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-,_tmn éxpert% as. PfoESSDF Iﬁlhﬂ Hexssler wh

© . leading academicians as Hans Gii
" book author, who contributed -orie “of last

" articles, -and Professor - Larry ‘Danielson,. fnlklcjnst whose two- .
.--part essay beginning in this issue shDuld provide mva]uable en—’ )
“ richment suggestions. for Enghsh teachers... ) I

. IATE members, are urged to su

university freshman rhetoric direcfo ', or they cait hear frdm suc:h"r_
) ,jt'aui'h:)rlty and text-
year’s miost Valued

br ,‘t manusx:npts ffﬂ'

- :mtmn ‘Classroom teachers; especially : he— -
“-Bulletin by-sénding in-for’ consideration descriptions. nf wurkable AR

_~methods and the like. Manuscripts-should be: kept short (four-
.. eipht pages of typewrltten copy). and submlttgd in duplicate. Ac-
“ceptance for publu:atmn w111 be- cfmtmgent upun the ]udgment of -
' a board of readers.

_. can be found in Tllinois schcmls Tt is-the hopé of your editor that
. ‘the. Bulletin can be made to fEﬁECt thl,,l EKE&“EHCE Wxth yaur help,
,__1t can be done e : - L

an add fot

units or lessons, ‘antiotated feadmg lists, erparts on innovative _

"Some .of the most efcntm'g teachmg gmng on in this c«:untry \
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d1€ ate, 1 apg H
’ 'ght her by' the wrist’ bEfBFE she cculd'
‘shouted "TthES a man in your back ..
1e turned tc:& sée the trucker pull -
, ; 1er ¢ar..In"- hi‘ and he held a knife‘
I was,. pset by the ‘story,. The wnrnanha,_ been a:
of ‘mi igh nd I was sorry.to hear of h harmwmg
- ience. At th ‘sarme tlmé, fears about my, w1fes security
mght—tlme dnvmg increased. In. SPIL‘E.J r::f the eci
- ‘eties h::' ave Ifauﬁdth' tor

ely. provided-a satlsfymg

caped and’ ironie tiirn baut A i

- anot told the samie. s},"ry ata, fa’ 3
“the. sPellbnund audience received - !




-*deﬁmi:m 7 appeér—fi; :
. eraily agfee tha’t fcinlklc:re v;anbe 'ch

’-:E}cist in :'dlfferent versmns thh 3 shared structure a_nd ccntent fnr" 3
PEFlDd of time- over ‘a; geographic’ area; (How lv:mg l;hf.: tlmt::p
d hnw large the géographlc area must ‘be isa :
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L mifinicati | ns or ¢ ptured in the prmt of pu
:hshed mlleétmns and mterprgtanons SLy i :

é

n 1 n::ansrand thé*’*
tual acts are tDpu:s,th t‘appe n

' dlscussmns ‘of . \:gntempaf;;ry prﬁbkms and populsr ‘attifudes.
toward: them! Reg‘ardlESS of our persana] valu; resporises to im-
i portant- folkloric. ph&namena taday, we must recngm;e that trach-
l tlonal behavm 'ﬁ

i'elﬁgated to.e exo «: trlbal g’raups and mauntam holles‘-sammumtles
As students and teachers we' 31] hare i in-its tz.;aﬂsmlssmn and as - ';-'
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thEfatufe text] nks Eammanly mltlate o
»,tenes of poetry ‘with a few obligatory’ Scnts English b"llads hke: A
ami "Edward " D' e -wonders. th nft

struction; andits “affectiv pow 2 41
-tion to the'study. of cultivated Englxsh language poe Usmg one.
ballad wlth a numbériof versions,® one can discuss differences 13‘
. content -from ‘version to vers T 's-é*::ﬂfcise: bécamgs especially. '
}"interesting when Séﬂts-Eﬂg d American variants are con- ' R
" trasted. The basic narrative ‘s ure of sormal jealousy and 70
- murder-in-“The Two" Sisters,”’ for Example i5 shared by both
. old-British and more recent American versions. However, murder
' 'matwatmn, the ﬁnal drawmng, and: the f«up&rnatural revelatmn of .
titygire dealt with differently in.the. Key Brltl,sh Yo
= ons. Sim arly “The ‘Wife of Usher’s Well?® . .©
.+ in “which & gervmg mother is visited by he dead sons, - exhibits
'dn_n:fsetr 14 ents Df thé supernatural and fits cnnccptiun from




- mote applicablé t
~-be used not only f
erformance sty

00d"” poem and What is # !bad” poemi }
1erican“ballad Versions, forthright and ac-
: .~ cessible in content, structure, and. style, may be fit texts with
=;-¢.. . - which tointroduce these difficult questions, = - - . - LA
i . Finally, actual ballad composition in. the classroom ‘might be =
“.. attempted. Students coild draw on -contemporary events; local or - .-
local, for plot material, andcreate their-own ballads using ..
ballad “structure, style, and conventions. One of my :
, gradpate student§ -‘who incorporated a: folklore unit-into his stu--- ~
dent teaching assignment, found this project to be very successful
in the junior high- classroom. The experience of poetry creation -
that demands disciplined structure and stylistic requirements can”
serve students as an illuminating introduction to thé rigors of both - |
writipg and ‘understandirig poetry, Student free verse. may be ex-,
-pressive, but-it provides little first-hand experience ‘with the for-- .
. mal, requirements of  most: poetic expression, The traditicnal
-+ - English-language ballad construction illustrates these requireménts{ :
st oequitedirgetlyl oo T L e T F
: ‘The study of structure, style, and levels of meaning in literary .
the

* prose.can be as easily introduced with folk literature as with
" standard textbook. short story’ examples. Folktale and legend
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vefse EatEgDrlESFOf ﬁi:tmn, belléiristnc, papulaf, and’ folk,

~If the survey of versions of the same:-tale type Tahgeés. bﬁyund . .

lek: literatyre into a w,dev'\farlety of ‘media, for example ‘print,

How “do these three kinds of media affect the way the same story

- igiteld and the audlente s'responsé to the narrative? It is a traism™ -~
_that cantempar&ry 3auth ‘culture is one informed by and SEﬂSlthE 4
nic. s:ght and sound medxa "It would be. worthwhile, T,
_pursue in the classroom questmns about the significance -

: flerent types of narrative media communication and effects .

. of the. comimunication mode on form," stylé, ind.content. Using -
‘traditional narrative as the basic subject matter in such an investi- -

gatlcm allaws the te;;g,har to-locate a wide variety of media
sxons Qf the sarne narratrﬁé;, as: well as i 't’ tss the dlSCDSSlD_ ;

narratwg fa m..

N_The_relahtsr{ Df an artistlt: creation to the cult]{lre in whlch it 15=' '

pﬂpular is. am}ther lI‘ltErEStlng qmstmn that appears m t,'he stud

,1llustrated pnflf rem‘:rdmg‘, and ‘film,’ -additional questions of . .7
: medlum/message relationship can be- raised. How. .does. the film~
, ‘version of a farrative differ frurn,,aa printed’ “book™ version and -
ethistnr} shared:in.a_small_group’s. fate-tosfazitommunlcatlon? o

=,




. . § asyoung coup
. serted area: wha ire mfgrme«;j bythe.c
- mhiadman has escaped from a. local®nstitution. The g:r becames
. frightened, and- the\couple leave the : rea. abruptly. When they -
.. return home they find -a hook' dangling from the car door. ‘Why
“is this story-so pupulaf.j" adolescent and pre- pubescﬁnt groups? -
The didactic functions. of the story, 'both overt and covert, are .
" most 1mmedlately apparent: Don't go parkm ‘
-several réasons. But the narrative has other :
be discussed by mature students. Is it sxgmﬁcant that the madman
also physically. disabled. and a bizarre deviant in the minds of
ome, perhaps many persons who hear and tell the. stc\ry? (In hoy
;'Tlariy versm‘qs Df ‘The Assa;lant in- the Back Seat -one: wande
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’m" g _]umr:;r ‘and seniio
folk. narratwe msterla]s are

1 T*’atIVE c@llectmns cgm bg ‘€ P]Dyed_ n ways similar to those

ions f:)f lfmal legends, urb'm

1b1e:, becauée éuah ddta al,rtvﬁs to thE dyﬁam '
we eveﬁ and suggest possible interpretations of 1
ive perfnrmam: ,’fDr the, gﬂ‘:up mvglved
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the narratmn mteractmn durmg the perfnrmance physmﬂl settlng, p
psychnlagu:al atmosphere, and so on, are important because such
‘information suggests why ‘the story is told in the first place and =~
. reasons. for its success .or failure as parrative communication.
* This description of performance in context, an ethnography of the
tnmplﬂe folklaric event, i& a chaﬂengg to one's attention and-writ-
ing abilities. Careful Qbservatmn of human activity and its clear,
. * precise E’{pl’ESSlﬁﬂ are nece 'SIt?ES in folklore.research! For the
! : . English student such writing exertises can beconte valuable f£xpes .
- riences in descrlptlve zapd expnsdm‘y writing. The lucid, atteritive
account of a complex event i$. a .difficult, thﬁugh réwardmg
: _ achlevemaﬁt for any writer, fle‘QDrnst or not.!%
- " " ¥et another writing potential can be E‘iplmed m fglkh:re-hter} e
ture units. For teachers and students intgrested in creative writit g,
, traditional narrative provides Gppﬁrtumtles -for the most 1msg1,,a—
tive kind of work. The basic plot available in a variety of versigns
* ° ‘supplies thé content which the creative writer can process j;?d
elaborate. The folkloric. matena‘,s often bizarre, lend themselves
to many kinds of Iltcrary trmtménts from grim reahsm to fan-
tastic: expressionism. .
The uses of folk'narrative in the English classroom that I have
thiis far suggﬁted are somewhat commonplace and commonsensi-
ta] pérhsps fvsntmg‘ in detalled 1]]u rgtitfﬁ GEﬂera]ized sug’g‘es;

Jore spgmﬁcally ‘the pcn551bh3 uses a llterature class can ﬁnd :
e of the most. pmptﬂar ggnres of folk-narrative in contem-
A pgrary yauth culture, the urban legend. Such stﬂnes like “The
" .~Assailant in the Back Seat” and “The Hook,” are grim tales, but
their possibilities in the enrichrhent of literary analysis ig the

}ugh schbol Enghsh ::1355 are exciting, .

NQ_TES

: ' Xenia E. Cord, “Further Nutcs on 'Th:‘: Assailant in, the Back Seat,'"”
.  Indiana Folklore, I (1969%, 48, : C ’ ’
) * Two important articles on the definition of folklore that have elicited
some controversy in folklore circles in this decade aré Dan Ben-Amos,
“Toward a Definition of Folklore in Context,” and Roger D. Q» rahams,
“Personal Power and Social Restraint in the Definition of Folklore,” both
in Toward New Perspectives in Folklore, ed, Américo Paredes and Richard
- Bauman (Austin : University nf Texas Press 1972) pp. 3-30. . .
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“tory essay on folklore-litera
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THE USES OF FOLK L,ITEE;; T‘BRE : 11
o~ = 4 B
= *',
! See Ronald L Baker, “FolkioresCourses and Prﬂgrams in American

", Colleges and Umv:rs:tms " Journal- of American Falklaré 84 (1971), 221-

229,

’ ‘Fnr £ h:lpful discussion of folk art as reﬂe:xwe art see Rnger D,
Abrahams and George Foss, Anglo-American Folksong Styls (Englewood
Cliffs, New Jersey: Prentice-Hall, 1968}, pp. 10-11.

¥Sge, for example, Chaps. 11 and. 12, “The Identification of Foliclore
in Arnen:an Literature” ‘and ¥Folklore in American Literature: A Pas?
seript,” in Richard M. Dorson, American Folklore and the Historian " ({L‘h
eago: University of Chicago Pn‘:ss 1971), pp. 186-209. A helpful introdue-
relationships is Archer Taylor, “Folklore
and the Student™f Literature,” in Alan Dundes, ed., The Study of Folklore
(Eﬁglewt;md Cliffs, Ne:w Jersey: Prentice-Hall, 1965) pp. 34-42.

A good c Ecpgn of texts‘is Albert B, Friedman, The Viking Book
of Fblk Bollads ﬁf the Eﬂghsh Spgakmg World (New York: Viking Press,

. 1972). -
5 TThid, pp. 151 168.

) ‘Ihld; pp. 34-39, ) _

! Seeeg, “The Two Sisters,' Child Ballads demgﬁal in the United
Smte.r ed, Bertr;md H. Bronson, Llhrary of Congress, AAFS L57, Val. |,
side A, band 1; "The Two Sisters,” Anglo-American Ballads, ed..B. A.
Eatkm Library af Congress, AAFS L7, side A, band AS5; "Thg Two Sis-

- ters,” Falk Ballads of the English 5peaking Hf’r:wld, sung hy Paul Clayton,

ed. Kenneth 5. Goldstein, Folkways Records, FA 2310, side 2, band 7;
“The Cruel Sister,” Cruel Sister, by Pentangle, Reprise Records, RS 6430
side- 1, band 4. :

1 Umvers:ty of Chicago publishes an excellent series of scholarly folk-
tale collections under the general editorshipsof Richard M. Dorson. The
series titles in paper include narrative collections from China, England,
Germany, Hungary, Ireland, Israel, Japan, Mexico, and Norway,

“1 A variety of materials dealing with the fairy tale can be found in
most children's libraries, sometimes in highly refined recreations. See, for
example, Walter de la Mare, Told Again: Traditional Talf; Told by
Walter de In Mare (Oxford, 1‘927)

1B uRenizara and Kakezara,” in Folktales of Japan, ed. Kclgﬁ SEkl
(Chicago: University of Chicago Press, 1969), 131-134,

¥ See, e.g, Betty B. Lenhaty and Masaoc Shimura, “Folktales Com-
monly Told American and Japanese Children: Ethical Themes of Omission”
and Commission,” Journal of American Folklore, 80 (1967), 33-48, and Kay .
Stone, “Things Walt Disney Never Told Us,” Journal of American Folk- -
lore, 88 (1975), 42-50.

s See Linda Dégh, “The Hoak,” Indiania Folklore, 1 (1968) 92-100.

# Alan Dundes, “On the Psychology of the Legend,” in American Folk
Legend: A éympn:umm ed. Wayland D Hand (Berkeley Umvcrsxty ﬂf
California Press, 1971), 30-31.

#* The most recent extensive psychalngltal interpretation of the fa:ry
tale is not by a folklorist, but by a psychiatrist: Bruno Bettelheim, Ths
Uses of Enchantment (New York: Knopf, 1976). s ’
. 1 Alice Marriott and Carol-K. Rachlin; eds., American Indian Mythol-
ogy (Ngw York: New American’ Library, 1963) Margot Astrov, ed.,
American Indian Prose and Poetry (New York: Capricorn Bmks, 1-962) T
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Stlth Thompson, ed., Tales of the North American Indians (Bloomington,
Indiana: Indiana Umyr:rslty Press, 1966); and The Zunis: Self Pgrtmyal;,
trans, Aly 'T Quam (New Yark New Amcnc:m berary 19?2) all m

o

Impresswe examples of fa]k]c&re Ethnt:g:,raphy by high school students

- can be found in the Eliot Wigginton series, The Foxfire Book, Foxfire 2,
and Foxfire 3 (Garden City, New York: DplrE]:day and Co.,, 1972, 1973,
and 1975). .

A PRIMARY LIST OF RESEARCH AIDS IN FOLKLORE STUDIES
"(The starred mfm: are thaﬁe Et‘rmts‘n: useful as mtmdmtu}ns to the
tnpxt ) . -

T INTRDDUETIBNS D FOLKLORE GENRES AND CATE-
GORIES (INCLUD JING BASIC EIBI,IDGRAPH*IL: RETER

ENCES) . > : yg;
*Brunvaml Jan Harold. THE f;T‘UDY OF AMFRICAN FDLR=
- LORE. New York: W. W. Norton, 1968, e

Good, introductory overview chapters on dlfferent folklore
genres, with excellent Bibliographic references. -

*ﬁruhvand Jan Harold. FOLKLORE: A STUDY AND RE-
EARCH GUIDE. New York: St. Martin's Press, 1976.
- Angther helpful reference guide to basic b1bhugraphles collec-
+ tionsfand studies,

*Dorson, Richard M., ed. FOLKLORE AND FOLKLIFE: A{‘.
INTRODUGTION. Chicago: University of Chu;agn Press:*
1972, - . . *© .

Excellent introductory essays on different folklore genres, writ-
ten by authorities on the topic, followed by basic biblip%*raphii
' -refefences.

INTRODUCTION TO THEORY AND APPROACH v

*Dundes, Alan, THE STUDY QF FOLKLORE. En nglewood " -
Cliffs, N.J.: Prentice-Hall, 1965.

. - Useful collection of essays by well*known folklorists illustrating

diverse apprgaches to the subject matter. Dundeg introductions
to the essays are lﬁtE]]lgtnt and clear. .

Dundes, Alan. ANALYTIC ESSAYS IN FDLhLQRL The
Hague: Mouton, 1975.

Collection of essays on theory and method, structyral analysis, .
: i . :

i R
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AL g
. mld psychoanalytic analy51s by one cf the most 1magmatwe falk-
lcmsts at work tcrday
EICT IDNARIES

. i.aaﬁl‘i"’ Maria. FUNK AND WAGNALLS STANDARD DIC—

i

5

TIONARY OF FOLKLORE, MYTHOLOGY, AND LEG- '

. END Evcjls New ch‘k 1949 " ¥

quallty, dEpEﬂdlflE on the writer,

INDICES

" . Aarne, Antti, and Stith Thompson. THE TYPES QF THE
FQLKTALE 2nd rev, ed. Folklote Fellows Cﬁmmumt;atlms
= - ‘No. 184. Helsinki, 1961, -

Basic catalogue of traditional western European folktale typés
® (plots), with appropriate bibliographic references. -

Baughman, Ernest W. TYPE ANI§ MOTIE INDEX C)F T'I—IE
FDLKTALES OF ENGLAND AND-NORTH AMERICA."®
Indiana” 'Folklore Series, No. 20. Bloomington, Indiana, 1966.

Similar to Aarne and Thompsofj (above), but also”includes

valuable attention to supematural and grotesque motifs common -«

in Angln American legend and tale,
Thompson, Stith. MOTIF INDEX OF FQ'LK LITERATURE.
6 vols., rev. ed. Bluannngt‘bn, Indiana, 1955-1958. !
Basic catalogue of widély "distributed motifs (minimal units in
- folktale plots, e.g, remarkable person, remarkable actwlty)e-
rather than ‘plot types. References to their appearance in fglk=
talE, legend, and myth are mt:luded

jDURN&LS

INDIANA FOLKLORE {(Bloomington, Indiana: Indiana Um—
Vf‘!";lty and Thz Hoosier FlelarE E:m:lety)

a

JC)URNAL ‘OF AMERICAN FDLKL@‘RE (Am&fn:sn Folklore*
Society publication).

A major folklore journal, pubhshmg analytu: artaclu:s thnugh in
the past it publlshéd many texts,

16_

THE USES OF FOLK LITERATURE~ "~~~ 13
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'JOURNAL OF THE FOLKLORE INSTITUTE (Biooming-

ton, Indiana: Indiana University). . ~
Another important folklore journal, publishing analyses rather -

i --than texts, - #7000

' WESTERN FOLKLORE )

Armthér: journal th’h a regional title, but national and interna-
tional in scope, publishing articles of substance and quality.

BIBLIOGRAPHIES :
ABSTRACTS OF FOLKLORJY STUDIES. American Folklore
Society, 1963~ - y » ,

Useful bibliography covering folklore articlés in a wide variety
“of ‘publications._ ’ = ' '
Coffin, Tristram P. AN ANALYTIC INDEX TO THE JOUR-
NAL OF AMERICAN FOLKLORE. Philadelphia: American
Folklore Society, 1958. _ '
Covers all the articles, collections, notes, etc., published in the

JOURNAL OF AMERICAN FOLKLORE up through 1957,

" Haywood, Charles, A BIBLIOGRAPHY OF NORTH AMERL *

CAN FOLKLORE AND FOLKSONG. 2 vols. New York:
Dover Publications, 1961, reprint. :

Helpful, though unéven bibliography. Unfortunately'it is lit- .

tered with citation errors. ) .
Murdock, George Peter, et al, ETHNOGRAPHIC BIBLIOG-
RAPHY OF NORTH AMERICA, 4th rev. ed. New Haven,
Conn, 1965. L. 3 _
Useful bibliography of North American Indian_collections and
studies. - %, ;

Hand—*in Hand

“Jovee C. Livisay, o
ELEMENTARY ScHooL TEACHER . . . -

\ * Housrton, TExAs
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HAND IN HAND - s
help teach reading, spelling, speaking, and literature? Yes, it can,
because music and language arts go hand in hand.

" READING

Traditional songs bring forth new, unfamiliar words. The little
song “Waltzing Matilda” is full of new words to read and discuss.
_“Once a jolly swagman caniped by a billabong under the shade of
*"a coolibah tree.” What mysterious words they are. What in-the
world' is a billabong? What does the class think a swagman is?
Who ever -heard of a coelibah tree? (A swagman is a man on a
tramp carrying his swag, a bundle wrapped up in.a blanket. A
billabong is a’ water hole in the dried-up bed of a river. A coolibah
tree is a eucalyptus tree.) Now the teacher can help the class
wander with the swagman, all over Australia, and in passing do a
little reading and learn a litile geography. '
Reading about the American West.is enjoyed by all’ children
« and you can whet their reading appetites by singing “Whoopee-
.ti-yi-yo, Git along little dogies.” An important part of our culture
are the cowboy songs we all love such-as “Home on the Range”
" or “Red River Valley” and “On Top of Old Smokey.” Singing
these songs can help stiniulate our interest in reading about the
West, ' '

PR Y = .
] i .

- SPELLING . o S
‘With new songs comes the'effort to learn to spell the new words. -,
“ Songs help us with syllabication, because in all sgngs words with
more than one syllable are divided. -Y6u can co-ordinate songs
%  with your pupils’ reading or spelling problems. Perhaps you Eaﬂ\;
take the week’s spelling words right out of the songs. : i
Let the rhythm of the song aid you in teaching accents, or the
“sound of long a or short e: Do you need to reinforce a particular
sound ? There is a song for every purpose, a song for every need.
+ " In this Bicentennial yeatr consider the “‘Star Spangled Banner”
" asta'starting point for a dictionary legson.,“O’er thé ramparts we
watched wege so gallantly streaming.” What is a rampart? Since N
 we do not use the word rampart in daily conversatiop most x’:hi}-,‘
- ~dren do nét know what it means. Give the children.a short time to
- find"the word in the dictionary. You cannow discuss thé meaning
- of rampart, or the way wars were formerly fought, or construc-
+ .- tion of fortifications, or military lifenow. These are all interesting
paths to take, and they .began with a song.

2
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' CREATIVE WRITING . A

s -4

“White coral bells upon a slender stalk.” Doesithis pmvnke your
imagination ? All of us have pictures in our minds; just Waltmg for. -
the proper stimulus to bring them forward. The teacher can usé
a song to stimulate children to write creatively. One’ ‘methiod is'to.
ask the children to find a new solution to a problem. For instance, ,
in the song “Clementine,” the daughter had sandals made. Jrom
‘ herring boxes. What other containers can a girl with big feet use?
The Riddle Song has a cherry that has no stone, a chicken that has

no bone, and so on. Can yotfr children write a néw riddle? There “
are three verses to “Oh, Susanna,” but the last two are very'sad. = -
Can your children come up with some cheerful verses?

- Walt Whitman wrote a beautiful poem called “I Hear Am\‘:ﬁca
Smgmg In it he' speaks of the carpenter singing, the mason sing- .
ing, the woodcutter, the ‘shoemaker, the mother; each singing a asE
song-of his or her own. After reading to the children the entire -
poem, suggest they try to compose a chant for the carpenter,. the
woodcutter, or the boatman. Perhaps they could compose’ a-poer
for the mother’s song. pll of these suggestions are to stimulate
their imagination, to’helpThem write creatively. : :

R S . ’
UTERATURE" . K : - j
The flavor of a country is reftected in its folk tales and, folk =
songs. Is the next unit on France? Therf there are two folk songs AN
- that will :nha,nce the unit, “Frere Jacques” and “Alouette.”” Will.
" you study Germany? Try using Brahms’ "Lullaby” in GErman

‘Guten Abend, gut’ nacht ! Mit Rosen bedacht. -

children do not always hcar, Refnr«: you sr‘ng the “Lullabjf ! c:lraw .=
© . attention to' te rhythm and the sounds. Twisting the tofigue «
dround new sounds is fun for ‘the children. Have them chant the
. ‘German in rhythm. THis is a valuable lessonun training ‘the ears*
Lk tc}- dlstmgulsh differerit sounds.
. " The times are alsp reflected in folk tales and sﬁmgs Sing* .f:uwmg -
s Low, Sweet. (;hangt and. see 1t‘ you can feel the, unhappiness of
’ the slave. Try singing “Shenandoah” and fEEl the, sadness of
’ pegple who had to leave their-homes to go west. A more cheérful
e song s “Turkey in the Straw.” Soon the Shlldf&ﬂ can begin to
associate a time with a s6ng and hﬂpefull will have a better sense =
of history and their place in it.

»

»
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HAND IN HAND o

SPEAKING . . .. -,

K *

man raarmng all over Australia, what will he find there? Can he
“tell us in his own werds?: Yes, he,can speak very well, because
you see, he is tHe swagman, not" Billy Jones. For a moment he can
be Somebody Els¢, ‘and js at -ease before his audience. ChlIdi‘Eﬂ.
love to dramatize smngsﬁés well as plays. ¥ o NS
¢t Another good gcmg for dramatmng is “This Is Your Land'

The opening line is “As I was walking that J‘lbb&l’l of h;ghway, I

looked above mie there in the skyway, I h:DLEd below me in the .

galden valley!” Can you 3ee a child begin ta pantomime that for

his class? The wide gestures, the. feeling of space all arauri(‘? cap

be conveyed without wm‘ds Jt s Cﬂmmmlca‘tujn between peaple
* And it began with a song. . < s3
- Music and language arts gan go ha,nd in hand through thE
school day. Musie iy nbt an isoldted fif1ds it is part of every sub-
ject. Therefore, it has something *to: “offen every,teacher,an aid
. to mak(: every subject rhore interesting. It cin keep children clap-
. Plng, Sﬂappmg, and smn‘;‘ng thmughaut all tha language arts areas.
Sl . . S Qﬁ a

]
L = .
& a3

f,, . .-"i?.'g. 2 ) »

- : : b -ALCAP,PS, S
GLE‘NB'ARD?SDUTH Hicn SCHDQL GLEMHLLYN

-
= ¥

: 5f the curncu‘fum in the English programs in"Illinois public Sec-
offdary schools. 'Schiool dlSti‘thS and even scheols withln districts,
]~ do noet m:u’mally canspire’in the formation of curricula’ Tt is most

: c@mrncm,_ in fact, that ne‘lghbﬂrmg s;:hmls are l‘gnnrant of eal:l;g

ch 's turfu:ula

'f w curncula in“tliis aur f lﬁEEpEﬂdEDLE? Are thr:y tradltmnal- and
] conservative or non- tradltmnal aghd liberal or somewhere bﬁ:wgen
tHe two positions? A Knowledge of such-data’would perhaps create
more confidence among English educators in their own curricula.
Perhaps withr such knowledge some E}ﬂghsh departments \?’ycm]d
bE challenged to ahaﬂdcm the selectmn uf materials based upon the

ERIC

Aruitoxt provided by Eic:

A%Gmdé to Currlculﬂ ln Illmg ’chbgals“’

teo- This WfltEf‘ has heard considerable Spﬁ_‘C’lﬂatl If-agout thﬁ‘knatuﬂ: .

&

A child who hds tmuble speakmg bEfDré an audience can “open -
" when he is pretcndmg to be SDmEbEd{y else. A3 the Jolly Swag--

.
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private and personal tastes and preferepces of individual instruc-
. tors or department chairmen and to al'gﬂ the department more
G closely with most Illinois schools. ~ .
Upgn mvestlgatmn it was soon obvious to this writer that no one
really knew with certainty which major works were being com-
. monly studied in Illinois English programs. Nor was there educa-
tional research available. There was no central ag«zﬁcy from which
to acquire the data. Thus, in order to learn the mature of the .
curricula in English programs in Illnois public secondary schools,
this writer was facéd with the task of acquiring the data directly / -
from the individual schools and of reading their curriculum guides.
Using an up-to-date list of Illinois secondary schools from the
Illinois Association of Teachers of English (IATE), I selected
several member “schools at random from each of the twenty large
school districts (or blocks) as distinguished by the IATE for the
purpose of district level meetings and conferences, Special care
was exercised to include schoolsin the sampling from every sec-
tion of the state, from city and community sehools, from large
and small schools. A form létter was composed 46 the English
department of the selected schools, The researcher requested de-
partmental curriculum. guides or course descriptions. Two hundred
_twenty (220) form letters were mailed. Seventy-five (75) samples -
were returned from the mailing. Tabulation required a reading of "
each guide with a recording of each major. work of literature
listed for stud_y in the curriculum. The fES_IillS were not particu- .
. larly surprising. . ) :
% The following data is a partlal list of the ma)m literary works
" /A" being studied in Illinois public segendary schoel English pmgr;uhs
Y as of March, 1976 Only the warks of highest frequency.are in-
cluded. bc:Lause of the limited space in this essay.- The frequency
of usage fmm thr: sr:vEnty ﬁv& (75) repurtmg SLhﬂDIS is lﬂLlUdEd

Vs

usage (the second number within the pal;t:nthESES)
Walden (60/80%) by Henry David Thoreau
Macbheth (53/71%) by William Shakespeare
Fﬂmea« and Juliet (50/67% ) by William Shakespeare
Hiickleberry Finn (48/64%) by Mark Twain ~ . .
Leawes of Grass ($8/64% y by Walt Whitman
Moby Dick ,(47/63% ) by Herman Mr:lwlln:@i
Qur Town (45/61%) by Thormnton WlldEf -
Beawulf (45/60%) - :
Bible (44/59%) « -

a . : . -
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A GUIDE TO CURR!(:ULA 19
Paradise Lost*(44/59%) by John Milton
Hamlet (43/57%) by William Shakespeage

- Canterbury Tales (42/56%) by Geoffrey Chauter - ’

Scarlet Letter, The (41/53‘,’{:) by Nathaniel Hawthorné”
Great Gatsby, The (40/53%) by F. Scott Fitzgerald .
Julius Caesar (40/53% ) by William Shakespeare

Tale of Two Cities (40/53% ) by Charles Dickens

To Kill a Mockingbird (40/53%) by Harper Lee = [

. Separate Peace, A'(38/51%) by John Knowles.

Odyssey, The (36/48%) by Homer

Lord of the Flies (35/47%) by William Gelding

Red Badge of Courage (34/45%) by Stephen Cranie

Antigone (33/44% ) by Sophocles

C)ld Mqﬂ rmr:l the Sea, Thg (32/43%) by Ernest Hﬁmmgway
R’aughmg It (31/41 %) by Mark Twzun

Self-Relianéé (31 /41% ) by Ralph Waldo Emerscn

Crucible, The (30/40%) by Arttur-Mitter——— -

Death of a Salesman (29/39%) by Arthur Miller

Glass Menagerie, The (29/39%.) by Tennessee' Williams

Great Expectations (29/39%) by Charles Dickens

‘ Brave New World (27 /36% ) by Aldous Huxley

Giilliver's Travels (27/36%) by Jonathan Swift

Pearl, The (27/36%) by John Steinbeck '
Pygmalion (27/36%) by George Bernard Shaw *
Ethan Frome (26/35% ) by Edith Wharton .

Cry the Beloved Country (25/33%) by Alan Paton
Merchant of Venice (25/33%) bydWilliam Shakespeare
Bridge of San Luis Rey (24/32%) by Thornton Wilder
Fahrenheit 451 (24/32%) by Ray Bradbury

Farewell to Arms, A (24/32%) by Ernest Hemingway
Grapes of Wrath, The (24/32%) by John Steinbeck
Return of the Native (24/32% ) by Thomas Hardy
Shane (24/32%) by Jack Schaefer

Anival Farm (23/31%) by George Orwell

‘Idylls of the King (23/31%) by Alfred Lord Tennyson :
- Of Mice and Men (23/31% ) by John Steinbéck

Midsummer Night's Dream (23/31% ) by William "'%hake:speare
Catcher in the Rye (22/28%) by J. D. Salinger

Iliad, The (22/28% ) by Homer

QOedipus Cycle (22/28%) by Sophocles f}’_
Siddhartha (EE/ES%) by Hérmann Hesse '

!
[ W]
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;! M Zfﬂflé Worker (21 ,:23%) by Wllham Gibson

' " Martian Chronicles,-The (21/28%) by Ray Bradbury -
Nineteen Eighty-Four'(21/28%) by George Orwell

.Silas Marner (21/28%) by George Eliot )
War of the Worlds (21/28% ) by H. G. Wells :
Crime and Punishment (20/27 %) by Fyodor DDStDEVSky
Diary of a Young Girl (20/27%) by Anne Frank -
Heart Is a Lonely Hunter (20/27%) by Carson McCullers
Flowers for Algernon (19/26%) by Daniel Keyes }
Lilies of the Field (19/26%) by William Barrett

Oxbow Tucident. (19/26%) by Walter van Tx‘]burg Cla-rk

.+ Pigman (1?/25%) by Paul Zindel -

A When the Legends Die (19/26%) by Hal Borland
Wuthéring.Heights ( 19/25%) by Emily Bronte -

=

- In order to complete the nverwew the- frequency-of usage by
authors is listed. The parenthetical number beside the author’s
name represents the accumulated score of the number of schools
which use at ledst one of that author’s works, plus the number
of works by that author that are used in each school. The paren-
thetical number beside each work is merely a tabulation of the
number of schools which use the work. :

Shakespeare, William (340) - .
Macbeth (53) ; .
Romeo and Juliet (50)

Hamlet (43)" ;
Julius Caesar (40) %
Merchant of Venice (25)
Midsummer Night's Dream (23)
King Lear (18)
Othello (17)

. As You Like It (14)

2" Henry IV (14) :
Taming of the Shrew (9)
Twelfth Night (9)

Anthony and Cleopatra (8)
Richard 111 (7)

+ Much Ado About Nothing (5)
Tempest (5) -

‘Steinbeck, John (106) !

The Peart (27) s o, .
The Grapes of Wrath (24)- . . = %

p ' w% o

. . - ) E,,EL _V . j .’z
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— Of Mice and Men (23)
* The Red Fv:m'y (10) '
© Travels with Charley (7) &
Cannery Row (5) 2
The Moon Is Down (5) ‘
The Winter of Our Discontent (5) -
Twain, Mark (103) -
Huckleberry Finn (48) ) SR SN
Roughing It (31) ’ : e m
" Connecticut Yankee in King Arthur's (f{:lurt (9) - ; s
Puddin’ Head Wilson (6)
Tam SGmyé’i* (5)°
The Prince and the Pauper (4
chkens Charles (87) R |
Tale of Two Cities (40)
(reat Expectations (29) ,
David Copperfield (11) -
- Oliver Twist (7) )
- Hemingway, Ernest (80) . L
- Old Man and the Sea (32) . ’ o o :
A Farewell ta-Arms (24)
The Sun Also Rises (11) -
For Whom the Bell Tolls (9) ) o
The Snows af Kilimaujaro (4) ’
Wilder, Thornton (74)
Our Town (46)
.The Bridge of San Luis Rey (24)
i The Matchmaker (4)
: Thoreau, Henry David (72) -
—a-l’FﬂldEn (60)
Civil Disobedience (12)
Melville, Herman (69)
Moby Dick (47) .
 Billy Budd (14) _ % ,
Bartleby, the Scribner (8) T
Bradbury, Ray (67) _ "y
Fahrenheit 451 (24) - . '
Mdrtian Chronicles (21)
Deandelion Wine (13)
Hlustrated Man (9)-" : 4
Miller, Arthur (59)
. The Crucible (30)
Death of a Salesman (29) L.
Ed .

24
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Homer (58) ‘
The Odyssey (36)
The Ilhiad (22)

Sophocles (55)
Antigone (33)
Oedipus Cycle (22)

O’Neill, Eugene (53)
In the Zone (31)

Ile (7)
Emperor Jones (6)

. ) Long Day's J uui{lf}r into N 1glxt (3)

- *  Hairy Ape (4)
: Hawthorne, Nathaniel (49) !
The Scdrlet Letier (41)
_ : The House of Seven Gables (8)
e -Whitman, Walt' (48) )
. Leaves of Grass (48)
Beowulf (45) )

_ The Bible (44)

Courses in Bible as Literature (S)

Courses of varied approaches (7)
Bible as Religious Literature (1)
Bible and Mythology (1)

Bible for Students 6f Literature and Art (1) . oL '

Literature from the Bible (1). _ ;
.~ Literary Survey of the Bible (1)
Old Testdment Literature (1)
Survey an}m Bible (1)
Bible used as a major segment or unit of a course (3)
Comparative Religious Literature (1)
Literary Backgrounds (1)
Senior English (1)
Listed Bible as a major source in courses (5) '
English courses that list specific books of the Bible to_be .
studied (21) ;
Genesis, Ruth, Psalms (12)
Job (4) ’
Job, Genesis, Ecclesiastes, Liike, Isaiah (1) °
Job, Genesis (1)
« Job, Hebrew Literature (1)
Bible selections (1)
+ Bible as source of “The Wandering Jew”
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. .Fltzgérald F. Scott. 44) LT, T ; )
i The Great Gdtsby (40) : .
Tender Is the Night (4) . e _
Milton, John (44) : — o V7
Paradise Lost (44) : T .
*Qrwell, George (44) N .
Animal Farm (23) o Vs ) Lot . s
1984 (21) s
Chaucer, Geoffrey (42)
* Conterbury Tales (42) = - : - »
Lee, Harper '(40) .- RIS S

v To Kill a Mockingbird (40) et e, f
Hardy, Thomas (39) - oo , 5, e .

Return of the Native (24) . :
Mayor of Casterbridge (10) .
Jude, The Qbscure (5) o
Kﬂuwlgs John (38) : o
. A Separate Peace (38) . o
Wells, H. G. (36) : L s
War of the Worlds (21) ST e
Time Machine (9) o . R . IR B
Invisible Man (6) ' o o
- Williams, Tennessee (36) - " ) ’ '
. The Glass Menagerie (29) '~ -~ - L e e
~ Streetcar Nawied Desire (7) = . : ' Ol
, Golding, William (35) .- = . = - co
a Lord of the Flies (35) _ o e
: -+ Shaw, Georgeé Bernard (35) ' o
-Pygmalion (27) : .
Arms and the Man (4) . .
St Joan (4) -
Crane, Stephen (34) : ]
The Red Badge of Courae (34) :

" "While ¢onformity may riot be virtuous, tesﬁméﬁy from English
" instructors and chairmen canfirm that schuuls are retaining of
returning to a more traditional, classical literature, partly because
of the teachability of the classics and. partly because students =
themselves, when allowed to” select, are demanding and -enrolling
~.  in-those courses which incliude the classics. The research findings
suppcrt the testimony. )




oup: study o whu:h fe
Inglish IV 'tu&tnts warkmg

A thbught sud nly ncc.:urred ‘to me that" -thi famantlmst auth
could. easily be compared with today’s- individualists'so why not
go akmg with the ”Pepsx géﬂefatmﬂ} by makmg tlus pgfmd “Came
ahve ‘ :
. With a simple- suggestu:m that tﬂday we'were gmng to. ra:reate L
. our warld thmugh the rorhan cists the Enthusxasrn began to sim-,’

© mer: I'then annnunqed that ‘wa WDuld try a different method of
AL study X ent -would re d "depe:idently

' 'j -~ - -concerning: ‘the Romantic Age W th’our pi £
-, each student . sﬂécted for intensive ‘study’a
§ was t6 choose any phase. 'of the guﬂmr 5 life or writ
i re]ate this study to a’‘unit fﬂr PfESEntEt on and:di
~* Kriowing that several e a
‘that* this method-of presentatmn be 1

" were then made to read the i

; _ogies,. and a list of bﬁuk’ v
v . The students began ta d

Q
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‘e '11:51’ rhy;:hm the Tea ng of th, T p _
“the poem and decided to-write ‘a musical mtraductmn made’ up Qf?

i cussed the lrnagEfy of I ﬁpnern and Keats

Another cma"c:f the grcmp then_an brzed

the trumpet and the electric-organ. Great care was taken. inset-
. ting.the mood, .Havmg found that Colandge had just been reading.. |

'Samuel Purchas’ Pilgrimage previous: to his- dream,. the boys .

aductlan, in’ a-majorpkey using 3/4 time.
he first line of the poem (the' ’

wratﬁ a majEstu:al intr

key. The trumpet was chnse;i f

such words-as war, rebounding, hail, damsel, beware. After the.

““reading of the pnern an instrumental conclusion was used with the -
" chord progressions npw changing ‘from a minor key backto'a . .
major key as though: CDIErldgE were awakemﬁg from his dream. -

“£In writing an evaluation of their presentatmn the boys- believed

. . that they -had helped. the ¢lass realize the meter and mood. of the

" _-poem through the traﬂ51t10ﬁs frorn reahty to a dream, and from

. af Coleridge more realistic’ through the use of-the electric-organ’-— " -
. which prgvided ‘the metrical backgn:und and set the mood, and the - -
o electric guitar 3 which ernphasmed asscnam:e alhtératmn, and.ona--"

T e

" -a dream to reality.’

" The second musical group. chosg to rnake the 1magmatwe pawer

A A sucEESsu:n csf tonal tnmbmatmns to prnduce a&emntmnal n:sp;i}

the—dream)—they pmgressed frﬂm%/% time-1major—-—
' :ts regal . = .

The readmg of the_- pcem wz;.s emph351zed throughout by, the.organ o
- . with chord progressions’ sed for the purpose of mood effects on’



',cf the follr:w;ng quthors: Wnrdswarth Eyrnn Scott, and: Lgmb N
* Their material was of" course new to therﬂ but.the: usual pfOcEdllrE Rt

. c:ty in camparison to'tt :
,,rwﬁtmg the" faml,lar‘or perscmal’ :

o Perhaps the most umque gmup wrote ‘and’ pfe ¢ i
" titled Twentieth Century: Shelley. The dramatis personae were - ‘.
-~ -Percy Eyshee Shelley, Harriet Westbrook, Mary, Thomag Hogg,
. the dean, a friend, the Priest, and the narrator,"The narrator b&gan" -
_--_:w1th the follgwmg explanation: “As you have ‘probably notices :
“the life of Percy Byshee Shelley closely resembles-the modern-day
radieal college student  completely rebellious- to all authority.
* * Shelley was-a rebel with-a cause, a revclutmnafy in his'own tim
.- who'lived by.the code of ‘God is Dead’ and advocated “free love’,”
./ Act I'took pldce in the Dean’s office .in Berkeley, California,
"_,where Shelley and his friend, Thomas Hogg, had just been thrown:
- “"out of their Foods I class for: ‘writing a pamphlet on atheism in=’
- /*'stead of bakingtheir coffee cake. With them was' Harriet West- " .
S brcmk a girl with a good’ "bnd” but lacking: in brams, who agreed
E hell&; on. 'the pamphlet. Act II revealed the matriage of' .
_She]ley and Harriet witnessed by Thomas Hogg. Act IIT showed. '
the® reason for the dlssalvement of. Shelley and Hﬂgg after the—.,.v =

| 29




he wanted ta see —_ th,,, ﬁhft whu’:h bEIOnged to hlm In the poams
' fied -experi-’
nature, an _

interest in humble llféi é:'
o 1magmatmn -anda-revalt against. saclety

'm erst in"the-past, the ‘powef of .

Certain types of. poétry became more meamngful tn- the. students IR

aftEr an historical presentation of the ode: The, bays had never -
- realized 'that the ‘ode was first prgduced by a chotus to.celebrate

the victor in- one-of the great athlétic con sts_ in in" Greece “The, " ¢ .

" sonifet form which had been’ ‘discussed “iri. ,

" along with the lyric poetry were enhanced by the i1se nf 1magf:ry ,
- and the simplicity of the. language. The metrlcal rc»mam:ei were._;‘,

found to be good Reader’s Theater material.’ o
~Two methods of evaluating the students far grades were used; -

. First, 1 chose a sample_sele
students détermine how .each. selection was typical ‘of the writer -
‘and what aspects of romanticism. Were shown throughout the -

purpose, construction, and. the writer’s treatment of ‘the SubJECt )
.. Secondly; they each wroteran in-class descriptive theme or poem'
- based on the style of the romantu:lst authors. :

tion from each author and had the: e

“selection. In ‘the analysis they were.to consider subject matter, = . .

vy V; : By the txme .we ‘were fihisHed- wnth our prt:]ect Im suré the




- I think,"shéuld ‘be mu‘ght 't
: ;_'af English Espemally now when
’ cs.’

) "the tcnpxc whir:his’determméd by NCTE. Then teams of Judges, B
) asked by the stat r;acardmatar, evaluate the essays. The makﬁup va
ists of one hlgh sehacﬂ te cher-
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il tally ShEEtS are ‘receive
s} Illxnms ‘s ailowed‘

- Befcre the Student even begms to wrlte ‘he w1ll marshall his ideas

; i--of -parts. These i

e £hem untll théy hav fﬂi:uSEd on somethmg thE& kn;:w about not.

k cwledge wxll then generaté

on the tﬂplc laak for t:ﬂmman ‘denominators within the ideas, and
then fﬂfrnulate a &2515 StaterﬂEnt a smgle declaratwe s&ntencg\

R -hlS pmnts The majnrlty of rhetgrlcs develap i:hapter to that
" fopic alone, hm: unfortunately _the methc)d nf devélapmg a thes:s

- _:_,thes;s, a. reader will not need to }lave pﬂ«:r knuwledg'e af that B

.’ topic: “The topic uﬂder discussion ca:l.eas:ly be. inferred fromi the
- thesis (whether or mot the t
_ included in the paper). .

513 st" tement }135 been fcrrnally

Winning essays also shnw a Elearr:ut and propﬂrtzorlate dl\rlsmn
53y5 usually run to sthree pages, the first para-
troduction and the rest, the body, except for a .

graph being an

.- short c:oncludmg paragraph. The mtmdu:tmn contains the thesis -
: statement and Dthe _1mportaht data such as statemem; of. topx and-




15 tage; , in ‘déveloping.’
7, the student ’—hauld be‘ amiliar with -

: ‘Sant:/SmelE,'aﬂd .
Contmlled Aism L

o addition, the style of “the. wrifers is plv
EStFalghthf’WEfd In other words, the r

i , ' These pmnts can best be -
K 1llu5trated perhaps, by readmg an mtrnduct«:ry paragraph’ fmm a
- wmmng, lmprcmptu ess y that I pu:lced ot at randam S

, s 1ghtly nausi:aus and vt:ry ‘unco .
le in the presence of an apen cafﬁn The psr]ar mlk sounds’ stilted. - -
E turea’- instead ..of . expressi f

* nevep w:li Some adults and some of rnf« ferids consider.
“but I cc:ns:der it a useless chaﬁz that makes all r:n:n
able - . n S

- One* will note,vof coui‘se, the plam unadgmﬂd style of the
writer, The first sentence- calls attention to the -subject of the.
- essay which has to deal with some a aspect of death, and the ‘second:
séntence hints at the subject again and the aim of: the essay as
Well as about the character of the wnter The thes;s ataterﬂent is .
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. The apprcua':rl;ﬂifhsgrx;e 6f the students
tuteness or. else laaded Wlth clu:hes and gEﬂEFahtlES

nfy miust -one know hiS subgect matter. but' alsa his audlem:e v
: a -

‘Aristotle obsérves in Book TII that,itis not enough to know what © - - :
euught to say,,wemust alsn sa}ut as we Dught,jmd therefgre:

,e:ppress the ematmn and character chFESpDndmg tn the SubJE(:t _
Lest anyoﬁe thmk Aﬂstgtle not valid let. hli‘ﬁ!i’énﬁw hls acquamts_ e

nts it grades ?{Emugh 12 vﬁlr appear‘ ina spemal Iate sprmg}
issue. This'is- your. invitation to submit selected writings of your
udents We wnu]d IlkE to en:aurage w1der paftlcxpatmn Lﬁﬁ:ugh- a




Beth Stiffler, D

Y ¥

.. written ‘on regular S;,é""by 11"" paper or, m’ the case Gf WDrks e
N submitted in. scthl pubhg:atmns that each’ selecﬁorr for ]udgmg: B

_. . that form.is awkward
o~ . . .6. Do not hesitate to sand writmg by yaur seventh e;ghth and'
° " ninth graders. -
7. Any ‘writing done durmg» the - secund semester of 1975=75 -
e fSEhDlejfﬁaf» or during this yeariuntil the deadline fr:_t_r submissi
- <o ef manuscn s admissible, = X o U oo
———————8—At-the sﬂd of edch selettmn nelude the nea:essary mfgfma
. tu:m in E*caf:tly this form: - :
" Ann Tyler, twelfth grade, CEnt;:rl ial ngh Schaol
‘Jason Winfield, teacher - - PR A
. 9. Make a- cafeful check af the punctuatmn Df the pnetry as .
“well as of the prose. Many poems in the Ppast have been d15qua11=
- fied because o equate punctuation. 2
-10. You are urged to submit expas:t«:fy ESsays as well as.crea- .
' twe wark for the prose. contest, . . e ..
-11. Before the submission of maﬂuscnpts, check w1§h ach | stuw o
dent to be_sure the work is original. Failiire to submit nngmal
. worl-c can ‘cause embarrassment tCl the wnter tE thE t cher,

Q
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