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/ INTRODUGTION

Media EI‘SSISIJHLD for ‘public awareness of gifted children’s needs, ana

~information abaui new directions into the arts, creativity, leadership, curricu-

tlum, and. counsgling ‘for the gifted, highlighted the Bicentennial Midyear

' Leadership Training Institute in Kansas City, January 26, 27, 1976,

Team uml)ers from 15 states, three schoal districts, and three guest
participants frnrn Tehran, Iran, braved Missouri/Kansas snow storm to
attend input . r'md dialogue sessiorts with eight consultants at the two-day

nstitute. Durmg work sessions, the participants'developed plans to integrate

-the information they had receuved at the msntute into thexr owr district

gifted program .

The following seven presentations were given on the first day of the
institute The transzripts have béen provided by the (:Qnsult'ants and edited
from a tape recardmg af her session, The c@nsultants address, blography,
and phg/tOQraph*fQHQws each contribution -

The eighth consultant, Cruise Palmer, Executive Editor of the Kansas
City Star and Times, appeared at the dialogue sessions and his remarks are
carried in that section. A list of participants with addresses completé the book.
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CR EATNITYAN THE GIFTED R o

Frank Barron, F’réfessgr nf'Educ?ﬁi nal Psychalagy, Umversltv t:f C:ahfarma Santa Cruz California

%

"

There aresmany ways to be glfted That Should go wnthout saymg but
the fact is that many educators, when th@y think- of gnftegiriess think mostly

i of whatever is meakured by 1Q«tests. And the susptcnon has been growing that
» IQ tests are tapping verbal comiprehemsion more than anything else.

; One of the surprising results of empirical research on creativity has been
the discovery that there.are many factors in creativity that bear.only a slight
rel‘étior’wship to s«:‘ores on convent'iondl intelligem:e tests Creativity caﬂ!:: fcsr

tests far Creatlwty are ‘ones wuth no smgle rrght ‘answer. F\‘atheﬂr the test

presents an open-ended opportumty to think up all_sorts of posscble answers,

) allowmg for individuality rather than requlrmg conformance. 3

 The importance of the non-verbal is mcreasmgly bemg recognized. In

- art, naturally enough, non verbal abilities are of paramount importance. But’
' wark Wlth creative people in a variety of fields points to the role of the non-

verbal in the creative process itself. Creation uses images more often, than
words. The generation and transformation of images is the essence of the
creative act. . .

My own research, both with children and with creative people in the
arts and sciences, has depended heavily on new tests. One of these | would
like to tell you about today. It taps into both verbal and contigurational
abilities. | call it the Symbol Equivalence Test. | have developed forms of it
for several age groups, including second graders, sixth graders, and high
school and college students.

1. Second graders at Vallecito Elementary School, Lafayette, Cahforma

This suburban public school in the San Francisco Bay Area provided the
sefting for a study of thildren, ages 6 to 8. After preliminary conferences
with the school principal and-the teaching staff, the principal investigator was
welcomed into a second-grade class for one morning a week, for a period of
ten weeks. He was introduced to the childrer as a visiting teacher, and he was
more than pleased after the third week to hear himself described by one
child to another as “'a teen-ager who's trying to learn how to teach.”

~Our goal in this instance was two-fold: to administer snme tests used in

- éarLiez ;EESESI’CI’I with adults to see whe’ther and what they might be discri-

creative patannal_ We used thé Symbol Equwalema Test and some varuants
of it in a form simplitied for children.



.

The tests were mtro::ﬂced ina cantext of having fun domg different -
things,” implying doing things differantly as well, We began. by using the
method of symbolic equivalence applied to numbers, asking the children to -
say, e.g., whether a given digit might be a boy or a girl, or a daddy or a

. mommy, or a dog or a cat; etc. We then moved on to natural Db]ECtS as

stimulus images: first, the sun, then the moon, then mountains, trees, lakes,
etc. From there we.went to more abstract contextual stimuli, such as the
seasons of the year, various holidays such as'Christmas, Easter, birthdays, etc.
We concluded with equivalences between body imagery”#iid mechanical
devices (what'’s like a heart, what's like eyes, ears, legs, etc.). In the first.
phase of this work, we would present the stimulus image and encourage free
response, aloud and ad lib, from. the entire class. (For example: “All right,
now, what's like the sun?" Typu:al answers: a ball, an orange, a lamp, a.bal-
lgon, a pehny, fire, a laser beam. "What's like the moon?’* Answers: a peach,
a piece of.cheese, a yellow ball, a banana.) This last captivating response, of
course, led to a consideration of the phases and fickleness of-the moon -
compared with the sun, and we were soon back to number equivalences, -
mommy and daddy, etc.

The Vallecito pro;ect together with the Art in the Park pro;ect to be

“described in the next section of this paper, led us to new measurement efforts

that we think are important to basic questions in aesthetic educa;tlon and we
shall therefore go into more detail at this pOII‘ﬁ

”Symbol is'defined in Webster's Unabridged Dictionary as."'a represen--
tation; and erﬁblem a sign; an nrnage a token.” Its denvatlon is from the
Greek "'sym” meaning ‘‘together,”” and “’bollein,” ""to throw.” A symbol isa
fairly stable, synthesizing, repeatable element. of experience that, serves to-
unite the conscious with the unconscious and aids adaptation of the inner-
personal world to the outer world. An aspect of reality which exists flrst of
all in itself, and not as a symbol, is made use of by the mind to stand for
other realities.

If one thinks of symbols in this fEIShIOﬁ a smple and mterestlngw' |

empirical question ariges. What makes a given aspect -of reality apt for
symbolization? Furthgr: do symbols differ in their degree of aptness or
fitness? Are some persbns better able than others to perceive symbolic equiva-
lences and thus to make more extensjve and more elegant use of the realities
available for symbolization? :

These questions provided the impetus for our inclusion of measures of
symbolic scope in our research.

Symbols which usually are used in’a denotative way are also fraught
with connotations and are actually part of a complex symbolic network.
While they are commonly instrumental in a literal statement, the apperceptive
mass activated by them leads readily to non-literal or metaphoric statements
which very often are outside the central focus of consciousness. Awareness
of this, and technical. command of it, is the secret of the artist and poet, and
for this reason we have made it a central part of this research.

In the Vallecito study, twenty-two stimulus, words were read, one at a
time, to each child (11 boys and 9 girls). The children were tested individu-
ally, and each was told to tell what each word (or image) reminded him of.




FDF example, the tester asked, ""What is the sun I|ke?“ and the chﬂd 5 answer
was recorded verbatim by the tester, - Q '
" The analysis of the results of the test responses needs to be’ d|V|ded into
two parts for each symbol stimulus: 1) thé nomothetic results, extracting the
common perertnes of the responses in order to delinedte-the general charac-
teristics of each symbol stimulus; 2) the.idiographic results, separation of
the creative and original or unusual symbolic equwalem:es from merely '
descriptive or ‘banal_ assocuatlons . . 7 - »
The stimulus i images |rrthE Vallecito study can be dIVIdEd into four basu:
categories: 1) earth cycles—Sun Moon, Night,. Day, Spring, Summer, Fall
and Winter; 2) colors—Red, Green, Black, Blue, White, Yellow’ 3) religion—

God, Church, Priest, Easter, Christmas; 4) family and schooT Father

Mother, Teacher. -

Sun yielded respcnses using such C)f |t5 aspects asshape, luminescence,
power, color, fertility, and ability to burr’n and give heat. Several children’s
responsés emphasized its round shape ("moon,”” “ball,’ “ball of fire,” and.
“ball of string’). The sun's Juminescense is recalled in light-giving response
images ("‘moon,’" "heat lamp,” “laser beam, " fire,’” “star’¥ The sun is
equated with celestial quality or heavenly body (“moon,” “star’), and is a
heat source ("'heat lamp,”” "ball of fire’’). Its rays are characterized in "'laser

" beam’’ as well as is its power. "'Yellow flowers' shares the sun's color, and
are products of its fertility. ''Outside play,” "swmmmg, and “'summer’ all
share the sun’s properties afdayllght The most original symbolic equivalence
-for sun.was the responsé “laser beam,’* .because it bypassed the usual associ-
ations to shape, light and heat it togk note of the pawer as well as of the
rays or arms of the sun. .

. Moon evoked associations of round shape (“ball circle, sun”)
luminescence ("lamp,’’ '‘sun’ '}, color (""clouds,” “lamp,"” “"banana”’) and
celestiality (“clouds,” "planet,” *sun’). The moon is /fand to ‘'martians’’

i s o

iroobi

and “‘astronauts.” An original symbolic equivalehce’"tqmopnlgjveg by one

child was "'banana’; this response takes note of the moon's shape in its
¢rescent phase and of its color in a particular relat!ionship to the atmosphere
{i.e.—the moon looks vellow when there are heavy concentrafons of dust in
the atmosphere). v
Night is mainly associated with the sense of S|ght as shown in the
children’s responses. Night stands for darkness (“bed,” "lights,” “stars,”
“spirits,”’, ’movies’’), half of the sun-earth cycle (its” partner is “'day,”), as
well as the black magic of the unconscious ("'wishes,” 'spirits”). There were
no notable original symbolic equivalences given by this group of children to
night.

Day is a source of light ("summer,” "play,” "scho%l " “Saturday,"”
“bike rides,” all lrnplymg the nea:essn‘[ for light), a time for play ("'summer,”
"Saturday,” "TV,” "bike rides”), and to some degree freedom ('play,”
“Saturday,”. “summer,’” "TV.,"” "bike rides’’), a time when children can do
what they want to do. Many children took note of the other half of the
earth cycle . ("’'night””). There were no particularly original - symbolic

" equivalences for day. ' . ' :

. 8
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, ”Ieaves,
Mlemon”’). Red was associated with the sense of touch—it is hot ("'blood," -

- tility” (Green: ‘'grass,” "leaves,

. FLE
# . =
. - . b

T‘he four seasons whre gwen each as a separate syrimbol st:mulus The
Chlh;iréﬂ s responses 10 Spring and Summer were fairly uniform. The responses

.zg,mdlcated that both Sprlng and Summer are symbols of sight and touch, Both

were equated with daylight (Spring: ''sun,” ' ;summer, sanrﬁmg
Summer: "'sun,’”’ ”swnmmmg " !play”), fertility (Spring: *'sun,” “ﬂcwers
Summer: “'sun,” “swimming"“), and other season cycles (Sprlng “summer’’
Summer: "'spring,” “‘winter'’). Sprmg is also a symbol of /ife (”ﬁowers ”
"animals,? "sun’’), while-Sunimer-is ajlsca equatgd VWIth de-emphas:_s of wo_rk
(' swmmmg,'l”play") s : ‘ e e
, Fall and Winter also yjelded responses that equate them’ with S|ght and
tauch Fall is'connected to transition from Summer to- Winter (”Wmter o

(Y]

4

‘“”Ieaves fallmg ), is equated with coldness and wetness (“rain,"* "hyberﬂatlcn
“winter,” “‘wind’‘), and is a time of the appfaac:h of vulnerability to the

elements ("'wind,"” ”hyberﬁatlgn " "'rain’’). Winter signifies coldness ("ice,"
“sn()w " "skiing’’), arndhardness("me '). White is the color of Winter (“'snow,’"
"ice"). o »
Among the color. symbol stlmull Red, Green and Yellow were equated
wrth life or life source (Red: "roses,” "blood," "‘apple’; Green; grass

YY)

“ “plants," "“trees," “greenhouse,” “mint"; Yellow: "“flowers,’”” “sun,’

“volcano;"” "fire"'). Green and Yellow got responses equatmg them with fer-
plants,” “trees,” “greenhoude,!’ "mint’’:
Yellow: “flowers,” "sun,” “lemon™). One original symbolic equivalence to
Green was “‘martians’’; the child used his-imagination to depict the color of ..
people from Qutérspace -

The color-stimuli Black, Blue, and White ylelded few mterprétable
equivalences. Black drew very fev_v associationsat all, but was primarily equated
with night ("'night”’). Blue‘was equated with the natural elements of water
{"lake”) .and air { 'sky," Yair’’), while tt is celestial ("sky,” “air’’). White is a
difficult symbol to ‘-’IntEFDFEt from thlS group. of-children.- The- responses --
"cemnent,” “plaster,” ’pamt and ’ ‘movie screen'’ all connote a hard surface.
Only “snow’’ refers to the traditional mterpretatmn of purity, while: ”Sky”
and “light’’ reveal White's clearness.

Among the religiou symbol Stir”nuli God connotes power (“*sun,”
“preist,” ‘'‘father,”” ''Jesus’’),” patriarchy (“father “Jesus,”" - “'preist’’),
celestiality ("Jesus,”” “'sun,’” ‘‘heaven'’), invisibility and intangzbilit}ﬂ
{"'ghosts,” “Jesus,” ’"angels”). Some responses associate God with deadth
("Jesus,” ""ghosts,” "angels,” "heaven’’) and messengers (" Jesus,” “‘ghosts,"

i1 LT

““angels,”" ''stories,’” "prophets,” “‘priests”). Church is associated with a .

communal gathering place ("chepel,’ “castle,” "sr:hool " "building with
cross”’) for learning (“school”) to pay homage (" mass,"” "bread,” '‘music,”
"kneeling,” “prayers,” “worship”) as a form ‘of tribal communication to
divinity ("God,"”, "Jesusy). Priest is a patriachal symbol ("God,” "Jesus,”
"minister,” " ‘father”’) of power {"God,” "Jesus”) and of worship {'praying,”
“bread”). The holidays Easter and Christmas were barely recognized. by the
children as a religious symbol and were mainly shown to be symbols of (the
children’s) acquisitiveness (Easter: "eggs,” “candy,” “rabbits’’: Christmas: to
“toys,”" “'presents,”” “‘candy,” ‘‘Halloween,” ‘‘birthday:). Christmas was
also thought of as a season (“trees,” "snow,” “winter”’). Christmas and Easter

are cultural, not universal symbols; in American culture, the material side of
7
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: Chnstmas is emphasnzed and young. children in. par’c.uular are conscious Ef-
getting presents, ,‘ \
Among the famny and school symbols the symbol stimulus Father is

. patriarchal ("grandpa,” "brother-in-law,” “gorilla,’” ""son,” ""God"). and is a
symbc)! of power:("God,” "gorilla’ '}, He is half of the sexual union with -
"mother.” ”Gorllla was an orlgmal symbchc equivalence, since it animalizes

i

15._,5 human, and dep:cts strength, fearlessness and dominance over others ..

" Mother is the other half of the union with "'father,’ is the matriarchHal symbol’
(”grandmmher " “daughter,” “‘dresses”), a.life source ("food,” ''money,”

“work") as well as a nuturant feeder (“food,”’ “cooking’’). Teacher, as a
i” symbol strmu!us ylelded more asscclatlons than equivalences. Teacher isa

Z"f"f:aretaker ("mother”)-and a transmitter of knowlédge™ ( addmg machine,’” "

Illll L]

"*schoo work,”’ ““learning,”’ “arithmetic"y.

As pedagaglcal devnces these exercises were designed.to encourage
© metaphorical. thinking= ‘and to mtroduce the problem-solving strategy of
making the famlhar _strange, or fmdmg something strange about the familiar.
Essentially, we were encouraging intellectual factors of the Guilford sort

~ (such as Gestalt .Transformation) as' well as the Koestler sort (bISOCIEtIOI"I ;

remote assomatlcn .;_'ln subsequent sessions we employed various Df the
Guilford tests as games (Alternate Uses and Consequences, e.g.).

- The program was sponsored by the Berkeley Commumty Center. and
was a summer program for some 150 children, ages nine to thirteen. A variety
of art classes were offered, including painting, drawing, sculpting, dance,
. improvisational drama, and light shows. The setting was mostly outdoors in a -

secluded park in Berkeley, though there was one building available and it was
‘used occasionally for dance and light shows. An amphitheatre was part of
the setting and the drama classes staged their work there. ‘
Our main aim was to discover whether symbolic scope, as measured by
the Symbol Equivalence method, would be increased by the experience. To
. this end, we administered two newly constructed children’s forms to the test,
more complex_ than the Valiecito form for six to eight year olds, and
containing figural as well as verbal items, at the beginning arid just before the
end of the program. Since these newly developed forms of the Symbolic
Equivalence Test have not been described nor the notms published elsewhere,
we shall include that information in our report at this point. :
Aatotal of 142 children were tested initially in the Art in the Park
program, and 64 of these were re-tested at the end. (The others had dropped
out or could th be Ioc:ated’ for testiﬁg ) The chi!dren were askedﬁ‘c: respcmd-

are repmduced later when respcnses to that part of the test are desc;nbea,)
The individyal stimulus images are more difficult to analyze as symbois ~
than were those in the Vallecito study, since they are phrases (not single
words\T containing compound DFODEFUES The chiidren were asked to write
down what each phrase or picture made them think of or feel like. The
images are of two kinds: active (e.g., popcorn popping) or static (e.g., shiny
silver pebbles}). With these complex images, it is most important to 'pick out
the properties or characteristics of the symbol that induce the responses.
With that in mind, let us consider the verbally presented images one at a
time. White bird flying over the sea is an image that children discerned as a

10
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‘solitary object (**handkerchief,” Spark " “feather,” “'flash,” “cloud,” “'sails

YA T}

boat,” “‘airplane,” "superman,” "“seagull, " ”dcwe )" moving. (“blowing,”
“moving,” *'floating”’) over or through a massive expansive space {"'in wind,”

“across the sky;'" "over the sea’’). Sdme children gave the symbolic equiva-
. lences “loneliness,”” "'freedom,”’ "beauty,” and ”peacefulness "o ‘

Hearts - pounding ~symbolizes /ife function ("health,” “life,” "blood
poisoning,’-earache’’), and partly because of the eventual wearing away due
to the repetitive banging sound (*'thumping,"’ "drums " “h:ammér banging”’),
inevitable death (*'death,” "spooky"’).

" Bubbles f/aat/ng indthe wind evoked: images u.smg movement in air
("’snow falling,” ”sugnal from a prisoner,” "birds gliding,." "flying saucers”),
‘separation from asource-(*'feather,""
lessness (''feather,

LI LT

flying saugers,” “space ships’), weight-
champagne bubbles’) and round shape ("balls,” 'eqgs,”
“planets’’). Two responses indicate an interuption Df fr&edam—seekmg ("1

can do anything | want,”

if a2

motivator behmd the action was. . N ) _

*v The children’s responses to papsorngéppinér spelled out several charac-
teristics. Popcorn popping incorporated upward movement (“volcano,”
“people jumping,” grasshoppers hopping,” “jumping beans,” *'fireworks,"’
"things jumping’’), sudden violent movement ("volcano,” "'fireworks"’),
heat ("volcano,’” “fireworks"), spilling from a container (*volcano,” “pods
popping”’), sound ("Morse code,” “pods popping,” "'buds bursting,” "‘fire-
works,” “beating noise’’), as well as expansion of a compressed object ("pods
popping,” “'fireworks,” "'buds bursting”). “"Morse code” is an original equiva-
lence that is an example of a fanciful, playful association. It depicts the
scattered rhythmn:. souﬂd of one Dbject hlttlng aﬁother
unknown ("black ghqst “spook,"" monster,‘f’ ”psycho,"
watching me'’), or possibly, fear of the pynconscious . :

A Laughing ladies symbolizes the sound of verbal picking apart (''gossip,”’

“chickens”). a mixture of positive emotions (happiness,” “love’”) and fearful
emotions (*'creeps,” “witches,”” "crazy ladies,!’ "nuts”), implying that laughter
may, on the surface, be pleasant, but is often a disguise for something
frightening, perhaps evil, even for insanity. -

Echoes in a dark cave yielded very few responses. The properties of
sound (“crowd of people,” "yelling in your ear”’), and the feeling of isola-
tion ("'lost man,” ""being alone’’) were given.

Bird flying up and up is prlmanly characterized by the quality of unbound
freedom ("'free bird,”" "liberty,”" “free enjoyment’).

£

The characteristics of Red oozing contained in the children’s responses

were its color ('red paint,’”” ''blood”) its wetness ("red paint,” “blood,”

“cut”), its warmth ("blood,’”” “warm’’) and its source (''upside down can of -

paint,” “blood,” “tut"); _ ,

- Flower bua. ursting has a positive connotation (''pretty,” "beauty,"
“happiness of birc - (“new life,"” "Spring,” “elgs hatching”). motion from
closed to open (“bombs exploding,” "explosion,” “eggs hatching”) and
meta:;noz*phasis (“katloons Dopping,'ﬁg “bombs exploding,” ‘‘new life,”
“Spring,”” "eggs hatcing'). 11

sngnal from a pnsor\er ‘). The most creative.
“symbolic equivalence was “signal from a prisoner,” since it not only implied.
.. the purpose or motive behind the action, but rt also mdlcated who the

somebady si

*
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-of visual attention ('lovers,

Sand sifting through hands y:eldcd few responses, but one characteristic

" was revealed—the movement of one particle through an object ("soaking up

YY) :

the sun,”” “gold through.a rich man’s hands”}. ,
Falling down a deep hole contains the properties of movement through
air {' flying,” "dropping in space”), gravitatiénal pull ("dropping in space,”
“diving in water,’. "bear fallmg down trap"') and encapsulation (''captured,”
“bear falling down a trap"). Two of the responses indicated that the image
symbolized death and possibly even the descent to hell (''repent,” 'dead”’).
The responses to shiny silver pebbles characterized value, ("'cool magic
charms,” "sparkling diamonds;” “lots of nickels,”” "'sterling.silver shining-in .
the distaﬁce”) and round-like shape {('lake with rocks on the .bottorw,',"
"buttons,” ‘‘nickels,” “gold”). . ‘ S
The responses to two eyes staring concentrated on:shape ("'s
moon," “cats eyes''), duality (”sun and moon,”’ '"cats eyes'’’), and the fixating
“hypnotist,” “curiosily,” "cat's eyes stating
from a.dark corner’’). *The sun and moon”’ ‘% original res r»onse lending a-
cosmic sense to two eyes staring, as if the two "eyes were the all- knowmg
vigilant gaze-of bodies from the universe upon the earth.

Lots of hands clapping ylelded responses focusnng on the repentwe

IR ]

o i “

!

sound (' drums playing far away,” ‘rain on the roof “heartbeats”) of tHe

motion of one object hitting another (*'drums,” “rain on the roof,” “heart--
beats '}, and approval ("earthly praise”). =~ ,

Caught in a web contains the ghar’jctcﬂnsncs of entang/ement (”tled
up”) in amatrix ("knitting”). ;‘!

Rain on the roof has a variety of propertres revealed by the children’s
responses. There issound (''rocks hitting the roof,” "'pitter patter,” "‘dripping
drops;/’ "loud,” "sticks clattering together,” “heartbeat,”” "drum rhythm,"
“feet running,” "birds running”), of motion ("rocks hitting the roof,” ”b()mbs
over the country,” "rain on the doghouse,” "dripping drops,”’ 'falling rocks,”

[N Y]

“'drumrhythm™), of one object hitting another (''rocks hitting roof.”" “"bombs

over country,” rain on doghouse,” "'sticks clattering together”}), in a dowri-
ward direction ('sunshine,” "rocks hitting roof,” "bombs over country,”
“rain on doghduse,” "'dripping drops,” “falling jocks,” **drum rhythm").
Two final pre:erties of the stimulus image are sense of touch (“‘wet water,”
“wet,” "'cold"”’}. and shape ("'drops,”” “bombs.” “'dripping drops,”* ‘‘rocks’’) -
De ep water implnes quantity ("'big glass of water,” "sea,”" "deep swim-
ming pool,”" "ocean,”” "deep pond,” "puddle”) or boundaries (“deep swim-
mmq pc') " "big glass of water,” "'sea,” "ocean,” “deep pond,” "puddle,”.
tunnel ). A few responses indicate reference to the following properties:
death ("drowning,” '‘'dead”’)., amount of light {''dark,” "shadows’) and
distance ("'quicksand,” ""tunnel”). Both “"death’* and "‘quicksand’" are creative
symbolic equivalences: “‘death’ refers to the netherworld aspect of deep
water while ""quicksand” suggests a'perfect analogy of depth, sinking in, and

s

drowning. T .
) The rezponses to floating feather yiclded rather vague properties—that
of motion in air ("flying,” "glider,”” "soft slow air,’”" ""parachute,” "snow-

flakes,” "'kite”), smoothness of motion ("light,” “graceful,” “'swift,”
‘v'swc_mp“) and the light weight of the object peiforming the motion (“leaf,”
“hird,” “"bug,” Useagull,” “kite,” “parachute’)

12
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Drawing No. 4 had one creative response referring to color ("‘gt'aiﬂed

glass’’) and the remaining responses all referred to its shape Some response

n
focused on thewhole drawing (“gunsight,” “wheel,” "tire,”” "quartered pie ’)
while others tocused on the .

EFSECfIng cross ("window,” Ttarget,”t night

on the dot” “fancy addition sign”) Sull others focused on the flatness

andow Ttarget”” Ubulls-eye,” st J glass.” 2

e responyes depicted the drawing as an object to be hit (Ularget,” b

cye,  loipedo tdigel,. “darl game'’).
Muoutiornr 1n characleriistin, ol

miany of the respunses tu Drawing No 5
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Hoawever, bath studids had many responses referring to abstract qu ualities st
as power, loneliness. beauty . punity, knowiedge, death, fre sdom, approval,
tear warrung, and the voadd By and large, the drawmqs in the Art in the Park

study yielded concrete quabities. mamnly referring to the shape or conhigu

ration of the drawings dlthough many of them had characteristics of sound,
touch and smiell dlinboted to them The shimuolus irmages o both studies wer

by
s

3

Clhidgraclerized as possessing eihber o certam shape, temperature, colur, speed,

qudntil, ar ze Type ol movement smell o confirguration in thg universe
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£
Frank Barron is Professor of Psychology and Director of the Labaoratory for the
Psychological Study of Lives at the University of California, Santa Cruz; and Research

F‘iyghulpg!s(, the Institute ot Persunality of Assessinent and Research, UnibVersit
Caltfurma, Berkeley Aoy ather respoiaibilities T is 4 atdft gssordale of the Anthro

peoloegnoal Labmratur, Mendst Tnathitate Hyone Tial
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iINNOVATIONS IN EDUCATION:
CURRICULA FOR THE GIFTED AND TALENT
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The innovations which are most successful and which persist for the
longest period of time are ones in which all the participants had a

voice Partioapante oo ofbee o foes thgt Thiss 7 a1 g i ss ot fhyg
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Biil of Rights, namely, that each person should have the opportunity
10 learn up 10 his or her potential, that the learning is done in such
a way that it does not interfere with the rlqhts ot any other person
and fina. y. that attention (s given the skills, knowledge, and com

NI ent mﬂjed 10 |mpmw=' the democratic qualnty of life in this

a sense ﬁ-f SLDRMNGIRTY among glfTE‘ stu dEﬂTS ar\d/cxr a sense DT
supiiun oo the part ot the eachers involved and/or g sense of
sopetiuit Ly oo the part of thenr parents Tt is harmful 10 gitted
stadents U e gdChers and thelt parents (o assume that they are

somnshow supedar @ homan betrigs because they are mure abils in

ceLatin aagoes | Tezat vy Juat aa i isharintol toall othars 1O believe
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Our experience in the Detront arearand the work of others,
inchicates that these means of ‘daﬂmnficatf@ﬂ&\ﬁﬁﬁ to pick up “eon
vergent thinkears (1o use Gopitord s terms) whio are, in most cdses.
Aieddy Tedffiog as well gy they canan reqular Glasstooms e even
B reparis rram cuntselots 10 thie ore gftluent suborbs that these
types ob appirodach seemied 1o produce tiore disiety dand pressore

amang students who were already either achievers or over

chievers
e e e U v i beaatiiessa Too ol paa oy Dot e agatats T0O00 [iese:
seeestalod g s Tk e IS g prarenils
fernravative grayrans sl tahe itu aveouiil the oyvatlalis eviderio.
whict st that thinking feeling prysical reactions aid Dehaviors
& it afteed wher ariy it ul e of these arcas s afrecied We
e v v Lo der s R s T Lugiit ve “uffeclive and rnuwturic nad
wev ot e vg due s whien wve wali L tzal will wie gaec b ol 3 0o le
wraar, belig oo inust recogn e thay this duesn’t alier the fact

(ha foianr betngs eact as whole Lelogs (L all enperienies |1

. I T i i) [ R ST S FC T T TR B R S |
. . S o . TR Y IR NP
o o, ! ' . ! T P A T RN S RN PER A% I PR
. B T Y A
' . e [T S P
' ( ! roao v ledye b e Faous L !
! i . cothieae o0 0 e Tel Lo
. B . o .
' ! ! i 3 | Vi
b [ .
' . .
/ ' ' i
1 )
i ot PRI .
TN , [ [
i | T
i ' [
i
ol i
1



O

ERIC

Aruitoxt provided by Eic:

for se/f-diagnosis and alternative self-prescriptions for learning, the

students would learn more and teachers would have more time and

enerqy to B& whole human beings themselves Teaching students

how to help each other learn 1salso a useful and effective approach.

10.  Worthwhile innovations can come into being and be maintained
only if resources are provided for regular, ongoing supportive, and
complementary services, chief among them being money for plan-
riing. research Jeveloprnent, and inservice education. This should
cqual frum sia percent 1o tifteen percent of the budget allocated
fon wpetaling Tands as 1a bue 1o business aod industry

w Fiaally innovative programs should encompass all the majur goals
ot education in a Jemocrativ society, riol just those which can be
vicasured edally and cheaply 1nmost of the 10 states | have visited
s L wal comitnents often hoard weie alunyg these lines 7'/es, all
guadis dle Mpotlant but let’s be practical There's no good way to
Dicas e oubleor sl ing skilla ot racial prejudice, ete We have tu
Sk Lo e tests on the mark gt And so goals and programs foi
e bt 0 L st e e dnslve saslly adiminisléied lesls

ate lu Oairwy, the
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" Tha p.ley way is m hire an experienced PR man or womer\ to work with
your group, either as a full-time employee or as a eoneultent‘ Instead of one
individual, you may hire several through a PR agency which’ will efflelelly
serve as your consultant and help develop and execute programs for you. The
onfy Imrri part about this epproeeh is getting a- budget to take on prqf ssional
staff. .

1 you havent any money to pay staff or Censultents the next eeey

ey u o reerl,nt one or mere F‘H profeesnenele on a volunteer beele Meny )

of a nvrennel mvol\/ement ina fleld as a perent etc., gledly W||| volunteer if

nrompled to work.on an advisory or a task-force basis for a nonprofit ergen—A

ization’s PR projects. Additionally, many for-profit companies encourage

i
their. PR staff {encourage is too weak a word, they. order them) to take on

LI PR assignments for. nonprofit groups as-part of the company's community
: relations program and, sometimes, as part of the staff member’s personal
!dvalrmment In any case,. you have ‘the benefit of professional help at no

mmmlttee ' !
| have sat on PR committees where the combined salary of the PR men
present was in excess -of a half-million dollars. We worked as hard to solve

P companies.
" This approach works if you are located where a large number of PR
people work in the area. If you don't have any contacts with PR people in

T . " your area, sometimes the local Public Relations Society of America chapter

or the local publicity or advertising club can find volunteers for you.

Occasionally, you also can recruit volunteers from the news media m_

your ¢ r)mr‘numty

What +| have just described,is the easy way to handle the people )

problem,
The hard was is to train yourself or one or two members of your staff
to handle PR, "

PR Workshops or Coursas
There are many ways this can be done.
You can attend PR workshops or longer-term courses given by your
tocal Publicity or Advertising Club, the local Chapter of thHe'Public Relations
Society of America, Chember -of Commerce or other groups not affiliated
. with an educational metltutnen There is usually a fee, often minimal. | have

named and can report that they are well worth the effort to attend.

Sometimes PR or publicity courses are offered by local high schools as
part of their adulg gducation evening programs, and by local eolleges and
umiversities, Some local newspapéers conduct publicity seminars for nonproflt
qroups

iIf no formal PF—’% courses are open, then you must go the self-training
route: Self-training involves selecting PR books from the public library or a
hookstore and actually visiting local newspapers and radio and TV stations.
The papers and electronic media will show you the courtesy of having you

tour their facitities and telling you how to submit story or progrem ideas to

- . the appropriate departments.

-]

cost. ' Sometimes you can’ gether together 10 to 20 -people on one PR

problems, develop. progreme and help execute them as we did for our-own

helped conduct PR workshop courses put on by the first four organizations |

&



" turn it into a feature.

If you find you have to go this route, larger newspapers have a' PR or
- Public Information Department. which will help you make the appropriate
- contacts. Smaller newspapers without these departments can be approached ;
through the editor. Larger radio and TV statmﬁs also have PR or Public Infor-
mation Departments which will assist you. Smaller stations can be apprDached
through the program director, news editor, or station manager. They are
approachable and they will help you, especially if you come from the not- :
for-profit sector. In fact, if you make a good Enough case for your project, . L
~they might even assign a ""volunteer”” from their staff to help you. R RO
“Many columnists and radio and TV program hosts “adopt” a specific R o
‘non-profit organization or project and . gwe mvaluable support, espemally
during the early launch period. : - : IR
So much for PR persormel _ S : L . :
Naw for the secohd part of constgiouSﬂess raisjﬂg;&fhe program—the PR. IR
prﬂject ar pro_le::ts : : ‘
Contrary to what Marshall McLuhan has told you— your message deter-
‘mines the medjumyou seek. This part of cans;:ngusr’iess raising is more subtle
and Complex “than the personnel part. ‘ - A - :
, This is so because you must plan, generate. aﬂd commumcate sgmﬁcant _ ) ,
acts which will raise the public consciousness on behalf of education of the St e !
gifted. The key here is “’significance,” Significance. for whom? First, for thes - SRR
men and women who run the media you target— but most lmportantly, ’
'5|gn|ﬁcanc.e for the public you. seeki to enlist,

Sell Lawn Nat Seed

To put it in crude, commiercial terms: The psychology of the salesman
must be applied. A grass seed salesman, is taught not to sell his seed, but -
rather to isell his customer’s lawn. -Don't sell the .seed, sell the" Iawn "The .
benefit is sold, not just-the bare product. Thus, yOu can see sellmg is both a
case of education aswell as of persuasion, This is the frame of mind you must . o
use when you sit down toplan a program which will use the media té develop o L B
support for your programs. : T ‘ '

In other words, you must first ask yourself What's in it for the publn:
you are addressing? As parents? As pdtentially gifted persons? As néither
parent nor oiflled pgrsons? As educators? And so on. In whatever form you .

]

decide - - the appeal for your program, it basically must be significant
for the: .ic you are addressing. Otherwise no communication transac:tion ’
will oce.. . : :

Le: 5 first take up how you capture the interest crf the men and wpmen -
who run %he media—the editors, columnists, commentators, talk show hosts:.

You do this by borrowing the tools of the reporter’s profession. A
reporter * ites either a news story or a feature story, A news. story is-just
that. It -5 some timely element to it, the when-syesterday: today,
tomorrow., {leshed out with the who, what, where, why and ' how. Itis in a .
sénse, perishable—like fruits and vegetables in a produce market. The longer
it is held, the more likely it will lose its ability to attract a buyer. [ts interest
sopn perishes as far as the newsman is concerned, and he tosses it mto the
refuse can—unless you find some way to refresh.it, revive |t=uﬁless you can
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- A feature by deflnntlan is 4 story not of such an ummedlate nature that

s , it requires or rates either g press conference or a general release. It is what we
R - call “evergreen’’, instead of perishable. a 5 TR

: Example of a news story would be the announcement of the appcmtment

of a new director of a State Department of Education.,: -Example 6f a feature

would be a later story about him as a personahtv=h|s hobbies, spemal

mterests achlevements unusual methods of Carrymg out hIS crffl(:lal dutles

in the story - : ‘
r, more on pamt fDr thls lnstltute a news stDry wc:)uld bE th“é announce

&

" News or Faa‘tqrﬁ Item N
any event to capture the mterest of the news meeha and thus have a .

; ThIS wc)uld be a good time, tD pot out the bESIEdeffEFEnCES in the
L ) structure or the fc:rh‘nat of the'two types of stories. A news story takes. the
- . A shape t}f an mverted pyramld with the pcu.nt at the bottam The ftve Ws-=-
' ' who, where ‘what, when, and why— plus how= belong’in the first sentenc:e
or flrs’t paragraph; with details supphed in descending importance. - - v
. “This rule grew up in the print medla where harried editors and ‘make- up
T . men had to fit stories into the newshole-—the space that was available at press
time. The rule of thumb was and is for news stories to be cut from the bottom
~ up, dropping sentences and paragraphs-as space requirements demand; with-
the knowledge that the. professional rep@rter allowed for the 'practice in .
writing his story. Thus, if you try to write a néws story- from a conventional .
essay outline, carefully developing your theme and CIDSIﬂg with your dramatic |
" conclusions, you are:in danger of havmg the whole point ‘of your story
dropped if it is'printed.
The mverted pyram:d then describes the format of the news story,
The rectangle dESCFIbES the format of the feature story,- which ns ever-
green, can be used any-time, has strong human interest, and is. freq&ently a
re-written néws story. Unlike the news story, it is-assumed that if a feature
is used, it will be used in its entireity. Unlike the news story, the feature
usually begins with an attention-getting statement to open the story. Then
the five W' ar; wixked in as the story is developed. Furthermor,e, the good
feature needs & “snapper”’ foraclose. .'. .not necessarily as stmng as an
story closing but something that wjill snap the reader’ 5
interest, focusing it on the main point you wish to make. This'i mc:reases thé
likelihood that your feature will be used—and used in its totahtyl
Your release must be tailored for the medium you have tergeted Wntten
news and feature stories are for newspapers and magazines. Brief, terse’ script-
type releases are for radio, which’' requires more of a conversatlonal style
with your story up-front in the release. News scripts for TV, should have
some visual element available, stitl pictures or film clips. *
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Hcsw -do ycu generate these news stornes and features Wthh hapefully
WIH bUIId the public awarenieds and. suppart yDu seek? Materlal for StOf‘IES

generally cc:me from three sources ;' RS T , _
1. The deve!apment of new pragrams ar servi éf.thé rzjsdﬁicéti‘an o
e or reﬁnement of existing ones. R NEIR -
2. -The pubhcatmn or release of Icmal reglanal or natlanaj resesreh
,-‘.I! . data '_ [P i . . -

3.7 The use af names "or wsztlng permnahtles r:aﬁnec:téd wzth th&
- z:aQSE vou seek to pubhclze ' :

The flrst two prograr%s and researc:h can be tlmed tt} flt your schedule

The~last, -is" usually canhected with the travel. schedule Df your. vnsntmg

: authorlty, or your celebrity in residence. The first two generally require that, -

everythmg be carefujly written’ up in advance The use of ycur visiting':expert-:

_usudlly- requires' a few phor\e t:alls n advam:e aﬂd then tQurlng wn:h hlrri or

“her around to tﬁe approprlate newspaper fon:e rad|o station ar Tv studn:)
for mterwews : o

o Newspaper and Hadm Edltnrlals L A

In addmcm o) ‘the standard news releasé tephmque L have‘ been descrlbmg, ,

yQu can .contact editorial page wrlters, 10.suggdest edltorlals on the subject of

. your ‘choice, with an offer to help suppy'rélevant backgrcund material-and/.~
or an expert- to supplg baf:kgraund advnce You can contac;:t,f radlo and: TV,
Statlor’lg to suggest Subjects for statlon &dltarlals or D‘ffer to write-one. and
record it for them. Also, you san c:cmtact st@,tlt:)ris 10 demand ‘ggual time to
-respond -to art- ednornal that you wish to challenge Slrmlarly, you-can-

: appr@acﬁ radio and TV, .program: dlrectors aﬂd offer. to supply publlc servn:e S -

Drogram material,” frc;m 30° seconds wortl"f ta a halfhour pro
s regmré Y - - rg \;a‘ Y .
' Angther methc’:d of Teachmg selectgd prHCSJS thrc:ugh the organgtlon
“and prDmotlon ofa speaker’s bureau. v
-‘And, | would tike- 10 ‘point. out that rnany rncsre speeshes have chaﬁged
ar shaped the direction events have taken than rnany peap}e reallze Most of -
you are aware of Churchhill’s “iron curtaih”’ speech’ at-a: srﬁall college in-
Missouri which helped refocus the free world s perception of Dur former allies.
He: suﬁphed a p‘]ﬁrése which permntted great numbers.of peoplg to undarstandi
on then‘ own Ievels what was D(;currmg in thanr world Hc:\weyer haw ﬁ’iany »

at a conference sponsared by the Fund for the F‘eréeptually Handli:appedf N

Children- ‘first ° ‘introduced * the phrase learmng dlsabnhty“? ft: had” the,

staggenng m‘apact of causmg the COﬂVéﬂthﬁ %hat \avery e\zemng tcs véte tc:w;f_,,

(AC LD) Flve years Ister the lesmn ft»r Chlldren W|th Lea;mﬁg‘Drsablhtles

(DCLD) was, organized within" the Counzll“fcxr Exceptional Chlldren
(However as Dr. J L. Wiederholt has-pointed out, theureﬁy is that Dr. Kirk
gave that speech to plea for the abandcnmem of terrns which were_

A - f 4 ‘.-( (». -
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- Since representatwes of the news rnedla best Ilke events unfgldmg before -,
theur very eyes, speclal Events—falrs expositions, etc., can-be staged to drama= -
tize-the need or servir:e you ‘wish brought to the publn: s attention’ In fact,
you’ ¢an- recruit CIVIC organizations (Jaycees, Kiwanis, women’s clubs, etc.)
to co-gponsor, suppc:rt or even run the events. Dont underestimate. the
~ pbtential impact of;a special event—for example the 1913 Armory Show in
New York created hé background for-our first “publicity. ITIES‘EEFDIECE as .

" art critic Hilton™ Kramer has pomted out. That” was-the show ‘Which made

Marcel Duchamp famous and his "Nude Descendmg the Staircase” a publlclty
masterplece upon wh ch proponents and opponents of rﬂodern art-focused.
It has symbchzed a whole cultural shlft for almost SiX decades -

news (:ornmumty ‘To achleve natlonal or mternatlonal nmpact the wire
"services, news magazmes and radlo aﬁd TV networké must be reached

durlng the day as they have edltlons wwe Services an the Gther hand have _
I’ID edltlcns or- c:cmstant deadlmes They move mportant news on their.

Thege wnre servn:eg rﬂamtam thenr headquarters in New York City, Wlth
bureami in Washmgtor’l D C state capltals and” key c:tles throughout th’e

ofﬁces in smaller news. centers Loc:sl papers whu:h are members of one Df

““the wire services generallyv feed back community news. 1o their services,
. which in turn may relay these stories to other parts of the, country. The twg 7
* “major wire services' work in split-second time and-do expect equal treatment
- in tecewmg news matenal at'the same time: In our workshop session we can

discuss how wire. service needs and news magazine ﬁEEdS are-met by glvmg
" them advam:e copies of |rnpc,\rtant speaches 1nformmg them of interview -
p055|b1ht|es etc.

Celehrlty Status of Spakﬁman,
Netwark TV news and talk shows require more spgclahzed treatment
Headquarters for ‘ABC, CBS and NBC news are located in New York City,
also with bureaus in Washmgton D.C., ar\d key cities. Generally, if you make

- _contact with your local ﬁetwark HuLagu . manager, indicating your group’s’
. area of expertlse you may: be COTrtz ted fronm time to time for help on any

spemal prograrns he is working.on: Out of this relatlonshlp develops the
opportunity to “sell” your news,stories when the occasign rises. To. ﬁlace
your: group’ ‘s spokesman on a network talk show, you must work with the
- show's contact in whatever city the show-originates. This is hard. going and
requires almost celebrity- status on your spokesman’s- part. We can dlscuss
this method of rnedla work Iﬁ detail in our working ession, if you wish. '

. The use of press t:cnferences films, syndicated columns, mat distribution
ser‘wceg fact sheets, press kits, and so forth all can be dlsaussed in our work
sessions; for their use is determined by the program developed.

.1 would like to briefly outline the basic four-step public relations
‘technique for program development which is used universally by almost all
professional PR men. .
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Step One:

Step Twa;* '

S tep Three:

“ Steg Four:-

Thls four-step method (research, planning, communlcatlan and evalu-

Fact-finding. Use research to ascertain the nature of the

problem or opportunity, assess attitudes of affected publics,

-and determine other factors that can be identified.

Planning. Establish a public relations program whl(;‘h will
coincide with the Dverall objectives of your group. -

‘Communication, Imprementatnon of a planned program,

~through effectnve communication.

“Evaluation. Assessment of - the’ re*zults obtamed and the

techmques used.

atign) should be used fcr each ITIEJDI' effort y'our orgaruzatmn undertakes to
reach the specific publlcs A . I B :
Because this is truly the “age of publn:lty as varigus commentators

~ Have pointed out, it is nrnpc:rtar\t to recognize that you must use publicity .
techniques to gam for your organization its fanr share: of public support. -

_"Although it is true that the climate of receptnvnty of our target pubhcs may

be rrnmmal these publn:s can be reached wnth sngmﬂcant programs Mtis your .

ate them and ih turn gnve yDu the desnred suppgrt They wnl gwe it if you ‘

remember to teﬂ them what’s in-it for them.

Flghtmg “Elitism” is Challenge

Fmally, in closmg 31 would like to suggest that that has been arid wnllr
continue to be your greatest challenge—corréectly. identifying. "what'’s in" .

.. your programs for the education of the gifted and talented that will somehow

benefit the general pubhc you seek to comrnumcate wnth Your programs wull,,,, e

always, on first wnpressmn smack of ‘elitism.”’ .

If | may: be so presumptious to speak from pers«jnal experience, | would
like:to :dentnfy the latent hostility your programs may bring forth’

In rny lifetime, | have earned letters in three sports—football, basketball
and track. | have earned a place on an Army-boxing team in Europe, | have
earned an A.A. Degree, a -B.A. Degree and an M.A. Degree. | have sat for
and passed the accreditation exams for the-Public Relations Socnety of
America. None of these blcgraphncal facts elicit anger from my friends and
associates when they learn of them. However, about half of them get angry
when they find out | sat for an 1Q exam and qualified to become a member
of Mensa, :

football and basketball and boxmg, and th muc;h I could _learn held no
intrinsic threat to their well being. Somehow, however, my desire to see how
high 1 could jump on the 1Q scale represents a threat to their existence and |

am usually subjected to a harangue about my ego deficiencies and the fact -

that 1Q tests mean nothing. My usually mild response is | am probably the
most insecure under-achiever known to man and that | view {Q tests as any
other public measurement—we all come to it with the same basic equipment
and we all jump against the same scale—and finally that | really mean them
s no personal harm when | took the tests and joined Mensa—| just wanted to

see if | could do it.
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AII programs developed to ralse the .public. cansclousness about the edu-
-*r:atmn of the gifted will have to have the power, 10 overcome the mentality,

: the mind set, | have just described. | don't think it is an msurmountable .

challenge, but | do think it is a- dxffu:ult one. | look forward to trying our .
hand at damg just that durmg this two- day Institute. " '

e

]

#

33



’aﬁcfedsted by the. Public Relations SDEIE’(V of America, and three-time recipient Df their

Raymnnd F' "Ewing, Medla Helatlcns Director of Allstate Insurance Campanv, is

Silver Anvil award for public affairs and financial relatlcms Besides other extensive media

‘experlence Ewmg has béén ‘a commercial Eﬂﬂtlﬁulfy writer for a Mutual Brcadu:astmg

radu‘:x station.

A lecturer for pubhc relatlons courses, seminars, and lobbying clinies, Ewmg regemly
participated in Club of Rome's Woodlands, Texas, first biennial conference on alternatives
to growth, and the World Future Society’s Second General Assembly, Washingtpn, D.C.

He is a member of Mensa International, Chn:ago F‘réss Club, and tha Chnéég@ Pnets and

"Writers Fouridation,
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EDUGATIGNAL)LEADERSHIP
-ITS RESPONSIBILITIES TO THE GIFTED AND TALENTED STUDENT

) -
- Norman Hall, Superintendent, Andrews (Texas) lndeﬂendent Schoal District, Exe;utwe Cﬁmmiﬁeej
of the Anjerzcaﬁ Asscciétiﬂﬁ of School Administrators ' ~ y

As | understand my: assignment, because | am a "line superinterident“
and should be aware of educational problems from the standpoint of a
school administrator and the board of. educatlon | any to discuss aspects of
leadership which are necessary to implement programs for the gnfted and
talented student. | can assure you that many peressmnal educators’ do not

' give the proper attention to providing for the gifted and talentéd and the
public does not understand this aspect of public education.

In America, where we have undertaken to educate all the chtldren Df all
the ;jeople we may sometimes Ihmk that thls issuch a hGrrendQus task that
ment often turns our head, "and the’ _research based program may be Ieft
behind. : :

There are literally thousands-of school execttives who, while preaching
the merits of the alternative schools, really believe that such an efficient and
effective teaching approach to all the children of all the people is really a

mission impossible. Some say there are no réal success stories to which'we =77 =7~

—.__ can point. A recent meeting of the Colfege Board had the theme ""Education
'Tomorrow For Whom? Why?"' They began a year-long assessment of elements
" that may influence the substance and structuré of education for the rest of
the twentieth centdry. Perhaps the attention to the gifted and talented student
may fare better here than in countless other similar ventures.
As a school administrator, | am interested in the gifted and talented
student because ()f recem ax:coumability movements iﬂ thefield o'f' education’,
Ftecent Ilterature |dem|f:es five basxc problems in edu«:at:anal managex
ment. They are (1) finance, (2) leadership, (3) the credibility gap, (4) mis-
guided resources, and (5) professional competence. Each and every one of
the problems can be related to the lack of programs for the gifted and talented
in our schools. Few educational leaders deny that the gifted and talented are
“’short-changed’” in a large majority of our school systems. This most likely is
due to the myth that ““the gifted Kids make their own way."’
With only two to three percent of our students now looked upon as gifted
and talented, most boards of education and even administrators will rational-
ze, '"Why work with two to three percent when 30 percent or even 4C percent
are identified and crying for remedial programs, and, besides, federal and/or
state funds are available for remedial programs.”” Reports reveal that most
alternative schools are designed to meet the needs of the disadvantaged and
alleviate integration problems, and if a gifted and ta!ented program gets into
the design at all, it is often only a by-product.
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T‘ha myth referred to preweusly can be fractured by the fact that research

- mdu:ates that 10 to 20 percent of, the natiori's gifted and talented students .

. become high school dropouts, that a much larger percentage never attend. -

" college, .and many more realize only a ‘slightly greater degree of partial
fulfiliment. There can ‘be various explanations, but in many cases a degree of
" failure'on the schools’ part has been a factor. "< -

Admlttedly, the gifted and talented are capable of taklng great Ieaps in
often related to sub sklﬂs in readmg, such as Comprehensmﬁ v@cabulary, and
gatﬁermg main ideas of sentences and paragraphs,———————

For vearseducators have said that the public was not listening, but now,
they canzhear a pin drop. Because of such reactions, many school districts are
going through, a needs-assessment process which has often been inspired by
groups outside the school organization. The practicing.administrator can well
perceive thereaction of the typical tEpayer who is faced with added expendi-

tures to finance new or different phpgrams for the gifted and talented—only -
another way: to spend the.tax dolldr. Incidentally, justifying the tax dollar

spent by education mstltutlons may be the greatest challenge ahead for the .- " -

school administrator.

We need to develop and.point out many options in the process of edu:
cating kids. Many ’line administrators” do not know enough of the
definition of the gifted and talented, how to identify such people, what to
do after the identification has been made, and why offer options in the
process.

| have been assgznated with a school system which has been working

intently with individualized instruction. In the process of developingsuch'a™ "

program, 277 reading skills were identified as essential for a student finishing
the sixth grade. To some extent during the second year of the program and
to a large degree during the third year, approximately 7 percent of the fifth
grade pupils had already mastered the 277 reading skills before Christmas,
while 17 percent of the sixth grade students had a similar track record. The
ilustration s given to add emphasis to the fact that alternative programs are
essential to today's school program. Remember, the alternative approach is
often the beginning of a gifted and talented program.

The normal school curricutum calls for a 70/30 ratio between time spent
on teaching basic skills and time devoted to higher cognitive learning, such
as, reasoning, drawing inferences, and reaching E‘Sﬂc!usions,jhe gifted child
seems 10 need the reverse emphasis,

Faced with more critical problems many school 5y5terns have done
little to pinpoint the gifted or talented child’s needs, especially at the
elementary level. The gifted and talented groups need to be identified as
early as possible and nurtured with the help of committed teachers and
other professionals. Otherwise, their raw ability may wither. Studies indicate
that between 1.5 to 2 million intellectually gifted children are in the United
States. This would mean two to three percent of the students in any given
classroom might fall into such a classification.

Keep in mingd that many so-called gifted and talented are ill-adapted to
live a normal life and are often prone to encounter physical and psychological

problems. 30
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. If--a major purpose of Amerlcan EdUEETIOﬂ is to meet each child’s -

individual needs, then should this pot also apply .as much to those who -~ *

require greater intellectual enrlchment as to those who are slow learners, the'
: : -handicapped, remedlal Students economically dlsadvaﬁtaged or emotlonally
. disturbed?

' ' o - However, in spit€’of the abDve ratlonale, we normally IDQk at the needs

) _ -of. todays children as college-bound, compensatory education, vocational, -
LI a - .education, and career education, with scarcely a mentnori of the average chlld

: ’ 'Iet alone the gifted and talented. - T : "

The climate of community expectatmﬁs must be canduc:veito meet the:

S "needs of gll the children. Active, aggresswe Educatx 3l “leadershi

o asgume the responsxb«l:ty of brlnglng 5uch a (ﬂlmate mfc reallty Splrg.ted

,‘ should be gauged on what it dDes for all of lts puptls and at the same tlme
B L -tealize that thé gap betweer1 those who can and- will learn and those who
e can't and wornt [is growing even w1der That same leadership will know that
) ' the resources of a school district could be better L‘SEd if we spent less time’in.
- teaching r:h:ldren what they already I-:now Time and time again, Educ:ators. :
will ponder, “are we truly meeting the needs of all children?”
’ Leadershnp whlch is destme&i to brlng abc\ut change wnll demanstrate a
are a |Itt|8 dnfferent) act as though accauntablllty is a responsnblluty for all
set priorities; explore management by objectives; and bu:ld into district-wide
* ! goals a program for all children. - :
" The Texas State Degsrtrﬂent of Educatian has published nine EFIDFIUE.:

talented students. Such action on the state level can assist the local school

7 district in working with the community to provide information ‘concérning

- ’ the gifted and talented; show a need for; and 'create a desirg on the part c:f
the local school patrons.

Even after the state and the local districts work to bring about goals fDr
each local district, such goals are really insignificant until the |mplemen—
tation phase bécomes a reality. | have had experience in setting instructional
goals, only to discover there were no administrative goals to set the
instructional goals into motion. Leadership will provide a monitoring system
to keep the district’s time, energy, and resources moving in the same direction.

Some defined responsibility seems to be in our immediate future. That
responsibility has sometimes been termed accountability. Accountability to
whom? The child first. Accountability for what? The improvement of the
delivery system. Accountability can be the vehicle through which educational
reform and improvement can come.

The literature of today contains much about educational management.
Much of the literature stresses the principle that effective educational
management should include managing all the facets of the education
program. All too often we have not taken hold of certain elements of the
education program unless or until they are thrust upon us by outside forces.

Much "food for thought” can be found in The Future Management of
Education, by Spencer Myers. Among the many elements of the foundations
for progress, one can glean seven management principles, which are as follows:
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“ outline of the struc:tural Imes of the orgamgatmn (8) «an accaurﬂlng of
pr@ductwnty, g (7)a.d te- based communication SyStETﬁ Each and every

prmmple ,stated prcv:des

F‘erhaps the one maﬁagerﬁent principle.with the greatest sugmﬁcaﬂce for
the child at the desk is the one having to do with thé. delivery ‘system.

Between the .goal and the all-important results secured at a given point in
tlme is the dehvery System ThIS prmc:lple brmgs mta fcu:us the fact that ‘the

and Iearnmg can be defmed as ”quanjtlflable changes in the behawor of thev :

Iearner attributable to the schgol "

| have attempted to point the blame at those of us'who are DFEC’EICIHQ. i ;

administrators, When | say blame, | mean being-responsible for not pushing’

for programs for the glﬁed and talented in our. respectivé communities: A~

program of any kmd rﬁust have a facmtatar and somedne in-a Ieadership

position to see it through the lnemtable mugh spots. .| doubt that many - .

programs fail. | am convinced thgt peaﬁle fall and in far too many cases
because of attltuﬂe _poor motnvatlt:\n lack of desnre and negle«:t—oftEn
. plsnned negldst, ", - e ’
F’r@wdnng the well baranced prﬁgram for the glfied and talented is gc:ung

we go about ttus program may bé as |mportaﬂt as What WE gainin the end ‘
‘Remember, accoumablllty is vnsnblllty of servn:e btilt accountabmty
like beauty, is in the eyes of %he beholder
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. Norman Hall is Superintendent of Andrews iﬁdepend‘é}flt School District, Andrews, " -
. ) Texas He received both his Bachelor of Science and his Master of Education degrees at
T " Texas.A & M University, and was awarded thEDDEtGFE’(E of Education by Colorade State
College in 1960. His teaching expertence m the field of Educatlan ranges frcm clasaranm can
) teachmg do school adrmmstra‘tmn i )
'-pESt président of Texas A cnatn:m r:xf Schc:c:l Admmlstratcrs and nf Texas
: 5 tate Teachers Association (District }{IH feis currently. serving on, the Exe:‘:utwe Cam
S ' - 'V mittee of the American Association'of School Administrators. ' b
‘ : ) He has been an educational consultant forithe Educational Development Labnratanes -
S f of Huntmgtnn, New York, and for the McGraw-Hill Publlshmg Company. He has also -
. " served as a staff member of the Extensmn Dmsn‘m of the Umversny r::f Texag warkmg in
the area of curriculum. * EE :

‘i .‘ : .'i 30 e

- Hall is clrrently serving as a guest. Iecturcar fr:\r the Natmnal Academy for School b
Executw‘és appearing nationally to d;scuss such - tDF\tCS as school community relatlaﬁs
personngl evaluatmﬁ accountability; and management by cbjectlves
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Hnbert Pearmap, Managlng Edntnr K’ansas C‘ity Tlmes o C j_ S o /\ ‘.'.. A%

| presume that | arh here to speak because the framers of this: proqram s
VYT pelieve that the power of public Dplnlcn—-and its rholdlng and. ultlmate effect '
on the political process—|s certamly sornethlng anyone in your professnon
needs 10 understand‘ h i : :
s Eovernments and admlmstrator’é federal state and Iocal have enormous
» communications problems. And we khow that many programs are not - '
- ' ' supported by the public or; if they are funded, are operating poorly because
' they are not understood by the people they are inteénded to benefit. .
Let's talk for a moment about the desnrabmty—let us say necessity— of - .
mformlng the,pubhc in order to keep government’ rncwnng forward’ even to
keep it moving at all. & ; - s

i . . .
- . . o

= Taeo A Flght at Haward Umvemtv
o There is currently a flghtrat Harvard University over the absence Df any
instruction in communication.and public opinion ip the universit's: Kennedy
T . “ School of Governrnent The university adminisiration has chosen to. keepthe o v
school “'pure’’, s0 as not to confuse young mmds with extrane,ous matter P
sunh as knowing about the media and how they ‘wark. , i : '
;5 That attitude has drawn rnany cntn:s The most pomted perhaps,.i
“dohn . Crichton,  president of the: Amencan Association of Advertlsmg
%genc:es who protested: "I think it's a little strange that the Kennedy
J Séhool of Government seems to find no time or place ortits.curriculum for
. pubhc opinign and ¢ommunication when so many government people can
T : fmd time for very little else.” .
o In this dispute’ Erwin Canham, editor emeritus of The Christian Sc1ence
o "7 Manitor, and Senator Hubert Humphery of Minnesota have lined up sclldly
against the Harvard administration. e s R
“To |gnare the role of public opinion is a sennus evasion of reSponS|- _
bility,”” Canham said.. e
v - ’ And Senator Humphrey noted that any political science study ~f(and .- -
one m:ght add education t:urnc:ulur'n)swnuld be lmprnved by course material® .
in the area of public nplnlon and communication.’ L
. .. What does an internecine fight.at. Harvard have to do wuth why you are '
' R |n<’*f§fﬁ|§ room? Well, | would submit that the very arguments being advanced AR
i there have application elsewhere. Andsthat if the schools where you obtained
one ar more of your degrees had better prepared you for the' nittyisgritty of
understandmg and dealing with the media then there would be Jittle purpose
In your being here tﬂdéy - :

. e

L]
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weeks ago | took 1t that Dr

today And by the time 1t got around 1o me two

Ray McGuire had become more than a little désperate. Any old part in the’

starm- -and well, I'm the port, of sorts. But after getting the assignment |
‘ tried to hind out what education of the gifted and the talented 15 all dbout —

g aufbyect whinch o had u;letmiy manaqeﬁ to keep secret tfrom me, and |
from the test ot the world, For enlightenment | am deeply
1se, to Harold
in | touk 1hy

¥y

suld g
indebited W Chif Curl o Tupekd, who q ve me the primer cou
whio

-
.
m

pete

Blackbuio with the s Otfice of Education here, with
B mimnute pust gradudte course, and to the office of Senatur Javits who

pruvided toading rmigleal

What T leatned was thae o wllanis aie woe ol 1he Desl hept sooiuis 1o

ew Last Februa, 1o Me s Yore |was one ot Uhe judges ur the educalion

whing cantest for The Nationat Assouiation of Education Writers' | had kept
Wr

thie watdest enliies 1 hupes that one Jday vur education L
v aty i lersiee, Lo Lalk abiaogl tdeas anid how Lo win contes
aasigtiee 20 ane oy e vlewved thierr, lflr*y‘ wezfe trany bang
peadpett Ll wie Linoen ol Ges Avnenga Bl b Jdid ot Tind e 3||n4|c: slury,
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Whatever the reason, the oil companies have one recourse not available
to you They can spend more on advertising in a single day —advertising that
attempts to get their story across—thah, | would guess, the total of all of the
biudgets in this room

Befure | eave his sobject 1 would Tike (o lalk aboutl some of the ways

thatl you might overcome the resistance which | thunk we all recognize does

alnl

Get 1 hat Slﬁry Across
! . S et tor nnnd, capabile of accomplishinents whict we
gt an ohe oo shiuft out g candle 13 indeed g waste of .
el e gulve 3 nabieal tesu e D oavould Uy to get thal 5100y across

Ihete moan wid Chinese proverty 10is better to hight a candle than curse
g dwikness Bot b the candle tlaime of g gifted mlnq 15 §|{Eddy burning
Cotgyntly and o thd U as it by lack of Lxygen i a Stdgﬁaét and unchal-
LN ccdon dlannal oo onanent that stitles learning, then that 1s indeed a
clre agatoat the Lot oecd Baorantn, And T woald Uy tu get That story across
colad oo b ) it Gl tarent thank God ace given to people on
bt sl s d I eeer, BoonondC Status But | ask you who sutters
vt s the alent st he surthurban yodigster 10 a good school
R Buse n g oy s tae s tfie progiams neves theless has highly
o e e s b B latiog seademie ciimale, oris it the black
coatbon ey oyl sl whiere all ot The emphasis 15 on keeping
s o o gttty hiein thoaghs whiere theie dre so many jat the bottom
cee by bty b b er@ m oo thine Tor these ot the lop Who sutfers most? |

ek ook o 0 e ven Lo Lhaal o 1'd Uy To gt thad sfory across
I P T T iy abl ool hiose abo have 11 Mo malter oo
. o aly o al ale nighit That s whiat the publlic thinks
Coens b e o b oon tal o aid sus s veys show hat the percerilage
S g ey v g g thiose \lf.., have lett school and are un the

stigels ¢havenh e tiwe ol dhie bugh 1Q s 1 che pu;ﬁl)maltun as a whule Juu

Fouvoa (0oat st | soalfoget fhoat slary adivzs
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Frustration Instead of Success

[ st tetl oo thal niw migtler huw well you prepare, you night find
Loastralion mstedd Of suctess I Urying to gel your story out But on balance,
afid 3w as nwl Lo gppoor o be baltotous o omy own kind, Ul pomt out that
shonld the reios start with us with the media we might experience frus

traltot and reolstane e 1 oui ettorns to get thie stury as well
Byeit et va ady we all ageee there will Le oo Lickening and gel oo witlh the
: Ihe nosdia ave ey cungenial interesled, and gansivus o handle the
Sl M nly we woald Tt them know dbout 1t How do we let them know?
Farnt der s detine whe the poeple are who nught be in a position to present

NI Al b It iy |\1H},]Ejl 1hian Ry lfl|ghl [h!ﬂk Th%fé 153 your uwn

Foasde paresn Bt oo we al $aay U ot bs area hing (o the choir | have a tiierd
Ty sa, o Ut thol bind oof Lo o o 0 house pioimotion, 15 ke wetting
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nossible, dehver 1t person It not, man ot or send 1t by telecopier Don't

nhone 0 Reledse 0 at only une bureau Wire 5 are driven slowly mad
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2. Appraisial ]

a. Appraisial ot persons superior in certain areas requires instru-
ments and other methods whiich are usually more sensitive
than those 1in general use
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.7 Have the Hlexibility and authority 1o arrange alternatives in the
program with the student, parents, teacher, and community
t I ¥ercise a consultative and coordinative role with teachers and
_ Cacmimisttators in the overall operation of the program -
- -4 Beknowledgeable of community resources and assist teachers
- and community to get together in the use of these resources
‘ B Ofter students  opportunities for  interaction: develop
important interpersonal and social skills among these students;
start amatt aroup activities which cross age and classroom lines
. . teenhance the intaraction o \ o
. ] Facditate student learning through “helpfulness’’ as aidesto
teaharn of other staff members )

; Seagaod hatener and take action when and whare appropriate
£ emeant and follow up
Poaementnacontingous and team process throughout and beyond
#oesxpenence aof the student, Educational, vocational,
vyl wxial, and job placement are important functions
s aated, and an lrge part carried out, by the counselor.
! Cheaton of plcement activities with referral agencies, coms-
ooty oernes v oposi osecondary education institutions is a
seed to be part of a quidance program. Placement .
. soen e learned and should become a part of '
elor expertine and conordination in this area
: b et nelena
S Ceel begte andd dang et foljovy up ‘J,51‘,‘,‘,'3!11,2![}8[5(3!"1285 and
Y ‘ oL catmble mformation in evaluating existing pro-
” : s tutore plans Follow-up activities should be .
oemt oot et ayte] o o et thie desired information in a
4 fmspm=, = =
s oant. entobutions that can be made by the
T o A e el and talented s an inservice
TR T et e aas stages of interest] readiness,
ootk et prognams and students in the area
’ e b Tre sonneelor s usually well equiped
’ e The gttt tude and philosophy
_ won teepnd e gt and talented have
‘. , et porcephinns ef themselves, others,
L
CLnd betp teashers and other staff |
e anedZat efresh histening skills, inter-
SToRTTa se ateoseE meon pracers and deciminn making. Teacher =
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7.

twc-way cammumcatlcm and trust-is essentlal o the learning

- Process,

Evaluation

A well-designed program and planof actlon will be eaSIly evaluated
in terms of outcome. Process evaluation should also be made a part,
of the ongoing evallation procedures. Evaluation is usually best

4 understood when usé is made of the terms of pérson(s) asking for

venfn:atmn or recommendatmns revealed thrc:)ugh the Evaluatlcm .
"The most positive evaluations of the gifted and talented programs
.seem to corme from those students who, percieve ‘to have been' ’
treated as mdlwduals

Recnmmendaﬂnné for Gifted and Talented

The following are recommended action, |tems to mc:lude in your program
plan for the gifted and the talented: . :

al

I p,

The program rnust help students develop a sense of responsibility
for their own dlrECtIDﬂ As students become more and more self-
sufficient.and responsible, the greater control they will have of
their own destinies. .

"Get students involved at the asséssment and planning sta'ges of

development. ‘Listen carefully to what they are really tellmg us

~through what they do and what they say. : ‘

Give these students encouragement and recognition when earned

_Students are not interested in praise for everything and especially,

not for mediocrity. Praise them for their best efforts,
Make provisions for ongoing activities whereby students and staff
get to know each other personally. There is a high need for this

' jnteraction with adults at a‘meaniﬂgful Ievel by these students

anather sngmf;cant adult outsnde the school The student rnentor
idea seems 1o have great merit and should be an mtegral part of
any program.

Careful attention must be given to the career development aspects

. of each student’s growth. The planned and coordinated continuum

of choices and experiences throughout the pupil's lifetime will
contribute 10" positive career development. Each student must be

afforded a wide range of opportunities to participate in the school

career education program. ' :
Teachers and counselors should be involved in state and local plan-

ning of programs’ for the gifted and talented. One of our greatest

challenges is the updating and inservicing of educator staffs,
Through their involvement they should become cognizant of needs

for different training experiences for those people expecting to

become teachers and counselors. .

Other members of the helping professions—psychologists, social

workers, health educators, and nurses—must be inrluded in the

team working with the gifted and talented.
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i.  New, different aﬁd/br innovative programs invoWihg the gifted and

talented have a high built-in success factor. These programs should -

be used as demonstrations of change and oppar‘fumty to be ax-
tended to all students‘asch(:ol
i.  Interested gifted and talented students can be an |nsp|rat|on 1o
' _ other students and staff when placed in helpmg relatlonshlps in the
school and community.
k. - Gifted and talented students can rnake sngnlfn:.ant contributions to
the resolution of problems experienced by others through their

- involvement in problem solving, decision making; and planning -

-~ sessions with adult as well as student leaders |n the schaol and
carﬂmumty e

I. ~ Programs involving the glfted and talented must be truly different

“and meaningful individual needs. Priorities must be established

and certain risks taken when developing a program for the gifted

and talented:. The affective development of human potential is

" more important and- much more difficult to bring about than is

the cogmtlve development,
m. Slgmfn:ant abilities and talent may be |dent|f|ed at almost any time
' in the total life of a person. These characteristics know no barriers
from samo=ecanom|c status, race, creed, or age. Some students will
exhibit multl Qotentlal aﬁd effcrts must be made to ideAtify these
persons. . ,

n. We have a responsibility to develop school and comr’numty aware- .
ness and understanding - of the gifted and talented studentand .

“program. Knowledge and theory in this area are well established in
the educational- field. Application and communication of this
knowledge with potential participants and the-general public is a

part of our role as educators. We are challenged to do our best and

in so doing receive the credit due. Efféctive and ongoing public
relations is essentlal :

Withm this brlef span of time, we have discussed:a generél OVENiEW of
courxsehng program w;th the glfted and the talented M is now !eft to you to
seek the additional related information and understanding of the significance
of guidance and counseling as an integral part of program-plans for the gifted

and the talented. Assess carefully your student and staff needs and resources v
and build a program making maximum use of present and potentially -

developed expertise. As a professional organization, the American School
Counselor Association and its member counselors are prepared to assist,
further elaborate, and otherwise contribute beyond this statement toward
strengthening programs for the gifted and the talented. The challenges are
extraordinary. As a team workmg together, we are c:apable of accampllshlng
the task.
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THE PERFORMING* . S -
AND VISUAL ARTS . L
AND THE GIFTED AND TALENTED o o ws N

(Transcrlbed Presentation)

, C)ne of thefthmgs that | want to present to you in your thinking about
programs. for talented kids, and about yourselves in-that relation, is the great
value of the ‘theatre as a premise for all giftedkids, As academic gifted
programs bcgan there was a tremendaus acceptance in their dcvclocmect but. -

* there was a feeling for the arts: "We will'get around to that some day."’
Fortunately, that has been changed and there is a much broader ’
-concept now of what gifted and talented kids need. The. question about
theatre and the visual arts serving all gifted students and teachers, and the
importance "of having some understanding and some experience of the arts, ) ,
is really the thing | am here to try to persuade you. You may not agree but
by the end of the afternoon you may see the reason for my madness!

The principal reason -for-a broadened- scope-is -that-very.often highly. ... .. ..

gifted children who excel in special areas develop high skills quite early. Their
parents and their teachers identify this interest. | think you all know that in
music the kid takes itand.really runs with it. He or she gets the backing of the
music teacher, support of the family, and is really practicing; like on the violin
three hours per day, and so on and so forth. What ver{ often happens to an
artist in music, and in all the arts as a matter of fact, is a kind of tunnel vision.
The artists tell us over and over again that as adults, they have to back up to
catch up. The artists reduce their focus on highly skilled orientation and get
to be people. The artist will get to have responses in all areas, and to develop
as a-total human being. | think this is enormously important for the child
who has the tendency to feel, *’l am tremendously good at one special thing.”
The child, for instance, who draws well, stops talking. 1'm exaggerating but
you know what | mean. He or she gets an enormous amount of satisfactien
of communicating through drawmg aﬂd somewhat wnthdrEWS from all needs
in terms of development. :
A Total Instrument
But perhaps more important than these interperson relationships is the
" question about potential, and the fact that we are all a total instrument. We
are riot just up in the head. We are not just focusing our ears as a musician.
We are constantly. a total nervous, responding mechanism with our whole
body, and our whole imagination. Everything that can be done to help the
child function in complete command of his body, in command of concen-
tration in all fields, in command of himself in space—all of these things are
enormously valuable. For development in any field, | think theatre supplies
the very best opportunities for this,
60
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- | wanted just to touch on certain specific things, then I'll come back to

-them and maybe you can ask: some questions about it, too. The first part of -

the afternoon | would. like to share with you my feelings about what theatre
can supply. lNow by theatre | am not talking about getting up and being part
of the school performance of Damn Yankees in the Spring performance. |
am talking: about what theatre training .can offer in terms-of personal
discipline and development, and of actual organization of the self.

* One nf the most important aspects for the very young—and then it goes
rnght on up through the teen-age period—is intergroup relationship. When
you are working with- a theatre problem, or whatever the nature of the
activity, youare working with a group of people. You cannot be a solo

.instrument. You have. to be a part of the group. You have to relate to the

group. You have to interact with them. You have to consent. And | don't
think that there is a living human who doesn’t neecj frDrn the very earliest

- time, to interact,

| feel as | have said earlier, it is essential for gifted people because they

.do tend to separate themselves out. They separate themselves from other

people and other opportunities and other experiences. Theatre work also has -

" in it the acceptance of authority. It has the acceptance of authority in a way,

| think that'is most creative A really gc::od and talented direé:tor knows' first

when author:ty must relmqunsh, The dlrector is an Drgamzer and releaser.
This question: ““Can young children working with a group understand

~ personal Telations and ‘authority inacreative way?’' |'want to point out that ="~
- theatre work can do this and | think that one of the reasons theatre'is so -

enormously supportive in this regard is that it involves all the arts. There is
no separation. ’

' ‘Enormous Panorama

| think lots of us who may not have been involved much in the theatre
think of the actor, the director, and maybe the designer. But do you not
think of the enormous panorama of jobs to be done and of exposure to
different kinds of experiences? Because the theatre really, and literally, and
precisely - involves every art. Every form of art we know. And, in most
instances, everyone working in a theatre today shares.

You may not actually be functioning as a musician but you are intensely
aware of how important the music is. It is surprising to me how many actors
gre quite good musicians. They have learned about music and have been
drawn into it because of their experience in the theatre

¥

|deal educ:at:on, but I am stressmg haw utterly 1mp@rtant nmagmat[cn release
is to the gifted and the talented. - ‘ \

We are aware of the fact that in S0 many of the academir: areas, within a
tlme but the change in wrmng and in c)ther academuc rnechanlsms is sO
profound—and we can really see it happening—that this capacny to accept
and to be free in imagination is new.

You make a leap into taking a chance. |f your imagination is going to
be free, you must be ready 1o take that instant leap at a dangerous point
when you very often feel that you have nothing left. The function of imagi-
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netien is, that at that very. moment, it comes to your rese_eei Something
begins to. happen and can, literaily, he released with training. There is no

. " doubt about it. 1 have seen it. | have done it. | have Work‘ed with it. This
process can bhe Dpened with great freedom end a great deal of creativity and
imagination.

"Now on the subject of concentration, Ceneentretnon isa very specific :
.~ act, an active state of being where you are relating’to something and reelly
into it. Coneentretlen can be preetlced llke shootmg beskete l can grow end _
,,,,,, RS
is. There are many dlfferent weys end I den 1 thml-: enough ettentlon hee
: _ been given to.the study of this. , -

- . S . "Theh we turn to the whole guestion about jnterpretation, Wthh is
really examination of."e;vcperneﬂce, Interpretation is an examinatian of how
da | get from here to there. Interpretation of a role.in a play requires an
enormous amount of information; an enormaus-amount of-intuitive feeling,
and a tremendous amount 6f skill t6 make that interpretation work. Choices

' - are being offered constantly. The question of priority of choices, the ability - ,
to seperete out the priorities and-corhe to grips with dee|5|ens is one Df the
most wnportent |ESSOF’iS to Ieern . , é

cendltlen where the ereetlve DEFSOﬁ very eften fmds hlmeelf or herselfl Meny ..
. 1} people never learn to live with a deadline. Some people lean on a deadline
. ‘ and cannot work without it. To organize and distribute your time, knowing
' that you have a destination yoti have to reach by a certain point, is taught to
S you by the reheersel process probably better than any other ereeess that-1
know. . . a :
~ Complicated Mental Process

Now eomee the more developed rnentel pert whleh I «:ell eeneeptuehzmg

:
i

heve; Thxe ‘means thet you can teke metenel over mto one area, defme its
essence, and move it over into another area, re-expressing the material in -
other terms. | think this is so important that one of the programs that | am
doing with seventh and eighth graders is organized completely around this
process.

The children are working threugh different art ferms They etert with a
theatre problem, using this potential conceptualizing quality. My own feeling
is that if the kids do not get this kind of experience in the seventh or elghth
grade, they never get it in their.{{ves.

Many students do not really understand what it is to absorb metenel

* master it, and then run with ®for use in other fields. A very interesting, and
extended test was given at Johns Hopkins University by a group of education
specialists to compare cognitive learning and experiential learning. The edu-
cators came to the conclusion that experiential Ieerrfing for the young, has,
by an enormous amount, more to offer to the developmental process than
cognitive learning. .

So these things, concentration, imagination, interpretation, conceptuali-
zation, are really the things that | feel theatre has to offer. How many of you

* have ever been in a play? Almost all, | seg. If you remember back and really
think about the rehearsal experience, you are aware of all you learn in threg
or four weeks time. A vast amount of materiall You get along with a group
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of people. You relate to the other people and their jobs, and.what they are

doing You learn whatever is necessa’ry tD be Iearned abbut the 'play, and 50

_come cut wrl:h a product , ,
I offer this to you as an illustration. Teachers say to me, "I get my class

- together as a community by the end of the'school term, then | lose them.” |
‘say you can create that learning community in three days. | guarantee it by
the use-of certain kinds of theatre technique. There is no need-to be afraid
of a learning c@mmumty m whn:h the lnd wndual wnII not lewer In fact tget..

often lsolate students from other peaple The program is s0 mdmduahzed
that the child comes and goes.as a prlvate person without really seeing how
he or she fits in the total school picture. | have seen some Iearnmg situations

of this type that have been taken much too far. e
Now what about the other art forms which !ead to dafferent kinds of

activity? Certamly writirg can be a natural tool for anyone working in theatre.
Dne of the ways | get my workshop to write is to |derrt|fy a theatre problem
and write about the best way 1o deal 'with that problem. In the process the
students need to recall:what they did the day before in the workshop. Then
they start to polish their writing, removing and eliminating words and phrases.

Before you know it kids, who tell you they have never been able to
write, are writing with ease and skill because the theatre activity is dictating
a need for this particular skill. Writing becomes a tool instead of a defeating
activity in which there may have been many previous failures. The writers go
on.towork-on plays and literature which open up more relationships. -

Painting and drawing come very naturally and very easily to the theatre
A sense of construction and sculpture is necessary in the design elements ofa
play. Set design can represent the very embodiment of a play. Music | have
already spoken about.
: Environmental Art

Then there is a kind of general area which is coming much more
important. There are many young people who have really flowered, in whét
we call “environment.” In environmental art, the students are not pinned
down to the academic studies of architecture. They are solving environmental
problems and studying what are the elements in environment which change

people, or free them, or confine them. Again, this question of environment is .

an essential part of expression in the theatre,
That is very briefly, my case for the importance of the theatre experience
as a way to help, support, and release talented kids, whatever thenr field

may be.
Now | would like to go back to one of the interesting aspects about

music programs for gifted. When you are identifying kids for gifted and
talented programs, you have to watch out for the kid who is really not very
talented but has high skill. For that child looks like a dream. He or she plays
the piano well, for example, but the musicality and capacity to develop is
purely mechanical. The child .has learned to do it just as some people have
learned to type.

If you put that non-gifted kid along side of a Ghl|d whao might have real
genius but as yet no skills, you should look for the difference and keep the
problem in mind. Skill in the young does not necessarily mean a gift. The
skills could be a result of pushing from adults or developed by the child to
attract attention. 6 3
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~* Near the Center where we work there is a very. large parking garage that
Ieaks In a certain secticin’af it where t'he water on rainy days runs*t‘hrough'-
warkshc)r_: Ieader tal-: the kiﬂs_thare just to Ilsten. When they came back he
asks them how they-would reproduce those sounds. |t is amazing how, almost
at once, the kids who have a feeling for organization of sounds and rhythm,
who are gifted musu:ally, can demonstrate the various camblnatlans of

sounds. :

! | 'am one of.the persons WhD bE|IEVES we should start with our glfted .

‘a'nd talented k;lds and glve them a very braad Gppartumty to expertence_

preser\tmg experlences to gwe gxfted yaungsters a chance ta expaﬂd themselves .
in other than the area of their main concentration. | am talking about one
horror story that:I even hate to think about. _ } ’

When | was at the University of Chicago, in the flat building where |
lived there was a young man. He scurried about the campus like a little rabbit.
He was very small, had a big-head, and never talked to anyone. When he had -
a paper to present he would give it very, very rapidly and then run away. He
was a genjus and was at the university on a scholarship. He avoided contact
with any other people. He died of malnutrition.

This student did not have enough money to buy food to eat. He did not.
ask-for food. He lived off of potatoes for weeks, He was mc:apable of reaching
out, HE couldn’t grow. It isa ternble but true story.
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- Mary Hunter Wolf is Director of Education Planning and Development for. the

" American Shakespeare Theatre. D"’EEI!DF producer, teag:her she has dIFEGtEd on Bmadwav
The Respectful Prastltute Great To Be Alive, Ballet ‘Ballads, Carib Song, All the Way

. Home, Peter Pan (associdte director), and others on' an’d off Br_Dadwayg Mary Hunter Wolf
 established  the teaching plan ‘for the American Theatre Wing's .Professional Training
_Program, a G.l. Bill callege level *mterdlst:lplmary prcgram in pérfcrmmg and technical
" theatre arts. ) :
Currently shé is executive vice presujant Bf The gDGIEtY C)f Stage Directors and
Choreographers, member of The CDnne«:t:cut Cgmmlssmn ‘on the Arts, and Title 11

Advisory Councils for Connecticut in the fields of innovation and special edutatmn Under =

" her direction the American Shakespeare Theatra ‘has .developed a Center for Theatra
Technigues: in Education through. which AST plans and administers 1federa| and state
_grants for Title 11— ESEA and Title VIl (ESAA} ~ as well as |nm:xvat|ve warkshcps open *
to teat:hers community groups, and students
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" GIFTED EDUCATION:
HELP BY ASSOCIATION

" E v . : . o

«."“The three prafessuonal assomatuons dESGFIbEd in this sectlon were repre- _
sented ‘at the Bicentennial. M|dyear Leadership Training Institute by their
national executives. In each, case, the individuals heading the groups. are

S interested in furthermg the cause of better Educatujn for. the glfted ancf _

B © . talented.

) B ’The assocratlons can help échool dlStl’IE’[S in these regards ona ﬁ)cal or -

) - state level.. Counseling, currigiilum, and’ Ieadershlp are important inter-
a o © . relationships for thé gifted. stydent.- Broadening the scope to mclude these
R n _areas can only benefit efforts f r gufted Educatlan : : '
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"AASA .

's".

s . . Lo T P .
. . . B 5
N x L
. . sy . .

the’ Amerlcan ASSOCIEIIO[”] of School Admmustrators -adopted their areser\t
name in 1937 "as' an assaclated orgamzatlcn with Natlor\al Education-

Assacnatlon : - A
The governlng body of AASA the Executlve Commlttee c:or\snsts Qf six

resean:h and ln\ntmg Dther Educatmnal orgamzatucns tD meet ‘with the

association. Members of the Executive Committee also accept invitations to
represent the association at state.organization meetings, seminars, or other

. %IEETI g8 where theéir serviges can be helpful.
‘ ASA believes that a primary cultural goal of society is to help children.

grow into mature, self-sufficient, fully functlonmg citizens who are able to

-meet the demands of life effectively. Their parﬂphlet, 1975 Platform and
- Resolutipns, further states that “‘education._is the greatest constructive force-
- available to people for the solution of their problems and the promotion of

their personal growth and well being.”

+ The education administrators believe that school bGards must provide
continlious improvement in educational facilities and programs and school
superintendents must exercise effective leadership. The quality of education
depends primarily upon administrativé leadership and the competency of the
instructional staff. '

To achieve these objectives. the association states that the school
administrators will work for adequate financial support for public schools
from local, state, and federa! sources; plan programs of quality education:;
and eliminate all barriers to equality of educational opportunity for all
children. _

Continuing resolutions listed in the association publication included a
national program of certification reciprocity and increased efforts for success-
futly-integrated schools, by supporting transportation of students, working
to establish open housing, equal employment opportunities, economic
security, and full social participation. AASA supports education accounta-
bility, based on shared responsibility by members of the profession, {ocal
school boards, and other legislative bodies. The association urges adminis-
trators to give leadership in joining with others to develop and implement
accountability programs in all education agencies.

On student testing: "AASA recognizes the limitations of currently-used

mtelhgernce and achievement types of standardized testing procedures.

AASA therefore urges its members to point out actively the limitations of

standardized tests to their constituency and to work’to prevent their misuse,
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end work; et:tl\rely oﬂ the development of'-_
\elternetwee Tueh -as eruterlene;eferenced tests.

Dallas, méLude evaluation of personnel and pregrems : _
’ 'prewde for c:quellt\;r education in public schools with Speclel :federal enc} Stete;
appropriatidns to encourege experlmentetlon and to prothe ImprDvement '

B

‘Other dreas of concern fDr the’ eesecletlon are the follewmg

Admlmstreter -School Boerd Relet;enehup
Centmumg F‘rofessnenel Development of Ad
Eerly Childhood Education oA
“Curriculum’ Imp]ementetlen o

nistrators - ¢

Current resolutions adopted by the- 1975 AASA D egete Assembly in

in local.education agencies. The concept of the administratie team is recom-
mended to be estebhshed m eech sehool dustnet to repreeent e\;ery eetegery

concerns of members

For additional mfermetlen contact AASA, 1801 North Maore 5t., Arlvlggten VA 22209.t

-

hool finances to-

Viable” ’iﬁa‘i'vid'qaa'lj based . -
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The main thing is sharing your imagination with the class.
Have an architect design a prison and that will tell you his
view of man.

Creativity has some relation to violence and vitality

The creative aren’t guod test takers. They break pencils and
throw away the tesss.

We found the “guod’” witters weire those eady fur the “looney bin

The funny rutse uver the PA systein swunding like antl
airciafl guns. wes caused by th: bluwing of (he wind.
| never expected snuw!

Closed airport. And cars 11 the diwhes Dy (he side of the 1uad.
Idaho people Sl'l’gﬁdﬁ'd in Denver Wisconsm L/c:lega tivrn arriving
one day late.
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