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Ihtreduc’ﬁ‘cn

The .New England Consortium Criteria of Excellence are twenty-5ix
statements of conditions that describe a quality reading program. These-
conditions must exist if all children are to learn to read. The relative
quality of a program may be judged by determining the degree to vghich
it meets thesé ;tandardg * ’

The statements arg grouped urxder five goal areas, as shown below:

New England Consortium Criteria of Excellence
, Goal Areas .

. Community and School Climate

rganizing and Msnagmq a Reading Prograr’ﬁ K
‘% affing a Fiead-ng Program

0\

Eelectmg and Utilizing Materials
' Fostering Reading Interests

mmmmbr

" The position taken in this paper supports attaiﬁmeht of the criteria in

‘Goal Area E: Fostering Reading Interests, as listed below:

1. The school reading program recognizcs the importance of personal
independent rsadihg and promotes this type of reading in a variety
of ways, . B .

2. The public Ilbrary prom@tes resdmg among all szgments of the popu-

- lation. !

This position paper is provided to assist school personnel in develcpmg

a rationale for and in p.anmng programs and activities to meet these

eriteria.
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Festermg F{eadmg Interest s

s

but do read. By this standard .the readmg pragramﬂ‘-:m America’s
schools have failed most seriously. This paper addresses the position
that a good reading program ingludes perscnai mdependem‘ reading as
‘one component ard promotes this type of reading in a vanefy of ways

To deccument the need for taking this position, the current status of!
personal reading is explored. This is followed by a review of what is
Rnown abx::ut readmg mterests to prawde an mformatlon base for th|s

tnons that. must ex:st “In 5§h00|5 where hlgh matwatloﬂ Tor resdmg is
,fostered. , . 5

x

' Status of Personal Reading : ;- .

Personal réading is affected by many conditions: among them are the

. literacy level of the persons involved, ‘the availability of readlng materx

ials and external influences On r’ﬁotlvatlén to read.

abmty to read Sffécts interest in readlﬁg‘qaoth the level at whn:h one
_can read independently ‘and the relative cﬁfuculty experienced if this
level is significantly below that of others in one's age group aré impor-
tant factors. A person’s independent reading level limits, to a consider-
able extent, the number and appropriateness of avazlat)le books as .,
those that are too difficult or Jacking in inter&st serve only to build
resistance to reading. Therefore, it seems appropriate to begin-this dis-
cussion with a determination of what percentage of the popufation is

equipped with the literacy skills for wide personal readmg )

Several studies provide estimates of the literacy level among adults
Ac:cardmg to a 1970 Harris survey, approximately 18 rillion-adult Amer-
icans were functionally ifliterate, lacking even minimal reading skills. Of
tms number, zt was eshmated that 1 5 rmlhr::r\ were tc:tally |Hzterate !n-
::,hapter by Abraham Ciarp repor‘ts on hteracy based on grade equwa )
lents. Determined by the distribution of grade EQUIV3|8ﬂt scor«as on =
norm referenced tests, he concludes: S

If we accept a grade equivalent of 5.0 as the standard for
megting somal and literacy needs,.about’one percent of those
with 12 years of education, 3 percght of those with 10 years of
education, 13 pergent of those with 8’years of educatior, and
30 percent of those~with 5 years of education will read below
this- standard _ s ‘

A . Lt
Et;lue:atu:mal Testing Service, Berkeley, California

IE‘"
.17.

- o .. o £
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If we accept the figure of 8.0 as the standard, then 13 per-
cent of those with 12 years of education, 24 percent of those
with 10 years and 50 percent of those watn 8 years will fail to
meet the Standard . .

- In contrast to this norm-referenced épprmch Northcutt deS|gﬂed a

study using criterion measures of content and skills thought to be most
critical to adult perfoermance. His findings indicate that 21.7 perceqt of
adults are below the functional level, 32.2 percent just functianal and
46.1 percent proficient. ,

Regardless of the basis fdr estimate, it seems that a sizable p«::rtn:\n of
the adult population has less than adequate skili developmient to bring
to personal reading. To a sigmificant extent, this ntust affect the propor-
tion of the population designated as the feadmg pubhc

"Among studenfs in school, one study showed that 25 percent of fifth
graders read at or ‘below third grade level. Rough estimates of the
school popuiation in general, -based on various stodies "and reports,

- identify, on the average, oné in every seven studenis as reading

disabled. These data must surely be k.:pt in mind as the status r:f'
personal reading 15 discussed. . .-

Availability of readmg ‘materials. America does have a reading p.ubhr:

" one that is often overlooked in our concern to raise thé level of. iteracy.

~Consider these facts: nearly two billion doliars worth C)t books per year,
approxnmately 270,000,000.copjes of magazinés per issue and 60,000,000

" newspapers per day are purchased. These quantity figures are impres- .

-sive, but the questnons@f quality, commercialization, .and the effect of
the recent economic crisis come into~play in.interpreting this informa-
-tion. Anoth®r factor to consider is thé relative size of the*population
consuming these print maferials for |t‘?{3 recognized that there is a seg-
ment-of the population that read awdly consuming more thao the

~average per/persen number of materials.- -The large numbets quoted

. above provide no clue to the number of readers. It cannot be assumed,
for example, that 60,000,000 newspapets are distributed to 60;000, DDC)
‘homes. These factors will be considered beiow. e

The role of books inyAmerican life has changed considerably since the .
p’apeﬁi‘back revolution”, the most important development in print media .
since the Gutenburg Press. Before the 30's, books were almost
exclusively the property of the rich and the inte!lectual because of their
retatively high hard-cover prices and limited availability. Now they could
be had by all. Paperback tities increased more than tenfold in the years
1945-1975 from an esfimated 8,000 to over 90,000_Only during this past
year were fewer titles pdeLl(:?d than in the preceding year, the first
decline in many years and undoubtedly related to the economy.
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The economy has affected even the type of book purchsﬁed travel: '

books, at a time of little vacation mongy, were halved while self- help
books were at an ‘all-time high. Given the laws of economics, publishers
make. available the types of DQORS currently in demand. In this case, as
in others, .the pubtishing industry ‘'was quick to respond-to the needs of
the reading public Wwith both new titles and new editions of popular
“titles. . .

Newsr::apers reached a ret;ord high cnrcuiatnon ot 63.1 TTII||LOﬁ cop:es per
day in 1973, A decline of 2.5' million copies since then is also recession™

reléted F(ising paper and ploducticm costs were fQHC}WEd Dy a. ”iSE if‘l '

SUﬁq.ﬂy Globe increased from 50 to ?5 cents in January 1975, for exam-
ple, 90,000 fewer papers were sold. Since then, half the lost readers
have been recouped, however, by livelier, more contemporary layouts
including consumer tolumns, entertainment directories and suburba
news. As in b:jok b mg it is pcss:ble to detect factors that mquEn

leranes prowée &nother source of reading materlals According to a
1974 survey by the National Center for Educational Statistics, the direct

circulation of all library materials in the United States annually was

estimafed to be 892,854,268 pieces. However, since a large number of
materials were bofrowed by a smalt ﬁurﬁber of users, the number iss
deceptive." . -

As part of the Public Library Inquiry, a Carnegie Corporation funded pro-

ject, Berelson synthesized public fibrary studies completed betweer‘l
1930 and 1949 with the following findings: v s
1. The public library is th& maje- murce':}f tn:ioks in t,he .ommunity; |t
g‘upplled about one quarter of all books read.

2. Community residents generally know little about the Iubrary since not
many of théfﬁ use it directly.

3. Library use varies with cDrﬁmuﬁjty size with smaller c:prﬁmumt es
having a larger proportion of the population using the library. :

4. At any one time the library registration file lists about 35 percent of
the population bytone in three children and one m ten adults weré;con-
sidered real users.

5. Characteﬂ,stlcs of library users were: young aﬂd with schooling,
women mdre than, men, skilled more than-unskilled wbrkers, economi-
cally better off more than poorer persons,. aﬂd those livihg nearby more
than those living at a distance from the library. TRe'clientele tended to
be c;ornmumty opinion leaders whd made wide use of the publu; library.

3

and user characterlstncs The ma@yﬁvarks of the 60's dealt with hbrary
staﬂdarcis and serv%c:es The trend toward the incorporation of other-
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than-print media, for example, and the upgrading of print coilections in .
school libraries is an outgrowth of the attention paid to standards-in
recent'years. The effect has been io provide an ever-increasing array of
books for personal reading in addition to the multimedia materials so
useful'in buildifig the images, percepts and concepts-necessary for the
full understanding and enjoyment of a wide variety of books.

Libraries continue, to be a major source of books for the reading public.
I an article in Publisher's Weekly, June 16, 1975, John, Dessauer re-
ported that libraries of all types spent a totat of just over 500 million
dollars in the year 1972-1973. At the same fime he predicted an increase
of spending within a six:year pefiod of 48 percent. it appears that during
the lagt decade or sd, the amount.spent by libraries annually equals
approximately one fourth of all monies spent onbooks, -+ .

Taking all of the aforementioned information into xonsideration, the
evidence leads us to believe that there is an abundance of materials
available 10 read. These are found on newstands, in book storesion’
paperback bookracks, through-book clubs, by subscription and on the
bookshelves of lioraries. There is no ,scarcity - of books, generally
speaking. ’ . ‘

T - ==
5

External influences on motivation to read. Despite what seems tp be.a *
‘ready availability of books, it was estimated by David Godine (Library ..
Journal, April 1, 1976) that 60 percent of the poputation are not buying /
books at all. In-order to compete for sales among the remaining 40 per-
cent,'mass.merchandising and advertising techniques are being utilized'
by bookstores and publishers. Reading interests are undoubtedly af--
fected..As a result,'there is a question as to what extent big money ad-
vertising is psychologically dictating book choices to the American
people. Barnes and Noble, inc., improved sales 40 percent by running
six different ads’'on New York radio and TV stations daily. The Portland
News Co. of Maine, which runs Bgokiand. Stgges, had a saturation ad-
“vertising campaiégg for Salem's Lof, a local novel. Highest expectation§ i
were to sell 1000 copies; 3000 have already been soid. A Knopf editor,”
working for several days as a bookstore clerk, noted that many persons
carried ads, from the Nevw York -Times Book Review to determine
choices.” ‘ . ' .

Literacy links to big money movies were also eviderit. Jaws, for exam-
ple, the highest-grossing movie of all.time, was also the highest paid-for
paperback — 1.85 million dollars. Sales have nbw topped seven million
copies. Spin-off sales were also lucrative: Jaws Log (1,150,000); MakKing
of the Movie Jaws (417,000) and Shark: Aftack on” Man (450,000). The
same ‘pattérn of big advertising with high visibility.and’ high volume
sales exists for Woodward and Bernstein's, A/l the President’s Men and

its sequel, The Final Days.

1 - :
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A total of 4? paperback tu:u:ks 13 of which soid over two mitlian capnes
dmade it to the best-seller list of a million plus copies in 1975, This repre-
sents a climb over the previous year. This trend, in the midst of a reces-
sion cyele, shows to what extent tHe-publiec can be<influenced to buy
media-hyped bestseliers rather than to make independent choices. "
To a lesser extent, ones peers and other associates influence what one
reads. -The effect of example, r)ec(jmmeﬁdatrar and demonstrated en-
thusiasm cannot be overlooked. Many read particular books and parts

+ of books because of the informal advemsmg done by those in fhe im-
mediate environment. . - - -

In addition to the mfluence& exeﬁed on what one reads, there are those
that affect whether one reads, Many activities.impinge on time set
aside for pie‘a’sure ’T’hése who-:do sperﬁj some tirﬁe reading chaose tc

act;.vnt:es spt:rts clubs and ﬂther argam:{ed actlvntxes For those lwmg
in an area offering a large choice of things to do, reading is.a conscious -
choice and must be planned in ane’s srhedule e

Televigion |s one of the most commonly recogmzed factors affectmg

personal motivation to read. According to recent surveys, Americans
now spend, on the average, about five hours a day watching television. .

) There is some evidence of positive effects of this viewing for children.
Sesame Streez‘ aﬁd EIEEI‘I‘IC Cbmpany 5pectatars are commg to -

=

newscasts amrﬂal life, trave| Sﬁd x::ther edu&:atmnal type pragrar’ns also
builds cancepts-and 5Nmu|ates a curiosity to learn unequaled by a
book-type'introduction to these ideas. In a sense then television view- .
ing, when selective, can be considered a posttuve force in bu@mg rnotl-
vatu:m to read -

Dn the other hand, there are negative effects of importance, too. MQSt
- of thé indoor recreational time of many children and adui?ns .spent
before the “tube it TFhere'is common acceptance of television as a
reality in the home. For those who have become habitual viewers, little *

. if any time is. devoted to reading by adults or children. In fact, studies
show that only: c:rfe -yaungster in ten ever sees a parent read. Thus,
fewer children read as a result of the mﬂuenc:e of a home enwrcnment
where rnuc:h  vigwing and little reading is done. .

In dra\.vmg this section on the status of personal reaqu to a close, it
-may.-be“‘conciuded that there'is much room for improvement in the Ilter-
_acy level of the populace. It: seems -that a large variety of reading
“materials is available througn both bubhc and private sources, but that
matched against this evidence, statistics show that only 40 pert::ent of
the public, approximatély, buy baoks that daily newspaper circulation
averages one per every four persons (undoubtedly the most widely read
' médmrﬁ) and that ||brar‘y usage involves approx:mately 12 percem of the

ERIC
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adult populaticon. In addition, some evidence has been p'roafided to sup-

port the position that external influences affect -both what people read ’

.and whether people read. There is little evidence that iove of reading is

ah independent mcfivator affecting the free-time choice of activitiés for
any significant number of people. It must be <oncluded-that there is
great room for growth il the group. referred to as the reading public.

3

Studies of ﬁeaéiﬁgilntgrests . -

Therd is a growing literature on eiememary .and secondary studenis’

reading interésts, and, to a- lesser degree, on those of college students

‘and aduits. In this section, an attempt will be made to survey the litera-

ture available on elerﬁentary and secondarn student’ preferences and
draw some conclusions useful to educators_and pareﬁ‘ts interested in
cultivating the habit of wide personal reading amorig young per::ple

Elemeﬂrary level. Most of the research available on elementary S'uder‘.ts i

reading interests indicates that prefereﬂces are influenced most by age,
sex and intelligence. As a rule, reading interests of growing children go

‘hrough phases They change as new persanal mtere-:ts develop and"'

in schaol subject ‘areas or otﬁer areas than t:sy ‘hormal deveicpmer&tal
growth psttern= terﬂpered by st rong special mterests

Prirnary level yéungsters in ger’igral ara inte ested mainly in fairy tales,
reafistic stories based on .everyday situations and.nature stories. Child-
ren in the intermediate grades maintain an.interest in these three areas
but add others which refiect a diversification of thé&ir own interests and
a (:t,;riosity about modern American life: st
sports,” machines, persoﬁal problems, physicai scfences and social
sciences. 7 o

:

Génerally speaking, intelligent children’s réading interests are on a

slightly higher level than are those of less intelligent children. Tne more >

intelligent children read more dlfflcult and more adult-oriented books
such as biographies, modern novels, his story, scientific mazterials and
books treating social problems. A survey of the reading preferences of
264 fourth &nd fifth graders in a Bronx elementary sghool illustrate
these differences: more than half of the high achievers in the study indi-

ries about famous people,.

cated that they preferred library books over all others whereas the low -

achievers showed 4 preference for the comic- tfpé formats. An inter-
esting outcome_was that 98 percent of the pupils said their teacher
didn’t wan them to read books in a comic-strip format. Of importance
here, too, As that the one area in which beth' low and high a«:hléve*‘s
agreed was in humor. Both groups indicated a preference fDr stories

4 0 o =
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tha‘t C(‘Jﬂtalﬁi;d %omethmg amusing or comical.
Age, sex and mtelhgeﬁ:e factors may even override the effects of

socioegonomic background.'A study by Johms showed that inner city-

mterrné?jlate grade children preferred the same types of stories as their

suburban counterparts: a depiction of middie class settmgs characters’

with pDSitwe self-concepts and characters in po%ntwe group. settings.

Research bys%(mg (1967). mdxcated that-before age nine few differences
in reading .interests -appear between boys and girls. At age nine, boys
begin tc read more nonfiction, science, invention and action-orienied
books. Girls, on the othe:r,.hamj, read more poetry and register prefer-
ences for stories about home and school, sentimental fiction and fairy

taies. Research also indicates that girls will read a;book considered to.

be ot interest to boys but the reversée is seldom true. To the axtent tr-at
this sex related difference is due t cuitural stereotyping — the qu-::t
personal enrichment orientat®Sn for girls versus the “machismo’-
orientalion for boys —. it may erode as the shar: differences between
the -sexes in cultural expectations are blunted. But, for, the present,

these differences.cannot go urmotn:ed if interest in readirg is to be

cult:vated

Segaﬂdsry level *The slassu: Study in the field, The Rsadmg Interests af
Young People by George Norvell, 1973, emphasizes the importance of
mtéresgn developing the habit of readmg After studying this field for
forty yeirs, he ventured an opinion on how best to vitalize reading to
develop d lifetime habit of reading. He' said it was not by. haying adults
choose from the classic and contemporary literature that which they
felt young people should know. Nor did he think that the lightweight,
ephemeral materials that .adults assumed young people would like had
‘achieved better results. He was convinced that a love of good reading
‘might best be cultivated by providing young people with.*an ample sup-
ply of literary selections whuch staﬁd where the Imes of student pru
larity and critical approv4l canve.ge -

His study was de;ngned to- mvestlgate student preferences amaong 4, 993*

assigned reading selections. Based on the analysis of data, he con-
_etided that in grades seven through t.. elve, student preferences vary

less due to ade or intelligence than they do due 1o sex. He found that :

sex was a universal and ‘highly significant factor and that the reading

materials commonly used Ir’l.hteramre’ classes are better liked by girls.
than by boys in a ratio of more than two to one. He recommended that -
the interests of boys and giris receive separate consideration and that,*

for common reaﬂmg, only materials liked by both boys and girls b
. \

used.
i

The spééial factors found to jnterest boys are adventure (outdoor adven-

511
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ture, war, scDutmg) outdoar games, Scﬁool life, myélery (Tncludmg acti-
vities of .detectives), obvious humor, animals, patriotism, and male
rather than female chafacters. Factors least Ilkéd ameang boys are love,-
* other solt sentiments, home and family, life, didacticism, resi;guon
reflective or philosophical approaches, extanded des;‘:rsphr‘m ﬁaturex
subjects such as flowers or birds, form or tezhmque as a domurant s

factor and female characters

The factors found especially favorable for girls are :’.d’v‘Eﬂ(Uﬂ% thhout
grimness, detective and other mystery stories, humor, animals, patriot-
ism, love, other gentle sentiments. kome and fami'y life, and both male
and female characters. The most unfavorable fz<tors far girls are war
and other grim adventures, extended description, didacticism, form or
technique as a dominant factor and nature topics. It was fgund, how-
ever, that factars found unfavorable among the preféfer‘lces of both
boys and qirls were tuleraied to'a c_onsaderabiy greater degree by girls
i than by boys. + .~ L - —

it was found t;‘lat among* Inerary types both DGyS and gnrls gave E favorﬂ—
able ratln% to-novels, plays, short stories, and biographies of men. Girts
also rated bl@graphles of women as favorable. In w.dition, they rated
essays and poems higher than boya. The Norvell book lists the student
responses to the selections studied.and may he referred to for specific .°
reaction to partlcular SEIECUDHS . . ,

- Qther studles using a dlfferent Iﬂéthﬂﬁ@l@g;{ have been re;zorted in the
. literature. In a study -published’in 1973 of the reading interests of
_adolescent$ in Watseka High St:nom lllinois, a correlation was found

between types of magazines .read and mtelllgence scores, with special-
-, ized magazines suchjas Hot .Rod and True Story appealmg to those of
below ‘average intelgencé while general periodicals suck as Reader'’s
Digest appealed more to the above average. Also, it was’ ‘tound-that the .
‘higher the inte! ligence, the greater the tendency to- read a newspaper
regularly. In. pruIamy the print media-were ranked overall in this order:
magazmes books, newspapers. However, when thka JESponses of:
seniors were taken separately, ﬁewspapere rankpd firsi..

As wall as supportmg mtelllgem:ﬂ as a faz:tor in student prefererﬁ\:gs
the Watseka Study data showed a wider gap in high schoelmalefefl hale
reading interests than was found at the elémentary.level. High school
- boysiin that study preferred reading books on sports, the world, bio-
graphies, war;and crime whereas girls preferred reading books on™¥
romance, society, fashion, pogtry, drama.and autobiographies.. - |

The same pattern held true in stﬁ%les of high schobl newspaper readmg
interests. Boys ranked the front cage first, thé sport$ page second and”
the society page last. Giris preterred advuce columns first, ‘the front'
page second followed by the society ‘page and the sports page last.
Differences were found in magazine preférences, also ..

-
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4s adolescents mature, questions-of tt*ra:rfian personal wortl, rele-

sance of activities to their own lives, and social issues became con- .

zemns. Soime survey resulls have shown that these cohcerns are also

‘eflected in literary choices. For example, Helén Wilmot of the Ameri- ~

:an Library Association analyzed the fmdmgs of 3,000 questionnaires
sent to student leaders to determine the'influence books had on them,
lesponses,show: d their concerns fell in three areas: the individual -
social problems ang responsibilities, and national and mternatlgnal
svents. These .corcerns s:@ntrast sharply with those of youngér age
jroups. H

n the seciion above, the l'iterature on smdeni interests has been brief‘
eviewed. It seéms to support age, sex and intelligence as the most

nfluential factors in, the growth of student reading interests, Recogfii-

ion of these general factors is mmportant in estabhshmg a gchool or
:qmmiunity-wide"program. However, in the-actual implementation of a
rogram, some altention must be given tc individual dnfferences W|th|n
hese groups if all stuﬂents are to be reached. . .

)m:e as wide a range Cif reading ‘'materials as ‘possible is gathared — .

naterials' holding the_potential for making personal reading ‘an inter-
'stingrand rewarding ‘experience — attention must be turned to the
rocess’ of bringing youngsters.and books together. There are so many
hings a teacher or, preferahly, a graup of teachers can do to make per-
onal reading come alive. Some are environmental and others are..
eacher - -guided. The next section will deal with some . of these
Qndnt‘mne that fas!er readmg mterest ‘ .

‘onditions That Fasier Ré‘éd’iﬁgglﬁtéresié L o ol

he literature. rev:ewed reveals . that there is a greater avanablhty af
ooks today than ever before. ,Indccatlons are, however, that only a-

mall percentage of the populatuora réads wndely Reasons for this'un- -

oubtedly include the. htéra:y rate — approximatély 20 percent of the

opulation®-has been found 'to be functionally illiterate, with an even '

irger, portion barely functional, but less than proficient/<=-and the con-
icting influences on’ rm:twatfc:n to. read of other |gisure-time activities
icluding such things as sports, clubs and television' viewing. Among
iany of those' who do read_there is a strong tendency to seléct the
iedia- hyped books rather than to make independent chaices. Thjs may
rveal, on the one hand, the importance of éxterﬁal mr:;,twatlon in book
2lection and, on the other hand, perhaps, & gertain Jaék of knowledge =
aout the hteraiure availatle that" would . provude a basis for the inde-
Em:lern; selecfion of booksfor persgftal reading. .

n analys:s of.the situation suggests that gsx:hoo!s can do-much to im-

o
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;m:we the frequenc:y and quality of personal reading. While many alter-
native steps may-be taken in implementing a program for this purpose,
certain basic conditions must exist to ensure success. In a motivating
‘'school: . , R

A positive attitude ir;!ward readmg is_projected. AttltLIdES are both
cau¢ ht and taugnt. A teacher whoveads and conveys some’ enthusiasm
- about reading provides a good model. Attitudes ¢an be caught from the
- erivironment, too. Book jazkerdlsﬁslays and bulletin boards that.intro-
duce books, authors, thernes, genre, etc.'make reading important, Per-
sanal’ readmg can be programmed into ‘the school day to develop the
habit of reading with some time devoted to student sharing of books in
informal ways. All contacts with books should be positive and natural.-
Situations where reading becomes a reward or punishment should be
avoided because the subccnszmus associations children make with
-reading under those circumstances affect their aftitudes toward reading
in later life. Equal care should be taken not to set up competitive situa-
tions where the stupents who most need to be motivated are doorﬂed to

Iose
\

AII studerits are iaught to read. Qne of the greate$t hindrances to wide
personal readmg is lack of reading skill. For students to be motivated to
read they must’ find success in reading. They must have the skills to .
read what is interesting-and appealing to them. Teachers can begin to
make readers of ail students first by-believing that all can learn.to read
and then by working with them at appropriate levels in materials where
success js assured and where the greatest amount of progress is -
possuble Individual differences in' learning style and learning ratefﬂ..._./
require adjustments in teaching if all are to learn; but the alternative is ~
to send students on to a-lifetime of failure. 1t is essennal that substan-
tial progress be made each year and that the school veading program be
80 -organized that this -is ipossible for every: student ex’cemlqg only
those who are seriously mentally defectwe - 2 ’

- Many schools have experimented with programs to stimulate reading

skill development among thé.unmotivated. Some have fcrﬁnd that using *
students’ culturé-related strengths and giving. attention to their person-
al problems and their individus#l needs have helped the students to
relate betler to fsadmg Dthers have found that the use! of individual :,
interésts as a. basis for seléctmg materials has .increased motivation.
Involving the student in planning certain projects such as a class news- - -
paper; a class book of stories or poems, etc., has provided a good start- -

ing place for those who need visible ewdenr:e of progress. With others,
cooperation in Iearmng has been enlisted by establishing Db]ectwes
and activities that could be personally monitored. Raising self- esteem
by setting. up, opportunities to participate in helping situations such as
cross-age tut rmg is another departure from traditional formats for

i
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teaching that Has met with success. In all of these mnovatwe a{
proaches, a certain amount of flexibility was found necessary if all were
to learn to read, especially (but not excluswely) arnong older students.

readlng program We tend to\ make mvestments where we see there is
value -and payoff. If this is true, then we would expect that a certain per-
centage of the time and budget allocated to the reading pngram would -
be usedte-faster personal independent.reading if we believe it is worth-
while. Few schools make a real investment in this aspect of the pro-
gram, -

The heart of the readmg program embodies the develcpment of word
recognition and comprehension skills, of course. Byt, as in the develop-
ment of any skill area, many applications must be found to make the
skllls fuﬂctucnal These apphcatnons should be made both in centent
in_literature to nurture the develop-
ment of a I:felc‘mg habit of readmg The latter aspect of the program is
often neglected.

Somé authors claim that ages 9-14 are peak years for developmg a life-

long interest in reading. After these years it becomes increasingly
difficult, though not impossible, to produce an avid reader. The years
before nine must set the stage by developing an interest in books.
Reading aloud, storytelling sessions and encouragement of much easy
reading of Fooks appropriate to the age and independent reading level
of primary level chiidren provides the foundation. By age nine, children
begin to develop personal interests arid tastes in books. If good ground-
work has been done, children are ready to move into the stage of wide™
personal reading. Every teacher should accept the responsibility for -
making this type of reading as vital a part-of the reading program as -~
pasic skill development and content reading. '

The reading interests of students’are appraised, While research shows
that student interests vary with sex, age and intelligence so that it is
ossible to determine, in general, w’haf types of books will be preferred
Jy a particular group;, it also shows that Ahere are important differences
among the students in any group. An interest inventory administered to
all students will reveal those differences and provide infermation useful.
or ordering ‘books for the classroom and central library/media center
ind for planning actw%eg to stimulate wide readmg

rint rn;ag‘enals for the personal independent rgadmg program are seé-
ected with the independent reading level and interests of the students
n mind. The population in any given school has characteristics that
nake it slightly different from that in other schools. Thesé special char-
icteristics'must be kept in mind in selecting books if students are to
1ave available the kinds of books that will attract and hold them as readers.

11
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"First, it must be kept in mind that personal réadiﬁg{should be done -at
one's independent reading level. In elementary grades, this level is
commonly one to one-and-a-half reader leveis below the fevel at which
- instruction is being given while in secondary grades it may be two or
more levels below instructional level. The independent level is that level .
where a student has pragtically no difficuity readmg — where approxi-
mately 98 percent of the words are rec:x::gmzéd as sight words and 90
percent of the ideas are comprehended, It is a level where students can
read for enjoyment without seeking hefp. Reading widely at this level is -
beneficial in more ways than the one purpose being discussed here.
Such a high rate-of success in reading builds positive attitudes such as
confidence (I can read) and self-concept (! am a reader) as well as skills
. such as fluency, quick word recognition, knowledge of word meanings
in many contextual settings and famlllaﬂty with many types of litera-
ture. Development of these skills, in turn, raises the student’s inde-*
pendent reading level, éﬁfnmg up a.new wealth of books for personal
choice. L, s -

A seccmd criterion for book selec:tmn is studénf interest. Wh1|e age ‘sex
and -intelligence can be used as general guides for determining the -
N overall camposntmn of a CCDHECUDH personal mterests appear at approx- -

. shauld be gwen Fspme consnderatmn Easmg a t:ertam percentage of
book selection on the outcome of an interest inventory would dlversﬁy
“the collection-to include student preferenc:es

A thlrd factor to consider is the” lent of depaﬁure in launching a pro-
gram of -personai readmg The question here is not what adults in the
. environment feel is worth reading, but rather what students want to
read. A collection must hoid the types of books that will draw in all
readers including the reluctant ones. For some, that may mean a comic-
book format -or a pocket-size paperback. For others it may mean 10
volumes, one-after another, of simple science experiments written at a
. second reader level a nurnber 9 h;gh |nterr=st low: vocabul_ary bo@ks DI‘

shauld hold whatever students are wnllmg tc begm to read That they
exhibit relatwely poor taste at first should be of no concern. The-imme-
- diate pyrpose is to gain a toehold so progress can be made. It is then
"up to the teacher to develop interests and-tastes through the kinds of -
expenences students find stimulating. )

Personal mdependenr reading Is . stimulated in a variety of ways. -
Whether or-not it is an appealmg thought to discriminating educators,
surveys show that the media-hyped books are widely read by the Ameri-
can reading publjc. People do respon’d to the motivational techniques
used in adverti‘s’%’ﬁg Applied judiciously, these techniques may be used .
to draw students into the circle of readers. Other techniques may be
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used, too, of course. It may take a wide variety of \)vays to- motivate
everyone. In additioA*to basic conditions such as the enthusiasm of
adults in the environment, and the telltale signs that “This is a reading
schcol ' as menlioned previously, these suggestions are offered:

1. Abandqn the foimal book review except as it fits into the program of
ccllege -bound high school juniors and seniors. For other pusgmoses
substitute informal sharing sessions or techniques. e

2. Become familiar with the literature written for the age group -with
which you work, especially thiat which relates to your subject if you are
2 can stimulate m*terest in books that ar~ -

a content area teacher. No onp
~unfamiiliar.
3. Devote some time to * sellmg "books, capitalizing’on relatmnships to
- content subjects, holidays, current events, the presence of a certain
‘author, the purchase of*an award-winning book or any_event that will
"help to develop a ‘‘ground swell” under the book and pgopél it forward. .

;;4 Teach students several advertising techmques and em:ourage them
to produce an ad fér the bulletin board, using one of the techmques to
sell“ a book they found particularly good

‘Invite students to write the name of a book they are W|II|ng to dis-
t:uss and the;r own name on a 3 x 5 card. When a few minutes are avail-
able, the tear 'er may select one of the cards and ask the reader to tell
the class why he/she liked the book. This type of activity has to move
al{ng rathef quickly. it is suggested thai only one or,two questlons
about the.book be accepted from.the cJass before moving on. Students
could also have access 1o this file to see what books others are reading

and check with them before seeking out a particular book.

6. Provide opportumtles for volunteer interest groups to dramatlze a -
story or book. This may be done “live,” on tape, through pqppetry or
with marionettes. Fdr those students who need physical activity in thélr .
" program, dramatization serves this additional need, too.

7. Set aside a small wall space where students may put up a poster,.a -

-collage, a moﬁtage etc., to depict the Elot or mam charactéf of a bo: &,

8.  Occasionally have students Idéﬂt!fy theme or topn: to read, abéut
for. a week or s0. Be sure there dre many selections available in the
classroom and library at-a wide range of difficulty levels. At tf‘\e end of -
‘the time period the group may be given the opportunity to share the
‘many ways the theme or topic ‘was-developed in the books they Tead.
" This suggestion may be particularly applicable in content areas where
'glograpmes and novels can be found that relate to the perIe events
nd topn:s under discussion. oot

'9. Enlist the ‘support of parents for this aspect of the prc:grarn Estab-
:lish programs for parents to give them techniques for reading aloud'tc
children, assisting children in selecting library books. and providing a
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stimulating environment fof:réadiﬁg in the home. Parents want to know
how to heip. They are good allies in this effort. ‘ .
10. Estahlish contact with the local library. Suggest sofe joint projects
that 'will give community-wide importance to reading. o ) v

1Y
-

There are more ways to stimulate personal reading than there is space
here to record them. Several lists are published in the literature. Also,.in
every schaol system there are teachers with a wealtk of ideas. These
. ¢an be pooled and shared. The important thing is to retwgnize that it's

every teacher’s responsibility to contribute toward estabi} 1ing an en-
vironment where high motivation for reading is fostered. It i something
that one teacher alone can do {o some. extent. But together, a school
faculty can turn out sfudents who cherish personal reading as a lifetime
" activity. - . .
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