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" 'like one word or three syllables.

By-Marlene and _R::ib_e;rf I\ié_(‘f_‘;ragkeﬁ |
: TEACHING CHIILREN’ HC) TC)I_S ELL
has ‘three: major steps ' o u

' 2 Teachmg the prmt:lple of alphabetlc

wrltmg

s, Teaghmg the St ell

pé;ti'jter'ns of
[N wntten Enghsh O

= = s

kY

- .’ Children learn two concepts.. They be- -

,ct)me aware of words and sense what a word
They become aware of the Slrlmlamtles

.ancl differences between spoken English and -
written English.
s , : ‘\
i

'I‘he Concemt of a. Word -« .

Yéuﬁg children do not know what a word .

‘~is. They confuse phrases, syllables, and
- words. '"'How are you?' or "Good morning,"
if spoken as we normally say them sound

" nothing in the speech that.indicates the sep-
aration into words. Children need to worl{

~ orally ‘until they develop an intuitive g
"ness of words.
chant daily rhythmic and repetitive fdnguage.
They chant.poetry, nursery rhymes, I'b,ym=
ing stories, and cumulative stories, and
stories with repetitive choruses. The
teacher calls attention to words as words
and has children respond to the rhythm of
language by clappmg hands, snapping fin-
gers, etc. This practice is carried out

_ throughout the elementary grades?

o | \

farences

. ‘ca,t,’ if: shcwnrseveral plastic Qb]égtsrarnd

'to recogn

- dles.’

.:. StqD{j .. N i . 7 \ . \\\,‘_'

. English is alphabetm
alpha.bet that was invented for writmg Latm

There is -

The children and ‘té qher Lo

I-‘anci very difficult to discern.

Alnmst /all chlldren r_espond to the d1f="‘
spoken lanpuage.. They can

‘asked ‘to do"so. They :do this in begmnmg

.| Kindergarten almost without failure. . Théy T
' demonstrate clearly “that ‘they ha\ .

‘arned

' *ﬂrence in. each dlrectmn, th.e dliferem:e oﬁ
ok flmedlal short vowel saunds of endmg con= | -
SOn@ts i € : B

1 A reachness or pre—writmg stagei; i;“: -

HDWEVEI‘ in order to spell clulclren nEed
snize the similarities within. our spoken
langua 3; they must discern that some words
begin th, s same way, that some words end the .
same w',y, and that ‘some have similar mid-*
'his Awareness gradually leads chil-
derstand that-cur Spoken language -

-dren' to

- consistsg of a fairly small number of sou,nds,

‘sounds at we repeat and, repeat in various

‘c,:or_nbm' tions to make m11110ns of words.

Without| this undefstémdiﬁg, the concept of
alp habe ic wrltu}g is not h\kely to be under-

Alpha.batlc ertm&

l.l'..

- Any-written la.nguage ig alphabetm if the

- sounds of the oral language are represented

by letters in some consistent way.. Written
However, the Roman--

does not have em:sugh letters to repfesent the
forty plus sounds of spoken Enghsh without
fsmg a letter to represent more than one

ound or the use of two letters to represent

' one sound, -This lack of letters prevents writ-
“ten English from ‘having a oné-to-one relation—'

ship between letter and sound so that the al-
phabetic nature of writter English is obscured

I Further, ‘the
changes in speech, in dialects, that have oc- .-
curred since standard spelling evolvedy and.
the adoption of many foreign words into ’ﬁ‘ug— '
lish as*spelled in the foreign language have .
made written English seem non-phonetic or
non- alphabetm Stlll further our most com-

necessary fcsr reachng and wrltmg are“some-
what irregular phonetic spellings, if we con-
sider how they are spoken in normal con-




b

versation

. same-as the word two, if we are readit
from a spelling list, but in the sentence I

: went to two stores, the prnmmclations are 1

"Of ig"pronounced ov, =i a1l eon,

: vowel sauﬂds in Qrder to mamtam carreet*

-t understanding of the alphabetic nature of

_ sounds as they try to record them. Chil-

: usecl whén vﬁ’riting, 80 we beg‘ln phcmiés by

o the childre
- multaneously we teach:.

" We have taught m b L g. a.nd t success-

. are uged frequently and they are made quite

“The word to is pranounce’ the
g .

markedly” diﬂerent
is is pronounced iz, said is pronounced sed,
etc. It is inevitable that*some children will

. be unable to recognize the alphabetic nature
of written English if we insist upon correct
\ spelling whenever they write. Without an-

\wr;tten English it is unlikely that a child
-can ever learn to spell accgptably.

~ Watch the mouth of a grade one child
who is trying to write. His mouth is the
busiest part as he tries to spell a word by
himseM. Children use their mouths to feel

dren can:feel cohsonants within their

_mouths.
before théy learn to.hear them. They learn
to feel the consonant sounds long before they
are consciously aware of vowel sounds.
Vowel sounds-are extremely difficult to
feel; they are indistinct; they mostly feel
the same, Cansequently; vowel sounds are
much more difficult to learn.

Beginning ihe TES.EhiT] & of Phonics

We cansidér phonigs a spelling skill

five or six cansonants

St-

1. the name of i:ha letter
2. the sound the letter reprasents
:3 the way the letter is iv:itﬁen

4. the v;rs.y the phoneme {8 made within
the mouth, the way it feels.

fully as the first five,. These consonants

differently within the mouth. Except for
these two guides, the selection {8 arbitrary.

(1t should be mentioned that we can dis-
cern no 'right' way to teach phonics; there

sanant sc:unds

Many children learn-to feel sourds. -

- sound is represented by a letter.

seems to be no one right way. We are

~ aware of the. mx:orrectness of isola ng con- - |’
WE are aware that it- eau.uot

ness. The 1solatwn of a sound in the begin- -

- ning teaching isa mamentary devu:e to: get

children, to hear and feel the consonants ~
within spgl{en language The séunds are used

_immediately within words and are’ prachced i ;f
' ‘thereafter as parts of words that'a chlld s ’

writingin a message ) . ‘1. [

Cl‘nldren are prcwded wﬂ:h srnall challa:—
boards, approximately 12'"'x 18", on which

" they learn to write the Yletter as they say its
‘name and its sound. This is‘the first step in
_ teaching the alphabetlc principle, and the

elopife the skill of spelling),
getting children to understand-that-if they-hear
or feel a sound when they say a word that the .
Initially a
one-sound one-letter relationship is main=

first step.in developi

. tained to make it easy for the child to sense

the ng.ture of alphabetic spetlmg ;_‘_

The second step in the Sl{lll of 8 Eelhng is
developmg the @derstanding that spelling re~

. quires the sequencing of the sounds within a

word. To begin this skill the teacher has the
children draw twc: short. llnes on their chalk-
boards:" .

mu pE Relr own spedlh, do the
teacher m teaching spelling,- must say each
word oniy once for children.- Each word that
the teacher dictates either begins or ends with
an /m/.. (We use the slashes to indicate the
sound represented by the letter m3.) The chil-
dren are taught to write y in the first space
if they feel or hear an /m/ at the beginning,
or to write an m in the last space if they feel
an /m/ at the end. teacher dictates 8 to
10 wcrds on the first da , 8to 10 different
words on the second day,| and 8 to 10 different
words on the third day. {The teacher may hold
up pictures, agk the children to identify the

" The Shildren—
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andle them quite na,turally if the teacher sa.ys
word onece, has the children repeat the word,
1d then asks the chlldren whrat sound they
SO o.fe feel first,. what next, what next.. If-the child.-
Each new 1etter 15 develaped in the same | . writes sb when trymg to write stab, he is -

plc:ture a,nd to determme if. they hear /m/.
.- This entirely ellmmatf;s the taacher's sa.y—
111,3 of the word o -; SR

w‘ay, but as new sounds are added, both the * merely told that he léft something out of the
- 5| .- old and-the new sounds are ,practmed daily | rhiddle, and that he should say it again-and -
-* |+ - on the chalkboards. The téacher will * I listen. 'If he wrltes sab, he-is told he left
" | +usually dictate monosyllabic words, but a- ! Samethmg out; ete. If he writes satb, he is
: ;prmklmn of polygzyllablc words begins the - told that he: has ‘the right letters but that some— ?
. -notion that children can-spell big-words, _ thing is out t;:f ordér, and he is led to correct:
tho,-and begms the motion that big words- = | hl‘a sequencmg An integral part of teachlng
‘are no harder to spell than'little words. * g pellmcr is the Qorrectmg of m1stakes as they

Once. the teacher has mtroduc:ed five con~

sonants, a matter of .two to four weeks, =a11 1.
five consonants.are practiced every day by ' ﬁ W‘xth the 1ntroduc:-t10n of the first short
dictating’ such words. as boat, gseem, foam, : Gwel the children's writing on the chalk=

1" might; surf, moss, team, and fib. Once ° ' _boards takes on a different form. The chil—
children have the two line notion and the” dren are taught to roughly bisect their chalk-.
- beginning and endidg concept fairly well bgards mto four equal rect;a.ngles thh thew .
“ *learned, the teacher eliminates the'two~ . | cha‘lk : R
- lines and challenges the .pupils .to listen for R o, . .
/m/, /b/, /t/, /s/, or /t/ in wards like Y — —
stab, blast, fast, staff, stuff, bats, bets, S . l . w0
r‘mgj:, muffs, etc. havmﬂ the c:h1ldren - R o 5 -
" write three | 1etter5 in sequence. The teacher ¥ - ] i
sHould not be '%LII‘}lI‘lSEd if o few children | !

" begin to add corréct letters such as the 1 in ' ———
blast that have not been taught. Children do ' S :
this once ‘they haveidiscerned the alphabetic .| | - The teacher dictdtes four words, saying

.. ‘principle and the fact that most letters have each word once, and making sure that the
their sounds within their names. [n d,cnm:, -} child has recorded the word as correctly as
this combined dictation childrén are prac- can be demanded.; To erase the words, one.
ticing and reviewjng all the letters thathave. . child is asked to tead-one of the words, and
been taught and are therehy learning the 4 .all the children find the word on their chalk—
sound- gymhnl reliationships and the se= ) -boards and erase it; then a second child reads
quencing nf lettur sounds. | . < : one of the remaining three words orally and

| . all erase it, -étc., so that children get prac-
"The adding mf 4 vowel. cannot be [‘mstﬂ tice in writing, spelling, and finally word
poned much ]unger so0 we teach short a in identification. | .
lrmtx:ﬂ position. followm;:_ the same gteps . L . e ;
used for teaching a consonant, e\:cept that .Additional consonants and short vowels
short /a/ does not exist in final pDSitIOI] - are added in the same way. Long vowels are
: -We dictate am, at, ask, 4spirin, ete.” We introduced differently and treated as spelling
move almost immediately into m‘edml po— patterns. The teaching of spelling is de-
sition and dictite 'many monosyllabiec words '~ | scribed in this paper-as a- somewhat lsolated
- which they,c‘r@n now write completely, fit sub]ec:t ‘However, spelling isa sl-pll for =
bats sat, tat, mat, sam, tam, fast, mast, ‘| writingasa part of a commumc{ 1 program -
+| aft, stah, and ward‘s Tike staff in which the . | in which children are expected toWwrite at
child spellg staf. Consonant bleids are not least one message every day. = Children are
mentioned as blefids; they are merely taught expected to write as mdependen‘tly as pos-
as sound sequences. We find ‘that childrer sible. 1 .

1bLE McCracken, R. A. and M. ’J Mc(jm.c:ken READING'IS ONLY THE TIGER'S TAILs
- Lf:swmg, Press San Rafae‘tb California, 1972, ‘for a desc:rlptlon of one such program.
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" are reqmred to wmte éveryday, they learn

1. _are equally mterestmg

taught to spell and 1f they

Sldel able 1enﬂth Sx:n ,
" Véry easy and nake fe 1
spelling c:orreetly rather hard bu they

* write just as extgnswely and their- messages

The lelowmg paper is- ;yplcal in léngth,.
Jand in the kinds of spelling errors made in
g‘rade one after five to 'six months of teach-- .
ing.“ The paper is froma child labeled as -
disadvantaged according to Federal guide- - -
lines of poverty. The writingis ih response ' |
to oral work within the themé Mggglf as :
children have dlscussed what different parts
of their body can do.- The sample is one
day's writing. (The undenlining is ours to
mdlcate the mlsspellmgs ) :

\- : o

MV leg,s can glk a ball :a.nd my legs can
do a daes. .

s 1] ) -; b -
My legs can walk me to the store

1 duve a cor and. spot the base

My Iégé :
My legs can run home and play with me
My legs can wolk me home and piay out
haek, -

"

My legs

can jupm rop and hop -

My hands can do sonie house wrok

My hands can pic flowers and pretty
flowers to -

My hands can do pretty patning .

My hands can bons a ball and rit .

My hands can patfa god and

\ .My hands can play wjith my god.
v 7 ,The child has written twelve sentences - ;
using a total of 101 running words. He:
—spaced between words consistently, in-

' dicatmg that he l{nows what a ward is;

| reetly He can. reaq his- own wntmg, as can -

"k before i,-and the: l{ for ¢k is & spelling pat-_

is unlikely that they will'be taught. before

- @rror.

- graphs in books that he has read;

-spélling patterns.

- sons in spelling. Despite these errors the- -
child has demonstrated that he has 4 reascmable

: ten English. We begin with any simple one

uf

has spelled 85 of- the running word§ cor="

Eu:l-: SpEllEd Gll{ mdmates that the use of
"and k:is not .yet learned as /l{/ usually bemg

terﬁ not vet known.

ciples or patterns had been, tl‘mght and it

“Neither of these spellmg

-grade two.- Daes for dance i is more worgi=
_'some because the /n/ is ng not- represented at
all.”. The two vowels ae in *dance and later.in
back (baek) are a little - more:worrisome. ‘We
would prefer das or bak as a better quality. -
The ae may have occurred’ becalse
“the. child has unconsciously noted vowel: di-
it may be
-that someone’has corrected. T’LLSJSI}EHIHg 80-
that he now adds letters in trying to be cor-
rect without understanding anything about °
Jupm,”patning, and god
(jump, painting, and dog) all indicate that the
child has not mastered the sequencing of . o
sound, and these errors should be corrected
as the teacher circulates as the children
write or as the children read their writlng to
the teacher. Rit, pic, bons; rop, and’cor
(write, - plcl{ bounce; rope and car) are. good
quality errors and. indicaté- that the child is
practicing s much as he B%s been taught.
These errors would not be corrected at this
time. They would be the basis for later les-

grasp of the alphabetic prmmple (He is 84%
correct in his spelhng D’f the running words. )

‘?I‘Efgc;l}igg’ébeuihgj‘éy;é;‘ﬁj o

F-4
= ¥

‘Once children have demanstrated by their
independent writing that they have sensed the -
alphabetlc principle, they are ready to learn
- some of the ecommon 5pellipg -pattérns of writ-

‘that seems to be mterfermg with standard
speliing and move:-on to more sr;:phlstlcated
patterns in grades two, three,. four zmd

#

FFom the grade one Follow-Through class taught by Mrs. Jan Mahaffie in Clear Lake
Elementary School, Glear Lake, Washington. Clear Lake is part of the Sedro-Woolley School
District and is a ;)'1rt1<:1;mnt in the. Washington Triad Follow- Througl Program.sponsored
through the Center for Teaching and Learning, University of North Dakota.
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up The use Df the lettér 1 t@s‘i{epresent St '-taught To. leam to spell a Ehl],d wrltes ;
long, /‘e/ hT sh.art. /1/) cin the end Qf words - 'daily begause he has some;hlﬁg to record that
. such as- candy, mllky, ,sﬂky, etc., ‘might ~]1 he wantsto rémember.or because he. has

_bea fu:-sﬁ olig; ‘The_.use of s'to. I‘EPI‘ESEnt %_;,SDmethlng he wants. tqsay.. He writes.sen- _ :
~both /s/ and / z/- on thé end of words to make | tencés and stories. mdependently ‘and a.pphés

S thena plLiral is'one of the flgst ta.ught . ht spelling ab}lltiea in a meaningful context.
S e _ v . hen a ¢hild writes mdependently, he spells
A Lcmg vowels are, taught as spellmg pat— as well as .he ig able toe - This-poses the - . -
. | terns with chlldren learnmg the most com- roblerrr of what ig.correct s Ellm . -
mon forms; They llearn that mganing affects | . .. :
spellmg so that long v: wel patterns just have | . - speumg; is parhaps t.he only skill area-in- |- -
.. |- to'be looked up.and learned: Common pat—" ~which we’ routmely expect a child to perfarm ‘
_ |~ terns such as tion‘are taught and praetlcgd msta,ntly with perfection at levels well beyond *
in grade three and ‘above. ﬁ?ey are taught what he has been taught. We~ accept-a child's
and practiced byrthe teacher dictating eight first baby talk; we expect a child to. fall when .
. words a day, four ata time on a chall{‘ oard | he.learns’to walk; we’ teach a child to add :
~ as noted prevmﬁsly (Wé keep emphadizing . sums to ten and never consider Iﬁlulrmg him
" the chalkboards; we see greater succgss to do two column' addition or division: until he- .
when the chalkboard work is maintaiged for - | has practiced simple addition to the point of - S
- dlctation even though the children afe worl{— rnastery and then been taught some more. .
e ing freely with pencil or pen upon pdper:)- ~For some reason we expect a child's firgt - i g N
The teacher dictates a different.set/ of eight spelling to be correct,.and we expect his '
tion-words, €ach day for ten days, And then first writing to be spelled correctly. Ifa
the children search as they®read for /shun/ child is to learn to spell (not just learn to |~
‘ not spelled tion. They work together to note write words coryrectly) then he must be al-
any spellmg rule that they might form to f lowed to practice what heihas been taught; and
‘ determine when to use tion, sign, cean, etc. we must demand and acr;ept spellm that is as
e If they can discern no rule,; they revert to correct as can be expected as the child WI‘IteS ’
the generalization that /shun//is most fre- mclependently - : :
quently tion, but if they want/to be sure, .
they elther have tcx lﬂ]DW or aol{ it up. - ' .A grade one chlldewants to write We _went -

. on a picnic and it was a gorgeous day.. He
‘ f =In dmta.tmg tion- word spells gorgeous, gris. From the sentence it-
might dictate: ) is perfectly clear that he is saying gorgeous.

. e T .He has gpelled it marvelously well for grade

i

the teachert-

.. nmotion - motion transportation .| one, if he has not been taught that every. syl-
) potion mention section . ‘lable requires a vowel. If this has been
, notation demonstration plantation . taught, we would demand at least a grius, and
promotion f  formatign. meditatiop possibly gorjus, bat the vowel /r/ requires a
lotion information reﬂeetlon; ' peculiar teaching all its own as a spelling pat-
premonition rotatigh correctmn tern. In writing gris the child has spelled all
‘election ' explanation - ‘sensatioh’ | 'the sounds that he has been taught and he has
predicpion.” locatioh condensa;,, 1 sequenced them properly. He is practicing
, /}1 ; : v 5 w0 ete. what he has been taught. We must ask the
questlon is the child practicing th,at he has

ht? .If the answer is yes, then there

' e;’ | ga’j ! N
Obviously while the child&n;are learning

tibn the§ are practicing syilalﬁfic[speﬂmg, the is nnthmg to eorreet now,
letter-sound rélationships, and the sequenc- .

N ing of sounds that they have previously . The way. a child spells reflects two thmgs
learned., RE It reflects what he has been taught and .
, o ~ T learned, and it reflects what he now or still
F - " needs to learn. Fpr example, if this same
/ Practice : first grade child wrote. that they had a race at
. ) the picnic and "I pan fats, ' the teacher would
The key to a childfs understanding and tell the child he had made a mistake, and if
Iearni’r:;g is hig applying what he has t%een .} the child needed help in finding the spelling
x“ A . i o s S w4
;j?,”, = — - - 7. - . !' —— o '! o o [y 1 N
\)4 ] : '/f” J B L - & : s - . 7 3 R




~.,~1rr:lfﬂe:;hai‘,aly as. possﬂjle N

K m1stal{e the teacher helps hlm, ‘or fmally

~rectly. The Chlld would correct fast as ;

Ef a grade fwe Ghlld wrote,. there are
nine p@mshuns, on 4 baseball | team, hre is
“-either saying, .

'please teach me. how to Spﬂll

to spell /shun/.: Judicious nagging is needed

" just tells him, that fast was spelled incor— -

. /shun/?" or he neéds to be reminded how :

- begins We choose flve rioazers, prmt thern ,
" in large print on cards and attach them to a |, | _,f
doezer chart or board., The chart.isina !

+|. .conspicuous-placé.in-the: classream -and- the// o (e

.‘child refers to the chart as often as necessary
‘in learning to spell the doozers. ' A mis-/ | | ¢
‘spelled doozer is always corrected and as- y
immediately as possible. We-find that - ‘
teacheérs and children can ren;gmber up to

five doozers at ofie time.

When no one in the

- to develop good-spelling habits.

- A child

lled adoozer for 2-3 weeks, -

must practice what he has been faught, and |
teachers must look at misspellings and de—

e c:u:le what needs to be taught next o

A chlld who wntes h ope; cape, ca.rne -
‘ and tunie without the final e needs some
j:eachlng and directed practlce with some
g long vowel patterns. ' The child who spells
gris, hsptl, mtrskl is ready for some work
w1th vc:weis

use of the letter y to represent long /e/ at

* the end of words. There is no particular
order to the teachings. The teacher chooses
an obvious error, teaches it to several chil-
dren who seem to need it, ]lelGlDLlSly‘ nags
them in their writing, and moves on to the
next spelling need when this one has been
fairly well learned. Thgreifter she de-
mands correct spelling ol thaf pattern.

There is a tmgd category of wgrds. In
writing or in speakKing there is a ;ﬁall core
of words that.are used over and over again.
A few are phonetically regular, sueh as and,

- he, it, etc., and they need no special at-
tention.” Most of these frequently used
words, however, are not spelled as they
sound. It is 1mpD551ble to write without
such words.as is, was, does, were, thay,
because, why, of, the, etc. A child will

use these words'three or four hundred times
during.a school year if he writes evely day.
He cannot be allowed to practice misspelling
a word for two or three years just because

. the spelling pattern has not yet been taught.

- The third grader who has been allowed to.
write thay for more than two years will have:
1earned the mlSSpEulng 80 automatlcally that

For this reason we begm a doozer list in
- grade one as soon as independent writing
: ¢ depe :

“The.child who spells winde,
cande, and fune needs to be taught about the .

class has misspe
the doozer is replaced by angther doozer.:

. CDnclusmn
Spellmg is a skil] that develops gradually
as a result of teaching and constant practice.
As with other skills we should begin teaching
simply and allow and demand that children
. practice as well as they know how. As chil-
dren show us that they are able to apply what ..
has been taught, we teach more and more
‘sophisticated principles and patterns, de-
manding that children continue to practice
what they alréady know and have been taught,
until children have learned héw to spell- |

The two c,urrent practices of most SChOOlE,
the teaching of spelling words, and the demard
for perfect spelling (or the antithesis, never
correcting spelling) in written work both seem
to be detrimental to children in developing the
Sl{lll of spelling.
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, ﬁﬁk B N garten to g:rade six. Tlns book is well’
' gi _ j\ R _ L - ﬂlusti-ated with the ‘werk of glementary
e R R B Echnal c:hﬂdren,_ (1973 $6 95) C
Ang’lfl’(‘:ﬁ?uc:ﬂf;)ﬂ o ) S ‘; : Leszg Press
R Y . 750 Adrian Way S
: < By Cldra A. Pederson - - A i+ San Rafael, California - L. |
’ L o B PR ‘94903 S A : ;\, FRRL

The Mc:C‘;rac:kens M;trlene and Robert
have been mvalved in writing and conductmg
Jin-service sessions for teachers since 1970, .
‘They are. in great demand as workshop
leaders: and speakers at state, regional and
‘national meetlngs because of thmr many
practical, workable ideas which are based on
their continued involvement with children in
classroom Settmg‘s

Marlene is on the staff of the #Iniversity

of North Dakota, serving as Permanent Re-~
- source Colleague at the-Washington (State)

Triad Follow Through Program,. Robert is

on'the staff of Western Washmgtan State

College, Bellingham, where he.is assomateq

with the reading and language arts program.
~Last year he was on leave from WWSC

teaching at Simon Fraser University, Burna-
. by. British Columbia.

- A few of their many publications are as
. follows: '
Reading is Only the Tiger's Tail -- an
excellent resource book for teachgrs
filled with ideas for implementing a
language arts program from kinder-

=

o ta—read c-hlldren s’bauks’.‘ (1_973)

Leswmg Press; ;

”i'i ineas i 7' ading -—a sene\i beDGI{E

for. ghlldren. (1969 7%) i

Leswmg Press

(1963 1966 ‘

) Klamath Prmtmg Cp mpany

seventh reader levels.

320 Lowell Street , o
. Klamath Falls Oregon
97661
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Classrbom. A Handlzgc:gl;:\fc;ITTz;:Hérs by
Wllmshu,rst'? s

Bette L. MIHEI' and Ann ]

Based on their: experle ces of WDI‘I{I g
wgth parents, the authors have cempiled a”
L ten chapter book for teachers on how to in-
"~ .volve parents and. other volunteers in the
classroom.
found tb-be important, ﬁ:rms and letters -
« thiat may be used and twenty~-four. activities

. ready to be clipped and given tcs the volun-
-1 teer. (1975) :

to:
- R:lnd E. Résearc:h Aasamates Inc

4843 Mission Street. g

. San Francisco, California 94112
: . N
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Learning, Umvets1tv of North Dakota.

Teaching and Learning, Corwin Hall,
-Editor - Clara A. Pederson.

*WOI‘EQBIZ!S 3 .. for Parents Ac—*”

They also share attitudes they ;

" To order, send $6‘ 00 plus 30¢ p@stage -

C authr:r selgcted (from .
the c:rrlgmal claasroom edition of Workjobs
- activities that sgemed most apprapmate for -
parents to make and use at’ homé with their

" child. The forty-three activities are well il-.
lustrated. and include suggestions for getting -
"started, the materials nceded ahd questlons
for follow=-up discusswn. (1975 $3 16)

a

Thls book’ may be obtamed frmin
- =% 5
Addison—Wesley Pubhshing Cc;mpany
- 2725 Sand Hill Road- -
Menlo Parl{ Gs.hforma 94035 ;:
B . . . Arléene Sllberman is remrtmg
nmonthly in the Instructor magazine on good"
- teaching practices she has observed? The
first article in the October, 1976 issue des-
cribed Marie Huggies‘s approach to communi-
cating with parents. -

i

INSI(;HT‘S is published eight times durmg the academ; = year by the C:enter for Teaching and

Subscriptions are $3 50 per year payable by check or money order to INSIGHTS, Center for
University of North Dakota, Grand Forks, ND 58202.
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ng in thef Home by Mary




