, the school whn;h took ghe
app@ ite point of view is listed in bFEEkEtS aftar zhe Study Eight reference -
umb B : Do . .

1. The téacher. daes not - try to cover the materna] too quuckly. (8 1)
(St. Cecilia) , ,

5. A course like ‘the one that. we are tak:ng is very gggd ‘for helplng pegpie
.learn to write Frenah (8.4) (Landrum)

e

'*”“"9‘"By‘the —end-of— Efade —Twelve— I*thrnk*that‘1 ‘wouldhave— tr@uble IlV]ﬁg in-
. a community where everyone speaks French. (X.13) (Father Laﬁémbe)

14

10, 1 do not find dalng oral drills very barlng. ' (8.8) (Hardlsty)

11: I EhQUId like to, have more opportunities to speak French wnth cher :
- members, of the C'éSS. (8.9) (Father Lacombe) o - : e Ty

T 12. 1'd like to spend more time in class using French to talk abaut thlngs
Thel that we. are untergsted in, but which aren't in our texts, (8.10) (Lendrum)

!,13 ~i1'd like to hava a textbaak for Ehls caurse. (8 ii) (Hardisty)
14, We have enough tjme in Class to practlie spéaklng Frenih (8,12)”'
' (Father Lacombe) -

15, ‘Most of the tlme I know how to answer the questlans that the teacher .asks
me. '(8.13) (st. Eeclila) R A _ .

]

17. 1'd like to have-a prlnted copy of the sentences that we are. learnlng.
(8 15) (Father Lacombe) . , T

20. th|nk that it 1s a good idea to have tapes with dlfFEFEﬁEEVGIiES
Speaklng French. (8.17) (Father Laccombe) :

24, | like it when | have to answer a questlan in French (3f21) (St, Cgﬁi]ia):

.
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-;8
¥ ;French (8. 28) (Father ‘Lacombe)

1 caﬁ usual]y uﬁderstand what, the teacher s explanation In French of new :;
‘words means.w(a 30) (st.- Cecnlla) ’ : ,

.. 1 should not like ta spend more time dging written grammar EKEFC[SES-' L -

’-;(3 33) (Hardnsty) LR e e e

,Hanv times |- do not understand the meaning cf the French SEﬁtences that fi;

l 'd Inke ta hava take—hume records or tapes'té’préctieg withlat'haméﬁr
(8, 25) (Hardisty) S ) : .
1'd 1ike to have a dnctlénary with the definltians written in simplg.v

our teacher ‘s trying to teach: us. (8 36) (Father Lacombe)

1 wish- that the Eeazher wauld use éuﬁtures more often-to help maké the

‘7.mean|ng of - the new sentences clearer. (8. 37) (Father Lacombe)

| usually. understand the meaning of :what I-am say;ng;in Frenzhi'(S.QZ)v
(st. Cecilia). .

1

i‘lt is difficult tc hear the dlfference between some of the saunds in French
"(not used in FEVISEd questlannalre) (Father Lacombe)

"xHastlaF the time | understand what the Erzg\gﬁﬁsrmﬁan that the teacher ' :
" asks me. (8.45) (Sti Cecilia) .= =~ = S T oo L

52.

‘é

Most of the time f understaﬁH what the. teacher Is saying to the’ class in
French. (ngt used in rev:sed quest|0nna|re) (St Cecnlia)

. what we learned just-a Jittle while ago. (8.48) (Father Lacgmbe)

‘(

53,

58.

I should not like to-have more “tests so that | mlght have a better
of ‘my progréss in French, (8. QE) (Father Lacamba) o v@%,d;l

I ag not afraid to let the teacher know when | dan t understand. (3.47) '
(st. Cecilia) , o

When we begin some new. Wﬁrk pretty soon | find out that 1. have fargetten~‘

] da not ilke to take tests 'so .that | can find out the things that 1 need
to work on  because | don't really knaw them (hot used in rev:sad '

questnannanre) (Hardnsty) S - e : _ : ,

7 - ) . . . V . - . . ) - ’
Céncghsﬁs gixcpinjgﬁ Withiﬁ Grade Level . '
. . - f Sy S o Gréda . Grade

Six Nine

6 ‘There is a Iot of uarlety in the EEEIVIEIES.iﬁ L
" our French class.- (8. 5) Agree - .Disagree

7. The materials used in our Frenrh class are very

good. (8.6) _ R : _ Agree. Disagree

8. Time seems té'pass véry quickly in French. (8.7) Agree - Disagree

948



”;,ff3] ‘EQQS‘ g  “:; D B o 56 - -
= ., IR SN \ | ; ,
T S oL Grade  Grade

_25 I shauld Iike to ‘have more tlme ta practlca the - P 7
X sentences that are on_ thé tapes by myselF (8. 23) Disagree Agree

- ‘32 The time seems to dfag in class when the pther ‘ : o
o 5tudents are repeating after the tapes.‘ 29) - 'Disagree Agree - .

ol hsi The péaple on the tapes talk too Fast for me to

ilyfiigg;ff thlnk that ‘tests are givan ]ust 50 that we ¢an .
' have .a mark to put on our report cards. (not’ used .
in revlsed questnanﬂa:re) 1é:: o

Disagree Agree

AlCéﬁtensus'éF Qgiﬁiﬂn-Wiéh?n'g_Schaal System e f'.-Publfé‘rgathaljg

“19. .1 can hear the sentenaes ‘on the tapes very clearly-

(8. 16) ' _'a"‘ T . o ' fDiSagrEeVVAgreé'

"45 A course like the one that we are takung is very
good: for helping people to ]earn to read French i s
(8.40) - - . S . -~ Disagree " Agree -
. y . S
57.- 1 thlnk that | could :arry on-a fairly IOﬁg :
' conversation_in French with someone- else,’

understand (8. h3) o , , . : Disa gree. Agree?"fi h

prav:dung that -we talked about something that  7  :l7-:' ; n.
i know samethung about, (8.49) . S ©°  Agree - Djsagree

“a

No Di EEFnlb]E Pattarn-

25.- | EHJQY repeatlng after the tapes. (8 2 ) : -
(Father Lacombe: No OPIHIDH Lehdrum and St, Cec;lla “Agree; HafdistYﬁ-
Dlsagree) . : : ,

35. Once | have understood hcw a,sen;ence wgrks in Frensh léﬁave no trcub]e

‘making up other sentences just like it., (8.31)
(Lendrum: No apunlan, Father Lacombe and Hardisty Agree Sti-Cécilia:

Disagree) : _ . .
Li, 1| wish that the teacher wauld explain the new sentences to me in Engllsh
~(8.39). (Lendrum and St. Cecilia: Agree, Har‘dlsty and Father Lacombe:
Disagree) : e , . o
46. 1 think that it helps me a lot to have to repeat aFter tha tapes. (8. 41)
(Hardisty: No opinion; Father Liiigfe Agree; Hardisty and St, Cecilia: ]

Zfié;. . _:‘ ; | - - S

Disagree),




o Parg Three 5tud§ﬂF‘BEaEtan ta Suggesteé AEtiVltIES

The first part ef this serles of questiﬂns had to’ da With the content

Gf the cultural section.of .the proposed future prdgrams, while the second: part
dealt with ‘oral speech. It was later decided not to include this. se;tlcn :

in the final qu ff#ﬂﬂﬂa re owing- tg the need tg cut dawn on the iength ta a
very ‘considerable degree.’ R ,

. Questiod T

I’

I should llkg ito learn abgut French speaknng paeple QF all ages
whg live |n RPN :

-

CgmmEﬁt - Strang preference was shown for France and Quebec T
0 - (33% and 27%), while Alberta and ather French!speaking
. - R _ areas reae;ved anly 20%

. Questjpﬁ_i"

- I[Shgu]d llké ta study about peopie my “own’ age th speak French
and luve in ,;? L

Cﬂmment - Students showad a preFerEﬁcé for France first (334),

. Quebec and other parts of the French -speaking wcrld
(25% Each), and Alberta (177)

Quest ion 3 The pnctures_ hat
. ,'lng

hat we use in our French class should be taken

“Comment - Thi

e was little leFerence bgtween the various areas.

, Canadé (297)

‘ﬁe (B?Q/); GthEr parts (33%)

‘ 0
[+

Question 5

| shcu]d lnke ta b;“able to speak French as it is.- spaken in
c Caﬁada (55?) '

France (45%)

Recommendat ion N - 7 S
_ That any future programs iﬁcluééza’strcng camp@nént 7
- that will help Anglophone students canﬁehend dialectal
“Canadian French speech. . . =~ . ‘
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- Part Three (EQntiﬂueé); Aﬁélyslr of :Que tianna|re ltems Relating ta
o . ' ' S”QEE”Ewé,A ctivities. Co ' :

| | S _
While crpss referenclng to the revused questlanﬁanre is not pravuded
~in.this part of the survey, the topic headings remain. basically the same..
: Reference Ehﬂuéé be made tc Study Nine |n the earlier part of thns repart.

2 4

'Eulfure

’.

Strang prefgrgn:e was expressed For films and fllmstrlps ab@ut the

- daiiy l1ves of French-speaking-people. A great- deal of- ‘interest-was’ expr&ssed““”-i

in having resource people talk to the class about their own lives in French:

speaking .areas. Interest was. expressed in carrespondlng w1th French-speaklng

- people. : : L . :

< ;. Strongly negative opinion was expressed about listening to the teacher:
~talk abﬂut French-speakjng people or about the history of these people. . Three

. out of the four SEhDE]S expressed. a simllarly negative attitude toward the
"studying of their art, music, and Ilterature.,:The fourth, Father Lacombe,,

was very PQSJtIVE about the idea.- ’ - o ST

Presentat ion

.Strong support was expressed-for having the teacher explain how French
sentences are constructed,. and for having the French sentences being learned"

available in ?rinteﬂ form.- Except for Hardisty, interest was expressed. in

. having a Voix et images-type  presentation of new materidl, i.e., reference

ttb a filmstrip and its. accompany ing tape: - Except for Lendrum all expressed
a wish to have a brléf explanatngn af the pew materlal in English before it

- was drllledi_ .

: Haéﬁingi , T
EGﬁSlderable |ﬁférest was shown in hEV|ﬁg the teacher say in EﬁgllSh

what the new sentences meant, and for playing tapes with.a varlety of voices.
‘on them: The same held true for watching TV or films with French soundtracks .
In general, the classes did not want to look up the meaning 'in a book,. ’
. and the two elementary school classes did not want to see it by means of an
. foverhead projector, but the junior hngh classes did., The two public séhools
- did not want to do away with the. F;lmstrips_' Al_égémted maaﬁlng zcnveyed by

‘a gér|ety of methads S -,

‘Regetitiﬁn o
A]l nlasses were in favor of haVIng the teacher act as the model, and

all but one were equally-in favor of hav:mg the sentences. presented on tape. -
DPlﬂlQﬁ seemed to FaVDr one=- persqn -at-a-time repetition EIthEF after the '



ﬁteacher or aftar the tapei Prnbably as a result aF hﬁw they weré taught the '

, Gathalit schools Favured graup repetitlgn while the Publlc schcals did not. :

‘ 'f‘foT]]uAEtiViéiES jﬁ;quiaitiﬂn) 7 ;; o . ’=_:x.: l_‘; Ll

¥
s

i

The fcur groups were strangly in Favgr of, acting gut the didlogues.

- :rThey were generally in. favor, but not to. the same degree, of pattern drills, .
’“fquestiansanswer “work, and ﬂnly slnght]y In favor of” memcrfzing new senten:es._ '

_ Except far st. Ce:llla, all classes were; against- reading alaud;_ The
Catholic schools were in favor of gopy:ng new sentenﬁes in thalr natabaaks,

" the Public sshaals were QPPDSEd- ' S _ VRN,

o Dnly weak. agreem&nt wath the. 'retrﬂuver le cammentalre' type of act|V|ty_ R
. was expressed S . R L '

A )

Drill Actiyities (Cammunigatiaﬁ)b

Very strang lntEFESE was expressed in prepar|ng and actlng in sklts and;'

“plays in French, in praduclng puppet: plays, playing games in French, and in

. talking in French with someone who knows the language. Some interest was

offered in describing a picture Qr, @ series of pictures, in describing their

—own Tives or lntEFEStS,-Eﬁd in crzatlng their own dialogues,. a]thaugh the

'A'; Grade Nlnes Expressed some . réiuctaﬁae abgut thls last act|VIty.

-

‘bé§§din,

They were agalnst summarlglng stgrnes, pFQVIdIﬂQ wrltten aaptluns Far:
. pictures, or to some extent asking questions about stories with which they'd
been wark:ng. They were. Vtelently QPPGSEd to glvnng an Qrai repcrt or
composition in front of the class

,'l?~
oy

I 4

Dwnng tD rather llmlted expasure to this actlvuty, the elémentary
schQGJ students may not have knawn tata1ly ghat they were talklng abaut.

Junior hlgh school students were very much in- favor of. réadnng
fiction, student magazines such as Ban!f;iur'i and three out of the four"

- classes were interested-in making up their own newspapers or magazlnes in

Fren;h gThe same applled to readlng p]ays lﬁ French.

' Strmng dlSlﬁtEFESt was shawn in reading poetry oF in readlng magazines -

for French-speaking people, such as Paris Match, ;VE?V“mlld interest was

- expressed in read:ng French=- ianguage ﬁewspapers by ‘all but one class.

Writing 7 e

The same comméﬁt_Whiéhfwas made about tﬁé‘éieﬁéﬁféry'ééhoé] children

H S -

‘ ’§35§3 1 ‘  | . | 1~jix o .
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'fang“ﬁeéﬁiﬁgvapﬁiigs hafélwfth,géhalifgége.-‘ R

'Juniarlhigh'stuﬂénts were very much in favor of fill-=in-the-blank
. exercises, dictees, and to a lesser extent, cgéylng from the board. All
. were against written compositions, and only one.class was in favor of '
“writing-poetry (Father La;ambe) .The junior high students were against -
writing captions for a PIEtuFE whilé the elementary-school- students were,
in favor. ‘Except for. one junjor high school, all showed mild interest in
. preparnng materlal Far a Sﬁhﬂé] magazlne or newspapar in Fren:h I

- &3

Music
v The Extent to whlEh 5tudgnt5 suppcrted these actlvgtles appears to

- depend on Eheur own - experience w;th music in French. All classes except
for Hardlsty were in agreem&nt as -to their p05|tluﬁ on these a¢tiv:t;es_'
A]l were agalnst wrltlng thenr own sangs in FFEﬁEh Three out of the
afour, as mentioned above, were very much in .favor .of listening to and
singing folk songs, St Cecilia only mildly so. With the one exception, all
-were in favor of singing songs from Quebec or from France, but Father Lacombe:
was not in favor of - listening-to modern music: from e:ther‘uf these areas. .

ganguagé'ggﬁgFaﬁbry

© Although none of the schoals involved had su:h an’ “installation, | »
should conclude on the basis DF dlscu551an with them that they were familiar
with the concept.. ' S B L

W|th ‘the exception of taking tests, and even the eiemehtarles were
prepared to go along with: ‘this, every other activity listed received support:
listening to tapes, doing oral. drills, repeating sentences, watching
.;Fnlmstrlps and listening to commentary.

Part Faur' Ciassrgcm Prefarence

: Na results are given for Father Lacomba in view of, the fact that
“many students in this school. did not have time to complete this part of the °
questionnaire through no Fault of the s:hao]. Reference should be made to
Study: Ten for CDmpaFISQH. - ' b

&
=3

Classroom One * . Classroom Two : ClasSEGGmVThFEE"

- Lendfhm‘hhiégl L Lendrum 38.88 o !Lgndruh 61;?1
Hardisty 11.11  °  Hardisty 33.33 " Hardisty 92,592 :
St. Cecilia.15.79 St. Cecilia 5.263. - St. Cecilia 52,63

—— . . . B

‘% B

253
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‘.« Part’ Five MWritten Comments e

Likes =

Lendrum - The teacher s patlence whén Ehl]dFEn did not Understand was
mEﬁtlonad over and over again as was praise for the wide
varlety of ‘activities that went on in ‘that classraam.~ Songs
and games were alsa very pcpular__ ' -

Father-
Lacambe - The puppet plays that the teacher had beén usnng were mentlaned
by almost- every child. with comments that Shawed a great- deal of
- Venthu5|asm. The games emplmyéd also came “in for fqyorable
comment . o o

Co . . . R .
. ; .

 Hardisty - The studEﬁts Feit that the teacher ‘was rea]iy one of the grgup,
- ~and were very pss:tnve about their ‘relationship with him. The ..
lntrndu;tlan to writing,. games, ‘and dISEUSSIDns in Fren;h waﬁe
‘commented on FaVﬂrably_ . : : -
St. : p;= ' :
Cecilia - General suppart for the teacher and her teach|ﬁg was expressed.’
' - The students EﬁJOYEd readlng the dlaloguas énd actlng in plays.

. Dislikes - 'a
Lendrum - Short periads, answerlng questigns to ‘which yau dan t really }
‘Know the answer, and nat ba|ng able ‘to write in French ‘

Father : : - :
_ Lacombe = The.short per|od and not enough time. fo watzh French mov.ies
- and French Ianguag; tEIEV|5|an ﬁragrams_ , ' .

Hardisty-- The Fllmstrlp and the amaunt of time spant on it was.mentioned
o several times., A wish for some time to be spent on culture
- was expresseéd. -The same daily routine (prgbably a factor of
the Voix et |ma*es-pragram) was arntlclged

St‘ K ’ L : ' .
Cecilia - Several mentioned problems with comprehension.’

' Changes

Lendrum s'_Longar pEFIOdS, clearer test tapeﬁ, slﬁw1ng the tapes down,
lntraducung wrltlng. )
Father - _ f‘q . _A:'.-l o P R

‘Lacombe - More time for French, more reading, more puppet plays.

o J.j-j‘.5_~ . I-.  ;_  ‘ v§3534i7 ’. J-x_‘h




. Hardnsty - A variety af gther a;tivitnés was .mentioned ln thg hope that -
: they could spend less time on the filmstrips. Several .
: suggested a :hange to Classraam Three (Study Ten)

C

e, - | | | | |
‘Cecilia = Hare work in-. small grnups more f;‘ms, and more emph35|s on-
: cnmprehensnan.=_ ~ :
=
2
¥
¥ 1 s
= '
t
. &
o=
>



Appendix Ten f;fHE;LE%HBR[bGE"STUDY‘;'

f
B

’ | ‘am very much lndebted bgth to Mrsi Johanna C Vander Beek: af
Lethbr:dge callegnate Institute who devused the- questlonnaire and, to her'”
Superintendent, Dr.. R.B. Plaxton for permissnan to use the flndlngs. In

» . ‘the. interests of space thene hbés been some abﬁﬁdgement. The material was:

sent .to me 'when it became clear that it weu]d be |mp3551ble to conduct any

part of the study in Lethhrldge._ o : "
: Survey GF EnrDlment Iﬁ French CIESS?E,EE.L E.l '{f; e L : i :
CAN972-3 T dopserh . Aomwrs 197576
Ly - : o B : (Pra;e:ted)
French 10 =~ 89 87 ; 87 T 121
Coo2008 69 19 36 (French 1qx)' 5
158 06 s 123 IR 136 T
.. French 20 ~ - "115- - .. 66 bs 71 -
. : : : e 3 ’ 21 (EDX)
A _ e 7 V;gzr?-f
French 30 . 116 . : 9 IR .
Frenc.h £ D

lacal numbér '

| shguld like to quote from a statement prepared by "Mrs. Vander Beek
which optlines bath the prob]em and the StEPS which were taken to attempt to.

f:nd cut its cause, . s e .
) . , : .

1 ""In November, 1974, when studEﬂts were asked to |ndicate whlch zaurses
they would like to take in the 1975 spring semester, a. startllng dlscgvery
‘was made, i.e., only B students signed up for French 20. That in spite of —.
the fact that there had been 4 French 10 classes with more than 80 students =
. in the 1973-74 school year, and only some 38 students were tak|ng French 20
“in the .74 fall semester. Two questions arose lmmedlately what had :

happened to the 40 studants and why did so many nat wnsh tc continue . their .
'zstudy of Frenzh . ) - . .-

‘”To find out it seemed best to. ask the studen;s involved by means -of »
a questionnaire.  When discussing the problem with Dr.-G. Bevan, Director Qf .

'Currlgulum and Instruction, he offered hls, as well as the servnces of - I
" Mrs., A1blstan, Humanlties Coordinator. - ;. S '

256"
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‘ ‘ “Althgugh the Qriginal Intent was t@ ccntact iny hG students it
o appeared prefereable to administer the questionnaire to a sample: of. .
~ students (hoping the- sample would Include many of the - AD) as well as ta o
students ‘actually anrallgd In French., Hence two- types of - questlannaireg
“were. developed: form A for. French. students, and form B for students not .,
enrglled in French.: The two types Df questiﬂnnalres were admlﬁ$5tered in

De;ember 1974 “"=, ' L . - o e, G

‘f*‘Tha results QF the twn questncnnaires just mentlanéd are. glven belaw sx
" in somewhat -abbreviated form, Teachers wishing to consult the criglnsl _
questnnnnaira should appty tchrs; Vander Beek. Any errors whlgh may have
crept in ara my own, .

___i_;;__E.___,_,sﬁaﬁa_;_',&;_,iﬁ=_i___§= _____ -
| ‘.'Qx;.é‘stiahnaifé? on 'i'freﬁéh' a'.Férm-‘A“ ’
8; 1 am plaﬁnlng tD take French next year. Ya§' SZ.SSA , 'NQ 17. 65% T

f'lD Indncate whether or ‘not each pf the Fallawing persgns lnfluenﬁéd you
" in cha@snng to study French. o : :

a. your parents . 55.96_;,. L  :j. o . -
f?&?ygur FrIEﬂg(s) 12,76 o B

¢, your high™ ‘school : T
counsellor or teaﬁher : 17 93 o CoeL

d. other PR o L} 26
o 11; What were yaur reasons- Far choosing to study Frenﬁh? 'Fér“each item

‘given, rate the importance it had. far you by clrcluﬁg gne of - the
_three, numbers as fcllaws v S e :

-

W , .1. very important,
[ﬂ = L5 except where a

. 2. slnghtly nmpnrtant
" student left jt - 3'

| " _ Dut ] _§1. : ' s 3. unlmpcrtant o f%, o
ai;French SEEmS easier than ctherzl L ';' o o o
- subjects | ‘could have taken, . 1..1.92. " 2, 19.23 - 3. 78.85
b. French seems of great |mpart= : c o o .!"5. ”‘.ur
-ance .in today's world. . ' 1.-38,18 2. 54,55 3. 7.2

c. French will pfabably be useful e T R o
in getting.a good job soméday, 0 1. 643 2. 41,07 3. 12.5

d. French will be" useful in my
 probable field af study (e.g.) = _ - .
medicine, law, graduate work, etc.) 1. 35.71 2, 42,86 3. 21.43

: ) a | *- | vag;v :{ 2&5# .



L/
e. | want ta visit the cauntry where o
_ French is spaken._ B 3,?:.455 14 40,0

o

.f. | want to Understand better the : ﬁJ;1 e

=

2

PR

. ;é;liijn;'

.36.36

3. 23.64

PEGP]E Whﬂ Speak French and thenﬁ . ’-*'_ _ '::,:".;‘
.-‘F_“Eﬁéh w;l ] enrn:h rny baGngDund - L et et e o T
v»and braaden my ﬁU]tUFa] hgrlggns___ j?‘22i73 ;Z; 45&45, 339.21i81- L

h, French is’ (or was at ohe. tnme)  A; o fugv'”’ g i
N .SPOkEn by my FE]EtIVéS or PEFSGHS“ : . _ . - .
: _clnse to me. R _ 1,585 2. 20,0 397455
o . ) . ; E 7 . » v -
i;'Rnawledge of French W|ll add to o o R
oy SDEIEI status, _ LT 7.27 2. 27.28 3. 65.45
j.llﬁ is réqunred Far Unlvarslty o ' ) ,!‘; ”;;g ;: {fuh-i o
~ entrance, O » T 16,5%!73 -2‘,§§g9% 3. 16.36 -

(Please react to questlgns 12 to 25 in terms of the Frensh zaurse yDu T

_are now studying).

" Indicate the extent to whlgh you are satlsfled W|th each of the

‘following aspects of French by circling one uf thé three numbers

-as Fallaws

1. qunte satlsfled

2, fairly satlsfled
3. dissatisfied

‘a. the type of skills’ yaq were .

taught in the course, - ‘F_ 1. 52;?3 |
b. the text you have used.- : 1. . 40.0°
c. the classroom a§t|V|t:esl;; 1. 36,36
.d;‘the=langQBQE'labaratqry,' _'_ ;‘k.Kig 40,0 -
‘e. the homework yoy were aSSigﬁed,- 1. 20,0
F.'the”%eadfﬁgé yag5wéré assigned.  T. 25.45 ;

g.. the outside opportunities you _
have had to practjce the language,
(e.g. conversing with natlve4 -
_speakers, listening. to'radio

braadcasts, readlng magazlnes etz. 1..12. 73

F

A .

h. the InFarmatlcn you received
© from your teacher as to how you .
’fwere progressing in. the course.. 1, 14,56

[
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2.

43,6
. 49.09

- 43,65

.« h5.45
. 61.83

. 29,09

. 50,9

3.3.63
3.7.27

3. 14.55
3. 14,55

3. 34,55

:3! loigi =

3. 58,18

3.32.73




!pragress and ; ; 'il:

. the way yn?

L i%{,_the aveﬁall am@unt uf time .
§oowh you were grven for studyﬁiﬁ

© k. the semgsterlng gf Frenﬁh R
; ;lasses. e e 1. 49,09

- ﬁ' the Tength of your.. dal]y E
_ \French perlad (87 ‘minutes -5' .
o d .

) ‘V=m.'tbg: ach rJSiﬁersgnaiityf'  ;Lj fi.i53;531
n. the teacher's. ab11|ty.tgﬁ_ _,' S o
‘spedk the language. o S 1, 96,36

.~ 0. the teacher' { abillty to
} . "help yau (hIS/hEF heipFul— S

et ness) - _ F O PRC I VI

‘ 4 - . -

LB

p_.the teacher's :availability - o
for consultation outside the o e
.regular classroom. _ gf 1. b5 45

. (Questions 13 to 19 were answered on.a 'Yes', 'No',

L8

;fS,'Dajyau”fééfgtﬁe,teé;hér*piééed . ™Yes

" 27 56.35.

w achievement waré Evaiuated _; R 1.:21.82

e )

0 2.50,9

',;3- 29

2. 3.6k

2. W82

- No '

3.

~ Can'

,V3 34 55

_;;;fza;ps e

o *°7ﬂf¢@m':>'
”:ﬂz 3ﬂ 5'*f

9.09

'Can?t-Sayivbasfs)

tSay

~—————————too much—emphasis—on-speaking B
S correctly at all times? ;. 1. 98,18
b, Would yauvhavé found it useful to 1
: be able to use French more to .
-express your thoughts even if it

4

meant' $peaking incorrectly? _ '_'1i-h5;45

15. Do you think it's necessary to be
-~ able to speak a language correctly
(pronunciation, grammar) in order to

:]6¥-DQ you think 5tudents=éhaufd have *
‘' 'a greater say in the content of

‘courses in mathematics and science? . 1. '18.18

17..Do you think students should have
: a greater say in the cantent of

'Frenﬁh imursgs? o - _ 1. 49,09

18. Would you have |iked to spgnd
' ‘more time discussing the au]turé

;wuvgwaranch PEOPLE s ~.ﬂ_,;-;"%1; 61.83.....2...

Discussions in English? . : 1;153_64

“be able to commynicate in that language? -1. 69.09

Discussions Jﬁ;FFéﬁEh?’ - X?'Z 1. 56,36

]

.82

2. 29.09

. 20,0
. 50.9

2, 3é.31=

27.27 ..
. 27.27
. 23,65

@gi'

3.

3.

3.7

3.

3.

0.0 -

¥ o

25.45

10,91

16.36

16.36

10.91



Cauld you have ‘ace
course’ you: tuokehgé beeq arganlzad lnéa &
'Yés! describe: brIEFL
j;uggestlons yol have (eigy. more or. less”. |
. structure in’ ClESS, more’ or less explapa
in grammar, more- or. 1555 drills 7
'SE gf Engllsh etc ) :

different- way?

if

7 enngable do you find the Stuéy QF FrE@

|5hed moreel’F thé iFreqch

’ons

the

$,;.f

1. 33 93 2a 28 57 3 38 18

CY

23,

ridiculous WhEﬁ th%y try to speak Frenzh
‘ feel this way yo%nseiF? -

ln these sgtuat|
all thase that ap

mastly to YSUFSEI}

mast]y to the_tea;her

Always

23. 64"

1y it

HD.D"

15 0

!

don‘t know

Qcéési@ﬁaily l7oi91

Never

¥

11.25°

7.27

Hs? to whom do you attrlbute any uneag|ness7
o you. : : ‘

.5 o
Y

How often do-you tend to:

Check”

33 75

. mostly to ather %tudents in thg ElESS

- Very enjayable 29 79 Sllght]y eni" i__ﬁE.Sf NQtzénjpy§b1§423;4- .
21, Do} Feel at ease’ when maklng use GF th ) N - ‘_. ‘;" _
you-are learnlng in: Frenéh? ; : Yes ..~ No~ Not Sure. -
lr :' a. in lestgnlng ‘ v 60.0 12.2?  ‘iz.73;_"  .
"' b. in speaking .’ iy _Ei;ézr 50.9. 27,27
| *.c. in reading SY. 83.64 10.9. ' 5.45
© - .ds in writing | ., u3.64 49,09  7.27
) L i - - . | . - : {z ; r‘; | : 7 E : ) | : K |
- 22, To what extent are you in favor of the, Fgllgwsng 'In_each case circle one
: of theethree numbers. . ) - @ :
L koo o VEFy'mUﬁh'in’FEV§ﬁ%f -
; o \:_: s \
.%'é'ﬁ _ 12. sllghtly in FaVﬂr I
BRI - *3; .not " in Favar . N
@ R ; . ! ,_! ; . » Iy 4
a. beg|ﬁn|ng the study cf French P - - =
in elementary school. ~1ii78;18 2, 10,91 3. 10.91
b.fhaV|n§ three years’ “of Frengh R e 'ffrf .
~in Junior’ ngh School,. 1..74.08° 7 2. 20,38 3. 5.55
c. hav|ng three years of French S - v e
in Senior High, School. 1:473.08 2, 21,15 - 3, 94,55 Ve
'd!iellmnnatlnggthe teach|ng of “r'\j:'?f R P -
French in Q@r schools., : '1.70.0 2, 5.45 3. 94.55 y
. R .}ﬁr : . P SR
éE;,Same people Fee] uﬁeasy, or are afraid to make mlstakes, ari{a saund



24,6

Questionnaire on French - Form B

(to be completed by students who are not taking French this year
(either semester)) C

8. | am planning to take French next year. ,Yes 5.0 No 92.0
10. Indicate whether-éﬁ not each of the following persons inFQuenied you
in choosing to study French, o K

a. your parents 47.0 b. your friend(s) 16.0 c. your high school
: B counsellor or teacher

28.0
11. What are the reasons you are-not studying French this year? Cheﬁkaall of
. the reasong that apply to you. )
; a. It is not required for University entrance. * 53.0 ¢
b. No one ever told me to take French.: 5.0 ’

c. It was suggested to me that | take French but | am not convinced of

its value, k2.0 .

d. There is not enough.time to take French, as | am busy with too many
" other courses | have to or want to take. 42.0 '

€, | think a French course would be too difficult, 36.0 2
f. | do not like the French teachers.” 16,0 '

g. | do not like the way in which ?rzntggis taught in my school ., 47.0

h. | want to take a foreign lanqguage, but the one | am interested

in is not offered in my school. 16.0
i. People whose judgment | trust are against it. 0.0 T

12. If you have been taking French, but are not continuing your study of
French, indicate the extent to which you were satisfied with each of
the following aspects by circling one of .the three numbers as follows:

1, quite satisfied
2. faiply satisfied
3. dissatisfied

a. the type of skills you were

taught in the course. 1. 11,0 2. 69.0 3 19,0
by the Lext you have used, 1. 22,0 2. 53.0 3. 22.0
. the nlqahrgnﬁ activilies, 1. 16,0 2. W0 3. 36.0
d. the lanquage laboratory. 1. 728.0 2 36,0 3. 33.0 °
¢. the homework you were assigned, 1, 8,0 2. 42,0 3.+ h7.0
. the“readings you were ;1!.,!'.i‘j]m'cl: 1. 8.0 2, 58,0 3. 25,0
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= . - . . " R Zgi7 //
.g. the outside Qppartun|t|es you have
had to practice the language (e.g.
. conversing with native speakers,
listening to radio broadcasts,
reading magazines, etc. ) - . 1. 5.0 2, 11,0 3. '83.0
’ h. the informatian YDQXFECEIVEd from ‘ _
L 'your teacher- as to how you were _ - : _ ,
progressing in.French, , - ' ' 1. 19.0 2. 38.0 3. 442.0
. i. the way your progress and 7 . oy : .
‘achievement were evaluated. . .1, 25.0 2, 56.0 3. T19.0
“j. the overall amount of time you o .
.were given for study. - -~ 1., 8,0 2., 640 3, 25.0
k. the semesterlﬁg of French classes. 1. 19,0 2, 53.0 3, 22.0
. F‘g:ﬂ ® =
1.» the length of your daily French ) ,
period. (87 minutes Father than- e 7 .
Lo minutes). . . =1, 16,0 2, "Lk2,0. 3. 42.0
m. the teacher's ability to speak
the language. - ' 1, 58.0 2. 25.0. 3. 16,0
, he _ o o ] )
‘'n. the teacher's personality. 1. 33.0 "2.  33.0 3. .33.0
0. the teagher}srabi]ity'tc help you ' L .
learn (his/hér helpfulness). . 1. 25,0 2. 28,0 3. 47.0
p. the teacher's availability for _}ET .
consultation outside the regular L
classroom hour. 1.36.0 2. 44,0 3. 11.0
* L : ‘
¢ oo Ve . Lt c .
. Yes No -Can t Say
13. Do you think students should have a
greater say in the content and method
of courses in mathematics and science? 39.0 36.0 25.0
14, DD‘YGU think students should have a -
greater say in the content and methad
of French courses? 61,0 4.0 25.0
15, Do you wish you could speak French -
,like a native speaker? , 75;9-' 25.0
16, 1 you had to stay in another country
' . for .an extended period of time, would
you make* a great effort’ to learn the
language spoken there even though you - ,
could get along In English? ‘ ¢ 6h.o 8.0 28.0
7

262




17. Do you think it is important for Canadians to learn Frenth?-
" Yes  4h4.0 " No 31.0 " Can't Say 25.0 ( -
18. How anJayable did you find the last Frlench course you teck?
Very enjoyable 8.0 Not enjoyable L42.0 Slightly enJayable L7.0

19. In your Judgment, do the following people consider French study

» 3
important r ' \ Yes No Can't Say *

a. Yout parents. . Lz.o 36.0 22.0

b. Your friends. - 14,0 58.0. 28.0-

¢. Your High School teaghers
other than thétfﬂréigﬁ language:

» téaihEFg . ZS.O 114';0 58;6

A d. Society as a whole. 19.0 L2.0 39.0

. _ e, Yourself, Lh, 0 Lk, 0 11.0

i

j 20. To what' extent are you in favor of the following? In each case circle one
' of the three numbers, : :
1. not in favor

2. slightly in favor

- ' . 3; very much in favor
a. beginning the study oF French in ’ 7
Elementary School. \ 1. 22.0 2. 31.0 3. 47.0
¥ b. having three years of Fren;h in '
9 . , o )
Junior High School. . 14,0 2. 36,0 3. 50.0
‘ c.. having three years of Fﬁén§2 in 1 [
Senior High School. N 1. 14,0 2, 50,0 3, 36.0
d. eliminatiing the teaching of French o )
in our arhaals. 1. 78.0 .2. 14,0 3, 8.0
4 . n
7 21. When you last took French did you feel at ease when making use of the
Jkl I ]l ? )
Yes No  Can't Say
a. in listening. 39.0 L7.0 14,0
b, in speaking, o ) 33.0 56.0 11.0
¢. in reading, 50.0 0 5.0
d, in writing. 27,0 75.0 3.0

22, Do you agree with the notion that to be good in French you have to have
a special tale or it o .
a special talent for it? ~ 39.0 50,0 11.0
HE 'Yeo ! how much of this special talent do you ‘think you have?

' Above average 8.0 Averagey 10 Below saverage 16,0 Don't Know 8.0

&

°o. | | 26




. f

23, A whole-hearted commitment to the study of French and the culture of
. French people endangers one's own cultural -identity.

‘Yes 5.0 No 64,0 Can't say 28.0

L %]
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Appendix Eleven  EDMONTON CATHOLIC SCHOOLS - GRADE SEVEN STUDY

During the 1974=75 school year the Edmonton Catholic Schools
-~ piloted new programs in French as a second language at the Grade Four,
Grade Seven, and Grade Ten levels. At the request of Miss Marie= -Louise
Brugeyroux, the Supervisor of Modern Languages, it was decided to carry
out a program of evaluation in one Grade Seven class which happened to be
located in the same Junior High School as one of the Grade Nine classes
which was to be tested. It was felt that the questionnaites might prove
too complicated for the Grade Fours who were in their first year of
. French, and a tight testing s:hedule prevented any EEStlﬁg of the Grade

“ Ten classes.

. The results are;}Tven below. All figures are in terms of averages.

* Test One - Comprehension Coefficient (No Visual Cues)

Test Two - Comprehension with Visual Cues

- Questions Understood 3.95 Answers Given 3.0

Test Three - Task Completion (Specified)

T Tasks Accompiished 2:125 Comprehensian-A{CECtin Errors 3.125
" Errors Not AFfécting Comprehension 2,875

Test Four - Descriptive Ability With Visual Cues

Total Words 30.0 ‘ Different Lexical |tems 16.25

Errérs Affecting Comprehension 2.375

Errors Not Affecting Comprehension 2.875
DiFFerent-StructgrQS Used 1.75

Average Numbefcj§Grammatical Elements Per Structure !3,313

Index .171

: ' Test Five = Question=Asking Ability

Questions Asked 3.5 :
Answers Understood 3.75

Number of Different Interrogative Structures Used 2,375
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Answers Based on the Questions Contained in Appendix Seven o
Since the language spread of the parénts of the students answering
‘the questionnaire is very similar to that already described for their Grade
Nine counterparts in the same school, | do not intend to discuss this aspect.
The remaining questions aré described in _synopsis fashion below. The redder.
who wishes to check on the wording of the actual question involved should
refer to Appendix Seven. The question numbers are the same in both cases.

1. Perception of marks in French.

Very good 24.14 per cent ' Average 68.97 Not very Qa@d 6,96

2. Marks in French éomparediwith other subjects.

Not as good 24.14 About the same 62,07 Better .13.79
3. Difficulty in-keeping up with the class. )

Having a hard time 10.35 No problem 86.2 Could go faster 3.45
L4, Desire to work at own speed.

Not go as fast as class 17.25 Go faster 6.89 Fine as’is 75.85
5. Saéiéféctign with progress in French.

Satisfied 79.31 . Having difficulty 20,69

Lol

Plans to continue with French.

P]ansfto drop it 27.59 - Plans to keep on’ 72.41 v i
& : :

7. Liking for the subject. v _
Likes very much 10.34 Likes 58.62 Dislikes 17.24  Hates 0.0

Ne opinion 13.79

3. Curriculum Priorities in French.
Speaking 31.73 Comprchension 29.52 Writing 15,13
Cultural Understanding 12,92 Reading 10.7

9. Perception of ability to exist in a French-speaking community.,

Yes 34,48 _ Ng 10.34 Don't Know 55.18
: i
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- Appendix Twelve ALBERTA MODERN LANGUAGE STUDY - Teachér Questionnmaire

§

While yaur class is taklng part iﬂ our survey, we' d be grateful

Part Qgg = General
1. My school is located in  a. Edmonton or Calgary
b. Other city:
c. Town or county B
2, I teach in a(n) a. Etﬁggitaiy School =~ - '
- ) b. Junior High School . . ot
c. Senior High School

3, The school has a language laboratory L,
_does not have A '

Part Two ~ Tgsching Responsibilities

Please check off the French courses which you are cgaghingxor have taught

_during the 1974-75 school year.

French Grade Four _, ) Seven Fregch 10 _ 11

. Five Eight L2021
Y] LT = E— —_— C—
; ) Six Nine = 30 31
Other o
Approximately what percentage of your time is spent teaching French?
, o . .

1974175 % 1973-74 1, 1972-73 %

What other subjects have you taught during the past three years?

For how many yecars have you been a) teaching?

b) Lca;hinp lrénch?
Would you prefer to teach other subjects a) ay wgll as French? yes _ No

‘b) instead of French? yes __No

e

Please name the French programs whiu?fygu are using this year

2 I D S B

L 26T



ALBERTA MODERN.LANGUAGE STUDY - -Teacher Questignnaire - page two

I
o
]

* 2

Please .express your satisfaction or, dissat;sfactlon with them on
a five=point- scale s follows: l) extremaly'satlsfled 2) satisfied
3) no epinion 4) dissatisfied 5) extremely dissatisfied.

Prégfam a) Erégram by Program c)

" You may wish to comment further about this, Please feel free
to do so on the back of this page.
[
L) » El

Part Three - Professional Preparation

Have you taken any formal courses in the methods of teaclving a modern
language?

How many? : Where? - When?
In which of the following activities related to modern language teaching
have you participated during the past five years? (check as many as apply)

Summer School and/or Evening Credit Courses
Institutes and/or Wopkshops (more than a day in length)
Day-long or part-day In-service Sessions:
Travel or Study in a French-speaking area : . ~
. Regular reading of professional journals related to modern 1énguégés

Other (please specify)

“ : i . . _

We are very concerned about facilities for in-service training What do
you see as thée major need in this area?

Below are some possible ways in which in-service might be achieved.
Please check off the ones that appeal, fo you most. Any additional comments
which you might wish to make (on the back) would be very much appreciated.

one=day workshops week=long, all-day Institutes (Summer)

university courges vidcecotapes of other teachers working

- . with the same program

videotaped programs on a

single topic reprints ot selected articles from
— e, ’ ] professional journals
three-day crash programs other (please specity)
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* ALBERTA MODERN LANGUAGE STUDY - Teacher Questionnaire = page three  26.3
'~ Part Four - Objectives L e
' ‘Yéu‘f&*pfabably ﬁati;ed“that when the new_caufsés of study came
out the objectives were in a slightly'different order. ‘We'd like to find
out the priority which you assign to the basic skills.. Please read the .
‘objectives listed below, then place a 1 beside the one which you feel
is' most important, a 2 beside the second, and so on. .
~a. To be able to write the language.
i b. To be able to speak the 1anguage_ ;
c. To be able to learn about the people who speak the .
language (i.e. cultural understanding. ‘ L
-d. Tg be able to understand the language when it is spoken,
v e. To be able to read the language. ™

THANK YOU VERY ‘MUCH FOR YOUR HELP




