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ABSTRA T _ 4
TM, progrram outlined in this_ documenesugge-sia that

all aeondary school students have cdntinuous composing experiences-, _4-_-, - ---- 3.n -four m-,--a6r' are`as of --ifritten- disd-dVtse; senSory/descriPtiire,-
imaginativenarrative, practical/informative, and .

-

. alyt-143expository. This document contains a chart detailing a
.1 I 6-f in truatiorf in written composition for grazdes 7(through 12, .

V ,

. sample tomposing experience,s (records of actual lessons) and student
respons s, evaluation materials, and position statements.% by the Los .
Aigeles C\q.ty schools and- the National Council of Teachers of English.-

-1 Sample leSSon topics are. character .descriptionwrititig from a .
k model; deScription--jour al dbservation; chronological-logical

sequence; point of view friendly notes and postcardiform; business ,lett-er and correqt ,envelcrpe form; expository pargh on literature;
editorial iting; essay to persuade; essay -based on/Tennyson's

_ ,
"Gareth Lynette"; and defining -a nonsense yord-. ALIN). ,

. ,

-

* Documents acquired b _ERIC include many informal unpublished
* .materials no-&availeble from other. squrces. Blue makes every effort *

-----* to-obtain the ,best- copy available.,Neiertheless,_
* reproducibility are often encountered and thia affects the qualify *
* of the microfiche and hardcopy reproductionS ERIC makes available *
* via the ERIC Document Reproductiop Service (EDRS) MRS -is not *
* responsible for the quality of the original document'. Reproductions *
* supplied by EDRS are -the best tha can_ be made from 'the original,.
********************************************************44************

=

t



US DEPANTMENTOr HEALTH_
EDUCATION.4 WELFARE =

'NATIONAL INSTITUTE- OV.,
EDUCATION'

_

. _ ,

OUCEO EXACI-L Y 45- R6CEIvED-:FRom-
TNE PENW.AOR.DROANIZATION ORIOiN=
ApNIO,!T ROM Ts OP YIEW CIRppiNioi4s

STA3EDL6.04t-ittiagssiA.R)Ly::.0Eppe.,...:__
sENT DFPICrAL riATION-A-L INSTITUTE Op .
EDUCATION :POSIT,UN- OR POLICY

mrsummoiL
Plan for ns ruc_iAL in ritten Co positu

ra es-

rFrASWIANIMAft
JEJIALOSWHAvrA,NMEEL

aarA \,j4EALT4-wrrAv-7',/
AL navzimmx-ric,

InKraeDara
OS ANDRES CITY SCHOuLS

nstnictional Planning Divisiow,-

ublication 5C-74 Wagirtf/
i\l/11IrtAaW\LrrAkV



- - ,

'TFORiWOkD '

P

/ writt6n communication is a'basic need in today's world. Despite't he prlifera-
tion-af electronic and other-comMunication media-, Writing skill is essential /success__
-inds high_school training, adVancement in business and the professions, r'icipatjOn
incivic and social situations,/nd growth iniersonal'expression'and self v'' eem. _,--

-,=-"CompoSe-yourself" is more than a-catchy slogan: The development of skil 1-41 writing

dontinue-S to be a major resTo -iibility of the schools and the individual /

_7Recen, reportlerrrth-efiaTionancelifiT-Ifr-writilirAT-feWiriatiarrYtude ,-prWifited-tlie-7-7

ir Instructional Planning'Divislon to call kdistrictwide composition a 4sory committee,

I

meetfng in the-Spring semes,ter-1975. Ihetommittee inclUded-teachep -adVisersi-and :r--,

_principals-representative of the-twelve administrativeareas and_ yA/fous levels of_in7::
struation,,K-12; as well as Education Commission members: The copqiitee was aSked to.
suggest the kinds of instructional materials that woUld provide,:Uidelines for-lise by-

-areaS_and local schools in their development of an articulated_ omposition program.
-'T,----:Arlicin§-the-FeidirnkfidatiTSicsOrthi'sec-oTdark-sthobl'ifibir-oliii-a-fotezomittee-were---th'e-----:-

' following:_Al) That a revision be done of the'composition chrts and,guidelines for
junior and Senior high,school (1963, 1961),,incorporating,erent research findings

. -

- and classroorif_gractices related to rhetorical principles a-d,the-aTemPoSin6 0-rocess;"
and (Z) that new instructional aids for teaching and eva Adting cOmposition be prepared;
The present publication is an effort to meet some of th 'eeds expressed in these
recommendatiOns; =

;

The instructional plan and support materials represen he initial stage of what is
-intended to be an evolving -program for written compos ion, one in which individual
teachers and students will participate,in the development of additional materials.
To each one, the invitation is extended: Compose.Obrself!

_

APPROVED: --

HARRY HANDLER
Associate Superintendent
Ins tructi on

ROGER HYNDMAN_
Instructional. Specialis
English_

NORMAN H. ROSSELL
Assistant Superintendent
Instructional Planning
Division
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NOTES ON A PLAN FORIBRITTEN_OMPOSITION

-Thethart-contained-in-thispUblication-represen iiother-look-at,the_ road-spectrumof

,writing that underlies the universt of ditcouril.--4 In attempting to encapsulate the

entire range- of composing expeigences,, the committee recognized the danger_of oversimpli

-fying'a complex process. Weighed against 'the alternative-of a lengthy publication 'cit-

ing scholarly research and successful teaching practices, the economy and greater reada-

bility of a brief overview-seemed preferable.

The aWof-any-tomprehenstWt7program-in-c6mposition-is-to-:provide-students-with-instruc7-
tion that will develop to the maximum their individual language skills in real communi-

cation situations: Personal, soci0,-vocational. and academic. The Program qutl ned

here avoids long lists of objectives (often obvious) and strict-sequences of activities
(often arbitrary) in favor of a skeletal plan that may be fleshed out according to local

School-community needs. .

The program sUggests that all secondary sChool stUdents should have continuous composing

experiences-in four major domains of written discourse, with instruction and assignments

adjusted to the performance competency leVel of individuals within the classroom. It

notes the need for pre-writing experiences using languve-to express-thought-and-emotion-
and for direct teaching of composing skills related to a specifiC Commnication problem.

The program further emphasizes development of an awareness of intended purpose and audi7

ence and a conscious choice of appropilate language:'-Finalqy, it provides a concise

resource for local schools and individual teachers to initiate their own sequences,

adapted to spetific pupil needs and to individual teaching.styles' and preferenFes.
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_ _

Writing Domains, _ ,

The,majer-domains of written-discourse identily four Soniewhat-leXClu-sIve fields_ of 'com7
posing: Each field or domaln requiresTtketexercise of Specialized\skills id organizing
and tranScribing the writetl's experience Anto various modes that fall ,within the domain:
The divfsion into tour domains further /Solates- .for the teacher's attention1several
kinds of Written products,/ or modes of 'riting, typical of development in that field:-

The lists of written products are del ib rately limited; they are- intended only to sug;
gest the, range of approprlate composing experiences' for .students at- various performance"

. . .,
competency level As., . brIef description of the_four domains'follows.,_-- __-_-_, . __,L__ --_,,

. - Sensor descri i tive writing. makes use of _language to record'accur- ---,',-

ately- and viividr y impressiOns gained primarily through -the senses:" --'

This writing domain-includes various forms-ranging in complexity,

from simpl,e lists of words

1

and phrases to extended discpurse in
paragraphs 'ana poems. Alt

1
ough abstract ideas may- undePlie its

intent in/more sophisticated _efforts, sensory/descriptive_writing__=___
and -makes its-statement from-

, the power of observation to recreate through -th senses the qual-

.

ity Of an experYence, I
,

/
, 1

,

/

Imaginative/narrative writing draws on the resources of language

-
to organize events or actions 'involving characters,', objects, and
settfngs into some.meaningful tinie sequence. The raw,materials
for /this domain of amposing may be drawn from personal or vi-
carious experience, but they are ordered and embellished to

,

express an individual interpretation_of_the_characters, objects,

I

I .

praces, and eVents. A sense of movement, subjective response;N'
and inner reality govern much imaginative/narrative writing.

, Eral_tjalLinformati ve_wn-Ltim
. uses language ::: for :utilitarian- or

=./survIval .purpptos:*A100407-Ovidness:And:eMotional'tone may::
-:be' eMploYed td enhancepractidal/informative -writing,Ats pri-- r: : .-

. .. _ ._ . . _. ...
. ,

-- /- -mary purpose is to_repord.eVents',idirectionS,.- and-ideas- in.. -.

simple, Clear, .condiSe languageiTaddressed to a particular. ,' -
:reader and intended to bring about-,a. desired response.:

/ :, . ..Anialty yaliexposi tory wi-ititli Oriplpys language .toanalyze .and/o .._, .

.,t0_,exPlaina.-cilaracter, ,a. Rrocessi an, idea, or a PonvictiOt.by -,., :,..

-

,_ . k....:_a :1 ogital , : and :Often . psychblogtgal ly:,-.effectiVe i',Arrangement:, of:

detains, examples',. reasonS. 'OrlWrgOments. Because. it_attempts
'-''-_ : to'clarify the"substante Of idgas,this domain- of CoMpOsing. '''.

,-- demands precise atcUrateAlittlpn and a-more formal organiza
, -_

-tional pattern, inc)Uding a -tlebr --thesis-statement, .paragraphs. '-
- r I ?

- developed, loy topic, -and,,materiaiS -arranged: for the 'reader: to, . ... ,_

... ..,-- , _-_---,- ....

-understand-bow the wri er's poncluSionS were reacheC -:: _:- ", ,- .. . , . . _ . . .

,

_

------- Experi-enced-teachers-will-immediatgly_A-ecognize----fronrtbe-above-deScrjptions-Tand-exampl-es-;-

pn the:accompanying= Chart that .'s 01 1 s.:;,'ds'Sociated Wi th one- &Ono in' frequently-'.'"bleed"- into::

Other &Oaf Us.'' 'Close observation:oftonCreter-daall:, and . the vivid language:of--Sensory
eiperience- tre used-in narrative' and analytical/expository Writing.- 'A Sense-of movemtnt--,

_- :and:chronological .sequenCe tontribute to. the AeveloOthent....-,of sothe sensbry/descriptiVei:. -'.6.

...,,.:.1)recticaliifOrmatiVe,,and,analytical/expd.sltory:iviting'..".:Tratid.P.:10-POrtiCular.Mode$:.
., /of one domain,. then, :tan increast skill and -.be,- applied --to.'comPosing problems' in -other

-

'.'
. . ,

'domains..

7



AjTstudentt should havelsome:CompesingekparienceS'in-each-ofithejOurAomainsiif
written discourse In the-pdtt,-composition Orogra-msAlive'oft rda'een'planned

assiimption-that__all=studedts-7,enter,,secondaryschooLperform-
;__--.-competency;:they_are-expected-to-acouirethe-same.new, skilis and'to:refine_others

_

_ _they move through- a_set nUmher of objectiVebasedlearning=experiences-by-Arade-lev
Not all-students;-however, can-be-expecteeto,perform atAhe_samelevet cif-coMpetency_:iti

'in writing.'=Just as individuals of-the samelage=ancisChooling:varY in_their abilitY_

to-carry a time or manipulate_a-tool,-so, too; dorpersons,differ in their ability to -
recreate Observationstd6d-cdeas-through written disCourse, _

_---The present instructional plan assumes that-the teacher can-assess a student's:level

-
of writingIompetency 'and can then provide appropriate-composing experiences-Ito develop_

.

_ ,

,

_
and iMprove each individual's performance in particular writing domains. Alnder this

plan, some junfor 'high school students will progress-to highencompetency levels in. .--

-

seveml writing domains tly theointh grade; o 1 hers will need niany experiences at level

I. Similarly, some senior high-school student .will reach level V in all domains by ----

------the twelfthade';-7others-will-need7much-conti ued-practice,--to:compose-successfollY-at-
.

_.._

lower levels. ,. .

'4

The prOgrarri chiFted here adknowledges-individual-stages-of growth in-writing skill,wi

i41 each domain by grouping the representative composing tasks that a student might be

able to perforb with some degree of competency at a particular stage of development,

statting with the very simple and eslpntial forms or modes appropriate for adolescents

at Level I and 'moving to tne'more co0Plex and specialized modes-of-Level V. Performance
,

competency levels are related to individual growth in composing ideas, not to arbitrary

expectations by grade leVel. As suchthe perfermance competency levels in the program

chart are intended as guideposts fOr scheols-.1n-mapping a-cemprehensive composition- -=

program and for teachers in planning appropriate writing eXperiences or in different' '

Aing individual assignments,.

._

,

p
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-Although the process of composing:begins=with having something_to_say,-ithe Adeas'_areom.
municated through' contrplled language. -Often-, bei/pre.students_aretaskeCto-reCord:tbeir
impresSions_ahd feelingsAn_a Particularthode,7the_iteacher Should-provide_the classwith-

_ related=reading.anckoral_ac ivities-that_focus onJ#fid extend-practice--mith-the uses-of
language ln shaping thought -Whenever-possible,-sOchr_activities-2shoed-not-be isplated:
lessons, but shouldrgrOw_ou of/Previous reading end_other:shared,experiencesi=and
-should move into_some-form if ritten expreS§ion. 4By example,-as_well,as:precept.-
dents should be-Aelped-to s -iinterrelationships -among the languagear

-

The need-td communicate i
writing.must.be nurtured.
paucity of ideas or to a kn
vide ncit only the experienc
upowersonal-impressions,
exchange language, theughts,
say -- to whom, ifi which "v
structure, the-teacher is r
lating thesis and topic sen
ideas, facts, or details fo
assignment may be ,preceded
paragrAph development, a ne
guage and/or the review
compositions are to be revi
given-to-a-laboratory-situa
ful student writing is anal
appear in the compositions
cess at each-stage of compo

needed Compesing Skills

?

niversal among humanwthe-desire to communitate through.
he student with nothing-to say has no desfre-to 'reveal a
wiedge a need for Skil) develnpment.'_The teadher must pro-
s but the time for stildents to acquire new ideas, to reflect
o---imagine-alternative--,responsesfto-events-;-to-7-disassifid
and feeling with others, and to decide what they wish to

and for what purpose. _To develop students' sense-of
sponsible for-providing dires't and systematic-help-in formu,
ences, in selecting supporting ilaterial and in arranging
the most effective development:of the topic. A writing

y the teachingsof a new skill -- such as a new pattern of
method of sentence combining, or a problem itLchoice of lan-

f previously taught skills related to the-assignment. If-
ed and recopied for a final evaluation, class time should be
ion-in=which-good student writihg-f-S-recognized, unsuccess-
zed, and difficult problems of diction and structure that'
re solved together as an oral experience. Attention to pro-
ing ,will produce a better product.

,



Grflunar
_

A separate_scategoryfor grammar iS-not includedAn:the-CobpositiOn Chant-, icauset

stud.Y of language pervades-the entire-plan.Language.study_t- including=grammar.---:i
an_dintegral:partk_gf-every activ4y_iftvelvinvspoken or writtgn communication.::Conse--
quebtly,_undak Meededi.ComposindlCkills'! We haVe indicated _that an essePt4a1 skill is

-the'selection oft/appropriatelanguageTlevel, dictionr_word choice,_:sentbnce_structUre)

fbr the-purpose _nd audience of a given communicative act _Eackteacher can determine

or each class --_and-ideally,q.or each stUdent-whatsttill-building-Activitiet-are_
most appropriate. Being able to name parts-ofispieech,dfa4ram a sentencevor recite the- -

-definition,of a-aompound-complex_sentence will not make students betferwriters. __But
anding-whatgrammar-ls-andlearni_ngabout:Ahe-make=up,Af_&. angUage4444eneralf-__

Will give the_students insight as to how language worki-and how t ey oan_-make larigyage

work for'them as human_communicators.- _ _

It isessentjal that students learn how to increase_their fluency ip using the langOage

Doing sentence exPansion and embedding exercises, employing a variety of-dialects, studyi
ing.the structure apd etymology of words, working with the basic syntactical structures
active-patsivei-statement-questions,-efthese are_among-the-many,kinds-of-activi-,--=
ties students will benefit ftpm under theAutelage of an instructor whp can analyze-their
strengths and weaknesses and design language experiences that will improve their

language performance.
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--:- fPERFORMA CE-COMPETENCY1_,
----=-----:LEVELl: ---------

'.0r-a1idiscourse-io domains-noled below -.ral:.-,:discoUrsein-doMOtris:_notg
1-4renCe- making _1'.-_, ,.'-,::- _- , _ Ibeiow,----:,-.t-:

_-

,

-Sensory- words -' L
' ---_ -Use Of metapho ,-and- imagety jn-130---

NEE6COTREWRITING
'EXPERIENCES

/PRACTICE-WITH

-PERFORMANM'COMPETENCY-='''
_ _ _

=

-Connotations_ weiting- .1T
-Word association; neutralie.

Jr' favorable, unfavorableL:=1
:deneral iZatiseibt4196in _pxOrlenca

_
-Adaptatio f
view _ming°a role
. Awa re s-_-Cif audiance

_Alopest_y_and.trUtheOneiski

- Chronological and 1°0-dal-sequence
_

-Analysis-of simply_-organized :6
-.paragraphs _

---7Distinguishing_face_fr8m opinion
-Awarenes-Se of metaphor
-Word-play_.7=
- Ideotification of_audience and
purpose _ ,ilespec i a lyzahout

,_ -- _

--- _

EDED COMPOSING SKILLS
..

. .

PRACTICE WITH

=Formulation of- interest ingArning _--
. , --
sentences, topiesentences --:---

-Identification and °use of Supporting
example or detail. _

.S4lection of e ing title , N

--Letten -5''''°- sf-----

s. Formulation of topic sentence wit
clearly slated key Words _ ,-

'-Enumerallop Of-details that relat.
. _

-to key=words-in top-t_c sentence __
-Arrangemsnt of_eventS""----in narrativ,

-7-
forms- -- ---t-fMoV--e-Me6tietime=opter._

.

.Selection of appropri language
-Transitions- within paragraphs
'Oevel, word choi-ce, diction,'

FOUR DOMAJN OF
MITTEN DISCOURSE:

SENSORY/DESCRIPTIVE
-

_Journal entries (personal: writer as
audience) _ __

=Observation not," on physilcal scepe:
, ,

sight
-Simple forms of_unrhymed poetry;
limprickp . .

-

-Journals expand audiente
-ObserVation notes 'on physical sCel
sight,sound,.smel), touch (using.
metaphor to make reader experienct
thv observation as something new)

,

Hlicivertising coRy: appeal to senses
-Ci.racter sketches

. ,

IMAGINATIVE/NAIATIVE

.

,

.

_Anecdotes, original folktales, rnths .

_Dialogues: fictional characters; real
life psople lii- -.Dialogues

_Imaginative diary entries of
fictional characters-

i

-Humorous captions to cartoons,
pictures

/

'

. -

.._

-Shdrt short stories
-Fictional lette s

.

to rqake a specificrpoiAt
(e-g-,.the generation gap)s

_Script writing
=Dramatic monologues -

-Humorous capsule stories Irec6n-
,

struct' the story implied in a
-

cartoo
.

PRACTICAL/INFOSKATIVE

1

-
.

. .

-Friendly notes and letters: accept-
/ .

nce of invitatiOn, acknowledgment,
of gift, postcard message -,

-Lists: steps in process to make or
do something
_Written directi s

-Simple notes tak n from a class
textbbok

,

-Frilendlly notes and letters: social
responses, record of phone message
-Notei on class-oral activities
-Self-evaluative statements at end
of units
_Media commercials
-Job applications,and business form
.News reports --,

,

-Consumer complaint letters
.Requestq for ioformation

-

.

.

DiNALYTICAL/EXPOSITORY

,

-Single paragraph
=Development of a given topic

-

sentence on both personal and
literary experience

=Dialogues to persuade'
, -

-

.

:Single paragrph to two-paragraph
dbmpositions: .

1. obServation-interpeetation frOm
,

concrete source (picture,
political cartoon, etc.)

.

. persuasion by reasons
(editorial and/or letter' to
editor for school, paper
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'SAMPIJ COMPOSING EXPERIENCES AND STUDENT RESPONSES

, . .

The teacher lesson plans and student Writing samples 'are presented with the Kope that

they will be useful to 'the compOsition/teacher-in a'variety of wayt:
1.

-As illustrations,of compoSing experienCes in.the domains of

writing at different-competency 16els'on the::cOmpogition chart

-As samples of student responses to-given assfgnments
-

-AS-models for spotlighting areas of strength-Van& weaknesses
in student writing

-As examples of marking and evaluating practic

-As a springboard for department discussioni and.individual

planning of approOriate, teaching strategies

The- teacher-lesson,plans include background information-which,explains the . purpose."and

the Structure of the writing- assignment and establishesthe-criteria-by which the stu-

dent performance is to be judged. Student samples show the actual Marks apd comments

made by the teacher in a real classroom situation. In many cases, an kplanatory comr

ment indicating,what strengths and weaknesses the teacher finds inthe student's,writing

completes the lesson-to-evaluation sequence.

The saMple.Composing experiences are records'of actual lessons bmi led by committee

members and other teachers in different areas of the district. .hey are included as

indicators of the-diversity of approachesused tolJromotestudent_compatencY in,a partior

ular writing domain. The domains and levels represented by the lessons concentrate on

areas least emphasized in other,composition publication's; e.g., sensory observation at

the upper levelsi dramatic monologue as narration, postErds as friendly-informative mes-

sages, exposition at the middle levels of development. It is worthjloting that many of

the less s grow out of-reading and language experiences.

The student are duplicated intact with all their ivarts and, wrinkles, focUsing not

on the ideal but on a concrete representation of what actually results from a given, as-

signment. Most of the papers illusti-ate the range of acceptable performance within a

competency level; however, they do notall represent good or supertor.performánce..

TeaEher evaluations of each student sample are included.to illustrate kinds of comments

and criteria for correctidh-that are employed in different situations. Specific letter

grades are purposely avoided because the intent of.the chart and the accompanying les-,-

sons is not to dictate a grading scheme but to provide stimulus for thinking in terms of

perforMance.competencieS. Individual schools Or.clusters of schools will want- ta estab-

iish local criteria for evaluating student writing to fit the.needs and competency levels

of their own student bodies. Suggestion; for such 6Hteria are includOd ill the section-

onjvaluation Materials.
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'SAMPLE COMPOSING EXPERIENCE-

DESCRIPTION - JOURNAL OBSERVATION.

Level IV .

Sensorynesc

Procedure: Teacher resource--Invention: A Course in Pre-Wrltir' Conisosition,
=by Michael Paull & Jack Kligerman.
,

iptive

-Prattice Exercise: Do a quick, ten-mtnute, on-the-spotobservation ex rcise optside'thiN
classroomT ask students to take notebooks outdoors 4nd obServe oni,square-
inch of ground, jottingAown-all the 'things they see in that limited,sac
intluding notatiOns about smells, Sounds, tattile.experiences, tektureS,
shapes, Shadows, and light. After ten minutes/of close study, bringa list

' into classroom and write an on-the-spot paragraph of description, lbe.
appr2ach may'be either subjective or objective.

Writing Assignment: Youpare to record-your perceptions Of a busy'city streetOnter-
section, shopping mall,-or other iocationin which you can find
activity, groups of people, and interesting objects of varied:shapes-and-

, kinds.

A. After school, walk by yourself Seyeral blecks down a busy commercial
street in an area you are familiar with (or a shopping mall, amphi-
theater area, etc.).

B. In the proces, write down 25 observations which- you think characterize:
'this location. These can be either sentences or.phrases, but.each should
be nctlonger than'a sentence..., ,

.

C. Write the observationi at the sCene, as they tome to you, -not from
memory. Write down whatever,concrete details strike, you as important%

Bring your numbered obserVatiOns to class as an entrY in your-journal.
Think about the following_questtons before You do the-observation; then
apply these questions again before ydd begin the writing exercise that
will follow as an in-class assignment:

. ,

1. What picture of the strvet do you- get? Is it beautiful dr ugly?
Does it make you happy or sad, pleas6d-, angry, annoyed, etc.? Does
ft contain moving-objects'or objects at rest? .

. -
-,f .

Do the obsermations teem tb focus on'tertain things and not on
others, p g people, sounds, actions?

.

, .

Can you* distingdish this street from otheo'you have experienced?
Does It sum tohave a personality ofits- own?

4. Do yod get a sense of the:moVeme,0 involved in the,observation?
Do you htve the feeling of' moVtng through theidend or orstanding
.ttill in it?

15



5. Do the recorded obseryations convey an-attitude about.the street?-

What is that attitude?

,Does,thestreet convey_a_single main _impression?. ,Can_you.descriWe

that impression%in one Word?

7. After you haie compared your set_of imprestions with others in

thit class, tan you find any basis for comparisons? Do you like

'some-better-than others? Why?'

In what way could each tet of observations be seen:as a "medi ation"?

took at the folloiving sets of observations. Try to determine why

one is better than the other:

5et A

bank
b. 4upermarket
C. \tleaners
d; Chicken Delight
e. 'bar

f. taxicab driver
g. traffic light
h. city\tree
i. overfilled trash can

Thep write a descriptive essay based upon the
the way you have expanded and Drganized them:

Sett!

Lmpala with smashe&sides
b. fallen,- dry, colorless leaves

c. a girl yelling "Mario" :

d. twenty-three big filled trath cans
student climbing ove5'fence

f. two drunks in front Of 'library

16
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Level IV
Sensory/Descei ive
High School Student 1

DSCRIPTION

JOURNAL OgS5RVATION

Walking down the deserted Santa Monica beach, I was

overwhelmed with a feeling of total emptiness. Seagulls

Circling slowly overhead expressed my thoughts with-their

-plaihtive .Cry._ The air hung gray,end,heavy with mist over the

wet, rain-drenched sand. At the horizon, the gray of the sky

faded into the Siormy gray water. %Their color matched my mood.
.*r

Everywhere I felt the pres of the surrounding emptiness.

The pier, hanging over the w was practically deserted.' Most

of-the shops were closed with th cold weathee, shuttered tight

against the rain.. Even the m go7round stood boarded up, Ihe

neSs of the beach was esially accented by the wet,

sagging volley ball nets,,dese?t
}1.

.1

Py the sdmmer crowds.-

The only person V saw-en7; -r was a weathere4 old man

silenty fishing. My se c s weetuched by-the*smell of fish

and wet-boards as'14realized notc erythiniwas affected by the-

wilanging.seesons.. Surfers.16.we4uits.Stfit,battle

'desP)te-the coldeand rain-. -The%fiSbing boats
'

. -. ,

-off 'Shore fought against-tha.rocift they're tjed, r,

r

be on 'their way again: A lonejogger headed down

undaunted by-the wegther. The waves continue to
. , N

the piling's with solemereOularity.l. I was awed by

for stbbility in the-changing seasons.

tingnot far

anxious to

the beach

.11,against

hejr. talent

,Ookingat the beach.in an entirely. new light i ,f2und

thiags that werehidden,to Me before. ,There-were children

digging for sandcrabs in,the wet'Sili4y sand,,and more playing
.,,

on the,wet Swings. A'few bicyCiJsts pedaled_along the bodrd--
.-.,.

_

walk.- A young'couple walked arm in arm down the shore. Music-
. .

drifted through the, air as the merry-go-round sferted. Men

slowly the sun preeped through a hole in the clouds, bathing the

s,and in its golden light.

TEAW6'S'COMMENT: I Pked this description, evep though-my fpglish teacher.ffentality
had-to -spot the.errors and rough spots. . There is excellent imagery
here indicating that-you have a keen eye.and can feel-a-scene.-



Level
SensorY/bescrtptiVe

High-School Student 2

DESCRIPTION

JOURNAL OBSERVATION

I found myself insiAe Topange Pla2a on a rainy afternocN(
_

The aominant impression d in;the store centered'arounA

ople's personalities. ThiS is simple because people in general

%are"-i0den laugh with many characteristics. By the wayside o
.

In the distance to be easily seen is the place-common_y known as

background. I
neifeetruly understood)thPngs or placs though

I've tried a thousan times. Topanga:Plaza is a great place

with many attractions%

Time we discovereA,hd no essence on entering the Plaza.
r .

We seethed to enjoy some nice eye contact but way down insiA we

knew she-was just vegetating. Funny yet in no wlse did She seem

less attractiye ijaning against a steel pole. After"this we sat
.

at a table close to the snack bar where to my surprise walked

the man of dream with another fat cigar. King Crimson days

won't extinguish themSelves with t men strolling arognd plaza's

like this one. ust like the common man, wearing-a cracker.b

smi le when he's being watched. Behind the snack bar counter he

a exciting girl in a red dress. She opened my eyes and gathered

all my attention at the price of her looks. Then the entire

world stopped only for me in my' amusement on seeing,Eric Clapton.

He haA boots on? No this is not Eric Clapton the one people
1.0:11.0

called God. His-impersonator beIng quite earnest yet shallow

when he walked. He reMinded me of a chicken and Idetested it.

People stood out everywhere at the'Plaza. This is obvious y

a place of peop The surrounding excited themselves with

changing bright colors. Above the red and yellow floors were

brown lacquered benches. Directly behind these benches held a

sign and a mean looking door With bwo windows. The sign said

employees only." TWo giant floori held all the idle objec s.

7

I 1
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(Whi le insid9 the story windows mannequiris stood lifeiss Wearing
% if i

itfine clothing. Ties for men hung inside picture frames outside

small p_aqiegon no_Jarger than an American bedroom. Its

4heigirt-reached only. 18 feet intO the sky thpugh the architecture

TEA HfRIS CO

brought some happiness. Lighting

that can only bestow and withhold

took_the shadows from things

shapes maybe even colors.

a

-ENT: ,You'have some extremely interesting images in'your description. I

have some, difficuTty linderstanding what you mean by them,Alowever,
since you use language in what I suspect is_a very private-way.
If you're going to communicate with a- reader,you need to choose
images and language Which the readerand-you can share. Other,
wise, the reader will.just be puzzled.

Perhaps part of the problem is in knowing how to construct several
different kind§ of sentences to cOnvey your imagery. We'll practice
that.
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Level IV
Sensory/Descriptive

SAMPLE COMPOSING EXPE,RIENCE

CHARACTER DESCRIPTION - WRITING FROM A MODEL

Procedure: This assignment is derived in part from a similar one in Connolly's A Rheto-

ric.Casebook, adapted to suit the class level. The exercise is last ini
series- of-shorter exercises and analyses of character description in litera-
ture.. Themodels from literature provide the basis for pre-writing'discus-
sion, specifically an understanding of these concepts in compesition;

1. Voice (narrator's voice as distinguished from author's);
2.Tone;
3 Dominant impression;

Point of view (position of the narrator in relation to that Which

he is describing);.
5. Subjective/objective approach to description;
6. Organization of details logically, spatially, or chronolOgically.

Materials: Literary examples of character descriOtion from:

1. EthaniFrome, by Edith Wharton
2. uite Morning, by Dylan Thothas

3. "The Dead,"-by James Joyce
4. ,Thomas_Wolfe's Letters to.. His Mother, by John Terry

5. The_Return of the Native, by Thomas Hardy
,

Witing Assignment: Write a character sketch of 200-250 words that reveals a,person's

---inner-traitt through a'decription of:his or- her physical- features.
,

Before you write the sketch:
0

1., Choose a real or imaginary person suitable-for description. A very

young-or old person, or someone you know very well, makes a good

subject.
2. Prepare 0. list of physical characteristics_and a parallel list of

character traits.
Decide what dominant impression you wish to Create. Choose language

that will help create that dominant impression when you write.

1.4 the model paragraphs, especiallythat of Eustacia Vye by Thomas
Hardy, as guides to your own writing.

2 0
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CHARACTER DESCRIPTION

WRITING FROkA MODEL

Level IV
Sefisory/Descflptive
High School Student 1

It is not easy to write about someone you have lived with

for thirteen years: You accept her shortcoMin4s. and-love her ,

for the warmth and spontaneity slie' brings into the house and into

your rife. And yet you never really think of her physicaT, make-
-

up and its relation to her whofe personalit-y.

Dana is my sister. She is tall and. well-built, with a pale, ,,

almost white complexion,that is soft to the touch, like a . /

delicate gardenia. Her long, light brown-1nd somewhat curly

4444hair always seems'to take on a special luster when it'enters
4!A4t,

:the sun's rays. . .

Her tiny nose praaants her greatest problem. It makes it

almost impossibleto keep her glasses on comfortably. They

always seem to slide forward to the tip of her nose, and she

looks like a little "granny" looking over her spectacles. And

yet, the eyes that these glasses tend to cover are friendly,

intereing, and gleaming.

It is her mouth that can prove to be her greatest asset pr

her worst enemy. Her frankness and outspokeness, at times, make

her incomparTable, one of a kind. Her lack of thought or.perhaps

her lack of propriety can make her blurt out things without

thinking. She can be like a computer that gives out facts with-
.

out feeling.

,However, her klsight into a problem can mmmetYmaa be

surprising. Her'solutions to Complexing situations tend to

compensate for her thoughtless behavior. Perhaps this is

typical of a young girl entering her teens in this hectic

of ours.

world

filut.,surely'her smile and the laughter and Joy she brings to

our household make her a needed and loved member of our family.

She is lucky to be with us and we arejust as lucky to hlave..her:

TEACHER'S COMMENT:. Good--the physical -features convey personality adequately without'
your having to tell us. they do too insistently... Well.-prganized.
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TEACHER'S ANALYSIS:SAMPLE CI

..,Given the.purpose of the_assiT
by reVealinq that persbn's-inn
Istics -- this student writer
focus on specificphysical fea
delicacy, beauty, friendlineSs
on a,physical feature, thus br

ment -- to create a Aominant impression about a character'

r traits -through-a description-of physical character-.

as done an above average job. The central .paragraphS

ures (skin, hair, nose, eyes, mouth),,revealing Danes

and individua The fifth paragraph failt to focus

_aking thellat establiShed in the preceding ones;

however, it isrnot a "filler"-paragraph, for it makes, a statement about the girl's-

complexity:znd Shows her in relation to the larger class of teenage girls. In turn, it

tells the reader Something'about the writer'sown personality. In addition, the whole -

essay is logically prganized and makeS sound use of the models the writer studied before

writing this description.

The-writing is not distingqslied by-any,stylistic excellence:but it is, readable,

standard, edited English. The/student could benefit from a r-write exerciSe,ff. the

instructor Worked with her'on several points:

1. Consistent point of view through consistent :se:Of pronoun:. 1, ypil, or one.

I would recommend in this piece the use of G for it-is a perjOnal and directly-

obServed account of "my sister;" Who is "yFu" in paragraph 1?

a

Careful examination of the tone created in eaCh paragraph. Paragraph 4 is "r

muddled because of infelicitous expressions: "her lack of thought," "her mouth

that can prove to: be her= atest asset," "gives outjacts without feeling.".

-It's clear whatNthe Writ wants to convey in this paragraphi but the wording

is misleading.

Better placement'of modifiers. In paragraph 2, for instance, is the skin or

the touch that is like a gardenia? And why does "tall-and well-built" belong

.
in the same sentence with "pale, almost white complexion?" The student writer

should be led to'examine,why and how facts and images are juxtaposed through-

out the essay.
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CHARACTE

WRITING'FIN

ti600TIO,k.

A MODEL

LeVel IV
Sensory/Dpscriptive

tHiOl -School Student-2

He was a man to defeat aJTôscriptior3. He was the
-

embodiment of all that is old. -Yet tIereriwas a quality, some-
,

thing more, that caught one's atten Dbn'.
- ,

He was neither short nor tall,'but.lijs, body was gnarled and

etched like the bark of al-) old tree . lie.was not fat, nor,

certainly was he thin, but the-twisted
.7!

of his frame

exuded a delicate strength; like the buffetd form.of a tall

standing reed. ,

His coloring must once have been half-way between dp

and fair,but time, in adding to his greyness had neutralTzed-it

completely,faOng him s,lowly with an air pf gentleness tO .the

beloved likeneSs of an old tintype.

His halr was 'ng now to a faded g y but in his youth

his leonine hair had given him the only clai to distinction he

would ever have.

It was Kis face, thoUgh, that arrested my attention. Be-

tween.the lines, of suffering hand laughter one could read the
trial l'ife had etched, but he radiated an inner glow as though

he had passed through the fire of living and had been purged

His soft eagl-e eyes, set 'deep in bis steadfast head would

liS"ten to VOur very soul. Compassionate:end quick to fill with

pain for your hurt he was willing to give all, to.support you.
; -

and forged to a rapier strength.

Bu o- fool, he was alert to the hypocTiand unkind. Many a

eing held spell-bound to his gaze, feelingtime I remembe

uncomf rtably like my heart was being b d to his knowing

gaze. *
His mouth came from the ce exquiet,ly molded;

gentfj strong but with a qu et courage that onfeelstey

could trust with their life. It was the same with his hands.

Mahy people have placed their lives in the strength of his strong

supple hands, ifoung though covered with parchment skin, with

2 3



long, graCeful,-sensitive'fingers. Saved from-girlishness by

the quick power they demonstrated. Even
_ .

Itilas.been seid that fate ha's dealt with- him cr09 1Y. He

was not born with physique of Hercules, though.he hes passed,

through Hades, nor was he ,born wi.th the looks of Apollo. He

should have been a veritable giant; but I think in his way he

was. For within his chesf beat i brave and true heart that hes

served his friends faithfully and kindly.

his old age.

TEACHER'S COMMENT: Good -- I'm-happy to see you trying to deal with Waphorand
-- shows you're both willing to experiment and lear'ning

something about writing% The strength of your essay liesin your
ability to reveal something of the inner mah throUghliiis outward
appearance. Your figures af speech don't.alwayswork,well, and-:
you frequently get carried away (all thatbark, trees,Hand reeds

in' paragraph 2, for instance); but in general you havewritten
effective description. I can "see".this man, and-I believeTcan
"know" him as well.

Some problems to work on:

1) mixed mekaphors
'2) use of semicolon in compound sentence structures,
,-3) sentence fragments
4) pronoun agreement

/ 5) wrong words
6) spelling

2 4



TEACHEOS ANALYS S SAMRLL#2

°This student has executed the assignment well'andshould be cothmendedVor reaching and
,

extending herself by experimenting with images, allusioris, and metaphorical language.
The product suffers from a 6ad case of purple prose and an insensitive instructor could
have a fieldr-day\writing derisive comments fh-the margins. But4the purpose Of the'
assignment was to show students how they might use language to reve41 humart Personality.
The framework (revealing inner traits thrOugh a description .of outward physical7features)
established h organization of the paper and provided a ineans of focdsing what,might
otherwise be me a collage_of iMpressions. Sample 2 is organized, focuses on physical
features, shows a sense of point\of view, tone; and dominant.impression,Apd (if ohe
ignores-tfie errors ) comes accoss\as a clear picture of the old'man. k

The instructor could help this.writer revise and improve the essay bY working-With her
in theSe areas':

;

1. Avoid mixed metaphomend establish appropriateness in metaphorical langUdge.-
"Etch" doesn't go with "gnarled" and "bark," and,"exude doesn't work-with
"delicate strength" or "buffeted form." .The manlight-have had e °leonine"
head ln hislouth, but "leonine hair"? "Soft eagle eyes" seems odd to this,
reader; the-eyes certainly can't "liSten" to my "soul," and so,An. r

2. Avoid following the,model descriptions so slavishly. .The Seventh andeighth
paragraphs, particularly, are attempts to pattorn after.the Eustacia Vye
passage but,the writer- iSnt ableto handiethe 'Material. easily. .Thut.',.the
references to Hercules and Apollo seein unnecessary and-a bit ridiCuToOS; and
statement,that. the mouth is necessarily Renaissance is not convincingodir

'adequatellV explained. However, the objective here is..not to'diicourage the-
young Writer and-inhibit her/him, but to shownow the referenCes and allesions
might'be drawn from more appropriate sources or'used.morenaturally.

Clean up some skills problems. These include pronoun agreement, sentende
fragments, wrong words, Spelling errors, and the use of semicolon.
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_SAMPLE COMPO,SING EXPERIENCE

V-IRONOLOGICAL-LOGiCAL rSEaUENCE

Dispatch Ac ity: Write three words on-the board for students' to defi_ne:

Tobbery
burglary
vandal i sm-

Preliminary Writing Assignment: Over the wEekend, the school "safe was brbken into and

.mon0 was thken. Food and supplies were also-taken from the cafe-

teria. The was one witness. You ha--ve an-opporttinity to address

five quest s in-writirtg to this witness. Arrange your questions

in a logica seuenae and bp able to defend that questioning Order .

is'cuss differences among three' words: _robber ,,bur lar , and vandalism. (The class

.
had difficulty distinguis ing t ese, and coad not see the point-of--

discussion at times. Only when sentencing charges were brought in

did class awaken to`the point of definition assignment.)

Sample stuberit questions:'sequence:

1. What time did you see-them comp?
2. Where were ,you standiiig?

3. What are there (sic)-descriptions?
4. What did you do during the robbery?
5. What timé Aid they leave?

1. What time did the incident occur?

2. Can yoti describe what went on?

3. Did you actually _Ott ssailants?
4. ,How.many were they?_
5. Can you give me *a descri-ption of the assailan s

_ 1. _When_did the andalk happend (sic, )?

2. Where were u at 't e time.it happend? ----
3. -Can you-----ttr; able you (sic)- to see the seting of the crime?

4. Who did you sed that 1."b1e?

5. Do you know any one o.ithem7 Are you- sure?:

_

Although there was no right sequence, we conc:tuded that_asking questions_pertaining to

the timP at which-the burglary occurred or descriptions of the burglars would be most

'logical in this situation.

Read.aloud to class:

Discussion questions:

HOw many characters in the story?

Who is the narrator?
What happened?

"The Pocketbook Game " by Alice Chiidress.
4



Has this-ever -hdppened to you?
What was your reaction?
What seem to be Mildrecn feelings?

.

Writing Assignment: Extend the dramatic monologue (discuss terni in context)-to fit
accurately_ the way_flil4red,woutd-talicand_feel
eitke irdnaker-fittidti an, x ension of tkts-ond.-

_



Level IL
Imaginative/Narrative'

-Junior-Nigh -School Studen

=

Marge? You there7 OK.. Well,_ after that_ rnornenton, _ I _wag_

---'stired at like a scirecrow- in cornf- d. She even lticiked at'

_l_haVen't_gotte-n a ,

e. r It'-s -a shame ai that. 4/hen l_ left) I says, "Bye Irs. E."
V'

In a _sweet tone and she says _I_ should _ccmae _back ne*t week_at,_

around 2100 pm. My ears couldn't bel ve'wtiat I heard. That
_

old lady does& t have a kind bone in' her body and yet ... What? .

Yea! Sheiasked me back. Su'e!) It's a suiprj se .. . -No way, Im

not-askfic':t6atgirl fora raise 4, Yeai I hear yslohild

2

Yea, I know she's strange but its I in a -days; wo

TAcHEIV$ tOMMENT, RESPONE
.. , .

-::You-accoMplished-the taskandNerellof.'extending.a,:bollevable-:.VOiCe'jn-.. rinologue. .-

, You- showed that you!- Understood. ',!The Pocketbook,ipame.-bylnserting'YPur, OWn scne ,

NOte-."the s 'reaction to,your-monologue,WhOn-you-Tead it 410u0-t6-,them.- li,Gee

-sounds:Juit- like the author!ljniting-..)!, epecially

and-!'el'11-.COmbinatiOnS'aS:ell'asTaPostrophes4fo006.0ktions.:-,:

WEACHEIV-S-ANALYS.IS RESPON4E

Thfs student has an unusually good ear for dialogue/monologue and can replicate it .

with seeming ease. Again, the authenticity of the voice was remarkable, even when
attempting to gntch a very different set of characters and setting. I would give

this student a hetter-than-aVerage grade and work toward shaping the language both

in mechanics and in singularity of purpose.



=

--.-

Level, -,II

Imaginatiye/Narrative
,

Junior-Fligh-75thbbl Students - '-----

RESPONSE #2 th ,, ,

. So them 1 -told-Ars. E I did-at need er- money so 'right there ,- . . - --,
....,_,.

e,

I told her I wAs going to quit', but then-r reconsideed because-I _

do need what money-lcan,get. So-1 got back-to my-cleaning-and -

tucked away in Mrs. E's closet I found an old jewerly box; So

curious:as I-was, I opened the box to find it-jamed with rings-,

bracelets, and necklaces. I was temporaly shocked to see all

that Jewerly but l_l_a_ter went on .aboyt .my_ business- without

.-.. removing a single-piece of Jewerly from-the box. Then when I

_

was about ta leave-Mrs. E said, "Very good," and .1 said What,

-what do you mean? She said, "I- was wrong. f should ti-ust ybui
-4

From-- now on becase.you didn't remove anyth.ing from the jewrly box.

She had set that bos there aS a trap to see if I woptd really

steal. = ,

TEACHER'S COMMENT, RESPONSE #2

--Good imaginative extension of the story. By introducing the jewelry (please note
spelling) box trap, you not only addqd a 'new dimension to the monologue, but you demon -
strated that you grasped the usential character traits of Mrs. E.and Mildred. Please
correct the spelling andl punctbation on your paper.

. TEACHER'S ANALYSIS,-.RESPONSE, #2*

Again I would rate this imaginative narrative above. average, in spite of the mechantcal
errbrs, because of the jewelry box scene that was a logical extension of Alice'
Childress's monologue. Although the style i not as rounded_in voice and feel .as the

- original dialogue, the monologue does convey adequately Mildred's attitude,_her aware-
ness, and her reactions--all in keeping with the character., I would underline all
misspelled words and have the student look them up.

2 9
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RESpONSE #3- . ._...__..,

-
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II'

:

Sties Niel is- not to poor becase shed eating supper iss her

,

o_r house'. She's probaly a maid.
, . r

1
Y

TEAdhER'S COMMENT, RESPONSE #3 - ,

,
r .

r

Please seete. -1 tbink that you have had difficultY in understabding bot the
-

and the writing assignment.
,

.
,

, ,,,_

TEACHER'S ANALYSIS,'RESeONSE #3
, . ,

.

a

_ The student missed the point on seyeral\levels. There were other students wh issed
the point_of_the_story but could manage,to write within_the_frame of a monolo and _

maintain some semblance of "voice." ,ThiS student accomplfsbed netther,feeling'the
necessity to make overall summary'comoents instead an Mildred's oácupatidA, character -,

traits,-and socio-ecohomic status. I, would reread the story with this student and-then
reassign the-writing, evlaining monalag0 again and "extending the story."



Level
,Imaginative/NarratiY(

N

-,--.- -'-

E COMPOSING EXPERIENCE

_ POINT' OF-VIEW

I

Procedure:

First day:

This asignment is design 4,to show _hoW, in a piece of narrative-writfng,-th
_nature of_a_stOry_tsAtroglyAnfluenced_by_the_narratorpbfntpfl,yiew

Help the students understand how a person may have one point of view in one
different_time,_and how-this influences his/her-

--

instance,and another at_a
perception of an event.

1. Through discussion,,es
view.

ablish a working definition of the term point of

2. Explore role-playing. Create.a student-teacher dialogue, in which the
teacher.(playing the-role-of-parent)-repriMands-a-student=(playing
part of,a son br daughter) for coming home three hours late. Ask the
participant how s/he feels during the role-playing.

Reverse the role of the parent and child by involving a,second student
who repeAts the dialogue with the first student: i.e., /the first studen
is now, the parent, and the new student is the_child. Discuss with par-
ticipants and class how each student felt during both dialogues.

Ask students to'read a myth from a text. (In this case, we read
"Pygmalion" in Man the M thmaker, M. T. Jewkes, Ed., Harcourti Brace,
Jovanovich, p. T92-Through discussion, we decide who the narrator was
(omniscient) and,.who the three characters were. (Pygmalion, Athena, .

the statue) Ask how the stony, might have been different if each of the
three characters had told=it. Students must be able to see the limiting
aspect of_a first-person narrative:. They must learn to think-their way
into another person's perceptions, and try to imagine what his or her

' response might be'.
.

Second day: Have the class_view a pair of filmestrfps that reinforce the concept of

1. Show cassette film-strips Nos. 3 and 4 from the kit, "Writing from
'Imagination to Expression," by Guidance Associates. These strips deal

, With the problem of point of view.= There are places in each of the two
strips-1n which to stop the strip and the tape-player and carry on
-student-teacher activities for brief periods. These are both verbal
and written activities. The laSt . strip ends Sith a retelling of "Little
-Red Riding .Hood" as it might have been told by the mother, the grand-
mbther,and thetwolf. In each case, the student is asked to discuss the
reason why-each character sees the story in quite a different light.

, This viewingi,, with time for discussion, will take the entire period.



-

...___

Ask studenti,zto :ind, reread,- and develop the same-, tyPe of _1*.eatmen o

a myth or falry ;tale pf their choice, and to bring to class on the third
day _a.brief.precis of .the story, telling Who will relate the stPrY, a-rid

. . .

why it will be different. -
_ ,

l.
,

During a brief reading or skills assignment, meet with students one'
a time to 'review the precis, and_ either approve_i_t or suggest changes.

_ _ _ _

2. Have students begin, in class, the writing of the myth or-fairy tale
from thd new point of -view,

1. Droup, evaluation o- :p'apers, with revisioris to tie Atkin
Each group selects one yaper to be read aloud to the rest of the class.

2. Papers are turned in for, teacher evaluation.



level -IF
_Imagi hatfVe/Narrati ye=
:High-SthooVStildefit'

THE BEANSTALK A

We giants have ways of not only making you talk, but of

_finding out what goes on down where you tiny people live. So

his mother who was a poor widow. In fact, they were so.poor

that'she Sent Jack to the market With:theTr-only-dow =t6 sell'

it in exchange for -food.

On'his way,-Jack stumb ed on a little mar selling beans.,
-

The little luyicrieW When 'he had a good thing going and Jatk,- the

sucker that he was, traded his cow for the beans.

Jack's mother was outraged and rightfully so. Heartbroken

when she threw the beans-out the window, he couldn't believe his

eyes next.day when-overnightthey sprouted into giant beanstalksj

1.had nothing against Jack until the dude climbed those

eans up to my cloud, and then invaded my castle. When 1 woke

rpm my knap, I saw the :turkey trying to make off with my golden

goose._

If wat then that i.made my historical comment, "He-e-e=y-y-y,
A -

n, I smell some bad blood!" I chased him out of the door and

tried to follow'closely as he went skipping across the 6Ps.-Of

the cloudi, but his miniature size gave him a definite advantage

when walking or running on water vapor%

.He beat me to the beanstalk, and si4d down I _Climbed down

..in_pursuit, but Jack was playing dJ rty Jie was standing ex the

/ bottom, with an-axe in his hand and a devlish grin on his fade.

Most people think that David a ways beats Goliath, but this

,case proved otherwise. JacW,s only regret today is that he was

.standing under me when he inflicted the final, fatal bloWto the

beanstalk.
-



TEACiiER'S ANALYSt5 '

,_ ..._ it-- 4
,

-- -There a:re -nat-a `great niany 'problemt With thit pakier. The style s fresh,and breezy, ----------:'
alternating colloquialisms such as "turkey" with a mock semi-for a prose such as: is' --:.

_ -_seen=in the last sentence/of paragraph 5. t

- --The main job of the-assignment-6- see a iar story in a di fd.ent Way --,familthh,- -- ----. -._ V

another' s eyes was , I fel t, wel l -done . The character of the -gi ntl comes- across qui te --,

well. -There is originality evident here and infagi ion-agnwel
.

I might ask the writer to practice reading his work -aloud, slow y, to' hear as weli . -----

as see what he has written. 1-1e. might then Have avoidedrthe exp ssions that led -to
_.

______ ______the=comments_on_his_paper., _ , ._ , _ ,-

_

. .
. . - .1- . . .

a
.

. . . . . . .

_ - . - _ _ . .. . .
. . . .
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,LevelL
-Orractical/Inforiativi

-

= SAMP E COMPOSING-EXPERIENCE

FRIEND6r NOTES:AND POST6RD FORM

Objectives: The studeht.will be able to:

1. Addrett i postcard correctlY
2. Compose a concise and interesting note to a friend
3. Use colorful and precise language in describing an event or detail--
4. 'Observe-basic sentence structure and conVentions

Preparation= The sevehth-Drade stuaehts have embarked on an individual writing project__
that involves the narration'of an-imaginary journey, a personal. odyssey.
Each narration is to be illustrated by a film, still pictures, transpar-
encies, tape, or some other medium of their choice.

Procedure: The postcard is introduced as a form to communicate to a distant_friend one
, or two viiid impresiions of a trip. The teacher projects a transparency of

several sample messages on a standard postcard form. Tfie class is atked to -
note the placement and correct form for the address'ind.to dtscuss the con-

. tent- and style of the message. (The concept of style has been discussed
previously in relation to some of the literature selections that -have been
studied.) Together, teacher and class compose several messages on:the chalk-
board, drawing upon incommon experiences for ideas.

Writing Assignment: Using the postcard form Supplied by the teacher, compcke a friendlY
note to a distant friend. Imagine that you are at some exciting'spot ih
your "odyssey project.", Select several interesting details or a new acquaint
ance to describe to your friend. Tiv to make your friend see and feet as you
do by your choice of precise and colorful words., Use complete sentences.
Follow the correct form for the address, date; salutation, and close ef yolir
message-, You may complete your postcard by adding on the reverse side a
picture or drawing" that represents your location at the time of writing the
message.

Students enjoyed doing this assignment. Even some who do not usually complete assigned
work were motivated to finish this-orM7: -Based oh the-theble-ef the class unit;--

- for individual response to a general subject.
= . ,

f



Dear ;Sandy-,

'You' 1 l-- neVer guess what ,hdPpéned to
,

---;---me---;WIIkle;A4was.,here_...:4_rthea,...haman_4_mindI--,- -'

ran= !into _one of the. strangest, ugl lest
monsters I've ever seen.- The first thing

.

'I did was panic when _it came near me. So
-L:

1

I ran and f6Und a place to hidand_then

-It went away; Later: I learned that-the
.-

name of the monster was jear.

POST CARD:-

Love,

Rita

. .. ..... _ ... .

8833 E. 6th St.
.......

Los Angeles, Califo'rnia
9DO23

-Dear Onzonk,

-it's so b-right he're at the sun.- The

rays are j-us _right. It's a-sight seeing

Tttestito 'moleCules hit. And .those cold spots,-,

=out-of:- th is-worl dJ----Cp I d _one:mi nute

I

hot the next. Mist you hat star we

keep looking at in the hor zon.
- -1

Sta DalaCtFC;VeY

.. .. . .. .



1

Ap_r 9, 197

Deer Hernando, v
, : -%

Can you believe me here'in
A
bottom of

beauaful-AoWn4here:::-.

The-'en0anting' blue-,Of the sea the=

fanning 'of the Seeweed ,a-s-if in. a dream. _
!-It's so beaut

But still I miss the fragrance of,our

tree- The she-de-B the breeze- Oh h
wish I was home=

Ugdecidedly yours

Rudi;

POST CARD

-41.1%--liernan do Rodriguez--
_

-
3333 Tree_Branch Lane

Lps Angeles, Cal I forn ia

, 90023
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--Level

PraCtical/Information,-
----------

, -- ,

.. , _
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_ 'SAMPLE COMPOSIN6: EXPERIENCE - _

_

BUSINESS LETTER AND CORRECT ENVELOPE FORM
_

Objectives: The student will be able to:

1. Address an envelope correctly.
2. Compose a buslness letter inquiring about a specific job opening.
3. Observe, basic-sentence structure-and conventions in the composition

of the letter. . 7-, ,-

4. Follow the-correct format presented in class as appropriate for a , ,

formal business letter. This will include:

a. Proper margihs
b. Proper headings
C. Proper introduction ,

d. Proper closing
e. ApproOriate information about the applicant .-

f. Legible handwriting'in ink or typing on white standard ---r- .,
. unlined paper .

.

, .z

Preparation: Tenth grade students involved in4ife English (Basic -EVIglish) are given
writing assignments. based on the assessed needs of the stUdénts. One such
need is toqhave them compose a business letter in response to an announce-

-- ment of a particular job opening in which they might be interested. The_
job opening may be real or fictional. '

Procedure:, Before the students begin their writing aSSigtI'ment,-the teacher4xplains
whyl.the writing of e g bod -business letter is important.. Students=ari, atIced
to present sftuations in Which they would need': to write such-.a letter. .The

-response varies ;from cliSs to-class, but usually \the .folloWing reasons
are given for writing sUch a .letter: _

Request information
Inquire about-a job or answer 'an- a4'vertisement

-- 3. plain_about_or_praise. a certain_product
4. Res nd to- an article in th4 newspaper-

e

Reasons We i_sdussed as to why, standard English ihould-be used and- why the
:Atter should folloCir a specific format. The appropriate,coptent of the
letter is' presented before the students begin to write.

Vn 4 t-



_

r

,17 1

-- Writing Assignment: Using the form of the business letter, cimppse a lettern_to a prosPeltive employer inquiring about a joblyou would be- interesta4 -in obtainin§._'-,-"7
. . Include in your letter an explanation of the specific job you,want, -where yot

.

,- -,
...

,- saw the advertisement, a brief autailegraphy, any specfffc qualifications -yot
have, and a phone number and address lere you can be reached. Use complete_

-...-1,-----_,......._ sentences-and-401iow----the----eer7.edt-a-f orm. or--the;--address-;--datit7salUtattorr-raiiit
. close_of your letter. Addeess an envelope following the proper format and -..

. enclole your finished copy in the envelope..
_.

---- Students seem to enjoy ithe assignment,- especially when they realize that- this particular,

skill might make the difference between obtaining a-job they want and haviig to accept,. .

a job which'aoes net incerest them.' . _T___, . .

-

;

!



BUSINESS LETTER

jir. Jim Brown
J. C. Penney's
.1052 Avalon Street
Carson, California

Dear Sir:

_

Level III
Practical/Informative
High S,chool Student

20010"Carson Aventle

Carlon, California 9

March 3 1976

I am a0plying uor the Sob of part-tjme ashier or-

-time salesman

business. Currently
0

1

Wilmington.e California. I have completed.courses

basic electricity, biology, automotives. This

year in high schoolsand I am doing

part--

A
to learn about the selling

aM a student at Banningtligh-School in

algebra,

secondis my

In addition to the above)I have comp] ted a.cou_s_

I have had_

erior main

work exp

industria inence

childcare.

qualified for this.job and it will be

a. good exp re a: me. My telephomepumber is 774-0000. I

I think I will e.

can be reached at almost any time. I-would 1 ke to have.ai

interview at your conven- nce.'"'

Teacher's Note

Sincerly You rs)

Fred B Baker

Corrections op4.5uggested changes in a studt 's paper are usuallrMade during an
individual conference.

40



:C117-A, SAMPLE COMPOSING EXPERI5NCE

EXPOSITORY PARAGRAPH ON LITERATURE

Level II
Analytical Exposito

Procedure: Earlier in the seMester, tne class_had worked-with A Programed Approach to
Writing, by Gordon, developing an understanding of to0t, aS-ter len, and

.

suppbrting details throtigndiscussion of and assignments.in paragraph writing.
I also emphasized the concluding sentence, which iS often neglected., The
class had written several- paragraphs concerned with variobs aspects of-lit-
erary selections they had read beipre- the present lesson. In every case
they needed much help in strutturibg their material.

For this assignment, I taughta lesson on the use of transition words and
ohrases. We discussed the,differeices, often subtle, between certain transi-
tion wordsand. their use in linking detaills. Then I gave-the studehts alitt
of transition: words to,use in their writtng.

Writing Assignment: 'Write a paragraph in which you develop the given topic sentence with
specific details drawn from Chapter 5. of Scott O'Dell's Island of the Blue
Dolphins. (The class had just Completed a study of the book.) ,Be sure to
foTTow these steps in preparing your paper:

, 1. Reread Chapter 5, looking for the events or experiences that made life
difficult-fer-Karanes-people.- Every-time youcome.la anything-that--
seems to be a difficulty, write it down.

Look over your list. Group any events that seem to relate. Omit or
cross, out any that, on Second look, you decide do not fit.

Arrange your detail's from the Chapter in ascending order of importance,
with the detail you think most important listed last.

,4. \Write your rough draft, using transition words to link your details. Be
',kure to use a transition word that indicates thatthe last detail is,
intended to be the most impor nt one.

5. Use a concluding-sentence that sums up what you hive said and/or that-
draws fromwords or phrases-You have used.

6. Give your paper a title that reflects the content of your individual
paragraph.

I moved about the room while they wrote, providing help to those-who needed it.. Although
the class had had much work in structured paragraph writing, they still required sug-
gestions and direction during,this composing experience. Papers could be reviserd and
recopied at home.

41



Level II
Analytical/Expository'
Junior High School Student

LIFE AFTER THE A411WS

Life was difficult fo'r Karana's people a ter the Aleuts

left To begin with, the women had to a fowl; find fish

and build canoes because most of the merl'had died in the battle

between the Aleuts and Karana's people. In addition, the

animal5that once belonged to Karana's people roamed with the

wild dogs and they would steal tP people;s food. After the

men MID hadn'ACdied kn the battle recovered, they fought with

the women becausety ebok the chores that had once belonged

to ttlem. Finally, and,most important, the memory of those who

died saddened Kara;a'S people greatly. Life would probably

never be the way.it.had been before the Aleuts had come..

TEACHER'S COMMENT: Excellent conclusion.

You nee° bit more discussion about their grief since It's the
mast-impOrtant detail. -Otherwise, this is excellent.
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Level II
Analytical/Expository
Junior High Sthool Studeni

THE OIFFICULTIES OF THE GHALAS-AT TRIBE

Life was diffiCult for Karana's people'after the Aleuts

[Her people had the worst possible time that the;#had

ever known ofg Ehey counted up the number of people that were

left in the tribe. It was forty-two, even counting old &

crippled. The number dead was abqut i5J The whole villiage Alb

was in sorrow._

to take the pla

afraid that the

were beyond the

the women would

any food in the

different job.

contributing to

Now the womeri will had-never hunted before had

the menkhat had'died. The people were

wo had

villiage.

harvest &

villiage,

to,go outA face the dangers that
40-0-04.40;,

i.5. so

the men would hun There was hardly

so eac individual was assigned to a

he WIld dog pack was getting bigger,

the loss of food, meaning that they stole the
e °

food from the tribe. Now the tribe was in an akward position.

(No chief, little /food, & part Of the tri66 gone. ) TheY etected

a new chief who decided to go to Catalina to'get some help, so

the whole ,tribe could be rescued. He left the tribe & sta.rted

out for Catalina. The tribe was in a state of 'curiosity.

ondering if a ship

again the triBe was

awhilej This was a

GhalaS-at.

TEACHER'S COMMENT:

would ever come to get therg Now,,once

left alone without a leader. Ei!,t least for

very hard time for the tribe of the

Ctnclusion really repeats topic sentence.

Csmdia...aL

444=

More transition words need to be-used. Read other comments.

You've listed last chronological fact last. You were asked to list
most important reason last.

You needNto condense ideas and tighten up your writing so you're not
re-telling the story.



Objectives:

Level II
Analytical/Expository

SAMPLE COMPOSING EXPERIENCE.

EDITORIAL WRITING

To teach the student

1. Have a controlling -dea -, a serftwv:e.th4t presents the to ic and the
student's intentions (intentions may be stated dt,. iMplled.

x.

a. Put the issue into specific rather thfn general terms
b. State assumptions clearly -- choose words.that 'express cler, precise

meaning
c. Use appropriate language
d. Understand difference between dispute (disagreeme-

(logical orclered presentation of ide4s)

2. Choose a method, of organizing and presenting ideas.

a. Use the rhetorical question
b. Define terminology to avoiciPmisunderstanding,
c. Examine or consider the opposing view objecttvely
d. Logical conclusion

3. Enrich ideas with details.'

a. Description
b. Narration_
c. Evidence avoiding bias and emotion

Link ideas with transitional elements.

a. Transitional_words
b. Repetition of key words, ph ases, or ideas

and argument

and fairly

Procedure:.

First day: ,Introdude lesson by explaining purpose and.objectives. Hand out copies of a
sample editorial, pointing out essentials that make it good and/or bad. Ask
students,to examine newspapers'or magazines for editorials and bring them to
class PRst these on the board or duplicate them and hand them out to stu-
dents; e latter method will provide-more'opportunity for analysis and

critique.)

Second day: Divide the class into small groups to prepare for a panel discussion on
controversial subject.. Encourage students to adhere to guidelines_ stated

in the objectives for the lesson. Select panel members.

44



Third day:

Fourth day:

Fifth day:

Sixth day:

Conduct a panel discussion. Depending on the nature of the subject, more
time may be needed for preparation before discussion takes place.

Students sePaFate into small qrdups to evaluate the panel discussion'of the
previous day. Students vote fcethe panel Tember(s ) who followed the lesson
objectives most closely.

Students again separate into slitall groups and write a group editorial s
porting or refuting the positi n of one of thepaug2 members.

Read the group editorials aloud; invitteclass discussion. Assign for home-
work: Write an editorial commentWg on the panel discussion topic, vile of the
editorials posted earlier in the week, or one of the student's own choice.

Evaluation: Staents' individual editorials will serve this purpose.

Note: The.school's debate squad was 'ylvited to'come to the class ancUpresent
a debate to motivate,students' editorial responses.



Level II
Analytical/ExpositOry
High School Student

DO WE NEED TSONS-AND WHY1

Prison punishment weuld be very helpful if it were

effective. To begin with, if it were effective one would

be able to lave his home and not even worry about someone

bre- ing in.. Also people would bechappler.

Prison punishment does a lot of''good, but there are ways

that it could be better. First of all, ,thereshould be longer
aL

punishment, harder work,
A
_less fun and games. Second, criminal

A
should know if he commits a crime and sets convicted he will

not be back on tiie streets again for4quite some time.

Jails are needed because,if there weren't any jails or

prisons, crimpiinals would just take over.

TEAcHER'S ANALYSIS

The-student-beginswith a good controlling sentence. However,it-is supported by
some assumption5 that afe not at all evident.

The second paragraph makes some interesting points that are not developed or supported
by reasoning or evidence.

The concluding piragraph, while possiblytrui Aoes notihave any logical reasoning or
.evidence preceding it.

The student.makes an effort to use transitional words to tie ideaS together. Without
the spelling errors and wlth a little more detailed evidence, this paper would
satisfactorily fulfill the assignment.

4 6



Level III
Analyti.cal/ExpoSiton

SAMPLE COMPOSING EXPERIENCE

ESSAY TO PERSUADE

Objectives: The-student grows in ability to:

1. Formulate ideas and opinions based upon current concerns -ooted
past.

2. Relatecurrent concerrm and literary themes.

3. Write ,essays based upon, the use of references, discussions, and wide
,reiding experiences.

Pre-wri ing experiences (three weeks): The students,read, discuss, and comple e
suggested writing assignments in chapters 1-5 in The L4vely Art of Writinl,;
by Lucile Vaughn Payne.

Students read and discuss topic-related literature from Currents by
Thomas Sanders.

Students read supplementary literature relaed to specific essay topics.

Pre-essay writing experiences (lot week bf three weeks): Students prepare a list of
,.oro_ and con arguments related to their choice of thesis, following the
procedUrggested in The Lively Art of Writing._ _ _

Full and final thegls notes -are read to the claSs and the teacher for sug-
gestions and reVisions before'the essay is begun.

The assignment: Using your thesis notes, write an essay of several paragraphs on the
topic. Include all of the arguments, pro_ and con, which you have assembled
in your preliminary notes on the thesis statement. Arrange your material
into well-developed paragraphs that will persuade your readers te accept
your thesis. This is based on Payne text.

47



Level III .

Analytical/Expository
Junior High School Student

COMPUTERS VS. TEACHERS

Thousands of year ago,: a young prehistoric cave dweller

probably learned 'how to chip stone from a teacher. His teacher
_

was probably his father. The boy saw his father choose the
c

r' ht kind of stone, hold it in-his hand a certain way and chip

edget with a chipping tool. Each move the father made was

a stimulus to ihe- boy. The boy responded by trying to copy his

father's movements. And each time the boy copied his father

faithfully, the father nodded his approval. The father was

giving his son the reinforcement of praise, and this encouraged

the bOy to go on.

All through history, people have had humans teach them.

Recently, however, machines have been invented to replace

teachers. These machines can't deal with a persbn's soul- only

his mind. He.iSn!t a parson;:hes,an object,,. ,Thus, A

coipputerized learning system deprives the student of his identity.

He is classified as a number instead-of a human being.

Admittedly, a computer progresses. at the students own rate

and adjusts to the student's abilities. But the machine does not

allow the students to go back.and review their work.

There is much more to education than the embedding of facts

in young minds--which a machine does supremely well. But no
1.1Tb

machinecanrela!_e Ldeas 41-ererrri-rrto the personality.of a student

-2 This.is what a good teacher does, students

know this and want it. A great deal of what we call,education .

is simply learning,by- example. Wisdom is not the influence of

ideas on machines but on people= A teacher can be an

unforgettable example of wisdom, a machine can't.

Dr. Francis Keppel, Dean of the Graduate School of

Education at Harvardi said, "I'll accept the machine as a

replacement for a teacher when 't can, run a birthday party for

mY young daughter, when it can comfort a sick child, or encourage

a child who needs reassurance. .Then I'll go along-with the idea

that a machjne is as good as a,teacher."



A computer can never replace the warmth and understanding of

a human teacher= A teacher is not just a dispenser of knowledge.

Theis a source of encouragement and discipline, a storyteller,

and an example of the way intelligence works on human character:

No machine can duplicate these qualities.

A. student working only with a Computer doesn't have a

chance to make use Of what. he Nas learned by joining in &class

project. He can't develop.the ability to express himse f in

public by taking part in Oafs discusspons. It liF were lop '

4-arge,c assroom; he would have 011 those opportunities,

A computerized..learning system knows

end numbers
3
not hearts or souls.

TEACHER'S COMMENT: Best effort yet, Nancy. YOur introduction is outstanding--
Mae use of resources! 'Ybu needed-moreln yolk Concluding
paragraph, but its brevity doesn't distract that much from

,

overall'excellence,
.

a



Level III --

Analytical/Expository.
Junior High SChoat Stud

POPULARITY

ulie .was always very- shy. She never-had mbny friends, but
Aar

-never really tried to gef any. One day she decided to be quiet

and wail for a friend to come She was going to find

one herself. Julie metVendy and they became good friends.4
Since Julie made one friend she 'felt, after that, .Very'confident

that she would make others. The search for popularity generatly

leads to self-improvement.
'

Popularity gives ac:Eerson chances to meet new people and

pick up traits of others which think can improve themselves.
7

Having popularity is good asQt let.the person have many new

relatIET12iRs which arm-valuable in life. Also, the social life_
of that person is broadened. 'As he meets people, different

traits are seen. From these, if any are admired, they can te-

added to his character, ,to better

Popularity can lead to conceit but not in all Cases. Just

because a person is popular does not mean he is conceited. It

just,means that others like him very much. Popularity carOet

one pick up bad traIts of others but after, get rid of these

_traitS-bne can aroid theM later on in life.

PopularityAlves high self esteem. If one feels- 'onfident,

in knowing he has many:friends to be With, trust, etc. then he

will go on with that feeling in him and not lose it.

One can attempt to better -11 ir personality by increasing-

their popularity. MOre friends give more seif esteem and more

self esteem improves your personality.

TEACHER'S COMMENT: Kit--you seem to understand Lucile's essay Structure---goodi

Work on expressing your thoughts more explicitly--expunge yague
statementS!



4

TEACHER'S-ANALYSIS

Level III
Analytical Expository

These.students share commOn -handicaps. .They are only fourteen yeers, old, have.thad
limited experiences, and are-beim askeo form opinions on topics to:Which they have
given'little, if, any, previoUs thought. Just at a novice bowler.or golfer is recognized
s suCh.; these Students and their efforts must be placed in the proper Perspective.

"

InstrUction in.developing thought procgsses throu0 inductiveldeduetive reasoning,.
.iparalleYstructure, tomparison/contrast, and, other writing techniques will-benefit all,
of these students. AS they receive instruction'and are given opportunities to practice

41:teCliniques, they will, ideally, accumulate skills in developingen essAy style

'Each student needs an individualized impetus to encoUrage improvement. Some need special
pertonal attentien, others Abed a butiflosslike analysit. The teacher must-adterMine whicl

'motivating technique suits eaeh student.'

he teacher provides time for individual conferences with each student to explain any
confusing corrections -nd to discuss ways in WhiCh to improve weak areas Excellence
end 'improvement are she -d with the entire-class if the students being praised have no
objections.

All suggestion /corrections written on studentvapers are done with a penCil There are:
two advantages in such a practice:

1. The teacher can erase it if the comment is not adequate oIf the
correction is later reconsidered.

2. The student can erase it if the comment or correction is meaningless,
or too painful or harsh.

No 'letter grades are placed on the students' papers This is A deliberate attempt to
discourage competition and to encourage analysis of the paper itself, complete with
comments and corrections. All comments are personalized with the student\s name to
encourage the feeling of individuality and to emphasize the teacher's intdrest in
individual growth.



-SAMPLE COMPOSING EXPERIENCE

Level III
Analytical/Expository

E p BASED OWTENNYSON'S "GARETH,AND LYNETTE'',

Procedure: This tesson.was:.qsed in an English JO A Academic class as the ffr multi-'
:paragraph essay assignment.* The,poew was read orally in dais, with emOhasis,
first,_on the enjoyment of the story and, second, on the- recognition,. of cer-
tain'qualities of character such as the mothers reluctance te have her
'youngest son leave home mid the young maNs desire to be on his own and to'
prove himself in the-mot-1d.

The composing experience covered three days.

First day:

Second day:

1. Discuss againithe characteristjcs, emotions, and actions of Queen Be li-
cent, Gareth, and Lynettet which we can understand easily because weThave
often obServed them in people we see every day.

2. Discuss how to formulate a topic sentence for a paragraph in which one
would show the;similarities between' the queen and a_mother df today. Put .-

vaample,or two on thel)oard. How could this topic sentence be changed
into a4jaragraOh on-the similarities betweerryoung :peOple,then.and no141.

Preliminary Assignment: Each student,will write a,paragraph comparin§
either mothers or teenagers then and,now, and referring to specific
indients in the story which show the'characteristfcs.

(I usually plan ario er activ ty'for the day f011owing this assignment to
give myself time to read tFle-paragraphs And to make copies of several of
the more succeSsful'paragraphs for use on the second day.)

f

1. ,Using the- overhead Projector or the board, show the class one orAwo
piaragraphs that are not succesSful. There will usually be several that do
not have topic sentences or are inadequately developed or lack specific
examples. (Such medels should -be anonymous papers from previous. claases.).

2. Hand out copies.of several good.spident6129-graphs and discns36.
Notice several. problems, in diction.- Da_s the word *id belohg in this
type of writing, forexample? Which one does the bilTjob of dtrectl'
relating each trait to the present? Is there any,material used- whicW,
cou1d not be substantiated froM-the text? Why does Lynette so often
come out'sounding like a spoiled brat? Is her unpleasantness a cover-up
for anOther feeling? (She thinks the ktng hasn't taken her request .

seriously.). Do people semetimes direct their anger with one person .

toward another2 What about Lynette's freqwent changes of.mind?_.Does
she really understand what this quest means to Gareth? How do we know?
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Ofscusshow to formulate an opening paragraRh fbr an essay that would
show the similarities between the mother and the young people ,in-the
Story on'the one hanC,-.0d.,heir counterparts today op the other. ,

Point out that-the i4F14iritten-dpening paregraph 06)1A-control the
ideas, in'the cbmplete essay. (Mention,that the:openinTparagraph, Should
nordally be written first, so that it can' heTO the writer to Clarify hiS/1
purpose as welTzs tojnform-the.reader of what is-to follow.) Notice
in the examples,. ther.useof words 14e.manyand most, rather,than all..
Why are these wordS;better?

Discuss transrition'words which.would be useful.in this, essay.

Third day:

Mriting Assignment: Write a three-paragraph essax, Alowing that the characters in
TennySon's "Gareth and Lynette" are simiar to 'people of our own time;. You

, :may use material.frwthe sample paragra4is ifyou wish. Oe sure that the_
.

'opening paragraph states your contrdllin ide --learl,W The real purpose
of the assignment is to write a good, weT_orgànizedkessay this time, sb
that you will understand how to go about,it'next time,
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Eicposi

,High Schbol Stud

= EssAr--014:-_GARETF1*. AN D LYNTTE =

_

Even.- though hkit i me s_;:tha nge, tuoanz_riat u re.=

_ saMe tEroughout the years In TennYSOn' s !!Gare_th'. ancl,ILVn-ette";_-,-es;.,;
_

---'the-characterS _haVe basica-I I y'fifie--Ttame i es _7.
_

today have The iituations -limy have charige-d,-_bili.--the-;Yatt ttideS.'

,

really haven't.-
dt-

comparable to modern teenagers. Garethimanted to-leave.horne
and--put his two centS: in to improve the-wor I d He -wanted 'to

-

proVe to himself and hls, mother,: who _Was -Very Oroteciive, that
if he were on his own, he would accompl many. things.- He was

_

also pretty awed by his older brothers, which 'is typiCal of a _

teenage gu taday, especially when he is the "baby" of the
--

family. Lynette was a very moody girl who vacillated in her
-a

ideas. She was pretty picky 6bout her boyfriend being of high-
enough quality. She didn't want to associate with an unproven
kitchen knave. After he was a hero, she changed her mind.because
he was then something to be proud of. .These are actions that
typify teeage"! attitudes today as well as the attitudes of
Gareth and Lynette.

Another ekample i he way QUeen Bellicent, Gareth's mother,
can be compared to many parents of today. When Gareth wants to

leave home, she.of course wants him to stay where she can keep
an eye on him. I,guess a lot of mothers today also fe-e-rtTat
way about their children. After' -Gareth's mind i made up, and k

, she sees she can't change it, she wants him to make her proud of
him_in_whatever_he_chooseS_to_do. parents today want,
to soma degree, their children tO accomplish something that -

they can look back on-and point to, as a major achievement. 4
1-

TEACHER'S COMMENT: You seem to have a goOd understandilA of how 'to organiie:the-short
essay. Your writing Yeflects your understanding of the story. You

need to be careful to maintain a consistent level of usage. In --

this essay, the convehationar slang is not appropriate.
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--SAMPLE_COMPOSING EXPERIENCE--=--

_ . .7
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_

DEFINiNG.VNONSENSE:WORD

-

Procedure: This assignment is useful in understanding how to define, why definition is
-necessary, and-what semantic considerations enter into clear comtunicat1ort4f
The following sterfs have been taken before students do tflis assignment:

1. -Thorough study of how definitionsere constructed- -

f

Strict, logical definitions
Informal definitiOns
Extended definitions
_

-

2. .Explanation and practice with denotation and connotation,(in advertis-
ing, colloquial speech, persuasive writing, news reportirig)

3.. Exercises defining abstract and concrete terms; exercises in writing
informal definitions of abstract nouns, such as honor, love, patriotism

. .

4. Analysis of how words mean;- how we derive meaning from contekt

- Writing:Assign6ent:: Students -are then asked to create a nonSense temon thelr,own,.or
..- .- to borrow from'a1ist.Of nonsense terms provideit(MOStly from CarrotTian

portmanteau words),and do the following writing:assignment: t

k , - ,

..

.1. Choose one of these made-up words or make up one of your oWn. Then
.. write aTICTIONARY ENTRY for your nonsense word; folloWing the:format

of_an actual dictionary. The entry should include all or most of the
following:- -

a. the term-
b_pronunclation gulde in. parentheses
c: part of speech
d. etymology in brackets
e. two or more meinings
f. ether forms of-the word.and their:meanings
g. special uses or Rb§olete forbs of the word
h. sYnonyms- ft

t, example of usage -- the word in a sentence I.
Here is an example written by a senior student: z

prisool (prizool) n. T. a public building for the confinement and
safe-keeping for persoft between the ages of 6 and'18; 2. a

Place or_ establishment where instruction is forced upon per-
&ons attending;.3. a place of imprisonment until a degr
diploma is obtained; 4.. prisooten, n.; one who attend a

prisool; 5. prisooling, v.; ob ining instruction 4 attend-
ing a prisool. He went to prisool five days a week faking in
all the information he could. At prisool today, John learned
about nouns and verbs. L. 5.1T. see prison.



..,

'apand the diEtfaiarY erntry ,int6 -ashort;.ddsCiriPtive-definit`i'On es-Si
Include irr-th'4- essay the strictlogical-definition (probably tWfii's

. , ,
one you llst inithe dictionary entry) arKFenough charactbristics-of -the
word_to make_ Pp a fairly Complete defilTK_,tipik

Follow-up Activity: Select the best re'sUlts from this assignMent -and publish a class-
Dictionary of Nojisense Teriii Which is- thew diStribUted to all class-membdrs-.:
Students inväri1y find this dictionary fun _and instructive to read.



AnalyticallExpositorY
High Schbol Studen
-

SAMPLE STUDENT-PAPER

,

A prisool; is a 4oubl ic bui ldi nj_fo he .con

safekeeping of Pers,ons between the ages of 6 and 18. The

people lo-attend'prisooti are uSuelly -referred- to as

sturnates. 'They begin in--kinder--confinement4nd work their

way to- i rst-cel 1 When -they 'loch seventh-ce 1 1-, the

rcip le-who- runs-fthefpr isbol.tla-lks-tO-teadh-fsturnate="abbuti---
going into different fields of study. The stumates continue

. prisooling and lif they'are good and have reached the 12th-cel

before the age of 18, they may be up for Bararna.

What goes on" insjde a prisool is another story. Sturnates

,are well-confined in order for instruction to be given. Most

stumates take instruction in readily, for they don't want to

sent to detentfinernent. If_they can make their way to 12th-

cell as soo-n as possible, they can get their paroma. Then out-

to the world they can go unless they prefer tez; continue in

pr sool.

TEA(HER' Sf ANALYSIS"

This response to the second part of the'nonsense-'definttion exercise exhibits,the
writer's awareness of hoW new words are coined, how wo-rds mean what they mean, and
how_meanings depend in part upon context- The writer's sense of humOrLin composing
thisshort informal definition communicates readily and-directly with the-reader.

This example of student's writing'does'effectivel/mreach a student audience. Used
jogether with the instructions- for the exercise, ft gives heart to others who, at
.first, think they cannot create a new word and define it.



EVALUATION MATERIALS



MARKING AND GRADING PAPERS

Thesesuggestions -may -be_ hel pful to pp.-teacher= when evaluating student= mposi

I. 'Commentinron cOntents and marking errors-

A. Over twenty years- ago, William Dusel pointed_out the value of comments'that,'.
(a) show appreciation of successful writing, (6) emphasize the importance of,
purpose and ideas, and (c) indicate faults in such a waY as to facilitate learn-

_Questions_and_reSponses,to_ideas_and,usages_written_in_the_margin-ana_,
mmary toffiment-on the paper as a whOle can provide- the-StUderit'with-iriforinitia

and motivation to improve in written expression.*

When comments;are offered,-they should include some-words of encouragement as
'well as one or two speciarrsuggestio4-for improvement.'
Examples:

"You really .convinced me! =Your examplLs were logically organized
in support of Your thesis sentence. Your choice of words main-
taineUa-forrial-but lively tone. Remember-to proofread for pro
noun reference and punctuation -- see margin notes." Good paper

"You.Suggest 6 clear purpose -- the need for more career-related
courses -- in your opening sentence but you offer,only one
reason to Persuade your ,reader. It might help_if you reviewed
your ltstof possible reasons 'after,you had read through your
first draft. Try reading your paper aloud to catch those run-on-
Sentences.and fragments:" (Poor paper)

A: teacher pOint out the:Orrots in-order td show the'student_how-to-improVe his
or her own writin :One should noi,_therefore; indicaie errors that7the stu-,.-
dentcoultinot bee cted tO correCt on,the basis oUpresent knoWledge And-
general aility. -

The markings or .domMents should be Intelligible:to the Student, they *mid be
.1e§ible, 'and -they*shoUld use Yocabula-rythat has been-Made fami far to.---the
stUdent.

_01-s orb uSed'i the -teacher should supply the -studeht with'aliSt.of the
sYmbols'and-their Meanin-0. Thp-441anation of SyMboisShould'be:Made'in',..

--wprds7that-the7student-understands-.7-1-f-thi-list-usod-appeArs-in-a-ttxtrOW7'-
the: student the :reference and- anY.additional explanatfon.heeded:.

'The marking should-be based_on_theAnstruction given in the,course -Assump-
tion of previous training should-be reasonable and- realistic.

The-marking, includingany-comments,made, should justify the grade giyen.

.*Willfam J. Ousel, "$ome.SemanticJinplicatiops of Theme COrrection," English -Journah
Mrly:(1955), p 30.-Reprinted in7A.G6Idefor EvalUating Student-.CoMpbsition ifited
by Sister M.- Judine, ,IHM, for the National CtiO*1-T--ofte-661104-.§:cifjOglith7-(thompolgo,,
Illinois,- 1965
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II. Appraising 'the noted weaknesses and strengths
=

A. The appraisals should take into consideration the performance competency level
of the student.

- ==-

In required cqurses, the appraisal should also-consider'the scholastic capacit
of thd student. Many teachers follow the practice of-reserving A.for_real
merit and F for-lack of effort or inexcusable carelestness, B, C, or D, then,
indicates bow successful the student vlas in relation to his or her own capacit2

Iri-courses-like Advanced Composition, the teacher should establish a ademic-or
,k

college preparatory standards with the class. _

The appraiial should :take into consideration tbe extent and type ofinstructio
given in the course up to that point. (Instruction is more than merely
admonition.)

I. Assigning a grade

A. Te merits of the content and organiza 'on should be weighed with the clarity
of'the sentences and the cdrrectness of the mechanics.

Some teacherS astign thrqp grades example: C/B/A).;- the- fArst Brade_fdr canter
or.supporting materidk the second grade for lorgantzation..dr-logical-arrange--
:ment bf Material and clear .00ening and concluding statements.. linked by use of
transitioniwordsand the lastigraddfOr- grammar, spelling.punctuation, and-
neatneSs.--Other-teachers-as-stgntwo-grades-(example:--C/B)I-the-ftrst-grade----
fOr content and organization,the second one for mechantcs andisentence
stPucture.,

-°.Teachert whqp efer.toAive'One grade may.:fihd tke folio i_g'chart help

Ideat and:- ,SentencLStructure.--
,-Ot.gantzation :and-"Medhanics

(50%)--.

Good. Good

Good-
Fair GOO&

C

C GOOd. Pbor
,Poor: Good_

b. Poor- Poor

UnacCeptable. because of lack of effort and/or-
inexcusable carelessness.
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-Gradeonlytheveny4odi;:th4or j.f.th.:paper--that- _ten,. 'Item e----t e- umber 4..s0,-;,,

that- everY student' s -work is- eventually graded several times- durinr-the- sethesteK.:'-'"-
- ,

Use student _readers . Students- organizi-theMSelves into- grOupt and:read'eacii- other
. , . _-

.work. Papers :are proofread- by each person, in -the 'group. :Each:--,group:,selectsi=one
paper to be read aloud -to the _class. If possible, this paper Should_ be duplicated _fl

.to provide-a copy for each' student:-
-

EXchange papers with- Oti;er crisses. -Studeits dO" not Put- the usual eading-oh-the
paRers, but rather sign them with 0 coded-'identifying mark- Sets of papers are
exchanged under 'teacher- ar-rangement.-- Papers -are read',,.domments made, and papers:
returned, and then the writers study the comments on their own papers;

Use a tai'sette tape recorder. The teacher makes no Written comments on the paper.
Rather, s/he speaks Irito a tape recorder while reading each paper, talking to the
'student, pointing out weaknesses as well as strong points, for 30 seconds to three

minutes. The recorded tape, with student paper's discussed on it in alphabetital

order ; s-brought=to-cl ass-for- private --audi ting- by -the-students ..-=-They-are-ca I 1 ed-up--

to listen to comments on their own paper, one at a time, -using a headset to avoid

disturbing the class,. At the end of the taped commenfson his or her Own paper,'
:the student shuts off the machine and calls the next student to the tape. The

teacher carries on the usual lesson while students are listening. They take their

papees with them to the recorder and mark comments on the papers as they listen .

:Use a'set of
Papers, read

_AcCumolate a

Do not-grade
forione type

papers as.a quick diagnostic device; Instead of marking indivithial

a class set rapidly, noting the kinds of problems that seem e4dent .
fist of these and organize them into a lesson for-the following d

any papers for the first_ mOnth. Write comments Sparingly, checking-only
of problem-- e.g., punctuation, subject-verb agreement -- at a time'.

=

-Use a student journal. The first ten minutes of the class may be,spent by students

writing in the journal. The type of material -that goes into the journal-may be
totally free -or. somewhat Structured, and the jOurnals are not graded._ Ihstead,

=the teacher makes spot.checkt- of the journals and uses these checks as rmaterial for

lessons.

. 8, i_EstabliSh a__rubric. Pass out copies of an_ average paper, perhaps one deserVing k

.
grade Of C, and gO- through the paPerFwith the :Class, sehtence by sentence7-until--you=

.arrive at-a- grade. Have the students mark thesesample papers with you. Use this

rubric to help groUp or individual evaluation of'papers.

Instead of writing comments and correction symbols on the paper, make a check mark
s,

in the margin opposite a problem. The student-might7then-use-the-rubric mentioned
and correct his or her own paper.-

10. As often as you- can manage,_ provide for individual, fade-to-face conferences. T ese

should be.arranged so "that they occur dUring class _ime, while the students are

doing' individual or group work on their papers.
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At each level_in_the program, students should beArained_to examine_their own-papers -

critically, using an analy0s form designed by the teacher to,emphasize the writing7=7,.
. objective(s) on which the class is working. The sample form-thatfollows was designedL
' for use with paragraphs written by_students at Level II.

,Paragraph Analysis-Exposition Name

Items A throUgh E must be completed with words quoted directly rom your
paragraph. .

A.---'- Write-the -topic-sentence-of-your paragraph:
development by detail in succeeding sentences..

,

'B. Quote the phrases or complete sentences thet.develop each detail related-
to the key words. ,

Quoie 'any -phrases:or Seiltentes,Hthet -eanteln a *tail 6a_ does-net
teleteL:to the key'iyords the central idee

4.

Quote the entance that re-emphaSizes the central idea o yourparagraph.:

-21,6218=

E. Write a new topic sentenc including key worda that-more exactly express
your central idea.

--When students_ haVO comp etecUtheJorms electethexampleS .can-be,:uted. for discussion:.
,small,gr'odps'or ty the wholo class.



_

-CHECKLIST
=

Expository/Ana1ytica1

NAMi' DATE

TITLE OF COMPOSITUON

WRITER:

, _

1. Review your composition for each of the following essential elements. 4

2. Revise your composition until you =feel that it represents your best ,

work.
3. Clip this checklist to your cOMposition-and give it to another

,

'READER:

1. Read the attached composiXion taice.
2. Check each item below that you,feel accurately describes this .

composition.
_

CONTENT:

HaS A-clear purpde,or,point.
Provides.? title that suggests what this...point is.
Seems to--have a spetifid audience in mind._ (Name the person or
group. eL)
Gives at least three necessary examples, facts, or details to

. make-the point clear.
Arranges ideas in' the best order.
Begins each paragraph with a clear topic sentence or idea.
Keeps the discussion in each paragraph centered around the topic
idea.
Shows clear relationship among para graphi.
Uies an operiing sentence to catch the attention of the reader.
Emphasizes the purpose or point in a concluding sentence or
paragraph.
Uses exact words and complete sentences to help the reader under-
stand the purpose.'

CONVENTIONS:
+

Uses a subject in ach sentence that agrees with the predicate
verb.
Has a clear antecedent for each pronoun.
Begins each sentence with a capital letter and ends it with a
suitable mark of punctuation.
Has no misspelled words.' (Check all words you are not positive

_ you (now how to spell.),
Employs correct punctUation marks within sentences.
Uses the standard form for heading, margins, and spacing.

.READER'S 6)MMENTS:

READER'S .SIGNATURE
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--COMPO ITION RATING'SCA&-
(LEVELS

:-Before you hand it in, have.yeu checkedlyour coMpositiOnto-be-sure'tha
'-'-observad-the-follOwing: =

Used the prOper-heading and ma

2. USe&a title which reflects the ass gnMent?

3. Chedked your spelling?

proper-Oronoun- referencesr-

5. Op4ned and concluded effectively?

FOR TEACHER USEL
'

Rating scale - A yardstick for measuring your improvement or need for
improvement In composition skills. Only those items that
apply to the attached compositiotLare rated below.-

Average :.Outstanding

Organ zation 4

Research I 3 4

Stays within na
topic l 2 3 4

4. Good thesis sentence 1 2 3 4

S. Good donclu&ion 1 2 3 4

6. Freedom from spelling
errors 1 2 3 4

7. Freedom from sentence
fragments I 2 3 4

B. Freedom from
grammatical er ors 1 2 3 4

5
5

5

5
_5-

5

5



Reader'-

=-A.Con_ten 7 Value-50%

-Tur'pOiefLir
Thesis-and toOic -sentences-

_.are persuasive,_-sincere, fodused.

I --Organtied77
_

ArrAgement of Ideas, is logical,
planned, orderly.

-Comprehensive
Choice of support material is
complete,--relevant, convincing.

Specific'
--Development ofr.detai is- _ _,

c6ncrete, definite, exact.

Convincing
Author's tone and point of view
perceptive, Clear, consistent.

_

Rest r icted
1-

Vague

Un onvincing

Word Choice and Style - Value 30%
_

Fluent
VoCapulary is vivjdi
effective, appropriate

Limited_

Mature
Sentences are va
smooth.

Effective
Style is distinctive,
colorful, fresh.

Ineffective

C. -Conventions--Value

Standard
Grammar/Usage
Sentence structure, agreement,
references etc. are acceptable.

Correct Form
Paragraphing, heading
spelling, are correct

NormStandard

Incorrect Form.



:EVALUATION-OF=STUDENT-COMPOSITION
LEVELS-, II

7

Student. omposition
_

TO THE STUDENT:

-

The reader has careful ly read the, at_tached "coiripOsi t ion, _making_ suggiOste
coirect bn slon-5,4hepaper*and-chack-lng----thear'earlor'IMP-Fiiiremelift-4 _:-B4fWe
yoLi-cOrrect the errors maAed-on the paper_r_yoy should study the textbook'
pages noted opposi te: the errors chedked-on =thi s- form. t,--Add,ml_ispel led' words
to'your per,scinal list for mastery.

.

TO THE TEACHER': Enter appropriate
Textbook Page s--Entertextb

ORGANIZING AND DEVELOPING THE COMPOSITION
,

Unitly (Does the essay make clear a single point or purpose?)
Coherence (Does the quente.of paragraphs follow -
a recognizable pattern? Are transitional words and
phrases employed to Slink paragraphs?)
ritical thinking (Are assumptions warraiTtal; definition

accurate; ,uses of evidence sufficient; generalizations
justifid; problems well definer; statements logial;
conc 1 us ions wel l drawn?)
Clearly stated topic (Does each paragraph kn the main bo y
of the paper clearly state or imply-a central 'thought?)
Un i ty wi thi n the paragraph (Does every deta i , fact , or
opinion of each paragraph support the _central thought?)
Effective transition (Are appropriate words and phrases used
to show the progression, of thought within the paragraph?)

,-
Consistent point of view (Is purposeless shift
avoided in person, mood, or tense?)

06SERVING CONVEMT1ONS ,IN'SOELLING0 PUKTUATION; GRAMMAR;rAND USAGE-

Agreement of subject-verb, pronounrantecedent
(specific one circled
Cap i tat i zat ion

Comma (specific error: --)__ Comma splice or run-on sentence specific one ci ci-Q0----
.rcled). - ..

Coordination or subordination (specific one ci
Fragment :t';

_Manuscr i pt_ form- Cspecific- advice:- - --- _---_. =4-7) a =P 3 ''3=
== 3,3 ===. .., 3== .

Misplaced or dangling modifiers specific one_
Misuse of passive voice
Other marks of punctuatiWnG-pc-ifT-cer-ri3r7
Parallel i sm

Pronoun reference
ShlftS in person, -icuFiber, voTcT
Spel ing (spec i f ic advice:
Tense shift
Vague or awkward construction
Wrong words



_

,

INSTRUCTIONS:FOR WRITTEN WORK

7 Head each paper, in thefollowing_manner: _

le on first linecentered on a

..
line should bgin at mar i-rt'r . -,

2. Capitalize the first and Final, word of the title and all-other words in. the title. .,
except artAictes,.conjunctrfons, -and prepositions of less/than-five letters.i

3. Use only yegulation (widQspaced) paper-, 8 1/2" x 11.- ' ,

--4-.--Write-neatly,--clear1 y-,aho- leg ibly.--: Soiled-or-crumpled-papers:lare-not:acceptable-:- ,

5. Write-on only one side oflhe paper and use ink or typewriter for formal
compositions. y` .1,

-k,
, 4

6. If your paper does hot haie thellefr-haticrmargin markdi establish emargin Of-N.. - ,--

t approximately on6 sinch andl-then adhere closely to it. On ttie right 'side, leave a
-margin approximately one-half that .on the left side (or one-half inch) and keep it,
as evenas possible. _ .

Indent he first word of all paragraphs .uniformly 'one inch. (If using a type,-
, a

writer, indent f iye spaceW.)
8. Do not us-e the sign &or...the abbreviation etc.

,

-.=--shoU1 ds-beAnclerited-one---ine&and4hez-second
_

_ - "4.;

-

9. Do not abbreviate inthe heding or title of:your-paper: .
____

10. Divide a word onlY at the end of a syllable. Words of one Syllable cannot be :__
_.

divided.
11. Always reread4our composition and correct errors in punctuation, spelling, and

sentence
- ,

- structure before submitting the paper. ._
. ,s

. .t 12. Rewrite,pages which are not neat because of too manY corlections or erasures.
-13. If your Composition has more than one page, do not put.a number on the first page.

, Beginning with the second page, sput -an arabic numer in the Upper right corner of
' each successive 'page, with yoUr name under the number. _ -

, _

Agr.
Awk _

/ or Cap
CF. or- CS
Dahg,
Div
Frag

-on His;

CORRECTION SYMBOLS

- Agreement of tubject and verb - .

Awkward expression; re-word - -
- Change capital' to small letter, 'or vice versa - Enter page
- Comma fault, orcoma' splice- -
- Dangling geriind, infinitive, or parti,ciple- -.- - - - - - - - - numbers
- Division of:word at end of line incorrect - - - - - - -'- - - -
-- Sentence fragment - - - - - --- that refer
---Misplaced2Modifier--- - - - - - 7 7_17_..- -,- - - - -
- parallel structure not used to
- New paragraph needed
- Punctuation error - - - - - - - _ -_ _ _ _

- Redundancy- 7 - '- ---Red;1
Ro
Shi
Sp

_T

Ry4-pg,seAtence; sometimes called coma splice or coma fault -
- Orifiecek,tarY shift of person, tense, voice,-or. mood- - 7

Spellilig error- - - --- --
- Wrong tense -f, -

Wrong choice of word - - - -

textbook

used -by:

the class.
. _
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A POSITION STATEMENT1

4As each English teacher works yiith students; s/hemust make decisions on what to teach
-and how to teach. When developift instructibnal guides or selectinvtextbooks, curricu-
lum committees face,similar decisions. Some of these decisions r4ght1y depend on the
itiOvidual tehcher's judgment, but some involve basic issues on whiCh teachers in a
large school system should seek consensus.

The Subject Advisory CoMmittee for Secondary English has been endeavoring to identify
\\. the besic 'issues in the fielcLand to frame a position statement on each issue. In

Vrriving at these statemehts, Committee members studied the pertinent professional
iterature, took into account the opinions of scholars and national leaders, sought

a_vice from English department chairpersons in Lo ngeles City junior and senior high

l

sc ools, and exercised their oWn best professional judgment.'
,

Thelollowing statements preSent the current posit'on of the Los Angeles City Schools on
issues regarding 106 teaching of English in junior and senior high schools. The state,.

ments, which desceoibe preferred classroom practices, are intended for use of teachers,
administrators, curriculum committees, and textbook committees.

a

,WHAT The English program consists of language study, composition (be,th Oral

'CONSTITUTES 4nd written), and literature._ Students aretaught to think soundly and.
ENGLISH? to organize 10eir thOughts; to listen and read with understanding and

discrimination; to speak and write so as to communicate facts and ideas
exactly; to enjoy and appreciate a variety of forms of literaturel to
understand the grammatical structure of the language and to eMploy
accepted usage; to use library research techniques; to spell'and punctu-
ate correctly; to write legibly. Each semester's work is organized-into
units which provide a- unifyfpg framework for students to,utilize these
skills and knowledges for the development of ideas, attitudes,_ideals,
and.values. *From the-study of literature,,students acquire universal
values of thought and achievement which characterize civilization.

TH NG

WRITTEN
-COMPOSITION

All components of English are taught in direry Englis course.. In

required courses, the program.is balanced. Although other courses
have special emphases, no component is omitted%

Since language learning is a cumulative process, the learning or any
specific skill takes time and needs to be reinforced in different
contexts at different degrees of complexity as students grow in maturity
from grade to grade.

'Whether student,read, write, speak, or listen, the teacher is respon-
sible for providing planned learning activities for improving the
quatity of their thinking as well as their Skill in using the language.

A sequential program of writing instruction should be continued in
every grade. Teachers are responsible for-the specific items listed
in the two charts, "Com-osition Sequence, Grades 7-9" and unsay Writing ,

in Senior High School."

1
Extracts,from The Teachin of En lish in Junior and Senior H' h School , Las Angeles

City Schools, Instructional Bullitin No. SC737, 1967.

2The material in the present publication supersedes these charts.
. p



Position $tatemen

14LATION Writing a cOmposition-begins with 'Something in the-writer'S-mind
OF WRITING ideas to be communicated. Other steps in the writing process are vital
TO READING c but ideas come ftrst. 4h

GRAMMAR
AND USAGE

Literature is one excellent source of,ideas for composition, but not
all writing and speakimi should deal with 1 terature. Some composition
should be based on other school subjeets or on the student's
experiences.

When composition is based on literature it should deal -with human
problems and ethical, values as well as literary analysis. The amount
of attentiork to4ipterary form and.the author's craft should vary with
students' age, maturity, and reading experience and.may be greater in
senior high-school, especially in elective Courses, in literature.

Spelling is important and should receive attention in every grade.
Spelling instruction should be based on diagnosis of Students' needs.

The teaching of grammar continues in every grade. Knowledge of gr ar
can help advanced students understand why one expression is prefer _

-another; also provides students with terminology for discussing
language improvement. Such knowledge is effective, _however, only to
the extent that students are led to use it to improve speech and
writing. This statement applies to the "new grammars" as well as to
traditional grammar.

Standard English usage is most successfully learned through efforts
improve speaking and writing. However, textbook drills and teacher
made drills can:reinforce items of standard LA-age taught during writ-
ing and speaking activities. Such drills should be preceded by and ,

promptlrfollowed by,opportunities-forapplication to .speaking_or.
writing.

Much-drill should be oral.

Of the many types of drills which may be usece, students shovid devote
most time,and effort to choosing a preferred language formeliminating"
ambiguity in order to communicate clearly, practicing a language
pattern, or using a language item in an original sentence.. Students
should devote Jess time and-effort to classifying or identifying
language elements.

Slow learners can improVe their use of English with minimal emplc( ent
of grammatical terminology.

LEVELS OF In all grades, students should be thught the facts about levels of
LANGUAGE language. Students should learn that they may properly use,various

levels of language in different circumstances. For example,--in informal
situations (such as ,conversation, talks to small- groups:, friendly
letters, fnformal essays); standard informal English is as satisfactory
as standard formal or standard literary English. Often it is more
appropriate.

7 0



75.

CORRECTNESS,
PRESCRIPTIVE-
NESS, THE NEW,
GRAMMA%

Position Statement

The-appropriateneis of, using a level -of- language or a- specific locution._
in a particular situation will depend-on such: facters as the following:

_The
The
The
The
The

speaker's age
speaker's purpose
audiente, and its size and Composition
contentnarrative or eXpository, humorous or serious
communication vehicle: speech, Manuscript, print

Sometimes these factors also will.determine whether an expression _is

acceptable as standard English.

Teachers should be aware that a student who habitually uses grossly

nonstandard English may face a serious dilemma .when urged to learn'the .

type of English taught in school. Nonstandard EngliSh may be the

normal ,speech of the Student's parents and present asSociates, and

the student may incur resentment, even:ostracism, if s/he changes over-

completely to "school" English. It is recommended that the teacher's ,

attitude and approach reflect the following ideas: (a) i! a student's

present way of speaking is accepted by'family and friends,'s/he'may'

not wish to change accustomed waystif speaking to them; (b) howev.er,

it is important to the,student's future tolearn standard English

(another way of speaking) as an aid to'occupatiOnal and social-mobility*

Controversy persists regarding a cluster of contrasting concepts--

prescriptive vs descriptive gramMar, correctness vS.: apPropriateness,

and rules vs. usage. The position,of the Los AngeleS City junior and

senior high schools on these interrelated issuesis as followS:

),KStandard English is the kind of English used by- educatedM:ericans.
This statgment does,not.mean that "anything goes"; however, it does

mean that tHe English teacher ffiIF keep infermed-atioUt the results-

of research on the actual usage of educated Americans, so -that students

can be provided with realistic and up-to-date.information.

.Teachers bre entitled to langUage preferences (e.g., come to see me

rattier than come and-see me, _erl rather than proyeil, betause,of

rather than artII-7----1-Ca--teactier dislikes:an accepted locution,
-there is no reaSon why s/he should not So :inform students. However,

s/he should not label it as "incorrect."

The English teacher ceases tb be _neutral- once s/he has become informed

aboUt the acceptability of a langilage item. Since improving students'

use of language is part of the teacher's,task, s/he must be prescrip-

tive to the extent of pointing out which locutions are acceptable to

educated Americans and which are'not. The linguist and the scientific

grammarian may remain aloof, limiting themselves to description of the

many kinds of utterances of American speakers. Yet the English-teacher

must advise--that is, ag§aillig7-as part of the daily work. However,

'the teacher's advice should be based on realistit, current information

and should be presented-tactfully.'

71



Position Statemer
...

The terms correct and 'intorrectEn lish'imply a simplified -.
view of the nature of language, and they also have connotations of
righteousness vs. unrighteousness. Teachers are urged to- us- the
terms standard and nonstanlard'Enolis.h instead and tcf m
plain to stud-ents what these terms mean.

It is part of the English teacher's t6sk to teach pupilS the structure
of the language and how :it functions. The controversy regarding:the
relave merits of traditional grammar and the "new

. grammars"' will
continue. English teachers, of course, know traditional grammar;, it
is urgently retemmended that they-study the "new grammars' in order tO
make immediate classroom use of any valuable new insights which may be
useful for their students. 4'



TEACHING COMPOSITION; A POSITION STATEMENT

The following* are'general pr ciples which members of the NCTE Commission on
Composition believe should guide\teac s in planning curricula and teaching writing.
They are issued as an official position statement of the Commission. The Commission

will welcome comments or questions.

1. Life in_Languaqe. In many lenses, anyone's world is her/his language. Through language
Vie understand, interpret, enjoy, control, and in,part create our worlds. The teacher''

of English, in awakening students to the possibilities of language, can-help students

to expand and enlarge their worlds, to-live more fully.

2. Need for WOitinq. Writing is an important medium for'self-expression, for communi-
Cation, and for the discovery of meaning--its need increased rather than decreased by

the development of new media for mass communication. Practice and study of writin
therefore remain significant parts of the school curriculum and central parts of the

English course.

3. Positive Iostruction. Since a major value of writing is self-expression and self
realization,-IMtruction in writing should be positive. Students should be encour-

aged to use language clearly, Vividly, and honestly; they should not be distourdged

by negative correction and prosaription. They should be freed from fear and restric-

tion so that their sensitivity and their abilities can develop.

4. Learning by Writjg. Learning to Write requires writing; writing practice should be

a major emphasis of the course. Workbook exercises, drill on usage, and analysis of

existing prose are.not adequate substitutes for writing.

Requiredyritilia. No formula dictates the amount of writing that should be required

in a course--a paper a day or a paper a week. Ideally students should be allowed to

write when they want to, as much as- they want to, and at,their own speed. Practi-

cally, however, students need_class discipline and class discussion as well as free-

dolp, and they should be frequently encouraged and at tiMes:required-te write..

Classroom Writin inexperienced-writers especially should have an opportunity to

compose in school, with help during the actual writing process in clarifying ideas,

in choosing phrasing, and sometithes in dealing with mechanical problems. Writing

outside the classroom, of course, should be encouraged and sometimes required.

7. B_M_9M of Assi nments. Writing assignments should be indiVidualized, adjusted to

the age, intereSi:s, and abilities of the student. Particularly in the elementary

grades, but also through hlgh school and into college, the teacner should encourage

writing from personal experience, sometimes developing classroom experiences to

provide material for writing. The expository essay should not be the exclusive

form of,composition encouraged. Especially for students who have conVinced them-

selves that composition must be boring, a chore to be avoided whenever possible,

writing various kinds of narratives, vignette's, dialogues, fables, family folklore,

parodies, and the lilse may create interest. -
4

8. Alternate_Techniques. Instruction in writing techniques and rhetorical strategies

..biJuld be part of the writing course, adjusted to the age and need of tile students

and focused'on positive advice, suggestions:6information, and encouragement.'

InstOUction can include discussion of various ways in which writing can achievCIIHr

ends-in units as brief as a word or two and as long as a book--, observations 1JT

procddUres followed in existing prose, and constructive criticism of:student writing.

*Reprinted from Colle-e English, October, 1974. Copyrights® 1974 bY the National

Council of Teac.-eos o.--aiglish. Reprinted With permisSion.
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9. corkii2§iiiii. Since there is adequate subject matter for direct studyof writing,
courses or units of English courses dedicated to compositton should not be
converted to courses in literature or social problems, with compositions to be
written on the side.

10. Utage is an aspect of rhetoric; learning to predict the social effects Of
different dialects or different linguistic constructions ispart'otlearning how
-writing can achieve its purposes. Students should be provided with information
that will allow them the largest possible body of alternatives from whith to
choose and will help them to choose wisely. They should know, for example, that
dragged and drug are both used as past tense forms, but that some listeners will
react-to drug_ by considering it uneducated. Or -students should learn that we was
and wewere are alternatives but that we was is not characteristic-of a presfigi
dialect.- Such information should be riF6i7Taa through positive instruction abaut -

how dialects develop and why variations occurnot through correction bZsed on
notions of riglit and wrong.

11. Dialects. No dialect should be presented.as "right orf"puref

" or "logiCal" or
bettet'-than others. The.student should be given an opportunity to learn a standar&
written English, but the teacher must'resist the temptation to allow the cultiva--
tion of a standard written English to stifle self-expreision orto overshadow
emphasis on cl-ar, forcefull interesting writing.

12. Grammar. The study of the structure and history of language, including English
grammar, is a valuable asset to a liberal edUcation and an important part of an
English. program. It should, however, be taught for its-own sake, not as a 'sub
stitute for composition and not with the pretense that it is taught only to improve
writing..

13. SRpport_for Com osin . Various kinds of activities related to'compositip Contrib-
ute to the student i;-ability to write--film.making, debates, collectingaiaterial fo-
notebooks, library inVestigation, dramatics, field trips, television and film view-
ing. The attractions-of,,aaCh activitiesbecause of their novelty or because they,-
seem to gain more immediate student interest--should not be allowed to supersede
instruction in writing.

14. Ialtirig_nd Writing.. 'Students are influenced by Mass media not only as consumers
but also as producers. Children, for example, may find it easier to compose orally
on tapes, without the labor of handwriting. The teacher can sometfMes exploit
this interest in oral composition as a step toward writing, but the importance of
the written word remains, and practice in oral composition is not-sufficient.

15. Audience Although some writing may be- intended to be,private, writing implies an
audience and students should be helped to use a voice appropriate to the interest
maturity, and ability,of an audience. ,Furthermore, since young_writers are
especially concerned about response, their writing should be read by Classfilates
as well as the teacher.

16. Grading. The mere assignment of grades is rareiran-adequateway of,encouraging and
ini-prOving writing; whenever possible grades should be replaced by Criticism or'
detailed evaluation. When grades are required,_the teacher should avoid basing .

them primari/ly on negat:ive considerationsTor example, the number of misspelled
words or sentence fragments._

7 4



17. Class sie, Classes In Writing should be limIted to no more than twenty to
facilitate frequent writing, reading.of papers', and discUSsion of written Work.

0b7ecttves. Emphasis on -instructional objectives or on accountabiltty should not
dictate t-he content of the course, particularly not to replace writing with
attention to-measurable skillsmechanics, for example. Teachers should retain
responsibility for:determining their objectives; demands for accountability
should not interfere with Independent thought among students.

4


