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Reading

In this issue we are concerned with the
teaching of reading in the Secondary School.
is perhaps only recently that it has become
possible to think of reading teaching as being
a responsibility of the sgccmdary school. Too -
often reading has been “thought of as an
uncomplicated skill “like walking, acquired
when young thén left to look after itself.”!
Even now, nearly two years after Bullock,

*reading teaching™ is sometimes considered
as being only f@r those who are retarded in
some way, and can be safely passed over to
l,l“'t: remr_didl tzp*xrlment - )

(And a prab(czm it 15, not a cnsxs as snme
would have us believe).

Fergus McBride’s article sets out one
aspect of it. He shows that the, *““average”
secondary pupil is 1mpm§'mg in rcadmg at
only half the rate of the *‘average™ 'primary
pupil, and that the poorer the pupil is, the
poorer is his gain in secondary schaol. "This

“fanning” effect was noted also -by Bullock,
and, mnxxdcrmg the information available on .
the social background of slower learm:ra.
cnnﬁrms Bullock’s observation that ““there
may” now be a growing proportion of poor
hildren of ungkilled and

readers among the. ch
semi- ‘?.kl”t;‘d wurke, Tha social cnn:equ;ncés

~ James Maxwell’s artlclrt: sets out a f;acond‘
aspect. There may he 1mpnrtant areas of read-
ing being neglected in secondary schools
because no-one fzels himself - responsible for

them. Thz English teacher teaches the kind
of reading that suits his own purpose—but
other teachers rarely teach the reading skills
annropnat; to.their own subjects. Tt 'is not,
after all, their business, or so they helieve.
Michael -Marland, speaking to Ayrshire
teachers at a recent conference (reported in
Notes and News) gave some illuminating
examples of the tendency of some Mathematics
teachers deliberately to avoid . teaching the
reading skill needed to deal with mathematical.
problems. The research associated with the
Schools Council Proiect on Effective Reading?
shows that there is less reading associated
with subjects other than English than one

VA Lancuage for Life, 2.30.
2 The full report is not yet published,

i
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" fill in the. form,

ing age’

X .
might expect. Both the teaching and the
cxpencncc; of importanmt kinds of reading may
be lacking.

A third aspect of the problem is referred to
by several of our authors: the demands made
on reading ability by the complex nature of
our social orguamisation hava increased and
continue to increase. The “post print’™ era
heralded by Marshall MecLuhan
disciples obstinately refuses to arrive. That
bit of the 1l village, indeed, recedes
further and further into the future, It is not
just that “Opinion™ in The Sun or “Record
View™ in the Daily Record will be difficult for
# ROSLA class to follow (The Sun may set: the
vocord may break): it is that larse numbers
of people cannot read the documents lhx:\
need to get their very social rights. :
Moyle, speaking to 1t Nitional -
Course on I:ng ish for Slower Learners n JUTIL
instanced ‘“‘one of our simplest government
forms . on how to claim for farmlv allow-
ance. Thc little pamphlet on this has a
reading level of around fourteen, which juraps,
however, in the section that tells you how to
to seventeen.” Movle also
pointed out that the “normal householder in
Britain fills in up to seventeen times. as many
forms-per year that he did in 1939 51m|].:1rlx
Bullock quotes At AN experience 1o suggest
that “the lowest ﬁrddé of difficulty at which
complex * subject matter can be wrmen

. approximates to a reading age of about 157

These are thoroughly practical cnmldu-
ations, auite obviously immediate and Press:
Ultimatelv " much more important to the
guality of the life of our society and of the
indvidual in it is the degree to which.all can
enter into the discussion of how we should
direct our lives as social beings and as
mdlviduals Social, political, ethical decisiony
are (not. just “ought to be” bul are) everv-
hudy's hll‘alﬂL%’i What is the nnmmum “reacl-
" necded for that?

The problem, brielflv stated, is not to
‘maintain smmlards " The problemt is how
to raise standards.

To do this we need o think of whole school

icies and lain McGillivrav's article noints
ays in which we might go. and how

and his.

o

.HL s:_nu. voice, f

Enghsh lLdthng might fit in to such a policy.
We need to become more resourceful
our techniques of teaching. reading: Colin
Harrison’s article- makes suggestions for work-
ing with pupils lhdt will enable them to “inter-
rogate the text™ in ways hardly even experi-
mented with here in Scotland. We need to
continue to educate ourselves in every aspect
of reading teaching, and John Scott reports on
the value uf his jence as an Open
Uhiversity “Reading Development™ student.

We need to expand our knowledge of the
growing number of books a\alldble for
vounger r aders and Gcgrﬁc Arthur provides
s library list for a mixed ability 51.

I. of course, we need to be aware of
the needs of slower learmers. This is the
subject of the article by Howel jones. Not
only does he.set out the prnhlgm in a dramatic
fashion. but he provides a’clear procedure for

identi 7 those children in need of ‘apLCIEI
help. - )

We go to press just as the Prlrn:, Minister
is doing the edu yn service the compli ent
of devoting to it a major spru:h We all have
much to learn from it, and it directs our
attention to the continuing importance of

“basic literacv.” It is neccessary, however, to
remember that Mr Callaghan speaks from the
context of England, and ‘somei of what he
: does not bear on the Scottish situation.
r instance, to pub]n: concern -
ahout “progre or “informal™ teaching
methods in prlmdry schools. Whatever the
relevance of-that concern to England, it has
to be said that in Scotland rcadmg has been
taught formally,” carefully and {successfully
by our primary teachers. All the hard, closely
rescarched evidence available makes it clear
that “illiteracy™ is aof a pmhl:.m\m Scottish
primary sc,hnnls

Mr Hendry's article, which reviews current

actice, should assure us that, ifi there are
s to complain of in the work of our
primary schools, the teaching of IL.:{LI!TIE is not
one of them.

Secondary teachers are given a good base
w work from by their primary Lnllgd’v{ms We
hope that the suggestions in this issue may
help to maintain the good work of our &chools.

\
\
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Reading in the Priméry School

ALASTAIR HENDRY
Cruigie College of Educativn

In view of the varicty of reading practices
exhibited in recent national 5ur\-e'§s (SCOLA,
1975, Riddell and Gulland, 1975, Maxwell,
1976), the task of providing for secondary
teachers in a short article, a reasonably
coherent picture of what is being done in
reading in. primary ils 15 a “somewhat

"- formidable one. Nevertheless it may be of

interest to see the range of activities which
in recent vears has been described in a number

of primary schoqls where the teachers and
head teachers. working with their Primary
Advisers and Craigie Rgddiﬂg Centre tulors,
have examined their current practices and
have begun to -develop for their schools an
_appropriate policy for the teaching of reading
from P1-7.

ims for their reading
progre s generally agreed
that they wanted their pupils (a) to learn to
read ﬂuemly and with understanding, (&) to
use” reading effectively as a tool for further
learning, and (¢) to.regard reading as a source
of pleasure. These three aims were reflected
in the n:admg programmes by areas-of work.
which an increasing number of writers (e.g.
Bullock, 1975, Potts 1976) follow Harris (1961)
and rdest:ube: as devclopmental reading.
functional reading and recreational reading.

Every teacher is concerned with all three of
these arkas although the stages reached by her

children make variation’in emphasis inevitable
and essential.

‘Developmental Reading .
Thl's mcludas 4]1 th; acllvllu.s Whlhh con-

the mechamcs of reddmg or word n. gm-
tion and thus to the development of fluency
dnd comprehension.

- In the first place, these activities build up a
number of words (“look and say” words or
“sight vocabulary'”) which the child can recog-

nise immediately he encounters them. Here the

teacher of younger children introduces the
names of objects, places, people already known
16 the child and uses the child’s-own lamguag;
as he recounts and records (or | recorded
for him) his varied experiences vocabu-
lary growth is further stimulateg; by the
language expericnce provided by the teacher
herself Lhmugh the telling or reading of siories
and the using of the early reading materinls.
The more rt.(.t;ﬂlly published reading schemes
(c.z. Sparks, Dominoes, Link Up. Break-
through ete.) all try Lo ensure that the incidents
described and  the vocabulary . used are
familiar to the child.

.. variation in cmphasis . .
&

Sccondly infants teachers in order to help.
their pupils identify unfamiliar words, devote
considerable amounts of time to phonic

“analysis, from the simplest letter-sound

relationships to the more difficult letter
groupings. The approach to phonics is usually
rendered systematic where the teachers follow
the suggestions of the authors of the reading
schemes or have developed their own phc’mlcs :
programme for their schools. Later in the
primary school this work branches out mm

spelling activities and word study
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A small but growing number of teachers at
qll stages of the primuary school, as 4 result
i of the Open Unive Reading:
Development Courses, are beginning to con-
cenlrale more on activities to develop their
PL!P]]3 s¢ of context cues. In this lh;}'y are
ilising on the children’s existing lunguage
bm.kffmumi as well as ulxlx:m‘? more fully
relevant texts to develop “‘the ability to
licipate or predict that certain letiers, word .
classes, word forms, meunings or actual words
are more or less<ikely in a given context”
(Mereritt, 1975).

Qral reading not only shows the child’s
ability to apply word recognition skills and to
read from lefr (o right, bul as he begins 1o
observe punctuation, phrasing, change of
mlmmlmn ;.ls., . lu s.!mw also an undcrslainding
uf le me reading. Reading
ised in some Upper
Prmmry Cl es but more often oral reading
is reserved for the children's reports, poetry.
plays etc. Reading aloud can also play an
Important part in the diagnosis of certain kinds
of difficult

The activities outli s0 far assist in the
development of flucney but all of us at some
time or other have read u chapter or passage
lhmugh and then wondered what it was all

ng is nol reading \ulhuul decess
to meaning” (Lefevre). Reading, in its fullest
seqse. implics comprehension,

The most common form of teaching cdm-
prgk\n\mmz in Scottish schools is for the
teucher, either to muke up questions on a
story read by her pupilsior to use
and quas.lmns provided by some
anm\n sgrnu nf Ll.us rcadcrs or

E'm:n in the text; sddnm dn th;v rc:qL re any
interpretation ordevaluation of the i
arc expressed in the text or any ecmolive or
thoughtful reactionen the part of the reader
to these ideas. They are as dull as they are
«neffectual™  (Roberts ' 1969). The reading
labaratories (Science Research Associates) and
workshops (Ward Lock Educational) .offer a
different and structured approach and are used
C\an‘ﬂ\tJy For their produ cl,S.R.A! claim,
“The series aims to dev lop reading com:

‘prehension. to teach the mt:"mmgs of words mi
with

contcxt, to  incre: ing - speed
mmrrehcnqmn, to improv listening com-
prehension. and to give proctice and instruction

that -

o guud \lud;, »Ldblla (Lﬁldlu"UL I‘J7
There is" a great deul of evidence (H;ndrg,,
1973) to suggest that the reading luboratories
cun pm\uh= \gllleblL assistance in the develop-

” “hlk llk lLa,thLT Lim.,‘a ;um;.lhmu
Ll!:-L, lh; lmm tions of these materials must
also be récognised. The constant

passagds corresponds little to real"life reading.
The questions set bear slight relation 1o reading
purposes o child may encounter in topic work,
a centre of interest or indeed 'in his everyday
life. To ensure the greater effectiveness of the

structured * kits, the ¢ must  provide
nppanumllu for the various skills o be
to und practised in the wider

., not only of centres of interest but ol
u jLLl wreas of the LUl‘l’lLu]Lln —\'u one
llm nc d for lhl:; usin

ol th 5. R A Rmdm&, Laboratories.

,,,,,, yedrs, Inereasing use has been
made of the mode] devised by Barrett (Clymer,
1968) who proposcd five types or levels of
comprehension:

(@) [zte}al in which the render is asked to
recognise or recall details ;xphculy stated in
I ge or story, A quick check of the
stions asked in most class readers and
course books will show that 100% of them in
some cases are at a lteral level. Over 5
series of hooks used from P4 to P7, the
hecome more difficult but the type of
prehension demanded remains the same.

(5] u;-argwum[mrml in which the reader
restates in his own words, summarises, makes
notes or cven expresses in the form of a
diagram the content of a passage or slory.

(&) inferential: here the reader uses ideas
and information from the passage, relates them
to his- own personal expericnce in order to
huild a hypothesis. He may predict outcomes
or infer motives. He may infer a person’s
character from clues in the situation presented
or words spoken: e.g. What does the water-
hurrel episode tell us about Eustace Clarcnce
Scrubh? (Lewis, 1965).

(d) evaluarive: involves critical awareness.
Ideas in a passage are compared with e
criteria or with - eriterin provided from the
reader’s experience and values, Here he judges

In recent

que

ernal-

t of short -
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=100 the reader judges reality or fantasy,

Csitugtion. It i3

~ bclween fact Lmd m.llun ¢.g. comparing the
accounts of Custer's death in Custer’'s Gold
(Ulvatt, 1973), Custer’s Last Srand (Henry,
1966) and Bury My Heart wt Wounded Knee
{Brown, 1972) or considering the life of the
cowboy in Boss of the Namko Drive (5t Plerre,
19703, The Longhorn Trail (Ulvatt, 1974y and
The Log of o Cowboy (Adams, 1969). Here
tries
o detect propaganda and searches {or author
bias ete.

() appreciative:
to the passiage,

in which the reader reacts
expresses  his lings e.g.
boredom, interest,. indicates sympathy lor a
churuscter,  cte.  The  delightful Charlotte
(White, 1963) often produces strong reactions
in_children when, like Wilbur, they meet her
for the first time! ’
This Barrett model provides a useful basis
for the prodiction of questions by the teacher
and increases her awareness of the kinds of
thinking being required in a  particular
I also clear that,” as teachers
devise yuestions and purposes on this bas
they realise all the more
tribution the reader’s hacl
general knowledge cle.
standing and how essential it s
appropriate reading material.

sround of language.
¢ to his under-
te select

Functional Readlng .

Lcdrnmg to read is not an end in itself :
the child, as he «evelops in  fluency
comprehension, begins to use his new s
a lnc:l fﬂr rr‘unﬂ fu ds\l\[ h m m ]11:;

;1pprnprml&. matenals dﬂd nppnrlu, je:
locate information on topics of interest and
for specific purposes. At the start the teacher
will guide the child.by means of simple work
cards which tell him what to look for. and
where to find it
and as he needs them, he is taught (o use an
index and table of contenis to simplify his
\Lal’(.h

In recent years the volume of information
hooks published has heen very considerable.
Fortunately the quality of production of many
of these has been of a very high standard and
teachers have been able to select books and
materialg {H:Cfifdmg to criteria relevant to their
<¢hildren and the materials® intended use. The
“current economic constraints however have
cut across this essential sdcntmn process,

Adu;.mpm::m here is important and m

the kinds of con-

’ \/Lm‘;
Later. as his skills develop’ R

© Dietionary skifls, essential to tie location of
alphabetical order, spring
not from the introduction of Y our diclionary’
in P4 but from the carly work in sound-symbol
relationships m Pl Lhe initial work m.sight
vocabulary und phonics with its  assocted
picture dictionaries leading to the grouping of
items in alphabetical order lays the foundation
for all later dictionary us

items présented in

. sequence of skills
105t easily

,,,,,,, and consolidated, if unbroken. Some
dictionary serics make provision for this
-.;qu;mml approach ¢.g. Chambers® Young Sz
llnnmzwn\ (Bnmn el ul 971 7?) in [UPIL

-

work,

upper prl :

teacherin a wghno] assymes lh;u lfm l-’4 tes

has  taught  her pupils how o an

;:ng\glupgdm and the P4 teacher makes the
ssumption about her P3 colleague. But
very -often the P3 teacher has not d;;]l with
this at all, judging it too difficult for her class
at that 'stage. It is situations like this that

“highlight the value of a coherent school policy
con- reading

and frequent opportunities for
communication among a staft. .

Where schools  have  libraries
reésource ‘c;c;mru. '\i.’ilh c'umlagi s or fndex
systems, upils can be taught
how 1o use l]um Lmd LﬂLﬁUl‘ﬂh,Ld to discover .
the vast potential they contain.

In all of these activities across the
curriculum they are involved in the practical
application of comprehensjon ai the variots
levels. At timed, special subject matter.
ngmdﬂdh guidance on specific skills e.g. read-
-a graph., map, chart or a IEléphﬁﬂE
ctory or railway timetable.

S.(unmmg and seanning as yet receive little
attention in Rgimury schools, except perhaps
relevant structured material is available.

teachers have . found the Srtudent
search Guide to Researchlab, (S.R.A. 1974)
helpful in beginning to pl"m ‘work in functional
reading.

Onece the information has been found, the
pupil may have to organise what he has read
in some way. He may have to summarise the
essential TJ(‘)H‘IIE or take notes. These
rLLhnlqueq again require mqtruétmn and
opportunities for dczvﬂnpmcnt Where'this does
not occur, the pupil copies the text word-for
word, exercising little discrimination. Tt must
also he remembered that in some jnformation
bﬁnh the f’li‘ﬁ are ﬁrcécnted 50 quct‘mcﬂy

and/or,

Ji,

= -
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~ derived  from them. Her

dﬁd Mlh fin LLG“UI“} of \‘-ﬂrdh 11’1;11 Iht. task ol - lics on the teacher to select books involving
situations and experiences not vnly pleasurable
but ut times even disturbing to which the
ehildren will respond and which may proyide

i

Recreational Reading opportunities - for meaningful discussion ‘and

The tellirsy and redding of stories by ldeerﬁ uﬂmr recreational or funciional in lerdtlgr
have in the past, been concentrated mainly i An enjoyable story’ sim
Infunts classes. In Middle and Upper Pris the dunlupnu.nt of particular reading skil .
such aciivities were luxuries lo be In primary school, the teaching of rea
Friday afternoons afier the week's 'work was would appear to bk most successful wher
over. Although there are still 4 number of exchange of opinions. Brison er al. (1972) ha\-u
teachers and head teachers who regard reading
n as a frill and the time devoted to it in
school as wasted, the general trénd is now Trice ) LN » nE -
towards its recognition as an integral part of (1976), and others have indicated the wealth.
any reading programme. As interest in reading uf resources aviilable. ‘Dnly CCONOIMIC. Feasons
has -grown over the last ten yeurs ot s0,  cun now be adduced for the existence of an
' ers have responded with a “burgeoning impoverished use of fiction in the primary
richness™ of literature for children in paper- school. :
back and hard covers. More than at any time
before, can the enthusiz tie teacher encourage Conclusion
her children to share in her own love of books L
and so come to sec*the pleasure that can be

ss library must
a varicty of books, representing u
iderable range not only of reading levels
but also of quality current favourites and other
buoks she herself will wish to pmmm*‘

e ‘U“\

in which some ol this work may be
out, while Cass (1967), Townsend

I would stress that the three ]ldelﬁg‘s above -
have only been used as an expedient io group
u variety of activities. The areas so presented
are in no way isolated—in a “de elemcnI I
activity children may read material w
there is a coherent policy which ensure
every teacher knows how reading is being

developed throughout the school and what
kinds of cﬂntrlhulmﬁ she is expected to mak
to the pro i material to be
selected for the children at ch stapge i
accordance with the relevant criteria.

maintainéd, support for the schools is essential:
This support comes from a variety of sources;
such as local authority working groups,
centres and- Primary Advisers.
¢ use is made of the growing number
of Coltege Reading Centres. In Craigie, for
1mple, four thousand chers per year take
advantage of the facilities provided.
» _Finally, the extent to which each child will
., . 7 have progressed within all or any of these
-Fiction has value not only as a source of aspects of reading will have depended on many -
pleasure but also because it may extend the factors. Tt is clear that the icvels reached by
child's experience and  knowledge of life. the end of P7 will vary from child to child.
* Stt n;% are not. 'm'mi:thmg a dn]cl grows’ ‘out The process however does not end with PT7.
Consolidation and extension must continue in
secondary schools--and for this to be achieved

ar nmg‘r eV dnmrbm;{

adequate communication between the 1wo -
;md understand, and ;u;cc’prdmg to their sectors of the system is vital. In $1 there is no
quality, -develop his power of understanding - such thing as a “fresh start” in language
nhum:m life™ (Peel, 1‘?67) Here again thé onus development. )

T8, L

9

made a valuable contribution in suggesting -

Where such a policy is being established or .
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Pattgrns Qf Progress

in Sbattlsh\ Secandary Sc: cmls

FERGUS McBRIDE

i
i
Muoray House College of Educiion
Bl
]

F‘Ll‘hups the most obvious difference between
primary and secondar schools is in their
ional patterns. The class
arrangements® ggmm]lv found in primary
schools lmpl\. an mzzgmted (.‘urrmulum where
: 1ereas
in 'unddr) ‘:.LhDDl ':.lejLLlS ‘must be
taught by a variety of teachers., As the pupil
passes from the primarv to the secondary stage.
unity of curriculum in a situation supervised
‘her is replaced by diversity of
studies carried out under a range of specialists.
Thh sthI should be accompanied by an

ing amount &f study undertaken inde-
ince independent study must be
one of the important aims.of sgzﬂndary educa-
tion. Given that, it would be reasonable to
predict that a pupil’s progress in the various
subjects will "depend increasingly upon his
ability to use the printed texts which are a
necessary supplement to. if not an integrated
part of. his courses. Assiznments, designed to
provide the pupil with ¢ nity to con-
solidate and expand ideas introduced by the

teacher, generally call for an ability to com-
. prehend written textis, '

How well de secondary thDDI pupilsrus
the prmlul medium so important for Thur
prn"n. ?

large numhg,rs nf rjupll\ whn are %o s;('\ergl}
handicapped through lack of competence in
reading ‘thal special departments have been
set up to remedy the situation -as far as
possible. Clearly the existence of these extreme
cates  woulde give very strong grounds for
assuming “that there are largc numbers of
pupils just above this level of reading ability
who have dhgnmforlmg or disabling diffi-
culties in using angd enjoying printed language.
The s.utuatmn is as yet uncharted though we
have many lravdler*; tales™ from teachers
concerning pupils’ inahility to use text-books.
Here might lie the reason for many pupils” loss
of interest, unfavourable altitude or trouble-

=

!nl‘ lk;lch:, ‘5
*spoon- fLLdmg, for using assignment sheets
in which’ lhu llﬂéUIS[lL Lom;nl is 50 lm!; asg LQ
Hppro y
1o train children in lht: use Ul' th “Tll[:l’l
language “appropriate to the subject in
question.

A Survey of Competence in Reading in
Scottish Secondary Schools

RiLLnll\ d‘ “uray Huu:u. {_ulkgg, 4 survey

¢ of

ars D nmmhs to IS years
ary schools of various,
np '8 lhrnughoul Suﬂl.md ‘
e sample chosen was parlmu]ar!y repre-
sentative of.all secondary pupils in that all
schools In scotland were Lh"';lﬁul according
tot seven school types used in" the Staffing
Survey  of Secondary Schools (HM.5.0.,

1970). A systematic sample was taken of
approximately one school in five and a fandom

« sample of pupils within the age limits was

A
\\.

5%

made within cach of these schools. )
The test used was the Edinburgh Reading
Test, Stage 3, which was recently standardised
\ry pupils aged 10 vears

on 2000 Scottish | 1
0 nmmhs to 1‘3 \L:lf‘ﬁ 6 mnn[hs Bv usmg thlq

SCOT wnh those of lh; prlm':r} schncﬂ pupxi’i

Predictably. the test was too easy for a small
_proportion of the hest rjup|,~ in the secondary
CEﬂll’lE

'schm] \'1]“11]31; hul thrs dxd nm

\ the scores DF thrm, mdwmual Duplh wha gn

10

-off the secale.” and consequently any statistic
based upon.data which includes such scores
would be invalidated. -But the scores of pupils
well below the “ceiling™ are-iunaffected and
consequently. thg percentiles (i.e. scores below
which given pgr‘ccnlgzgu of scores lie) which
were used-in this study, are not influenced by
" the “ceiling.” £
The:fEdmhurgh Reading Tesl,
whicl/’ lasts approximately ~ one

Stage 3,
hour, s

-made up of five scctions which sample a variety -

ul' texts, fcir -
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_is the muost rel

~.reading

of reading tasks siniilar to, or related to, the
types of reading which the pupil is ‘called upon
1o carry out in school. The overall score which
t ible measure (reliability of ERT
i~ 0-97. Correlation with NFER- Test DE is
0-90) was taken as the indicator of the pupils’
fevel of reading ubility.

The scores of the 1827 secondary pupils
were compared with those of the 2865 pupils
in- primary schools who were used in the
stundardisation of the test.

- The! most stnkm" uanlr=\l wis the éLﬂLT:ll
mmaurcd n)

HY hull‘ veur p;rmd in mgh ca Thz,, _g in Qi
the average pupil (Caverage” pupil is here
taken as the pupil at th A0th pereentile) in
primary schools wus 1-47 points per month.
whilst*That of the average secondary school
pupil v 0.76 points per month v—.lppmxl—
mately I of the, rate of the “average™s
primary school pupil. This slower rate of
increase in score obtained throughout all the
lower ability ranges.
rate of pi‘u"i‘uss Ul thg punrc.‘ l_!:ddi.l"a gl\ 5
ciuse for concern for it is with them that the
wed for improvement is most urgent. It seems
Jedsonable Lo suspect that these older and more
mature pupils, faced with the mofe demanding
tasks of the. sccondary school and
more conscious of their need for skill in
reading would at leust maintain the rate of
pruﬁrus nf the poorer readers at the primary

mg is a rnlm Lm of pumls wim are
retarded in reading. In fact. 2506 of the
secondary pupils mude scores lesy than average
children three \" rs vounger.

A fundamental question is how adequatelv
many of these EPII\ will mect the reading,
asks thev will hate to face on leaving school,
The current Adult Literacy Campaign indi-
cutes that manv pupils leave school unable to
cope mlh the simplest reading material and

his slackeming off in-

%hllﬁllﬂﬁ

11

‘that many of these unfortundic p pl; are ir:l
no way unteachable.  Ther

many more school leavers who find dlﬁlully
in reading funcilionally and certai
read with pl asure, let alene for pleasure.
. A pruediction from this survey is that 9 per
cent of pupils in secondary schools will leave
al age 16 able
average ten- }mﬁulu In ihe abscnce of any
puumm surveys m nglgnd we cannul say

“of a slud} uh.d b) the Eullggk
Committee (A Language for Life, H. M.5.0.,
2.2y a reading age of 13 years
‘4 reasonable level of compre-
coping with the simplest dzuh,

A more immediate question is the extent to
which pupils” lack of competence in readi
handicaps the pupil in coping with the texts
reuted to his school courses. This surve
mives data regarding the levels of competence
of the pupils ahd the verv marked differences
between pupils’ abilities, but we have’ little

m‘

":

: are presented in’'school.
—-the great differences in

texts with which the
One thing is certain

reading ability found in thif survey wiil mean
l]hll rxupu]s faced with the same mnu:nalg., \v;]l
\LFV 5 n

dlfle‘Enl level'; uf [

g\sL

-—.

The extent to wl ch pup Tarc 5ucc;5€f
und;rsmndmg 5C ﬁU] Lflﬂ Gnly h

th rmrnl\ dﬁd n thc various
subjects and -in a va ctv af typical reading
c.g sluds n:admg, reference work

,,,,, - When information
frnm such ».ur\::w i% a\mlahk we can attack
svstematically the problem of matching the
difficulty of materials with the abhility of the
the pupil’s competence in reading and the
preparation of materials at, appropriate levels
of difficulty.

1o read less well than the’

ation as to how the pupils cope with the'

-
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_ JAMES MAXWELL
<. Direciory ing Rescarch Umt X :
LufEH Margarer College, Edmbmgh : T o

R =x:} ) 1 .
: ln 197’? an {nvestigation into the teaching
-of rkadin
-secondaty - school classes was set ap, financed
“by §.8.R.C: and sponsored by S.E.D. A report
" on this mqulry is:being prepargd for publica-

- tio
--aros¢ - from ~observations made during this
inquiry, but the views Expressed Pf%f%“a‘xé“those

“of the writer only.

: Sf':ccﬁd year secmﬁdary classes fall hn::aﬂly into
There is what can be called
lecrary re:admg, concerned
narrative-deScriptive  material in- - novels,
poems and plays, emphasising comprehension

& Litl

. 5\1&‘5 l\lé wrawhs

ti-_niz gg; m\\&i X

By leacherq of Engllgh here is
- reading of the pupils, seélected by themselves
Cand camprlsmg a wide-range of books, news-

in - the upper primary and lower
‘The matters discussed in this articlé .

The- readmg activities of pupils in m‘sl and

the leisure

,papers tDiTlll:% snd magﬂ?mes and Gftén in”

1

‘Teaching Reading in Secondary =~~~ .
Schw!EWhﬂse Business? . . . .

~amount of reading-

" investigated

| geometry,

)

mainly. -with .

.md mlerprelalf?ﬂ"and tauahl a]must antlrelv .

-5teps X
‘required for.. Ef’ftctlvr: study of

that their main rcquirements were ‘in styles’3 -

volume of reading at z/ast equivalent 1o the -

e-within the sthobl. ..

Finally, there is whai £an be called [functional.

-reading, that which 15 done within' the school. .. .-

as part of the study'of other subjects. Those .
werg/ Mathématics, Physical . -
Sciences, History and Social Studies, Technical = -
Subjects and Home/Economics. The techniques:
of study and the reading skills involved are not
necessarily the same, and a. pupil who ‘has just

. ‘been reading Kubla Khan in an English class

is unlikely to be heped by such reading when = "
he moves on to -the next class to study’ -
geography «: technical subjects. -
The reading skills reqim'ed for effective study ;

are different. The other difference.is that in

‘the English class, the pupils would have had -

some guidance and instruction on how the - -
poem should "be read, .but such guidance ...
appears -to be lackmg in the Dther school” " -
subjects. : P

The aasumplmn appeared tQ_ b(: that thL.'

English teacher should teach reading, and that_ %

what pupils learned in the English class should- -
be sufficient. for their reading in other subjects; .
The facts appear to be ‘that English: teachers- .~
tecach the readmg style rgqmred “for.. their.
subject malttér, basically”a” literaty/compre
h:n:mn/intgrpfetatmn appmach and - that -
tedachers of other subjects do not-take positive

to teachi'the 'different reading styles .
their own =~

disciplines. .
To pursue the matter f‘urther a list of

commonly accepted reading ‘:tylcs was com- . -

piled from different sources and preserited first

o~ teachers of P6 and P7 c]aqsas The ]ISt was .

_as’ “follows; . =
1. Rapld reaamg fc:r gist
2. Rapid reading fof special mfarrnatmn
3. Rapid reading for relevant information;
4. * Detailed reading to follow ms*ru:tmns
5. Detailed reading to follow argument;-
4. Eeadmg fm‘ apprﬁmatmn of style.

‘The. primary teai:h&rs Emphasxﬁds;]eéﬂy L




Q

ERIC

Aruitoxt provided by Eic:

“Tund 4, and least emphasis wa

©explicnt L

- approval
succurate
“reading, which 18 more liablé lo errors and
“omissions, was nol actively encouraged,

LOLOW urgument () '\'-.'hic.h wis

&

s ‘does not llLLthdrlly tmply that
tching was given for the most
required I,gllllllé styles;
reason lo suspect that,the balance of teacher
was  still given to  careful d
reading, and. rapid and selective

5 dnd 6,

‘In the sc.;ondiu‘y school, teachers of first und
second year pupils vari .’QDﬂalchdbly in the

emphases ol their reading demands on their

pupils. - English teachers required all reading

styles almost equally, except lor Reading to -
It:;b in dgmandi

S oLier %L\DJL‘L[; :.nuw i \;ry ler cut th;nldﬁd

Jor Keading to [olloW instructions (4) abDVg

lhe re :
i:nglish .:md “Hxstmy

ail  others.
pkmu rn ut

cmblance fbulw:m the
Leac.hc:rs’

" Leacners I8 rux:.mn;mly uu:.g. “much closer than

“lhe resemblance between se onuary knglish

legchers and the olher subjects, - Hisiory
wwepted.  Brietly, the -great- demand In the

csccondary classes 15 lor Detaled reading 1o

¢ . Yequired- styles-are adequale.
- one of

S requirein
o with the reading ability of their pupils. Of the

. 10lI0W mstiuctions (4), with Kapid reading tor

refevaint mlorniation (3) and Detailed ding
to follow’ drgument (3) _oceupying a mlhr:r
distanl second place:.

Of the secondary subject teachers, Enéhsh
(61%0) ar Technical, with minimal reading
Is (66Y0) ure reasonably satisfed

vther subject teachers, 50% or less are satisfied
that their pupils’ reading’abilities in the various
The picture is
reasonable continuity beiween the
ieaching emphases and practices of primary
leachers and
51;11111;11 d,f’c

sccmndary school subjecls
l[ has bccn aald lhal the s;hool pupxl is
As

>"..1ppmpnatt: r;admg Sl\ Is are a mamr L]ET’ﬂLﬁ[

in effective methods of study, the:question is,
whose -business is it to remedy this dzﬁc;ency
in’ the-teaching of functional reading. ‘There
is no :obvious answer,: but there are three

or of the
hlch wmlld

create least

lear ly on styles 7

mndeed theretis some

Ry

knuw b::.r. what lhur nee

‘ : . )
The :ubj«,u leachers are lhu.m. \mu :.huuld

selves as com p_lgnt. in th, l\.ablllné ol rcadm&,

© dissanstied with the read ng abili

teachers of English, but a sub- -
ney in Lhc prt:paraln:m fcr tht: .

. possibilities/s The responsibility could be that
“;ofeach - of the subject teachers,
_“.teachers of .Eng elish, or of a .speclahst teacher
-~ of ~ reading.
- diffieulty?

o

‘tion ‘with LD“L;[EUL& 1 other ¢
“be neeessary, and some additional training iur_

‘any case.

Though these teachers expressed | lhgl‘ﬂleVEb as

pupils, there were very few prhul H:quLh[.‘;
lor anything 1o be done about 1t.” The main
dilliculty - 1n ~developing  the teaching = of
reading by the subject specialists is that there
would be needed as many lLdLhL‘l’b ay there ;UL
school subjects.

It seemis-to be nmore igdmblg Lo urg
sion ol the activities of the teachers ot English.

‘They already teach some aspects of reading,
and all puplls altend their classes. The [ounda- .
already there; the:main point would be © =

tion .is

xu.,ugmu n by the [LdLhLIb that much of the -
rs.d,dmg

pupua s lunglmnal rgadmg,

q.lLLxL)l

selected teachers of Englisly in- Lach school.
The other, possibility wc:vuld be dn extension
o the scope of the "Remedial” teachers.
Again, the luundalmn is. there,
limited area.” Remedial tends to be currently
regarded as synonymous with backward,' but

it need.not be so. 1t would beto the ddvanlagg,. ‘

of both pupils and teachers if the services of
remedial specialisis were available to pupils of
;ilmv: avmage dbili{y as well as those below

Remedial teachers also are prob-
influenced by sub]ect bias than

lﬂdl\’ldle,l]S
ably " less
teachers of English.

While one would hesitate to re
addition -Gf. still another category
;namely a teacher of reading anc;l study tech

commend the
of speeialist,

niques, to the school staff,

amount of adult illiteracy, there are reported

deficiencies in the reading skills of University = |
. and College sludunts, and a )
faction By secondary teachers on the reading -."
-altainments. of their pupils.

1 gg LK[EII—

dﬂd :

,LI’.ILE;S Lcm.sulta-. :
iplines would *

bul - covers a

¢s ol pupils as well as to

_ there. is also thé’
fact that at prLscnl ‘there is no such animal in
There is a small but unacceptable’

recorded dissatis- -

This represents a -~

deficiency in the school&ystem which can be S

remedied, and though much remains to be

“done in the way of research and development

in functional reading, the extension of function

of existing practices seems most likely to pro- -~ =
«duce some result,
teacher of English is one promising candidate.

For this requirement the-
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A Reading Policy forthe -

| ‘Secondary School

]

o

-~ —-firmly part of -

A dt;ijf:r in English, Renfrew Division, Sxmzlmlyd& .

IAIN McGILLIVRAY

AY
Was it-coincidence that the Bartu. of Zaire
were found to be both innocent of literacy
and free from insanity?
more dangcmug than we think. But whether
" or.not* madness lies at the end of the trail,
‘our society demands that reading .femains
“the language development
pursued in schools
Languags f::»r sze suggest that our society

And the 609 pages of 4 .

Maybe reading is -

i

isn’ t; getting-its money’s- worth. This article -~

a few ‘ways in whv‘h we rmght maLe

than 1t is at pr«:sgm

. If reading is just one aspect of language, as
~ the Bullock Report dins into us, it cannot be

taught as an isolated activity. The primary
here has the advantage over the secondary
school. 'In a pupil-centred curciculum, guided
by a single teachers-reading is as likely to be

taught through matham;mcs or environmental

“studies as through thé reading scheme. But
Ain. the fragmsmcd subject-centred secondary,

. reading is nobody’s business except the English

and remedial teachers. Nor is it easy in the
-multi-teacher secondary to establish the secure
and. close teacher-pupil relationship that is' a
prerequisite. of good reading development., I
“am convinced that, unless subject proliferation
is- reversed . and the secondafy curriculum is
unified, the individual pupil. will remain lost
to.sight and his needs neglected. But while
‘we work for the,
n the mlcr1m'7 —_— e

&

There are lhree possibilities: " -
- (a) establish-a post of fEadmg speclallst in
each school;
(b) -reorientate the English’ Departmenl

.. (&) make all subject- departments aware of

. the demands they make on thr: language
g“—hskﬂjs nf theu’ pupﬂs.

revolution, what can be done -

-or *homéwork

" these tasks.

. member of
expertise in dealing with reading difficulties.”
It would seem reasonable, however, for the -
whole depariment to be clear about the’
reading" -
- skills, although they should remember, -too, . -

= -
&

of recammcndmg this nrst course,
its matrix of language development as a whole. -
They saw as a sad warning the way the °
Readmg specialists and the English specialists

in the U.S.A: went their separale and uncom-'.- -
there = .-
would be interesting results if reading work-" . .-
shops were established in secondary schools. -

municative ways. 1 think, howéver,

These could operate quite tidily in any 51/2
curriculum if one period of each day tor every
class -were all

at this point be withdrawn to a a separate class

-where they would attack precisely the same =
- preparation or homework, but would be given = -
assistance with the readmg difficulties met in~ "
Reading tuition would then pro- .
ceed quite properly in . the conigxt of the -~
In' the upper school it - -

curriculum subjects,
would be easy enough to include in the course
options a rcadmg support class where, again,

help could be given firmly within the context
of the curriculum.
tail into remedial provision is a problem-for '
individual -schools, In some. schools

classes to identify the language difficulties
pres
from this to the reading workshop.’

As for the English Department itself, the

Committee recommended that at least. one -

.the department should haye

primary, intermediate and' higher

that a reader will have to deploy various levels

of the hierarchy of skllls sumu]tanécusly in o

any reading task.

Part 3 of A4 Language far Life should there— L
fore be prescribed reading for-all of-us; and .

certamly its first 48 pages would be enlight-
ening to any,teacher in the secondary school:

In parllcular paragraph 8: ]’l Embarks on-a

bemg )
conicerned lest reading become detachéd from. - -

ted to supervised .preparation
Those in nced of help would- -

How ali this would dove--.+

the’ o
remedial specialist already sits in with subject:

Znted by those subjects. It:is nota big step. =
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us;ful analysis of readmg for learning under

“its  constant’

" rea ng in the light of h

lhe hdell‘lgS

i. the fcrmulatmn of the purposes of
-reading

ii. .organization for n:ddmg

iii. reading behaviour

iv. assessment Df reading activities.

The expansion of the analysis 15 marked by .

;emphasis on  the “pupil being

laubhl these activities but bgmg ultlmalcly

Tesponsible for them, so that it is he and not

the teacher who assesses the success of his

stated purposes, his

This would

Drgdmaalmn and his” strategies,

~o-seem again to be'a tlmély emphasis on the
_individual.

To preve_m the English staff from Sgemmg a -

.- service industry, however,
- ‘possibilities

the third of the
_needs - examinatior, that s,
Reading across the curriculum,

As part of ‘a' policy of language across the

:1curr1culum a school should have a reading

policy. First, this should draw attention to

-~ the reading djfficulties of the texts in use. Asa

A .. matics is the idea of implication.

.- . token that this is necessary, there follow a few
qumau\jns fmm 51 Mathematics textbooks.

“Here is a paga from a milkman's book. Thg
. figures show the numbers of pints of milk
hesdelivers each week in one road. It is of
this that he keeps a record (no cost per pint

-+ is stated—rather use the currént cost which

ought to be dlsplayed on a wall chart and
kept up to date as prices change).”"

**One of the mnst important ideas in mathe-
It is.the
connection between iwo Statem:nts whlch
the second qtale,rnem follows frmrz thli‘
first.-
the first statgmhnt zmplzes the secm‘ld .

Descrxbe thr:: sc:t ihaFﬂi‘l‘El‘I&‘l‘lC‘ The special
quality which enakles. us'to decide w_hether

‘an object bel@ngs to’ the set nr not,”

‘ As well- as levels ﬂf élFﬁculty a readmg

policy would have to agree on such things-as
-~ word

recognition; - it should be standard
practice to syllabify on the board all new items

.. of "vocabulary, so that the image is securely

L ‘

" ..in talking

"What,

16

. linked to the sound. At the same time, the

unfamiliar - word- shnuld be “related to- the
familiar:. in the case of “implication,” the
teacher rmghl refer-to the preﬁx in/im along
thh the. “ply” element in “plywood” and

**three-ply wool.”

A reading policy would also suggest- thE
terms and concepts to be used by all teachers
about. language—the word
“syllable” itself, for example.
talking about a hard piece -of rcading ‘and.
seeking to construe it with the pupils, it is too

‘edsy to dDdge the difficulty and paraphrase it.

item, for -instance,

The last mathematical

X wauld provoke a forest of hands at the word -

“characteristic,” to which t}le ‘teacher should
respond; not by explaining ‘the. word Himself

' but By pointing out that the writer in fact | goes

on to* éxplain the term. He would thus tedach

something of the backward and forward move- *

ment of reading,
Bt.ycmd the :ﬂ:nlencg lles lhe key semancg

as much “the concern c:f lhe chemxst and hlS- -

torian- as . the English-.teacher.  Of trans- -
curricular concerf also is the need for pupils
to make clear to themselves the purposes for,

' “any piece of readmg Certainly, until such .a
policy for reading is established;- the hidden -

curriculum. will, as Michael Marland said in a

“recent lecture, continue to support the tenets - -
that print ‘is difficult and that it is avmdable o

anyway.
.50 much for the I‘Eprl‘lSlblhl}' of the whn]:
school.
subject specialist be bending his mind towards?
to begin with, does he know 6f his
fc:edc:r primaries? The term “feeder-pr:marlas "

suggests a Moloch of a.secondary and -often”
not .unjustly. - Too -often -the primary child -

arrives on the. secondary doorstep acmmpamed

only by his V.R.Q™and readmg age, and is
taken in and done for. There 15 little regard .

* for what has happened to him in his previous

Seven years.

Every English teacher should be interested S

in what the primary Language Arts coursc has -
offered his 51 pupils, at least in Primary 6 and *
7. He should know what reading  has taken *

o place both in class and at home, and what has =~
: been done with that reading..- Much "useful
“to-ing and fro-ing.is now taking place between: -

primary and secondary-teachers—in’~ Renfrew .

. the Erskine secondary and its primaries, for
e:{ample have set up a ftﬂd&( system S0 that

For instead of . -+~

What should the English teacher as . o7 B
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TR

- secondary,

-primary pupils can be accompanied by pieces
‘.- of work in-a selection of lunguage activities—

but we are- still at the polite stage. Hard

“questions ar¢ still to be asked. What kind of

y.make available to a

records can @ primary. , _
ding profile be provided

secondary? Can a rea

“ooL showdd knows what reading Bas taken place . . .
and what hus been done with that reading

for each pupil? Is the Sysleni of informal

reading inventories worth looking at? On the

. other hand theprimary might well ask the

secol y, what on earth do. you do to ouf
children? I have been in primary classrooms
where the childrén.are enjoying and deploying

a wide range of reading, and Tesponding

thoughtfully.and critically tosthe words on the
page: the same children I have seen becoming
desultory and inefficient ¢
performing well ynder. their
potential. May Barclay's work with primary
classes in Ayrshire (Teaching English, Vol. 8,

No. ) ought to have given pause lo-many a

C.5.Y.S. teacher. ) ) )
The falling away of the reading of fiction. in

$1/2 has béen well documented by Children’s:
Reading Interests, Schools Council/Methuen. -

The decline is perhaps something to do with

‘the ‘way the secondary school organises its-

reading of fiction. Other than the class reader

'or the unit study novel, the main resource for.
. fiction is the school library. Books are simply

“less easily got at than they were in the primary
“class library. To keep a child reading and to

offer- him development, the teacher must have

_certain conditions, _

readers in  the

"1, He must have a wide mngc of books "

immedi

more easily treat each child as client and
suit the book to his needs, interests and
reading level Qlact, of course, remains
‘necessafy—it Is Loo easy to become an

earnest quack supplying - specifics for:

every condition). :

4

a small group of pupils to discuss. and

perhaps work on the one title' they all

happened to be reading.

3. Readings from all the books, and in some
cases whole books, should be, pu. on

casselies and be al hand as starters.and

as crutches for the less able who can

listen as they read. - -

All
libraries were -to be set up, beginning with

of each of some tweénty-five or_so titles, The

ly at his disposal. He can then -

There should be multiple copies to allow:

f thes¢ conditions could be met if class™

" g1/2. Each class would have five or six copies .:

expense would be about £250-00 for a school |

of around 1000. Since this is in effect a re-

tecation-of part of the school library function, ..~

some of the money could perhaps con
the - library budget. Nevertheless

from
S

resource would offer much more flexibility, - -
humanity and. pleasuré than twe hundred

copies of a single course book.” "_
“Admittedly
burden of k

a class library incredses the .
ing up with what is going on*in% -~

children’s fiction, a burden that-has to be .

5

shared; perhaps best

the Ayrshire system of

joint panels of primary and secondary teachers N

and review eachnew arrival from the
pr On a départmenial Basis the current
paperback lists can be filleted in little over a
year’s joint reading angd discussion.. Of course,

who resd

the junior classics such as Black Beauty, Litile:”

Women, Treasure Island and Prester John, will:

happily -co-exist with such -gaudy company:
they have a resilience and appe; 1

school.

As for the child who is ready for Kafka in’,
52, the senior fiction, section of the :school:

: : which seems - -
to have deserted their counterparts up the.

library should supply his nceds, while the -

public library service will continue to feed the.

omnivorous and eclectic.

A corollary of such a system would be lhé‘ '

phasing out’ of junior fiction' from the school ~*

library, leaving space and time for reséarch and

_reference activities.

To individualise “reading further: up -the °




e

:,c,hm)l is less Ldsy, since: QFH: haS Lo gllclt a
“more intensive and sustained résponse to a
~-book. Fven-though therange of books there-
fore hi.. 1o be more restricted to allow the
L teacher to cofie, it need not ‘shri

“three ~or even [two novels stidied by most

Hl"hLl L;l[‘ld!d ; th < s much to;be said

. as having the
hg.ncm of lkurln“ nmn\ more voices, the pupils
cun learn the lL‘Lh"l!i;]Lth of L‘;;phmtmn and
analysis by -[re C Agam
e mms Lﬂuld

Class

-+ .with, my‘ the bat.kgmund toa nnw:l or SpEﬁ]ﬁL
ll[cmrv techniques, but only if the cxperience
“of a novel can be discussed in small groups,
cun individual responses t dequately formed
~and refined. (In this Lnnm.ulcm the reader
: nu%hl be interested- 1o /refer to the Schoel
o Council’s -~ Writing . Across the Curriculum
¢ paper,
: whmh

deals with non-fiction, rather than
1)..:Of course, “there
whole novel to bg dealt with in this way, but

if cach of six groups were to take a separale

on it; the class would end up with a reasonable
- guide to the text: Beiter'a pupil take an active
7« part in onegsixth of the guide, than contribute
ne answerto a class discussion which ends up
-as-a note in his mttcr written by but, not felt
by him. . ;
~ ~ The. dusty shelf- l::_,ngths of classics W‘éuld
once more see duylight, if a modified version of
~the' 8§1/2 class library,;were in operation further
up- the school. The Bréntes and Jane Austen
‘are certain to be accessible.and enjoyable to
fives and sixes of our senior pupils, as are
Dickens and Hardy, Conrad and Wells. {To
support this revival;flexible teaching arrange-
. ments and " class ' groupings -could bring
together. say, %}; one Dickens expert on the
-~ staff, and the Two or three small groups:of
enthasidsts drawn, from various classes. '
« We must rem smber that, even at these u,‘:pgr
levels, our puplls will read” quite unlikely 'or
~demanding books provided that they are made
‘ready for their readi g
1o be® fashioned ‘in call o
who: achieved this feq u:ntly usé  non-fiction

“as g judicious- qcenu setter for the wnrk of"‘

fiction.
=" At this pmm it is worth heeding th
Emmm;r‘; recurrent - plaint; th{,,

nk. to-the

small =

From [nformation to Understanding, -

is not time for a

“aspect of the text and were to produce a paper-

g, Readmg -reac ness has,

-expertise the candidates seem to poss
else is there? With luck we may. have a few

" British War Cabinet as to how our urban popu
 lation® would. sustain-an enemy bombardment

lt sually pa“-t papers- tl;

pm::; !
mggstucmslv ciigender -

that

copies of Inrelligent Reading surviving on our
shelves or even Prose of Purpose, but generally, .
with the demise of Sir Roger and the passing > .
of Clive of India and Modern Essays of Our. .
Time, there's little left save the edd biography.
Granted that one or two-aathologies have -
recently offered atcrnauz@ on a thematic
basis, but the extracts lel} to remain divorced
from the main business %f English literature,
There is a need to bind our prose more systems-

Hy into our curriculum. : o

First, the ..

This can be done in two ways.
prose can be used to contextualise the reading
of fiction. So, for example, instead of an SI
%rroup coming cald to Harvey Kendall.in Top- .
liners® Westward With Their.Wagons, we could :
have thc, group ﬁfst rEadmg Kgnnéth Ulyatl s

of lhc Cmt boy (La(lyhlrd) "“They would then
have the common :background which would
stir their interest in the story and which would
make their ‘response to-the story-more-share=> -
able than had they been left to respond out Df’ o
their own eclectic l{anILdge of cowhoys. = .
1F a fourth or fifth year group were to read -~ -
7984 after an incursion into selected transcrlpts' S
from the Watergate tapes, the opinions, of the: e

in  Living Through the - Blitz (Harrison;
Collins. 1973), their nwn schoel rules, the
account of th the Foreign Office iried to stifle

- publication of Animal Farm, and Orwell’s The

. critieal,

Eanguage of Polifics, then their awareness. of
political ' manipulation would “he the- keener. . -
and their reaction. to thé novel the more X
(Blackie’s Scrapbook series is a useful

“source of extracts for this purpose). Although
the prose extracts are not themselves the’

. E;tudy§
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ultimate Focus of the activity, they should still
he scrutinised for the argunients, the attitudes
and devices the writer uses for his purpose,. . .

All this comes close to bemg a' thematic -..
hut in fact dlﬁ' IS m fncus The-f

in- C’nnﬁn.t Seduces us intd parcc]lmg up a
number of independent -and sharply hutv




vdriously focussed texts into a muzzy combine.

- To.contextualise a work of fiction by a series

of prose eﬂrzu:ts is firmly to subordinate onc
The idea has been around a long

“time in [h; bgltcr educational editions which

- provide just this kind of apparatus for a novel

such as Hard Times. But
- using systematically from S1 onwards, Nothing

it is an idea worth

“we read should be wuhuul context.

_ Contrary Inielligences, Jung's The lnze:-preth-' o

- nen-fiction, as a book.in.its own right.

Secondly, there is a case to be made for
reading a full- ienglh work. of non-biographical
The
head of dr:parlrm:m might offer a core of texts
as a class library for each of the senior classes,
including - such books as i.iam Hudson’s

- tion of Dreams, Mead's Growing Up in New

o .in having a
. School Book:

. .is probably only the more able readers who

- - will be interested in this material, which should

.= be- treated” very -much as an. md1wduahsed"
,-,"r;admg resource. . -

’ The admmlslmlmn ﬂf tmq Vary Fex:ble and

ERIC
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. ‘Guinea.” The individual teacher could then be
- allocated, say, £10 to.allow him to add his owr ~
. favourites, provided they are agreeable to the

head of depariment—there may be every point
Single copy of The Little” Red

‘most dcpartmams have had time or ]ﬂCllﬂEtlQﬂ
. to offer. But when one realises that most of the.
- responsibility for keeping airecord of his .

there is none in having ten._ It

=

:

readmg wﬂl fd” upun the pupll hln‘thlf and
that it is he: \vhn wﬂl ﬂll m lhe card or lgaﬂét
c;lrérsrb, th; task . of 5yslsmalm mgmtormg
bemmg; less awful.

~ [ admit, however, that what 1 have suggested - -

does for the’
teacher of Eng
to do too much—it is perhaps for this reason
that the women now.outnumber the. men ‘in .
lhl‘:. subject—and to load him
.to pack into his six periods, is to invite him to:
Iay down’ his burden. - Yet there-are adjust—
ments that can be made: why perslst in doing
interpretation passages in S, 2 and*3? Why -
correct in such indiscriminating detail? And,

pu’haps most questionable of all, why persist .

have wo ‘rymg implications

He is already being asked %

with_still. more -

in demanding specific wnlmg activities from:

children who have not ~had anything. liKe
enough experience of reading that Pdl’[lCUlﬁl’

- kind of writing? Wc are forever asking our-

pupils to write prcmaturcly ‘Even if we do
make 'better use of our time, however, the
English teacher will still be up against it, Llﬁtll
school language policies are established.

T admit, also, that I seesthe hnghsh cur-
riculum as bemg firmly based on Titerature,
“but ‘make  no apology. This kind of Enghsh

offers any one of our pupnls much: more excite- .

ment am:l ml;lle;tu;ﬂ rlggur than lhe wcmlly-

Reflection upon a Curmm Built,

Fully'Integrated, Remurﬁhﬂaﬁ:d

S

. -1 visited your palace for a day

Multi-Media, Individualised

= : . Learning”. ..er..:er... School

and more than once I lost my way.

The odd thing is, as [ span round .
[ could have sworn that I distinctly saw:
your feet were off, the ground! .

John Blackburn

"
e
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CGLIN HAFHISGN

Sduml of Edu;uuun University of Nmnnglmm

The Schools’ (;Duncil EELE[]VL Use of,

i R;Adlng project® was funded to examine how’
- -"children: are called upon 1o use reading in
< +school |
was chosen specifically 1o allow comparisons
“to be drawn between primary and secondary
..practice, -and the research was not concen-

. trated on English lessons, but covered all
: drr:as of the curriculum. As weli as producing

a quantitative research report, the directors,
F‘mfessnr E. A. Lunzer and W: Keith Gardner,
“#wished to examine the ways in whmh teachers
- sought to develop children’s abilites in coping
-~ with_the:printed word once they had mastered
th, basm slulla. Df rtad na. Durmg the ﬁrsl

“made cﬁ'nrls to mvesngﬁte pass:hlé areas of
-development, and one which seemed ‘to be
_ potentially- fruitful -concerned cert
- activities which ‘are more ‘fully described in
“.the .appendix to this article under. thé title
"S R.G.D. Activities.” The initials stand for
- “silent reading with group discussion,” and the
activities. appear. to be of value not: iny in
English .-lessons,

and. style,” but also .in other subject areas in’
“which the, cmphasu} is on, reading for- mfcu’ma-
[lDﬂ

‘sequeneing involve small groups of readers (no

more than twelve) in a silent readmg excreise -

fnﬂnw:.d by a s!ruclured dl'?»CUEaleﬂ= Unllka

lnvo]vc: no wrllten wnrk and SmCt: no readmg
aloud is reqmred poor or hesitant readers are

‘ﬂfﬂ put in a pnsmmn when: they draw ‘the

,,,,,, gmup "membefs are
requlred lD iomment (:m the content of the

‘passage and to examine its structure closely, -

supporting’ their assertmns and mferenges by

7 “*From 1973:76 Cnlm Harrison wmkcd an. thr; Schm:ls
b Effe

. ading™
ersity. _He iau;ht E
for a. number of years

- rer in Enghsf‘ in Educnlmn at
ham Umvermy

1'the 10-14 age range. This age range .

in_group

whert: they can stimulate
reading for meamng * and analysis of content

GFDuﬁ prcdlctmﬂ gmup c]nze “and gmup-

. teacher must ‘always make a number of jude-
ments. about whether a passage or bnnk 5 -

i

reference to th pdhhﬂge before lhéﬂ] Gmup
prediction and group cloze activities are known - -
to some teachers through Cheistopher Walker's
book, Reading Development .and Extension';
th tcacherb study group working "with the

“Effective Use of Reading” project team have’
extended and developed many of the ideas. it
mnmma and dasngn;d samg nr:w cngs
dcuvlm,s wuh c:hlldrt.n (frnm lawgr leI’llle
forms to sixth form level) and gradually cgrtam
pmlllvc aspects have cmerggd

H children enjoy dcurl_g the aclivfliES'

(2) poor readers are able (o cgntrlbutr: but-

can also learn from thr: more fluent
readers; :

(3) reading cgmpreh&nsmn is usu;ﬂly exaniined
- through a written exercise—in SRGD
. activities children whose=skills in writing
‘are weak but who are good readers can
make a full contribution; ’
(4) as DpprCd to (a) mdnlduill silent rgadmg, :
(b) ~whole  class “reading fD]lawmg the

teacher, and (c) doing a written compre- B

the readers in the group :

hension test,
interpretation - to -"the.

expose - their

immediate scrutiny of others.
- (b) the reader may nc:t be challenged to -
*;el hxs agamst

time whan the nngma] rgadmg is, Iargely
forgotten and the passage set aside:™. -
(5) the activities involve discussion, but rmt .
in an unstructured way: children are
offered a_much-clearer gcxa] than: “Discuss. .
this pas ag&.f,\ : S

OF course we Wauid not claim that ‘these
group reading activities should set the frame-
work for all school reading. Nejther would we
suggest -that each of . the. possible benefits
noted. ahove iz observed regardless of “the’

content of the passage: if a piece is bland.and . -
boring, or too complex or technical for a group : -

of readers, they will not lsarn from it. - The

suitahle for the individuals in a grcxup W’hat
! Ward Latk Educdimn;ﬂ (1974). S

In (g) and-

that of - -
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“reading  tasks

“of the ¢

ra from a

we du a..xy is that no réader will lez
1it, and

text unless he actually en
thut -these”  workshop
cneour this ;l’lg:lg;.n];ﬂ[ or reflection in a

g
- way Lthat individual silent reading may not.:

‘Ihe classroom potential of these activities

has ‘been m\ésugﬂtul by a.group of twenty-

four ;‘ip;mn d- teachers who' attended an
extended in-service training course based at
Nottingham University. Half of the volunteer
teachers were -from infant or junior schools,
and ~half were based in. middle schools,

secondary  schools,- or. further education

college. “Altogether over 1000 children were

introduced to SRGD activities. Teachers

.,wrf"d to try out the¥activities with their own
over two half-lerms, and to base the
on pasmgg% \!.hu:h lhcy had

Theyre ma. "~ °
SFWP Eiajé,iuz'i

mﬂgrmls wi
[ife for the r :
of these ;uhlmlu.a is llﬁl lhcv can- bt; bas;d on

. content which. is related_to the normal work:
s or-group. This contrasts with the
s"mmlly '1rh|lrmv content-of most reading

* tasks or texthook cumpreh!:nsmn

= {

wers Cn]léftcd usinrf a que;honnalrc and fram
this a fairly full picture of possible benefits and

B -problems Lerm:d C)f the SRGD activities

one teacher wrote, “Should be made com-

' Apulqﬁrv by D E S c:lrmlhr‘ ’;’; and twn others’

" reported what lhcy felt was a real break-

(48%%) or M

 older students the discnss

. W
“evidence. Tf all thi

i

lhmugh in reading with sS4 gmups The activ
ties were generally rated as “worth doing” -
Ty valuable indeed™ (4090), and..:~
many teachers commented- that the :hl]dran_;*
enjoyed taking part. “It got them arguing.
reported one teacher, and this was felt-to be-an
important aspect of the activity. A
Teachers were asked to suggest-what ;_\‘éDLLl‘% :

of language competence scemed to berefit
from cach specific group aclmly,'and the
answers  varied -~ guite hlgﬁlﬁiﬁﬂl]\’ Groun
prediction, which involves re-:pcmdmg 1o a
story or passage plesenﬁ,d one section ata llm;

and predicting what is likely to. happen next;
calls for a number of skills. The reader must -
read -each sectjon carefully, setting it in his
own . mind against ::s\rher gnes and the pre-
dictions made  from them, -and draw new . - -

“inferences if possible, He must ﬁﬁd,a wav.to 7.

express aloud what he fecls is. happening antl is *. *
lik to happen, working: on the basis’ of =7
partial information. Finallv, if the activity is-
to have. anv real value, he must he able to
rg;pﬁnd criticallv to the statements of others
in the groun. With vounger children the-
crilical response may only relate to statements
of fact: “somecone mav have ignored:-or.
forgotten” o vital piece of information. With
ns will relate to the® -
logical or temporal order of events. to what'is "~
artistically consistent, and to the “extent - to
ich personal anecdotes can he. accented as -~ -
sounds, rather like-an_ > °
ademic . rationalisation - of . the -ohvinus,
aps one should stress the noint that these
ts are those suggested bv teachers wha .o
ried -group prediction exercises with .- -
a1 me the ages of six to eichteen, What 7
r groun can gain will he defer-"
slors—the passace chosen for
nguagc competence of the
{cher is able to match these:
the activity can, be an
;xlrgmcly Véﬂﬂ.;.lhig one. T
Group cloze also involves the participant in -
[ sions about meaning and content. of the.
pﬁﬁﬂge as w-whole. hut since the task is. to”’
] individual words which _have been
deleted. the focus s generallv at the word or
senfence level. There is little doubt that thig - -
is a fairlv taxing activitv. nﬂd needs careful
handling. hut it was felt hv manv teachers to
offer a fascinating insight into the level of a-
child’s comprchension of. a. npassage. ﬁﬁe.




itt:;ughcr whg tried Gutfgmup cloze with stctions

- “From ‘'science textbooks wus slm;l\c;d to find-

that-there did not appear to be a book in his
department which third-year grammar school
“girls: could” cope- with successfully. There is

-activity- with sixth -form - modern
- groups, and.some English teachers have found
t .an ideal tool for encouraging a response
o'poetry and literary criticism with lentative
270" and “A” level groups. At the junioer level
. some’ teachers have, nmdg ‘group . cloze a
permanent part of their “reading corner,7
~and the children queue up to take part. me

- to diction and style in a -
the “.children share the responsibility . for
deciding what word is appropriate -they can

- “.learn frem each other. The brief extract from
- a cloze e and tape transcript which are
-+ reproduced below give some indication of what
‘can take place.- The children are of junior
~school age,-and had only tackled group cloze

" ‘once before,

sage, and because

“EXTRACT FROM CLOZE PROCEDURE
_PASSAGE AND TAPED DISCUSSION

N Passage (answers in bracﬁkgis‘)
. -

“Down at Pagwell Gr .

(excited)
everydne was all s

- lhr:xr best clothes und the cluldrc:n \VETL‘ e e

pk!‘ll’llES‘ P ’ -

,]Tr uruinpt

- TEACHER:

Rl}ghtfnnw you ¢
selves. a

F ),uu Tike, Iltu:
n take turns at
her agrec ‘with

posing a \mrd the- mh

Il write it down. I'm m:xt saymg anything !’

You came-- out be
lhats why I'm taping you this week..

) sfslu\n 1 didn't.

; 1 Yes you did. -

t . is it?

Yes it is-on.

“Dmvn at Pagnell Green everyone was

- PAULINE: 'ngpy

curfently a good deal of interest in trying the
language”

ifully lust week so

the thing's going round. Come 7

~Group
discussing why one paragraph -ought to be
. placed before *mmher Most fluent readers will

PAULINE
be
getting i

sARAH: On . . Dn e

PAULING: Na. they're all .

3 \

“The grusi'n‘liﬁ'-
._Ghnaii!"'

ble clothes.”
get l'ma 3

"=i;h,I. wellsay von.”
.'Go on, put’ p,”
sAran: “Into” soun 2 ori
rauLing: Go on, put * * Go on, pui *
DENISE: C) K. then.

lntu
L.

‘into,”

li is wc}flh ncmng that the discussion takes
place without any intervention from a teacher,
and that the decisions to insert

mscrlt:d word is the same part of specch as
“delighted.” For the sécond insertion, Sdarah’s

initial response is challenged, and she not only
changes her word but s
support Pauline’s  choice.

With more fluent™

readers the arguments can become thn:mt:ly—_

subtle:  for example, a participant could
suggest that what seems to 'be the best word in
a_ partic ular place mlr'ht
author is lan panr

In group. sequencing, as the" title Df the

“excited”’ and -

pplies an argument to_~

m:nt bé thr: must'

- ‘the: teacher’s point of view group cloze is ‘mtq - arf;“;l:m}h‘,h‘tas‘?ﬂ‘?d nnéS] tDE““ES =
“valuable because it encourages close altention comment “cos It raymes” 15 a stylislic argu-
ment, but it also helps to ensure that the

dCUVlty sugggsta thg Eﬂ’lphdSlS 15 ‘on thé order

.into pieces. The idea be nd the acllwty was

originally to find a means of encouraging

readers to examine the_organisation of-a piece -

of writing, and_ ifs lagical structure. Many
junior school ' teachers
children _take some ‘time to learn that. there
may -be. a better
sfory than simply to put down thoughts in the
arder they happen to occur to the writer.
sequencing offers a framewak for

tend to recognise a. gefieral introductory
paragraph -or an epigrammatical - final para-
graph without ]'ully realising the featutes they

have analyscd in doing so. Children tackling .
_.the activity, on the other hand, have to find

ways of explaining why they have. decided a

have observed that

way  of constructing a-_

certain segment is appropriate as an Dpﬂmng“’ '

‘saka: “Good and -delighted.” - T think it’s ‘paragraph when their neighbour has: decided-
) ‘?x,,‘f'md,i‘“d dfl'ghlf it thy { ' it belongs elsewhere. A number of teachers - -
!lmd nf “child sp(‘[lmg word alond qas Jf‘ uru‘;’_\)—'—lhﬂlnl Pﬁlnlf-'d Dl.ll Ehat thl% actwlty ]S by no
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L wmng.”
discussion’ of choices is much more important

‘passages’

o »'p‘;ragmphs hav; to ba glv;n a ]DglLdlly aéc‘;pL-
_-able- ordering. This one must accept, although

the point should. be made that having the
passage cut .into sections which can  be

. manipulated represenis a crucial departure -

from the textbook exercise. It allows the

reader to try out a number of different

“ approaches without being -committed to any
. one initially, ant offers a much more worth-

; for discussion between two readers.

The discussion is also a cricial aspect of the -

activity, In ‘the original textbook -exercise

“children would no doubt read and respond on

[h!:l!’ uwn and rgcewe no feadback until their
“right” or
In group sequéncmg the active

than - approximating to the author’s original

order. Passages vary, bul quite often children-
* will suggest perfectly coherent alternatives to
: the author’s order; they may even lmpmve on
(it. ‘Some passages from upper junior
- ation books™ have been -found by children -

*inform-

(and. adults) to be strings of /facts with no
artistic or- logical coherence..-The. children
have been quu:l-: to appreclale that this kind of

writing .should be aveided since. it -gives. the-
,rtader no framework -for. learning . or for

crgamsmg the . content ;n .ferms. of relative
importance.

Teachers’ evaluations-of the SRGD activities
h;we also pinpointed a number &f problems,

fipost of which are associated with selecting or
- producing: materials. Group prediction works
- best” with passages which have some kind of
suspense or denouement, and it-was not always
_easy to. find suitable -ones. '

Chemistry and
geography teachers haVe expérimented with
in: which - ,information about. a
chemical of reg, 5t is gn;‘n 4 picce at a time,
and children are required to discuss alternative

“‘answers as they gradually reduce possibilities.

Some teachers have tried group prediction on
passages writlen in instalments by.the children
themselves, and this has pmved a worthwhile
innovation: apart from saving the teacher the

=.. the. problem of finding. and photocopying a

passage -it™ can be a valuable Ilearning
experience for the writer. The comments of

‘the groupon a final instalment whu:h is totally
_unprepared for

can. be ‘a fairly’ sa]utary
- the buddmg m:wehst

'Sgu"lty ;:hﬁS begn

believable?”™ After a”period. of discu

Ay

VUTY lLﬂélhy pasanges no one rgport::d
" difficulties inpreparing these, but two teachers’
dld describe ‘group sequencing as *‘laborious”
" to prepare, and another noted that it was not °
casy to pitch a passage at the appropriate Jevel-

of difficulty for Ltgmup A passuge mlght seem . -

very straightforward for. one. group -but’

unapproachable to another, and this would

.lead to an absence of useful discussion in the .~

former case and wild guessing in the. latter.

One point.of organisation of group sequencing - .
.emerged from the teachers’ comments: it is =~

crucial ‘to ensure that “Second  round?” dis-

cussions take place (i.e. that the ‘decisions of - -

‘one pair are discussed with another group) in
case one member of a small group has been . -

. too dogmatic. Another interesting insight has ~
been that having_ very brief segments (for .-

example ‘one sentence. ¢ach) actually makes
the task more difficult rather than easier. Th

is because the reader has less information -
available on which to base a judgement.about
where the segment comes in relation to:the ...
passage as-a whole. Three or four sentences. ™
seems to he” a more useful length for dis-- -
solution to'

cussions purposes. One teacher’s
the problem of finding suitable passages has - °
been to @3k the children.lo bring the previous: ..
_night's local newspaper

double period. Once

“for the"
other group to tackle. The groups then work,
on the excruse whth their- frlcnds have’ ’
pr;pared .

left to choose and prepare passage

tI‘lEd DLI

on lhe notion of | purpmc in readmg Twc sma]l,
groups are given the same passage to.read and

“discuss, but a different purpose. For example, =

with fluent readers the instructions might be”

“‘Read -the passage from a literary criticism -

viewpoint, and cumment on style, diction,
ﬁguralm; language, ctc.” while the csth'er, .
gmup s task wnu]d bc: “Discuss lhl's pi‘!.sSage in -

partlcular draw cmt fmv “ethical - m moral
considerations.” For_a younger greup and-a

simpler passage, the aims could be “tht are :
stDry e

the main - points?” and *“Is this

the

{ only.six or seven
children do this there is enough material for
SRGD activities . for .the whole class. for.a. .:
students have become -
familiar with the activity two gmups .can.be..’

by~ ‘teachers.
5 twﬁ: Purpmseful Rtadmg (CPR) which
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srials and-y Y€t seems Lo pmdu;c the **active .

“are only used to wonk
of more than thirty.

- 1as

“right.

©: 4UCEEess,
- §tud|es E*‘H‘I‘lgd nut m six Schools has mdxcated

1
1
mﬂi]

&

;spnnsc to both questions. ]
- Another’ way of| -encouraging & Fuller
r;spunss: 10 a passage Is to ask two groups to

- prepare their own comprehension questions on
it; each group. then

tackles the ques.uanz.

" two" gmups come mgethcr ;md dl&L,Ll‘a% thur

.

that thldn.n mmc.mbcer at least as i’ﬁany facts.

. ubout ‘a ‘passage read. as a SRGD activity as

rc.pare:d by the mh:= . Th: group’s.answers
aré written down and then * mer d" by the -
group which -devised them. and fipally in a

discussion - session thg children examine the

: _whdl lhey gam frém rcadmg a pas;age w:ll'

vary according (6 the purpose with which they
approach it. TédCerh who have tried CPR
have 5ugggstcd Lhat it is potentially’ the mos
(ible ‘of the- group . readmg)
no special prepardtn:n of

it TLJZ],,LE

1ﬁiérmgatlﬁn of the text” which as leachers

we wish to encourage.

Providing the passages are chosen with some
care .SRGD _ activities are equally successful
with streamed  and mixed ability groups. The
activities do require some flexibility of class-
room Dl’gdﬂl‘sdllﬂﬂ, since ‘initially at_ least. tHe
teacher negds to-give fairly close atl;ntmn to

“Tone group ofytwelve children. This i no
problem . for”

school teachers, .
ecnndary leac

, C nior
presents difficulties fo

split the-class into thr;, proups and rotate
them, with the mher two groups workmg on
s~which require- less teacher supervisior
such as keeping a _murnal -or raadmg a class

.room library book.

The: “Effective Use of Readmg" tr:-arn have
been -encouraged . by the results of this

“evaluation study and although the research
. project terminated in August-1976 plans have
been made to begin curriculum development .

work in Nottinghamshire, Lincolnshire and
Derbyshire which will fm:us on dcw:lopmg
SRGD techniques within individual subjects of
theé secondary school curriculum. The rationale

“rbehind " this. initiative is. the firmly held ‘con-

viction of Professor Lunzer and Keith
Gardner that SRGD activities are not simply
a skill-enhancement’ programme; but rather
that they can be learning tools in their own"
Naturally one ‘'must accept that the

,dlﬁcr nees betwean ,the lwn gppruagbrza Thesa :

/

but

novelty of the activities contributed to their -

ental

but a. series of .small experir

_pair

those who merely did a.comprehension test on

it, and indeed tended to score move highly on.
These .

results afe no morg ‘than an indicatioa of the ~

Lluéhlluﬂ‘a of inference or evaluation.

posiible value of* group. reading . activities,

‘ﬂ-‘éerth(.lr:sg., the fact that they have been

found valuable at every level from top-infant
tg sixth férm leads the team (o feel Jhat they

yZarmm further serious atizntion.

the lifst. word to a

aps we should leave

“lt wig ml;restmg - h\m to think a

lm llmugh .
5\ T

Group Prediction

Group prcdmtmn exercises involve reigasmg
instalments of a short passage, one at a time, to
a group of 8-12 readers.

a teacher butl later . as
experience, one-of the group),
bcmg directed at finding out v
written in the passage, at makin
from what is read and at anll i
might happen in later in
is silent and no writing i
rea

mférénces

reference bdck is pnssible ‘Rgad:rslﬁarg

encouraged®

Graup EEQUEDEIFIQ

For this exercise a passage is phmmmpled '
h

afd cut into sections (wl may be stuck
onto cardfor greater robusinéss), Working:in

_pairs, children are- ncouraged to try to work

avlhor’s original order. although it

out the

should be stressed .that different orders may-
be possible. It is important te stress that- the
their
decisions lo each other, and try to rc:ac:h agree-

must explam the reasons for

ment. If. possible this exercise’ should be

followed by an opportunity for two, three or
“four .pairs to compare and discuss their find-
reaction -to the. =

share ' their

ings, and to. 7
the author’s order. Tt:is

information  about

suggested that 6-12 cards dre used, and that ©
cards with less than-twenty wgrds are not used,_
too l’rcquentlv : ] e T

‘seve year-old in one of the experiinental study -
schools:

he task is to respund'

to questions put by a gmup chairman-(at first .
the “group - gains =+ -
the questicns- "
t has been - ¢

1ding and discussion of Lrat:h ll‘lSldlfﬁEnt the -
chairman collects .the instalments so that-no

and
;other members of the group are erfouraged lo
challenge lht: r;spcm:cs Lo




“passage “content or length’

Group Cloze
- . No'constraints are laid.
Deletions may be
;vu‘y ﬁf[h, 5&\'enlh or Lcnlh word, depending
age and the i
of - lhc: audi;nce Wilh difficult - passage$
deletions shoyld mot be commenced until about
the hundredth word. Sub- -groups of two, thrée

own n rclalm‘n "o

natu n,-._

: . )
Fed s
stress being luid®on the need for Lnnvmt_mg
argument within the group before de i
hi

reached. The chairman (usually th will be lhc”—
teacher at first, but ideally the role should be
tuken by others) calls the sub-groups mggthf:r
to thrash out a final, version. The chairm
possesses the Qr_igma!.\fersmn but he must” i

. or four children prepare their answers, with to avoid notions of *‘right’” and 4 wmng

READING A POEM *~ . ° - .. = 4.

T \ " Connect the numbered dots to find
Y . . The hidden object. & A
s : . My daughter knows no numbers but
. She knows the pattern numbers m-.ll\L . 7
l' “*A bird, a bird.” ' ;

Yes it will be a bird. )

We trace the wandering sequence out,

Discover wings, a-beak, an eve,

A tail-fan sharp with freited feathers,

_ . And make not just a pattern of a bird; - S -
£ . : ~ But this bird, with these feathers and these wings, -~ - T |
o Made this way only, joining these common dots,

.l - - !

'WRITING ABOUT A POEM

- Anyone can peel 4n apple-
With a thin sharp knife ;-
: (I can do'it) -,
4 And Throw-the skin
’ To make an initial
(I usually make a J)
‘And anyone can guess . ' . o

(J is fnr .h:nﬂy)
There are a hundred ways .-
Of peeling and throwing and ;uc&slmé
(Who will marry Jenny?) - v
But the skin has only one way uf uavcrmg the

O
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Lu,[urrr in Spy.;ml Edumnun Jurdulxlull C?yllegg uf
Edumrmn

B z

B - ] e - —
.‘ -

,must first establish-whd they-are, and-what- the
nature of their udderachievement js, before it
| go on to détermine what are - thelr neéeds.
.Underachieying . ““Remedial” children
have oné'common.. characteristic—failure in
schivol. But it is- imporiant+ta - distinguish .
bejween, tyo | broad categories of failing pupil:
First, there is the child of poor general ability
.- who'is failing in relation to Estahllbhéd norms.
= We mlghl designate such a pupil **backward”

"~ and note that his neéds can only be met by a .’
-help  within: the " -

- programme - of gEFIEI’ﬂI

* .. curriculum. The " “retarded” “pupil,-on_the
"~ other hand, is one who is of average or above -,
average. ablllty but - failing -in -relation to his

: . “measured. potential. Such a child needs specifi
“help. (It is Significant 'and relevant to our.
purpose - that. a recent ‘Schools Council
- research-project-to be ‘published this yéar has
und- that sc_hn@!s, cmc:c they hav: u:ientxﬁ:d

o t-of the., precnsc
. nature- ﬁof thenr deﬁalenmea . The general -
sﬂreenmg pmcedmes thmugh whu:h prlmary'

VI'ZDF -verbal {Vcrhab Rc:a*;cmmg

§ rcamnmg
. "QUQllﬁﬂthRQ) arld the menagjremeﬂt nf

rEadmg ability'(RA).-
"An. examination of the Spﬁ:ad of ability_as
mea;uréd by VRC) m a tyr:u;al Si mnx:d;—-

equwalent prlmaly “and’ samndary stagés of .
dﬁvelapmant revealed:

Fﬂmﬂl’y/.SLLElldﬂf’} . No. of f:'lufdrzn in§1
Level . mnm‘ abxhry class ",
§2 - 1T
O E 51 8-
P6 6
-6

jThe Underach:evmg Chlld in the

"Any d!S(;Ll'iSan cf underachieving c:hlldren
T prablem;-as basic skills

_considerably “undéic ¢

-anything from 2-6 such childr

*ability ' classes.

.years from 73-
--Lquwalents it wculd be:

:‘measuremant.

tht: ner:ﬁssnty

- policy of:

(thldlcn with readmg ages bélaw 8 still -
need intensive teaching of mechanical reaqmg
skxlls An RA of” 1CH= 15. Essentlal zf c‘nldren
nnrmally presemf;d at Sl l;vel Chlldren with'
RAs between these two levels clearly present a- .
,-though acquijred, are =
developed. - There  will .be . .
“in-most mixed =
An exaniination of Reading
‘Ages of the same class reveals a ‘range of 6 -
13+. Expressed in sdmal %ear

Reading ;—igr: * No. of u:hild;z’-ti et T
cxpressed as average ., o
for,school year

s1-. . ' :
-t Ps
P4

_ in class ai this .
- measured level

NG E E EL
.

The algmﬁcant dlggcp'mcy must*thmw some -
doubt on the validity of such mstruments of
Haw far,

;;eral ccgm tive, .

n*readmg tu:dr to gt:
ion's of the need. fm' Qautlcﬁ‘m
this area of. s:n:enmg should makg us aware nF
‘to discriminate - carefully “in- .
lfrretardatlcm is the =

t;lafic:mm:y‘L a slgw ratc: GF

of ~ skill

result -
cognitive development,
lack of motivation, frustratlcm or other fau:tcxrs;
or combinations of. factors in hls “social: or " .-
personal environment.

Once we have made progress in Estabhshmg
those who are retarded we:must ldEntrFy their

areas of need. Thls will entall a three-fold -

(a) assessing. ah, ity and pEf .
_(b)- providing for theit nee
“(¢) evaluating. prcgr&ss

-success. R

[E%
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Agsessmient i
There are two levels on which measure-

v . ment by means of norm- referenced, standard-

lsfzd t8sts may be undertaken:

(1) Tests of General s‘lf‘rzlu}? Since the true -

‘picture of general -cognitive develop-
ment may, as was said above, be
contaminated by the pupil’s reading
K functionality, the underachieving (i.e.
S " -retarded) child is best prepared to be
tested by means of a Non-Verbal
R;asnnmg Test. =
One such is the NFER 3 .
Educational PhthQIDghlg make use of
L ¢ Terman and Merill Tests which
: ¢ individual and therefore considered
- re,,ahie, Another battery of tests are
, the” WISC ‘series which™ give®a tetal
. score as well'as a Performance and a
.- 7 Verbal *sub-score; the discrepancy
T between these two Scores is” often
., revealing. )
(i) Tests of Rfaduw-Lfvsh There are
’ several tests in use in this area.

" The Burt

Word ‘Recognition Test

assesses the child’s ahility to recognise

words in isolation,

- " The Holborn Tssz Dperales at the level

T of the senten¢e—-for example a read-

"ing age of 12 is posited by -

candidate’s ability to read the sentence

S (I e%sentnal that engineering

: apprentices’ shcmld shave =~ a  good
technical education,’

Th; Sr:hﬁxneli Rfadmg Test B offers
complete” passages or paragraphs for
sn!cmﬂreadmg comprehension. . :

: , Gap tests us;e close pmc:edure *(1 e. the

e *supplymg of ‘missing words in context).
L Thc:y extend to a RA of 12% but tend
5 to give very high RAs.

Gapadol extends to RA_16 and can be.

“~  used with adults, Gapadol has been
' criticised as possibly leaning too much
on the caﬁdidate*s'cxpériancg

Wide/Spag (RA- 7-15)" is being used
This series, .
téslq .

more widely.in schools.
like the Bristol Achievement
,makas more use Bf mcabulary

“The Néale H;‘zal_}su REI‘Id"IE ﬂbzh’iv
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« and offers within one passage a means

of checking accuracy, comprehension
and speed.

The Edinburgh Test Stage 3 has a new
. version ‘suitable for S§1. This tests five

“

areas and affords the means ol con-

structing individual profiles—

(a) Reading for facts

(6) Comprehension of sequences

(¢) Retention of main ideas

(d) Comprehension of points of view
(e) Vocabulary

This test .is both ncrmkreferentzd and:

criterion-referenced,- though lately

c:nlcn@n-refe:r:m:mg has come to be ¥

more favoured by testers.
Class teachcrs can, of course, make thelr

* " own.informal ﬁ:ddmg inventories—and. indeed

this may be more pragtically useful than
commercially- pmduted tests. The article by
Ruth Strang.in the OU’s piplication The
provides~yost helpful
One Am.:n;g version of
such an sinventory consists  of presenting a
carefu]ly selected passagg-to the’ candidate,

LhEEklﬂg accuracy of reading and, by. quesucm- '

'mg, monitoring CDmPTEhEﬁSlﬁﬂ f the pupil is
992 accurate and anywhere bétween 75-90%

clear in his undérstandmg of ‘the subjeét .
matter then he is rﬁadv for a mnrg dlfﬁcult )

=

Prﬂvisiﬂn . .«

But -once we have ‘au:r’:mplished our
diagnosis we must consider the provision to
be made for the underachicving child.

When selecting material it is necessary to
take account not only. of “the suitability of
books as regards:concept levels and r:*le\fance
of ‘the content but also the re=e: ; Tevels
sgsrﬁat any text presented to a pin-

lists giving the reading ages of books are useful
for this purpose.

rer raader
“is ‘known to®be within his ability. Published

The setting up of established "H’ﬂCEdurc‘i are

often at a loss to know what is expat:tad of

‘necessary for slow learning children who are

them and how they.are to go abcm" . Whereas
the ' retarded cHild’s intelliged” may  be

utilised, “the -backward pupil sjons best

within a framework of unchangit: routine

Interaction between the child ‘and external

stimuli . is essential for learnmg By definition - ...
- this has been dcﬁclent in the slow learmng D

i
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child’s experience.
much reaching 1o take p]dLE general develop-

ment in the case of the  backward pupiL'
specific arcas for the retardate. -
An - unde wding  of slow  learners’

pmblems should lead to a necessary degree of
appretiation.;by the teacher of the child's
performance for often-times what appe:
be a sub-standard js in fact quitc an a
ment for a child with h;dmmr' lehLult, . 4
the same time * it i§ to avoid
compla 'y when the fr Dnli\:rs of attainment

could be extended.

Evalualion .

Finally 'we must evaluats progress. Assess-
ment of progress should be based on specified
W’Ithm a dc,\c.lnpm;nlal cmnu:xl

cedures are most LlSi;FLll .

Slow. learners, aware that they are .failures,
seek comfort fronw some form of visible
record of progress.- Apart from general
enmuragmg comments showing the teacher’s
appreciation of their efforts it also helps if
there is some form of tangible reps resentation
as -for example in the shading of columns

“showing degree and consistency of perform-

ance in Reading Lab cards., Where grades or

‘marks are used they should not merely refer

1o the group norm but be meaningful to the
child in that they reflect his improvement (or
otherwise) zainst--his own performance or
potential. . :

5

This article is a reprint of a digest of a Talk giver
It wiﬁ ﬁrfzt p'rirm:d in a r'er.mrl of thL

lmcherﬁ

It is thus necessary for

&

Constant appraisal is essential for ﬁdtqualt
provision for the slow learner in -
ability situation ,in  which se ,mty to
emergent needs and concern for apprnpnalc;
ireatment sre key factors.
=it is .in this conteXt that the Remedial
Dgpartm;nt should operate by pmwdmg
alternative provision for those children in
greatest need or functioning as a sefvicing
agency offering the necessary supportive help
for those ;xpenz:ncmg difficulty. -
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) goals,

for English teaching at any level
purposes are emphasised once more as well as

LS

‘The Open University

Reading Development Course

JOHN HAY SCGTT

Brincipal Teacher of English,
Grueme High Schoul, Falkirk.

I took this course in 1974 since when it has
been modified, but cssunlmlly it follows the
now well established' pattern of Opén
University work. It runs between late January
and late Ociober as an integrated system of
study: radio/TV programmes, Tutorials and
assigments.
the year) come at

varying times and are

-reckoned as taking 8 hours each: Since they

are related to malcrlal from set texts as well
as Tulorial assignments (4'in-all) [ counted on
doing the Students’
workshop assignments and revision for the

“examination—that left apprmum;itcly 1 unit

per fortnight.

The opening unit wa -a most salutary one
for any teacher ingraired as we all are in
our own reading habits. It examines how, as
we .go about.reading, and how we

should approach the pro :
plans, implementation, development—
Le. h*‘nmg a purpose and approaching lhe
read” with this in mind. This of course helps
any child. in every subject—to keep remember-
ing that they arc reading for a particular
purpose (perhaps skimming for facts) and so
is most useful for an English teacher. .
Almost incidentally, there then follows the
unit in children’s reading: incidentally because
lhz.= an;ctnd 'malysns of

Nevertheless,
this 100 is \r:ry usel'u] for an Enzhsh teacher,
particularly if vou are concerned as T am, with
the materials ¢
author examines the value of children’s litera-
ture: its nature: and the role of the teacher.
While ‘not accepting all the value judgments:
T certainly found it stimulating to read more
widely in an.drea so essential h:x an English
teacher.

The two iinits that Follow are again, useful
Reading

The basic units (17 throughout -

the cycle of”

ildren read at every stage. The -

reading skills is -

Cand r;admg su b

systematic frameworks for reading (such as

S. Q. 3R—Survey, Question, Read, Recall,
Review).- With something of these ideas in
mind, the ‘pupil can realise that he does not
read a geography text or a scientific instruction
or a short story in the same way. The problems
of camprehension are also dealt with and this
has a direct bearing on question and response.
etl’s laxonomy of five levels (in order of
ifficulty, comprehension, literal, regr“am;:-
ational, inferential, evaluative and apprec
g ) clearly is =simportant for the English
teacher 1o realize and utilise if the best use
is to be made of comprehension. The other
half of this section: deals with the use of

context, including cues and miscues in readir

which hclps us realise a child's difficulties jn~

reading. )

The earliest stages of reading are dealt with
in the two subsequent units. “Preparation for
reading™ Includes the problems of decoding
ills; which are met with, of
course, in remedial English at any stage Thi:
second part “Early Stages in Reading™ is of
immediate interest in Primary School, though
I suspect that for most of us jt is good to be
reminded of problems we may have forgotten.
I also suspect that a lot of the material (Word
cards, phonics, blending, hngu'lgt: experience)

is of use with immigrant chlldren in Su:undnry

school.

" Unit 7 which comes next is a look at the

other end—reading for learning, rather than
leayning to read. Rate of reading and the

strategy of reading are looked at, as well as the .

lmphm[mnq of speed reading and skimming

-—the latter-a useful skill o pass on to pupils.

The following two units look at the **Printed
Media and the Reader.” Systematic methods
of measuring levels of difficully in a text are
considered. thougch an experienced English
teacher may be a better judge in some cases.

“Varieties of text are also considered in tone’ “and.

register, none of which is unfamiliar. in an
English Department. .

“The Reading Curriculum”
next. This includes the organisation of the
learning process—reading skills deve]nﬁé’d in a
rational way across the curriculum,

(2 units) comes-
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wy  uethods ehcourage. Resources for

whing is the problem’in the sccond part ol
this sechion, and this clearly affects us in the
Secondury School, alihough the level examined
is of a different nature— reading laboratories
library shelves and so on—-compired with the
more comiplex system of storage and retrieval
ol handouts, tapes, books cle, in a secondary
“school

' »Assessing Readi
important  start Lo

ng L’umpclem;e" is the
the next unit, with a
structured  system o informal  reading
inventory (measuring oral and comprehension
level). Possibly a closer analysis of our own
pupils’ weaknesses might lead us to group them

in more profituble_ \&d},;—llm;c necding prac-

tice in word at . skills:  comprehension,
extended library reading, or language kits. It
might mean also that our class list or profile
could include more assessment of specific
skills in reading as agents for subsequent
remedial work. -
*Children with Special Problems™ T\lhc:
subject of the next individual unit, which lakes

a4us ful look at specific difliculties (such as
decading mu,, grap h neme

kil]s;

™ DL hulp,, 12
5e lmn fur H lzaghu Qf l:ﬁgllsl

sludm‘ls “urhslmps units WhlLll is a sldrung
v point for the studgma own special option:
= ubout 20 hours overall
prep lﬂ’lplLI‘ﬂLﬂtﬂ[lL}ﬂ The five
options Cover major lopics of the course. As
something of a pos pt, there follows the
concluding unit on resumés for reading.

So much for the units of study provided by
the course team. In addition.3 basic reference
hooks are used throughout, viz: Reading
Today and Tomorrow (Melnik and Merrit);
The. Reading Curriculiun (same authors): and
Iﬁadlng’ Probleins and Practices  (Jessie
,,,,,, - Understanding Reading by Frank
Smith (Holt, ‘Reinhart d@nd Winston) was
almost a set text ag well. These three text
hooks alone amass close on 1500 pages of
material culled from diverse . sources—all
relevant to the reading course. Even without
nncs own 3 uf mfnrm;mrm thc thlq

ation at lgasl uni‘amlhar to me.

Tutorials were. perhaps half a dozen .in
number and brought together a dozen or so
studmt; talking over aspects of the course

" what ean be done

with the tutor—a good idea il you can manage
to attend them-all (but 1 didn™). The assign-

i idable and must be submitted
ddlines, but the sell-discipline is
ry. The radio/TV programmes every
week ot so, [ found ol litte use. 1 must conless
to having missed quite a number, generally
bLL«.[u'ﬁL ul utlmr ;ommllm;nts hul lhosg l

Lm’ullar.

Assessing the course as a whole, [ found it
of value (of grg,l value at tmn:s) New
attitudes towards reading and its problems
come to ligh pLLlﬁL ideas can transfer, as 1
have ’:Llﬁ_gLﬁlLd, to the class-room, and - the
ciplined dpprmuh to the whole subject of
reading in the widest sense from ecarliest to
the most sophisticated stages made it a ‘worth-
while course. :

\

THE NEW OU. R ADING DEVELOPMENT--
A POST EXPERIENCE COURSE

underken' by Mr.

This course replaces the on
%colt, but he would rec coy i
The ._\dd!ll§31 1] emphasis ¢
3ls o provida a
prc:pgmlmn for ")pmg with the reading d;nmml-. a[
1hu: adult world. The primary emphasis will thus be on -
i th’LfDl‘E be of interést to

ondary schools ...
. arc recommended:
cachinig ilf Reading, Ward Lock E
(I‘)T’) Wllklnsun A.. The Foundurions pf Langhayc,
, P (1971); DL Lecuw, M. E., Reud Bewer, Read
. Penguin (14
fallciwmg af
M., R

: set books for the course:
Wriring and Relevanee,
! ational:

A.. Reading and the Counsumer; A
al  Approach, Todder and Stouphton

Zimet 8. G., Pring and Prejudice, ULP:

A Lancuage for Life, (H:M.5.00)

Another O.U. course of interest -and value lo-
English teachers is E. 262 language and [Learning.
course together with the Reading Development
e conslitiites Modules 1 and 2 of the 4 module
oma in Reading Development which the (')U.

- will be offering soon.

All available information is to be found in the
pplement entitled Diploma .in Reading Develop-
! in the curreat O.U. Prospectus 1977 Post-
Expericuee Courses: Comp information on the’
ploma will be printed the Posr-Experience
Cout Srospectiiy 1978, duc- to ‘be published  in
yri 1977. These publications are -available
from: Post Experience Student Qffice, The Open
University, P.O, Box 76, Mx]lnn Keynes, MK7 6AN..




A First Year Class Library—Fiction

e - ——— Two 5“15. Bonpie and Sylvia, are left in the care of

; ~E =3 a Miss Slighcarp, who turps out to be the archetypal
GEQR AHTHL‘H 7 _ wicked o s, When Bonnie’s parents are reporied
(’frmgu [ l;ge of Educuation lost- in a shipwreck, Miss Sl;ghi;arp tries to get rid

- of the girls, but underestimites their resourcefulness,
S It is a very entertaining story, vigorously told and

- - wilty, but not too demanding in language or plot. If
This list of 45 books is intended to app&al Chllgrﬁl‘l enjoy this one, let them try The Whispering

to boys and girls WhQSE féﬂdmg age:s are . Mountain or Night Birds on Nﬂntugkt:t
bch;én 10 and 14. The books are arranged
by . gat;gar’ica and the annotations, while they ehes vild entrusted  with the” -
may not give as much information on the story ggglrijlab:]l;l:;p Es%ﬁth:c tlmfrent.czr:um? of the world ﬂf
as might be wished, do try to indicate which Elidor in order to save it fromn the powers of darkp
children are most like 2ly to enjoy them. But =~ These treasures however, as well as causing eleetr
class. teachers should read them themselves dlslurhanﬁcs% bl;!lﬁs d"%‘,irm‘;‘éf "‘T:S SiQﬁf§D“§§§Efasz
p .
before rec@mmendmg them. m Emmha?tzrl ;;m slowi sh slyarl Thg gxalugu: is
As always, the difficulty is in what o omit d
from the list. I have tried to keep to certain Service and eventually Red Shift.,
ground rules, not with total success, in my -
choice. Fxrstly, no author is rcpres:nted by

E:;lic!ur Alan Garner. Armada Lions, 50p

The Muoun in the Cloud. Rastmary(H:\rris Faber 60p
Reuben the animal-tamer is offered a place on the

more than one book (but in several instances . Arp by Ham for him and his wife if he will bring
this- book is th€ first of a series); .se:condly, back a sacred cat from the Black Land (Egypt)
most of the books have been published since With-the help of his animals, he survives, only to
1960; thlrclly, I have tried to choose books find that Ham has lied to .him and the Flood is

At tt
which have qualities that serve the purposes imminent, This is a very witly and amusing book

with a range of memorable characiers. There are two . _
and needs of both teachers of English and their - further books about Reuben—The Shadow en the
pupﬂ;, fourthly, wherever possible I have gone - Swn and The Bright and Morning Star.
for paperbacks. . el T he Mouse and his Child. Russell Hoban. -
- The total approximale. cost of this collection Penguin, 50p
is £28, but publishers are not now putting Superficially; this is a story about the adventures of
prices on all the books in their catalogues, so | two clockwork mice sent out into the world of the
be pf-épargd to pay more. If you buy all the real amgml; n;pnnd and Efld (réu Emgs l;urlles ete.)
in search of a home an ependence, Such a mixture
supplementary titles mentioned in series and may not attract many readers at first, But the book
trilogies, you will have 87 books and thE - is brilliant and difficult, It is violent, erudite, satirics
probable cost w:ll be £47. very funny, philosophical. The characters are
- . memoiable, particularly Manny Rat, and there is
1. FANTASY - . '?.\_ much penetrating social comment. A rare book. -but
. -Waiership Down, Richard Adams. Penguin, 80p vy * probably only for rthc most discerning.
vWarned of impending disastcr, a group of rabbits set A FFi*ﬂrd ri Earthma. Ursu]a L\‘: Guin ?eng’uin 45}3
out to find and establish a new warren, Their journey =~ -
leads them into many new and dangerous situations .jmgans :md ‘wizards are p:lrl The | rn, Ged, goes tﬁ
which help to define the positions- that each assumes train as a wizard, being possessed of great natural

within the group, The book has a strong story-line,
diverse and mtercstmg characters, and should prov | 1 te
a lot of discussion about different types of soci V. which pursues him wherever he moes. The story is
~ leadership, duty, loyalty and so on. The language is absorbing and the language beautiful. Tt is an utterly
“- very varied. perhaps not always suc cssfuily ‘deployed, consistent 'and convincing world. This book is the
- ibut never dull. For a children’s book it is unusually of three, the others being The Tambs of At

pﬂw:rs but his. pride and arrng;mct: cause him to -
Bl

long and quite demanding in ideas and _vocabulary, and The Farthest Shore, The middle one is less

hul this does not seem lo deter yfmngsl s, . suceessful: the last one ls as gimd as the ﬁrst. possibly

. ) better. - ;.

Tlus Wolves of Willoughby C'hg:g Joan Aikén. i ) ) . :
Penguin 40p . The Ghost -:lf Thomas Kempe, ,Penelope Livaly..

This story is a.good introduction. ‘to the works u:f' -7 . Pan Books, 35p

Thomas ¥ Cempe was a sorcerer In the 17th century -
_but materialises in the 20th century as.a pﬂltergmst

,:Jc;mrx Aiken whase hlstunt:al £
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. uble trouble for Jame

. He fastens on 10 yeur old James Harris o0 and iries
1o nmiake him his apprenti ; i

the Vlll;\gk
LUsess VETY

h ‘in
combines humour and seri
i» o good introduction to an
alwiays interesting and well-writien.
Eurthfusts, Williami Mayne, Penguin, 43p )
The trruption into our day of an 18th century
drummer boy who carries with him a candle that
burn: \uth a mld flame. cause all sorts m uphc;wa .

two bgy: who iry to
mselves in real danger.
ne can often be a qmrky writer, but: here he

gives a very sensitive picture of the drummer
refusal to admit his world is dead and go 3
_boak is quite ditfficult but full of rewards  for

thoughtful readers.

.-

Mrx Frixhy and the Rats of \’l;\fIH Robert O Brien.
Penguin. 40p - ,

A mosl imag nv: and lhmxghuul fanl;lsy about a

L.rmlp gf supe 211i q an

'1lyﬁ of mice whnsi: hﬂme thrcglzncd byrt =
The story is al

Ltuhng and free of whlms} -

Tours ﬂd:dm;.h: Garden. Phiiinpa Pearce. Penguin,
40p {approx) X

When an eccentric clock strikes lhlrlgcn Tom finds
the yard at his uncle's house has been Irmfnrmed
‘into an extensive parden of Victorian. times ]
meets a young girl called Halty. The subtly ch;ngmg
r:latmnshlp befween them. the pi
time, the beawtiful descriptive writing, all contribut
to the making of one of the finest tme-fantasies for
children, Any sensitive reader should enjoy i1,

. o : &
The Hobbin 1. R, R, Tolkien, Allen and Unwin, 3
This book is a prelude to the adult trilogy The Lord
of the Ri but can be read independently as a

'.

* children's bmjk The  story concerns Ellhu Bsg&,mss

sz;rch far a lrcasuru hﬁard gunr,
dra
Ga
and humgur and has some unforgettable chamct:rs

C 1 for one. The whole fantasy wurld
with i

richly alive and

realistic,

gcngraph) legend and creatir It is interesting to

compare it with A Wizard of Earthsea.

The Sword in the Srone, T. H. White. Armada
Lions, 50p

s is a ‘most engaging and funny fantasy about
Arthur before he be e king of England and wh:n
he was knm\n ﬁﬁ'é: Gﬁalf.]y as Warl !

h

dea] of ge ﬂe irony and sophistic
5 the book whlch some children may miss,
but others= will- revel in. The next step is to read
“The Once and Future King, White’s retelling nf the
Arthurian ]egcnds.

uys  interesting  and nfh:n

Jalf lhr: wuard Th:: bﬂﬂk abnlmds in excitement <

©was the
- sequently enjoyed a

slavery and a slave-ship. Ho

'Druid

Littly Kuliu. QUP, 4Up

‘The author bases this novel, really autobiograply,
on the memuoirs of her great-aunt Catherine who Lells
of her childhood in 19th century Tsarist Russia, She
aughter of a wealthy nobleman and con-
1 privileged and often 1DLI’LL|
_but the details of that life muke f :
safe to say that this bo
to g than boys (the title
Enﬁugh for the Lm;r), but no slight is =
that remark---this volume Aﬂd u' Lumpunmns Ellen
and A nna, which de e ; of other members

of -this 1alented and lw:ly family, are very readable .
and enjoyable.

I L TS

Madaran, Peter Carter, OUP, 4()1:'
The setting of this novel is Morthumbria at lhe time
of the sacking of Lindisfarne by the Norsemen in
793 A.D. The hero, Madaah, finds thal

Christian thegns and mon r
Tust mr power, and he suffers much before he

p “The story i romising, at times
but always wmpdl :

_pagans,

I he is
ki lmp ed by “the crew of a slaver so that he con
“dunice the slav on the voyage from Africa. The
tain and crew are cruel but nothing
hiens the boy half as much actualities of
this traffic ¢an corrupl
¢5 memorable reading.
over moralising may
-but not here. -

all: who are part of it m
Senumznt lity, sensationalism,
appear in some books on this [hr:m::

"‘l‘ht= hm:vk is demanding. B -

.Enmh Ienn Gancld Penguin, émp

Smith is an 18th century London pickpocket who

sicals a document which athers are prepared to

murder for. Unable to read it, he seeks help and in

s0 doing Endfmg’ers his life but v an influential

friend. The plot is rather involved butssome of the

mtldr:n ith's first bath. thie escape from Mewgate
racy, lively langu: ﬁ d

ure of 18th lury

. Equally exciting is Black wak

gives a ':nl’nfxrﬁ;ll pi
several of. hiz books,

The Bennie Pit L ddm Fredrick Grice. OUP, — -

The working eonditions in Durhnm pits-at ‘the lum of
this century and the struggle between the owners and
the \miners form the basis of this story. When Dick
Ullathorne's father is blacklisted, the bov is forced to
leave, school and go down the pit. A bad accident.
howeyer, forees him to look for another career. An
honest and unsentimental storv which is partlcuhﬂv
successful with pupils fmm mining areas.

T‘In- Sin,nmlmld Mollie Hunter, H ‘Hamilton. £1. ED s

is outstanding historical navel which r
the pcrmd near the beginning of the Ch
when the brochs of Orkney were built possibly as a
defenice against Roman slavers. The power -struggle
between chieftaing and priests is particularly vivid as
is the sense: of ‘terror fell by the people when the
CUTS . them. T‘hc smfy moves riskly . with -
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fur Wativ, Harold keitl, ULF aUp
merican Civil War in the
t of this guile long nov . 5
nues. ut a Iﬁ year old kunsas farm bu}, ,]Lll
uy he volunicers foF the Union
vine [our years later; The buok

Rijles

Il area ot the couniry und
is a

ues wisier o understund, ll
o0 : k. unseatimental
romantic interlude towir ]
An love, which may eause a few boy rende

Rl I always  degply
entertai at vafious levels, not least as
Sapoal slgrv and as hl-slur;, brought alive,

Read ixlm 1\ vmanicid.

Jue ix Cpe. Barbuara Leorie Pi rd, OUP, 40p

Stephen de Beauville is @ coward in the eyes of hiz
family and so fited only for the life of 4 monk.
Ile runs away from the mypnastery and gets out o
we himself a fit son fof his father the Earl of
wwesby, The book goes-far beyond the level of an
adventure story. howeve ning the whole
*htlmud and bravery in ‘battle, It is fairly
language and 12 incidents are Aot {or

The Lu"IL' of the i\ mh Rosemary Sutclift, OUP, 40p
fter Marcus Aqmll invalided out af the army he
s out 1o find the reason for the disi ppearance of
jon th Ninth, wha we thlllEhl 1o
dis red | le in Caledonin
most of Ru:. ¥ novels, the Lm'
rather literary and so the book may appeal more m
setter readers, Bul as always, the background detail is
fuseinating, (.h,lmclc,rs. well portrayed, Youngs
1l stories than Treco
caample, want tn read more of this author who
lms Lunlnhuled 50 mLu.h 1o the writing of historical

Horned IIL’I]PI?’?

Hu.nr\' !rLk\:L Penguin, 20p
s epitomises the best in Treec
j Bjorn,
¢ of a riding longship and grows
\ the num*uln. Jife of a Viking
that therer are

of mum;; L1
style well: grimly humaoruiis, s
deseriptive. Excellent tur reading aloud. .

o T House it the Riy Woods, Laurn Ingalls Wilder.
uin, 35;1

sh, lTor \L_\.H: Llrv I
charm of lhc story. of Laura’'s childl
the pioncering erd of Ameriea i3 hard to resist,
oks follow her life up to the time o

marriage and after, The stories are full of fa
“details of their cveryday life. What comes over maosl
of - loving family :\tmmph:rc

T

strongly is the sense

which is free of sen

Little Housé on the Prai he*lanks of Plum
o Creck:; By the Shores of Silver lake: The Long
“ Winter;® L llh, Tm\n on xhx. Pr 'uru: These Happy -
—1rsi Tour Years.

becomes 4 crew .

. 30Me [

"*llu Twelfth Day of July.

first of four

Tie Lark and the Luwred, B;n‘b;lrui’ﬁii;;rdi
Penguin, 23p T

While nut the best of them, this

five in a series called the “Fo

{hk fortunes of the M:

tmm the uw

lhmuéh 1o
E Jn, thu-s

5 h!w; u pmluugd ct
Ihe books give a detail
ry il this time and ¢ enjoy ble
9he four later books in reading order are,

ie of Hroom; A Lul;l Wind Blowing: The
Hurrow and Hun .
3. CONTEMPORARY Qi Cenmry)
Dackie, Mariin Batlurd. Armada Lions, 35p 3

is Ieavues school, he goes o work on
with his tather, But i the 1920%, a
duckers bte is tough and demeaning, with bleak
prospects, s0 Moggy lukes to boang us 4 way oul,
rs ana parents may hind the
done--1lie sweanng, the deseriptions of an”
uid woman, the pregnant  mother= b

perhips youngsters will enjoy 1l because of that, .
story 15 told well and the dialogue krilLkll.\. .

Wiwn Mogey
the Lunaon dog

l"ns bu k is
lﬁé L\mJ myalmmls

d;.anrv:dly pnpul‘lr with

the story »\hu.h is a
Mina Bawden's books
children because she 1
slieer enjoyment, t
hive nmny ot ;r-.nihnmbh q.lluu.s 1o ddd to that.

Froat the Mi
E. L Ko 1

“Straig

becialse slu.‘ ILLI'!:

-up Files of Mrs Busil L lran.kwuler
g, Penguin, 20p

dr away from home
he is unappreciated, She tukes her
brother Jamie, who is a tighi-wad, but shrewd, and
they hide out in the Mumrmllun Muswm of }\rl
Their survival tactics
and more than compensate for 4 rmhur wmk mysl:ry'
;leunl which is added 1o the story. An off- beat book.

Run for Your Life, David 1
This is a very good straig
buvs who after trying uns |
police thut a murder is to be committed,
selves the target for the:would-be killer
silefice them  somehow, rll(: pace of
excellent und the fulhur i of a good
colloguial langiiage 5 -the setting i

Lh'll'uJCl"s well, ith wide appeal for

. Peppuin, 40p . :
d lhrulkr about two
suade the
tind them--
who must

{1y
This iz a hrmk

Joan Lingard. Penguin. i5p..
y Belfast and the religious divisons of the
which is thHe
Sadie, and a .
Tblo

cammiutnaity form the basis of this novel,
aboutl a Prmc\l;\m girl.:

f11h;1l!; hay,
b ar from being 4 piece
nl overt didueticism, ves a medal for

ircalmg an explosive sub ct ohj
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E th:

“lh boy esea

Th;. Frzt nf a Irilm.v nhuut

and hcr two consins fok 'va will 10 hcr e

i
“days of flvin

Swalle

for lhl'ﬁ :\};l: Emup :md qJ
titles are Acruss the Bunm du Inio E le, A !’mp;r

!Im H:H L:f lln, Ra{ lux Allan Campbell MeLean,

is travelling 1o Skye .on
m\1 ed in o d.mg.mus ;md
the train. When he

llu. m),alLr} ,er“ il he no longer
nymu“ except fo

an\s the island,
d and for onece with genumc
ces, A pood, fast-moving adventure

!mun 1. ‘\1 Marks,

| members of lhe J.Jp-musg Red Army w

:hy ana

force - the pilot to land in"a remate part of Thailand

the passengers. are held hostage in order to
t of Arab-terrorists fron th
and joins the rescue fo
is -good about lhh le“y_ apart . from us br
is the :emphas ~the seriousness
and the faet th,n there are no
th:mu_s. fur phoney héraics. An excellent yarn.

whe

crimes

Ll

The Godalkeeper's Revenge und other storivs.

Bill Maughton, Pénguin. 35p
A book with such a title can hardly fail to attract
hoy readers, although only one storv is about football.
This is a very pood selection wnh one 1eallv out-
standing short storv. *“Snit” Nolan.” which never fails
to impress any pupils who have it read to them. All
the stories are about everyday events 'md t:uril:.

. 40p (ﬁppr'f;;ﬂ .
_upper- Cl{i‘i‘i life:

Flmnfri;rdn K. M. Peyvion. P

e romantic stories
zistible ineredienis
| 2, a nandeomn
ssible mdu:;mcm to bovs (the earlv
), The two Iater books
the Cloud and Flambards in Sunimer.

‘Tha:vﬁ f

nd \wdnwhnu d.
i i

and Amazons. Arthur Ransome,
I 60p

Tlu: anrnnﬂn af Ransome’s books for ynung rmdtr:
is that -they combine sound prac advice on
camping. sailing,  fishing and mming  with
combletely credible adventures and activities. Thoush
‘some of the dialosie may have dated a hit. the
smrydell ¢ iz still fresh and vigorous, while the
cters allows each reader to ally himself
th the one who ﬂt’:ncﬂh mo to him

ed. children

will, dgma;d the rest, :é: he pr:piﬁ;d U?ua]]y. the
.addu:ls will be the bEm:f I‘E'lderf.

7

,children coping with

*notably Finn's Folly. But he wr

Israclis.”™

solutions or

re The Edge of

5. eneh™

~Ash Roud, Ivan Southall. Pepguin, 35p
thall, an Aus . is fond of the theme of
i real dangers and difficulties,
illustrate this in some way,
tend to overload the story.
ttes well and io this
account of children trapped by an advancing
fire, h‘ keeps tight coantrol of his

: uslully popular and raise

=y

f ylor. Penguin, 30p

: Cay. Theodore
There is alway tion in stories about casta-
nds and how they manage 1o

wavs on e
urvnu n L. a young white buy and an old

t m th Carribbean

tiny cay. The old man- know
the nigours of the life und ©
fur hr:m: cm hli m\n .md

[!E’ﬂ:flbkd without”
and the book
hort enough' to
'cr to finish it.

~hnuld pruv‘. vgry nunul'\r it i
persunde even the most reluctant.

Kuight Afrer Knighr. Sheila Sancha, Cnllms. £2, SO
Rasieally this is meant 1o be a“funnv hnnk. and i
\Vlth ch n’.u!crs sllch HES ‘ilr Vgr; Dc P

cin lnn lv fail. But dﬂ\l‘l from hcmg a hlhrﬁms tale

of chivalry and true love. it also sives the reader

an  astonishing amount of aceurate and detaile

mﬁ\rm.mnn about hfc in the l4th —murv At li
or = 1

Dougal's Seonish Holiday. Fric Thompson.
RBrockhampton Red Knicht, 2507

The charagters from lh: Maric Rmmdlbmn are firm

l*n.fmxrmz:xl wnh people of all The stories are

1 iant use of

nmmu Can anvoné

:mrl G‘nlf"

Pgrs*umig vour pumla
epjov themizelves. . . =

How io Re Topp., Geoffrey. Williams and Renald
e 'r'l" Penavin 20p

[ 'Molesworth, who is the hero of th|: sapa of

at 5t Cu\mrdx is in thc Q,rut ir'u:hlmn nf

If vour num]s r:-mnut qm:ll !, . ﬁn]v
ennfirm their worst suspicions tha rmht and
vou are wrone and the advice on how to pass exams

should become thefr Bihle. Great fun, and shades of

the elassie 1046 And ANl That. - -

4, HUMOUR _ . - -

Charlic and the Choceolate Factory, (Roald Dahlc ©°

40p

Clmrhe Bu:kct is-one nf‘ the ﬁvc winners who are




lost- touch with her parents

It never fails 1o sueceed with youngsters of many age- Guore ha nd joins a
. groups, not least because of the puns, the names of bund of Sikhs who ure looking for a pmu:ful pldEL
the characters (Veruca Halt, Augustus Gloop ete) w settle, This is one of three books known
and the bizarre situations. Lﬂll LUVEly us The Changes novels, It deals with the

gt the period and themes such as fear and

[he Phantom Tollbooth, Norton Juster. . ) upe =, the law of the strong, ’
Armada L;uns 45p the need ) : together, and so on. The other
his book is almost gnllrLly of the two books are The Weathermonger and Hearisease.

lgkmg wurds li : ihe
1d

6. MYTH. LEGEND, FOLK-LORE

n The Well ar the World's End, Morah and William
“very inventive and witty, More accomplished '\f‘lﬁmgmmsgz (Folk  Tales of: Svotlund.” Bodley

readers will enjoy it best, although it has wide .;pme Heud, £3 » e o
. . - There are over 50 stories in this collection gathered
o o frem all parts of Seotland, ranging from the
5. FUTURISTIC HOVEL humorous to the tragic and
cnes as RJShlE Coat and the tales
1 zllent selection. writien in :lesr and
ted prose. ideal for re dlng aloud. ‘50 few
h;amsh chlldn,n seem to knﬁw ihe ka aIEs ﬂf

The Guurdiuns. John Ch stopher, FLDEuln, 40p
Britain is divided mm Conurbs, de ly

and regimented urb:m n:gn:m \
from the Cﬂumy and have contact with snycm: their
living -there, Rob Randall flees there after his father be \\el:nmed and wxdely use
gh he finds life much more cangemal-

. ins to realise that this freedom is Heroes
- mmrﬁlled The siory is not far-fetched and should - Reev .\leh and leyznds
give ris a lot of discussion about the future shape AMOnE m,; vefy best available for youngsters. an-
aof "DE'EIJ' outstanding one being the Cold Flame based on a .
ep e story by the .Brothers Grimm. In this volume he.
The Devil's Children, Fr:(cr Dickinson F‘Engum 30p presents the legends of Ancient Greece .in slightly
Plague has emptied the \.m:s m’ a i formal but never pretentious language, and con-

pgﬁplc hav; dew.lﬂp centrates on a clear story line without too many side
o confusc the readers, A useful pronunciation

gmdg is given at the beginning.

as resulte f
medieval Jifé hemg fmlmu:d Dunng this fime Micky

) - o

If reading is so important in S(:hmﬂ. ;’md we Speﬂd S0 mu«:h time on i'l hﬁw come
that so many of our adulis..
don’t bother to do so? 1 want to 3ugg:5[ to you lhdl l! is lhc qualu_\' uf llm
. reading experience that they get in school that influences this situation, and it
is there "that we should raise our :priorities. Keith Gardner once apologised for
much of the remedial work he had done saying that most Df his efforts had gone
= into “producing- more statistically respectable non-readers.”

- —DoNaLD MovYLE, addressing the National Conference
4 on English, for the Slower Learner, June 1976.
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Tlia' Tnmfs Edutatmnal Supplémfnf { Scotland)

At the end of ‘September,
retired., -

Jimmy Inglis

l’here_ is a semence that rcad:rs w:lh a turn °

templalc: wnh_ mm:e lhan 'usual mlerﬁst FDr lt
combines total factual .accuracy with the

lowest possible level of probability—as low, .

“'say, as if one should read that the Swiss Franc
had collapsed. Retirement and James Inglis
are terms ‘that simply do not " collocate,
What ‘comes to “mind is - energy—both
intellectual and physical (in that pavement-
davﬂurmg stride of his, the umbreila graqped
arm x:lesrly tD some purpﬂss) Tt ‘would be
‘safer, in fact, to sday that in his having ceased
to be Principal Lecturer in English at
Jordanhill College of Education, an important
phase of his career has ended!
- He has been in that job. for just ten years,
~and no other "could have -been a more
appmprlate climax to Hhis career. It allowed
im o exercise his influence in English
teachmg in Glasgow and the West in probably
- ‘the most potent way— lhrough the training of
teachers

" Wheatlevy's

And -he" hag beén thn:ught:ut :h

- career two things before all others—a teacher

and a Glasgow man.

Born in Shettleston, he was huoln;d therﬁ
and in Coatbridge. After graduatmg from
Glasgow University in 1933, he continued to
take the classes leading to the B.Ed. (as it
then was). That degree was the passport to
tducallgnal admmlalratmﬂ C‘Qﬁ‘lmnled as he
not iake lhe: final exams,
experience an impnrtant one, not least
because it brought “him into contact with
William Boyd who asked him to work in his
Child Guidance Clinic on Saturday mornings.
The influence of that experience and of Boyd
hiniself "has stayed with him ever since.

In 1934, he went to Hamilton Academy.
His colleagues of that time tend to speak first

of Jimmy the demon table tennis player and

but - ratés the

star of the staff hockey team. But it was a
‘.. remarkable English Department, led by the

late  Walter Annand and including such
personalities . as Robert Miller and Alexander
Rusgell The staﬁ'—rccm dlscussmns abfmt
o ]lV‘E in lhe memories af thg partlclpants
These pre-war years, however, were ones of
increasing stress. and conflict. Jimmy Inglis
claims to have been born a socialist, and is
proud of the: fact that his grandfather was
one of the men who coniributed towards
. parliamentary election deposit.
Inevitably he was politically active at this time-

and made clear his anti-fascism and, as a -
ientious ~

logical  consequence, his consc
ﬁhiecllan tu war. E\rén after thE Dutbreak Gf

*mtl war meetmgs The antxpathy he ‘aroused

“had its outcome .in the setting up by the

Education Authoritv of a sub-commitiee to
look into his (and others’) subversive activities.

Ha survweil E:ut nm‘. wnthﬂut some bltte,r :

’huwever he won Ilfe]cmg fnendg who .saw m
~him a man of EXCEptlQ!‘la]

integrity and

intellectual honesty.
He has continued to be a r:iohtu:a] activist,

.speaking on Labour platforms at all post war .

elections, Editing Bulleting and news sheets,

workers and M.P.s thmughnut the west of
Scot]and Tﬁawtahly he was

: 7

- and . winning the esteem of. Labour -partv .- -

involved in
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"and  of

\LLlll Educution, first a5 a lecturer in CUIT

discover. and create th

cas it is reflected in lite

1.4

; and his work for-the E.LS.
4 .bl(,ll} in itsell. That work led to his mc.mbc_rc
ship of the first G.T.C. (he was ‘chairman
the Finance and General Purposes Committee)
the first Bourd of Governors
Jordanhill College.

From 1943 onwards he v

literature and™
LDﬁH‘l‘lllLL -man

i '}n.hcnlai!) and

;\dﬁll Lduultmn

\Vlml must concern us erL

huwu CF, i% his;

He Icl[ Hdnlllluﬁ o b;;nmg
Plll‘l\:lpdl Teacher at Airdrie Academy in 1943
and hLl(L that pust untll 191"16 W he moved
4 long time
tin an c,lhue.i,,sm Iur one post, but his
puplls make it quite clear that he was
. in and out of the.classroom, with the
same on from first to lakt.

He had developed, quite carly in his career,

a philosophy of English tcaching, of unusial-

clarity and coherence. He knew that his
function as a teacher was to help his pupils o
wselves through the
engagement of their minds and imaginations
- with what the world has to offer, p"irtlcu]arl\'
ature. He knew that that
d creation is largely a
of rendering per-
5, feel ‘understandings  into
JAnd he Lm_w l]nt ‘mental g_rmnh is a
< of continual adj ,Rtmtnt and reorder-
ing ‘in the face of new srience. He knew,
us well,
help his pu nol ta become merely academic
F.lml scholarly (though these are not pt:mr*lll\*
[drms in his \nmhuhlrv) bui to go out mm the
Korld and act,

As a resull.. much
“curriculum dcvckmm;nl
diet In  Airdric  Academv.
ature speaking to the nresent condition.
hut not of course to the exelasion of literature
"ol the past,
Sceatish literature.
has recentlv heen
a vocational. trai

prm:;sa of discovery

xf. as lhg :xtaph:

“Creative” writing, not as
extraordinarilv-assumed. as
ing for short-story.writers,
ists. but. as a means of
discovering and arti ing the
and-sacial realitv. Practical Criticism, not

3

Sdramatists and nos
. exnloring,
©oself

that the purpose of his work was (o

Ceontem porary -

for-it too sp;:ﬂ\s to the present..

A é"mn in English

as an end in itsclf,
we read with p
! how lung
: Iun‘s essay bas
individual s
mumrg—m all its
work in the clas
visit to the
enriching )

Work of-this kind altracted the attention
of the inspectorate, and, when it came into
being, of the Exam Board. Jimmy joined the
English Panel of the Board and sbecame one
of the shapers of C.S5.Y.5. English. .
indeed had a greater influence on the eventual
form of that exam than Jimmy Inglis. We dre’
all used to it now, and some have developed
skills in finding fault with it. But it 18 worth
remembering what a revolution it represented,
what .an extraordinary achievement of the
frec play of the imagination it was (and is).
Some sense of ils originalily can be gol by
comparing it with the Specimen “A” Gmdc:
papers in English produced a year or two
carlier by an S.E.D, v«mrkmg party and by
dtl;ndmg to the “struggles going on now in
ngland to introduce new formis of examin-
Qr the 16-19 age range.

When the cxam  was instituted Jimmy
became Principal Examiner and his influence
on English. teaching throughout Scotland
continued to be felt. :

At the same time he became a member of.
the Scottish Central Committee on English
under the Chairmanship of Richard Hendry
—and inevitably one of its weightiest figures.

but us iim mgals b;, \s. liich

'apgcis———ﬂs th, b'm:. for
room. (He used to find a

local sewage works “‘particularly

His work for it may stand for all the work he
(IDI‘IL on,

lhh . mﬁumu‘abk Lummltt‘us

and dismissive of the mcvxmbm :aluwm:ss nf
committee work, Not Jimmy). First, he is
always thoroughly prcp;lrc(l Sccond, he has
an eye for detail “that frequently ‘escapes
others, Third, all his decisions are made i
a framework of philosophy and values. Fourth,
he can think on his feet and
thoughts with a spz,z,d’und skill lhut
people can match. o i

That mcans, ofs course, that he is a fEdlr
some adver
ﬁrL ()fhl% mtclk;l has %LﬁTLhL(] a lot of peaple.

few

HLLL“]“}E, uh= ‘-hll\C"(_d h\* the kmd “of

devastating critignfe that Jlmmv can hring to- -
And not L\'Lryhody finds it. possible to !

bear.

articulate his-

iry. And there's no doubt that the ;-
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*in the school.

“its unspoken assumptions. its o

remember that the attack is direc
ideas, not the person.

But what everyore remembers and speaks of
in  his committee  work are Ihum, many
oce o’ns whcn hl:;’mmrib jon lm> shmed

cted at the

;gnhgam Tevel. An
mmpk mf this sort occurred, on
a hLll Julx ;;lu:rnuun when the S.C.C.E. met
to discuss its submission to the Munn Com-
mittee. A draft had been prepared and was on
the 1able. It awas a competent, if une i
picce of work setting out the place of El‘lElhh
It was the sort of draft that
would- have gone through in the absence of
Jimmy with hardly a Chdﬂétd comma. He
destroved it. revealing its  inward-looking
wature, the conventionality and insecu Ly ut

y
view of the nature of English, and above all its
failure to show the social relevance of the

. experience of English. But his critique was

for he was at the 5

not merely destrucii

time replacing what he removed with m;-w'

struuuru and new signposts. That aflternoon
profoundly  educative  for . everyong
nru.cm When he is on that km(l nf form, he
is u non-pareil.

He has hmugh[ honour m the profession of
m mher \mv‘; HIH annhu—

tions to discuss

for  examyile. did more

| pmh;zhly
respect for teachers from visiting

f) “{lﬁ

than any “other iole’ thing. He ;
ourse with erudition on matters of hiEh
’l()ldl’%hlp ﬁ;rfccﬂv at case in any compas

Then he would in the next breath dorl in.

intimate detail with the most mundane mm:h
of clussroom management.

would”

It always comes as a surprise to those who
don’t, L;mw him well to discover other aspects
Masl in 'pur[ant is the
he is the
most él’-.lLILlLlh ;uultguua, ;md kmdl) of men,
loyal ‘and supportive particularly to junior

colleagues.. And he is somebody who relishes

living—a lover of music, drama and art, a
c;unnui seur of wine, a gourmet (albeil a
vegetarian one! ) and. when he puts on the
style, something of a Jandy in his dress.
What will he do now? Of course, he will
cultivate his girdgn (stricily \pcdkmg, his
plot). But then he has always done, that 4nong
all hix other activitics. Doubtless the various
activities with which he continues to be
associated will enlarge their demands on his
umu But hL HhDLl]d du more, Hr: should set

Jm1my is a gcmd w ’tcf a fast writer and a
freqient writer. Witness the remarkable con-
tributions he has made to the T.E.8.8. in the
past vedr or two. But we know him only as a
sprinter over short distances and usually in a
polemical setting. Perhaps now he will set
himself to produce a book. We need a history
of English teaching in Scotland to set beside
the work that Shayer and Mathieson have
done for England. Without such a work our
view of vur own profession is hahle to bhe
+ dishalarcsd one., Jimmy Tnglis could write
k. setting the activities of English
ners withinthe mml social, political and
sguvational con in a way that few others
are equipped to undertake. That he should do
s0 is our wish for hl'?. retirement,

S.B. S




New Baoks fmm Hememagm

Alpha to Omega ° Young Fluent
Second Edition - Readers

. B The A—Z of Teaching Reading, - Margaret CIS!‘I{:
Wﬂtlng and Spellmg In an attempt to understand more about-
Beve HDrﬁSby Elﬁd ' how children learn to read Dr Clark
“Frul Sh _— ) investigated a group of 32 children who *
ruia ear . ' were able to read well on starting schoal.

Their progress through school was then
monitored over the early years and their
developing mterests and achievements
closely followed. "It is a striking and
important study, the lmpln:atlcms of which
_ may be far-reaching, not least in the way
The first edition of Alpha to Omega has we tackle research.’ gT/mes Ea’gsazmﬁal
established itzelf as a uniquely useful, Supplement £1-70 :

language programme for reading retardates

g of all ages. For the second edition the text

¥ . has been typed in an improved layout with

various corrections, amendments, and fClI"thCDﬁ’liﬂQ

amable the teschatis udee cese 41 Anguage Across
level of attainment at eaqh stage. £2'75 the Currlculum
Alpha to Omega Michael Marland  — ~ _ §

with specialist contributions by

"An extremely detailed and c¢omprehensive
collection of practical teaching material,
‘which most réfgdmg teachers are likely to
find quite irdispensable.”—7/mes Educa-
tional Sgpplemént

FI&ShEardE . Keith Gardner, Schools Council Effective
. - Reading Project, W. A. Gatherer, Chief
: BEV% ngnsby - Advisor, Lothian, and Nancy Martin,
The cards cover Vowels. sinale letters and  Schools Council Writing Across the ;
1& cards cover vowels, single letters and Curriculum Project. o,

. sounds, consonant digraphs, assimilation,
§  consonant blends, vowel/consonant di-
graphs ‘magic e,” hard and soft “¢” and

‘g,” vowel digraphs, open and closed
syllables, final syllables, and useful social 3| 10 ¢ 10C
Coinmission, and as Chairman of the

RV
ocabulary. 250 cards £5:25 - Schools Council Eﬂghsh Ccmmnttee,
= ) , : Michael Marland is well.qualified to write
; on-a language policy that can be applied *
right across the curriculum, particularly as

This major study appears in Jaﬁuary 1977

- in the Heinemann Organization in Schoaols
Series. | Headmasterof a London Second-
ary School, a member of the Bullock

Hememann ~ . he has been able to enlist the support-of .
Eﬂucatmnal Books ~ the most able specialists in the field of

reading and language in the Secondary
School.’ abhout-£4-50 .

London W1X 8AH

48 C.harles St.,

G
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. us t’mmrardzrmg the stuff we
Arying our.prentice hund at son

by children wiih lea

rﬁhlé p:rfﬁﬁ‘name

the particular difficulties in the

. pes
.ing i héhevmg) ‘from Tom Meenaegh who made us

. economic and

- HM.

Notes and News

The Natlansl Course: English for Slower Learners
21st-25th June, 1976,

, " No one-week course can muamnrphu ¢ i teacher
without any knowledge or ski hing slow
learners into one who -goes out dazzli
i f. confidence. IU's not a toothpasie. nor was
tention ever merely cosmetic, Instead the
n was two-fold: to confront ourselves with
2st thi nla:m;a in Beitain on all matters pertaining
w learning: and to take away e fundamental
cal lE;hﬂquLs which we might actually use

5. 1U's not surprising that we are
the thinking; bm it shnuldnt slop

At~the heart of the LDUFE? was the draft of the
$.C.CE, report “Eng for Slower Learning
Children®in the SLDlllSh Secgndary School.” so much
approved. *of by Professor James Brition in the
opening fecture of the course. The Repm‘t is shortly
to be published by H.M.5.0.1 and it is hoped that
it will give support to teachers faced at the moment

g problems they can neither
nor cyre;. This wis the required pre-rea :
course and- its thinking proved to be in
thi--though complemented and extended by,
the Jecturers to the Course.
Apart from Professor Britton who.in a remark—
led on lhE bgst _research from
: the complex
nd to point o
5 for slower
. the course ‘heird from Donaild Moyle on
Reading. Dr Juan Tgugh and one of her research
tearn cm ﬁf languag: skl]ls m

‘:l'

=
it

ature of’ laﬁguaﬁg and

day in wh

all revice our notion of the s
victim by demonstratine af  once
social. disabilities he manpages to
siirvive and the richness of the linpuistic resources

_the enormous

“which he brines to the school and which often are

ienared ‘or stifled there, Finallv. Andrew Chirnside,
C.I. MHer Maiestv’s Dennte Seniar Chief
Trispector) brilliantly- called attention to the wav

in which the verv organication of the school and-

the ediication Svitem makes it difficull fo achieve
the kind of flexible responce to the needs of children.
rwrncuhrly the slower learner. which should bhe our

©-ab

Dm: eriticismn of the course: muq be that there
didn’t seem to be ever enough lll‘!ﬂE Teft for members

1\ No publication date s yer availgble,
R ° = 7l 1

ix

* evenings we were subjected

"Torohichen Edu

to yuestiop the lectu
through their signifi
the course, ¢

The effectiveness of the practical side.only time.
will tell, The course was divided into small groups
gf nifie- or ten and tuiored in procedures and
’ sles by (mam!y) prm:t]smg teachers. There was

for the practical side of

and a

prepafe ma
longet course n ]
step. All the same we felt fﬁr thc: first time lhal here
the material and th:re /as. how to usze’it: now
it was up to us.
These practical sessi
one of which was
beiween the other two, The “mmpu!aﬁry

orie was
congerned with the basics: what do you do with child-
ren uf minimal literacy, how do you develop the read-

ing, ng, oral and listening skills? The choice was
hetwrsen a course.on-organising for slower learners

in §1 and 2 and-one for dealing with them at the -

arly all cases the hard practical
es gavg us clear ideas and rein-
g to the classroom. We

53-4 stage, In
detail of the co
forced confidence for returnin
felt, however, practically inevitably, that if only we
could take such glednings from all the tutors ‘(eight
in all) instead of only two we could be quadruply
efficient, Perhaps something can still be done

this: and <certainly we welcome the news 1
lectures are to be made available in pamphlet Torm in

1 this.we 'were tired, which one part of an
off. and a visit to see the resources of the
7 nrphmhen Edueation Centre concernied with u:l'ﬂt:d 1]

dldnl altogether assuage. .But in - the
to an Audio-V
Course which consisted of one voluntary and very
interesting evening of teachers sho
nzeful wark can be built around tape-slide and 8mm
ng by thé children, and ‘three lecture/:
demonstrations by the education officers of the
B.B.C. and S.T.V, of the radio and T.V. programmes
devised to be suitable for slower learners.

In- short, a very worthwhile course. The sun shone,
the environs of Pollock Halls are arresting and
beautiful. the food ard accommddation. very accept-
able, When do we slart spreading” the ward* at
Rerional or Local level? .

Tutors on the course were:
Mungo's, Academy, Glasgow; - Boyd,
C‘ulhbzrt 5 Hieh School. Renfrews : Brian Carson.
Hi ch School. Cumbernatild: Rob Lovett,
“and ' Special  Education - Department,
fﬁrdanhlll C:‘\Heg; of Education; Jean MeCloskv.,
Cranhill Secondarv School. Glasgow: Bob Maxwell,
cation Centre, bureh: Tan Micol,
Perth ~Grammar . School.® Cour
Gardon 'F. Liddell. Assistant Director. -CILT.E..
Secretarv and dogsbody was Iain Robertson. English
Department. Moray House t‘fnllcgc of Educatmn

Rich:

at the time or to think-

ge: furth:r and actually .
shgh ¥y

+ how extremely -

Director was ..




y gusge -For Life: . Residential Seniinar i'ar .
‘tedachers In the Ayr Dlvislon -of Slrathzlyde Seamill cor
Tea;hers C‘.enlre, 1416 May 19?5 . apeaker's plulmuphy'

hv:.ly cnvnrunmcm

=z

within whi

y -
th “Advi Gry Skrvu.c and = !Llsl,h‘s tk.xchlmﬂ \v

SL‘hDDI\ attended this con-
L., S, \V.u]dcll Education

“lfn ﬂlt;mp!mg to era(g A
1he racti

the occasion
ets of the.

“to illuminate
ion “of several eru
I Rﬁpm(" L -
= While - single _lecture épms
Sydney Smyth, Mic 1 ]
Amh'uny Adams mo.
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sing any af the lectures!™
: Twn of the. sp;a,,cglsummcd ur) lht mcmber i fr
r of ponsibility r 1ge being far - - | )
than the jealously ,zgcr\'c: of the LD‘: Rc:pnrr- on- §1 had
Depariment and \th(hcr or naot this was strengh:ntd by Bullock” and Britton. - Much more
cly acknowledged in the sc ) :.;warr: of Lm;.ll.lgc teacers' had begun “to back ﬂ’ut” i
. TOf _course., we are
of the Bullack - Report
would be verv raemiss
: amaonust our colleagy
~ large, anv real unders
.wé have heard expounded

. Renfr cw:]

with lhé c:on(t:m
OR ‘ARE WE?7 L
indeed, if we asiumcd
and amonest the public at -
anding of the sort of issue
and with which we
over. the course of

| 'eep‘ aside, the <
t“{PlﬂLL‘mLﬁl\ :lll \aw: ane .., , prgwdcd R
- great, dedl of lhnukht :md plannmg‘,
s erucial figure.™ R
and is celebrated for being * the
“h ¢ GF the Semnﬂary on the Billock Committec.”
" have been. lrvmg to grapp re on A* H’*”;i)h‘ Schonl Ldnguage Policy and ™
) IL week-end.” ("!‘mh””? Adams) . - ,m,ml,ml af a Sccundary Schgel and the
SR ) E , o i’.‘n,mng -diseu :
S :;,WthE-Si:hGQl lan FU'E‘Q 33‘31'-9}") is a verv on the S:lmrdayf mgh( ‘md rnuqh lnngcr
Il‘ task for a se . bt 1 think formal circumstances, -
' necessary i ire going to * . Mr -John O'Neill.looked: beyond Bul]oc‘k to “(he'-'
mdcud have-what is the Repor level of  performance actually fchieved by our pupils. " -
;f,,r Lifel™ (Mth..!Ll Mgrl.‘md) L in the schools.,” Languace in the . Upper School

) = .amined ¢ ‘B-compos
-message? How r[;l;_v,_\n[ to-us? = ments.with.new forms. of O and -H
ng Gan % d and by wh '111-*.;*\%.1 the faets on, pupils’ choiee of te:
!hc dnmlmn! lhcmu of thescontribitions deséribed. - Mr Ham iand Mr f)ran I.iddell made -
) . » e o memorable contr Visi Evidencg. and
\m\ dv,\ml;d to an _-U\’Em‘)l“dm Theig il lelrpl::d lectu were ::mrﬁmed
with %aluable teaching siggestion

& ‘sydngy B. Smylh
-.theory .and punpil praclu:q; m
4 m;'ng.; arnd Thoughi

“standard f«;nr

onate- mnvu:lmn being fall"owcd'hy a hst nf
S i,hs:ussigin Wi I w:mem il lﬁh far f'urth r consideration! .’
- Saturdav.morning bepan with: Re Sources fﬂr L;uru» .. . Lo oL D
. Mrs Mary Nettlefold and Mr Alastair ‘MacDopald i o e Cos S

4th g’
Lusainﬁ d. hackgmund pap 501
he af 1 of Englis

Suvnr ch.lr*\cu: in ather u:ch This Report -will be the sub]ect aF

ussion at a meeting of all interested : parties. on
13th October, It is proposed to establish” small groups
ta shily p::rm:uhr rkcﬁmmendatmﬁs of Bullﬂck
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7_ ngal Publlcatmns

: 3 publlmnuﬂ app ared in june, 1976,
the ‘same kind .ol vigour and ;h;llen;mg
gt me nrgl numm;r Alt:c; 1 A

telt gpp«;al : _ﬁxt:Dlnmn of
Higher Literaiure p r. Malcolm LlVlngzmnr;
witn sarcaslic wit about the use by eaucalionalis
m .md gul -of teaching, m l;mguagi: as an instrument

I John " Kob
,'- [hg ~com

mun' ationn  (apd  t} e

- xbu\vcen tencher and pupils, based .on c\mmples In;nm

) own leaching. Rob: =1, s

review of the
: H?"rumg

. glvu I
- luu.hln;,

“ifllum

B The Lothian Teach dsheet ha I
-3~Mo, 'l (Seplember, 1976), It is as v al lnfﬂi’ 1ative:
on mallers of , concern to the re . ngh

- .teachérs, and it containg as- wezll some provocative

~rerections . on Fractieal Criticism by John Blackburn
- -of- Mumy}iuusg a n.purl trom the HKegional C.5,Y.5,

| A 16ie on runnmg a schuul

“bookshop
dpprehznswg

.
itssion Puer on the Languag;' .firl_‘
A mos! interesting attempt to pmwde a framework
for schoal-based in-service training has been produced
" by the Language Arts Sub-Commiltee of the Scottish’
+- . Central Commirttee on Primary Education It i the
© form of a: paper selling ouf a series of discussion
cs “under -five main headings with a number of
ings in each, The lopi
to “look freshly and tically "at their own
] ligh a number of recent researches,
A rw:ys and reports—principally A Language jor Lx]g-
(the Bullock” Report), the. SCOLA *Survey, and the
report ot the C‘l’ﬂlhle lzmg age Project, Teaching:

Le]

11 Committee on Primary
k College of Education,

.. 'Education, Callendar [
= F’alljir’k’ o

a lndm of Brumimslmg Resources

~The " little pamphler usefully -brings lggel er all’
éurrent educational broadecasting in a handy- and
thoroughly well indexed form, It will make planning
the use. of broadeasis a lot easier than it has been
in- the past and, one hopes, will enable better use to
be made nf thls ru;'h but n:gl:t:lv:d resource,

s

—(r ted In

are intended to help
) nf lett

“Auchingramont Road, Ha

ol Few Fﬂif:i:x—‘f??ﬁ, PR

It l'ﬁ;lkE*i a most enjoyable and hmﬂemng rr;ad ar

=t L

;qLIlflLs to the:! Seoltish Council Iur Ldumuunal”r,‘ "
nology, 16/17 Wuudsld; Terrace L-lasgmv"
N

*f ce - 1 T
io leclures by BI”

y gacy), Howell Jones
sue), Gordon Liddéll (sased on
Wﬂrk.ﬁ\llnwmg up- the" report Problems of Group

nd Margo Micol (Group Work in the <

: there are conclusion Land .-
:gmlnar groups on - Prim »
on Orgunisation for . Mixed -
on -Assessmment, .and on 7/:(: Slow -

Hz.ghu t"éll.\ll’ Jdeas and Models is the réport of
vaxsmn:. SV Working P.nly lh;s admirable "
h:llnw

llnd: lh;
considerable

a slruggl: uu! \}vhu qumuy
“transition -to work” 1
problem, wheth:r it ikt
with these “poor ' Higher candidaies 1n mind, we
have provided material, most of which centred
on the theme of AUTHORITY. Qur. 5EnLral,apprDaEh :

has b::n 1o search for an integrated course whersz
: fested in the c;x,.,\mlmucm for ..

glish are brought tdgéther in . a

ngful” whois, Consequently, we' have -taken
n things for granted: the work.is carri
in block-units  instead ul’ the old fra
a i [ is language-based or

ps, which we find
y discarded by this slage even
“where it has been widely used in 51 to 54,.The
report  provides ‘the tollowing aterinl: new:: .
approaches to the teaching of drama; e ,rnplf;:s of .
schemes in which language and lm:rary \mrk a
closely _linked .usually round -.a “core texi;:
examination- material from various schools in: the. . .
“Division; book lisis_of recommended malerial.”.

Formal and Business Leners A S
This is an eleve pa per by John MECBEE[@, :
Adviser in Business & ies, selting out for the® .

EUldE\nLE of English notes on format, .
punctuation, "and - laymlt s.um:nlly cn:aumered in . K
businegs correspondence. Examples of. vanuus styles -7 .0 7
r are provided. A very useful e paper. i
iries about all three papers to ‘Adviser in English, -
hard Educational :Development Centre,’ 19“ S
ilton ML3 6JP.° :

7 n by Dumfries :md ‘Galloway
Reégional Council’s Education Department .is. thé: -
of a regional poetry competition for
/ schmala sponsored through . the Regional -
Iz and judged by the - poet and’

-aeademic Rgderitk \Vatsgn The Dﬂém‘i m this twenly-

£ix page ci
hr. chose the “winpers- plLls snme others ncm:d .as.
“good efforts.”

This - publica
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~ especially

“in lﬁ&ec&ndﬂi‘_\! Si: tool, We also have a good
tt .

"~ Drama (teacher's' books)

_.J. Rostron, B.A., M.A., M.Liu,,
-~ appointed lcp[ lhr: post " of Prmgxpni Lecturer “in
-English at Jordanhill College. Mr Rostron comes
- from the post” of Head “of English Studies al
© Worcester . College of Education. His previous

'ld be_invidious to comment on individual pieces

iiries should go to the tdlmr, Regional .':x.hoalsl
Dumfries and Galloway Regional Counci
DE DEp.}rlrnt:m Education Dfﬁ;gs Durﬁfn:s

kATE. CHAPMAN wWriles:
- The ,berﬁry has paid mcreas:d attention. to the .
- creation and stocking of the Exhlhnmn x.u;\llethn 5.
:There: are.- some new £

I among’ those
mentioned belaw: all.are available for a three week
loan pengd first come, first served.

The Scottish ~ collection - has been «:nnsnderab!\
led to .caler far teachers creating new schemes
iration of Scotiish “Literature

selection of Scmnsi‘i music and song on- ¢
There - is  ‘tuch exciting .new mat
published—write for the current.accessions

- you can choose material you wish to see, /

Loans can be postal as well as taken out personally.

 and the library is open during C‘gllq.e terms on
. Wednesday evening until 8.30 pn.

List of Exhibitions zers: . -
Course books . Plays /
English out of doors Creative writing
Short-stories Graded and reluctant
‘:SYS - I'EQI;,EI'S
- v ‘Reading, serics
English in 51 and 52
" English in §3 and 4
" Selection from the
Scottish Collection

Language werk
Drama seripts’ ™=

‘New Princlpal Lecturer in English at Jordanhlll

Following the retiral of James Inglis, Mr Dav
h.D., has

e ‘Mr Watson has a range of pertinent -
- things to say. in- his‘introduction, .

ma
_ pn.hengwe Sghnnl Bolton: md tgachmg c.xnt:rlc
~in the R;AF, a

"the Coll
JANET ANBREws Euglirlr Départment, Jurdfmlnll

. Deu:m

- will be h

experienece includes a tLﬁ yeur spell at Nnrlhu‘:rn
Caoiinties College of Edm.atmm Hewecastle-upon-T

ship of English in two- schools, first Duk
r School, Alnwick, and thei- Hayward Com

Gram

He confesses to having felt m;rvgus nhmlt n’u:wmk,
“from one country 1o -another”  but- has -mm.h
»d the friendliness he has encountered.in. -
and in Glasgow. With an interest m
musie; he is enjﬂymk lhe cultural life of lhe mly

e
X

Chllérgn's Book Falr ;sl qudanhlll

n's Emjk Fair wxll be held at .'Qfdaﬂhl”—
Educatu:m {Crawfurd Building), Souths
10.00 to 12.30 on Snturday 11th

, 1976, -
Derwent’ and John Grant - have l;_u:en
invited for. story-telling sessions: some book-titles . .

ghted in film and theatre shows,. As] :
well as giving young readers opportunity to browse. .
through books before buying them, there’ will -be -
quizzes, competitions and a Swop Shop where they.
can exchange books already enjoyed. The range
of books for sale will be mainly for 8-12 year-olds, -
Tickets (adults - 20p, children - 15p) will be on sale .
from lst Movember at. the Crawfurd. Building, or. -
from Janet Andrews (English Departiment). and =
Marggrel Tamlmmn (Sp:«:th and Dramd Depart—, -

Bar er ::-nffl:t: zmd hlsx.uns or arnng{ juu:c am!‘- :
hiscuits. - o

C.5.Y.5. Dissertation Success

Morag Shankland, a pupil last session. at

Academy, was awarded an A’ grad C.5.%
tion was entitled *“The
rd Kipling on Robert Service.”
bemg the x.cm;nury year Df Serw e's

daughter zmd lwu E,r.-an d ors dnd lhe

n brought them to

irvine Burns Clu

2adl out her-disseriation,

: > then, Morag has been notified by the-
itehell llhmry Glasgow, that her manuseript. will ;

be lDdéEd with the library’s %arvxc: collection.

sed o re:gptmn_ :

e
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“Jim Mclntosh,-Principal -Le

.Frﬁﬁl Enmmunl:allnn la Currleulum )
-Douglas Barnes. Penguin Books, 202 pages, 50p.
‘hey Don't Speak Our L
ited - by Sinclair Rogers ward Arnold (Explara~
Lauguagz Study series), 128 pages, £2:40,

Al first g

l

i runiunication jo Curriculum
;' -looks like a smaluih ,unpre mmus paperback,/to be
read quickly - for iterest, ‘Lhis- would ‘be like
- assumng that E=mc* cant be a  véry important
*  formula since it's so short and su?npl: :
;-1 found that the further-! got into this book, the
. - more | had to read a given passage eral urhes both
20 to understand it fully. .mdfm relate it to thee rest of
the book—and the problem . 't in any/obscurity
< .ot .style or- dlsjmnh:ﬂn iment. 1/ended up -
- impressed—and depre: ed, lmprgssed bécause Mr
_has -some very interesung and /stimulating
i to say; depressed because he makes -even
clg:m:f -something 1've become more anc / more aware
" of, that is, the near: impaossibility the task facing
anyone charged with the training of teachers, whether
Cnllzgz lecturers or classroom s;huml}zach:rs
-~ The author has tackled the dim:ult/quesuan of the
relationship between communicaiion ;and learning in
school. -1 don’t mean in the relatively straightforward
sense ~of classroom dummau u by the teacher, the
prevalence. of closed g nd the alleged
- deficiencies of rote- learmng (;\hhcmgh he touches on
" these), but in the much more :ompléx maller of how:
‘learniers can -share in. exp! ratory -talk to “recode”
- knowledge, whai strategies “do groups of pupils adopt
“when set interpretative tasks, and which of these are
moré profitable?” and what le;u:hmg styles contri
7 most* 1o profitable and .genuine learning on’ the 1
.- of the pupils?
. In: discussing lh:s; problems and others (fﬂr the
~ . scope of the book is wide and ambitious) Mr Barnes .
i is- forced into  exam |4 assumptlons made by.
. “different_kinds of teachers, and in. fact has to.go
‘outside ‘the school context ta consider educational
phllosgphy Ht:dm ires into the value of .group dis-

A4

hout a*teacher; the ways children
incoping with a group learning-task, partict
5 rly m the kind Qf langua used (involving perhaps ,
izing), and the attitudes of -
“draft” as mrnpared wnh

lE;u:ths toward:
:xplﬁralary work.
Abc:we all,

“The teash&rs u‘admanal
1.shall call Reply and
'lt:s his pupils he is by

L lssk has two aipft;ts’."
A ; “’h;n a te:u;‘her pr]lE

 LEARNING THROUGH TALK | |
: cturer in English at Dundee College of Educdtion, Feviews awo
' baak: mhu:h e;amme the placéf of talk in learning. ) ’

This strengthens the learner's confidence 'in actively
“interpreting the subject-matter; téacher and learner are

 pupils must eventually. measure themselves,. whereas

T
_Labov and- Rosen,

hﬂ glvt:f. same lhaughlful allentmn lu . .. genuinely

m‘lpln.anon Laklng their view uf Lhc subjgf:l aermusly,
even though he may wish to extend and modify-it.

in a- collaborative relationship. ‘When - a . teacher
assesses what his pupils say he .distances  himself
from their ws and alli himself with external
standards which may implicitly devalue what . the - ..
learner himself has constructed. Both reply and
assess are essential parts of teaching; assessment is -
ed towards the public standards against which

reply is turned towards the pupil as he is, and towards .
his own ;;tlemms however primitive, to make sense .
of the world. .
" The tone of reasoned am:l balanced, cufnmeul nm ;
flying wildly-into the face of traditio al - attitudes,

one -he maintains, and,: | believe, means, lhrﬂughout

- the book; At the same time I feel that he comes down: - o

unequivocally on the side of clear and fundamental - _
changes in teachers' attitudes (I mean actual, effective - "~
classroom change, not alleged or merely verba] com-
mitment), so that more chance wou!d be given for the
learner to be actively involved in creating_the know--
ledge we wish him to have (as_well as in learning
the established corpus of-knowledge available), and*
ore respect would be accorded to what thc: learner
brmgs to the task.

The author says, incidentally, and cn5ually 1 i’lav:: :
argued here that, since the learner’s understandings .
are the raison d'éire of sch ng, an . adequate ;.
curriculum lh:ury must uuhse an mleracuve model of
teaching and learning. .

hou;h many pmpl: might nﬂd pmus!y .at. the
d “raison d'étre” of schooling, I'm not at-all

=]y convinced that schools generally practise a
systemn which -embodies thai ideal. Mor is Mr Barnes.
Even. admitting that his sample is-a small one, which
he himself alse admits, the author quotes Enaugh of o
the actual eclassroom talk, backs up his ideas with
a wealth of relevam research dala from mher now
more familiar ;

uns:nsalmnal]y that the f pre
sound principles and stlmulalmg practic -
He does not present fully worked-out lessnn plans
he does not sweepingly oblite
classroom methods; - howe
thoughbpmvakl' .
learmng and the rble of language in that pmc,ss lhe ‘:
assumpuans varmus petn ]f: make abuul What
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whaL he says is tar from being limited
' I teacheérs anu their probiems, -

~ Keading - over - what 1ve wrillen here, 1 tnd the
sual  dissanstuetion: the book -is  pack
nlpurmnl questions, Iull of data-caretudy analysed,
_Jnu also- bristhing with Jargon, some of 1f adopted

3 [m t;mL[.an theories ol-failure,”
-1 5NOTL FEVIEW can do 411 O 0I5 JUslice, Flow-
gc-.pllg lhh Lanh 3 nd the shghtiy
:uy 1 luuuu n

the Learper and
mg 10 Children

l;m,y Loy ;apmk Qur Lunymé; 15 ma,é up of

.nm Easiys On vuroné 4specls O language remung wo

5 u}uuu;n and young peopie, in ‘ipe nrat es
ahelair Kogers, there 15 4 quolanon trom C. :
Lasl 1ollows: H to -admit that

we neey s 'umrc about mathemaucs,
betause we all talk, we assume that we're all exper
oo onllanguage, Lhe troubie 1s-1hat the knowledge about
= mnguagc: we requim as leachers 15 one level beyond

’ no malier how richly we may do
out language. And ithen we

_h;wL lu plm how to use thut knowl dge in the class-
o L nis-

15 the EKind o1 pronouncement that
1Kes 4 reader these days.ias o puitiiuge
su JbvVIOUs 45 nol to be worth enuncialing, Neverihe-

leng, ds. repeating, and it needs to be acled upon,

Lius book and the series it belongs o gun provide

heip to those hiers who, like me,

un Litérature  plus Angle

tnat pricucally any Lnuwlcdg

be  used with- profit by a1

- eommend the book to your’ n. . .

In case that sounds, by lrnpll, tion, d;viously dis-

missive, let me try to elucidate, Every y in the

book is worth reading, 1:would say, 1he slight reser-

) vation' is that some ‘of them arc not of direc (
L3 - .l ubvious relevance 1o sc.:nﬂdary teachers -of - English,
: - for e amplc Cathcn E, Snow's csry on *

) = of i Relalionship,” or

pc.rhap:. Mr John Wlddﬁwmns T glage of the
h tern and Tradition ln Language

ition and Socialization.™

“However,..a great’ deal! depends on lhc: teacher-

n:adcrs initial 41,,ludt; . 1

~way fa cmalmg, 1

mmh

exaggeraling intonation

tion to elements. in co mun
people are una
hopes, a gre weral sense of ‘what
goes, on I n samclh 1z
I fram irrelevant to" lan'uage work at any le
L . Mr Widdowson's essay is'a. good e
- 'kind of work being done in that are
linguisties - ‘and _sociology, ~ He |
Idren are to some extent moulded” hy |
e level. His mvesugalmn
various areas of northern Eﬂgland. s0

:.lnL‘ showing hnw children respond. She draws atten-
i h

mmt

cd ~with |

pr.uplu some ¢f 1t neéw-minted (decenira- |
Is5100 [ 10ierpicanon view

sed wzih .

But”

c of h:s ﬁﬁli‘rl‘ﬂ has a familiar tone o a-

" in musn;, but,

relevant -t

‘the - spcclal

- some 1ns [é

- adopt such lung

“which I feel must be ta

p .

kpémllul Lm'id in some ways umuns;m

by leachers to control Eldiacé. :
The mh;r 55y,

Mr ':um.l_ur Lunaldﬁrs
and - Adoleseents - and
a usefu] TLV!I:W of. cu

guage ut thldl'-l:ﬁ the

nglnge uf St.lmglmg,

nce, being garcr’ul to.
llu.r lh;m th “misunders

Boys, I
tudes .md lhc.xr I:mguay. Hg mehasmzs'lhal “whal :
slanguages 'gmlmdy ar

difie Lnt sels. or yst ms of uluc.s

1he last g;sdy m lnc DDQK‘ alk Apout Pup i
NI 1¢. W.-Rutheriord, probes inlo.the particular way -
in which young peopie talk about -pop musiel and. .
pertormers, He’ pn.acnts trunscribed tape- -malterial and
suggests the notion of “unanalysability™ lor our-coni-.
sideration after has ’nb luukc.d at the stretches-ol talk,
se to talk .aboul pop
. c.xplx, ‘or adull, nor would ::
¢, he -argues, He specu-
<]y choose to
ge Elv'ﬁ .that th y e¢an be more
explicit and analyties vhen - talking db@m other: :
pjects, as he maintains lhey can, ‘lhe’main reason : -
is that they wish, to exclude adults, while s:gnalhn&

mvn m.mn What

;mu:ﬂc
such languages
lates on why ¢

m the m;lglEs ent eulture by’
r. objects of. sub-gfgup
ures), and fwmdmg

partally paruzlpuh.
taking notice of the purticul
lmems (i.c. the selected poj

1 ullural mndemn-‘nmn

d rvclapmr:, of
rly. in such things as poetry, and
I'd be interested in hearing Mr Rutherford discus:
He seems to accepl that the pupils- unwilll
ta dlscuss p«:pdanalyncnlly (and - jn_fact th

mething we have

E Sl
no doubl lhat this
I. however, simply point gut ﬂne or lwu ﬁctﬁr

considering buying it. F th
re lc:w copy. bul
: prmlcd

,cmmg through very often m the other
he price, This is a paper-covered

5 bcmk From-Commi
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»ttlsh Wntmg -

Hgmemgnn 178 pages,

;_Vu:l 1, 65 pazms Vol, 11, 46 poems. Mono Casseites,
Caley Recording Camp:my 1975 each £3- ?4 o

Three Glasgow Writers
pag:s £l 25.

. “Thgy say.
Quhat say thf-y"“

.- jewellers, traffic * codtrollers and Royal
keep company with archdeacons,’
n an anthelogy which reveals
tnlf.nt in tht: Nm’th Eastl of

on, thc myslcnza of sml or diet whx:h i in,

clirnes and i . produce, for example, Provencal

ﬁpm;lry Nc.apalnan song-writers and this wzglth of °
1l irt of Scotland,

i l'Dr the Grampnan Regmnal

g :chalarshlp of the Edlmr and hns
Ellaw researchers——a .band- of ° ‘Aberdeen - English
tf:;u;hers As John R. Allan’s foreword clearly indi-
the book*is. meant for pupil-consumption b

s -:the ~Introduction . and the overwhel
success .of the first, printing - proved—it is a book
vhich has muech to offer any Scm interested in the
“~poetry .of “his land.
‘The collection is in the nature nf ‘a sample Tht:

“"“is-an exciting diversity in this selection which ranges
_ ~from Barbour -(h. 1320) to Munra (h. '1946)—from
_ - the wealth" of dialeet ‘in the writings of Flora Gaiiv,

Algs ir ‘\da::kle ;md Alexandcr Scmt to th: Standsrd

the hlgh

: on the eve of -

- ,.sh]t: saga of that Morth-
Macfarlan - o° !

. Ta read “this - antha]mgv .is an edu
neenlive .to furthgr.r ch. Who~-was V:m]u wha
3 B id.. Eﬂtll‘ih noem by tmnslatmg

ﬂ’ll*i is a bcmk in whu:h several

ings would glve much pleasure to all Scottish pupils
“whether they be Central Belters or-Highland and
sland dwellers.. A neglect- of it by Scottish tea.:hers

- would .seem. to me . to be as iniquitous-as the
of Provéneal song by, any 5:]f-re;m:tmg Frr:n
‘icattered thmughaut - this
-ho

kshank resds irnm "her ﬁﬁllecléd )

" “Alex. Hamilton, James Kelman,: Tom Lr:ﬂnard The: )

‘lwo Eassgngs

In spite of this, there. ~

the Sprolls o

—a treasure house of stic - wil. ‘et me finis| .
notto of the Keiths, ‘Earls ‘Marizchal;” which =7+
ppears al the behmmn; cnf this review and on page‘_'
2 of lhe mlholagy .

# “Thay baif said,:
; : Let thame say. " .
Do ner ignore what this valuable nnthology says...
It should be read by all Smts=pupxls and teachers—
interested in poétry. - . .
‘And may the curse of the Kelpies (page 72) light
on all those Scottish teachers who think that:the rur al‘
poetry of the Morth-East should only b:: smdm in
the rural Morth-East!
: eollecied - poems” of Hden
(Repr graphia) afe 121 in  number, [ <L
ife -112. Some of the om 5, for 7
example, “Lily Lochs: Harris? and "A Lang Guid-
icht” are easily und:rslagd but why -did
the rhythmless W, t;r Ouz
h and. E‘(L‘lllde e ¥

Cru kslmnl\;“

c-will know”

: er 1 mﬁguc—
"Hamr:awn: Song For Angus,” the
“Ponnage Pool” and “Shy
lzgrny af

how well  she
“Tokens Thre
much - amhalnystd
Geordie.” This recording is full af thc
the woman—an integrity whn:h i
rough, throaty, C
and m'\kes a pn:m [lkE ‘Prayer‘

PﬂFEF 1
standard -

s .
besi in hcr own rhymmg rhythmic use czf her native .
longue. -
A nassnjh: market \VDllld be mpr‘ Ilhranes :atermg v
3 e of Colleges of
g this calibre in a school -
tmgullhrary mlght lead to mtt;rc:ﬂmg dissertations on,
the singing poetésses of AﬁElﬁ in lhe twcmncth.
century, 511

hemg was

:pm:trv :mi:l whmsc ln

d 1 gf:r;ds by a mastcrlvq ragante r." This latest .7

g, Three Glusgow Writers, is'a number of short =

sl -md snme poetry. shgut Ffty per cent af which =
is in. Enulish “with .t s Gla:ggw a::r:nt (James"

- Kelman in preface to his

of the short story? Whatevzr the
deny that (hl§ Westt;rn ev:pc:nmen

“states that he wrote two with a speci

mind. pupils m a Glasgow Cumpr
" allus. - H i



‘Sesguzppleddn | Vei‘boojuzce P

You won't find those wc:rds m’nnng the 80,000 hsted in
Longman Modern Enghsh Dictionary. But you .
will find facts about the man who wrote them arncmg

. the 13,000 entriés on the arts, pec)pla, places, sclem:c:3 ;
hlstary and sport. - =

Muc:h more than yoL y would find in other dxcuonanes and Dnly £ 5.50. %

We bring life 10 wds' o

,.'E!!'; Lm:gman
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pmbl:m
in . their
the language of the ear i5 not the
1 feel that poor readers in‘a

:mdm5 the following:

Thl blggnsl lhmgmml chib e cuuld lay is hauns
todn, . But: by here. it wiz iz if Wullie wantit tae
mak im-: r:ally loass thi heid lull therr wiz nuthin
eft .a_is wee bit sanity ataw” (“Gallus, did you
say? ",’Altx Hz\mlllnn p- 12).

"h EVE in de:ndmg the sldndard En lish of

om- Lennard in hxs ‘poem  sequence,
Incldem (l -9)." is. preoccupied by

Unr:latr:d

“hi- diff
Rlnn:i: lwi:r:n

(%), that “in the
s ﬁ:wky hurnnur

The - one short starv
should be prescribed reading - for
I .. It is also one of the-funniest
monologues | have ever read.

“Of the three writers, James . Kelman. author of
Remember - Young: C:cl] seems- to me to be the
hort story writer- of the thr E lS not 50 rnur;h

rry-driver ﬁnds himself
1 surrounded bv “Oi bee"
nccents, .The narration’ 95 in short sentences which
have- a poetrv - of . their awn: “And no- comfort

dmcrlng mv tent with the boots soaked through with
ew,

eacher selectineg short
and Sixth.* It i= a'tale. in ffl*ww:p.nn of the
dv Tim Dandy in. which' the prelude to mlEfEGH 5€
idly rclal:d

] looks frail but the spine—exposed h‘: my
slmuhtmn E'\tt’:ﬂ:lﬁﬂh ir. pupil-attack—is very sirong.

tiamgﬁg KEANEY, =
t:College of Education.

'cnulsh Lllera!ure ln the Secondary 5=haul

" Literature in

Glasguw Coriprehensive would have as much trouble :
o lhﬁughl remmds us that this would ignore entir ly the

. _hrsl lhmg a clasgmnm le:u.her must do is_to’
‘the literary experience which the stcgndary puplls

- about attitudes already developed..

ndy,“'lhe l:ﬁl tale, mieht- hc the Rubicon ~
iez ns class texts for .

Aﬁ s 0 M.5.0.. 1976, £2:35 (bv.
: . Avm]ahlz from H.M. SD Buokshﬁps and

- E ly Slages -
Flrst :md Second Yzar wnuld.s em th: patural pla;e .
a consideration t;nf the place of - Smmsh
~school, nrtunalely a m

'ary school. That: lhe Committee have’
a n n “the Rf:parl but'a

are bringing with them from their various primacy -

nly then can he plan.his next moves, Tt

therefore goes without saying that  the seznndary :
. teacher shﬁuld take every opportunity to make contact:

with his-.primary colleagues. The attitude - to- Scots "

...:.:.wntmizk and Scots ,5

are. h};m:l to zradlcal:‘ s - hi:allhy and

" enthusiastic attitude to their own laﬁgua pe and’the. . -

writings of their own countrymen can make the work
of the secondary li:achi:r 50 much man: creative and
eniovable, . :

The Committe

of primary EXDEFIEHEE and makin

i ,hllv;.:niphasxw:
that the most important uuahtv in: any. lessoin- on

3 SEPi

- e. but it is as well to continually ‘re
nllﬁclve: that thoueh we may have high a,n':’g :
ur. lzqchlng of SEDI*‘; such as helping the pupils
s and_ their societv and their

¢, lhi‘:V ;Lre unllkelv to appreciate such aims or
anv h&:’avy handed approach fo them!-

On the sther hand, the pleasure need not bl‘: SUpEr-
ficial nor confined to the humnmus are in which .
the Scots excel. I lh: desir- -
ability: af studvmg

y: p t and presenit: nationa] .-
lhey urge a variety. of”
zrnup waork.
dramatisation,
ar slmplv rf:;;dmr. ) o
Tha C‘ammmzc also sugg work ‘which .is not
at scope,

1hgy bel family_.names, .

_street as local idioms, = -

prmular rhymzs strgv:l songs. epita They -
as mater a Chambers' Scais Dictianary.

reet - map ;mi;% ‘telephane directory.: a

" pazetteer and appropriate Ordnance Survey maps. To

Cﬁllecl ldmm: and rhymes *md stﬁrics. lhc:y su gESl

a wealth of material hut no really sdtquat: cnl]ec
ions of Scottish verse which_ ‘could  be . used -
:ly with the Early Stages. They manifest their
1 a agetr .
ions for thematic group ri's Although this is;
a WhlEh most Smlhsh lEEEhEF*‘; knc’:w we]l fi

however, and glvE e
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O .En.L’Hi Bdllad pm,lry
- important area of Sg
. In my expericne
- seldom - been neglée
the Commlttc«: -rec
__bal b in

1ply - CGI‘IILH’IPDT:\Q’,
at is what. you -get for

s

’”y of ﬁri:p;iring
al—a welc um:/and an immediately.
ich the cdxtgr a xmbly,

poems,
DefT I l duals or ne, v
Repart gives lists of poems which are” is \\Jy through h
:sful along wnh books \\h' e these  the book is that of poems somelimes

co pr.n:ncal kxpprnach of the Cammittee is greatly

to-be Lammendcd Although th;ﬂv are unable to.glean

h mg.;,\gre th va:mq drama which

s,-they do pro-
d guggcslmns for prose

. The Committee

Proud sees the book’ s'frch:v;mt uses as various as
t:r:u.ncz ln thmkmg and wran about pac!rv. fgr na

,t the bm;:k wllqulmply he an
rtha b:u:k nfxthe bank appro

a sroom - study. the abvious and drm ons searcely:
s an 1llustmtmn ‘of how fulfilling di A Jan P Pmuq:l"
1 be used in a thi S grgm

ence to Scottish - ' whlch hu: ﬂnnmﬁched h

t lhércf; is con-

able 1 1 ,;t'st the wfmh af hiz follow-uns l sgmralclv oref ared-
The lmpurmnc; of the Schang rary is not for- 1 lesson on Alasdair: Maclean's * ‘Crow? which Prond:
gotten. In_the Bmok Lists af erid there are large has trea suffice it to sav  that with inevitable -

A E sh sr:ltmg varis n - treatment, | fﬂund his" rigorous ;md

ew th ervation® i at he has treated. pm;ms

much I;n:m‘.‘ ,Al ‘the Cummltteg, h'le, Lathered topether 1 would not teach m

—] do not like " Spike
and mndg available, 1 can only repeat the advice I Milligan’s poetrv or lhm of Roger MeGough.  But-
bega Make slire there®s a copy of thli; R:par[» ‘there was nlenty to satisfv me—poems by Scannell,

:'l]“r Lkpdrlmént Howokins, Plath. Auden. MaeCaig.  Maclean.- 1f you
: DaAvID WHYTE, feel the need for what Proud savs.he wlll supply

Arbroath Academy. en be assured he does supplv it, -
; g BT L attermpis the most difficult approach,

continually  broadenine -them
inu or contrasts in mood. subicet
and: stvle. it Wﬁtlm attemint to illuminate the thoueghts -
and experiences of .voung people. lt works in thr
3 s: firstly. jlt would ‘explore their environment
thur -sm.s-lr. Aﬁd h(!md:s and lhE pcnpl: who mhabn :

Here .and Hurnan ' s o ;
Edited by F. E. &. Finn. John Murmyflég pages.
£1- . o
Eﬂns]der Thess Faerﬂs B gc 2"

ited by Alan Proud.” Arnald. 54 pages, 83p. 7/ 7 = sacial \mrld nd in the.last stage to~ dlrt:ct reflections -
A Sudden Line ; = S unon their private world, upon their love.

k -k if i L oem
I Armslrunz and R. \lﬂnsﬁcld O.U.P., wn;’ ivI":1g\“:;]t|2|:|;}:e\vﬁfhég?ﬂgdv’ﬁ (l]igﬂn 50

Inn

%nnzm dm:; set uﬁ" lh:, next, but

approaches to nnlhulm:y

Hore and - Human exempl

alr:uL,hlfuT\\nl’d approiach 1

sntributed 'bvjt: . . 2enditvity s

sets. o section of the book to each r_met The : ‘i Sudden Ling lapses into pretension and frwcﬂl!v ‘

art is lhcrcfon, and appraprhutzly rnmlmal F ,nsmnce mnsmer its cln::: ]t mclude: a poem-:
sele $ t*: ] v :

h:*icntmv:ﬁt and

Bd:cr Arthur Ball, D.. thal one nf uduh

'nht-r! Morpan, . Leslie . Norris,

Fn:mr Dm:'rn 11
dierust, .1t is followed by two poems. one. by Hardv -

inell -and Anthony Thws Each poet préfm:é«; and one by Yeats which lift the study hack towards.
ection and while some d the baekeround or its theme, only to have it f'\l] back ‘again at the end
ate importance of spec poems. others discuss with ‘twa very trivial pieces, “Pidgin .on the Lorne” by

7 . larger and more zeneral guestions of the nature of Andréw Crozier and "On the "Grass™ by -Miyos
. poetrv itself. Make of them what vou will: with the To honour. its theme, it should not  has
- ion. of Seamus Heanev’s introduction. T found 0 trivially. That it does so indicates. the fEass:n
Ihe'rn Irrgely extra to the noems, - z I’Dr its failure. .

My only criticism i5 of the title nf the: cnllcchnn ; : ) ALAN STEWART
and of that because I found. it mi ool M o R’Irﬂfudhnghf Arad(’my

-
/-
i
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. _*’; : e l l;vgr'?" by Michael Bald Bluck: zmd Hr’lmg: hds- =
StGFlE on TEPE Eﬂd lﬂ Fflﬂt - ““Ihe Park” by. James Matthews, *I'wo Children" by -
e — — - Fay Goldie and - Bmckl:y and the Bed by bdmug
‘Selvon).

*Dimenslons” Serles i n,._g,drd B (] lhe s.uhp:cl mum.r kCh[)Dl .
Whe:atcjni Each SD pages appmx : : . adolescence and love and marriage - are fsmllmr:

. enuugh themies, and it mlght b i i :
- © money mr buﬂks

g. ﬁsxam on lhcse lhcme:s DD lhe ?
1ain dimension in School seems to be reflected in> -
roductory, poem “The Lesson™ by Miroslay -

P

R
Lave and Marrlage
.- Edited ‘by Mike Samuda, ’70p
-~ Black and While o ) ' o
Edited by John L. Foster.. 75p. C-
Varki;ards will be available to ga with the boahs in -

E

of the innocents,”

- Pupils siiffer “the syslém" as in Wm. Sdmyan i
Day at School” and also suffer the. teache
GI'YCE. Crabby B., Old Joe and Wmdy Blll Tea

suffer, as i \

1

i

clo hbau t:i and h.,\s an apprﬂprmle “cover
Aparl 'rom " that, illustrations
page for each section

g and Zigc’:i

. : . add to the mjusln:e of it all, and while, some amusizg -

ms Df the series concern the subject . 7and interesting written' work could no doubt be pro-

#-Tmidlier- ‘chosen, - I0e age-groups aimed ‘al and the - duced, ‘the overall impression is a ucgnvc one of a=~

s Lappeal or* D[ﬁE[Wlhg of the myuut and pnm. l‘%l}é‘; too-easy disenchantment, - o
_ulieg POifils ure 50  Closely Lugaed 1t Is dimieuld 1o - Material that could” lead 1o interesting dgscussmn

1ate - fhem, 10 deal brigay wilh ne Jast- point
m:.[ Uml or uyuul anda pring, e series presenis he

1 'ng the  diiierent lopics mm a 0o- v
Her

is a useiul collee- ﬂ‘lDTE sui able far 4th ye;\r "D" leve] pupxls than:: ﬁratf. ]
. , . any visual. f§ lt 15 dll Eull lo see hmw an extract frnm thg-
aiils ljr;é teacner niusi supply lur himseir. in these Ce
. -Udys OLLIFICL ¢économy we cellainly gel our money's
wurih ol reading rrom these closely prinled pag

I am o favour of -10ngish meaningiyl
xiracis, rather than superficial bits and pieces, |

< wcmut:r how: Jmany pupils who -are not already dedi-
d ippearance of

s of Imm

Hdale bcgms wxlh ‘a bit of dry- l:ﬂ. book " °
prose from “The Nﬂfﬁ]dl Chlld“ bv C W, Valenlm: =

d af!en unhelpful rum‘img t‘:ﬂmmcmary Em‘ [
Exa”plc he states lh;\t “Adults are very skilful at. ...
you feel . 1 actte sense of embarrassment'!
as a prelude to Bill -Naughton's crudely funny story
of the woman teacher who reacts with disgusted rage

at the sight of a--small boy in. her class. who has.
mbenmusly managed to fit'a full ink-well over his.

“pinkler,” as he calls jit. The “mind bugg]ts ‘at pu i

s waork eard suggestions to follow this!

On the whole, howdver, a from sc ficult *
poems by R, D. Lamg and Philip Larkin, the extracts~
in Adolescence are interesting . and, dlret:l m thmr -

& a5 ar = barri v D de i ind impulses,s f
readers in non- certlﬁeale classes (thcpug,h ‘the teacher ' youth, The story “Sucker” is a good example of this
shauld ‘be able lD hDId the classs aﬁenlmn with an 'lhnugh most of th: exltracts prec t:gcareful prcpam-;f -

ing - tion- of fﬁ“nw=u2§WﬁTk. Perhaps again- there’ was-an. o

the number. of. Exll’;u‘:ls rather lhan c‘nmplclﬁ slanes over-emphasis on probléems and difliculties so.that by
included, their use for examining. short-story form or . ‘the last two (apain) shorter sections, * :

‘lm:rary styl: wxlh “O™ level groups 15 severely limited. of it All" and “Grown Up?", the s
As , mivlate

10 seven-sides 1

‘'Who _are the buﬁks mle:nd:d for? 1 foupd lt/w:ry
dlfht‘:ull to decide. ' The titles ggest  that School
“might be for §1 or 52 (and certainly here the extracls
do . not usu;\lly gxceed thr:t; sxd:s— =
A ;!cz[r:.su:ente 7

| and fﬁurlh years
_also as back-up

usr:d for non
hﬁwevel :

might wonder how-so many gruwn ups m tht; wgrld
have survwsd su;:h traumas,

re likely to'd !

. School has “F rst Day al Sc:hm:il"
and.“The Fun- v Had” by Isaac-
1ce- t:c:ntams Su:ker 'hy Carsan

MNo duubl* Is wxll cn]tw lhe f:c)y mnuendﬁ of “Gﬂ
1 Aftern the Happy Cm;ydﬂn and . Phyllis” -by - Sir Charles"
nd Marrmgg there is “ThE Fury” by Stan Earsmw, Sedley—but where does one go frﬁm there?,

“Spiv_in Love™ by Bill Naughton and “How Should »  your own risqué poem about sex? Is this an hu'




ﬂ.ifsee the iatest 5 tltles

Lukes Garden

R~ Stranger ‘than TomorroWw = Three Stanes

-.of the Future .
- ,The Robe of Blood -
C % Yau Gaﬁ't Expiain Everything

ALHEADY PUEL!SHED

" In the Beginning. = -
# A Northern Gh;ldhoad The Ealafslava Stgry
_and. Other Stories -
""The Bike Racers
Gmger Mick --

" % The Marco File

"% The Six
Mia :
The Mldwn:h Cuckoos -

'_Joan Tate o (prob EDp).

/

Jan Carew ,ﬁ (pmbvﬁsp)-—-f

Kenneth MclLeish (prob-5Bp}):::

JoanTate ~ = (prob 55p) .

| »
, JDhn Chrlstapher . 40p - |

éeorge Layton - 45p .
Bruce Carter .~ bBbp

Joan Tate 50p

Peter Buchanan o B0p -

Janet Green 55p

Gunnel Beckman - - BDp- f
John Wyﬁdharﬁ 7D'p B

* Knockotuts — the neWw paperback fiction SEI"IES for mexpenenced poor ar]d -

reluctant readers in the secondary school.

Cassettes acggmpany six of the tltles (*) at'£3.50

Send now for msper;non copies to:

Sally Hurwitz, Longman Group Ltd., Lgngman House, Burnt MI”

s Harlaw Essex "‘MZD 2JE. .
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. standing and huF'

o mm'mg The

-world, :md

: "English departn
- nost useful ace

. .And the Third Day‘ and the %
-. From The/ Lz-upuug Lud K
. Chnplln ;

p
ing of the tradi-
ur:ly a relevant

. A brief extract trum *Alpha Beta” by
:;h.gq wits lhc, only hint of an alternative 1o
“Achievement” suggested briefly
nurriab might be happy and durable and
mslﬁ with the zever piciure of a young couple
lng at a bridé !Eumln;i alone and dthmlthdtg‘

: ;xg, inst the church peoreh.

Whire 1 found more intriguing and
éxtructs were largely from <¢oloured
writers t;\cmh the p.ablums of living in an alien
i : cal sentences r.xlhu’ lh.m

Black ane!

‘s galled [ Side
rexenl pro lem in an uncu
t of it presented in this bo
ing third v 'pumls. upwards
tificate) to gain more uhdcr‘

Fr:;mdme i

Gl )
As a member of an English depariment wxlh a-

_imited  bBudget. 3t view . Divensions  with
enthusiasm, it & wo - many uasatisfactory
ents for tha* .wut of the four books, I would

that  fr;-

~ reasonably-stocked
White would be the

“already
uck and

KaThHRY™ HEY,
i=kland Mich School, Meihil.

L@nqman Imprint t‘a& “Yipes

Each £3-50.

2 -
o ther Stories. §id

sThe Bike and On Saiurday Aﬂernaan .

. ,‘Fl:he Human Element and One of the Virtues
N Frarn Lan

from a bout of laryngitis will

.. slrong Ayrshire. twang which
-yet erased, [ particularly appre

that &n.oceasions—

’;1 d-_volume to be had from a reel to

From A Sillithe Selection. ‘Alan Sillitoe:

v The Human Elemens.
Tom's Sister and Seelng a Beauty Gueen Hame
Night on Hé’mlmg Srreer. Bill Naughlnn

Thnse of us. who have come home at night suffering
no doubt welcome

such a selection of short stories from Longmans on
cassette tape. Further never being adept myself at
producing any convineing dialect other than a rather
even Glasgow has not
ted the performance
ppropriate accent (Barstow
own) although one must add
w!;hgut a text—many pupils north
der waud have some. difficulty in under-
foundtrack of the film Kes from

of: these stories in their
and Sillitoe read iheir

:r to -handle, 'T \vﬂu]d prefer the great

gm‘der for in"'my own department and, T i
met ﬂepﬁrtmznts the best casseite. recorder is

ainly more cunvem:ﬁt'and

. at) Certainly these rEégrdlngs ’

. are, on- ‘the \;ghnle first class and, .
“ short sechgﬁs are tmal]y‘ cnmpu 1
'sllhuughf,;;isscnes are

" Department 1o

pluymb the tape in ihe cl
"~ have

management, | R

1in the story. The Bike,

really suitable tur xh‘, acoustics of.a normal- ;Lgu.l,
glgasmum
1deally thisis a ;,lurlgu: uppurzumty fur the l:n&,,l sh
the L¢ ¢ Lab, in the

school, for-the gpumuni
the pupil. can
other _dlslr;u.nm E

upils and .

enhaneing botH ll;l«;nmg and readin
;\ddm;g a4 new dimension lo th: enjoym
srigs. 1.do not feel that niuch is

il ‘the pupxls do not ..
the text in l'rﬂm of them—attention rapidly -
wanders,
rapidly disintegrates. Pe
a small group might ‘alter that, but obviou 3
would introduce another,. pmblem of classroom

th lcm:h:,r "Here is an E‘{EL”LEI :

ri These are stories about peopl
their joys and lhur sorrows—usually
pr:rlmml examples of what the:.bylletins

e, :thgir lives, -
extreme  but
referred to.as .

the ]Jugner and tear lhat lie at the heart 'of the
world.”* They are for ader, of -whatever age, m
smile at, | [GN at a. little, always -

sympa and, p arly in Chaplin's, m

think~ AbDLIl more seriously, It would be difitcult to
preséribe with any. degree of accuracy what years
would best benefit from the stories for some could
bg rud with differing bonuses and for differing pur--
se3 with almost all ye (I- have heard that Seeing™
auty Qneen Home been warmly received by ..
Z ye although one suspects a little

iy in-the situation is lost on.the younger

5 And Thc Tlurd Day are suit-
third or fourth-
discussing’

set!) ) .
All except Cha lin®
able, 1 feel, use with an “average”
year class. Chaplin’s would be ell worl
with a good fifth year investigating the
as he undergoes a gradual C
fs through his contact three- - diverse
m:mb:rs of the cgmmumly —a gmvedlggcr a factor
manager and a fatally -injured miner. One of the
Virnies—in.this‘ case ij:lllEm‘.‘E -could quite profitably.
be used with a mixed ability second year—most, -if -
not all, would be dble to identify with the oung. bﬂv
On Saturday Af
g o Beauty Qgcf:n Home are all suitable for a
wide runge of third year Lasscs. whlle Thc Shafr. .
Hu- Human Element and Tom'

ygar ) B :
In conclusion—at £3 setles are by no -
Means chcap but th the cnmymcnl af

They foster V:md develop in_the pupils

eness of -

lligent- reading of a nssag: on:the understanding .
and enjovment of it. ]ﬂea]]y they are best'e piaved E
mlh mdmdual l*:adphnnea : :

little pieces ut dialect-are lost and the plot .

ty to listén attentively and'they also incresse ...° &
the .effect of “a  knowledgeable ~and -
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R Eramascﬂpis
; _-Edited by Guy le]mms Ma:’mul n !;dux;miﬂn,
-~ Baker's Bay .
Ray Specakman and Derek Hu,h l
.. ~Jack Shepherd :
L Ken Campbzll GU pages, 4592
Brunel :
. keith Pﬁrker 4l pages 45p;
R Euys Revolt -
== .:- Bob Taylor. 32 pages, 4u1;

56 pages, 45p. .

"~ .. . Tom Sawyer .
v .2 U Derek Lomas. 58 FEEES -45p. .
- The Island of . Three Mad Mankeys
Pat Buik.

- and The Enchanted Shell
J:g.m War; 27 pages, 40p.

l‘hmun and Rr.puuuncz, is an‘unusual: fﬂuthﬂlugy,
nm because -its coniénls are _startlingly - original as
eause 1f grew out ora live

Cmdividual i

.- performanc
- - gramme.
. ompany. 5. been pr:senung—mternalmnally and
with grea 5uc:ccss==smc: 196/. The then f
: chiécln:in 5 a lighthearied look at Love,” and the

prust; and drama c:\u:rpls hiéluded
the idealistic

. 7 ith. senior pupils, ‘and although-the inclusion
-+ - of . works by such -writers as Donne, Suckling,

-, Car pion and Hazlitt might {ndicate that it is suitable
only for the more “able pupils there is enough
humnmuls r:u:%' and  inodern:_material . lmi:rspi:r!iéd

1al pieces nf/mftz‘zmhalggy are sel out
in " the orthodox. manner, but “production notes” have
been added unabtrusxvely at the njm of Each page.

o tation are furn y
accamphshed in ‘the - cassmmm as’ on thf; 5L;g:—
g:stmm as to pnssxhle slyli:s nf delnery

i
pmduclmn could well inspire lhE tﬁmpllatmu l;if

. . similar entertainmerts, and thus encourage children
‘Vlg view poetr

a new light,
Dramas 1;:1: is-a hvely an
‘series of longer plays written speeifica

in the. clussroom or by the school dramatic s ty.
The gunhly of the plays varies widely.. but they have
‘certain  characteristies in -common JI1- have. large

Jass in a readm;, or the maximum
g actors in a school production,” A
common f;u]mg however;_ is . that the male-female

-ratio_in 'the casts is often ungven. In Brunel there
. are twn parts for girls in a cast of fifty, and there is
Vo similar lmba]ance in Guy's Revolt ("15 1) and Jack

an cnnrc

. Thf: editor warns that the’)

the
" time. This play._is more suited to

- group 1o tac

 of Guy Fawkes Guys 1o stage a prole

y—350 often lhl‘: least” pﬂpular form. of-

. with‘the obvious and laudable aim of mvn]vmg:_

10 Yy
‘on . the: \\hul: more
layreading thin bays

rd and Brunel ar l;igly
cl t secondary’ Py
a large bakery, relates the & peri- - 1"
ain- ch racter with a job, new. "
: 1t cambmcs a well-

I;Llllt‘:églll‘:*i
bd]éﬂCLd

1e disct
pls oubtedly L_rcatly enmyed a
¢luss play, or mmpf.d th‘mugh wnh gusto by a drama
rou
8 Jmli. Shepherd is set in Exght:emh century Laudun
and concerns a notorious thief and jail-breaker, his
life, his friends and Bis ;vgmual death by hanging. «
~is not suitable™for use
in schools where anyone likely. to be shocked or.
unduly. influenced by its more oulspoken passag:s
and this is perhaps . justified. The language’ 15 very_
outspoken, and no_atiempt 15 made to play down th
violence, - corruption and immorality of thé. society
resented, - So adn}:scnms especially - boys, “with &
rigid prejudice against hleratuﬁs will love it, aud may
even be t:mptc:d to join im. -
Brunel is the most gnhmal and striking nf ‘the
scnpts ven laking into. account the above reserva-:
life of the engineer Brunel and
tempt Lo interest - t V_xcmrla'
projects, h

a larg
the SDCLEl EDﬂdlllDﬂS ;md prevai

he

om, ‘where much of ils impact would
splendid pny for an enterprising drar
- with the possibility of imaginative
desngn and :ﬂe;ts and the inclusion ﬂf dance - and

anmg down the nol C:nys Remll _would
appeal :lo middle se ﬂmugh By
is the weakest of the plays under re :
contrived plot centyes. around an attempt by a group.
dem. nslr;\tujn

d

Derek Lomas's Tom Suwy, #is
of the novel, faithlul

but <hoosing th y P
a young audience such as . the adventures wnh ‘the

thieves in the grav d and on Jackson's 1sland. The”
op-primary classes ht enjoy this play, and certainly

llent choice for.the lower secondary. . :
re sunablefu]l l:nglh plays are hard to -«

H mry classes - will alsn ’apprccmtc Lheitwn
short plays in one volume—/sland of Three -Mad
Afm:lu‘:).s and- The: Enchanted Shell. These are both
i armer - rather more original than :the
'alghtfmrwnrd fe- vu:rkmg ﬂf the

Dramascripts is a series to ‘be welcomed. Thr: pl;«ys
ended far ciuse classrnnm analysﬁ. ;md
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Vie\vpnl sEarles L L .
42 paggs 7Sp ) :

r svspzciﬁcd purpose
€ ‘interest groups of all ages i
within common situations,

;¥ The books attempt 1o arouse the interest of pupll;
Fy introducing them to such mpn.s. :\s Ol the pmb—
ems facing lhc illegitimate

confliets, industrial tensgions :md other rnam:rs
f so ial-concern,
The - ‘material is presfnlcd in an Jllf
fit'is-clear and the maximum use |
es . presenting aspects of the h
Empalhcnc responses are. encounte
: gppraprm(; questions and éach “viewp is
i hy the pupil”, afier he has carcfully ledl d -th
" “tion; followed “through the ‘inferences and
the possible‘consequences of various solutlons to the
Each situalion presenis a REAL human
in . which - is obvious that neo per
ded, 1:. m possession -of the *rig ht*
is- the. kind of approach lo compre-
ded by the BHHECI\ Report
t is stressed that ™ .
ne problem 15 more likely to
nk Furthermore, beciuse of
‘the way Ir “the quesngm are’ mlersp\.rsed
throughout . the presentition .of each situation, pupils
are encouragéd to. piuse-and evaluater each slag: in
the: development of the problem..
~ - A wide range of follow-up :u;hvmcs is stcd at
!hL conclusion of each chapter and in the

,,,,,, ery heipful
Nmeé; Fnr thL Te;n: cr“ at th:; end nf lhe hégk

ding are p ovi Ld Th:: nature -of the ma!c:rhl is

h that inter-departmental -planni is encouraged

implement fully some of the suggcf

1t is vamus that such co-operation swould
/ Geggraphy, Home

A pnssxble criti ﬁf’ the hnﬁk% is that they
nresent a mmber of dw:rsg situatjons which are not
“in anv discernable  seauerice; - Therefore it is not
rcn:nmmc:ndt:d that- the books b:: used as text-books
- jituatiorr but rather as part of a
hin a theme or.as initial stimulus
'plﬂraﬁgn of a theme.
ElVEn for the language develop-
e-average: pupl]q ufdl.’;i 16

= wnh lhr: ]ess :\b]e: pupﬂq nf the same age g B

. The books would be worthwhile additions to “the
4 OUrCEs m ‘any English Depariment.

TATd MORRIS.

Airdric Academy.

- . IR .. .yt

Tfmgmf\n Each theme book ;\. 4§

“‘each set £1-35..
: ,Eldhg

Weddiﬂgs

FUﬁerals

nga Quésll@ﬁ .

‘pages, 50p. and 1:anp1méd by A set QF six slides,

tions for follow- -

ol

© intended

. minority time courses, \\:h:;nf perhqps. ATL. Music an

“gives lots af

! qppealmg

. cussion wark or who would like ta tackle the themes

) Rlﬂnapued at Christmas

/
Study Guide, 43 pages, 50p. -
Read All About It
Bill Ridgway. Edward Arnold; 4& pages, 9sp,

Q;;u;mn.\ by Richard Mi lg consists of four thmc )
k ent’s ud ;gunJc :md four: sets-.of . -
(he 1 o

and to ;glvg -pupi %)
world, partly. through the

Mr Mills has wisely ¢
are well within  the exp
readers, | se
fourth year pupils si
wnh u:rl.un mo

cn . theme mpu: 5 T
ence . and . skills of his

s work d- tpward

ing an English “O"” grade and, - -
s and help from- the ]cla;s'

pupll 1 a]ﬁ see pﬂssxbxln

Drama or En h departments could get lm.t:th::r,a
and come up with a rather good fifth year Dbeu-
mentary Bramia -¢n .one or all of the - theme topics, - -
is versatile, not least in the kind of worth
1 it will pravide,

lln.mselv hqw; .

tastef !ly=des:gnéd

I like the idea of black
rite ph tu;,nphs or skgthLs in 10
to calaur: Thu, does not dnslract 1he
.mcﬁlmn ' )

The mnet af aulhnrs jimpressed me. and the -
: good. The bac ction
10 questions for the pupils and

-sugg sls ways lrnr\vhn:h lhe topie could - be extended
iborated, slides for each lupx

bnnks becoming more and mare exp
are somewhat of a luxury at £1:35 cach scl,
The.Study Guide covers a variety of nigu
as, The folder idea, sliggested bv Mr .
Mills-and extensively explained in the Study Guide is
Each pupil, choosing- one- of, the - four .
topi Births, Weddings, Funerals and Moments ﬂfA
Truth—makes a. folder and works his or her wa
through the beok. adding as much _anid® as v
material as possible. The folder could. l'u: s . e
after a given time and -u:idéd to the ru rnlq remrd nf
work.
T would n:r:nmmn;nd G((“(HHHI\'%(I‘DH!‘]\’ to -those -
ch tea who have a for drama or dis-

E

stigeested in o fresh and int ting way.
Mrs LiNDA BLAKE.
fiun(rr High Sehnol, Er 1'Mlhrxdr.

= o

Willis Hall. mann, 30 n'\gcﬁ SDrJ .

pt Three - -

Edited by Alan Durhand Hutchinson, ‘cach. 125
ages, each 851: . g [
. Kidnapped at Christmas™ is "a Tively,” \\'}iiy and

play by Willis. Hall. - The: play_is _centred
‘aroun vo main characters, G;]b:rt and Crosby, (wo
convicts serving their sentepee in' a'shared prison”eell.: -
ThEIl’ arnhxlmn is. of course. to éscnm whlch .hc:y'

R




O

ERIC

Aruitoxt provided by Eic:

*

" English’and drama share-a c:mmmc:n concern wuth language and the use Df the lmagmathn

New Eng!nsh from Oxford Ed onal . -

Begin Here ST o, o

John Way‘and Keith Dennis T .
“Whatever else the pupil takes away from his experience of hteratura in'school he' should have

learned to see it as a source of pleasure, as something that will CDﬁtlﬁUE 1o be a part of his life.—

The Bullock Report. o
Some of the most gripping eplscdes in children’s literature have been coliected tagethér in this

volume, and even the most reluctant readers will quickly find themselves involved in the stories.
They will want to turn to the books themselves and so to other books; the: hablt f reading for -

pleasure should then last a lifetime. o 7 )
Pupil’s book 168 pages, paper covers illustrated 019 8333625 f£1:2 \ . -
Teachar s resource book 216 pages paper 015 833364 1 £1-95 . e

‘A Sudden Line - ;

Rmdger Mansfield and lsabel Armstrcng

A companion to the successful £very Man WIII S‘ﬁzjut this collection of poems empha
thoughts, éxperiences and feelings of young people, and as in the earliér book, many of the
. poems are by students.. -

el
n

128 pages, paper covers 019 8361 DS 4.-95p . )
In Context , cot ‘ _

Language and Drama m The Secandary sch@@l

John-Seely . .

In.Context seeks to break down the barriers which somstimes exist between the {wa subjecis,
and demonstrates that the use of improvised drama can be of direct help to ldnguage development:-

“A book of great lntelhgence and care in wrmng f can think of no aspect of drama‘more worth
studying just now . . It i§, tg put no finer point gn it, a necessary buy. And one hopes toa that
it will not be c:t:mfmed to drama specialists, but-that it will fmd its way into English departments, —

—Young Drama. - ] o [
176 pag@g paper covers D19 9132224 £1- 75 net. o ‘ i
In prepagatmn for Sprmg 1977: ) T . 1
- Dramakit ! e T B "

John Seely - e o :
“ The pnnc:lp!es Df In- C‘antext are here put into practical form. Dramalut is a folder Df abaut 200
copyright- cleared pages which schools can reproduce, containing ideas and activities for drama

" and-ofal English related to a central scene,.event or human situation. There are practical.notes

~for the teacher, groupwork, playmaking kits, themes and projects, and the kn} will be invaluable
fc:tr bmh spémahsts and non- Speziallsts téachmg Enghsh and drama‘to 10 to 15 year olds.

“E‘" 4 o ) 1‘; = . ’ B : h s} ) ' s »
C)xﬁjrd Unlvarsﬁy Press, -~ - - S
Edubatlcnai DlVlsu:m Walton Street, Oxford sz E‘:DF‘ ) » L e




ted o take off in Promp: Two, three of the plays deal with the

eventually do and the audiencé are iny
; adv nturu\ ran ition fmm 5 huul into the b:;,_ b.ul \mrld Tli;
whi

with lh«.m And share in lhur fuﬂ-

Bub Tevlor's Juhnn) me
w‘\m». i L lhruugh
kero in Thi;

as
re ll} thL most suitable of pln sroom

g s lack depth and “the plot. lhmmh * Bullad of Ben E\;gm h
1sing. dn % not really lead anywhere too qu ; and ideas they remain bec
Inapped ar Christmas 15 a play o be seen rather pract .
‘than read, and will more readily make an enjoyuble The Dthl’ two_plays from Prompr Two, “Burgalars

lhc; are never pul mm

play 0 be dum- b\ ane of the school’s drama groups (written in verse), and “A Question of Hﬂnuur' have
e rtainment, * 4 more menacing, violent theme,
Pn!mpr (Dny Thn and Three i< a colleetion of . On reading the ird and last book in the series,

edited by Alan the overall fo somewhat imistic. Everyone
1 lhur own values in life, but does anyone

have the right to decide that, on
¢ of sixty. life should, be te lnalcd by
sw:lgh" Thiit qut’slmn rémains to be

fifteen. short Rlemporary  plays,
Durb,nd, previeusly editor of the popular Plavhill
Cseries.
The plays. five in each volume, offer a wide choice
of lhcgmcai forms, ranging from theatre of illusion
eq “ Jrama, The interest of the reader is
rious theme d by lh-; wuy m

“Bovyver”
grievances against
univcrsity %tudcnt

Jrama as Gppmscd to !h a
d be t.\k«.n to -:hnw our students that
5 bc:ycsnd plz\) rmdmg

a vieious lhrk'ﬂknln ' hurﬁ.m ht:lﬁg
To conclude, 1 found the Promp

t S stimulating, .- ~~
flexible and exciting to use, and feel sure that.the- =
series will be enjoved equally well hv hnth the teacher
and the student, ~

. . .-Mrs C. SHERIDAN, .

_St-AMargarer’s R.C. High Schanl. Airdric.

T . . L

bc:mg E‘U‘:Epllﬂﬂ lls; good in lhi;ll'
olid. mattrml to be

Written for Children )
! 5 o " John Rowe Tu\\ns«.ml , Penguin Books, 368 pages.
. examinatior 5Ll J5FJ y
detail
~would prove ioo diffieult a. t;ﬁk to give all the
a mention, but here ar —i selection to whet
the appetite: ’
“Appl "’by Cecil P. ’lav]nr d f
and the-imaginary.. The apple ! Ruth Crane
is being searched for by a group “of school leavers, Alison Morgan, Penguin Books, 191 pages. 50p.
To find the tree would be to attain their goal m life Thg Boy and the Monkey
* whatever that mav be. As the phv progre l.eon Garfield, -Penguin Books, 128 pages, 4Dp
*tree becomes harder to find. and, in time, the The Midnight Fox

; . P nguin Books, 107 pages, 35p.
J ersey Shnre -
William Mayne. Peaguin Books, 143 pages, 40p.

*what thev were ever searching for. Later, o new group Bets
v B Penguin Books, 123 pages, 40
of schoalchildren arrive, asking te be giided to the - & pag P.
anple tree, but now thé older oies ask the question, 1 oceasionally reflect on why a writer chooses to
what iv the anple tree? write for children, nk writers of children’s boaks =

An interestineg plav for a large cast i a very up-to- often adopt one or the other of two
s lr- version of the Noah them ‘Vovage of a Life- !hc. one h'md d wri
ime"” hv Trevar Harvev. In this case, the ark is n
b rn-cul n. but the basic characters ancd message are
thﬁ same. ) wu&p

ke the characters in “Apples.” we ar for thldhcmd rccnllcdm as
for some ideal in lif in C Apother qun; different 1ppmaﬂh m wrmng for

“David and Judy, a young newly-married CGllt!lt‘.‘ think children reguires t the author mh:rrlrgt the world

they hs found their ideal: a home of their own, a ;1nd human experience faithfully, but in terms that-- - 7~

¢ar, and all the mod-cons that money can buy. But an be understoad by the young. - -

since Davids mother died a few days ago, they have In thv, Lmt;d States,“where I taught English for

a new addition to the family in the fo George. - : high :

-4 mynah bird who had been the sole ¢ anion o

Davids _mother. - George has the voice of an old : m )
-Z woman and all we hear.are bitter complaints of that attempts to interpret real life, rr:mgmﬁah‘ﬁ-

poverty and loneliness, Eventually, the bithble bursts people and relations. in candid terms. Tn a general

- for David and Judy as the bitier- truth of their - wav this. comes down o a- quc\:ugn of -values and’

selfishness and desire for material gain comes to the vialue theary. Children’s fiction in America may be

~surface and makes their happiness r:th;l more value dominated. tc*lchcrs and parents choosing:

points. - O
' may atlempt to create a special
nforms m whm hée umier-

Q
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; €3
- that ;,_r-,ul ﬁ{.lif-n ms v..ry 5L1dcxm

. the universal appeal of some themes

1o teach and reinforce some values at the same time
tat Ih;} damin others through ;neglect, Am [ wrong
at in Britain, on {He other hund, tea
ek pupu literacy but m,.;r,‘ﬂ the fietion they read
i valueless?

John Rowe Townsend's fine history of children’s
bouks, Wrinen for Cluldrut takes a stand on this
isste when he writes, 1 believe that children’s books
miust be judged as a part of lterajure in geners
therefore by miich the same slandards
No diplicity here, for Townsend
ies a double standard. His children and mine live
in the real world with us, The common values of our
«,ulmr; lh:. .,umuhu:d conscience Dld.i people should

al, and
as adult

n
child's reading should
extend his experience,

r'. 5

expressly for children. 1 remain anvmgcd that
best and best-loved children’s fiction wins the affec-
rion and loyalty of gencrations of children beeause of

situations and

Lh.lflLth\ m thc young. NEverthn:l 55,

,ldhnmﬂ Vi lﬂprmm ::md ‘the
ic of a EhllL precarious anid
\\nrld is as swmlablr: to the

cated kﬂﬂ\\’]c[]EL of
interests characteri
somefimes tumultuous

wiproved with 3 d cmllned

-.[ml\ of the ehild and his dchlm:lant then we mayv
expeet  that - the quality of chlldrtn" fietion has
1 lmnmvml too, | h 3 the case.
e’s The Jors
wiis first p bhhhul in 1973 and ks now bc'n re-issued.
It is the kind of novel that t-achers and . parents
admire, Here i the lyric and sensitive tale of a
voung American boy who crosses a contingnt {0
.xulmll\’ it at the feet of | gel and frail English
K Hc sits kst'mm; the sen fnr he s

in 111:: “,
distant
coast far ac

Encland.. Arthur i# surE]\.

a rare lad, one of lh se gitiet and thoughtful loners .

upan w hm’n little is lost. He sees where others only

Something tore a hole in a eloud and a spout- of
\nmhmf; came down, and was eaten up by th
ain. The gap did not close, but grew lar
.md qmm thcrr: was a hf’:dy of sunshine ﬂmtm
.\y czFf' to tht:- side of -the
I otigh ta
way to ﬂ'li;‘ grmxml \‘-hére it hegnn to lift
y mist. There grew, more nf n und ‘more.
he c:laud and ra
v and a d
¢ round-it where Tt

~a white-
black |

1d heen df;iwi .

_How we all sometimes long to have a boy like -

that sitting in. our classroom. But this rare breed is
I;\rgcly found in children's fiction, The Jersey
1P AN uﬁ]y a guatified sucecess fof all the charm af
¢ old man's iaveluted tale ol love and error and the

carcely

in of loss; Arthur, the boy who hears and learns. .

o hghgvabl; rarity, The novel's E,r:.im.sl weakness is a
p-frogs the reader a decade’
r 1l and the

o Air Fnri:t: bring him Full
1A ', his grandfath 1
’ 15 No 1u.lm1mn,L_. the inde nu;z,kzbh. Mayne until
Arthur stands before the Loving house from which
1t descendant Qf the castaway

e 5
Wlave's child Annie Lovink,
herself in whom Arthur ean lmrm,d tely d
fated” love, free at l;lal of th: aneient curse of mi
cegenation. 10 1s all . h really, a prodig:
nululeLu by’ 1jOr o :

l.eon .ll‘flLILl A
. 0 lrm Dl

Puflin Bunk. bt,d,r;« t
ar stamp ol exuberane
: wit, of Tim, trect child and
a thief, and hh lmmu.l au:nmplu:; Pistol the monkey,
are slaged o oa ls.md of costume party version of
ith-century land  with MNewgale Gaol,
ati a plantation in Amer
lat of o boy thief caug
lly discovers a safer way

figuring important!
tried und l;m.t,d wlm fir

to live by hi: . et )

The three stories are uneven in gqualty, The second,
Cidhe phi Waich” L eds in  large - part
hﬁ.llhk of the’ pn.s'.nu; nl 5 'i L d wny

H}

sea  and
mniost 1
in -these a5
acters tend 10 h:. two dim
l'ﬂ[l!llhplLLL’n But with Captain Stumher,
rises to the best prose in this u:ul]ec:tmn

,n:crs LCIUIL‘ dmc in cnmﬁ;‘rt But

1 1 the cornvicts:

ptain Stumber’s

(u‘npu_r \\urs;m.d 1 batch he took UVET seemed

- more :hifty and villainous than the 1. Daily he

- eaught himself uumlm; the masts, He was not a
trusting man. :

The h!nnmrn af the Bovoand the Monkey is -
'«}’H(kllﬂL wrfield, but it is more ginger ale than
champagne. Th dren will Im':. t. Mv reservations
cenire on the C ed (o
Amerien, lees with-the runay Y -]]VL \‘[r \Vllklm m
Ran ! 1lv,ulur there 1o tL . mck mlu ke
<he won't bring ] i . m -
ia no tHuck Fint T n:nrrum sngn:—ly! Tim
FenLilns o FOEUE on cxploitation in the un-
developed Open spuces ‘where the rules are fewer and
Iu_s-. ;trl : As an American I am al=o troubled by
-enes of Tim on the broad shoulders of the
ilkins, There is friendship and trust in.
rL].l(lnﬁhhlﬁ truc enough. but many black
childrcn are only rzmn; to see ‘mn!hn:r caze of a bhck
Thl'« }\ 1 of value myopia
e to rcc‘mnmcnd'

i E 3 1
ol thu; 'mum= glrl 5 hl;= ndvcnlurg Ruth an Arm:,
in Wales. is dcpr]vgd of her f
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inpuared

and~their mot

" to exile on a |

“crest: of the -field. The gras

5

and  her younger
hittle fony, lind
and make some

that severely injures her muother
sintel. She and her second brother,
they mitlsl HU ito Aunt Muary s famly
kind af  life, an arrangement
permuanent, in the tiny Welsh village-oi-

The orsis in, the novel s lum 5 n:;lu w s
ister Fatay and Ruth”
15 il Crusty u,L,nlrlL O1d Mussy, \\lm
but never threatening,

brother, T
i5 ucomprehensible at times

and a helpful, good lowl 1id, cousin Pete, It all

works out just hng in end, but we always knew il

wutld, .
Ruth Crune is 4 very novel  tlawed

rull“l‘lk

rd writing, Of Tony.
on Margan can
sed, uncom-
Ish relatives
but now they all

:d and awky
wire child, Al
stef she had wat

throughout by fore
H dlﬂ!ulll and 1
\\rilL B;Iun lh, d

Tony,
forbearance
aloot and lonely child,

This is the way

L Iltllu tru-m. 6
cn,de llﬂ]ll’n!lgd lay ;md
revelled in it.” Ruth is5 an
buit tulented and snecessiul in sglmnl

s

he had no \Vlsl] 1o bk nﬂ“de or admm.d that
would come later, when she got back to New York
and would write peneiraling ays for her teacher
about the Welsh way of lm., and umuse her ©
lemporaries with portraits of xh-, local characters.

s almuost enough to capsize the
r d

sy plot, buf 1t 15 a comnen

splotiers that many girls will even wade lhmugh this
vulder \\uh Rutn
i

kind ot sludgy prose shoulder o
in urder o save the exhausted Tony fros 1
lonicly hills of ¥ .. 1 think this is some kind ol
tribute tu the sweelness of young girls,

Perhaps | should say young lritish girls, for 1 do
not-think young . e\ ’n,rlggn readers could lolerate two
piyges % suppy sexism, Rufh stroggles
1or, p.AL,E\ 1o prper ' meal 1or the men of the hou
that will stand comparison with her absent moth
kitchen wizacd } How pleased she is whm the: mcn
inchuding cousin
sklllfi Lven lhe;

\\1!] find Rulh% c: y

1 ant and subordinale role m her re

slnp ln Pe L‘,élnl the ather male
Belsy Byars The Miduight Fox, pt

1970 and new a Puffin B

Fubdt & Faber in
1976, is young 'Tm’n-, account of his summer on
Aunt Millie and Une s farm and his encounter

lhc, wild, Tom, a town boy, is
hLm IHis parenis. both
urope on a {wo-

- with a black fox
fromi - the first 2
xi);umus and athiétie,
munlh hlL}LIC lnur

. Jnﬂ face up

And then ]nm sees the fox,

I did rot believe it for a minute, h was like my
-eyes were playing a trick or- something,

was just sori-of staring acr this
: about my letter..and then in the distance, where lhn.
- griss was very green, | saw a fox leaping ove
-moved: and- the f X
lhc: movement. *mcl lhm

sprang towards

v chic ce but to leave «

he-

the” -

%

0 move, shk
_ where- l‘“d
T oh
again,
yvourself T
]owianted 1o see the fox |
ln all my life l l1.wL i

Iy slart over
e film back and see
ng you have done, and
pmb over llm Eldﬁs again.

cul lhu 1 w.mu,d it
e )Jll ean o nirn nw

From this point on,
Wil
the
linm

Tom LIL\L)II.\ his Jdays o guiel
ng in the \.gllxilr5s1d|, ;ldeLklll v lhu l.er lur
lu\ f

PUP
view of ‘L\\Ls
d ']np\

5 nnluf.al prul.]'
prediciably lmul llk

This is ku:un} for Tom \\‘llU anWs lhu \H“ be nu

sturybook ending to .this adventur

king after ;11! I h.;d nu
ular [riend

v that my story would

s0 1 was not like the lor
beautiful :,Lnnéhm I
i and |

113 not LHQ
with wild song and joyous duncing, but with a runny

nose and wet eyes.

Fred's hant is a partial s L he captures
the pup, cages him and sits ba
shool 1he tox when shic appeurs o 1
Hed pup. On that stormy night m frees the pup,
and 1ox and pup run oil 10 re-establish themselves
(41 r 1n the iorest tar trom man, by lar their most
[VH1 rulls predalor.

1 e ddnight Fox is a gem of i nov

by avoiding 1t ¥y, LlthLb ol th

| thut succeeds

il town-boy-

lully duclupu.l
11

the boy wilches and admires,
Awe and wonder, y

their lives sepa
there i nu sen
This novel
and social vxluu; .md val
is ambiv t towards
demiands withi
the fox .threatens T
Fred conflict over the ue of the fo
watch these . conflicts shupe young T
] grow and mature during this very speeial sum .

Nicholus Fisk's /ligh Way Home, published - by
Hamish Hamilton in 1973 %4nd o Puilin Book in 1976,
is a taul adventure tale of mishap=nd shipwreck, and
the struggle of three teenagers, Ba -Burry and
Rupert, to escape from a, deserted ind  where
abandoned conerete buildings and equipment portend
something t rr IL that is made all the more frightening
by the | strange m.n::hmm that click
ummn

5. Reluetant

¢ contl i
ve fatlier; pgr"

Mllliv;.is turke 1 i.md Umlu

life. We

anllsh rmhlu:
re and the butt of jo *ans
Rgnhg and Barry, until. he come np with the only
ns. of eseape. Designing and constructing -the
balloon is a complicated and exhausting Inbour, 'mcl 11
is ”'IL hlgh puml of the nnvcl 3\

itle at llm rmdy, -

Tom, and we sec_
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- Action Pack

48 Cards for Drama

Sue Porter

Cards designed to act as a stimulus
for drama. They are suitable for
mixed ability groups_ of 9-14 vear
olds.

Publication October,

Eu' o £3 upprox.

' Smudge and Chewpen

Paul Groves and Nigel Grimshaw
Takes some of the most common
errors made inwriting, and deals
with them in a novel and humorous
way. For average and below av erage
pupxls in the hrqt two years of
secondary schools.

Publicarion Decentber,

" Limp £1:10 approy.

1 The Goodbodys

Cartoons depi
the life of a pin ly.
providing reading and writing work
f(ll’ remedial pupils with a reading

2 Dt about seven,

[1 Multiple. Chmce

English

Clifford H. Fisher

Suitable for students of lower ABiiit;.
this Multiple Choice Test Book ¢
includes some general English studies

_ to assist the student. A reading list -

i given at the end of each sect

and a series of follow-up ‘stlelL‘s is
pmudr:d

Lima £1:30

1 Experiments in

English Teaching

Edited by David Craig and I\‘I?al'gﬂt!,’
Heinemann -

These fifteen articles deseribe courses
recently taught or still in progress
which break new ground. Together
they give a factual, evaluative and. N

sometimes polemical account.of-the—
transformation in it y and

~'Lultuml studiz,s [Dday Alld the

L

C/{:ilt £5 ml‘ F‘flp(‘f 5.2 50 net.

Please send me the-title(s) [ have ticked for my inspection and/or

FExperimens in Ln;f/nlz Teaching on apprmal

Name

?lenl

School Address -

Edward Arnold

25 Hill StFEL‘f Lundun WIX BLL
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== boned as a racehors

whether or not these three }?
at

_her ttalian

- Friend Barry, a

on the problem of survival,

“the way Rupert phrases it.

Language and C:reatwe Wn

\

make a work-

mu ball Am:r .;u ih 1

W’
2
Ll
=
]
B
—
:T
v 1
5
ﬂ
-
‘ﬂ"
)
. T
T
5
prot
o]
1~
-
]
ol
= B
y

who WEl‘éph \H‘lEﬁ
ipwreck but
iend lost at sea

the same arch and‘snide and
nasty in the u,gsm.y lhal surround lhe escape plan.
wounded foot festerifig And weak with
Even Rupert puls
F\d nrgamsgs

pmmptly £

fever, works on in Spll\‘: of his pai
:mdc hls I;nghsh reserve as he dm:u;ls a

sevéred. Class di
High Way Home . is i
Nn:hﬂl:u Flsk makes the d:l 1]

mméwhal predml;\ble in its xmagery

Ruperl walched her go. To'his surprise, she shm
Oh, of course—to snub
done

the cabin doors, Why?
him, literally to shut him -out. Having
this, sheé went forward over [ht; top of the
Rupert walched her go
‘!h(?!l‘lg‘ once red bui now_a 1gE
man’s white sweiler ~with th sle:ve% rf)]led up over
15. -Her shapely little
1 grip this, clasp thdl,
her way forward. Her long legs. finely
, flexed and straightened;
. tapered muscles appeared for an jnstant then melted
again into the shining brown surface of her flesh.
Her bare feet never hE‘;llalEd never made a mistake.

3=9
[
£
"EI
=
1
IU‘
I
oG
E
=
E
bigc]

A 1ale of intelligence and ereativity brought to bear
High Way Home also
r different gdalcsggnts before, during
I ] eck, and even their
Fnally Jm.t an interlude. Li ::
everyday way, “Back to normal,” is
High Way Home i3 3

balanced and shrewd depiction of human personality

shgws three v

&5 ape and
goes on in

at the best of times and at the warst of tirmes.

o James H, Howarp,
Braidhurse High School, Motherwell,

The w,rne:,r's Approach to the 5hart Story

- Chrismp‘ner Leach. Harrap, 34 pages. 80p.
** The Writer's Approach to.the Ballad
.- James Reeves, Harrap, 47 pagés, 90p.
. The Writer's Approach to Newspaper Wrlling

. see the creative process.from the inside, Th

; lenglh that these books éarinot ‘pre
treatment of- thmr su]:u:et matter and herem lies the;r

'Lmnel Birch. Harrap 61 p;\gzs, £1:20,

The H’rucr.\ Apj oach o

carrying with 'it the. implication that ‘we are going lo

under mns:dcmtmn here do -not always
promise ‘of the es.” It is ::bvmu; from their
h

the

: Essenugl]y the

. is an :mr;chve idea .

most serious weakn
about the size of a jot
sp Ellgli.d wuh Larmgns

l".ﬁge& are dw:ded into
easy 1o read and the

Unfortunately they
and w«:uld.nm -;urvm: anything but the

C f y that The Writer's
Short Story has some very positive
Chn:lmphcr Leach does a good job «in
ning the essential elements’of a short story in

ightforward way. He shows us some of
th; 5hort slory wriler calches and
""" He explains with the use
al t‘mmplb hnw ‘character and situation can
be suecinetly evoked. 5 Finally, using e¢xamples of
short stories by Hemingway and himself, he illustrates
the gzngrnl points he has-made. The criticism 1
an already sthrt book

is dgvmed'lb printing three staries Ir 1 )
The bcmk wuuld b: useful m mtmdu ng 14-1,
yei to t ; vriter bl

The Writer's Approach m Z’Iw Ballﬂrj makes a very
earnest altempt to exp illustrate thé perennial
appeal of the ballad form. James R¥eves convincingly
makes the point that ballads were and are popular
b“(;aus:; the:y d:;\l v;v:dly and directly with ex

3 nces, wasung no time on
u:lmn and explanation, i
cannal be denied is that th

. “Wh

who listened
nsational story -
nfte

to ballads were as-spellbound by a g
as are the readers of a modern Sunda

Several lurid newspaper headlines a I
side examples of ballads with the abvious intention
reinforcing the idea that the contents of ballads are
= as the contents of the sensational
stories of the papular press which grip our attention
today. The author goes on to encourage pupils to
E'mz their own balla sm:ssmg A ,,purtgnce of the

allad tradition. .

This is a forceful little book, persuasively written
and well illustrated by n varied selection ballads
from the obscure to the familiar. An original and
useful little book whlch I recommend in spite of ,ls
ice, :

The Wri Appruﬂcﬁ Io New.spgpér Writing is
the longest of the three books but it is the least sa
factory, Lioneél Birch attempis to deal with just about
every kind of newspaper writing -from the problem
page to feature articles and ‘he also devotes his atten-
tion fo lhe work of editors and sub-editors, the history.

aper cofilents.
hle 1o cover such a
§a r:\thcr bewilder-

Car 'nd phmagmph ns
paper he es are in the
far as lhzy do make an initial impact on

his attention. Unforiunately” the malerial in-—
less impressive. .To be fair, the
= a very wide - introduction. to “what go

nDn

‘produc 1g a newspapcr and it .
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WL’l.ﬁ

ll;‘. plg

Wi

‘\\ul:: r"mu; Uf l.mgu.ly. f

_uml ﬂhUﬂLllL s;mbul‘

Taccompanying map (’smppmk_

teacher docs n
dies ul’ newspapers. L
“it could be useful lu

the book on the shuu
have three or four copies av
1o, bul in 15 H

r\mnslu luunn at £ 30 pur wpv
Gonnox Bistion
Efgin Academy.

Engllsh ‘or lelng Book &4 o

Albert Rowe. Maemillan, 160 puges, £1-3

Bridges—Ways to English - 7

W, F, Stevens amgd 1. P. Wilkinson, Ginn, 858 pages,
5 ,,

b

Feelings Into Words—A Creatlve wrillng course,
Stages 1, 2 and 3 _
Ehnslupher Cop

k- Educational Litd. 5ia
;D Stage 3, 112 m

an wied Graham  Barreti, V&’de
¢ I, 96 pages; Stage 2,
T I.-lEh £1:25, .

English for Living is the I'Lulr i in Albert Rowe's
“English for Living™ series, and like books one; two
and three it 15 more suiied to the needs and interests
of the ngn-certificate or "hridgc" grotips than to
those of certificate ¢l 3 ..

Several linked ‘passag ':.' come from the Maemillan
“Topliner” series. and . iogether with others from
authors sueh as John Wyndham and Laurie Lee,
should engage and possibly hold the mlcrc%t of the
ez '\h]L rcudgrs

is .lﬁ dlll‘ﬂlﬂl Jt ﬂl’L

to role ri]'\.’ 1]
r f lhe nuled:, \\nr]d

the ool leaver for the rigour:
bv lmmduun_x, dizcussio
of carcers and :
tale concerning teennsers
niit in as a timelv warning. 1 ;bh. an
the part of ihe author to attemori. o c:nhgh!ﬂn “the
voung feecnagers about mental illness, the f\rukh, by
David Sheppard is hqrd]y reassuring. and the adconi-
panying photograph. of ps iatri i
once disturbing and misleadin S

Some of the sugpested exercises are quite usefird
and  widen he scope  of the pupilss’ others are
icratis in their exnectations, o
The anthors of Bréidecs set out their aims in the
introduetion to this

n i tn
thmi dﬁﬂ how xhg

< sitnations. .

im that it is. it
Cand "O”
ur Bridges,

p.n‘mL fur C.5.
*Huilding

of lm: dialectal
in the Litter.,” and the
b ;.plly at the Su;nllsh

words for The wea

hnnlLr) seems \umrﬂlmm

_undoubtedly benefit from lht: work ;lw.n in Smgs. 3.

,mdnrd [’ng il

i
L
{

Thie third section begins with some inforniation on
repisier and ends with views on lh: usLiulnL‘as (or
utherwise) of examinations in E

In atiempling. to do oo mu !
accomplished oo little. The book is unlik

mm H&m!san a creative wmmg ‘course,
it pup will learn to master lhz.
lvemient in the wrilir

;md, fur lhE most part 0
excerpls I poems, .md adtquulgly illusira led
{although the pi 'Lum introducing “Food and the Sense
i some sensitive pupils to be
). The book aboundk
s to explore the seases and write about
stor is that the pupils are
own experiences and to
For :lm;:: teachers who
“wrile about what®

in uppur uni
them. The xmpnrmm f;
\.ummll:d to turn to their
\ L‘l dbi:lll{ lhr:n

you knuw this bnak is id

Stage 2 leads the pupil fmm an exa
study of response to exiern 1 stimuli.
ge of emotions is covered
nnd poems of literary merit chos io- arouse the
pupils. Joy, fear, cou guili, self-
=5 and affection are all adeguately repre-
1 would, however, be very dubious aboul

ation of self
A Widg

WL

smrun& lmln p, .

saged nkes m;. pupu a stag,n urthet by involving~
I 11 an : i to others
Criends, dealt with -
sUL 1de o paiticularly
good cholce of material in

this section, and have
mncluded” some very nlsf‘r.slmh introductory remarks
Lo Various: passages us well as asking leading quustions
atler lh;m assapes from the works of George,
Orwell, Golding, John Betjgman, L[, H.
Lawrence, lo m on only a few.v eannoi fail -
to meet with llm approval of both tea
ulike.

encouraging lhc pupils to__

ul miuch lnler.l T use Lo pup ls prepariog for Lkrllh- -

ain with passages

]

k-

ﬂ;L.ui;s pupug 1o du a l:ur. ul hnger bending and .
vrite  about - the -
sach section,

ers and pupils ‘

it would be wrong to assume that'the authors intend - ¢

the bugks?lo be used in
by the stages of the course. Although the m
m ‘ﬁm,y. l 15 more. ;um.d m lh\= lE lj yLu old ﬂagn :

scmnd.xry school.,

vould not be nece ’ary or _even advumblc
‘work thrbugh the boo
‘obviously wish to selee
-1 do not see~ rL'L'lH”,‘
more lr.ldnmml type of course bcmk bm, LxcLllent

reative- writing, they hElVL a place ln th

‘mind
th*n

the F
lh; | freatest

ghid
:,llgy:sl bcnrhl wmul

-1

y for cmnnmy T
ﬁ b

condary classess ndni;u:d
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Splrals

Cassell.
Hu hms@n in association Set 1, peT set £2- 00.
with. LL.E.A. Afttack in Dark Lane
‘A Game of Life or Death “G. R, . Crosher, 64 pages,
The Austin Seven 55p.
The Aclor - Strangers In the Village
Dreams ‘ %pR . Crosher. 64 pages,
Tﬁ??‘jr, o '+ Runaway Into Danger.
Bennet Manor G. R, Crosher, 64 pages,

Each 30p. 55p.
No Sun at Sunnyside
G. R, Crosher, (13 pages,
55p.
Getaway Books ;
Melson, :
“The Long Road Home -
Joan Tate, 78 pages, 35p. -
Stage to Nowhere
William . Hirsi. 96 pages,

Set?2, per set £2-00.
Pﬂlly anﬂf the Barrow an

Emw EI"IQ lhE Erc.m.'n Euy

© 35p. Joan Tate, 55 pages, 55p.
Liitle Ca When the Song was over -
Eugenie L, Anna Higgins, 64 pages,
96 “pages, 35]3 . 55p.

I)angernus Thleves
- Chhiba. 64 pages,

- Diamonds High -
Roy Brzbbmgmn 92 pages,
“35p.. 55]:

inarea ng bcmk? First ﬁf *ill I think. it must iook
“right inside and out. Great slabs of print daunt the
rkllu‘:[ﬂ t reader, bui no ong wanis to be seen reading
| Pundy-type books with-twenty words to the
page. The only other req ments arc the appropriate
band of interest and reading levels and, of course, 3

I le. Mot Easy but Hulchmsfﬁ have
bmught it off with their Spirals.

Although  slim, average ‘40 pages, they-do not look

There are no pictures, and no

like rémedial readers.
one wauld b:: ashamc:d to bc: sr:c:n rcadmg one,

and ‘n;ﬁyed by anyo They all have a super-

al . theme and If you have ever watched the first

fe mmulcs Hammer Produetion with vour hand

on lhz X EIT swilch and stayed on 1o See EVery pres
id

f 3 5 1 lrled them
ofi a Second Year remedial class some poor-to-average
Third Year girls and an- adult . They all
wanted more. By the way, my mmhc: -law enjoyed
“them too, so that should 1

The Nelson Getaway books are very gaﬁd of their
_ kind; tbo; Aimed at competent but reluctant, rather
~than learner, readers they would not leok out ‘of place
an.a rallway stanan baok stall Agam no pictures wnh

appearance. T'” L«
" lad who leavu- ‘hom :md ﬁnd: hl

1 young
,f invelved with
Whﬂ nmn - an

Thzy ‘

_illustrated. with pen sketches on the cover and ‘in

are Wastérns with gdglzsg&ﬁt hLmu. who, like' the
hero in The Long Road Homve, prove, after a set of
testing adventures lha; thc:}' are made of the right kind
L list of sure-fire

She is be:\m‘,lful ‘blonde and
Tngelhu they-track down the diamond

: the trail in and out of Boeing
Hotels. What more could a
or Fourth Year want from a-

ﬁ:snurcet’u]
mu;glers,

would suil the, 15-year- old
ﬁ:‘]dlﬁg at about the 8:0 mark. My own experience
with their now-familiar format of tZxt chopped up
into shurt wide ed lines and pictures (black-
; n ery -good) on almost every other
lhal lhcy do not go down very well with the
Thf- books do not quite meet my first require-
Thi: covers are alright but,
:, you might be a
g them. Srrangers

lh: haby .md clears out,
; & involved-a ‘
titles are | gssful Thd:y suffer, as
much of tm;l;lys junior fiction, - from - the
mmhy Winters™ syndmme It is all sueml workers,
rs, h[gh FISE ﬂals derelict slums, poor

ur ¢ dren krmw it, and 1 accept that this iz the
case with many of them. do we have to maké the .
poor devils read stories about ballercd wives and
children acting out their lives in rat-infested,

bridging the culture gap, Polly' and the Barrow B
and When the Song was over, which both de
boy-meets- glrl situations, a Crow and the Brown
Hoy. which is about a three-way relationship between
a while boy, a West Indian boy and d’crow, are mueh
more appeal I cannot find words
Dungerous Thieves by V, B. Chhiba. It Enﬁugh to
shake one’s faith in a nnrmxlly responsible pubhsh;r

. of rcmi:dml books.

" Davip Hnmi

- . Invernirie Academy.

ThE CarnlErFy Gsﬁ
SO Arnuld

The Mgilvailnn Reader
1. F, Stevens. Methuen. m(;h 32 pages, each £1-50.

Waler Skling

Trall Bike Action

"Hang Gilding L
’ Ssiling Skifis . “

123 pages. £1-25.

‘The Earnferry Guang -is intended for the 12-13 ape
group and is presented in an attractive soft back,

E{\Eh chaph:r The book c:czrnpnsc:, fifteen stories
sodes in the experiences of three boys
Set m a Suﬁnsh mdustrm] mwn wnh

1 5
into t:onﬁ[ct wuh authanty wnh Enng% and with th:m-
selves, i .

elec, Even if this is life .

-up hovels? There must be a better way of *

& trixrlt; about a young
an




SRA offers a series'
ef Shori Courses m

Cemposmon

Spelllng and Vocabulary
Recsdlng Comprehension

from Slto S6

Recent Pubhcatmns
Researchlab

to develop reference skills

NewsLab I &II

to encourage wider reading of
newspapers and magazines

- Ifjmi wish to discuss _J B. Gray chlcnal Manager
the potential of SRA 2763, London Road,

7 materials in your Mount Vernon. Glasgow E2. _
-+ "school pleasewnte ~ Tel: 041 778 4585 ‘
o (’”EIEPh“ﬂe - J.H.Andrews’ Staff Associate, SRA Limited, -
: . 23 Hinterhill Road, ‘Newtown Road, , LR
Palsley Renfrewshire, * - Henley on hames onn

Tel: 0418894407 - Tcl Hﬂnle 5959
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" When

inAocently, *You

stuggestions for pupi

harefoot skiing 2

the

These stories are. eatertainingly  written. und
churucters are \\L”dr:\\\n \\'ilhl_n h

iona who,
‘lJ lo gt her

ufter seme ar ,"ul
parents tu agree o her going on a school outing to
study “marine life, "The pupils had been reminded
of the 1asks they had been i 1o do for the “field-
work™ and vn arri **, . thirty-odd pupils burst out
of the bus like gas aping from a ginger beer bottle.”

na and her triend Alison tuund themselves
ime Jess enthusiastic about
Vim wis more
mimer. bul too
arried awuay from the beach by
lly she is stied by some fi
she gets b 10 the beach she dis-

on the beach [hk} soun b
thulr fieldwork™ and the invitaticn to
na could refu A strong s

Il there not so0 much out of
scover, bul because she had

n. howeve
ana was 10

“hiis <retur

: the driver grumbles about kids
and teuchers: the

wchers become tight-lipped and
furions. The two girls, with their jars empty aﬁﬂ
their question-shedéts uncompleted, slowly ma tt
way iato the bus looking asz:if they did aot have a
care in the world. : i
I FR h.llf past four then? Alicon asked.
see Miss. we don’t have a wateh and
on the heach'.” |
f each storv there are ideas ﬂﬁl[
" work. Under the heading
ions for [Jiscussion”™ there are. on avern len
tions on issues raised in- the
irnments are ::
.|hm|l the story, de

there are no cla
© At the end -

ing.-what- will happen next,
orts writing a poem or story
chapter, and s0 on. Drama ideas are

i book
ting to slow learn 3
v and \\cll warlh hmm:

d and thikd year

sense of ndventt on in boys and
con=ist of factual mlroduumm 1w sonie Jess
SpOris,

I ¢ books are excellently nrucmud with stift

covers and. a half-page colour photo on each page.
illustration is referred to_in the text helow |l

which con of nﬁ more 1 I

are .lhnlll |hirt\

» slarts by d“m.l‘ll:um= the T'lunchlng of
I motor bhoit and goes on 1o deseribe
5. the starting of a run, ete. Different
llscuss"l briefly and various trick-skiing,
id even a dog on =kis is commented

i Vf:mii;l'
skis, wet:
hoats are

llﬁﬂl‘l .

s Aeriion deals with the elementary featurey
of a trail e: the different types. the importance of
maintenance, ete, Most of the baok is taken up with
the | ds ‘enconntered on lrml and emphasives the
skills that are* ealled for. )
Hane Gliding is a  lesser-known sport” but” is
31y iHustrated in t nk, The reader is taken
thraugh the procedures d preparation hefore and
uring Ta unchmg

different; methods of flying:
nd h; xmrds tn be avoided,

(1 such us an \u‘mg v;|m. il

wmld be  stimulating  and.

he conditions regtiired with respeet

are explained:
trapeze and harness

T must succeed in its
.lppus.gl o the *-F!rll uf adventure in young people and
represents o valuable addition w a “slower learper”
library,
 Ravsiosp OvVER,
Curtivustic High School.

Primary
Eeglnnmg Write Away

Robert J, Hoare. Loangman. 48 pages, 50p.

All' Round English with Work-books

Ronald Ridout and Michael Holtl lun;.nun (-4 pages.
Qp. -

Skills in English
l\an. h lhnmpmn

7Bnrok 5\7}‘1\_\_,&%

mly A h.
4\\nk¢n chlldrm 10 lht: joy. of

creative wril

Gruphie

ac
th ustal cliché
u:uny‘ mlh creatur ulh
would appear o be rmmd.uury nm\)

lhal is - lmdltmnal y:t
different,” ch dnubl:. page spread preser what is
intended to be 1 week's work covering itéms such as
sentence  eonstriction, pllnclll.xllnn comprehens
and so on. There are associnted work-books wh
coneentrale on vm.nhul.n‘y and 'r.rn_llm;s and the seri
is meant W be used m canjumtmn with ather book:
h are devoted to cn.uh z \\Tmm‘. Al any mlL.
haw the puhlnhcr 1l
hi ilion nl’ the book is undeniably

wa Y-’\ﬂll the gpeneral
v -and unpleasant,

. The
5 whieh

Apprﬂ;u.h

Lru:k

impression Is son
Clutter rather than
content itsell is the u :
test rather than teach : ertmnly are :unlikely to
insp an enduring interest’in language. One, on the.
Alphabet, asks the children to complete 26 pmrs of
sentenees prccw:ly emulating this maodel
My name is Angela and my husband’s name
Andrew, We eome from Acmn and we sell a
The authors thaughtfu :
places and  products wi
opportuniy for initiati
There are four hn(’lks in the §




which provide (according to the publisher) a language
e for first to middle schools, book co
: a sequence of short chapters which is n(ende
i s work. The aim
of ¢hil W

the basic structure
this includes even hand-wr
s of Book Dn; are  dey

{Apparen
three chap
farmation).

DHLL g\gam th brnphu, presentation leaves some-
d though not by any m
| Engish, the books .m: not
y have th:

ated 1o letter

little.
\\uh

\\hlkh n‘l.lku a
Ihomp-nn m.unt.urﬁ the
unL LﬁhllLd

L\iLP

few lines ln(e 15 out 1o be an exer 1 tenses
-future, prLscn and past.

i \\=hm we hn‘ then. are three rets of books— ane
topies tor creative writing with
:lnD(hl.l' whth is a comprehensive
i work books: and.

the lmprov ment
¢ writing. Each
d differs quile
3 howevgr. is

th wn}' in which

have in common the f:u;( lh:\t thv puy little or no

atiention to modern thinking.
Children develop lunguage by tal

engaged from anearly stage in pur

tion. They come {0 school already ;10

deal more in the way of langt

.lfL nﬁrmallv reqm ;d to usg Thl; apt;h

~must (h;r;f’nﬂ: st up situations w
kinds of conversation which <
exercise a greater range of

“example, in Skills in Engli th
.mn‘n jses for asking the children to m l-.s: a box to

: 1 their ‘word-bank. He feels this is handwork
language. It an unhappy i

verv situation lies a basis for purposeful

conversatian. Children wha pérhaps discover a bcncr
to make part of the box may then wis

to other group members or to the teacher. “ﬁ‘n:v

ay even wish to peculate on other aspects of their

=

The structures required for this kir
are .1|rcm.l¥ ?D%Etﬁéd by the childre
wind or in day-to-day adult/

L

Children w best when they wamr to write and
therefare a language course must include motivation.
is is what Reginning Write Away ulmi {0 pro-
Mr'H » states that in order
thing interesting to write abouf.
is anly half of the story. In order
m knm\' what (hr:v *

Unfartunately. th
ln “ﬂtf:. w;.ll thldnn h\VL

ructnrmll and in words; about
{ n invites «the.child to be a cave
L[wcl[.:r 'md ite a story. Such an approach is irrele-
=vant because it is too simple. If children are to write
about @ave people sthen they must be personally
mvulvcd, albeit imaginatively.- Let them. create their,

i, Thc ﬁréi .

three .

%

own cave pLuD]c:
lnnd;

[l IE! Ihr:rn io n,l:m, o lhclr i ag
by finding points common to their Own experience
and that of their cave dwellers. For example, the
children will h.w; come upon inima i in the
show or in the s . ve huntet will
tind a trail to follow. issapges of poetry and
prase o m(mmt’y the children awareness of their
ind lhi:lf relationship to those of
y When all this is done
: children will be dr:eply invalved in a siluation
and will have thought through its problems—problems
will hav; bu,umu lh lr m\n W gt th;v h:wL

“able m stille guher;nuy.

L.mgu ge has a Jot to do with thinki n;f The better /
s, the better the language, It makes sense,
pect language programmes 1o promole
i Language develops (hm eh talk”

re it is ;
tional Dppgrtumnu, in a languagé develapment serics.
It is part of the function of teaching to enable children
.m;liﬁ' increasing competence and therefore. the
course must include enablement devices. In
t one should expect to find in new
publu.‘umm iz clear evidence of this modern thinking.
Begimiiing Write Awav offers motivation but no
All Round Enclish ers away with the
v is superficial conventions of English in a manner
which has been shown to do very little indeed. for the’
development - of  children language, §
F.lnL.gQ w;dez]v frﬁ 1_han wflh*’lg m the use of tnpc—

5 nothing to
l;mzuagc

T schﬂnlﬁ Dur chlldren have
isually get, a good deal betier.

for use in toc
a right to exp
though perhans :
hetter material is nrﬂwdq.d bv indivi 1 te:m:hr:r; and
is only r-ardy available in rmhh:héd form.
MOFFAT,

= Thorn Pnnmr\ School. Johnstone.

A Likely Story i

Pleasure in Res . Edited by Alan M. Lynskey.
.0 1an. 122 pages. Siﬁ.
Grblt Series

Holmes McDougall.
Mindar of Brannln

Books 1-3. Margaret |.ennox Salter,
The Adventures of Magnus ’
Books 1-3. Margaret Lennox Salter. FEach 32 pag{c'si
Living on the Earth—Man o S0
Books 1-3, Margaret Lennox Salter. Eath 32 pages.
Living on the Earth—Animals :
Books 1-3, J. T. Francis. Each 32 pages.

Teachers nl’ P4 and P5 classes have in the rnst nﬁ:n
envied the wider range of reading materials available
to their colleagues teaching older elasses in the school.
Nm& Halmes MeDouigall have gone some way towards

ceting the undoubted need for supplementary, reading.

aterial for this 7-9-year-old dge proup- with - the
Buhln‘znlmn of the Orhif extension readers:series. -

Fach 32 pages. {;"F
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" _thre

*_-reasonable price for a hardback.

£ - B

o provide follow-up malterial
nA. L.!p mt-;nl reu dLrs lhc.

Deigned Qn;amall)
for the -;;;me pubhsh

L uih pupils
s;hgmﬂs;"lh; books : on 2 3

diffieulty with three fact :md three fictional books at
each Jfevel. '

3 the non- -fictional books. all of which come under

1 ne on the Earth, the easier

t,hre: deal with animals. while the more_difficult three

: on to looking at man and how he looks

after the world in which he Tives.

The easier three of .the six story books all feature

r \iagmls and each book eontaing

5. Pupils can thus enjoy the

3 I ing the story, while their inlerest

is rn:\ml;lmt:d ;md they are LﬂEQul’Jg{:ﬂ to read on, as
: hero is featured in each une.

sting of all the Orbir hooks are perhaps

inal three ficiion books by Marearet Lennox

Salh,f in which she has ereated the mythical kingdom

of Emnmn

pace and a, number of truly, cliff-hanging en

. “which I feel should make them very good material far
* older remedial readers.

All the c’?rhx{ books hav: attractive full :n]aur lllus-

will contain exercis linked 10 all twelve books. bui l
feel that some of the books, especiallv the Brannin
. could well be read: sunplv ‘far enj yment.
Unlike most of the titles in the Pleasure in Reading
Serics, published by Longman, A Likely Siory is not
one story at all, but a whole selection of tales from
which it is indeed likely that ‘senior primary pupils

- of above-average ability will find much to &niey®

With authors including Alan Garner, Ted Hughes
and Phillippa Pearce, the standard of writing is high
and. the, range of story wide, from the fantasy of
Wilijam Trevor's “The Sunflowe
the everyday world of "“Coming Home™ by Keith
Waterhouse,

Most of the book’s fourteen slories are short siories
and where extracts, such as "Tadpole Time" from
Barry Hines' famous Kestrel fur a Knave have been
included. editor Alan M. Ly y, ‘Head Teacher of
Greenbank School, Rochdale, has chosen well 50 that
they can either be read h'\pplly on their own or
serve as an introduction -to the whole book.

A xkrsly Srory is liluﬁlralgd wuh black :\ml thlL
line drawings and :
1 i} Hang, Rnﬁg whi

may account fur lhv;

ies include: The
an’s Nephew I-y s, The Last of the
gy by’ A Duog So Small by
Phllllppn Pearce, Sry nf lln- Dump by Cli ing,
and First Chmu- which, like A Likely Swiy, is a
collection of extracts and short storjes,
WiLLIAM F, HENDRIE,
I\rfl”'l‘(l\-ft‘ld Primary School, Blufklmm

VLfl_ht:r titles in. the

“Chambers Young Set Dictionarles 1.4

. This set of four dictionaries. now ‘appearing in
limp: covers, was originally published in hardback
diuring the period ffom 1971-74.
1t consists of o drefully-planned progression in

All six stories in them have a d tinct -

in the Snow™ 10,

. feature iz it

ing 1. om a pxuur; book starter o o
onury containing 15000 references
uld not b; described as-a fiew ¢

The approach is trad
ut it compare
favgumhly wilh ulhr: type. A noteworthy
Y adheren as [far as possible, to the
nalural expr n of children.

Although essentinl to the comipleteness of the set.
Dicii I seems the least effective of the serie:
well be yvm a place, with other
of a sir n«the Infant
Dl;.lmrmn.s'_s 2 and 3 (n
drawings) have the quali
through a sound programme of dn:lmn..u'v n )
the 6-9 age group, where they could probably be um.d
to preatest advantage 1n class sets.

5 Thr: lasl uf lh:. series | would place in the top
i tion of variéd
d ,[lDl’]Ql’l 5, . omical .at this
stige to provide a sele equip each :hlld
wuh emaller and less adequale volume, Dicrionury 4
is commendahle for elem sry  requirements and
emmentl} smla‘ble in its clarity of layout for less-able -
it clearly does not offer nearly
satisfy the requirements.of sonmie
s who are ready to use a more
Lﬁmprghtn ve rn:ferznce work such > Twentieth
Century Dictivnary by the same publis

di 'l.gn;ry trai

1S0BEL STODDART,
. = =} S arE
Thorn Primary School, Johnstone.

Ji‘;r, ici srﬁ fm c:svs

A Prelace 1o Hardy 7

Merryn Williams, . Lopgman {Preface Books), 182

pages, hardback £3:00, paperback £2-00. :
A Prelace to Pope o

I. R. F. Gordon. Longman (Prefuce Books),” 196

pages, hardback £3-00, paperback L” DD

An Intreduction to Pope N

Pat Rogers, Methuen (Unw;rslly F‘ﬁ.ss) 182 pages.

hardback £5-00. paperback £2-50.

In these days of desire fnr some return to the

upon authors as (s ]
magnificent scope of the Dissert n: in the listing of
Hardy as a Specificd Author i the 1977 and 1978
C.5.¥.5, Literature lists; in the development in Paper
11 of the open gque ion, providing possibilities
answers on Pope: and, most important of all, in the
need to pmwde ymm;ﬁ quuhunmg mmds w:lh wrm:rs
of stature an
welcome,
The Preface bﬂﬁks are \\rxllm lc) lhc sane lu.ht
formula referred to 5 review -
earlier Preface works, 1s - gnd ‘1o Jane Austen,
in Teuching English, Voluine 9(1) October 1975 And ..
similar judgmenis may- he made of the
in all but one respect. There is-the same mlpfui
allm;lwc sgrle-: Df nmaps. d
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'WHEATON STUDIES IN L!TEF&ATURE

General Ediror: Thomeas Crelum

Each buok in (hh \d]udb]; new serivs opens with a lang e
l )

lection of critical

GERARD MANLEY HOPKINS THE MARTIAL MUSE
POETRY AND PROSE SEVEN CENTURIES OF WAR POETRY
Ed. Dir K. E, Smith  £1.20 net o il Alan Bold  £1.35 net
THREE EARLY TUDOR POETS - WILLIAM BLAKE
SKELTON, WYATT AND SURREY . SELECTED POETRY ANIY LETTERS

Ed. M. Biglby £1.40 net - Ed. Tor A, 5. Crghim £1.40 net

15 OF JOHXN MILTON
in ¥£L.20 net .

l %, demo fth
]‘)fﬁl s The Sud\ “j Tims by John \\s»ndh 1m, with the author’s own introduction,

DOWN TO THE BONE THE POISON LADIES
Alan Sillitoe  80p H. E. Bates 90p
BOY IN DARKNESS THE HLL"; HAVE 5TOPPED WC)RI&ING

Bill Maughton HOp

Mervyn Peake 60p
THE SEEDS OF TIME
John Wyndham  £1.05..

DIMENSIONS

A provogative new series ut thematie anthologies, ]’lub]lshgd May 1976, which 1
of immediate interest to younyg peaple and provides a wide range of material for classroom use,

ADOLESCENCE : - BLACK AND WHITLE

Mike Samuda  70p John L, Foster 75p
LOVE AN MARRIAGE . SCHOOL

Mike Samuda f()p John L., Foster  70p

-\/\/HEATN R
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in cach book, There are the same geusrous Reference
Sections, vomprising =hort  Biogriphies, Gazetteers,
Chronotogical lables of the Mumin Events in the
Author’s Life and Tintes, guidus 1o Furthe :
and 1n the Hardy Bouk, i
and its Medts on He 5
cloasiify ol Pechnical Lg,rm-i
is devoted in some detail to
setung,” comprising a wid; F'.m
Purt 1wo, “The

[ \L['} \\;ll suiled
o 5xth- .m;mpls. ta mtm;!m,g
these voung readers 1o the .lﬂ ol critlg &
trating on senples -of mmn. ol the
<harr, thes helplil works, .
* The one fespect in which my evaluation differs from
Juhn MeParthin's Isas g result of his comment
of this kind

rious yuestion

It 1s. however, lh; natu

llnpru\ cutive s.tr in of nut ur\l} lmmr} kﬂtl( ism.
- but o ion, which may not allow our

pupils the stunce of reaction.

A [“rtjuu' o P
, lh'

3 and .
not dmng W

ith cr' :\,gd'pu?ll” I
; utmn.xrv note should- be directed 1o
who fail 10 see the books intended limits,

'md avoid hcgumm;. pr-:wm;'m\; lcuh:.l‘s .. . who
lly. in
lhc Fiters

prefuced, Hardy “and Pope, lh:n involun fml) any

book -about them would “arouse . And
Merryn® Williams  clearly  cannot herself
3 1 i I have the

ward

"= this muost re d.nblu, ‘md umiﬁp;uu,llv pusitive study
_ nd ve )

of Hardy's
Puh‘xpw I am biased.

"lmm Thnrn 5 H.lnh \\,rn,m;: gbuu[

and art so hard: eriticism
xggr"ﬁ voice so lasting,

&0
so flimsy and lh; life

Pat  Rogers hm’:ki An fmrodiuchon  we Pape,

enforces  a direct comparison with  Gordon's A -

Prefaee s P oth being preparatory books, both
uknuwlulE ng .m chie 5 to Maynard Muck.

‘the g and hoth aimeéd at
LSixth Yeur I nd First Ycar College Students,
This demand for !x comparison is. too, mude by the
readers of ‘this magazine wha wish for a reviewer's
uvpinion

2rof

Rogers' book 'is orgunised very differenily
it Profes Gordon's thus produci
t . requirements his readers. -Apart ' from
and his Audience” and
el\ :le from
raplers 9 and ID “A Poet's Prose™ (I, SGordon's
ok ﬂQEa not’ uifc,r lhq. mmtntralcd dgml on this

-

" challengin

-use of play .

in th urdu
<, Butt, 1939-1] .
S0 readers .;bl: |

are llﬂn];dldlcl} £l en a
bridgehead into the ul And, of vourse, the
bouk huas no lack of chullénging femarks. lndeed, |
!mmd my ire fising at some of the comments musde

(i .lbmu other writers ~for example, aga

How, lh;n lu devide hk[\\i.
In" my opmion, I. B, F, (_mf
suited to starting Sixth % : on 4 study of
Pope: Pat Rogers' Ini duction w starting First Year

I ; pup s on a similar study. However, F:u

is ve y ul lnlarcsl 10 e che g

lhg two offerings?
Frefuce 13 more

wrtant dialogue mlh lh; pupl .
\muld pmpgrly taughf, bepefit
: r .Slxth

i rum

ar work ,\nd
“they Abl\ upe

5, 1en i
who Lu'fruntkd lhur times .A;é.aln'
articulating - their  perm rruth

missing today? -
PETER R GIESON,
Rankhead *itudcm}'

bl‘llgr dlﬂlLklhg
* Who are we

LR

Serious Play - -

Play - ..
Edited by 1. 5, Brunir, A Jolly and K, Sylva,
Penguin Books, 1976, 716 pages, £1-75,

is .a portly but portable reader that moves
Foover hu;x. tu.ldx Ethology, ontogeny and -
tgh brief bursts of mathe- -~
atie thfL‘ is much on monkeys, and wh
in began cthology hag completed, and we
cgard our animal natures with _equan
lay. we're told, move with * Frarlll:ul:lr
ure. 4 xlack but nggemle_d
=—»;ugg~.nvc of

~ Play
dauntin

Bali,
in the Ih\(’h

olein ﬂLll n:m.y couniry games
&t my.thu’ happily as do’ Auden with
) van L.n!.'n.k Gﬂmlgxll Nulhmg h

are peculiar: lhc Jap*m.,sf: st dm of m:\:aquc
monkeys have produced 3 lot more. interesting r §
than the rather dry samp lc prnwd:d herewlhc
of how they learned to

other islands is a perfect ll]lhtmh

n uf the canstructive

In folk wisdom, work and play. llkc feath and li*e
are usually d vided .gluﬁst ‘one another--the formyr
inoral, brutish and protracted, the other. naughty,
mvnu\ and. short. “"Work consists of whatever a body
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REY ubll"(d m dﬂ :md Fluy donsists of whatever a
‘bady is nal nbllg_.&,d 1§ do”—-or so Murk Twain felt.
This book mak

\mG and Fl.:

ﬁS a[ ﬂ!l_'

f'll there were n
ng cries of “Viva J_swrenc;'

:\parl froni ene
stoical
-in-the book that i
- teacher; but lo per
.my one discipline is

mm:ma in
its _effect.
- the
'lud ng chgpwr.

Flu,} nbuunds in lhgughbpm\@kmg'mgtu'ml fi
Eric’ Erikson’ 1

teacher in general;
. on play and-act Y, I
3 suppests: that ‘Owen- as milch: as Bmpk: might ha
b

ould db no u,ml m good—at the

- in the course of playing, the proc
© - involuntaty. yet self-directed, and thp sludy and use

lassroom. though it- mimics th pr} cess of
use the pluy Etpt:an;L
d a

uul

ail

i ‘! ,'7
elf -iceds and,

between

) d}and adult forms
“of i politieal and ecqrivmic
‘con th.r.umn: wnlh which \VL h;ri'd lhgm about, lh:

al sLlﬂnELa and [hE|
‘thorough- gDm

B
journey afield-—
f Albee, for example——would have

:punln:-; And am
to Kafka. Heller

.extended its range “most usel

© porary speclator sports such
f

ully f\VleLrﬁ corlem-

© the edge of thir 3

This bank important lhnug,h it i
se play has always bt
hat it did achieve for
realisation _,h large niumber o bocks on

! tional matiefrs g ally had kuddenly developed
- __n'ul\' hlg hales—and lh:n can be¢ no batl thing.

= RonpiE RAnERTSON.

i Nards -

names of the authnrs nE his work must bz
U r to many -ie chérs of “Epglish: as a joint
fau[hﬁr of 7’11‘ ri ic Seicnees and Language

one realm: lhgl ﬂ’l: qunlalmﬂ:_

ttitude to UnLﬁlplﬂ‘ln’lEﬂI [erk o
tha ot
lty. of exaggerated gesture and inappropriate .

“of play is often a teasing out of such paradoxes. ThL ]
: 3l

el says -

area that the book .
g o deal in-detail -

non- nu:.l:.ar w;\rl .

RN Aoray House College of Educarion. - -

964) Professor Hullxdgy wis
m dr; wing atiéntion’ to the “rdle- “of
g role to_which~liis project .
-Lingu he Teaching of English, :uppmted
m turn by ‘the=Nufticid Foundation and th¢ Schools’
neil, gavé some practical realisation
schemes as Language in Use and B h- 10 ¢
Dr ,mmrlbul:d a: prell ary--paper-<
1 conneefion through .md between
] thlSl(:ﬂLLl by SALT as “devices, of

mv presented with a lhDrough account’ s:t'
largely danmg

l pmpo,g mply 10 ‘¢che
tion the book provides, 3
"Clearly what gives u lext coherence is the way i\
{fanguage allows for ‘connection : between. sentenc
% the-authors remark, deviees of coh 3
[mlly semantie in nature, though they
585 1n ;E,mmamln.al};a well ns lexi ms. -
part of the book di ;:us:c:a-hnw [D lcu;)k; at |
na between sentences i ]
th authors see five classes of S‘.‘Dh:ﬁl\’f;‘
ting by identity of - reference, -~
titution, those ope g by
lhgsz _ope 5y

those o[;n:mhmg by s

ipsis . (of items «pr

conjunction (m:lud ng v

ship) and tl ijkptﬁdlﬂg o

including Lﬂn]ﬂcmmn - :

Nﬂ one, least ﬂf 111 the amhnrs would suppﬂs: that =
uld 1 stage -

[ 7mn§ to b . horne in mind in applying’it -
uh]m:t, of the final pages of the book,
i ’nt.r m f:n, ly gc:rn:ral termy . 7\

chmk has mdum:d a somcwhgl p{:SElﬁ] suc

English .
ts !:né:ncy Bl
P

view of its practical effects, Meverthele
Ha%.undoubtedly been healthy ¢
.the dramatie advances  in° gra
typical of the late fifties fmd the 5
an area of limited inte
tongue !Each:r lhnugh
c e grammar”’
theme Thc area nf lmgu

. l

mparmm‘:e to !ht; tEa:ha;r f)f mmpml!mn or.uf
ary study,  As usual, the Imguls secké to. £
«= definitions of -what -th
tively-knows, What is
ITIIIE\IE but 1 hav:, nn'dghb! !hat w::-

language, ) !
T. M. BrowN, BEA
Moray Hmn’i' Lﬁllrgr: “of Edufatmn .

s masteréd the struc
’rcntly has a good comm
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