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‘ exper1ences the committee: :

mplex prgcess..‘ tghed aga,nst,the .alternative of a

gvscholarly research and successfu] teaching: prac ces, the
f-a ‘seemed prefer ble. .- ' u ’

S he aim-of an .ﬁompre" ns: ﬁprngram o ompositi

" tion that will.develop to:the maximum ‘their individual 1anguag ‘ : oimmu
- cation situations: persona], social, *vocationa “and academic. The program qut]ined
" “here avoids ‘Tong lists of objectives (often obvious) and:strict-sequences- of- activities
- (often -arbitrary) in favor Df a ske1eta1 p1an that may belfieshé_ out acaafd1ng‘t@ loca

‘5chc015commun1ty needs.-\

_The prggram suggests that a]1 secgndary:schca1 students should have cant1nuaus.compes1ﬁg;
TEXPEFIEHEES*1H four maJDr ‘domains of- writfén d15caurse, w1th 1nstruct1nn and ass1gnments'
IS 0 B nce competency jith ' -

Tanguag' : ,
,k1115,r ated toa spec1f1c”commun1cat1an
. of “an. awareness. of ‘intended purpose .
e€1anguage Fina11y,_at provides a co
teachers to 1n1t1ate ~their own sequancj

- and- Far direct- teach1ng of- composing-.
The ‘program further. emphasizes .developi
}ence ‘and- a -conscious: ﬂhDTEE of apprapr

A T : . L : .




yf“1mpress1en gain
ain=-includes varijo

i _the power:oF ebservat1en to'reereate threugh'the senses therqu
fj.w1ty of "an’ experfence., f, :

& Imag1nat1ve/narrat1ve wr1t1ng_drews en the. resources Df-1anguag ;
to’ ergenlee events or-actjons. 1nv91v1ng eharectersgiebjects end!
3sett;ngs “into ‘some meaningful  time -sequence:-The rawumaterials«
;for,th1s dema1n of mpes1ng may:be drewn frOm persona] or. v1— o

;;express,en 1nd1v1duaA4ﬁnterpretatfen of theeehereeters,kobjecf s
. €S, A sense of movement, subjective. respense,ﬁ
'fand‘1nner reeT1ty gevern much 1meginat1ve/narrat1ve wr1t1ng.

t/?ract1ca1[1nfermat1ve wr1t1ng uses 1anguage fnr ut111tar1an nr L
'fvf survival purposes.:Although vividness and: emot1nna1 tone may
-/ "be” employed to enhenee pract1ca1/1nfermat1ve writing, its pri~
'mery purpose is to record. events,,d1rectlons, and-ideas in
“simple, clear, concise language, ‘addressed to a particular o
--reeder aﬁd 1ntended ta hr1ng about a des1red ree;p(::mse..,,:w '
. S . DU
: __Ane]ytTea1/ex9951tery wr1t1Ag,emp10ys 1anguage te ana]yze and/or
-, - to_explain'a character, a process, an idea, or a conviction by 1,,
Nsal 1eg1£a1, :and ‘often psychologi¢ally.effective, arrangement. of. L
details, " exemples, reasonsiy org%rguments.f Because it attempts :.;t*‘
" toclarify the substan@e of ide gs, “‘this domain of- composing
., demands precise,: accurate‘diet on and a more formal organiza- -
““tional pattern, 1nc1u§1ng a‘cTear thesis ‘statement, paragraphs
~deveToped by topic, a and, mater1315 arranged for the reader to .
“understand how : the wr? &yt ceneﬂu51ons were reached

/ B ; 4 . g‘\ . . 5 - -
f”‘EXpE?1EﬂCEd teacherSWW111 1mmed1ate1"recegn1ze frem the*above‘descr1pt1en5*and examp1e5e
“on the aceempany1ng chart that skills associated with one domain frequently "bleed": into’

ether domains. “Close observat1en of concrete-detail and the vivid' 1enguage of sensory -
exper1enee are used'in narrative and ana1yt1ca1/expes1tery writing.” A sense of mevement
- and chrennlog1ca1 sequence contribute to the development. : ef some sensory/descr1pt1ve, .
,/practical/informative, and analytical/expository writing. “Practice in part1cu1ar modes
/ef one doma1n, then, can increase sk111 and be. app1wed tO*COmPGSIHQ prob1eme in ether
; domains. Sl e : , N . o
o 7._ v




_1ower evels.’

_The pragram “chay '"here aéﬁnow1edges 3 5-0f". ¢
“#n each domain b) ' presenta; ve 'amp951ng tasks that a student m1ght be

= able to-perform with some degree of competency at.a'particular. stage of development,
starting .with the. VEry simple -and esdential forms- or mades app pr1ate for adolescents: -
~at Level I and moyving to ‘the‘more compTex and spe - d f Level V. -Performance::

e ccmpeféncy Tevels are. rélated to. individual grawthr n campos1ng ideas;: nat ‘to" arbi trary:
~_.expectations by ‘g e.level. ~'As such;: the:perfor ance.. competency levels in the program:
- chart.are: 1ntende,-as“gu1depests for st ﬁbo1s, mapping-a camprehen51veécempgsat1an.
’pregram -and for teachers-in- p1ann1ng apprapr até wr1t1ng EXper1ences Dr in different

ating 1nd1v1dual ass1gnmentsie“.
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ass1gnment may be preceded

_guage -~ and/or the review ¢
ccmpns1t1uns are to be revid
=given—to- a*iabaratary*s1tua1
_ ful student writing is_analy
-appear in the compositions: e
" . cess at each 5tage of ccmpn:
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,y the teach1ng of a.
“paragraph deve1apment a ney

C y
sUppgrtigb mater1a1 1 , '
e development=of . A writ g-
new._skill. -=_such as-a-new: pattern of
‘method of sentence: camb1n1ng, or;a problem in‘ch of - Tan:
»f previously. taught skills related to the- assignment’.  If
sed and recopied for a final ‘evaluation,.class time should. b
n-which good student writing is recngn1zed, unsuccess-
rzed, . and difficult problems. of diction-and-structure.that*:
are: sg1ved together as an oral exper1ence Attention to pro §
1ng\w111 prgduce a. better praduct S N
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-Doing ntsnse expans1cn and smbsdd1ng exsr:1ses; e,p1oy1
1ng jhs;structurs ‘and ‘etymology: of .words 'w*”k1ng Wi,h?thzrlv,‘?,,
{a ;tstatemsnt-quest1cns,_et =a among.-t

i11..benefit fgom under thel S
strengths and weaknesses and des1gn Tanguags sxper1encss tha w111 1mprnvs the1r

1anguags psrfcrmanse.,'ﬂ
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.| Dramatic monologues A _
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.Fictional letters- . '
~Dialogues._ to maga_ "aclflpppa|ﬁt

(e.g., the’ ganaratlon gap)*
LSeript writing." iy

Ly

'i of gift,: poataard ‘message. -,
.Lists: steps i
do something _
LWritten directigfis - :

.5imple. nptaa ‘taken -from a c]aaa

o
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@ ~ -SAMPLE COMPOSING EXPERIENCES AND STUDENT RESPONSES ‘

3 ' *

The teacher lesson plans and student writing samples are presented with the hope that
they will be useful to the composition teacher: in a variety of ways:
. -As illustrations of composing experiences in.the domains of
writing at different competency levels on the 'composition chart

-As samples of student responses to given assignments

e -As;mode1s for spotlighting areas of strengths and weakhesses
in student writing O » 3 £ .

L™

-As examples of marking and evaiuéting practicRs

-As a spr{ngbaard for department discussions and individual
planning of appropriate teaching strategies

The teacher lesson.plans include background information which explains the purpose ‘and
the <tructure of the writing assignment and establishes the ;criteria by which the stu-
dent performance is to be judged. Student samples show the/actual marks and comments
made by the teacher in a real classroom situation, In manyj cases, an explanatory com-
ment indicating what strengths and weaknesses the teacher Fiinds in the student's writing
‘completes the lesson-to-evaluation sequence. K ) :

The sample .composing experiences are records of actual lessons igbmiéted by committee
members and other teachers in different areas of the district. /They are included as
“indicators of the diversity of approaches¢used to promote student competency in a partic-
ular writing domain. The domains and levels represented by the lessons concentrate on
areas least emphasized in other composition publications; e.g., sensory observation at
the upper levels; dramatic monologue as narration, postéﬁrds as friendly-informative mes-
sages, exposition at the middle levels of development. It is worth noting that many of
the 1esszzz grow out of reading and language experiences. '
The studént samples are duplicated intact with all their warts and wrinkles, focusing not
on the ideal but on a concrete representation of what actually results from a given as- -~
signment. Most of the papers illustrate the range of acceptable performance within a .
competency level; however, they do not all represent good or superior performance. ’
Teacher evaluations of each student sample are included-to illustrate kinds of comments
and criteria for correctidn-that are employed in different situations. Specific letter
grades are purposely avoided because the intent of .the chart arid the accompanying les-_ -
sons is not to dictate a grading scheme but to proyide stimulus for thinking in terms of
gerﬁormance.competenciesi Individual schools or clusters of schools witl want to. estab-
lish local criteria for evaluating student writing to fit the .needs and competency levels
of their own student bodies. Suggestions for such criteria are intludéd in the section
on. Evaluation Materials. ' . : : \ ) )
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Level Iv o
. Sensery/Descr1pt1ve

| &
|
: DESCRIPTION - JOURNAL QBSERVATIDN

=
- 7 . . , 4’;

"SAMPLE COMPOSING EXPERIENCE

Procedure: Teacher resource--Invention: A Course in Pre- Wr1t1ng,and CompGSTtTDn,
47 ... -Dy Michael Paull & Jack K11german o ll’ , i

Pragt1ce Exerc1se Do a quick, ten- -minute, on- the=spot observat1on exercise outside. the\
classroomy ask students to take notebooks outdoors and observe one square
o . inch of ground, jotting .down all the things they see in that 1imited sﬁacé
LT including notations about smells, sounds, tactile experiences, textures,
i shapes, shadows, and light. After ten minutes; of close study, bring a list
“ into classroom and write an on-the-spot paragraph of description. The " -
’ apprggﬂh may be either subjective or Db;ect1ve .

o

-

Wr1t1ng Ass1gnment You ‘are to record: your percept1ons of a busy city street, 1nter=¢;
: section, shopping mall,-or other location” .in which you can find a:lot:of -
act1v1ty, groups of peopTe and 1nterest1ng oﬂjects of var1ed shapes and
+ kinds. : - :

¥ .
= ‘%- ’ L

, A. After school, walk by yourself seyeral b]ocks down a busy commercial
. street in an area you are Fam111ar with (0? a shopping maT1, amphi= .
: .theater area, etc.). oo _

! B. _In the process, write down 25 observations wh1ch:you th1nk eharacter1ze
- ™this location. These can be either sentepces or. phrases, but each should
’ be ng” Tonger than a sentence

C. Wr1te the observat1an5 at the scene, as they tome tD you, not frcm
memory. Write down whatever .concrete details strike you as 1mportant
You might pay some attention to such features as- 11ne, shape, and_ co]eri

: D. Bring your numbered observat1ons to 21355 as an entry in your journal.
A - Think about the following questions before you do the observation; then
B - . .apply these questions again before you' beg1n the wr1t1ng exercise that

) * will Fcﬂ1ﬂw as an in-class ass1gnmenf _ \

L]

1. What p1cture of the street do your get? Is it beautffu] or ug]y? o
X Does it make you happy or sad, pleased, angry, annoyed, Etc ? Does

- Lot it conta1n moving -objects 'or obgects at .rest? 7 *
2. Do the observat1ons Eeem to focus on’ certain th1ngs and not on »
others, e.g., people,; saunds ~dctions? ‘. B L,

}. Can yﬂu d1st1ngu1sh this street from ethggs you have exper1enced? '
I Daes it seem to have a perscna11ty Df 1ts own? :

4. Do you get a sense of the movemep 1nvglyed in_ the. obsaruatdon? ‘
" Do you have the feeling of moving hrough therscene or u?‘standing I a
5til11 in it? : -

S et




\;-T7 5. Do the recorded observat10n5 convey an attitude about the street?
Vo, What is that attitude? :

. g _ .
. 6. ..Does . the street Eﬂnvey a single main impression? . Can you describe

\ that 1mpr2551an in one word?, |

7. After you have compared your set of impressions with others in

this class, can you find any basis for compar1son5? Do you 11ke
. 'some better- than Dthers? Why? "~ S

-8.» In what way cou1d each set of observat1on5 be seen ‘as a "meditation"?

9, ook at the following sets of observat1cns Try to determine why

\ - one is better than the other: N i
o set A N Set B |
L . A : |
d. bank a. *Chevy Impale with smashed* sides
b.. -supermarket b. fallen, dry, colorless leaves
c. \c]eaners c., a girl yelling "Mario" '
d. <Chicken De11ght d. twenty-three big filled trash cans
e. ‘'bar ' ) &ﬁﬁe. student climbing oveyx fence *
f. tax1cab dr1ver . f. two drunks in front of Yibrary L
g. traffic Tight - - . ,
.. h. city\tree i . S
i. overf111ed trash can ( “

v

the way you have expanded and crgan1zed them

% |
e

+ 10. . Thep wr1te a. descr1pt1ve essay based upon the observed details and"il

e
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L - ' , co Level IV
ot : : L Sensory/Desciigtive
e, - S N ST High School Student 1

, DESCRIPTION

JOURNAL OBSERVATION o
5 T . : —
Wélkiég down thé desertedgsanfa Maniia ‘beach, | was . &
ave}wheimed with a Fee]nng of Ental gmptuness Seagulls 7
circling slowly averhead expressgd my thoughts w:th theur ¢ ; L
“plaintive &ry. _ The air hung grayrand heavy with mlst over- the - -

wet, rain- drenched sand. At the hcrn;ar ‘the gray of the Sky

<Their color matched my mood. ) 77“-"%(&*‘

Everywhare | fetlt thghprggsfff

j
. Faded lntQ the szme gray water.

of the surrgundlng EmPtIﬁEES.
The pier,. hangrng gver the waf%r was practically deserted.’ Most . oA
*  of the shaps were closed with thﬁ%cald weather, shuttered tnght ( S

' agalnst the ra|n“ Even the merri:go-round staod baarded up. Ihézdb

Gé:)ness of the beach was eséﬁ%ially accent&d by the. wet, _ : / o

A ]

‘sagging volley baTl nets, desertgﬁ by the sdmmer Erawds

N ) ~ The only pérsah I'saw-ﬂnf"7=%§§r was a waathereq old man r/f’ 1'f )
T T 'a’ ¥3'étL ! SIlenth FlShlﬁg My SEeggs were . f%ﬂched by the smell of fish
R e fui ‘and wet - boards as 1%realized, nctésﬁérythin was affected by the-
. VLM53%§§?ﬁ.!n gﬁhanglng ssasans. Surfers in wetsults stili battle the waveé. g .
A f ;mﬂf‘ daspltg the caldéand rain. The Flshlng bgats Sittlﬂg nat far
" T ch shoré fought agélnst the FQEEE they're tjed %o,'anxiaus to )

- be Qn thE|r way again. A Iane Jagger headed down the beach

qﬁdaunted by‘tne‘wa§ther The wayes continue to ¢ffash agalnsg .

the p|]|ngs wtth Salémn ?ggu]arltyui I was awed by the;r ta]Eﬁt

far stablllty in the changing seasons. "
N 9 . ) 7 Laoklng at the béach.in an ent|rely new light, | fgyﬁé
; ! L " things that were hidden to me beFare There-were Ehl]dréﬁ
digging for sandcrabs in the wet*%ﬂlzgy sand, -and more playiﬁg_
- v: ., ¢ " on the wet swungs A“féw bicycllsts pedaied aléng the bcard—‘
j walk.- A young caup]e walked arm in arm down the share. MUSIE
drifted thraugh the air as the merry-go-round started. ’Théﬁ ;;
g slowly the sun ﬁseped through a hole in the Elauds, bathlng thie 7

4 L

sand in its golden Ilght

TEA@HER CDMMENT T liked this descr1mt1an, evep though my English teacher mentality

- had to spot the errors and rough spots. . There is excellent 1mageny
“ . here 1nd1¢at1ng that.you have a keen eye and can fee] a scene.
L P . R 7 —




. " ' : T i ’ . Level . o :
. S N L g L Sensory/Descriptive
3 , = s : ' . High- School Student 2
| = , - 2 . | -, L . .A-}\.; ‘ ! R
¥ : DESQRiPTIDN AP - 3
: ) - x ‘ . ; 2 . ) ) -_‘
¢ ; - JOURNAL DB ERVATIGN C &
: . IS _ . » ) e ey . s
rr T | found mysa]f |n51de TDPEI‘IQE F’la?_’a on a rajny afterrgiﬁ‘f[ ' 5‘*
The Eomlnant lmpressmn ved in, the store centered around>.
7 2ople's persor alities. ThlS is sim le b cause peoj le jn Eﬁéral I raunds
! pe p n e p- € peop in g Warding 2ands

- %‘are‘*‘a hidden laugh with many characteristics. By "the waysnde off Y P
in thg dnstante to be "easily seen is the p]an:g t;omméﬁiy known as ) J :
= —#‘E‘.ﬂds“h“s

backgrgund. | never *truly understood ﬂ:hmgs or places though
" I've tried a thnuéan? times. Tapaﬁga Plaza is a great place
with many attractions. . ) ) y e Lo

Ss;;:‘-lz"‘- ,,,,,
‘ﬂ#-'g‘ﬂi & 75» Tlrne:ll we dISCGVEFEﬂ h‘ad no essence oN Entermg the Flaga

_ = RS
m" . We seemed to en_]:::y some nice eye cgntact but way down ‘ins:dé we . ] -
"“tqﬂ knew sha -was Just vegetatlng. Funny yet in no wise did she seem h '

EJ ]
]ess attrac:tlv& lganlﬁg against a steel pale. After ‘this we sat

L 4 =

at a table E]DSE to the snack bar where to my surprise waiked

the man of E%ﬁ dr€ams with anather fat cigar. King Crimson days Theia co Boo Lot
won' t extinguish themselves with fat men strallmg around. plaza's sﬁ:.ﬁ Jdeo
like this one. (Just lllr.e the common man, wearing’ a f:r'a:ker b X - 7’(@

Mmﬁt smile when he's being watched) Behihd the spack bar a:c:unterr he y ' 'ﬂ‘“ﬂ“‘f‘l— ? -

a‘kexcltnng glr] in a red dress. She opened my eyes and gathered

.3

all my atterntlon at the prn;e of her lr:oks Then the entire . .

ey e

e

world stopped only Fc:r me in my amusement on seeing, Eric Ciaptan
He had boots z:m? No this is not Eric Claptﬂn the one peaple

: 73, 2] ES
called God. His- impersonator being quite earnest yet shallow

when he walked. He reminded me of a chicken and l detested it. ﬁ{gf;&&&‘&, &g_, 7
People stood out everywhere at the ‘Plaza. This Is nbvmusiy te Aemender, 7 ‘T

: ' a place of penpg The surrnundlng excited themselves with thﬂ&;ﬁﬁlﬁ
- g N T B e e o _ . . L ky
: changing bright c:a]grs. Ahove the red and yellow floors were o Mugeémm

**** b 1d AL,
brown lacquered benches _ Directly behind these ,gnc:hes hel a % eV
5|gn and a mean lgnking daor wWith two w!?ndms. The Sign- said ti;,_ ‘g“:
lexit employees only." Two giant Flcu:rs held all the |d]e nbjet:ts - Eh-u,‘u

= P ) o

K]
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. : L

(bﬂnle |nsfde the story windows mannequins ‘stood llfsless Qéarlﬁg
A

-

e 9
% 4M%rmgﬂ:\ Eﬂflﬁe clathlngj) T{es for men hung |n5|de pl:ture Frames outside

,!gﬁ{ a small Equfgcn shﬁf né LJarger than an Amancan bedroom. V_Its

S A

- ﬁelght‘reached only. latfeet |nta the sky thaugh the archltEEture
brought some happuness,‘ nghtlng teak .the shadows from things

 that can Dnly bestow and withhold shapei)maybe even colors.

e ) AP ‘
TEACHER'S COMMENT " You have some éxtremely 1nterest1ng images in your descr1pt1un. I
8 have some difficulty understand1ng what you mean by them, however,

since you use language in what I suspect is a very private way.

R ) " If you're going to communicate with a’reader, you need to choose
§f ' ‘Tmages and language which the reader and’ you £an share. Other-
W1se, the reader will.just be puzz]ed -
. - Perhaps part of the problém is in knowing huw to CDHStFUEt several
- ‘ * different kind§ of sentences to convey your imagery. We'll practice
* that. . . T
4 B ' £ o . o . =
. . - DU
:!-. - "_i: ? - .
J o+
* é ’ s i ]
[ ]
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Level IV \
) ' Sensory/Descriptive

bal

\/Z)] - SAMPLE COMPOSING EXPERIENCE

CHARACTER DESCRIPTION - WRITING FROM A MODEL
\ X y

Procedure: This assignment is derived in part from a similar one in Connolly's A Rheto-
- ric Casebook, adapted to suit the class level. The exercise is last ina .
series of shorter exercises and analyses of character description in litera-
« ture. The models from literature provide the basis for pre-writing discus-
sion, specifically an understanding of these concepts in composition:
1. Voice (narrator's voice as distinguished from author's);
2.,. Tone; B ="
Dominant impression; . B s
Point of view (position of the narrator in relation to that which
he is describing); ‘ . : :
Subjective/objective approach to description;
Organization of details logically, spatially, or chronologically.

M B

2

Materials: Literary examples of character description from:

Ethan-Frome, by Edith Wharton

e

. Quite Early One Morning, by Dylan Thomas

"The Dead,” by James Joyce .
Thomas Wolfe's Letters to His Mother, by John Terry

. The Return of the Native, by Thomas Hardy

U A 3 P —

Writing Assignment: Write a character sketch of 200-250 words that reveals aspersén's
‘ v inpéy -traits through a'description of his or her physical features.

; Before you write tge sketch:

o 1.. Choose a real or imaginary person suitable for description. A very
young or old person, or someone you know very well, makes a good
subject. =~ - ‘

2. Prepare a list of physical characteristics and a parallel list of
character traits. .

3. Decide what dominant impression you wish to create. Choose language
that will help create that dominant impression when you write.

4. U the model paragraphs, especially ‘that of Eustacia Vye by Thomas
Hardy, as guides to your own writing.

20




. Level 1V

- - ' Sefisory/Descriptive
. . = ' - High School Student 1
. ,
. CHARACTER DESCRIPTION . e
o - WRITING FROM A MODEL ,

It is not easy to write about sémeéﬁéﬁyau have lived with
for thirteen years.  You ac:ept her shcrtzcmanEEaﬁd love her’.
for the warmth and spontanelty she br;ngs into the ﬁause and into
your llfe,_ And yet you never reglly think of her phys:c 1xmake-
up and its relation to her whole persanallty -

T

Dana is my siéter. She is tall and. well=bdilt, with a pa]e;%%a%

almost white Ecmplexlan .that is soft to the touch, Iike a !7ﬁéi

A 2/“//2"%7 i
\ ) o L o o dg&gimﬂuﬂ*ﬁﬁ -
hair always seems to take on a special luster when it enters ) - !!

P ‘ : o o . 7 , dggéiaAﬂgg?!ﬂ

- the sun's rays.

delicate gardnga, Her ]Gﬂg, light brown—hnd somewhat curly

Her tlny nose presents her greatest prabiem It makes it
almﬂst impossible. to keap her glasses on tcmfgrtably " They
* alwgys seem to slide f@rward to the tip of her nose, and she

looks like a little “granny” looking over her spectaﬁles And

yet, the eyes that these glasses tend to :DVEF are FrlEﬁdiy,
- lnteregtlng, and gleaming. )

It is her mouth that can prove to be her greatest asset or ;g
her worst enemy. Her frankness and outspokeness, at times, make
her iniampggable, one of a kind. Her lack of thought or:perhaps
her lack of prggriety can make her blurt out things without
thinking. She éaﬁ be like a computer that gives out facts with~- -
Qét Feéiiﬂg_ )

JHowever, her insight into a problem can sometimes be

surprising. Her'solutions to complexing situations tend to

compensate for her thoughtless behavior. Perhaps this is
typical of a young girl entering her teens in this hectic world

of ours.
But surely‘her smile and the Iayghtergaﬁd joy she brings to .

" our household make her a needed and loved member of our family.

. e ) L s
"She is lucky to be with us and we arengst as lucky to have .her.

'TEACHER'S.CDMMENT:-'Gaod -the physical features convey personality adequately without"
i ycur having to tell us they do too 1ns1stent1y WE11=Qrgan1zed
EKC

. : . 21 . e




TEACHER'S ANALYSIS, SAMPLE #1 |

ment -- to create a dominant impression about a character
r traits through a description of physical character-

as done an above average job. The central paragraphs
ures (skin, hair, nose, eyes, mouth), revealing Dana's
delicacy, beauty, friendliness} and individualigy. The fifth paragraph fails to focus
on a. physical feature, thus breaking the:patien established in the preceding ones;
however, it is ‘not a "filler" paragraph, for it makes a statement about the girl's
complexity and shows her in relation to the larger class of teenage girls. In turn, it
tells the reader something about the writer's own personality. In addition, the whole
essay is logically -erganized and makes sound use of the models the writer studied before
writing this description. ~— ST -

_ Given the purpose of the assig
by revealing that person's inn
istics =- this student writer

focus on specific physical fea

The writing is not distinguished byjany,stylistié excellence, but it is. readable, SN
standard, edited English. Thg?student could benefit from a rewrite exercise if the ‘\
instructor worked with her “on several points: - :

1. Consistent point of view through consistent Useiof pronoun: 1, you, or one.

I would recommend in this piece the use of I, for it-is a personal and directly-~
observed account of "my sister:" Who is "you" in paragraph 17

. * [4 = D , . B

2. careful examination of the tone created in each paragraph. Paragraph 4 is -~

- muddled because of infelicitous expressions: "her lack of thought," "her mouth
that can prove to be her gpeatest asset,” "gives out facts without feeling." .
.It's clear what the write#Fwants to convey in this paragraph, but the wording
is misleading. . : - :

kY

3. Better placement of modifiers. In paragraph 2, for instance, is the skin or
.. " the touch that is like a gardenia? And why does "tall and well-built" belong
“ay . in the same sentence with "pale, almost white complexion?" The student writer
it should be led to ‘examiné why and how facts and images are juxtaposed through-
.. out the essay. . . :

"
' e




1 ‘-:r:";—' - "l
. . "ffﬂf: B
igth He was a man ta defea; all gescr;ptréa
embodiment of all that is old.
Fi

He was the
thing more, that caught one's attentnﬁn

He was neither short nor tall,’
etched like the bark of an old tree.

=

ean $s of his frame ;
exuded a deljﬁate strength, like the buffeted form.of a tall
standing reed ' i
= = 1 = = !,,—'a = ,—V—E
7. oF

His coloring must once have been half-way between da;k

and fair but time, in adding to his greyness had ﬁeutrallged
cnmpletelygfaéijng him slawly with an air of gentleness to the

beloved likeness of an old tintype.
His hajr was ti

Yng now to a faded
his leonine hair had given him the

would ever have

rey ‘but in his youth

W

only cle to distinction he
It was his face, though that a

arrested my attention.
tween -the lines of suffering and iaughter one could read the

n Be-
trial l|fe had etched, but he radiated an inner glow as though

he had passed through the fire of living and had baeﬁ
and Forged to a ra

EIEF strength
His SDFt eagle eyes,

purged
-
set deep in his steadfast head would
pain for your hurt he was willing to glve all,
Bué no fool, he w
wil

]:sten to your very soul Compassionata and qui:h to fill with

e

time 1

gtg support you.

as alert to the hypagrtsfand unklnd Many a
A

remembergbeing held spell-bound to his gaze, feeling

]Iké my heart art was being baigéd to his knowing
;ffgmg lu§t=uﬂén

His mauth came from the red
g gentu

'4f'

E ce exqu:iyy malded
could trust with their 11fe

strong but with a quiet CGUFEQE that Dné§;;;T§7:b§; éaﬁgﬁ
It was the same with his hands. )
Many paople have p]aced thenr lives in the strength of his strong
supple hands, young though covered w;th parchment skin, with
ERIC

23

i

butrhls body was gnarled and
certainly was he thin, but the- tWIsted

LeVel 1V

Sensury/Descr1pt1ve
rHTQh Schna] Student 2’

swas a qual|ty, some=

i

beorie Hain.”




long, gracéful sensitive’ fingers. Saved fram glrllshness by

the qulﬁk power they dEm@nStrated Even in hls ald age. )
"It ‘has .been said that Fate has dealt W|th hlm cré??ly "He;! 14?;' '

was not born with g’physique of Hercu]es, though he has passed . .
thraugh Hades, nor was he :born w:th ‘the looks of Apollo. He
. should have been a ver|table g|ant, but | think in his way he "ﬂ

was. For within hIS chest beat a brave and true heart that has

1

served his Frcgnds falthfg]ly and kindly.

TEACHER'S COMMENT: and --I'm happy to see you trying to deal with metaphor and _
allusions -- shows you're both willing to experiment and learning

N something about writing. The strength of your essay 1ies in your

) ability to reveal something of the inner man through his outward
appearance. Your figures of speech don't always work well, and
you frequently get carried away (a11 that bark, trees, and reeds
in paragraph 2, for instance); but in general you have wr1tten
effective descr1pt1cn I can "see“ th1s man, and I 311eve I can
"know" him as well. ;

Some problems to work on:

L}
mixed meEaphors
use of semicolon in compnund sentenc%gstructures
sentence fragments -
pronoun agreement
wrong words e
spelling

o LN PO —
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- TEACHER'S ANALYSIS, SAMPLE #2 » AT T '=;;A, S

R

-

.

*This ‘student has executed the assignment well® and should be commended‘far reach1ng and .
extending -herself by experTment1ng ‘with images, allusions, &nd metaphorical language.

. The product suffers frop a bad case of purp] e prose and an insensitive jnstructor could
~have a field. day\wr1ting der\s1ve comments ¥h-the margins. But'the purpose af the’

assignment was to show students how they might use language to reveal human;: persoﬂal1ty.
The framework (reyealing inner traits through a gescr1pt1un of Qutward physicall features)
‘established é§§§brgan1zat1on 8% the paper and provided a means of focusing. what might. -
otherwise bec6éme a collage of 1¥?ress1ansi Sample 2 is organized, focuses on phys1ﬂal
features, shows a sense of ‘point of view, tone; and dominant: 1mpress1an,#§pd (1f ohe
ignores "the errors) comes aéross\§s a c]ear p1cture of the D]d man. !
\ xl“‘ .
The 1nstructor could he1p th1s writer revise and improve the essay by working w1th her o
in these areas: v : : . A
1. Avo1d mixed metaphora and éstablish approprTateness in metaph@r1ca1 language.
"Etch" doesn't go with "gnarled" and "bark," and "exude" doesn't work with
"delicate strength" or "buffeted form." The man might -have had a “1eon1ne“
head in his youth, but "leonine hair"? "Soft eagle eyes" seems odd to th1s
reader; the eyes certainly can't "listen® to my “soul," and so on. ‘

e

2. Avg1d f011ow1ng thefmode1 descrIpt1ons so slav1sh1y Thé seventh and e1ghth

passage but the wr1ter isn't ‘able to hand1e” ;he mater1a1 Eas1]y Thus, the' g
references to Hercules and Apollo seem unnecessary and a bit r1d1cu7ous, aﬂd the

statement that the mouth is necessarily Renaissance is not convincing,nor
-adequately explained, However, the objective here is. not to discourage the
young writer and inhibit her/him, but to show how the referentes and allusions -
might’ be drawn fr@m more approprlate sources Dr*ﬂsed more naturally ' v

3. Clean up some skills preblems. These include prenoun agreement sentence e
fragments, wrong wards, spelling errors, and the use of semicolon.

Fad

e



Prel1m 'ary Nr1t1ng Ass1gnment!’“
A R : money ,

D15puss d1fferences amang thre ;wnrd ‘obber z%bur,Tar s @nd vandal1sm., :

“had difficulty distinguishing these, and could not see the’paint'n
__*discuss1an at time -Only when sentencing charges; were - erUth 1n o
“did class: _awaken to the po1nt of def1n1t19n 3551gnment ) : e

: ~

2

,5?Sample student quest1nns SEQUEHEE.AH?f

S j ‘ 1 *Nhat t1me djd yau seefthem came?:‘
L Y ‘t 2L B d- -
& - 3. cheve |
A ‘4, ‘iwhat did. yau do. dur1ng,, '
Te - _;5 ‘ What time d1d they leave7
v ,E i;j What time d1: = af
-, 2. . Can you describe what went onty il
. 3. .Did you actually '55311ants? ; __jg1a
(4. .How many were they? : SRR

: ‘;5. Can yau g1ve me a ’E§2r1pt1nn of-the assaﬂemt(s)’-I .

Coe A

. Nhere were Ath

- Can. you-of able you (s1c)-
Who did you see that time? , A
.. Do you knaw any. one’ ’.;hem? Are you: su 0 .,

Ctisw M;s-w ‘

‘7A1though there was no right sequence, ‘we: conc;uded -that. ask1n : in;
- the- time at whichithe burglary occurred DF des¢r1pticns af the burgTars wou1d be mastu

=f1@glca1 in this s1tuat1an A _

Z_Read aloid to class: “The Fncketbaﬂk Game,“ by A11ce Ch11dress.,(:fn% L :'7’5
. Discuss1on quest1ons. %-,' f';, o 3‘;;.; _1_ ;j';;sf";;A ,; g .-
= Héw many characters in-the stary? "‘_  L;" -

‘Who 1is the narrator? e
- What happened? R
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Aruitoxt provided by Eic:




 TEACHER s COMMENT RESPQNSE #1

-+ You accomp11shed the task—-and very we]]——af extending a be]1evab1e va1ce 1n ﬁ,;,]
. .You showed ‘that you.understood "The Pocketbook. Game" by ;inserting your own: scéne. R
Note the .class's reaction to yaur mano1ﬂgue,when you read it aloud to: them. "Gee 7

sounds just Tike the author's writing." angratu?atiansl Watch speli1ng, e1
e and “e1“ tomb1nat1ons, as WE11 as apastraphes for cantract=9ns.y EARCEE

-irEAc:HER'S ANALYSIS RESPONSE #1 Lo .

T Thns StudEﬁt has an unusuaiTy gaod e‘r;far ﬂ1a1cgue/mana]cgue and can® ic _ 5

- with-seeming ease. .Again, the-authenticity. of the voice was remarkab]e even whenfv-’
attempting to §§§tch a very different set of- ‘characters and - setting. I would give .
this student a-better-than-average ‘grade -and wgrk tnward shaping the 1anguage, bnth, -'
=1n mechan1:s and in s1nguiar1ty of- purpnse :




ffﬁékéd ‘aw YF
';,ucurnaus as

:3bra§elets and ns;klaces.,

SEEEI

/"E'

TEACHER CDMMENT RESPDNSE #2 Z?;_ ';l ﬁ;i!z;j"f‘~;;jj;‘*i;f o f',ff

,'Gﬂod ?maginative extens1on of the stary Ey 1ntreduc1ng the gewe1r p1ease note ' 5
~'spelling) box trap, you not Dn1y added -a '‘new:dimension to- the mana1ague, but-you dem@n—; e
- strated’ that' you grasped the %§sent1a1 character tra1ts of Mrs. E.and M11dred P]ease‘ I
i -cor'r'ec;t the Spe111ng and punctuatmn on: your paper. PR - N

17TEACHER $ ANALYSIS RESPDNSE #275'

, Aga1n 1 wnu?d rate “this . 1mag1natﬂve nagrative above average, 1n sp1te af thé mechan1c31 R
errors; because of the jewelry box scene that was a logical extension of Alice’ STEHE Y
Ch11dress s monologue. - Although the style i§ not. as rounded._in vaice and fee1 -as the '

) g1na1 dialogue, the mono?ogue does c@nveyiadequate1y Mildred'

- ness, and her reactions--all in keep1ng with the character-, I would under11ne a11

ﬁ’m155pe11ed words and have the student TDok them. up: , .

_r"’ B

 '?_5(?3 [f ;g:]fi;;;}: ;-ffff?




e The student m1ssed the: point.
 'the pu1nt_of the~storyAbut ;auT

{cupatitn; character: -
) this student: and then ,

ERIC

Aruitoxt provided by Eic:



‘Help .the students understand'how a persa i
S.. dnsta ce>1and»anuther at a“d fferen me;

'*'Exp]cre ro1§fp13y1ng"’ Create a student teacher d1a1ggue, in. hic th
theachE'“(play1ngw,h ~role-of parent)—repr1mand “a-student= {

: , son or-daughter) for coming home three ‘hours la
éffpart1c1pant haw s/he Feeis during the rn1e=p1ay1ng.= ;2

S Reverse the roie of the parent and child. by 1nv01v1ng a secand“'t”d" :
- whp repeats. the dialogue with the first student: 1ae.,jfhe fi
1S now the parent, and the new student :is the ch11d Discuss with pa
]ticﬂpants and class hew each student fe1t dur1ng buth dla1ogues. PR

.

Lo T
A

- :Ypygmalion" in Maﬁ.the,M’thmaker, Y. T. Jewkes, s Harcourt, Brace,
-Jovanovich, -p. 192) Through discussion, we.decide who the: narratnr wa
:_(Dmn1sc1ent) and, who the three characters were.- -(Pygmalion,: Athena, -

- the:statue) Ask how the. stury m1ght have-been d1fferent -if-each ‘of -the=
three characters had toldiit, Studgnts must be able to see the 1imiting;

Vaspéct of-a f1rstspersnn narrative.” They nust learn to th1nk-th21r way. .

~into- another person's’ percept1uns, and try to 1mag1né what h15 ur her N

: réspunse m1ght be. S : S o L

Pt ii v .Ask studénts ta r’idﬁa myth fram (In thTSVEES,,TWE rea

- LR

~ Second day, Have the c1ass v1ew a pajr cf f11m§str1ps that Pe1nfurce the cance t“of .

v 1;;,Shnw cassette F11m—str1ps Nus. 3 and: 4 Fram the kit,(“Writ1ng frcm
-+ JImagination to Expression,": by Gu1daﬁce -Associatés, These strips: dea]
..~ with.the problem of point of view: -There are places in. -each of thErtwoié
~ strips+in which to stop the strip and.the tape player.and. carry..on ...
student-teacher. act1v1t1es for brief peri

iods.. These are both verbal o

- and written activities., “The last strip ends ®ith a retelling of "Little -
-Red Riding Hood" as it might have ‘been told by ‘the mother, the grand-

. mother,, and ‘the:wolf, In each case, the. student 15 .asked to discuss the :

_reason why ‘each character ‘sees_the story'in quite a a different Tight, ..

.-Th1s v1ew1ng? with time for. discussian, w111 take thé entlre per1cd R

¢ Blem o~ %

ad

S s
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The iittle guy knew when ‘he, had a:gacd th|ng gg|ng and Jack the

suckar that he was traded hlS caw Far the beans.07='

Jack's mother: Was autraged and rightfui]y 5a [Beéffﬁraken

: when she’ threw the beans Qut the W|ndaw, he ¢auidn t believe his

eyes next day when avern|ght tbey sprauted lnta giant heansta]ksZ]

When;l wgkef'

T

It was then that | made _my histar ai camment, “He-e-e-y‘y=y,,

i man,rg Sme]l same bad bia@d'” .I chased - hlm out af the door. and »5;LZ,;,5y4§fL;

gfacrgss ‘the taps of -

i:tr|ed to FQIIQW‘alésely as he went skippi;
the :Iauds, but his m|n|ature size ‘gave. h|m a definlte advantage

'+ when walking or running on water vapar.' o
" He beat me to the beanstélk and. §1|d dnwn. . ;limbed dawn - 7 7
. He'was, standms at.the . oo

}ﬁ'pur5U|t, hut Jack was p]aying d[rt

w hgttam, W|th aﬁ—axe |n his hand and devllsh gr|n on his’ Fa,ef

A o Mast people th|nk that DEVId always beats Gallath hut thls:’
Ahﬂﬁéaﬂl \Rﬂw case praved chEFWISE. Jack's cnly regret tgday is that he was |

*m gﬁ; - standmg under me when- he lﬁff]lﬁted the Fina] fata] blgw
_? o .

P

besnstalk “ . ,,-,s,ﬁff‘ - : ?" ‘ o Lo i
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Aruitoxt provided by Eic:



. 8 “P0os | ,ct]y
Compose a concise and Tnteresting nnte;tu riel
-.Use colorful ~and.precise 1anguage in. dESE{"i' ’

bSEFVE bas1c sentence st {

.. Preparation:: 1 :

ST ( g7 jo : perSﬂnal:udyssey

.-’Each narrat1en 15 tD be 111u5trated by a f11m, st111 p1cturgs, transpa
”*'enc1es, tape, or sume other med1um Qf thE1r cho1ce“ :

::FPDCEdUFEf

;,{”nr twc v1v1d 1mpr25519ns Df a tr1p. The r p
- several- samp]e messages-on a standard postﬁard form,
T hote the placement and. .correct- fgrm for ‘the: addres
Sl o vtent.and: style of the .message. . "(The ‘concept ¢ /
© .- Jiecpreviously in-relation to some of.the Titerature "éiectinns that haVE bee
studied,) Together, teacher and class compose- severa1 messages on the cha]k

'board draW1ng upan incomman exper1entes far 1deas :

i',writing Asszgnment-- Us1ng the pustcard furm supp]1ed by the " a” fri
. - " note to a-distant: fr1end Imagine that;ygu‘are at me exciting spot- i
. ~'your “"odyssey project." M SeTect seVeral teresting details-or-a. new- acqu
"~ .. -.ance..to describe to your-friend.  -Try ‘to-mike-your friend: see andm :
. do by ‘your choice of. prec1se ‘and caiﬂrfu] words. « Use" cemp1ete sent“
‘Follow the correct form for ‘the address, ‘date,’ salutation;- and- c1gs of y
. message, | You -may compiete your- postcard by adding on: the reverse s1de a
- picture or draW1ng that represents your 1ncatiun;
: message.a _ e S :

: Studentslenaoyed doing th15 3551gnment ‘Everi same whg dn nut usuai]y camp]ete 3551gn 'Q?
—work-were motivatedto finish this onerBaséd 6h the~ theme of the g]ass un1t, it” a11awed;
A fur 1nd1V1duaT respunse ta a genera] subgect ' e e
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keep Iﬂgklﬁg at ln the harlzaﬁ,

E L*Lmﬂgkb‘{;eﬂgfr_%

~It!s so brlght hsre at_ the suﬁ,
'It's a 5|ght seeing i
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ERIC

Aruitoxt provided by Eic:



: 'mposeaa_bu ness 1etter 1nqu1r1ng ‘about a spec1f1
rve..b; d_;anvent1ons in: th

2T of. the TEttEF.‘vu_;i : i
4, Follow the-correct: fnrmat pres,nted»1n cl
;c;ﬁfarma1 bus1ness 1etter.z ThTS w11 :1nc1ud

- ra_;Praper marg1ns
.~ .b. Proper headings =~ . o .
S .. : C. Proper 1ntroductlnn i
el Moo dy Proper-c1osing o st o SA s
Sl r el Appropriate 1nfarmat1an about the app ica S

R f." Legible handwriting’in" 1nk or: typ1ng on wh1te standard
AR o ';_i; un11ned ‘paper __'f;;;_ , : " e

: Preparaticn- Tenth- grade students 1nva1ved in J‘Eng115h (Bas1c Epg]15h) are given’
o N writing assignments. based on the a sessed needs ‘of the students. "One such
e ‘need is toThave them’ compose a hus1ness 1etter in response to an annnunCEﬂ
"+»'f?f:,fk ~ment-of a particular job ‘opening.in.which they m1ght be 1nterested The
: gob opening may. be reaT nr f1ct1ona1 : S

Pratedure Befure the students beg1n the1r wr1t1ng as,,ggment, the teacher*exp1a1ns
= " why-the writing of a gand business letter is important.. Students: are*asked

i . to present situations in which they -would rieed” to write. such.a letter._,Thel’
N .. -response variesifrom class to. c1ass, but usua1iy\thEiF911cw1ng reasons :
-\ - are; g1ven for- wr1t1ng Such a, 1etter o , TR e U
 %K. Request 1nfarmat1@n 2 ;" i - o [

Inquire about-a job or answer- an: ad@ert1sement e
—;lp1a1n about Or... pra1se a.. certain pruduct ia”“; P R

RN . ;5‘ Reasans are'biscussed ad to why standard Eng11sh shQqu be used and why the
i ' TEtter should fn11uw ‘a’ specific format.’' The apprupr1ateycantent af the N
1etter 15 presented befare thé students beg1n to wr1tei [ RPN

e
;o R
£ e oy
e - CL
: B - I
Sl ) -
. Q0 . .
A : . .
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? !
) é
, woel
. ' . Level III .
~ T ; . Practical/Informative
' - ' High School Student
o ~ -
- £
. - BUSINESS LETTER
,20010° Carson Avenue
. _ ' Carsaﬁ, California 90746
' : o March 3,.1976 .
k ' Mr. Jim Brown - . {
J. C. Penney's T @
1052 Avalon Street ' ‘ A ;
Carson, Califarnia , .
! Dear Slr : . Xﬁ ’ - .
- . . %‘ - ;
A I am applylng for the job QF part time cashler ar!ipart— L
‘time salesman. %
At thellos ; ,%? to learn about the selling
!3’ . business. Curreﬁtix)l am a student at Banning ‘High-School in
. . wllmlngtﬂn California. | have ccmpleted courses in algebra,
e basnc e]ectr|§|ty, le]Dgy, automﬂthgs. This is my second
year in high schoal and 1 am dclng—”"' ¥ : P
. In addition to the abgve;l have éampletig*a cagfgerf{, L’Li,Fégﬁ@; S -
- afi work expgi%hﬁg. =¥ | have had,+s—that—of c

if. ., A !

5{7, lndustrlaiﬁlnt inence @ngipeer, exterior maind_éE‘n:g, and
childcare. )
: - . L e .
| think |awillbe qualified for this.job, and it will be
" a good experehce Far me. My telephone number is 77h 0000. | - -

can be reached at almost any time. [I7 wauld like to haveﬂaﬁ

interview at your canvené@nce,’

*
Sincerly Ygursj
. .
( - ‘ Fred B. Baker i
[ I : ! g} S“g - R
Teacher's flote \ #

Corrections or suggested changes in a student's paper are usua]]y made during an -
individual conference.

e




R ? : . Leva] II
_ : ' Ana1yt1aa1/Expas1tar§%

SAMPLE COMPOSING- EXPERIE@;E
EXPDSITORY PARAERAPH ON LITERATURE

Procedure: Ear11ar in the samastar the c]ass had warkad *with A Programed Approach to
: Writing, by Gordon, dave1op1ng an understanding of topic, assertion, and _
supporting details through discussion of and ESSTQHNEHtS in paragraph writing.
I also emphasized the concluding sentence, which is often neglected, The :
- class had written several paragraphs concerned with various aspects of 1it-
erary selections they had read befpre the present lesson. In every case
they needed much help in structurgﬁg their material, :

For this assignment, I taught a lesson on the use of transition words and -
phrases. We discussed the d1fferances, often subtle, between certain trans1-
tion words and their use in linking deta#lls. Then I gave the students a 115t
of transition warda to use in their wr1t1ng. :

‘Writing Assignment: 'Write a paragraph in which yau dava]ap the g1ven topic sentence with
specific details drawn from Chapter 5 of Scott 0'Dell's Island of the Blue
Dolphins. (The class had just completed a study of the book.) —_Be sure to -

Tow these steps in preparing your paper:

. 1. Reread Chaptar 5, looking for the avants ar axpar1encas that made 11fa
difficult fer. Karana s-people. Every time you come to anything- that
seems to be a difficulty, write it down.

. 2, Look oveér your list. Group any events that seem to relate. Omit or
cross out any that, on second look, you daa1da do not fit, ,

3. Arranga your details fram the chapter in ascand1ng order of 1mportance,=
with the detail you think most important 11sted last.

4, UWrite yaur rough draft, using transition words to Tink your deta11s. Be
\ﬁgre to use a trans1t1an word that indicates that_ the last detail is :
tended to be the most 1mport§2§ one. ,

5. Use a aanc1ud1ng sentence that sums up what you have said and/or that
draws from words or phrases you have used,

i'g 6. Give your paper a title that reflects the content of your individual-
! » . paragraph,
I moved about the room while they wrate, providing help to ‘those. who needed it.. A1thaugh‘

the class had had much work in structured paragraph writing, they still required sug--
gestions and direction during this campas1ng experience, Papars could be revised and -

recopied at home.

SR




”LevejiII:

N .o ~ Analytical/Expository
. . ’ Junior H1gh Schﬂal Student
= . ‘ . - . '\_
. 5 LIFE AFTER THE AL{fErS C -

Life was difficult for Karana's people after the Aleuts .
left: To beginwith, the women had to snar)fowl; find fish 2.
and build canoes because most of the meh *had died in the battle '
between the ‘Aleuts and Karana's peoplée. In addition, the
anlmalgthat once belonged to Karanafs people Feaﬁed with the
wild dogs and fhey would steal the péﬂpleis food. After the
‘men Who hadn' gfdied in ‘the battle recovered, they fought with
m?gak the chores that had once belnnged

the wnmen bedause &

the, tns '
to them. Finally, and-most lmpcrtant, the memory of those who

died saddened Karana's people greatly. Life would probably

never be the way it .had been before the A]eutsihad camé;

7
TEACHER'S COMMENT Exce]1ent conclusion. -
: You need ap bit more discussion about their grief since it's the
T - most-important detail. Otherwise, this is excellent. .
: 4
“
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h Level 11 *
: Analytical/Expository
- B Junior High School Student
THE DIFFICULTIES OF THE GHALAS-AT TRIBE ’ .

Lifé*was difficult for Karana's pegple‘a?ter the Aleuts

TMMMP;E \éam CHer people had the worst possible time that they had

141@*434‘5 ever known afj Ehey counted up- the number of people that were - Condarac unj

sos the R ﬂgﬂ"s” left in the tribe. It was forty-two, even counting old & 1 seiliice

crippled. .The number dead was about 15;3 The whole villiage gﬁb,

fraverl meds. [ was in sorrow. @Now ,_“,173‘%;, had- never hunted before had

mz«-—ft'{&-ﬁaﬂ to take the place of th?meﬁ {hat% died. The pecple were

D*&vw&amﬁ 2 afraid that the woim

& * .

had to go out & face the dangers that
—_ T g VaLpiii iaagiﬂhusdw&a

were beyond the villiage.

m@lw k the women would harvest § the men would hunt=>There was hardly
aflao Araubld any food in the Vllilage, 50 eac’ﬁj individual was asmgned to a o

dif'fgrérﬂ; job. 4 canwhiT8) the wild dog pack was getting bigger,

contributing to the Toss of food, meaning that they stole the
= - = - i

- food from the tribe. Now the tlr'ibe was in an akward position. df’ .
s M _ (No chief, little food, & part of the tribe ganeé) They elected '
\ ) . - £

a new chief ;Nhﬁl decided to go to Catalina to get some help, so
the whole tribe could be rescued. He left the tribe & started

out for Catalina. The tribe was in a state of curiosity.

55 1.\4_%, Eande-ring if a ship would ever come to get themj Now, : once
55 H” again the trile was left alone without a leader. E\t least for
awhile. [ This was a very hard time for the tribe of the
Ghalas-at. ,
'
TEACHER'S COMMENT: Conclusion really repeats topic sentence. B

£
;S

More transition words need to be used. Read other comments.

~ You've listed last chronological fact last. You were asked to list.
most important reason last. ' ; .

You need o condense ideas and t‘lghten up your wri t1ng so you're not
re-telling the story. . .

.
‘43 w e :
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Objectives:

Procedure:.
First day:

€

Second day:

\ _ Level II -
- | Ana]ytuca1/Expas1tory

’ i
B N .
. “a .
. &

N

+ ]
N2z, SAMPLE CONPOSING EXPERIENCE.
.o \ EDITORIAL WRITING - v
v ' \u - -
To teach the student t " : ¢ .

T. Have a ccntrc111ng dea -+ a seritence. that presents the topic and the ’
student s intentions (1ntent1on5 may be stated or 1mp1ﬁed ?

a. Put the issue into specific rather than genera1 terms

b. State assumptions c1ear1y -- choose words . that express cie prec1se
meaning - L

c. Use appropriate language

d. Understand difference between dispute (d1sagreement) and argument o
(logical ordered presentation of ideas) oo

= &

2. Choose a method. of organizing and presenting ideas. .

a. Use the rhetorical question

b. Define terminology to avoid m1sunderstand1ng
c. Examine or consider the opposing view objectively and fa1r1y

d. Logical conclusion _ 2

o

3. Enrich ideas with details.
a. Description ' M
b. Narration ' )
c. Evidence (avoiding bias and emotion)

4. Link ideas with transitional elements.

a. Transitional words
" b. Repetition of key words, phrases, or ideas

i

\ ) ) ,
., Introduce lesson by Exp1a1n1ng purpose and objectives. Hand out copies of a

,samp1é editorial, pointing out essentials that make it good and/or bad. Ask

students: tn examine newspapers' or magazines for editorials and bring them to
class. Post these on the board or duplicate them and hand them out to stu-
dents. (The latter method will provide-more uppgrtun1ty for analysis and
critique.)

Divide the class into small graups to prepare for a panel discussion on

controversial subject. Encourage students. to adhere to gu1de]1nes stated
in the objectives for the lésson._ Select panel members.

44



" Third day:

. Fourth day:

Fifth day:
£ .

S5ixth day:

Evaluation:

%

Conduct a bane1 discussion, (Depend1ng on the nature of the subject, more
"time may be needed for preparation before discussion takes place.) -

Students senavate into small qraups to evaluate the paneT discussion of the
previous day. Students vote for the paneT member(s) who followed the 1esson
objectives most closely. :

Students again separafe into sg all groups and write a group editorial sup- -
porting ar refuting the positidn of one of the. path members.

Read the group editorials aloud; invite class discussion. A551gn for hcme-

work: Write an editorial camment1ng on the panel discussion top1c oge of the

editorials posted earlier in the week, or one of the student's own cho1ce.

Students’ 1nd1vidual ed1tor1a15 w111 serve th1s purpose.

Note: The school's debate squad was invited to come to the c1ass and present
a debate to motivate students' editorial responses. 3 '

&



Level II
Analytical/Expository
High School Student

| DO WE NEED PRISONS AND WHYZ )

Prison punishment would be very helpful if it were
’ _ effective. To begin with, if it were effective one would
iéf‘ be able to +awe his home and not even worry about someone
ﬁf . breaé%ing in. Also people would beghappieri

Prison punishment does a lot éf‘gcad, but there are ways

that it could be better. First of all, there should be iéngér )
75;‘7.1;' N . I~ = & . :7 771,, 4 = i I = ;- =T EJ,‘E&IL#(
i@ \ punlshment, hérder wark,ALess fun and games. Séﬁand,ﬂcrim!nal ‘ﬂ Pl 0 (gt -
,,guLm , should know if he commits a crime and gets convicted he will S dnt
ph jty-“*l;‘&g_,fé not be back on the streets again ’For qmte some time. L 8
4"""'4‘ Jails are needed because .if there weren't any jails or .
‘Li*‘* = w
‘4@ ‘'  prisons, t:rlm):{inals would just take cvar ‘ ’ ) mmﬁﬁ‘u" ‘E, o
v NBAL

TEACHER S ANALYSIS

: --The -student begins- w1th a good controlling sentence.. HDweVen it .is supported by
some assumptiong that afé not at all evident.

==

The second paragraph makes some interesting points that are not déveloped or supported'
by reasoniﬁg or evidence, -

The concluding paragraph, while poss1b1y true,’ does not have any 1991231 reason1ng or 7
.evidence preceding 1t o , “

The student makes an effort to use trans1t10na] words to tie ideas together. Without
the spelling errors and with a 1ittle more detailed evidence, this paper wou]d

satisfactorily fulfill the assignment.
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Level III ,
' Analyti¢a1/ExpositQh

€

-SAMPLE COMPOSING EXPERIENCE

- ESSAY TO PERSUADE

" Objectives: The student grows in abiTity to:

1. Formulate Tdeas and opinions based upan current concerns rooted 1n the
past -

2. Relate current concerns and literary themes,

3. Wr1te<essays based upon the use of referenﬁes, discussions, and wide
re§d1ng experiences,

Pre-writing experiences (three weeks): The students read, discuss, and'comPIEte'

suggested writing assignments in chapters 1-5 in The Lively Art of Writing, .
by Lucile Vaughn Payne,.

Students read and discuss topic~-related 11terature from Currents by
Thomas Sandérs.

Students read supplementary literature related to specific essay topics.
Presessay wr1t1ng exper1ences (1a§t week of three weeks) Sfudén%s prépake'aA11§t“6flr

pro and con arguments related to their choice of thesis, following the
procedure suggested in The Lively Art of Writing.

Full and final thests notes are read to the class and the teacher for sug-
gestions and revisions before “the essay is begun.

The assignment: Using your thesis notes, write an essay of several paragraphs on the
tnp1c Include all of the arguments, pro and con, which you hdve assembled
in your preliminary notes on the thesis statement. Arrange your material
into well-developed paragraphs that will persuade your readers to accept
your thesis., (This is based on Payne text.)

e d
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Level III
,Ana1yt1caT/Expus1tary _
Junior High School Student

E

COMPUTERS VS, TEACHERS

\ Thousands of yea}s ago, a young prehistaf%§ cave dweller
gyystaﬁﬂﬂéFaﬂﬂé\ probably learned how to chip stone_ From a_teacher. His teacher
*FAL *“’ . was prcbab]y his Father The boy saw his Father EhDGSE the
‘ fg%; klnd of stone, hold it in-his hand a certain way and chip
t!

ifjséa? Lg

a stimulus to the boy. The boy responded by tfyiﬁg to copy his

s)edges with a chipping tool. Each move the father made was

father's movements. And each time the boy copied his father
faithfully, the father nodded his approval. The father was
giving his son the reinforcement of praise, and this encouraged
the boy to go on.

All through history, people have had humans teach them.
Recently, HQWEVEF, machines have been invented to replace
teachers. These machines can't deal with a person's soul, only
his mind. He isn't a person, ha‘s_an_@bjecttf‘fhus,:a
computerized learning system deprives the étudeqf of his identity.
He is classified as a number instead-of a human being.

Admi ttedly, a éamgﬁ%g?kgrégf§sséé§2t the students own rate
and adjusts to the student's abilities. But the machine does not
allow the students to go back and review their work.

There is much more to education than the embedding of facts .
in young minds=-which a maéhiﬁe~does supremely well. But no

the personality of a student

machiﬁe can relate ideas de
———— e ‘7
fid make him l;;fg; Thls is what a good teacher daes, Students

know this and want it. A great deal of what we call. Edu¢at|3n
is simply learning by example. Wisdom is not the |nfluéﬁ;§ of
idéés on machiﬁes but on people. A teacher can be an ¥
unforgettable Example of W|sdom;ea machine can't. F
Dr. Francis Keppel, Dean of the Graduate Schcol of
Education at Harvard, said, "I'll accept the machine as a
replacement for a teacher when it can run a birthday party for
my young daughter, when It can comfort a sick child, or encourage
- : a child who needs reassurance. -Then 1'11 go aleng with the idea

that a machine is as good as a. teacher.' r
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7 &Q&LKE
sep 7
TEACHER'S

A computer can never replace the warhth and. understanding of
a human teacher. A teacher is not just a dispenser of knowledge.
She . is a source of encouragement and discipline, a storyteller,
‘and an example of the way intelligence works on human character.
No machine can duplicate these qualitiés; ' .

A student working only with a computer doesn't have a
EhEﬁEE to make use of what he has learned by joining in a'class

project. He can't develop. the abuluty to express himself in

public by taking part in class discussions. |If he were in a’

4af§éé§ aé%réamg~hé would have all those opportunities,

~orretusion f§ computerized. learning system knows '

and numberggnat hearts or souls.

COMMENT: Best effort yet, Nancy. Yeur 1ntrnduct1on is outstanding--
nice use of resources! Ybu needed more:in your ¢concluding
paragraph, but its brev1ty doesn't distract that much from

overall exce]]encex

L= %
o
:D y s |
-




Level III

. L T o AnaTyt1ca]/Expus1tnhy
T : ’ y Junior High School, Studegﬁ?
o

- POPULARITY
g

Julie was always very shy. She never had mény FF%éﬂﬂS, but

. never really tried to get any Dﬁe day she decidedﬁgc be quiet

and wait for a friend to come to She was gojng to find

one herself. Julie met Wendy and they became good friends.

Since Julie made one friend she felt, after that very confident’

that she would make others. The search for popularity generally

leads to- Self—lmprcvement ' ' A ) '
Fapularlty gives aiﬁ?FSDn)ﬁhéﬂEES to meet new peaple and

pick up traits of others which they think can improve themselves.

Having popularity is good as ;ng;s?the person have many new

relationships which are- valuable in life. ‘Also, the social IIFE

of that person is broadened. ~As he meets people, different
"* .straits are seen. From these, If any are admired, they ;aﬁ¥be .
added to his character to better it..

Popularity can lead to conceit but not in all cases. Just

because a person is popu]ar daés not mean he is conceited. It
u just means that others }lke him very much_ajggpularlty can, let:
qﬁthT one pick up bad traits of chers but after, get rid of these
(umdzar) [ZFEItS“DﬁE can avoid them later on in life.

L Popularity: gives high self esteem. |f one faeisigsnfident,
in knowing he has many ‘friends to be with, trust, etc. then he
will go on with that feel|ng in him and not lose it.

Eﬁh* : \Dﬁe)ﬁan attempt to betterigga:r pEFSBna]lty by lnEFEESIﬁg*

" their papularltyi More friends give more self esteem ‘and more

. self-esteem improves’ your personality.

S JTESL*?*

¥

.

-

&

"’“‘%"”

TEACHER'S COMMENT: Kit--you seem to understand Lucile's essay structure--good!
Work on expressing your thoughts more explicitly--expunge vague -

StaFgments!




e e . w7 Level 11T

Ana1yt1ca1/Expas1tary

@. . . . . | ! [ - _ | ) @

o
)

_TEACHER‘S-ANALYSIS

PR '
>

- " These students share cammon hand1capa. They are on1y fourteen years, old, have had

PR Timited experiences, and are being askéd to form opinions on tepics to wh1ch thay have -
% . given Tittle, if any, previous thought. Just as a novice bowler or golfer is recognized

kX

4;%, j}as such, these students and their efforts must be p1acad in the proper perspective.
T
* I

nstruction in deva1ap1ng thought processes through 1nduct1ve/deduct1va reasoning,
,para11aJ structure, tompar1son/contras§ and other writing techniques will benefit all
*.0f these students. As they receive instruction and are given opportunities to practice
L teahn1quas, they will, ideally, accumulate skills in davaiop1ng an essay sty1e.

T‘a = b
» ,é' Eaah student needs an individualized impetus to ancourage impravemant Same need special
.. " . personal attention, others: néed a bus1nass1ika ana]ysis ~The teacher must datermine whicl

ff mot1vat1ng tachn1qua suits each student."

_*he teacher provides time for 1nd1v1dua1 conFarences with each student to explain any
-confusing corrections-and to discuss ways in whi¢h to improve weak areas. £xcellence
" and 1mprovemant ara shaj d with the entire class if the students being praised have no
- objections. .

ATl suggest1ans/carraat1ons wr1tten on student: papers are done w1th a paﬂci1 There are :

twa advantages in such a practice 7 7 S ——— °,_HF-»=~“f. .
1. The teacher can erase 1t if the commant is not adaquata or if the
corréction is later racons1dered . .
* 2. The student can erase it if the comment or correat1on 15 maan1ngless,
or too painful or harsh. .

No ‘letter grades are placed on the students' papers. This is a deliberate attempt to
discourage competition and to encourage analysis of the paper itself, complete with
comments and corrections. All comments are-personalized with the studentis name to
encourage the feeling of 1nd1v1dua11ty and to emphas1za the teagher s interest in
individual growth. G )
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Ana]yt1paT/Expos1tory '

| juff{ B . 1 E ; ﬁ-_t‘%_ | i - - i"-\:i é%%%:

“ SAMPLE COMPDSING EXPERIENCE
ESSAY BASED DN TENNYSDN S "GARETH AND LYNETTE"

Procedure: This Tesson was:used in an Eng]1ah ]D A Academic class as the first multi-

: paragraph essay assignment.' ‘The. .poep was read orally in class, with amphas1s,_
first, on the enjoyment of the story and, second, on the recognition of cer-
tain qualities of character such as the mother's reluctance to havé her

T " 'youngest son Teave home amd the young mam's desire to be on his own and to’
7 prpve himsélf in the world. . : “ :

The pompoa1ng ‘experience povarad thraa-daya, . .t
First day: S Vo ‘o |
1. D1acuss again- the characteristics, emotions, and actions of Queen Belli-
. cent, Gareth, and Lynatta; which we can understand aas11y bapauaa we have .
oftan observed them in paop1e we see every ‘day. )
—a 2. Discuss how to formulate a topic aaﬁtance Fpr a paragraph 1n wh1ph one -
would show the -similarities between the queen and a .mother of today. Put”
2. sample or two on the board. How could this topic sentence be changed -
into a.paragraph on the 51m11ar1t1a5 ‘between young pappié then and now? ——

3.- Preliminary Assignment: Each student -will write a. paragraph comparing
either mothers or teenagers then and.now, apd referring to specific

*Tncidents in tha story wh1ch show the phara:ter1st1csi

(I usually plan ano!lér apt1v%ty for the day fp11pw1ng this asa1gnmant to’
give myself time to read the- paragraphs and to make copies of several of
the more successful paragraphs for use on the second day.) —_—
. Second day: _ , . .. : ]

1. _.Using the overhead projector or the board, show the class one or'two
paragraphs that are not auccessfu] There will usually be several that do
not have topic sentences or are 1nadequate1y developed or lack specific
examples. (Such models shou1d be anonymous papers from previous c]aaaea ).

2. Hand out copies- of several gpod student paragraphs and d15pp§s th M,
Notice several problems in diction. Doés the word kid belohg in this
" type of writing, for example? Which one does the best job of directlyg
relating each trait to ‘the present? Is there any material used whichy
could not be substantiated from the text? Why does Lynette so often
come out sounding like a spoiled brat? TIs her unpleasantness a cover-up
for another feeling? (She thinks the king hasn't taken her request
seriously.) Do people sometimes direct their anger with one person
toward another? What about Lynette's frequwent changes of mind? . Does

~ she really underatand what this quest means tp Gareth? How do we know?




LR & . o R .= - I ST R T VAR ;“ "

3., D1scuaa how to farmu]ata an apen1ng paragraph for an essay that wou?d
: . ; ~ show the similarities between the mother and the young people in.the
. C ¢y .7 story on the one hand, .and-their caunterparts today on the other, .

: ‘ Point out that- the - wa11=wr1ttan opening paragraph ahau1d control the
ideas in the complete essay. (Mention that the ‘opening: paragraph should ;
noria¥ly be written first, so that it can help the writer to clarify h1a/|

T ‘ L. purpose as well as to inform the .reader of what is to follow.) Notice .
‘ AT Ny _-in the examples the’ usacof words Tike many and moat, rather - than all..
G “Why are these words’ battar? ' A . :
’ ,ﬁi 4. Discuss tranaJtTQn*warda thEhrWDéTd be usafui,iﬁ this essay.
Th1rd day: :a.;xv ) : , . : . }7

Do

Nr1t1ng Aas1gnmant Write a thraegparagraph essay, ghowing that the characters in ]
Tennyson's "Gareth and Lynette" are a1m1§ar to people of our own time. You
. -may use material ‘from the sample paragraphs if you wish. Be sure that the _
s opening paragraph states your contra111ngr1da 1aar1yg& The real purpasa
of the assignment is to write a good, weTl-organized‘essay this time, 50
) that yau w111 understand how to ga about 1t next t1ma .

4
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Eﬁaugh qual:ty
kltﬁhen knave._ After he’ was a hera st
he was “then scmethlng ta be praud DF

typlfy teeageﬁ;% attltudes taday -as

-‘can. he znmpared tﬂ many parents

“leave hame, she QF :aurse!wants hlm tavstay where she can keep
an eye on’ h|m,- ] gugssra lot of’ mcthers taday alsa feéTéfﬁét;
way abgut the:r Ehl]dEEﬁi After Gareth's m[ﬁd ié made up, and

she sees she. can 't change lt,_ShE”WEntS‘hlm tg make her praud DF f;:>4”

2him. lnﬂwhate

ERIC

Aruitoxt provided by Eic:

‘they caﬁiléék ba;k-an_and.pplnt:te as a majcr achlevement.J ”

'*ﬁfEACHER?SjCDMMENT;ttYnu ‘seem” ta have gcnd understand1nﬁ Qf how ta urgan132a_’5

r.children to -acc mpllsh snmethjng that- G

‘to some degree,- their

. F )

-essay. Your wr1t1ng reflects your understand1ng of the: story.
.~ need. to. be careful to. ma’intam a consistent. Tevel of usage.. 'l
< this essay, the cnnversat1ana1‘sTang is not. apprnpr1ate. .

RS xk 554 _7fgf”ji?~j:.




d g"
‘Inferma] def1n1t1@ne

‘Extended definitions

and practice w1th denotation and
"] sp’ech persuee1ve wr1t1ng,

Nr1t1ng Ass1gnment Studente are then esked te ereete a nensense term on their.:own or
“to borrew from a; 115t QF noneense terms prev1deﬂ;(mnet1y from Carrn?11e :

T e .1;~.Chonee one uf these mede up wurde or meke upaune of’your own.leheng ‘
A\ " . ... write a DICTIONARY :ENTRY for your nonsense word, following.'the format:
VR of ‘an ectue1 d1et1enery__ The entry sheu]d 1nc1 de all.or mest*ofvthe’
s e e efeT1eweng ERER T , . ,
N - . a;,the termt Lo B R PR
s “b.: pronunciation guide 1n parentheses 7“1;,J;;n,;gfi?,
o ¢ part-of epeech Co , .
v ©d, etymology -in- breckets -
: ; . e. two or more meanings . - ‘ ' .
\ - f. other forms of. the word and the1r meen1ngs P
. -.'g. special uses. or qbee1ete Ferms of - the werd SR
p . ‘ h. synonyms . - . -‘e;; '
‘ i_aexamp1e of- usage - the werd in e eentenee R

Here 15 en examp]e written by a sen1er student*

:prieee1 "(pr1zoo1) n. 1. pub11c bu11d1ng Fer the cenf1nement end
' .. . safe-keeping for perseﬁ% between.the ages of 6 and'18; 2.

p1ece or eetab11shment where 1nstruct]en_1s forced upon per—

spns’ ettend1ng,;3 p1ece of 1mpr_sonment ‘until a degree

. diploma is ebtamned 4 prisoolmen, n.; one who ettend' a

- prisool; 5, prieee11ng, v.3 ob®aining instruction by’ ettends

“ing.a pr1eoe1 He went to prieeo1 five days a week taking in:

‘all the information he eaqu At prisool” tedey, John’ 1earned

‘about’ nouns.'and verbs, - Sxp - see Er1eon.
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are wal] EEﬁFlnEd 4n ,rder‘FQr |n5t:u;t|an ta .be: gaven._ Mast
kt ,

stumates t nstru;tlan Jfar they dan 't want ta E

' TEACHER'S'ANALYSIS S

- how meanings -depend in part . upon-context. The writer's' e
'th1s shurt 1nformal deF1n1t1un cnmmun1cates read11y and-d1rect1y W1th the” reader

'Th1s examp]e EF student 5 wr1t1ng dQES‘efFect1vel

\Th1s response ta the segﬂnd part af thé nonsense def1n1t1nn'exer¢1se exh1b1ts the

f1rst, th1nk they cannct create a’new. word and def1ne 1t,..

7 Sent ta de'entflnement._'lf Ihey can |

cell as soon as passnblei they ‘can get'theur parnma._ Then Qut" ;7

to. the warld they,can gc, Uﬁ]ess they prefar to cantlnu in f; ‘fo'

writer's awareness: of . haw new words are coined; how words mean what they mean, and
sense of humor; in -composing.

{“reach a student audience. Used

tngether with-the instructions for the exercise, 1t gives heart to - chers who, at

Q

ERIC

Aruitoxt provided by Eic:
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nty’ye’ = S
(e) show appreciati
’purpoee and_1deee,

o well ae one or twe epeeit;;#euggeet1ens
'f‘ Exemp]ee ERRR.

';f,_ : Yeur ehe1ee of . WQrde main-"
”fwta1ned aLferme1 but- 11ve1y4tene. Rememberete proofread-for-pro--==

'~ noun reference end‘punctuat10n -~ see _margin netee.?r (Goed peper)rwnﬁq;mt;r‘l
“You euggeet a c]ear purpose —ﬁ-the need Fer more eareer-re]eted
courses ---in your opening sentence. - But you.offer. only one

reason -to persuade your .reader. It might help if you reviewed "' .

- your 1ist.of possible reasons ‘after:you had-read through your . . = -
. first draft.  Try reed1hg your paper aloud to eateh those run—on';';f’
’ “sentencee and fregmente . (Peor peper) ’ R R S

B." A teeeher eeint,’out the erregs §in erder te shew the student how to 1mpreve_h1e
~or -her own writingds, One should not, -therefore; indicate errors that’the stu-:,f
dent could not be ex feted to eerreet .on . the hes1s of - present know1edge end
generg‘l @1111‘4]‘,, S e - . . e e .,.z;l,

- C. The markings or eemmente sheu]d be 1nte111gib1e to- the student, they shou]d heiﬁ
© .. legible, and they shou]d use voeabu?ery that hae been made fam111ar to the z
< student. - . o _ : _ A -

-D.- Iﬂ“??ﬁho1e aré used the teacher eheu]d euppTy the student W1th a ]1et ef the ; N

a - symbols and their meanings. The explanation of symbols:should be made in ~ ° 'f
e o rdsTthat~ thestudent™ understands;~If-the~ ‘Tist~used~appears” 1n"“text‘“g1ve “““ o
) the: etudent the reFerenee and any additional exp?enet1en needed, .~ = . . .

E. The merk1ng ehou]d be ‘based on the ‘instruction given in the. eeurse._ Aeeump;':
t1on of prev1oue train?ng shou]d be reeseneb?e ahdxreeT1et1e »__hf R

:jF.' The mark1ng, 1ne1ud1ng eny eemments made, eheu]d Just1fy the grede Q1Ven. ~-T??h

*w1111em J. DuseT "Some Sement1e Imp11eet1ens OF Theme Cerreet1en," Eﬂg11;hfdeurne1
XLIV (1955), p. 390. Repr1nted in"A Guide for Eva1uet1ng Student Composition, edited:

';lby Sister M, Judine, . .IHM, For the National Ceunc17 of Teaehers of En§11sh (Champa1gn,
I111ne15, 1965) _ _




Some teachers ass1gn thrgﬁ grades (examp]e B,
or’ supporting material ‘second “grade- for ‘organize .
f‘?mént of material and clear opening and’ conc]ud1ng‘statemen§s Tinked by use: of"
: S ‘trans1t1nn wgrds, and the Tast grade fDr grammar., - -spelling, punctuation, ‘and~
—eete S nea tnes s, ~(example:==C/B); the-first-grade
. . for tﬂntent and Drgan1zat1an,_the secnmd Dne far mechan1cs and sentence L
: stPucturE.; . . ; : s : :

C. aTeachers wha prefer to g1ve one grade may and tﬁg fnTTGWTng chart he1pFu1

<" ldeas and - - 'foz_ ;i R Sentencé Structure
i Organizat1un U | and Mechan1cs
(59%),, T R L0

- B s_ L FE"ir‘ I . Good

Good - oo ... Poor
PQDY‘_, : ';v Lot ‘ Gggd,

A
B

B

e Rade w0 e CFair C
c
D

Poor:’;r e '1‘ '_, PDur‘

SRR - Unacceptab1e because QF IEck Df effort and/ar*‘
o - ; 1nexcusable care]essness.;.: L

s . .
i C. g R 0.




;15.

‘ taachar carries on the.usual Tesson while: students are 11atan1ng “They. ta

. Usa a- atudant Jaurnal Tha F1rst ten minutes of tha'claas:may baxapant by>studa

athar, s/ha ‘speaks into.a. tape recorde
;pointing out: ‘weaknesses as” we11 as stron
cord tape; with student papers . d”
Y s*braught ‘to~class—for- privateAaud1t1ng by~th st
tc Tisten to-comments._ on .their:. .own .paper, one at a tir
disturb1ng the-class. At the end of. the: taped. ‘comments . on’
“#the 'student shuts off the machine:and calls the next studant.to tha tapa.

papara w1th tham to tha racardar and mark‘commenta on. tha'papers astthey Tisten:;

Uaa a sat af papera as .a qu1ck d1agnost1c dav*n:a.'i Inatead of mark1ng 1nﬂ
‘papers, read.a class set rapidly, noting the kinds of problems that: 2vgde
Aacumu]ate a 195t of thasa and argan1za them 1nto 1 1assan for: haefa1lowf"g‘ X

:par1ng]y, chack1ng onI

Da not grada any papars Far tha f1rst manth Nr1ta “comrients
‘ at.a t1m ,

For ona typa Df prob1am'--,a g., punatuataan, aubjactsV’rb agraement -=.

‘=

wr1t1ng in the Journal The type of material ‘that goes into the Journal-may be:.
- totally free -or:somewhat structured, and the journa1a are not graded. - Ihstead,
“_the teacher: makas apot chaaka of tha jaurnals and uaas thaaa chacks aa matar1a] For

1asaans.,

Estab11ah a rubr1c.» Paas nut aapiaa of an. average papar??parhapa ‘one daaarv1ng a

ffﬁu grada of C,.and -go through the paper “with the cTass, sentence by "sentencey nt11*ydu*
- . .arrive at’a. ‘grade. " Have the students mark. these -sample’ papers w1th yau., Usa th1s
S rubr1c to ha]p grDup ar 1nd1v1dua1 ava]uat1on of’ papars, ’ PRI

(591‘ Instead of - wr1t1ng cammants ‘and’ correction symbala on- the papar, make a- chack mark

0.

~in*the margin. opposite a problem. “The~ studant‘m1ght*then use tha rubr1a mant1oned
and corraat h1s or har own papar.v'f'; 5 - ‘ _ R :

Aa oftan as you can managa, prov1da far 1nd1v1dua1 faca taﬁFace confarencas. Thas N
© should be:arranged so ‘that they occur during c1assrt1ma, wh11a the studagts are NN
da1ng 1nd1V1dua1 or. group wark on tha1r papara. B o

B T S



develapment by detall ln'suc:eedlng ssntence .

_Qua e thé phrases ar camplete sﬁ
i to, the kéy wcnrds. " :

E. erlte a new tapiz sentena% |nclud|ng key wcrds that mare exa:t]y express
. your. ﬁEntﬁal |deé. . .

’




aad tha attat;hed ‘comp
'[Zgnghaak each’item: balaw that ypu faa]jaecurataly daacribas thia
: '1;acmpcait|an.>f;; . : :

CDNTENT

“Has“§" alaar purpo

SRR B ::: Provides ‘a title that. auggaats what thls paint is. .

Cote i . Seems: to have a apaciflg audianca |n mznd CNama tha parscn
S group._._._ . ' )
e o . Giyes at least three nacaaaary axamplaa, facts, ar datalls ta o

~. . 7 - . make-the point clear. . P T P TR

o _Arranges ideas in“the best ardar. ' S R

. _ fjfi Begins each, paragraph with a clear taplc aantanca or |daa. ;"
-l ___ Keeps’ tha. dlscusaian in eax:h "aragraph center‘ad around the tgpn:
T Idea.. S : o
' ’;;E;Shcwaiclaar ralatlanahlp amang paragraphai : B ST
~___Uses an opening sentence to catch the attention aF';ha'réadar;¢>j
o Emphaalzea tha purposa ar pt:unt ln a n:t:m:ludmg 5&htén¢:§jqf'= BERR
o T paragraph o : AR AT
. __..Uses exact warda and ::émplate sentam:ea ta halp _thé reader under= - ..~
: ’Amfatand the purpaaa.’ : ~ T U0
CGNVENTIDNS
' :iiﬁ;Haa a ciaar antaaadant for. aaah prannun. o S
Begins- each- sentence with a aapital iattar and enda |t_wfth a - e
~ suitable mark of punctuation. L {7x’~
- 'Has no misspelied words, ~ (Check all wards yau are ﬂpt,paaitiva
A __.you_know_how_to .spell, )ﬂm>m“ o ‘ BRI
e . ..'“:,Emplaya correct” punptgat|an ‘marks WI,hiﬂ santenpaa, e,
.. ... Uses the atandard fprm far haaalng, margins, and apagl ng.
3 *.READER'S CDMMENTS- _ _
T T e READER 5 SIENATURE

63




A yardsti:k far mea uriﬁg yaur nmprgvement or need for -
.7 . improvement in composition skills. - Only those ltems tha 2
N apply tg the atta:hed aampasitiah are ratad I

Rating Scale

_'Grganizat|gn e
- Research S .
Stays w:thln narrawed;”*'
topic. L :
Good thesis Senten:e
.Good conclugdiol
. Freedom. from spell e R
. .errors.- S T o e
' Freedom- frﬂm senta e T e

W

-
-

1
1

e FEAGMONES i
'B;'—Freséamﬁfram T
_grammatical errors. . . - 1.

TN ¢~#ﬂﬁu:¢ab’35 _""“.

ERIC
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Qrganlge
Arréﬁgement af 1deas is IDQIEEI,;

ERIC

Aruitoxt provided by Eic:

iTCQHVInclng S
Author's. tone and- point QF Vi

chrd Choi ge éﬁd St yle - Value 30% g;%; :
‘Voca buiar? |S”VlVld

,Mature _,'L'
'smgath
Ceffectives Lo L o

;calarfu], fresh. o . ;'_sv"{ ng_f"'

»,CgrrectiFarm N B ;EL,X

ew are . .
percept:ve, ;]ear, :ansnstenti ’ e '

Fluent L | :_ o

effe ct;ve, appraprl

Sentences are var[gd Enmpléte,'

Style is distinctive,

anventﬂgnsr-_Value 202 SN

Standard
Erammar/Usagel
Sentence 5tru¢ture,

L 1 Sl ' INeneStandard

Mrefétencaw ‘

Paragraph|n§, headlng, punctuation,”
e]llpg,éare ;ar#gst,AJv_ o




.Coherence - (Dces the*sgquenbe “of paragraph v
a raccgnlzabie pattern? Are. transltlanai w&rds and

"ertl:al thlnking (Are assumpt

Unldy (Dnes the ‘essay make clear a single: point: or" pu_pase?)

phrases employed to ®ink paragraphs?)

14

_conglusions. well drawn?)

' 5Capitai|zat|an'

)
|

I ‘_j‘}m," |

of  the paper :learly state or imply "a central “thought?), .

opinion. of each paragraph support the central thought?)

DESERVING EDNVENTIQNS IN SPELL ING,. FUNCTUATIDN GRAHHAR 'AND USAGE L

TAgreemant QF EQbJEEt‘VEFb prangun—éntacedant

@»prcblems we]l d

Clearly stated tap:c (Daes ‘each pérégraph ‘in the main bady

Unity within the. paragraph  (Does every detail, fact, or =

Effective traﬁSItlon (Are appropriate words.and phrases” used
to show the’ prngr355|an of thaught wlthin .the paragraph?)
Consistent. point of view (Is purpaseless ‘shift e
ava:ded in persan, mggd or- tense?) ;“‘91§;‘“

(specific one circled)

ﬁﬂ*—!ga—ﬁ?gs,, ’

MEHUEEFi?tJfGFm-IEPEﬁ ﬁl

i

IIS ﬂ l ﬂf ‘i‘? ﬂ; il

| H‘ I

Misplaced or dang]ung mQﬂlFIEFS (specif:a one ct
HISUSE DF pEEEIVE VDIEE

SPE]]iﬁg (SPEGIFIC adv:ce. B
~ Tense-shift . ___;__ﬁ

.Vague or awkward tnnstru:t|on'7 }
Wrang wards : N -




rrg’~jcnmpes1t1ens
oI your: peper:

“~t- approximately
-~ .-margin approximately one-
A .88 even as. poss1b1e.sgvz'

‘one 1nch an then'adhere e1oee1y te At O,ftﬁe rig ht side
1f. that on: the Teft side (nr one—ha1f ‘inch): and keep,j

7. nt he \
AR "wr1ter, indent Fiye space
" ..8. Do not use the sign & or,
g -
0

. Do not abbreviate in
.- Divide-a-word. nn1yﬂ’
- . divided. - . '
11, . Always réread. your compes
+ . _sentence, structure before
;=4Rewr1te‘pagee wh1ch are'n y eergect1ens or.. erasures Totarn
If your composition has more than-one page;. de'nqg; it .acnumber-on the first page. -
¢ Beginning with the. second page,\put an arabic number in the. upper right corner of_f;_
b “eech euceess1ve pege with yeur name under the number e , L

‘paperi-
nd- ef a- sy1leb1e.eswords nf one e;11eb]e eannot be

1en and cerreet errers 1n punetuat1on, Spei]1ng, and R
ubmitting the paper. : - e
_nheat because ef_;ee

R

SRR R R '}f;i- CORREE?IDN SYMBDLS b

-~ Agreement ef subjeet and. verb Keaa el
.. = Awkward expression; re-word - - : Tmmlm oA e -
p .~ Change capital! to small 1etter,., : R I O R R R Enter page
£S5~ .Comma fault,, or comma-splice- -=-eﬁf S SRR :
- = Dangling gerhnd, infinitive, -or pert1c1p1ei aif_s TR R S numbers ;:
: - Division of 'word-at end- of 11ne 1neerreet I BN N S i o
ag’ .~ ‘'- Sentence Fregment - = . ’ ' o =T =
gaﬁFMM ee M1ex—AM1sp1aced‘med1f1er-“see
7N - Paralle] structure not. used -
V5L L. .+ = New paragraph needed- - - = -~ = = =
P iR = Punetuet1en error -_%:f;s’—-é:ff
E Redunﬂanc - =

:.that refer

Qi_s Spe111hg,errer-i—_—aﬁ‘—J-ie .- e B ;’f a'e_!gfl
L. = Wrong tens@:= = = = ¢ o = misis = mis = s o= s S s
J = WPGHQ ehe1ee ef wnrds R TR N N RN N el
£ ' Ca ._,_ I . . . . EN L . R . D
L ' S ffﬂ
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" A POSITION STATEMENT!

JgAs each English teacher works with students, s/he must make decisions on what to teach
““and how to teach. When developitg instructional guides or sa]ect1n§ ‘textbooks, curricu=
lum committees face .similar decisions. Some of these decisions hjghtly depend on the
igdividual teacher's judgment, but some involve basic issues on which teachers in a
large sch@o] system should seek consensus. -

The Subject Advisory Committee for Secondary English has been endeavoring to identify
the basic issues in the field and to frame a position statement on each issue. In
rriving at these statements, Committee members studied the pertinent professional
iterature, took into account the opinions of scholars and national Teaders, sought
advice from English department chairpersons in Los,Angeles C1ty 3un1or and senior high
schiools, and exerciséd their own best profess1ana1 judgment. "’ -

The,Fg11cw1ng statements present the current pos1t’an of the Los Angeles City Schoo1s on
issues regarding §he teaching of English in junior and senior high schools. The state-
ments, which descibe preferred classroom practices, are intended for use of teachers,

administrators, curriculum committees, and textbook committees.

.WHAT ~ The English program consists of language study, composition (bpth oral
- CONSTITUTES and written), and literature. Students are taught to think soundly and
ENGLISH? to organize their thoughts; to 1isten and read with understanding and

discrimination; to speak and write so as to communicate facts and ideas

exactly; to enjoy and appreciate a variety of forms of literature; to

understand the grammatical structure of the language and to employ -
\ . accepted usage; to use library research techn1ques, to 5pe11 ‘and punctu-
A ate correctly; to write legibly. Each semester's work is organized into
units which provide a unifyTpg framework for students to utilize these
skills and know]edges for the development of ideas, att1tudes, ideals,
and .values. *From the. study of literature, studénts acquire universal
va?ues of thought and achievement which characterize civilization.

' A1l components of Eng11sh are taught in every English, course. In
‘ required courses, the program is balanced. Although other courses
have special emphases, no component is omitted. : A ¥

‘ Since language learning is a cumulative process, the 1earn1ng of any
/ specific skill takes time and needs to be reinforced in different

contexts at different degrees of complexity as students grow in matur1ty
from grade to grade.

*

THINKING ' Whether student® read, write, speak, or 1isten, the teacher is respon-
sible for providing planned learning activities for improving the
quaT1ty of the1r thinking as well as their skill in using the language.

" WRITTEN - A sequent1a1 program of writing instruction sh@u]d be continued in
“COMPOSITION every grade. Teachers are responsible for the specific items listed

in the two charts, "Camggs1t1cn Sequence Grades 7-9" and "Fssay Writing
in Senior High School." ,

LB

. 1Extracts from The Teaching of English in Junior and Senior High Schools, Los Ange1es
~ City Schools, Instructional Bulletin No. SC-37, 1967.

? 2The materia1 in the preser* pub11cat1on supersedes these charts. -




(

RELATION
OF WRITING
TO READING

.

GRAMMAR
AND USAGE

LEVELS OF
LANGUAGE

4

. ' Posi;igniStatgmgn

Writing a composition begins with Something in the‘writer'§'m?nd; with-
ideas to be communicated. Other steps in the writing process are vital
but ideas come first. # : :

Literature is one excellent source of -ideas for composition, but not
all writing and speaking should deal with literature. Some compos1t1on
should be based on other school subgefts or on the student's
experiences. , .

When composition is based on literature, it should deal with human
problems and ethical values as well as literary analysis, The amount

- of attention to&é;terary form and the author's craft should vary with

students' age, maturity, and read1ng experience and may be greater in
senior high school, especially in elective courses in literature.

Spelling is 1mportant and should receive attention in every grade '
Spelling instruction should be based on d1agn0515 of students' needs.

The teaching of grammar continues in every grade. Knngedge of gré
can help advanced students understand why one expression is prefer tt

ranother; +it also provides students with terminology for discussing

language imprqyement. Such knowledge is effective, however, only to
the extent that students are led to use it to improve speech and
writing. This statement applies to the "new grammars" as well as to
trad1t1ona] grammar,

Standard English usage is most successfully learned through efforts to’
imprave speaking and writing. However, textbook drills and teacher-
made drills can reinforce items of standard uSage taught during writ-
ing and speaking activities.- Such drills should be preceded by and .
promptly-followed by _ 0pportun1t1es for app11cat1on to speaking or .
writing. . -

Much-drill should be oral.

1

Of the many types of drills which may be used, students shouild devote
most time.and effort to choosing a preferred language form, eliminating
amb1gu1ty in order to communicate c1ear1y pract1c1ng a language
pattern, or using a language item in an original sentence. Students
should devote less time and effort to classifying or identifying
language elements.

Slow learners can 1mprove their use of English w1th minimal emp10yment :
of grammatical terminology. * o _ . |

In 311 grades, students should be taught the facts about levels of
language. Students should learn that they may properly use.various
devels of language in different circumstances. For example, in informal
situations (such as conversation, talks to small groups, friendly
letters, informal essays), standard informal Englisih is as satisfactory
as standard formal or standard 11terary English. Often it is more

appropr1ate :
- 70 - .
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N ©© Position Statement

The appropriateness of using a level of 1anguége-or a sﬁegific Tocution
in a particular situation will depend on such- factors as the following:

. The speaker's age
The speaker's purpose
The audience, and its size and composition ° o
The content--narrative or expository, humorous or serious
The communication vehicle: speech, manuscript, print

Sometimes these factors also will determine whether an expression is
~ acceptable as standard English. y A

Teachers should be aware that a student who habitually uses grossly

nonstandard English may face a serious dilemma when urged to léarn the

type of English taught in school. Nonstandard English may bé the '

normal speech of the student's parents and present associates, and

the student may incur resentment, even ostracism, if s/he changes over

completely to "school" English. It is recommended that the teacher's -

attitude and approach reflect the following ideas: (a) 1f a student's
, present way of speaking is accepted by family and friends,'s/he may
v *  not wish to change accustomed ways of speaking to them; (b) however,

it js important to the.student"s future to learn standard English

(another way of speaking) as an aid to occupational and social mobility.
CORRECTNESS, - Controversy persists regarding a cluster of contrasting concepts--
PRESCRIPTIVE- prescriptive vs. descriptive grammar, correctness vs. appropriateness,
NESS, THE NEW  and rules 'vs. usage. The position.of the Los Angele$ City junior and .
GRAMMAR ¢ senior high schools on these interrelated issues' is as follows:

Standard English is the kind of English used:by’educatédéﬁ;ewigans:
. This statement does.not.mean that "anything goes"; however, it does
- mean that the English teacher must keep informed about the results”
of research on the actual usagé of educated Americans, so that students
- can be provided with realistic and up-to-date.information. ' '

. Teachers are entitled to language preferences (e.g., come to see me
rather than come and.see me, proved rather than proven, because .of
rather than due to). If a teacher dislikes an accepted locution,
there is no reason why s/he should not ‘so inform students. However,
s/he should not label <t as "incorrect." S

The English teacher ceases to be neutral once s/he has become informed
about the acceptability of a language item.: Since improving students'
use of language is part of the teacher's task, s/he must be prescrip-
tive to the extent of pointing out which locutions are acceptable to
educated Americans and which are not. The linguist and the scientific
grammarian may remain aloof, limiting themselves to description of the
many kinds of utterances of American speakers. Yet the English "teacher
must advise--that is, prescribe--as part of the daily work. However, -
‘the teacher's advice should be based on realistic, current information
and should be presented tactfully. '
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Position Statemar

The terms correct English and 1nccrrect English 1mp1y a simplified ~
view of the nature of Tanguage, and they also have connotations of e
righteousness vs. unrighteousness. Teachers are urged to use, the
terms standard -English and nonstandard English instead and t§%‘§§%

plain to students what these terms mean.

It is part of the Eng11sh teacher's tdsk to teach pupils the stnucture
of the language and how it functions., The controversy regarding the
relative merits of traditional grammar and the "new grammars" will
continue. English teachers, of course, know traditional grammar; it -
is urgently retommended that they study the "new grammars" in order to.
make immediate classroom use of any valuable new insights which may be
useful for their students. <~
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) The following* are general prigciples which members of the NCTE Commission on
Composition believe should guide\;eac”iis in planning curricula and teaching writing.
> s

They are issued as an official position statement of the Commission. The Commission
will welcome comments or questions.

Life in Language. In many senses, anyone's world is her/his language. Through language
we understand, interpret, enjoy, control, and in part create our worlds. The teacher®
of English, in awakening students to the possibilities of language, can-help students
to expand and enlarge their worlds, to -live more fully. . ' L

1.

2. Need for Writing. Writing is an important medium for self-expression, for communi-
cation, and for the discovery of meaning--its need increased rather than decreased by
the development of new media for mass communication. Practice and study of writing .
therefore remain significant parts of the school curriculum and central parts of the

English course.

3. Positive Instruction. Since a major value of writing is self-expression and self- -
realization, instruction in writing should be positive. Students should be encour-
aged to use language clearly, vividly, and honestly; they should not be distouraged
by negative correction and proscription. They should be freed from fear and restric-
tion so that their sensitivity and their abilities can develop.

4. Learning by Writing. Learning to write requires writing; writing practice should be
a major emphasis of the course. Workbook exercises, drill on usage, and analysis of
existing prose are.not adequate substitutes for writing.

5. Required Writing. No formula dictates the amount of writing that should be required
in a course--a paper a day or a paper a week. Ideally students should be allowed to
write when they want to, as much as they want to, and at their own speed. Practi-
cally, however, students need class discipline and class discussion as well as free-
dom, and they should be frequently encouraged and at times required to write. =~ =~

6. Classroom Writing. Inexperienced writers especidally should have an opportunity to
compose in school, with help during the actual writing process in clarifying ideas,
in choosing phrasing, and sometimes in dealing with mechanical problems. Writing
outside the classroom, of course, should be encouraged and sometimes required. -

7. Range of Assignments. Writing assignments should be individualized, adjusted to
the age, interests, and abilities of the student. Particularly in the elementary
grades, but also through high school and into college, the teacher should encourage
writing from personal experience, sometimes developing classroom experiences to
provide material for writing. The expository essay should not be the exclusive
form of. composition encouraged. Especially for students who have convinced them-
selves that composition must be boring, a chore to be avoided whenever possible,
writing various kinds of parratives, vignettes, dialogues, fables, family folklore,
parodies, and the 1ike may create interest. .

8. Alternate Techniques. Instruction in writing techniques and rhetorical strategies
should be part of the writing course, adjusted to the age and need of the students
and focused on positive advice, suggestions,® information, and encouragement.' . , .
Instruction can include discussion of various ways in which writing can achieve ‘its-
ends-~-in units as brief as a word or two and as long as a book--, observations of
procedures followed in existing prose, and constructive criticism of student writing.

' *Réﬁf{ntedrféém Coll , October, 1974, Copyright (© 1974 by the National
Council of Teachers Reprinted with permission. .




11.

12.

13.

14.

15.

16.

" on tapes, without the labor of handwriting. The teacher can sometiines exploit

.maturity, and ability.of an audience. ‘Furthermore, since young writers are

Lomposing. Since there 15 adequate subject matter for direct study of wr1t1ng,
courses or units of EngT1sh courses dedicated to composition should not be
converted to courses in literaturé-or social problems, w1th compositions to be .
written on the side.

Usage. Usage is an aspect of rhetor1c, learning to predTCt the social effects of

different dialects or different Tinguistic constructions is part of learning how

writing can achieve its purposes. Students should be provided with information

that will allow them the largest possible body of alternatives from which to
choose and will help them to choose wisely. They should know, for example, that

+ dragged and drug are both used as past tense forms, but that some listeners will

react -to drug by considering it uneducated. Or students should learn that we was
and we were are alternatives but that we was is not characteristic of a prestige
dialect. Such information should be provided through positive instruction abdut -
how dialects develop and why variations occur- not through correction based on

not10ns of right and wrong. .

Dialects. No dialect Sh0u1d be presented. as "r1ght" or pure“ or “1ﬁg1c31" or
better than others. The student should be given an opportunity to learn a standard
written English, but the teacher must resist the temptation to allow the cultiva-
tion of a standard written English to stifle self-expression or to overshadow
emphasis on iﬂfar, forceful, 1nterest1ng writing.

Grammar. The study of the structure and history of 1anguage, 1nc1ud1ng English
grammar, is a valuable asset to a liberal education and an important part of an
English program. It should, however, be taught for its own sake, not as a ‘sub=
stitute for composition and not with the pretense that it is taught only to “improve
writing. .

Support for Composing. Various kinds of activities related to compos1t1gn contrib-
ute to the student's ability to write--film .making, debates, collecting material for
notebooks, library 1nvestigat1on, dramatics, field trips, television and film view- |
ing. The attractions..of, such activities--because of their novelty or because they -
seem to gain more immediate student 1ntere5t -should not be allowed to supersede

instruction in writing.

Talking and Writing. 'Students are 1nF1uenced by mass media not only as consumers

but also as producers. Children, for example, may find it easier to compose orally

this interest in oral composition as a step toward writing, but the importance of
the written word remains, and practice in oral composition is not sufficient.

Audieg;g Although some writing may be Tntended to be:private, writing implies an
audience and students should be helped to use a voice appropriate to the 1ntere§£;f$

especially concerned about response, their writing should be read by CTassmates
as well as the teacher. ) \ C

Grad1ng The mere assignment of grades is rarely*an adequate way of.encouraging and
improving writing; whenever possible grades should be rep1afed by criticism or

detailed evaluation. When grades are required, the teacher should avoid basing.
them primaridy on negative considerations--for examp?e, the number of misspelled

words or sentence Fragments
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17. Class size, _Classes in writing should be limited to no more than twenty to
facilitate frequent writing, reading of papers, and discussion of written work.

- ©omi- .‘-_ PR Lo . . . - . ES B %
Objectives. Emphasis on instructional objectives or on accountability should not
dictate the content of the course, particularly not to replace writing with-
attention to-measurable skills--mecharics, for example. Teachers should retain
responsibility for determining their objectives; demands for accountability
should not interfere with independent thought among students.
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