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cgchfru of DPreachonl

Tnreo ngG1a1 considerations influenced the Jocus of tnis moacl for the
preparation of persommel for successful intervention with young handicapped
children:: First, the insights and knawlsdgcg about preschool children which
- have been contributed to the field of Early Chllghoad by current philosophers
and researchers must be digested by Special Fducation. Yhe handicapped child
fror birth to age six must cope with the norm11 developmental growth scauc
lidltl@ﬂ tD Qku own uninun Butc rents bg this F;@u'h pTDCﬁgu due +o ‘HVFAfdl
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" comgp letion of three proces

with those children have to Lo thought of as having a continuum of

gkills, oven though they are not derived from the same professi onal
pool, .

Field placeneﬂus and expaerienco are a critical part of the prepa-
ration process for tEuChan pv e 3chool handlzdppod children. It implies
riderstanding, as well as exposure Lo, the varieties of placement
iera cducation will take plice. However, “cafeteria® approaches to
ensy placements azme no uUb.ulhutOg for an intensive experience. To
i.iize these oxpericnccs, they must be conceived of as a partnership
s involves joint planning and responsibility by the university and
ngency involved. "

In vicw of this basic sintoment the aim of the vreparation model
senool personnel to garve both as Eﬁaﬂlﬁrﬁ

iy 1t prepare prospective prus
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following are the wropcsued alternate nodels for the nroffessionsl
proparation of personnel for preschool multiply hana;cqupid echildrer:

I. Intensive Study

- This model presumes that the trainee will be a fully matricu-
lated student who will be in residence for 11 months., Inicnsive
and highly intcgrated didactic and field experiences will pernit
completion of ,h; Mesver's Degree in one acadenic year plus onc
summer session. . -

e

I1.
Lhat the trainie will be ghiployed in an
preschool handicapped chfldren. Integraved
COue ® didactic and rield experiences fwill permit com-
plétian of tﬂE Master's Degree in two or thfee academic yeurs
plus at least one sumner session. Since syperviscd practicum
expericnceg for the practicing teacher argfdistinctly difforent
trom those of the pre-service teacher, thf field experiences in
this mcdel will be individually and spec igzlly designed to =
zero in on soee mponerts 6f the agdncy's preschool ®
servicez., Tras will participate in guch JctiVi*iii as .
"develoument tibion of maberials; larceney in-scrvice
training prosrams ¢ud develovmeat off systepatic child ob=-
cervation and a nt procedures.
1
[II. Master or Superviscry Teacher b

This model is danj{nrd for ‘he teacher who is skilled in vork
ith wreschool hang pped children who wishes to develow
_ additional competer

s for leadership roleas The goal of
this model: is to ofi'er exbreme flexibility to individual
trainces to desipn a dequence of course=work and advanced
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IV. Continuing lducation
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hr:scz models will involve tihe university in

nzs with agency persmmcl for joint
Dlg.rmmg mr f:,ej,d m.per ifor.ces and integration of didactic and
field experiences for trairces

~Cooperative agreements with gcvcral agencies which will constitute
a consortium with the university for 1anﬂ—t€:rm training activities
~Continuing education seminers for agency personncl

. ~Heminars feor para-pro ofessionals who are cmplayccl in agencics

~Competency=based training for the pre pﬂ‘aumn ol pre=service and
inse chers of preschool handicapped children
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FROGRAM IN STECTAL EDUCATION
HUNTER COLLEGE
of the

City University of New York

Special Project

Alternate Strategies of Preparation for Teachers of Preschool
Multiply Handicapped Children

Project Report

Second Continuation Year: 7/1/73 to 6/30/7h

Frogram Implementation

The preface to this report dcscribes the genesis and early direction
of the Special Project: Albernate Strategies of Freparation for
Teachers .of Preschool Multiply Handicapped Children. Dr. Gloria F.
Wolinsky, the original Project Director, filed a report with the
Bureau of Education for the Handicapped for the planning -and first
continuation years of the .Project. The grant to Hunter College for
the second continuation year was designed to provide a trial of
training materials and of proccdures for cooperation with community
schools and sgencies under another Project Director. What follows,
then, 1s a report of the second continuation year.

A o I. Intensive Study Model--Training Activities

Lo ‘ Twelve qualified full-time trainees completed course-work and field
e . requirements of the Special Project and are eligible to receive the
l . : Master of Science Degree in Special Education from Hunter College.
~ They also completed the non-credit requirement for two additional
l ' months, January and June, in field placements in accordance with the
" original Project design.
A, BSeminars and Courses )
Two~ three-aredit Seminars in Fragram Planning for Preschool
3 Multiply Handicapped Children were set up as Pxperlmental
courszes for the Project for the Fall and Spring semesters.
C . The focus of the Fall Seminars was "Develormental Needs of
. ' the Preéschool. Handicapped Child" and of the Spring Seminars
"Planning and Implcméntlng learning Experiences for PTes:thl-
Handicapped Chlldren.

@
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In adlititon to the Scminars, trainces enrolled in
elective cepurses vwhich provided training in asreas of
npec1gl interest or need. Two courses in language |
development were included in this selection unless
trainees had prior training and experience in this are:

=

Each trainee enrolled for four credlt hours’.of pfactlcum
each semester. Field assignments required four full dmﬂ_
of participation in a program for preschool children for
a year's total of approximgtely 750 clock hours. \

Typical Semester Schedule

Two Seminars in Program Planning for the Preschool 6 ;feéifs
Multiply Handicapped Child -

, e
Practicum for Teachers of Handicapped Children 4 dredits
Language Development ’ 3 credits
Elective | 2 - 3 credits

One additional month in field pla:emeﬁt,
Fall aemegter, January; gpring Semester, )
June, : . . S no credit

Fall and Spring semester assignments are attached in the first
Appendix--Rlue.

Field.Aetivitiea .
Tralneea selected three school or agency programs far preqchOQL
handicapped children, in each of which they spent four full days
each week in three month blocks. The list of cooperating agen-
cies; the record of student placemerts in those agencies; 3
description of field placcment procedures and a compilation of
forms related to cooperrative activities with the agencies are
attached in the second Appendix--Yellow.

10



:IIZ Work-Study I\TDﬂels—fra.mn;é‘Hat, ials .

Campgtencieg for Teachers of EEEthmnl Multiply Handicapped Children: '
A Two-Cours e Integrative Elective was dcvelaped to provide, fllntg a
culmlnating experience Lmr part-time students who have taken cdurse-
vwork in Spécial Education over a period of several . semesters, and,
second, a final opportunity for college faculty to assist gtudﬁntﬂ to
wntegrate skills whivh are particularly relevant to work with preschool

S ]

seen ps partial alleviation of thé _problem of .discontinuity.which=da-:
the result of the work-study mo&el extending over several semesters.
This dagument is attached 1n the third Appendlx—ssreen.

i

- multiply handieapped children, This type of integrative experinnce is

III. . Continulng Education M@del-—Traanng Activities and Materials

-

Ag Workﬁhopg for Tezéherg in Cmaperatlng Agencies !

Mathematics for Young Haﬂdjcappéi Children-
' December 5 and 6, 1973
° - Two three—haur wark hops on the development of number ccnccpts
for young handicapped children were coordinated by Dr. Jack
Cawley, Director of Project Mnth, University of Connecticut.
Other members of the Project Math staff worked with small
groups of participants, Pafticipants were Special Project
trainees; teachers and ﬂupch1gars from coopnrating agencies
and as space allowed, other celected Hunter College studgnts.
There were 1hLO part1C1p1nLg.
’
.Program Planning“for Yauns Hultlply Handlcapped Ch;ldrén
May 6, 7 and 8, 197k ,
Mr.- Danald Welch Principal, and Mr. Robert Howell, Curriculum
Coordinator, FaJt San Gabriél.Valley School for the Multi-
Handi.capped, Los Angeles Unified School District, cmnducted a
’ser;ea of workshops and cangultatiaHS' . . -

-

May 6 and 7, 9 30 to 3: 3Os—InV1fati§nal Workshop for twenty
tpachers from the Speecial ETGJéct" cooperating agencies,

May 6 6 30 to 8:00 p.m.--Open meeting for Hunter Ccll N
students and faculty o . :

=

May 7 and 8, L:00 to 7:00 p;mié—séminars for PT@ject trainees.

May 8 9:00 to 3:00 Pregcheﬂuleﬂ cansultatlans on- slte with
three cceperat;ng epgencies,
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Dovelopment of Training Material

How Hanchip“ Affnct Preschool Children is a module ‘cluster

for prec- “Sservice or inservice Lralnlng for professional and
paraprofessional personncl in agencies and schools which

serve young multiply handicapped children.

This module was.

designed to provide three training alternatives: TFirst,
independent study by agency professionals and paraprofcs=
sionals. Second, basic content and activities for agency

inservice progfams for staff.
college students in & work=-study m@delg
tached in the fourth Appendix--Orange. .

‘College=-Agency Cooperation

" A.

B.

(o

Thlrd independent study by

This module is at-

Agency participation in the field training of Specyal Project
_ students is documented in the second Appendix--Yellow.

College-Agency Meetings

- TR 4
Three meetings with cooperating agéncy representatives were
convened by the Gpecial Project staff during the 1.973-7h

academic year.

Each mecting wa
which provided a tour and dis

held in a cooperating apency
sion of its program ‘and’ Tacili-

ties for preschool multiply hﬁﬁdlesppﬁd children. The apenda
of the first mceting focused on college- agency joint responsi-
bility for training and supervision of trainees in field places=

ments.

Special Project for neirl;

Project trainees
ing was a revicw of the college-agency cooperalive relation=-

‘ship for the three’years of the Special Project.

The second meebing was devoted to discussion of Lh;~?
-appointed agency represent
‘also abtended this meeting. The thi

{Lt 1Vf‘ & ,
nmet=

This meeting

ended with a request by the sgencies that Hunter College e¢on--

Interchange of Haterialg and Férsonnel

&

vene a meebing of cooperative agencies and all Project graduntes
© in the Spring semester, 1975.
" . 2tings included 10 agency supervisors or program directors,

Average attendance at these

The Special Project provided materlalﬁ on request. to iwo

. cooperating agencies for inservice activities:

One multi-medfia

kit sbout the development and use of instructional materials.
Literature on competency-based {raining and additional cets of
the Speclal Preuert'* list of preschool geacher campeteﬁcleg.

L
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Prﬁblems,in the Secgna Caﬁr;nuat;an ¥ear

-5=

Each cooperating e*ﬂncy vﬁu given a copy of the guide for
disgnostic teaching from the East San Gabriel Valley School
for Multi- Hﬂndicapped Children. . A

Personnel and addio-visual materials from four cooperating -
agencies vere used in seven Spﬁclal Prajecﬁ Seminars for
trainees. - - _ _
Cooperating agencics provided Project trainees with selected

case studies for use in seminar training activities.

The Special Project Director chaired two wafkghap sessions

Tor leadstart pEfaDﬂﬂFl 1n ‘A program sponsored by a cooperating
agency. A

o

I

Prodect de 3ign Problems -

A, Derivation of the Competencies for Teachers of Preschool =~ . 4 -
Multiply Handicapped Children--During the planning phase of - .
this Special Project a series of meetings was held with . - - ’
representatives of schools and agencies which serve the
target population. The teacher competencies whiich eventunlly
became the core of the Project design were derived from the
suggestions of the agency representatives. Thus, on impor-
tant goal, identification Df need was met thfaugh c@llege-
agancy c@cpernt:an. n L.

When tra;ning was initiated, [ield glacemeuts were gelected,

~  in part, on the basis of the agencies' interest in the Pro-
ject and willingness to_participate in an experimental pro-
gram. Two assumpbions were made: First, that the character- -
isties of the training program would be transmitted by the . -

agency representatives to their staff members. Seécond, that -

the list of competencies would be understood if nol practiced

. in field sites. These assumptions were nof explicit but =
they appear in retrospect to have been implicit factors in-
thecdecisions leading to initiation of training. In fact,
.the cooperating teachers with whom students were placed dld
not generally know very much about their own agencleﬂ' role -
in the project planning or about the characteristics of the
. competency-based model. In addition, it'became clear that
the 1list of competencies represented the 1deal not the
‘status-quo and that some compectencies were not being m@deléd
in any existing programs among the cooperating agencies.
Thus, it now seems evident that pre-servicé’ preparation e
ghould have been preceded by inservice work within the

L
.



cooperating agencies and°by preparation of treining
materials or procedures which would provide exemplary L
modeling of target teaching behaviors. The high degree
of cooperation on the part of the agencies indicates
that several of them would have been interested in
becoming "stations" for the modeling of selected compe-
tencies for the training of students and of staff from
other agencies. If that field placement plttern had
been developed, students would have been assigned on the
. basis of their need %o work on certain competencies rather
S than on the basis of age-group or handicap-category inter-
o est. The added advantage would have been that the agencies"
g selqutuﬂy of their own particular competencies would have
‘ contributed to their understanding of their training roles.

B. Isolation of the Preschool MultiplyjHénﬂieapped Project=-~ =
. This Project's cross-categorical spproach implies that a.
: - wide range of Special Education personnel:will contribute
- to the preparation of teachers of preschool multiply handi-
capped children. At the point at which the Project was '
initiated in th~ Program in Special Eduecation at Hunker
College there was limited acquaintaﬂce with competency-
based teacher education and with.a non-categorical approach.
v As will be indicated below, this Projecct had a significant’
+ : _ influence on the Program in Special Education and led di-
: - rectly to an on-going preparation program for teachers of
- multiply handicapped children. Q%wever, for the 2k students

L}

who partieipated in the two training years of the Project,’
there was a disadvantageous isolation from the potential
_ range of people and ;deas in-the Speclal Educatlan com=;
P - munity.

. II.  Student-related Problems

: Lo A, Quallflcatlan for 11c5n51ng aﬁd certification-—Whlle the
e . ) - Project was cross- categar;cal students felt constrained to -
‘ think in categorical terms in the seélection courses. At the
. inception of the Project neither the New York City Board of
'Education license nor the New York State Education Department
certification systems included ‘'a -category ‘Tor teachers of the
multiply handicapped.. In view of-the rumored job shortage,
. the Project students elected to use thelr elective options .
b : to complete requirements for certiflgatign in g catcgorical -
. © .« . area. This inevitably pplled them away from concern with-
- theilr preschool teaching competencies toward a concern for
completion of qualifying courses.

14
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“B: Time demands of the Project's Intensive Study Model--

Students in the Intensive Study Model of Altcrnate

. Strategies of Preparation of Tcachers for Preschool

) Multlpjj'Handlczppﬂd Children Qcmpleted the 30 credit

“hour requirements for the Masters' Degree in Special

" Bdueation. These 30 credits. included the special seminars
and field assignments in the area of the multiply handi-
copped and selécted courses in Special Education. .In.
'addition, students remained in their field placements:
during the January intersession period and during the
weeks in June in vhich their placements were in session.
Four full days in field placemenis each week for. almmst
10 months plus attendance at classes four nights each .
week for eight months proved to be. an exhausting schedule.

" The primary disadvantage 6f this schedule was lack of* time

- for adequate  preparation of strategies and materials for
demonstration of competericies and for repeating certain
’gtrategies to ;mpr@vc zampﬁtencles. '

I

wy

Long-rangc  Benefits .of the Project

As a direct result of the Special Project Alternate .Strategies
of Preparation for Teachers of Preschool Multiply Handicapped
Children, the Hunter College .Program in- Speciﬁl Education
designed and received funding for an Qﬂ=g§1ﬂg preparation
sequence for students who are interested in teaching multiply
handicapped children. Durlng the 1974-75 academic year 12
full-time students are enralled. It is prcpaged that during
the 1975-76 academic year 12 full-time students will be enrolled

‘and. that 30 teachers from the coaperat;ng field stations will
. partlcipate in a syctematic lnserv;ce program. One feature gf '

the inservice training will be the.joint partlclpatlnn in .
selected activities by the full time students and their aSElgﬂEd _
caaperatlng feacherg. ’

- The @nsgalng preparatlan sequence 1ncludes field placements for
faur days. each week in a "teaching station", Five stations were .
" gelected from the original. group of cc@perating EgEﬂGlEa of the

Alternate Strategles gpecial PTGJEEE.

‘During the 1ast two ycars the Progrom in Special Educati@n has

been working toward competency-based teacher education. The
plan for such tffiining has been approved within the Collecge and
by the New York State qucatlon Department. Implementation will
begin in September, 1975. 'Many of Lhe GGmPEtEﬂQlEa derived from
the 1971-72 meetings with cooperating agencies have been in-
garpgrated into the appraved prepﬁratlcn prggram;

15
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Project Evaluation

,Stpdenﬁ Evaluation of Scminars.

Throughcut the Fall and Spring Semesters, at random intervals,
the twelve full-time students in the Project evaluated the

. twice-weekly Seminars on Teaching Multiply Handicapped Pre-
-school Children. The intervals were selected by a Research

Assistant who was not aware of the topic or structure of the
Seminar. Following the original Project design, one student

=,wes responsible for collecting the evalugtion eheets and return-

g

ing them to the Reeeereh Aesesueﬂt

The Eregeet Director reeeived the evaluation summaries within a

" few days after each student evaluation. &tudent reactions to

clarity and organization of presentations-served as a guide for
modification of Seminar teaching strategies. Studernt reactions
to the relevance of topics to their goals and needs as future

teachers eerved as a guide for meﬂlfleetlen of Semlner eentent..

Eveluetlen of - the Semlnere was be ed on, seven items with a-
fe*ing seile ef one to five.' “The 1tem$‘ Glﬁrlty of Pregentablen,

Ceuree Geei*; Feﬂetleneh;p ef Preeentetien to Student Enckgreuﬁd

Knowledge; Relationship of Presentation to Student's Future Necds '
" _as g Teacher; Appropriateness of Amount of Lecture and Apptepri—

eteneee of Ameunb of. DlgEU@San;

: °
The two items relating to emeunt of lecture eand discussion:
proved not to be valid. Studenie gaid that they sometimes. .
rated appreprlatenees of amount in relation to the ‘topic end
at other times estimated the- pereentege of eeeh. 8inece the

- group was smgll, discussion was informal and the emeunt was .
'eemewhet eentrelled by the greup. , . .o

8tudents did not like to cemplete the evejuetlen eheef - When’

. the Projert Director referred to the summaries of . eveluetlone .
‘in ecknewleﬂgement of her w1111ngneee to modify Seminar toplcs -

or etrueture, etudente suggested that evaluations be given

orally, nét written "in secret". At.the bottom of one sheet

g student wrote, "I hate filling these in. But thdt's my problem.”
Tor the record and to increase objectivity the written evaluations
were continued. However, oral cvaluations’ and reeetiens were
encoursged and discussion was occasionally "heated." Intra-group

. disagreement” often arose when ﬂeeﬂl;nee for eeelgnmente and. the

content of assignments were dlSCu“SEﬂ Approximately half of. .

‘the students liked flexible deadlines and’ Tfreedom to ndapt assign-

ments in accord with their ePEEjflE interests or their current

_field placements.  The remaining students repeatedly requested

firm deadlines and inflexible assignments. The most frequent

request for ‘modification of Seminar content ‘was a preference for

more infermet;en aboul hend;eep eetegeries. . _—

o
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Findings from written student evalugtions:

A. One cluster of findings from student evaluations has
implications for modification of Semjnar content in two
competency arcas: Knowledge of humen growth and development ,
and knowledge of handicapping conditions. Seventy percent (70%)
of student responses indicated that seminars on growth and
development vere highly related to Project goals; 607 that

they were highly related to future necds as teachers and . h57
that they were highly related to previous,knowledge ond ex-
perience. In contrast, 88% of student responses indicated .
that seminars on cntegorical handicaps were highly related to
Project goals and to future nceds as teachers and 75% that

they were highly related to previous knowledge and experience.

b ]

‘Possible explanations for the comparatively high interest in
handicap categories are that, first, the New York City Board
, af'Educaticn.emplaymenb pattern stresses preparation in cate=
gorical areas and gives licensing examinations in specific -
categories; second, New York State Education Department Certi-
Tication did not inelude qualifications for teaching multiply
handicapped children but did-include them for various specific
categories and third, the basic Iunter College teacher preparation
- in Speecial Education was categorical. , ‘Possible explanation for
the lower interest. in growth and development’ lies in the Tact
that 10 of the students had undergraduate preparation which
stressed elementary school teaching and two had undergrnduate
preparation which stressed secondary school teaching: 1In
-addition, the original Project goal of requiring students to
take child growth and development courses during the summer
session prior to the second continuation year was not achieved. |
due to late-June notification of renewal of. the grant.

1

. Given the above foctors which moy be related to student .evalua-
tion of the relative importance.nf knowledge of growth and ,
development as subordinate to knowledge of handicap categories,
1t appears that content and amount of time devoted to these two .

topics. must be, altered. The responses of these particular
students indicste that they were more likely to find relevance
to present 'and. future goals in topics which ‘were highly related
to their previous knowledge end experience. This certainly
seems to confirm the advisability of prior enrollment in child
growth and development courses as a prerequisite to entry into
this type of preparation program. The time constroints of the
Seminars precluded the presentabtion of adequate content in the
areca of normative child development. ' '

u
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" B. Another cluster of findings has implications for appro-

priste sequencing of activities in the classroom and in {ield
placements. In seminars .on “techniques for observation of

child bchaviar; 75% of studenl: responses indicated that they
were highly relatcd to Project goals, 85% that they were highly
related to:fulure nceds as teachers and highly related to
_previous knawiedﬁe and experience. In seminars on tcchﬁlques ;
for child assessment, 89% of responses.indicated that they

were highly related to Projecl goals, 77% that they were highly

related to future needs as teachers and 56% that they werg
highly related to previous knowledge and experience. In con-
tragt, in a single seminar in which the Haeussermann film,
"Testing Multiply Handicapped Children"” was viewed and dis-
cussed U3% of student responses indicated that the content

was highly related to Project goals, to future needs as teachers
and to previous knowledge and experience. 'Verbal and written
comments abaut the film: "Tvo long and old." '"Very valuable;
want more." "Tbal kind of testing is lmpc951ble for teachers."
"You would have to know child dévelopment inside-out."  "Would
have preferred to examine a lot of tests before VléWlﬁg the
film." - : S

=

The Prége;t Directmr'" prev;nus experience Wlth the £ilm had
appeareé‘ta be moré positive than this group's evaluation.
}EmEVér, since no written evaluations had ever been requested’
"in previous elagses, it is possible that those students felt

vcgnstralned to voice only positive reactions. It appﬁars that

a series of written evaluatlmng is aﬁv151ble *

Theré are tvwo 1mpllcatzang which r3qu1rc expléritian- First,
vhat transition experiences are needed to make child QbaEfVitlﬂﬂ
and assessment knowledges useful in actual Tield experience

and second, what asséssment models can be used to make obser-

vat;cn &nd ausessment ccmpetenclcﬂ relevaﬁt tg preaehcal teacher

chasen dld ngt préanF a useful madeli

C. An'edditional cluster of flndings relates tntecncépts of
competency-based teacher education. In seminars on competency-
based preparation and identification and. self-assessment of
competencios, 85% of student responses indicated that they

were highly related to Froject goals, 65% of responses indi-
cated that they were hipghly related to future needs as teachers
and to prevlaug knovledge and experience. The implication ol
this finding is that the content of a competency-based prepara-
4ion program should include development of knowledges, atﬁltudes
and skills essgntial ta 1nf@rmed PErﬁlQlPatlDﬂi

" : Co s
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Dissemlnatlgn_

‘Copies of this report have been sent to the schools and agendies
which cooperated in the planning and training phases of Alternate
Strategies cf Preparation for Preschool Teachers of Multiply Handicapped
Children. . ' -

In addlflan, copies of "M@dﬁl for Altﬂrnate @tfatﬁ&18 of Prep-
aratlan for Teachers of Preschool Multiply Hand;cappéd Children'!
"Competencies for Teachers of Preschool Multiply Handleapde Chlldren.

A Two-course Integrative Elective .in Special Education" and Indppﬁndent:
- 8tudy Module?Y The Effects of Handicaps on the Development of Young
Children" are svailable for single-copy dissemination with permission
to duplicate. Copies of these materials have also been placed in the
‘Special Education Development Center at Hunter College, a component
of the New York State gpeclal Education Instfuctlanal Materials. Center
network. : i

"The report and working draftg of tralnlng matéflalg from the
. Planning and First Continuabion Yéars was filed with the Bureau of
Education for the Handieapped in June, 1973, by Dr. Gloria F. Wolinsky,
the arlglnatgr of this prggect; Y

o



HUNTER COLLEGE OF THE CITY UNIVERSITY OF NEW. YORK s
PROGRAM IN SPECIAL EDUCATION :

466 "Lexington Avenue T e

New Y@rk, New York 10017 o T

Praject: Alternate Strategles of Ereparatian for Teachers of PTeschan "

Multiply Hana;capped Children e _ —
?raject'nirector_ Mrs. Ferne K. Rnherts . Office: . 1420 - «
Office Hours: By appointment : : Telephone: 360—5932; 33, 3&

EDO ‘700P, Seminar, P?éﬁchool Multiply Handicapped
'E 701P, Seminar, Preschool Mult;ply Handicapped

These two seminars have been designed to provide an integrated approach
to the developmental characteristics of preschool handicapped-children.
Preschool grawth and development, the effects of handicapping conditions and—
* the -influence of enV1ranmenta; factors will be éxam;neﬂ. Speclfically, the
objectives of these sem;narﬁ are-“ _

: A To ensure that each student has a basic‘undefstaﬁding of _
3 s “preschool develapwgntal processes in five areas of behavior: -
matar, language, perceptign, cagnltlon and soc;alizatlgﬂ._ 2

B. to enable ‘each 5tuﬁent to understand the disruptive influences
of physical and mental disabilities, developmental anomalies, .
y inadequate sensory stimulation and limited social interaction -
on preschool aevelopmental processes. , =

o

C. To assist each student to acquire skills in child nbservatrqy
and evaluation which will serve as the basis for appropriate
curriculum plannlng and iﬂterventign with preschaal mult;ply“
handicapped children. - :

Thesé Eeminars, the d;aactlc paft of the total praaezt, parallel and
hgmmplemsnt the advanced internship placements in which students are con-
currently enrolled. These internships- are Module I;gabservaticn and

Module Ii-sAnalysis.

Cuu:se TEqpirements and seminar sghedule are attached.

e

A Septembef;‘1973

20



4 X 3

CDURQE REQHIREMEYTS —_—

EDQ T700P, EDD T01P, Semlnar, Preschool Mnltiply Handacagped
Fall, 1973 _

T T Requlred Reading ! K

Dlttman, Laura.A Early ¢ Child Care. Altherton Préss, 1965

o

Stephens, Will Beth. Iraining the Develapmenﬁally Young. John ey, 197L .

'Amerlcan Printing House for the Blinﬂ The Vlsually Impalred Chlld
Latalogue #8-5104

Supt. of Documents
U.S. Government. Printing Office
Washingtcn, D.C. 20hko2

: (a) Cognitive and Mental Development in. the Flrst TJVE Years of Llfe
© P.H.5.2057 L
b) Equipment Guide for Pre=School and Schnal Age .Child Care InstltutLans
c; Your Child “rom One to Three “ILE, 2L:110:413

Your Child .rom One to Six  H.E, 21:110-:30

(e) Your Chlld Trom Three to Four H.E. 21:110-:hL6
(f£) Your Baby's First Year ¢.B. koo '
“ Frank Porter Graham Chlld Development Center, Prospectives: Child Carée-;

- _ - A Pragre s Repcrt University of Narth Carolina, Chapel Hlll N, C

- Western Interstate Lammiss¢cn for Higher E&ucaticn, interﬂisclp]inary .
Programming for Infants with Known or Suspected Cerebral Dyafunctlanii
- P,O. Box P, BDulder, Colorado . BGBDE

Septgmber; 1972 issue of ?glgntlflé A@g:;ggn;ﬁ Communication, -

‘Other readings as assigned in seminar sessions.

= .II. Written ﬁssignments R

. A, A review of one of the following, or other approved book. Thiq'
assignment serves as an introduction to observation as a technlque .
for viewing and recording child behavior. -

Bgrker, R.G. One BDV'"‘Day. " New York: 'uarper, 1951
Buhler, C.- The First Year of Life, New York: dJohn Day, 193@
Church, J., Three Dabies. New York:, Random House, 1966 .
Dearborn, G.0.N. Molor-Sensory Development: Observations Qn
. the Tirst Three Years_ of Childhood. Baltimore: Warwick and
York, 1910 B
Issacs, S. Intellectual Growth in Young Children. Sehccken, 1966"

(paperback-re-issue.)
Kessen, W, The Child. New York: ‘Johh Wiley, 1965
Piaget, J, The Child's anceptlan of the World 1926
: ’Judgcmﬁnt and Reasoning in the Child 1928
The Child's Conception of: Physical Caus ability 1936
Languspge. and Thougnt of the Child - 1959
Preyer, W. The Mind of the Child. TNew York: Appleton, 1882

Al
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Course rsquirsmsnts -2

B. A comprehensive review of the 11+srsturs or an sxtsndsd annotated
. bibliography on a topic to be apprsved by " the. project director.
- o -_(Plssss make an appointment for a discussion of this assignment
' when you have a topic identified and written in a sentence or two. )

c. erttsﬁ sbssrvatisﬁs of thrss chlldrsn at three different age
ranges: 0-2; 2-=h; and 4-6 sampled six times at two week intervals.
All observetions are to be concerned with one type of behavior--
‘motor, language, perception, cognition, socialization.

« D, Written rspsrts of chlld performance on fourtests, scales etc.
which gare designed for teacher assessment Df very youug ch;ldrsn_

E. Adaptation of an assessment -list or bshsv1or chscksllst in one
of the fsllsw1ﬁg areas:
Motor Development f;ncluding dsily llving sctl ities)
Language Development
Perceptual Development
Cognitive Development
Social Development ) o
g This may be carried out as a group prsjsct (Please confer with
the PTogsct Director before working on this project. Selectlon
of areas must result in a check-list in each aspect of dsvslspmsnt .
so that the class will have access to lists in all areds.) = -- .
O , : : oo .

o

Sources of Rssdiﬂgjssi,P:stst_Msﬁsrisls

'Bibliographies will be distributed.

» _ _ Some materials will be distributed to all studsnts ts ssrrsspond to class
= o - diseussisns and assignments, :

lerary Rsssurcs ’ : o .
Teachers Csntrsl stsrstsry--Rst 1106, Huntsr College, 695 Park Avenue

- Reglonal spscisl BEducation Instructional Mstsrlals Center,
560 Lexington Ave., Room 41l

Mid-Manhatten Library--8 Bast MOth Street

-Bookcase and fileé in Mrs. Roberts. office, Room 1420,




Sem;nar Sehedule‘

EDO 700P and TOlP, Preschool Multiply Handicapped Child

September
September

September
September

. Septembar
September

Octaober 1
October -

' October 9.

1
2
October 8
9
L

October 1

10
11

17

18

ok
25

October 16

October 22

October 23

Detcber'EQ
October 30

November
-November

November

November 13

November 19
November :

November .
November

‘December
December

December
December

December
December

10
11

17
18

This schedule is aubject to change

Orientation to Project

" Competency-based teacher-training

‘Concepts of Human Development

Infant Development

Early Childhood Development
Review of Dbeervetien techniques

_Languege and Cemmunieet;en

Cognitive Growth in Young Chlldlen

. No class

Young Heﬂﬂleepped Chlldren

Young Hend;eapped Chlldren
Assessment of Young Children

" Assessment of Young Children

Review of Assessment Materials

Assessment Reports

: .Imglieetiene of Assessment Findings

;AnaLy31e of Learning Tasks

Anelyeie of Learning Taeke

"Adaptation and (er Cenetruetien of)

Asgessment Materials
Defining Qb;eetives

Definlﬂg Objectives
Tntervention Patte rns

' Interventlen Petterne

Envirenment = Preeeheel Experience

" English as a 5eeen& Language.

" Review - Role of Teacher

923

Perception - Independent Study

Review - Role of Teacher _
Perception - Independent Study

o

Perception - Independent Study

£
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Ca - HUNTER COLLEGE 1 _ ' '
- OF THE S
CITY UNIVERSITY OF NEW YORK

Sp831al Project: Alternate’

PrQFram in Snec1a1 ‘Fducation
"Strategies of Preparation

LEE Lexington Avenue

'New York, N, Y. 10017 ’ - for Teachers of Preschool
'3@0_5032 ' Multiply Handicapped Childrer

Seminar: EDO 720 P and EDO 721 P, Spring, 1974

1. Teachers of pre-school multiply handicapped children
will demcnstrate skills as 'interpreters of chlldren
as learners, :

2. Teachers of preschool ‘multiply handicapped chlldren
‘will demonstrate skills as enablers of 1earﬂlng in
~children, .

Speclflc Skllls to be Developed S . ii

_ , A1i Ability to plan 1ong term goals fDr 1nd1v1duals and .
e “small groups of muitlply handicapped children, .

"2. Ab111ty to plan sh@rt term gcals for individuals and
small grcuPs of multlply handicapped children.

3 Ability to implement 1ndiv1duailzed 1nstruct10n v
technlques. , :

4., Ability to plan individual and group activitles
. whieh are consistent with children's 1ndlv1dual

and grQuP 1earn1ﬂg ggals. o

Ability to use 1nstructlcnal materlals and EQUlpé
ment which are consistent with chlldren 5 learn- °.
ing needs and . styles, ;

-6,  Ability to structure the classroon env;rcnment for
optimum learnlng.

7. Ability to work with other school or agéncy per-
'~ sonnel to plan and implement learning activitles
for multiply handlcapped children,

& 8. Abillty to. discuss with parents the ﬂevelapmental— .
- -educational progress of their .children in terms of .
individualized short and long term goals. »

s N : s
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’Agsignments-

I Readlngs ' : ' ’ . e

Four reports of books or articles which glve 1nfarmatign which
is pertlnent to some of the above skills. For each report,

- summarize, in .two pages or less, the ideas and/or techniques
which have value fcr a teacher of preschooi handicapped childg

ren.

o ' These reports are @ﬁe; February 21, March 7, March 28 and APrii 18.

IT Vritten and oral asslgnments

' A, Analyze the curriculum of the school- or agency pragram for
B - preschool multiply handicapped children, (A check=list.
+ form will be distributed,) Prepare a written summary of -
» curriculum,philosophy, objectives and content and of e
specific areas stressed or ignored. Be prepared to dis- .
cuss this summary with the class and faculty in ordar tq_

ccmpare agency program,
;Duez, Nay 1' 1974,

B, Analyze your. own 1) kltchen, E) bathraam and 3) other rooms
in terms of their convenience:for a .particular preschool
‘. . handicapped child,, List dangers, .support.elements and.
5 modi.fications Whlch would improve apportunity for iEE‘;
' ‘ pendence and learn‘ T

Due: February 4, '19'74

C, List five PhllGEDPhlc approaches .to the éducation of pre-
school children and outline the 1mp11catians for curriculum
® . development for preschool multlply handicapped children.:
- , This is to be completed as.a grouyp activity using a sinmple
* probiem—solvlng Qutilne which- w1g£ be presented in seminar.

A 1

. D, Instruétlonal Activities: (This asslgnment w$11 be clarlfied
o and inltlated in Sem;nar on February 20, 19?4,)
/o ' 1. Develcp a weék's actf%lties for a particular child.
~Demonstrate to your field supervisor. your ability .to
carry out one of these actlvitlas,w




E.

Develop & month's: activities for. the class to which
you have been assigned. Choose one activity and
demonstrate to your superv;scr your: ability to
“enable 1earnlng "

Mg

Due- Date to be detefmlﬂed

- :
Utilizing the same class group of chlldren as in asslgn-
ment D, devise an environment within the following limits:

a W1ndow .Wiﬁﬁow e iwiﬁdow -
20 x 15
’Ciﬁéét" Slnk -~ Door

You will haVE the fglchLng equlgment

£

2_,@w_bgokcases . ‘ an 1nccmpleté set Qf blccks
1 ®eacher's desk . 6 puzzles ;
1 round table . s erayon, challk, palnts ‘
1 square table . : - consttuction paper  ~

chalz for each student = 8 library’ bngks A "

Ygu have ‘been given permission to crder $50 worth of

~supplies and materials. -There is some '"furniture' in.

the basemént; if you can present a '"good argument! you.
can have it fcr your room. 1) Diagram the room as "you
want it, 2) lList the materials you would order, 3) List
the "furnltu;e" you want from the basement. JUstjfy ’
your plans 1n terms of the 1E§rn1ng needs of the group.

Due: May L, 19?4

You work for an agency that has asked you tc help familles:
carry out follow-through activities to increase the skills
of their. pﬁaschool multlply handlcapped children 1n the
follcwing areas: X

Language Develcpment
Eye=Hand Caardination
Daily Liv;ng Skills

i)

; The agency cannot prﬁvide materials; he family has 1imited
funds. Utilizing materials found in a homa, develep 25

’.i



G.

activities in each area. Each activity should be re-
ported on a 5 x 8 card, listing the rationale for the
activity, the material and the method of presentation.
This activity will be carried out by assigned groups.

Iist ten children's books, whlch cost 50¢ or less, that
you would suggest to a family or a -teacher of a multiply
handicapped preschool child, Adapt one of these books
for each of th& fcllawing '

A visually hamdicapped thrae Year Qid

- A language handicapped four year old.

Report the books on 5 x 8 cards, giving purchase infor-

mation, annotations regarding contents and value for a -
handicapped preschooler.

Due: May 1, 1974

Clioose ‘ten pleces of standard equipment used in classes
for preschool handicapped children. On 5 x 8 cards,

" describe the material and outline adaptations which

would enable children with the following handicaps to

‘use them' _
_ 1. Limited Vision *
- 2, Hearing Handicapped
§ 3. Manipulation Disability
' L., Movement Problems
5

5. 'Distractabi%ity

=

Due:  May 1, 197

Analyze three commercial instructional materials for .
preschool children according to a model which will be
distributed. The materials should be designed to aid
development in language, perception and motor skills.

Due: May 1;_1974

, Develop a six-week: 1angua gragram far one child, with

a school and a home fgllow-thrcugh camponent

Due: May 15, 1974 o S ;zu |
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ERIC

Aruitoxt provided by Eic:

1,

I3

Develon a six-weelk visual-motor program for one child,
wvithr a school and a home follow-through component.

Due: HMay 15, 1974
Develon a six-week program for one child in an area of

vour choice to include individual instruction and group
instruction componrents. : : o

Tue: . l'ay 15, 1974

Plan a P.T.A. meeting. Describe your plan to the
Seminar, ‘ | |

fay &, 197L B

0]

Tie:

]

Carry out a comprehensive assessment for one child and
be prepared to present the report in a simulated case-
conference in Seminar. Assessment should include sum-
mary of data from child's file (if available to you),

otservations in the classroom, data from your own use

of tests, check-lists, etc,

Due: May 9, 197

Final Paver: Develop a research paper of approximately
20 pages which would enable“you to disciiss your clhiosen
tovic with parents or co-professionals with a feeling
of "expertness." Follow accepted research v=per format,

i.e, Style l‘anual of the American Psychological Associa-
tioni -

Due: May 28, 1974

28
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. I. Introduction to Agencies - Septemberv 1973 . H“x

At a meeting with the prDTGCt fleld supervisor, all

8 ?Pnts vere acquainted wjth the proflles of the_agencles » Hiig;

interested in raving interns placed with them. Each student

asked to review these pro f les (agency profile form

b

vas

attacﬁed) and select at least five agencies with which to
set 1o interview appointments. The students were instructed
-to take one- nage resumés to the interview to bE given to

the apency admin;strat@r- A1l students were giveﬁ instruc-
tions on resume wrltlng and were glven the option of pre-~
senting their resumé tD tbe project fleld supervisor for ccms_
ments or suggestlcns, After each interview, the agency
gﬁministratérereturnéd a copy of an interviey form (attached)
concerning the'conduc£ of theiiﬁtérview and any conclusions

or vreferences wité regard to placement of each student., After
Aali interviews were completed, each student chose three agencies
(form attacéed) in which to‘work to ccmpleie the niﬁe—méﬁthr

v

intern practicum requirement.

o
L]

First Placement -- October through December, 1973 |

&

Tach stndent was assigned as an intern to a class of

m

ﬁre school age chljﬂrpn w1tb n an agency. The intern was given
a written assignment (assignment #1 attached) to complete in j

relation to this class as well as to the agency as a whole, -

O ‘ ‘e - - , ' . 29




ERIC

Aruitoxt provided by Eic:

T™e intern was also siven a manual, Ystablishing a Behavior

iy

A Self-Instructional Program, by Donald

Obhgervation fvsten:
A, Jackson, Gabriel . Della Piana, lloward M. Sloane, Jr.

Rurean of Tducational PFesearch, University-of ltah, Oct., 1971.

Tn te Project %eminrar, students received instruction on ob-

servation and recordinf techniques to prevare them for com-

vleting tis assignment.

AT

~Tacl intern was observed by the project field supe sor
ahout five times during this placement, = The observation, tinme

at each visit varied from one and a half to three hours.

Individual conferences following each observation lasted. from

~._The first observation was used by the supervisor to

= .
ratter current information about the intern's placement --

type of cﬁilé%eg) physical plant, general attitude and

nd staff, This information was gathered

philosonty of agency.

.o

jirect observation, interviews of

througl the sunervisor'sc
agency personnel, and by means.of a private conference with
eac» student iollowing the observation veriod., The student

vas asked what e saw as the most negative and vositive

features of the classroom and agency environment at this time.

At the secon? observation, the intern was asked to be
?réné%ed to work with an dndividual child while- the super-
visgr was nresent, At a ?rivate conference immeﬁiatel& ;
after the-ébservatigﬁg the intern was asked to evaluate

rer wor'z-with the child.® Some questions asked by the

I



sunervi.sor vere:
Yat was the aim?

Did you feel successful? ’
Mat .aspects of the lesson pleased/displeased you?

'mat would you change about the leEEDn if you re=
peated it? . .

Yfhat follow~up is indicated? :

During the caﬁference; the intérn was asked about the
nrogress she vas making ﬁith the observation techniques and
assignmeﬁtsg Comments and suggestions were g{ven by the'éuper—
visor to facilitate further progress in this area.

At the third observation, the intern was asked to be pre-
vared to work with either a group of children or the entire |
class while the supervisor was présent.r After this observa- -
?ién, the student was again asked to evaluate her work at a
é@nference ﬁith the supervisor. After the conferencée with

the intern, the field supervisor also spoke with the class-

- room %eacher and: agency admin;gtrator_ Tcpics discussed at

this time were -- the agency reactlcn to the 1ntern- the roles
and resvan51ﬁ111 ties of .the’ lntern, the agengy personnel, and

the college persannel intern a531gnments- agency reimbursei

‘ment; and 1hfern evalbatlgn précedures. The agency rece;ved

a folder (attached) canta1ﬁ1ng reimbursemEﬂt fcrms, student
asslgnment sheets, and intern evaluaticn fcrmgr
- At the fourth observation, the intern was asked to wérk

in the sitvation (group or individual) which seemed most in

need of improvement. In addition to being asked to evaluate

#

‘the particular lesson observed, the intern was asked the

31



'

follovwing general queetiene with regard to the placement:

In what areas has this p1ecement increased
your ekllle most?

i what areas do you feel least comfortable
er feel that you need more treinlng or
exeerjencef ' :

After the 1ﬁtern conference, the field eueervieor spoke

.,

.with thre eeenev repreeentetlvee about eny queetlene or prebleme

that they W1eked to brlne up. The time, place, and procedure

for the intern's final eveluetlen eenferenee was eetablleheﬂ

at fhie tlmei'_ ; v h\K

.
.,

The focus of the field guperv1ecr s flfth VlSlt wvas - the'

L

intern's f1ne1 evelnetlen conference. Preceauree for this

conference are dleeueeed 1ﬂ Section IIT as~Fvaluet10n_

Durlne the course of the placement, the 1nterne also

\

ﬁart1e1ﬁeted in eeverel practicum seminars led by the field

~ suvervisor, . These seminars were dethed to 6150ﬂeelng the
aim e of'the ihtern program, written assignment #1, ebeeeyeaa‘
tion and recordlne techniques and topics raised by'interne}5~
ITI. 1?ve.lue‘l‘;u:m of Intern Performence (first plecement) a\¥\_
. The inteﬁn performance wee“eveiueted_in feur ways., One )
part of the evaluation vas based on the supervisor's observa-
tions of the intern in the classroom situation as well as
during tre 1nﬁ1v1due1 confereﬂcee feiiew;ng each ebeervetlen.
2.A second eveluetlen was based on the quellty ef the material

vresented with ree rd to assignment #1,. Materials were graded

o
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on a 1 - % scale,

~ Inadequate _

- Needs additional work ,
. -Average ' ) '
- Superior

- Un basis for evaluation

PR —
!

VA thifﬂ evalunation was made by the agency perscﬂnel With:Wth
the intern worked most closely., The form, Evéluatian QIVTeach—
ing Ccm?etencies,_ugéd by”the agency for this purpose is attached.
Theée,fgrﬁs were filled out by the agency personnel before the
screduled cpnference. The féurth evaluation was made by the
intern, This evaiuétion had twglccmpénents; _The intErn com-
pleted the Svaluation Df,Teaéﬁing Campetencies’§arm as a self-
assessment of teaching competencies. The intern was éfepared
to discuss the classroom placement with regaré to its aﬁility
to meet héer learning needs. At the conference (atfandedlby

the intern, thre field supé;visaf, the participating teacher

and her aide, and theAagéncy administrator) the evaluation
informati@niwas cﬁenly diécuasedi The eva;uators were able:

to egpléiﬁ their ratiﬁgg‘ané.giﬁé examples to clarifyAtﬁeir
statements, TFveryone was enccufagea to queatiaﬁ or discuss

all material presented, An preparation for these three-way
evalnation g@nfeiences, the project fieiélsupervisor stréésed
the ;mpcrtange of focusing on Gémpeténciés or teaching be- |
haviors. 'Thﬁs agencies and i£terns wvere encouraged ﬁc look

‘at strengths, emerging skills and weaknesses, not at success

or failure in persongl term




Iv. SECDﬁd‘PlaCEHGﬂt -~ Jaauary thr@ugh;Harch, 157,
- i Each intern was gsgijﬂed to a new agency at tihe ‘oeglinnin;;
of January. Observation and ;DnIEfQRQE"gr@cédgrés with regagd
to field supervision were carried out as tﬁeg wére during the
first placgment, withh frequent reference to compétenciés listed
in BEvaluation cf Teachin§ Gampetenciesi
The intern was also ziven assipgnnent #1 to repeat’ﬁith
this new class and agency. All students were asied to complete
items A 1, 2, L4, 5, 6. Students wio were unable to satis-
factarily accomplish the othef’agtivities included in the -

assignment during their first placement were siven further

instruction and then asked to repeat those sections which

proved troublesome the first time, Since tue intern had
previous experience with this assignment, tlie due date for
: _ n
its completion was the beginning of March rather than at the
end of thne second agency placement.
The intern was also given the following assignments to
complete !
2. .Develop a comp]ete week's activity for-a
particular -child in y@ur asency .
- 3. Choose one aCthlLy and demonstrate. to the
g field supervisor jyour.ability to work with
this child in tﬂlS area.
. . _ L. Develop a mcnth s acthLty for the class .
tc winich yau have been assigned. B
S. Choose one activit* and demgngtrate to the .
- field superv1gar your ability to work w;th
. _ this group in this area.
The option was giv en @f ccnpletlnrr all or part of the preceding
o 34 . ' -
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nrocedures of the first placement but also intrcdgced the
elements of srort and long-range planning with :ggérd to iﬁdis
viduals and grouns,. The intern, therefore, not only had to
develon the ability to work in both of thése situations, but
vés expécted to plan for the continuity of experiences for

one week and then Dné month, ;

V., Twal:ation of Intern Performance’(seccnd plaggment)>

3

Tre same four-part evaangicn system was used with this
nlacement as was used with the first. The Evaluaticn.formL
“yalnation of Teaching Competencies, used at the evaluation
conference had, however,.been revised, following agency"sﬁgé
‘restions, in-an attemnt to make it easier to read and under-

stana,

o

b

VI, Third Placement - April through® June, 1974
E%ch intern was'aESiéned té_a new ageﬁcy at the beginning
of April., Observation and conference prccedufes With regard
"to field svpervision vere carried out as they were during the
fifst,ané second placements,
No new assignments vere given;‘ Those students WED had
not vet fulfilled the réquiremenfs of-aSsignmeﬁté #2 -'5 con- 7
tinued to work én thége. The agencies were by this‘tiie assign-
ing major resﬁoﬁsib%lities to the interné; Most studehfs were
KQSSuminE;the leé of teacher for increasingly greater periods

5 -

of Eimé under the direction gf'agency personnel,

K]

Fad
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VII. Twvalvation of Intern Performance (third placement)
The four-vart evaluation system was used again for

placement,

.



Program in Special Education

hunter College

Special Project: Alternate Strategies of Praparatlan for Teachers of

Preschool Multlply hand;capped Children

chﬂerat;ny AFEﬁQlES:

l973 - T

~ Amencies =

| o 1

BOCES Jenter for Learning: A Preschool
for Multiply Handicapped Children

1425 ¢ld Country Road

Piainview, N.Y 11803

Bureau for Visually Handicapped

iew Yock @ity Board of Education
110 ILiringston Street : -

Brooklym, N.Y., 11201

Cerber for Mult 1ple=dand;¢apP3u Children
105 East 106th Street
New Yosk, N,Y, 10029

Depart.aent “of Health
125 Worth Street
Wew York, N,Y, 10013

Divisiamn of Daf Care- Dept. of ealth
35u=dr}adw
hew Y :E;ENiXi 10013

| Bdvestional Alliance
197 Bast Eraadway
Hew Yok, N,Y. 10002,

Lvaluaiion & Placement Unit - Dpecial
ul.3 11,Y.C, Board of E&, I.85, 237
L-21, ,oLden Street

Flushiiiz, N,Y, 11355

ing - Y.M.-Y.¥W.H.A,
\iissena Blvd,
- Plusniag, NUY.

Trdust lal Home for the Blind
57 Wil .oughby Street
Brooklm, N.Y, 11201
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Progriz1 in Special Education
HJunter College

-Bpecial Project: Alternate Stuat gies of Preparation for Teachers of Preschool
Maltipily Handicapped Children ‘ 7

13 iéra‘tlnrf Agencies
- 1973 -
T T Amencies — : . — 7 Becarc‘i of Stu }.'é’ acarc: o -
Fall | Winber | Soring
; [
: i
iKenned;s Cnild Study Center 1i
151 Raiit 67th Street : '
Hev Yok, W.Y, 10021 . o ‘ : , ;
League School for Serg.aualy DI ,.,.:Lr::ed o ) ” . I'I
' Chililren : -
567 Kingston Avenue
Brookl;m, N.Y. 11203 ’
s 7 ! i
L':;rm_' g Disorders i.a't: = N.Y.U. Med. School
550 izt Avenue 7 . ’
Newr Yo k, N.Y. 10017 , ‘ : ‘ ]
) N | | ;
fne Liththouse . S [ >
"he"li.f. Assoc. for the Blind _ RS & '
it 59th Street . o & )
Tk, N ;Y, l@DgE
sinfinder School - K. Y.A BT, C. ' Iv,
2-12 26th Avenue 5
Baysid: , N.Y. 11360 ;
P:én;'zc:'u:»aler-'s Workshop H i o S A
33 Old Country Road : ; :
Gearden City, N.Y. 11530 ! ?
in:ss Program for Disadvant® ' zad (
je 100l Cnildren with E}EGEP Loaal ‘ i f
niig Disabilities _ : |
3% Liringston Street- Room ?lﬂ.} -
Brooklm, N.Y. LLED:L . ’ { i
! _
Razpion .l Cemter for Deaf-Blind Children ; | 1
- "/t‘i in: N.Y, Inst. fOf the Educ. of the i : -
Blind ' : ]
G439 Te nan Parkway N. _ : _ ‘ - .
Brorx, N,Y. » o i ! |
- f ; i : 2
r } ) b i
. i
| "




.Loope

rati

1973 - 7%

g Arencies

23

Rubella Preject !
The Roosevelt Hospital
128 Vesn 59th Street
New Yorly, N.,Y, 10019

Special IEducation Development Center

520 Lex:ngton Avenue, Room 411
Hunter College
Hew Yori:, N.Y.

St. Jogeph's School for the Deafl
1080 ‘hulchinson River Parkway
Bronx, .Y, 10465

United Cerebral Palsy of New York, Bklyn Center '

75 Morten Street 7
New York, N.Y, 1001k

United (lerebral Palsy of New York
122 Easi 23rd Sireet

New Yorl:, N,Y, 1C0LO

Pre-5chcol Developmental Programs
Inst. of Rehab., ., -

N.Y.U, Vedical Center/Medicine
koo -Zast 3%th Street

-New York, N,Y, 10016

=

-
-
-
L
E
{
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Huntef Callege
Ci‘a:v‘ Uni\rergity cf New i'oz'lc

Special P::"c:i;je,et: Alterna.te Strategies t:f Preparation for Teachers of
' P;'eschcal Mu;:piply Ha.ndicagped Child:én

- ‘Deseription of Fi‘elcia?lacement S .
Name of Agency: .
Address: 7
Telephone:
Administrator: v
: Suggrvisary Contact:

Description of Facllity for Review by Interns (Include deseription of
children derved, ages served and types of services. Other gpecial -
infamticn you wish meter Callege or interns to kngwg)

" L u
;
. " Program Model = N :
Hours . Months/Year .. - ' Type
i
# . 5“ ..
' . s N N




HUNTER CQLLEGE

CITY UNIVERSITY OF NEW YORK === °

Program in Special Education B Special Project: Alternate
. h66 Lexington Avenue ‘ - Strategies of Preparation
New York, N. Y, 10017 - - '+ for Teachers of Preschool

| fNng: Please return’ the ccmpi§téd form to . = 4
the field supervisor. One or all
agencies can be 115t€d on this form. 7

- Name: _ : o ) ‘7 "f?;?
. ‘Address: N
Telephcne Number : e T
o '”‘f:“é,'ji" T B : e
7 &‘f

T Agéncy S y o ,Datg

° T was unable to vislt the.agency on the previous date
the apvointment,

s i

_ Agency A ; ' - Person thifieg'_

I rearranged the visit dgtei' When,
’ 41

Record of Interview with Agency

- Multiply Handicapped Children

N

and caﬁcelleé
Date’



HUNTEP COLLEGE

o . ' GITY UI\TIVEPSITE OF NEW

Program in Spacial Educatlan-

- Special Praject;'

YORK

Alternate
Strategies of Preparation

LE6 T.exington Avenue

New York, N. Y. 10017 for Teachers of Preschool
Multiply Handicapped Children

Worlk_Sheet

Field Placement Praference

'Naméziﬂ

‘Address:

Telephone Number:

I have reviewed the following agency §rafilas:

<

O 00~ TWN BN P —
-

.

4».0‘

I Ehould 1ike tﬂ be placed in the fcllaw1ng agencies, :
' The field supervisor will .

Note: 1List five placements,
select three in the order Gf yaur preference in— A s,
sofar. as possible. :
' o o Discussion with
C ' - 7 Pate. interviewed Hunter Ccllegs o
Dates records sent .| by agemcy ' | Staff
RS | Prior | Post
1. : N
2. S
. 3, i .
L. L
;5! l'
‘Comments: . 7 ’




HUNTER COLLEGE o
‘OF THE
CITY UNIVERSITY OF NEW YORK

r -
o

Program ln»Special Education . Special Project: Alternata

LEG Lexington Avenue : ) Strategies of Preparation

New York, N. Y. 10017 .o - for Teachers of Preschool .
: : - Multiply Handicapped Children

~y .

&

The following student(s) have. been interviewed hy your
agency and have expressed an interest in serving one three- . .
, m@nth period of intensive field experience with you. '

‘_6i-

We will appreciate your cﬂmplating the enclosed fcrm as
soon as possible so that.the first placement can be effected
on October 1 197&-
v Lo Thank you far ycur cucperaticn.-

Sincerély,,
' Project Director -
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HUNTER COLLEGE .
OF THE
GITY UNIVERSITY OF NEW YDPE ;
Program in %peclal Education - Special Project: - Alternate
L66 Lexington Avenue Strategies of Preparation
New York, N, ¥. 10017 _ for Teachers of Preschool
' ESQsSDEE‘ . ’ L Mu1t1p1y Handicapped Chlldféﬂ
Pr@gram in Special Education -
Hunter College e
L66- Texington Avenue
New York, N, Y. 1DD17
Ve have interviewed and-reviéwed the resume of the follow=-
ing student(s) and would be pleased to arrange a placement for
intensive field experience for: - _ :
Y . ' -
1. . . o . . ' ' o
: 2, -
;3 A : '
We do not w1sh to arrange a plaaement for the fallaw;ng
stud ent: .
n;
PégsanffcréﬁegaﬁiVE decisi@n;W;7 _7 s '{
; « We will call you to explain negative decision

Sincerely,

L

414




HUNTER COLLEGE -

_ ' OF THE A

% . - CITY UNIVERSITY OF NEW YORK -
Pragram in Special E&ucatian : Special Project: Alternate
L66 Lexington Avenue - : Strategies of Preparation - °
‘New York, N. Y, 10017 for Teachers of Preschool
-350-5632 — Multiply Handicapped Children

Dear

The fallawiﬁg student(s) will be placed in your agency
for an ;ntensive field experlence for the period indicated.

Student Name o Placement Dates

" Thank you very much for your cacneratlcn in this 1mpcrtant
vart of the Special Project. If you have questions or comments
about this student placement, please let us know. The field
sunervisor will come to your agency frequently; please feel free
to reviaw all aspects of thie placement with her,

Sincérely,

- Project Director



X

HUNTER COLLEGE

. OF THE. ' -
CITY UNIVERSITY OF NEW YORK-
Program in Special Education :  Special Prcject Alternate
L66 Lexington Avenue - .. - - Strategies of Preparation
New York, N, Y, 10017 o for Teachers of Preschool’
35@*5952 : ' : S Multiply Handicapped Ghildren

Evaiuation Fcrm - Ccntracted Field Services
Perioé I IT  TIIT - o -

NAME OF AGENCY: = - | DATE:: . .

'PERSON FILLING OUT FORM:

Have you ever had a student tea;harifram the Special Education

 Program at Hunter? - When? - .

#

Do you have a student Qﬁhér than from the pre-school program at -

‘the present? ___How many?___ e

Do you have students from other college programs at your

facility? .

. _ In what sﬁecific ways does yaur supervisian of the Praschgal Pro-
ject student differ from suparvisian of ather student teachers?A -

Please return to: Pragram in Special Educatian
I : Hunter College

) o S - 466 Lexington Avenue ;
o : R New York, New York 10017




- - HUNTER-COLLEGE
| OF THE - 2 | :
'CITY UNIVERSITY OF NEW YORX ; s
Program in Special Zducation " ™. Special Project: - Alternate
LE6 Texington Avenue ' “Strategies of Preparation
" New York, Ns& Y. 10017 for Teachers of Preschool
360-5032 ' * Multiply Handicapped Children

%

e

N =

L : . ”cht:actedffielé Sgﬁyices

Supervision of Advanced Practicum Students

: . | | _
sthdent's Name____ . o $135

Student's Wame > | L 135

Signed Name

Title

Address = - . , . . .

Date

To wham'shall_gheck be mailed?
Name
Title. : "

Address

=
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HUNTER COLLEGE
OF THE :
CITY UNTVERSETY-OF IWBi—YORErmumpr e oo e -

Program in gpecial Fducation ' ~ Special Project: Alternate
LEE Lexington Avenue y _ Strategies of Preparation

New .York, N, Y, 10017 . - for Teachers of Preschool
»EEGsﬁQEE . ' :  'Multiply Handicapped- Chlldren

" ADVANCED STUDENT INTERNSHIP FOR TEACHER DF PRE- SCHOOL HANDICAPPTD
GHILDFTN—sASSIGNH?NTS-COMPDNENT I

Objectives: 1. To make students aware of the learning environment
and the ways in whlch it is used.

2. To familiarize the student with the various facllltles,
' services, and settings available to young children,

3. To have the Student observe the adult as he or she
relates to the’child and his envirénmentr

L, To have the student cbservé the child as he relates .
to his environment. . . _

A. THE PHYSICAL TNVIRoNnENI

1a__Canstruct a floor plan of the room or rooms which
prcgram utilizes,

List materials used.

ha

3. Using a frequency chart, sample the use of major
activity areas in the rcom' for example, block
area, arts and crafts, hcusakeeplng corner, etc.

L., ‘Make a daily schedule of the program, 'as you per-
ceive it.

5. Devise an instrument which %iveg an overview of
- the total agency program, Early childhood educa-
tion may be only a part of the services offered
- by the agency.) Include the f@llaw1ng information:’
Population served, staff, intake and referral pro-
cedures, as well as- other pertlnent information.

6. Summarize your reactions. to the above collected
information. Written agency profiles are to be
shared with other members of the group.




7. Read five articles related to the learning environ-
- ~ment of preéschgal children. ' Summarize these
' articles in terms of kncwledge .gained and 1nfer—
ence fcr practice.

B. TFAG?FR—CHILD INTERACTIQN |

1., Using a frequency chart, sample time periods which
contrast adult initiated activities related to the
use of materlals in majar activ1ty areas.

2. Sample and discuss ways in which . the adults (i,e,
: teacher, paraprofessionals) interact with children,
for example, "mothering," discipiinary, etc.

3, Sample frequency and type of ¢hild-initiated inter-
actione with adults, for example, appeals for
assistance permission, requests for the adult
to intarceée ofi behalf of the child., <

- C. CHILD-PEER RELATIDNSHIPS

1. Sample and discuss the interacti@ns of three child-
ren with Dther children in. the group.

2, View and discuss the filmstrip- GrougﬁLife for the
Preachool Child. (This and other f1lms will be viewed
at the discretion of the instructor.) _

i
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' Blocks

'Boggs

Bquipment List

Art Materials

Musical Fquipment

Permanent Fquipment

Table Activity Materials

Fine-Motor Coordination Materials

Cross-Motor: Fquipment

Games
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HUNTER COLLEGE

of the

City University @f New York

Special Training Project:

Alternate Strategies of Preparation for

Teachers Gf Preschool Fulflply qandlcagped ChlldrEﬂ:

Eygluatigp,gfrTeéchingm§gmpe£engiés

Superior Average Zmerging Unacceptable No basis

THE STUL 7HﬁsTEACqEE CAN:

1.

- a, *Children

, Use ]

Interact productively ultq

b. Other teachers

c. ﬁarapro;e551cnale. volunteers
d. Supervisors,
e, Parents

adminlstrators '

Gain the trust of children

Demonstrate knowledge of normal
préschool child development

nowledge cf etlolagy of

handlcaps to:

a, Flan suitable learning .
activities

b, Plan for the physical care an

safety of children

Select appropriate Chlld assess=
- ment instruments and observation

techniques
Assess child
nesses:

‘a. Through individual usg of

techn;ques to evaluate cognla
tive, language, socizl- -

:;rengths ancd weals-

emotional and phys;cal CEVElDPs

ment

e

b. Through Partlclpatian as a
team

éstabllsh short “and 1ong térm
objectives: o

a. for each child

b, for the group. ,
Individualize instruction which

member of an 1nterdlsc1p11nary

is based on assessed child need

Motivate children to:

a, learn

b, csgperate with EEEEDtlai
. routines

c. internalize b%haVlDr controld
Q -




- - = ) & . _ ‘e ’ : A’ v

E’E#aluat;qp éf,iggchingicgmpeten;igs . L 3 -i.f . . Page 2
— —= . e e ey e e ey

o P _ o ' auperlar Average Eme:g;ng Unacceptable No basis
THE gTUDEﬁTgT;EAGHER CAN: | : ; : o

10. Maintain Ebgect1v1tv in discus-
‘sion of plans for instructional
activities and of learning Duts
comes -!

’11.;Encourage parénts to help o :
: children: i M —_— i . A —
a. Througl explanation'of :
reason ror a learning
cactivity
b. Through Semonstration of |
act1V1ty o
¢. Through spec1flcat19n of
exact steps to promote

1earn1ng : ‘ IR : %

513_ Assess her/hls own prgs T A A . T —
+ - fessional strengths and weak-
nesses . .

13, Integrate collegé courses T f  ——T —]
. (tbeary) and field ex- : - . : oo :
periences (practice) - — T

'14;'ﬁramote positive relationships . _ : : _
between college and agency — ST ——— m—— S~

15. Adcitional competencies

|

‘Notes: The CcmﬁéteﬂClEE‘liSteﬂ in this form are adapta%laﬁs from a campllatlan
- made by cooperating schools and agencies durlng the pianning phase of
‘this special project, :

This evaluatian of Teachlng Competencles form 15 de%;gned for use in threee_
. way conferences at least three times during each student field placement,
& The student, the project field supervisor and the cooperating teacher fill
- out the fcrm and then meet for joint discussion of the student's field ex- .
perience, Initial, mid—way and final joint meetings are held in addition
to regular field supervl51on bj the progect superv1scr._ :

o . This Special Project was fuﬁded”byffhe U, S. éffice ' , SRR
S of Education under grant OEG-0-72-252, e o

52 R




HUNTER COLLEGE .
: of the
Clty Unjver51ty of New York
Special Training Progect; ' Alternate Strategies of Preparation for
Teachers of Preschool Multiply Handicapped Children

s

- [ S : 4

Eva;uatipﬁ of Teaching Competencies 7 _—

o . Superior Average Emér ;ng Unacceptablé lo bas;s
‘THE STUDENT-TEACHER CAN: — — — —

1. Interact prouuctlvelx with: : . ' - o ’ o -
' . ., uhlld; en & . i o - - ) . ] j - :, I
b, Other teachers g I T - T —
c. ?arapra;esslgnals,valunteers - I

d, Supervisors, admlnlstrators i | o ] _
‘e, Parents i N - o
- - o " W )
2. Gain tke trust of children = [T — — 1 ——— 1 — ]

e

5. Demonstrate knowledge of normal j—r————t——mre e
- preschool child development R S S S

L, Use knowl~dge of etiology of
handicaps to: ' ‘
a., Plan suitable learning i
) activities - - o -
b. Plan for the physical care and 1 S - )
safety of children

5. Select appropriate child assess—f— —— — - —
" ment instruments’ and Dbservatlan B ) ) ' o
- techniques — - T T
6. Assess child strength and weak- T -1 '
. nesses: - I ——— i E— e R P
a. Through lnd;v1dual use of. — e e N— —
. techniques to evaluate cogni- : St oo ‘
tive, language, socizl- . , _ , o
emotional and phy51ca1 cevelapﬁ ' -
- ment N I T N &
b. Through participation as a K ' [ . - — — ;
member of an interdisciplinary : B .
tean ‘ : 7 S
7. Use assessment information to S ) )
establish short and long term : _
objectives: N o ) T o
a, for each child = N ' B T :;;7 -
b, for the group - - I R N

8. zndiviaualige instructioﬁ vhich e — _—

9, Motivate children to: o j | T
| a. learn — — - — 7 - —
b, cooperate with essentlal - - : T ~——
routines 1T . - 1 1
C. Internalize behav;ar controld _ : M —




" Evaluation of Teaching Competencies . . - ., .~ . Page 2

R ‘ - i - Sggéf;s;'Average_ﬂmg:giggﬁHﬁécgeptable No Basis.
 THE_STUDENT-TRACHER CAN: . | |

10. ialnta;n Dbgectlvlty in discus=
+ silon of plans for instructional
activities and of learning out- :
conmes : 3 e

11. Encourage parents to help ! . : o I
~children: - — : :

P - ﬁhraugh explanation of o .
reason for a learnlng ' : . T
activity ) - ) E e

b. Through demanstratlan of - T T 1T 17 . S
© activity L o - 1 ! 1.

- €. Through specification of 1 D R I
exact steps to promote tp ' ‘
learnlng s

How

12, Assess her/his own pro- P — ——— — ‘51—‘% :g7:Lf 3'
- fessional strengths and weak-- ) S AT : .
nesses : ) , S N N R .

13, Integrate college courses 0 R R I
(tbeary) and field-ex _ o ; : : S
periences (practlce) T T —

‘14, Promote- positive relatlgnshlgsJ : _ : B u
between college and “agency, — j——— -1 . —

15, nddltlgnal competencies -

_‘.i. : -

R

~Notes: -The &QmpetenciES%listed in this form are adaptations from a CQﬁpllatan
. madé by cooperating schaals and agencles during the planning.Phase of.
this special project. :

. This evaluation of Teaching CQmPEtEﬂCiES form is ﬁesigned for use in threea
way conferences at least three times during eac¢h student field: placement,
The 'student, the project field supervisor ahd the codperating teacher fill
out the fcrm and then meet for Joint discussion of the student's«field ex-
perience, Initial, mid-way and’ final joint meetings are held in additicn

to regular field superV1alan by the prcject supervisor, : . , 4

This gpeclal Project was-funded by the U,S. folce
of Educati@n under grant DEG—DQ?EEE5E

1 H
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Janvary Practicum Assignment

% - woorTE N . < - B
= N . ¢ &

1. Construct a floor plan of the room or rooms which your

nrogram utilizes.

2. list materials used. T : L .

3, Yake a daily schiedule of the program as you perceive it.
‘ ) . :

;x‘."‘ 3 - 5
L, Complefe an agency .nrofile,

W
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Campetencieé for
Teachers of Preschnoi‘
Hgndicappgd Children

A Twa=Cauréé Integrative Elective
in Special Education

Ed

Background and Rationale: Although educational, medical, social work,

and psyehclégigsl personnel have long recagnized the need for e&riy
identificatign and intervention for young haniicapped children ;nd their
. parents, mumentum in this direction haa been natianally visible only in
the last six years. The Early Childhood Education Assiatanée Agtaunier
Iitlg VI-C of the Handicapped Children'a Educaticn Law, has provided
funﬂs for the development of model programs for preschool hnndicapped
children. Tn TEEPQBEE to thia stimulus many 1§ealities and several EtBtéE:
have developed models which Prgvide Eygﬁg@g for early identificatian and
intervention. " Many of these prﬂgr&ns offer home training~fqr very
yﬂuﬁg children and group experiences for the older ﬁreschcélefs. 8chools
and agencies in New York Gity*?qvg received funding for several preschool
prcjects. under this Federal Act as well a8 éthér éeetians af Titlé VI. 1In
nﬂdition, Head Start f;ugramg ATe now :equired to include a percentgge of -
handig;pped children; Név York City is the site of one of ten Regianal
Centers for Deaf-Blind Children, These Centers stress}egrly’identificgtian
and intervention. ‘ -
Quite éaide from Federal éffarts té‘stimul;te_camprehEﬂgive fServices .
fq? y?ung handi capped childran,lstété and 1;331 agencies hgve:ineregsgd
their services. Both public and private school programs for the ha;;;_icgppe@
 have devéleped preschool camponents gnﬂ;mgny apecialiéédt agencies have |

instituted services for preschool age children,

857
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One of the outcomes of this increase in number and quality of

" preschool services is a shortage of qualified personnel. In recognition

of this, thé Training Division of the Bﬁreau of Education for the

Handicapped, U.S. Office’ of Education, has annually egrsmarkgd fun&s

for special tréining programs to prepare teachers of preschool age

handicapped children. Hunter 2allege Prﬂgram.in Special Rducation was

the recipient of s three year special project grant to develap and pilot

a training sequence. In June, 1974 at the end of ‘the Federal funding, |

24 students have received M.S. Degrees, 22 community aggneiés are establishing
cooparating field training bases and experimental training formats and

procedures are available for use in the following two proposed rourses.

An additional factor which supports thié proposal is the décrease
in regular teaching pcsitigns with a.canc@mitanﬁ increase in enrollment
in the Prbgram in Special Education at Hunter College. With these twa
electives students in the special education sequence can extend’thé.age
span %ar which they are qualified to teach. Many. students in apecial
education have room in their programs-fef 8ix to nine elective credits,
The .goal of this two-gementer competency based elecfive is to provide
infafmatian ani'experienées-ﬁhich will enable trainees to integ;gte
previaus'knéwlédges and-skilLE fof ffective wark with presachool handicapped
ch;ldren;= Histarically, in the absence of trained teachers of preschool
children, it has been the practice to, first, require thg}praspective

teacher to "take. courses” in’ child &evelapnent and in a category of special

“edycation and/or, second, expedt a teacher of elementary school children

to alter her own teaching behaviafs to suit the needs of very young children.
Neither of these routes has been succesaful in filling the quantitative and

qualitative gap in services fcr-yéung-handicégped children. ‘Ihe integration

* of knowledges and understandings. from two or more special fields has not
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appeared to be easy; especially in the absence of clsseiy related field

_experience. Further, teachers who are trained to teach réading?fmath,

social studies etc. to school age thldrén are not prepared to unierétand

the 8urriculim content" which is inherent in the developmental taské'éf

young children. Thus this two- semester program is seenm as a culminating’

experience which will provide specifiec activities designed to foster . o
and demonstrate abi;ity to apply préviégs learnings to development of

programs to meet the specific needs of preschool hgndigapped children,

Overview: It is praposéd that two thrée-éred;ts,coursesj Parts I and II
of "Competencies for Tgaéhers of P:eééh@él Handicapped Children," be
presented as electives in the Huntér College Prégram in Special Education.
These tﬁp courses Will enable students to integrate their knowledée
of normal early childho@i_grgwth and dgvelapmeht and of handicapping
Eanditionég gained in other coursez, Case studias, agsesegment reports,
Etructured abservatians, simulatigns and actual interventions with children
will be used to aid trainees tg develaﬁ EDmPEtEDPJES in conceptualizing -
and implementing ear%y intervention services for young handicapped childred-
Each part of "Competencies for Teachers of Preschgol.ﬁanéicapped 7

Children" has. two major cgmpanents which together cgmprise an effective

teachlng ﬁycLe:

=

, child . eurriculum instrugtianal evaluation . -
— -_assegsment — ﬂ:ﬂ ‘2} develapment E_E,E_§§ strategiegazf=s§}iof outcomes —

Part I includes experience in relating the effects of hah&icaps to earlyv

child develgpment and Experience in aasessing the functicning abilities of

Prescheol handicapped children.\ P

3

Part II includes experience in gurriculum development and evaluatign of

learning outcomes for preachool handieapped children;




=4

Class meetings will bé heid for two hours once per week for éach
course, The remaiﬁlng hour will be spent in individual canferences
with the instructgr, in student work groupsa, in supervised indiﬁidugl_'
study and:iﬁ prescribed simulation ac?ivity; In addition, students

will spend appraximately three hours per week in field work.

Catalogue Dgg;riptians:

éxperiences which enable teachers to understand the effects of handicaps
} on infant and child develagmgnt and tu EﬂSEEE cagnitivg, langunge,
‘sccial-emntianal and phyaical develcpmental levels. x |
Eaft TI, Eb3 YIY, Gurriculum Development and Evaluation for.Preschool
Handicapped Ghild:eg-' The aim of this course is to pravide integrative
appartuﬁities tgvtegghers to plan, implement and ev&lugte.the outcomes
of learning sequencéé for young handica?ped children in hé;a and preechool

gsettings.

Criteria for gégissiég: " Campletion of six credits in infant or child development

and/ér child psychai%gy; cﬁﬁpietiﬁn of the bgsic core in apecial education;
completion of or concurrent Enrollmgnt in the course "Parent Involvement

in the Education of Iaung Handicapped Ghildren-' Admigaion to Part II is.
contingent an‘suéceééful~cﬁmpletiaﬂ of Part I. Concurrent e:playment in

a ?régram for yaﬂng‘héndicgpped children or permisesion of imstructor.
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(Competencies for Teachers of Preschool Handicapped Children

Part T, ID§ xxx, Asnssamert of the Effects of Handicaps on Preschool Child Develotment

Competency

_Ensbling Ghjectives

- Performance Indicators

. TTerminel Gojactive)
1, e teaines WiLL be able to
~ describe the effacts of sensory,
phyeical, emotional and intellectual

hendicaps on the development of infants

and young children,

1,1 Trainee will indentify the
characteristics of each recognized
handicap category,

1,2 Trainee will specify the

effects of each type
Qfmrgicap on-infant and early

childhood develqment,

1,L1 Given the list of handi cap

- categories used by the U5, 0ffice

of Education, trainee will defire
each handicap and specify its major
characteristics, using as resources
the writings of ¥irk, Dumn,

Cruickshenk & Johnson and others,

1.1.2 Given a book, article or case
study sbout a young handicapped child,
trainee will identify behaviors

- which are the direct result of a

specified handicap,

1,1,3 Using recognized developmental
theories such as Piaget, Erikson,
Bruner, Skinner, Aueble, ete,,
trainee will pinpoint the chronologieal,
age at which each handicap begine to
exert it's m&jar effect on the child'
develugment -

1.2,1 Using readings.from the
attached bibliography and othérs,
trainee will specify the effects of
each type of handicap on:
a, cognitive development
" b, language development
¢, phyeical develomment.

1 2, 2 Given the agé and. ty’pe of

trainee will recanstruet the prabable ) |

functioning levels in cognitive,
language, socialsemotional and
physical areas,
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Conpetency __Pnabling Objectives  Perfomance Indicators

2,14 Given instruction in tally,
interval and duration methods of
sampling behavior, trainee will set
set up observation plan, carry it
out, prepare graphs and/or charts

and write a summary for one preschool
age handicapped child,

2,1,5 Given his/her om sampling

-~ records and those of three other
trainees, trainee will list aspects
of ¢hild behavior which require
further assessment,

2.2 Trainee will select and 2,2,1 Glven opportunity to examine

‘administer assesament instruments 20 tests, scales or inventories

vhich are designed to estimate . designed for pasessment of

functioning levels of preschool preschool children by teachers, the

children, , trainee will specify which could be
used with & child in each handicap
category and what adaptations in
content, administration or seoring -
must be made,

2,2,2 Trainee will administer at
least two instruments to preschool -
handicapped children and will score.
as recommended or ag adapted,

2,2,3 Given a standard report format
the trainee will write a summary
: of findings,

2,24 Using his/her om report and

those of three other trainees, the

trainee will write recommendations =
for further observation or testing

for each child,

x 6




Competency L

Eﬂahling Gbgectives

-/

_Perfornance Indicators

2. The trainee will be
‘gble to observe and. assess
the functioning of preschool
handicapped children,

2.1 Trainee will chserve

young handicapped childven

and prepare written reports
of findings which have

implications for instruction,

12,3 Using his/her own materials
from items 1,1,1, 1,1,3 and 1.2.1
above, trainee will construct a

card {ile or leose-leaf notebook

a5 the beginning of a working
réference file on preschool handicapped
children, (Remaining sections to

be added in second part of course and

8 yyy.)

2.1,1 Given instruction in:methods
of recording and coding anecdotal

records, trainee will take records

on one preschool handicapped child
on at least five different occasions
in one are& { development and Hlll
write 3 repart : :

21,2 Given his/her om anecdotal
record report and those of three
other trainees, the trainee will

uge his/her reference file and other
readings as necessary.to locate the

approxinate functioning level of

~each child in the ares of
- development specified,

2,1,3 Given the same four anecdotal
reports, the trainee will list child
behaviors which require further
observation, 3
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Competency

__ Babling Objectives

g

_ Performance Tndicators ~

2,2,5 Using the four reports, the
trainee will select learning
priorities for each child and will '
explain reascns

2.2, 6 Tn & simulated interd;scipl'nary
case conference the trainee will
participate ag the preschool teache
to present information on & child's-\
handicap, levels of functioning and \
priority needs,

2,2,7 Trainee will incorporate
information and data about

assessnent Ingtruhents and observation -~
methods in items 2,1,1, 2,14, and

2.2,1 gbove into Working reference

file,
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ObjeetiVes
D3 yyy, Curriculun Develupment and Fvaluation for Preschegl HEH&lC&pped Children

CCompetency _Enabling Obaectlves __ erfomance Inicators

(Terminal Objective) o o S - - )
1, The trainee will be shle to liﬂﬁmmﬁumﬁ@mm‘elncmHm%mwm@
plan learning sequences for - and assessment information to nedical psychological and
preschool handicapped children deseribe the learning needs of selected  developmental reports and teacher
which are based on assessed child  preschool handicapped children. observation and essessment reports,
need and recognized learning | : the trainee will draw up & child

- principles, ' +  profileand rank order his learning

needs,

l,l.é Given oe learning priority
for each of two children,. traines
vill specify sequences of two or =
more steps which will enable child -
to progress and will document

sources of information uaed to
complete this task analysis,

S 1.2 The trainee will use ascesmment - 1.2,1 Given assessnent infomation
- ' infornation as & basis for analyzing for four preschool handizappéd
the 1earning tasks of preschool ‘children, trainee will select one .
ckildren in hame and group settinga : learning prigrity for each child
- and will: ' S
. &, visit homes-of two children
| Y to analyze environmental
; ' " a&pects of the priority .
- - - learning tasks, =
b, visit schools or day care
centers of two children to
analyze environmental aspecté
of the priority learning
taska,,
1.2,2 Using infcrmgt{on about home
and preschool environment, trainee
will write & cnmplete tﬂsk analysis for
a learning sequence for each child,

B ' . Py
w ’ ! [ . [
A 1 ] oL . 5‘ L te
TR ' * : A : : Ao
s : B . % ' !-, i .
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" Competency Enabling Objectives - o Performance Tndicators N

1,3 The trainee will write behavioral 13,1 Given a random gemple of -
abaaativaa for preschool handicapped {netructional objectives, the

children, | | - trainee can ‘explain the basis for

| o selecting those that are "behavioral,".

- 1.3.2 Given Mager's Preparing
Behavioral Objectives the trainee
will avaluata own readiness to use,
this skill,

L 3 (iven & liat of twanty sentences
+ gbout goals for preschool children,
tralnee will write behavioral
objectives which meet Mager's, or
other criteris,

L34 Given the learning priorities

and task analysis for two children |
“in item 1,1,2 above, the trainee will

write behavioral abjeativaa,

L4 Trainee will plan learning - LbL Given assessment information,
“gequences for preschool handicapped ‘task analysis and behavioral abjectavaa
chlldran. ' o - trainee will: :
S &, plan teaching atratagiaa
- b.-select or make naterlals
for one preschodl handicapped child
and will explain decisions by |
s referring to the child's profile and
| to learning theories,

11,2 Given assasament information
for one preschool handicapped ehild
trainee will-plan tvo leaming. -
sequences using a different :
philosophical approach (Piaget,.
Montessori, eto) for each,

1.5 Trainee vill establish performance 15,1 Given developmental sequerices
criteria for monitoring,child learning,  of learning activities for four
L ’ . preschool ahildran trainee will

e U _— R © prescribe assessment, observation
'Iéfkiﬂ; " | _ o o , o .. eand sampling tachniquas to monitor

child learming, .. 7R



Competency - Enabling Objectives —__Terfomance Indicators

1.5.2 Given videotape or actusl .
observation opportunity, trainee

E : : L vill specify monitoring techniques -
j which could be used to assess
learning,
-2, The trainee will be able 2,1 Trainee will plan for "~ 2.1.1 Given a complete lesson
to evaluated instructional  monitoring the effectiveness plan, trainee will set up & specific
sequences, | - of all components of instructional * plan for monitoring teaching
S | Bequences, o - beheviors ad strategies.

2, EGiven & complete lesson plen

. trainée will gpecify a plan for
‘agsessment of effectiveness of
equipment- and materials,

2.1,3 Given & complete lesson plan,
trainee will specify a plan to sssess
relationship of classroom management
techniques to the success of the
inetruetienal SEQuence

2.2 Trainee will plan, implement and - 2,21 Using assessment, goal setting,
eveluste an instructional sequence for  task analysis, curriculun development
one preschool handicapped child, ~ and evaluation competencies in ‘
¢ o c o o EDS oo and EDS yyy, trednee will:
= ' | 8, plan an instructional sequence for
one child, which meets approval
| . _ of college faculty and eleeereem
C | teacher,

»b, implenent the sequence with tuo
qualified observers present,

¢, evaluate the learning outcomes: -
in relation to teaching strategles,
instructional materials and :
classroom "climate” and digeuss
findings with the two observers,




| : : : . . . ) . A

- Competency ;;;_ji. _ _ Eggp;ipé QEJéQE;jgs T ‘;"Perfénménce_Indicgtors‘

2,2.2 Trainee will revise

instructional sequence and, if
. necessary in his om or instructor's

viev, reimplenent the lesson, -

§
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Program: Ilunter College Graduate Program in Special @#ducation

£
Component: Strategies for Preparation of Teachers of Pre-5School Multhly
Handicapped Children

Module Cluster: How Handicaps Affect Pre-School Children

Developer:’ Rona Willin, Research-Assistant, Hunter College

Date & State of Development: Spring, 1974; New York

.

Develqper Comments: The intern will consult w1tﬁ the instructional advisor
reFardlﬁF materials not contained within the module, visits to
co-operating agencies, and evaluation of pre-assessment gnd.
post-assessment results,

User Ccmments:

Modules Within Cluster:
- A) How Handlraps Affect Developmental Patterns

Element I - Sensory Motor Develcpment
Element 1T - Perceptual-Language-Copnitive Develapment
Element III - Emotional<Social Develapment

B) Effects on Family Life . . o

C) Legal Provisions for Pre-School Multiply Handicapped Children

D) Team Approach in Working With Pre-School Handicapped Children
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Module Cluster Rationale: -

This module has been developed to help the user gain an understanding of
the development of pre-school handicapped children. Developmeht in these
children is quite different from "normal' child development. Often, study
of handicapped children is based on study of "normal" children. The user
will recognizé, after completing this eluster, that patterns of development
in handicapped children must be looked at fram the standpoint of those
‘particular children,

=

Module Cluster Dbjéctives

The purpose ‘of ‘this module cluster is to inecrease the student's (intern' E),
understanding of devel opment and maturation in pre-school handicapped children.
The general objectives of this cluster should prepare the student to:

"1)identify what the child can and cannot do in terms of: motor-sensory.
development, language development, cognitive development, perceptual development,
and social-emotional development, 2) identify possible effects on family 1ife
of a handicapped child, 3} state legal provisions for pre-school_handicapped
children, and L) describe the team approach and how it can.benéfit the child,

Module Cluster Prerequisites: , g» ff§”
;]se or a

_ The ﬁse% of this module cluster must have comp ted g co
- module in "normal" child development.
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A) How Handicaps Affect Developmental Patterns’’

. The student will describe in writing (in a closed test situation), how
mild and severe handicaps. affect the child's ability to perform tasks that
would be expected of a child his/her age., Use as references at least 2
children whom you have observed -or worked with. Think in tenns of the
+ behavioral menifestations of the handicap.
.Be: sure to include the following aspects ﬁ% yaur response;
Socialization 4
- Self-Awareness ; o y
- Response to adultg, children, & objects
.= Interaction with dthers
--Cooperation with bthers . .
Daily Living Skills . ) :
-~ Dressing; undressing
=~ Washing = hands, face . e
~ Bating - solids, liquids; use of utensils & cup
~ Toileting '
Motor Development:
- Gross Bady’MaVements
Fine Body Movements - manipulative abilities’
- Performance of Locomotor Activities
- Movament in space; sense of spatial relationships

- Ident1ficaticn and Discriminatlan of odors and tastes
- Visual stimuli - attention to, discrimination between, and response to
~ Tactile*Stimuli ~ recognition of, gcceptancg of, and initiatiaﬁ of
Language Development
- Developing memory and inner language
: « Develtping receptive language
- Deyeloping communication through expressive language
-~ Developing conceptualization through cammunicatiun
Cégnitive Development
- Reasoning ability
- Problem Solving ability o
- Judging a:bility -

The quality of response will be determined by the mcdule advisor,

Naw, cgmplete (if necessary), Elements I, II, & IIT of this module, Post
aesessment 1s same as pre-aasessment




Element T - Sensprvabtcr Development
Objectives:

1. The atudeﬁt, after observing a mildly handicapped child (for approximately
1 mDrnlﬂF) will list problems in the development of the child in terms of
gross & flne mator act1v1t1es

@vemeﬁt in Spﬂce
sense cf spatial relationships
attention and response to:
o tactile stimuli
visual "
euditory
olfactory
.gustatory

?. The student, after observing a severely handicapped child (for approximately
‘1 morning) will list prahlems in dev:lopment in terms of the areas spécifled in
objective 1, .

!

" Learning Alternatives

B

1. Read Tasks of Childhood, Miller, World University Press, 1969, Ch. 7,8,9.
‘2, Read Report of a Seminar on the Teaching of Deaf-Blind Children, July 1@55,
Part I - Motor Development in the Education of Deaf Blind Children, Cree
3. Read Reflex Resting and Child Develagmant Charts contained within Module
Cluster file of materials.
i, Read Blencowe, Cerebral Palsy and the Younﬁ Chlld 1969, ¢h, 3,4,5,6,8, 1k,
5. Read Carolan, "Sensory Stimulation” New Outlook for the Blind March 1973,
see Sensory Stimulation & The Blind Infant, °
6. Read SEhlESlﬁgET, Sﬂund & Sign: Ghildhcad Deafnesa and Mental Health 1972 B,
Ch. 2,45 ) v
. 7. Read Fiorentino, M. Normal and Abnormal Development. - The Influence Df
: Primitive Refle;es on Motor Development, 1972, -
‘ 8. Read Haynes, Una, A Develcpmentg;ﬂgpprgach to Caseflnding, DHEW, l@?G
" 9. Read Nat'l, Foundation; Reprint Series, '

- Wellson, "Multidisciplinary Prﬂblems of Myelameningccelé & Hydfﬂcephelus
Kretcher '"Whither Birth Defects," Thru Pg. 5.
Twitchell "Variations and Abnormalities of Motor: ‘Development
Hoffmail, . "The Problems of Spina Bifida and Cranjum Bifidum"
- Chapple "Developmental Defects = Some Thoughts On Their Causes”
10. Read Wolf & Anderson, The Multiply ‘Handicapped Child, 1969, Ch. 1,3. ‘L
11. Read Stephens; B. Trajnlng , The Developmentally Ycung, 1971, Ch. l-h
12, Read Gallagher and Eraﬂley, Early Idantifigatign ﬂf Develapment&L lefieulties

1972, o

13. Read Blea, Praceedlngs af the ‘Nat'l Symposium for Deaf—Blind 1972, o
See sections: use of hearing in deaf blind. thldren, educatianal d
assessment of visual functioning. ) -

1L, Read Hartlage & Lucas, Mental Develaggent Evgluatign of thé Pediatrie Patient,
1973. o

15. Read Freedman, D, Cangenltal and Prenatal Sensory Deprivaticn Some Studies
in Early Development," ‘Americar Journal of.: Psyehiafry, 127 :11, MEF, 1971




Learning

16.
17.

18.
19.
20,
21,
22,

Alternatives .(continued)

Read Hellmuth Exceptipﬂaliinfant Vol. I, Ch by Di Leo & Neubauer,

Read .Cushna & Crocker, 'Three Years is Still Too Latei" in Ohberg, H.
Facus On Exceptionality, N.,Y, 1973. - -

View "Children of the Silent Night"

View "Not Without Sight"

View "Pay Attention - Problems of Hard of Hearlng‘ Children"

View Video Tape of Rubella Project - Hunter College

Use East San Gabriel Valley Srbaol checklists in assessing abilltiés of
children observed.

23. Read Finnie, N. Handling the Young Cerebral Palsijed Child at Home, 1968,

oy

yiscuss sample cases of Mark, John, and Marie with other users of the
module in terms of what the1r Bbllitiéa are and how their handicaps
affect them, 5]

. Student option.



Element II Perceptual-Language-Cognitive Development ' &

Objectives:

1. The student , after observing (for approximately l mcrning) a mildly
handicapped child, will list behavioral manifestations of thé handicaps in
terms of:

Memory
Inner Language
Receptive Language
Communication via Expressive.language
. Conceptualization
Attention to and response to:
. tactile stimuli
visual "
auditory
olfactory
fustatory

]
tr ¥

s
Reasoning ability

. . Judging ability
o ~ Problem solv1ng ability

2. The student after observing a severely handicapped child (for at least
1 morning) will 1lis t ‘behavioral manifestations of the handicaps in.terms of the
areas specified in ob]ecfive 1, . TN

ot ' - . a4

‘Learning Alternatives: ‘ _ Co : -

N

1. Read Muller, P. The Tasks of Childhood, World U, Pregs 196@ ¢h., 7,8,9 ,
- 2. Read Van Dijk, "Report of & Seminar on the Teaching Qf Deaf-Blind Children "
1965 - Part IT - The First gtepg of the Deaf Blind Child Toward
Language.
- 3. Read Blencowe, Cerebral Palsy and the Young Child, 1969, Chp. L4,8,9.
L, .Read chlesinger & Meadow, gaund & Slpn fﬁGhllthﬂﬂ Deafness and Mental
Health, . - -
5, Read Stephens, B. Training the Developmentally Young, I971.
6. Read Gallagher & Bradley, Earlv Identlflcatlgn of Dev Develameﬁtal Diffieulties

_ 1972- -~ - sectiona om perceptual ﬂrganlzafiun, cognitive processes,
2 expression and control and regulating mechanisms.
‘7. Read Hartlape & Lucas, Mental _Development af the Pediatric Patient:
) developmental milestones.
oy, 8. Read Blea, Proceedings of the Natianal Sympés;umﬁfar Deaf Blind, l972 -
: } ~  gection on use of. PlaFetian constructs to study structures of
 development in chitdren laching normal cognitive development.

‘9. HeTllmuth, Exceptional Infant - Ch. by Di Leo_.
10. Read Sample Case Histories of Johh, Mark and Marie (cantaln§d w;thin :
‘module cluster file of materlals), discuss with several other .
. - students what developmental tasks these children ought to be doing.
11. View film "The MultiplyaHaﬂdicapped " (Internatianal Educ, of Hearing, "
© . Impaired.) :
12, Visit three settings vhere mﬁltfply handicapped children are ‘taught. '

is
13 Spend at least one marning with a handicapped child, using East San Gabriel
8chool Checklists to assess developmental 1evels
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Element IIT - Emotional-Social Development

Objectives:

1, The student will list developmental abilities of a pre=school
mildly handicapped child, The following are to be considered (1 morning
observation): ;
Self-Identification
Response to peer, adults, & objects
Interaction with others
Co-operation with others
Daily Living Skills (Washing, dressing, toileting, feeding)
Appropriate Mood
Stability of Mood
2. After observing (for approximately one morning) a pre-school severely
‘handicapped child, the student will list aspects of the child's development

which exhibit behavioral manifestations of the handicap in terms of emotional-

social development (refer to areas specified in objective 1)

Learning Alternatives:

1.

2. Review the 3 .case studies contained within the module cluster file to
determine how these children have been affected in terms of social-
emotional development,

3. Read Muller, P. The Tasks of Childhood, 1969, Ch, 7,8,9

L.  Read Blencowe, Cerebral balsy and the Yoang Child, lQSQ Ch 10,

5. Read Banham, “Social & Emotional Adjustment of Retarded C.P. Infants,"
Exceptional Children, L40:107 October, 1973. '

6. Read Gallagher and Bradley, Early Identif;ggt1an of Develcpmental

leflcultiés 1972,
"View "The Inner World of Aph351a
View "It Feels Like You're Left Out of the World"
View "Kevin Is Four"
. 1D View "014 Enough But Not Ready"
11, View "I'm Not Too Famous At It"
12, view (videotape): Nassau County: "A Time for Georgia'. ‘
13. Spend at -least one morning workineg with a handicapped child, using the
East San Gabriel checklists to assess developmental lavels,

"0 O

89

Observe pre-school handicapped children in various educatidngl settings.

&



B) Effects of a Handica?ped Child on Family Life

Pre-Assessment:

1, The student will describe (in sequence) the reactions of a family
upon knowledge that their child is handicapped.

2., The student will list at least 3 ways in which a family with a
handicapped child has to adapt to additional pressures that are not found
in a family with a non-handicapped child.

The quality of the response will be assessed by the advisor,

Learning Alternatives:

1., Visit (at home) a family with a handicapped child, and interview
them in terms of added pressures of daily living, '

2. Pretend that you are a parent of a handicapped child, In reviewing
your dally routine, list situations. that would require extra planning or time
as a result of the handicapped child,

3. Review the three sample cagzes. of John, Mark and Marie: a) list your
feelings (imagined) if these were your children b) what special provisions
are necessary for these children?

L, Read Brown, C. Developmental Handlcapsﬁin Bables & YounF Chlldren -

A Guide for PaIEnts 1972, )
5. Read Mumsev, B. "The Parents nght to Read A Learning Disabilities,
Volume 6, Number 6, June, July 1973. ‘
6 Read Forrester, B. Home Visiting With Mothers and Infants, 1971,
R'& D Center for Early Education, O{fice of Educatian Washington, D.C, .
_ 7. Read Lillie, D. Parent Programs in Child Devﬁelﬁqpment Center. Bureau
of Education for the Handicapped, Washington, D.C,
o 8. Read, Griswalk, P. A Prggram Outline far Parents and Their Children
Apes 3 Mos = 3 Yrs, Having C.P,
79, View: Stress: Parents With a Handica?ped Child, _ :

10, MacKeith, R, "Parental reactions & responses to a handicapped child."
In Brain & Intelllpence, RichardSOﬂ .1973.

, 11. Student option, .

;? 2
- A

k3] , .
Post-Assessment: 3 t o ~

T sl ; o
Post Assessment willsbe same as pre- assessment Again, quality will be
judged by advisor.r . : .

£




C) Iegal-PraviSions for Pre School Multiply Handicapped Children

PresAssessment

1. The student will discuss (in writing) various activities and programs
of the Bureau of Education for the Handjicapped, in terms of: '

- aid to state educational agencies
-~ garly childhood education centers
- centers and services for deaf/blind
. ' . children
2. The student will discuss (in writing) new legislation fgr the haﬂdlcapped

The quality of the response will be assessed by the advisor.

IfmﬂmgAﬁmﬁEMVs;

1. Read Basic Education Rights for the Haﬂdicapgggr 1973 Aﬁnual Report, The
National Advisory Committee on Handicapped Children,
2, Gilhool, T. "Education: An-'Inalienable Right," Exceptional Ch,
4, 39:595-606 May 1973, )
3. Ateson, A. "Movement and Mamentum quernmEﬁt and the Education of the
Handicapped Child," Exceptional Ch.-Volume 39, Number 1, p. 63-6, Sep't. 1972.
4. Read Goldberg and Lippman, Thé Rl”ht to Education, TeacherJ Callege‘
Pressz, 1973. =
5 Read DHEW, A Summaty of Selected LEFlEl&tiOn RFlat1nr ta the Handlcapped
1971, Stock # 1760-0103, Octover, 1971, T
i 6. Read Martin, E, "Breakthrough for the Handicapped: LegislatitE'Histhyi”
in Jones, R, New Directions in Special Education, 1971, Allyn & Bacon. :

i

E@st—Assassment - T 7

et

:gssessméﬁt.-

b The post assessment will be the’ same as the pr’
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D) Team Approach in Working With Pre-School Handicapped Children

Pre-Assessment:

1. The student will list (in a closed test setting) those people in the
school who will jointly work with the child.
E The student will 115t thcse pegple bevcnd the school who w;ll work with

will déscrlbe whorhe/she, as a teacher, wauld ggek as a team members in wazking
with the child to provide maximum education. Describe how the team will work together.

The gquality of the respgnée will be assessed by the advisor.

Learning Activities:

1. Read tcase studies of John, Mark, and-Marie and discuss with other users
of module whose aid you would enlist in working with these children. Discuss why -
you chose these people.

2. Read Dunn, L. Exceptional Children in The :cha@ls Special Education in
Transition; 1973, Holt, Rinehart, & Winston.

3. Read Allen and Lelchuck, "A Comprehensive Care Program for Chlldren w1th
Handicaps," National Foundation, Reprint Series.

.- b, Read Wolf & Anderson, The Multiply Handicapped Child, 1969, Ch, 15-An
Integrative Multidiscipline Approach to the Multiply Handicapped Pre School Child.

5. Read Stephens, Beth, Training the Developmentally Young, 1971, John Day.

6. Read Weiks, Chlld;gg in Need of Special Care, Souvenir Press, 1971,

7. Read Cushna & Crocker, 'Three Years is Still Too Late," in .Ohberg,.

Facus on Exceptlonallty, N.Y,, 1973, :

B, View "Towards Tomorrow"

9. Student option.




Case_Stud

Marie

Marie, a seven=year—old girl with cerebral palsy, was recently admitted
to a residential program for multihandicapped children.. .She has received no
education to date. Her family resides in a rural community where they have
been "keeping her in the closet." An only child, Marie is abviously loved
and cared for by her parentg who claim ignorance of any educational oppars

tunities for her.

. Marie has a moderate hearing loss. She is startled by lokd noises.
Her mother indicates that Marie does not make many sounds; she /and her
husband think of themselves as quiet people who often go thrcugh . day
without conversation., In addition Marie was usually alone in her own
room even during meals. : »

Marie moves about the room on the floor,'scooting in a sitting position
with arms extended at each side for support. Marie does not appear to
differentiate the other children in the classroom from obstacles. She
generally remains seated on the floor rocking or waving her arms. VWhen
contacted her activity diminishes but she does not orient herself to the

areéa of contact.
At home she was fed soft foods by spconi Shé is now beginning to

eat finger foods '"when she is in the mood." Toys and other objects placed
.in front .of her are knocked out of the way with lateral swiping movementa.
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Mark is a six~year~old boy who has a severe visual loss and a-mild
hearing loss. For two years he has been attending a day program for.
miltiply handicapped children in a public elementary school. The classroom

teacher strongly suspects brain damage, reporting that Mark becomes easily
istracted during .any activity. He repeatedly 121VEQ his work table and
wandefs abDut the room bltlng his hand..

Mark perceives mavemsnt Qf objects six incheg from his eyes., Receplive
language is useful for practical, familiar activities; 'he responds to simple
commands. He wears binaural hearing aids. Mark is algg able to localize
loud sounds in terms of four spatial coordinates. - EXPTESQIVE language is
poor; he uses single word utterances such as mama, mine and up.

v Dressing, t01let1ng and feeding are handled independently by iaivk but
he must be escorted everywhere outside of thé classroom, and everything must
be either handed to him or placed before him,. If left alone he becomes con-
fused in his orientation and hastens to find something familiar.

Bducational Activities consist mainly of reading and arithmetic
readiness with tactile materials. He is able to solve:form board puzzles
but has difficulty in discriminating shapes without the use of corresponding
Trecesses. .

Mark intéraéts very little with the other multiply handicapped chlldren
in the class. He frequently cries when his mother leaves him at school in
the morning and is unmanageable for about 20 minutes before school-closes

for the day.

B /
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* Johrn, a four-and-a-half year r:)ld boy with Rubella syndrome, was
referred to a Regional Deaf-Blind Center for dlagnogtlc evaluation and
subsequent placement in one of the Region's residential centers for
‘deaf-blind children, The following is a summary of ‘the initial im-
pressions of an intake worker sent to observe John in an institution
for the custodial care of the mentally retarded.

Observation began in the day room of the institution with John seated .
on the floor in a corner facing a South window. There was unstructured
activity going on but John remained relatively oblivious, fluttering his-
fingers before his eyes while gazing at the window., Medical records :
indicated a profound hearlng loss and bilateral aphakia, cataracts
having been removed at age three, n attendant reported never seeing
John with glasses or ampllflcatlon; _

as to ocglude thé llght from the window. Jchn responded by m@v;ng hla

head from side to side, The examiner knelt in front of him and took his

hand, Johnh sustained a clasp of two fingers and gazed into the examiner's

face. John followed the examiner to a a standing position. and the two walked

about the perimeter of the day room. John walked with a hroad-based gait,
~shuffling his feet and extending his free arm to the side w1th elbow bent. .
Al the while John* ‘wvas swinging his head laterally. ) o -

Upon return to the corner the two sat on the floor with:John's back now
to the window,. The cxaminer removed several brightly colored objects from
a box aad placed them befiore John, John did not respond. The examiner
vaved a two=inch rea block in front of John's eyes and he responded with a
gw1pe_ The block ‘was thEﬂ placed on the floor w1th the other materlals Uhlle

palmar grasp_ Eyeg vere mgatly fixed on the box uurlng this time. Dbgects
- too small for a palmar grasp werc left on the flocr. Rings and cylinders -
were hever palpated with"the fingers. ' o
/7

The attendant indicated that John needed helpvwith'feeding but was
. responding well to scheduled toileting and expresses discomfort when wet
or' 50113&. . ' . , .

%
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. 1@; List 6 elues that can be used to asSess how an infant attacks a visual problem
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5,2 Summarize above readings in terms of knowledge gained and inference for practice.

5.3. Review five of the programs listed below:
Behrmann, Polly. Activities for Developing Visual-Perception.
i Academic Therapy Publizations, 1970.
(Instruct ;ional Mabterials Cenber - -Lex. & El;t - # 1c/4611/8l)

H-

Ban Rafeel, Californ

‘Braley, W., Konickl, G. and Leedy, C. es:
A Handbook for Teachers and Parents éE Pr chgal”ch l@;én.g Freenort N Y ‘,m, |
Jducational Activities, Inc., 1968, (Irstru:ticnal Materials Center #BC/lDTE/ET)'

. =Conk, R. end Simms, M. Eerceptu;l aMatarfAct”’t;es for Young Chlldrenﬂ
* Huntington, N.Y.: The Curriculum Research Press, Inc,, lgaﬁ
(Instructional Materiels Center # C‘V/‘Jrll - /C6)
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