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Three special considerations influencru the ocus Of this,model for the

preplration of personnel for successful intervention with young handicapped

children:: First, the insights and knowledges about preschool Children whien

have beon,contributed to the field Of Larly Childhood by current philosophers

and researchers mustbe digested by Special Education, The handicapped child

from birth to age six must cope with the normal:developmental growth, sequences

in addition to his own uniouo deterrents to this growth'process due to , iivsiral

-ontql anomalies.: Second, io complexity of a
pL,.rticular demr,nd2 on- .ad, his family ant_

which scrim them. 'Gw,potaner.: of acui must be defined with

refcrence.to the climate of Crik:, inn city environment,. Third, tho

of services and in n ur.o:In environment my resua-,..

tcrmivtant and u1aFrer.Led :XVViCe0 to handicappod children. Thus. the

pmehool teacher's rold in continuum of services mu4 be dofinr,71.

The following s6at Tient of,philosophy was formulated during the

phale of the Special Project in joint meetings of project staff, adv

corm ittee) agency staff and parents of preschool hand1,6apped ehildro

"Werkihg with a proscheol handcap,x4- Uld is n to be-cono

Co]2r with_a mbliature aj'a;lt. Rather, it .is working with a h

within a very short and.erf_tiodi life experience, makes unique uld

ific demands upon the world that surrounds him or her. In 'urn, '

t who, maurticipatca ia tL werld must conceive of these demands

xperience in tcrnis _ of retos of development, levels of integration:

int abity of experionc , and varying concepts of time.

very rtr., CJ I L Cu he r ,school nandat_

itmnt to an inLctasc1r :in,ry proo, douvt,r,, this

not imply o panaocra or (.1
lae(..,forabsarl.ute decision and infevm:,,

to bo thought of as a ,I.1j.del;O-RTTOCen5 of understanding and

sting a child (and his family). it implics,sensitivity.to the un

that often exists for those children and their parents- that mane:

-xperience of moil fe.1. i:n to assist in positive child rearing ex

,nces.

Didactic f:rd field z,rx .11CCI-5 Lor the pronpeo i, te:Icher mus

'rrd on an individuald hais. PtojHcal1Len, therefore, for

,a:,:hing preschool haneicapd children should be theuht of ,as par:.

emtinuing professional e;:orionce. Laadditioni_porsonnel working



with .thosc children have to bo thought.of as havii
skills' even though they are not eterived from the

pool.

continuum of
professional

Field placements and exporionoe are a critical part of the prepa
ratim process for teaching pre3chool handicapped children. It implies

an ulderstanding, as well as exposure to, the varieties of placement:

wherA education will take plree. HeweVer, "cafeteria" approaches to

agenly placements are no substiWtes for an intensivo experience. To

maxtlizo these experienees0 they must be conceived, of ao a partnership
that.involvos joint planning and responsibility by the university and
the agency involved."

In view of this basic statement the aim of the preparation model
is -0 prepare P'rospectivepreschool personnel to serve both as enablers

and interpreters. -

The Preschool Teacher as Elabler: The teacher must be able to
nnnlrc child functioning .in terms of developmentaleducational levels.
To .:welon short and long term goals for individual children and for
groues of children. To implement: individualized interventions.

The Preschool Teacher as Iltorpx_ter: The teacher must be able to

use 7,ntordisciplinary skills for,problemsolving and decisionmak-in:7;

inta7rot hor enabler role td p:Ironts and other rofesslenol porsonnel;
defile the preschool teaehor role in- variod,settings ond aSsess her oun
comp)encies for the fulfillment of varied preschool teach:Ina roles.

-The develofm ient of tho 1nrat1on model dcpends on the suecessf0
compotion of tin-ce processes. Project staff, agency representatives,
trances, parents and advisory committee members must be owl:aged in tho

,

processes:

I. ncms Alon,,,Tcaum n
Jdelatificatien of se o cies icr teachers

handicoppod

Definitions and am0=p3os of these competencies

AssessMent of lim of certain experiences in terms of

institutional charneteristies

II. Transformation to P4Nx7am
Identification of e:Teriences which asiire .devel went
desired competencies

Development .02 tra. ig strateEies an, matoriels which oe ;,ot
currently available LI the didactic or prociticum repertoi,7e

Development ef' performance criteria for instructor and trainee

assessment comptency

][7. Evolmtlen
Appropriateness of the preparation program in terms
aSsosood community needs-

-Effectiveness of the preparation program in terms of the role
assignments of preschool teachers of -andicapped children
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Following are the propcsed alternate thodwls for the professiond
preparation of personnel for preschool multiply handicapped children:

I. Intensive Study

This model presumes that the traineo will be a fully matricu
lated student who will be in residence for 11 months. Intensive
and highly integrated didactic and field experiences will permit
completion of the :r,ster's Degree in one academic year plus ono
summer session. ,

WorkStudy

This model presumes that the trainee will b, iployed in an

agency which serves preschool handicapped c a idren. integrated

sequences of didactic and field oxperiencos aill permit com
pletion of-the Master's Degree in two or ce academic yuirs
pludat least one Eummer session. Since s servisecl practicum
expericncep for the gracticing teacher ar distinctly different
from those of the preservice teacher, ti field experiences in
this model will be individually and spec ically dep,igned to--
zero in on specific components of the ag ncy' s presehool
services. Trainees will participate in ich activities as
development and ewln:ttion of materials; money inservice
trainin proi7ams developwmt of _Q -atic child ob
servation and assetmont procedures.

T-I. Master or Sup rviscry 'reicher

This model is desirned for the teacher who is skillo_ in uork
with ?reschool hanecappod children who wishes to develop
additional competencies for leadership roles. The goal of,

this model is to extreme flexibility to individual
trainces to design a Sequence of courscworkand advanced
internship which equip them to assume administrative
nupervisery or specH.alist positions in educational settincrs
for preschool Competencies uill he concerned

ability to work coo0e:.ative1y with various prefessional
persennel and with cmmunity leaders and. croups; ability to

assist ..and/er partipatc as, cooqual with otber teachers to
°solve critical t(Nie.ling and learning problems; ability to

planl direct and evA,Iate own aetivitics in leadership
positions. Complien of the Master's Degree or requirom
for a professional (ertificate may be completed in one aczie
year plus ono summer ?;ession or in four semesters of parttime-

study and two summor sessions.

IV. Continuing FlUcation

The inclusion of the continuinrT, education model is bn
surT,estions of the oeticipatin .1 medel

could be e):tended include: enrollment An credit course:4,

present intent. Is that the university provido a sorvic
persannoi in partijpatkn7 agencJos. Jointly planned wOrif,7

for professional and paraprofessional personnel are propos 6.

t 0



:mslementation of theso m- del* -ill involve the university in

cllowing strat _s:

_ on-i7oing _ ries of meati -rs with agency personnel for joint
planning for field experience., and integration of didactic and
field experiences for trainees

-Cooperative agreements with several agencies which will constitute
a consortium with the university for long-term training activities ,

.Continuing education sominErs for agency,personnol

geminnrs s for para-professionals who,are employed in ngoncies

-Competency-based trainiiv, for the preparation Of pre-sorviee Li-n_lu

inservice teachers of preschool handicapped children-

-71-h informrttion- rovxdim, 'LI:. 710dol for ilL mute ,:.;t,ro

ilion for Toochars 6E Yr!:.lphool 1:4.11 lir Pon'!ioapncd.Cr t _

.,ptod with MillOr modific-Jdons :',11 woral fo tno ooko of brovi

rre:; tild'orii;inal proposal o7 L.. 'loria F. Weli _1',.Y.
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Alternate Strategies of Preparation for Teachers of Preschool
Multiply Handicapped Children

Project Report

Se ond Continuation Year: 7/1/73 to 6 74

Program Implementation

The preface to this report describes the genesis and early d reetion
of the Special Project: Alternate Strategies of Preparation for
Teachers of Preschool Multiply Handicapped Children. Dr. Gloria F.
Wolinsky, the original Project Director, filed a report with the
Bureau of Education for the Handicapped for the planning =and first
continuation years of the .Project. The grant to Hunter College for
the second continuation year was designed to provide a trial of
training materials and of procedures for cooperation with community
schools and agencies under another Project Director. What follows,
then, is a report of the second continuation year.

I. Intensive Study ModelTraining Activities

Twelve qualified full-time trainees completed course-work and field
requirements of the Special Project and are eligible to receive the
Master of Science Degree in Special Education from Hunter College.
They also completed the non-credit requirement for two additional
months, January and June, in field placements in accordance with the
original Project design.

A. Seminars and Cours

Twa-three-credtt Seminar:, in Program Planning, for Preschool
Multiply Handicapped Children were set up as experimental
courses for the Project for the Fall and Spring semesters.
The focus of the. Fall Seminars was "Developmental Needs of
the Preschool Handicapped Child" and of the Spring Seminars
"Planning and Implementing Learning_Experiences for Preschool.
Handicapped Children."



In.addititon to the Seminars, trainees enrolled:in
e4ctive eourses which provided training in areas of
ypecial interest or need. Two courses in language
development were included in this selection unles-
trainees had prior training and experience in this are

Each trainee enrolled for four credit heur of practicum
each semester. Field assignments required four Nil daYp
of participation in a program for preschool children for'
a year's total of approximetely 750 clock hours.

_I -ical Semester Schedule

Two Seminars in Program Planning for the eschool 6 ,c e
Multiply Handicapped Child

Practicum for Teachers of I=andicapped Ch ldren 4. redits

Language Development 3 credits

Elective 2 - 3 eedits

One additional month in field placements
Fall Semester, January SprinMSemes er,
June. no credit

Fall and opring se_ester assignments are attached In the first
Appendix--Blue.

Field Activities

Trainees selected three school or agency programs for preschool
handicapped children, in each of which they spent four full days
each week in three month blocks. The list of cooperating agen-
cies; the record of student placements in those agencies; a
description of field placement procedures and a compilation of
forms related to cooporative activities with the agencies are
attached in the second AppendixYellow.

10



II Work-Study nodel -Trainiqg rials

ncfe for Teac1eru of Preschool Multiply Handicapped Children.
A Two-Course Integrative Elective Was developed to Proilde, first, a
culminating experience for p. -time students who have taken course-
work in Special, Education over 41. period of several semesters, and,
econd, a final opportunity fpr college faculty to assist stuaents to

integrate skills whilgh ore particularly relevant to work with preschool
- multiply handicapped children. This type of integrative experience

een 3E partial alleviation of thc,problem of discontinuity which=tia,
the result of the work-study model extending over several semesters.
This dOeument is attached in tlie third Appendix--Green.

16 .Continuing Education Model --Training Activities and Materials

A. Workshops for Te s.in Cooperating Agencies

Mathematics for YounL -liandicapped Children
December 5 1973
Two three-hour workshops on the development of number concepts
for young handicapped children were coordinated by Dr. Jack
Cawley, Director of Project Math, University of Connecticut.
Other members of the Project Math staff worked with small
groups of participants. Participants wnre Special Project
trainees; teachers and supervisors from cooperating agencies
and as space allgwed, other celected Hunter College students.
There were 140 participants.

0 grthn Planninefor Young Multiply Handicapcd Children
M, 7 and 8, 1974

Mr.-Donald Welch, Principal, and Mr. Robert Howell, Curriculum
Coordinator, East San Gabriel Valley School for the Multi-
Handicapped, Los Angeles Unified School District, conducted a
series of workshops and consultations:

May 6 and 7, 9:30 to 3:30--Invitational Workshop for twenty
teachers from the Stoccial Project's cooperating agencies.

MaY 6, 6:30 to 3:00 p.m.--Open meeting for Hunter College
students and faculty.

may 7 and 8, 4:00 to 7:00 p. Seminars for Project trainees.

May 8, 9:00 to 3:00 Precheduled consultation -site with
three cooperating agencies.

11 _
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B. Development of Training MaterI

how Handicap,' Affrct, Preschool Children is a module cluster
for pre-service or insorvice training for professional and
paraprofessional personne,1 in agencies and schools which
erve young mudtiply handicapped children. Ais module.was,

designed to provide three.training alternatives: First,
independent study by agency professionals and paraprofc.
sionals. Second4 basic content.and activities for agency
inservice proge;Ms for staff. Third, independent study by
college students in a. work-study model. This module is at-
tached in the fourth Appendix--Orange.

'College-Agency Cooperation

A. Agency participation in the field training of Spec\a1 Project
=students is documented in the second Appendix--Yel ow.

B. College-Agency Meetings

'Three meetings with cooperating agency representatives wore
convened by the Special Project staff during the 7_973-74
academic year. Each meeting was held in a cooperating agency
which prevjded a tour and discussion of its program and'facili-
ties for preschool multiply hlndicapped children. The agenda
of the first meeting focused on college-agency joint respons,i-
bility for training and supervision of trainees in field place
ments. The second meeting uas devoted to 'discussion of the
Special Project for newly-appointed agency represen:atives;
Project trainees also attended this meeting. The Lhft1 met-
ing was a review of the college-agency cooperative relation-
ship for the three'yearm of the Special Project. This meeting
ended with a request by the agencies that Hunter College con-.
vene a meeting of cooperative agencies and all Projact graduqtes
In the Spring zemester,,1975. Average attendance at these
r 3tings included 10 agency supervisors or program directors.

Int rchange of Materials and Po sonnel

The opecial Project provided materials on request.to two
cooperating agencies for inservice activities: One multi-med
kit about the development and use of instructional materials
Literature en eompetency-based training and additional sets of
the Special Project's list of preschool 60aCher competencies..
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Each cooperating a3ency was givn a copy of the guide fer
diagnostic teaching from the East San Gabriel Valley School
for Multi-Handicapped Children. .

rsonnel and aUdio-visual materials from four cooperating
agencies vele used in seven Special Project Seminars for
trainees.

Cooperating agencies provi(ed Project trainees, with selected.
case studies for use in seminar training activities.

The Special Project Director chaired two workshop sessions
for Headstart personnel in a program sponsored by a cooperating
agency.

Problems in the Second Continuation Year

Project-design Problems

A6 Derivation of the Competencies for Teachers of Preschool
Multiply Handicapped Children--During the planning phase of
this Special Project a series of meetings was held with
representatives of schools and agencies which serve the
target population. The teacher competencies which eventually
became the core of the Project design were derived from the
suggestions of thc agency representatives. Thus,, an impor-
tant goal, identification of need, was met through college-
agency cooperatidn.

Nhen training was initiated, field placements Tere selected,
ih part, on the basis of the agencies' interest in the Pro-
ject ana willingness toparticipate in an experimental pro-
gram. Two assumPtions were made: First, that the character-
istics of the-training prograt would be transmitted by the
agency representatives to their staff members. Second, that
the list of competencies would be understood if not practiced
in field sites. These assumptions were not explicit but
they appear in retrospect to have been implicit factors in
the*decisions leading to initiation of training. In fact,
,the cooperating teachers with whom-students were placed did
not generally know very much about their own agencies' role
in the project planning or about the characteristics of the
competency-based model. In addition, it'became clear that
the list of competencies represented the ideal not the
'statug-quo and that some competencies were not being modeled
in any existing programs among the cooperating agencies.
Thus, it now seems evident that pre-service' preparation_
should haVe been preceded by inservice ifork within the

13
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cooperating agencies and'by preparation of training
materials or procedures which would provide exemplary ,

modeling of target teaching behaviors. The high degree
of cooperation on the part of the agencies indicates
that several of them would have been interested in
becoming "stations" for the modeling of selected compe-
tencies for the training of students and of staff from
other agencies. If that field placement pattern had
been developed, students would have been assigned on the
basis of their need to work on certain competencies rather
than on the basis of age-group or handicap-category inter-
est. The added advantage would have been that the agencies'
self-study of their own 'particular competencies woilld have
contributed to their understanding of their training roles.

Isolation of the Preschool Multiplyllandicapped Project--
This Project's cross-categorical approach implies that a
wide range of Special Education personnel will contribute
to the preparation of teachers of preschool multiply handi-
capped children. At the point at which the Project was
initiated in the Program in Special Education at Hunter
College there was limited acquaintance wlth competency-
based teacher education and with a non-categorical approach.
As will be indicated below, this Project had a significant
influence on the Program in Special Education and led di-
rectly to an on-going preparation program for teachers of
multiply handicapped children. Iowever, for the 24 students
who participated in the two train'ng years of the Project,
there was a disadvantageous isolation from the potential
range of people and ideas in the Special Education com-;
munity. ,

II, Student-related Problems

A. Qualification for licensing and certificationWhile th
Project was cross-categorical students felt constrained to

think in categorical terms in the selection courses. At the
,inception of the Project neither the New York City Board of
Education license nor the New York State Education Department

certification systems included a-category for teachers of the

multiply handicapped. In view of the rumored job shortage,
the Project students eleeted to use their elective options

to complete requirements for certification in a categorical

area. This inevitably Pulled them away' from concern with

their preschool teaching competencies toward a concern for
completion of qualifying courses.

14
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B. Time demands of the Project's Intensive Study Model--
Students in the Iniensive Study Modelof Alternate
Strategies of Preparation of Teachers for Preschool
Multiply Handicapped Children completed the 30 credit
hour requirements for the Masters', Degree in Special

Education. These 30 credits included the special semina
and field assignments in the area of the multiply handi-
capped and selected courses in Special Education. In
'addition, students remained in their field placements
du'ring the January intersesSien period and during the
weeks in June in which their placements were in session.
FoUr full days in field placements each week for 'almost
10 months 'plus attendance at classes four nights each
w-eek for eight months proved_to bP an exhausting schedule.
The primary disadvantage Of this schedule was lack of time
for adequate.prcparation of strategies and materials for
demonstration of competencies and for repeating certain
strategies to improve competencies.

Findings and Events

ange Benefits of the Project

As a direct result of the Special Project Alternate Strategies
of Preparation for Teachers of Preschool Multiply Handicapped
Children, the Hunter College Program in Special Education
designed and received funding for an on-going preparation
sequence for students who are interested in teaching multiply
handicapped children. During the 1974-75 academic year 12
full-time students are enrolled. It is proposed that during
the 1975-76 academie year 12 full-ttmc students will be enrolled
and that 30 teachers from the cooperating field stations will

participate in a systematic inservice program. One feature of '

the inservice training will be the.joint participation in
selected activities by the full-time students and their assigned
cooperating teachers.

The on7going preparation sequence includes field placements for

four days each week in a "teaching station". Five stations were
selected from the original group of cooperating agencies of the

Alternate Strategies Special Project.

During the last twe years the Program in Special Education has
been working toward competency-based teacher education-. The
plan for such trpining has been approved within the College and

by the New York State Education Department. Implementation will-

begin in-September, 1975. Manyof the competencies derived from

the 1971-7 meetings with cooperating agencies have been in-
corporated into the approved preparation program.



Project Evaluation

Student Evaluation of Seminars

Throughout the Fall and Spring Semesters, at random intervals,
the tvelve full-time students in the Project evaluated the
twice-weekly Seminars on Teaching Multiply Handicapped Pre-
school Children. The intervals were selected by a Research
Assistant who was not aware of the topic or structure of the
Seminar. Following the original Project design, one student
ims responsible for collecting the evaluation sheets and return-
ing them to the Research Assistant.

The Project Director received the evaluation summaries within a
few days after each student evaluation. Student reactions to
clarity and organization of presentations-served as a guide for
modification of Seminar teaching strategies. Student reactions
to the relevance of topics to their goals and needs as future
teachers served as a guide for modification of Seminar content.

Evaluation of the 'Seminars was based on seven items with a
rating scale of one to five. The items: Clarity of Presentation;
Organization of Presentation; Relationship of Presentation to
Course Coaln; Relationship of Presentatioa to Student Background
Knowledge; Relationship of Presentation to Student's Future Nerds
as a Teacher; Appropriateness of_ Amount of Lecture and Appropri-
ateness of Amount of Discussion.

The two items relating to amount of lecture and discussion
proved not to be valid. Students said that they sometimes
rated appropriateness of amount in relation to the topic and
at other times estimated the-percentage of ach. Since the
group waS small, discussion was informal and the amount vas
somewhat controlled by the group.

Students did not like to complete the evaluation sheets. -When'
the Projeet Director referred to the summaries of evaluations
in acknowledgement of her willingness to modify Seminar topics
or structure, students suggested that evaluations be given

orally, net written "in secret". At the bottom of one sheet
g student wrote, "1 hate filling these in. But thrft's my problem."

For the record and to increase objectivity the written evaluations
were continued. However, oral evaluations and reactions were
encouraged and discussion was occasionally "heated." Intra-group
disagreement often arose when deadlines for assignments and the
content of assignments were discussed. Approximately haIf of
the students lnced flexible deadlines and freedom to adapt assign-
ments in accord with their specific interests or their current

field placements. The remaining"students repeatedly requested
firm deadlines and inflexible assignments. The most frequent

request for'modifieation of Seminar content'Was a preference for

more information about handicap categories1



Findings from written student evaluations:

A. One cluster of rindings from student evaluations has
implications for modification of Seminar content in two
competency areas: Knowledge of human growth and development
and knowledge of handicapping conditions. Seventy percent (70%)
of student responses indicated that seminars on growth and
development were highly related to Project goals; 60% that
they were highly related to future needs as teachers and h5%
that they were highly related to previous.knowledge mnd ex-
perience. In contrast, 88% of student responses indicated

.

that seminars .6n categorical handicaps were highly related to
Project goals and to future.nceds as teachers and 75% thpt
they wnre highly related to previous knowledge and experience.

Possible explanationn for the comparatively high interest in
handicap categories are that, first, the New York City Board
of Education employment pattern stresses preparation in cate-
gorical areas and gives licensing examinations in specific
categories; second, New York State Education Department Certi-
fication did not include qualifications for teaching multiply
handicapped children but did include them for various specific
categories and third, the basic Hunter College teacher preparation
in Special Education was categorical.. Possible explanation for
the lower interent in growth and development lies in the fact
that 10 of the students had undergraduate preparation which
:reSsed elementary school teaching and two had undergraduate

preparation which stressed secondary school teaching. In
_addition, the original Project goal of requiring students to
take child growth and development courses during the summer
session prior to the second continuation year was not achieved
due to late-June notification of renewal of the grant.

Given the above factors which may be related to student evalua-
tion of the relative importance of knowledge of growth and
development as subordinate to knowledge of handicap categories,
it appears that content mnd amount of time devoted to these two
topieamust be,altered. The responses of these particular
students indicate that they were more likely to find relevance
to preSent.and fUture goals in topics which were highly related
to their previous knowledge and experience. This certainly
seems to confirm the advisability of prior enrollment in child
growth and development courses as a prerequisite to entry into
this type of preparation program. The time constraints of the
Seminars precluded the presentation of adequate content in the
area of normative child development.

1 7
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B. Another cluster of findings ha .implications for appra-
priate sequencing of activities in the classroom and in field

placements. In seminars-on techniques for observation of
child behavior, 75% of student responses indicated that.they
gere highlY related to Project,goals, 85% that they were highly
related to:future needs as teachers and highly related to .-

previous knowledge and experience. In seminars on techniques
for child assessment, 89% of responses,indicated that they
.were highly related to Project goals, 77%.that they were highly
related to future needs as teachers and 56% that they were
highly related to previous knowledge and experience. In .con7
trast, in a single seminarin which the Haeussermann filM,
"Testing MUltiply Handicapped Children" was viewed and dis-
cussed 43% of student responses indicated that the centent
gas highly related to Project goals) to futUre needs as teachers
and to previous knowledge and experience. /Verbal and written
commentd about the film: ."Too iong,and old." "Very Valuable;

want more." "Tlmt kind of testing is.imPessible for teachers."
"You would have to know child development inside-out"
have preferred to exandne,a lot of tests before viewing the,
film." -

The Project Directo. previous experience with the film had
aPPeareeto be moie positive than this group's evaluation.
.However,,since no written evaluations had ever been requested
in previous classes, it is possible that those students felt
constrained to voice only positive reactions. It appears that
a series of written evaluations is advisable.

are two implications which require explorntion: Firs

what transition experiences are needed to make child observation
and assessment knowledges useful in actual field experience
and second, what assessment models can be used to make obser-
vation-and assessment competencies relevant to preschool teacher

roles? Evidently for these 12 full-time students the film ,

rchosen did not presenj a useful model...

C. An additional cluster of findings relates to concepts of
competency-balled teacher education. In seminars on competency-
based preparation and identification and self-assessment of
competencies, 85% of student responses indicated that they
were highly related to PrOject goa1s, 65% of responses indi-
cated that they were highly related to future needs as teachers
and to previous knowledge and experience. The implication of

this finding is that the content of a competency-based prepara-
tion program should include development of knowledges, attitudes
and skills essential to informed participation.

18



Dissemination

Copies of thib report have been sent to the schools and agendie-
Which cooperated in the planning and training phases of Alternate
Strategies of Preparation for Preschool Teachers of Multiply Handicapped
Children.

In addition, copIes of "Model for Alternate Strategies of Prep-
aration for Teachers of Preschool Multiply Handicapped Children",
"Compotencies for Teachers of Preschool Multiply Handicapped Children;
A Two-course Integrative Elective in Special Education" and "Independent
Study Module? The Effects of Handicaps on the Development of Young
Children" are available for single-copy dissemination with permission
to duplicate. Copies of these materials have also been placed in the
Special Education Development Center at Hunter College, a component
of the New York State Special Education Instructional Materials-Center'
network.

The report and workIng drafts of training materkals from tl_
Planning and Tarst Continuation Years was filed with the Bureau of
Education for the Handicapped in June 1973, by Dr. Gloria F. Wolinsky
the originator of this project.
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HUNTER COLLEGE OF THE CITY UNIVERSITY OF NEW YORK
PROGRAM IN SPECIAL EDUCATION

466'Lexington Avenue
New York, New York 10017

Project: Alternate Strategies of Prepar _ion for Teachers of Preschool -

Multiply Handicapped Children

Project Director: Mrs. Ferne K. Roberts

Office Hours: By appointment

EDO 700P, Seminar, Preschool Multiply Handicapped
EDO 701P, Seminar, Preschool Multiply Handicapped

Office: 1420
Telephone: 360-50322 33, 34

These two'seminars have been designed to provide-an integrated approach

to the developmental characteristics cif preschool handicapped-children.
Preschool growth and development, the effects of handicapping conditions and-
the influence of environMental factors-will be examined. Specifically, the

Objectives of these seminair are:

-A. To ensure that each student has a basic understanding of
'preschool developmental processes in five areas of behavior:
motor, language, perception, cognitiOn and socialization.

To enable 'each student to understand the disruptive influences
of physical and mental disabilities, develoPmental anomalies',
inadequate sensory stimulation and limited social interaction
on preschool developmental processes.

C. To aW.st each student to acquire skills in child observati

and evaluation which will serve as the basis for appropriate

curriculum planning and intervention with preschool multiply-

handicapped children.

These seminars, the didactic part of the total project, parallel and

complement the advanced internship-placements in which students are con-

currently enrolled. These internships are Module I-70bservation and

Module IIAnalisis.
('

Course requirements and seminar schedule e attched.
tl

Sertember, 1973
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COURSE REQUIREMENTS

EDO 700P, EDO 701P, Seminar, Pieschool Multiply Handicapped
Fall, 1973

I. Reguired Reading

Dittman, Laura. Early Child Care. Altherton Press, 1965

Stephens, Will Beth. Trainin the Developmenfally Young.. John Day, 1971

American Printing House for the Blind, The Visually Impaired Child.
Catalogue -5104

Supt. of Documents
U.S. Government Printing Office
Washington, D.C. 20402

(a) CognItive and Mental Development in the First Five Years of Life
P.H.S.2057
uipment GuLde for Pre-School and School Age.Child Care Institu ions

our Child ,rom One to Three H.E. 21:110. 13
Your Child 2rom One to Six H.E. 21:110- 30

e) Your Child from Three-to Four H.E. 21:110-446
(f) Your Baby's First Year C.B. 400

Frank Porter Graham Child Development Center, ospectivcs: Child Care--

A Progress Report. University of North Carolina, Chapel Hill, N.C.

-Western Interstate Commission for Higher Education, Int ciplin_
_programming for Infants .with Known or Suspected Cerebral Jysfunction.
P.O. Box P, Boulder, Colorado 8--(502

k

September, 1972 issue df Scientific American Communication.

'Other.readings aS a signed in seminar sessions.

II. Written Assignments

A. A review of one of the following or other approved book.. This
assignment serves as an introduction to observation as a technique
for viewing and'recording child behavior.

Barker, B.G. One Boy.s D New York: Harper, 1951

Buhler, C. The First Year of Life. Nelf York: John Day, 1930

Church, J. Three Babies. New York:, Random House, 1966
Dearborn, G.O.N. Motor-Sensory Development: Observations on

the First Three Years of Childhood. Baltimore: Warwick and

York, 1910
Issaes, S. Intellectual Growth in Young Children. Schocken, 1966

paperback-re-i,ssue
Kessen, W. The Child. New York: Johh Wiley, 1965

Piaget, J. The Child's Conception of the World 1926
Jud ement and Reasoning in the Child 1928

The Chtld s Conception of-Phystcal Causabilliti: 1936

Langunre and Thought of the Child 1959

Preyer, W. The Mind of the Child. Nclw York: Appleton, 1882
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Course requi ements -2-

B. A comprehensive review of the literature or an extended annotated
bibliography on a topic to be approved by the project director.
(Please make an appointment for a discussion of this assignment
when you have a topic identified and written in a sentence or two.

C. Written observations of three children at three-different age
rangeS: 0-2; 2,4; and 4,6 sampled six times at two week intervals.
All observations are to be concerned with one type of behaviOr--'
'motor, language).perception, cognition,. socialization.

D. Written reports of child performance on fourtests, scales etc
which are designed for teacher assessment of very young children.

Adaptation of an assessment list or behavior check-list in one---
of the following areas:

Motor Development (including daily living activit e
Language Development
Perceptual Development
Cognitive Development
Social Development

This may be carried out as a group project. Please confer with
the Project Director before working on this project. Selection
of areas must result in a check-list in each aspect of development
so that the class will have access to lists in all areas.

Bources of Readin and Project Materials

Bibliographies will bp distributed.

Some materials Will be distributed to all students to..correspond to claSS
discussions -and assignments.

Library Resources:
Teachers Central LaboratoryRoom 1106; Hunter College, 695 Park Avenue

Regional Special Education Instructional Materials Center,
560 Lexington Ave., RoOM 411

Mid-Manhattan Library--8 East 10th Street

Bookcase andLfile in Mrs Roberts office, Room 1420.



Seminar Schedule

EDO 700? and 701P, Preschool Multiply Handicapped Child

This schedule is subject to change

Zep ember 10
September 11

September 17
September 18

September 24
September 25

October 1
October 2

October 8
October 9

October 15
October 16

October 22
October 23

October 29
October 30

November 5
November 6

November 12

November 13

November 19
November 20

November.26
November 27

-December 3
December 4

December 10
December 11

December 17
December 18

a

Orientation to Project
Competency-based teacher-training

Co cepts of Human Development
infant Developmen

Early Childhood Development
Review of Observation techniques

.Language and Communication
Cognitive Growth in Young Children

No class
Young Handicapped Children

Young Handicapped Children
Assessment of Young Children

Assessment of Young Children
Review lof Assessment Materials

Assesetent Reports
Implications of Assessment Findings

,Analysis of Learning Tasks
Analysis of Learning Tasks

Adaptation and or Construction of)
Assessment Materials
Defining Objectthves

Defining Objectiv
Intervantion Patterns

Intervention Patterns
Environment-- eschool Exper ence

English as a Second Language
Perception - Independent Study

Review - Role of Teacher
Perception - Independent Study

Review - Role of Teacher
Perception - Independent Study



CITY

HUNTER COLLEGE
OF THE

TNIVERSITY OF NEW YORK

Program in Special Education
h66 Lexington Avenue
New York, N. Y. 10017
360-5032

,Seminar: EDO 720 P and EDO 721 P,

jectives:

Special Project: Alternate
Strategies of Preparation
for Teachers of Preschool
Multiply Handicapped Childrer

ing, 1974

1. Teachers.of pre- chool multiply handicapped children
will demonstrate skills as'interpreters of children
aa learners'.

.

2. Teachers of-presChool-multiply handicapped children
-will demonstrate skills as enablers of learning In
children.'

Specific Skills to be Develo

1. Ability to plan,long term goals for individuals
small groups of multiply handicapped children.

-2. Ability to plan short term goalâ for individual_ and
small groups of multiply handicapped children.

Ability to implement individualized instruction
teOlniques.

Ability to plan individual and group activities
which are consistent with children's individual
and group learning goals.

Ability to use instructional materials and equip-
ment which are consistent with children's learn-
ing needs and styles.

Ability to structure the classroom environment for
optimum learning.

Ability to work with other school or agency per-
sonnel to plan and implement learning activities
for multiply handicapped children.

Ability to.disbuss with parents.the -developmental
,educational progress of their.children interms of
individualized'short and long term goals.

2 4



As$iimefltc

-Readings:
NW.

Four Deports:of books or articles which give information'which
TE-Tertinent tb some of the above skills. For each reportt
.summarite, in two pages or lesb, the ideas ahd/or techniques
which have value for-a teacher of preschool handicapped child-
ren.

These Deports are due: February 21, Match 7, March 28 and. April 18.

II Written and oral assignments:

A. Analyze the curriculum of the school- or agency program for
Preschool .multiply handicapped -children. (A checklist
form will be distributed.) PrePare a writtpn summary of
curriculumiphilosophy, objectivee and content' and of
specific areas stressed or ignored. .Be prepared tb dis-
cuss this summary with the class and faculty in order te(

compar'e agen6, program.

'Due: May 1 1974.

B. Analyze your-own 1) kitchen, 2 bathroom and 3) other roots
in terms of their conveniencefor a,particular preschool
handicapped child. List dangers,,support.elements and .
modifications which would improve opportunity for
pendence and learning.

Due.: February .141

List five,philosophio approachea.to the 'educatiori of pre-
school children and outline the,implications for curriculum
development:for preic,hool multiply,handicapped children.'
This is to be.completed as.a grow attivity Using a siMple
problem-sblving outline whichwill be presented in seminar.

Pue: March 6, 1974.

D. InstrUctional Activities: (Thia assignment will be clarified
and.initiated in Seminar-on. February 200.1974.)

Develop a weelOs actNities for-A particular child.
Demonstrate to your field superVisoryour ability,to
carry out one of these activities.,



Develop a month's.activities for.the clasa- to which
you,have been: assigned. .Choose one activity_and
demonstrate to your supervisor your ability to
l'enable learning."

ep: Date, to be determined

Utilizing the same Class group,of children as in assil: --
ment D, devise an.environment Within the:following. limits:

You will have the following

2 ow bookcases
1 eacherls desk
1 round table
1 square table

chair for each student

equipment:

an incomplete -set of'blocks
6 puzzles
-crayon, chalk, painta
consttuction paper

'8 library'books

YQU have-been. given permission to order $50 worth of
supplies and materials. -There is some "furniture" in,
the basement;. if you can present a "good argument" you,
can-have it for your room. 1) Diagram the room.as'you
want it, 2) List the materials you woUld order, 3) List
the "furniture" you want from the basement. .Justify"

your plans in terms of the leOning_needs of the group.

Due: 'May 1, 1974

You work for an:agency that has asked you to.help families
carry out follow-through activities to increase the skills
of their_pieschoOl-multiply Handicapped children in the
fallowing.areas:

Language Development
EYe-Hand Coordination'
Daily LiVing.Skills

The agency:cannot proyide m terials; the family has liMi
funds. Utilizing materials founif in a home, develop 25
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activities in each area. Each activity should.be re-
ported on a 5 x 8 card,/listing the rationale-for the
activity/ the material and the method of presentation.
This activity-will be carried out by assigned groups.

List ten-.childrenfs.books, which cost 500' or less, that
you would suggest tb a family or a teacher of a multiply
handicapped preschool child. Adapt one of these books
for each of the following:

A visually handicapped threeyear old.
A language handicapped four year old.

Report the books on 5 x 8 cards, giving purchase infor.-
mation,- annotations regarding contents and value for a
handicapped preschooler.

Due: May 1, 1974

600setén pieces o-f standard equipment used in classes
for'preschbol landidapPed children. On 5 x 8 cards,
deseribe the milterial and oUtline adaptations which
would enable children with .the following handicaps to
uSe them:

1. Limited Vision
2. Hearing Handicapped
3. Manipulation Disability
4; Movement'Froblems
5.: Tistractability,'

L'
May 19 1974

Analyze three commercial instructional materials for
preschool children according to a model which will be
distributed. The materials should be designed to aid
development in languagevperception and motor skills.

Due: May t 1974

Develop a six-week :languago program for one child twith
a school and a home follow-through component.

Due: May 15, 1974



Develon a six-week visual-motor program for one child,
wit n sch.00l and a home follOw-through component.

Due: May 1, 1974

Develo a six-week program for one child in an area of
your choice to include individual inst uction and group
instruction components.

e Ma 1, 1974

H. Plan a P.T.A. meeting. Describe your plan to
Seminar.

TT.

IPay 74

Carry out'a comprehensive assessment for one child-and
be prepared to present the report_in a simulated case-
conference in Seminar. Assessment should include sum-
mary of data from.childls file (if available to you
observations in the classroom, data from your own use
of tests, check-lists, etc.

Due: May 9 1q7k

O. Final PaPer: Develop a re-search paper of approximately
20;pages which would enable-=;-you'to dismiss your-chosen
tonic with parents or co-professionals with a feeling
of "expertness." Follow accepted research -nper format,
i.e. StYleranual of the American Psychological Associa-
tion

Du e : May 1 974
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Prac,icum Process

1973-711

T. 'Introdiction to Agencies - Septemberv1973

At a meeting with the project field supervisor, all.

GHOnl s were acquainted with the profiles of the agencies

intere ted in 'raying interns placed with them. Each student

to review these Tirofiles (agency profile form

attached ) and select at -Jeadt five agencies with which to

set interview appointments. The students were instructed

to talce one age resumes to-the interview to be given to

the agency administrator. All students were given instuc-
=

tions on resum writing and were given the option of p

senti_p their resume-to the project field supervi1aor for cO

ments or suggestions. After each interview, the agency

administrator -returnsd a copy of an interview form (attached)

Concerning the' conduct of the interview and any conclusiOns ,

or preferences with -regard to placement of eaCh student. After

all intervieWs wexe completed, each student chose three agencies

(form attached) in which to work to complete the nine-month

ltern_ practicum requirement.

II. First Placement -- October through Decembe 1973

ac' student was assigned as an intern to a clasth of

Presc col age children within an agency. The intern was given

ritten assignment (assiument #1 attached) to complete in

relation to this Class as well

29

the agency as a whole.



The i tern w - also riven a manual, stabiishinr a nehavior
_

Observation !stem: A Self-Instructional Program, by Donald

A. Jacson, Gabriel U. Della Piana, Howard N. aoane, Jr.

PureaH of 7ducational %search, University. of 'Utah, 0 t.,1971.

In te 7'roject er. inir, students received instruction on ob-

ion and recordin techniques to prepare then for com-

pletinr -C,is assignment.

7:ac intern was observed by the.project field s_1( or

about five times r11ring this placement. The observation,time

at each visit varied from one and a half to tliree hours.

In ividual conferences following each observation lasted from

Tone f to one I-our.

e first ol_servation Was used by the supervisor to

ra-' brrent information about the intern's placement --

tyre of c AT('

t1-romg1' te sunervisorls-direct observation, interviews of

agency personnel, and by mean_ of a private, conference with

eacl, stu-ent following the observation period. The student

was a.eced wh .t he saw as the moSt negative and posi ive

feati.-es of t e classroom and agency environment- at this time.

At te seconF ot;servationt the intern v s asked to be

physical plant general attitude and

agerad staff. This information was gathered

.
prepared to roric with an individual chilo while the _ super-

visor was nresent. At a private conference immediately

after t7,eobservation, the, intern was asked to evalt'ate

er wor tIle child.' Some questions asked by the

3 0



sul)er _or were:

That was the aim?
Did you feel successful?
Vhat,aspects of the lesson pleased/displeased you?
vihat would you change about the lesson if you re-
peated it?

:That follow-up is indicated?

During Ole conference, the intern was asked about the

ss she was making with the observation techniques and

assignments. Comments and suggestions were given by the super-

visor to facilitate further progress in this area.

At the third observation, the intern was asked to be pre-

-Pared -to work with either a group of child-en or the entire

class while the supervisor was present. After this observa-

tion, the student:was again asked to evaluate her work at a

conference with the supervisor. After the conference with-

tbe __tern, tbe- lield supervisor also spoke with the Class-
_ -

,. room teacher and' agency administrator. Topics discussed at

tbis time. were -- the agency reaction to the intern; -the roles

and responsibilities ofthe'intern the agency Personnel, And

the college personneli intern assignments; agency reimburse-

ment; and intern evafuation procedures. The-agency received

a folder (attached) .containin& reimbursement forms student

a-- ignment sheets, and intern evaluation forms.

At the-fourth observation, tHe intern -wa8 asked to work

in ti e situation (group or individuac ) which seemed most-in

need of improvement. In addition to being asked to evaluate-
,

tbe partjcular lesson observed the intern was asked the



following general questions with regard to the pladement

In what areas has this placement _increased
your skills most?

In what areas_do you feel least comfortable
or feel that:you need more training or
ekbprience?

After the int rn conference, the field _ pervisor spoke

.1pith the agency representatives about any questions or problems

that they wished to bring\up. The time, place, and procedure

for the intern's final evaida: ion cc:inference was established

t this time.

The focus of the field superviSo- 's fifth visit was tie

intern's final pvalua -ion conference. ',Procedures for this

conference are discussed in Section III Evaluation,

During the course of the placement, the interns also

rticipated in several practicum seminars led bY,the field

-ervisor. ,These seminars were devoted to discussing the

aims of-the ihtern program, written assignment #i, observe--

tion and recording: techniqueb and topics 'raised by'interne

III. Evaluation.of Intern Performance (first placement)

The intern performance was evaluated in four ways. One

part of the eve Uation was based on the supervisor's observe.

tions of the, in ern 'in the classroom situation as xell- as

during the individual conferenbes following each observation.

A second eValuation waS based on .he quality of the material

-Dresented with regard to assignment #1, Materials were graded
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L

_ a 1 5 scale.

1 -.Inadequate
2 - Needs additional work ,
3 , ,Average
L. - SUrerior

- No 'basis for evaluation

A third evaluation was made by the ,agency personnel with whom

the tern worked most closely. The form, Evaluation of Teach-

mr Comretencieso.used by the agency for this purpose is_attached.

These forms were filled out by the agency personnel before the

sceduled conference. .The fourth evaluation was made by the

intern. This evaluation had two components: .The intern com-

pleted tAlle Evaluation of_Teaching Competencies'form as a self-

assessment _f teaching competencies. The intern was Prepared

to discuss the classroom placement with regara to its ability

to neet hbr learning needs. At the conference (atfended by

the intern, the field surervisor, the participating teacher

and her aide, and t e agency administrator) the evaluation.-
..,

information was -openly discussed, The evaluators were able-

to explain their ratings and give examples to clarify.their

statements. Everyone was encouraged to question or discuss

all -material'presented, Tri preparation for theae three-way

evaluation conferences, the project -field'supervisor stressed

the imDortance of focusing on competencies or teaching be-

haviors, 'Thus agencies and interns were enceuraged -to look

at strengths, emerging skills and .Weaknesses not at success

or faiThre in personal teiTis.



IV. Second Placeent -- January 'Uwe pia 1::74

Each i tern was --sisned to a flOW agency at the,hesi ning

of January. Observation and conferencecrocedures with reard

to field supervision were carried out as they were during the

first placement, with frequent reference t- competencies list d.

in EValuation of Teaching Competencies.

The intern was also siven assignmen- 1 to repeat with

this new class and agenc All students asked-to complete

items A 1 2 4, 5, udentS v o were unable to satis-
,,

factorily accomplish the other ec ivities included in the

assignment during their first placement were [given further

instruction and then aawd to repeat those section which

proved troublesome first time.t Since the intern had!le

previous experience wi n this assignment, tIe due date for

iti completion was the beginning-of March rather than at the

end of the second agency placement.

The intern was also given the following assignments to_

complete:

2. . Devplop a complete week's activity for a
particularchild in your agency,

Choose one activity .and demonstrate.to the
field supervisor 1our ,ability to work with
this child in this area.

Develop a month's activity for the class
to which you have been assigned.

Choose one activity and demonstrate'.to the:
field supervisor your ability to work with
this group in ,this area.

The option was given of completing all or part of the preceding



durinF either the second or third agency placement.

Assignments #2-5 utilized the Observation and conference

procedures of the first placement but also introduced the

elements of short and long-range planning with regard td indi-

viduals and groups.. The intern, therefore, _ot only had to

lop tl,e ability to work in both of th'ese situations, but

Tas exiected to.plan for the continuity' of experiences for

one week and then one month.

Tvall:ation of Intern Performance (second Aaement)

same four-part -evalUation system was used: with this

placement as was used with the first. The evaluation form,

7valuation of TeaChing Competencies used at the evaluation

ference ha_, however been revised following agency-sug-

Testions an attem t to make it easier to read and under-

stand.

VT, TThird Platement - April through-JUne, 1974

7-acn intern was as-signed to a new agency at the beginning

of April;

to field suDervision were carried out as they were during the

,bservation and confereACe procedures with regard-

fi t, and second Placements.

No new assignments Were given. ThoSe students who had

not yet fulfilled the requirements of assignents #2 - 5 con-

tinue0 to work on these. The agencies we,-e- by this time assign-

ing major responsibilities to the interns. Most students were

aSsuming_the role of teacher for.increasingly greater periods

of time under the direction of agency personnel.



VII. Fvaluation of Intern Performance (t placeme

7-?e four-rart evaluation system was used again for this

rlacemen_.



Program in Special Educ tion
Hunter College

Special Projecti Alternate Strategies of Preparation for Teachers
Preschool Multiply Handicapped Children

Cooperating Agencies
1973 - 7

Agencies Record of Student Ple.ccmonb

BOCES -.7enter for Learning: A Preschool
for Multiply Handicapped Children
1425 Old Country Road
Plainvlew, N.Y 11803

Bureau for Visually Handicappeu
1;ew York City Board of Education
110 Liringston Street
Brooklin, N.Y. 11201

Center for Multiple-Handicapped Children
105 Eavt 106th Street

d Yo:qt,'N.Y. 10029

Dc:Dart lent of Health
125 Wo-th Street
New YOrK, N.Y. 10013

Df i)n of Day Care- Dept. lth
adway

Yo'k, N.Y. 10013

Ed.c.cc_t_onal Alliance

197 Ea;t Broadway
New Yo'k, N.Y. 10002.

Jluaion & Placement Unit - lüecial
ILY.q, Board of Ed, I S 37 -

46-21 cilden Street
Flushig, N.Y. 11355

'lli,whi lq

45-35 ,:issena Blvd.

Tndust .ial Home for the Blind
57 WU .oughby Street
Brook1m, N.Y. 11201

37

Fall Winter Spring
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Progr1 In Special Education
Hunter College

Special Project: Alternate Stcttgies of Preparation for Teachers of Preschool
altip-y Handicapped Children

.0 eratini7 Pi7encies

1973 - 74

cies dor dent

Kennekr Child Study Center
151 Ea::t 67th Street
11/ Yu'k, N.Y. 10021

League School for Se iou y D.::.sturbed

Chilaren
567 Kingston Avende
Brookl:In, N.Y. 11203

Learniug Disorde _ Lab. N.Y.U. Aed. School
550 Fi:.st Avenue
New Yo,,k, N.Y. 10017

Li;althouse
Assoc. for the Blind

111 Ea;t 59th Street
New Yo7k, N.Y. 10022

Pathfi-ider School - N.Y.A.B.
212-12 26th Avenue
.Day id , N.Y. 11360

Sc iooler's Workshop
'OA Country Road
en City, N.Y. 11530

Fall Wi
! S-orinf7

ri

Run !ss Program for Disadvan-6

Pre-Semi Children With Excepio:lai-
L2anilg Disabilities
131 DiringSton Street- Room 313=J
Brook1m, N.Y. 11201

Rsciona Center for Dee-Blind children
Til4 N.Y. Inst for the Eduo'. of the

De-4nax Parlotay'N.

Bronx, N.Y.
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operatfmg Agencies

1973 74

,encv Record ot Studen Placement

Fall inter

Rubella Project
The Roo.;evelt Hospital
'42b' Wes1; 59th Street

a?w York, N.Y. 10019

Special Education Development Center
520 Lextligton Avenue; Room 411
Hunter College
New Yorl:, N.Y.

St. Jozoph's School for the Deaf
1030-Hutchinson River Parkway
Bronx, N.Y. 10465

United Cerdbral Palsy of New York, Bkiyn Center
75 Morton Street
New York; N.Y. 10014

United Cerebral Palsy- of New York
122 East 23rd Street
New York N.Y. 10010

Pre-Sehcol Developmental Programs
Inst. of Rehab.
N.Y.U. Yedical Center Medicine
400-East 34th Street

-New York, N.Y. 10016

Spring



Hunter College
,City University Of New York

Special Project : Alternate Strsteien of Preparation for Teachers of

Preschool Multiply Handicapped Children

Name of Agency:
Address:
Telephone:
Administrator:
Supervisory Con

Teecription of Fi'eld,Place ent

Description of Facility for Review:by Interns (Include-description of

'children gerved,'ages served and types of services. Other special-

information youvish 'Hunter College or interns to know.)

Roux:3

fi

fi

,Trogram Model
onths/Year

-L



HUNTER COLLEGE
OF THE

CITY UNIVERSITY OF NEW YORK.

Program in Special Education
466 LexingtOn Avenue
New York, N. Y. 10017

allfha

Special Project: Alternate
Strategies of Preparation
for Teachers.df Preschool
Multiply Handicapped Children

ecord of In -!'erview _with Agency

Note: Please returnthe-compiked form to
the field supervisor. One or:all
agencies can 'be listed on this fort.

Name:

'AddreSs

Telephone,Number:

I will be visiting thefollowing agency/agencies:

Agency Date

T was unable to
the aprointment.

A ency

-he,'Agency on the previoui date and cantelled

Person Notified

I:rearranged thfi visit date. When .

4 1



HUNTER COLLEGE
OF THE

CITY UNIVERSITY OF NEW YORK

Program in Special Educa ion
/455 Lexington Avenue
Nei York, N. Y. 10017

:Name

Field Pl-ceme-

Special Project: Alternate
Strategies of Preparation
for Teachers of. Preschool
Multiply Handicapped Children

erence Work Sh'ee

Address:

Telephone Number:

I have reviewed the following agency profiles:

1.

2.
3.
lis

5.
6.
7.
8
q.

1Q.

I should like td be Placed in .the following agencies.
Note:- List fivevplacements. -The field-. supervisorwill

select three in the order-of your-preference in.
ecifar-as possible.

2.

3.
4.
5.

Da e,interviewed
Dates records sent by agency-

Discussion with
liunter College'
,Staff

Prior Post

Common

4 2



HUNTER COLLEGE
(:)1- THE

CITY UNIVERSITY OF NEW YORK

Program dmr-Special Educa on :Special Project: Alternate
466'Lexington Avenue Strategies ofloreparation
New York, N. Y. 10017 for Teachers of.Preschool ,

MUltiply Handicapped Children

Thefollowing student(s) have:be-en intervielied by your-
agency And have expressed an interest in serving one three-
month period of intensive field experience with you.

1.

2.

3.

4.

5.

6.

We will aPpreciate_your completing the enclosed form as
soon as possible so that,the first placement can be effec ed
on October 1 1974, *

Thank you for. yourpooperation.

Sincerely,

Project Director
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HUNTER COLLEGE
OF THE

CITY UNIVERSITY OF NEW YORK

Program in Special Education
466 Lexington Avenue
New York, N. Y.
360-502-

Program in Special Educatio
Hunter College
466 LeXington.AVenue
New Yorki N. Y. 10017

Special Project: Alterna
Strategies of Preparation
for Teachers of Preschool
Multiply Handicapped Child en

Are have interviewed and, reviewed the resume of the follow-
ing student(s) and would be pleased te arrange a placement far"
intenbive field experience for:

1..

We do not wish to arrange a placement for the following
st dent:

Reasonl.or negative decision:

We will call You tà 'explain negative decision

Sincerely,



HUNTER COLLEGE
OF THE

CITY UNIVERSITY OF NEW YORK

Program in Special Education
A66 Lexington Avenue
'New York, -N. Y. 10017
360-5032

Dear

Special Project: Alternate
Strategies of Preparation
for Teachers of Preschool
Multiply Handicapped Children

The following student(s ) will be placed in your agency
for an intensive field experience for the period indicated.

.Student Name Placement Dates

Thank you very much for your cooreration-in this important
par.t of the Speeial.Project., If yoU have questions or comments
aboUt this student placement, please let vs know. The field
surervisor will come to your ,agency frequently;'please feel free
to review all aspects of this placement with her.

Sincerely,

Project Director



HUNTER COLLEGE
OF THE

CITY UNIVERSITY OF NEW YORK

PrOgram in Special Education
466 Lexington AvenUe
New York. N. Y. 10017
3.60-5032

.Spscial Projec Alternate

.Strategies of Preparatien
for Teachers (:)f Preschool'
Multiply Handicapped Children

Evaluation Form - Contracted Field Services
Period I* II III

NAME OF AGENCY:

PERSON FILLING Cita' FORM:

Have you ever had'a studen_

Program at Hunte

Do you have a s

the present?

DATE:

eacher from the Special'-Education

When?

ent other than from the pre-school prograi

How many?

Do you have studonti

facility?

from other college programs at your

In what specific- ways does your supervision of the Preschool Pro-.,
ject student differ from supervision of other student teachers?

1.

2.

3.

14.

5
Please

4

return to: Program in Special Education
Hunter College
466 Lexington Avenue
New York, New York 10017



HUNTFINOLLEGE
OF THE

JTY UNIVERSITY OF. NEW. YORK

Program-in Special Education
466 Lexington Avenue
New York, N. Y. 10017
360-5032

Contracted Field

Supervision of Advanced

Stildent s Name

Student's Tqame

Special Project: Alternate
NStrategies of Preparation
fOr Teachers of Preschool
1:ultiply Handicapped Children

ervices

lc icum Students

Signed ITaine

itle

ess

Date

To rillom stall c eck be -_led?

Name

Title

1.ddress

Petain duplicate for your own reco-ds.

47

Total

$135
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HUNTER COLLEGE
OF THE

CITY UNIvEleaT-oF 4W4AIr&Ric.

Program in Special Education
466.Lexington Avenue
New.Yoi*t N. Y. 10017
360-5032

Special Project: Alternate
Strategies of Preparation
for Teachers of Preschool
Multiply HandicappedoChildren

ADVANCED STUDENT INTERNSHIP FOR TEACHER OF PRE-SCHOOL HANDICAPPED
CHILDRENASSIGNMENTS-COMPONENT I

Oh jec_iv- To make students aware of the learning environment
and the ways:in which it is used.

To'familiailza the student with the Narious facili4es,
services, and settings available to young Children.

To have the student obserVe the adUlt as he br she
relates to the'child and his environment..

11-, ;. To have the student observe the child 'a- be 'relate.
to hiS environment.

THE PHYSICAL ENVIRONMENT

1. Construct a'floor plan of the room or rooms which
program utilizes.

2. List materials used,

3_ Using a frequency chart, sample the use of-major
activity areas in the room; fOr example, ,bloCk
area, arts and crafts, hoUsekeeping corner, etc.

'Make a 'daily schedule of the, program as you per-
ceive it.

Devise an instrument which gives an overview of
the total agency program. Early childhood educa-
tion may be only a.part of the services offered.
by the agency.) include the following information:
Population zsrved, staff, intake and referral pro-
cedures, a8 well as'other pertinent information.

Summarize your reactions to the above,collected
information. Written agency profiles are-to-be
shared with-other members of the group:

4 8



Read five ,articles related to the learning environ-
ment of pre-school children. Summarize these
articles in terms of knowledge Zained and infer-
ence lor practice.-

B. TEACHER-CHILD INTERACTION

1. Using a frequency chart, sample time periods which
contrast adult initiated actiVities related to the
use of matbrials in major activity areas.

Sample and discuss ways in which ,the adul s (i.e.
:teacher, paraprofessionals) interadt with children,
for example, "mothering,"'disciplinary, e

Sample frequency and type of childinitiated inter-
actions With adults, for example, aPpeals for
assistance permission, requests tor the adult
to intercede ,ciff behalf of the,child.

CHILD-PEER RELATIONSHIPS

1. Sample and discuss the interactions of three child-
ren with other children in the group.

2.---View and discuss the filmstrip: Group_Life for the
Preschool Child. (This and other films Wil be Vie ed
at the discretion of the instructor.)



Books

Materials

Permanent Equipment

Science Materjalc

Table,Ac
_ - vity Materials

Fine-Motor Coordination Materia

Croec-Motor Equipmen

Games

Eg21P22EI_ElaL

5 0



HUNTERcCOLLEGE
of the

-City University of New York

Special Training Project: Alternate Strategiee of Prepa a ion for
Teachers of Preschool Multiply Hamdicapped Children

Evalu tion Teachin Com-6e -encies

THE STIJDEITT-TEAC HER CAN:

1. Interact productively with:
a.\Children
b. Other teachers
c. Paraprofessionals,volunteers
d. Supervisors, administrators

Parents

2. Gain the t st of chi dren

3. Demonstrate knowledge of normal
preschool child development

L. Use knowledge of etiology of
handicaps to:
a. Plan suitable learning _

activities
b. Plan for the physical care

safety of children

Su erior Avera e Emer:ing Unacce table No basis

.-==1

ENNE.Emme.

and

5. Select appropriate child'assess-
ment instruments and observation
techniqUes
ASsess child strengths -and weak-
nesses:
a.',Through,individual ,use of

techniques to evaluate cogni-
tive, language, sociea-
emotional and physical 'deVelo--
ment

b. Through participatiOn as a
member ol an interdisciplinary
team

7.. Use assessment information to
establish short and long-term
objectiveo:
a. for each child
b. for the group',

Individualize instruc- ion which
is based on assessed child need

9. Motivate children to:
a.. learn
b. cooperate with essential

routines
C. internalize behavior control

51



Evaluation of Teachi tenc e

Su erior Avera

THE STUDENT-TEACHER CAN:
A

10. Maintain objectivity in discus-
'sion of plans for instructional
activities and of learning out-

5I

coMes

11.Encourage parents to' help
children:
a. Througi', explanation.of

reason for a learning
activity

b. Through demonstration of
activity .

c. Through 'specification of
exact steps to promote
learning

12. Assess her/his own pro-
fessional strengths and we
nesses ,

Integrate college coUrses
(theory) and field ex-
periences (practice)

14. Promote positive relationships
. .

between college and agency

15. Additional competencies

Page 2

Unaccestable No basis

N6 es: The competencies listed in this form are adaptations frem a compilation
made by cooperating school6 and agencies during the' planning phase of
'this special project.

This evaluation of Teaching Competencies form is designed- for use in three-
way:cc:inferences at-least three tiMes during each .student field PiaceMent.
The student, the project field supervisorsmd the cooperating teacher fill
out the form and then meet for joint -discussion of the student's field ex- .

perience. Initial04Midway and-final joint meetings are held:in. addition._
to regular field supervision by the project supervisor.:

This Special project was funded by the U.S. Office
of Education under grant-OEG.-0,72-252.



HUNTER COLLEGE
of the

City University of New York

Special Training Project: Alternate Strategies of 'Preparation for
Teachers of,Preschool Multiply Handicapped Children

Evalua io- of Teaching Co' etencies

.'THE STUDENT-T 'GHER CAN:

1. Interact productively with:

b. Other teachers
c. Paraprofessipals,volunteers
d. Supervisors,-a_ministrators
e. Parents

24'Gain the trt c ildron

3. Demonstrate knowledge of normal
preschobl child development

4. Uss kn-owldge of etiology of'
handicaps to:
a. Plan suitable learning

activities
b. Plan for the physical care an

safety of children

Select appropriate child assess
ment instruments'and observation
techniques

6. Assess child strengths and weak-
. neSses: -_

a.'Through individual use of.'
teChniques to evaluate cogni-
tivei language,'social-
emotional-and physical'develop-
ment

b. Through participation as a
membeiT of an interdiaciplinary
team

Use assessment information to
establish short and long term
objectives:
a. for each child
b.: for the group

IndiVidualize instructioh Which
A.s based on assesSed child need

Su erior Ave a e ng Unacce table No basis

liotivate-children to:
a. learn
:b. cooperate with essential

routines
-- 'internalize behavior controls
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Evaluation of Teachiñg Competencies

THE STUDENT-TEACHER'CAN:

u e ior Avera e

Page 2

:i'n. Unatce o asi3

10. Maintain objectivity ihr discus-
sion of plans for instructional
activities and of learning out-
comes

Ehcourag, parents to-help
children:,
a. Through explanation, of

reason for a learning
activity

b. Through demonstration of
activitY

c. Through specification of
exact steps to promote
learning, .

Assess her/his own pro7 -
fessional,strengths
nesses,

13. Integrate colle7ge courses
(theory) and fieldeX-
periences ('practice)

14. Promote%positive relatignships
between college and%gency

15. Additional .competencieb
5

-Notes:,The'competenties\listed.in this form are adaptations from a compilation
made by cdoperating schools and agencies during the plannint phase of.'
this special project.

- This Svaluation of TeachingCompetencies form is Aesigned for use in three-.
way Conferences at least three times dUring.eadh student fieldypiacement.
The student, the project field supervisor ahd the cooperating teacher fill
out the .forM and then meet for joint discussion :of the stUderrOw,field ex
Terience. Initial, mid-way and'final joint meetings are held in addition
to regular field supervision by the project supervisor.

,

This Special Project was-funded by the U.S. Office
of Education under grant 0EG-0-72-252.
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HU7T7R COLLEGE
OF THE

CITY UNT1/713,SITY OF NEW YO

rorram in Special Education
/4;6 Lexing_on Avenue
?ciw York, T%. Y. 10017
,0-5032

January

Special Project:- Alternate
Strategies of Preparation
for Teachers of Pre'school
Multinly Handicapped Children

cticum AsElEarlarIL

1. Construct a floor plan o_ the room ox roons v

program utilizes. [

2. List mai,prial_ use

=. valce a daily schedule of the nrogran as
/1.

Co

fi

a-gency rro file.

ich your

mu per eive it.



Competencies
for Teadhers bf,Presdhoal Handicapped Children

A two-course, integrative elective in
Special Education

'Program in Special Education
-HunteT College of the city university of New: York
June, 1974
Prepared by Perne K. Roberts



Competencies Tor
leachers of Preschool
Handicapped Children

A Two-Course integrative Elec_ ve
in Special Education

Backgro onale: Although educational, medical, socIal work,

and psychological personnel have long recognized the need for early

identification and intervention for young handicapped,children and their

parents -omentum in thii direction has been nationally viaible only in,

the last six years. The Early Childhood Education Assistance Act.under

Title VI-C of the Handicapped Children'a Education Law,- has provided

funds for the development of model programs for preschool handicapped

children. In response to this stimulus many localities and several stat

have developed models which provide aystems forearly identification and

intervention. Many of these programs offer home trainingtor ve

young children and group eXperiences for the.older preschoolers. Schools

and agencies in New York City have received funding for oeveral presdhool

projects under this Federal Act as well as other sections of Title VI,. In

addition, Head Start Programs are now required to include a pereentage of

handicapped children. New York ,City is the site of one of ten Regional,

Centers for Deaf-Blind Children. These Centers stress early identification

and inte--ention.

Quite aside from Federal efforts to-stimulate comprehensive services
.

for young h- dicapped children, State and local agencies have.increased
,

their Services. Both public and priVate school programs forthe handicapped

have developed preschool components and_any specialized, agencies have

instituted services for preschool age children.

5 7



One of the outcomes of this increase in number and quality of

preschool services is a shortage of qualified personnel. In recognition

f this, the Training Division of the Bureau of Education for the

Handicapped U.S. Office of Edu ation, has annually ear-marked funds

for special training programs to prepare teachers of preschool age

handicapped children. Hunter College Program in Special Education wa
%

the recipient of a three year special pro ect grant to develop and pilot

a training sequence. In Tune, 1974 at the end of-the Federal funding,

24 students have received M.S. Degrees, 22 community agencies are establishing

cooperating field training bases and experimental training formats and

procedures are available for use in the following two proposed Pou ses.

An additional factor which supports this proposal is the decrease

in regular teaching positions with a concomitant increase in enrollment

in the Program in Special Education at Hunter College. With these two

electives students in the special education sequence can extencrthe.age

span for which they are qualified to teach.. Many-students in special

,education have room in their programa for six-to nine elective credits.

The,goal of this two-semester competency based ele_tive is to provide

information and'experiences which .will enable traineeS to integrate

previous knowledges and skills for effective work with preschool handicapped

children. Historically, in the absence of trained teachers of preschool

children, it has been the practice to, first require the prospective

teacher ti "take _ourses" inPchild development and in category,of special

education and/or, second, expeet a teacher of elementary sdhool Children

to alter her own ,eaching behavio to suit the needs of very young children.

Neither of these routes has been SucceSSful in filling the quantitative and

qualitative gap in services for young handicapped children. The integration

f knowledges and understandings from two or more special fields has not
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appeared to be easy, especially in the absence of closely related field
+

experience. Further, teachers who are trained to teach reading, math,

social studies etc. to school age children are not prepared to understand

the 8urricul-Im content" which is inherent in the developmental taska of

young children. Thus this two-semester program is Seen as a culminating'

experience which will provide specific activities designed to foster

and demonstrate ability to apply previous learnings to development of

programs to meet the specific needs of preschool handicapped children.

Overview: It is proposed that two three-credits courses, Parts I and II

of "Competencies for Teache-- of Preschool Handicapped Children," be

presented as electives in the Hunter College Program in Special Education.

These two courses will enable students to integrate their knowledge

of normal early childhood growth and development and of handicapping

conditions, gained in other courses. Case studies, assessment reports,

structured observations, simulations and actual interventions with children

will be used to aid trainees to develop competencies in conceptualizing

and implementing early intervention services for young handicapped children.

Each part f "Competenciea for Teachers of Preschool Handicapped

Children" has,tWo major components which together comprise an effective

teaching cydle:

child
secsment

curriculum
deve lame rt

Part I includes experience in

child development and experience in asensing the functioning abilities of

preschool handicapped children
.P

Part II includeS experience in curriculum development and evaluation of

instructional-
strategies

evaluation 4

of outcomes

ing the effects of handicaps to early

lea ling outcomes for preschool handicapped Children.
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Class meetings will be held for two hoursonce peryeek for each

course. The remaining hour will be spent in individual conferences

with the instructor, in student -ork groups, in supervised individual

study and in prescribed simulation activity. In addition, students

will spend approximately three hours per week in field work.

Catalogue Descriptions:

Part I,,EDS XXX, Assessment of the Effect of Handicaps on Preschool

Child Development. The aim of thia course is to provide integrative

experiences 'ilbieh enable teachers to understand the effects of handicaps

on infant and child development and to assess cognitive, language,

social-emotional and physical developmental levels.

Part II EDS YYY, Curriculum Development and Evaluation for Preschool

Handicapped Children. The aim of this course is to provide integrative

opportunities to teachers to plan -lement and evaluate the outcomes

of learning sequences for young handicapped dhildren in home and preachool

setting-

Criteria for Admi ompletion of aix credits in infant or child development

and or child psychole completion of the basic eore in special education;

completion of or concurrent enrollment in the course "Parent Involvement

in the Education of Young Handicapped Children. Admission to, Part II is

contingent on succeasfuloompletion of Part I. Concurrent employment in

a progran for yoUng.handicapped children or permission of instructor,



Ciompetencies for Teachers of Preschool Handicapped Chiliren

Pet To IDS xxx, Assessment of the Effects of Handicaps on Preschool Child Development

etency _anabling Objectives

Terminal

1. The trainee will be able to

describe the effects of sensory,

physical, emotional and intellectual

handicaps on the development of infante

and young children.

61

--Performance Indicators

101 Tratnee will indentify the

characteristics of each recognized

handicap category,

1.2 Trainee will specify the

pr 41 effects of each type

of hall Jeep on infant and early

childhood development.

1.1.1 Given the list of handicap

categories used by the U.S. Office

of Education, trainee will define

each handicap and specify its major

Characteristics, using as resources

the writings of Kirk, Dunn,

Cruickshank & Johnson and others.

1.1,2 Given a book, article or case

study about a young handicapped child,

trainee will identify behaviors

which are the direct result of a

specified handicap.

1i1.3 Using recognized develognental

theories suCh,as Piaget, Erikson)

Bruner, Skinner, Auaable, etc.,

trainee will pinpoint the chronological.

age at which .eadh handicaplegins to

exert it's major effect on the child's

development,

1.2.1 Using read a-from the

attached bibliography and others,

trainee will specify the effects of

each type of handicap on:

a, cvgnitive develment

b. language development

c. physical development

1.2.2 .Given the age and type of

handicap of a young child, the

trainee will reconstruct the probable

functioning levels in cognitive, '

language, soc1al7emotional and

physical areas.
,
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Competency gnabling Objectives Performance Indicators

2,2 Trainee will select and

administer assesament Instruments

which are designed to estimate

flinctioning levels'of preschool

children,

2,1,4 Given instruction in tally,

interval and duration methods of

sampling behavior, trainee will set

set up observation plan, carry it

out, prepare graphs and/or charts

and write a summary for One preschool

age handicapped child.

2,1,5 Given his her own sampling

records and those of three other

trainees,:trainee will list asPects

of chilnehavior which require

fnrther asoeskent,

2,2,1 Given opportunity ta examine

20 tests, scales or inventories

designed for ossessment of

preschool children by teachers, the

trainee will specify which could be

used with a child in each handicap

category and what adaptations in

content, administration or scoring

must be made,

2,2.2 Trainee will administer at

least two instruments to preschool

handicapped children and vill score

as recommended or as adapted,

2,2.3 Given a standard report format

the trainee will write a summary

of findings,

2,2,4 Using his/her own report and

thoSe of three other trainees, the

ttainee will write recommendations

for further observation or testing

for each child,
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Competency

2, The trainee will be

able to observe and,atsess

the functioning of preschool

handicapped children.

Enabling Objectives

2.1 Trainee will observe

youg handicapped children

Ind prepare written reports

of findings which have

implications for instruction.

Performance Indica

1,2,3 Using his/her own materials

from items 1,1,1, 1,1,3 and 1,2,1

above, trainee will construct a

card file or loose-leaf notebook

as the beginning of a working

reference file on preschool handicapped

children, (Remaining sections to

be added in second part of course and

EDS yyy.)

2,1,1 Given instruCtion inlethods

of recording and coding anecdotal

records, trainee will take records

on one preschool handicapped child

on at least five different occasions

in one area of development and will

write a report.

2,1.2 Given his/her own anecdotal

record report and those of three

other trainees, the trainee will

use his/her reference file and other

readings as necessarTto locate the

approximate functioning level of

each child in the area of

development spepified.

2,1,3 Given the same four anecdotal

reports, the trainee will list child

behaviors which require further

observation.



Competency Enabling Objectives
Performance Indicators

67

2.2.5 tting the four reports the

trainee will select learning

priorities for each child and will

explain reasons.

2,2,6 In a simulated interdiscipl ant

ease conference the trainee will

participate as the presehOol teache

to present information on a child's,

handicap, levels of functioning an4

priority needs.

2.2,7 Trainee will incorporate

information and data about ,

assessment instrutents and observation

methods in items 2.1,1, 2.1,4, and

2,2.1 above into working reference

file.
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objectives

Tyy; Curr cubit Development and EvaInation for Preschool Hanaicapped Children

Competency

Terminal Objective

1, The trainee will be able to

plan learning sequences for

preschool handicapped children

which are based on assessed child

need and recogniied learning

principles.

72

Enabling Objectives Perform e Indicators

1,1 The trainee will use diagnostic

and assessment information to

describe the learning heeds of selected

preschool handicappedthiaren.

.1.2 The trainee will use asseSsment

information as,a basis for analyzing

the'learning tasks of preschool

children in home and grout settings.

1.1.1 Given a case study and/or

medical psytbological and

develo .ental reports and teacher

observation and assessment reports

the trainee will draw up a chili;

profile,and rank order his learning

needs,

1,1.2 Given one learning priority

for each of two, children0,trainee

will specify sequences of tWo or ,

more steps whieh will enable child

to prbgress-Andwill document

sources of information used to

complete this task analys1e6

1.2.1 Given assessment.information

for fourpreschool handicapped

children; trainee will select pne
.

learning priOrity for:each child
.

and will:

a, visit, homes,of two children

to analyze environmental

aspects of the,priority

learninOasks.'

visit schools or daY care
,

;enters of two children to

Analyze tmvironmental aspeota

of the priority learning

taskA;

1.2.2 Using information about home

and preschool environment; trainee
.

will write a complete task analysis for

a learning sequence for each child.



Competency Enabling Objectives Performam e Indicators

1.3 The trainee w 11 write behavioral 1.3.1 Given a random sample of

)tjectives for preschool handicapped instructional objectives, the

children.
, trainee can-explain the basis for

selecting those,that Axelehavioral.".

1.3.2 Given Mager s Preparing

Behavioral Objectives the trainee

will evaluate own readiness to use

this skill,

1.3.3 Given alist of twenty sentences

about goals.for preschool 6hildren,

trainee will write behavioral

objectives which meet Mager's-'

other criteria.

1,3,4 Given the learning:priorities

and task Analysis for,two children

in item 1.1.2 above, the trainee will

write behavioral objectives.

1.4 Trainee will plan learning /,4.1 Given assessment information,

sequences for preschool handicapped, ..task Analysis and behavioral objectives-:

children, trainee will:

a. Plan teaching strategiet

b:select or make materials

for one preschoOl handieapped,child

and will explain decisions by

referring to the child'a prefileind

to learning theories,.

1.5 Trainee will establish performance

criteria for monitpring,Child.learning,

1.4.2 Given assassment information

for one preschool handicappedchild,

trainee will plan two learning,

sequences using a different

philosophical approach (Piaget;.

Montessori, etc) for each.

1,5,1 Given develmental seqUences

Of learning activeitics for four

preschool children trainee will'

prescribe assessment, observation

'and sampling techniques to-monitor

chill learning,



Competenc

2. The trainee will be able

to evaluated instructional

sequences.

5

Enahli ectiVe

2,1 Trainee will plan for

monitoring the effectiveness

of all components of instructional

sequences.

2,2 Trainee will plan, Implement and

evaluate an instructional sequence for

one preschool handicapped child.

Performance mdi caters

1.5.2 ,Given vtdeotape or actual ,

obserVation opportnity, trainee

ii.11 Reify monitoring techniques

which could.be used to assess

learning.

2.1.1 Given a complete lesson

plan, tralee will set up a Specific

plan for monitoring teaching

behaviors and strategies,

.1)

2,1,2Given a complete lesson plan,'

trainee will specify a plan for

,assessment of effectiveness of

equipmentand materialt.

2.1,3 Given a complete lesson plan,

trainee will specify a plan to assess

relationship of classroom management

techniques to the success of the

instruCtional sequence.

2,2,1 Using assessment, goal setting,

task analysis, curriculumleVelopment

and evaluation competencies in

EDS xxx and EDS yyy, trainee will:

ta, plan at instructional sequence for

one child, which meets, approval

of college faculty and classroom

teacher,

implement the sequence with No

qualified observers present.

0, evaluate the learning outcome

ip relation,to teaching strategies,

inttructional materials and

classrodm "climate" and discuss

findings with the two observera,

77



Competen y Enabling

2.22 Trainee will revise

instructional sequence and, if

, necessary intis own or instructor's

viewt reimplement the lesson.

79
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Program: Hunter College Graduate Program in Special Education

Component: Strategies for Preparation of Teachers of Pre-School Multiply
HandicaPped Children

Module Cluster: How Handicaps Affect Pre- chool Children

Developer: Rona Willin, ResearchAssistant, Hunter College

Date & State of Development: Spring, 1974; New York

Developer Comments: The intern will consult with the instructional advisor
regarding materials not containea within the module, visits to
co-operating agencies, and evaluation of pre assessment and
post-assessment results.

User Ccmments:

Modules Witbin Cluster:
A) How Handicaps Affect BevelOpmentalyatterns

Element I - Sensory Motor Development
Element,II Perceptual-Language-Cognitive Development
Element III EmotionalSocial Development

Effects on Family Life -
Legal Provisions for Pre-Sdhool Matiply-Handicapped Children

D Team Approach in Working With Pre-School Handicapped Children

If



Modu Cluster Rationale:

This module has been developed to help the user gain an understanding of
the development of pre-school handicapped children. Development in these
children is quite different from "normal" child development_ Often, study
of handicapped children is based on study of "normal" children. The user
will recognize, after completing this cluster, that patterns of development
in handicapped children must be looked at from the standpqint of those
particular children.

Module Cluster Objectives:

The purpose Of-this module cluster is to increAse the student's intern's
understanding of development and maturation in pre-school handicapped children.
The general objectives of this cluster should prepare the student toc_
'l)identify what the child can and cannot do in terms of: motor-sensory,
development, language development, cognitive development, perceptual development,
and social-emotional development, 2) identify possible effects on family life
of a handicapped child, 3)- state legal provisions for prerschool handicapped
children, and 4 describe the team approach and how it candFit the child.

Module Cluster Prerequisites:

The user of this module cluster mu t have cneted couise or a
module in "normal" child development.



) How Handicaps Affect Developmental Pat

re-Asses s en

r7.

The student will describe in writing (in a closed test situation ), how
mild and severe handicaps-affect the dhild's ability to perform tasks that
would be expected of a child his/her age. Use as references at least 2
children whom you have observedor worked wIth. Think in termm of the

, behavioral manifestations of the handicap.
,

_Be sure to include the following aSpects Afti your responses

Socialization
- Self-Awareness

- Response to adults, ch 1 ren, & objects
- Interaction with thers
- Cooperation with bthers

Da ly Living Skills
- Dressing; undressing
- Washing - hands, face .

- Eating - solids, liquids; use of lit n ls & cup
- Toileting

Motor Development
- Gross Body Movements
- Fine Body Movements - manipulative abilitieS.
- Performance of Locomotor Activitie
- Movement in space; sense of spatial relationships

Perceptual Abilities .

- Identification and Discrimination of odors and tastes
- Visual stimuli - attention to, discrimination between, and response to
- TactiletStimuli - recognition of, acceptance of, and initiation of

Language Development
- Developing memory and inner language
a-Deve 0P ing receptive language
- De loping communication through expressive language
- Developing conceptualization through communication

Cogn tive Development
- Reasoning ability
- Problem Solving abi ity

0

- Judging ability

The quality of response will be determined by the module advisor.

Now, complete (if necessani), Elements 1, II, & III of this m -ule. Post
a s ssment is same as prer,assessment.



ement

Objectives:

- Sensory Motor Development

1,- The
1 _o ning) w

student, after observing a mildly handicapped child
11 list problems in the development of the child in
gross & fine motor activities
performance of locomotor activities
movement in space
sense of spatial relationships
attention and response to:

tactile stimuli
visual
_auditory
olfactory
,gustatory

2. Tbe student ter_observing, a severelY handicapped child
'1 morning will list problems in dev21optent in termi of the areas
objective 1.

Learning Alte iatives:

1. Read Tasks of Ch ldhood, Muller, World University Press, 1
Read Report of a Seminar on the Teaching of Deaf-Blind Child

Part I - Motor Develppment in the Education of Deaf Blind
Read Reflex Resting and Child Development Charts contained w

Cluster file of materials.
4. Read Blencowe, Cerebral Palsy and the Young Child, 1969, Ch. 3,4,5,6,8, 14.
5. Read Carolan, "Sensory Stimulation" New Outlook for the Blind, March 1973;

see Sensory Stimulation & The Blind Infant.
6. Read Schlesinger, Sound & Sign: ChildhOod Deafness and Mental Health,1972,

Ch. 2,4,5.
7. Read Fiorentino, M. Normal and Abnormal Development - The Influence.,of

Primitive Reflexes on Motor Development, 1972.
8. Read Haynes, Una. A Developmental Approach to Casefinding DREW, 1970.
9. Read Nat'l. Foundation; Reprint Seriep,

- Wellson, "Multidisciplinary Problems of Myelomeningocele & Hydrocepholus
- Kretcher "Whdther Birth Defects," Thru Pg. 5.
- Twitchell "Variations and Abnormalities of Motor.Development
- Hoffman,. "The Problems of Spina Bifida and Cranium Bifidum"
- Chapple "Developmental Defects - Some Thoughts On Their Causes"

10. Read Wolf,& Anderson, The MultiPly'Randicaml, 1969, Ch. 193.
11. Read StePhens; B. Trainini-1Ae Developmentally Young, 1971, Ch. 1-4.
12. Read Gallagher and Bradley;-Early, Identification 'of Develo ental DiTicu1t

1972.
13. Read Blea, Proceedings of the a '1 Symposium for Deaf-Blind, 1972.

See sections: use of hearin indea blind children, educational
assessment of visual functioning.

14. Read Rartlage & Lucas, Mental Devel4ment Evaluation of the Pediatric Patient
1973.

15. Read Freedman, D. "Congenital and Prenatal Sensory Deprivation: Some StudieS
in Early Development," American Journal of,Psyehiatry, 127:11, May, 1971.

for approximately
ems of:

(for approximately
specified in

Ch. 70809
en, July 1965,

thin Module



Learn ng Alte_ a ves ontinued)

16. Read Hellmuth, Exceptional Infant Vol. I, Ch. by Di Leo & Neubauer.
17. Read Cushna & Crocker, Three Years is Still Too Late," in Ohherg, H.

Focus On Exceptionality, N.Y. 1973
18. View Children of the Silent Night"
19. View "Not Without Sight"
20. View "Pay Attention - Problems of Hard of Hearing Children"
21. View Video Tape of Rubella Project - Hunter College
22. Use East San Gabriel Valley Scbool checklists in as essing abilities of

children observed
23. Read Finnie, N Handling the Young Cerebral Palsied Child at Home, 1968.
24. oiscuss sample cases of Mark,ThShn, and Mar e with other users of the

module in terms of what their abilities are and how their handicaps
affect them.

25 Student option.

17



Element IT Perceptual-Lan e-Cognitive Development

Objectivrs:

1. The student , after observing (for approximately 1 morning ) a mildly
handicapped child, will list behavioral manifestations of the handicaps in
terms of:

Memory
Inner Language
Receptive Language ,

Communication via cpressiveLanguage
Conceptualization
Attention to and response to:

tactile stimuli
visual ft

auditory
Wactory "

tt,gustatory
Reasoning abilfty
Judging ability
Problem solving ability

2, The student, after observing a severely handicapped ,child (forat least
1 morning) will list behavioral mani estations of the handicaps in terms of the.
areas Specified in objective 1.

Learning Alternatives:

1. Read Muller, P. The Tasks of Childhood, World U. Press, 1969, Ch. 798:9.
2. Read Van Dijk, 'Report of a Seminar on the Teaching of Deaf-Blind Chilaren,

1965 - Part II - The First Steps of the Deaf Blind Child Toward
Language.

Read Blencowe, Cerebral Palsy and the Young Child, 1969, Chp. 4,8,9.
.Read Schlesinger & Meadow, Sound & Si, - Childhood Deafness and Ment

Health.
Read Stephens, B. Training the Developmentally Young, 1971.

( Read Gallagher & Bradley, Early Identification of Develo ental DifficultIe
1972 - sections on 'perceptual organiza ion, co ve processes,
expression and control and regulating mechanisms.

7% Read Hartlage & Lucas, Mental Developnent of the Pediatric Patient :

develOpmental milestones.
8. Read Kea. Proceedings of_the National Symposium-for Deaf Blind, 1972 -

- sectlon on use of Piagetian constructs to study structures of
development in chilaren ,lacking normal cognitive development.

q. Helamuth, Exceptional Infant'- Ch. by Di Leo_
10. Read Sample Case Histories of Johh, Mark and 1,earie (contain7d within

module'cluster file of materials); discuss with several oth6r .
students what developmental tasks theee children ought'to be doing.

11. View film "The Multiply,ffandicapped," (International Educ, of Hearing.
, Impaired.)

12. Visit three settings where mAltfply handicapped children are taught.
13. Spend at least one morning with a Wandicdpped chil.d, using iast San Gabriel

School Checklists to assess developmental levels.

8 8



Element Emotional-Social Development

Objectives:

1. The student will list developmental abilities of a pre-school
mildly handicapped child. The folloWing are to be considered (1 morning
observation):

Self-Identification
Response to peer, adults, & objects
Interaction with others
Co-operation with others
Daily Living Skills. (Washing, dressing, toileting, feeding)
Appropriate Mood
Stability of 'Mood

2. After observing (for approximately one morning) a pre-school severely
handicapped child, the student will list aspects of the child's development
which exhibit behavioral manifestations of the handicap in terms of emotional-
social development (refer to areas specified in objective 1)

arning Alternatives:

1. Observe pre-school handicapped children in various educational settings.
2. Review the 3 case studies contained within Lhe module cluster file to

determine how these children have been affected in terms of social-
emotional development.

3. Read Muller, P. The Tasks of Childhood, 1969, Ch. 7,a,c).
4. Read Blencowe, Cerebral Palsy and the Yoang Child, 1969, Ch; 10.
5. Read Banham, "Social & Emotional Adjustment of Retarded C.P. Infan

Exceptional Children, 40:107 October,, 1973.
6. Read Gallagher and Iradley, Early Identification of Developmental

Difficulties, 1972.
7. View "The Inner World of Aphasia"
8. View "It Feels Like You're Left Out of the World"
9. View "Kevin Is Four"
10. View "Old Enough But Not Ready"
U. View "I'm Not Too Famous At It"
12. View (videotape): Nassau County: "A Time for Georgia'.
13. 3pend at ,least one morning working with a handicapped child, using the

East San Gabriel checklists to assess developmental levels.



B) Effects of a Handicapped child on Family Life

Pre-Assessment:

1. The student will describe in sequence) the reac ions of a family
upon knowledge that their child is handicapped.

2. The student will list at least 3 ways in which a family with a
handicapped child has- to adapt to additional pressures that are not found
in a family with a non-handicapped child.

The quality of the response will be assessed by-the advisor,

Learning Alternatives:

1. Visit (at ho,e) a family with a handicapped child, and interview
em in terms of added pressures of daily living.

21 Pretend that you are a parent of a handicapped child. In reviewing
your daily routine, list situations that would require extra planning or time
as a result of the handicapped child.

3. Review the three sample cases of John, Mark and Marie: a list your
feelings (imagined) if these were your children;b) what special provisions
are necessary for these children? r

4. Read Brown, C. Develo mental Handicaps in Babies & Young Chilemn -
A Guide for Parents, 1972.

5. Read Mumsey, B. "The Parents Right to Read,"
Volume 6, Number 6, June-, July 1973.

6, Read Forrester, B. Home Visiting With Mothers and Infants, 1971.
R & D Center for Early Education, Office of Education, Washington, D.C.

7. Read Lillie, D. Parent Programs in Child Development Center. Bureau
of Education for the Handicapped, Wallington, D.C.

%
8. Read, Griswalk, P. A Program Outline for Parents and Their Children,

Ages 3 Mos -_3 Yrs, Having C.P.
9. View: Stress: Parents With a Handicapped Child.
10. MacKeith, R. "Parental reactions & responses to a handicapped child."

In Brain & Intelligence, Richardson, 1973.
11. Student option.

a ing Disabilities,

Post-Assessment:

Post Assessment *11A3e same as pre-assessment. Main, quality will be
judged by advisor.
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C) Legal Provisions for Pre School Multiply

Pre-Assessment:

dicapped h ildren

I. The student will discuss (in wTiting_ various.activities and programs
of:

- aid to state educational agencies
- early childhood education centers.
- -centers and services for deaf blind

children
The student will discuss (in writing) new -legislation for the handicapped .

The quality of the responSe will be a

Learning Alternatives:

essed by the advisor.

1. Read Basic Education Rights for the' Handicapped, 1973 Annual Repo
National Advisory Committee on Handicapped Children.

2. Gilhool, T. "Education: An'Inalienable Right," Exceptional Ch.,
39:595-606 May 1073.

3. Aleson, A. "'Movement and
Handicapped Child," Ex-eptional

4. Read Goldberg and Lippman,
Press, 1973.

5. Read
'cal. Stock

Read
in Jones, R.

The

entnm: Government and the Education of the
-Volume 39, Number 1, p. 63-6, Sep't. 1972.

The Right to Education Teachers College,
,

DREW, A Summary of Selected Legislation Relating to the Handicap
# 1760-0103, October, 1971.-
Maxtin, E. "Breakthrough for the Handicapped: Legislative History,"
New Directions in Special Educat on, 1971, Allyn & Bacon.

Pos -Assessment

The post assessment will be the'same as the prel,assessment.-
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Team Approach in Working With PreSchool Handicapped Children

Pre-Asse

1. The student will list in a closed test setting) those people in the
school who will jointly work with the child.

2. The student will list those people beyond the school who will work with
school personnel in the education of the child.

3. The student given a sample case study of a young handicapped child,,
will describe who he/she, as a teacher, would seek as a team members in working
with the child to provide maximum education. Describe how the team will work to ether.

The quality of the response will be assessed by the advisor.

Learning Activities:

1. Read case studies of John, Mark, and Marie and discuss with other users
of module whose aid you would enlist in working with these children. DiscUss why
you chose these people.

2. Read Dunn, L. Exce tional Children in The Schools Siecial Education in
Transition; 1973, Holt, Rinehart, & Winston.

3. Read Allen and Lelchuck, "A Comprehensive Care Program for Children with
Handicaps," National Foundation, Reprint Series.

.- 4. Read Wolf & Anderson, The Multiply Handicapped Child, 1969 Ch. 15-An
Integrative Multidiscipline Approach to the Multiply Handicapped Pre School Child.

5. Read Stephens, Beth, Training the Develo entally Young, 1971, John Day.
6. Read Weiks, Children in Need of Special Care, Souvenir Press, 1971.
7. Read Cushna & Crocker, IrThree Years is Still Too Late," in .0hberg,

Focu on Exceptionality, N.Y, 1973.
. View Towards Tomorrow"

. 9. Student option.



larie

Marie, a sevenyearold girl with cerebral palsy, was recently admitted
to a residential program fOr aultihandicapped children, .She has received no
education to date. Her family resides in a rural community where they have
been "keeping her in the closet." An only child, Marie is abviously loved
and cared for oy her parents who claim ignorance of any educational oppor
tunities for her.

1

Marie has a moderate hearing loss. She is startled by loud noises.
Her mother indicates that Marie does not- make many sounds; she /and her
husband think of themsalves as quiet people who often go through a day
without conversation. In addition Marie was usually alone Ln her own
room even during meals.

Marie moves about the room on the floor scooting ih a sitting position
with arms extended at each side for suppert. Marie does not appear to
differentiate the other children in the clabsroom from obstacles. She
generally remains seated on the floor rocking or waving her arms. When
contacted her activity diminishes but she does, not orient herself to the'
area of contact.

At home she was fed soft foods by spoon. She is now beginning to
eat finger foods "when she is in the mood." Toys and other objects placed
.in front .of herare knocked out of the way with lateral swiping movements.

1
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Case Study

- Mark

Mark is a six7yearold boy who has a severe visual loss an a-mild

hearing loss. For two years he has been attending a day program for
multiply handicapped children in a public elementary school. The classroom

teacher strongly suspects brain damage, reporting that Mark becomes easily
distracted duringany activity. He repeatedly leaves his work table and

wanders about the room biting his hand._

4ark perceives movement of objects six inches from his eyes. Receptive

language is usefUl for practical, familiar activitLies; he responds to simple

commands. He wears binaural hearing aids. Mark is also,abie to localize
loud sounds in terms of four spatial coordinates. .ExpreSsive language is

poor; he uses single word utterances such as mama, mine and up.

_essing, ioileting,and feeding are handled independently, by iik but
he must be esCorted everywhere outside of th6.classroom, and everything must
be either handed to him or placed before him. If left alone he becomes con

fused in his orientatian'and hastens to find something familiar.

Educational activities consi.t mainly of reading and arithmetic
readiness with tactile materials. He is able to solve,form board puzzles

but has difficulty in discriminat g shapes without the use of corresponding

recesses.
1

Mark interacts, very little with the other multiply handicapped,children

in the class. He frequently cries when his mother leaves him at school in
the morning and is unbanageable for about 20 minutes before school'closes

,for the day.
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Case ati.kly

John

John, a four7andahalf year old boy with Rubella syndrome, was
referred to a Regional DeafBlind Center for diagnostic evaluation and
aubseeuent placement in one of the Region's re'sidential centers for
deafblind children. The following is a aummary of 'the initial im
pressions of an intake worker sent to observe John in an institution
for the custodial care of the mentally retarded.

Observation began in the day room of the institution,with John seated
on the floor in a corner facing a South window. There was unstructured
activity going onbut John remained relatively oblivious, fluttering hia
fingers before his eyes while gazing at the window. Medical records
indicated a profound hearing loss and bilateral aphakia, cataracts
having been remOved at age three. 'An attendant reported never seeing
John with glasses or amplification.

Finger fluttering persisted until the examiner positioned herself da
as to occlude the light from the window. John responded by moving his
head from side to side. The examiner knelt in front of him and taok his
hand. Johnsustained a clasp of two f:_ngers and gazed into the examiner's
face. John followed the examiner to a standing position and the two walked
about the perimeter of the day room. John walked with a broadbased gait,
shuffling his feet and extending his free arm to the side with elbow bent.
All the while John-Was swinging his head laterally.

Upon return to the corner the two sat on the floor with 'John's back noir
to the window The examiner removed several brightly colored objects from
a box aad placed them before- John. John did not respond. The examiner
gaved a twoinch red block in front of John's eyes and he responded with a
swiPe. The block'was then placed on the floor with the other materials while ,

John watched,. John began palming the objects and knocking them against the floor.
With the examiner's prompting, John began placing objects in the box with a
Palmar grasp. Dyes were mostly fixed on the box during this time. 'Objects
too small for a palmar grasp wore left on the floor. Rings and cylinders
weloe hever palpated with the fingers.

The attendant indicated that John needed help with feeding but was
responding well to scheduled toileting and expresses discomfort when wet
ar soiled.

I.
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Comnonent Tneor Les

The studeat will:
1. In a group view Series I slides of embedded or anthiguous figures Id

e4amp1es'of dllusions, object constAncy figure ground. .

a. as each slide is shown: record his perception of the visua% stinuli
b. participate in a diocussion of the reactionS, guided by tho Instructor

c. write a brief summary of hisconception of perception

of Wormal 2rneeptual Development

2. Faad the following books and articles:,
Gregory, kichard. ."Visual Illusion's in Perception: Mechanisms and

Models" Scientifie.Aman San Francisco: W.H. Freeman & Co., 1972.

(Professor TWberts'
Hockberg, Julian E. Ferce-ation. Now Jersey: Prentice-Hall, Inc. '-'164

1.1id-Manhattan Library --TZ4-(72.1414) hunter College Library-152/1165P T.C.L.:

Woodworth, H. "Perception" Experimental Psychology(Ch. .13) New York:

Henry Holt ahd Co., 171.
(Hunter College Library - BF/181/X53/1971)

Lead at least 2 books and 10 articles.
List 10 statements about perception that are supported by resardi in

the literature.

4. 1.iew at least 2 of the followinir, films and discuss in seminar:

:eural Y,aturation as Exci.i1Z.Cied in t'no
. ,

ii.unm Infant. 15 min. 13,W. 1bmm. 1(J171. Demonstrations showiwz;

Lifferonees in the adult :x.11 the infant manners of prehendin,g

of various sizes and shaDos, Child Development Sdries: ChicaL:o, Illinols.

:htfl Film 'Bureau
.

Yrcr2p.,,jon - 16mm. L.Y.,; (iiunter Col],

rjy in Huma-1 Develov, - 3 16m.a. 17 min. 1c4C). I'Lrt I::

.0 15 mo;s. EmpnasilLes F]ro.:s motor development and pereeptual-m2nd,ory
'eaet:Ions to objects. L1.1.2., 1.\ew York.

'isual Peree-xtion rIor ciorcr, 16 n'n TP-'

k;ucational Testing Scrv_ce -.Cooperative Test Division tunter C.)11c:
_ -

,101.1,1 16=. sonnd. Dimonnh'.entos

Y.Ircpion in handling, a::: iryfora,11,,_:, i-,17ori!tp.46-ion from .

'Lnd shows the 1,7r4y in our personalities affect our ji2iL

3loomington, Indiana: In7.Isna U..Audio-Visual Center.(HUnter.

5.1-fiew slides, Series II
';1,(1 the following e:,:plaaatory article:.
;ibson, Eleanor and Walk, Fiehard D. "The Visual Cliff." Scir.,7M

\meriean, April 1550, Vol.. 202, No,4, pp. 61-1-71. (hrofesso Ecber library

) g)
'7. 9

is'cuss in seminar
hiew slides Series IiI-& IV
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izn five experimo r!r. infants that are .censlderc_

stnCion and havo ccntributa

an nrrAy

isws _=10 readings and paper in se
rite aniwers the Pnestions in

slides

n-d the ollowing ar 1-1
'lower, T.O.R. "mhP Vi ni. World of Tnfants." Scientific.Americ n, DOOPM
LTG, 21_5 6, pp. RO-92. ProffjLsor -o-ei%Ph t s' library

Giciaie in a group prbject by:
DuPlicatim; i.,.: :Lover 7-7,periment on P -,8'.

Recording the results
Discussin the findin gs (minimun no. of subjects: 4-2 normal and
2 handicapped. Each matched et the same chronological age

4 1'

nders;and:ing of ,=c:=!n'-.1.1r.1

forenc

bused on the above .

9.1_ 'Tor five

Fr

ninutes of,five succes e days
lcvelopment 1 month and the other 6
in visual awaren
'Tndev the_same conditions observe two handicapped infants the s(m

-mological ages as above noting the differences between the 2 groups
in vis-nal,awareness.
Write a paper contrasting the visual aware e
handicapped group.

List 6-clues that can be used to asss how an infant cks a visual Problem
.(Randoft, sequential, methodical,

observe two infants of normal
mbriths and note-the dif'ferenees

of the normal group vs. the

98



an,7. 5 arLielesfl
't,ob on cavds 411 terms of

!-Ijar research -n t,11012.; ix

t,1 aen

-tiol r-levolo

C-elt,Leal

,a1 Learp4r,.,,

sT,Isera

Th00

fw,ined

refaeence for practec
Treblems in Perception

1)(7nel-A on.

, h sto

and (7_

h1 pcp9r
cx=

scerl rePToduction of CDS-7 1_0tt
-reeptual Problems. Canaen ACLD, Willowdale, Ont.

coe, _ Learn
r

croarr:t

sound. NeT! y-1104: N.y.

Gabrie7
onstration

ooMparod to-nor-

9 9

tate Educatiat Department

ia OANAC, N.D. 1. 40 m'xi. Co,
al and motor banicaia or tbe

re 'Ions Ind responses in slow motion%



The ar!Acies s rerar...;:c -or,r7r-g:

n. -cor. -'

'n- "701 . -1',1

li'orar,;)
" ns

lr,

o ,a in rg ef each of these ma,;:o -s.

st'Jdcat

nourco
b. 1 oa:7_ of '-,hc apnrc,ach(positive and negative
a.

raatorr.l-1

'11,f% .s,:kjove

-a

a. s).vnPlari:re t'oe four approaches

b. cr-:-:,:rarra each o' thrff.

the fo-Llowng A.V. !:aterials at intervals and build card =e
74sts and briePly descr:'.bcs at lea::t 10 materials used-in :eroertIzal

ar_O t:Ica (:_scuss, t:eminar.

'A-Vs for T'a&1n. t1e '7enta27 "bano. A: Motor Trainira! 7hasc 3:
,';-?hase C: Advanced Perceptual Train ng;.

1: :1Jtoec.rc7rual (4,7.'ilms) Made by Snenac 7colson,

T7-10Tne ja'r-PEIn B. Henderson. Thorne Films, 1964 (.5.E

rilmstrips and Cassettes - Kit; A. -ApT:roacbes to Learning Percen*ual Skills
6 filmstrips, texts and guides
fasic Visual PerCeption:
Color, Form, Size.
Perception of Sound
'7orception or Spatial Relationships

:incrimination
TorcuY;I.on

Eocourcec Co. .(S,E.7:-C.)

'Y,looks: A 'dium_for Perceptual Learrir-; - Film 20 min. Color
oreco:.ts ciiLdren 0o.,1116 UJ000 geith a text thz'. emphasiaes

TI only to dovelouraental neods of tl-e rthadis social and acaderic learnings,
:7enerally, buctspecifid as an exncriercebanic to percetitual leroning, 'Thla

learning is derived: from how he perceiver.: and uses the materials and the bree
in-which he builds.
Campus Film Productions. - 20 East 1617,1, nreet, N.Y., N.Y. 10017
(Nuntor Col?.rTo - 1050)
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scne nf tl

Sc-t-!sl!ot 1ea0iuess I og,ram . 'S W Pathway School

i':111 1 -2:111.nrY:ripn material_s.

ien Matur%r Cal.

:nor Roberts' 11brarl

Lu the follew,ng ..!orksho conducted by personnel Crom the
.vex of field-based a ncies. T:! = rticipants will be bctb in-servi

frun those encies as well as the students to provide,ror maximum
Hioractlon.

.hey and Lcorl.ne, S.,T. Toward an Understanding of_ Per- tual-Motor
Workchou Coordthator Kit, 2,1 nt Lansing. Michlgan:

s" is designed to provide_ an exaerience that will help the sLiiden t '

how he feels about pareeptual-moter programs and/or activities. The
live activities of the kit are eoneerhed with the rationale Por design,

r 3-ation and evaluation of percepLual-motor programs.

1 book and 1 article fron the *-ollowing list:
Buktenica, N. Visual Learning. fcel, California:

(7.:untor CollcL;e - '13/5 T.C.L.
'1':ind, D.. Kocrlr, R. and Go, E. Efrects of Perceptual Training_ Three
o " Science, 191S2, Vol. 137, 1,0. 353 pp. (55-750.

1
r.:.017 RoberLs' library)

'20cb, :. and ,:acLean, M, "PercePtion, Communication and Educational Research:
A Transactional View" AV Communication Review, Vol. 10, No. 5, 19 2, lip55-77.
r------
,Professor Roberts' library)
Slater, B. "Involvement in Perceptual Training at the Kinderg rten Level.
Academic Therapy, 1971, Vol 7, pp. 149-154.

t
\Professor Roberts' lfbrary

Dimensions Pub. Co,1968.

5.2 Summarfze above readings in ternis of kne ledge gained nd inference for practice.

5.3 :leview five of the programs listed below:

3ehrmann, Polly. Act7Ivities for Developing Visual-Perception.
San Rafael, California: Academic Therapy Publications, 1970.
(Instructional Materials Center -'Lex. & 51st. -# LC/4611 B4)

Braley, W., Konicki, G. and Leedy, C. Daily Sensorimotor Training Activiti
A Handbook for Teachers and Parents or Preschool Children.. F eeeort, N.Y.:
Educational Activities, Inc 190 IstrdtñáI Materials Center #R.C/1075/B7)

-Conk, R. and Simms, M. Perceptual -Motor Activities for Young Children.
Huntington, N.Y.: The C ruriculum Research Press, Inc., 19E6.
Instructional Materials Center 1 itcrv/44Vc6)
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(;. (27,,rr, Do7othy, I. ):70,re1-7.nr, the Fercentual-1:iptol
r: Lorl (11- p 91-10 Iio

,AC.: 1961. 12 in. " 3 rc!ord: I
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1(1c', "21v,.Dubnoff School ?re7ram Lever: Sequential .Trceptnal-
:or E7ncides. .1.-ostdn! Teachi: R)Scarces, 19(37. Includes c??

Slate nn(.. (instructional Mater:r1..1s.COnter

LADOCA_Aids for -Tcachi..v; the. Mentally_Retardea: Aids for

Tn5,tal '"ra.j.ninr. 2. A6valcci Percelftual Traininri. 3. Ic!um7*er
. . -

1,1onvr: LADOCA Project.aC Kblishing Foundation. (Kits)----
tlon:,,l T.!atenf.air;. Ccnter,IILT )).1/T.,15M)

7airban%s, J. and Robinson, J. :_ ' -MotorlDeveleeMent. ?rogram I
Boston, Mass: Teaching Resource2. --). J.(.)67. Instructor's Guide, tactile

Tateri_als, work nages, snatiaT relations stimulus book, 2 acetate coveted
work books and 4 craons.
Instructional Naterials Center - aT/D.1 PS-1)T25f1

7atton, jlie1 arfl, others. Perceptual iT.otor Training Material's a:7C Progran
Toacilin11: Ficconees, InclUdes ins%ructor's

, ,,-.-proces, 6 visni motor 4.-21nlates focus books, per:..entril bino
_u eraseJ,.

Cr LT/D,LE/T23h/k-i

Oneves, nut. Nisual-yetor Peroection_Teaching Materials. Boston, Mass:
Teaching Resources, IL.9b Instructo's Uuide &11 different ses of puzzles
and games. Instructional Materials Ceater V LTM.1 T25e K-4)

Nanolakes, G. and others. TRY: 1er-ices for Young Children Materials Kit
New York: :Coble and Noble Pub., Inc. 17. A readiness.program lesigned
snecifically to helP develop visual-mtDr kills and oral langi.,71ge facilities
IIA,cil:7,l(7,1:en

,(Tnstruetional ,MaJ.;or:la:Is Center T.T.:7.6t PS)
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