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selection of the items for the instrument, the field test of the
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~ on the statistical analysis of teacher responses. Results are
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relatively adequate about the instructional approaches they report
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 ABSTRACT
James Arnold Minor, EdVD Educational Research and Fva]uaf1on
.The Un1ver51ty of South Dakota, 1876
Elementary Versus Special Education Teachers' Perception in
-Handiing Learning, Behavior, and Neurological Problems
~ The purpose of thé fieid survey;was to détermfﬁe if the pereeption
of teachers differed for how they would handle learning, behavior, and;
'neur01ggi¢a1 problems exhibited by children-in school. The qugstians _
were concerned with: (1) differences among elementary teacher groups,
grades one through three; and (2)_differences between elementary teacher
groups, in aggregate, and rescurce learning disabiiity>téachgfs.
An 1nf0rmat1©n-pro;essing/decisianamaking model was used to develop
the instrument. Following fie1datesting, the instrument was reviged and
" five Ttem groups selected for use in the study
| " The 5amp1e cons15ted of 140 teachers w1th 35 teachers per eaEh of
. the f0110w1ng teacﬁer groups: (1) first; (2) second; (3) third; and
(4) resource learning disabi11tyg The-questigﬁnaire was mailed to
teachers. A total of 119 or BS% " completed aﬁd rétUFned the question-
naire. Extensive foT1cQ§up procedures were utilized. |
Two-way fixed eFFeéts MANOVAs were used to analyze the results of
teaéhers"perceptions coneerning: 8(1) how sure teacherjgroups were
regarding the inétructionai-apprdaches they report they would use with
children within each pfob1em aréa§1and (2) how sure teacher groups weré
regarding whether they would request assistance for specia] gervice!if
the.instru;tionaT appraacﬁes were nof relatively successful %ﬁ assisting
the child exh1b4t1ng prob?ems w1th1n each prDb]em area. A .05 alpha

level was selected as' the cr1t1ca1 value for p. No 51gn1f1cant differences

were found. : . " :

; \‘4 | S | : 6 *jé




The results suggested that teacher groups did not quantitatively
differ for questions concerned with iﬁstguctiané1 approaches énd;requests
for assistance for special service within the iéarning, behavior, andi
neurological areas. The conclusions. were discussed in terms of potential

~quaTitative diffe%ences!between teacher groups and quantitative differences
between teacher groups for ruré] VErsus Qrban settings.

This abstract of about 400 WQPdS:iS approved as to form and céntenti

I recommend its publication.

7 7 -5 LS, J
{;ﬁ;ﬂ?%ﬁﬁ'f_ "7fiff:iiif
r. Arlen Gullickson

Professor in charge of
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o/ o o PAGE. 1,

/
| /o ' : thapter 1o - o '
/ S Introduction T
//// - In 1etter cf Ju1y 29, 1974, Dr. Edwin W, Martin, Acting Deputy .
/ _Commise1dner, Bureau of Education for the Handieapped (EEH); nlisted ~

threugh Title VI D funds The program ggal was to tra1n e1ementery5

teachers  so thexiﬂean be more responsive and effett1ve 1n prdv1d1ng

~ educational prdgramming to handicapped. .children in the regu1arw

]

Colleges of Education t° ParthiPate in a ploneer program effort ; o

"c1aeerd9mﬂ The program gda1s-can be categorized ae'effeeting change in. %

e]ementary education” at the f011awing 1eve1s (f) undergraduate

-‘pre—serv1ce;.programe; (2)’ graduate pre eervice programs, and (3)
YHCEFt1fTCat10n requirements. o

 The" undergraduate and graduate pre- service prdgrams were: to focus.

on the deVe1opment of elementary teather skills so- teaehere w111 be

' ab]e td prdvide educatidna] pragramming to handitapped thi]dren 1n

their classroom. These prdgrame 1nvo1ve curriculum since caurees wi11

need to be mddified or epec1a11y designed to train e1ementary"'

teachers. Genera]]y, tra1n1ng will pdtent1a11y involve strategies andr

i

techniquee not on]y | ford teach1ng the hand1capped but also
| accommddating handicapped children with1n the regu]ar c1aesrdom '
Changee in cerification requirements will potentia11y focua on_
itduraes -and/or dn competent1es that e]ementary teachere w111 be
regufred . to -demonstrate FGF-' obta1n1ng and renew1ng teach1ng
‘certificates. | )

16
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PAGE 2

~Some factors that - lead .to the allocation of Title VI D funds
were: (1) 1it1§ation in ‘special education (Cohen and‘EéYoung, 1973);

(2) 1mpetus toward mainstreaming; and (3) as MartTn (1974) stated:”

e there is growing ev1dence that a much larger: group
of . chi1dren, estimates range from 25 to 40% of -all children

will display variations in learning or behavioral styles which
will require specially designed. educationmal programs fgr at
Teast short perinds of schooling.

: If these Factors project future trends 1n educat1an, one expected

- outcome will be that eiemEﬂtary teachers will need-to deve1ap ski11s”

toward educating ch11dren who exh1b1t 1earn1ng and behav10r variations
4

and, u1t1mate1y, handicapped ch11dren 1n thegregu1ar classroom. As

" Martin (1974) indicates:

=l

. too’ many teachers report fee11ng 1nadequate in
dea11ng with these variat1ons, and so feel powerless to teacha
gifted children, minority group’ ch11dren, highly active

children, ete.

Need forﬁtherStUQX

partigﬁpate in’

..too many, te,

The céntraT=issue addressed by Dr. Martin in his 1ettér.(Appendix

IA) was . thatf Colleges of 'Educatian shou'ld_ éonsidér revising their

e1ementary and secondary 4£§e service education pragram at “the
undergraduate and gradii}gf(1ev21u 'ThE’ revision wou1d facus on the

development of teachers ski]is 56 teachers- wil] be able, tn teach

f
chiIdren who exhibit 1eanning and behavior var1ations, and uTtimatETy,
handicapped chi1§pé; 1n the c1assroom Colleges GF Educat1an 5hou1d;ﬂ

revising their pre-serv1ce educaticn pngram bacause

chers repart fee11ng 1nadequate in teaching ch11dren who:

exhibit 1§?rn1ng and behavigrvvarjat1ans in-the classroom.
i

A re{iew of the literature did not produce any objective evidence

to support Dr. Martin's' statément. that elementary -teacﬁeré-feei

17.




teaching? ' : . o

“Statement of the Problem*

PAGE 3

inadequate - in teaching children who exhibit variations in the

classroom. However, studies do indicate that the majority of referrals

QF 'ehi?dren “for 'epeeiaT education and other "ancillary eervieeS“gi

or1g1nate W1th the classroom teacher (Hensen, 1970 -Keogh and Becker

1973; Keogh, Eeeker, Kukic, aﬁd Kukic, 1972; and Keagh Teh1r end;
’ NindegutheBehh= 1974); Further, the greatest percentege of re*Ferre’lsT

roccur - at the kindergarten threugh sixth grade 1eve1 (Nicholson, 1957

Robb1ns, Mercer and Meyers, 1967) .

If Ce11eges of Edueatien are to revise their: pre-eerv1ce teeeher

o tre1n1ng pregram,_the f9110w1ng quest1ens need to be answered: (1) Do
' eTementery teaehere fee1 edequete in teaehing ch71dren whe exh1b1t‘
-Tearning and behavior var1at1ene 1n the classroom?’ (2) How adequate do

e1ementery teaehers feel 1n teaching eh11dren who exhibit 1earn1ng and

behavior veriatiens eempared to spee1e1 edueeticn teachers who are

'purportedly treined to teaeh chderen whe exh1b1t 1earn1ng and
: behav1er veriat1ens? (3) If e1ementary teachere, ee compared with
- special 'edueetien » teachers, do not Fee1 adequate, then what are the

learning end beheV1er var1etiens eTementary teaehers have diff1eu1ty

Ly i g
- Fa

. 1
o L,

The “pureeee» efr this etedy 'wasr.ee erev%deiabjeciive evideneee
“relative ite Dr. Martin's statement that teachers Fee?,inedequate'in ,
teaching. eh;TEFenA who - exhibit veriatiene in the c]eesroem Mere‘
Specifiee11y, the purpose oFJthe study was te determine if e1ementary
teachers, es eampered to special education teeehers, fee1 edequate in e:
.teeching children who exh1b1t ver1at1one 1n the fo]1ow1ng areas: (1)

1eerning, (2) behevier, ,and (3 neure1ogieel, Special’ egueetien ‘

V.

i .
¥ . i
: .

Ea)



PAGE - 4
teachers were used as the eeﬁeerieen greue because they pUreertedTy‘
are trained to teach children who exhibit variations in the cTaeereom;
‘Only first, seeeﬁe; and: third grade teachers were.ineiude&,Eeeeusee
(1) thev Teerning, behevfer,.and neurological variations exhibited by
children and as used in this study were 1ike1y to be exhibited by
chi]dren, gredes ene tﬁrough three; and (2) the majority of referrals
of children to special education and ene111ery services are made by -
fkindergarten through third grade - teachers (Rebbine,. Mercer;, and
Meyers, 1967), Only 1eern1n§ diee5%11ty teachers were included beeeuse
.the 1eern1ng, behav1er, and- neurological probTeme used in th1e etudy .
‘have been reported to be characteristic of eh11dren diegnoeed as
learning diseb]ed or heving 1eern1ng preb]ems (C1emente, 1966
Gearheert 1973 Lerner 19?1 Noveek Beneventure and Merende 1973
NaI]aee and Kauffmen, 1973 Ne113ee and McLough11n, 1975).

‘Twe  measures = of .edeqyeey were used 1in thie etudy The first
measure requested 'teeehers to 1ndieete how sure they were that. the  '
1nstruet10ne1 eppreaeh or technique they- used w1th a child exhibiting-

. a prob]em weu1d be reTetiveTy successful in assisting the child, The}
vseeend meesure requested teaehers to 1nd1eete how sure they were that
‘they weu]d request essietenee for some type of epec1e1 service iF the

inetruetione1 eppreecﬁ or teehnique they. used wae not re1et1ve1y
’ euccesefu] in assisting the eh11d exh1b1t1ng a preblem o

P
a

V-

Questions to be Answered
This study attempted to answer the feITewine hypothesee regerding
" how adequiate teachers fee1 relative to the 1nstruct10ne1 apprgachés or

teehniques they use with a eh11d exh1b1t1ng a speeifie preb]em

19



PAGE . 5

(1) There was no difference among first, second, and third grade

)

‘teachE“s concerning’ how sure they are that the instnuctinna1

apprnaches or techﬁiqués they use will be reTat1ve1y successfu1 in
assisting a child who is exhibiting problems, as identified by. the

Self-Report Needs Survey, in the following areas: (a) learning

'prqb1ems; (b)lbehavibr problems; and (c) neurological problems. -

(2) There was no difference between 'e1ementary teachers, in

'éggregate, and learning disability teachers concern1ng how sure they
- are that the 1nstruct10na1 approaches or techniques they use will be
K reTative1y successfu] in assistfng a chde who is exhibiting’ probTems,

- as 1dent1fied by the Self- Report Needs Survey, in the following areas:’

(a) - 1earning problems; (b) behaviog/problémsi and (c) neurological
problems. | |

The Etbdy - also attempted ’toi answer the following hypotheses

. regarding how sure teachers feel that-they would request'ggsistahCE

for .éome‘,typé of spgcia1fserv1§é if the instructiona1 approaches or

techniques they *dsed were not relatively successful in assisting a

"ch11d exhibi*ing a specific prabTem

(3) ‘There was no difference amoﬁg first, éécqnd, and third grade

teachers relative. to how sure they are that ‘they would request

~assistance for some type of spéqia1 service 1f the instructional

app}aaches. or 'techniqﬂes théy‘useg were not reTativéTj successful in

assist%ng a child ‘who -is exhibifing_prcbiemsi as identified by the

_ Se]f%RepDrt Needs Survey, " 1in the. following areas: (a) TEarning

%rpb1ems§ (b) behavior prab1em5; and (c) neuro?og1ca] p?abiemsé

(4)? There' was no difference between elementary teachers, in _

aggregate, and 1earn1ng d155b111ty teachers. relative to how sure they

- are that they wcu1d Fequest assistance for some type oF specia1

T g0
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service 1F the instructional apprgaches or techniques they used were
" not relatively Successfui in - assisting a chi]d who 15-exhibit1ng

problems, és 1dent1fied by the Self-Report Needs Survey, 1n the
fc110wing areas: (a) learning problems; (b) behaviQ? problems; and (c)

‘neurological probiéms.

* Delimitations j e

i - -

" The probiem 51tuations that were used 1in the instrument deve1aped
for; this" study were selected from the Self- Report Needs Survey
(Flanders, 197?) The SeifiReport Needs Survey consisted of 74 items .
that depict problems that chi]dren exhib1t in school. Teachers were i

requested ta, (1) identify chiidren in the1r ciassronm who exh1b1t

Y-;'each gf the 74 _probTems; and (2) indicate their perceived need for :

. service fér those chi?dren exhibiting prob]ems in thgir classroom,
Based oﬁ % thrée. factor solution (Laﬁue andxFTéﬁdErs, 1973), the
factors were conéépfua]izéd as: (1) 1earning problems; (2) behavigr
probTémsz and (3) neuroTog1:a] prebiems For the 1nstrument deveioped"
for. this. study, ,15 prcb?em situations - were seiected from the
Se1f-Repnrt Needs Survey Five prab1em situatians were se1ected from
each of the three factors. o _ o
This study was a fie]d survey No attempt was made to manipu1ate ,
Eny ‘xvariabies ‘directly such as age, number of years‘ teaching
experiéhce, étc‘ _' |
, Stratified random sampiing was UaEd to se]ect the sample from the
papu]ations of first, second, third, and ‘learning disability teachers
fFurther.~ simple random sampiing ‘was used to assign the samﬁie of
ftéa&hers to one. of = five questionnaires or itemigrcﬁps used ihlﬁhis

" study,

21
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Further research would need to be. conducted to ascertain the
pred1ct1ve v311d1ty and reliability of teacher respanses This would
need “to be done to de*erm1ne if teacher respnnses were représentat1ve

of their 1nteract1&n with ch11dren exhibiting probTems and subseguent

'reFerra] of those ch11dren for spec1a1 service..

7-Defjgjtjpns

~The  following terms were used ‘extensively thrnughouf tﬁis
'VdisSErtaticni The terms. and corresponding definit19ns are hé;ewitﬁw
delineated. | - N |
'Behéviaf: Problems -- qjtem deécriﬁtors identified by the.

. §e1faRepnrti5Néeds Survey anﬁ as modif1ed for “ use in the

1nstrument used in th1s study See Append1x B.

Instructional Approach or Technique --. the activ1t1es,
mater1a?5 or the 1nstruct1ana1 content a teacher wou1d use 1n

assfsting a child 1n overcqm1ng a particu1ar prob?em

Learning Prcb1ems 7—5 1tém :deséripters identified by ‘the
Se]steport Needs Survey and ‘asg madified far use in the

1nstrument used in th1s study. See Appandix B.

==;Specia1’ Servige - (1)- requesting assisténce from:a:schao1'
psycho1og%s£, specfal educatiOn teacher, remediai reading ur
math' speciaTistr} speech therapist nurse, physician, (2)
~mak1ng a referra1 to someone ~you fee1 can assist with the
problem; and (3) mak1ng a referraT for the ch11d to have some

type of testing and/ar eva1uat16n

g

22 .
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Population _ o §
The -population for this study consisted of first, second, and’

PAGE 8

‘ Neureiegiee1 Problems --. item descriptors identified by the
Self-Report Needs Survey.and as ‘modified for use in the

instrument used in this study. See Appendix B.

Preeedqgesjof;the Study

. The purpese for the remainder of this ehepter is to give the

Chapter 111 w111 present the proeedures 1n greeter depth

eth1rd grede teeehers certified and teaching in the state of South

_Dekote during the 1975-76 schooT year. In1t1e11y, tbe'intent wes to

1dentivy the pepu1et1on of e1ementary Teerning diseb11ity teechefs

' certiFied and teeshing in the state of South Dakota.. However this was

not pcssibIe because: (1) special edueetien teechers are not certified

in eetegcrieai areas in the state of South Dakota; and (2) teachers

Vworking with 1eern1ng disap11ity chderen a1so work with exceptionaT

children clagsified in other categorical areas. Cnnsequent1y, the

pepu1et%on of e1ementery 1eern1ng disab111ty teeehers was 1dent1fied

in the state of .Iowa, Aree XII. -Area XII is 1oceted in western Iewe

- and 1nr1udes the fo110w1ng counties: P1ymouth Cherokeer Woodbury,

Ida,( Manona, and Crawford. The names and addresses for 1eern1ng

tdisebi]ity teachers eert1f1ed end teeehing in the state of Iowa, Area

XII, during the 1975 -76 sehoo1 year were ‘obtained from the Direetor of

’ SpeeieT Services For Aree XI1.

23

reeder a genera1 overview of the prosedures used 1n this study
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;pstrument;

The instrument was deveTDped since the 1nve5t1gatar was-unab1e to
1dent1Fy an instrument that could be useg to answer the questians of
this .study. The . problem situations used 1in Vthisiinétrgment Qere
selected from the Self-Report NeedS‘Sufvey (Appéndix_cj; o

The Self-Report Needs survey was déve]opéd by James N. FTandefs
(1973) and consists of .74 items that dep1ct problems that éh%1dren-
éxhibit in%,schooi, The fact@rs (LaRue and F]anders, 1973), baéed on

" the thfee- factor solution, were ccncéﬁtua?ized as: (1) learning
problems; (2) béhgvigr problems; and (3) neurological problems. .

Generally, the instrument devg?ppéd for fhis study Qas designed
to -elicit the following iﬂformatfcn chm teachers‘ (1) izan,
inStructisﬁa1 approach or techn1que they wou]d use. w1th 2 child who

_-was exhibitiﬁg a 5pec1f1¢ problem; (27 how sure the teacher was that V
the instructional apprcach or techn1que would be relatively 5uccessfu1

in ass1sting the child; "and (3) if the instructiona® approach or:

technique was' not re]at1ve1y successful in ass1st1ng the child, how

&
Ty T

sure the teacher was that she would request ass1stance for some type

foF spec1a1 service,

3
b

Field-Test and Survey Procedures - o

Theﬁinstruméﬂt was‘fnitia1]y Fier—fested,with first, secbﬁd,'aﬁd"
thirdz,gfade teacRers - attending summer school at The University of
South Dakota_ during the summer of'197§='Fc11awing fierftestiﬁg,’the
questionnaire was . ma11ed to the samp1e of . teachers randomTy SETEEted

from the population. The quest1onna1re was mailed to teachers because

this aﬁéraach represented the most ecanomiga] method for cenducting

the investigation both from a financial and temporal framework.
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The questionna1re was ma11ed to teachers during October of 1975
Extensive follow-up procedures were used in an attempt to ensure at

1ea§t an 80% response, FQ11§wsup procedures ~ included a F011cw-up

postcard, second questionngire,' and second follow-up postcard.

5

Teachers not respopding after the follow-up procedure was completed

were cgntacted!‘by‘ the ihvestigatar During the phone conversation,

teachers - were questionned regarding their.reasons far not comp1et1ng

[the:_questionna1ref’ If a teacher had m15p1aced the questignnaire but .

was still willing to participate, a new ;uestionnaire was mailed that -

day. A1l teachers who’ comp1eted and returned the quest1cnna1re were

-re1mbursed $lD for thejr part1c1pat1on

"Ahalysisﬁgf;ggsqits

A two%wéy fixed effects mu]tivafﬁate aﬂéiyses of variance were

used to -analyze ﬁhe resu1ts fcr‘ (1) instructionat approaches, and (2)

réferra1 The ‘two factars were Teacher. Groups ‘and Items that comprised:

"each problem area. The problem areas were: (1) 1earn1ng; (2) behav1or;
~ and . (3). neurological. For both instructiana1 approacﬁes;énd referral

- there were 'faur 1nterdependent ‘response measures A,!DS_a1pHa level

was selécted as the critica1 va]ue for "p".-

t

Drgan1zat1nn of the DisSértation v

This . dissertatign is . argan1zed according to the fo11gw1ng-

v’cﬁapters.. Chgpter 11 i$ the review of the 11terature This chapter’“

2 presents research concerning teacher perceptian of pr@biems exhibited

by ch11dren in the c1assream Chapter 11, procedures of the study,

contains: (1) an exp]anat1on of the theorét1haj structure for the

. 1nstrument developed for the study;. (2) thé'réfionéie for ch'1tems

25
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depicting VprabTem ituat1ans were: se1ected from the Se1f Repgrt Needs
Su?vey;_ and (3) the pracedures by which the study was conducted,

Chapter IV 15 the analysis of the data. Chapter V is the Sunmary and

canc1u51ans that includes the discuss1an of the results.

o

Wk
52,
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Chapter II

Review of the L1terature . !

The following rat1cna1e was used to daf1ne the 11térature to be
reviewed in this chapter. The 1nstrument used 1n th1s study required

téachers, , based on  their perceptigns, to 1ndﬂgate. (1) the

iﬁstructiona1= approach or techn1que they, would -use based on a

particu1ar problem that a ch11d 15eexh1b1t1ng, and (2) the 11ké11hgad
that they would refer the child for .special service 1f the

1nstruct1cna1 approach or tééhnigue wéé not re1at1vé1y successful %n.
assisting the ch11d who was exhibiting a specific problem. Thus, the
' teachers are to 1ndicate what they perceive they would do in a
: ﬁérticuTar situation - Since” the information to be gathered in this
study relied sc1e1y on the pércept1on of teachers, the review of’ the
literature focused on information that has been gatheréd From teachers

in the past. ? .  |
One partféuiar research érea that has reifegxon information based |
~cooon teacher perception has been thé identifi:ation of children with
~ potential "problems. ~Several guestidns have been asked concerning the
accuracy of teacher perceptions. First, are the problems 1deﬁtifiedh5n
‘the  basis of teacher percept1on indicative 'Df xfutﬁre 'académic'
- ’\pérfarmance of the ch11d7 And second, are prablems identified on the

basis of teacher perception 1ndicat1ve of the ne&d for some type of

spac1a1 sarv1ce fGr the child?’ _
- It 1s generally recggnized ‘that the majority of referra1shgf
children for special education and other anciﬁ]ary services originate -

=
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- with the classroom teacher (Hansen, ,1970; Keogh and Becker, 1973;

Keogh, et al.,.1972; and Keogh-et al., 1974), N1cha1sen (1967)- studied
the referral ipatterns of SQR Ohio - school districts Seventy-three

percent of aT: referra]s were from kindergarten thraugh twelfth grade

“teachers A breakdown of the referra1s from teachers ind1cated that
-apprax1mate1y 67% were made between kindergarten and third grade; 24%

.between fourth and sixth grade; 6% between seventh and ninth grade; 2%

between tenth and twelfth grade; -and 1Y% by special teachers. All
referrals made in the Unified School Distrfct of R1VEr51d§, California
during one school year were studied by Robbins et al. (1967). Ninety
percenr of 1,231 referrals originated from the school district. Of the
referrals originating from the school district, 66% were referrals
from teacher anﬁ princ1p§1'teams where the teacher initially referred

the child to_the'princibai, In both studies, the greatest percentage

" of réferrals occurred at the kindergarten through sixth gradé Tevel.
Classroom teachers constitute the major-soﬁrce for referrals for '

séhildren who exhibit ‘prob1ems in the classroom. Given that teachers

» constltute the major referra1 source, are the prab?e 15 . 1dént1f1ed by;

\
j,teachers 1nd1cat1ve of future arademic perfgrmance and the need for

speéia? educaticn service? Studies cancerned w1th the predictive

'va11dity of teacher percepti@n have demonstrated (1) that problems
identified by teachers are indicative of future academic perfnrmange,!i
~and-- (2) that prcb1ems identified by teachers are ind1cat1ve of the
-neéd for some type of 5pec131 education service. Cowgill, Friedland,
'and. Shapiro (1973) attempted to determine if learning disabilfties
éauid be predicted Frcm anécdéta1. reports written. by kindergartEﬁ"

teachers. Judges‘rated the aﬁecdotalvreparts regérd!ng 37 children who 7 

were "normal” and 37 children who had been certified as having a’

98
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~learning disability. Judges were not aware if- they were rating

learning disability or "normal" stddents. Judges rated the anecdotal
reportson the basis of whether or not a particular trait. was present;

and secondly, if a particular trait was- present, the degree to which

_the trait .was present. Beeed on the anecdotal reports, it was found

that. 1eern1ng dieab111ty ehderen had more 'Teerning disability
chereter1st1rs than normeg" children. Further, the degree to which
t(aite were present in learning dieebi11ty children wes greeter than

"normal" eh11dren The authors conc1ude thet the teacher s genere]

'idpression about a child can be predictive of 1earn1ﬁg disabilities.

Further, 1eern1ng diseb111t1ee can be predicted by specific tre1tsvﬂ

. Ferinden and - Jeeobson (197@) asked k1ndergerten teachers to
identify those ch11dren ‘they believed to be h1gh risk in terms of
deve1op1ng learning problems at the first grade level. Teachers were
ndt) given any epeeitic'eriterie by,phich to judge*highétisk. Rather,
teachers were” requested to use their subjective judgment for high
r1ek During first grade, thpee children suspected to deve1dp 1eern1ng
prob]eme were eubsequent]y tested The 1netrumente used were.: (1) dee
Range Achievement Teet (E) Evanston Ea§1y Identificetipa See]e, (3)
Bender Gestalt Visual Motor Teet* and (4) Metr0p011teni Reading
Readiness Test ‘Fprm R. In an attempt to coritrol for the expecteney‘T
effect, firet grede teechera were not 1ntdrmed about those chi]dren
who had been 1dent1t1ed by k1ndergerten teechere as high risk in terms
of. deve1dp1ng Tearning prdeems at the f1rst grede Tevel." The
subjective e'judgments df kindergdrten -teeehersi as compared - to
etendardfzed © test 1nfeehat10n, was 80% effective in’ predteting

potentieI learning problems at the First grede Tevel.

29
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While | the above two studies ~employed the use of teacher
perception based on subjective judgments, other studies have used some
type of teacher rating form where teacheré rate their.pérgéptioﬁ.
Sgrwer, Shapifa, and Shapiro (1972) had kiﬁdergarten teachers réte
children in their classroom using a list of behavioral desér{ﬁtcrs!
Using a 3-point sca1e,;té§cﬁers rated the extent to which each child
exhibited each behgvior; "Children Vwefe Subsequently jdentified as
having Tlearning problems based -on teacher ratings énd-diagnostic

evaluation. Teacher ratings were found to be more consistently related

- to first grade achievement than standardized measures th. are

bel{eved to be predictive of learning disability problems. Feshbach, .

_Adelman, and Fuller (1974). also found that “ratings " made by

kindergarten teachers afe just asppredictive of first grade reading

achievement as a péychcmetric battery designed to-preaict reading

‘ achievement. Keogh and Smith (1970) compared reading.readiness ratings;
" made by kindergarten teachers with Behder Gestalt protocols. The
+ Bender Gestalt is a visuo-motor test aimed at 1dehtify1ng children who

'~hayé or will experience learning problems. Teachers rated students on

av:5:poinf scale. A _rating of one indicated a total lack of reading

ability and five indicated ready to begin reading now. Sbecific

~criteria  for teachers td-jadge reading readiness were not delineated.

Aitﬁough the Bender was more accurate in identifying high potential

children, Qé%i of . those children rated as_hévﬁng either high or Tow®

potential by teachers achieved in the predicted directfon from first

~ through fifth grade. The authors indicate that 1t was urilikely that

_teacher expecténgy accounted for the resu?ts! since children were

taught . by differant teachers in different classrooms.during first

through fiftﬁ gtadé.

30



Haring and Ridgway (1967) confirmed the role of the classroom

“teacher in early identification of children with iaarning_disabi11ty
problems. When prdvidadi with a structured guide to obaarvatinn,,

kindérgartan teachers ara able to accurately 1dent1fy handicapped :

children. Third thrdugh sixth grade teacher ratings were compared for
potential 1learning diaab111ty and ‘normal" children by Bryan and
McGrady (1972). Taachars usad tha Pupi] Behavior Rating Scale to rate
children. Taachars cans1stant1y rated the behav1dr of "normal"
children as baing more adequate than potantia] 1earn1ng disability

chi]dran
Dthar stud1as have been concerned with the pradidt1va va11d1ty of

teacher perception in {identifying children who ‘exhibit bahavior7:
problems in the classroom. Maes (1966) compared tha\ratinga of fourth'

through sixth grade teachers niah'standandizad test information that

had beer shdwn to d1ffarant1ata between emotionally d1sturbad and

"normal” children. ‘The decreasing order in which the variables °

taachar r ’ intaT1iganca, arithmat1c, and aa1f =concept with the

1ast twa variab?as cantr1but1ng nag]1g1b1y Na153n (1971) classified

' ch11dran5 canduct aa disturbad or "normal" basad oni teacher ratings

Taachars rated chi]dran on two factors of tha Devereaux Child Eahavidr

Rating Sca1a Ch11dran were. aubdaquantTy obsarvad in the.classroom

satting Ch11dran ratad as disturbed by teachers engaged.in more

_ : daviant bahaV1nr and Tess task driantad behavior than subjaata ratad

as noﬁma1 Bullock and Brown (1972) had taa:hars of amdtidna11u

'distdnbad_.chiidran' 11st behavior problems exhibited by chiTtiren 1n

their _c1aa;nnomi Taachera ‘then completed the Behavioral Dimensions

Rating Saaia for each child in fha class. Factor aﬁa]ysis dthha\acaia

31
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predicted aﬁ{:3h11d being. c1ass1f1ad as emotiorially disturbad were:
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showed‘ high correspondence between the catégories of - the Behavioral
Dimensions Rating Scale and behaviors perceived.by teachers. Bullock
and Br&WnL(IQ?E)’conﬁ1ude that the%r findings sqbstantiate theﬁabi?ity
of teachers tq{ observe and Jjudge effectively thé behavior pat;erns
exhibited by children with whom they deal. |

Iqwsummary, résearch in the area of the use of teacher perception
for identification of children with probﬁems has- shown: (1) pfobTemé “‘
identified on the basis of teacher perception tend to be indicative of =
Future academic perFormanEe of- the child; and (2). probTéms identified
on the basis of teacher perception tend to be 1nd1cat1ve of the need
for  some type of special eﬁucatinn service. Further, teacher
percept%én concerning identification of children with problems tends
to be  predictive of* Future academic perFDrmance or the need for
special education service in instances where: (1) teacher pePCEDtioﬁ
1s based on subjective judgment a10ne, and (2) teacher perception is
based on some type aF rating scaTe In Dther‘wards, 1nfarmat10n
gathered from teachers in this particu1ar area has tended to be usefu]i_

in predicting psycho?cgica1 and educat1ona1 behaviors (Proger, 1973)
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« Chapter III
Procedures

This _chapter presents the procedures used in conducting the
investigation. 'The !first séction is  concerned with the theory éhd

rationale used to-deve1oﬁ the questionnaire. Section two describes how

- the ftems for the questionnaire were selected. Section three describes

the procedures for field-testing of the questionnaire that inciuded:
(1) definition of the field-test population and selection of the
sample; (2) procedure for field-testing of the questionnaire; and (3)
analysis of field-test results and subsequent selection of the item

groups -to be "used 1in the final questionnaire. The fourth section

describes: (1) definition of the population - and selection of the

" sample; and (2) procedures used for this investigation,

Theory and Rationale of ‘the Survey Instrument
This section presents the decisian!making/ihformafiéngprocessiﬁg

model (Boneau, 1974) ﬁhat;yas used to develop the- instrumient for this

‘study. This model was chosen because it represented a method by which

the questiaﬁé of the study could be answered. This was the singu?ar'r

: justifigation for selecting the decis1§n§mak1ngiinforméticn—progess1ng'

made1,'.Ccnsquent1y, the investigator neither reviewed nor evaiugtéd_

other theoretical formulations that could potentially be used for-

ean:eptuajizing the_instrument developed FD? this sfudy.
[IﬁJan'é;title by Boneau (1974), cogh1t1ye'behavierismgis restated

within a decisjonﬁmakinQ/infgrmationﬁprgcessing framework. The theory
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is based on two assumptions: (1) that through extended interaction

with the anvironmant the individual 1ntarna11zas information about

the . external world; and (2) that the 1nterna11zed information becomes

... Structured into an ‘internal. model of tha environment hereafter

referred to as ‘the IME. The IME consists of three dimensions:
situation,, -action, and’ outcome. These three internalized dimensions

have corresponding “external components of situation, actién, and

outcome that roughly corraspond to stimulus, response, ‘and -

reinforcement in the external world. The internal situation for the
classroom teacher consists of information that has been internalized

about external situations or stimuli. LSome of the external stimu?i for

teachers concarning studants are: race, sex, phyaica] characteristics

and attractiveness, achievement and test parfarmanca handwriting

naatnass, spaach characteriatics, and learning and behav1ar probTams

The 1internal action dimansian for the c1assroom teaahar cunsists oF:

_1ntern311zad 1nformat19n about = external actions or responses the

teacher has made 1in the past. Internalized information regarding

- potential 'responses includes instructional approaches .or techniques:

uaa;=§(3) has read about; or (4) generally has within her raspanaa
repertoire. The internal outcome dimansian for the classroom teacher
cons1sts of internalized 1nformatian concerning the 11ke11hocd that a
particular action w111 prodUCa a change in a spacif1c situat1an An
examp1a at th1s point will be useful.

-Supposa a teachar observes that a first grada ch11d has

d1ff1cu1ty with tracing forms, cutting out forms, and manuscript

writing., This raprasants the .axtegna1 situatian=d1mensiana-0n the

34

the teacher has: ' (1) ‘used in the past;" (2) observed other teachers

W}

“basis of the teacher’s experfence with other children who had similar
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difficulties, :the :teache% decides .thag the c¢hild has aﬁ EyEehaﬁd
coordination problem. In this instance, the -teacher has observed °
something about the external world, i.e., the difficulty the child was
experiehcihg wﬁth varijous académicvtasks Informatﬂcn observed in the
external woer in turn is Eompared with internalized 1nformat1on based
~on - the past experience Df the teacher. From past exper1ence, the
teacher identifies the prab1em the child is experiencing as 51m1iar to
eye-hand coordination problems for other children she has taught.
Since: (1) other ch11dren,th had difficulty tracing and cuttihg out
forms and maﬂussript writing had eye-hand coordination oroblems
(interna’ situation); ~and (2)° this.present child is exhibiting the
same type of problem (external situation); then (3) this present child
also has eye-hand coafdination problems. The decision that the present
child has an éye;haﬁd coordinatiop problem is based on a comparison of
, informaf%on from the external world w%th intérnéTized information
- based on past experience. Since _the information ffam fge external
- world is not discriminate?y differentxffom internéTiied'informatianf a
decision is made re]ative to the child hav1ng an eye -hand cocrd1nat1on
prongm. From past. experience the teacher identifies three potential
teaching astions that can be used with the child who has an eyg—hand
coordination prchem. This _reﬁresents the- interna?ized' action
dimension and 1s based on actions'that may have. been taken in the
past!: Baéed on infbrmatioh géined by performihg three actions in the
'paSt Tthe teacher knows "thét- (1) teaching ac%ion one has been
relatively - successful with f1ve of nine fh11dreni (2) teaching action
| two hés been _re]ativeiy SUCﬁéssfu1 w1th thrée Qf nine ch11dren -and

L'_(?) teaching action: threa has been re]utiva?y successful with one- nf

nine children. This rapresents the 1nterna1 outcome dimension and 15

35
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‘Bonegu (1974) states that it is convenient "to view outcomes as
: changes in situation correlated with or contingent on actions,

although lack of change in situat1an following an action is ho 1555 an

i

“outcome" (p. 300): In other words, the teacher .will choose an action
that has a high subjective prabab111ty of producing a change in the
situatian The teacher might choose teaching action one since, in the
past, it has been relatively more successful in ass1st1ng chderen

with eye-hand coardination prob?ems e ® 3

The basis of the theory (Eaneau, 1974) is:

+ . the 1individual 1nterna1izes, that is, extracts
1anrmation about the outside world and .about his relationship
to that world and constructs an internal analogue of critica
portions of that information. This information can be about
external situations 1n which the organism has found {tself,
actions | that the organism . has performed, and outcomes
correlated with actions or situations. What. the organism
learns and what internalized is information about when,
where, "and how outcomes are available. For outcomes that the
organism has experienced, the 1internal  model of the
environment contains {nformation about the actifons that
produce these outcomes and under what conditions. (p. 300) :

The internalized model of the environment represented a useful

relative to actions takgn 1n the classroam. Within the teacher's IME.

1s a series of potentiaT actions that can be taken wheh a problem

s1tuat10n arises. Given that a problem situation exists, the teacher

w111 initiate those actions that can pntentia11y efFEEt a change 1ﬂ;
| the prab1em the ch11d is exhibiting, Assuming that the actions a

teacher .inftiates do nat effect a positive change in the prcb]em_

51tuat1an; the teacher ~ may continue to 1n1tiate further actian that

may 1nc1ude referr1ng the child for evaluation or same type of specia1

, service The purpose Df referraT For evaluation or-some type of '

3 6 e L , ,,;,,,;;,,-r,,,(_ Rt
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special service may be for placemunt in a special education class or .

to provide the'teecher with additional ectiage}thet are currently not

F

The IME was used to develop the instrument’ for this study. The

- instrument was designed to assess how adequate teachers feel in

'teechiﬁg .children who exhibit problems in the classroom, The -

instrument included the internalized dimension of situation, action,
and outcomei The remainder of this section will present the rationale
for the . instrument used 1in this investigation using the fME as the
model. ~ : < .

The situation was deseribed by presenting the teacher with a
problem. ggesed,on the prob1eh situation, the teacher was requested to
descr%be an eeticn, i.e., an instructional epproach oﬁ'yechﬁique ehe
would use for the particular prqb1eh.situetien_ For exeﬁp?e:

Briefly describe the first 1nstructional approach or

technique you would use with a child who has difFicuTty with
eye-hand coard1netion tases : '

The situatfon, in this example, is that the child has d1ff1cg1ty with
eye-hand coerdination teeks The action-is the first 1n5truct1one1

approach or techﬂique the teachee would use with the ch11d The}
outcnme was determined by asking the teecher to 1ndieate how sure. she

was that the action she would use in the situation wau]d be re1at1ve1y

successfu1 in ees1st1ng the child. For example:

For the instructional approach or technique. you wrote,
indicate how sure you are that it will be relatively
successful 1n assisting the ch11d who has difficulty with
eye-hand ceordinat1on tasks ) '

01~ 10& 11 ED% 21-30%___ 31-40%_ 41 50% _
___51-60%_ §1i7D% _71-80%_.  81- 90% 91 IDD%

Basically, the outcome question asked the teacher to assfgn a
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4 T =
¥ o

subjectivev probability to .the outcome of the action taken. That is,

how sure is the teacher that the action taken will produce an:dﬁtcame

that ‘results in a change in the situation. IT the teacher checkéd the =

71 80% respgnse, the fa11ow1ng statement could be made: the teacher is

71-80% sure that the action she has taken will be relatively

successful in assisting a child with an eye-hand coordination problem.

To this point the following has been delineated: (1) that the IME

"consists of internalized information aboutAsituations, actions, and

3

outcomes 1in the external wor]d; and (2) that the framework for thé

instrument ccpsists of three dimensions that are situation, action,

. and -outcome. However, and Boneau (1974) indicates, the IME depends on

the external world but is not necessarily a veridical representation -

of the external world. The IME may not neceésér11y be a veridical

reﬁresentatﬁoh of the external world for a number: of reasons,

Continuing with “the iexamp1ei'of the situation where a child has an
eyeéhand coordiﬁét1oﬁ‘ prabTem, the teacher may not have had the'
‘:opportunity to practice actions and experience the outcomes associated

with potent1a1 changes 1n the 51tuat1@n On the other hand, the
teacher may have had experience w1th the prob1em situatian Hawever,

actions practiced in the past may not produce the same ouytcome and

corresponding change in the situation as in the past. This can occur

when the action is inappropriate or when the action 15 1mp1émented:

incorrectly. Further, the teacher may fail tc ggrrect1y assess the

¢

situation. Thus, by {ncorrectly {dehtifyihg the situation, actions
‘taken may 11keTy be incorrect. ' _ L I
' In order to. 1ncerperate the Iack of one- ts-one correspendence:

between the < IME and externa? world, - the following question was

1nc1uded 1n the 1nst.ument
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‘ If the 1nstruct1ana1 approach or technique you wrote did-
not seem to be relatively successful in assisting the child,
indicate how sure you are that you wau1d request assistance
for some type of spec1a1 service? _

__01-10%__11-20%__21-30%__ 31-40%__41-50%

___51-60%__.61-70%__71-80%__ 81-90%_ 91-100%

P

Cantinu1ng with the example, the: teacher previously 1nq1cated that her
subject1ye probabT11ty estimate that the action wau1d be successful in

changing the situation was 71-80%. Hewever, the above questign assumes

of . 5uccessFu11y changing the situation was 0%. In the abave questicns

the teacher ‘is requested to méke“another~ subject1Ve prabab111tyv

estimate, The teacher 1is requested to indicate the prnbab11ity that

her next” act1gn w111 be to request assistance for some type of- spec1a1
serV1ce in order to change the” situation

" The framework for the instrument, based on the model of the IME,

is now‘ compJeté and will be presented in tgta1iAF1rst, the situatién‘

" was specified. g

Br1ef1yijdescr1be the - first ;1n§t}uct1ena1 approach ork

technique you would use with a ch11d who has difficulty with
i eye-hand coordination tasks. K

;1‘

* The teacher. then specifies the action tqzbe taken. The teacher was -
then asked to indicate the probability that the action she would take _

will be relatively successful in chéngihg the Siﬁuatiﬂhg
For the {nstructidnaTK approach or technique you wrote,
JAndicate how sure  you are that 1t wiil be- relatively -
successful 1h assisting the ch11d who has d1ff1cu1ty with
eye- hand coardination tasks?

01~ 1@% _11-20%__ 21- 30% __ 31-40%__ 41 50%
51 60%___ | 61 70%___71-80%__ Sl 90%__ ¢ 91 -100% -
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~ The . teacher then dindicates how sure she is that the action she would

take in the situation will be relatively successful in préducfhg an

autcame that will result in a corrssponding chsnge in the situation.

Assuming that the tsasher s action was not rs1at1ve1y successful, the

teacher was then asked to indicate how sure she was that the nsxtu

action will - be referral for. assistance. for some type of spacial
service. | :

If the Instructional approach or techhiqus you wrote did

not seem to be relatively successful in assisting the child,

indicate how sure -you are that you would. requsst assistance
for some type of special servics? ) .

»___01-10%_"' 11~ 20% 21 30% 31- 40% _41- 50%
7J‘51 =60%____61-70%__ 71 -80%__ __81-90% _ 91- IDO%
The teacher was then requested to brisf1y describe a second third

and fourth actiqn she would use for ths sams situation In each act%cnﬂ‘

dsscribsdr the  same ssqusnce for questions was as in ths sxamp1e fcr

-

the first action. Howsver ths second action assumed ths first action
wss re1at1vs1y unsuccsssfui The third actian sssumsd ths second andi
first act1ens were unsuccessful.  The fourth action assumed a11'
prsvisus actigns were re1at1VE1y unsuscsssfuT

This procedure assumes that teachers process information based on

outcomes as changes in ‘sjtuation correlated with or contingent on

actions. Fgrthsr,ﬁ the decision ts_ fsfes shi?dksn for some type of

special service is related to outcome. Given that the action a teacher

" takes does not produce an outcome wiih'a corrsspoﬁaiﬁgzéhange;in the.

situatian, tﬁsn‘ a rsferra1 for special service may 11ke1y 1ncreass

) This s nhot to say, however, that teacher decisjons to refer a child

'fer spe;ia] services 1s not related to thesnumbsr of times a child

“exhibits a prob1em or the amcuns of .time a child exhibits a;prsbIém.

40
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The number of actions a’:teache} “implements in a classroom with a .

QpartiéuTér child is probabTy:éorrETaEed-pq the number and/or -amount of

time a child exhibits a problem.

V SEFV1€E and five be1ng h1gh need for service

"The 1tems for t@e 1nstrument uséd 1in this study were selected

from .the  Self-Report Needs Survey (SRNS) 'developed by James N.

"F1a§dérs “(1973) 1n South Dakota. The SRNS was developed to assist the

' SectTon for Exceptional Children w1th1n the D1vﬁs1on of Elementary and

Secondary Education and. 10231 educatﬂuna1 agencies in determ1n1ngﬁ

;pr1cr1ties for the deve]opment Df serv1ces Far éxceptionaT children,

| The SRNS ;ncTudes 74 - item descriptors chcsen on the bas1s of 3

content va11d1ty, i.e., as represent1ng prob]ems that children. exhibit

~in the - classroom. The 74 items iwere categqr1zed acccrding’to the

o oa

-following areas: -language (speech and hearing); reading;'ar1fhmépic§ |

writing; - motor; II. (intellectual skills); and behaviéraii-jhe SRNS®

requeSted ‘ihe ’teéchéé to indiéate; h(l) how maﬁyfcﬁ51dren'1n the

-~ a child or ch11dren ‘the teacher was to rate her peﬁce1ved need for

vspec131 educatTOn or anc111ary services with a one being 1cw necd for :

The Factors for thé SRNS based on a three Factor scTut1an were

conceptualized _as: (1) 19arn1ng probTems, (2) behavior prob1ems, and

" (3) neurological prob1emsr The factor “analytic structurg was

essentia11y rep11:ated (LaRue and F1anders. 1973). Based on two

diffarent sump]es drawn from Lha population of srhoul districts 1in the - °
state of South Dakota. there was 65.2%, 66. 7% and 50% agreement for

the ciui\gfing of 1tems on the 1earn1ng, bEhEV10r and neuraTog1:a1

4
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-factor, respectively. Thé rei%aﬁfTity for the SRNS was not reported,
Eight items were se1ected from each of the three factors. The-
éight 1téms seTected fram each factar were those that had the h1ghest?

Fagter 103d1ngs These 1tems quantitat1ve1y represented prab]ems for =

anc111ary or specTai educat1an service. Thus, the 24 1téms se1ected
xfar - the 1n5trument used in ‘this study represented (1) ) problems that
ch11dren exh1b1ted in the classroom; and (2) problems fbr-which
teachers reported a need for. assistaﬁce These {tems were also

selected because they represented prab]ems that have been repcrted to
_be characterist1c of ch11dren with 1earn1ng disab11ities or- Tearning
problems (C1ement* . 1966; Gearheart 1973; Lerner, 1971; Navacg,
Bonavéhtura,’ and Merenda, 1973; Wallace and Kauffman, 1973; Wallace
and McLoughlin, 1975).

; Simple -fandom sampling was used to assién.one item-fram each of.
the::thrée fac%grsﬁtaxan item group! An item group consisted of three
items "with one item from each factor: (1) learning; (é) Béhavicﬁ; and
(3)"5eura1ogica1i A tq;a1'of,eightritem groups were farﬁed. The item
gféups,“were as follows with the- learning 1item designated by L,
. behavior 1tem by B, and neuro1egic31 1tem by N. |

(1) Item Group 1:
(a) L -- does not kngw number facts apprepriate to grade |
Tevel and-ability ~
Ebg B -~ sits and plays alone much of the time
N cannot name alphabet (lower case)
-, (2) Item Group 2:
Eb; L == Tow vocabu]ary sk11]s . .

B -- throws temper tantrums .
(c) N -- cannot balance on a beam or. other gym equipment
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A-(B) Item Group 3:

i } L -- cannot work story or theught prpb1ems
b) B -~ very shy and timid -- friendless

_(c) N -- cannot name alphabet (capita1s)
(4) Item Grpup 4:
B fE ; L' -- does not pronounce words correctly
-. > . (b)y B -- pushes; hits, or pinches others
~ (c) N -- has shuFFTing gait '
(5) Item Group 5:

(a) L -- does not express ideas well in written Fprm
ib B -- destroys other's property

N -- has tremors o
(6) Item Group 6:

(a) L -- cannot attack arithmetic prob]ems 1ogic311y

(b) B -- 1ies or steals
(c) N -- cannot hear words-with same beginning sounds

(7) Item Group 7:

cannot tell storfes in sequence

(a) L --

(b) B -- 1s afraid of specific things- 7

(c) N -~ seems to "black out" duringw:classtime .
~'(8) Item Group 8 '

(a) L. == poor use of grammar and syntax
; B -- is worried, apprehensive, unsure of self
N -= has eeizures

M
U'

The deeisipn_ to se1eet 24 and 5ubsequent1y Ferm 1tem groups was

" based. on the fGTIQwingv retipnele First— this study wes a field
-eprvey ~The - quest1pnne1re weu]d be ma11ed tp teechers fpr the1r;_ o

=ve1untary completion end return Cpns1der1ng ‘the format For the

1nstrument, as prev1pu51y discussed in “Theory end Ratipna1e for the
Instrdment—" t1me to :pmp1ete the queetiennaire was important. With
one 1tem group cpmpr151ng queetipnnaire. the questipnneire was six 2
pages.. Each was 88 1ines in length. Seepnd. teachers were given the
opportunity to re and to’pne'prpb1em from the 1eerning; behavior, and

neurological - areas. Thus, for statistical purposes, the same teachers
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wi;hin each group would " be compared for ‘each of the three pfob?em
areas.

F1er test of the Instrument

The Hurpﬂse for field- test1ng the questionna1re was to: (1)
determ1ne the- averagé amount of time to comp1ete the questionnaire;
(2) minimize any problems éﬂcauntered with the instructions or in
_ requnding - to thexitEms; and (3) select five"gf'the eight item groups

T

for use in this study.

Paruiat1on The Fier-te:L popu1at10n consisted of first, second,
fand third grade teachers enrolled at the University of South Dakota, -

School of Education during the 1975 summer term. Only those teachers'
‘who had féught.first, second, or third grade during the 1974—75 schoo]
yearxwere;imciuqed in the sampie-ﬁecause the Qopuiatinn fbrithis study
‘would e 1dramn from téachers whov we;e Cerémtiy teaching First, |
secsnd; or third gﬁade! Learning disability teéchers were not inciuded
because the purpose of thé iﬁveStibatioa wils _tp.-defermine if
xdifferemqgs -exist ‘between first ‘through third gﬁade'teachers, 1n
aggregate, and learning diéab§1ity!t23:hers. | : ,

" The. field-test population was identified by distfi?dtiﬁg a class
roster form for the students to complete during the first week of
ciéssﬁ 'Fo?foming return ‘oF the form, the=popu1at%omiwas;1dént1fied.'
The population éonsisted of 24 téachers with 8 teaéhers:mer eatm'of
;the following - gruups (1) First grade teachers; (2) sec@nd grade:,
teachers; and (3) third grade teachers Because of tne 11mited number.v
of teachers, the sample was the papu1at1@n » | .

Procedures. One week prior to the beginning of the summer term:

facu?ty members in the School of Educat1on received a memorandum from

s ' 5
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the Dean of the School :of, Educetien eniietingivtheir support in

'iﬂentifying the population for the 1nveetigater “The same faculty

membere subeequemt?y reeeived a memorandum Frem the. 1nveet1gatur end

_the e1eee roster forms. The memorendem from the 1nvest1getor requested

week of c1eee The class roster form. requested students te provide the

EFaeu1ty membere to d1str1bute the e1ess roeter forms. during the first )

fo11ow1ng 1nformet1en (1) name, (2) eummer eddrese, city, etete end '

phone number; (3 grede 1eve1 taught during the 1974-75 schoeT year,

Jif =epp1ieab1e; erd (4) c1eee schedule. Upon eomp1etiem -and return of

'the class roster form, the f1e1d test pepu1ation was’ 1dentif1ed The

1nvestigator then met with -each Facu1ty member concerning studentss

from their class who were_ee]eeted For'the,eemple. During;thie-meeting

the eureeee of the study -and Fie1datestihg was exp?eihed.“Atéthe close

distr1bute to students in their class who were ehosen to pertieipete

dur1ng the field-test pheee ‘The ‘information explained: (1) they hed-‘
§ been choeen to perticipate in the -study: (2) the general nature of the’

'tudy; end {3) time and place for field-testing. A1l teachers were

contacted .the evening prior to fie1dstest1hg as a reminder for their

- partieipatien o . R , :
A1l teachers participated an; the field-test sessions at their

_eF the meet1ng, each faeu1ty member was given 1nfermetien to ;~

convenience. Upon ente?ihg‘ the room, the teacher wee'greeted;by-the1A

“investigator and given a manila envelope that contained: (a) a letter

instructions(Appendix E) for completing the questionnaire; and (c) the

the teachers. The eniy verbal 1gstructions given to each teacher was

45

. from  the investigator and  his  advisor(Appendix D); - (b)
: eueetionneire(Appehdix F) to which they;had beem'eendem1y assigned.
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to read the enclosed letter and then proceed to the inetructiqne and .
questionnaire. The letter exp1eined; (1) the general purpose of the
study; -(2) upon completion of the questionnaire the teacher should

raise her hahd so the monitor could record the amount of time taken to

-respond to the quéetibns; and (3) to then retern to those portions of

the instructions and questionnaire that seemed "unclear" and briefly
A clock, eveiTabTe in the room, was -used to record the amount of .
time to complete the questionnaire Timing began with the reeding of

the letter end terminated when the teacher raised her hand. After the

fteeeher reieed her hand, she then returned end; expTa1ned those

portions of the questionnaire that eeemed'unGTeak,'N0*verbe1 exchenge

-fﬁbetWeen "the inveetigatnr and teacher was perm1tted until the teacher

had returned the cnmpTeted questionnaire

: Ana]ysj;7ng;f§heLBeeq1;e The total sample of 24 fema1e teachers

pertiefpeted in  the Fierﬁtest seesione~ See Appendix G fer’teaehen!

~responses. The mean time te ~complete the questiennaire was 40.54

minutes. This t1me repreeented total time to read the 1etter,

1nstructicne, and Feepend to the questiennaire Time to read the

‘}'1etter was included because teachers participeting in this study would

- -also receive a Tetter of approximate1y the same 1ength

Several prebTeme were enccuntered by teachene repending to the
queetienneire Regerding Item Grﬁup 7, two teachers eommented that h

they did not know what SEEMS TO: "ELACK out" DURING CLASSTIME ‘meant.

:ConeequentTy, the wording fer this item was extended to reed

Erief1y describe the. first 1n5truct19na1 g?roach or
technique  you would use with-a child who seems to "black out"
during classtime. For example: the child has-a blank stare on

~ his face during which time he appeers to be unaware of what 15'
heppening around him.-
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Regarding Item Group 6, one teacher commented that she was not certain

if (CANNOT HEAR WORDS WITH THE SAME BEGINNING SOUNDS meant: (1) the
child simply could not Hear; .or (2) that the child cou1dinot‘h§ar_ _

words with the sémE‘beginniEg sounds. Gcnsequentjy,‘the WDrding.For'

this item was revised to read:

z

Briefly descr1be the first 1nstruct10n31 apprﬂach or

technique you would use with a child who cannot identify words
with the same beg1nn1ng sound when the words are read -aloud to
the child. :

A review- %f the 1nstructiona1 apprﬂaches or techn1ques wr1tten by the
teachers indicated that 27 out of 288 instructional apprﬂaches or
techniques were actually referral to special ser91cer responses.

Consequently, - an instructional approach or technique was defined as

the activities, materials or the instructional content yduewou1d use
in assisting a child in overcoming a'ﬁarti¢u1af problem. Further, it
" was spécified that an - 1nstruct10na1 approach or techn1que does noth
include: requeating ass1stance for special servi:e or making a referraT;
for assistance or testing/evaluation.

"~ In order to make the teacher respunse set exp11c1t the fo11aw1ng

statement was 1nc1uded 1n the 1nstruct10ns! "answer each question
based on the grade and age df éhdereﬁ you-currentTy;teaéh"
The 1n5tructians were appropr1ate1y rev1sed and are in Appendix

H. Any changes or add1t1nns appear in ﬁap1ta1e1etters

The third purpose for field- testing the questiunna1re was tc'
- select five item groups :that werg not statistically different. The

reason for selectirg five 1tem groups that did -nqt differ

significantly was to equate ftem groups in terms of their level of

difficulty. The SPSSH (Nie, Hull, Jenkins, Steinbrenner, and Bent,

1975). was used té-;determihe )wﬁich' 1tem groups were statistically.
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equivaient The fdur dependent percentege measures (veriebies) were -

how sure teechers felt abdut the fdur inetructidnei epprdachee or
techniques they indideted,.they would use with_ehiidren exhibiting
prpbieme in ihe e?aeerODm.fAn eight iten grodp discrininent eneiyeis=;
with teachers, ~gnedes one thrdugh three, within endupe lyieided

significance fdr the first two discriminant functions. The level df'

‘ eignifieenee, was .001 and_ .027 for the first end'eeednd Fundtidn,

reepeetiveiy The reeuite ere presented in TebTe . After examinetion

of the: etanderdieed discriminant Funetidn ceeffieiente in Tebie 2 and

item group. means in Table 3, the following five item groups were

. selected: (1) Item Group 1; (2) Item Group 2; (3) Item Group 4; (4)
Item. Group 6; and (5) Item Grdup'7;,Dieeniminent analysis was again

_ Eppiied The results for the test of the diseriminant Funetione as

ehown in Tab1e 4 were ndt eignifieent Thue, the five 1tem groups were

.equivalent 1in that they were not stetisticeiiy different These five;

’73 item _groups, epproprieteiy revised are in’ Appendix I. The item groups

or questionneires are in the same form ee-edmpieted by teachers. -

Survey of Teachers

This sections describes: (1) how. the population was identified

"~ and eempie seiected and (2) the pndcedures used td conduct the “study.

| Pdpuietign, The population edneisted of first, second, end third

~grade teachers certified and -teaehing in the-etete of Sduth Dakota .

during the'1975é76 school year. A enmputerlprintdut 1isting of'teecher

" names end addresses wes'obteined fndm the Division of Eiementary and
- Seenndary Education in South Dekdta The 1ist contained the names and-
'echddi addresses for teaehers cemprieing the pdpuietidn These |

teeehers were eertified and teaehing in the state of Sduth Dakdte It

LI
&
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~Table 1
Test of the Discriminant Functions for the Eight Item
' Groups with First through Third
. Grade Teaﬁﬁers'wiﬁhin_ﬁrqups

o BRI chrsquere @

0 041  86.75 28 0.001%%
1 0.6 3 18 0.027%
2 . 0.78 .15.60 10 - 0l112

3 0.7 w4 oam

*p<. 05
#%p<, 001
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, o : g S
‘Standardized Discriminant Function Coefficients .

for the Eight Item Groups

Interdependent -

Functions

Measures o1 2 3 4
Adequacy 1 0.56  -0.18 0.19  0.08
Adequacy 2 -0.26  0.53 - -0.24  0.10
Adequacy 3 012 -0.15 . -0.15  -0.54

 Adequacy 4 -0.10  -0.00  -0.54  0.22
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Table 3
Means for Eight Item Groups with Teachers .

~ Grade One through Three,=with%n Groups

Item Groups

Interdependent . — — —
- Measures | 2 3 .4 5. . 6 7

.22 7.00 4.00
5.11 7.55 4.33

o

Adequacy 1  4.55 7.00 8.33 5.88
Adequacy 2

T~

wry
P2
[y
Loy}
fa
i
o
L
[
Lo ]
pon ]
o
o

Adequacy 3 6.11 7.22 6.88 6.33

P

.88 7.22 75,55 5,66
A1 7.33 6.66 5.0

Ll

Adequacy 4  6.88 6.66 6.77 6.44

1

: 4
oo ) : ) ot
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Table 4
Test of the Discriminant Functions for the Five .
Item Groups with First throégh Third
Grade Teachers within_eééups

Functions ,wiiks' : _
Derived - Lambda‘  Chi-square :  df L.

0 0.60 1959 . 16 0.239
1 0.82 - 7.60 "9 0.575

2 0.99 0.3 - 4 - *0,987
3 0.99 0.08 1 C0:770

I
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would have - been desifabie if the printout 11s%jng could have.been'}
obtained for the 1975—76 schoo1'ye€r However, due to time constraints .

in conduct1ng th1s study, 1t was not pnssib1e Initié1?y, the infent;

- was to also 1dent1fy ‘the popu]at1on of -elementary’ resource learningﬁ

d1sab11ity teachers (hereaftgr referred to as learning disabiiity

' ;}teachers) cert1f1ed and .teaching in the state of Eauth Dakota’ during

the 1975-?6 school year. However, this was not pnssibTe because (1)

Y

spe;ia1_education_teaghers are ngtvgertified_in categorical areas such

as 1eérn1n§ d1$ab111ty; and (2) feachers workingf with 1earﬁing

_jdisabi]ity chderen _also work w1th exceptinna1 chi?dren in other -

categorica] arags- ansequent‘lyS e]ementary 1earn1ng disab11ity _

- teachers were identified in the state of Iowa— Area XII Area XII is

located in weétern Iowa and ﬁs camprised of the f011ow1ng counties:
P1ymouth Cherokee, Ida, Manona, Woodbury, and Crawford Teacher names

and addresses ‘or e?ementary TEarning disabi]ity teachers certified

g year were obtained fram the Area XII Director of Spec1a1 5erv1ces The

accessibTe papu]atign :ons1stéd of 344 first grade teachers. 365ﬁA

seccnd grade teachersi,=359 third , grade teachers;_and 39 1earn1ng'

’ disabiTity teachers

After the pcpuTation was 1dent1fied the names of teachers within

within each ¥eacher group were numbered{ﬁspe 1nvestigator used a tabTe

“of - randam numbers to select the sampTe The tabTe (Daytan 1970)

cﬂntain%d 10,000 digits that were genera;ed by a p;eudﬂ,randﬂm

generator on an IBM 7094 electronic computer. The investigator éntered

the table 1in an arbitrary 'fashion."rchoos1ng:'three;digit numbers

hcrizahta]1y 'qnt11 the sahp1é_of first -grade teachers was identified.

¥

. ) o . 1;‘523
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;'The same procedure was ueed to select the eamp1e of second and third

“ jf"’““‘"

‘Fo11ow*ng grdups (1) firet grade tea

grade teachers Two~d1git numbers were used to se1ett the sample’ of

e1earn1ng d1seb111ty teachens

_The eemp1e cnneisted of 14D Jaeecherewith*Béper eech;df the-

hege**(z) second grade teechers,
(3) third grade teechere, and (4)‘1eern1ng dieabfljty teechers AN g
teachere ‘were female with the except1dn of - two maTe 1earn1ng
’d1sab111ty teechers The semp]e size wes determ1ned according to the ’

ru]e stated. by Tatsuoka (1970) on discriminant ene1y515 Tatsuoka

. states the: rule as " . .. the tdta1 sample size should be-et least

two or . (preferab1v) three t1mes the number of varieb]ee used." The :

. number - of dependent variebies in this. etudy was four. Given that BD%

- J

“or 112 teachere responded to the questiannaire, the tote] eemp]e size

would have' been 28 times the number df var1ab1ee used in thie etudy

¥ r/ .
IR Survey Proceduree Simple rendom -sampling ‘was used to:assign

f{rst;; second third, and -Teerninb disabt1ity, teachers to the five

_%tem groups. A tdte1 of 28 teachers were assigned to ee:h 1tem group ~

“with seven. teachers :oming from. each teacher group.

Approximate]y 10 days prior to- maiTing the queetionnaire,

‘teachers  comprising the sample. received a. persone]?y addreseed

1etter(Appendix J) from. the Dean of the Sehdo] of Educat1on and Dr.

' Done]d Potter . Dr. Potter ie the director for the Tit]e VI E grant

‘that funded ,thie' stqdy, The letter explained: (1) they had been--;

selected to participate in the etudy: (2) the general purpose of the

study; and (3) encouraged teachers to participate. = - |
| The Tletter was sent for two reasons: (1) eo teachers wdu]d be
aware . that - they would recefve the queetionnaire, end (2) - to

potentially . 1dent1fy 'those | teechere ..who,l' due to unforeseen :
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circumstances, were no Tonger teaen%ng at the school to which the o

questionnaire would be mailed. This was necessary beceuse the 1ist ef
first thrnugh third grade teachers teaching in the state of South
Dakota was one year old. Consequent1y, teeehers selected from the 115t |

may have sinee moved _retired, or died. As a resu1t return delivery .

'was requested for all’ mai11ng to: (1) determine those teachers who

were no Tlonger part of the population; and (2) randemiy select

additional teachers. r
In October of _1975 the questionnaire was mailed to the Firet,‘

ofid, third, and learning disability teachers. A letter(Appendix K)

self-addressed stamped return business envelope was enclosed fcn
‘convenience of teachers * responding to the questionnaire. fhe
letter was personally eddreeeed to each teacher and explained: (1) the
genenET purpose of the study; (2) that:teacher_reeponses would be heid
in strictest cenfidence; (3); the approximate time to complete the
questionnaire; and (4) that they would be reimbursed $10 upon return
gf the ecmp?eted queetionne1rei Thirteen days after mailing the
quest*onnaire teechere who had not respunded were mailed. a fn110w-up
postcard reminder The postcard is in Appendix L.

Teaehere Fei]ing to complete and .return the questionnaire 13 days

Fél?ewing. mailing of the follow-up pneteerd were sent a second

u questionnaine; 'ietterg and self-addressed stamped return business

enve1ope The 1etter(Append1x M) was pereenaﬂ]y eddreseed and

_eontained the same eontent as the 1n1t1a1 1étten sent with the first
"queetiennaire In addition, the 1etten 1ndica§ed that they were sent a

;

second questinnnaire 1n the event that ihey d1d nnt receive the

=

quest1ennaire mailed severaj weeks ago. i’
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Teachers ;at returning the compTeEed second questionnaire within
13 Qays were sent a second Fo11aw¥qp'poétcard, The postcard is in
Appendix N. t‘ | '

ATl teachers who did not complete and return the questionnaire
were contacted by the investigator approximately two weeks after
mailing the second postcard. At éﬁhe onset of the conversation the
investigator stated who he was and that he was caliing in regard to
the questionnaire mailed to them by Dr. Dané1d éotter in the School of
Education )at the University9 of . South Dakoté} The teacher was then
asked if she received the questionnaire. If the, teacher responded
affirmatively, the investigator asked thé téacher if she anticipateg

cc%p1eting the questionnaire. If the response was no or not sure, the

teacher was questicned further regarding the reason(s) for not

completing thevquestiOﬁnaire. If the response was yes, i.e., that the
questionnaire would be fcompTEtedv and returned, the 1nvestigaior
explained: (1) that the  sampling procedure did not allow another
response was impdrtant to the results of the study; and (3) that

reimbursement of $10 would be received appfoximafeiy two weeks

' FoTTawing return of the completed ' questionnaire. If the teachér, o
~misplaced the questionnaire and was still willing to participate or |

~did not receive the quéstionnaire, the same three points above were

explained to the teécher; A questionnaire was mailed to them that day.{»

In order to ensure that the sample of first, second, third, and

Tearning disébiTiﬁy teachers were actua1]y=teach1ngxthat respective

-

grade  or  ¢lass, the following Information was roquesféd: (1) teacher

name:'>(2) address, city, state, and z1p code; and (3) gradé level or
class the teathef- current]y was teaching. In addition,'iéarnihg _.f

£3
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disability teachers were asked to %ndicate thé_lage for both the
youngest and DTdéSt;Chi1d she taught.k |

For those: teachers who Wére no longer teaching at the level for ﬂ
the groupé to which they were assigned, additional teachers were
selected using the same procedure as previously defined for selection
of the original éamp1e. For example, a first grade teacher was no
10nger considered as being part of the population of first grade
teachers .if the _teagﬁerf (1) was retired; (2) had moved and was no
Tonger teachin§ at the same school; (3) was %eaching a grade other
tﬁan first grade; or (4) was deceased. The same procedure was used for
all mailing and follow-up as previously described.
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Chapter IV

Analysis of Results

This chapter presents: (1) a descriptive breakdown for teacher
responses to the questionnaire; (2) the design for the analysis of the
data and summary of the results; and (3) a content outline for how the

tables*are organized.

Teacher Responses

The sample consisted of 140 teachers w%th 35 tegchers per each of
the following gfoups; (1) first grade teachers§ (2) second gra&e
teachers; (3) third grade teachers; and (4) learning disability
teachers. A total of 119 teachers responded to the éuestiénnaife for
an 85% return rate. The percentage response ra%e was: (1) 80% for
first; (2) 85.7% for second; (3) 85.7% for third; and (4) 88.6% for
v?earhing' disabi]&ty teachers. A breakdown of teacher graup_responses
according to item groups 1s p;esented jn~TaETe 5.

.A total of 21 teachers did not participate in“the study. For
those teachers the .investigator was able to contact the fé]?éwiﬁg
reasons were gigen: (1) six teachers indicated tﬁét they did]nct héye
énough time due:tg_teaching, family, aAB social resgoﬁsibi]ities;,(é)
fivé: -teéghers indicated ?hat they had"difffzu1ty - 1isting féur_
different instructional -approaches and estimating how sure they were o
fhat_-the instructional approaéhes would b; féﬁative?y chEeésfu1; (3)-
}three teachers explained that _tﬁey would complete and feturn the-v’

;quest1onnaire; but did not; and (4) one tea?her refused to speak with
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Table 5
Teacher by Item Group Response with a

Maximum of Seven per Cell

Item B Grade v Learning n/Item
. Group 1 -2 3 Disability . Group

1 5 7 s 7 25
2 4 5. 6§ 5 20
3 6 6 7 s 25
3 6 6 6 6 24
5 6 6 6 7 s
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the investigator. For the remaining teachers: (1) three simply
returned the questionnaire; (2) one teacher returned the questionnaire
but did not follow the;farmét for respdnding to the questions; and (3)

the investigator was unable to contact two teachers.

Design

For each of the four questioné of this study there were two
independent variables and four interdependent measures. The two

independent variables were Teacher Groups and Items that depicted a

.particular problem area. Teacher groups were compésed_of four levels,

i.e., first, second, _third, and iéarning dfsabi?ity teachers. The

three problem areas were learning, behavior, and neurological. For

each problem area there were five items. Each problem area was

 analyzed independently.

In responding to the questionnaire, teachers were requested to:
(1) write - four instructional approaches or te&hniques'tﬁey would use
for a child exhibiting a specific problem; and (2) indicate how sure

they were that each approach would be re1atiyeiy successful in.

- assisting the child. Thus, for questions ccncerned with instructional

approaches, the teacher made four responses. The responses were

~interdependent, 1i.e., the response the teacher made after writing the

second approach assumed the :first approach was not re1ative?y"
Successfu]; fhe response for the third épproach assumed the first two _
approaches - were ‘nét relatively successful;. and tﬁé réspcnse for‘thé :
fourth approach assumed _311 previous appéaaches?were,nat re1atiVeiy
successful, | V | |

The uppar '11mit of thg-rnsponsa'gpnge was used as the taaéher

respanse,.Far'exémpie;‘if the teacher checked 71-80%, the response was

VSD_»The raw data for instructional apﬁrbéchés is presented in Appendix

Ll
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0. :The mean value for the reseeetive ;tem and teacher group was used
for missing responses if the teacher failed to make less than four
responses for a prob1em area. However, if the teacher failed to make
all four responses for a problem area the case was disregarded. No
cases were disregarded for instructional approaches. ﬁ N
For " questions associated with referral, teachers e]se mede'feuf
responses. -Affer teachers wrote each dinstructional approach and
indieeted’_how sure they were the approach would be relatively
successful iﬁ- eeeisting the child, they were told to assume that the
approach was not re1ative1y eueeesefuT, Beeed on this'aesumption,
teachers theﬁ indicated how sure they were that they would ‘request
assistance for special service. The upper 1imit of the response range

was used as the teacher reeponee. The same proeedure was used for

‘missing veTues as for dinstructional approaches.. One case was

disregarded for referre1 ef children with learning preb1ems The raw
data fer referra1 15 preeented in Appendix P.
!

The P- STAT vereion of ‘multivariate eneTysis of varienee (MANOVA)

using Wilks' - Lambda criterion was ueed,;o ener;e the data (Buhler,

1971). This P-STAT. program is essentially the one distributed by

Professor E111ot Cramer, Psychometric Laboratory, University of North
Carolina. | | | ; | |
Two-way fixed effects MANOVAs were used to eneTyee the data. The

two factors were Teacher Groups and Items that depicted a particular

prob1em area. Only the main effect for teacher ~groups and the

interaction effect for teacher groups by items were important to the

questions of this study. Although results are presented for the main

effect for items, np interpretation was made. The preipienned sequence

for data analysis wee:x(1)=pefferm the overall test for teacher group
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~main effect and teacher group by item interaction effect using a
two-way “MANOVA; (2) jf differences ‘were found for the main effeet
ahd/or interaction effect, contrasts of canonical variates WDU1d be
made to determine whieh items teacher groups responded to d1fferent1y,
end (3) to examine the "cenon1ca1 loadings" to determine which of the
four 1nterdependent measures were cantribut1ng to differences between
teacher groups in responding to the items. For all aneTyees, a .05
alpha level was selected as the cr1tice1 value of p.

A 3 (teacher groups) x 5 (items) MANOVA was used to enewe?
questiener 1 and 3. Queetien 1 was: Do .first, second, and third grade
teachers differ among themselves fer ‘how sure they are about the
‘(1nstruetinn31 approaches they use with children who exhibit problems
for each of the following areas: (1) 1eern1ng; (2) behav{or; and (3)
; neurological. Question 3 was: Do first, seéond and .third grade
teechers differ among ﬁhemseives for how sure_they are that they would
request assistance for special service for a child who exhi;%ts
pﬁdb1ems for each of the Fe11ow1ng areas: (1) learning; (2) behavior;:
and (3) neure1ogice1 Since vthe results were not significant,
contrasts and examination of the "canonical 1o(ie¢:l!l:nge'.i were not
necessary. | N ‘

A 2 (teacher groups) x SV:(items) MANOVA was used to answer
questions 2 aﬁd 4, ;Question 2 was: Do elementary ‘teachers, in
. aggregate, d1f‘er from 1earn1ng diseb111ty teechers “for how sure they
.are about the instructional approaches they use with children who .
.exh1b1t} problems for each of the fa110wing‘areees (1) learning; (2)

-behavior; ~-and (3) neurological, Question 4 was: Do ’e1ementeﬁy

~_teachers. in aggregate, differ from learning disability teachers fer

how sure they are that they would request assistance for spec1e1

=
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service . for a child who exhibits problems for each of the following
afeas: (1) Tlearning; (2) behav1ar, and (3) neurological. Since the
results were not sign1f1cant, contrasts and examination of the

"canonical loadings" were not necessary.

Organization of the Tables

The- tables were organized according to the major questions of
interest which were instructiona! and referral. Questions 1 and 2
dealt with instructional and questioné 3 and 4 dealt with referral.
For! each analysis - there were tﬁD tables: one for the MANOVA and one
for the means and standard dev1at1cns .

(1) Question 1: Do first, second, and third grade teachers differ
among themgelves for how sure they are about the instructional
a;proacﬁes they use with children who exhibit problems for each of the
following areas: (1) learning; (2) behavicr;:and (3) neuro?og1cai.

- (a) Analysis for learning problems: Tables 6 and 7.
(b) Analysis for behavior ﬁrob]emé? Tabies 8'and 9.
(c) Ana1y5i§ for neurc1cgicaT:problems: Tables 10 aﬁd 11.

(2) Quegfion 2: Do elementary teachers differ from TEarnihg
d1sab1]1ty teachers ‘for how sure they are about the inst;uctfcna1
approaches they use with children whoéexhibit problems for each;of.thefi
following areas: (1) 1earn1ng; (2) behavior; and (3) neurological. m
” (a) Ana?ysis for 1earn1ng prob]ems TabTEs 12 and 1".

(b) Analysis for behavior probilems: TabTes 14 and 15.
(c) Analysis for neurological prob]ems Tables 16 and 17A -
(3) Question 3: Do first, secand and th1rd grade teachers differ

ameng themselves for how sure they are that they would requestf

‘assistance for special service for a child who exhibits problems for
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eaéh' of the following areas: (1) learning; (2) behavior; and (3)
. neurological. | |
| " (a) Analysis for learning problems: Tables 18 and 19,
(b) Analysis for behavior problems: Tables 20 and 21. |
(c) Analysis for neuro1cg%cai problems: Tables 22 and 23.
(4) Qgestidn 4: Do éTehentary teachers differ from 1éarning
disability teachers} for how  sure they are that they wbu1d request
assistance for special service for é child who .exhibits problems for
“each fa? the following areas: (1) 1learning; (2) behavior: and (3)
neurological. ' |
| (a) Analysis for learning problems: Tables 24 and 25.
(b) Analysis for behavior problems: Tables 26 and 27.
(c) Analysis for neurological problems: Tables 28 and 29.

6.4
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‘ Table 6 .
3 x 5 MANOVA for How Adequate First?, Second®, and ThirdC
Grade Teachers(A) Feel in Teaching Children
- with Leérning Problems(B)

o df o df
Source Hypothesis Error F . p

A
Test of Roots
1 through 2 8.00. 140.00 - 1.89 0.065
2 through 2 3.00 70,50 1.86 bi143
B
Test of Roots |
| .69 0.803

[y
(=]

through 4 16.00 214.49

o

.20 0.994
.18 0.947
.00  0.983

M

through 4 9.00 186.99
through 4 . 4,00 142.00
through 4 "1.00 71.50

WLl
o

E-Y
L]

"
Test of Roots

1throughd  32.00 250.74

thrgugh‘4 21,00 - '257.31

.70 0,887
.38 0.99%

LA T

.26 0.994
29 0.914

o

through 4 12.00  251.41

oo O O

FN

through 4 5.00  240.61

= 28,

= |
(1]

= 30,

‘ -
1]
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Table 7
Mean Percentage and Standard Deviations for How Adequate
First, Second, and Third Grade Teachers Feel About

InstructianaT_Apprcéches FDr"Learn{ng_PPab1ems

Instructional Approaches

Group n M sSb M SD M SD M - 8D

Teacher - 1 Y B o3 .

1st 78 68.57 22.23 68.21 22.11 64.28°.22.67 71.07 24.39
. 2nd 30 61.66 26.53 61.33 24.17 63.00 19.14 56.55 20.88 E
3rd 30 62.00° 26.18 70.33 21.25 70.66 24.90 70.00 30.51

gl
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_ Table 8 ‘
p - 3 X 5 MANOVA for How Adequate First?, Second, and ThirdC "
| (Grade Teachers(A) Feel in Teaching Children H

with Behavior Problems(B)

Source Hypothesis Error F P

Test of Roots !
1 through 2~ 8,00 140,00  1.12  0.350
.2 through 2 - 3,00. 70.50  0.39 0,755
o \
Test of Rgéts
1 through 4  16.00 214,49 0.81  0.668

. ., 2through 4.  9.00 186.99 - 0.64 - 0.758

[

.38
.56

.3 through 4 4.00 142,00 821

o O
o o o o

4 through 4  1.00 71.50 454
T B
Test of Roots o
1 through-4 , 32,00 259.74 .

.95 . 0.548

2 through 4 21.00 . 257.31 " 0.85  0.650
L ] 78

71

'3 through 4 12,00 - 251.41 667

o o .o o,
o0 o o o .

4 through. 4 ., 5.00 = 240.61 .614

st
=
]

= 28;
= 30; ?
30, ;

O F
I

3

67
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Table 9
Mean Percentage and Standard Deviations for How Adequate
. . l = , x; ) .
First, Second, and Third Grade Teachers Feel About
- Instructional Approaches: for Behavior Problems

. Instructional Approaches

Teacher 1 2 3 4
Groupg n M .SD $D° “M . SD

=
)
o
=

P
o0/
ool
et
.
e
93]
Loy ]
Kad

1st * 2@ 18.63 68.21

“Znd 30 55.33 25.15 59.66 20.75 60.66 19.64 62.33 22.84

18.26 67.85 17,28 65.35 24.71

3rd . 30 67.33 22.58 68.33 24.22 70.66 21.80 72.80  24.34

e
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~ Table 10. |

3 x'5 MANOVA for How Adequate First®, Second®, and Third

=

]

Grade Teachers(A) Feel in Teaching'Chi1dreﬁ f

with Neurological Problems(B)

Source Hypothesis Error

&

[
Tt

- —
« L Test of Roots (

1 through 2 . 8.00 140.00 1.78 :Qiossy
2 through 2. 3.00 70.50  1.30  0.281
o |
Test of Roots
72 0764
50 0.871

1 through.4  -16.00 . 214.49
"2 through 4 9.00 .186.99
3 through 4 4

.00 142,00 0.16  0.955

2 - O L IR - ]

4 through 4~ 1.00 .  71.50  0.04  0.838
. A ‘ “
5 .
Test of. Roots , ;

1 through 4 = 32.00 259,74 1.00 - 0.458
I 2 through 4 21,00 257,31 0.80, 0.716
3 through 4 12,00~ 251.41  0.74  0.709 -

3

" 4 through 4 5.00 24061 0.53  0.748°

[
r
Fe'e)

15 i F P
i n
L
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_ fab1e 11
Méan-Peréentage and Standard DeViatiDns-fcﬁ How Adequate
First, Second, and Third Grade Teachers Feel About
Instructiona1AApprbaches for NeuroTcgica1ﬁPFeb]ems

Instructional Approaches

Teacher B 3 S
Groupy, n. M 3D ' '

=
)
=
=
b [
o
I = uz
L
&

1st . 28 62.50 23.82 69.28 20.17 64.28 23.48 67.50 25.62
2nd - 30 62.66 27.53 60.33- 19.56 58.88 21.87 69.66 21.88
3rd -+ 30 64.00 23.86 64.33 ‘19.94° 64.33 25.82 61.10 29.28
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Table 12

2 x,5 MANOVA for How Adequate Elementary®, Grades One
| q b

,  through Three, Versus Learning Disability
\ - ’

Teachérs(A) Feel 1n Tééching Children
with Learning Problems(B)

, df o df |
Source Hypothesis Error F - 1]

A
Test of Roétsv o L o
1 through 1 4.00 106.00 1.60  0.178.
T B ‘ ' - S .
Test of Roots |
1through 4 16.00°  324.47 0.5  0.889.
2 through 4 . “iéyo' . 282.24  0.19  0.994

1

3 through 4 700 214.00 0.15  0.962
. 4throigh4  1.00  107.50 . 0200 0.7
| Test of Réots , ,
1 through 4 ° 16.00 320,47 0.61  0.863,
"2 through 4 fg?oo \ 282.24 0,34  0.955
3 through 4 .4.@0 214,00 0.20  0.929
4 through 4 - 1,00 . 107.505 0.08  0.771 1 ;

f»t}
E
n

o

L]
L
—
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Table 13
Mean Percentage and Standard Deviations for How Adequate ETementary,
Grades Dne through Three, Versus Learning Disability, Teeehere

Feel About Instructional Appreaehee for ;eefning-Prebiems

2]
) Instructional Approaches
Teacher 1 2 3 s
wGroup n M D" M D M SD M SD

Elem 88 63.97 25.03 66.59 22.63 66.02 22.36 65.75 26.17
LD - 31 72.58 19.82 76.77 14.69 76.12 16.46 73.88 22.31

e
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o ; Table 14 v o . |
2 x 5 MANOVA for Hoﬁ Adequate_ETemeﬁtaryaa Grades One
| through Three, Versus Learning Disabiiigyb
vTééchers(A) Feel 1n Tea;hing?Chderén
with Behavior Prbb?eﬁS(E)

: o df _df. -
" Source = - HypOthesis _ Error F P

Test of Roots

.1 through 1 4.00 - 106.00  0.69

jo ]

.596

B

. Test of Roots
;_fhrcugh 4 16.00  324.47  0.82 .653
‘ | .599
580

Q Lo

2 through 4 9.00 282.24  0.81

=3

3 through 4 4.00 214.00  0.71

4 through 4  1.00 -  107.50 504

|
L
I
=

" AB
Test of Roots . _ o
1 through 4  16.00 324.47 .75 _é;73é
.50 0.869

‘through 4 9.00 28224
45 . 0.766

through 4 4,00  214.00
through 4 1,00 107.50 0,04  0.828

B oW N
O o o

I
n

= 31,

73
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Table 15
" Mean Percentage and ‘Standard Deviations for How Adequate ETementary;_
Grades One thruugh Three, Versus Learning D15ab111ty Teachers

Feel About . Instructiuna1 Approaches for Behav1or Prob]ems _

‘ Instructional Approaches
_ Teacher 1 2 -3 ' 4
Group n !i ‘ §£ '_*.1 b M s M SO

! Flen’ 88 63.18 22.82 65.34 21.43 66.36 19.95 66.86 24.10
D 31 68.06 19.73 71.29 16.48 70.43 20.19 73.65 23.41
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¢ - Table 16

2 x 5 MANOVA for How Adequate Elementary?, Grades. One .

through Three, Versus Learning Disabilityb

TéacherS(A),Feei in Teaéh?ng Children

: with‘NeuraiogicaI Problems (B)

- Source

o df
Hypothesis -

df
"Error

A
Test of Roots
1 through 1.
.
Test of Roats_
1 gﬁrough 4
2 through 4
3 through 4
4 throagh 4

Test of Roots

—

through 4

.thFDugp 4

B WM

through 4

through 4 .

4.00.

1600
9.00
4.00

1 106.00 -

324,47

107.50

324,47
282,24
214,00
£
107.50

282 ;24

213.00 .

1.27

0.77

0.52

- 0.14
0,06

O o o o

- 0.286

0.717
0.855

10.965
0.794.

822
816
.707
.392

o
=
L]

= 88.

=
]

=31,

By
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Mean Percentage and Standard Deviations for How Adequate Elementary,

Grades One through- Three, VersuS’Learning>Q1sabi11ty Teachers Feel

About Instructional Approaches for Neurological Problems

Teacher
. Group

Instructional Approaches

nooM sb

2.

.
1€

M M

3 -4
Sb

Elem 88 63.06 24.88

LD

31 '70.00 21.90

64.54 19.99 62.45

73.22 15,57 70,50

5 66.05 25.74
72.18 21.25
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° _Table 18

A

3 x 5 MANOVA for How Adequate First?, second®, and Third®

,7Grade'Tééehers(A)»Fegi-in'Referring Children

with Learning Problems(B)

af - df e
Source Hypothesis - Evror F P

A
. Test of Roots-
.36 0.219

o -

1 through 2 8.0  140.00
2 through 2 3.00 70,50 0.51 . 0.672
. B | | | o
T -Tesf-of Réots }
1through 4 16.00 . 214.49 2.52 0.001%
2 throuh 4 9.00 18699 176 0.077
3 through 4 . 4.00 142,00 1.21  0.306 :

~ 4 through 4 1.00 . 71.50 1.93  0.168

LS
Test of Roots , o
1 through 4 32,00 ° 259.74 . 1.40° 0.078
2 through 4 2100 25731 1.06 0,389
3 through 4  12.00 251.41 0,60 0.838

ot

4 through 4 5.00  240.61  0.59 . 0.708
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Table 19 ,
Mean Percentage and Standard Deviations for How Sure First, $e;ands
and Third Grade Teaéhers‘?ééi in Réferring Children with
Learning Problems after Each Instructional

Approach is Unsuccessful ;- o

Instructional Approaches

Teacher S 2 3 4

Growp ~mn M SD M SO M SO M SO

Ist 28 45.35 36.56 55.71 33.38 70.00 28.02 79.64 28.99
and 30 43.00 35.63 48.33 30,97 62.96 31.98 78.66 28.85
3rd 30 42.82 35.27 58,33 33.33 62,00 38.45 81,00 30.32

78
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Table 20
-3 x 5 MANOVA for How ‘Sure Firs® , Second , and Thirdc
Grade Teachers(A) Feel in Referring Children |
| - ‘with Behavior Problems (B)

Source Hypothesis Error: F - »p o

Test of Roots’
1 through 2 8:00 140.00 1.76  0.089
"2 through 2 3.00 . 70.50 1.13  0.342
;‘ e , 1
. _- “Test of Rdgté F
 1through4  16.00 214.49° 1.28  0.206
.2 through 4 9.00 ©186.99  0.92  0.508
- | 0.804
29 0.591

3 through 4 . 4.00 - 142.00
4 through 4 - 1.00 = 71..

LS
=
o = =
Y
Lo ]

AB
. Test of Roots U
"1 through 4 ©32.00 - 259.74 1,03 0.420°
2 through 4 21.00  257.31  0.63  0.893
‘ © 3through 4 12.00  251.41  0.62  0.817
v © 4through 4 . 5.00 -  240.61 0.44  0.820-

W
1=
n
ry -
jo.s]

Oy,

o
|=
n
Wk
o

2}
1=
u
.
o
o
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Table 21

‘e

© Mean Percentage and Standard Deviations -for How Sure First, Second,

and Third Grade Teachers Feel in Referring Children with

_Behavior Problems after Each Instﬁﬁctigna1

Approach is Unsuccessful

Teacher
Group

s

.3 ,
v M

1st 28

2nd

28.86 44.28 29.24 66.78
14.12 30.33 17.71 47.35

29.94 86.42
28.38 .71.61

31.75, 46.77 36.40 57.15 -36.18 79,51

-,

<) . ?_‘ B : ,
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- Table 22 | |
3 x 5 MANOVA fdr‘HoQ Sure First?, Second®, and Third®
Gradé }eachers(Aj Feet in Referring Children
with NeuroTog;caTxProb]ems(B)'

| df df
© Source - Hypothesis Error E P

LY

Sh

P :Tes% of Roots e
o .~ 1throigh2 800 -  140.00 0.73  0.658
| 2 through 2 3.00 70.50 0.36  0.781
o R
Test of Roots ! e
1 thra%gh;4 16.00 214.49 1,15 0.308 -
,2 through 4 9.00 !' 186.99  0.93  0.499
617.

406

3 through 4 . 4.00 142,00 - 0.66

o o o o

. sthrough 4 . 1.00 7150  0.69
B
Test of Roots ) o
1 through 4 32.00  259.74  0.70 0
2 through 4 21.00 257.31 . 0.57  0.932-
3 through .4 12.00  251.41 0.48 0,920
4 through 4 - 5.00 26061 ~ 0.41 - 0.801

81
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Table 23

. Mean Percentage and étahdaré Deviations for How Sure First,VSécand,
and Third Grade Teachers Feel in Referting Children with
Neﬂra1ogigaT Problems aFter.Each:Instvuctiana1

)

Approach-1s Unsuccessful

_Teacher 1 2 I o

Group

n

1=
_Vn
=

1st

2nd

28 48.92 34.99~58.92

30 “40.00 26.90 54.33

70.71
67.82

33,10

30,05 80.95 26.35
31.23 ' 85.66 26.35

82.50 31.34

3rd - 30 45433 37.39 . 49.33 70.33
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e \ Tab1e 24
2 x 5 MANOVA for How Sure E1ementarya Grades One through
Three, Versus Learning Disabi1ityb Teachers(A) Feel in

Referring Children with Learning Problems(B)

Source ; Hypgghesis E%;br. F P
A
Test of Roots »
1 through 1 4.00 105.00- 0.78 0,540
) B
Test of Roots -
1 through 4 16.00  321.41 . 1.82  0.027*
2 through 4 9,00 .  279.59  1.07 .0.380
g 3 through 4 4.00 . 212.00 0.62  0.647
4 through'4  ~ 1.00  106.50  0.09  0.755
AB | ‘
( Test of Roots .
1 through 4 16.00 32141 162 0.060
2 through 4 ..~ 9.00 279.59  1.07  0.379
” 3 through 4 4,00 | *212.00 0.28  0.885

4 through 4 1.00 . 106.50 0.16  0.689

Note One case for the 1earn1ng disab111ty group was
disregarded because the teacher. did not respgnd to the
questions L , -
b 88: . ' - : '

- “n = 30. . : '
*p < K ‘.,05 .

[ - - . ’
s - . .
Y, f‘ . : .
" 8 . . .
= % -

. . A3 > . e

- N M i 5
. P

e S
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~Table 25 _ :
Mean Percentage and Siandard Deviations for How §uré ETemenEary, Grades
i Dné through Three, Versus Learning Disability Teachers Feel in
g Referring Children with Learning Problems after Each

Instructional Aéproach is Unsuccessful

ey,

- Instructional Approaches

"Teacher 1 2 3 4
Group M SD M SDr- M SD M SD

=

Elen 88 43.68 35.41 54.09 32.47 64.87 33.01 79.77 29.08
LD 30 45,04 81,25 52.64 29.35 70.66 27.53. 83.00 27.68

84,
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Table 26 ?
2 x 5 MANOVA Fér How Sure Elementary®, Grades One through
Three, Versus Learning DisabiTityb %éa;hers(A)'FeeT in
Referring Children with Behavior Problems(B)

Source Hypothesis Error - F P

A
’ ™
Test of Roots

1 through 1 4.00 * 106.00  1.95  0.107
B
Test of Roots

- through 4 16,00 - 324.47 1.48 0.104°"

™ e

through 4 9.00 282,24  1.15  0.326
through ¢ .  4.00 214,00 0.95  0.436

L= L]

through 4 1.00 10750  0.27  0.603
Y

Test of Roots B
1 through 4, 16.00 324.47  1.i3 0,32

=

2 through 4 - ° 9.00 . 282.24  0.66
0 706 o

3 through 4  4.00  214.00  0.54

o] o O

4 through'4 =~ 1.00 - 107.50 1,05 308

= 88.

E
n
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Table 27
Mean Percentone gnd Standard Deviations for How Sure Elementary

‘Grades One. through Thrée,Aigrsus'LearninghDisabi]ity

Problems after Each Instructional Approach

is Unsuccessful

Instructional Approaches

Teacher . 1 2 3
Grotop o M SD M SD M sb ° M. - SD

Elem 88 30.37 26.93 40.37 . 29.41 56.87 32.34 79,02 29.00
LD : 31 42.95 29.38 57.09 30.24 65.67 31.37 83.39 26.67

; | ~ 813 i ‘ . ) 1
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_ Table 28
2 X 5 MANOVA for How Sure Elementary®, Grades One
through Three, Versus Learning Disabi?ityb
Teachers(A) Feel in Referiing Children
with Neurological Problems(B)

Source Hypothesis Error F |4

A
Test of Roo£5

1. through 1 =~ 14.00 106.00  0.78 - 0.540
_ s
Test of Roots

1 through 4 - 16.00 324.47 1.51 0.093
2 through 4 9.00 282.24  1.05  0.395

o
~d
=
o

3 through 4~ 4.00 214.00 0.561

-
]
(=]
[

4 through 4 1.00 107.50 .275
AB |
- Test of Roots
1 through 4 16.00 324,47 0,870
2 through 4 9.00  282.24 0,995

3 through 4 4.00 214.00 0.992

L] [} o (o]
(o]

i [e3] L .

= = Lo S

“ 4 through 4 1.00 , 107.50 0. 9.919

B
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“ A Table 29
Mean Percentage and Sfandard Deviations for Haﬁ Sure Elementary, Grades
One through Three, Versus Learning Disability Teachers Fee] in
Referring Children with Neuro1o§1cai Problems After Each
Instructional Approach fs'UnsuccesstT

Instructional Approaches

Teacher -1
Group n M

i i -

Elem 88

44,65 33.18 54,09 34.32 69.59 31.11
LD 31 50,

83.05 27.78

48 28.23 62.80 27.69 80.21 21.68 90.22 16.78 '

T i - -

8%

* | ../
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Chapter )

Discussion and Conclusions

"This chapter . presents: (1) a discussion of the results; (2)
conclusions; (3) suggestions for further research;'(é) suggestions for
modification of the procedures and further data analysis; and (5)

implications of the study.

Discussion
The two- anaTysestDr questions concerned with how sure teachers
were that the instructional approaches they reported they would use
would be relatively successful in assisting a child who éghibits
problems ~within the 1learning, behavior, and neurological areas

~indicated that: (1) first, second, and third gradé:teachers-did not

i

differ among - themselves within the four instructional approaches for
each pﬁ@b?em area; and (2)-elementary teacher groups, in aggregate,
~did ﬁoé “differ from 1learning disability. teachers within the four
Tnstfuct%oﬁai approéches Fé?wéach problem area. The grand mean of the
four teacher éraups, in aggregate, for instruétiOﬁa] apﬁroagheé by
problem areas are presented in Figure 1. The grand mean for the first,
second, third, and fourth insﬁ}ucticnai -approa;h\&was: (1)_64!56,
66.89, 67.64, and 68.63 “for beha?’ﬁir*ﬁ prqmems, reSpectively; (2)
66,21,‘ 69.24, 68;65, and.67iS7 fdr»1ea#n;ng pr§b1eﬁs, respécﬁive1y; ﬁ
and (3) 64.87, 66.80, 64;55, and 67.65 for neurological problems,

£

respectively. . ;

. . . ) - i ) '
Ed ’ . ’ : -
° 89 -
P . '
s i 3 . T
3 i .

[
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fF‘lgdre, 1: Level of‘can’iden;éfer‘tea{:her groups, _
in aggregate, for ins;tru;.t’ibna_i'apprgachesby problem

area. .
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The two analyses for questions concerned with how sure teachers
were that they wéqu request assistance for special service if the
instructional appraéch was - not relatively successful in asg?sting a
child who exhibits problems within the 1lsarning, behavior, and
neurological areas indicated that: gl) first, second, and third grade
teachers did not differ among themseTves;within the four requests for
special service for each problem area; and (2) elementary teacher
groups, in aggregate, did not differ from learning disability teachers
within the 'fqgr requests for speciéﬁ service for each problem area.

The -grand mean of the four teacher groups, in aggregate, for requests

for  special service after each instructional approach was not

relatively successful. by each problem area are presented in Figure 2.

The grand mean for the first, §econd, third, and fourth request'For’
special service was: (1) 33.65, 44.73, 59.16, and 80.15 for behavior
problems, respectively; (2) 44.03, 53.72, 66.34, and 80.59 for °

learning problems, respectively; and (3) 46.17, 56.36, 72.36, and

&

84.92 for neurological problems, respective1y;

.The results, presented in Figure 1, generally indicate that the

@

. four teacher groups, in aggregate, feel relatively adeauatg about the
~instruttional approaches fhey ;eport . they would use for children
- exhibitng problems within“eééh problem area. However, and as shown 1in
Figure 2; as the faur’tgacher groups, in aggregaté; experience failure:

in assisting"a child who exhibits prob?ems within each ﬁrchem area,

the 1ikelihood for . requestiﬁg“=assistance -for special .service

increases. -

_ The items selected for use in the questionnaire Wgre chosen based

on two éri;er?aﬁ (1) "the {tems "represented problems to which.

elementary teachers in the state.of South Dakota perceived a‘high'need

’ )

T

v ‘.
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Figure 2. Level -of cénfidencer$0r téacher groups,
1n aggregate, for requesting assistance for special
service after gach 1astructional approach is not
relatively successful by problem area.
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for service (Fiande;s, 1973); and (2) the.items representéd problems

that have been reported to be chara;;eriétic of children with learning
disabiTitiés or Tlearning prab1em$ (Clements, 195?; Géarheart; 1973;
Lerner, 1971; Novack et al., 1973; Wallace and Kauffman, 1973; Wallace
and McLoughlin, 1975). Although the responses of elementary teacher

groups, 1in aggregate, were not quantitatively different from learning

disability teachers, it would be {imappropriate to conclude that .

elementary teacher groups, grades one through three, feel adequategin

“teaching learning disability students. Children diagnosed as learning

disabled typically exhibit a composite q% Tearﬁing,géehavfﬂr, and

possible peurological problems.

: ; / : .
The results of this study suggest that elementary teachers,

grades one through three, do not différxﬁuaﬂ£5tative1y*?rom'resougce

:1earhin§7‘disabifityf teachers who. purportedly are-.trained to téach-

children who exhibit probiems used ,’in this .study. However, future

: Tresearch may provide additional’ insight into the nature of the:

problem.

=3

SuggeStions for Future Reséarch

The Faiidﬂingfthree alternate hypotheses can potentially provide

information concerning: (1).if qualitative differences exist between

elementary teacher groups and learning disabiTity'teachers; and (2) 5f
the results. of this study can be QEﬁéra1izgd to urban settings. The
alternate hypotheses are: ) | :

. (1) There 1s no qualitative difference befween the instructional

approaches written by elementary teacher groups, in aggregate, and

El

93
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Jearning disability teacgersg In- order to determine 1f the
S'instructicn31‘ approaches ‘written by ‘teacher groups d1ffer, further

analysis would be requ1red Specifically, the approaches would nagéftﬁ”ﬁ
\ be content analyzed. Content ana1ysis may show that=the instructional
‘approaches  written . by Teafning  disabi1it§“ ﬁeachers are more
"appfopriate"  for specific pr§b1emsi The -questionnaire provides
information for subsequent AcanSl:ﬂ analysis, however, this was ﬁat
within the scofe Qf“tﬁe study. f// ) S o |
(2) There 1is no qua11t§t%Ve d?fference between the expected}

sﬂq,_}\

outcome for requestingsgssistanaé for specia] serv1ce far e1ementary
- teacher .groupsgA in- aggregate, and. Tearning d1sab111ty téachers.
E1émentéry teacher graups, in aggregate, may request assistance for
special service for the purpose of pTacing the ch11d in a specia]
education "setting, The purpose for request1ng assistance for special
se?vige by 1earn1ng disab111ty teachers may be to éé;vide them with
actions, i.e., 1nstructianal approach-l they can use. taxassist the .
o child in overcaming a specific prbﬁ1é§zEThe questigﬁnaire would have’
-to be modified in *der to test th1s alternate hypathes1s For

example: after teachers had indicated the likelihood that they wou1d

- request ¢ assistance for special seryice, they EQU]di be a‘ked to -

indicate if the expected outcome was to: (1) have sgmeone e]sé assist“
A;he. child 11— o;ercoming, the ’prdb?éh;’ énd igz) provide trem with |
v information QK pTanning~ 1nstru:tionai épproaches Howeyer O/

di?fiCUTEfes arise with this maa1f1cat10n since chi1dren taught by

1earn1ng disabiTTty teachers are a]ready p1aced autside the regu]ar
’c1assronm for all or part of the school day. ConsequentTy, it might be

anticipated that more é1ementary teachers would request assistanceafnr'

2
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placement 1in a special education setting than learning disability

~ teachers.

. . q
(3) There is no difference between elementary teacher groups from

rural versus urban areas in how sure they are about the instructional -

approaches they use and the subsequent 1ikelihood for reques@ing

-assistance for special service. In ‘urban areastwhere "extensive"

speciaT sez&}eésxare inmediately available to teachers;-they may tend

to seek out the expertise of special service personne1 when. confronted

ffS%ﬁeaﬁi a prob1em If the child then becomes the responsib11ity of the

)

,spec1a1 ‘service personneT then the teagher may not heve the:

opportunity to practice different instructional approeches However, -

in rural areas where ' extensive" special services are not 1mmed1afe1y

. available, the teecher may tend to rely on her teaching skills rather

than 1wmed1ete1y seek the assistance from spec1a1 service that=1s net

readiTy . available. Consequent1y. teachers in rural .areas may
potentie11y ha¥e the opportunity to try many different 1nstructione1
approaches, practice the instructional approaches more often, and

roquest assistance as a last option.. = = -

Finally, research wou1d need to be, conducted to ascertain the -

'predictive va11d1ty and re11eb111ty of teacher responses. This would

Procedures and Deta Aneiysis

Suggest1ons for’ modificat1on of the procedures include: (1)

detendnaidon of the sampTe size by spec1fy1ng tha pcwer of the test

Eh

Cpeter L *onducting the study. and (2) if poss1bje,_contact teachers ,f

= g
B 5 B i-l_ B
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(A

who failed to éomp1ata poriions of the questionnaire and obtain their
responses via a telephone interview. t -

Further ".analysis of the data might be appropriate although not

' dictated by ‘the questions of this study. The ahaiyaaa are: (l)vtha

quantitative ¢ raTatiohahip between  instructional . approaches and

‘requests for aaacia1= service; (2). the quantftativé’re1atiahahips

batwaéh 1ﬁsttuatiaha1 approaches, ({) the quaht1tat1va reTatianahip

batwaeh requasts for special service after each 1natruct10ha1 appraach'

was not relatively successful; (8) the quantitative relationship

» between Tearning, 'bahaviah, and hauro1ééita1 .problems foh_

instructional. approaches; (5) the quahtitative relationship between

learning, behaV1or, _ ahd nauro?og?tai phob]ema for raquasting

assistanaa for Spac1a1 service after aach 1hstruct1aha1 appraaah was

not _?a1ativa1y{ succaasfuT ~and  (6) ~content -ana1y51a of the
instructional  approaches writtah by Ttaathahs to datermihe if -

aua]itat1va differahcas ax1st batwaan teacher groupa

apac1a1 serv1ca is graataat

Givan that future research supports thE prad1ct1ve va11d1ty ‘and
ra]iab111ty of taachar responaas, it s . poaa1b1a that pravahtiva

\
5tratag1es could be deva]opad ta a5515t the regular c]aasroam teacher

prior* to tha ‘time when- the 11ke11hcad far raquest1hg ass1atahaa for "

&
%

The qaaatiahna1re has phtahtiaT 1mp11cat1ohs as a- s1mu1at1on

;exarc1sa for -pre= sarvica taaahar training. The queationna1ra, based on

PR — R

&tha‘ ?I@E; ; prav1das af prab1am2§a1v1ng atructura thraugh which

E E
praspactiva teachaas can_be’ trained jn- decision- making basad on aither

aubjaat?Va or, abgett1va 1nFarmatian Tha subjact1ve Tnfnrmatign is

VT g R
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based on éxperfence in attemptihg various instructional approaches- and
s within the teachers repertoire. As educational data bases become
available, teachers may ultimately have the opportunity to select from
various instructional approaches that have been shown to be effective
in assisting a child with.-a specific problem. |
The’ques%ionnaire hés patentfa? 1mp1igatiansAfcf school districts
Vin _the'desig% and impTementaticn.DF in-service programs for teachers.
" The problems ‘can be other than those that were used in this study.
In-service programs can. then be designed béged on the needs of

‘teachers,

"b‘w_r.""\x

97



PAGE 83

BIBLIOGRAPHY




Bibliography

Bryan, T. S., and McGrady, H. J. Use of a teacher réting scale.

Journal of Learning Disabilities, 1972, 5(4), 26-33.

Buhler, R.,-P-STAT: a computing system for file manipuiation and -

statistical analysis.’ of social science  data. Princeton

University: Computer Center, 1971.
Bullock, L. M., and Brown, R. K. Behavioral dimensions of emcﬁiona11y

disturbed children. Exceptional Children. 1972, 38(9), 740-741.

Clements, S. D. Minimal brain dysfuction in children (NINDB Monograph

No. 3, U.S. Public Health Service Publication No. 1415).
Washington, D.C., U. S. Government Printing Office, 1966. '
Cahen, J S. and DeYoung, H. The role of litigation in the 1mpravemént

of programming for the handicappéd In Lester Mann and David A.

Sabatino (Eds.), The * first review qugéecialfeduéatiaﬁ_ Vol 2.
Philadelphia: JSE Press, 1973.
Cowgill, M. L., Friedland, S., and Shapiro, .R. Predicting learning.

disabilities from kindergarten reports. Journal of Learning

Disabilities, 1973, 6(9), 50-55,

Dayton, C. G. The design of educationa1 Pxperimenta New York: McGraw
K11, 1970. |
Ferinden, W. 'E., Jr., Jacobson, S. and Linden, N. J. Early

‘identification of learning disabilities. Jgu¢nawaof Learning

D1sab111ties, 1970, 3(11) 48-52,

'Fesnbach, S., Adelman, H., and Fuller, W. W. Early fdent!fication éf;

D1sab111ties. 7(10),. 49- 54,

99



-PAGE 85

Flanders, J. N, The ee1fﬁtepevt needs Survey. Unpublished manuscript,
| University of South Dakota, 1973,

Geerheert B. R. ‘Learning d1seb111t1es edueet1ene1 strategies St.

Louis: C. v, Mosby, 1973.

Hansen, P. A. Children called E.H. Council for Exceptional Child
Journal, 1970, 20, 5-12. '

Haring, N. G., and Ridgway, R. W. Early identification of children

with Tlearning disabilities. Exeeptipnei 'Chderen, 1967, 33,
387-395, o

Keogh, B. K., Becker, L. D., Kukic, M. and Kukic, S, Programs for ED

and EMR;fpupi]S' Review and recommendations (Technical Report).

Los Angeles: Un1vere1ty of Ce]ifo nia, 1972,

Keogh, B. K., and Becker,L. D. Early detection of learning problems:

Questions, cautions, and guidelines. Exceptional Children, 1973,
40, 5-11, |
Keogh, B. K., and Smith, C. E. EarIy identification oF educetiona??y

high  potential and high risk chil dren. .JourneT,,of fSchog]

gy, 1970, g(4), 285-290,

K.s Tchir, C. and WindeggthaBehh; A. Teachers' perceptiens
of  educationally high risk children. Journal of Learning

D%eab111ties, 1974, 7(6) 43-50,

LaRue, R., and F1ander5, J. N. Rep11cat1en of the fector structure of

teegher:frankfng us1n3 a mod1f1ed de1ph1 technique for the

se}ffrenqrt needeﬁ survey. Unpublished menuscr1pt ‘University of

South Dakota, 1973,

100



PAGE 86

Lerner, J. W. Children with learning djsab11jties; theories,

diagnosis, _and _teaching strategies. New York: Houghton-Mifflin,

1971,

'Maes, W. R. The 1dent1f1cat1an of emctionally disturbed e1ementary

school children. Exceptional Children, 1966, 32, 507 609.

Martin, E. W. Title VI D Communication, July 29, 1974, »
Nelson, M. C. Techniques for screening conduct disturbed children.

Exceptional Children, 1971, 37, 501-507.

Nicholson, C. A., Jr. A survey of referral problems in 59 Ohio school

districts. Journal of School Psychology, 1967, 5(4), 280-286.
Nie, N. H., Hull, C. H., Jenkins, J. G., Steinbrenner, K. and Bent, D

H. SPSS statistical package for the,sgéi§1 sciences. (2nd ed).
New York: McGraw-Hill, 1975, |
Novack, H. Si; Bonaventura, E., and Merenda, P. F. A scale for early

detectign of children with Tearn1ng problems. Egce,t]gna] '

Children. 1973, 40, 98-105.

Proger; B. B. Test review No. 15: The pupil rating scale: screening

for learning disabilities. Jdournal ¢f Special Education, 1973,

7(3), 311-317,

Robbins, R. C., Mercer, J. R., and'Meyers, C. E. The school as a

selecting-labeling system. Journal of School Psychology, 1967,
5(4), 270-279,

Serwer, 'B. J.,. Shapiro, B. J., and Shapiro, P. P. Achievement
prediction of 'high risk' children. Perceptual and Motor Skills,

1972, 3§, 347-354,

. Tatsuoka, M. M, Discriminant Ana1ysis _=-_The study of group

differences, Se]gctéd topics’ in _ advanced statistics, an

101



PAGE 87

e?emgntaryrrgpprca;h i(NDi 6). Champaign, I11inois: Institute for

Personality and Ability Testing, 1970.

Wallace, G., and Kauffman, J. M, Teaching children with learning
problems. Ohfo: Charles E. Merrill, 1973. | |

Wallace, G., and McLoughlin, J. A, ;ggrningﬁdis;ﬁij%tieg;fcancepts;anq

characteristics. Ohio: Charles E. Merrill, 1975.

102



| APPENDIX A
DR. MARTIN'S LETTER (RETYPED)

PAGE 88

i



PAGE 89

[+ 8

July 29, 1974

Pﬁaject'Director, BEH/DPP Personnel Preparation Program

}
Dear Colleague:

We would appreciate your delivering the attached letter 6f invitation to
the Dean of your School/College of Education. This route of .
communication is used to expedite the timely planning and
conceptualization necessary to respond to the invitation. It is hoped .
that you share our enthusiasm for this proposed aspect of the DPP
program. If you have any questions, please call the project officer for
your grant. :

"Sincerely,

Edwin W. Martin )
‘Acting Deputy Commissioner , :
Bureau  of  Education for the

Handicapped
|
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July 29, 1974 : ;s*
Dean

School/College of Education

Dear Colleague:

This past year the 'Bureau of Education for the Handicapped (BEH),
through 1its Division of Personnel Preparation (DPP), has initiated what
we feel to be a very exciting and timely personnel preparation program. -
The program pertains to providing specialized preparation for regular
education personnel, ,e.g., elementary educators, secondary educators,
principals, supervisors, superintendents, career/vocational educators,
and- other personnel 1in those 1instructional competencies which are
necessary for providing. effective educational service,to'?ind1ga”ped
children placed 1in regular classrooms. Although we, naturally, haee a
basic interest in handicapped children, there is growing evidence that a

‘much larger group of children, estimates range from 25 -'40% of all

children will display variations in Tearning or behavioral styles which

~will require specially designed educational programs, for at least short

periods of schooling. Our feeling 1s that too many teachers report

. feeling 1inadequate 1in dealing with these variations, and so feel

powerless to teach gifted children, minority group children, highly

active children, etc. The newest: impetus for a change Ties with the

increasing practice of ‘"mainstreaming." In its simplest form this

_practice refers to the placement of handicapped children with regular
education teachers with supportive services from special educators, for -

most or a portion of a typical school day. In order for the pupil to
benefit from - such placement, the regular educator must be sensitive to
the unique needs of handicapped children, and .also be aware of
instructional procedures which are effective[with a handicapped learner.

By necessity, the majority of our efforts to date have been in-the
provision. of 1inservice -training to regular educators, and the
formulation of state-wide study committees to review regular educator
certification requirements and to recommend changes in these which would
enable a regular educator to more effectively manage a. learning
environment for a handicapped child. Many individuals from colleges and.
universities have served as participants on these committees. The intent
of the study committee is to stimulate changes in the undergraduate and
graduate preparation of regular educators. While this may be an
effective strategy, additional efforts are probably needed. That is,
Sg?é resources should be made available to the Dean for this important
effort. - ' v

The purpose of this brief ccﬁmunication, therefore, is to enlist your
assistance as a change agent in the preparation of regular educators by
reforming training sequences and curricula to include competencies for

" responding to the individual <challenges. of children, including the .

handicapped, who require additional attention. If you are interested in
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participating in this pioneer effort, we would welcome an application
for a planning/operational grant. The project director.of the current
‘BEH/DPP training grant has all of the necessary application forms and
materials, We anticipate that  applications which are approved for
- funding will be in dollar amounts sufficient to employ an administrative
assistant, secretarial support, consultants, and to provide“a travel
allowance for -the project staff. There are several program related
aspects which the application should contain. These are as follows:-

1. The Project Director must be the Dean.

2. The application must contain a plan for the revision or °
reform of the regular education preparation programs 1in
terms  of - responsiveness to the educational needs of
handicapped’ children. Such revisions must extend beyond the
addition of one or two required~ courses to include
significant - practical experiences, and should provide the
teacher with skills and experiences necessary to  feel
competent to face the individual challenges of children who
vary from ‘average" behavior. Innovative approaches, to this

curriculum revision task are welcomed. :

3. In order to promote the development. of number 2, the faculty
' in  the special education program should be active
participants in those functions, e.q., committees, which the
Dean or faculty governing body may implement. While the
faculty in special  education wiii provide significant
contributions, 1t will also be crucial that other faculties
in -the University or College who conduct programs for
preparation personnel to serve the handicapped, e.g., speech
. and hearing, psychclogy, psychiatry, etc. be invélved in the
planning and implementation of such programs. :
4. The application should contain a description of a three year
timeline or plam in which the objectives of the project will

be accomplished. S . .
5.. Expected outcomes of the project should be delineated. For
example, the. revision of the preparatjon curricula or
programs  should .-be rspecified as to. type of changes,

potential  impacty’ upon  the Schoql/College operations,

anticipated bepeFIE5~to those .s¢hools. in which- graduates are =

usyally employed, and projected benefits for the handicapped
~and other chyldren who\ the program's graduates will serve.

- = L
= .
. ‘,,i
: =
= i
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The BEH/DPP staff members hope that you will consider participation 1in
this vital effort. A1l of us will look forward to hearing from you, and
to the opportunity of working with you in the future. You have my best
wishes for success, : - -

Sincerely,

] | Edwin W. Martin |
+ Acting Deputy Commissioner ,
Bureau of Education for the
Handicapped . '
™\,

ékﬁ%,_
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 ITEMS SELECTED FROM SELF-REPORT NEEDS SURVEY.

LEARNING ITEMS

(=
-

Does not know number facts apprapriate to grade 1eve1

and ability - _

Low vocabulary skills 7 - -

Does not pronounce words correctly - : .. .

Cannot work story or thought problems ) '

, Does not express ideas well in written .form -
Cannot .attack arithmetic. problems logically : oo L M
Cannot tell stories in sequence - .

lPoor use of grammar and syntax

[ra it e TS ) IV PN LY

BEHAVIOR ITEMS ‘ o K

Sits and plays alone much of the t1me
" Throws temper tantrums
. . Very shy and timid -- Fr1end1ess .
Pushes, hits, or pinches others ) ) ; -
Destroys others' property . . e
Lies or steals .
- 1s afraid of specific things ‘
Is warried apprehensive, unsure of . se1f

ONAUTT A WN

NEUROLOGICAL ITEMS

Cannot name. alphabét (1ower case)

Cannot balance on a beam or other gym equipment
Cannot name alphabet (cap1ta1s) o

Has shuffling gait : -
Has tremors . - '
Cannot hear words with same beginniﬁg sounds
Seems to "black out" during c]asstime

“Has seizures

t
fi
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APPENDIX C .

SELF~REPORT NEEDS, SURVEY.
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. SELF-REPORT. NEEDS SURVEY

District Name & Number . L Building

Teacher Name - s Grade " Class S1ze

Numbers of Black, Indian, ‘Sbanish American, etc., in your room

On the left side of the page (in the first column) p1ease 1ist the number of
. children who have been formally diagnosed by a professional: Doctor, Psy-

. chologist, Speech Therapist, etc., as belonging to one of the groups of

exceptionalities. In the second column 1ist those children who are being
served, In the third column Jist those who need extended service. In ‘the
last column rank, from a low of 1. to a high of 5, how you feel about receiving
'services in each area. Only through this type of survey can we help you

receive services for exceptional children. If children are integrated in your
school system, the teacher and. Director of Special Education or pr1nc1pa]
should fil1l th15 out together. . A .

o

~ A." Exceptional Categories

_ " Number Number Needing _
v, Number Served Extended Serv1ce -Rank

: . Educable Mentally Retarded

S ~ . - (Individual IQ, 50 - 80) ‘
: S & 7_Trainab1e Mentally Retarded A
(Individual 1Q, 50 or below) ' °

e : . Deaf (diagnosed by . aud1o1ugist

v - S R “or otolaryngologist)

' ‘ __Hard of Hearing (diagnosed by -

~-audiologist or otolaryngologist)
_Articulation Problems (pronun-

" ciation-enunciation difficulties) - -

Fluency difficulties (stutter1ng)

Partially sighted (diagnosed by
ophtaha]m@1og1st) '
_ Blind

Cerebral Palsied

-&Neuru1og1ca11y’1mpaired (abngrma1

vPhy51ca11y Hand1capped

& B : e

_ Emgt1onal Problems

_Hyperactivity (severe over activity)

_Cleft Palate

Epileptic
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_._Learning Disabilities

7 iLanguege Dieebled

For the following items, record. the number of children who exhibit any of the
listed behaviors in the First column. These would-be children who have not
‘been formally diagnosed. - In the second column (rank) evaluate the behaviors
that are most important to you in terms of receiving future service end/or
ancillary help for each. behavior exhibited by a child or children in your
: c]ase Rank "1" as being least 1mportent te "5" as moet 1mportent

. B. - LanguageE=Speeeh end Heer1ng

Number Rank
Does not pronounce words correctly.
Has fluency (stuttering) problems.
Does not always. understand what is said.
Does not hear .likeness and differences in sound.
. . Cannot hear rhyming words, :
Cannot hear words.with same beg1nn1ng sounds.
Voice draws attention to himself. :
Does not.express .ideas well ora]1y
Cannot tell stories in sequence.
Does not express ideas well in written form
Constantly repeats exactly what others have said.:
12. Does not focus on topic being d1ecueeed and. talks about
, irrelevant topics.
13. Constantly asking for repeated d1rectione
14. Poor use of grammar and syntax.
15, ‘How many of the children who have d1ff1eu1ty in the
o above areas have diagnosed hearing problems?
- 16. ‘Expresses self in written or verbal manner beyOnd
expectancy for ehreno1eg1ea1 age. : .

|
]
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C. Reading

"1 'Doee not recognize 1ikeness and difFereneee in
« letters and symbols.

| _ ____ 2. Does not recognize likeness and d1ffereneee in
. : pictures and objects.
. 3. Reverses letters, numbers, or words. '
T 7 4. Cannot name alphabet -(capitals-first grade ‘on).
. 5, [Cannot name alphabet (lower case-first grede on).
- -6. Cannot understand what he reads.
o 7. Cannot understand what others are reading.
— T 8, -Cannot read well orally.
. -9, Does not have a good:sight word voeebu]ary
L 10,

. Does nnt have geed word attack ek111s

1. Doee not” know number Faets appropriete to grade

- .. "and ability.

’ 2. +Does not understand re]et1ensh1pe of symbe]e te
ameunt _

fRIC . T 112
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. “Has vocabulary skills 2
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.. Cannot work story or.thought problems.

Cannot attack arithmetic problems logically.
Does math 1 or more grades above present grade
level. _

. Does not form letters correctly.

Does not properly sequence letters.
Cannot copy material correct1y

Does not have gnad spac1ng, s1ze, and align-

ment.
Is exceptiona11y adept at wr1t1ng, art, -or
other forms of graphic art.

. ~Cannot balance on a beam or other gym equip-

ment.

Has difficulty with genera1 cocrd1nat10n
Has shuffling’gait.

Has unusual posture.

Has tremors. '

Seems to "black out" dur1ng c1asst1me
Has seizZures.

Body movements are slow. Gr absent
Does not smile or laugh.

Is generally fatigued.

Makes few gestures. ’

Child is extremely well. coard1nated

Low vocabu1ary skills.

. “-Poor memory.

Poor social judgement..
). years or more. abave

chronological age.
Has an excellent memory for detai1s or conii.
cepts , . o )

Beha?icra1 (occurs at 1east.pnse per day).

1

i
|
[

[

35
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‘Not interested in school.

Does- not complete. ass1gnments

Does not seem to try.-

Sits and plays alone much of the time.
Very shy and timid -- friendless.
Pushes, hits, or pinches others.
Throws temper tantrums. ,

Very argumentative. .

Lies or steals. e
Destroys others property

.Threatens others with physical harm

Is cveraﬂtive, restiess

1]
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13,
14.
15.
16.
17.
_18.
19.
?0,

| '\ | \ i

PAGE

Shart attention span, d1stractab1e, unable
to concentrate.
Cannot do tasks alone.

Persistently seeks affection from adults.

Is worried, apprehensive, unsure of self.
Is afraid uF specific things.

Has difficulty separating from mother.
Chronic stomachache and headache.

Is a 1eader in group act1v1t1es

7 TOTAL*NQMBER OF CHILDREN

{s
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LETTER TO TEACHERS )

Dear Teacher: ' : - . /
Teacher , ) | | | , y /
You have been chosen to participate in the  development of 55
instrument to be utilized by the School of Education and for a -
doctoral dissertation. It is important for teachers, 1ike yourse}f, to
have input regarding the development of the instrument <since’other
teachers will also be responding-to the questionnaire Dnce'i{ is in
- final form. ¢ - s - : // '

The ‘purpose of the questionnaire is to  obtain inform;tion from
teachers for more precisely defining the pre-service teacher training
grogram, in the School of Education at the University of South Dakota.
This is a continuing part of the School: of Education's commitment to
have classroom teachers lend their expertise toward restqﬁcturing the
teacher ~education curriculum and dinstructional program at the
undergraduate level. . ' o / '

We' assure you that your answers will be-held-in-strictest confidence.
‘We are interested only in: (1) determining approximately how much time
1t takes to complete the questionnaire; and (2) determining if there
are any difficulties- encountered - with the instructions and
questionnaire. Under no circumstances will we report your responses on

- an individual or school name basis. ] .
As you read the instructions and respond to the‘ques;iennaire,;p1ease -
make notations or underline the passages that do not seem clear to-
you.  After you ‘have completed the questionnaire, raise your -hand so
.the monitor cen record the' time it took "you to complete the

questionnaire. After you have raised your - hand, return to those

passages that you underlined as "not seeming clear 'to you" and briefly

describe the nature of the difficulty experienced. Feel free to write

in the margin(s) or on the back of the page. When you are finished,
- return the questionnaire to the monitor. - s :

Thank yaﬁ'&ery much for your valuable aSsistanceii

‘ef;SinceréTy;

James.Minor, Graduate Student Dr. Arlen GuiTickson. Asst. Prof.
School of Education ~ School of Education :
University of South Dakota. “University of South Dakota”
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INSTRUCTIONS
_As you have learned through youk;teaching experiehceg some children

exhibit learning and behavior difficulties that interfere with the.
child's 1learning process. You, as a teacher, have ‘had the-opportunity
to try many different instructional approaches or techniques to assist
children who are having difficulty in.school. Sometimes you have had
to try. many different instructional approaches or techniques before
you -found one that was relatively successful in assisting the child.
You have probably also found that sometimes it 1s necessary and
- beneficial  to request assistance for some type of special service in
.order to assist 1in defining the nature of the difficulty a child is’
-experiencing or for special class placement. For this questionnaire,
SPECIAL  SERVICE is defined as follows: (1) requesting assistance from:
a. school psychologist, special education teacher, remedial reading or
math s?e¢1a1ist, speech therapist, nurse, ghysicians,{z) making a
referral to someone you feel can assist with the problem: and 333

making ‘a. referral for the child to have some type of-testing and/or

evaluation.. This definition of SPECIAL SERVICE has been underiineq as_

you may need to refer back to the definition occasionally:

. The purpose of the questionnaire is to-obtain information relative to: :

(1) ‘the instructional . approaches or techniques vou wculd use with a
child, exhibiting a ‘'specific problem; (2) determine how sure you are
. ‘that . the “instructional approach or.technique you have specified will
.be relatively successful in assisting. the child; and (3) determine how
sure you - are - that you would request assistance for some type of
special service 1f the instructional .approach or technique was
relatively unsuccessful in assisting the child. You are to.assume that
‘the SPECIAL SERVICES, as previously defined, are available to you even
1f they currently do not exist in your school or school district.

This  questionnaire presents three. different problems that some
children exhibit in school. For each problem. you will be asked to
-briefly-—describe the instructional approach or-technique you feel is
appropriate for = the problem. Even if the problem described has never
occurred 1in your classroom,: describe . an instructignal approach or
technique that you feel might be appropriate. ‘ S
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EXAMPLE PROBLEM SET: |
The first question will be in fhe following form:

1. Briefly describe the first instructional approach or -
technique you would use with a child who cannot read -
well orally. ' '

_Example response: Have the child read a short article
. silertly to be sure he knows all the words. Then have
him read the story aloud privately, recording his
reading on audio tape. Critique the tape with the
child, Tistening for phrasing and expression. Practice
reading into the recorder and then to the class.

After you have written a brief 1n5tructiop31 approach or
- technique, you will be asked to indicate "how sure you are
that the approach or technique you wrote will be relatively

successful * in assisting the child - who cannot read well

orally." If you are 90% sure that the .instructional approach -

or technique you wrote will be relatively successful in .

-assisting the - child, then you would put a check mark in the

. 81-90% response category as shown below. D .
For the instructional approach or technique you wrote,
Indicate how sure you .are that 1t will be relatively
successful 1n assisting the child whé cannot read well
orally. : ' S :

__01-10%__11-20%_ 21-30%__31-40%__41-50%

__51-60%__61-70%__71-80%,81-90%__91-100%

describes how sure you feel. . . -

2,

- 3 Remember - ta-‘markf€ah1y one ?esggnse ~category that 'beﬁt f

You will then be asked to indicate "how ‘sure you are that you

would request assistance for some type of special service if

the instructional approach or technique was relatively

unsuccessful - in assisting: thE'5§h11d.ﬂ If you feel 45% .sure

that ' you would request assistance for some. type of “special

- service when the instructional approach or technique was

) relatively unsuccessful in assisting the child, then then you ,
‘would check the __ 41-50% response cgtegory as shown below.

If the 1ﬁ§truct1@na] appfaach_ag\techh1qué yduxwraté did.
‘not seem to be relatively. successful 1n assisting the.
child, ‘indicate how sure you are\that,yau would request
S asgistange for some type of special \service? R
, 0 _L01-10%_11-20%__ 21-30% | 31-40% v/ 41-50%
; ’ j_i§1a60%§ﬁ;§1s7c%,, 71ESD%7;:81ﬁQQ'_EEQI—JDO%@
\\ . § . - o .

\ DN
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R = a -
Even if you are 91-100% sure that you would request assistance
for "—some - type of special service, continue describing
instructional approaches or techniques until you have written
four. “instructional approaches or techniques éﬁd%respOndgd to
. all the questions. Remember to mark only one response category
" : - “that best describes how sure you feel that you would reGuest
) assistance for some type of special service. o

You will then be requested to briefly describe a second,
third, and. fourth instructional approach or technique you
would use for the same problem. "For each instructional
approack ‘you will. be asked the following two questions -as
previously " described: (1) how sure you are that the approach .
will be relatively succesquT,in‘assistingﬁthefchild; and (2) - -
how sure you are that you would request assistance for some

type of special service if the instructional approach or
technique was relatively unsuccessful 1n assisting the child.
For - each  instructional approach - and ‘the two questions
associated with that approach, vou " are to assume that the
previous instructional apgroaches were relatively unsuccessful
1r, assisting the child. For example: 1? questions associated
. wWith your ‘second approach -assume the first approach was
relatively unsuccessful;" (2) questions associated with your
~ third approach ‘assumes .the first and second approach were
. relatively unsuccessful; and -(3) questions associated with L
your fourth approach assumes the first,.second, and third
approach were relatively unsuccessful in assisting the child, -

“oo= - List four instructional approaches or . techniques for each.
@ - problem regardless of how certain you are that the approaches
“might be appropriate for ‘the, problem. Even if the problem
described has never occurred 1in your classroom, 1ist four
Instructional - approaches or- techniques to the best of your
ability. This ‘s, -important since, in order for the
questionnaire to be complete, all. the questions must be

answered. : o y

. ‘\3\ . a8,
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Aruitoxt provided by Eic:

PAGE -

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH Dé
TECHNIQUE YOU WOULD- USE WITH A ﬁHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME,. o'

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN. ASSISTING THE CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

pi-10x __11 — .
0% Z761-70% 771-A0% Z781-90% 7791-1¢

1-20% __21-30% __31-40% __41=-50%
1

1
=6

IF THE I gTRUiT?DNAL APPRDAEH OR TECHNTQUE YQU WROTE |
=E

DID NOT SEEM TO BZ RELATIVELY SUCCESSEUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE ‘THAT YOU WOULD
REQUEST ASSI STANiE FOR SOME TYPE OF SPECIAL SERVICE?
__01=10% 1{~20% -_21-30% __31-40% _, 41-50%
51-60% “761~70% "771-80% __81- 90X _ﬁ?;—xoas

ASSUME THAT YOUR :PREVIQUS AﬁPRGACH OR TEiHNIGUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

'FDR THE INSTRUCTIDNAL APPROACH DR TECHNIQUE YOU WROTE,

INDICATE HOW SURE YOU ARE THAT IT _WILL BE -RELATIVELY
SUCCESSFUL ' IN ASSISTING THE CHILD WHO SITS AND
ELAVS ALONE MUCH OF THE TIME,

ﬁgaz-lcz -_11=-20% __21-30% __31-40% __a
_-51-60%."261-70% “771-80% _781-90% __9I
IF THE lNaTRUCTlDNAL APPROACH OR TECHNIQUE YOU WROTE
D NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
TH ChRILD., INDICATE HOW SURE YOU ARE THAT YOU WNULD®
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

=50X
1092

-Q1-10%x _ _11-20% __21-30% __31-40X __41=-50% - °
_51-60% __61-70X __71-80% __81-90% _.21-100%

Lo
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—
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSI

STING THE CHILD. NOW

E THE THIRD INSTRUCTIONAL APPROACH OR

BRIFFLY DESCRIBE IR
TECHNIQUE YOU WOULD USE WITH A
PLAYS ALONE MUCH OF THE TIME.

CHILD WHO SITS AND

= S — — bl it T T E s —

FOR THE INSTRUCTIONAL APPROACH
INDICATE HOW SURE yvou ARE THAT
SUCCESSFUL 1IN
PLAYS ALONE MUCH OF THE TIME.

__21-30%

__01-10% ,
T7i1-80%

__51-60%

—_11=-20%
_T61-70%

1= THE 'INSTRUCT [ONAL APPROACH OR : :
BE RELATIVELY SUCCESSFUL IN ASSISTING
HOW SURE YoOuU

DID NOT SEEM TO
THE CHILD, INDICATE

ASSISTING THE CHILD

TECHNIQUE "YOU WROTE,
WILL BE RELATIVELY
WHO SITS AND-

OR

IT

__31-40%
—_B1-90%

TECHNIQUE YOU WROTE
ARE THAT YQoOu wouLD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL. SERVICE? e

4., ASSUME °

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD.

(DYR PREVIOUS APPROACHES OR TECHNIQUES WERE

__31-40% 41-50%

--B81-90% "791-100%

NOW

FOR THE INSTRUCTIONAL APPROACH
INDICATE HOW SURE YOU ARE THAT

SUCCESSFUL IN ASSISTING THE CHILD

PLAYS ALONE MUCH OF THE TIME,

_11-20% __21-30%

~_01-10% ¥ G
—61-70% ~"71-80%

—_51-60%

IF THE INSTRUCTIONAL APPR
DID.NOT SEEM TO BE
THE CHILD, .

—21=30%
- 7T1-80%

.

R T
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OR

OACH OR , 1
BE_RELATIVELY SUCCESSFUL IN 'ASSISTING

TECHNIQUE YOU WROTE.
WILL BE RELATIVELY
WHO SITS AND

IT

~-31-840X . __a)1-50%
—-81-90% ""91-100%

_TECHNTQUE YOU WROTE

_31-40%

_ 41-50x °
__81-90% -

100%

—_91
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"PAGE
BRIEFLY DESCRIBE THE FIRST INSTRUCTIENAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD wHO DDES NOT
KNOW NUMBER FACTS A@?QEF‘RTA'TE TO GRADE ARD ABILITY.
e e e e e e ——— — - F— e

FOR THE 'INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YQOU ARE THAT IT WILL B8E RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT

KNOW NUMBER FACTS APPROPRIATE. TU GRADE AND ABILITY.

..01-10x __11-20% 21-30% __31-40%X __4a1-50%
__51-60% __61-70% 71-80% _"81-90X __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE .FOR SOME TYPE OF SPECIAL SERVICE?

—-01-10X __11-20% __21~30%X __31-40%X __41-50%

51-60% _”61-70% °71-80X __81-90% _"91-100%

I 1

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY- UNSUCCESSFUL IN ASSISTING THE CHILDe. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH QR
TECHNIGQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY.

FOR THE INSTRUiTID&AL APPROACH DE’TECHM?QUE YOU WROTE,

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT - '
KNOW NUMBER- FACTS APPROPRIATE TO GRADE AND ABTLITY,
--0I-10% __11-20% ._21=30X __31-40% __41-50%
—_51-60% _”61~70X __71-80X __81~-90X _-91-100% o

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs, INDICATE HOW SURE YOU ARE THAT YOU.WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECTAL SERVICE?

1-20% __21-30X% __31-40% __41~-50%
1-70% 71=-80%X __81-90X __91-100%

110
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; 3. ASSUME YOUR PREVIOUS APPROACHES "OR TECHNIQUES WERE
. RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR

TECHNIQUE YOU wOULD USE WITH A CHILD WHO DOES NOT .

KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITYe

—— = = = = — = e e T e e e i S e i = = o o =
X
= = = — B L T N - = = = = = ==

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES 'NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY.

-=01=10% __11-20% __21-30X __31-40%.__41-50%
—-51-60X “”6i~70X __71-80% __81-90X —_91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
: OID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
‘THE CHILDs INDICATE HOW SURE YOU ARE THAT YQU wOULD
* REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

' ~=01-10% __11=-20% __21-30X __31-40% __41-50%
-=31=60X __61-70% __71-80X __81-90% --91=-100%

4s  ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY.

L3

;  FOR_THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YUU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT é
KNOW NUMBER FACTS APPROPRIATE TGO GRADE AND ABILITY.

~-01~10% __11-20% __21~30% __31-40% __41-50%
| 251-60X "61-70% __T1~80%X __81-90X __91-100%
1F THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATYIVELY SUCCESSFUL IN ASSISTING
‘THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
| _.01-10% __11-20% _,_21-30% __31-40X% __41-50%

5 __51=60X __61~70% __71-80% __81-90X —"91-100%

=4 3 EN i
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- ASSUME THAT YOUR PREVIOUS APPROACH DE-TEéHNiGUE WAS

=

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR . -

- TECHNIQUE YDU wOULD USE WITH A CHILD WHO CANNOT NAME

THE LETTERS OF THE ALPHABET(LOWER CASE),

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY -
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME

THE LETTERS OF THE ALPHABET(LOWER CASE).

-=01=10X __11-20X% __21-30% __31-40X __41-50%
51-60X _761-70% __71-80% __81-90% ~T91-100%

) { -
F THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE
ID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

D
E CHILDs INDICATE HOW SURE YOU ARE THAT YOU WOULD
QUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
1-20% __21~30X __31-40% __41-50%
1-70% “-71-80X ~"B1-90X —"91-100%

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR

TECHNIQUE YDU WOULD USE WITH A CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE).

e o

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNGT NAME

THE LETTERS OF THE ALPHABET(LOWER CASE)e -

‘ 01-10X% __11-20% __21-30X __31-40X __41-50%
-.61-70%" __71-8B0% __81-90X% __91=-100%

__51-60%

" IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN -ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

Y __01-10% _

) _11-20% __21-30% 31-40% 41=-50%
Z-51-60% __61

=70% __"71-80% __81-90% __91-100%

i
B
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4.

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NGw
BRIEFLY DESCRIBE THE THIRD INSTRUCTLONAL APPROACH OR
JECHNIQUE YOU WOULD USE. WITH A CHILD WHO CANNOT NAME

THE LETTERS OF THE ALPHABET(LOWER CASE).

e s s s s s = i e == =3 = = = = =
= i = = - — e e = = e e i = = = =
3

TAR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
NAME

SUCCESSFUL IN ASSISTING THE CHILD "WHO CANNOT

THE LETTERS OF THE ALPHARET(LOWER CASE )

| _.01=10% __11-20% __21-30X% _ 31-40x

~--51-60% __61-70%x __71-80% __81-90%

= l‘
1=~

H

50%
100% -

"1F THE INSTRQETIDNAgvAPPRDACH OR TECHNIQUE YOU WROTE

DID NOT SEEM TO BE RE!I ATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE Hi 4 SURE YOQU ARE THAT YOU wOULD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-30x _231?492

—-.01=10% __11-20% i ,
-80X __81-90%

21
--51-60x “"61-70x 71

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD.

-_41-50%
~-91-100%

BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR

" TECHNIQUE YDU WOULD USE WITH A CHILD WHO

THE LETTERS OF THE ALPHABET(LOWER CASE),

CANNDT NAME

i
= = e = e — = e — - =

FOR THE INSTRUCTIONAL APPROACH OR'

S

TECHNIQUE YOU WROTE.

INDICATE HOW SURE YQU ARE THAT IT WILL BE RELATIVELY

THE LETTERS OF THE ALPHABET{LOWER CASE).

~-01-10% __11-20% __21-30% —_31-40%
~--51-60% 7T61-70X _~71-80X ~"81-90%

‘SUCCESSFUL IN ASSISTING THE CHILD WHDO CANNOT NAME

__81-50%
__91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIGUE YOU WROTE
OID NCT SEEM TO '‘BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE HOW SURE_YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~=01=10% __11-20X __21-30% __31-40%

F

_ , ) > - _— DX __41-50%
-51-60x ""61-70% ~_71-80% —_81-90%X “To1-100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIBITING
TEMPER TANTRUMS,

—_—— —_—= = = e e e e e = = = = e 2 = e S e —
ST e S e s e T e R e e s = - = A st e e = = = -

2
s — v e s e 2 = e e e s e . i T et s e it e S i e iy — o e e e e e

EOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YQU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITING
TEMPER TANTRUMS, .

C_01-10% __11-20% __21-30% _31-40% __41-50X%
-=51=60X __61-70x T771~-80% _Z81-90X ~91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

g
5

-10X __11-20% __21-30X _ 31-40% —_A1-50%
“60X __61-70x _"71-80X __81-90% ~"91-100%

J
ASSUME THAT YQUR PREVIQUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW

1
1

BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH 0OR

TECHNIQUE YOU WOULD USE WITH,A CHILD WHO IS EXHIBITING
TEMPER TANTRUMS, . ) , oo

s o i e — —— e = — e e e - T o st e e e it e e e
9
—— = e e = — = - = = o == == = e
u

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITING -

.TEMPER TANTRUMS,

~-01-10X __11-20X __21-30% __ 31-40%

~-51-60% __61-70%._"71~80X __B1-90%

E_INSTRUCTIONAL APPROACH OR TECHNIQUE You WROTE
i0T SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
HILDs INDICATE HOW SURE YOU ARE THAT vyoOu wauLp
5T ASSISTANCE FOR SOME TYPE OF SPECIAL -SERVICE?

T

T =41 v
L e T

S omog
) mey 2T

MO -y

U

~=01-10X __11-20X% __21-30% _._31-40X __41-~50%
~-51-60% __61-70x “771-80% __81-90X ~"91-100%
.

130

m

115



116

T
o
]
m

3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
‘ RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIBITING
TEMPER TANTRUMS. ’

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO 1S EXHIBITING ..
TEMPER TANTRUMS, = _ . SR
~-01-10X __11-20% __21-30X _~ 31-40% __a1-50%
Z251-60X _"61-70% _71-80% __81-90X ~-91-100%
IF THE INSTRUCTTONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME- TYPE OF SQECIA; SQEViig?
_-C1-10% __11-20% __21-30X __31-40% __41-50%
. —-51-60% “761-70X _71-80X ~"81-90% __91-100%
4e ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW -
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIBITING
.TEMPER TANTRUMS. : R

N

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YDU WROTE. f
INDICATE HOW SURE YOU .ARE THAT IT WILL BE RELATIVELY- '
SUCCESSFUL IN ASSISTING THE CHI'.D WHO IS EXHIBITING
TEMPER TANTRUMS, : :

-

-10% __11-20% __21~-30% __31-40%
X _"61-70% __71~-80%X.-"81-90%

]
LY
(o] v

<
at

41
91

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE ¥ WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE ‘HOW SURE 'YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR" SOME. TYPE OF SPECIAL SERVICE?

m
o
c
E 3

L.01-10% __11-20% __21-30%X __31-40X __41-50% - e
51~ '

ZI51-60% Z761-70% °71-80% -°81-90X -T91-100% - o
A

o a,. - 1531
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TECHNIQUE YOU wOuLD USE WITH A CHILD wHO HAS LOW
VOCABULARY SKILLS. . )

l« BRIEFLY EESCRESE THE FIRST INSTRUCTIONAL APPRODACH OR

— = e o i S - = = e i s i = e o - = - i
Bl e = b - — = = S - = e e
i e = = — = = o e S5 s — s e e o s = - = e = e

POR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE ,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW, ‘

‘ VOCABULARY SKILLS. . N
--01-10X __11-20% __21-30% __31-40% __a1-50%
--31=60x __61-70% Z771-80% Z781-90% ~"91-100%
1P THE INSTRUCTIONAL ARPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO'BE RELATIVELY SUCCESSFUL  IN ASSISTING ,
THE CHILD. INDICATE HOW SURE YOU ARE THAT You WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL. SERVICL?
--01=-10% __11-20% __21-30% __31-40% —_41-50%'
--51-60% "761-70% _Z71-80% ~"B1-90% ZZ91-100%
2e ASSUME THAT YOUR PREVIDUS APPROACH OR TECHNIQUE WAS .
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW' g
GRIEFLY DESCRIBE THE SECOND INSTRUCTiONAL APPROACH OR
TECHNTQUE: YOU WOULD USE WITH .A CHILD WHO HAS LOW
VGEA%ULARY_EEILLE; . s '
FOR THE IHS?RUCTIDNALgAPPRDAEH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
- SUCCESSFUL  IN ASSISTING THE CHILD WHO HAS LoW . .
VOCABULARY “SKILLS. -
-=01-10X.__11-20X __21-30Xx __31-40% __41-50% . ¢
~--51-60% “761-70% “Z71-80X ~"81-90x ZZ91-100%
IF THE INSTRUCTIONAL APPRDACH QR TECHNIQUE You WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
: - SHE CHILD, INDICATE HOW_SURE.YQU ARE THAT YOU WOULbD
- REQUEST ASSISTANCE FOR SOME. TYPE OF SPECIAL. SERVICE?

O1-j0% 11=-20% 21=30% 31-40X _-41-~-50%
- 1

1 1
60% ~ 6

_S1- ~--61-70% _"71-80% ~"81-90% —_91-100%
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Je - ASSUME YOUR PREVIOUS APPROACHES OR TECHNIGUES WERE

. - RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD: NOW

“ BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO ‘HAS LOW :
VOCABULARY SKILLS. .

— ooz = - s . — — i - — — e e s —_—— iy
= - — - - = — = = _— - = e e b o e
P
— — = - = == —— e i = P — e -
i
— _— s 2 = = —— —_—— e 2 —— —— =
—— ! — — - —_ —_k - — _ -

ST FOR THE IHSTEUCTKDNAL APPROACH OR TECHNIQUE YDU WROTE,

0
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW
VOCABULARY SKILLS, ' v
~=01-10X __11-20% __21-30% __31-40% __81-50X%
~~-51+60X "761-~70% _71-80% “Z81-90X T91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW'SURE -YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
20X . _21-30% __31-40% __41-50%

70% _"71-80% __B1-90X% —"91-100%

1

—.01=-10% __1
--51-60x “"61

4. ‘ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDa. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPRDACH DR
TECHNIQUE YDU WOULD USE WITH A CHILD WHO HAS LOW
VOCABULARY SKILLS: :

kY
—— s - = = = = = — i o — - — = = —— = — —
s i i — — = —— = = = = = —— i
i e i 2 = —_— = = = = = = — = e - = - s i e 4 .

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.

*INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY .
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW
VOCABULARY SKILLSs

-=01-10% __11-20%X .__21-30% __31-40% __41-50% )
Z251-60% Z761-70X% ”271-80% ~81-90X ~"91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE HOW SURE_YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR.SOME TYPE OF SPECIAL SERVICE? -
~=01-10% __11-20% __21-30% __31-40% __41-50%

) ~-51-60% Z761-70% Z71-80% ~781-90% "T91-100% \
Q '
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1« BRIEFLY DESCRIBE THE FiRSF INSTRUCTIONAL APPROACH DE
TECHNIQUE YOU WOULD USE WITH A CHILD HHQ CANNOT BALANCE
ON A BEAM Gq OTHER GYM EQUIEMENT- )

— o — = — = — e o e i e ] = = e e — s

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE- HOW SURE YOU ARE THAT 1T WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNDOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT.

__01-10% __11-20% __21-30% __31-40%

1- _
—_51-60% __61~-70X% __71-B0X __81-90% __
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE. THAT YOU WOULD
REQUEST ASSiSTANCE FOR SOME TYPE OF SPECIAL SERVICE?

41-=50
Ql—lDQX

ﬁ,Ql*!QS

-30X __31-40X __A1-50%
_51-60%

,Q: 21 _— 0%
0X ~_71-80%X ~_B81-90X __91-100%

_11=
--61-7

2% ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL [N ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YDU WOULD USE WITH A EHILD WHO CANNOT BALANCE
ON A EEAM GR OTHER GYM EQUIPMENT.

FOR THE INSTRUCTIONAL APPROACH DOR TECHNIQUE YDU WROTE, -
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

- SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE

- ON A BEAM OR OTHER GYM EQUIPMENT.

01-10X __11-20% __21-30%X __ 31-40X 41~50%

S1-60% __61-70%x __71-80% __81-90% __ 91~-100%

I E_INSTRUCTIONAL APPROACH OR TECHNIQUE YOQU WROTE ~
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU wouLD
REQUEST ASSISTANCE FOR SOME TYPE OF SﬁEEIAL SERVICE?

o ¢ __11-20% __21=30% __31-40% __61-50%
~T51-60% __61-70% Eg?i-aox_,"sngax —-91-100%

O
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PAGE

ASSUME YDUR PREVIDUS APPROACHES 0OR TEEHNIGUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING 1rt CHILDs. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO EANNDT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENMNT o e

FOR THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT. :

——21=30%
~T71-80%

HE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
I0T SEEM TO BE RELATIVELY SUCCESSFUL 'IN ASSISTING
HILD- INDICATE HDW SURE YDOU ARE THAT YOU wouLD
ASSISTANQE FOR SOME TYPE OF SPECIAL SERVICE?

0X __11-20% .__21-30% __
__51-60% __61-70% __71-80X __

_._31=-40X%

_01-10% 11-20% -
—"B1-90%

T51-60% __61-70%

__4a1
91

ngI

31-40%
81-90%

__41-50%
~T91-100%

,.«mu 2

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES .WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO-CANROT BALANCE
ON A BEAM DR OTHER GYM EQUIPHENT-

FOR THE INST?UCTIDNAL APPROACH OR TEEHNIDUE YOU WROTE.

~INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL IN_ASSISTING THE CHILD WHO CANNDT BALANCE
ON A BEAM OR QTHER GYM EQUIPMENT,

_01=10X __11-20% __21-30% __

_ 11-40% Eéanﬁsaz
TT51-60X% __61-70% __71-80% 91-~1

_81-90%x

IF THE INSTRUCTIONAL APPRDACH OR TECHNIGQUE YOU NRDTE .
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE"HOW SURE YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_01-10% __11-20% __21-30% i;3174QS __A41-50%
Ts1- ~60% __61-70% "71-80% _781-90% "791-100X
1 3 D X = . v 3 - : =
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NAL APPROACH OR

BRIEFLV'DES:R:EE'TéEfFIRST
Wi IS VERY SHY, .

'TECHNIQUE YOU WOULD USE
TIMID, AND FRIENDLESS.

s e —— - i e — e = —— i =
- = = = = i e e S i = = i —_—— — . S e i i —
- = = . o o S — S e . i - — e = —
- ,ér“ - - = = - — - = i - ==
y SR
= = e e s e — = - o — e e o s S T

FOR THE INSTRUCTIONAL ‘APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE. RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS VERY SHy.
TIMID: AND FRIENDLESSe' :

-_31-40% __4'1-50% .
Z281-90% ~T91-100%

( : TECHNIQUE YOU WROTE .
BE RELATIVELY SUCCESSFUL IN ASSISTING
YOU ARE THAT YOU WOULD
SISTANCE FOR SQME TYPE OF SPECIAL SERVICE?

~10X% __11-20X __21-30% .__31-40X _ 41-50%

0x . _ A=
60X “”61-70X% 71-80% __81-90X __91~100%

) ) : o

' ASSUME_ THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULLD USE WITH A CHILD WHO 1S VERY SHY,

TIMID, AND FRIENDI.ESS,.

- — - ] - - - = o i -
= - = - ——— - i, o . e, s
. <0
B
Ll

POR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
‘INDICATE HOW SURE YOU ARE THAT IT. WILL BE RELATIVELY.
SUCCESSFUL IN ASSISTING. THE CHILD WHO IS VERY SHY.

D's AND FRIENDLESSe ' _ .

~=01=10% __11-20X __21-30X% __31-40%
'-=31-60X% __61-T0X _"71<80% - _81-90X
- : @ Y EE .
'IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
D10 NOT SEEM TO BE RELATIVELY SUCCESSFUL .IN ASSISTING
'THE CHILD, INDICATE HOW SURE YOU ARE THAT YQSEHDULB
‘REQUEST ASSISTANCE FOR.'SOME TYPE OF SPECIAL SERVICE?

--01-10% __11-20% —-21=30% __31-40X __41-50%
1-7

—-51760X _761~70% _771-80% _TB1-90X ~791-100% |

———

&
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ASSUME YGUR_PREVIQUS APPROACHES GQ,TECHNIGUES_WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD« NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH '0OR

.TECHNIQUE YOU WOULD OSE WITH A CHILD WHO IS VERY SHY.
TIMIQi AND FRIENDLESS, : . .
I S S ) — _
FOR THE iNSTﬁUETIQNAL APPQQAiHSGQ TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU. K ARE THAT IT WILL BE RELATIVELY
.SUCCESSFUL IN ASSISTING THE CHILD wWHO IS VERY SHY
TIMIDs AND FRIENDLESS. - .

—-=01=-10X __11-20% __21-30X __31-40% __81-50%
~-31~-60% "T61-70% Z771-80X I81-90% -T91-100%

- IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~=01-10% __11-20X __21-30X __31-40% __41-50%
~=51-60x 7761=-70%x _"71-80% _"81~90X ~~91-100%

ASSUME 'YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE Y0OU WOULD USE WITH A CHILD WHO IS VERY SHY,
TIMID: AND FRIENDLESS. . . K ' )

.
OR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
NDICATE HOW SURE YOU ARE THAT .IT WILL BE RELATIVELY
UCCESSFUL IN ASSISTING THE CHILD WHO IS VERY SHY.
IMID, AND_ FRIENDLESS. : 1
~=01=10% __11-20% __21-30X __31-40% __41-50% .
~-51-60X ZT61-70% T771-80X 781-90% ZI91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

TO BE RELATIVELY SUCCESSFUL IN  ASSISTING
NDICATE HOW SURE YQU ARE.THAT YOU. WOULD

STANCE FOR SOME TYPE OF SPECIAL SERVICE?,

=T M

__31-40% __41-50%

_.11-20% __21-30% 0% __4 0
81-90% ~791-100%

g -
% Z"61-70%x —"71-80%
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' pAGE 124
BRIEFLY DESCRIBE THE FIRST INSTRUCT!ONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT WORK
STORY OR THOUGHT PROBLEMS. o B

TECHNIQUE YOU WROTE,
WILL BE RELATIVELY
WHO CANNOT WORK

FOR THE INSTRUCTIONAL APPROACH OR
INDICATE HOW SURE YOU ARE THAT IT
SUCCESSFUL IN ASSISTING THE CHILD
STORY OR THOUGHT PROBLEMS., :

_41-50%

~=01=10% __11-20% __21-30% __31-40% __4a
--51-60% __61-70% __71-80X __81-90% __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YQU ARE THAT YOU WOULO .
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~-01-10% __11~20%X __21-30% __31-40% __41-50%
Z251-60% Z761-70% ZT71-80%X ~_81-90X _~91-100%

ASSUME THAT YOUR PREVIOUS APPROACH QR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH, OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT WDRK
STORY OR THOUGHT PROBLEMS. :

TECHNIQUE YOU WROTE.,
WILL BE RELATIVELY
WHO CANNOT WORK

FOR THE INSTRUCTIONAL 'APPROACH OR
INDICATE HOW SURE YOU ARE THAT IT
SUCCESSFUL IN ASSISTING THE,_CHILD
S5TORY OR THOUGHT PROBLEMS,.

~=01=10X% __11-20% __21-30% __31-40% __41-50%
Z751-60% 7761-70% I171-80% “B1-90% -T91-100X%

IF THE INSTRUCTIONAL APPROACH OR TECHNTQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE' GF SPECIAL SERVICE?

41=50%

~-01-10% __11-20% __21-30X __31-40% __ ,
~_51-60% Z761-70% __71-80X __81-90% __91-100X%
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3. _ASSUHE YOUR PREVIOUS APPRDACHEE OR  -TECHNIQUES WERE
- PRIELATIVELY -UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE. THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE 'YOU WOULD USE WITH A CHILD WHO CANNOT WORK
STDRY DR THOUGHT ﬂRDELEMS-

? - FOR THE TNSTRUCT!DNAL A?PRDAﬁH OR TEﬁHNIGUE You WRDTE-
- INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD wHO CANNDT WORK
STORY OR THOUGHT PROBLEMS, . . .

1-20% __21-30X __31-40% _
1=7

_01-10% _ _ _41-50%
0% ZZ71~80% __81-90% __91-1

1
__51=60% : 6 00X

IF THE !NSTRUQTIDNAL APPROACH OR TECHNIQUE YyoOU HRDTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE- CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~20% __21-30% __31-40% __a
2

__01-1 11 _ Z 1-5
T61-70% i_?z—agx T781-90% ~T91-1

(o] o]

X
Di

‘U’““

_ 0%
S1= a' - ,

44 ASSUME YOUR PREVIOUS APPROACHES QF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR

. : . T;CHNIGQE YOU WAOULD USE WITH A CHILD WHO CANNOT WORK
. v 3TORY DR THOUGHT PRDE;EMS-

b FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
. INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT WORK

. STORY OR THOUGHT PROBLEMS. o R

o

\LHO

-10% __11=20% __21-30% __31-40X __41-50%
rseg ZZ61-70% Z71-80X% 181-90%.2291-100%

IF: THE - INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE o

DOID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING . ,
THE CHILD. INDICATE HOW SURE YOU' ARE THAT YOU: WOULD

EEQUEST ASSISTANCE FOR EDME TYPE OF SPECIAL SERVICE?

_01=10%X __11-20%X __21=30% __31-40% __41-50% |
251-60% 1761-70% _771-80% _-81-90X _-91-100% : .

n\ll
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+THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD

LY ‘DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
NIQUE. YOU WOULD USE WITH A CHILD WHO -CANNOT NAME
ETTERS OF THE ALPHABET(CAPITALS). - )

FOR -THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE s
INDICATE HOW SURE YOU ARE THAT T WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHQ CANNOT "NAME

THE LETTERS OF THE ALPHABET(CAPITALS)s -

~--01-10% - _11-20% __21-30X __31-40% __41-50% .
$1-60% __61-70% _"71-80% __81-90% __91-100%

AF THE INSTRUCTIONAL APPROACH OR TEZHNIQUE YU WROTE

DID NOT SEEM TO BE ﬁELATTVELY‘SU§CESSFgg§?N ASSISTING

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?  °

i-18% __11-20% __21-30X __31-40% __41-50% .
-60X% “”61-70X __71-80% __81-90% _91-100%

ASSUME THAT YOUR PREVIOUS APPRDACH 'OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE-THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT NAME

THE LETTERS OF THE.ALPHAEET(EAPITALE);V ] *

s ,
— —— —— = =i e — —— [ - S
S e ey s s — = — — - - — = -— e, e T —
£,
e e o 2 s L — - = - = === o
i i e e e i e 2 e 2 2 R S S e e e s - e e e e i e = e e e

FOR THE INSTRUCTIONAL. APPROACH OR TECHNIQUE YOU WROTE .
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME.

THE LETTERS OF THE ALPHABET(CAPITALS). .

01-10X __11-20% __21-30X _ 31-40%

-_51~60X Z"61-70% _"71-80% “_81~90% __ 00%

NSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
+ INDICATE HOW SURE YOU ARE THAT YOuU wouLD
SSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

1-40X __41-50%
1-90% ~-91-100%
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T
~-01-10% __11-20X __21-30X _.3
--51-60X _"61-70%x Z_71-80% 8
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A%SU!E YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE.THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(CAPITALS). :

.
i
- S T R—— - - —— — - - = —
a
T s S e o e S s 2 e i i S T — — —— — R —

FOR. THE INSTRUCTIONAL APPROACH OR- TECHNIQUE. 'YDOU WROTE,
INDICATE HOW SURE YDU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNDT NAME

THE LEYTERS OF THE ALPHABET(CAPITALS)s :

T2-01-10% __11-20% __21-30% __31-40%
——51-60X _761-70% __71-80X __81-90%

 'IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

DID NC¥ SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE_YOU ARE THAT YOU WOULD -
REQ ASSISTANCE FOR SOME TYPE OF SPECIAL .SERVICE?

LS
—_01-10% __11-20% __21-30% __31-40% __41-50%
--51-60% __61-70%,__71-80% __81-90% __91-100% |

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW.
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR:
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(CAPITALS). _

= — —— — e e o = - s — —_—— i e s o
= ——— e = s e — e e = s = i = s =

= — e e e s -

FOR. THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU ‘WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT.NAME .
THE LETTERS OF THE ALPHABET(CAPITALS)e .o S

~—01-10X _ _11-20% __21-30% __31-40% __
51=60X _"61-~70X ~"71-80X __81~90X _
. el U - - ,
[F THE INSTRUCTIONAL APPROACH OR TECHNJIQUE YDU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL .SERVICE?

0x

~=01-10% __11-20% __21-30% __31-40X __41-50%
--51=60% 7761-70% 771-80% _B1-90X% ~T91-100X .-
5
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE " YOU WOULD USE WITH A CHILD WHO PUSHES,. HITS,
OR PINCHES OTHERS. o o

B A -

1
v ITs1-60% TT6

= = - = = = = — = = = - -——

e i e i T e e — e o —— = - = e - e s i o o i
a

—— i i S it i e e e — e e = i i e = S e e oy s e i s e e e

_FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS,
OR ‘PINCHES OTHERS., . A A

—~01~10X% __11-20% __21~30% __31-40X __41-50% .
'\ Z2S1-60% Z761-70% “Z71-80X “B1-90%X T-91-100%

F THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
ID NOT "SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
'HE 'CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
£Q

UEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERV]CE?
: L .

~-01-10% __11-20% __21=30% _:. 31-40X . _41-50%
~=51-60% "761-70% “T71-80% 1 81-90% -Z91-100%

ASSUME THAT YOUR PREVIOUS APPROACH OR_TECHNIQUE WAS '
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW

BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES, HITS,
OR PINCHES OTHERS. R ‘

= - = ———— == = = ) —— - B ’”\Jr\li -

FOR:THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS,

OR PINCHES OTHERS. -

--01-10% __11-20% __21-30X __31~40% __41
—-51-60X "_61=70X __71-80X _-81-90% 91

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

DID NOT SEEM TO BE RELATIVELY ‘SUCCESSFUL IN ASSISTING

THE. CHILD. INDICATE HOW SURE YOU. ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
0% __21~-30% _

1=2¢ 1 -3 ~.31-40x%x. __a1-50%
1-70% __71~80X __B81-90% __91~100%

-S50X%
=100X

~-01-10X

144
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ASSUME YOUR' PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR

TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES, HITS,

OR PINCHES OTHERS. ,

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,.
IUDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS.

OR PINCHES OTHERS. -~ L -

-=21-10% __11-20% __21-30% __31-40X ._41-50%
--S1-60X% __61~70% “771-80% -81-90% ~"91-100%

—

" IF THE INSTRUCTIONAL APPROACH OR ‘TECHNIQUE YOU WROTE

DID NCT SEEM TO BE RELATIVELY SUCCESSFUL  IN ASSISTING.
JHE CHILD, INDICATE HOW SURE YQU ARE THAT YOU WOULD

" REQUEST .ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~-Q1=10% __11-20% __21-30X __31-40X __41-50%
~-51=60% __61-70% “771-80X _781-90X% --91-100% %

£

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL .APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES, HITS,
OR PINCHES OTHERS, - . S

- — - = -— — - = = e - - i e o St S S i — e
T S T i e e S 2 i o = e o o = — = - = — s =
"

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY -
SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS, .
OR PINCHES QOTHERS. : . _ oot

~-01-10% __11-20% __21-30% L-31=-40X __41-50%
~--51-60% __61-70% _"7"71-80% -781-90X ~"91-100%

IF,THE”INSTEUCTIQNAL7AP§HDACH OR TECHNIQUE Yyou WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU wWOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-40X - _41-50%

~-01-10% __11-20X __21-30% __3 X ,
==51=60X ZT61-70% I71-80% -TB1-90% ~"91-100%

!I 30
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‘1s  BRIEFLY DESCRIBE THE FIRST' INSTRUCTI{ONAL APPROACH OR
. TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
. PRONQUNCE WORDS CORRECTLYs , _

e e - e e e e e e —— 7
T ) TR N
S e e e i s i = — i e ,;'*‘\;,*",,* - =
T T
FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY B
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT .
PRONOUNCE WORDS CORRECTLY. - _
==01-10% __11~20% __21-30% __31-40% __41-50%
-=91-60% _761-70% 7771-80% _"8i~90% _591-100%
o ) : T — -
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE- YOU WROTE
‘DID NOT SEEM TO BE RELATIVELY SUCCESSFUL ' IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT yOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
-=Q1-10% __11-20% __21-30% __31-40% __a1-50x ~ ' = .-
~-51=60% “761-70% Z771-80% “781-90% ~~91-100X ;
2e ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS ‘
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH COR
TECHNIQUE YOU WOULD USE ‘WITH A CHILD WHO DOES ‘NOT
PRONOUNCE WORDS CORRECTLY.. .

— i ae - ',;- - - - - —— e ——
—-— e = - s e s = = e s e = = - =

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.,
INDICATE HOW SURE YQU. ARE THAT IT WILL BE RELATLVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NGT

: PRONOUNCE WORDS CORRECTLY.,

~~01=10% __11-20% __21-30% __31-40% __41-50%
~=S1-60% 7761-70% _71-80% ZZ81-90X -~91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE HOW SURE_YOU ARE THAT YOU WOULD
REQUESY ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

1-10x% '__11-20% __21-30% __31-40X __41-50%
1-60% __61-70% _"71-80X __81-90%X __91-100% §

~-51-60% T =
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44

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD -WHD DOES NOT
PRONOUNCE WORDS CORRECTLYs . -

—_—— ——— —— ‘\\ —_—— e - =— ;lf, = e et e et -
e N e e e e e
R VL
e _ ,, "\ N B} = _% I

=S ———— ) _ - ] R
= o s i e i e o == ﬂ'\“ = = = — e o i e S S T e e e S e S e ey s

TIONAL, APPROACH -OR TECHNIGUE 'YOU WROTEw
= YOU\ARE THAT IT WILL BE RELATIVELY

SISTING THE CHILD WHO DOES NOT :

CORRECTLY. | \

41~50%

~-01=10% __11-20X __21-30%X __31-40% __
~-51-60% Z761-70% ’”71-80% __81-90% 7 91-100%

ONAL APPROACH DR TECHNIQUE YOU WROTE
BE RELATIVELY SUCCESSFUL IN ASSISTING.
ATE HOW SURE YDU ARE THAT YOU WOULD
CE FOR SOME -TYPE OF SPECJIAL SERVICE?

X __21-30X __31-40% __41-50%
71-80% “"81-90%, —_91-100X .

L5 e

L™

ASSUHE'YDﬁExﬁﬁéiiﬁus APPROACHES OF TECHNIQUES WERE

- RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
-BRIEFLY DESCRIBE THE FOURTH INSTRUCT.IONAL APPROACH OR

TECHNIQUE YDU WOULD USE WITH A CHILD WHO DOES NOT
PRONOUNCE WORDS CORRECTLY. : A , :

ot e e o SE - s s o e = = —— [EApE B P =
—— — — - - I ————
e e o it i e i e e [y A —— i o e e e e s e e o e e
e i o e e e S i S g - - R —— = = e o — ——

-
|

_FOR THE. INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WRﬁTE;

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT

PRONOUNCE WORDS CORRECTLY.
__01=10% - '

i -5
Z°s1-80x 76 -

1~20X _21-30% __31-40% ox
1-70x Z771-80% ~T81-90% 100%

IF_THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
'DID NOT SEEM TO BE RELATIVELY SUCCESSFUL .IN ASSISTING

THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

__11=20% __21~30X __31-40% __41=50%

n0l=10% __ , _— _ A ,
~-51-60X __61-70% __71-80% __81-90% __91-100%
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“ le BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
. HAVE A SHUFFLING GAiTa

- e e e - == . - S - [T - o

: FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YDU WROTE,
: "INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE iHILD WHO SEEMS TO
HAVE A SHUFFLING GAIT-

__01-10% __11-20% __21-30% __31-40% __41~
ez 51=60% "°61-70% __71-80% __81-90X —_91-
IF THE INSTRUCTTONAL APPROACH OR TECHNIQUE YOU WROTE -
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL .IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
. REQUEST AESISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-50%
100%

b . . __01=-10% __11-20%

. 21-30% __31-40% __%1-50%
“51-60% __61-70% __7

1-B0X __B81-90X% __91-100%

2s ASSUME THAT YOUR PREVIDUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN' ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD wWHO SEEMS TO
HAVE A EﬁUFFLING GAIT.

it e e — e s e s S e e e e S = i s i e o _— o o e s e e o e s
s S e e e . S e e e e i —— e = = == e s i S N e S S A S R S S S s .
= = — e 2 = — s e am == —_ = o e i =

E
e e i S o o i e e = - = = i e 2 e e i T ——— e — ———— =

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YDU WROTE,
INDICATE. HOW SURE YOU ARE THAT IT WILL BE RELATIVELY ‘ -
SUCCESSFUL IN ASSISTING THE CHILD WHD SEEMS TO ' _

HAVE A SHUFFLING GAITS

> _01-10% __11-20% __21~ 392 __.31-40X __41-50
;ngS 60X __61-70% __71-80X _"81-90% giQI ;ocz !
1S

THE CHILD, INDICATE HOW SURE YOU "ARE THAT . YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% __11-20% ElﬁBDt 3!-493_,i¢1§592

o Z51-60% __61-70% T°71-80% __81-90% —-91-100%

[
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Je ASSUME YOUR PREVIOUS APPROACHES OR- TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDas NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH LR
TECHNIQUE: YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE. A SHUFFLING GAITs ST , L
} . T ——— = e =

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,

. INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY '
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS  TO - :
HAVE A SHUFFLING GAIT. SR o

[H]

~-01-10X% __11-20% __21~30% __31-40% __41-50
ZI51-60% ZT61-70x “"71-80% 0

_81=90% ~__91

]
o

X
0%
w

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE .YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN. ASSISTING -
" THE CHILD,s INDICATE HOW SURE YOU ARE THAT YOU_ WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~=01-10% __11~20X __21-30% __31-40X ©__41-50% °
~=-51=60% __61~70% ZZ71-80X _781-90% ~°91~100%

: H . .
4s ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE.
: - RELATIVELY UNSUCCESSFUL IN ASSISTING THE CNILD. NOW
- , BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
- ' TECHNIQUE YOU WOULD USE.WITH A CHILD WHD SEEMS TO -
HAVE A SHUFFLING GALTe - _ -

= N
S S e . e s - i iy - S s e S G S S i e i S S i 2 S R S S S S S e e oy
- b _
e e i = o — = - e s e s e s
TS S A i e i s i s i S i = e . - e e e
—— i s N - S — = — =

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE " ¥YOU WROTE,
- INDICATE HOW SURE" YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO

HAVE A SHUFFLING GAIT, S

.01-10% __11-20% __21-30% . _31-40X __41-50%

01
51-60% “”61=-70% __71~80% -

— —781-90% —T91-100%

E _INSTRUCTIONAL APPROACH OR TECHNIQUE ,YOU WROTE

OT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

+ INDICATE HOW SURE YOU ARE THAT YOU.WOULD

\SSISTANCE_FOR SOME TYPE. OF SPECIAL SERVICE?
—=11=20% __21-30% __31-40% __a1-50%

X' __61-70X% “"71-80% __B1-~90% _"91-100%

L] . : -
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PAGE
l+« BRIEFLY DESCRIBE THE FIRST INSTRUCT I ONAL APPROACH OR
" TECHNIQUE YOU WOULD USE WITH A CHILD wWHO DESTROYS
OTHERS PROPERTY. ‘

FOR THE INSTRUCTIONAL APPROACH orR
INDICATE HOW SURE YOU ARE THAT IT
SUCCESSFUL

TECHNIQUE YOU WROTE.,
WILL -BE RELATIVELY

__0
’s

1-10%
--51=60%

5 IN ASSISTING THE CHILD WHO DESTROYS
OTHERS FPROPERTY. '

__11-2
—61-7

IF THE INSTRUCTIONA
DID NOT SEEM TO BE

THE- CHILD,

INDICATE

O0X __21-30% __31-40% _.41-50%
0% __71-80% __81-90%X __91~100%

L _APPROACH OR TECHNIQUE YQU WROTE
RELATIVELY SUCCESSFUL IN AS55I5TING
HOW SURE YOU ARE THAT YOuU wouLD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

__01-10% __
Z251-60% Z261-70%

__11=-2

2+ ASSUME THAT YDUR PR
RELATIVELY UNSUCCES
GRIEFLY DESCRIBE TH
TECHNIQUE YOU WwOULD

__41-50%
“To1-100%

0x 1-30%

1=-80x%

- __31-40%
7 “TB1-90%
EVIOUS APPROACH OR TECHNIQUE WAS

SFUL _IN ASSISTING THE CHILDa. NOW
E SECOND INSTRUCTIONAL APPROACH OR

OTHERS. PROPERTY .

1
E

=—FOR TFE INSTRUCTIONAL APPROACH OR
‘INDICATE HOW SURE YOU. ARE THAT 1T
SUCCESSFUL IN ASSISTING THE CHILD
OTHERS PROPERTY.

0% - _11-20X __21-30%

USE WITH A CHILD WHO DESTROYS

TE
WILL BE RELATIVELY
WHO DESTROYS

J1-40x%

_.01-10% - 20% _ . __41-50%
--51-60% _761-70% 771-80% “"81-90% " 91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE:
DIO NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE ,CHILD. INDICATE HOW_SURE_YOU ARE THAT, YOU WOULD,
REQUEST ASSISTANCE FOR SOME TYPE. OF ‘SPEC AL SERVICE?
~-01-10% __11-20X __21-30% __31-40% __41-50% ;
--51-60% “761-70% ""71-80X __81-90% 91-100%
. o - &
= — )
1 o
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PAGE

ASS5UME YOUR ﬁQEVIDUS APPRGAEHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR .
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DESTROYS
DTHERS PRDPEQTV:

FOR THE INSTRUCTIONAL APPROACH ORf TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DESTROYS

OTHERS PROPERTY. e

_01=10% __11-20% __21-30% __31-40% __41-50%
Z51-60% “761-70% T771-80% 1181-90X 1I91-100%

IF THE INSTRUCTIONAL APPROACH OR 7{/.HNIQUE YOU WHOTE
DID NQOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

20% __21-30X% __31-40% __41-50%

1=70% __71-80X __81-90X __91-100%

B

1
_61

ASSUME YOUR PREVIOUS APPROACHES OR. TECHNIQUES NERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE HITH A CHILD WHO DESTROYS
DTHERS PROPERTY.,. s

FOR THE INSTRUCTIOMAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE. YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE gHILD’NHG DESTRDY%

.DTHEQS PRDPEETY-

0x 11-20% 21=-30% __31-40% ,;41—592 .

= l - —_— —— i
, 60% _”61-70% __71-80% __81-90% __91-100% *
F THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
ID NCT SEEM TO BE> RELATIVELY SUCCESSFUL .IN ASSISTING -
HE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR SDME TYPE oF SPECTAL SERVICE?

_.01-10% __11-20% __21-30%X __31-40% __41-50%
_.51-60% _"61-70% __71-80% __B1-90X __91-100%
. 152
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LY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
IQUE YOU WOULD USE WITH A CHILD wWHO DOES NOT
£S5 IDEAS- WELL. IN WRITTEN FORM,.

I ]
mm

IE}
ECH
XPR

WI\Z 'ﬂ\

e i e mm

FOR 'THE INSTRUCTIONAL APPEQAiH DR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YDOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD wWHO- DOES NOT -~
EXPRESS IDEAS WELL IN WRITTEN FORM.

31=40%

__01-10X% __11-20% __21-30% __ 41-50%
—751-60X __61-70% __71-80X __B81-90X% __91-100%
IF THE’ INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW “SURE YOU ARE THAT YOU WOULD
ES ISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

- 2 __21-30% __31-40% __41-50%
—_61=70% _-71-80X% __81-90%X __91-100%

ASSUME THAT YOUR PREVIOUS 'APPROACH OR TECQNTQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDa. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT

" EXPRESS IDEAS WELL IN WRITTEN FORM. -

FOR THE INSTRUCTIONAL APPROACH DRITEﬂHNIQUE YOu W I0TE s
INDICATE HOW SURE YDOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT N -

EXPRESS IDEAS WELL IN WRITTEN FORM,
_.11-20% __21-30%
h 1-30%

13

@
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"ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDes NOW
BRIEFLY DESCRIBE 'THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
EXPRESS IDEAS WELL IN WRITTEN FORM, : :

-
SR = - = - — e s S = == .
'

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YQU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WwHO DOES NOT

EXPRESS IDEAS WELL IN WRITTEN FORM,

-=01-10% __11-20% __21-30% __31-40X __41-50%
~-51-60X __61-70X __71-80X __81-90% __91-100%

IF THE_INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

—01=10x __11

__0 | 1-20%X __21-30X __31-40% __41=-50%
T751-60% “_61-70% 1-1003

71-80% __81-90X __9

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APBROACH .OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO~DOES NOT

EXPRESS IDEAS WELL IN WRITTEN FORMe -
- e e e 77§T§
FOR THE._ INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT
EXPRESS IDEAS WELL IN WRITTEN FORM. -
--01=-10% __11-20% __21~30% __31-40%X __41~50%
—-51-60x “”61-70% __71~80X __81-90% __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL .IN ASSISTING
THE CHILD., INDICATE HOW SURE YOU ARE THAT YOU WwOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~30% __31-40% 41-50%

__01-10% __11-20%, ___21 _. X __ .
—_51=-60% -_61-70%X __71-80X% __81-90% __91-100% '



PAGE 140,

le - BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPRUOACH OR
TECHNIQUE YOU WOULD- USE WITH A CHILD WHO SEEMS TO
HAVE TREMORS.

P S —. o e it e o e e e o e e e e o . e e et S i s e e S e e e =
i o o e e e e i e s N e e e e e e e s i e 2 e e

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD wWHO SEEMS TO HAVE

TREMORS.
__.01-10% __11-20% __21-30X __31-40% __41-50%
__51-60% __61-70% __71-80% __81-90% __91-100%

dF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD., INDICATE HOW SURE YOU ARE THAT YOQU wOuLD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

I
m—

U"nC!‘

01- —_— — - —_—
i1-60% 0% "T71-80% —_81-90X __91-100%

ox l=2 ._21=30% __31-40X 41-50%
61=7

2e ASSUME THAT YOUR PREVIOUS APPROACH 0OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE TREMORS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WQDTEa
INDICATE HOW SURE YQOU ARE THAT IT wWILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHU SEEMS TO HAVE

TREMORS,
—--01=10x __11-20%x __21-30% !;3134§¥ __41-50%
__31=-60% __61-70% ;éTliaﬁx ..B1-90% ~.21-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIGUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WAauLD
REQUEST ASSISTANCE FOR SOME TYPE QF SPECIAQ SERVICE?

215302 _ 3!-40X _41-50%

__01=-10% __11~-20% __21 _ -
Z-51-60% __61-70 _ﬁ?lsaax Z781-90% “"91-100%
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. N .
ASSUME YOUR PREVIDUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDes NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO. SEEMS TO
HAVE TREMORS. . :

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO HAVE
TREMORS.. ‘ . ' N

~.01-10X __11-20% __21-30% __31-40% __41-50%
__51-60% __61-70% __71-80% __B1-90% __91-100% °
IF THE_INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NCT SEEM, TO:-BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD "
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
© __01-10% __11-20% __21-30% __31-40% __41-50%-
Z251-60% __61-70% __71-80% __B81-90% ~—91-100%

ASS5UME YOUR PREVIOUS APPRDACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL. IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FQURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TOQ
HAVE TREMORS. :

30x% 31-40X __41-50%-
0%

__01-10% __11=-20% __21-30% __ .
Z251-60% Z761-70% _°71-80% _-81-90% - 91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT yOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
__01-10% __11-20% __21-30% __31-40% __4a1-50%
TI51-60% Z”61-70X 71-80%X ~T81-90% "—91-100%
156 + .
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‘PAGE 143,

1« BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL. APPROACH 0OR
TECHNIQUE YOU WOULD USE WITH A CHILD WwHO LIES DR
STEALS. : : '

v - ‘=>.\

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
- INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.,

£-01-10X __11-20% __21-30X __31-40X __41-50%

~-51-60% _761-70Xx “_71-80% __81-90% _-91-100% _ >

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
" DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HDOW SURE YOU ARE THAT vOu WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~—01-10X __11-20% __21-30% __31-40X% __41-50%

--51=-60% __61~70% _"71-80% _”81-90% _"_91-100%

20 ASSUME THAT YOUR PREVIDUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW’
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH aRr
TECHNIQUE YOU wWQULD USE WITH.A CHILD WHO LIES OR
STEAL S, K o

3

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.

~=01-10X% __11-20% __21-30% __31-40X __41-50% .
~--51-60% “761-70%.__71-80% __81-90% 91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE HOW SURE _YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
—-<01-10X __11-20X __21-30X __31-40% __41-50% '
--51-60X __61-70Xx __71-80% __81-90% __91-100%
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PAGE
ASSUME YOUR'PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES QR
STEALS.

FOR THE INSTRUCTIONAL APPRQOACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YQU ARE THAT IT wILL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD wHO LIES OR STEALS.

_01-10% 11-20% __21~30% __31-40% 41-50%

__51-60% _”61~-70% __71-80X __81-90% __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE. CHILD., INDICATE HOW SURE YOU ARE THAT YOu wouLpD

REQUEST ASSISTANCE FOR SOME TYPE (OF SPECIAL SERVICE?

30% __31-40% __41-50%

~80% __81-90% _

~_01-10% __11=20% __21
1 __91=100%

T751-60% __61-70% __7

ASSUME YOUR PREVIAUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE FDOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHD LIES OR
STEALS. ' : -

e e e i T S e e — - T = it I e —
I
i e i e e S e e 2 e e e —— =—— e S s o e it e S S s e s S 2 i T e e o mE
L3

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU. WROTE.
INDICATE MOW SURE YOU ARE THAT IT WILL BE RELATIVELY
5

SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.

__01=10% __11-20% __21-30%
—61-70% __71-80%

E _INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

-90% __91-100%

31-40X __41-50%
31-

1 H
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTI '
THE ChILDs INDICATE HOW SURE YOU ARE THAT YOU WOuLD
REQUEST ASSISTANCE FQOR.SOME TYPE OF SPECIAL SERVICE s
.-01-10% __11-20% __21-30% __31-40% __41-50% . -
~-.51-60% _"61-70% __71-80% __B1-90% __91-100%
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PAGE
BRIEFLY DESCRIDE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU wOuLD USE WITH A CHILD WHO CANNOT
ATTACK ARITHMETIC PROBLEMS LOGICALLY,

FOR THE _INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

" SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACK. »

ARITHMETIC PROBLEMS LOGICALLY.

--01-10% __11-20% __21-30% __31-40% __41-50%
S51-60% __61~70% __71-80% __B1-90% ~—¢

- —-91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOu WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU wauLD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

—-01-10X% __11-20% __21-30% __31-40% __a1-50%
_751-60% Q,éxﬁ7az,;_?szax Z-81-90% ~T91-100%

RECAyE THAT YOUR PREVIOUS ‘APPROACH OR TECHNIOUE WAS

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW

i e e e = == ———— i e =- o e e e e =
e e e - = e e i e e e —_—— — e _— e e e e e
g—sggsa;éEs_;ﬁagaag;iﬁ—;g!ﬁ—,aeﬁf—gaf—ga—,ga!E;i,a—i,—,;s,ggxég

i
e e i o S i = T e i s i S s e e e o e e e i T —

FOR THE INSTRUCTIONAL' APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACK
ARITHMETIC PROBLEMS LOGICALLY. i

S 2-01-10% __11=20% __21-30% __31-40% __41-50%
~-51-60% _761-70% _771-80% _81-90% ~-91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL  IN ASSISTING
THE:CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD

REQUEST ' ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-=01=10% __11-20% __21-30% _ 31-640% __41-50% .
~-51-60% __61-70% “Z71~80% 1181-90% ~791-100%
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH 0OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT
ATTACK ARITHMETIC PROBLEMS LOGICALLY.,

e e = = e === —— e ] — —_—— -— ——
L

FOR THE INSTRUCTIDNAL~AP?§DACH OR TECHNICGUE YOU WROTE,

INDICATE HOW SURE YOU -ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING. THE CHILD WHO CANNOT ATTACK
ARITHMETIC PROBLEMS LOGICALLY. : :

_01=10% __11-20% __21-30% __31-40% __41
91

_.51-60% 77°61-70% ~"71-B0% ""81-90%

50X
100%

IF THE INSTRUCTIONAL APP*OACH DR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs, INDICATE HOW SURE YOU ARE THAT YOU WOULD

‘REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~=01-10% __11-20%"27_21-30X"-_31-40X __41-50%
—-51=60% “761~70X “"71-80% __81-90% 91

|1

' ASSUME YQUR PREVIOUS APPROACHES OF TECHNIQUES WERE /

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL. APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT

"ATTACK ARITHMETIC PROBLEMS LOGICALLY.

.

. INDICATE HOW’ SURE YOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACK
ARITHMETIC PROBLEMS LOGICALLY. : -

~=01=10% __11-20% __21-30% __31-40% __41-50%

. ==51-60% _761-70% _"71<80% __81-90X _"91-100%
LF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NGT SEEM TO BE RELATIVELY SUCCESSFUL' IN ASSISTING

. THE CKILD, INDICATE HOW SURE YOU ARE THAT YOU wWOULD

REQUEST ASSISTANCE FOR SOME TYPE OF SEECIAL SERVICE?

—-01-10% __11-20% __21-30% __31-40% __41-50% .
Z151-60% “"61-70X “71-80X ~"A1-90X —~91-100%
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BQYE?LY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR -
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT HEAR
WORDS WITH THE SAME BEGINNING SOUNDS,. '

=
i
e e b bl — - = e s e it - = = e e S e S S e e e i

FOR THE INSTRUCTIONAL APEROACH DR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY -
SUCCESSFUL IN ASSISTING THE CHILD WwHO CANNOT HEAR

WORDS WITH THE SAME BEGINNING SOUNDS,

—10X __11-20% _ 21-30X __31-40X% __41-50%

7 _-2_01-1 - _
—-51-60X _"61-70X _ 71-80X —_81-90% —_91-100%

INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

T. SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

ILDy INDICATE HOW SURE YOU ARE THAT YOU WOULD

ST ASSISTANCE FOR SOME TYPE OF -SPECIAL SERVICE?

_.01-10% __ 11~ — _— - v
51 61-70% __71-80X __B1=-90X __91-100%

fgaé 21-30x __31-40% __41250%

s

ASSUME THAT YOUR PREVIOQUS APPROACH OR TECHNIQUE WwAS
RELATIVELY UNSUCCESSFUL 'IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH 0OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT HEAR
WORDS WITH THE SAME BEGINNING S0OUNDS. ; S

—— e o it e e e i — — = = = — — i i i —_— e e e
s o e e e i S = o e e i e e i e e —
e i e Sy i i —_— = - = = e == = e o e - = —— e

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

-~ SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT HEAR
"WORDS WITH THE SAME BEGINNING SOUNDS., .

1-10% __11-20% __21-30% __31-40%X . 41
1

b T — 2 - —_— iy a—!ﬂ,l_ N
=60X __61-70% _"71-B0% __81-90X __9{-100%

__0
_7s

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YQU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
RELT 1-40% __41-50%

__01-1 ~11-20% __21=-30% __31-¢
--51-60% __61-70% “771-80% _”81-90% _91-100%
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PAGE
ASSUME YOUR 'PREVIOUS APPROACHES OR TECHNIQUES WERE
RELAT IVELY UNSUCCESSFUL IN’ASSISTING THE CHILDe NOW -
BRIEFLY DESCRIBE THE THIRD INSTRUCTIOMAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT HEAR
WORDS WITH THE SAME BEGINNING SOUNDS.,

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YDU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT HEAR
WORDS WITH THE SAME BEGINNING SOUNDS.

10X 11-20%x __21-30% A1=40x

__01= ~_l1-20% __ __31- __41-50%
--51-60% ""61-70% “"71-80X __B81-90X ~~91-100%

-IF_THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WwROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU wouLD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_01-10% __11-20% __21-30% __31-40% _ 41-=50%

51-60% __61-70X __71-80% -_B1-90%x" ""91~100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH "INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHD CANNOT HEAR
WORDS WITH THE SAME BEGINNING SOUNDS. » ‘

=
—— i e 2 = s - - e = = e, i = S o S S — T S S = S S
5
- = — = = — —— = e e o i i i

SURE YOU ARE THAT IT WILL BE RELATIVELY

INDICATE, HOW\\SURE Y 1 T
ASSISTING THE CHILD WHO CANNOT HEAR

SUCCESSFUL I

"FOR THE INST@FﬁTIDNAL APPROACH OR TECHNIQUE YOU WROTE .,

WORDS WITH THE SAME BEGINNING SOUNDS,.

—-01-10%X __11-20% __21-30% __31-40% A41-50%

. —=S51-60X __61=70X __71-80X __81-90% __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE You wrOoTE
OID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU . ARE THAT YOU wouLD
REQUEST ASSISTANCE FCR SOME TYPE OF SPECIAL SERVICE?

__01=10% __11

—_S51-60% __61- -

20X __21-30% __31-40% __41-50%
70% _-71-80% ~"81-90% ~~9i-100%
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OF SPECIFIC THINGS.

-PAGE 150

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH DR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO.IS AFRAID

_— e — — = i_‘ -— — —-— — — — i — i — S TS e e e ———— ———

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRALD .
OF SPECIFIC THINGS. o o

__01=10% __11-20% __21-30X __31-40% __4]-50%

—-51-60% 761-70X% __71-80X __B1-90% __91-100% .
IF THE INSTRUCTIONAL APPROACH QR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFULL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

--01-10% __11-20%x __21-30% —_31=40% _. 41-50%

—_S51=60% "761-70X __71-80% __81-90% _-91-100%
ASSUME THAT YOUR PREVIOUS APPROACH NOR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL .IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO. IS AFRAID
OF SPECIFIC THINGS. L : :
—_— ———— — - T L

i

FOR THE INSTRUCTICNAL APPROACH OR TECHNIQUE YﬁU WROTE. .

"INDICATE HOW SURE YCOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD WHO. IS AFRAID : ' "
OF SPECIFIC THINGS. - -

=20% __21-30% __31-40% __41-50%

01-10% __1 4 X ‘
: TT91-100% ]

- i

1

=60X% __61-70X __71-80% __81-90%

STRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
E

N A
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING e
HE CHILDs INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? = '

_01=10% __1
~51-60% —_6

1-20%X __21-30X __31-40% __41=-50%
1-70% __71-80%X __B1=90% __91-100%

=
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~ - TECHNIQUE ‘yOU WOULD USE WITH A CHILD WHO
-"0F SPECIFIC THINGS, :

" FOR
"SUCCESSFUL IN ASSISTING THE

O~

" THE CHILD, : _
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN.ASSISTING THE CHILD. ,
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL .APPROACH OR
IS AFRAID

- —— — ,!i = - —_— = e e i e
= = e = —— = = = = = e —— - = e e e
P -]

FOR TFE INSTRUCT IONAL APPRO OU W
DICATE HOW SURE :YOU ARE THAT IT WILL BE RELATIVELY
UCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID .
F SPECIFIC THINGS. , - o , :

-—21=30X __31-40X __41-50%
—_71-80% Z”81-90X ~"91-100%

OR TECHNIQUE YOU WROTE
SUCCESSFUL IN ASSISTING
CATE HOW SURE YOU ARE THAT YOU WOULD
CA _SUF OU ARE THAT ° N OUL

,—_01-10%

- , __41-50%
_Cs51-60%

81-90% ~"91-100x

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPRDACH OR
TECHNIQUE YDU WOULD USE WITH A CHILD WHO 15 AFRAID

OF SPECIFIC THINGSa. - . R '

—— ——— -— = s ——— - — e e b T EE P e e e S e
i
(=1
S e s e S o = —— — S e e e s e e e e e e
= = = —=— — = = - = = - - -
i e e e e e e e = = —— = - - et T E—

e e e e e i o — -
TECHNIQUE YOU-WROTE,
WILL BE RELATIVELY
WHO IS AFRAID : .

THE INSTRUCTIONAL APPROACH OR
INDICATE 'HOW SURE YOU' ARE THAT IT
: ASS CHILD
OF SPECIFIC THINGS,. S
~01=10%" __11-20% __21-30% __31-40% _°
51-60% Z761-70X “Z71-80% ~B1-90%
STHE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

D NOT 'SEEM TO BE RELATIVELY. SUGCESSFUL IN ASSISTING
INDICATE HOW SURE YOU ARE THAT YOU WOULD

__31-40%x _ a

01-10% _—
~_81-90%

T51-60%

1-20% __21-30%
1-70% __71-80%
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2e

BRIEFLY DESCRIBE THE FIRST INSTRUETIDNAL APPREAiH oR
TECHNIQUE YDOU WOULD USE WITH A ﬂHI;D WHD CANNDT TELL
'STORIES IN SEQUENCE. .

e e . S

FOR THE INST?UCTIENAL APPRﬁAiH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YDOU ARE THAT 1IT LL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHD CAKNNOT TELL
STORIES IN SEQUENCE; : : 5

g
01-10% 11-20% __21-30% 31-40% __41-50%
281-90% __91-100%

__51~60% ;ﬁél—TOX ~-71-80%

IF THE INSTRUCTIONAL APPROACH OR TECHN!G UE YOU WROTE
DID -NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

~THE CHILD+ INDICATE JHOW SURE YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FQR SOME TYPE OF S?EiIAL SERVICE?

1- lqz iiilezﬁs ;21—392 _31-40x ;“41 50%.
1-60% __61-70x __71-80% __81-90% __91-100%

_0
~Ts1-
ASSUME THAT YOUR PREVIDUS APPROACH' OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO EANNDT TELL

STORIES IN SEQUENCE.

= = - e o e e e s - e e = e e —_———
-]
—_ —— e e o e = i st e i e s e A S S e e e e e
& b ]
= = e ——— =

OR THE INSTRUCTIONAL APPROACH OR.TECHNIQUE YOU WROTE,
NDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY °
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL
TORIES IN SEQUENCE. . T
~01=10% __11=-20% __21-30% __31-40% __41=-50%
~51-60% ,;51—79; —=71-80% 7781-90% T791-10

‘MMMW

- WROTE
S5ISTING
DULD
ICE?

I'F THE INSTRUCTIBNAL AP?RGAEH OR TECHNIQUE

DID NOT SEEM TO BE RELATIVELY SUCCESSFUL [N
THE CHILODs INDICATE HOW SURE YDU ARE THAT .YU
REQUEST ASSISTANCE FOR SOME TYPE OF SPECTAL

_01-10% __11=-20% __21-30% _;31iaox'_igl—
“81-60% ~"61-70% TT71-80% ZTA1-90X% Z°91-100%
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"FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.,
IT

FOR TFE INSTRUCTIONAL APPROACH OR TECHNIGUEaNDU WROTE »

PAGE
ASS5UME- YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR:
TECHNIQUE YOU WOULD USE HITH A CHILD WHD CANNOT TELL
STORIES IN SEGUENCE;

IND!;ATE HOW SURE YOU ARE THAT I WILL BE RELATIVELY
UCCESSFUL IN ASSISTING THE CHILD WHO CANNDOT TELL
TORIES IN SEQUENCE.

Ed

LT

_31=40%

0x __11-20% ;ﬁexﬁaoz . __4a1
0% _“61-70X “771-80% ““81-90% _9
ST

TRUCT IOMAL APPROACH OR TECHNIQUE |
FEM ,TO AE' RELATIVELY SUCCESSFUL 1IN
55

o <

INDICATE HOW SURE YOU ARE THAT .YoU
iSTANis FOR SOME TYPE DF SPECIAL

ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE -
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A THILD WHO CANNDT¥TEhL

"STORIES IN SEQUENCE. . . -

INDICATE HCW SURE YOU ARE THAT IT WILL BE RELATIVELY

' SUCCESSFUL IN ASSISTING THE CHILD WHO EANNDT TELL
-STDRIES IN SEQUENCE.

__01=10% __11=20% __21-30% __31-a0%
TT51-60X% __61-70% __71-80%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YDU WROTE
DID: NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOwW SURE YOU ARE THAT YOU wOULD
REQUEST ASSISTANCE FOR_SOME TYPE OF SPECIAL SERVICE?

1 11-20X% __21-30% __31-40% __61-50%
~-S1-60% __61-70% __71-80% __81-90X ._91-100%

o

t68 L



le BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO.SEEMS 10
“BLACK OUT*" DURING CLASSTIME. - :
FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE .
INDICATE HOW SURE YOU ARE THAT ‘IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO :
. “BLACK QUT" DURING CLASSTIME. = :
) ~-01-10% __11-20% __21-30% __31-40% __41-50%
--51-60X __61-70x “771~80X __81-90X __91-100%

INSTRUCT IONAL APPROACH OR TECHNIQUE YOU WROTE

T SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
ILDs INDICATE HOW SURE YOU ARE THAT YOU WOULD
T ASSISTANCE FOR. SOME TYPE OF SPECIAL SERVICE?
0
5

11=20X __21-30% __31-40%X _ _41-50%
1

i X __1 - , _ _—
- X .-61-70x __71=-80X __81-90% ~_91-100% .

/ = [ YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING, THE CHILD. NOW
"BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR

2« ASSUME THAT

TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO :
"BLACK OUT" DURING CLASSTIME. - - : .

THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WRO
L

F@R TE .,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY .
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO

"ALACK QUTY DURING CLASSTIME, .

01-10% __11-20% __21-30% __31-40% __4a]-¢
--51-60% _"61-70X% __71~-80% __81-90% 91~
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
"THE CHILD+ INDICATE HOW SURE YOU ARE THAT YUU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-20% __21-30X __31=40% _ 41-50%

1 __11 , _
" __51=60% _”61-70% __71-80% _"81-90X —-91-100%
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PAGE

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TD
WBLACK OUT" DURING CLASSTIME.

FOR THE INSTRUETIDNAL APPROACH OR TECHNIGUE Yyou - HRDTE

INDICATE HOW SURE YOU ARE THAT IT

WILL BE RELATIVELY

. THE CHILD,

FOR THE

SUCCESSFUL IN ASSISTING THE CHILD

WHD SEEMS 7O
"BLACK CQUTY DURING CLASSTIME. o

_21-30% _
~71-80% =

_01=10% __
T51-60%

11-20X%

0 _31- 49; __4a1
—61-70%

.81-90% _"91

0
- 0

50%
_— 100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WR
DID. NOT SEEM. TO BE RELATIVELY SUCCESSFUL IN ASSIS
INDICATE HOW SURE YOU ARE THAT yYOuU WwOul
REQUEST )ASSISTANCE FOR SOME TYPE OF SPECIAL SERVI
__21-30%
~~71-80%

-
Zim

NG . -

‘mrwm

IN
.D
E7

_0i=-10% ‘11=-20%

51 50%

N > ¢ __31-40% _
TT61-70%

_41-50% |
TTB1-90% __91-100%

ASSUME YOUR PREVIDUS APPROACHES QR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YDU WOULD USE WITH A CHILD WHO SEEMS TO
“ELACR QUT" DURING ELASSTIME-

XNSTRUﬁTIDNAL APPRDACH OR TECHNIGUE YOU WR
INDICATE HOW SURE 'YOU ARE THAT JT WILL BE RELATIVEL
SUCCESSFUL, IN ASSISTING THE CHILD WHQ SEEMS TD
"HLACK - DUT"‘BURING ELASSTIME-

& : o

31-40% __
81-90% 7

liEOS
1-70%

41-50%

__21-30% _ .
91-100%

-0 -
5 ZI71-80x T2

1
~.5l= DT

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
OID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILOs INDICATE HOW SURE YOU ARE THAT YOU wQouLDh
REQUEST ASSISTANEE FOR SOME TYPE QOF SPECIAL SERVICE?

--01=10% __11-20% __21-30% __
—~51-60% 61-70% __71-80% __81-90%

II
UH-
Ih

31=- ﬁDZ __41=-50%

Z-91-100%
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BRIEFLY DESCRIBE THE FIRST ENSTRUCTIDNAL APPRODACH. OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO 15 -WORRIED,
APPREFENSIVE:s AND UNSURE OF SELF.

FOR THE INSTRUCLTIONAL APPROACH OR TECHNIQUE YOU WRDTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS5 WORRIED '
APPREHENSIVE,s AND UNSURE OF SELF. '

_01-10% __11-20X% __21-30%
_51-60% __61-70% __71-80%
I HE INSTRUCT IONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

1-40%x _ QI-SDE -
i=390% 91=100%

_01-10% __11-20% ;521-393 __31-40% __41-50%
_51-60x “T61-70% __71-80% __81-90% __91-100%

ASSUME THAT YOUR PREVIOUS.APPROACH OR TECHNIQUé WAS
RELATIVELY UNSUCCESSFUL IN. ASSISTING THE CHILD. NOW

BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 7

TECHNIQUE YOU WOULD USE WITH A CHILD NHD I5 WORRIED.
APPREHENSIVE- AND UNSURE OF SELF.,.

T S T S S e i S R SN S i e e S e i T e S S S S S i e e e e s e e e NG S S A S i R S i e i e e
i
e e v i —— i e i - e e e sy o T S S S S i e e e o e o
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FOR TFE. INSTRUCTIDNAL APPROACH OR TECHNIDUE YOU WROTE.,
INDICATE HOW SURE YOU. ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO 15 WORRIED.,
APPREHENSIVE; AND UNSURE OF SELF. _ .

_+01-10% __11-20% __21-30% __31-40% 41-50%

- . __51-60% __61-70% __ 71-80X _”81-90% _“91-100%

IF THE INSTRUCT IONAL APPRCACH OR TECHNtauE yoU WROTE
DID NOT.- SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE GHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR SOME TYPE DF SPECIAL SERVICF?

__01-10%
Z51-60%

11-20% __21-30% __31-40% __41-50%
_61=70% __71-80% __B1-90% __91~-100X%
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ASSUME YDU? PREVIOUS APPROACHES OR TECHNIGUES HEQE

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW

BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR

TECHNIQUE YDOU WOULD USE WITH A CHILD WHO [S WORRIED.,
- APPREFENSIVE« AND UNSURE OF SELF,

e

?DQ THE INSTRUCTIONAL AﬁPEDAﬁH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIED,
-APPREHENSIVEs AND UNSURE OF SELF, . : '

_01-10X% __11-20% __21-30% __31-40%X _ 4]
251-60% “Z61-70% 1Z71-80X 1181-90% 1I91-

IF THE ' NSTRUCTIGNAL APP?DAEH OR TECHNIGUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE:-YOU ARE THAT vOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_11220% __.21-30% __31-40% __41~50%
1-70% __71-80% -_B1-90X ~"91-100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIOMNAL APPRUACH OR
TECHNIQUE YDU WOULD USE WITH A CHILD WHO I% WORRIED.
APPREHENSIVE, *AND UNSURE OF SELFa . )

—— i e = oot o sl — = = 22 —— e et ——
- = - = = — — —— e
e e e i e At T e i e O e e ———— e T ——
. -
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'FDR\TPE INSTRUETIDNAL A?ﬁRDACH OR TECHNIOQUE YyOuU wRDTE;

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY .
SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIEZED,
APPREHENSIVE, AND'UNSURE QF SELF. :

_01-10% __11~20% __21-30% __31-40% __4
I51-60% —Z61-70% _-71-80% _-81-90% ~T9

- IF THE iNSfRUiTIGNAL APPROACH OR TECHNIQUE YOU WROTE = °

Q . : ;

ERIC

Aruitoxt provided by Eic:

DID NOT SEEM TO BE RELATIVELY SUCCESSFUL .IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE  THAT yvou WOULD

"REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_01~10% __11-20% __21-30% __31-40X __41-50%

~51-60% __61=-70X% __71-80%. __81-90% __91-100%"

|

!ﬂ' 5173 . o .”



O

ERIC

Aruitoxt provided by Eic:

1«

fED

BRIEFLY . DES&RIEEJTHE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE, WITH A CHILD WHO - HAS POOR USE

_QF GRAMMAR AND S?NTAK:

FOR THE IN STEUETIDNAL APPQﬁACH OR TECHNIQUE YOU WROTE.
INDICATE HOW. SURE YDU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHD, HAS PDDR USE-

OF GRAMMAR AND SYNTAX.

_01-10% __11-20% __21-30% __31-40% i_@iasox o
~IIsi-e0x C Z61-70% ZZ71-80% 1281-90% 1191-100%

DID NOT SEEM TO BE RELATIVELY SUCC&S;FUL I~ ASSISTINE
THE CHILDs INDICATE. HOW SURE YOU ARE THAT YOU WwWQULD
REQUEST ASSISTANCE FOR ‘SOME TYPE OF SPECIAL SFRVICE?

L=

01=10% 11-20% __21-30X% __31-40% 41‘%@2

:i51—sax —T61=-70% __71-80% __81=-90% __91-100%
ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE -THE SECOND INSTRUCTIDMAL APPROACH OR

TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS POOR USE"
OF GRAMMAR AND SYNTAX. ;

- = = = m S e e et e
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NIQU E YDU WRDTE-
BE RELATIVELY.
AS POOR USE

FOR THE INSTRUCTIONAL APPROACH OR TEC
INDICATE HOW SURE YQOU ARE THAT [T Wl
SUCCESSFUL IN ASSISTING THE CHILD WHO H
DF GRAMMAR AND SYNTAX,

- 91—102- 11-20% __21-30% __31-40% __41-50%
s 0 ..51-60% _ ~61-70% __71-80% __81-90% 1=looz

IF. THE INSTRUCTIONAL APPROACH. DE TECHN[QUE YOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CH‘LD! lNDliATE HDH EURE YOU ARE THAT You - WDULD

_i_Dl—jGS __11=2
~T51-60% __61-70

»

ox 1=30% 40X ,41—3Qx
1

?_2 -31= L Rt
X __71~80% __B81-90X __91-100%

'
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ‘ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPRDACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD wWHD HAS POOR USE
DOF GRAMMAR AND SYNTAX,.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL . IN ASSISTING THE CHI;D WHO HAS POOR USE

OF GRAMMAR ,AND SYNTAXe - . _ .
__01-10% __11-20% __21-30% __31-40X% _ 41-50% *
TI51-60% _Z61-70% Z-71-80% __81-90X% __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE- YOU WROTE = -
DID NOT -SEEM TO BE RELATIVELY SUCCESSFUL IN' ASSISTING
THE CHILD., INBICATE HOW SURE YOU ARE THAT YOU wOULD
REQUEST ASSISTANCE FDR SOME TYPE OF SPECIAL %ERVICE?

__01-1 1-20% __21-30X __31-60X __A41<50%
Si—éox 1- Z71-80% ZT81-90% Z791~100%

ASSUME. ?DUﬁ PREVIOUS APPROACHES DF.TFCHNIGUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE "CHILD. NOW

‘BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR

TECHNIQUE YOU wOuULD USE NITH A CHILD wHO HA: POOR USE
oOF GQAMMAH AND SYNTAX- : #

FOR THE INSTRUCTIONAL AﬁPRDACH DR TECHN[GUE YDU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHiLB=HHG HAS POOR . USE

OF GRANMAR AND SYNTAX. _
' 01-J0% __11-20% __21-30% __31-40% __41-50%

§1-60X __61-70% __71-80%X __81-90X __91-100%

"IF THE iNSTéUCTlDNAL APPROACH (OR TECHNIQUE YDQ'WRGTE

DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU wouLD,
REQUEST ASSISTANCE FOR SOME TYPE OF SPCCIAL SERVICL?
1-10% __11=20% __21-30% __31-40% __41-50%
51-60% __61-70% __71-80% __B1-90% __91-100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR°
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE SEIZURES. A

THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.,
DICATE HOW SURE YOU ARE THAT IT WILL HBE RELATIVELY
CCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO
E SEIZURES." - _
-.01=10% __11- 20% __21-30X __31-40% __41-50% -
ZIs1-60% ZZ61-70% _71-80% __81-90X _I91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0

1
61=70% ?!EEQS EI*QQS .91

ASSUHl THAT yOUR %?\\A

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD; NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU -wOULD USE HITH A CHILD WHO SEEMS TO .

HAVE SEIZURES- : \

1-10% __11-20% __21~30X __31-40% __41
S1-60%

FOR THE INSTEUGTIQNAL A?FREAEH BE TECHNIQUE YOU WROTEs
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE EHILD WHO SEEMS TO

HAVE SEIZURES. .

_01-10% __11-20% E;EI—EDX __31-40% __41-50%
,§1—79=_i'?1saez -781-90x ~_91-100%

”Sliéﬁsgi

DID NQT SEEM TE BE RELAT!VELT SUCGESSFUL IN AEE!STING
THE CHILD. INDICATE HOW SURE YOU: - ARE. THAT YOU wOouULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPEEIAL ‘SERVICE?

X 31-40%" —aB1=50%

_01-10% 30 4 :
0% —_81-90% —_91~100%

—_— 1= ¢
T51-60% __A1-70% :
]

b
e,
.m‘

161



T ~ PAGE 162

L 3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE

e RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDs NOW’

' : BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE SEIZURESs - . .

.FOR THE NSTRUETIENAL AP?EDACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE 'YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSIST[NG THE CHILD WHO SEEMS TO
HAVE SEIZURESe. ’

S ' T “10%--_11-20%.__21=30 -_'31 -40% a1-50%

01 2
El'énx =51 TOX___71-80% __81-90X _~91-100%

IF THE INSTRUCTIDNAL APPROACH OR TECHMIQUE YDU ERDTE 5
- DID NCT .-SEEM TD BE RELATIVELY SUCCESSFUL IN ASSISTING

_THE CHILD. INDICATE HOW SURE YOU ARE THAT YQU -wOULD
"REQUEST ASSISTANEE €0R SDHE TYPE OF SPECIAL EERVI€E?

1—10x

_— __11-20% __21-30% __31-40% __41-50%
_751-60% __61-70% _.71~- agz ~781-90X __91-100%

F ' ' : 5 - :
4+ ASSUME YOUR PREVIOUS Aﬂ?ﬁGACHES DR TECHNIQUES WERE
- RELATIVELY UNSUCCESSFUL IN: ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FDURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU wWOULD USE WITH A CHILD WHO SEEMS TO
HAVE - SEIZURES. ;

N R

gg__;_;_ag\\;éiﬁ_‘_;ﬂ.__é__ e - e i e . e e e e et i

FOR TFE INSTRUCT!DNAL AP?EDACH OR TEEHN!QUE YOU WROTE.
‘INDICATE HOwW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL. IN ASSISTING THE CHILD HHD SEEMS TO

HAVE SEIZU?ES:

01-10% __ 11-20% __21=30% 31—qoz’= 4;escx .

TT51-60% __61-70% __71~80% __81-90% _-91-100% "

E INSTRUCTIONAL APPROACH OR TECHNIGQUE YQU WROTE
OT SEEM TD BE RELATIVELY SUCCESSFUL IN ASSISTING
HILD. INDKRCATE HOW SURE YOU ARE THAT YOU WOULD

5

F TH
ID N
THE C
EQUEST ASSISTAKWCE FOR SOME TYPE OF SPECIAL “SERVICE?

Jﬂ\-ﬂUH

01=10% ‘

-0 -30% __31-40% __41-50%
C51-60X% -

11-20% __21=3C —— —_— 207
€1-70% 71=-R20% 81-90% __91-=100%
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Responses of Teachers, Grades 1 through 3, for How Adequate They Feel
About InstructignaT Approaches, 1 through 4, They Would Usa
‘with Children for Specific Prob1ems ‘

Tchr Item ~ Behavior ‘Learning - Neurological
Group Group Approaches Approaches Approaches
1 1 10 30 50 50 20 30 50 50 40 40 40 70
2 1 40100 40 40 10,20 60 80 . 60 80 60 90
3 1 80 90.70 80 100 90 90 80 50 50 .50 80
1 2° 40 50 80 20 80 40 90 50 60 60 90 90
2 2 60 60 90 80  “80 70 80 100 80 30 10 10
3 2 60 60 9 90 90 90 60 90 80 90 60 70
1 3 50 80 80 90 .80 50 80 90 90 80 90 90
2 3,90 9% 80 90 90 90 80 40 700 70 80 80
3 3. 80 8 8070 100 S0 30 10 100 90 20 20
1 4 60 60 90 90 10 10 20 10 10 10 10 10
’ . a 9 90 90 90 50 70" 80 90 90 90 90 90
3 4 100 100 100 100 50 50. 40 30 70 60 50 70
1, 5 50 70 70 40 50 60 50 40 50 40 30 zé&)
2% 5 60 70 80 80  20.10 10 10 10 10 10 10~
3 5 50 50 50 30 - 70 50 50 40 300 100 90 10
1 6 80 90 90 80 90100 90 80 90 80 90 90
2 6 40 50 70 70 50 60 20 60 50 .60 60 60
3 6 80 90 70 60 80 80 80 8 70 70 80 80
17 20 10' 50 80 . 20 40 70 100 10 40 80 90
2 7 30 30 30 20 60 40 30 30 60 40 30 10
3 7 50 60 70 90 7070 80.90 40 60 60 90
1 8 90 90 100 90 70 60 90 80 50 30 30 10
2 8 80 70 80 80 . 80 70 60 40 80 70 80 80
3 8 50 50 50 50 100 1) 120 10 100 10 10 10
a | 179
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INSTRUCTIONS

As you have Tlearned through your teaching experience, some children
exhibit Tearning and behavior difficulties that interfere with the
child's learning process. You, as a teacher, have had the opportunity
to try many different instructional -approaches or techniques to assist
children who are having difficulty in school. Sometimes you have had
to try many different instructional approaches or techniques before
you found one that was relatively successful in assisting the child.
You have probably also found that sometimes it is necessary and
beneficial to request assistance for some type of special service in
order - to assist in defining the nature of the difficulty a child is
experiencing or for special class placement. For this questionnaire,
special service is defined as follows: (1) requesting assistance from
a school psychologist, special education teacher, remedial reading or

math specialist, speech therapist, nurse, physician; (2) making a
referral to someone you feel «can assist with the problem; and (3)
making a referral for the child to have some type of testing and/or .
evaluation. This definition of special service has been underlined as
you may need to refer back to the definition occasionally. '

The purpose of the questionnaire is to obtain information relative to:
(1) the instructional approaches or techniques you would use with a.
child exhibiting a specific problem; (2) determine how sure you are
that- the- -dnstructional approach or technique vou have specified will"

be relatively successful in assisting the child} and (3) determina how

sure you are that you would request assistance for some type of
special service if the instructional "~ approach  or technique was
relatively unsuccessful in assisting the zhild. You are to assume that
the special services, as 'previously.defined, are available to you even
if they currently do not exist in your school or 'school district. '

This questionnaire presents three different problems that some
children exhibit 1in school. For each problem you will be asked to
briefly describe the instructional approach or technique you feel is
appropriate for the problem. AN INSTRUCITONAL APPROACH OR TECHNIQUE IS
DEFINED AS THE ACTIVITIES, MATERIALS OR THE INSTRUCTIONAL CONTENT YOU .
WQULD "USE IN ASSISTING A CHILD IN:OVERCOMING A PARTICULAR PROBLEM. IT
IS UNDERSTOOD THAT YOU MAY NOT HAVE HAD DIRECT EXPERIENCE WITH ALL THE °
PROBLEMS DESCRIBED IN THE QUESTIONNAIRE. HOWEVER, EVEN IF YOU HAVE NOT
HAD EXPERIENCE WITH A-PROBLEM DESCRIBED. IN THE QUESTIONNAIRE, PLEASE -
DESCRIBE AN. INSTRUCTIONAL® APPROACH OR TECHNIQUE, THAT YOU FEEL YOU |
MIGHT USE. ANSWER EACH OQUESTION BASED ON THE GRADE AND .AGE OF CHILDREN
YOU CURRENTLY TEACH, - o . - : '

The first question will be in the following form:

1.. Briefly describe. .the first instructional approach or
technique you would use with a child who cannot read
well orally. T - ' .

.o | - 181
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Example response: Have the child read a short article
silently to be sure he knows all the words. Then have
him read the story aloud privately, recording his
reading on audio tape. Critique the tape with the .
chi.Jd, listening for phrasing and expressicn. Practice
reading into the recorder and then to the class.

After you have written a brief ‘instructional approach or
technique, you will be asked to indicate "how sure you are
that the approach or technique you wrote will.be relatively
successful in assisting the child who cannot read well
orally." .If you are 90% sure that the instructional approach.
or technique you wrote will be relatively successful in'°
assisting the child then you would put a check mark in the
__81-90% response category as shown below.

For the instructional approach or technique you wrote;
indicate how sure you are that it will be ré1at1ve1¥
suc%$ssfu} in assisting the child who cannot read well .
orally. . .

b

__01-10%___ 11-20%__ 21-30%__ 31:40% __ 41-50%

. 51-60%__61-70%__71-80% /B1-90% " 91-100%

Remember ~ to mark only one response category that best
describes how sure you feel. ' '

 You -will then be asked to indicate "how sure you are that you
would request assistance for some type of special service if
the instructional ~approach or technique -was relatively
unsuccessful in assisting the child." If you feel 45% sure
that you would request assistance for some type of special
service ‘when the instructional " approach’ or .technique was
relatively unsuccessful in assisting'the child, then you would
check the ___ 41-50% response category as shown below. -

If the instructional approach or technique you wrote
- did not seem to be relatively successful in assisting

the child, indicate how sure you are that you would
- request assistance for some type of special service?

___01-10%__11-20%_ " 21-30%__ 31-40% " 41-50%

' 51-60%___61-70%__71-80%_.81-90%__91-100%
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H

“Even if you are 91-100% sure that you would request assistance

for  some _type of special service, continue describing
instructional ~approaches or techniwes until you have written
four instructional approaches or techniques and responded to
all the questiens. Remember to mark only one response category
that best describes. how sure you feel that you would request

assistance for some type of special sérvice. .

After you have written your first.instructional approach or
technique, you will then be requested to briefly describe a
second, third, and fourth instructioral approach or technique
you would use for the same problen. For each ‘instructional
approach you will be asked the following two questions: (1)
how sure you are that the approach will be relatively
successful in assisting the child; and (2) how sure you are
that you would request assistance for some type of special
service if the instructional approach- or technique was
relatively “unsuccessful in assisting the child. For each
instructional - approach and the two questions associated with
that  approach,. you are to assume that the “previous
instructional approaches were relatively unsuccessful 1in
assisting the child. For example: (1) questions associated
with your second approach assyme the first approach was
relatively” unsuccessful; (2) questions associated with your
third. approach assume the first and second approaches were
relatively unsuccessful; and (3) questions associated with
your fourth approach assumes the first, second, and third
approaches were  relatively unsuccessful 1in assisting the
child. - :

‘List  four instructional approaches or techniques for each

problem regardless of how certain you are that the approaches
might be useful or appropriate for the problem, RECALL THAT AN
INSTRUCTIONAL APPROACH OR TECHNIQUE IS DEFINED AS FOLLOWS: THE
ACTIVITIES, MATERIALS OR THE INSTRUCTIONAL CONTENT YOU WOULD
USE "IN ASSISTING A CHILD IN.OVERCOMING A PARTICULAR PROBLEM, -
AN INSTRUCTIONAL APPROACH OR TECHNIQUE DOES NOT = INCLUDE
REQUESTING ASSISTANCE FOR SPECIAL SERVICE OR MAKING REFERRAL
FOR ASSISTANCE OR TESTING/EVALUATION. : :

b

183 o
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~ APPENDIX -1
REVISED FIVE ITEM GROUPS USED IN THIS.STUDY
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| BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
. TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS AND
b PLAYS ALGNE MUCH DF THE TIME.

FOR THE INSTRUCTIONAL APPR0OACH OR TECHNIQUE YOU WROTE.
INDICATE HOwW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO S5ITS AND

PLAYS ALONE MUCH OF THE TIME.

__01-10% __11-20% __21=-30% 31-40% __41-50%
TTsi-60% -

__61-70% __71-80% __81-90% __91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YDU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD., INDICATE HOW SURE YQU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
__01-10X __11-20% __21-30% __31-40% __41-50%
~51-60% “761-70% “771-80% 781-90% “791-100%

2 ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIOQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE TYHE SECOND INSTRUCTIOMNAL APPROACH OR
TECHNIQUE YOU WDULD USE WITH A CHILD WHO SITS AND °
PLAYS ALONE MUCH OF THE TIME.

OR THE INSTRUCTIONAL APPROACH QR TECHNIQUE YOU WROTE
INDICATE HOW SURE YDU ARE THAT IT WILL BE RELATIVELY
JJCCESSFUL IN ASSISTING THE CHILD wHO S]TE AND

LAYS ALONE MUCH 0OF THE TIME. o e

D!:IDX 11-20% _ _21-30% 31=&D§

_ 1 . L __41-
_51-60% __61-70% __71~80% ._81-90% __91-100%"
IE THE INSTRUiTiBNA; APPROACH OR TECHNIQUE YOU WROTE ,
DID NOT.SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YCU WOULD
REQUEST ASSISTANCE FDR SOME TYPE OF SPECIAL SERVICE?

20% __21-30% __31-40% __41- 50%

__01-10% __11
T751-60% __61-70% __71-80% __81-90X% __91-100%

Aruitoxt provided by Eic:
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3« ASSUME ngR PREVIOUS APPROACHES OR TECHNIQUES WERE .
RELATIVELY UNSUCCESSFUL. IN ASSISTING THE CHILDs NOW: -
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH (R
TECHNIQUE YOU WOULD USE WITH A CHILD wHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

-FOR THE INSTRUCTIONAL APPROACH OR TE
INDICATE HOW SURE YOU ARE THAT IT W
SUCCESSFUL IN ASSISTING THE CHILD w
PLAYS ALONE MUCH OF THE TIME.

CHN IQUE YOU WROTE s
LL BE RELATIVELY
0O 5ITS AND

01=10% ___11-20% 21-30% _ _31-40%

_— - 2 _— 0% _ _ __a1-¢

__51-60% __61~70x __71-80% __81-90% __91-1
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATZ HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME-TYPE OF SPECIAL SERVICE?

__01-10% __11-20% __21-30X __31-40% __41-50%
: , ‘ ~_51-60% __61~70% __71-80% __8B1-90% __91-100%

4, ASSUME YOUR PREVIOUS APPRDACHES OR-TECHNIQUES WEPE
.RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHI>De NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPRUACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS AND »
PLAYS ALONE MUCH OF THE TIME,.

- 1
"
et e e i 5t o e et S o G R S S i ) e % e Ao o i i SR e o S 55 o 7 i e T i o s e
<

: _ FOR TFE [INSTRUCTIONAL KP@EGACH OR TECHNIOUE YDU WROTE &
- ITNDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY °
SUCCESSFUL IN ASSISTING THE CHILD WHD SITS AND

PLAYS ALONE MUCH OF THE TIME.

01~10X% 11=20% __21-30% __31=40% 41-50%

__S51~60% __61-70X __71-B0% __81-90% __91~100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT ZEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD., INDICATE HOW SURE YOU ARE THAT YOU wouLD
REQUEST ASSISTAKNCE FQOR SOME TYPE OF SPECIAL SERVICE? .

__01-10% __11-20% __21-30%X __31-40% __41-50%
I51-60% T761-70% -T71-80% S"B1-90% _-91-100%
&
. s s & ) .
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ls ERIEF;Y DESCRIBE THE FIRST INSTRUCTIONAL APPRDACH OR
© TECHNIQUY YDU WOULD USE WITH A CHILD WHGO DOES NOT
KNOW NUM'ER FACTS APPQDPHIATL TO GQADE AND ABILITY.

FOR THE INSTRUCTIONAL APPROACH OR -TECHNIQUE YDOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT wILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT

KNOW NUMBER FAQT§ AQPED§RIATE TD GRADE AND ABILITY,.®

OI—IQX __l1=2¢x 21=30% __31-40% __41-50%

_51-60% __61-70% __71-80% _._81~90% __91-100%

IF THE INSTRUCTIONAL APPROACH DR TECHNTIQUE YQU WROTE
DID NCY SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE F(OR SOME TYPE OF 'SPECIAL SERVICE?

21-30% __31-40% __&1-50%

- - 100%

__01-10% __11-20% __ —_4
81-90% *59

3
~51-60% __61-70% __71-80%
i

2 AS5UME THAT .YOUR PREVIOUS APPROACH QR TECHNIGUE WAS
) RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD« NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
' "TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
. KNOW NUMBER FACTS APPROPRIATE TO GRADE AND,AH!LITYaI

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU-WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL AE RELATIVELY
SUﬁCEiEFUL IN ASSIETING THE CHILD wH3I DSE% NOT

-50%

_11=-20% ;gzxizﬁz 31-4a0%
100%°

0 1 ¢ __1 1
_51-60% __61~70% __71~80% __B1-90% 1-

4

.9
IF THE INSTRUCTIONAL APPROACH 0OR TECHNIQUE -YOU WROTE
DID NCOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YQU ARE THAT YUOU WwWOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL. SERVICE?

~-01=10x __11-20% _ _21-30% __31=40% :_ 41-50% =

__51-60% __61=-70% __71-B0% __81-90% __91-100%

a
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ASSUME YOUR PREVIDUS APPROACHES OR TECHNIQUE S WERE
RELATIVELY UNSUCCESSFUL: IN ASSISTING THE CHILDe NOW'
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH DR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DDeEs NOT .
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ARILITY,
|

FOR THE INSTRUCTIONAL ﬁggﬁﬁiEF OR TECHNIQUE YDU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT :
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABIL!TYgﬂ

-_01=10% __11-20%x __21-30% __31-40%. __41-50% *
--51-60% 2”61-70% “771-80% __81-90% —_91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASS5iSTING
THE CHILO, INDICATE HODW SURE YOU ARE THAT YOU wouLh
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0% __11-20% __21-30% __31-40X __4)1-50%

1 J
-60% __61-70% __71-80% __81-90% __91=100%

ASSUME YOUR PREVIOUS APPRNACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROATH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
KNOW NUMBER FACTS APPROPRIATE TN GRADE AND ABILITY,.

INDICATE HOW SURE YOU ARE THAT IT- WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO. DOES” NOT R
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITYe  °
~=01=40x __11-20% __21-30% __31-49% 41 ~50%
--51-60% __61-70x __71-80% __81-9p% g_i:azqoz

IF THE INSTRUCTIONAL APPROACH OR TEZHNIQUE MU WROTE
DID NOT SEEM TO RE RELATIVELY SUCCESSFUL INFASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT . YOU wOuLD
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC AL HSERVICE?

_11-20% _21=30% __31-40% __41-50%

__01-10% _ - - :
Z81-90% L_91~100%

—_51-60x “T61~70%x _"71-80% _

&
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH'A CHILD WHO CANNDT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE).

1
@

FOR THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE,
INDICATE HOW .SURE YOU'  ARE THAT IT WILL BE RELATIVELY

" SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME

THE LETTERS OF THE ALPHABET(LOWER CASE ).

--01-10% __11-20% __21-30% __31-40% 41=
--51=60%X __61-70X __71-80% __B81=90X% __91-1
IF THE INSTRUCTIONAL APPRODACH OR TECHNIQUE
OID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN A ]
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPZ OF SPECIAL SERVICE?

=<
o
wc
=
T
G
—y
m

E
1-30% _,_31-40% __41-5
1 -

_01=-10X __11-20% __2 L3 _ 50%
T51-60% __61-70% 71-80% _81~90% __91-100%

ASSUME THAT YQUR PREVIOUS APPROACH QR TECHNIQPE WAS:
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW

BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH, OR P
TECHNIQUE YOU WOULD YSE WITH A CHILD WHO CANNOT NATE' )

THE LETTERS OF THE ALPHABET(LOWER CASE).

N e
MY
U S N
B 12
FOR THE INSTRUCTIONAL APPROACH GR TECHNIQUE YOU WROTE.,
INDICATE HOW ‘SURE YOU ARE THAT IT WLLL BE RELATIVELY ;
SUCCESSFUL IN ASSISTING' THE CHILD WHO CANNOT NAME -
THE LETTERS OF THE ALPHABET(LOWER- CASE)e - o
~=01-10% _ c11-20% __21-30% __31-40% __41-50%
ZI51-60% Z°61-70% “71-B0X ~-81-90% —-9i~100%
IF THE INSTRUCTIONAL APPROAC!, OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING |
THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU WOULD &
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
—_01-10% _*11-20% __21-30% __31-40% __41-50% )
Z751-60% 761-70% _Z71-80% __B1-90% __91-100%
- 190 f 5
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£
s 3 ASSUME /YOUR PREVIQUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
"BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT NAME °
THE LETTERS QF THE ALPHABET(LOWER CASE)-

; e it kT e ———— et e e e e i i e e e e e e s
o e e e o 5 i e i = = o o e e e i s o T S i e e e e e e e
.
H
——— i —— = e e —— e — —— — i — i e it 2

FOR THE INSTRUCTIONAL APPROACH DR TECHNIQUE YDU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE). .

51 -60% __61-70X __71-80% __B81-90%

_01-10% __11-20X% 21-30% 31-40% __41-
9

IF THE INSTEUCTIDNAL APPROACH OR TECHNIQUE YOU WROTE .
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING *
THE CHILD., INDICATE: HOW SURE YOU ARE THAT YOU wOULD :
REQUEST,, ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~01-10% __11-20% __21-30% __31-40X __4a1-50%

_51-60% __61-70% _ ?1aaox __B81-90x __ 91-100% - -

4s ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE .
RELATIVELY UNSUCCESSFUL I'N ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR

-l TECHNIQUE YOU WOULD USE WITH A CHILD WHO TTANNOT NAME T “
: " . THE LETTERS OF THE ALPHAEET(LDNER EAEE)- . .
‘ — e e e 2 e e i - ﬁ_,;éggg__"Egat B

FQR'THEllNSTﬁuQTIDNAL APPROACH OR TECHNIQUE YOU "WROTE,
. INDICATE HOW SURE._YDU ARE THAT IT WILL BE RELATIVELY -

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME i
" THE LETTERS DF THE ALPHABET(LOWER ﬁASE)-

01—1Qx _1i<20x%x __ 21-30% L 31-40% __41-50%
_51-60X __61-70% __71- 80% ~_81-90X% __91-100%

IF HE INSTEUCTIDNA; APﬂQDACH oRr TECHNIQUE you HRDTE

DID NQOT. SEEM TO BE RELATIVELY SUCCESSFUL IN- ASSISTING

'THE CHILD. INDICATE HOW "SURE YOU ARE THAT YOU wnuLD

REQUEST ASSISTANCE FDR S50ME TYPE DF SPECIAL SFRVICE? . -

. __01-10% iélxﬁzox -_21-30% __31-40X __41-50%
- _ ‘ . _251-60x __61-70% __71-£80% __81-90X __91-100%
H ) a S‘,
Q - - C o . 191’ 0
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL - APPROACH DR
TECHNIQUE YOU WOULD USE WITH A CHILD wWHO IS EXHIBITI
TEMPER TANTRUMS,

ot
e

S e e o e e e e e e e T e S e S i S e e S e SN e e S e R e s o i o e e e e e e S e e e i e

INDICATE HDW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITING

" TEMPER TANTRUMS,

_01-10% __11-20% __21-30X __31-40% __41-50%
-60X __61-70X __71-80% __81-90% __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE

DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YDU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
__.01-10% __11-20% __21-30% __31=-40% __41=-50%
__51-60X __61-70X __71-80% __81-90% __91-100%

ASSUME THAT YQOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESTRIBE THE S SPED INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A-CHILD WHD IS EXHIBITING:
TEMPER TANTRUMS, '

E
E

— e - = e s e o e A S e S S e e i i = e e e e s
T S i e i i s et e e e e e S G L SRS S L S RS e i s i S S S Sk e S e 7 e e 2 e s

. FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD HHD IS EXHIEITING

 TEMPER TANTRUMS.

01-10% __11-20%X __21-30% __31-40% __41-50%

51=60X __61=70X% __71-80% __81~- -90% 791-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL. SERVICE?

__01=-10% __11-20% __21-30% __31-40% __41-50%
—51-60% __61-70% __71-80% __81-90%X __91-100%
193
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ASSUME vyvouRr PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NDW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OFR
TECHNIQUE YDU WOULD USE WITH A CHILD WHO IS EXHIBITING
TEMPER TANTRUMS,

S e s e ke S e st S s i g = = e i e S e e e e e
i i s = = = e = = = —_—— TS e e e e e e i e e e e e e

FOR THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS5 EXHIBITING

TEMPER TANTRUMS,

= e e = o e - = = = S e S S = el —_— e e e = e

-_21=-30% __31-40% 41-50x

~-01-10x __11-20% 21=-30% __ .
-51=60% __61-70X 771-80X “"81-90% ~T91-100%

IF THE .INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE -YOU ARE THAT YOU wouLDb
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_01=-10%X __11-20%X __21-30x __31-40X __41-50%
~S1-60X __61-70X _"71-80% __81-90% _-91-100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
JECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIDITING
TEMPER TANTRUMS, . : _

—— ——— = fgnzg==r!’=ﬁ,_-—ﬁﬁgasagﬁ;*—,gi_,a,gaﬁ,—*gsﬂ_fggﬁss

FOR THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE,

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD wHO IS EXHIBITING
TEMPER TANTRUMS, :

~-01=10%X __11-20% __21-30X __31~40X% __41-50%"
~~51-60x ZT61-70% _Z71~80% ZT81-90% ~T91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TOD BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD., INDICATE HOW SURE YOU ARE THAT YOU wOuULD

. REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

20% __21~30% __31-40% __41-50%

__01-10% __11~- , ,
--S1-60% __61-70% __71-80% __81-90% ~T91-100%

194
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PAGE 180

RIEFL DESCRIBE THE FIRST INSTRUCTIONAL APFROACH OR
TECHNIQUE YOU wWOULD U3SE WITH A CHILD WHO HAS LOW
VOCAHBULARY SKILLS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTES,.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW
VOCABULARY %EILLSi

01-10% __11-20% __2
: 7

ELD? INDICATE HDH SURF YDU ARE THAT YOU WOULD
T ASSISTANCE FOR SOME TYPE QF SPECIAL SERVICE?

1-3C% 11-40% __41-50%
1 ' 81-90% __91-100%

ASSUME THAT YQUR PREVIOUS APPROACH 0OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH 0OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOW

D~VDCAEDLARV SKILLS.,.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE:
INDICATE HOW SURE YOU ARE THAT IT wiLL BE RELATIVELY

SUCCESSFUL IN ASSISTINF THE CHILD WHO HAS LOW
VOCABULARY SKILLS ’

01-10% 11-20% __21-30% __31-40% 41-50%

__51-60% __61-70% __71-80% __81-90% __91-100%
IF THE [NSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE. ¥YOU ARE THAT YOU wWOULD
REQUEST ASSISTANCE FOR SOME TYPL OF SPECIAL SERVICE?

~-01=-10% __11-20% __21-30% __31-40% __41-50%
~51-60% 1-70% __71-80% __81-90% __91=100%
195 |



PAGE 181"

3: ASSUME YOUR BREVIOUS APPROACHES. OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY OESCRIBE THE THIRD INSTRUCTIUNAL APPROACH OR
TECHNIQUE YDU WOULD USE WITH A CHILD wWHO HAS LOW ~
VOCABULARY SKILLS. _ :

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, -
INDICATE HOW SURE YUOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW .
VOCABULARY SKILLS.

._01=-10% __11 - _
__51-60x _“61-70% __71-80% __B1-90%
IF THE INSTRUCTIONAL APPROACH 0OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE 'CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?.

-20% __21-30% __31-40% __41-50%
1-100%

B .9

~01-10% __11-20% __21-30% __31-40% __41-50%
51-60% __61-70% __71=80% __81-90%

- TT91-100%

4« ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH 0OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOw
VOCABULARY SKILLS.

e e e e e e e e e e e e e e i e et e i s e A S i e e e £ e e e T o R i e o e e i e
%
s e e e e e e e e e e e e e e e o e e e e e e e e e i et S e i e e e i i e i S S e o e

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
~ INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
“ SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW
VOCARULARY SKILLSs _
__31-40% __41-50%

_.01-10% __11-20% __21-30% _ -
71-80% __81-90X _"91-100%

__51-60% __61-70%

IF THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE
DID NOT SEEM.TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD., INDICATE HOW SURE YOU ARE THAT YOU WwODULD
REQUEST ASS1ISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

~-01-10X% __11-20% __21-30% __31-40% __41-50%
~-51-60% “761-70% “771-80% __81-90% __91-100%
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BRIEFLY DESCRIBE THE FIPST INSTRUCTIONAL A?PQGACH OR
TECHNIQUE-YDU WDULD USE WITH A CHILD wWHO CANNOT BALANCE
ON A BEAM OR QOTHEHR GYM EQUIPMENT, )

FOR TFE INSTRUCTIONAL APPRUOACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE REILATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE
ON A BEAM DR OTHER GYM EQUIPMENT.

_01-10% __11-20% ._21-30% _ 31-40% _ 41-50%

__51-60% __61-70% __71-80% __B81-90% __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
- DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE HOW SURE YDU ARE THAT YOU wOuULD
REQUEST ASSISTANCE FDOR S0OME TYPE UF SPECIAL SERVICE?

Z.01-10% __11-20% __21-30% __31-40% __61-50%
_51-60%. __61-70% E,?xnagz ~7B1-90% __91-100%

ASSUME THAT YQUR PREVIQUS APPROACH OR TECHNIQUE WAS

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND .INSTRUCTIONAL APPROACH UOR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT RALANCE
OMN A BEAM OR OTHER GYH EQUIFPMENT. :

'FOR TRE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.

INDICATE HOW SURE YDU ARE THAT IT witL HBE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD wHO CANNDOT BALAMNCE
ON A BEAM OR OTHER GYM EQUIPMENT.,

01-10% __11-20% __21-30% __31-40% -4 41- 50:
51-60% __61-70% __71-80% __R1-90%X __91-

HE INSGTRUCTIOMNAL APPRDACH OR TECHNTQUE YOU WROTE
D NOT SEEM TO HE RELATIVELY SUCCESSFUL IN ASSISTING
E CHILDs INDICATE HOW SURE YOU ARE THAT YOU wOuLbD
GUEST ASSISTANCE FOR SOME TYPE OF SPLCIAL SERVICE?

1-20% __21~30% __31-40%X __41-50%
-70% __71-80% _. 81-90% __91-10u%

197
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ASSUME YOUR PREVIOUS APPROACHES QR TECHNIOUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNLOUE YDU WOULD USE WITH A CHILD wHO CANNDT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT.

§igEEEE—Eiapagaiegg_a!—,a_g—gxpga_gﬁ_,—=_;—_ﬁ‘,§g,§=-—§___;—,!
DT ;—gﬁ_,E—,—sf—.hg_ia—gs__yngs—Ea_—i_a—;i-—,ags,—;;iﬁ—;;

FOR ‘'THE INSTRUTTIONAL APPROACH (R TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHD CANNOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT.

__01-10% 11-20% __21-30% __31-40% a1-50%

--51-60%x “761-70% __71-80% __B1-90% __91-100%

[F THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICGE?

=20X __21~30X __31-40% _ 41-50%

: 11 _— .
51-60% “761-70% _71-80% _2B1-90% --91-100%

7

ASSUME YOUR PREVIOUS APPRDACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH O0OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT., '

;aﬁanma-gﬁnﬁ;gnégii‘—a——z—msssiﬁqax_—_—zqsaq,!_ga;;—_—,gi_=

FOR THE INSTRUCTIONAL APPRDACH DR TECHNIQUE YOU WROTE.,
INDICATE HOW SURE YOU ARE THAT IT wILL B¢ RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT HALANCE
ON A BEAM DR OTHER GYM EQUIPMENT. . :

1-20% __21-30% _ _31-40%

~0l-10x — : -
1-70% __71=-8B0X __81-90X

—_51-60X%X

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YQOU WRUTE
DID NOT SEEM TD BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU wauLp
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL - SERVICE?

30% __31-40% __41-50%

__01-10% __11-20% ._ 21
~Z91-100%:

- 1= -
Z751-60% __61-70X __71-80% __B1-90%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES; HITS,
or EINiHES OTHERS.

L

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YEU WRDTEi
INDICATE HOw SURE YOU ARE THAT IT WILL BE RELATIVEIL Y
SUCCESSFUL IN ASSISTING THE CHILD. WHO PUSHES, HITS,

OR PINCHES OTHERS.

X __31-40% __41-50%
0X —”81-90% __91-100%

_01=:0% __11-20% __2
_51~60% __61-70% __71
R

OR TECHNIQUE YQu WHDTE
Y SUCCESSFUL IN ASSISTING
YOQU ARE THAT YOU wOULD
STANCE FOR 'SOME TYPE OF SPECIAL SERVICE?

\D\
m r \ﬂ o %]

SI
X __11-20% __21-30% __31-40% __41-50%
X __61-70%X __71-80% __81-90% __91=~100%

2s ASSUME THAT YOUR PREVIOQUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
RIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES, HITS,
R PINCHES OTHERS.

FOR THE INETRUCTZGNAL APPROACH OR TECHNIQUE YOU WROTE.

INDICATE HOW SURE YOU ARE THAT IT wiLL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHESs HITS.

OR PINCHES OTHERSs . L

© __01-10% __11-20% __21-30% __31-40% _ 41-50%

- Z251-60% Z_61~70% _~71-83%X _"81-90X —"91-100%

IF THE INSTRUCTIONAL APJROACH OR TECHNIOUE YOU WROTE

DID NOT SEEM TD BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
-_01-10X% __11-20% __21-30% _ 31-40% __41-50%
51-60% __61=70% __71-80% __81-90X __91-100%
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3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE - '
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW .
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR .
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUS HE;; HITS,

OR PINCHES OTHERS,

FOR THE INSTRUCTIONAL APPRDAiH OR TEBw%
INDICATE HOW SURE YOU ARE' THAT IT WILLSBE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHQO PTSHES, -HITS,

OR PINCHES OTHERS.

—— ———

_01-10% __11-20% __21-30% __31-40%
51-60% _-61-70% ~~71-80% " _B1~¢

IF THE INSTRUCTIONAL APPROACH 0OR TtCHN[GUE YOU WROTE
DID NGT SEEM TO BE RELATIVELY ‘SUCCESSFUL IN ASSISTING
THE CFILDs INDICATE HOW SURE YQU ARE THAT YOU WOULD
REQUEST ASSISTANCE FDQ SOME TYPE OF SPECJAL SERVICE?

~.21-30x __31-40% _.41-50%

01=-10% __11-20% __21 _
S1-60%X _"61-70%X __71-8B0xX __B81~90% __91-100%

4s ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELAT IVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FQOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES. HITS,
OR PINCHES OTHERS. , )

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YODOuU wné JE»
INDICATE HOW SURE YOU ARE THAT IT WILL 8E RELATTVEL¥
SUCCESSFUL IN ASSISTING THE CHILD WHO PU?HES- HITS, \

OR PINCHES OTHERS.
~_01-10% __11-20% _.21-30% __31-40% —-41-s0x \\
51-60% _”"61-70% _~71-80X% __81-90% —-91-100%

IF THE.INSTQUC IONAL APPROACH OR TECHNIQUE YOu WRﬁTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD. INDICATE HOW. SURE YOU ARE THAT YUU wauLD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

1-20% __21-30% __31-40% __41-50%
1-70% 71—802 TT81-90% T_91-150%
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U

14 BRIEFLY DESCRIBE THFE FIRST INSTRUCTIONAL APPRODACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHD DOES NOT

PRONOUNCE WORDS CORRECTLYS

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE Yyou WQDTE'
INDICATE HOW SURE YDU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT
PRONOUNCE WORDS CORRECTLY.,

-

_01-10% _ .20% __21-30% __31-40% __41-50%

-=11l= _— - _—
__51-60%X __61-70% __71-80% __ 81-90% _a' -100%

- IF THE INSTRUCTIONAL. APPROACH QR TELHNIGUE YOU WwWROTE
DID NOT SEEM TO BE RELATIVELY: SUCCESSFUL I[N QSS[STI NG
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST 'ASSISTANCE FOR SOME TYPE OF . SPECIAL %ERVIEE?

: _01-10%
~ g Z51-60%

11-20% __ 31=3ﬂf’_i,1=éaz L 41—5@*
"§1-70 _T7T1-80X __B81-90%X __91-100%

N

2e ASS5UME THAT YDUR PREVIOUS. ApﬁﬁﬂACH OR, TECHNI QUE WAS
RELAT.IVELY UNSUCGESSFUL IN ASSISTING THE CAILD., NDW .
BRIEFLY DESCRIBE THE SECUND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WwWOULD USE WITH A CHILD wHD DOES NDT . w e
PRONDUNCE WDRDS EDRQECTLY.

FOR TEE¥INSTRUETIDNAL APPROACH OR TECHNIDUE YOU WROTE. -o=
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY ’
SUCCESSFUL IN ASSISTING THE CHILD WHD DQES NOT

PRONDUNCE WORDS CORRECTLY.

01-10% __11-20% __21=30% _ 31-40% ﬁ§9?;5oz

__51-60% _"61-70% __71-R0X __81-90% __91-100%"
IF THE INSTRUCTIONAL APPROACH OR TECHNTOUE YOU WROTE
‘DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
"THE CHILD, INDICATE HOW SURE YOU ARE THAT YOuU wouLp
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?:

__01-10% __11-20% __.21-30% __31-40% _ _41~50% - . o
TT61-70% “"71-80% “TB1-90% T-91-100% : :

Q . e, L
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- 3« ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
: RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DDES NOT
PRONOUNCE WORDS CORRECTLY. : )

' FOR Thég}NSTRUETIDNAL APPROACH OR TECHNIQUE YOU WROTE.,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN,ASSISTING THE CHILD wHQ DOES NQOT :
PRONOUNCE WORDS CORRECTLY,

__01-10% " _11-20X% __21-30% __31-40% _ a1

_ _ __81-50
_251-60% "”"61-70% __71~80% __B81-90% —_91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILDs INDICATE HOW SURE YOU ARE THAT YQU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
~01=10% __11-20% __21-30% __31-40% __41-50%
$1-60% __61-70X._7"71-80% __B81-90% _ 91-100%

4« ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
¢ BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH ar
- TECHNIQUE YDU WOULD USE 'WITH A CHILD WHO DOES NOT
PRONQUNCE WORDS CORRECTLY.

TECHNIQUE YDOU WROTE,
WILL BE RELATIVELY
WHDO DOES NOT

__01-10X __11-20% __21=30% _ -50%

L , _31-40% __a1 Y
—.51-60% _"61-70X -_71-80% __81-90% _.91-100%

" IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU. WROTE
- DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
. THE CHILD, INDICATE HOW SURE YDU ARE THAT YOou wouLD . -
s +REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-30% __31-40% __41-50%
Z91-100%

LT . __01-10%

T D 20% __2
n? . TI51-60%

1=
71-80% __81-%30

. :,ﬁ g . , | - b ’ ] ) » . .
o :
3\ E) ] T e *
. - ; : ) .
{j ‘ N . 203 L] . ;
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PAGE 189

ERIEFLY DESCRIBE THE FIRST INSTRUCTIONAL AQ?RDACH.GH
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE A SHUFFLING GAIT.

FOR TFE INSTRUCTIDNAL APPQDACH uRrR TFCHNIQUE YOU WROTE.
INDICATE HOwW SURE YOU ARE THAT IT WILL BFE RELATIVELY

"SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO

HAVE A SHUFFLING GAIT.
1=10% __11-20% __21~30% __31=40% __41-50%

_0 — -
5 1-60X __&61-70X i,?lKBDK';'EIEQDX QI—IDDx

IF THE INSTQUCTIDNAL APPROACH. OR TEiHNIDUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE, K HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR S0ME TYRE OF SPEC AL SERVICE?

1-36X __31-40% __41-50% .
1-B0X __81-90% __91-100%

-

ASS5UME THAT YDUR PREVIOUS APPROACH 0OR TECHNIQUE WwWAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD ™ wHO SEEMS5 TO :
HAVE A SHUFFLING GAITa. 2

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU. WROTEs.
INDICATE HOW SURE YOU ARE.THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHG SEZEEMS TO

HAVE A SHUFFLING GAIT. :

i,Q!’lGi 11-20% El!BO% __31-40%

4
_51-60% __61~-70% __71-80X __81-90% __9]

IF THE INSTRUCTYDNA; APPROACH OR TECHNIQUE YOU WROTE
DID NCT SEEM TO 7E RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDLLATE HOW SURE YOU ARC THAT Yyou wouLD )
REQUEST ASSISTANCE ED? SOME TYPE (OF SPECIAL SERVICE? o -
__01=10% - _1 , L e
° T 51-60% __61=-T70% __71-80% ~cB1=90%X _ 91-100%

" = = =

1-20% __21=30% __31-40% . 41=-S0%
1=

r



PAGE 190
3+ ASSUME YOUR PREVIOUG APPROACHES OR.TECHNIQUES WERE -
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NDg o
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR

TECHNIQUE YQU WOULD USE WITH A CHILD WHO SEEMS T1
HAVE A SHUFFLING GAITa - . ‘

[
FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, . ‘
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY . ° -
SUCCESSFUL- IN ASSISTING THE CHILD WHO SEEMS To .
HAVE A SHUFFLING GALT, B B -
. --01-10% __11-20% __21-30X __31-40% __41-50%
—-51-60% __61-70% 7771-80% T_81-90% ~T91-106%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
OID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
“THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
- REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SSERVICE?
' ~-Q1-10% __11-20% __21-30% __31-40% __41-50%
. =~51-60% “761-70% “771-80% 2781-90% --91-100%
“4. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
i © 'TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS T4
: . HAVE A SHUFFLING GAIT. S
o y
St v A
. FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, _
' INDICATE HOW 'SURE YOU ARE. THAT IT WILL BE RELATIVELY .
. SUCCESSFUL INNASSISTING THE CHILD WHO SEEMS TO :
. HAVE A,SHUFFLEFG GAIT, *
©_01-10% __11-20% __21-30% __31-40X __41-50%
}2251-60% “761-70% Z71-80X% “ZB1-90% TT91-100%
h o e o
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL. IN ASSISTING
- THE CHILD, INDICATE HOW SURE YDU ARE" THAT YOU WOULD
 REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
4 __01-10% __11-20% _ 21~ 30% __31-40% __41-50%
--51-60% “761-70% Z771-80% __81-90% ""91-100% ‘
i . i . L o i . . :
{ i ! s
A - vt : - 1
. . ( - , 7
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BRIEFLY DESCRIBE THE FIIRST INSTRUCTIDNAL APPEDAiH OR
TECHNIQUE Y(QOU HDULD USE UITH A CHILD wWHO LIES OR
STEALS.

PAGE‘JQE

INSTﬁUﬁTIENAL APPROACH O TECHNIUUE YOU WROTE.

INDICATE V .SURE YOU ARE AT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.

-50%

II;EDi'=W21§36¥ 31-40% __
-100%

—_ ] - —_ __41
- 91

-_61-70% 81=90x

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE ?DU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT VGU wouLpD
REQUEST ASSISTANCE FOR SOME TYPE OF SPEEIA; .SERVICE?

_41=50%x
,31=IDDI

11-20%* __

, ' _21-30% __31-40%
751s?g= “"71-80%

--81-90X%

ASSUME THAT YBUQ ?REVIDUS APPROACH . DR TECHNIGUE WAS
RELATIVELY UNSUGCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH . OR
TECHNIQUE yOU WOuLD UEE UITH A CHILD WHO LIES orR~’
STEALS;'

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE ' YOU WROTE,

INDICATE HOW SURE YOU.ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.
~_01-10% __11=20% _-21~30%, -_31-40% __41-50%
—-51=60X _"61-70% _"71-80% __B81-90% __91-100%

IF THE INSTRUCT IONAL APPROACH OR TECHNIQUE YOU WROTE

-DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST® ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
31-40%

_— __41-50%

1-20% __21-30% __
-7 “81-90% -_91-100%

0% __71-80%

W
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PAGE 193:

3 ASSUME ‘YOUR PREVIOUS APPROACHES CR TECHMIGUE; WERF
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WDULD USE WITH A CHILD WHD LIES OR
STEALS;

FOR TEFE INSTRUCTIDNAL APPROACH 0OR TECHNIGUE YDU WROTE »
INDICATE HOW SURE YOU ARE THAT IT ®ILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS. v
__01-10% __11=20%X __21-30% __ 31-40% __41-50% : -
Z751-60% __61-70% __71-80% __B1-90% —91-100% .
N IF THE INSTRUCTIONAL APPHROACH OR TEiHNIQUE YOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL.IN ASSISTING
THEVCFIkDi INDICATE HOW SURE ¥YOU ARE THATY YOU wouyL D
QEGQEET ASEISTANQE FOR S0OME TYEF OF EECIAL SERVICE?
__01-10% __11-20% __21-30% __31-40% =8 1-50%
_ ZC51-60%X __61-70% __71-80% 1_B1-90% __91-100%
. 4. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FQURTH INSTRUCTIONAL. APPROACH OR
TECHNIQUE YDU WOULD USE WITH A CHILD WHO LIES OR
STEALS. . 2

EDR THE INSTRUETIDNAL APPRDACH ar TEiHNIOUE YOU WwRO
INDICATE HOW SURE YOU ARE THAT IT WILL .AE RELATIVELY
SUCCESSFUL IN ASEISTING THE CHILD WHD LIES OR STEALS

01-10% __¥1-20% __21-30% ﬂﬁsxgag"

' : - __4ai
© : “-51-60% gﬁéia?ox»;E?xsaéxe!§51=§ez_*gg

-
. 'J'II
L]
“‘E

. IF THE INSTRUCTIONAL APPRDACH OR TECHNIOQUE YDU WROTE .

s - DID NOT SEEM TO BE RELATIVELY SUCLCESSFUL IN -ASSISTING
. ' THE CHILDs INDICATE HOW SURE YOU ARE THAT YOU wWOULD
REGUEST ASSISTANCE FOR SOME TYPE OF SPEQIAL ;ERVICE?

_01<10% __1
~51- 60% 76

1-20% __21-30% __31-40% __41~50% e
1-70% __71-80% . 81-90% __91-100%

Ly
%

O : L : B
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1o ERIEFLY DESCRIBE THE FIRST INSTRUCT IONAL APPROACH OR
~ TECHNIQUE YOU WOULD USE WITH A CHILD WHE CANNGT
ATTACK ARITHMETIC PROBLEMS LOGICALLY.

== = e s e e e e e e e e e e e e e e - —
’ s e e e e i e e e S—— et o s e e e e e e e e e e e e e e e e e

FOR THE INSTRUCTIONAL APPROACH OR " TECHNTQUE YOU WROTE.,
INDICATE HOW SURE YOU ARE THAT IT WILL BE' RELATIVELY
SUCCESSFEUL IN ASSISTING THE CHILD WHO CANNOT ATTACK .
ARITHMETIC PROBLEMS LOGICALLY., : .
__21-30%

X __11-20% _ __.31-40% __41-50%

10
60% __61-70% “"71-80% T-81-90% __91-100%
ST

.
I

-

INSTRUCT IONAL APPROACH OR TECHNIQUE YDU WROTE.
M TO BE RELATIVELY SUCCESSFUL IN ASSISTING
INDICATE HOW SURE YOu ARE THAT YOU wDULD
ISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

omo
mnzIT
Iy m

A -
M I w= ™M
C

S11-20% __21-30% __31-40%.__41-50%
61-70% “"71-80% __B1-90%X _"91-100%

o

RO~ =y

2s ASSUME THAT YQOUR PREVIOUS APPROACH OR TECHNIQUE “wAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
EEIEFLY-DESCQIEE”THE SECOND INSTRUCTIONAL APPROACH. OR .

< TECHNIQUE 'YOU WOULD USE WITH A CHILD WHO CANNDT
- ATTACK ARITHMETIC PROBLEMS LOGICALLY.,

e it o e e e e e

RN - FDR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.,
‘ INDICATE HOW SURE YOU ARE THAT IT WILL OE RELATIVELY
SUCCESSFUL . IN ASSISTING THE CHILD WHG CANNOT ATTACK
ARITHMETIC PROBLEMS LOGICALLY. -

Ox d
eox

o
[y}

_ ' ~_01-10% _
¢ : ~-51-60%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CFILD, INDICATE HOW SURE .YOU. ARE THAT YOU wouLD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

11-20x _‘21-30x __31-40% _ 4
61-70% “Z71~80% TB1-90% "91-]

i

20X __21-30% __31-40% __41-50%

—_01=10% _— ,
281-90% ~T91-100%

——11- —
--51-60x “”"61-70% ~"71-80%

é : © tar ;’(,
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ASSUME YOUR PREVIOUS APPRDACHES OR TECHMNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR.
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT
ATTACE ARITHMETIC PROBLEMS LOGICALLY,.

=
e i i x s T s o i =—— = e e i s S e i e SO o Tt s i i ik R o el i
= b
—— e —— e —— - —— e e e e

FOR TEE INSTEUCTIGNA; APPRDACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL INASSISTING THE CHILD WHO CANNOT+~ATTACK

ARITHMETIC PROBLEMS LDGIrAgLY;

01-10% 1= ED¥ L 21=30% 31-40X

~_51-60% _.61-70% __71-80% __81-90% __
THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
ID MOT SEEM TO BE RELATIVELY,SUCCESSFUL IN ASSISTING
E ILO. INDICATE HOW SURE YDU ARFE THAT YOU WOULD

} H
=QUEST ASSISTANEE'FUR SOME TyYPE OF SRECTIAL SERVICE?

1-50
1-1

4
9 Gox

01-10% __11-20% __21-30% __31-40% __41-50% ‘
61 702 ZZ7r-80% “Z81-90% _791-100%
ASSUME YDUR PREVIDUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSEUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH. A CHILD WHO CANNOT :

ATTACK ARITHMETIC PROBLEMS LOGICALLY,

< [ S T
v

o o ko e i e s e e £ S A i S o S S S S o o S i S P S D e o P et e et

e e e e e e o o e e i e o e e s i S i o o e i e

FOR THE INSTRUCTIONAL APEQDACH OR TECHNIGUE ¥OU WRHOTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

SUCCESSFUL’ IN ASSISTING THE CHILD WHO CANNOT ATTACK.

ARITHMETIC EQBELEMS LOGICALLY s . L

C__01-10% . _ 11-20% __21-30% __31-40% __41-50%
—-51-60% __61-70% _771-80X __81-90X __91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE -

DID NOT SEEM TO° BE. RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YQOU wOouLD
REQUEST ASSISTANCE FOR SOME TYPEﬁﬂF SPECIAL SERVICE?®

11~ -
SIEEOX ZZ61-70% TT71-80% TT81-90% 2791<100%

. L 20% _*_21-30% _Exnﬁqox‘, axsscz
7

&
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i- BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH ORH
‘ TECHNIQUE YDU WOULD USE WITH A CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAME RBEGINNING SOUND WHEN THE WORDS ARE

READ ALOQUD TO THE CHILDS .

H
&
w
1

ICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT IDENTIFY
WORDS- WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE
READ ALOUD TO THE CHILD.- : :

¢ ~-01-10% __11-2C6% __21~30% __31-40%X __41-5C%
~ © __S51-60% _”61=70% __71-80%X __81-90% —~91-100%

IF. THE INSTRUCTIONAL APPROACH OR TECHNIQUE YDU WROTE
DID NOT SEEM TO BE RELATIVELY SUECESSFUL IN ASSISTING -
.THE CHILD.: INDICATE HOW SURE YOU ARE THAT YOU wouLD ¢
REQUEST ASSISTANCE FOR SOME TYPE 0OF - SPECIAL SERVICE?

40% __041-50%

~-01=10% __11-20% __21-30% __31-
—_S1-60% _"61-70% __71-80% __B81-90% __91-100% .
2;*~ASSUHE THAT YOUR PREVIOQUS Aﬁ?RQKCH OR TECHNIQUE WAS .
L RELATIVELY. UNSUCCESSFUL IN ASSISTING ,THE CHILD. NOW . . .
x_' " BRIEFLY :DESCRIBE THE SECOND INSTRUCTIONAL APPROACH 0OR -

TECHNIQUE YOU WOULD USE WITH A CHILD WHJ CANNDT TDENTIFY
WORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDE ARE - .
READ ALOUD TO .THE CHILDS : :

e e e e e e e e e
FOR“THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ‘ARE THAT IT WILL BE RELATIVELY y

SUCCESSFUYL IN ASSISTING THE CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE

READ. ALOUD TO THE CHILD. , .,
‘ --01-10% : _11-20% __21-30% __31-40% __41-50%
—_51-60X ~"61-70% __71-80% __BI~90% __91-100%
- b IF THE INSTRUCTIONAL APPROACH. OR TECHNIQUE YOU WROTE
", DID NOT SEEM 70 BE RELATIVLCLY, SUCCESSFUL IN' ASSISTING:
S0 THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
: REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL’ SERVICE?
+ . S [k ) s
~=01-10%X __11-20% __21-30% __31~40% __41-50%
‘ ~-51=60X _"61-70% _"71-80X __81-90% __91-100%
5\ N | A. , ‘.
"\ . ) . . ' . ) Lo
ul X . )
£ £y 9 -
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3. ASSUME YOUR PREVIDUS APPRQOACHES 0OR TECHNIQUES WERE
- RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
' ) BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR ,
- TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAMC BEGINNING SUUND WHEN THE WORDLS ARE
READ ALDUD TO THE CHILD. -

FOR TFrE TNSTEUCTIDNAL APQRDACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE
READ ALOUD TO THE CHILD. .

21-30% __31-40%
281-90%

01-10% __11-20% _

__1] 1-50%
_’51—562- _61-70% E,?IﬁEDX l'l

79 0% .

F THE INSTRUﬁTIDNAL AﬁQEDACH (a]=} TEEHNIQUE YOU WROTE
ID NOT SEEM TO HE RELATIVELY SUCCESSFUL IN ASSISTING
‘HE "CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
EQUEST ASSI%TANCE FOR SDMF TYPE OF EPEFIAL SFRVICE?

m%uw

_01-10%

1
T51-60% __6

-20% __21~30% . _31-40% __41-50%
70x% _”71-80% __81~-90% Z_91-100%

4. ASSUME YOUR PREVIOUS APPRQACHES OR TECHNIQUES WERE'
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWw
- BRIEFLY DESCRIBE THE FQOURTH INSTRUCTIONAL APPHOACH OR
TECHNIQUE YDU WOULD USE WITH. A CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAME REEINNING SOUND WHEN THL WORDS ARE
READ ALOUD TD THE CHILD.

FDR THE INSTRUCTIONAL - AP?QDAiH DR TECHNI@U YQU WQBTE-
INDICATE HOW SURE YOU ARE THAT [T wILL BE ELATIV%%Y
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT IDENTIFY

- : WORDS WITH THE SAME- BEGINNING SOUND WHEN THE, WORDS ARE .
: READ ALOUD TO THE CHILD. . ; l ¢
__01-10% __11-20% __21-30% __31-40% --41=50%
TT51-60% __61-70% __71-80% __81-90% _é;ljlaoz
"IF, THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE )
.DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE_YOU ARE THAT YQU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF sa?cr AL. SERVICE? ,
__01-10% __11~ __21-30% __31-40% __a1-50%
- ~ ;;?IiaDﬁ 77Br-90% ~"91-100%

TTs51=60% __61 i?ux

212 .
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23 -

. ) : ]
BRIEFLY DESCRIBE THE FTQST;[NSTPUCTIGHAL APPROACH O0OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO I5 AFRAID

~OF SPECIFIC THINGS.

=

FOR THE INSTRUCTIONAL APPRODACH OR TECHNIQUE YOU WROTE,.
INDICATE. HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID

OF SPECIFIC THINGS,. .

~-01-10X% __11-20% __21-30% __31-40%

- _ _ __41-50% |
51-60% __61-70% __71-80X% __B1-90% __91-100%

E_INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
QT SEEM TD BE RELATIVELY SUCCESSFUL IN ASSISTING
HILD. INDICATE HOW SURE YOU ARE THAT You WOULD
ASSISTANCE FOR SOME TYPE OF SPECIAL, SERVICE?
LI
~-11-20x _ 21-30% __31-40% __41~-5
—-61-70x __71-80% __81-90% __91-
ASSUME ' THAT YOUR PREVIDUS APPROACH DR TECHNIOQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSTISTING' THE CHILDe NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YDU WOULD USE WITH A CHILD WHO 15 AFRAID
OF SPECIFIC THINGS. :

— e g = = f—gEaas—§ﬁ__?—EE—.;5;5___‘5_—§§§,§_§§_g_—,f—g!§§———,5;_

FOR TFHE INST@UET?DNAL APPROACH OR TECHNIQUE YOQuU WROTE

.=_INDICATE HOW SURE YOU ARE THAT IT WILL BE RELUATIVELY

SUCCESSFUL IN ASSISTING THE CHILD. WHO IS AFRAID
OF SPECIFIC THINGSa ) S -
' __31-40% __41-50%

__01-10% __11-20% o
~-81-90% ~791-100%

- -
7

- ] 1-30%
_51-60% __61=-70% ~"T1-80%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO..BE RELATIVELY SUCCESSFUL IN ASS5I1STING
THE CHILD, INDICATE HOW  SURE YOU ARE THAT YOU WwouLD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECYAL SERVICE?

_21-30% __31-40% __41-50%

~_01-10% __11-20% __ : _ __
'T.51-60% 61-70% Z“571-80% “_H1-90%.__91-100%,

g 20
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" b

3 ASSUME YOUR PREVIGUS APPROACHES OR TECHNIQUES WCERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW .
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH DR e
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS5 AFRAID

OF SPECIFIC THINGS.

o " FOR THE INSTRUCTIONAL APPROACH OR TEEHN;GUE YOU WROTE,.
¢ : INDICATE HOW SURE YOU ARE THAY IT WILL BE RELATIVELY
: SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID
OF SPECIFIC THINGS. .

=2.01-10X __11=-20% E!EEOX _3l=a40x __ 41-50%

Z_S51-60% __ 51-?02 _71-80% ~_81-90% __91=100%
IF THE !NSTRUETIDNAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE iHILD- INDICATE HOW SURE YOuU ARE THAT YOU wouLDd
REQUEST ASSISTANCE FOR SOME, TYPE OF SPECIAL SERVICE?
~-01=10% __11-20% __21-30X __31-40X __41-50%
E_E;éEDS-igélé?Qx __71-80x ""81-90% __ 91—1nos

4, ASSUME YDUR ﬁﬁEVIEUS APPROACHES QR TEEHNIGUE WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILUD. NOW 4
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YDOU WOULD USE WITH a CHILD WHO IE AFRAID
aF SPFCYFIC THINGS,.

i FOR THE INSTRUCT]IONAL APERDA&H or TECHNI@UE YﬂU WRDOTE
e INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
L SUCCESSFUL . IN ASSISTING THE - CHILD WHO IS AFRAID
DF SPECIFIC THINGS. :

01~10% __11-20% __21-30%. 31—&31 __81-50%

_51=-60X __61-70X __71=8B0% __B1-90%-"791-100%

IF THE IHSTEUiTTDNAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO 8E RELATIVELY SUCCESSFUL IN ASSISTING
. THE: CHILDs INDICATE HDOW SURE YODU ARE THAT YOU wDULD:
T . REQUEST ASSISTANCE FOR.SOME TYPE OF SPECIAL SERVICE?

40% \ 41-50%

fox _11-20% _ 21-30% __ 31~ S
B1-90% —_91-100%

1
60% “761-70X 771-80%

L
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] . . - A'3| ! . ;
ls BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
X TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNDT TELL -
) STORIES IN SEQUENCES t '
/ N S T S,

FOR -THE INSTRUCTIONAL APHSROACH OR TECHNIQUE YDOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL
STORIES IN SEQUENCE. ’

. __01-10%

__51-60%

~11-20x _ 21-30% 31-40X% 41-50%
1-1

-—61-70% _~71-80% __81-90% 9 oo%

IF THE INSTRUCTIONAL APPROACH 0Ok TECHNIQUE YOU WROTE -
DID NOT SEEM YO BE RELATIVELY SUCCESSFUL IN- ASSISTING

‘THE CHILDs INDICATE HOW SURE YOU. ARE THAT YOU wWOoOULD
'EQUEST ASSISTANCE FOR SOME .TYPE OF SPEC IAL SERVICE? :

DO~

-=01=10X __11-20% __21-30% __31-40% __41~50%
Z251-60% _"61-70% _"71-8B0% __81-90X- ~-91-100%",

2« ASSUME THAT. YOUR PREVIOUS APPROACH .OR TECHNIQUE wAS +
RELATIVELY UNSUCCESSFUL LN ASSESTING THE CHILD. NOW .
BRIEFLY DESCRIBE THE SECOND. INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT TELL
STORIES IN SEQUENCE. . . o K

b
T — —— ,%,;%t— [ - P — -
. ~ , FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.

+ ' INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE .CHILD WHD CANNOT TELL x

STORIES IN SEQUENCE, : ' :
_201=10% __11-20% __21-30% __31-40%
Z51-60% “"61-720% ~-71-80% ~T81-90%

£ IF THE_INSTRUCTIONAL APPROACH OR. TECHNIQUE YOU WROTE.

~ DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE .CFILD:w INDICATE' HOW SURE YOU ARE.THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? -

11-20% __2
_61 0% =7

=80X __81-90x _—_91-100%

01-10% __
0x

1-1 1-30X __31-40% __41=50%
51-6 1

7 R 4 .
¢ 1
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'ASSUME "YOUR PREVIOQUS

L]

\OR TECHN LQUES WERE
_ . ES , SESTING THE 'CHILDe NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR

"TECHNIQUE YOU wQuLD USE WITH A CHILD WHO CANNOT TELL.

STORIES IN SEQUENCE, . : |

B,

E_INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
DICATE HOW SURE YQU ARE THAT IT WILL BE RELATIVELY
CCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL

ORIES IN SEQUENCE. : :

—=-01-10% __11-20X __21-30% __31-40%

_ __ 3 41-50%
-S1=60X __61-70% “"71-80%X _"81-90% ~91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YQOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING~
THE CHILDs+ INDICATE HOW SURE YOU ARE: THAT YOU WOULD -
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

__01-10%

_ Ye 1-20x __21-30% .__31-40%
51-60% 1-

=70% __71-80% __81=30%

! ARPROACHES OF TECHNIGUES wEREk -
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDe« NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCT IONAL APPROACH |0R
TECHNIQUE YOU WOULD .USE WITH A'CHILD wHO CANNOT TELL
STORIES IN SEQUENCE. o .o W

--01=10% __11-20% __21-30% __31-40% __41<50%
~-51-60% T761570X% T771-80%'T"781-90% ~T91-100% .

E_INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE -
EEM TO BE RELATIVELY SUCCESSFUL JN ASSISTING
: INDICATE HOW SURE YOU ARE THAT YOU WOULD

SSISTANCE FOR SOME "TYPE OF SPECIAL SERVJCE?
1
&

=

-21=30%"__31-40% _.41-50%

C %X “”"61-70% ~“"71-80% jﬁazégnz 91=100%
’ %




S : o : I | '.PAGEED‘BV"

le BRIEFLY DESCRIBE THE FIRST INSTQUCTIDNAL APPHDACH R
- "TECHNIQUE YOu HDULD USE wITH A CHILD WHD SEEMS TC

HBLACK—OU T g1 n.J - (Ao 22

HAS A BLANK 5TA- f‘ru"t T T WHI(H A

AﬁP%AES TO iy UPANA$g Fowt AT Lo va e ST A ARGOUND HI M.

FOR THE INSTRUCTIONAL ABPRROACH U2 TECHNIQUE YOU WROTE,
INDICATE HOw SUQ? YOu ARE THar | wILL BF QF|LATIVELY
SUCCESSFUL I ASLISTING THL “HLILD win SEEMS TO

"HELACK QuTe Qlwﬁ CLASSTIME ., FUOZ STxaMPLC: THE CHILD
HAS A BLANK TARY ON HIS FACE DURING WHICH TIME HE
APPFARS TO B UNAWANE OF WHAT [ 5 HADPEMNING ARJUND HIM,

—

Ll w D‘ Iy

J

I
noe

I

I

u._
b
i M

P
ac

ol

_21-13%0% _ _11-34
~71-80%x _“Al-9

(]
T
I

L APPR0OACH 0R” TECHNIWQUE YOUu WROTE
RELATIVELY ZUCCESSFUL N ASSISTING
- Jw SURE YCU ARE THAT yQou woutrp
SOME TYPL 0OF SDEC AL SERVICE?

-
—
—
>
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30nZ
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21-30% __31-40% _ 4]1-50%
1

1=80% __81-90%x _ _91-10u%

MO e

D M- DD

P

O
(o e
FL S
~

|
I
i
I
!

2e ASSUME THAT YOUR PREVIOUS ASPROACH JR TECHNTINUE WAS
RELATIVELY UNSUCCESSEUL [H ASSISTING THE €HMILDe NOW
fEﬁfEFLY CESCRIBE THE 4P r UND INSTRUCTIONAL APPROACH oR
TECHNIQUE YOU WOULD US:L WITH A CHILD wHD SEEMS TOD
"BLACK QUT" DURING CLASSTIME FOR EXAMPLF: THE CHILD
HAS A BLANK STAHE 0OH HIS FAC cu uzwn WHICH TIME HE
APPEARS TO BE UNAWARE (IF WiAT IS HAPPENING AROUND 1] Ma

ol

THE INSTRUCTIONAL APPODOACH OR TFCHNIGCUE YOU WROTE,
ICATE HOW SURE YQOU ARE THAT IT WILL HE R:ELATIVELY
S5ISTING THE CHILD wH{) SEEMS 10
ACK OUT"™ DURING CLASSTIME, FOR EXAMPLET THE CHILD
A BLANK STARE ON HIS FACE DURING WHICH TIME HFE
PEARS TO BE UNAWARE QOF WHAT IS HAMPPRENING ARQUND H1[ M,

P ST
m»mczm
VFENDD

xl

m

1]

w

Rl

C

r~

z

>

iy

u

&

. __%1-50%
Fl-aax ““91=100%

sl ]

x J1-40% 4
x -

]

_21-
;?1‘7‘7 —_

IF THE INSTRUCTIONAL APPROACIH (R TECHNTIOUE YU wWROTE
DID NOT SEEM TO AE RELATIVELY SUCCESSFUL N ASSISTING
THE CHILOD, !NDICATF HOW SURE YOU ARF THAT Y(QOU whULD
. REQUEST ASSISTANCE FQOR SOME TYPE JUF SPEC (AL SERVICF?

01-10% 11-20x%x 21-10%x _il-a0x 41

_ __ . _._91
1

S1=-60% _ 61-70% ~ T1-H0% Hl=-90% 91

= = e _—— ° == — —_—— -
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[

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WFRE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD« NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS JO
"BLACK QUT" DURING CLASSTIME. FOR EXAMPLE: THE CHILD
HAS A BLANK STARE ON HIS FACE DURING WHICH TIME. HE. .
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AROUND HIMa

- - = S T T Tt e S S e o e i e e s e e e e e S e e e e

FOR THE INSTRUCTIONAL APPROACH QR TECHNIQUE YOU WROTE+
INDICATE HOW SURE YOU ARE THAT I'T WILL BE RELATIVFELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS 70
MBLACK OUT" DURING CLASSTIME, FOR EXAMPLE: THE CHILD
HAS A BLANK STARE ON HIS FACE DURING WHICH TIMEZ HE
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AQGUNQ HI M,
01=10% __11-20% __21-30% __31-40% __41-50%
71-80%X.__81~90% __91--100% -

__51-60% __61-70% __
"IF_THE INSTRUCTIONAL APPROACH OR TECHNIGUE YOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE. THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

__01=10% __11-20% = _21-30X __31-40% __a1-50%
~-51-60X -2761-70% __71-80% __81-90% __91-1.00%

_ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILDs NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO

“BLACK OUT" DURING CLASSTIME., FOR EXAMPLE: THE CHILD _
HAS A BLANK STARE ON MIS FACE DURING WHICH TIME HE .
_APPEARS TO BE UNAWARE OF WHAT IS5 HAPPENING ARQUND HIM.

t
e e e e e e e o e e e e e e e e e e s e e e e % e i e e S e P e T T e s
- R e s e e S ke e e i g e e T i e e e e e e
i i
e e e S e e s e e e o = ————— = o == ——— —_——
A . B

— e iy s o -— i e e e o e i e S — e i o

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.,
INDICATE HOW SURE -YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN,ASSISTING THE CHILD WHO_SEEMS TO - .
"BLACK QUT" DURING CLASSTIME, FOR EXAMPLE: THE. CHILD
HAS A BLANK STARE.ON HIS FACE DURING WHICH TIME HE
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AROUND. HIM.

—-01-10% _ 11-20% __21-30% __31-40% __41-50%
—_51-60% “761-70X% __71=-80%X __81-90X
IF THE. INSTRUCTIONAL APPROACH OR TECHNIQUE YOU.WROTE
[DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 5
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

;Qlélﬂﬂi

—-01-10% __11-20% __21-30% __31-40% __'41-50%
. ZIs1-6cx IT61-70% ZI71-80% 1B1-90% -91-100% .
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LETTER FROM DR. MORIARTY AND DR. POTTER
TO TEACHERS SELECTED AS THE SAMPLE FOR THIS' STUDY
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LETTER FROM DR. MORIARITY AND DR. POTTER

You have been selected to participate in a survey being
conducted -at the University of South Dakota, School of
Education, under the direction of Dr. Donald R. Potter. The
survey is funded through the U. S. 0ffice of Education.

The purpose of the survey is to obtain information for more
precisely defining tﬁe pre-service teacher train?ng program in
the School of Education. This. is a continuing part of the
School ‘of Education's: commitment to have classroom teachers
lend their expertise toward restructuring the teacher
education .curriculum and instructional program at the
undergraduate level, - -

We ‘encourage you to complete the questionnaire that you will
receive 1in approximately ten days. You will receive $10 for.
your  participation and the return . of the completed
questionnaire. h '

We know you will find the questionnaire interesting. Since it
will be impossible to thank you individually for your valuable
assistance, we would like to take this opportunity to express
our appreciation to you. for participating in the survey.

“Sincerely yours,

Thomas E. Moriarty, Dean Donald R. Potter, Professor
School .of Education o School of Education
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LETTER TO TEACHERS

The enclosed survey provides you a unique opportunity to
assist. the School of Education at the.University of South
Dakota 1in restructuring the curriculum and {instructional
program at the'undergraduate level. This is a continuing part
- of the School of Education's conmitment to have classroom

‘teachers lend their expert1se for more %Eecisel¥ defining thﬁ

pre-service teacher training program. THe accuracy and wort

of the "findings from this survey are dependent on your

willingness to " answer the questions as candidly as you
possibly can.  We believe the importance of the survey will
justify your time, which will be valuable assistance to us. In
return- for your-participation, you will be reimbursed $10 when
. the completed questionnaire is returned.

We assure you that your answers will be held in strictest
confidence. We are .interested only in “statistical
relationships and will under no circumstances report responses
on_an individual or school name basis.

We know ydL will find the questionnaire 1Bteresting to answer

and hope that you will complete and return it to us while you

have it .at hand. Previous field-testing indicated that it
should  take you approximately 43 minutes to read the
instructions and complete. the questionnaire. We urge you to

- answer all the questions as well as you can since there are no
correct or 1incorrect answers to any of the questions. A «
-self-addressed stamped envelope has been provided for,your

- convenience. The envelope 1s addressed to Mr. James Minor, a
graduate student, who will be assisting in the analysis of the
data. ’ : "

Thank you very.much for your participation.

;Sincere1y'you?s,

o
Donald R. Potter :  James Minor
Professor ~ E - .. Graduate Student
School of Education , School of Education

B
Do
X
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FIRST FOLLOW-UP POSTCARD

Several days ago you were sent a questionnaire from Dr. Donald
Potter, School of Education, USD. I am sending this reminder
on the chance that you temporarily set the questionnaire
aside. I know your time 1s at a premium; however; your
response is vital to us. If you have not done so, it will be
appreciated if you would compTet;,anE return the,guestiqﬁn%1re
within the next several days. Thank you for your cooperation
and assistance.

Sincerg?y yours,

James Minor_;-

1]
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SECOND FOLLOW-UP LETTER

- In the event that you did not receive the original survey mailed
several weeks ago, we have enclosed another.copy. The -enclosed survey
provides you a unique opportunity to assist the School of Education, at
the University of South Dakota in restructuring the curriculum and
instructional program at the undergraduate level. This is a continuing
part of the School of Education's commitment to have classroom
teachers lend their expertise for more precisely defining the
pre-service teacher training program. The accuracy and worth of the
findings from this survey are dependent on your willingness to answer
 the questions as candidly as you possibly can. We believe the.
importance of the survey will justify your time, which will be of
valuable assistance to us..In return for your participation, you will
be reimbursed $10 when the completed questionnaire is returned.

We. assure you that your answers will be held in strictest confidence.
We are interested only in statistical relationships-and will under no
circumstances report responses on an individual or school name basis.

We know you will find. the questionnaire interesting to answer and hope
that you will complete and return it to“us'while you have 1t at hand.
Previous field-testing indicated that 1t should take you approximately
43 minutes to read the instructions and complete the questionnaire. We
urge you to‘ answer all the questions as well as you can since there
are. no’ correct or incorrect answers to any of the questions. A
self-addressed stamped envelope has been * provided for your
convenience. The envelope is addressed to Mr. James Minor, a graduate
student, who will be assisting in the analysis of the data.-

Thank you very much for your participation.

Sincere?y;yourss

TDonald R, Potter —— . . James Wimor———
Professor, School of Education _ Graduate .Student
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",

SECOND FOLLOW-UP POSTCARD
Due to the nature of our study, we CANNOT substitute another:
teacher for yourself. Consequently, it is .impprtant to us to
\ receive your response to the School of Education, USD, survey.

We currently have an approximate 70% return rate; however,,
more responses are needed to interpret the data in a°
meaningful way. It will be appreciated if you will complete
and return the survey in the next few days if you have not
done S0 already. If you misplaced or didn't receive the
survey, drop me a note (address shown on reverse side), and 1
will forward one immediately. It's not too late. Thank you for
your time and assistance. '

Sincerely yours,

James Minor
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RESPONSES OF FIRST GRADE TEACHERS (s26) FOR HON SURE THEY ARE
THAT THEY KOULD REQUEST SPECIAL SERVICES
FOR CHILOREN WITH SPECLFI PROBLENS
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RESPONSES OF SECOND GRADE TEACHERS (k<30) FOR HOW SURE THEY g
 THAT THEY HOULD REQUEST SPECIAL SERVICES
FOR CHILOREN WITH SPECIFIC PROBLENS

R

[tem
-~ Groups

A

Behavior
Approaches

Learning

pproaches

NeuroTogical
_Ppproaches

T ,

2

3

T

i

K

!
|
b
‘|
!
1
!

[ BT . T s T e T

LA NG TR N [ S A TR P |
W

10.0
10,0

0.0

10.0
30.0

20.0

10.0

20,0
10.0

0.0
g
i

10,0
10.0
10,0
10,0

10,0
30,0

30,0

30.0
0.0

10.0

40,0
0.0

10,0

"50.0

10.0
10,0
40.0
50.0

30.0
10.0

100

10.0
40.0

40.0

80.0

20.0

30.0

20.0

40.0
50.0
4.0

80.0
10.0
90.0
50.0

10,0

30.0
30.0
10.0
10.0
90.0
30.0

10.0
20.0
10,0
10.0
9.0
20.0
10.0

1000

10.0

50,0,
80.0

50.0

100.0
100.0
100,0
30.0
9.0
10.0

0.0
20,0
20,0
0.0
10,0
0.0
10.0
100.0
0.0
40,0
80,0
0.0

100.0
100.0
30.0
10,0
100.0
40.0

40,0
50.0
30.0
80.0
9.0
20.0
20.0

100.0

10,0

9.0 90.C

0.0

80.0

100.0
10,0

0.0

80.0

100.0

1000

(continued on next page]

0.0

10.0
10.0
10.0

60.0.

0.0
50.0

0.0

10,0

5.0
50.0
60.0

40,0

50.0
10.0
20.0

80,0

80.0

10,0
20,0
20.0
0.0
80.0
70.0
20.0

100.0
10.0
50.0

50,0
10.0

100.0
90,0
100.0

20,0

%0.0
50,0

8.0
0.0
0,0
40,0
90,0
B0.0

40.0-
'100.01

10.0
50.0
80.0
9.0

100.0
9.0

20,0

80,0
100.0

0.0

100.0
100.0
30.0
100.0
100.0
100.0

80.0

100.0
2.0
80.0
0.0

00,0 -

me
10,0

00

1000
1000

100.0

AT d

£ZE



201

continued

[tem

Groups

i

Behavior
Approaches

Ledrning

~_ Aoproaches

Neurotogical

- lpproaches

3

!

T

!

g

i

L

3

I

LW BT ML, TR 5 o TR A o " O 1. 1

3
2
]
1
1
]

20.0
50.0
50.0

10,0
10,0

0.0

T ETTTR RO TR TR AT

30.0
40.0

0.0

10,0
10.0
10.0

20.0
50,0
5.0
10.0
20.0
30.0

49,5
10,0
20,
10,0
100,0
20.0

20.0
50.0
60.0

10,0

20,0
100,0

80.0
100.0
100.0

20.0

B85

100.0

80.0
50.0

0.0

50.0
20,0
80,0

10,0
20.0
10.0
80.0
10.0
80.0

20,0
50.0
30.0
10,0
10.0
10,0

0.0
40.0

2.0

80.0
30.0
50.0

- 20.0

50.0
30.0
10.0
10.0

50.0
40.0
20.0
%0.0
100.0
100.0

20.0
50.0
40.0

8.9

20.0

100.0
80.0
40,0
90.0

100.0

100.0

40.0
5.0
60.0
10.0
30.0

10,0
40.0
10.0
80.0
10.0

5.0

20.0
-50.0

40.0
10.0
10.0

20.0
90.0
10,0
80.0
100.0
80.0

20.0
50.0
50.0
10.0

10,0

0.0
9.0
40,0
0800
100.0
90.0

200

50,0
0.0

10.0
5.7

40,0 100.0 100.0 100,0 - 100.0 -100.0

100.0
90.0-
60.0
80.0
8.1

100.0

4.0
50.0
100.0
13.5
10.0
100.0

955

I0%d

B2



RESPOISES OF THIRD GRADE TEACKERS (830) FOR MO SURE THEY AR
" THAT THEY WOULD REQUESTSPECTAL SERVICES
FOR CHILOREN WITH SPECIFIC PROBLENS

Behavior Learning | Neurological
[ten | Moproaches  loproaches _ hoproaches
broups 1+ 2 3 R AT I

0.0 100 100 100 100 100 100 600 100 100 80,0 100.0

1

P 1000 1000 100.0 100.0100.0 100.0 100.0 1000 100.0 100.0 1000 100.0
T 0.0 10.0 2.0 3.0 00 20 300 00 100 00 300 40.0
bWz B354 0000 K6 600 4.0 1000 10,0 0.0 0.0 1000
1 1.0 50.0 700.0 1000 100 1000 100.0 100.0  10.0 0.0 10001000

00100, 200 %4 00 100 100 80 100 00 Mo %0

0.0 00,00 10.0 1000 100 1000 10,0 1000, 01000 0.0 100 1000

2

2

Co 1000200 1000 1000 10.00 10,00 100 2.0 00 0.0 9.0 1000
2

!

2

0.0 100 500 1000100 100 10,0 1000 10.0 0.0 500 100.0
100.0100.0 100.0 1000 200 20.0 100.0 1000 100 0.0 50.0 10,0
0.0 100.0. 7000 100.0 1000 100.0 106.0 1000 100.0 100.0 100.0°100.0

0.0 70,0 30.0 0.0 400 6.0 0.0 50.0 800 400 400 500

1000 100.0° 5.7 5.8 100.0 1000 100.0 100.0  100.0 1000 100.0 1000
6.0 9.0 100.0 1000 50.0 9.0.100.0 100.0  60.0 0.0 100.0 100.0

3

3

3 |

3o 600 %0 %0 0.0 0.0 500 200 .100 0.0 4.0 8.0 8.0
]

3

3

000400 00 600 W0 00 00 60 100 00 200 W00

0.0 700 0.0 1000 1000 100.0 1000 1000 10.0 100 100 1000
0o 0.0 60.0 5.0 8.0 %00 %0 %00 0.0 0.0 900 0.0

(continued on next page )’ |

i

Fowd

B



cont inued

-~ Behavior
Approaches

Learning

Approaches

~Keurological
Approaches

L

,4,1,

3.._

50 0

10,0
10,0
10.0
10.0
100.0

010.0

40.0
60.0
50,0
2.0

- 10,0

100.0

9.0
30.0
10.0
10.0
100.0
10.0

0.0
80.0
80.0
60.0
10.0

100.0

80.0
100.0
100.0
100.0
100.0

100.0

40.0
100.0
100.0
100.0

10,0
1000

80.0
0.0

10,0
10.0

100.0

10,0

0.0

10,0
0.0
10,0
10,0
8.0

80.0 80,0
5.0 50.0

B0.0° 100.0.

60.0 1000
100.0°100.0
0.0 1000

60,0 3.0

00 9.0
0.0 0.0
0.0 0.0
0.0 10.0
0.0 100.0

90.0
100.0
100.0
100.0
100.0

-100.0

00
00,0

90.0
100.0
100
100.0

9.0 9.0
10,0 30.0
9.0 90.0
50.0 70,0

100.0100.0

5.0 - 50.0

0.0 50.0
10.0 10,0

9.0

50,0

9.0

9.0

100.0
100.0

60.0

600

90,0
100.0
10,0

00 B4 0010

0.0 ~40.0

0.5 100
1000 100.0

100.0

100 - 30.0

100.0

259

I

CHE &



RESPASES OF LEARNING DISHBILITY TEACHERS (31 ) FOR HOK SIAE The
WA THA THEY WL REQUEST SPRCIAL SERVIES
FO CHTLOREN HITH SPECIFIC PROBLES

[ten

|

behavior S Leaming Neurglogical

Approaches . hpproaches  hoproaches

A I I A R A N A

broups

W™ell o E™ell F™a 0 Ml S _— el e e F e —— —

0.0
10.0
0.0
60,0
0.0
30,0
10.0

0.0
0.0
10.0
3.0

0.0

A

10.0

- 00
- 600

3.0

10.0

00 6.0 60.0 1000 %0 0.0 8.0 000 0.0 700

A0 R0 000 N0 00 DO B0 800 W

0.0 00 00 00 00 00 800 00 00 600
00 800 %0 6.0 700 8.0 %0 6.0 0.0 8.0
0.0 90 1000 80 9.0 0.0 1000 60.0 1000 160.0
0090 1000 00 N0 800 0.0 500 8.0 9.0

0.0 100 100 00 6.0 000 1000 300 6.0 0.0

00 00 N RO @0 MO N0 00 B0 g
n000 00 60 MO 0O D0 W00 00 80

0.0 100 G000 100 10.0 100 0.0 0.0 10.0 1000

00600 1000 2.0 0.0 %0 1000 00 N0 00
N0 %00 1000 1000 100.0 1000 700.0 500 9.0 0.0

00500 1000 0.0 50.0 0.0 1000 0.0 0.0 5.0
200 8.0 100 500 80 %00 WL 60.0 00,0 1000

00 500 50 00 00 500 00 800 0.0 500

R T T T O IO N
5001000 10000 100 1000 100 B0 6.1 100

00 W0 B0 00 10 @0 100 00 800 100

(continued on next page)

10.0
100.0
g0.0
0.0
160.0
100.0
100.0

60.0
80.0
9.0
100.0
100.0

100.0
100.0
30.0
90.0
100.0
100.0

261

e d

Ee

L



continued

behavior - | Le;arn'i.ng o Neurological
ol froaches ~— hoproaches - Moproches
rops . 12 3 ¢+ 1 7 % 4 1 ¢ 3 b

Fooow0 w0 69 05 00 00 %0 00 1000 300 0.0 100.0
Eo0.0 600 %00 100,00 00 00 4.0 000 00 00 76T 600
b 00 800 000 2000 00 400 500 800 00 400 60.0 1000
b0 0.0 00 300 0.0 100 100 1000 7100 %00 %00 1000
§o 10000 7000 1000 1000 1000 100.0 100,00 1000 1000 100.0 100.0 100.0°
o

SR I S I A B X A

Ch400 9.0 1000 1000 0.0 0.0 8.0 1000 . 700 1000 100,00 100.0
5 gL 0.0 70.0- %7 000 0.0 000 000 80 00 W0 I
5 0.0 8.0 W0 .00 A4 83 100 100 %00 800 5.0 100.0
51000 1000 1000 1000 20 0.0 %0 1000 800 8.0 1000 1000
51000 100.0 1000 100.0 1000 100.0 100.0 100.0 " 100.0 1000 100.0 100.0°
;
)

0.0 100 X0 0.0 100 200 200 000 0.0 2.0 0.0 100

.0¢ 700 6.0 .80 %00 600 6.0 700 700 @0 00 K00

e o B 283

R A 0 r e |

Pl




