', education of the ‘gifted and talented are: pointed ou¥. Recounted in .

, PE =61 Jalentea

;Nat;ahalfﬁtate, ea&ership‘p ain

7 Gifted and Talented, Los Angeles,
’,fdffice of E&ucat;cn (DHEW);

';far'Eiftediand Talented,MJV

if.~Venturachunty Superintan%ent cf Schoﬁ;s,
--,Califarnia 93001 ($? 35) : ;

EDES PRICE 't'yHE—so 83 EC $3 56 Plas . Pastagefﬂ“*" Y
DESCRIPTDRS "“aEaucatianal Legislatlan \E;e entary EEgonﬁary

_ : ication; ' 3 ;h IQEau«::a*l:ic:M:l, *G;ftaﬂ' _
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AESTRACTk ' ' :
Do Several Eﬂbjects”’ Ler
in the coilect;an of . six.chapters ‘authore : n
“talented children. In "The- Future. Belong ThQSE Hha Prepare fc
~Lt"-by. Dy McCartney, - reasens for--paying: speclalvatteptien +to-the

- sécond chapter--entitled "fPushy Parents' | Working:for Gifted and- . \- - :
Talented" by K. Wood: --are-a father's practical ‘solutidéns to" many Qf‘ o
the'. prahlems caused by community. cppasitlbn to the ‘education of ca T
gifted and talented children,_Pclltical action. in the field of -
.legislation for educational. programs is the topic of "How: !Qrganlzea
Persuasion® Works for the .Gifted. in Publi& Educat;an" by ‘C. /Nathan. -

An outline of guidelines- for . argan;zing statewiae and. lacal groups is ~
. presented in the chapter "are:You anm. 'Dnlj‘? Organige -for the- Glfteafﬁlﬁ

- and Talented!"™ by K. Coffey. A final- chapteri-ﬁPractle 1 Hints faf S
- Parents of Gifted Children® by 6. Glﬁsbe;f-*pzavides 4 list of 20 :
suggestions for home life with the gifted child. Appended exhihlts -
include an otuline:of the qualities of gifted children in the:
preschool and. eélementary school years, a/tahle of m;ni—caurses _

- sponsored by the Gifted Children's Association of San Fernando Valley
for childrén from preschool to senior’ high school lezél, ‘a community
resource form for parent c:ganizatlon, and a description af suggestea
permanent ccmmitteeg for parent crganlzatlan.;(SBH)

: Dacuments acqulrea by ERIC 1nc1uaa many 1nfcrmal unpnhllshed"
materials ‘not -available from other sources. ERIC makes every effort’
~to obtain the best copy available. Nevertheless, items of marginal
'réprﬂauGibliltY are often encountered and this affects the quality
~0f the microfiche and hardcopy :eprcﬂuct;nns ERIC makes available
via -the ' ERIC Document Reproduction Service - (EDRS). 'EDRS . is.not
responsible for the quality of the. original iacumant. -Reproductions
supplied by EDRS are the best that can be"made from the original. -
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Kgy Cﬂffey was mstrumantsl 4 fcundmg, and is éervmg

SRR -1 furst President, Association for. Gifted. and Talented
_-Students in Louisiana; she is Chairman of the State Advusgry

Cammlttge for Gufted and Ta!entedi app@mted by the State

Kay Cﬂffay o
1627 F Fankfﬁft Street

c:lassroom She is a member csf the State Supenntendent,s L
““Task Foree for | Special Education and the State Adw5aw
Council far Learrung Disabilities. Addntlonany, she:is a.-
rmemnber-of, the Governor's Policy Board to cﬂurdmate goln:y .

. lﬁ all ggvemmental departments whn:h deal w:th ﬁhlldren S . .,

‘‘Gina Ginsberg .
. 59 Glen.Gray Road - .. :
- Oakland, NJ 97436 o o Talented U S-.D,fice Df EdU!:StlQﬁ Washmgt:m C aﬁd :

. ;(291) 3374979 . - .7 for.the National/State Leadershpp Training Institute on the
s L o . Gifted'and the Talgnted.'She was funded by the Ford - '
: e S Foundation to co-alithor a handbook for parents and teachers : o
e 7T of gifted chaldren / Yaur C‘hlld Gifted? (Slmcm & Schuster . ,
1975) S e w\ SARE : .

She ls F'rcxjact Dlréctar\af Prggram for Unhrmtad F‘Dtéﬁtlﬁ!
; T e ' Hahne@aﬁn Medical Cqllege, Phlladelphla Pennsylvama _ L
. R o . . /Fundedby Robért Steriing Clark Foundation, she is currently .- .-
: SRS T o / farg ganatiéﬁsl netw rkD statewnde parent and advacate
p ]
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Taxas, iwhere her subject was dlsadvéﬂtaged gn‘ted n add‘t X
T b@ckhért is démg cqﬁsultmg work. fcxr\Texas Educatmn Agency
and hés completed a report for Sauthwast‘iduciatmﬁal D
X mant Lab::tratary fc:r the gnfted NG

g G:fted Hsndmapped G;fted Cammuttee and Adwsgry Cammxtteeh o
‘far ESEA Tntle Il Prﬁjéﬁt LET L cohT

‘ fc;r the state. ;jrn:r tcx tha mltlatlcm cf any glited pmgrarns in R
uisiana. In 1975 she developed and dirécted the Gulf Coast B

- Lou
Reglanal ‘Conference sponsored by The Association for the
Glfted assnsted by the LQUISISF\E State Departrnent c)f Educatmn

= A 't" : ®

C.arul Nathan Carol Nathan is Ncrthern Dlragtar crf Cahfarma Parants fc:r the o -

. 1135 Fresno Avenus, ».. . Gifted, consultant to organizatjons for the gifted, and editor-
- Berkeley, CA 94707 " . . " publisher-of Dialogue: A Journal for Gifted Education. .
(41 5) 52%0362 4y , - She has been. involved in parént work for the- gifted fqr aboUt

v :p o - ten years.-:She has served as F(eccrdmg Secretary and later as

] President of “Berkeleyans for Academic Excellence, and was one
Ceme PRI —ﬁ- -of. the first.parent representatwes to.the Executjve Board of- the"

_ S S o S ~ California Association for the anted ,and its Recardmg Secretary
I |n197475 B = A - _
I{é_ith_ Wood =~ , " Keith WDDd is-the fauradmg t:halrrﬁan of the Manhattan (Kansas) ~
. 1609 University Street - * Assaciation for Gifted, Talented, and Creative Children. He was
.. Mdnhattan, KS 66502, - ' the)] parent representatwa on the Kansas team at the Efeadwacd‘

. {713) 776-8805 {South Dakata) Leadership Trammg Institute in 1974, In February,
: - 1976, he directed a group sessn‘zn orrparent involvement-in grfted
and talented at The Association for Gifted Midwestern Regional .
e . R convention in Wu:h|ta He was one of five parents to serve on
B . . aschool board- sp\:nsmred comrittee to develap gundahnes for’
: o 2 g;fted and talented programs in Manhattan. ..
T s “A cert;fued teacher with a, Bachelor of. Scnence in'education from
the Umversn;y of Kansas, chd taught junior high social studiss -
. for four years pefore moving to Manhattan to become circualtion
, o - rﬂaﬁagérﬁf the Manhaﬁan Mercury in. 1973, He'is alsp:a member - . S
I .. of the board of directors c:f the Mldwest CerU|atlBﬁ Maﬂagemeﬁt o
: ' ~ Assotiation. S T



and pcuf I3 éf vuew. f DlTIi the precarmus posntuon 'f rnr:lther Qr father Df an . .

ex‘ceptlaﬁal'chlld ' :
‘Reasons for SDECIEI attentlaﬁ far glftgd and aiented chlldren are glven

|n the flrsf chapter of the: bcck Most parents. mherently know: their gifted. -
‘ chlld needs special attention, but may have difficulty .expressing these feellngs .
“ 10 the outside world, whn:h then ﬁFDVES hastnle and resentful t«:v\rard the

grfted and falented: . : L
- Chapter Two. ,antams Examﬁlés frDm afather th has gathered InfGFFﬁa‘thn '_

e frcm 'his.own experiences iri a “reluctant’.commyniity. He recounts practical
e ‘solutions to maﬁy of the prgblems caused by pushy parents" of the glfted o

and talented, : ¥ L
Pafentspeaks next chapter is abaut pc: itlcal actn:m in. the fleld of

'epared factual and courteous R :
presentatnjn TD help glfted educatlc:n Dne must use facts flgures and plenty e

of follow through
A parent’s feeling of aloneness bemg an' Dnlyr I8 develcjpeci m Chapter
k - Four with an/appeal to grgamze with other onlies for action, clout, and ‘
- results. Publications cuted in'this chapter are Ilsted wn;h address§s and pnses,,

" where available, in the Appendix., - S
Prat:tn:al hints for home life. ‘with the gn‘ted chlld are cavered in the last

: K chapter by a parent who has wc&rked through.various’ pDSSIbIIItlES The epilogue -

is an interpretation of the scmg’ “Fnendly Fersuasmn emphasuzmg cammxtment‘ _—
1o gifted ard talented edutation. - -
LR We h@pe Parentspéak w:II prova useful and helaful ‘to parents and u1t|mate|y, :

apprecuated 7

Earbara.Jahnsan: = _ AT : ' P
" Publications Editor . -1 0 T e
. _W}S’LTFG/T_ : B S c 4l - T . o
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[A dampgme letter, wr:tten éy mnth and tanﬂ: graddrg‘: A, the M G. M Mdntally Glfte,
. Mmdrs] Prdgram Alhsmbra, Eal[fdrma ] 2 , SRR

e T Ydu Iove rne,and usually understand me, but| _you rdahze »_hat:
Coee T ;ddnng gifted does not. friake EVEFVThIﬂQ?EEV 1 still'have a hard time in Math
©o T forexample: Think of tﬁe position | have been put mjsance first grade; jus
because | passed.a-silly.test. fdescnblng pictures:Ever-sincethen: am
.expected 10 always be straight A or on top Ydu say, '.Here, dd ThlS you re s
__suppqsedto be smatt, T T L TR R '

“I'm glad when ydu expect dnly what | arn carjable of dqlng I rnay exdel
in c:drtdm areas and decling in others.’|'fh grateful when you don’t pressure .
o ) .. me but help. gunde -and.advise me mstead My teachers always pusH harder
E because I'm in the. -gifted program.- A'm. in- harddr EQESSES The téacher: gradds
R " .harder than for regular students, and expects more. Durjng registration | = -
- couldn’t even get one class because a teacher saw |- was in the "directed - .°
* studies”. She thought the dlass I wanfdd was 100 dasy That is the klnd of - - ‘
. stuffl don't like, - , T

'

I .only you could see the tyde df thnngs that go onin St:hddl and my .
, S reactions to them'l ‘Feel you could understand just what type of an- md:v:dual i
P C I am. Don’ t get me. wrdng You do take. a great :n;erest in my sehool work-and
L. E ~"'school social life’" but.your generationis far remaved from mlnd t'shard
T T e foryou to understand ¢ a typica school ‘day and relate this to me. e

I think my wor é and what |’ want to do, is dn‘ferent than-\ yours, I w:sh
- .. You would recognize my wishes and help me. Unddrstand me a [ittlg more. .
"~ For-one thing;-IHike\books and-reading; byttHiketoownr books, too; Ilke’””*‘ T

" - having my favcjrrtds for myself so 1'could read ¢hem whendver i wanted to. . -
Why do-you say that Npraries are good enough? S to

- lseemyselfasa parson, but not-asa ‘child. | don’ t think I have,ever
o rdally. thought of myselfas a child. | feel that is one point | would.like. ydu
. tfo undeérstand. | want td‘ be treated as more of a person. How | don't rdally
~know: But you rnustn t ExpECT’ITIE to'live up to your expddtatldns Well, I .
wish you would stop pull"ng the child psychdldgy bit. : R S .

" | feel that seenng rnyself as an individual is sornethmg [ have to dd fdr
. _ myself. | can't expect someone else to'do’ it for me: I'm a very canfused
.0 . .. . person right now with-miked- up feelings about different ideas: Some day
: ' 1" find myself-=soon 1"hope—and be able to express myself td others but
! = - | need you, as we!l as other pecple to help me. : : : :

T i o




S B 1like jt when yau encourage rnét'v Qrkf:n thlngs | enjoy, or: bmld U b :
- 'tdeas l ve already get. That way l 'm abled\%get rny rrund starting to dECIdE what

nes we tend tc:: take eac:h other,
re IIy c:ilscussmg them

: L | arkmg chlld wha zs really trymg
i -7 ot SRR | o ' B N .
. r 1 . N
- * ;: ¥ B »
, . . B i
2 i
" _ |
% ; =+ E]
._ R




;EASDNS FOR -

Tha Future Balongs To Tlmse Whg, L
bY BéLms M‘é%artngy ‘ - .

DA T ¢ Y There is no more searching or di ,:glt prabl&m ’
CE g e - for a free people tharta identify, nurturs, and -
T - TR wisaly use iti own talents. Indead, on itz sbility*
. to'solve this proble 8t loast in part,'i
fafd anfrﬁpeap L

sﬁm‘a freasm:fny gg}rurs th ndividualnm L ss B
" .alona for the .contributionve may make to' tha. .4 i’
e : R . - sgﬂzalé}fért ‘but aizo ﬂdﬁfiﬂiﬁfﬂy for ths e
e S, . o ) mnrﬂbutianahe may miika ta | ls,awn raah:aﬁan
R R SR . SR o ,-snddemlapmnn P o
& - R : ,' i -f‘“ R .' v S _Thg R&ckafallsf Hapart on Edus;gnan, 1959
R L = B B

The Elcentenmal 5 rnor’@'ir than g ccmrﬁernoratu:vn of#he 1776 si nmg o?
.. the Dec:laratlon of l%dependence i is a eelebration of Lhe r_%rogress \Merica
o "'_h ade since then..We. Amencans are;_;ustly prcud ofthis country. Thea?'
L accomphshments of our people have aﬂmulated a love of opuntry, lcyatty.
C ~and patriotism in the minds apd hearts cn‘ ﬁ“‘fe QEﬂersnDns@of An‘?éﬁcans

. Year after year,*we prepare for the future with’ ideas from the past, -
S when suédenly an idea appears which deserves to be called new, And we Is:nowf -

. that it is new, but-only because we also know what has happened before;

T A:nenr:a today i§ faced with incredible challenges different from and more’
' % sefious than any it has ever met be%re How we meet these cHallenges will be
a major facmr in determining future pr;ogress and in malntammg our. posntlon
' asaworld leader, ) CE
s ' Educatlon is the faundatlon upon whn:h all gréat natloﬁs hgye been built.
" The greatest duty Americans can perform for their c:c)untry is that of guldlng
its juture destiny. This'can only be done Ey preparmg the youth.of today,
through appropnate educat:on to assume the rc)les of leadershlp and. respona- :
.bility-of tc:)rnar;ow :
. Education, as we If.nc»w 1tatc3day, \%'ould have seemed iny a remote . 4
, o possibility to our forbfathers. Having met the challenge afrquantity educatign -/
e . “with virtually everyone of school.age now in the classroom, we Tust- strive. er g
R = v appropriate education for all by providing di¥ferentiated, md:v:duahzad N _ ,
programmmg for thcse W|th Spemal needs. , SR _'

Eackgmund of Gifted and Talented Education” . .
- The recent interest.and support for gifted education has been tremendous
Sirza U, S Commissioner of Educat:an S P. Marland .Jr gave hIS status report .




'e’they reYeted to verroue eultdree Hendbeeke for feeehere perente
‘-end edmmretreters heVe been wntten Ste_tee heve been em‘:oureged end '

. \."-lietronv_fer the Glfted (TAG) hee presented eemlnere et regjone! end netlone! ‘
el conferences with numerous educators in the country giving. freely of their-~ vﬁ‘"j
‘ trme end effort Studree heve been mede end volumee heve been ,wrltten beeer.!

to thrs movement there are eertem;thmge | eensnder worth repeetmg, under
the followmg twe'_heedmgs the preservet;!on of the |nd Mduel asa separate

el e Freservetlen ef the Indwrduel asa Sepera Le Entrty
Speere! programming for the gifted and talented yeuthﬂs eoneretent wrth
the phlloeophy of education and a demeeretle soelety Both emphasize the :
prrmeey of the rnellvrduel and make'a commitment to the development of
fuII potentlel The Amerleen ideal of equality of oppertunlty must not mean.
eemeneee of epproeeh oor medreerity F’erenfe muet not feel thet they ere

erogrems or thet new epeele! pregrems be mmeted for thenr ehnldren
' ‘Every'child has the right to expect that his school expernenee be
' ehel!engmg and lntereefng Gifted and talented youth are not ehellenged in-
~ the regular classroom. Variability of youth: must be accepted. All children-can:
. not be treated as if they: ared the eeme capacity for learning. Many schools
- ret all'levels, are !Dek:ed i a tredrtnonel and conventional approach geared to
. the average learner. To the gifted or talented etudent eehool becomes lifeless, -
e sterile, futile, perplexlﬁg, and meaningless. T i \
' When-we find a eeheol system with a preeerlbed eurrn:ulum ermrler 7
eeelgnmente for all etudents lecturing as imoet the only means of mstruétion, ’
~ standard tests by which all students are.evaluated, and teacher-chosen grades
as the measure of Ieerrnng, then we can'almost guarantee. meemngful learning = "
-, isnotavailable for the able etudent T‘here is no ehellenge and httle rf an S
o) mterest :
All the bleme for thle'eelf defeetmg system can not be pleeed on the
y . - educators. Many of them do not know any feasible alternatives. Even if they
did, funding is given to other priorities. The gifted and talented students can
- “not benefit from the ironclad bonds of eonfermlty Alternatives'can be offered
: rf epeelel eleseee ere prewded or seme form of epeerel ettentmn grven them




' Fe'asible'alteﬁ_‘natives that will motivate-and.challenge these children into self- -
initiated lea ning situations must be substituted for the tradn@nal patterns
if they are to® develcp a ‘love of learning’. : : :

Chal[engmg Educat@nal Prcb!ems
foumd that they present challéngmg educatlonal probfems because of the:r
~deviation from the norm. Special training is not only desirable but necessary
for teachers of this exceptional group, if theresults are to be in the best
interests of the child and of society. Teachers and administrators who have no
special training in working with the gifted child, . May not recognize the charac-
teristics, and certainly they will not be able to cope with the;r Iearmrlg and
devel@pmeﬁtal needs. o '
A child brmgs to school his unhmlted cur:osny, energy and uncurbed
’ . imagination. What happens? Teachers and schools often stifle the curiosity
and limit the imagination through lessons associated with unpleasant or
difficult ChDFES. or those concerned with nrrelevance ot triva. The studentsare
:crammrng for a test, humormg a teacher, -and answermg quest:ans that do not
come from a ch;ld s own need 1o know. : =
. - The same JDhﬂf’ly who ¢an’t read was once a child .beginning to learn the-
, alphabet and lmpatxent to reada story all by hxmself The Jane who today
i j‘nates poet{;ﬁ used to igbe n’g;sgry rhygi _’d SDﬂgS"ThE high school dropout
¢ jeouldn't wait to be{f&g enouﬁlg‘ﬁ 10 start §hool. The diill, apathetic, 'and bored
e adult was once an edger child asking questigns. Research has found these things
can happen to the able studeﬂt who is ndt given special attention; th 1§ not
- provided with a teacher who is trained’in dealing with the able child. -~
Gifted studénts teﬁr us over and over how they need meamngful feedback
from their teachers Most of them feel quite capable of coping with negative
criticism. Their néed to be challenged in and out of the classroom is quite v’
strong, but very rarely met. Stuéents are quoted as saying:," Teachers do not
like to be challenged. The right’ method.is what counts. If | offer a different -
. _way of doxng thmgs it is almost always rejected, witheut ccmsnderatmn or.
explanation.” ] . :
How carj we expect a chlld 10 develop to h:s full potermal under 5uch
ccndmons? These ;eachers have not been given special traini ng, do not have
enough courage to act as facilitators rather than teachérs and are afraid to admit-
that they dg not have all the answers. |f gifted and talented jtudents-are to be
happy and productive they must be given more responsibility for their own
leammg and mare alterndtwes must be rrrade avadable to them.
S i

3

P Confgrmlty and Self- -Concept
The desire to conform and the feeling of being different are thg two jaws

of a vise that often gﬁp the g;fted and talented youth. Because of the pressures
of an inadequate Sx:thsI system with no special attention being given to the
gifted and talented students, the exceptionally bright child isdikely to try 1o
' hide his brightness by pre’(undlgg to maka just as many mistakes as his class

‘mates. He may mishehave just to prove hu is ong of tha “rec ulqr guys.”

If a gifted child is coiisidored a ""brain”’ by other students or by the
teachers, he is subjoct to enormous pressurg. Unless the parents cin se whiit

' X . ,
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.is develapgng and can make adjustments at home or through the school
administr tiDn Ematior‘lal prDb ems ar’e Iil-:;el'y to ocour.”

1is self- CDI‘ICEE'( rests in, part on what he thmksv '
success orfallura appears to be as dee;jly rcn::ted

=Aan abmty is the most |mpcrtant factor in- ,
[ he Students attltudes lm‘nt the Iev,el of aEhIEVErﬂE}\

aﬁd mDre self- aasured in whatever they try tc) dD

A DDSI'(IVE ap ,Troac:h 10 students as 1ﬂdIVIdUS|S and tD thenr drfferences

Suc:h a pasmve Ettlt‘ de can ellrmnate the chlld 5 need to CDﬂform aﬂd EHCOUFSQES v
‘individual uniqueness.

Gifted and talented youth should, be taught to salve prDblems c:reé’mvely,
through the generation of ideas, and to use their :magmat: Students‘\should
be made to feel that they are creators rather than just learners. . .

Creatwe thinking is needed to.resolve the problerﬂs of living both ow *
and in 'the future, The problems our gnfted and talented youth face today are
real problems in ll\mg as they struggle toward development of greater msnghts
in and out of school. They must develop problem- salvmg skills: the abnhty to
- project several ideas, apply them in given situations, and evaluate the results -
as they apply to their individual lives, and to society as a whole. '

Given special attention and. encouragement, these students will realize ~

* that their ideas are recognized, that they are no longer limited to predetermined

answers or procedures and, as a result, they will assume more resr:n:nablhty

and generate more ideas. This establishes a cycle of creativity and self-direction.
which will directly afﬁ;’ct the prescrvatlan of the individual, and ultimately the
CDUhtry .

Gifted and talented youth should be provided with-a scholarly education
within a humane environment. Schools must Rot ignore the need for-positive
.social interactions. In her book, Left-Handed Teaching, Gloria Castillo reminds
‘us that learning is most effective when the feelings of,the participants are
i gele ugnlsed, accepted, and permitted to become an active part of the learning
- procoss.. - o ' .

Most of the schools have, for reasons quite obvious to all of us, tocused”

“most—if not all--ot their time and attention on cognitive skills. We knew this
is important, but is it onough for our gifted and tilented students? Many

]
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‘of alternatives to choose from, depending upon our sit

. - o

Ieadmg educatcrs as well as parents, do not thmk s0. We belleve there isa
need to supplement the Cogmtwe skills with the affective dimensions of. the
child=his interests, concerns, fears, anxieties, joys and any other persona?\
feelings and reactions—for a good learning environment. Cﬂnﬂuent educatio
is desirable for all children, but- -an absolute neeessity for the above-average
student in order to develop the /‘whole child.!’ For the gifted and talented
the bler\dmg of cognitive and affectwe strategies allows for emotional,
physical, ar’rd intellectual Iearmng and frees him from the facade of the

trad:tn@nala“gaod student”’ image. ' _ : . .

. Preservation of America as.a Society and a Nation

!dEnt:fn:atlon davelopment and use of our ‘most productive resources -
aré a matter of survival, in an era of ever- increasing crises and challenges: The
future of our country and our way of life depends upon the values, creative

‘thinking ability, and problem- solvmg skills develcped in the giftéd’%ﬂd talented

youth of America. .
The need for leadership is obvious. Never before in the htstcry of our
country has there been a gréater need for mdeper’nder’nt thinkers, people of vision,

_ those who can maintain this c:c)untry s posntuon as a world leader.

American was founded on a belief in ind vidual freedom. And yet; have
we provided the climate for freedom to learn ;ffreedom o choose from many
and var@us alternatuves as well as encouragem“ﬂt to devel@p an 'inner

Vl_ktor Fraﬂk! descnbed inner freedom wheh he related hIS expeﬁeﬁceg
in.a concentration camp. He tells us that he finally reglized, after years in the
camp, that everythlng (possesssons status |der=rtnty' r:ap be tals:en frDm a man,

r:hcmse Dne's own attntude on aﬂy gaven set of circum ta 1ces. Thus inner -
freedom makes us responsnble for,thinking our own tli ughts becoming a
unique person, and being the person we choose to be. We may have hundreds _

vgtlcm, ar we may have ’
none, but this inner freedom exists regardless. ) ‘

In his book, Freedom to Learn, Car) R. Fiogers tells us there is scientific
evidence of the necessity for this sense of freedom. A gtudy\ shqwed that while.
nearly everyone yielded in some degree to group pressure, there'were sharp
individual.differences, and these we. found to be definitely correlated with
personality characteristics. For exarﬂplé, the individuals who tended to yield,
agree, or conform, the ones who could be Dntrcjlled gave general evidence
of incapacity to cope effectively with stress

The non- -conformists did not tend to panic when placed under pres ssure
of conflicting forces. The study further showed that the conformists had
feelings of personal mfernornty and inadeqlacy, while the person who did not
yield to pressure had a sense of competence and personal adequacy. He or she
was more self-contained and autonomous in thinking and was a better judge
of the attitudes of other people. Therefore the person who is free within himself,
who is open to his experience, who has a sense 6f his own froedom and responsi-
ble choiae, 1s less tikely to be controlled by his environment than the porson
licking in these qualities. 1"we hope to produce men and women who will be
able 1o make a re-commitment to the basic values upon which Ameriea was

o
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built, then we must use this “inner freedom’" idea as a'springboard into the_
third century of our nation’s &xistence. : 3 x

The 1974 ”F(eport to Congress on Education of the Gifted and. Talented”
indicated that programs for the-gifted will produce motivation and productivity’
in adult life if properly mplemented,lmcreasmg the taxable income of the most

" capable segment of the population. The productivity of a well-adjusted, gifted
or talented adult would be béneficial in many ways. One outstanding benefit
would be the monetary gains to the treasury as gifted adults make their economic
.contributions to the economy. :

The use of tax money by the government to finance educational programg
represents more than just simple spending; it represents an investment. This is
~-particularly true when we allocata our tax money. for the education of-the
gn"sed Good educational programs for the gifted aﬂd talented youth W|I| yield: . |
thh ‘human and économic d|\uder’1ds L . :

* . Ours isaworld that we did not make but one which we can yet shape if
we-are sincere in our efforts to give special attention to the vouth with capacities
to lead us. These young people can.discover cures for memaﬁand physical
|Hnesaes find ways to feed the hungry, solve the er‘nergy‘ cridis and keep America
a free, world leader for the next two hundred years.:

SD:lety must accept the FESDQﬂSlbIIIIy for looking beyond tradmon for
tomorrow'’s educatlon We must accept the responsibility for facm’tatmg the
continual growth of our most able children. ‘ ,

. Despite the gravity of the nation’s social.and economic problems today,
when put into their proper perspective they will be solved. As in the past when
‘we have been faced with a crisis, America will emerge at-the end a stronger- and
more vibrant cauﬂtryswnh a citizenry more concerned than ever. LS

7 As we study our past, we are confronted with a simple but éxtremely . .
H’ﬁDOFt?ﬂt message. It is that, we the people, ‘parents, and-educators must

~respond as did our forefathers when problemg arose, with dedication, enthusiasm,

- and determination. We must continue in our efforts to give special attention to
those children and youth who.have the potential for grea;nes;, reahzmg that
the future :befongs to tho;e .who prepare for it. .
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'CHAPTERIl:  COMMUNITY. GPPOSITION R T
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GIETEDAND TALTENTED/ . . ' . . . .

R "PUSHVSarEnts“ Warking fér Giﬁed and ?alentéd in'thsr-Reiuetam Ggmmurli;y; .

. by Keith Wood SR A

; .\ . . ' v FAN }\,— A cause fnay"bé mr:ankemant but-it's msgmf:canr
- \ . ' Sty IMelike champagne or high shoes, and one must’

S be pfepamd ta suffer far n‘
. = . Cy Arnald EEﬂﬁEtt :

1Y

The peientlal .gains to SQCIEIV from our gtfted and talented chlldren in
a time when Srisis.is the/common word, are too great to be only half attainet.
If ‘America is to recewe,/the full future value frcm these chlldren she must '
glve them special attention. -
- . "There is nothing 0 unequal as the equal treatment of unequals.” 1*
S Our country has acted upon tHat reasomng in programs for children with
. .- mentatand physical Ij mltatla*ns Now on the obverse, the cause of the gnfted
b - ' and talented s certainly a worthy banner to fo]low in effc)rts Df mdlwdually
’ dppropriate educatnoﬁ for all children. :
"Gifted and talented are not better they are d:fferantl” 2, Wnth thls
.. statément Elizabeth, Paul of Minnetonka, Minnesota, introduced the subject .
" of successful corﬂmémt,y programs for g|fted and talented at a parent work-
shop on gifted Educ:atlcm Many communities react negatively to educational
programs.for gifted and talented children, said Paul, a parent. The programs.
- are labeled elitist, iscriminatory, ‘threatening to teachers, morally irresponsibte
) - or a thousand othgr bugaboos. She pointed out that gifted children have thew
e “own special problgms which deserve attention. : ' : )
.-~ . For parents c?f the gifted and the talented, the admlssmﬂ that their ;:hlldren
-,/ are not better bu different, is a clue to suceessful action in a reluctant s:c::mmumty
- ;s’”g The basic thougl:i} in this EDHEEDI‘ can bé the guidepost for all activities. )
: ‘Asinagoo mathematlcal theorem certain givens exist. For this discourse.
* we will assume that you, the parents, have made the commitment to gifted and
_talented. With a few gtherg of similar intent, you appraa«:h your community'
“and schoals declaring, "Gifted and talented shall be served. When can. we begih?"
- [n thereluctant c@mmumty the response is akin to walk:mg into the'side of an
iceberg: hard, ?cld and Df @verwheImmg magnitude. _
’ The ngf of the SDH‘II of.all great educatorg be upon the cammumty that
t .

says, ''Let’s get started totiay.’,

: Exar nination, of Nature of Opposition = &
In the real world of tha raluct.mt community, ox: imination of the nature
of your Qpp(}m(}n is pammmmt ‘Nm(,lhﬂ,mh contury advice to advocates was:
1Y
. ‘. :

* Numbored ﬁﬂfﬂruncbﬂ ufi ]’ug_]u 45,
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' hoc:cis it IS a fear that-children selected for the program will be stlgmanzed
it is @ fear of cgghcads In all thesd fears, one thought comes through: a

) brrvrlegc Or, even more basucally one perscn gettmg something-more than
. the other fellow has.

‘mtenswe cducat
o prcbably be-cate

”Thrrce is he armcd that had his quarrel Just But four times he who gets\ms o
blow in fust-” 3 So tou must parents of gxftcd and talentcd react A

our cause, but know!cdgeable cﬁoag'h about the ocwposrtrun
ntcr its argumerlts Qefore they arc ralsed I{nowledge. ,
I|ttlc l|gh‘t dISpc 3 rnuch darl-;ness 4 - . : ‘

O tc cgfcrccme ;ts hesrtancy Cornrnumty reluctance can \
OrlZEd into thrée cemmcn strams ’

~ One is diffi ult o vcrbahze yet itis very real, It |5 a. COHflICt of “have
versus "‘have-nots”; it isan lmage of intelligent children coming fromonly " |
affluent homes, cnci programs existing only'in schools in wealthy- neighbor--

=

community is afraid of ‘any program that can be construed as conferring -

L

o ’ Aﬁswers to Some Arguments .
S This. egahtarlarl quest is voiced by.tworgroups, not nccessarlly cverlappmg
in composition.'One group may feel'that their school is sub-par cducatacna}ly,
or ecqﬂcmlcally or ethnically. This may indicate an inferiority complex. The

~ other group may be ‘well educated. and mtclhgent but feel their chndrcn rrnght

not qualufy'for the program. . '

thn prcscr\ted wn:h this typc Df fasr in ‘the reluctant commumty c0ﬁ5|der :

© our own; of course, mrght nced Trtlc | readmg\;assrstaﬂce By applymg this

‘reverse situation argument, that some children need glftcd programs, we can

~imply that the argument agamst pr|V|Iege is without merit. Needy ch|ldrer1

should be served. - .
The Commssmncr of Education’s: Report ° dces afine job of handlmg

~ similar arguments. Keep a copy handy and adapt its message to your com-

munity. Mast of all,. stress the fact that inteligence knows no ethnic, cconomlc
or social barriers., All groups have children who are potcﬂtial members Df
gifted programs, and all schools should benefit. :

Tiptoe gently through these argumcnts for a mistep hcrc opens the
movement to charges of ‘elitism". We live in an dge when elite movements
are in.the same public category with the seven deadly sins. Yet, we strive so
often to find the elite in our society..We want the very best in polltlcs sports,’
and endowed chairs at universities. Still, elitism is an cpnthet in the reluctant
community. : : :

The fear of racial and ethnic discrimination will quickly raise its head m a
retuctany commUnity. Gifted programs have been under fire in many areas™ ¢
because white middle class children have been the dominant participants. The

" standardized tests used for so long are seen as-particularly favorable to this

same category of children, Minority spokesmen will be concerned about the
impact of qifted programs on their -segmént of the community, Encourage
thair participuation, and gain from their valuable insight.
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More thariever America is aw
Gifted children dre one of our gre
of any. child \Hegardless of y your et

Jthe load to guarantee that program
“all children: The field of minority
~expanding. Dccument both the ad
and thé reality of selection systems

. : in the diverse community in which
D I is fundamental. Not only will hypc

R - inthe c:omrgﬁumty, but Uncle Sam |i
© . sink without federal dollars. :

*
o

L3

. h"avé sdvaﬂtages agalnst the grain o

»>

argument may well surface in your
mfoﬁﬁed so that’ pmgrams%@
If'we truly believe in #he

"™ should educate the child according

i+ each c¢hild in a heterogeneous classr

sports to Title | reading to Headsta
assnstance wnh federal aid to’ every

..|snot-the ei’penaltﬁze of ‘mon

U eng
cong

talented who have their own needs.

4

L b

test resources. We cannot affc:ard thetoss
nic standard voc:ally shouldef a part of

testing patterns and research is répld-ly

s that can identify the gifted and talented
you live. Careful attention to this area
critical lip service torpedo your pragrarﬂ
Is also watchmg, and many schools will’”

i

i"

community. ‘Keep ycmrself carefully
ourage do not run afoul of the courts,
ept ‘of mdnvnduahzed education’ theprwe
to his needs; rather than assuming that

possible category, save one: g:f‘ted and
If they are to be truly equally edugated
ur communities.- -

let us give them their fair share in q

" Special programs do-cost morey while many schools stlll neec basn:

improvgments.
believe it!"" is my stock retort. Wha:

+axpsyér5 will surel‘y ask if the cost is justified. "

F I ask my inquisitor, is.the cost of edu--

' catmg another Salk, F’a,stéur Roosevelt Carver, and others like them, who
= with mtelhgence and pliick have made such valuable contributions.to our

SOC|Ety*7 More |mpcjrtantly, how mt
with similar it

r educatn@n_
Vhen ag many a

.;affard not to pay the

th have we already lost when.children

(::uts 5 it is very clear fhat the schools are failing these children. Can we

are r}f\the waste ‘of- her ﬁatu,ral rescurces

§$ in your comrﬁumty reflect the value of ¢

aptablhty of the prpgrams for all children,

ey for prOgrams for ChIIdFEn wh't) already
f the American idea. of equal education for =
. all? With the national publlcxty given to sever 31 court cases in this area, this

i

bu better:

,IIEHIQEHCE were discoyraged, turned off, or cast off, b.y a pu,blu: '
hich did not meet their educational needs? o '
zeventeen percent of gifted Chlldrén are S\:hopl dr@p

st? For the doHar -conscious you can gite examples of .

"l

inexpensive gn‘ted and talented pr@grams like the mentor programs, inservice

training for classroom teachers, anc
less of the price tag, gducation of tf

the use of consulting teachers. Regard-
ese children does not cost, it pays.

+ As previously siaied,thc dropaut load implies that schools fail children,

Thlsmust not be Eonstruzj aga bl

Tket criticism of school and-teachers.

To allaw that charge to stand only’ rings teacher opposition, which must. be:

. --har‘idledsklllmny Howaever, the st

arm, atrophies wnh disuse and
gifted children., o

in the roluctant (()mmum(y dovelo,

e "
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1t|st|cs do reaffirm our‘contention: that -
+ . the.classroom teacher already has a full load, t
* while the voracious mind of the glf{td child, unchallenged and unstimulated -*
by the.average, fades away. Our argument is that intelligence, like a strong
;nm% teachers,should h(s.trmnvd 16 teach

eaching to the great.average,

Ps. rmly with experjence and intense dis-

\
1
!
|

5

1Y

A furmnqml undors mnqu (’]f\ tha Oppa-‘ltlg)n that may be muguuntvrsud

'cuwun und ane nlyw by y()ur coro gmup ] hupn the idoos ¢ suggested here are

*

oom will be, .adequately educated. From: ¢
rt, we already grant almcst every possnble; 3
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« of eessstenee in vnsuehzmg'the netu?ecf your DDDDSIUDF’I should it develep

A

i

~If it does, the resgeeees discussed may need to be adapted to your community, e
but cohsider this thought: hke the flies and honey proverb, yod will, eccompheh
rﬁore with commoo horse eenee end reseerch than with emotlonel responses

Ve -

- i _ Three Faces’ ef e\lﬁeluetent Cemmumty o
‘T’he reluetent ec:rrrmuﬁ:ty hes three feees C)he is the opposntlon of the

eN the gzeetest hmdrence is: the reluct tteechmg eteff Wnthout the support Sl
end cooperation of the teechers the third fece of the reluetent cornmumty.
-no prog?em will ever succeed. - - , : :

: ‘Before x:cms@enﬁg theee three a correlative phrleophmel note 15 A
-appropriate. There are two.ways to approach new'ideas. %ne is to rationalize,
to deny the existence of the need, or to deny the need fok change. The pther :
Jis to examine the rationale of the new idea, and then lmplement the most -
logical SO|Uthﬂ We can acknowledge that square pegs do not fit.into round -

" holes” or we'can find real ways to reshape the pegs. The fole of the committed s
- parent must be to define the rationalization, explain the retncmele thet JUStIfIES _
our cause, and then proceed 10 reshepe the pegs. Ty
Teacher Qpposnujh may sound unusual. Hawever an element of con- -
servatism seems to exjst which resists the edopuon of new programs, new
duties, responsibilities, and the like, as encroachments upon the mdwlduel
‘teacher. Such thought, thankfully, is not universal.
Faculty reluctance may be a fear that the demands for glfted and
talented programs are reelly criticism of the teachers themselves that teachers
“are not "'doing their jobs”. Other teachers may feel a threat to their individual -
control of the content of the classroom by meddlmg ‘pushy’’ perems ‘'who
are not protessionally trained. Both these. arguments represent a fear of
exposure, Yet, while parents can usually.name a teacher or two who may not
stand up'to scrutiny, the recognized need for gnfted and talented programs is
-simply arealization that most teachers are not trained in the educational
psychology of gifted children, They have not reerned the educational procesees
particularly (’)f affective educatlon by which glfted and talented chlldren
behefit most. * - :
( Teachers are often Overworked and uﬂderpetd In an era when main-
stréaming is a common thought in special education, teachers are being asked
'to be all things tojall children. We do all exceptional children an injustice’to
expect this of clagsroom teachers, We should not ask that they do more, but
rather that they should have mproved training. They shgyld be provided
adequate assistance to handle a.complex classroom assignment.
When we as parents ask for gifted programs, we do not expect to tell the--
professional howy it shall be done, We expect, as parents, taxpayers, and voters,
. to set the r:monim in general public policy, and we expect to exercise our
role as evaluators of tha schools. The professional is obligated by his em-
pluymum and by his-philosophical commitment to education to implement
the best possible adminis tration of that policy. When advou iting this position
in ardluctant community, parents should stress, with solidly optimistic
enthisiasm, the partnership aspect of such an approach.
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Anc:ther pomt not necessanly 1o be expounded by parents CORcerns a
lack: of kﬂowledge Teachers who know little about giftedness often dssume -
mduvuduahzed mstruc’ﬂori meéts the need. They may not understand why )
parents want programs, and what such programs entrail. The.U. S. Commissioner
of Education’s Report to-the Congress in 19727 on gifted and talented noted
" that teachers unexposed to the concept of gifted and talented programs are generally
hostile. Opportunities for experience in mser\nce trammg produce changes to
more favorable attitudes. : . . .
“ The lack of knowledge is also a crutch for admlmstratwe OppOSltIEm
Pérents who can cite numbers, costs, models, and teacher, trammg modules
can assist administrators t0 overcome this proverbial molehill. F\‘ernerrﬂ:)er
though that this information must be Judnzlously infused-to avoid an-overt.
Exposure of admmzstratwe xgnorance EXDDSLIFE creates embarrassrnent aﬂd

do nDt forget tc: stroke EgDs when it caﬂ be done e*ffectwely aﬂd unobtruswely

Another form of adm;mstratlve hesitancy can be .expressed as a“cost

factor ‘the lack of qualified perso@}eslﬁ%wch is an admission of inadequate  «
training of regular classroom teache da ifaluabie weapon), and perhaps

even the lack of pduc:atnopal justification. All three factors are c:losely related,
Educational justification for programs’and their berfefits is rampant in research
literature, Do your own.survey of the literature on gifted education and use the
-information generously as you defend the need fdr gifted and talented programming.
Cite the kinds.of programs that can be run for littlg or no cost. Be informed on in-
service, university extension, and other programs for teacher development.

Aﬁother fcadblock is that the gacd admmnstrat@rs wnll rnghtly shy away _ '
pOImCs F‘arents should avmd any forum tha; would make the% them-
selves a pDhtlcal issue. Instead, political decision makers should be the focal -
point of the positive pressure of committed "pushy” parents. School boards
and the administrators they hire, should sense that refusal td:adopt gifted and
talented programming may' be hazardous to a reelection bid. Remember, while

. you.may not have averwhelmmg numbers, your vocal opposntn:)n may generate
enough interest to topple the power-structure. - ;

A more common possibility for administrative Qppasmcn is related to
teacher control of the classroom. In most-districts, the principals.have dlrec:t .
‘line authority in thejr buildings, and over the educational activities therein,

The addition of spemal teachers, outside the.school’s normal range of cur-
ricdlum, is often seen as a threat that undermines this supervisory authority.
Because programs are needed does not mean the supervisors areat fault. On
the contrary, parents ask for programs because they do not sek existing school
-pohcues concerning individualized educat:on as fully amplemented for all .
children, especially the gifted. .

Parents should stress that educational programs for the glfted and talented
are often simple extensions of existing policies and goals for the general edu- /
cation of all children. We cannot expect existing policies and practices directed
at the general population to serve the needs of exceptlonal children, - ) ‘

H The fact that children possess superior intellect, or creative talonts, does
‘not imply that they are positively motivated, emotionally capable, socmlly well-
LHJJU‘?I(‘(J or faverably agcepted by their families and teachers. These children
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are different, and a pmgram must acknowledge this, if it is to r’neet the _
children’s needs a$ individuals. To this end, the long range goals of gifted and
- Ialeﬁted programmmg must be aimed. If we affect the entire system hy - .
. ""osmosis” as a beneficial by-product, we have gained so much more.. | :
Eﬁcourage admmlstrators to help develap apprcpnaté prggrams to fulflll

vaqguard they w1l| ﬁe supportwe of all&ycur efforts If threater\ed they W|II
- be defenswe Your choice is beous

. Some Practical Lessans in Drgamzat:cn
. . “Most suggest:ons for.parent organizations concern commumtles where
. o g|fted programs exist or implementation is pending. The reluctant commumty
PO .needs to create a fa‘vorabfe chmate flrst The parerxt teacher mt:zén orgamzatioru

creatmg a chmate in whu:h prggrams for gifted and tale d w:ll be more than :
tolerated. Honest acceptance must be the goal. As suchthe folowing may -
's‘uggest some practical lessons in organization. (Others are contained in Chapter
Vi The first step is visibility. Organize. Follow any guideline you wish, buf . .
get a name that tells who you are arid what you are about, astructure, officers,
and a reason to exist. Make them all public. Educating the publu: is not achieved .
- over coffee in somebne’s living room. File for a nonprofit status sc: that yOur o
'dollars csf support are, tax deductuble for the donor. : » o
Develop a bDard of dlrectors of commntted mdwnduals Df duverse backgrouﬂds
‘Avoid creating a group thatis fronteq only by a few prominent figures.
Once formed, your directorship’ should thoroughly discuss. the goals and -
philosophy appropriate for-your community, and ways to carry those thaughts
’ to The commumty Develop a publn: mage Go to all meetmgs conc:érrlmg edu- -

’ busmess like, Eonﬁdent self-assured :
‘Institute a speakers’ bureau. Select the most artlculate members of yc:sur .
group to represen™you. Assist them in develgpm,g responses to questions that
rry the philosophy of the group. Avoid argumentahon and defensive stands.
] % consistent in DFESEﬂtStIOﬂ to all groups. Notify Ic:\cal orgamzaf@ﬂ progrém
chalrpersons of your willingness to talk without any fee.

- Inyour speech present an overview of what-gifted and talented means,
why programs are needed, and what can be accomplished. |f questions are
raised, handle them head on, with tacs, but be willing to’ gently expose loaded

1, quesnons for what they are, Ee on the offensive without bemg offensive.
" Recruit a publicity chawperson On the other hand, avoid the term =
"publicity”! Your publicist should have ties to the local media, submitting
news releases without. the-look of a high school club report.
Enlist a.battery of letter-to-the-editor writers. When those nasty little
A - digs appear in the letters column, as they surely will, a single, carefully worded
. logical'and artigulate response is quite powerful. Avoid s :,arrcaam and ridicule
, ‘in this war of words foisted upon the reading public by the opposition wmcsﬁ
Your judgment will tell you when some harangues sould not be dignified by

an answer. Incidently, letters to the editor should not-be in your of fensive
F . .




weapons arsenal Leave the contrived cliche of' a letter to the edltor to the
other side. The public will see it for what it’ls. :
A second element of organization is to build a power base. If the com- o
. _ munity is reluctant, influence, not nur‘nbers is all important. Be an intense -
- . ~ lobbyist for support among the community leadership. Bend any available =~ -

ear. Is yourschool board a group that simply rubber stamps administrative - .

oo . decisions, or are some members of the "'step. to 4 different drummer’ type?

!F the differént drummer types are cons:stently in favor of a better educatIOn, .

¥

quietly cultivate them, _ ' .
Board members like to'be “in the khow": AS you form your organization
_contact ?II of thet school board members individually, Split up the assignments.
Never allow the board members to be the last to. krfow or their embarrassment
may mean unexpectedfuture opposition. A majorrty of the board in. your

e ©rcamp means-half the battle is. won. . . i _%S _

R Any community- Qrgamzatmn is a poteritza! source of support Sell the = =
various.community leaders on your cagse. Start with the few that make a
d;fferehce and the sheep'will follow. While that may sound shallow, the .
: shrewd: lobbyist will find such knowledge of huma@ nature to be a significant
Anather Eource of support is the group of parents with a vested. mterest
Sympathetu‘: teachers.can- readlly identify children*who are. potential program
partlmpants and their parents can be contacted. Parents of gifted children, .
afraid of charges of spgcual privilege and elitism, often shy away from acknow-
“ledging their children's gifts. Parents should no loriger be embarrassed aboUt the
’ o - limitations or capabilities of their children. In the field of retardaUOn greater
progress has been made with parents generally no longer. facing a social stlgrﬂa
for having a retarded child. Your organization can work on the premise that
parents should not be hesitant to admijt ;that they have a gifted child. When
‘parents clear that hurdle, understandmg what can be accomplished for their
chlldren they too should support public schoodl programs for gifted and talented.
+  ASan image and a power base develop, your organization will beginto’
have an effect upon the gifted and talented children i in the community. Image ,
is important, but actions influence that image, too. Use cautlon that the two
do not become co ontrddiétory. You should project an tmageghat is business-
like, well- informed, and confident i in your cause. |f the activities you undertake
.. do not convey the samé tone, you can’, undermme your own efforts, Remember
- every four years political parties spend. millions on lmaqa but their actions
often spell out their defeat, "

_ What an Drgamzatmn Can DD -
‘ . Now what to do? C)ffer your volunteer services to the school system
. _ Carefully select your entry:-point with a sympathetic teacher. Volunteer with
¥ . . ideas in hand, m a way that will help improve the environment for gifted .
' children, Do not be overly ambitious, as it is more important to succeed the
. first time on a small scale than to make ¢ splashy entrance that is a phenomenal
flop.The negative resultd will only produce a chorus of "'l told you sol”
Volunteer to start a mentor-type program and to coordinate it. Another

avenup is to coordinate a community resources study for use m thu schools,

) The only cost for gither is your time, v
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" Do research on good classropm ideas for gifted and talented, on education
literature aimed at teachers, on the advantages of gifted and talented program-

ming, and on the types of programs you think might work in your commumty

Involve the téachersin developing these ideas, if possible, and prcpde this

information to the schools in enough copies to supply each building. An out-’ .

standing source of material is any nearby university library, or try yourown  * o

‘state department of education.coordinator for gifted, if such a'position exists. .

“Publish a newsletter, mailed to all you might thirtk interested and to all teachers, -
' detailing the good things about school personnel and activities that benefit
gifted and talented. Such: positive reinforcement |Iru‘strates the va!ug of gtf‘ted
toa wide range of possnble support, and it tends to negate the rumor r%lll
_ Attend school board meetings regularLy If you want to "‘own’ "'an 1 T
E orgamzatlon like the board, get involved with it and be at every meeting.: R

Consider the possnblllty of entering a sympathe’tn: candlda?e at election time. Ty

Be prepared to discuss any issue, frorr; employment of new teachers 10 buildihg
roposals.and budgets. Know. ,the needs af gifted and: talented in your com-

Eﬁumty and promote them. :
~ Be wnilmg to serve on parent-teacher study and research commlttees

Consider this approach as a way tofegin in your community. Used as a way

- 10 sidetrack the ‘‘vested interest—privilege—elitism’’ argument, this approach
introduces offlcally a wide representa‘tuon of the community into consideration
of programs.. Ensure that the study (:ornrmttee has real potential with specrfuc N
charges and responsibilities. . . - &

Encourage area university and collegg schoals of edursatlon to offer mght '

_ courses, summer school classes, extensnaﬁ courses, and regular graduate programs

. to current and prospective teachers of gifted, and to regular classrocm teachers.

‘Help to advertise the availability of these programs. |f'you have the resources, L
-finance a scholarship or two, paying tuition for a local teacher : S o .

- Encourage the admmlstratnon to include programis on giftedness durmg o '
inservice days. Help plan them if you can, pravrdmg materials, lifhs of available

' speakers, even finances if.thereis a Yieed. If your $ystem does not have inservice

étrammg per se, create your own programs, and invite teachers in-small’ groups:

~ to attend on their own time. Those who attend will apprer;:late take- horﬁe o
 materials; > -
-Seek out the availability of funds for resea}’r’:h pllot programs and other

“worthwhile projects, and assist in getting these awarded in your district. If you".

- have funds, finance student research or participation in a summer project. .
Encourage teachers to apply for mini-grants for expenrnentauon -Sponsor a :
minj-grant if possible. Offer your volunteer help in making teac:hmg aids for

' a project, thus stretching dollars. American education is money orrented Use
that orientation to develr:)p sympathetnc support. : :

Most of all, find ways to Kelp children. That is the central pcmt of fbarerr

“involverment in the education of gifted and talented. If parents:in a reluctant™" Ceri
community set.out to assist these children, they must also mount a massive ~ =,
lobbying effort targeted at the whole community. In a reluctant c:orﬁrpuﬁity, o o
the only assistance for gifted and talented children may be that-provided by ’ ' :
a small parem s arganization. :




T [ A word of caution. TDO often private schcu:ls evqlve asa cure for the
‘ madequacy of the publlc schools: In giftednéss, this solution openly invites .
chargesaf elitism and privilege. The better SDlUTIDﬂ isstill in improving the -
school system itself..Inthe meantlme find ways 0 help the children durectly
As you face adversity, try to remember-the fcllowung note:
Cwe . "Whinever I read in asermon,” said ‘Mr. Dooley, “that th* wurrﬁld
’ B gam 1o pot, that th’ foundations i ivv government s threatened,
that th’ whole fabric iv civilisad s r:léty isin danger, that humgmty
- : s dn th? “down grsde and marsllt}f s blmk’ that men ‘re becomin’
. : . : dhrunkards, an’ women gamblers, an” that th’ future iv the race is
' ’ destmcf/on ! can alway's Eans‘élé mé;:lf with. warn thaught_ o

“What's that?” asked Mr, Hennessay )

o . "It ain‘t so0, ”sa/d Mr. Daalsy, .

_ 7 If the doom- -sayers are to continue to be wrong, then glfted and talénted

. o children must become a significant part of Mr. Dooley’s “It ain't so," That
reward aléne shQuld be enough ttzx renew your vigor to flght for gn‘ted and -
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When perente wuth g:fted eh«ldren eon31der the ways in wh:eh they can
: have an impact on improving edueetlenel metltutlens they find severel ' _
St ' approaches that have been’ used wnth verymg degreee ef success over ‘the past R
' ' . few decades: The tr’EdITLQﬂE| means developed by perent -teacher eeeeenetlene S
Los - come first to mind. Try the late sixties another mode became fashionable: the-s
e T — hestlly organized emotlonel protest of a crowd of perente united soley by thel ;
. anger over some local: develepment An even more recent'way of being mvmveél‘ I
ST is the parent edv:eory eorﬂmnttee established and controlled by the adminis:
¢ _ : 'tretlen of special pregrems Whatever velue these, methods have in spegial "
' " cases; none has pigg\nded the parents of ’(be glfted with a consistently ef“fecnve
means for mevmg schools and staff. toward mproved programs for the gnfted
o Whnle in some instances. parents of the glft 1ave worked: EffeCTIVEI\?
. through Parent-Teacher Association committaes, théMactions ere lﬂEVItEbfly
) ~ curtailed tpy the [EStFICtIDnS of-the organization’ 5 eonetntutlon No' parent-
RN teacher-association.can favor. a particular group of etudeﬂte ever the school
- . “pgpulation asa whole The edvereery §tance of emotignal protést, because |t
. ..~ isbased.ypon the action of a group drawn together by a particular, often
. . momentary crisis, does not provide effective means for eetebhshmg a stable
e o *and continuing rele‘tnon withdistrict sfaff or school board. Finally, the edweory -
., .- Ccominittee, because its parént mémbers are fed only information deemed’ )
N ‘nécessary, by, the administrators, has also proved ineffective. Qnly- pert:eHy
2+ informed and made passive by their limited role, peren*te on- tyese eomm:ttees
’ fmd little oppertumty to effect lmprevemente in programs. : : )
 Soitis riecessary that' parents of gifted students seek alternatives. One -
such option is what might be called “‘organized persuasion.” This concept does ”.
"not exclude. any of the usEful elements of the three bther kinds of pareﬁt partic- ¥
ipation when and if they prove useful. Indeed, organized persueSIeﬂ can be:
: ~ sden as containing these other pDSSIbHItIES because it is based on an “inclusive
" / . and flexlblenetlen of effeetlve eet|on Iu:an perhepe be Hest deflned as

i
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’”h; It gets |ts fgn:e and dlrectlon fmm orgamzation In '

t Aﬁce, tha orgamzat;on |sfempowered t@ represent the mterests of the

;;Further, an orgam?atlor’n estabhsﬁed upon such a bas:s denves a Jusnflcatlon
~from the consensug A coherent. dey of parents which suppDrts arguments’ -
: that are persuasive carries fiore.weight than isolated.individuals. It presentsa ~.
_busmess-hke face that, authaﬁtles musttake sencusly, whether the mtentlorn
is to move a district to EC‘UDH or to nﬂfluence Iéglslators to legailzé the cancept

ﬂ;d education within. the boundaries of- public-education. If:it-sometimes - -~ -~ - -~ -
tg& 'effort to-identify sympathetic supporters in the public sector, at Ieast ‘ ' S
Wﬂenﬁ they are located, the Drgamzatlon is'there, established and reac -
presant them with substantial convincing proposals: Proposals, clearly thoughts L
out and offered in convincing form, enable lawmakers to see ways toward
pOSSIDIE legislation and provide educ:ators with a ytew Df lrnprovmg their
_“present offermgs to mclude gifted- students ;‘ T

9 ‘ . TheWay'to Cén§3nsus
But_ th is chsensuS reac:hed? Anyone at all familiar with parents c\f

jQnﬁ:ed children is aware that he is in the’ p' sence of a variety of strong inde-

pendent oplmons Before any constructlve action for gifted students can be
iundertaken, it is necessary. forparents’ to relinquish several all-too-common’
stances and start to consider- the major issue: ""how do we get a program going?"* 7 _
If the-answer to that question'is to be found in consensus, then parents . o
ha\fe-‘--,tor_esist the temptaﬁti@n 10.gather together. merely for the purpose of - '
exchanging ""horror stories,” whu:h are.really only c:am@uﬂage for a reluctaﬂce
- to become actively mvolved Parents’ must also forego the desire to rise up in
righteous unexamined indignation to fling strident acéusataons of incompetence
at the system. Attacking an administrator or teacher may somewhat relieve
perscmal frustration, but |1: usually turns out to be s:mply another way of‘avoid-
;lng ccnﬁructlve partlc:apatlon in’'solving problems l

iy

e Fmally, there are those parents who insist they dcn t wsnt their children

|

.singled out for special attention but complain, both in public and in private,
that the schools are wholly failing to'educate their children. If what they say

B _is really true, why aren’t they applying themselves to remedymg sucha. - -
.. deplorable situation? Stich petulance does dften produce resultsﬁnegatwé

t;, results. [t can infect. their children with contempt for teachers and for” Iearnmg
gerierally Ironically, their attitudes can have precisely the reverse-effect of ,
what the parents intend; discontented and contemptuous children are a prablem o
in a classroom. The result'is that these children are singled out for special '

- attention. Ihe Dnly dlfferénce is that the singling out has nothing to do with
learmng
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ére, sinde'it’ lsn;t dlrected
| uperatu:n nd complamt if they bet ome aggra-- ...
: h,.do arauseschocl boards and. admimstraticns to one of two kmds
gf rasmjnse, bcth Df’ whmhseek to quiet the rage, but rarely address the problems’
: ‘Placebos are prescribed in the forrn of “special’ field - '
R frills. The jntention here js to rFmove the children--
T 5 frcsrn the classr@qm sa that the business of learning.and teaching-can continue.

' - The other.response, whn:h is not necessarily exclusive ofithe first, is a hardenmg
of the status quo opinion’ that gifted children are frequently figments of naur@tsg
parents fantas:es, or if they are gifted, “they W|II make it aﬁyhcw "

; iplamtma\/ makeomdmduaiapafents fee! gagd and-

.o

grievances anywhsre |mp0rtaﬁt- FQI’ that such attntudas hava to. ba di smlssed
~ in favor of thmkmg through what a goad gn‘ted prc:grarnxshauld be and what
can be done to insure that such a pr@gram has a chance Qf thnvmg in a part:-
c:ular setting. .. . ‘
~What. must fmally take plac:e jsa cammg thether cf parents dedlcated to -
developmg a serious strategy that speaks reasonably and! persuasnvely 1o the :
épathy or hostillty of both' educatars and legislatc»rs —

S L o TakeaLaakatthertmns o _‘ -
o o Dpt!ans necessanly are various, depending on what the state and/or the
mdlwdual school district has available for gifted students In some-instances,
“nothing may be available; then a graup must decide where it can best direct
its attention, Whether it be the state legislature, the cauhty board of. trustees,
the local school district,.or some independent undertaklng such as a lyceum,

-+ acampaignstrategy must be developed so that the Emphams or orgamzad
; persuasnen ‘directs’its argumentsto the right ‘audience. 'f '
~'If a group.agrees that some kind of statewide legal ‘and financial com-

' mitment is needed before anything else, then the group must be prepared to
s . work with state legislators. This strategy requires that ainumber of: local groups
I work together. Arguments should stress that the needs of gj ted studentsarea |

. legitimate part of the total responsibility of the state to edifeate all students ..
-according to their abilities. ‘The prgper education for the gifted is the most .
- economical way a state can assure a pool of: cutlzens competem 1o became '
.. - future leaders. * :
B Presenting these argurnents mEans traveling to the state capnt@l engaglng
e ' the interest and support of key legislators, partlcularly members of education o
Ca . and finance committees. In the beginning, arguments are usually presented in
' conversation and small group exchange. More formal presentations should
e e wait for an appropnate setting. While it is necessary to contact members of
key C.‘C)I'ﬂmll‘tEES it is also wise to seek out the state represematlves of the local
~ areas of the gmups psrt;cupatmg What do'they think about education generally
and educatlcri for the gifted particularly? Most people in government have
strcﬁg opinions on the. subject of education. The object is to influence opmn:m
in the direction one wants it to go .or better yet speak to such opinion in
effective arguments. v
~ When-the county is the targat of organized persuasuon a group representmg ,
a nurnber Q‘F dlstrlc:ts is the most persuasuve The cgunty approach is ﬁartncularly
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~ effeetwe in rurel or SpEFSEly pepuleted areas where centrehzlng beth dlrectlon
. “and fundmg of a gifted program results in better offerings. Gifted students. .
* profit from the good will which resulte frern the sharing of the burden of T
fundmg and providing ‘materials for gifted courses, The board of trustess, the
- .county supermtendent -and any. s%:eclel education depertrnents can be avenues
fgr exploration, If such effort results in-a mobile glft,ed resource center 1o
*_serve teachers, perents and studepts on a rotating be5|s pesslblhtles for develep-
- ing gifted programs.are more-apt to oceur. . A :
' Usuelly, however, a group decides to put its effort on the local level, Thns
is understandable, since it is our. an children about whom we are most m’m‘tedlx
etely eoneerned ?urther sueeess in‘one-district-can-oftan: stimu{eteecﬂwty
in another. Gfeduelly the scope ef perent mvolverneht can grew to melude C
county and state. - : ! : S
In a district with no-gifted effermgs there is, however, a’ SpEGlal probilem.
Whet can be found on which to build a gifted program? Without the help of

a framework éstablished by e;thei' district or state for gifted education, parents ~

_ of the gifted must turn thetr efferts to.influencing generel curriculum decisions.
Explermg this possnbnllty ina eohstructlve manner, they can-assist in develepmg
a nucleus of offerings open eneugh to allow the gifted student to stretch with- .
~out demanding that any teacher estebhsh two mutually exclusive curricula. -
When such areas of curriculum, preferebly in core academic courses, have been
identified, parents are likely then to find both teeehers and administrators who
‘are amenable to change. If prefessrehels are met with geed will and ceeperetton
they-will'respond in kind. There ere few good educators todey who do not ,
welecme any help: they can get in lmprDvmg whet sehools een do for eH

o

b

f***'**"w*etudents
- If none of these opt:on:s for workmg through pubhe mstltutmheseems
P

: © to be available, a group- mey eteelde that it has to begin outside Public edu-
cation, Parents tend.to feel—end I thlhk rightly—that this course is an’
edmlssxen of defeat not Just for- themselves but for public educatiop itself,

' And if a group does not establishigoals that move it beyond this first- hurdle
then the defee;c must be laid i m large measure, at the feet of parents themselves

lhf[uencmg Public School Respeh5|b|l|ty
. Drgemzeﬁ 3ersuesnon-—whetever ogtion is seleeted=|s dnreetesi toward
- influencing public schools to essume their responsibility toward gifted studehts
If this option is elected in preference to any of the others, it can.have only -
one intention: to mereese the VISlblllty of the g:fted in the eyes of edueetors ’

fate of glft d studente Seturdey elesses end-summer pregrems dESIgF\Ed for
gifted children and offered through a continuing education programata
community college are a frequent practice. In other instances, a lyceum™
orgemzed by parents is devek::ped involving interested members of a com-
munity—doctors, lawyers, ertnsts business people, and even eencerned -
educators, to name a few, While neither of the. programs is necessarily ,

- academic, both offer something beyond average curricujum.
-Tuition is a necessary element.in either of these programs. In the f:rst

a charge per class is estebhshed in the second, edr‘mssnon to the program is
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students.’ . ’

ses, costs for. books and- mate

usually on a membership basis, with dues absorbing Xéfhéfs%penysevs; Inboth

rials _aré'asstmjeﬁ]by?tﬁépaivftig‘ipa_t‘ing -y

6 programs ’ﬁéisfé'.the:\)isibf lity of gifted cﬁiid}ép? The

enthusiasm Qf both students and those who on a voluntary basis teagh-sluéh .

lenging activitiés. Achidvements

displays, art shows, demanstrations, and perfor

« .accompl ishments of young ‘peop

;%E,Dd..,fafﬁ-zm?f&ﬁUéstiljﬁs%béﬁffﬁé n

of students are shared with the public through

rformances, for example. The
le always dalight, and. often.amaze, adults

ddequacy of the édﬁcatiorgal system.’

If giftedness becomes equated WEthprivileges-t:nly‘?évai‘[_ablé to aparticular -
* social or economic status, a whole new set of hostilities have t& be dealt with,
There is considerable evidence that giftedness is not bound to a social .or

" offered an equal opportunity to succeed.

A Warning about Expectations - _ ,

tion is necessary, Expectations are equally as
important as identification of options. Boundless am bi S any

. -enterprise. Whether itis ene’s own or other peoples’ minds one wishes to v
process. Often parents of an organization are

B Here though, 4 word of cay

change, it is a slow and difficult
. saconvinced of the rightness of-
Cope with-the resistence, the out

their position tha

t they are unprepared to -



i Dant«underteke mchangevthe
e edmlmstreﬂen'er rewrite the educatlon

£l end better wey ef demg thmgsi Theee letter wull 'teke their euee frern the
- Ieedere oL S "y oo
‘Ifa few teeehere, edmmletretere or Ieg:sleters are persueded thet the " .

B ergued pesxtlen makes sense; a- begmmhg has been made; And that should be

.- enough to hope for at first. Getting thet far, significant progress has been rnede
. New there are others out there whe vill also carry the message. From then'on, -
it is a matter of teklng time to consi er-every step. eere’fully. asking if it will
brmg the results desired. K,’now who the audience is in each-instance, and what
~ itcan eceemphsh They should be pereueded to do what is possuhle for them
~.to-do. But the people contacted cannot reepond ueefully in areas where they
" have no influence. If the action desured is unreeluetu:, the result is bound'to-
- disappoint. : AN .

Qrgemged persuasion is net an metent cure -all; itisa p\eeese to mﬂuenee
“those who can effect change~And eherige occurs when such people are con- -
vinced that each development grows naturallyout of what has preceded it.
It'takes time to develop, and it takes even more time to grow into that final
1 goal of consensus. An, mdependent and responsible parent organization can
.be a greet eseetste teeehers edmlnlstretors and legislators in the evolutlon of
It must be remembered ‘that mvelvement in,a perent ergemzetlon has
degrees of commitment; that is, there will be those, usually few in number,
who are willing to dévote a great deal of.time and energy to the work involved
in changing the ettstudee of educators end legislators. The larger part of the

N membership will be mede up of'thesg whe wish to be involved only on special

occasions when a ehew of eohdarlty is needed or evwre nerrewly, when
they can be reeeenebly eesured thet thenr efforts wnll rneet Wﬁhesuceeee 'Ehey

belng c:onedered or rf such a pregrem 5 exnstence is bemg threatened they
may even publicly express their support for the program, but they w:ll CDHSIdEI’ :
thet having done that, they have done all they need to do. : .
“““ . There is inour eecnety a deeply ingfained timidity before the euthernty
of edueetors No one wants to be suspected of meddling or favoring some
children over others. These attitudes,act as strong deterrente to parents to
engage in the kind of prolonged activity that. good organization work demands.
“But for theée undaunted few ‘who have the toughness to endure and

~ are supperted by the results of consensus, the teel of organized persuasion
C.rcan meke meemngful d:elegue poseuble

31 2




; - Finally, a parent organization must havelsome no“tuan of tha axpac:tatnarrs
Haf tha paopla on the other side. of. tha table. Do’ thay view the organizatioh's
: rapresantattvaa aa ‘reasonable nagotuatora? If they do nat, they cannot take
~-the Grganization seriously. ‘Arguing parauaswaly simply means. pra\ndmg those
“to be influenced with new’ information, not as a catalog of unelated facts,,
“but as an orgamzad argument with clear conclusions and concrete prapasala :
“subscribed to by a constituency. I they come to expect this, ‘they will listen, .
—even if sometimes it is more dut of curiosify for how the presentation is mada
“.than for what is’ actually said. The end result is'the same, however; they will
hava haard from the orgamzatucn and :f the preaantatnan is also mada available
f lear.and pointed. wiritten.form;. thay will.have a ‘chance:to.mull-over-tha:==...
paaltncn in.qu ratar ‘moments of raflactlan when there is Iaas abwaua prasaura
- on them to.act in praauctably defensive ways; :
» “'No orgamaatlan should be content to hava only one par‘aan who doaa
_all the work, all the persuading, and all the decision making. When this
happena the organization forfeits the first raaunrarnant of organized persuasion—
consensus, Particularly in the public areng, .pumﬁg a%aifanrs in the hands of

et

one actwa partu:lpant no matter how effective that on may be, wilk cost
W 8 parant group its vahdlty in tha minds of those it desires to influence. They
’ 8 ""* Lu:h an orgamzat"an but as so-and-s0's c:l;qua A
. P Whan thls happana ba‘th'*tha orgamzanan and the individual fose tl‘?‘
. 7. effectiveness.. The individual, often unintentionally, usurps powers that Iang
R rnghtquy ta Tha orgamzatxoa It is vnrtually !mpassnbla far an mdwrtiual

Subtly tha role changas fram Iaad‘ar to boss, afid the- ﬁrat ras:stanca to tha
. boss's decisions laac!s ‘to internecine conflict. Total power: in one place ‘erodes
! . the very ﬂaxabuhty rhat can make a body baaad on arganlzad parsuaa:an S0
, _ baautlfully able to deal with. -changing circumstances, , :
K4 \ i The governing board of an organization is made up of a numbar of people,
\ L all of whom must be willing to'share duties. It also requires some regular turn-
e over in its composition so that new and alternative pDSSIbIh‘UES can have a.
hearing. Otherwisé, the organization is left wnth agap whan tha tlma comes
that any md;v:dual can no longar be. lnvolvad : S X

1

Warkmg on tha DISTFICt Laval L
But how does parent opinion on the district level gat matntutronahzad?
Undamably deep, if often unspecified, discontent is frequently the primary
. stnmulua for-organized parent involvemént in education. Certainly this.is true
_ ) 4 in the araa of gifted education, Sinc&most involvement grows out.of acon-
e - troversy batwaan parents and schools, the posture of the group toward the
. schools is naturally that of an adversary From such a position, strong action
~ tan be taken which often results i in improving eonditions for gifted students.
. However, after a group’s lnmal success, the adversary posture becomes obaalata
. ' and yet is likely to seem, through sheer habit, the only pahay to fall back on,’
" unless the organization has considered what it wishes to do.next. C)rgamzatxana
which want to remain affactiva are, in any case, faced with the necessjty of
adjuatmg their position to a changed set of circumstances. *

s i ~ Though the conditions for controversy. may still remain—for example,
© ™, . therecalcitrance of administratofs and the hostility of teachers, to name two




candutians—argamzatuons rnust be preparad t-a sqppart developing programs- - ST
- and staff. Parent groupg have to be ablé to dfssrlmm” te between minor issues, - L
usually surfacmg at indjvidual schaal sites, and the m j@r one which is fha . Co o
~ need to’establish stable pahccés of cocperatmn wnth qlfted program and. staff*\ R
~and support for: ﬁﬁa overall pragram If theissue that|initiated the Grgamzatmn R
in. the first place requlréd a strong gnd agressive posmon the stable Iong term: - . o E
policy probably, requires thoughtful flexibility. Heré} a rsgnd reliance onthg . - '
_ advérsary posture can damage not ‘Only the organlzat on's effectlveness but .
- also can ultimately undermine the position gained for gifted students. How-
‘ever, if Subsequenﬂy an issue does arise that caHs for stronger action, an . :
;;;Drgamzatnm? which.has. demqnst _ted ) ¥ v M;has earned the nght.t@ Engeri;'
' a gpod position to use it. " - '
ing habits of mind is difﬁculf But parent Qréups cannDt a&EBrd to -
E freeze in some. stance that no- longet meets the variety of needs demaﬁded by
a new program. It is in this context that orgamzed persuasion can provide the -
, ﬂembnhty for contmumg cooperatlan Flexlblhty, hawever, does not mean
.-abandonment of standards,.it. does.mean that.organizations must avoid crusas
‘that militate against program development. And thisicondition is only ;::cssubla ‘
if there is trust between parents and educators. Part of develo;;nng trustin- . - . .
volves distinguishing between the legitimate areas of parent involvement and. - =TT "
, staff responsibility. Parent prer has little effect if parentsare unw:lllng o
recagnlgé their limits. The legitimacy of a parent organization depends on
making | proper-use of the means provided by the district (or the state) for
gifted education. Understanding the mtentron of the|program, as viewed by
" the profdssionals; enhances the ability ;@ brmg about change in fareas of .

~fundamental-disagreement;:-Itis always necessary- to Keep the door@pen for I
d«alogue between the organization. and the gifted sta tfo. _ R
. Both program and fiscal responsibility' belong in the dorﬁafin of the gifted
R staff and director. Cooperative support will tend to obligate both staff and
director to seek the advice and co..:r'sel of-the parent group regarding program
. goals'and objectives. The dIFECfDF who doesn’t include parents in his planning
"is either arrogant or fnghtened Both attitudes are probably a response to the
‘adversary stance and reveal not just the character of the director, but the weak-
ness of the parent organization. It is up to the latter to.-map out a common
ground where both sndes can work corﬁfcrtably without either side losing -
integrity. . o S
Final demsnons are made by the professionals. Rarents have to understand
this fact and avoid postures that can undermine that|authority and ledd to
hostility or paralysis. This situation serves Dnly to pe;rmit higher echelons of
administration to stand in neutral’ terrntory rejoicing|that they have contained
another disturbance—and still do nothing for gifted students. While.parents
can do much to insure-a-successful program, no prodram is even possible with-
~out the.professional’s skills. This does not mean that parents need to become . -
rubber stamps. They can assist staff in tasks that are necessary to a successful - ”*‘- o
. program without losing their right to question decisipns when that need arises.
A balance then has to be maintained that weighs fairly between parent
conviction and the knowledge of educators; this balgnce is achieved by working
- closely together on all matters, with a steady eye toWard the studentsand their
growth. The alert detachment of the professional muist outweigh parental
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_emotion when the latter, s it often does; reflects the need of the parent more - -

. than that of the student. But parent conviction must not-be automatically - -
- treated as ignorant intrusion by staff. In short, both parties must learn to

‘raspect each other’s capacity to contribute. But respect ought not to imply
uncritical mutual admiration, It'should mean sympatheticthonesty. Thus
while staff has the right ‘to criticize parents for sometimes indulging their egos,

“parents have an equal right to criticize staff for occasionally thinking more

a ,jabcut'publié_jreiatiqnsgthan about public education. When these mutual rights -

are granted by both par

00th parties, parents can influence major decisions, staff can
respond to construct :

criticism, and children profit from the results
pie s Future of the Organization ™~ :
~After the first hurdle is crossed: where, then; organization? Isan

& -

_ organization's usefulness ended when its efforts result in an identifiable, funded -

- ‘gifted-program? By no means, Whether n
by state law, a gifted program can still suff

ndated by district policy or established

eX fromneglect. An independent.
parent organization can serve as a deterrent {o the loss of gifted priorities at

- higher levels of Sdministratiﬁn;;ﬁtrongt:_Dm wnity support of the program is

.a great asset to both téachers and director ff their struggle to maiptaina -
quality program. With increasing pressures being\grought to bear on school -

* systems by a variety of community factions, gifted education requires also

- continuous suppert, T
~_ Even.in California, which has long had 4 statewide gifted education
- 0ption funded by *‘categorical aid’ monies, the need for various parent ™ °
involvement has béen demonstrated innumerable times, While the deoision t
_have a gifted program is discretionary at the district level, control of the .~~~ "

—funding for siich programs is with th

Departr ducation. Pro-
ra funding can -

e State Department-
- posed programs must meet specific guidelines before the @
be obtained. " . s o :
Experience supports the conviction that there is genuine concern and

\ careful assessment done at the state level. What happens in the district after

* approvdl is generally wheré questions of propeér administration and program

arise. The gap between proposal and implementation is often more like a chasm.
One of the most disturbing aspects in gifted education is the large number of
“paper’’ programs that have developed throughout the states. These have no
reality beyondlip service and permit institutions to receive monies meant,

. but not used, for the gifted.

_In California, the State Department’s Gifted and.T Ezﬂtéd Education
" Management Team has developed a full set of guidelines tb correct this

* situation. These guidelines'are available in every district having a gifted program, .

“but often parents have found that these useful tools are not properly disseminated -

, throughout a district to"enable involveddistrict personna! to be aware of them.. ~

.25
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Organized parent involvement played &n active role both in bringing these
‘discrepancies to the tearn’s attention and in providing suggestions during the
development of guidelines. The team has dealt openly and graciously with

parent groups since its inception by seeking 4feir advice and cooperation. -

This two-way exchange has made it possibk for organizations to work
more intelligently in their districts, Members havke become familiar with the
guidelines, the approved program proposal, and its interpretation in specific
instances. When evidence.of mismanagement is found, the organization is

=
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infarmed sufﬂmently tc:n be able ta dlscuss tha,méner wnth the Iocal sc:hecl =
Jaaple -Only.when questions cannot ba resolved ina dlstrlct does.an argam-a: - v,f TR B
.:'atlcm appeal o state authori y.To work effegtlvely in‘this way, organlzanons. e

“need to develop policies on pragram cbjecﬂves as'set out by the district, R
" gither-in support of them orto work“fgr their:change. The policies should -
~_correspond to the program planner s intentions and the state directives to L o
- gifted education. The apprgved programs propasal sets the: Iurmts on whatds.
N to benaccor’nphshed If an organization wants tD alter thcse Im‘nts inany way, ,
“it must provide c.onstruc;tlve suggéstucns t0 the program dtregtar for-his ' -

- consideration. This is ac:x;omphshed often by establlshmg an. organlzatlgn
'»_ad\nsary board which meetson. egular basis:with:the: dtrecto '
o Parent attentlgn gaﬁerally centers on two essentlal areas Thay are the
program c’f studles and the funding thereof. - - e

Usually cansnderad first, and most |mportant by rnany, is the prggram

and |ts relatlan to the dlstru:t s c:urnc:ulum develcprnent The rm:re lntegral

and reahzed prégram that gnfted educatlari earﬁs the support of pérents e - .
educators, and Ieglslatcsrs It is the visible mamfestatlon Justlfymg present and R
' future support. Ultimately the form and effectiveriess of d gifted program - R
reflects. the quahty and level of a ¢ lstrch 5 gensral currtculum offenngs, o
partlcularly in academie courses./ - : .
The requirement, in California, for a qualltatuvely dnfferent” gnfted
program assumes a structure that differs in quahty or level of comple,xlty
- ldeally, this does not mean that fifth graders are doing sixth grade wcrk DT
additional fifth grade work, but rather that gifted fifth graders are pursuing
the fifth grade curriculum extended and deepened ‘Because of the limitation -
. on gifted funds, a gifted program minimum of 200 minutes a week has been -
set. This minimum of quahtatlvely different education is not gomg to produt:e
miracles for any child-Only when the 200 minutes becomes an integral part *
ofa hlgh -level district-wide curriculum is it possible to provide glfted children
with the Qppgrtumty to learn 1o their fullest potential.
Of course, it is lmposslbie to address the whole educational design of a '
' dlstnct but it is. pcssble 1o ldentufy the mc:st gkarlng pr@b|8f’ﬂ5 of glfted edu-

general c:urrlculurn isa Ieg:tlmate and necessary area for parent invo Ivement
The other area is the use of gifted. funds: “These may be used only for ;
staff and materials which would not otherwise be provided for gifted students,
- and should be so coded in-the district’s total budget. Parent organizations’
need to work for a separate, gifted budget within the overall budget. The aim _
of this effor’t is to mak’é it p@ss’ible tti) watch at ke’y pcints how gifted funds : \

v than :f they are mc,!uded in general funds
<" If the law governing the use of glfted funds is not ébserved a dlstrn:t
‘may-be penahzed or lose these monies entlrely, and, of course, probably Iose
‘its program, too. Accountability is a major concern. A strong organ:zatmﬁal
_policy on this matter can be of great value to a program d:rect@r in securmg
" jurisdiction of the uses-of gifted monies.
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- gifted edugation and has heffe
task Is far from done. Situztions

QW‘Hén dfg'aniéé,d persuasiin

Te always is the possibility for future improvements.

;b the best method.to reach.these-end e A A

£

-

has been used ta establish an awareness of CL

velop or strengthen a genuine program; the = -

. far 1 | continually Change and can imperil all the .~ .~

"~ hard-won accomplishmets of the past. Since any: achievement is not anim- -

. mutable perfection, tt :
. -An.organization must stay alive to these possibilities. On the Jarger scene, laws:

-+~ ~.need'making or.improving as ore gifted students are located and programs =
. ‘continue to expand. As long as there aré gifted children, there will be the need
for parents organized to protect and ifriprove gifted education. And as longas-

" those-in authority are susceptible to effectively offered reason, persuasion will
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WAYS TO ueeAmze T e e
eTATEWleEAND O T R
'f;LQCALGRDUF‘S W

T T

He who wnuld do’ geed ethsr- mc}st‘déi i,"l"l'ﬂ"

. ) ' -':minuteparﬂeulafs e e e G
. x- : . e Lt ‘
L T o e e Lo Ferarrandscianee eanﬂaremstbunn minatslp
L : : : : T T organized ﬁameulgrs L

. v . 4 y e ““f:j_".; e o Willlam Blakg

ST yDu heve a g:fted end talented chlld who- has meéy unmet needs? So ,
S you are.an educator who realizes these children yeern—eenselouely or uncon- - -
. . . scmuely—for an epportunltv they are not being given in reguler classrooms?. -
0 C .- Areyouacitizen seeing. your country's future dependent on ‘the develepment
‘ s -.of glfted and talented students, our greatest natural- reeeurce? "
' ”Why don't: they do semethmg about it?” you ask. : :
We are pruvxleged t0'live in a great country where yeu are the Qovecnment—

eereﬁt educetor or eitlzen -hold the future of theee children end your

ot untry in your hends' e R ' :

Do you esk "What an | de? | am only one person.” Yau cen jem wnth
othe\f onllee :

' and; with mututel support,‘dueeover .o

=i L. : e o . .:
e _ how to recognize these gifted and talented ehxldren ' v
. o what kinds ef programs would challenge them to develep te theur o
- . fLIHESt T 4 : ) i _ o
" whois reeponelb!e far meetmg their neede oL o s
S PEPTT what is presently ‘being done, ' T )
E - what is the legal and administrative frerﬁewerk
' - whatis potentially feasible. . .- , :
Ce Througheut the nation, groups of mduvndeels heve orgemzed to work on -
a continuing basis.to improve facilities.and programs for the gifted and talented
[ - .to share exper:encee ldeee and reeeureee end 1o “yell tell and eell“ for the

gifted-and talented. : . - & e

Will you join the rnevement? Will yow organize for the glfted and talented? :
How big a beginning are you wnllmg to take? Both local and etetewude
greupe are needed and ueeful In-these days of minimum financing of most -
_ " public schools, knowledge. of state law funding, and policies is important for
[PEDEEEEE * local schoal boards to allocate sufficient supplementary funds to establish
tefel programs. And herein lies the value of individuals or groups throughout
-a state werk:mg together in a state organization, informed and reedy to epeek
' out Ieeelly or eteteWIde for gifted and telented Fo '
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__where you gre the one. whe can:do something about-meeting-this need- Yeu--~~
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»"?Chnldr'en sAssometbon of Se’h e‘rnende Velley, lnc 419 whern Vet re:
" “lindebted for sharing their: eipertnse and experience. As they so a :tl\) ete e
"“You.are eboutz o, emberk c:m a rewerdmgi setlefymg end eémetm'\es fru

' ’:_;;develop frorn eur experience a etep by-etep eeproech to etertmg an orger;g
“zation. Our hope is that it will help others 10 feel a degree ef eeeurenée
me;or elements heve been eensndered in p!ennmg‘end thet mere peeple ee

T 1 Reehee the speelel needs gpf.z‘ed ehfldren"‘ jave; The notmn that " oo L
o grfted will maké'it-on thelf owri'" i§ fe\ee The teacher in a reguler eleesreo?n e
- must present facts and concepts with. methc!de that WI“= be‘understood at the \7 .
Hwest cognitive Ievel because of the wnde renge of etudent abilities inthe |
cleee The lgssong, reeult in mereély a “‘pouring in"" of information, developmg,‘.
) enly the ability to reeogmze or recall- mfor(netlen-aknowledge, the lowest. -~ -,
! eogmtlve Ievel Glfted etudeﬁts ‘heed te be etlrnuleted to utllnze their. other Voo
. el:ulmee co # L e
‘B S Efaem‘hes cleeesf'éd mentel ebnhty ina: texoncmy ee followe '
kneredge comprehensmn eneiyse eppheetson ‘syhthesis and evaluation. R
Cornelia Tongue .11 has- developed A Brief Explanation of the Texenf.smy %
" and “Example Questions Geared te Bloorn 5 Texenorny Whn:h are evelleblee
frem her upon request.. i oL SRR
+ 4).P. Guilford has analyzed mental eblhtnee in ) his ”Strueture of the :
“Intellect.’” 8 Mery Meeker9 has written a 5ynep§|e of these eeneeb;te whleh .
is elso evelleble from her upon. requeet E :
¢y These dngeete should be of great. help for underetendmg beenc goels ef
education to meet the special needs®f the gifted. =~ % v i
. 2. Understand the characteristics of gifted ehlldren Giftedness hee ST
- many facets.and is generally eonsndered to'be present in the upper three to* .« vl - ‘
~five percent of the. pcpuletnen Numeroue reseerehere and ether educators® o v
“have developed screening. instruments as methode to identify. eetentlelly
K glfted studer’its Llsted in the eppendlx on pege . ere glfted que!rtres f@r pre-

tenstn‘:e feund by educ:eters mvolved in the fneld of the gnfted C)f eouree, no
eﬁe child weuld have all of these superior qualities. ' .

~ Parents should not-be timid in-recommending their child for glfted edu- .
eetlon whemthey havean understendmg of the ehe[ec:terletles They, more :

. = :
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'"_-j.zf;f,:thar_’i-éhy'Oihér'p'arsqri;'_;h‘a e the t
- child’s special talents. -k

" "‘ SIS
e

=y =

V8 study of various means for screening and

fy , : hildren, G. Walton 12 found teacher judgmerits’
+ alone would;have resulted in‘referral of only one in five childreh later identi-
fied.as gifte_d.@’n'the,,_Sta‘nférdsEinetf"rﬂA{sa, J.C.Jacobs € found|that kinder-.
"jg'artéh.teécheﬁé_Qn’ly"rquihétedjten percent of children‘who had been identified.
- as giftecj:}?aféntépré‘»véd to be far fﬁo,re_acégrate;-"fé very comp ote syllabus ™ .
‘Qﬂfcurrérﬁ,reéeazch including characteristics and, identification through allthe =~ -
" school years was written by Martinson égpiqﬁééred:ugat@ioffjhe.g'ftedf»»fqr
f'selby;tha;Na’tiofﬁ'al/StatéEe'a‘ﬁ STShip, TT: stitut

Talented 10 o R,
F o 30 Understanding what can be dorié
- Programming for gifted students to develop
~\\challenge. The goal 6f efforts to meet their

ining Institute on the Gifta\é and the -

to fulfill the needs of the yifted, .-

developing their potentials in the higher order.of think,
..;and.in the understandingj'*cf’a‘nd‘the’nljr'fiji%irfg“j alg
V’ g . ; \ . . B &\. re - i v -

f i - L AN ALY T Y
r Q\: Some altériiative settings are theféllowing® | . . - : o
.. Spetial c/assesﬁ%élf—cantained’clasSrépms in V\,\if}ich all students are identi-"
fied\as\gifted and meet off a'full or part-tinie basis. The number of students is. ,
‘ 'ge,ﬁe\fal vy smaller than the regular classroom. Many authorities baisiieye:tw,gjvg ' -
- students is an ideal. number, . ~. : ) ' SRR

can work’ :

B . Vo . f

. Cli ter grouping; a classroomp including 8-10 gifted students who

together as'a group a portion of the time. I _
o Cross grade: a self-contained classroom with 10-18 gifted students from o

two or three grades. - = SR AR \ R wo o

. Resource room: a'rgom equipped with special materials for 'in-def; R

. Of matters not ordinarily taughtiry &'r las tude

- "'A mobile unit: a resour

schools on an itinerant basis, N o L

7 An itinerant teacher: a traveling teacher who serves students in'several ..
schools for certain hDuf‘S’_-adayQ; week., S s

Independent stid)y: Q‘cgntré’r:’tsbe%viieeh: .st'qdé:m and téa .to do work

ject, often away from

ce room on wheels that.can be taken to séveral .




1o taka c@llege-equwalent caurses' Upon cornplet:on ‘of courses-' studen‘ts taka

g 875! ba perscjﬁ whg worl-:s w||th the regular class-
0. prESEFIbE specnal prcjects or’ challenges for.the’ glfted students

: ,Durses in high s schea,‘

| trips and/or seminars, - SR e,

o Whatever a
... sequentia
em:aurag d in c:reat ’ty and graw in feehng far his fel.(nw msn

Dther sr’rapgam“nts are student mternshnps
Excelleng:" enrlchrﬁent aﬂd acceleratlon are all part of the g|ftad prograrﬁ Lo
d’mlmstratwe Qtructure is used, the student shogld obtaina ~ " i

sl education as v well as-develop ‘the higher levels obthinking, bg R

~ Out-of- school ' ' }- e R P e T
, + The studerﬁs Have ma ny out- Df schml hou ‘,nd ﬁ?an’k chsll,eﬁges may ‘
Eze made SVéllabIE by your. organization. . \ A

-,

\successful-and stlmuFatmg ;One; for instance, was creative dr;amé(ucs m.whlch

Fascmatmg after- school Saturday and summer short courses ('rn'ainis
c:Durses) may be offefed to students from pre-school thrcugh high school.. .
Gifted Childreri's Assogiation of Sarr Ferrapdo_ ¥alley, Inc. 4 and the difted -

“’_Child Society, Inc.2} Bf Oaklalld, New-Jersey., havé'had ucx:e,_ssju{ pr{)gram— < et
~of this nature for fifteen years or:more and offer many” idéas hig e }
' context which are stimulating and developmental to students. ¥x
_Iin the Appendix list the titles of courses. Descrlptmns of coursegf nch ©

content may be Dbtanned from the associations dlrec:tly .

far Gifted and Talented Students in Lol

The Assoctan LO: :
has offered a few courses whn:h have' been Fris

New Orleans Chapt

Gu'rth and f_ifth’grade-.‘étudehts together wrote @ play, planned and made the '

’ -5 enery and costumes, acted the parts, took movies, edited and clipped the
< ;-ﬂ!m and held a premieie. showm%far ‘their parents and other guests. Thiswas
s dcme in fouf ‘Satirday sessions ‘urrder the guidance of a University of New'

.Orleans dramatics instructor, It proved ta.be an. excsf rig and m‘farmatwe o

- experience, with lasting affects St e e

"(”Mmu ct:urse(:ommnttee ‘ (page 57).. = - e

v Drgamzed gfforts on your part can play an extensnve role in offering
devel pmental Bpportunities for. your gffted More details in"managing of*
courses are given in the DDFUDH concerning Qrgamzattanai t:ornmlttees under

Qc\lteges and- unwersmes are rich¥in resaurces and mterest in glfted*
and talented. Professgg and thelr student assidtants Can @pen new worlds: ft:r
the gifted. Their resg,mzes Iaboratones observatarues and 'mental challenges=
are unendmg if you ta ' them Su Ppert and cooperate with'their efforts to foer

o msm -courses to meet Smi:lents ﬂeeds and encourage pa‘rtampatmn by students.. "+ . .

-and speclal techmques \mth the stu

Busmess and’ mdustrnes—targe and small, can share their methads
\gents Itis very benefn:‘ai 10.the students Con
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./ . tohave the opportunity to visit manufacturing firms and.to learn the: .« -
!~ theoretical and practical aspects as well'as methods of quality control. For
- instance, the use of a laboratory .in an industrial plant demonstrates the

‘elation of academic disciplinesgto careers, ©= = . ' ¢ :

A variety of professional’people (doctors, lawyers, judges, accountants,
social workers, probatiqn officers, geologists, énginee?s, etc.) may bewilling -
~ to counsel with gifted studeng# regatdingdtheir particular career and the

“personal characteristics and strengths which are utilized in that career,

_ List governmental agencies by subject matter offered, when, avai lable
to students. Administrative officés of a city, parish or county such as a méyor ..’
or president, the city council or commission council, and the entire judicial -
department could afford an excellent base of understanding. The same is true
of any staterand federal department with respongibility in your area. - o

4. Seek out other parents who have ifted and talented children. Ask
principals and teachers to help you contact other parents whose children-may '
be gifted. Childrén are excellent judges of their peers. Ask them who they _

~ would like for a,teammate in a competitive. event to solve a difficult problem.”

Discuss your search and the potential challerige for the gifted with your local
newspaper editoz\a;pd request that an announcement, be placed in the paper,
suggesting interested parents to call you, Place notices or posters in libraries,
" both on the major bulletin boards arid in the children’s portion of the library. .
- Place notices at schools. Write to parent organization: presidents requesting -
them to make announcements-regarding your search. \ ‘
" 5. Begin with a reasonably sized steering committee (seven to ten).

‘. Take time to develop a mutval understanding of the goals you will have as an
‘organization. Decide on the structure yqur organization will need to reach
.your.goals, . . : - - o

~ The steering committee members need an understanding of characteristics,

identification, and needs of gifted children,as well ds potenti fesources, =

" before they can effectively eommunicate these to others and lead in develgp-

= i

P

" ing an-orgdnization. . B _ '
T 6. -Selecta chairperson of the steering commiittee to act as coordinator

of all efforts. Name treasurer and chairpersons of corfim ittees to develop
plans and be responsible for specific jobs needed to be done in starting an "/

association, ., S, .t _ -
. ,y A Bylaws Committee of three or more persons should be m
T selected to develop suggested bylaws for the organization. Copies
of bylaws of ather associations might be objained as guides. .
(Louisiana’s Association for %ifted Bylaws correlate state and / .
chapter Bylaws, with the division of responsibilitios, and with ’
+ suggested chaptet bylaws.) In this case, a group neod onty to fill
in the blanks or make changes dusired. These may be helpful ag o
a guidy. ‘ . ‘
2) A Program Committee should by selected ta find and
. ©orecommend program resources in your area. Thoso rosourcos
may includo local administrative personnel, othor nducators,
. intorested professional and businuess peoplo, and staff frém
% colleges or universitios in your i, Include al possible muans 1o
inform your, mombuory ragarding the neods of the giftad (psycho-
Iugi(:?l. educational, ate.) ag wall as the laws and policies with which

tho Ehools Rave to work to meet the needs of giftod studonts,
. . s | 7‘:1, Ls . .
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3. A Pﬁbﬁ;lﬁz C‘ammittee shc\md be selected to arganiza the

: radn::,.and telewsmn should be gweﬂ written mfgrr’natmﬁ regardmg
your organidation, meeting places, tife, program and plans Posters,
could be placed in libraries; businesses and other areas.

x4 A Haspltahi}f Comrittee should be appointed to plan the
E develapment of a s;:nnt of friendliness within tha group. Both men
and woméen should be on the dommittee. The serving of coffee and/
or other smple refreshments i is helpful to obtain interaction of those
in attendance. R .
' §) Membershlg Csmm:ﬁee N
a. This carﬁmntee should have materials available to ac:cept .
payment ‘of mefribership dues at the first meeting, as soon .
as bylaws {which include amount of dues) are accepted.Dues .
payments may be effectively handled by having at hand a
short form-(Exhibit 1V in the Appendix, see page 55 for -
sample) indicating name, address, city, zip code, home and
office telephones and a place to r:hacir; status as parent, edu-
. ¢ator or other. A check or cash could be attached by the :
t ©: person joining and the prét&ss could be handled quickly. - .
) " b. A questmnnaure should be develaped in order that volunteers -
= ’ may offer to serve onvarious committees. Exhibit 1V in the
' . . Appendix, page 53, is desngned for metmpahtan New Orleans
. “and may be modified for use in any community. Maximum
effort should be made to mvalre interested persons. o

¢. A community-resources form shDuld be developed for the
purpose of encoutaging persons in attendance to offer avail-
+ .able learning experiences to the gifted. This could be an
- ppportunity to find hidden tdlents in homgmakers and )
hobbyists, in addition 10 prafasanaﬁalgand Businesses. Exhlblt
V in the Appendix, page 54 is utilized in metmpahtan MNew:
Frieans and might be adapted for. other dreas.

d. This committee should plan*tg conduct a membershlp drive
' with the help of the publicity cammlttee and the school
administration. .

LA . 6). Public.Affairs Committee. Cooperating thh loca! school officials,
' L this committee should meet with school board members, school superin- F 4
tendent;dnre:tar of special education, director of instruction, director
of psychalogical testing and any mher personnel who might be
involved with services to the gifted. Members should become knowledgeable
about school programs and what can be done within restrictions of laws
and policy, and through the use of Igéal, state and federal funds, The
committes can encourage the use of funds in ways that are meaningtul

]

{’ ST s} tha children in your community and keep the umbDfShlp mfgrr\ed
o of. rmvds and pn’mmml concerns.
. 7. Estabhsh a date, time and. place for a pubhc mesting, solect a

prm;mm of ml(’-‘n:st hava the publicity mmmlttw utilize all the avenuos to

inform the pubhl,. and seo that the other committees are ready to function. s
o At the first public meeting, it would be well to adopt bylaws to ,
formalize thg organization, A break should be planned Tor payment of dues-
“and completion of.members ship information. The amount of dues will havo
iu t been democratically decidod tpon wih the adoption of the hylaws,

~ Officors may bo glectad at the first organizational moeeting, or a n()mm.xlnu;

Lt,)mrnllw() may bu L-|L‘Ltl d 1o numm.nn officurs at the next measting. The

= fx

i
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Steering Committee should continue to be in charge.of meetings until officers

are elected and installed. Each candidate for office or for nominating com- -

mittee should be a member of the association, with-cu rrent dues paid and his
consent be obtained before his name is placed in nomination. Officers should

'represent various areas and interests in the communityand be dedicated to.

‘ the, grﬁed 8ince gifted children and youth are found inall socm-ex:onomic,
“cultural and ethnic groups, it is very important to focuson a democratic
-organization from the start and avoid pmjeetmg an elftist image. .

8.  Each chapter or local arganization ‘is required to apply for an Interﬂal '
F\‘evenue Service busmess number in addition to the state association, nc there
is one. : : :

Permanent Lneal Drgaﬂizatiaﬁ !

The long term Success of your organization will depend on both the
quality and quaﬁtlty of members persanally involved in the work of _the organi-
zation. People have varying degrees of abuhgy and time to take Ieadershxp or -

“supportive roles. :

Itis the respanszg:uhty cf the offlcers and chawpersons to see that the
maximum possible'number of members hdve "‘a piece of the action"’ ‘and are
given the opportunity to grow in capability and interest. Membets* commitment
of time and talents to the ““gifted’’ organization is dependent on the acceptagce
and challenge of the leadership. Sometimes a. leader feels that it would take \
less time and energy to ““do it himself" than to find someone else to guide.

ﬁcwever develcpmg other people in their ability to participate, and in their
commitment to the group effort, builds the scope of your organization.

Committees consisting of chairperson and committee members planning
together toward goals can contribute toward a strong DFQEF\I?_E’(IDTT Care should
be used to see that any plan submitted by a committee has been well thought
out with detailed plans of action, costs, and financing before bemg brought
to the Executive Board for approval. Time and action of the board members
at their meetings should not be expended on doing committee planmng that

should have been previously studied, but should be spent on evaluating |

i o mittee recommendations. : |

: Checklists of committees and work to be done should be dlstrlbutecx at
meetings o that all members have the opportunity and are encouraged toy
become psrtlclpam‘s Committee chairpersons have the obligation to give those
who offer to help an opportunity to join in committee planning and function- .
ing. Utilize IﬂfDrmEtIDn obtained on a talent sheet such as that in Exhibit IV,
in the Appendix, page 53, :

Community Resource questionnaires (See Exhibit V in the Apper\dlx)
should also be distributed at meetings in order that students may have the

“benafit of doors opened to them. o L

. Do not be depressed because the urgams;lllun may start with a few
peoplo. The group will grow and be able to serve more and more gifted students
as the word spreads to other parents who are secking such support for thair
own children. Ourigoal must be to find all glfmd and talented children to halp
them devaelop thvlr potential, .

Don‘t ba an “only.”” Your child /s one among many, and you as a parent
" will find others "out there seeking the same goals and creative solutions.
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Exhibit VII lists suggested-activities and resources for permanent standing
committees and can be found on page 56. ’ :
T . State Qrganization : Do
A state organization is avital agent in forming cohesive leadership for the
gifted and talented. Constant communication between a local group, state
leaders and other local groups is the only way to have a real "handle” on’
effecting change for the betterment of opportunities and-facilities for these

special students. ., :

_ Each group can learn much from the-other-and-put it together in state )
leadership for all. Local school policies and programming must mesh with
state school policies and guidelines. Decisions made locally are affected by-
decision makers from all over the state. Any group is limited in its ability to
obtain maximum and continuing services for gifted and talented students
unless it works on a statewide basis. . D ]

"At the beginning in Louisiana, where no state or local association for
gifted and talented students existed, we decided to incorporate as a state
association; encouraging membership and/or affiliated chapters from all parts..
of the state. During the first term all officers.were in Greater New Orleans
and_out meetings were held in this area; however, newsletters and other
information were sent to all paid members and to other interested individuals.

As we were able to obtain membership of chapters.and indiviguals from
other areas of the state, officers were elected on a statewide basis. A Greater
New Orleans Chapter with its officers and committees was formed as a

. separate entity to functioq in the local area within the framework of the
statewide organization, as other chapters do. We now have 23 parishes

(counties) represented on our state board and membershB from throughout
- the state: We were incorporated less than two years ago. . o
‘The Bylaws for the state and local organizations were written to mesh " -
insofar as objects, policies and divisions of responsibility and other matters
required for corporate protection were concerned. -
~ The State Bylaws include officgis and their duties and responsibilities
as Well as the means of statewide representation on the governing board.
Election of officers is by the membership at the annual convention. '
The Local Bylaws include maximumlocal autonomy of the chapter.
Suggestions of procedure are made but are left to the discretion of the local -
organization as to their adoption. Since these suggested bylaws are available,
with the necessity of chapters simply filling in the,blanks as to their desires,
new groups may organize with little difficulty. P ,
Membership statewide was obtained by asking school administrators and

- friends in-various areas of the staté to recommend others who might be inter- :

ested in working for the cause of gifted ahd talented. Talks were made to
groups in various parts of the state about what could be accomplished by
organizing for the gifted and talented. o R a
Plans in-the process of completion include the following: _

“"1)  Articles are to bo sent to all nows media in the stato, including daily,
neighborhaod and waeekly newspapers, television and radio stations, telling
 of the identification and needs of tho gifted and the availability of oppor-
tunitios for the organization membership.,

X

41 | 36



. L .

_ 2)  Posters including information abaut the assacwatlon and its addréss

. will be sent to all public libraries in the state with the request that they be

- placed on bulletin boards both in general areas of the library and in the children’ s

* departments. Lists of |ibraries may probably be obtained frorﬁgeur State

Department of Educatmn

8)  Local school admirf
to assist in finding leadershlp to'y
people who respond to the above (% and 2) may locate Ieadershuﬁ

In addition to carrymg out res nsnbmnes as outlined in the bylaws,

. members of the state magaglng boart should be missionaries to help in Dggams,x
« = zing chapters and leaders-in furnishing resources for various committees of the

chapters. An officer or chairperson on the state board should be responsible ,
for develaping resources for several local chapter committees. Members who
have been outstanding in taking FESpDﬁSIbIIIty in the chapters should be brc:ught
into state leadership. ..

The publicity chanrperson should work clcsely with the membershnp cha|r=
person to develop mformatnve articles for all news media in the state, always “
including means of contac:tmg the state association. Subjects for articles could
include characteristics of gifted and talented students, opportunities a,va:lable
.to them throughout the state'and natlon specific activities of tHe state

. assocsatlcn -

‘ The public affairs chairperson shculd become famnhar With thé state laws,

fundmg (on-going or potential), policies, procedures, personnel mvolved and

_how thesé mesh-with the local school policies and potentials. Continuing’

information regarding developments in the State Department of Education, -
- the legislature or other state offices shDuld be given to both chapters and -

" individual members. The chairperson should work with chapter public affaws
chairperson and others interested to keen membership mformed regardmg 7
governmental developments for the gifted and talented. '

A program chairperson shodld develop resources and ideas for mterestmg
and relevant programs and projects that- may -be used by chapters and the
state association.

. A newsletter edltor should develop a regular communication to all
members lﬁfgrmstlcn regarding happenings in chapters and the state, -
opportunities throughout the nation for the gifted and talented, reports
of conferences, and research—all should be reported-to mambershlp Such a
communication could develop interested and informed members.

The officers of the association should plan and lrﬂplement the annual
convention. The EOHVEﬂtlon should include:

a business’ meating, r _
" training and resources for local t:hapter offu:ers C?halrpEf'bDﬂ ‘and
members, - '
highlights of school pngrdmmmq in the state
planned program and partlmpatl@ﬂ of Chl]dréﬂ—{)l’é school through
high school, . ,
happenings on the national level, ' :
national professional and research developments,
state and mational opportunitics available for the gifted and talonted,

trations’ director of instruction will be asked
gamzen:hapters Or, a search amon_g the

@

va
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Caoperatron w;th the State Department of Educatlgn perSDﬁﬂEl
assigned to-the g!fted and talented program.can be a tremend@us asset
in planning and implementing.the conventlon,i :

. ﬂ*tﬁﬁ*

[

These ideas for devefcpmg bcsth state and chapter Drgamzatlan .
are just starters—to get your Qrgamzatnan in motion. .

< We truly feel like the mathematics teacher who was told by his
principal one day that the following day he would start teaching Latin.
Although the teacher insisted that he could not do this’because he had.

never had Latin in school, the principal replied that nevertheless that -
. was his class. The following day the-teacher told the Latin class: “Your
. assngnmer\t for tomorrow is lesson one. I'm on lesson two. Catch me if
you can.’ : :
Let S work tggether for mutual grawth and sharmg of ideas in our
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" CHAPTER V: .

“HOMEWORK” WITHTHE .

GIFTED AND TALENTED CHILD|

| Practical Hints for Farents of Gifted|Children .

by Giria Ginsberg

o , If you are the ﬁarent of a child who does things a little earlier, a little

Children begin by loving their parents;
As they grow older they judge them;.
somstimes they forgive them.

: Oscar Wilde

better, a little faster, and maybe a httle differently from most other children,

you are probably the lucky parent of
things, that you have a child who is d
* under the sun, who is able and eager

a gifted child. That means, among other’
urious and excited about everything -
to communicate with you, and who

‘wants to share feelings and IHfGFmETIQn_whEﬁ he or she is still a very small

person o
) P‘arents are Chilg

ren’s First Teachers’

~ ‘Parents are their children’s first teachers and as such have the greatést

- and most lasting impact on their lives,
shape attitudes, and dispense infqrma
gifted child, take heart, rise to the ch
child may be é:?ﬂr president one day,y
for cancer, or improve the quality of
her gifts lead. :

They are first in line to offer values
tion. So, if you are the parent of a
allenge, and cross your fingers; your

write a perfect symphony, find a cure

our lives i in whatever dlrectlgn his or

The hints which foIlDw are ther
,searching, and the fervent wish that s
when my own children were younger,
teachers and certainly, my most voca
thanks go to them for bemg their guft
become -

2sult of much trial and error, soul
mebody had given me this information
They.were probably my most.valuable .
and severest critics. My heart and

ed selves and the free spirits they have

Twenty Helpful Hints

1. Gifted children are childrer
may be able to solve mathematical pro

- far a five year old should be expecte

first and gifted second. A five year old
blems worth bragging about 1o the

of him.

grandparents, but he has only lived ﬁ%e years, and anly behawgr reascnable

2. . Enjoy! Of all the problems|children have, glftedness is the best one.
Your gifted child may try your stamina and endurance at tnmes, but enthusiasm
and lust for learning will more than r:i]ake up for the pace. Your argumentative

ymmgater may be practicing to beco
taped to your refrigerator may promi

e a great triak lawyer,"and the artwork
SG competition to Rembrandt in spite of

.. the fact that you cannot tell which w1y is "up’. ‘Relax and ¢njoy the excitement.
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3. “Listen to your gifted child: Dinner may be about to burnand the
telephone ringing, but /isten because the question may be important and, if ‘
ignored, the curiosity to ask may dlsappear The one thing we can all gwe our
children is our undivided attention—at least, most of the time. -

.. 4. Don’t compare your gifted child to other children. It places on the /
gifted one the responsibility to be gifted all the time, and it certainly is not
“fair to whoever comes off secand best. Every child_is umque and speclal in .
‘some way. So—cool it - 8 :

5. It isa great big wonderful world Show it to your gifted chlldrer\ in
the form of trips, books, music, museums, hre stations, digs, interesting people,
wiggly- thmgs daisy. chains, and the magical chemistiy that makes a cake rise.

6. - Let them specialize if they want to.-You.may not ‘enjoy living with
dinosaurs by the year, but there are fringe benefits. They could be learning to do
research, keeping notes, knowing the Dewey Decimal System, and keeping .
some kind of order in that disaster area that passes for a room, after you learn

“that there are things more |mportant than nea‘tness

7. Education is expensive. Start savirig now.

8. ’Children don't have to be gainfully employed every waking minute.
There should bé time to daydream, do baby things, and to lie on an unmade

-bed and contemplate the ceiling. Gifted ¢hildren are usually creative chnldrerr
and it is hard to be creative on schedule. .

9. Don't expect your glfted child to live up to your unfulfilled aspi-
rations, You may dream of ““my son.or daughter the doctor’’, but he or she
may have other heroes.

10.  Let them do for themselves what they say they can do, because they
probably know. If the child's judgment i is faulty, that is learning too. Gifted
children are future leaders who thrive on early respansmmty F’arerits are the
ones who have the problem of letting go. :

11, Praise your gifted child because he or she needs all the encouragement
available. Praise him or her for the wonderful things accomplished. If the great
experiment does not work and the shaky tower of blocks comes tumbling down,
praise the child for trying. Inquiring minds must take intellectiial Tisks;and risk
taking needs to be supported and praised. Constructive crmc:lsm recagmzmg
good effort, is a form. of praise, too.

12.  Discipline is necessary and comes in the same shape for all brothers
and sisters, whéther gifted, curley-headed, or slowpokes Grftedﬁess is no
excuse for unacceptable behavior,

13, Hecogmze that there are times to reach out a-helping hand, and that
there are {lmes to get out of the way. Knowing the dlffEFEﬂEé makes you a
very gifted parent,

- 14, "You cannot expect your parceptlve gifted child to develop a hlgh
sense of morality if you cheat on your mmma tax. Would Georqe Washington

lig?
15.  Let your home be a placa where knowledge is valued and the quest

for learning raspectod. ‘

16. Remomber that the fine line between encouragement and pushing
may make the difference between a happy and pdeULUVu younq.;ter and an
unfulfilled, under: ichioving child.
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17. Bea welcome person at your child’s school, You cannot swﬁc:h to
the competition (ancther public school system) anyway—there isn't any, Support the
. school’s effort to provide for your child’s special-learning needs and derﬁcnstrate_
: ycaur genuine interest in quality education for all children.
'18.  Give houseroom to books and magazines, give prime time at the
dinner table for discussion of topics of intérest by all members of the!q‘a'rmly,
and give praise to all efforts in the pursuit of excellence.
+ 19, Parents of gifted children are people too. They need help and,
- guidance in understanding and appreciating the special needs.of their children -
' - without feelmg inferior or jealous. Hostile feelings could lead to over protection,’
domination, or-exploitation of the child.
) 20. Don't expect your glfted chiid to be gnfted all the time. That kind of
halo makes for a very bad headache.
Remember; it is a privilege to be the parent ofa g:fted Chlld Mast of the
_time it means a lot of fun, but sometimes the responsibility of helpmg your
~ children become all they. can become weighs heavily. | really don't think that
you or | personally, can make the whole world a better place, but maybe one
day our ch:ldren w;ll We are fortunate parents indeed.
Coedd g
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UE " - FRIENDLY FEESUASIQN

The Gentla Ar‘t of Infnrmed C.‘Brnrmtteed Parents

by Carrol Lm:khart ’ . o '
. Thee | love.

B

. Mara than the meadows so green gnd still :
S ' - - More than the mulbsrries on the hill, -
o . - " More than the butls on the may-apﬁls tree,.
. - I love thes . :
' Arms have l ;rrang as the gak for this occasion; +
_Lips havs I to kiss thee too, in Fnendlp Fsrsuas:an

Thaa is mins, though I don’t know many wards of praise.
_Thee pleasures me in a hundred ways.
So, put on your bonnat, your cape and Faur yh:w?— :

g _ And come with ma,— B

4+

/ ; L ' o For thee 1 love.

’ - Friendiy Persuasion (Thee 1 Lﬁwa)
: ‘ . : W: Paul Francis Wabstar
v g - M: Dimitri Tiomkin —
' : Copyright ¢ 1956 Leo Fsm, Inc.
. . Used by parmission ] )
A c:orﬁmntment isa pledge to do something. 1t is the cement that bmds »;
mdlwduals and  groups together Commitment means action. We must have :
- ‘facts, C‘Dr‘rECt and true for the occasion, and arguments to give in “friendly
3 * persuasion.” What does it really mean to commit ourselves to something? There
’ is in all-of us a deep need-to feel involved in the world out there;.a need for self-
- esteem; a need for competency, pr@ductlv:ty‘the need to feel cannected in a

vital way to life and have our actions count. : -

Involvement comes only through commitment to some kmd of affurmatlve
, actlon It is what we choose to do that determines the nature of our commitm?r;t .
" ' as we "put on our glove and work for thee." Commitment is how we look.at
~ things. |f we see our involvement with the task clearly—cur commltments .
become meaningful. * - oL
Three bncklayers at wDrk were asked what they were dmng The first
man explained that he was putting one layer of bricks on another and smoothing
concrete between them the second man explaingd that he was bu;ldmg a wall o
which would be part of 3. large structure of so many feet wade and so many o
feet tall. s SR ‘ v
But the third man said, *'l am worklnq on this building which will be a
“school where children will learn and play.”” He was clear about his involvement
with the brlgklaymg task, making a meaningful commitment, Remember,.
.commitment 45 ‘the cement that binds individuals and groups together,
We muat I@Dk for new:ways of growing within our commitment by being
open to Jecmvmg input and to exchanging ideas. When we make a commitment
B - we cannot hope to derwa greater satisfaction or fELdb'le froP the job than we o

are lemg to give tD it _ .
50 - | /
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Efforts of dedicated parents workmg in the glfted movernent across the .

zcauntry should be considered a part of the team, In many instances the people
-working auts:de the prpfessional structure are the key change agents in the

state. The very fact that they are outside the system frees therﬂ insuch a way
1o use their talents in a creative and effecttve manner. : o
. .The concept of parent involvement is a growmg idea arﬂong Educatr;)rs L

-today The National/State Leadershlp Training Institute on the Gifted and’

~ the Talented recagnlzed thts fact by mcludmg parents in then‘ aﬁproach The

‘ better explode the g|fied myths entertame‘d by many Ieg1slator5 sc:horzl

boacds and/or congressmen.’
The following steps to action are necessary for parents to become

. effective. "Fr{enﬂly Persuaders’: First, make the'decisian that your actions »

can count and you are ready. to commiit yourself to that. decus:on Your second
step should be awareness of the myths that surround your child. TS

Yot must have a ready answer that fits your ph|l050phy 1o questu:ms
such as “What is your definition of a gifted child?"” Document the answer-

-with facts. If youare lucky and.live in the state éapitol the state library may
- -be able to loan you the: Comm:ssmner of Education’s F{eport to Congress
. March 1972. Read it, or better, memorize it. It has every statistic you will

need to back up yaur arguments
' 'The third step is evaluat:on Df ‘youf statE 'S programs in makmg provisions:

- for glfted and taéenteci EdUEEtlDﬂ A parent of a gifted child has the experjerice of ;-

living with that child, kﬂowmg the frustratuoﬁs of that child. You can speak -

" with the conviction of a parent.

Explaratlén is théfourth ste;j Start ”kﬂQckmg on dDDrS Fiemernber
it's always better to start at the top. Who do you know, in education or
politicsﬂthe decision nj;aker's? Then Wh'ado they know who will write a letter,

C)rgamzatlgn is the Iast step AGE (Assaclatron for Glfted Education)
was started in Austin, Texas; by forming a steering committee of interested
people. In six months, we had six hundred members. An attorney did the

=Iegal=\‘/vork free of charge and the rest 'of us paid for the state charter,

" As the example of the third bricklayer showed, commitment is basically - o

_an attitudé toward one's actlvaty Let s keep our vision as he did, as large as

. ourtask.

"SC) 1" put on r‘ﬂy bormet ‘my cape and my glove and work f@r thee For

" thee | love.”". .-
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-« - B " "Education of the Gifted and Ta|emed " F{epf:rt ta the Ccmgresg Df the: Umted States
‘ F e e by the U:8. €Commissioner-of Educatngn Washington, D.C., 1972, o
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In the Elementary School Years:-

L
i
T

49

wo

ln the Ianguaga area:

early speesh
early reading

understandmg af word and ccnﬁept relatnanshups {such as - d@wr’n top bcttcm

. big-little) - o
fcllawmg threastep dwechc:ns
& ,-."-'-
In the physncal area L
. Sk‘lppmg . .

. Bouneing a bali

¥

.. tying shoe laces

reproducing a rhythrn beat,
drawmga perscn -

In the creative area

" interpreting stories in ona's own wards
predlc:tmg possible outcomes for’ a?stary
ctreating rhymes which communicate Do

 offering solutions for problems ’
djsplaymgvcunos:ty !

In the social area: e ‘_ M

- »readlly adaptmg_ta new 5|tua,t|gns R

sedking -new tasks and activities S e

¢ooNerating with others . o
pérsi ting ata task *

genedatly directing the ac:tlwty in whlch one is |nvclved

+ _being hal:ipv and v:iilﬁamusted in gﬂ:up sﬁuatu:ns

Learnmg characterlstlcs o e

reading tw::;s or more years abava grade. level
showing rapld insight into cause-effect relationships

~~taadily grasmng undarlying principles,. slmllarltms, and ﬂ;fférencqs :

. being a keen and alort ohserver - . TR
s, reading a great deal on one’s 6wn s

reasamng thlngs out far oneself e % _
Mmlvatlcﬁal characteristicsi.w * e

baccmmg absarbed. in certain topics
persmting in saoking task complotion whan intere: tud
being bored with routire tasks.

- exhiblting self-criticism -
needing minimal direction from toachers

.54
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rés;ﬁar:t frnm classmates -
ty te express oneself weu
lemhmzv in, thgught and 'actic‘m ) : . < -
appearing nét to be disturbed when m:trmal n;smina is i:hangad S
parti:ugating in schmsl actwnies R o

: geﬁeratmg solutions to prnblgms

' . seaing many aspectsbf ane thrng B
c  ~fantasizing - TR . T L
e fﬁampulstmg ideas AR RIS
. being a high rlsk-taker T SR
) being adventurous and speculatwe I o
- .- displaying a keen sensa"of humar . e e e T
' bemg sensitive to beauty ‘ ' . :

y :demcmstratmg unusual ability in paintmg, drawmg s:ulpturmg, clay madehng, rnusn:.
- role playmg, or wntnng . S . .

: Su:cual charactenstics _
_ ' Shnwmg é.ensnmty t0 feelmgs of Dtlers or tg sntuancns o
v needmg little autsude control (self- dnsmphned)
3 R N a ‘
T - ¥
: ¢ " ;
L
\"’ l
i b
¢ : ‘
% . )
\ .
o ' . t -
£ i -~ -
’ .
1
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o Prn lEhﬂDl : ;
: : Fiéaﬂu]g Gamas with a Twmt

e ;31 Junk Shcjp far Fnrst G?s@ers

S Tt ades - .. ﬁaadlﬁg is l-uﬁ ’md Games
S s Tt Exploring Art .
el e e me s - Fosslls, Dinasaurs and_ Early Maﬁ ~

2nd=-3rd grades e ‘Magic Mania ...

W chderfuLanld of Math ‘ =

e e T T .Y Fossils, Dinosaurs; and Earlv Man
: ‘. Where Did-Ali the Mgnsters GD?‘

- Nuts. ‘N’ Ealts
Stir Crazy (Boy's Ccu:kmg)
Fish;.Fish, and More Fish
Imagination Unhmrted '

Junk Shop U
Lifeina Drop of Pend Water '
Computers.are Fun o

i i e “Visitors from Space - SRS TR A

-__Artsand Crafts for.the Fun.of it
Pens; ]?encns and Brushes :
o thht ’

Animal Eahavicr - | Lo

] ) Vusatnrsfmm Space . ¢
dsﬁth grades =~ - ﬁeearder o

3rdutith grndas o “Ais for. Art -
o7 MeetaCell Face to Fat:e o

3i_}3fd=5tj1=ggr§d;s ' A Dlrty Business . co
" 4th—Gth grades = . o Scx::m Town
: © .« (Chéss — Beginning and lmermednate
. Trick Photography- )
Let's Make & Magazme
Zatﬂagy : T

rfEthfﬁgﬁiéda: _Three Diensiohal Descgn _

=

5th—~7th grades " - - Art Techmques

‘Bth—8th grades .- . Qutdoor Survival Crafts

o T : " -Storyof Archaeclogy - '
-Plane Talk (Ground Sﬁh@ﬂl Flymg)
Harsemanshlp

T A : -~ Fun With cartmﬁs e i

3Ry , 7t_h—’i0§hgl;ades B Field Ec:r:lggy mAgtlc\n \ E
’ : S o The Magic of Motion Pictures

", _Crime and Punishment

Tth—Sr.Wigh °  Speed Reading and Study Efficiency

_Bth—5r. High - o S Sgrmnar on Legai Issues

5 - ) 56




c.'of Oakland,

; Scnen\:a and Other. Thmgs
Music for Ygung Per:ple
' Dmgsaur Dynasty
Mini:Scleptis
‘Sizzle & Brr'
-.Animal Kingdom -
- Fun withMusic - -~
- Puppet Piavhause e
DinosaurDynasty .
~:Art for \Jaung Peaople = oo o
e man et B, ;,;,:fr.__u‘-NaIUFEA (15 .. o ~"_;;;.-,;._,:A;,,..:“.:.:,v,_;‘,l e i i
6—~7years . - .- " Over 200 Bones and EDD Muscles '
- © 7 Mini Musje Makers '
: iy Sculptura
" America Hantage - .
Science Simgrgasbord S L
All Kindslc:xf Science - - : T
_ T “Energy Crcs:;! ' '
: © . _ Exploring the Blue Planet . +
Lo 2¥* - Paint.Pots, Puppets, and- Prmts ,
v ThEHumanEde S S SR D
, . . Model Rgcketry ' } ' " i
.s)‘ S T ’ SaturdayIMarmﬁg at the Mcswes ‘

., Decisions] DEclsu:ﬁs!
Electricity
s - _ 1t's Magiq_
S0 S -+ . Great Stcmas from Great Music 7 : R
e o ~Get Into the Act . R \
- B S c The Anatomy of a Hospital b T
Tee v ' ' The Numbers Game =
Lo e " Chemistry or Magic?
L L ~ Printmaking, Plastics, Pizzaz!
8—10 years ST Startrek l » fS_,\e)s/
S e Numberama ; ; —
T Wheanrchp,,,,
o ~ - .U.F. 0.&Other Phenomena
: ' ~ YOU thé Consumer
: o _« Saturday Workshop Newspaper
. 8=11vyears . lntradmcm 10 Cnmputers
. : : - - Aeradynamn:s :
i T RIREE sere o Chemlstw oF: MEQIE H?

=

Sandup T SoYou ljike to Argle - . .
- {4th grade & up) _ Advanced Rocketry
» Student £ dwsory CDunml
Ammated Fclms ) :
Rap Seas

o o
| %]




LG L

IF‘mgram S ~'- 7;; : Eul!étin‘
Publiclty= o T ey

Membership- = . ¢ _Mimeographing
. ; . Coant _— R T k.

"Telephone R __- Offsat Facilities -~

:‘Cammumty Resgurca;‘f ' fvping_'

?Fubhc Aﬁanrs o ,_ N ‘-Stencil éuﬁ.ing

' Budget o i_ Office Assistarice
: Fmsm:s T , ' FederalFundmg :

: Sehnié;ships&Aﬁards . . Newsletter

_ . Other

 Signed ..

f‘Mﬁ'ﬁiE‘GQI‘SEAinES' e ‘Addlfﬁsfﬂ'\ﬁlﬂbés.;,.,_,7,,,,

Volumeers are needed for cony lttaes ta abtain s fully fungt!anlng grganizatmn
Plaasa check the area or areas in wh th vau are w:lling tn serve in the wcrk of thae =
Assaciatmn for Grfted and Talanted Studems oLl -

" . ‘Streat

City -  Zp_

" Telephone - -




..of foenng thesve'ex enence, 10 the students? S o 7
‘ - The following are examples of the areas that students have expressed a

* desire to know, or areas that would be challenglng Thls is th a ;:Qmpleté h

hst?syau rnay add mher areas of potentna! lnterest : :

e Plesse f:lrf:lé cpntact resources yau ﬂffen :
Let s pool rasources tﬂ gwa our-children maximum gpportumtlesl

lndustries * Sugar fish and seafaad mdustrv shtppl gsulphur, cléthing,_
S 'manufa‘cturmg R N

. Science: - - _ Chemistry: oil, agncultural research
: o ' Physics: electrioity, electronics, telephone, phatagraphy,
mechanical devices, construction (archttecture. o
boat making, shop work), radio, prlntmg
Mathematu:s computers . . L
Earth: Mmerclagy, hygirology, paleanta!égv,archaeamgy.
-leves system, water system

Medu;al - . .
\

‘ Natqre-i . . ' Agrlculmre animal husbandry,zgalagy,fmd prcc;essmg.bmcmy,
o + birds, fish, water life, callections of bugs, butterﬂys .

Social Science: 'Humanmes s@ma! awareness : : )
’quernment leguslature administration; judu:uarv history— ' -
' museums, landmarks; psychology, sociology, :
international relations—foreign officials. and

e S S students )
Fine Arts:  ~ ~ Music, art, dancing, dramatics (creative chlldrenstheatre)
o .. television and radio, private x‘:@”egtmn&aﬁd QSHQFIES o
" Physical Eevelupment, ‘ Creatw& games . . . -
—
Linguistics ¢ ; o ,
Other: - ,. . _ o L
L o - y s : g )
7 N wauld be wnlllng to- help develap resources in the abDve c:rcled aréa or *
“areas,
V-Narﬁe‘» - i
o . _ (Pieass Print) )
. Telephone: . Address___ _ _ o
” Gty . Zip ,
. 54
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EGUNTMEINI

"tc,jc!m{ba Assa:iatlan ForG

Studénts fn L’nmsnana 10!

R HELPDEVELOP C ;
. cua GREATEST NATURAL RESD RCE

Aﬁached are rny dues far cne VEEI‘ m the amaunt t‘;!f $5 DD

O3 cash 'f ..o Check © O Oiber.
- lsm:””  Parent.,
_ Teacher

‘ Ipterested Citizen

_Name

_ Address -

oy , 7 N | |
Ste i

Telephone | | . ~
Msﬂ' o . S

Assm:xath:m For Gifted And Talented Students in Lnulsmna
1627 Frankfort Street-
-New Orleans, Lams:ana 70122



For Parent Drgemzetmn e

S .The fcllewmg ere ‘for permenent steﬁdmg cemmltteesi Dfr
- course, the commijttees. recemmended in‘the/section covering
“temporary organization in Chapter 1V (except Bylaws Com-
: r‘mttee) are still bes:c; to the ergemzetlenal functioning, but _ :
_ 15hou|d be supplemented as the organizatiori grows. Choose -~ - |
; eemmlttees and areas of action that best fit the organization .. -
geele and membershlp lents.. Eeeh one of these committee - 7
ffortscan” ontribute to the beneflt of g:fted and talented ===t i
students. The more committees functlomng means more- -~ - ! :
* advantages for the gifted end talented chcldrén end more " o
‘members t:emmttted te yeur eeeec:let:an

Eudget Cemmittee . . :
: : This eemmlttee ehould be respnns;ble fer pler nmg the“finan_eie| ' _ i
i -'ipregrem of the organization. "~ T
i income mlght be expected from dues, mlm eeureés. foundations. ‘
or other sources. Planned expenditures would include paper, envelopes, : .
stamps, corporate charges, conferencas, trave!, telephone charges, and eny o |
other costs of prejeete undertaken by the organization.
Both the Treasurer and Fmenee CDmF‘I"IIttEE Ch 'enrpersen sheuld
be members of the eemmlttee o RO o S,

Bulletm Cnmmﬁtee .
The Bulletin Cemmuttee should be reepensmle for develepmg end

-———————sending out ngtices of -meetingsa and/or- repreduen end meﬂmg any other -
speenel information (such as newsletter) :

ThIS commitiee should be chaired by someone who is in a position -
. to have access to inforfnation regarding the many funding agencies and
.1 regulations and who would keep in mind g:fted students and the organi-
eetleﬁ es eehc:es develep neuenelly . . . C R

s Finance Enmmnttea

The Finence. Cferrmlttee should be reepene‘ble for seeking funde to .
“meet the ergemzeﬂenel nesds if income from dues end projects was not
edequete : .

Hasm@llty Committos. = A ‘ t
- " The Hospitality Cemmlttee sheuld be respene|ble for r:reetmg a
spirit.of friendliness within the group.

Having greeters on hand early as people ceme 1o the meeting,
manning a registration table to obtain names and addresses of those in
attendance, and having available coffee and/or other simple refreshments
are all helpfel to ebtem interaction and.a "'togetherness’” of those in

lefary Cémmlttee

L A Library Cemmvttee should have the reepen5|b|hty to work w1th :
the public libraries of the area to encourage them to make available books
~ and resources for the gifted as'well as books for parents and educators to
* understand the role they play in maximum development of gifted and : )
talented youth. . A ‘ o o .

A
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. Addltngnallv ﬂosters and natlces regardmg meetings and Bther T e
o :_:actwutles for the gifted and tEléﬁtEd could be msted cm the bullatm e T
R bbards to further commuﬁlty uﬁdarstsndmg. ST o~
st ‘This committes'could be fESanS!b!E to produce a‘library'fesauﬁce g C o
S baaklet regardmg nnformatuan avazlabla T T

'Mambar:hlp Cammiﬁaa R o N

: " The mambershnp Comrmtfee shauld plan and éanduct a membershup g )

..%. drive each year with the help of the-Publicity Committee. : N

. Either the' chairperson or a member of the Mambarshtp Cnmmcttea
;shauld be avajlable 0 accept membership and dues at sach: ‘mesting; Dues,:
" payments may be effugxently handled by havmg resdy to dzstrubute a -

short form indicating name, address, city zjp code, telephone, anda |
. placs to. indicate status as parent, educatar or other, (See Exhibit VI) A
check could be attached to the form with mfarmatlcﬁ bv the person jommg
~and the process could ba handled quickly. A receipt ‘with duphcate retamed

. should be given to a person c::ffarmg cash for dues. - :

... The Treasurer could assist in the Enrallmg pracedures, but the ...
Membershcp Committee should retain a current list of membership
, with date of dues paLment and monies gc’nng to the Treasurer for
v dépasn - .
) ‘A quastcannaure shauld be dustrlbuted asa vahu:la for members to
i volunteer to serve on various committees. (See Exhibit 1V for adaptatmn
1o local needs.) Maximum effort should be made tc involve—put to wc:rk—
{ interested persons. . - : ' '

A . A'Desired Ccmmumty Ftesaurces questmnnalre shguld be'given
o : 10 persons in attendance in order that they may have the opportunity

- _ 3 to.offertalents.and-contacts-to-furnish- learning experiences-to-the gifted:

' ’ and talented (See E?Aﬁhlbli V) Coardmate the dlstrcbutmn with the o - L

v

Tha Membershtp;gmmutteg is in a position to make a par’tizularly
strong cantribution to the total functioning of the organization.

W

Mini-Course l:ammittaa

The Mini-Course Cammittee is one whn:h can brmg to tha gxfted and
talented students a wide range of delightful experiences and challenges. A
“group of dedicated members can enrich the lives of these students by
helpmg the community hecome mv::lved with them.

. The following directions are a step- by-step approach and may assist
in assuring a coverage of major points in planmng +

1. Survey parents and children to determine interests, ages, and abilities
i of the children who will be enrolling in the caurses

_ 2. Surdey community talent. . B 4
. o ) ‘a. Poll parent members to discover their edutational ba«:kgmund

“college majors, hobbies, ‘collections, special training and
interests for potential cantrlbutmns

b. Poll higher educational institutions. Sometimes there is an office
.. of continuing education which sponsors non-credit colirses for -
the community. The director can be of help in estabhshmg

. courses or referring you to interested personnel.

¢ Contact directors of cultural centers such as museums, art

' galleries, symphony orchestras, little theater groups, as well ag
individual musicians, dancers, actors, and artists. These people
may also prove helpful in establishing apprenticeship programs
where gifted and talented children can work with prﬂfessmnals

87 62 ,
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~-————————ahout-16-minutes-before- thi.class starts-and about-15 minules—

“.4",

6.

m‘

i

- Hava he mstru::tc:r f:H éut a fnrm statung hIS or her ed caﬂana|
backgruund quaﬁflcatlans coursé outline and Dbjectwes. :

‘the week, location, A

; f students who can be sccammodatad,_
..ages uredu:a’tianal}le :

s, and materials needed,

“c: - Public schools and universities will frequently make space

* gvailable for such programs. However a a check should be made
. to determine if Speclal insuranca. us nac:assary to cover any
assaclatn:n risk.

" d.” " Have a parent volunteer aide to be avaliabla for each course to

supervise the studants and 1o act as a liaison person between the
instructor and the association. The aide should be on the scena

_.number of sessmnsLduranon of .the_course, time and day. cf,__;_ e

" after it flmshas. or until all students have been refeased to their
" parents. No child should be ieft without aﬁ adult chaperone.

‘Only children of members of the assomatlcn should be allbwed to
enroll. Of course, parents could pay membershlp dues as they
enroll their child.

f.' . Setaregistration fee ta cover the anticipated t:dst of. thE course '
based on-a minimum number to be enrolled in the class, '

Publicize the caurses m advance by means of newsletters to psrents
principals, aﬁd teachers servicing gifted and talented children, and '
schools where gifted and talented students attend. Articles in newspapers
- as well as pasters inl nbranes and shopping centers, may prave helpful.

- Some suggest@ns far pc:ssnble msm-c:curses are: (also see Exh:blts "o
‘and 111) v .

Filmmaking - w@aaﬁnrking " Chemistry . -

Creative Drarnati

Music Appreciatign  Geology © Typing Aeradynamics
Foreign Languaggs  Photography .~ Printmaking . Zoology
Creative Dance / - Ceramics Dabatg. : Painting
Anjmal Behavior © - Psychology . . Mathiematics Sculpture
Nature Study " Ecology . Astranomy ~ Rocketry
Spead ﬁeaﬁ;ng Humsn Endy ' Arﬁhaéalﬁgy . Elecﬁﬁni:;

Try 10 offer at least one course for each of the fcllawmg age grcups '
pFE-SEhtDGI primary, intermediate,-middle school, high school.

85Ul @content in the course is spéclfncally designed to -
challenge the glfted and talented studentr It should allow the student -
to pursue the particular area in depth. )

The Mini- Caurse Committee €an perform a very valusbla servlce to
all students who partlclpata and is an asseét to the organization.-

=
'
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= - notattend all meetings to maintain a continuing interest. . [t

" A newsletter is an excellant means of communicating with the

. members to keap them informed of 'dgvela%ments in the area of gifted

and talented education. This could bring 16 'their attention happenings "

... throughout the state and nation; retearch, and resources that would be .
- 'of interest as well as local plans and activities, It helps m

embers who do

Offico Services Egmmifgi_a S RTINS
~ An active organization has many jobs to be done which ‘we may call N
ouse’”and which may.utilize.the talents-and develop the interest and =~
involvement of members, CoTE T - o R
.. Regular jobs such as addressing envelopes, typing, stencil cutting, * * * " »

collating material, assisting in mail-outs, using a mimeograph machineor = -
making available offset printing are very. valuable to a smooth running - o -

chapter and offer opportunities for numerous interested people to partici-

pate in thae total effort, . = — e . I
- ‘These jobs can be included-in the Bulletin Committee responsibilities :

+to assist in these areas and share responisibility. _ I _
Public’Affairs Committee o ' ‘

~The Fubhc Affairs Committee should have the responsibility of
becoming Knowledgeable about what the schools are doing of can do for.
‘gifted and talented students within the laws and policy and through the
use of |ocal, state and federal funds. Members.should discuss the potential -
development-of gifted and talented students with'all officials involved in

- or kept separate. However, it is important to locate people who are able

7 fingings.

. positive image of both the organization and its werk, and the gifted and o AR

'-59., 64

thair education. They should inform tha members and community of their 9.

. F‘uhiitzity Committes -

The Publicity Committee would be responsible for developing a

talented students and their needs, _ _

+ Al of the news media of the community, including major newspapers,
neighborhood newspapers, radio and television are generally quite interested .-
in the activities of a group with these goals and activities. .- ‘

Announcements of regular meetings with topics to be discussed and
activities of the organization should be well publicized. Additionally, general .
feature articles are wall received, : ) .

This committée needs especia!_ly dedicated workers. Community
support is dependent on how much the word gets around regarding the needs -.
of these special children, .

Program Committes ] ‘

' The Program Committee would be responsible for presentations or -
special events at meetings. These programs should be planned to develop the
understanding of the members in all fa‘ce*_ts of the objectives of your
association. They should recognize: the needs of the membership in under-

-standing the factors in home, schol and.community which affect the lives

of gifted and talented children and present reliable information to meet ' °
_these needs. _ . P - o
‘The committee should consist-of parents, educators ang community

leaders and "be a cross-section of the organization. The committee should
be aware of the relevant resources of the community, both people and materials.

;

.y



"Sp«;kesmen frﬁm nearby universvﬂés‘ fram thap agucanoﬁ departmént,‘f“? ST e
! spsclal educatian testing center, or arts and. science départmenis

-3 The State CQDrdmatGr- for G;fted and Talentéd in the State Demﬁment

T of Education as'a speaker | or affermg advn:é O TRsOLIrces. - ' SR

.4 - Twoor thres members to read portions of several authoritive books
T et rnonegraphs ona part:cular subject area, such as those listed’ .

- above, report as'a panel.on the thmkmg ©of those authors {not: the:r own ’ -

“thinking), and then hava Dpen dlscussmn cm the mfcrmatlﬂﬁ

Fla:nurﬁg and Research Eﬂmmut@a )

——~———The-Resource-and-Research- Cnmmtttee wculd have-the- respgnStbmty of-
searchmg Dut resnurc&s whn:h m:ght Be avallable for gifted students and Df

A

.a glfted student or gn:up of them Itis gratlfymg when yau reahze the number .
:of people in a community who.are willing to give these students a helpmg hand
-when thelr. partlcular field csf expertxse is needed. ~-

A “Desired Community Resources’ thecklist, {See Exhibit V) mcludas _

iterns of interest which would enrich the background of gifted students. A : ‘ : -
checklist (adapted to your community) could give the members an opportunity . :
to-offer contacts.to obtain servicesTor these studants .

Subfémmlttee chalrpersans with committees cauld be given FESDDHSIBIIHV.
for fmdmg resources of various categories to obtain maximum Gse of help -
power in the c:ommumty Addltmnally, this wauld give members EE‘IIVE roles
-in- the organization.”/. - - - . - : . R ;
_ " - Some resources could be unluzed fur mum-courses a series c\f TEQLHSI' _

meatmgs with-a group of students of a partu:ular ievel

_ Other resources could be made available to students (t‘:me ora few) who
‘have a particular intersst or’ ‘need of guidance or understanding in an area of
knowledge whu:h could be offered by a person in'the community. The
. comnfittee cha:rpersen or designated committee member could arrange a
" _mesting of the lant with the resource perscm at a time and place, mutually
) , convenient to them. This service might also be made ava:lable oncall to
studénts through the eaunselt:\rs at'school. @ | ' . : ST s

e

) thqlatshlps and Awards Committse

Y. . This ccxmmlttee should accumulate mfarmatocﬁ regarding natlcmal
state,. and Iacal scha!arshsps and oppcrtumtles offered to the glfted » o

ERIC |

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

- by universitles; public agencies, private fc:undatnczns and
nrgamzatmnsﬂThay should notify parents, studénts, and
school parscnnel at meatmgs dnd thraugh bullsting,and
E‘Shc:uld Sserve asacontinuing resource for such. mfnrmatlcm
S The kncwledge of how, when, and where'to apply for i

. N .. opportunities is a magar kgy for enablmg a studant to

. partlclpata. .

. This committes shau!d encaurage awards aﬁd re«:egmtmn c:f. i
. jgnfted tudents when s¢

‘ .Tslaphana Cnmmlttee- B RN

- grassroots link from the memhers to the Boa
.'_‘snd desn*es of the members-are.

udents heed éncour, gemant Just as dp faatball and baskatn
all glayers Yo
This’ cDmmittee sholild make’ effc:ﬁ“ts to develcmschoal

community and busmess support of awards; schalarsh;ps andé'
gppcrtumtlas )

S Ther TElépthE Cammnttee can ba a v"ta
adding a personal touch to. ecmmumcatlcm wi

nk in t:ammum:atlcn
‘megnbers and bemg a
as tc: what the real needs h
' Callers can explain ang s;:»eclal prajectsﬁnd SEIIEI’E helpers for.
special needs. And finally, Because so much goes on'in our society,

’ }
. organizations are increasingly dnscavermg the need for members to”

be reminded of meetmgs
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