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- veloped by the Nbva participant to ralse the reading level of a selected

%
ABSTRACT
The purpose pf Ehis practicum’was to“use a peer tﬁtoriﬁg program de-

3

group of lawéachievi;g,studencs at Ha%fy Stone Middle Scho.l., The prac-
ticum pbjeetive wasltwo—faid: .(a) faise the grade-éqﬂivalent scores of

at least 60 percent of both tutee and tutor experimental groups by eight
months, and (bs find greater gains in the experimental gerp than in a
similar control group w1th the .05 level of. sigﬁificance as critical. An
Iﬁstr uctional Facilitator, volunﬁeer faculty, and the nécessary hard-and
software wersc avallablgf The thes~ﬂac§initie Reading Iégt (GMRT) and the

Iowa Tests of Basic Skills‘(liES)-were used -for pre-and posttesting. The

practicum was ﬂaé‘suz&assfulias implemented‘ac;ording to the established. h
eriteria. Eéwever, as a result of the praj ect at Harry Stone School, the

. o . ) )
EuﬁEfing pr@gram in the Dallas Independent School District (DISD) is being

been adde&'ta the staff,of the DISD Instructional Fazilitatar=1utoring

Programs. » _ S ‘
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g # INTRODUCTION

L3

Harry Stone Hiddlg Sﬁhoal is an all- black sixth~and seventh grade

school in the Dallas Independent School District (DISD). Testing and ¢
nﬁservagign revealed and provoked concern about the low readiﬂg level

‘exhibited by Harry Stone School students. It wés, therefor re, decidaé
that a peér;tgtpring program would be iuaugurated with selected students
at the-school to see whether it would hava a positive effect, improving

the student reading levels.

)
An experimental tutor section was selected to tutor low abil%gy

readers in an éxp%fime%éal section. Two sections of comparable reading

ability students were selected to act .as control groups for each of the
la . T . ®

two experimental groups.

\ .

These students were then. placed in tutor-tqtéé sections according to the g =
scores they made on the.Infgfmal Reading Inventory Test developed by

Houghton Mifflin (gee example 2). :Haif of the highest ability fesders in

the school were designated as tutor control group: the other half became

the tutor experigéntal gfcupi Half the stuﬁeﬂ;s reading on the secéﬁﬁ'agd: -
third.gféde level (low ability) were placed in the tutee control graup;

while the other half became the tutee experimental group.

A_%;tést was run after the pretest had been édministéréd to deter-
mine the equality of groups. There were no significant differences in .

a

the groups at the beginning of the pfé§tigum. Analysis of Covariance




the experimental and control sections. This design allowed for any

. chance différences in groups as well as making adjustments for any section

that might have the ability to learn faster than others. It also added

strength to the statiscical amalysis of the practicum.

Tutoring Programs and from two volunteer project teachers, each tutor was
paired with a tutee and worked with him or her on.a ome-to=-one basis.
'Piégraﬂméd material was used. The maferial consisted of éaped lessons,

phonics drill, word drill, reading kits, comprehension worksheets, and

thinking skills. - ;
After the posttest was administered, product evaluation was made in
five areas: (a) individual gaiﬁsxaf participants in the experimental

groups were checked to determine if 60 percent of the students had in-

N oreased their grade equivalent scores by eight months or more; (b) the

AnalysisAaf Covariance was calculated to determine if the mean raw scores

£

o

of the experimental groups had increased significantly ove: the scores
the control groups, and the iQi level of S;ggéiizagce was chosen as the
critical point; (c) the scores cfeﬁhe tuté%-and tutee égp2fiman§5§§§%5ﬁﬁ;_
were e@mparaditc datérﬁine which gr?up had réaeived the greétest‘bégééit
from the pra;tiéum; (d) a narrative raﬁort was raceivad from each of the
prajeét teaéheré describing h's or her reactiof to the project; and (e)
.eacﬁ of five randomly selected tutors and éutees ig the experimental groups

submitted a mnarr .tive report outlining their individual reactions to the

project.

15
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PLANNING AND ‘IMPLEMENTING A PEER TUTORING APPROACH

TO INDIVIDUALIZED INSTRUCTION TO IMPROVE
READING ACHIEVEMENT . . - _ \
® By R. T. Patterson, Je b
IDENTIFYING THE PROBLEM

District Needs Assessment Data

The Dallas Independéﬁt School District (DISD) tests the District's

§

inner city Title I stgdé; t population biannually hraugh a systemwide
testing program ‘and Pub, ishes the testing data in an anonual series :epart
called Performance Profiles. The District's commitment aﬁ—aéééuntability
(including reading performance) is indicated in the following quote:

‘The Performance Profiles are one indicator of the District's

commitment to a policy of accountability to parents and the

puhliﬁ through a systematic reporting of the adacatlaﬁal pro- )

cesses and- pfaduét= of the DISD.2 o

leincipal; Harfy Stone Middle School, Dallas, Texas sixth and
seventh grades, with an enrollment of three hundred fifty .students. »

' Efépértment of Research, Evaluation and Information Systéms, Dallas

Independent School District, Performance Profiles, 1974~75, South 0zk
Cliff Attendance Area, Grades 2, 4; 6, Report No. 75-513.
, 16



-k
DISD Reseatch Reéért No. 75-513 contained testing data for Harry
Stone Middle School's sixth grade students for 1974-75, (The data is qu
grades two, four, and six but Harry Stone School has only sixth and seventh

graders.)

€

easurement Profiles summarizes the charts shown in the 20 volume

Pefférmance Prafiles and gives an éxeellent explanation of how to enter—'“
pret the profile charts. To quote fr@m ﬁha report: .

The ten groups in the decile distribution are constructed so

- that 10% of the students from the lafge=city norm group will
fall into each category. The column on ‘he far left gilves
the percen*ile range (7%R)- for each-group. Thus, reading _
across the table, the first column gives the large-city norm
group decile distribution and each succeeding cclumn shows
the percent of District studants, by school, that arz in that
range. :

The quartile distribution is constructed so tiat the District

~distribution is divided into quarters by the quartiles. That
is, at "Q3", 75% of the District students scored below Q3 and
257 scored above it. '"M" is the median, or 50th percentile,
wnere half of the Distriet students were above and half were
below. '"Qi" is the first quartile, where 757 of the local ,
gstudents scored above it and 257 below it. Entries .in the
chart yield the percent of tlie large-city norm grouy who scored
below the particular District school's quartile.

"N'" is the numbéréafbgistriét students in each school who were

‘tested.3 ’ ' ’

Each bar in Chart 1 shows the range between the first (Qa) and the
third (Q3) quaftilas, aﬁd the triangle indicates the median score. Ihesé

data revealed that the median percentile rank reading level for those

 sixth-grade students was 8.75, a figure based on the norm of large-city

3
Héasufemegt Pfofiles, Fail Testiﬁgg 1974 Depaftment af Rasaarch

]
g 14




CHART 1
DALLAS ‘INDEPEDENT SCHOOL DISTRICT - .
DEBARTMENT OF RESEARCH, EVALUATION, AND INORMATION SYSTEMS |
Beading . ACCORDING TO THE _Lowa Tests af Basic Stills - _GRADE_6 DATE_Fa)l 1074

South Dak Cliff Attendance Area
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ercent of the stﬁ@ents of Harry Stone School were above

[
et
1]
o
Iy
(33
L3
o

_ ) _
‘percentile rank of B.75 and SDﬁgercenE were Yelow.

. \

Although only the sixth-grade éf Harry Stonme School's fall 1974-75

ool year was included in the study, thése sixuth graders became Stome
= ‘\ f
nth graders.’ Unfortunately, there ,was no reason to think the median

had chianged appreciably during the single school year.

The Performance Ercfiieé also showed that on the vocabulary subtest
L , SE2EISE : )

. i n .
of the Iowa Tests of Basic Skills (ITBS), the following breakdown applied:

Percentile Range 1-9, 89 studenfs; Range 10-19, 19 sﬁuéents; Range 20-20,
24 students; Range 30-39, 11 students; and ﬁaﬂge 40-49, 11 students.
These figures indicated.that 55 percent cf~£he total of 161 s;xth—gfadé-
students wéfg in the percentile range of 1-9. Baseé on large-cilty norms,
lzé.studentsé-oﬁ Qévperﬁentg had “a reading v@cabular§ iﬂ thé percentile
range of 1-49.

| Qn the reading (comprehension) sugtesﬁ of the ITBB, 87 students

: Vwéré in the percentile range of lfS; 19 in the range of 10-19, 23 in the
rangé of 20-29, 13 in the range o. 3D¥§9§ and 3 in the range éfvéﬂéég-
Using larga;citg norms . for reading, 54 %er:gnt of the students were in the
lowest decile. Ultimately, 145, or EDaperceﬁgg of the studeqﬁg wéré in the
percentile range of 1-49. - g

n the lowest decile and

o
%
w
o

' Wer

In summary 55 percent O0f the student

e
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n reading vocabulary. In com-

prehension 54 percent of the students were in the lowest decile while 96

4Gp cit,
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percent were iﬁ the two lowest quartiles. These data are based on large-
city’ norms, which means the students in DISD wara!%gmpafed with large-
city student populations that-had approximately the same number of students
in thagéradas_baing campéréd.=, - o . _—
Consolidated Applilation for Federal Assistance (p. 5A-1) pgblished%
for the school yéaf 1975-76 indicated sixth. graders attending Title I
schools had a mean grade equivalent of 3.5 years. The‘pﬁbiigatian
§pégifiad;
These data indicate the need for ptavidiﬁg supplemental in- ,
struction through the utilization of the Tdargeted Achievement |
in Reading Program to reduce reading def ..iencies of eligible -
ESEA Title I students.”® ]
According to the Elementary-Secondary Education Act (ES§A§ guideliﬂes,n
a student Is eiigiblé for federal assistance if he or she is reading one
or more years below grade level bésed on the Iowa Tests of Basic Skills
admi;isteréd in the fall of 1974. The Qonsélidated Application showed
tﬁat 144 sixth graders and 171 seventh graders at Harry St@ne!fell into
the cataga%y of needing additi@ngi»teadiﬁg helpas Ihiédpaint was brought
homa}éa the Hérry'Staée Sghoal in a communication from the TexastdUEati@n
Agency in November 1975. A létté; from them (see Appendix A) étated that

tudents were one or more years below

LY

sihce 93 percent of the Harry Stomne

grade level in reading, all of the studéngé were eligible to participate

5G99§§;idétéd Application for Federal Assistance, Elementary and
Secondary Education Act, Title I, 1975-76. .
61bid, p-54-45.




" Teacher Observation Data

A necessary component in identifying and evaluating the student

reading deficiencies was téaéh%fidbSEfTaEiaﬂ- ‘The teachers of Harry Stone

-confirmed that, from their observations, approximately 90 percent of the

[

Factors Related to the Problem ;' ;o L

The teachers observations regarding lack of reading success at

Harry Sjone School caused valid cgnéern of the school's faculty and
ﬁrincipal! A Reading Committee aamposedEOEEEha school's seven reading

= . .

teachers and the principal met to try to determine the reasons for the

lack of reading skills,

Demographic factors: Demographic factors were considered. Harry

Stone School is an all-black sixth and seventh grade school where 79.18

v percent of the students are from low income families as defined by federal
R : ' .

. guidelines. _Although 273;l§r 81 percent, of the students were ,on the free
lunch program during the 1975-76 sghooiqyéar, the geographical area is
nonetheless ﬁot_considered to be a hard-core pcverﬁy‘néighbqrhood_ Single

family zone classification predominates, with the houses valued from
$15,000 to $19,000. Apartments in the community rent from $101 to $150

per month. Lower middle class is the socioeconomic level indicator

camﬁanly assigned. Further demographic data concerning the school and
‘community appear in Appendix B; however, it was generally concluded upon
consideration of demographic factors that poverty alone was insufficient

to explain the reading problems.

22 -



Environmental and common-behavioral factors: A variety of other
X T z i [N "

, envifaﬂmental and behavioral factors were then considetedi Several such

behavioral and environmental factors were recognized as being common to

mu;%réf the student popiilation of Harry Stéggichgﬂl,xaﬁd as being potential
coutributors to the low reading level of the students: (a) lack-of reading

.. material at home; ¢b) pf@béblé low importamce placed on reading abiliﬁy Ey= N

the péréﬁﬁs; (¢) lack of contact with any environment other.than their owﬁiﬁ’.
T (dy frequént abgan:es from school for various reasons, such as lack of
shoes of clothes’ (the attendance ratio for the past three years averaged

l -

= . §
.90); (e) lack of parental involvement in schoel activities; (£) beth

overt and covert rebellion against any authority figura;_and'{g) frequent

involvement in discipline problems of various kinds., It was believed that
/ ' A ' -
. ~each and all of these factors might be contributive to "lack of motiva-
éioq“ with its concomitant negati.e affeétsvupau reading achievement:

3 .G

With the foregoing considerations in mind, Ehéﬂ; the ultimate prob=

lem or question to be investigated in this practicum appeared to be how

to improve the reading level of selected students.
CONCEPTUALIZING A SOLUTTON

Selection of a Reading Approach

¢ The Right to Reading, Hoffman Behavioral Research Laboratories/
R I . _ . , . o
Sullivan Reading Program (BRL), and Southwest Re:ding Laboratory Program
(SWRL) were some of the special reading programs used in the Dallas

foned
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Independent School Dis%rict (EIED). These programs were initiated in
5 the pr 1mafy grades 15:1971. Ther&f@ré; thg@Hg;rY Stone School si;thai.
X\graﬂe students were in the sécand year and ﬁhé‘seveﬁthsgrade students

i‘w&ére in their first year of the B. R. i. Su:liivan supplemental reading

program. As a result, the faculty cculd not build on the e Partlgular

. approaches and skills. After considering various factcrsé the-Rea@iﬁgf

Committee decided that an individualized instructional approach Ehrough

‘Eﬁé se of peer tutors might offer the best solution to the problam of -

" how to improve the feading level of students.

- , In a recent paper, El@am stated this hypothesis:
T & = T R o R
Mdst students (perhaps over 90 percent) can master
what we have to teach them, and it is the task of
instruction to find the means which will enable our
students to master the subject under consideration.’

Sﬁch an hypothesis underlay the. committee's basic assumption that
each, student could bgnéfit from and deserved instr;céiéﬁ tailored to”in-
dividual needs.
Carl R. Rogers made the ﬁb;lcéiﬂg assumptions about learners:

1. Human belngs havé a ﬂatural potentiality fg:flaarniqg:

2. Significant learning takes place when the subgect
takes place when the subject matter is perceived
by the student is having relevance to his own pur—

poses. ‘

3. Muchgsig;ifgggnt léafnigé is a;qﬁlzeﬁﬂthroughrégir;i

4. Learning. is facilitated when thE student partiﬂipates
responsibly in the learning process.®
. B s

7Bloam, "Learning for Mastery," Evalitation Comment, Vol. 1, No. 2,

BRggéfs "The Facilitation of’ §ignificant Learning," Instruction--

Some Contemporary Vlewpaints, ed LEWfEﬁCE Siegel, Chandler -Publishing

I e i 53

Co 1967421
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. i The first two assumptions buttressed'thg'§§gmigiée'; own.. The last
two 1egt'g;ppértité'théir cénsidéraﬁiéﬁgéf a peer ﬁétoring programf
Allen and Feldman had this to say about tutoring: ~
’ ] IutgringihasélQng been aéknawledgad_asaa.,;méghci fgr' f
providing indlvidualized instruction forenhaneing .
. the performance of. students needing persanal Eelp with
thei: scHool wnrk 9 - . - . .
This and=$1milar published opiniqpsrrégardingrtuécriﬁ% led the -
r;cxmit—ﬁea to believe that pger tutoring wauld be a goad t;hali:e in , _
&F ~ sel Eéting a methad of individualized 1nst§ucﬁ‘zian in readlng. . Consequently
a tu ,zi,é program Wgs-dEVElépéd whlch prov1ded for the individuéf naéda
of seleeteddstudents and ‘catered to their stréng;ihs as idenianstrated by a’
battery of ;ests. The groups were composed of ‘approxim . aly 100 selected
students--50 in each %f the :ontral andiéxperlmental groups.. The studénts
not chosen for the ;;pefimental gicup continued igfthélﬁénagradéd;ﬁéughtanv
15} * - A o

Mifflin Reading Series with Suppleigptgl help from the B. R. L. Sullivan
pProgram as a SUPPIEﬁEnt;

- solution to a problem. The'évaluatiﬂn is explained in detail 1ater in
the pdper. To summarize it: (a) the purpose of the practicum was to
, 7 °

. raise the reading level .of 60 percent of the students in the experimental

. . o . i / -
group by eight months as determined by pre-and posttest grade equivalent

K scores; (b) there will be no diffefencé in the gains of the experimental
i \:; - -
9vernon L. Allen, and Robert S. Feldman, "Learning Through Tutoring:
Low-Achieving Children as Tytors," Journal of Experimental Education,
Vol. 42, Ne. 1, .Fall, 1973. _ ‘ . -,
| : 25
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and cOﬁtféi‘groups at the .05 leval‘éfisignificénce based on ﬁfe—and
‘paSttésﬁ raw scores; (c)Aa comparison of achievement will be %a@e to
determine if the experimental ﬁr thglcantral groués will maké the larger
gain; (d) a narrative reaction Sf tﬁé teachers térthe gfﬂjéit will be

given; and (e) narrative reactions from five randomly selected students

B

will be used.

L]

from the experimental group

A1l the students who partiﬁipated in the prééram, both the experi-

- mental and control grcups, were from Harry-Stone School, so the per-
mission of The Developme’t Counecil was not nécessary; The DIS’
Instructional Fa&iiitatar-Tutoring Program was ccntaatié for his help

. and guid§uﬂe in planning and implementing the project. Th DISD Eudgéf

 for tut@ring was used to Pufchis&*matefials and équipﬁent needed for the

2

i : CL o Y , . 2 - .
program. Since the DISD is committed to the improvement of reading,

"~ thére was no difficulty in rezéiving the endorsement and assistance of

5 %,
i = - .

"~ .~ . the Instructional Factlitator-Tutoring Program.
o, s . - " v- * : i _ ) - . - »tﬁs! . ~
- e, ) DEVELOPING' A PRACTICUM DESIGN
. . : = 5 :i - ; ) B " .
Selection of Participants and Groups -
' o w g :
Teachers: Teachers who were interested in a peer tutoring program

and who volunteered to participate in the ﬁfogtam were available at Harry

Stome School. Two teachers with no:specialized courses in reading but who

had taught reading in the regularflangﬁagé.é%t% classes were chosen to, -
conduct the program., . . " , “
"_ . . . . }i -
‘
. 20 v
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in the groups at the beginning_of the pract m. The t-te st was

11

Students: Random .sampling was not f2351ble baecause of the manner

in . which students were placed in sections and the or rganization of class

schedules. Before school began in the fall, the principal made a
decision determining the number. of sections needed for cach grade. When

the aumber of sections had been determined, all enrollment cards for each
grade were arranged in deééending'ﬁrdEf'of achievement as indicated by

= # ta

the latest score on«the Iowa Tests of BasiciSkills (ITBS). The first

F

card went to 6A, for exémple,xéhe second went to 6B, aﬂi“so on -through

6G. Ihe pfocess was repeated until all cards had beeﬁ placed in a sec-
tion. This method assured a heterogenous grouping w;th;n gsections.

Regarding the similarit: of the groups, a question was raised by the

fwtiter, the DISD Department of Resea 'éh; Evaluation, and Informztion

_Systems CR &*E); and Nova University. The groups in the practicum were

. o
as similar as availability permltted The assignment of treatment to one

a5
tﬁa ,eacher committee. However, the individuals’in the groups had not
p . .

‘been randomly selected; they had bean assigned according to reading achieve-

&~

ment by the process described immgdiaﬁely above. .
Since the lack of random selection did provoke:a question as to the
validity of comparing the groups, it was =~~ ary to explore further the

extent of their similari;y_ To this end :he pretests were employed as
sources of in*arﬁaticn. By running a t-t. it of the data provided b% the

n = T

prétast it could be determined 1f Ehere were any significant differences

i
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calculated based on the pretest raw scores on the Ga-es-MacGinitie

£

Reading Tests (GMRT) as'well.as the Iowa Tests of Basic Skills (ITBS) in
the area of vocabulary and comprehension. Appendices C through N show
the raw scores as well as the calculations to Jate:mine che absolute t

when comparing the experimental and control groups in each categoryv.

The t-tests showed that there were no ‘signiflicant differences between

‘the control and experimental groups. Though there had been no random

assigmment of students to groups, there were no significant differences in
pretaest scores.

This analysis of raw scores satisfied the writer, the DISD R & E De-
partment,.and Nova University that therewwere no significant differences

L

in pretest scores and Ehétrthe'nguPS‘were indeed similar.

Having thus determined the experimental and control groups, the ﬁext
step was to schedule their iﬂstfu&;ion time. .

Instructional units were taught inblocks of time. The schedule of
specified time blocks appéaré on the next page. (Exaﬁple 1) Languaga
Arts classes were two-hour periods:: the-f{%st hour was spent on reading,
the ééé@ﬂd hqgf on other aspects of iagguage arts. Each Language Arts

teacher taﬁght more ghaﬁ one section. For instance, Teacher A hid section
64 £rom 8:30 to 10:30 and section 6B from 10:30 to 12:30, During the first
hour p% ELE Lénguagé=Art§ periods, however, Harry Stone became non-graded,
and students were assigned to reading t?acths according ta/reading a;hievé-
ment léVéla“ Thus Tea;her A haﬂ“@nlf those étﬁdénts iﬁ 6A who fell within

the reééing‘ieval ¢he was assigned dﬁfing that reading h@uz;-the remainder

L3

»

y
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-The reading levels for all students were determinad early in
September by use of the Informal Reading Inventory Test, a placement
test put out by Houghton Mifflin Company for the purpose of determining
at which level in the Houghton Miffiin readers a student should start. A
copy éf an Individual Pupil Summary Sheet and of an Informal Reading In-
ventory sheet appear on pages 15 andiléi

The princiﬁal and the two project teachers decided to use Level-6,
Level-7, and Level-12 (and abava)-readars as the participants in the prac-
ticum. They further decidad tc designate the Level-6 and-7 readers at
310:30 as the tutee expefimegﬁal group. The Level=12 (and above) readers

at 8:30 thus became the tutor control group for the advanced readers,

experimental tutor group. In short,; the experimental groups met at 10:30
each day, the control group at 8:30, as Ehegfoiiowing chart shows
Experimental Control

Tutee 10:30 Level-6, Level-7 ' 8:30 Level-6, Level-7

14

Tutor 10:30 Level-12 (and above) 10:30 Level-12 (and above)

Rg;érds and data were kept on approximately 25 students from each of

two experimental groups and from each of the two control groups. This made

a total of approximately 100 students participdting in the project; more
prééisely; 102 students began the program, and 93 students completed the

progfami .

.Example 2 - Individual Pupil Summary Sheet - Houghton Mifflin Co. removed uue

to copyright restrictions,

T s

oo
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EXAMPLE 3

INFORMAL READING INVENTORY

= Date_. -

Nare

Basal Reader.

*Words

asked for in siient reacing

*Total words missed . S

<)
5 o O
[ a3

'LM proper names and repeats il they occur, but do not count in twotals,
—iﬁt governed by the child’s n*’mu.\l flow of speech to determine this,

32
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SILENT READING CHECK LIST:

—— Moves lips without sauﬂdmg
_,___Whlspﬁrs

—— Points with fingers
E___chba head (pmntmg')

ﬁé‘_ﬂalds book too f’ar" away
— Appears tense

e Moves head from side to side
___Réﬁds siowly

WORD ANALYSIS CHECK LIST:
o

———— Cans

‘nm”" f

Jdate In assoclation of

the: Icm:r represents

= Unable to do initial con-
sonant substituiion
Unable to do final con-
sonant substitution

__Unable to do vowel substitution

- Unable to recognize the

~ root word
——Unable to recognize prefixes
—___Unable to recognize suflixes

b

*Total oralandsilene

in knowledge of letter names

No. of Wards in Selection _

~ *Words missed in oral rending

*Total words nuiissed _

DRALRE;\D[?:‘Z LCHECK LIST:
_____ Recads word-by-word

—____Phrases inappropriately

— Mispronounces excessively

" ——_Enunciates poorly
- —_ Has monotonous voice

— - Pitches voice too high
——Is tense or nervous
——Repeats excessively
—Fails to keep the pl,%cé

—Has inadequate sight vocabuiary

—Guesses incorrectly from context

— Reads slowly=

_Reads too fast=
— Skips words
——Adds words
—— Docs not try unknown words

_Controls breath poorly

mPomtS with fingers (Watch’ Thum
—Bobs hcad (pointing!)
e Ignores word cndim’;s
=.==,,=_,;=l:')o¢:s not dcz’nand mcamng
——Makes reversals

COMPREHENSION:
— Weak in noting details
————Weak in getting main ideas
— Unable to make inferences
Unable to draw conclusions

\
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Table 1 shows the actual numbers and allocatioms of students particzi-
pating in the project at the beginning and end of the school year.

TABLE 1

Number of Students Participating in Practicum

Groups Beginning of End of
Practicum Practicum

26 24

Tutee Experimental
Tutee Control 24 22

Total Number of Students 774_ _
Participating 102 93

The number of the Tutor Experimental Group decreased by two, the
Tutor Control Group by two, the Tutee Experimental Group by three, and the
Tutee Control Group by two. The total participants decreased from 102 to

tudents. The nine students who did not complete

[ ¥

93, a decrease of nine

the practicum transferred from Harry Stome School during the period covered

by the practicum.

Tests Administered for More Precise Scores

" Although the Informal Reading Inventgry:Test gave a general breakdown
in reading levels, a more precise gradé score was needed for the purpose

of this practicum. Therefore, during the second week in September, 1975,

o
[
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the Iowa Test Skiils (ITBS) was given to all students at Harry

e

Stone School. The ITBS is a part of the DISD system-wide testing pro-

gram and is mandatory. The ITBS posttest was given the last week in

[¥y]

April and the first week in May, 1976.

During the first week of October, 1975, the teacher in charge of the
control and experimental groups on reading Level-6 and 7 administered the
Gates-MacGinitie Reading Test (GMRT), Primary C, Form 1. The experimental
aud control groups reading on Level-12 (and above) used the GMRT, Survey D,
Form 1, as a pretest for voéabulary and comprehension skills. These tests
gave a more accurate assessment of the reading level of both the control
and the experiEEﬁﬁalzgzﬁups at that time. The s§me tests were given the
second week in April, 1976, as a posttest.

The DISD designed Survey of Reading Skills (SRS), a criterion re-
ferenced reading test, was also administered. The SRS is a group test
that can be hand scored and is designed to reveal the reading strengths
and weaknssses D£ each student. The teacher warkiﬁg with the control and
experimencal groups on reading Levels 6 and 7 administered the SRS, Level
2 during the second week in October, 1975. The teacher working with the
experimental and control groups om Level 12 (and above) administered the
SRS; Tevel 6 during the second week of October, 1975. The same tests were
administered the second week in April, 1976, as a posttest.

The ITBS and GMRT gave more precise sgéres.than were obtained pre-
viously from the Info;mal Reading Inventory Test. Thesg more precise raw

and grade-equivalent scores were mecessary to statistically compare the

31
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gains made by the control and experimental groups during the course of the
practicum.

Selection of Materials

Guided by the rasﬁlzs of the tests, conferences with other teachers,
and recommendations made by the DISD Instructional Facilitator, the two
teachers chose thé programmed reading material and decided on the methods
and techniques to be used by the tutors. With regard to the latter, it
wasvhypothesized that each tutee would improve his/her reading skills if

he individual tutor (a) allowed each tutee to advance at his/her own

rt

ate. (b) concentrated on tutee strengths, (c¢) minimized the tutee's

H
[*

feelings of failure, and (d) used a zombinatior of methods to hold the in-~
terest and motivate the tutee.
The tutors would be helped by these methods and materials by (a)

concentrating on specific assignments for the benefit of the tutee, (b)

learning patience in dealing with peers less advanced than the tutor,
5 .
(c) being responsible for the gains made by his/her tutee, and (d) pre-

paring in advance for the lesson to be presented on that particular day.

bl

Specifications of the methods and techniques usgd by the tutors are
discussed more fully on pages .28-34; "Training of the Tutors.'" This
sactiaﬁ focuses upon the selection of materials used by the tutors.

The tutors used 1i$£ening centers, tapes, workbooks, duplicated work-
sheets and personal interest stories written by tia tutoes themselves to
aid in the development of tutee reading skills. More specifically, the

programmed material chosen consisted of the following: Webster Tape
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Lessons (WIL), Continental Pres§; Language Skills, Kit A (CPL), Conti-
nental Press, Reading Skills, Kit A (CPR), Continental Press, Readings

for Comprehension (CPC), and Continental Press, Reading--Thinking Skills

Webster Tape Lessons (WIL): These lessons are published by Webster's
International Tutoring Systems, Inc., and involve reading in the content

areas. The material consists of 96 cassette tapes along with %48 separate

et

lessons in the subjecc areas of history (geography is combined with

story), math, and science. The tapes proceed ;hrsnalégicélly from grade

=
[
i
m

level two through grade level six. TFor this practicum, grade levels two

and three were used. Every subject had six accompanying lessons for each

The mathematics lessons used at Harry Stone School attempted to
develop specific reading skills by addressing themselves to the “ollowing:

Comparisons Perceiving relationships

Sequential order Visualization

Translating words into symbols Drawing comnclusions

Translating symbols into words ’ Time relationships

Obtaining information from Relationships in Formulas
tables, charts, and multiple and Equations

word meaning graphs
Word meaning: Techniéai mathematiﬁal terms, abbfeviatiaﬂs, éiteral

and grauPiﬂg symbals.
The tapes used in developing reading skills by the use of mathe-

maties lessons were:



Grade 2 ) Grade 3

How We Use Numbers
. Man's Way to Tell Time Numbers Tell Time
Place Value . What is a Group in
What is a Set? : Mathematics?
=, #, , 4, Whole-Number Re-
. Adding Like Things is a Zhort Cut to lzzions
Counting 5. How Subtraction
Works

6. Multiplication: A

Fast Way to Add

How Little is Big? How Big is Little?

fad
. v o

L R T
" "

The science lzssons attempted to develop specific reading skills by
addressing themselves to the following:

Making Comparisons ' Deductive Thinking

Classification 7 Identifying Relationships

Inductive Thinking Sequential Order

Word Meaning: Technical Symbols, Diagrams, Formulas, Equations,
Maps, and Pictures, Nom-Technical Words and

The tapes used in developing reading skills by the use of science

lessons were:

Grade 2 o Grade 3

. Simple Machines
The Airplane

Water
Living Things
Trees Animals with One Call
Science is Big » Fishes, Amphibians., and
Scientists Reptiles
Right . Mammals
Plants and Animals Need One
Another

Lo RN g WO % B g
£l b e
L] L]

i

=

he worksheets used t§ develop reading skills by the us2 of science
lessons includes the following:

Grade 2
Are crows scared of scarecrows?

Is there a dog that doesn't bark?
How does the Emperor penguin keep an egg warm?

L ]
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4,
5.
6.
7.
8.
9.
10.
11.
12,
13.
14,
15,
16.

15.
16.

Were chickens ever wild?
Are there bees that don't sting?
How does a starfish see?
What doés a sea horse eat?
Can a snake back out of a
What do dogs hide? ’
Is there 4 fish with four
Why did the Indians paint
a panda?

s a jelly £ish?

,,,,,,, s walking catfish?
How many eyes does a grasshopper have?

hole?

eyes?
their bodies?

Grade 3

Does a .giant redwood tree have

How can a bat fly in the dark?

Do fish blink?

What happens to -a honeybee
after it stings?

Does it ever snow in the desert?

Does a firefly's light ever go
out?

How Jid the tullfroys get its
name?

Is there rr.:lly & braad cree?

What ic = F=priicoot?

What ig =n archew fish?

What is a snew-eater?

Can a lnn “aril s taste and smell?

How 411 stories about mermaids
star:? «

How do they get ships into
bottles?

Why do ground hogs <.z -ip fields?

Do alligators have a o ce?

Are there man-eating plants?

Where can the crossbill be
found?

Can an owl move its eyesg?

Why does a mole dig?

Do seals sleep in the water
or on land?

What is a dogfish?

Do some rabbits turn white
in winter?

How do flying fish fly?

Why:-don't polar bears slip
on the ic&?

Has the U. 8. flag elways
been red,  white, and blue?

What are ant cows?

Are painted turtles really
painted?

What was the elephant bird?

‘Do prairie dogs belong to

the dog family?
Are goldfish always gold?
How did people get ice in
the old days?

Specific reading skili: developed by the taped history lessons in-

cluded the following:

Recognition of Rhyming Words
Visualization
ComparZsons

w0
_»v‘"y

1

Place and Space Relationships
Making Inferences
Reading Between The Lines /
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X

Reading Maps, Pictures and Charts Making Association
Sequence 'of Events . Chronological Order
Time Relationships . Relationships Between Past and
Using Maps, Tables, and Charts Prasent
Cause and Effect ' Drawing Conclusions

Ansvering Specific Questions

= \IH
T
H

rade 2
A home Gives Shelter 7. Our World, the Earth
Families Today and Long Agoe 8. The Earth, the Sun, and Air
The Community 9. The Earth's Water
Schools in Early America ’ ~10. The Globe and the Earth

Our Country's Flag 11. The North Pole, the South
Travel by Land, Sea, and Air Pole and the Equator

S : ' 12, Maps

T P L Iy

Grade 3
1. From Logs to Nuclear Power 7. Directions on the Earth
2, World Trade Makes Life Better 8. How Maps and Globes Are
3. Invention of Wheel Makes Life Different
Jlasier 9. Land and Water on the Earth
4 -, Inventor” 10. Lakes
5. Displaying the Flag . 11. Rivers
6, America the Beautiful . 12. Wind

Continental Press Language Skills (CFL), Kit A: This material con-~
sisti’af ten units of duplicating masters with each unit containing 30
r'
separate masters. The units are arranged to help pupils gain, step by
: P D

‘step, the skills they need for éffégﬁiVE communication. The lessons are
programmed into small steps, and the sequence for introducing new material
is very carefully c@ntroz}ed; Sufficient practice is providad fo; rein-

~  foreing every learéing gxéérienzei At Harry Stone School, wall*plaﬁnad
reviews were an impaftaﬂﬁ part of the program.

\

The .following are the unit names and the skills they teach which were
used at Harry Stone School: : ‘ q
' Unit 1 Alphabet Skillsv
Unit 2 Naming Words and their Plurals




Is, Are, and Doing Words
Describing Words
Capitalization

Telling about the Past
Kinds of Sentences

Using Signals (Punctuation)
Writing Good Sentences
Writing Stories and Letters

Unit
Unit
Unit
Unit
Unit
Unit
Unit
_Unit

ﬂv—“‘ .
Lo IRV oIV T R T W]

s

Continental Press Reading Skills (CPR), Kit A: This material con-

sists of ten units of duplicating masters with.each unit containing 30

separate masters. The units are arrangeditg help pupils gain, step by
step, the skills necesbary to read words and sentences. A five-step

‘pattern is used to” introduce and reinforce each letter-sound relation-
- . - Ll . 3 R
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ship: égditﬂéyaﬁiSEfim%ﬂ;EiDﬂ of the sound, writing :l..e symbol, ??Eb@lﬁ‘
sound association, visuai discriminatién, and writing the letter
caﬂtaxtggf a word: There is alsé a systematic plan fcf review as
additional letters and the;% sounds are presented. Students are given.
xqppartuﬂities to apply_lettersspuﬁd éssgsiatiaﬂs in ‘isolated words that
name pictures of familiar ane:ﬁs and in words that are used in short, "

meaningful sentcances.

The unit nsmes and the skills they teach that were used at Héfry Stone
: School include the following:

Unit le Initial Consonants: s, m, t,
Unit Initial Consonants: ¢, n, h,
Unit Initial Consonanty: d, w, g,
Unit 4 Initial Consonanté: p, r, i, k
Unit Final Consonants: t, m, p, k. 1, £.
Unit Final Consonants: ‘g, m, b, d, s, £
Unit Short Vowels: a, e, 1
Unit Short Vowels: o, u
Unit Long Vowels: a, i, o
Unit 10 Long Vowels: u, e

T -

WO 3 D L B Lo
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The CPR kit also includes as its last s;ap, materials labelled The

Sound Way &~ ~ Easy Reading _ This material .consists of four taped records

and seven aﬂcampanying sound cards. It is designed to teach (a) the
alphabet, (b) long vgwels, (c). short vowels, (d) consonants, and (e)

blends.

The material .

EonFin
sela:ted £ﬂ§§§§Eﬁ§\;§arry Stone School consisted of four units of dupli-

cating masters/ two units for grade level two and two units for grade

!
level three. Each unit contained lsfseparaté masters. The purpose was

to provide Stimglati%g materials for pﬁactizé reading and:to'develop

camPrehenéiaﬂ skills. To aczomplish the first part of the goal, the

units contained SbiEHEEEO riented EQPiﬁS. Each top was présented in an

article (300-330 words) w:itcen at the apétgp iate grade lgvel. To

accumlisn the second part of the goal, there were carefully planned ques-
tions f.llowing each article to recall factual informacicn, identify topics

of pafag;anhs, discinguish fact agd apiniﬂn, :omplete an analogy, makg in=-
feren@e§¢ and dis:over the main idea. Vocabulary enrighmEﬁt included

questions on shift of meanin g as wetl as the use of eaﬂtext.cluesi

Cﬂntinental :éggr Réad,; rThinking Skills (CPRT): The materlal used
. * o L
at Harry Sto Schagl con i ted of four units of"’ duplicatiﬁg maste two

units for grade level two and two uﬁicgrfor grade level three. Each unit °

- # - -

contained 24 sépafaté masters. The purpose was to develop critieal

@

thinking skills in reading. The major skill areas emphasiéed were

Al
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inference, organization, judgment, and imagery. Numerous subskills were

also taught:

1. Géneralizing ' ‘ 9. Developing Sensory Imagery
2. Using Multiple Meanings 10." Noting Inconsistencies
3. Substituting Synonyms. . Il: Appraising Relevancy of Ideas
4. Interpreting Compounds 12. Organizing--Main Ideas, Time
5. sDetermining Analogous Re- _ Orderd
lationships , 13, Organizing--Time Order
6. .Judginz--Fact or Qpigicn 1%, Predicting and Organizing
7. Judging--Character 15. Inferring from Context.
8.  Judging--Emotions 16. Verifying Iﬂferéﬂéés

) IMPLEMENTING THE PRACTICUM

, of Project Teachers

énce the selection of materia 1s'had.béen made, attention was focused
upon the training of the twa project teachers.
' The DISD Imstructional Facilitaﬁor spent two one-hour instruetional
_ : .
seésigns with the project teachers, Mr. John Pritchett (tutors) and
Mrs. Gay Spencer (tutees) In his imitial instructions ?a them, he gave
aﬁ-cverviewiaf_thé pracess and philésophy cfvtutcrinég He pointed out
that tutaring is designed to take advantage of instructian in a aﬂe-ﬁc—
one situation., 'As far pa ot o tuta:ing, he. indigated research "had %hawn
€(Cﬂléman, 1961; Freidénberg, 1955) that peer-pressure i1s one of the most
impﬁrtant fa:tars of learnlng in tﬂday s schools. '"What better %aj to
take advantage of peer pressure than to have onme student tutor anétheé?"
he asked.

All ways of téa;hing-feading are effective but no ome wéy is effec-

—

tive with.all students. Students learn in different ways, and .the
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tutoring apprcaeﬁ‘té reading is a method which allows a student t@_learn
in a wa?;that_bést suits him. For example, the Instructional Facilitator
pointed out, the learning of basic concepts is largely a matter of action
rather than examples aﬁd definitions. Ihe;tutafing pragraﬁ>aliows s&eh
action. In the peer tutoring approach to reading, the teacher takes a -
passive role. iha tutors take an active role. Doing so, they.motivate,
the tutees to participate in the activity. Both tutors and tutees thus
benefit. It is the students and materials used that téé;h rather than
the pfajectzteacﬁefi Simulténeouslyi the peer tutoring process provides
faﬁ the repetition and use of the multisensory approach in learning to

. Tead whiah has proved to be effective in léarﬁing reading skills.

Another point that the Ins;ructianal Faciiitator emphésized was that
“the students be. allowed "to visit" Sufing tutoring sessioms. Of course,
the visiting had to be controlled and not allowed to ‘interfere with the
work of an adjoining grﬁup_ Under the program,’however,aghe students -
should be allowed to determine when the visiting shéuld take place.

Iﬁe instru;tioﬂai F%ailitsﬁcf then opened the session to question and
answers. Accuélly there were few questions because the project teachers,
wére not familiar éﬁaugh with the program to ask intelligent questions.
The questioﬂs came after thev?fagram was underway and the EE;EhEIS were
faced with the problems encountered in a tutoriﬁg-s£tuatiOﬁi "Fortunately
the Instructional Facilitator was always willing to answer questions aﬁd
took the time to come ﬁo the scﬁgcl to Hél? the.pfégram run more smadthlyg'

. At the second session, the Instructional Faéil?tatcr éxplaiﬁed the

'mechanics of the program, how it would operate once the tutor and tutee
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- came face to face, The project teaghers were given printouts showing the
steps to be taken during the class periadi In additicn? the Instructional

Facilitator suggested programmed material to be used for the practicum.

As prévigusly noted the project teachers a&cep;ed:his'sﬁggestionsgt At a
later date he came back and explained to ;he_teaéhEEE exactly how the

. materials could beést be used in the classroom in an actual tutoring

5

situation.

The Instrﬁctional Facilitator ended the second sessicn by saving
that iotivatiog was the main fé;tor in teaching a child to read. His
rhilosophy was tﬁe humanistic approach patterned after Carl cherslo self-

;actualigatian,' He quaﬁ%d Rogers as sayingzthaz to motivate a student we
mustl":urn his self-actualizer on." He adapted Roger's five steps to good

counseling to the tutor-tutee relationship:

+1, The tutor aﬁd sao:dinatgr must be congruent persons.
. 2. They must provide an um:onditloﬁal atmosphere of azceptam‘:e to
the tutee.
3. They must provide empathy but not sympathy. \
4. The tutee must be aware of his problem..

A5, ‘The tutee must be aware that fthe previous four conditions exist.

o -
/ ) -

;T:aining of the Tutors

DISD Instructional Facilitatox: The Facil ator spent one hour in-

structing the students. Both the DISD Instrﬁstianal Facilitator and Harry
Stone School project teachers.contfibuted to their trai q ng. His first

instructions were in general terms. He told the .tutors that their role

10car1 g. Rogers, On Becoming a Person: A Therapist's View of

Psychotherapy, Boston: Houghton Mifflin Company, 1961,

41
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was to provide encouragement and support to the work dome by the tutees.

He explained that they could help tutees develop a positive selfaccncept’
\,

The tutor would show his acceptance of the tutee by listening to what the

- tutee had to say. The tutor could also halp the tutee develop a positive
attitude by giving him or her tasks that‘cauld be performed successfully
and by saying that he or she had performed the task well. No tutor should

criticize a tutee for mistakes but should be receptive to a tutee's efforts

i

even when mistakés were made.
- The fac il'tator cautioned the tutors about some par icular palﬂts and
offered them some specific diféétivés:

1. Avoid a patrOﬁiging tone and relate to your tutee as an equul.

2. Avoid thinklng of yourself as the one who has all the answers.

3. Don't expect your tutee to show appreciation for your efforts

_ before you have become a friend,.

4, Be willing to start at your tutee's level and move at the tutee's
pace if progress is to be made.

5. Be a goad listener and be able to communicate with your tutea.

6. Don't be quick to judge. Many tutees have gone through life

_ with very little success. ) -

7. Look at your tutee as an individual. His or her differences from
you make him or her an individual. Viewed in this light, the
differences may appear as strengths.

8. Don't take advantage of the tutor-tutee relationship to play
"hoy- girl" games. The tutee needs your help. /

E:gj@ggjtéacharz The project teacher for the tutors spent ome hou:

each day for four days on further instructions. He Eéld the tutors that
the reason for peer ﬁﬁtariﬂg was thét students often learn bést from other
- students, pointing out the syétem}s many advantages: (a) it provides the
one-to-one relationship many students need in order to learn; (b) it allows

-

for concentration and repetition in certain areas where the individual

49



student needs more attengion than could be allotted any individual student
in a group class situation; and (c) it improves the tutee's picture of
himself. .

. The teacher emp?asised some of the things one has to be ahie to d@lin
find out what in;érésts him or her; Eé sure the tutee succeeds--that makes
a tutee feel good about himself or héfselé;;and success bregis success.,

The;praject gga&her also gave the tutors some suggestions for gegtiﬁg
along with their éuteesg For exaﬁple, gince what a person is égliéd is
very i§§artant to him or her, be sure té pr@ﬁaunca éﬂy ﬁutee's name the

‘way he or she wants it said. Each tutor should show the tutee tha* he or

W

he is interesting as a person. Each tutor should try not ‘v be absent or
late for tutoring sessions. The tutee would.be watching each tutor as an
example, so the tutor should talk to the student in an easy comfortable
way and should listen to what the tutee has to say.
Mak'ng the suggestions more specific, the project teacher said:
. I have given you some of the genéfal things that will make the
¢ tutoring program a success. Now let's see'what we do when we
meet the tutee for the first time. Greet the tutee as ¢ friend.
Sperd the first part of a session, a whole sessiom, or several
_Sessions as needed just talking to the tutee to determinz what,
he 1likes and dislikes. This will help to get the sessions off
on a friendly basis. (Pritchett, 1975)
"At this point the tutors were broken down into groups of three for .
role playing. One assumed the role of the tutcr, another the role of the

tutee, while the third was an observer. The tutor started askingxqges-

tions of the tutee about what he liked, disliked, etc. The tutee responded

W~
oyt
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and a iiégussioﬁ started. After five minutes the role playing stopped
and the observer gave his impression of how the talks went in light of
what the& had been told about making friends with the tutee. The roles
then were shifted. This role playing continued until all had had the
chance to be ‘a tutor, tutee, and an observer.
At EEE beginning of the r@lésplaying'sessian,’the students were very

self-conscious; but with practice, they soon begameAmpfe comfortable.

The project teacher then introduced an interest inventory sheet and
éxplaiﬁed its use and need. (Description and example appear on pages
4D§41);,:H§ told the tutors that aftef they had grgeted their tﬁtéés and

had talked about their likes and dislikes, they still would need to know

-more about the tutee's interests. He said that conversation would give

some clues, but that in order to get details an interest inventory sheet

should be completed. Then the tutors could discuss those interests as

o

aﬁéthéf méaﬁé of getting to know the tutees better. Filling out tﬁé n- -
terest inventory sheet would also be a good opportunity to start checking
for spelling, mispronunciation, and so on. |

" Another role-playing session followed. Gatherad in groups of three,
and again playi@g the roles of tutor, tuteé, and observer, each Eutcf
completed an interest inventory. -Iﬂ_addition, the role-playing tutearread
his interest inventory, the tutor commented and corrected any misgronouncéd
words ér spelliﬁg; Students playing the role of the tutees sometimes made
mistakes just to see how thg tutors would make co?rectians without-appééring

as a "know it all." After five minutes of such role-playing, the observer

47



gave his or her impressiaﬂ of what has gone right, what had gone wrong,
and possible ways of correcting any errors. The role-playing ccj tinued
until each of the thre sgudents had again had a chance to perfafm in

: each of the three roles

At this point the project teacher started explaining the material,

appear on gfges 39-41), where the material would be located in the room,

how to use the assignment sheet, and how to use and mark word cards. Ten
H

tape players had been modified so there were two outlets for headphones.

The students ware shawn the players and told how to attach and use the
headphones. _ i

Again the tutors went through a simulation exercise. The "tutor”
went to the fiiimg zabiné; for an assignment sheet. The sheet wagld shaw,;
far'examplég that the chtee should be woriing on ward list and WTL-H21
aséignment;:HZL means taped history level 2 lesson l.. The f@iEEPIaying ,
tuteé 2ail§d thé words from the word list until five had been missedé then
word cards were %;dé:. After this part of éhe assignment was completed,

the tutoi found the tape marked WIL-H2l, together with the worksheets'that

et

aézcmpanie& it, and a lesson was simulated. When this was done, tﬁéﬁi

cbéervér again commented on what had been dane, trying to improve the

;;;;;

"tutor's'" way of helping the '"tutee.' This continued until each of three
: l )
stvdents in the group had had the chance to play each role.
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The project teaE£Ef told the Eutcﬁs that he realized they would make
mistakes, and not to worry about them. Fridaf of each week had been set
aside so those pfcbléms could be discussed. Other ideas tutors might have
. faf?pgfgiculaf tutees or lessons could be shared at that time, t@ﬁ.

During the four-hour training period of the tutors by the project
Eeasher, the impartagge of taking a positive approach was stressed
purposely. The principal and prajagt-ta%qhars wanted thg tutees to expe=

,riengévsnme success. They had experienced failure often in the past; .
their Icw_réaﬁing scores were Qﬁé evidence of this. Cohen added weight

to the positive approach when he said: ''Tolerance for failure is best

experienced failure.,.."ll They should not be expected to "get everything
right." On the other hanﬂé-it was pointed out that the tuters should let
the tutees know that they were expected to show iggreasing success. To
that:end, the tutor was advised to praise his tutee for any honest success
by saying, “See, I knew you could do 'it," or sgme similar statement. For
example, if the tutee were wrong, the tutnr;sh@gld simply Qafféét him with-
out.sayiﬁg he was wrong. ' Thus, a tutéé shown the word "there," might read
it as "that." The tutor shoulg;saf'"fhare“ and ask’the tutee to repeat, it.
When the tutee says "there,' he or she is praised and the tutor moves on

with the lesson. As Bowers and Soar said: 'the more supportive the

115; Alan Cohen, Teach Them All To Read, New York, Random House,
1969, p. 231. .
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cliﬁ%ﬁe, the more ‘the student is willing to share, the more learning will

i 7 7
tgker Plageg .. iulz

reparation of Tutees

g

Dur;ng the sam: week the project teacher for the tutees explained to
thém what was planned. The project was described as a different way to
learn reading, and the tutees were told that the tutors were to be con~
sidered as frienﬁs and helpers not as a '"boss." Thé teachér'emphaﬁised
that tutees and tutors were to work together in a cooperative effort. ‘“a
approached the praspeét in a positive and encouraging manner t@.preéare
the tutees emotionally, mentally, and pfyéhplagically for the project.

The Pfﬂspéﬂtifé tutees had many questions, and Ms, Spenser attempted to

answer in a frank, but reassuring manner. No formal preparation was given

‘the tutees.

Pairing Tutor and Tutees

'he last Friday in October, the school personnel involved in the pro=

H

Aject =~ the two prsjgft,;eachérs and the principal -- met to pair each
tutor with 4 ﬁutée. Personality conflicts asxobséfved by the téachers
were avoided as;muﬂﬁ as possible., 1If a tutor had asked for a %articglar'
tutee or if a tutee had éékéﬁ’far a particular.tutcf, the request was
granted if possible., 1In three cases the égme tutor was réquéstéd by two

different tutors. In these cases decisions were made by the principal as

lzﬂafman D. Baqgrs and Robert S. Soar, "Studies in Human Relations
in the Teaching/learning process,'" Evaluation of Laboratory Human Re-.
lations Training Course for Classroom Teachers, Chapel Hill, N. C., 1961,

Pi 111!7

00
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to which pairing would be best for the student involved. In most cases,
thg pairings worked adequately, but some changes had to be made during

the course of the practicum. One tutor had to be assigned four diffa:ent

tutees befare a satisfactory palring was faund: The fourth pairing proved

T

o be very productive. However, -the writer was satisfied that most

original pairings were successful.

S

Introduction of Tutors and Tutees

Gettigglgtartéd: The peer tutoring pr@gfam was actually inaugurated

%\Wheﬁ the tutors met fh21r tg}ees for the flrst time, the first week in -
ﬁavembera Each palred tutor and tutee chose a place relatively free from
p@ssible interruptiéns and started talking. Tha purpose was to build
rappart between the two. The tutor started the tgnversat;ﬂn by asking

,questiansgsimilaf to the examples thag follow: (a) What section are Vyou

,

in? (b) Who is your homeroom teacher? .(c) How many brothers and sisters

do you have? \(é) Does your mother work? Is she at home- when yaﬁ return
home from szhéai eazh'day? (e) Do vou walk to school or dees your mother
bripg.you? (f) Do you have any pet:s? What are their names? (g) Do you
1like sports? What one do you like b%st?f (h) Are you. going te ﬁlay an%
sports ‘at Harry Stone School thi§%§£ar? These question s encouraged the
tutee to start talking about himself or herself. They also gave the
tutor saﬁa insight ;nta what the tutee liked and did not like. , "
In addiﬁion; each tutor sta:ted a sé@fy and then asked thé~ﬁutéérté

complete it. For example, the tutor said: -



On my way to schooel this morning I saw a dog running after a
little boy. It was a very small dgg Eﬁd was hav;ggiggqpble

' :atching the hay. Now pretend that is the beginning of a
story. I want you to complete the story for me.

—

" “The tutee s finishing the story aloud wauld again g;ve the tutor some idea

of the tutee § interest anﬂ ability to think and verbalise- - 9

comfortable witgwgach other. It gaak one day with some; with others two

dayzs were spengfiﬁ_this type of activity before tﬁey cauid@maée to the
7;; ‘ j s
- next step in the program.

e Assignment sheet: Assignment sheets in sequential order of diffi-

culty were prepared for the entire project by the Instructional Facilitator
. : : '
= . 'and approved bg;the;writéf and the two project teachefsi Thei were f;axiblx '
?ﬁdividualiseszé that tﬁe tuté: could start at any point depending on the
»ilicy of the tutee., Thé reading levels of the tutees indicated tha; the
.work;préscribed by the assignment sheets be on second and ﬁhird‘grade
Ié?elf Thus, each assignment had a prefix pf C. The first eight lessons
dealt with Iﬁtéréét Inventﬁfy, ;ﬁpéfience étorigs, talking ﬁitﬁ Eutee,-
'phaﬂics drillrfrom words used in Expefience stary and interest inventary,
. and the beginﬁlﬂg ‘of a word list made from wgfds used iu the experience
,é@—y and interest 1nventofy;;- . o
’: The pfagraﬁmed materialiéztually sfanﬁgd with lesson C-9 when the.
Webste: Tapes were ment;oned as a part of the assignment ‘On a £§p1c31
3 .
day, when the tutor and tute e entered the room, the=tutorxwant to the
f£ling cabinet, pplled the filé of the tutea,'aﬁd-saﬁpthey were readflt@

/ ) . 7 . S
start on lesson C-9. The first activity listed in C-9 was a Phoniecs Drill
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on tépei This tape réquited approximately five miﬁutés.féf listeﬂiné,
and perfarming the activities. ihe next activity listed WIL (H-23).

This ieant that the tutor and tutee would locate theitaﬁéd lesson,
"history, secondilevel, third leséoﬂ" and pursue‘iha activities connected
with this lessom. App%oximgtély thirty minutes would be used in this |
activity. The néxt activity listeé was the word list. Azithag time the

words in the tutee's word bank would be reviewed. As the tutee pfagfessed,

five were missed (misspelled, mispronounced, .grammatically incorrect).

e

These words would be added to his or her word Eank, and the piace_éﬂ the

- word list would be marked so that the tesa would know where to start the

nexf time the Word List was mentioned on the assigﬁﬁent sheet. Approxi-
mately ten minutes could be used in this activity. -The fourth activity
listed in C-9 was CPC-21-p.9, Thif meant th%t the tutee would go to the
Cdﬂtiﬂéﬂtal)PIESS,matEfial on Cémpféhéﬂsian; Unit two, level ome, page 9,
and perform the activities shown on the duplicated copy. |

The assigned activities did mot have to be followed in orééf. For
example, the tuccrstﬁtae team could start the day's activity with the word

list rather than the phonic drill. An assignment sheet is shown as

Example 4 on page 39.

Interest i”ventafyé An example of the Interest Inventory is shown as
Example 5 pages 40-41. That sample Inventory was actually completed by a
tutee. The tutee's answers are underlined and copied just as they were

written, errors and all.
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T—case, the tutee read back to the tutor what he had written,and Lhe mlssed
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As soon as a tutor-tutee pair had establlshed a camfartable ‘rapport,
the tutee filled out an invent@ry. When any inventory was completed, the
tutee-author read it aloud to the tutor. Théy stopped when a word was

mlssed and the tutor told the tutee what the missedcword was. Then the

¥
tutee wrote the word on a 3 x 5 card which became the start of that

. tutee's word bank. Other words taken from newspapers,. ma maga zines, and so
‘on were added to the bank during ‘the program. The idea behind the Inven-

. o o ) A . o
tory was to learm words that the tutee did not know as well as to deter-

mine the tutee's interest.

Experience story: After The Interest Inventory, the tutee was asked’

to write an experience story. It could consist of as few as two or three

‘sentences. Some of the stories were real experience stories. Some tutees

wrote down anything that came to mind, "just to get it dome." 1In either

— .
ords would be place&’lnithe tut s word bank for future feference.

Perlud;cally thgsa words would be revi {%a to be-sure thaE the tutee had

ﬁagpua%ly learned them. ] : : B ““%/%W,x%“%;

Word Lists and Word Bank for Sight Vocabulary

As a goal of the program, tutor=tutee teams were to increase their
sight vocabulary. One method was thrgugh the malntena ce @f a word bank.

The programmed material had two different kinds of word lists. The first

kind of 1list comsisted of words considered necessary géf réading on any

level. 'There were 85 word lists of this ty.e, and each list consisted of



STUDENT'S NAME -

ASSTIGNMENT SHEET - READING (HS)

DATE STARTED

c-9 1. ‘Pheaic Drill _ _
| 2. _WIL (H-23) I
N ‘- .3 Word List 7 o B
4. cec-21-p.9 | A -
c-10 1. IP;lis:nit:s Drill _ _
g, _WIL ces-:iéi)ﬁ _
cr 11 _ ,:,,
4. CPC r 21 - p. 11 | _ -
c =12 : 1. Phonics Drill -
2. WIL (S-23) -
3. Word List — —
14 CPC-21-p. 121 = = -




EXAMPLE 5

INTEREST INVENTORY #1
Sentence Complétion

1.. I want to know - name.

2. 1 feel like going to the gym.

3. At bedtime I feel e _going to bed.

4. Food I like food.

5. What makes me mad is she was mad.

6. At home I like to play football.

7. I am sorry T did it.

8. The best is and A.

9. oOther children usually play baseball.

10. If my mother let me go to the park.

11. What I want to know is your last name.

12, If T had my way to the big;gphapli

i

13. Most teachers make you do scmething.

14. Some day I will go to Washington.

15. When I was a little child T will suck bottle,

16. I am afraid of that big boy.

17. My best friend is Tracy Henry.

18. The most scary thing i rat.

[
H

19. My father used to gg look for a job.




EXAMPLE 5 (continued)

The children around here is bad.

The happiest time I like is to go somewhere.

I am best when I like to miss that words.

The only trouble is she is mean.

41
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about 50 words to a page. (Word List No. 2 is shown as Example 5 on

page 43). 1In using the lists, the tutor pointed to a word as the tutee
pronounced it. ‘Each word that was missed was circled. There were two
ways to miss a word. First, the tutee might be unable to pronounce the -
word at all. Second, the tutee might say the wrong word and come back
quickly and say the right word. Whatever the mistake, that word was
counted as missed. The tutee continued pronouncing the wcfas until he
had missed five. Then they would stop, and the tutee would add the five
words to his word bank. The tutee wrote the word on one side of his word

sentence using the word.

i

card; on the other side of the card he wrote
There are three methods of teaching sight words:  the visual, the

visual motor, and the kinesthetic all were used in the program.

The visual method: The visual method consists of exposing a word

again and égain until the pupil learns to identify it by its general con-
figuration. A tutee was shown a word on a flash card; then he either gave

his response (saying the word alo ud immediately) or else looked at the

word, closed his eyer, and then said the word.

The visual motor method: If a tutee had SPEEialgdiffiEulﬁy with a

tutor and tutee went to the chalk board where the tutee wrote

m

D,d th
the word on the chalk board in big bold letters. As he did so, he or she
said each letter élgud as it’was written. Then thé tutee pronounced the:
entire word. In such a case, the hand worked with the eyes as the tutse

tried to learn the configuration of the word.

o,
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6l. or 81. said 101. saw
62. two 82. did 102. Thome
'63. man 83. boy 103, soon
L 64, little ' 84. three 104. stand
65. has 85. down 105. box
66. how _ '86. work élGS; upon
67. them : 87. put 107. first
68, 1like 88. were 108, came
69. our 89. before - 109, girl
70. what 90. just x 110. house
71. know 91. here 111. f£ind
72, make . 92. 1long 112, because
73. which 93. other 113. made
74. much 94. old 114. could
© 75. his 95, take 115. book
76. who 96. cat o : 116, 1look
77. an  97. again 117. mother

78. their 98. give 118, run

"y

79, she 99. after 119. scheool

80. new 100. many 120. people
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The kinesthetic method: The kinesthetic tracing method using the

(]

Fernald Tracing Method as explained by Wilma H. Millerl3 uses the visual
motor mode as well as the sense of touch. The tutor wrote the word on the
chalk board. Then, using a finger as he or she pronounced the word, the
tutor traced over the written letters. After demonstrating three or four
times, the tutor asked the tutee to trace the word with a'fiﬁgérs saying
each letter aloud as the word was traced. The tutor was careful to se=.
that the tracing and the calling of the letters was synchronized. The
tutee then attempted to write the word. If a miétake were again made, the
tutee retraced the word, saying it aloud, and then wrote it on an index
card to place in his or her word bank. |

The second kind of word list starts with #1 and goes through #150.
There are approximately ten words Eareach page. A sample_ofrthis word
list is shown as Example 7 on pages 45 and 46. The list iﬂGiuiéS words
that should be known by students in the second and third grades. The pur-
pose of these words is to develop initial sounds of words. Any tutee
pronouncing the words on one list correctly went on to a new word list. If
a tutee missed a word, there is a space on the paper to use the word in a
sentence. The word is also added to the word bank.
. ‘At various times the teams reviewed their word banks. This was done
each time words were added, as part of the word list or reading activity,
or as a beginning or fill-in during the tutoring period. iMany flash games

resulted. Teams held spelling bees, races, and chalk board sentence drills.

5 _ I
Wilma H. Miller, Identifying and Correcting Reading Difficulties in

Children, The Center for Applied Research in Evaluation, Inc., 1971.
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IDEA
IMAG INARY
IDENTIFY

INCREDIBLE

" NAME OF TUTEE
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EXAMPLE 7 (continued)

1. 1IDEA

46

s oeemese -
4: ;DETIE; - - - -

5. 7fI;NCRﬂliiE;}%77 - - B - o
6. mewwoy - -
;.7 INSULT o - o -
;, 7 IﬁQUiRY 7 o 7;;,,__ - o

9. ILLEGAL

10 INSANITY '
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first phase of the tutoring program. Lessons were recorded on cassettes
and used with mimeographed lesson pages, The Webster series included
content in history, science and ma%hamatigs_ Each subject had six
accompanying lessons for each grade level. Levels two and three were used
in this practicum.

The assignment sheet directed each team to use a particular WIL acti-
vityz For example, a sample lesson might be labelled WIL-H23. The team

would interpret the code to mean Webster Taped Lesson-History level two,

lesson three. After cgmplaﬁing the six lessons in level two of history,

the team was directed to use lessons on level three.

Mimeographed sheets: Each WIL lesson had accompanying mimeographed

sheets for the team to follow. (See Example 8, pages 48-51) The mimeo-
grdphed sheets contained exercises in listening, vowel sounds, and
comprehension content.

The team first had to listen as the recorded narrator dictated the
lesson's story. The team followed as best they could, using mimeographed
pages where the story was printed without vowels, (See Examéle 9, éagé 545
After the narrator finished his recitétion, the tutee was directed to
write in the missing letters. With the tutor acting as supervisor, the
tutee read each word and added the necessary voﬁels! Positive remarks
we rade by the tutor as the tutee accomplished the task., If imcorrect

substitutes were made, the tutor had been trained to merely state the

63
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Co.mm._n__ty. C.cn y— — name s .m_ plac

48

EXAMPLE 8

(The letters A E I, O, and U are missing from many of the words in the
following story. To help you fill in the missing letters, study each word
and each sentence. The picture and title of the story may help also.)

THE COMMUNITY: A PLACE TO LIVE AND WORK
Th— c..mm._n__ty is a pl.ce wh re peopl__
I _ve and w.__rk. You m__y th_nk _f g

c.mm..n_ty _s a pl_c_ wh__r__ p-—.opl__

v . t._g__th__r

P....ple d_ m_ny th__ngs t_g_th.r in aq

C.—mm.__n._ty. S—m__ p_ _pl_ m_y g._ t

th_ ' same st___res. S__me pe—ple m..y g_ to

th .. same ch__.rch.
You m_y see m_.ny oth_r pl_c_s in a

5

in yo...r Ce—mm__n.__ty?

6t



EXAMPLE 8 (continued) 49
Th_r . m.y b _ a b 1l p.rk. Th r_.

m_.y b. a pl for yo r f ther to pl _y

g. _If. Th v m_y b._ o pl c. f r you 1w

as a c..mm..n_ty. - S._m_t._m.s w._. th..nk

What are some sm__ll c_mm__n_ t_ . _s?
Wh_ot __r_. s_._m_ b_.g c._mm_n__t _ _ s?
L .ok ot a map. C_n you f._nd som_._

b g comm._n__t__ __s?

(Now read the story to make sure it looks and sounds correct. Compare
it with the completed story on the next pugel)

65




EXAMPLE 8 (continued) 50

rlictory 2 : Lessan 3
THE COMMUNITY: A PLACE TO LIVE ANL vwonix

1. The community is a place where people live and work. You may
think of @ community as a place where people live together.
2. People do many things together in @ community. Some pe@;ﬁie
may go to the same stores. Some people may go to the seme church,
2. You rﬁc:y see many other places in a ;:Qmmuﬁifyi Can you name
some places in your c:c;r:ﬂmunify? |
4. There may be a ball park. There may be a place for your
father to play Q@li There may be a place for you to go fishing. There
may be a school. There mayvbe a hospital. There r-m:y be a fire sta- .
tion. There may be a factory.

<. 5. Scmetimes we think of a part of a city as @ community. Some-
times we think of o city or town as a community. Sometimes we
+hink of a big city as a community.
6. What are scme small communities? What are some big com-
munities?

7. Look at a map. Can you find some big communities?




. , 51
EXAMPLE 8 (continued)

History Z, Lesson 3 Vocabulary Study Page

MATCHING WORDS
Match words from the story in the left column with the best defi-

i nitions in the right column.

",

- o Tothink (D) chart
2. do (2

. 3.uo (2)

places which sell things

move about

o0 o= >

. stares (2) perform

4
.5 map (7) have ir mind

" !ﬂn‘

WRITING THE MEANING

. Find the words in the story which mean:

1. place of worship (2)

2. parent (:‘L) 1 e e e = e
3. place of learning (4) e e
‘4. for sick persons (4) e
5

. where things are made (4)

FINDING DETAILS OR FACTS
(Circle letter ot best answer)
1. The word ”cammunffy”
A) always means a small place | . e
'B) always rﬁeéns a large place

C) can have many meanings

SELECTING THE MAIN IDEA
(Circle letter of best answer)
1. The story told you that
A) some communities are better than other communities
8) a community is a place where people live and work
together

C) a community is a place for store’s

o S 67
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correct vowel; then the work continued. Having added the vowels to the
story, the tutee was asked to read it gloud. Words unfamiliar to the tutee
were pronounced by the tutor, then ?épeatad by the t-itee and added to his
or her Wszsbaﬂk file. A correctly printed version of the story appeared
with each lesson to help the tutor check spelling and reading (see Example
8, page 48).

A mimeographed vocabulary study page also accompanied each lassan,
(see Example 8, page 48). This page contained short matching tests and
exercises for tutees to the meanings of key words, find details or facts,

and select the main idea in the lesson's story.
H

Phonics Drill

5
. ¥

A phonics drill was part of every daily assignmgﬂt‘in the first phase
of tutoring. Repetition wak used to drill thé basic vowel, consonant, and
blended letter sounds, Each drill required the tutar-tuﬁee’team first to
1isteﬁ to the correct pronunciation and then to compete with the narrétar
in a quiz-repetition of ﬁﬁe fxercise. ) “
Seven phonics drills were usad.: Each drill was recorded-om a cassette

tape. Each taped lesson had a numbered phonics éhagti (Example 9 on page

54 illustrates phonics chart.) After €ompleting the seven tapes in

rumerical order, the team began with tape one again. The task was éasy to

accomplish, and some teams enjoyed a game of participation with the

¥

narrator on the tape. Other teams reacted to the activity with a lack of

motivation or interest.
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An average lesson began with one member @f Ehé team setting up the
necessary tapé aﬁd.princed card. The lessoﬁ was played first fgr listening.

" No fespgnse was asked for by the narraﬁo:i After pfonﬂuncing the drill for

?>tha team, the narrator then called for the;r par icipation im ’epeating the
. éxerﬂlse. The quiz was given at a rapid pace but served to encourage the
team to beat the taped :espansé_
Afgér listening to pnextaped phoaics lesson, the assignment sheet was

dated to show the completed activity. A note was alded as to which drill

" had been used. In the next day s activity, another in the series of drills

was attempted.

Use of Continental Press Materials

] ) . ! . - ) / .
Worksheets: There were worksheets to accompany the material put out

by Cont ,ﬂﬂﬁtal Press (CPL, CPR, CPCr CPRT); these worksheets were f@;Am¢_?_;ﬂ£ﬁj,

Language Skills (Kit A), Readiﬁg Skills (Kit A), Comprehensign; and Reading-
Think;ng Skill;. -
égfgsheeps began on firstegraﬁé level and went up to third-grade level.
Each wofkéhéat was numbered for each lesson, The tutor-tutee team looked

n theiz assignment sheet to find éut which_worksheet to use. The tﬁtae

| coméleteé the worksheet; then both tutor and tutee theck;d the work anﬁ made

any corrections. (An example of a worksheet fram Language Skills (Kit A)

appears as Example 10, on paga 55)
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Reading

After lesson number C-13 the assignment shecet began listing reading
as an activity. Tﬁé team worked on several assignments, h@weﬁefgzﬁefore
attempting to féad from g-basai book. The basal reader is ﬁhéztextb@ak-
forming the base fiom whi;h reading skills are taught. To introduce the
team to the steps in reading, a safiéS'éf filmstrips was shown, The
series was from Programmed Tutgring iﬂ_Réaiiﬁg (ﬁbarsén Enterprises,

Pasadena, California). At this time, the tutors were given a kit of ma-

terial which contained (a) My Word Study Kit; (b) My Cumulative Word List,

a book for a word bank; (c) Tutor's Guide-Name Card an outline of steps to
follow; (d) My Reading Progress, a chart for date and page numbers; and

(e) five 3 x 5 cards.

)

The tutor-tutee team selected s« basal reader. Most of them chose the

low second-grade reader, Rewards (Houghton-Mifflin). Each team was directed = _
toc sit beside each other and share one book for reading: As the tutee read,

the tutor listened and offered positive, esteem-building cgmﬁénts} When 1

&

word was misread, reading stopped for a moment. ‘The tutee's mispronuncia-
tion was corrected. Then that word was recorded for future study, in the

/ L ) . , . ’ . N
booklet titled, "My Cumulative Word List.' As the tutee was writing, he or

she spelled the word. When the miscalléd word was ragérded, oral reading h
continued until five words had been miéged and recorded in the boékleE,
Upon recording wa?d number fiVé, the team stopped reading aloud and,made a
word card for each of the five misgalléd=wafds. A Eho;t drill waé‘held.aﬁ

each word., Then the cards were filed in the tutee's word bank for study at

[ : =
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2 irter time. The drills were not necessarily held on the day the words
ware missed. However, each day the words were reviewed; and, if the tutee

knew the word, a "1" was marked im the cormer of the card. Each day the

word was.missed, a zero was marked in the corner. When a word received *
five marks of "1 " the card was remavad from the folder. 1f a word re-
ceived.five:iafks of "0," the tutor asked the teacher for help and direction.

Some teams read an entire story without missing a single word. Howaver, in

su:h instances, or when a tutee missed fewer than five words in each story

[

and had finished tha staries in a basal reader, a comprehension check was

first made to daterﬁine if the tutee had a knowledge of what had been read.

If a basic kﬂowledgé of the story and the basal reader was exhibited, the

team .went to a higher level book.

2 &

= axF

=
p
On Eriday of each waek the tutors and tutees ‘met wiﬁh tha;z respéctive

- - — g

. project teachers EG talk about what had happened in class during the week.

They also discussed some of their likes and dislikes about the program and

shared suggestidns for i@pf@?igg the prégram@ Eér example, at one of the .
SESSIQBS, a tutar explained how she had anl;sted suggas @nérfrom a teacher
outside the program ab@ut some games that c@uld be played with the tutee.
The games stressed the points in reading to be covered by the tutors but

made the learning experience more fum. One of the games involved several

tutor-tutee teams. Word cards were mixed up, and, as a tutor called words,

. two or more tutees would see whaa:cgld\findzzhé word card £first.
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From the 52551055 it was discovered that both tutors and tutees
enjoyed thé tapes and foliawing ﬁhe directions of the narrator. They
also made a gamé of this. After listening to the nérrator the first time,
they would try Ea stay ahead. of him on the next listening. ;The students
enjayédrca:pet'ng and would arrange matéhas between tutor and tutee grgupsl”

The teams also liked the Wébster Taped Lessons and listening with the head-

phones. o~

In general, the rap sessions ;eveéléd that the tutors liked the idea
of- being able to help a student who could not read as well as they. Simul-
taneously the tutees were gratified by the individual attention and.beiﬂg
ablg to aéhiéVé-SHEEESS‘Qﬁ their level of reading.-

Complaints were also aired at the rap sessions.. Both groups complained

because there was not always a tape player available when an assignment‘éﬁge:

called for ome. ‘Most complaints, however, involved personality conflicts and

E

“adjustments. Some of the tutees thought that -the tutors were working them

too hard and were "too bossy." Theé tutors complained that the tutees did not
’
want Eo\do anything excapt 1;SEED to tapes and not do any work. In some in-

\

stan:,, é tutor and tutee did not gat alang and Egmplainedigbgut each DEhEr.
One partlcular tuto; grumbled about évery tutee assigned to her and had
problems ad justing tG—the situation. Dne studaﬁt said that he thought the
whole idea was gilly and he did ﬁDt want to part;;ipata. He was rémgved
fraﬁ the group and plaéed in basal téidlﬁgs Wlthig three days, however, ﬁé
requested to be allow Vd to rejoin the gfoup1aﬂd became an excellent tutor.

The mechanics of handling the material and returning it to the correct

place when class was ovef became a problem. At the suggestion'of the
L7 ' ‘
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students, various ways were tried in order to keep the material organized

and .returned to the proper place by the students.  Nothing sa ti sfactory was

ever worked out, but the students were aware of the problem and were willing

i n

‘to discuss ii;

One of the tutees complained that the lessons were so easy he was not
learning anythingf The tutors discussed this and solved the problem by
pla@iﬂé this particular tutee in lessansx sout midway through the assign-

ment sheet. 'He was happy and worked dlligently g%e remalnder of the pro-

. ‘
' ject. a
Eventuslly, from their observation and pattlgipatian in the rap
sessions, the praje:t tea@hefs th@ught both the tutors and tutees were

gradually losing interest in the project. This became a point for discus-

sion during. the waakly meeting between the invclved teachers and the
. principal. Thé project’ tea:hgrs expressed the belief that althaugh there
~was much good azg@ﬁplished during the rap Eessionsg many of them turned
into "gripe'" sessions. Ihey acknowledged, however, that teachers with more
éxpezienﬁe in leading grnup discussions %ighg have in;réaséd the producti-
vity af/zhe rap ﬁgssians; . -
The rap sessions were worthwhile to the writer. They gave him more of
a feei for the activities in the classroom. The information gained from the

sessions allowed the principal and the two project téédhers to make Some

important decisions when they conferenced each week.
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Conferences between Principal and Project Teachers

The principal and the project teachers conferred each week to review

the program.and make any changes deemed necessary for the betterment of

the project. There was no pre-determined amount of time such conferences
would last, The length depéaded upon what had happened during the week.
Some lasted as 'little as five minutes; others ran as long as an hour.

The teachers were concerned about the lack of control in the class-

B =

room. 1In the past they had complete control of their classes, and.it

bothered them that there was so mich moving around and noise dgring the
tutoring period. They were counseled and reminded that their role was a’
passive one--the students and the material were to do the actual teaching.

&

At each conference the project teachers were reminded of their owm

" differences in teaching and that they were to make a conscious effort to

make the learning climate in each classroom as ﬁearLy equal as possible.
Each of them made a conscientious effort to follow through on this.
These conferences also made final decisions upon issues raised in the

student rap sessions. At one of the confevences, for example, the decision

" was made to allow the tutor who wanted to cuit to do so; a later conference

decision allowed him to return when he so reqyasted_’ Another decision made.

was to approve the tutors' suggestion of placing the bored tutee in more
ad%ancéd work. A more difficult problem to work out_was—the tutor who
could nattget along personally with anf tutee ;ssignedlﬁc her. After much-
trial and error, she was placed with another tutor to work with a single

tutee. This worked. A% long as she worked in a group of three, she did

an excellent tutoring job. - _ .
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‘teachers so that very 11ttla tutoring time was lost.

Problems with material and equlpm were als. dlSEUSSEd When a

recorder broke, the DISD Instructional Facilitator was notified. If
there was a shortage of tapes or duplicated material, he was also in<
formed. Ir cvery instance he 'rushed the needed material to the project

- . L) %

At the canferenéa during the second week in January, 1976, the

teachers reported that the lnte:ast and enthusiasm of ‘the tutors

] * =

lagging. It was decided that rather than have rap sessions théfﬁéxt_twa

Fridays, films depicting the feelings ‘of a rejected child would be shown.
The purpose was to reinforce in the tutors the idea of their iﬁpértanée

to the tutee. iDn Janary 9, 1976, the film, Cipher in tl.: Snow, was shown

i

to the tutors and the following Friday they saw Johnny lingo. A discussion

followed the showing of each fllﬁ.f The tutors grasped the meaning and made
intellijent comments about how the rejected person in the film could have

hose around him.

i ’

been helped by receiving more positive attention from

According to the observations of the project tea chers, the tutors assumed

re

a renewed interest in their tutees af;er viewing the film. The films were
not shawnsga the tutees.

'A decision had to be made aBout when to adginister the ..[RT posttest.
The proposal had indiested.that the tests Wauid be given the firstlwaek in
May, 1976. However, the District had scheduled the last week ‘in April and

the first week in May for system-w1de administration of the ITBS. Other

. complications arose. Easter vacation was scheduled for the week of

- April 12 thfcugﬁ April 16, and on April 19 and 20 the students did not come

7o
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to schéol as those days had been scheduled for Staff Development. That
left the students with only three days of tutoring instruction between
April 9 and the second week in May, when the tests could be administered,.
The principal and Project teachers thought it better to ,inister the
pcsttest the week of April 5 befare the students went on Vacatlan rather
than waiting until the second week in May. This was done.
The cauferencés with the préject teachers were very helpful govéhe
principal. Through the iﬁfarmatian received in the conferences he was

able wo keep abreast of the tutoring project and to determine its direction.

LIMITATIONS AND SOLUTIONS

‘Lack of Random Sampling for Selection to Groups

In the proposal for this Practicum, the %riter listed five possible
limitations ;hat ﬁight ;ffeét the validity of the data obtained. The first
of these limitations wés'that the experimental and control groups were more
or less .'captive" groups. They were students assigned to sections accord-
inglﬁo reading skills as determined By the Houghton Mifflin Informal
Reading Inventory Te Eg There was no random sampling of students within
the groups. Two means were followed to overcome this Timitation.

First, the auther referred to Campbell and st aﬁleyl4 (Table 2, page
- 210). They showed a quasi-experimental design that wauld work well with
tﬁe type 6f situatlon used in this pragticum It was a blocked design

“called "Hnn—equivalent Control Group Design." According to Campbell and

léDi Gampbell and J. Stanley, Experimental aind Quasi- Experimental

Designs for Research, Skokie, Illinois, Rand McNally, 1963.
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Stanley, the design is strong when individuals are not selected into-a
group at random. This design was used.

Second, to further substantiate the validity of the control and
experimental groups, a ratic E—teSE was rumr on the gféupsi The results
revealed that there were no significant differences in the groups, based
on pretest raw scores in the area of vocabulary or comprehensiomn, on either’
the GMRT or the ITBS. The assigﬂhent of treatment to ome -intact group or

the other was random,

Contaml ration and the Hawrharﬁe Effect

Because all the groups were from the same school, there was. the risk.
of cantamiﬁatioa between groups. in addition, the Hawthormne effect had
always-tc be considered.

The principalfagthar discussed with all gaachers ?f the inv&l#ed

" students the possibility of écntamiﬁatian. Their combined, close observa-
tion did not show any incidence of contamination. One reason for the lack
of it might have been that most students of Harry Stome School have been
enrolled in inner-city schodls since kindergartén and are used to partici-

pating in various prdje&ts.> They are also used to being tested twice per

o

yvear. Exﬁefieﬁbe n observing these students led one to believe that one
more time did not seem to make much dlffarence to them. As a résult; the
itial excitement and 1n§én51ty of ‘interest was usually short-lived.
From observation, that was wgat happened in this case. -
The same factors mentioned in the previous paragraph would apply to

the Hawthorne Effect. In a ShOtt*tEfﬁzﬁf@jegt, a Hawthorne Effect could

M '

O
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/
be a real/;imitatiai, With a project extending over a full school year,
L ) . ) )
there was less chance of its materially changing the final outcome of the

‘practicum,

’ S

Jse_of Two Teachers

The fact that there would be differences in the teachers chosen to
conduct the project was suggested as a possible limitation. Effects were
controlled as much as possible by open discussion during the weekly

meetings between the principal and the two teachers,

Limited Number of Students in Project

1]

The principal/writer feared that the limited number of students in-
vnlv;d in the practicum might be a possible limitation. The DISD R & E
Department was consulted about the 7,§5ibilit§i Theiﬁ response was that

-1if the ﬁ;mjggt wefe controlled Pfopérlg?and the correct design for evalua-
tion were chosen, the number of students used in tgeiprojest would be
adequéte.‘ |

~ ADDITIONAL DATA

€ -

The DISD criterion-referenced test, Survey of Reading Skills (SRS; de-
~ fined on page 66) was administered to each of the four groups as a pretest.

during the second week of October, 1975 aﬁé as a posttest during the second

waék in April; 1976.

Level VI of that tesf was administered to the tutor experimental and

g

K

control groups while Level II was administered to the tutee experimental

and control groups.



The information revealed on the SRS was not used in chogsing the-
. 1

method of instruction to be used in the practicum. In other words, the

[

project teachers and the tutors did not teach to the student's weaknesses

. as revealed by the SRS, -~

Tutor Experimental Group

"

&

The writer was curious as to whether or not the pre-and posttest
would show an improvement in using nothing but the programmed material for

!

- the experimental grcups and the regular basal reading program £0% the con-

trol groups. . .

The tutor experimental group showed strength in Base Words, Compound

rt
L]

e

dgttest
7/

Words, and Common Syllables on both the pre-and posttest. In the
6 o

/
66) are about the sam

=4
e
rd
11
0]
1]
i)

the

g

raph lines shown in Graph

., Questions

seven thraﬁgh 15 reveal a slight improvement with the axééption!@f number
13 (Author's Purpése), where the posttest ssoréq%eli below the §rétést
score. The éuth;r would have to say that the programmed iéteriél did not
increase the scores an appreciable amount for tié;tutnf experimental group.

H

Tutor Control Group

. 1 . N '__;': . - ' . _&&! . X B T

In both the pre-and posttest the tutor control group -showed str¥®ngth

I

, L , : i '

in Base Words, Compound Words, and Common Syllables. Weaknesses was re-
vealed in all other areas. ' The dotted line reprééeﬁtiﬁg the posttest
scores in Graph II (gage 68) shows that the control groﬂp made progress in

all categories with the exception of questidn ‘nultber seven (Meaning from

Cantext) wherafthe score remained the same for both the pre-and posttest.

A

’ . . s
. : z . . d ix
. *
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GRAPH I

Survey of Reading Skills Level VI
Tutor Experimentel (High Readers)
- : Mean Scores
{ ’ Pretest =
Fosttest —==-—-

Number Corrgec
Skills Ttem Numbers Criterion Not Mat Criterion Met

1, Words Strange in Print 1-38

2. Phonology 9 - 18

4, Compound Words 31 - 34
5. . Common S;llables 35 = 42
: \

6. Syllables . 43 - 46

7. Meaning from Context 47 - 50

8. Word Meaning 51 - 58

9. Paragraph Meaning _ 59 65 77 83 89 95
10. Punctuation 60 66 71 84 90 96
1. Type of Material 61 67 72 78 85 91
" 12. Reading for Detail 62 68 73 79 92 97

13. Author's Purpose 63 74 80 86 93 98
l4. Characterization 64 69 75 81 87 99

15, -Drawing Comelusiens 70 76 82 88 94 100

Kl

81
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B B 3
. € B . . 5 .
The gain was slight in all the other areas but showed more gain than did
the tutor experimental group.
The author ccngigded that the prag;ammed reading material used by the

tutors did very little in raising the scores of the participants on the

E

SRS.

Tutee Exﬁerimen;gl,gtggg

Using Level II of thevSRS, the ‘tutee exgarimantél;éfoug met the
criterion for LEVEI_If students in 13 of the 18 questions on the pref
The questians on whi;h the criterioen was not ﬁéﬁ ﬁére numﬁefxthree;
(Vowel Sounds), ﬁumber four (Vowel Elements), number five CSpéEiaL Vowel
Rules), numbzr ten (Plural Forms), and ﬂumbef-;7:{SéQUEﬁ§E of E;ents}a

The posttest graph line shown in Graph IIil(5§e Page 69) shows that
tbetﬁeaﬂ sccres of the students met the criterion in each of thevquéstiéﬁs
with the exception of number 17; on that question some gain was made. The

posttest scores by the tutee experimental group dropped below the pratest

i

ccores on only three of the questions. The posttest score was lower’ on
question nﬁmb;r 11 (Homonyms, Antaﬁyms, Syﬁonyms)g on question number 12
(Word Meaning), and on number 13 (Sentence Meaning). |
J The writer concluded that a vgrf gefinita gainrwas made in the mean
scores of the tutee experimental groﬁp when the pre-and.posttest scores
were compared. Of course; he realized that the test was on ievel IT and
. that there was more raaﬁ for gain for' the tutees Ehan fof the higher

reading group. However, the writer concluded the gains were valid.
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Survey of

Tutor Control

Skills

Number Correct.

Cri

terion Not Met

Criterion Met |

Words Strange in Print

. . Phonology

Base Words
Compound Wbrds‘
Common Syllables-
Syllables

Meaning from Context
Word Hgaﬁing
Pa;agrapb Meaning
Punctuation -
f&pe;af Material
Re%diﬂg for Dgééil
Author's Puffcse

Characterization
~

.19

31

43
47
51

77

83
84

78

a5

81

8

18

3a

$ 34 °

42
46
50
58
89

50

95

96

91

97

98

99

I
» o~ .
- 1?_-;Drawiﬂg Conclusions 70 76 82 88 94 100 | -
4 : .
: *f‘é'** I _ — — _
X I3 i .
i - 00 T s -
el = 7 ) ,x_g’
[y ' L€y . i
s 8 !,}" - 7
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GRAPH TI1ITI
Survey of Reading Skills Level II
Tutee Experimental (Low 2eaders)
Mean Scores
rretest _ _ 1
FOSTEESt, ==—=====

Skills

Number Correct

Criterion Not Met

Consonant Sounds

Consonant Elements

Vowel Sounds

Vowel Elements
Special Vowel Rules
Syllables

Compound Words
Voeczbulary

Common Syllables
Plural ?Dfﬁ$>

Homonyms, Aﬁtanyms,
Synonyms

word Meaning
Sentence Meaning
Meaning from Context
Paragraph Meaning
Drawing Conclusions
Sequence of E;ents

Following Directions

- last 4 items
all 8§ items
all 8 items
first 4 items
last 4 items
all 8

ltems

itens

(]
G
|
(a1
o
H
)]
s
o

p.8 = last 6 items

11 8 items

[

p.9 -

o)

pt 10 = all 4 items
p.lllﬁ first 4 items
item

first

op 12-15 -

12-15 second item

I
1)1

PP

(8]

pp 12-15 - last item

p.1ll = last 4 items

[
g3

I

]

Fod

A

[iv]

L

("1

8t



Tutee Control Group

Graph IV (see page 71) depicts the mean scores as shown by the pre-
and posttest of the tutee control group. In the pretest the criterion
was met on 14 of the 18 questions. The criterion was not met on ruestion
number three (Vowel Sounds), question number ten (Piufal Forms), question
number 11 (Homonyms, Antonyms, Synonyms), and question number 17, C§?=
juence of Events). The mean posttest scores showed definite improvement
in all questions except number seven (Compound Words), number 12 (Word
Meaning), and rumber 13 (Sentence Meaning). On these questions the post-
test scores remained the same 2s those of the pfétest! Oon no qﬁésziaﬁ did

 the posttest mean drop below that of the pretest mean.

The author Eéﬂéludéd’éhat definite improvement had been made by the
tutee control group based én ﬁhe mean Ptaéést,anﬁ*past%est scores. Again
it was r. ognized that the test wés on Level II, bﬁt the ﬁriginal reading

level was second grade so the improvement was valid,

t

To summarize the author's opinion of ‘the graphs, meither the

tutor experimental group nor the tutor control group made a significant ~

gain as based on the mean scores of SRS,

3

Graphs III and IV showimg the mean pre-and posttest scores for the

tutee experimental and control groups showed a definite improvement. It is

~ |

emphasized that the data from the SRS are not a part of the evalt "‘on.

They were shown to determine if ap increase in reading skills woul.. result

from either the programmed matarial used by the experimental groups or the

regular basal reading program as used by the control groups without teaching

5

T
v f
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-

Survey oI Reading 3%xills Level II
Tutes Control (Low Rezdsrs)
z iMezan Scores
Fretest .
Fosttest——=—— .
4 e , , - —
‘ Number Correct
Skills Ite mbe Criterion Not Met |Criterion Met
1. Consonant Sounds p.-l - first 6 items 2 3
2. Consonant Elements .1 - last &4 i#%ms & 12 3 4
= {
.2 - first 4 items
3. Vewel Sounds p.2 = last 4 items 1
4. Vowel Elements p.3 - all 8 items 1.2 3 4
5. Special Vowel Rules - p.4 = all 8 items 1 2 3 4
: T
6. Syllables-- p.5 - first 4 items 1 2.
7. Compound Words p.5 = last 4 items 1 2 ’
8. Vocabulary p.6 - all 8 items 1 2 3 4
9. Commen SyllabLés p.7 = all 8 items 1 2 3 4
10. Plural Forms p.8 - first 4 items L. 2
11. Hamanyﬁs, Ant@ﬂyms, ,
Syﬁanyms ' p.8 = last 6 items 2 3
12. Word Meanhing . p.9 = all 8 items 102 3 4
13. Sentence Meaning p-10 - 2ll 4 items 1 2
14, Meani fram Context p.ll - first 4 items 1 2
= ff
15. Paragraph Meaning pp 12-15 - first item L 1 2
B R & &
'16. Drawing Conclusions pp 12=15 - second item 1 2
17. Sequence of Events pp 12-153 - last itam 1 2°
i
18. Foll wﬁng Dl;ecﬁlaﬁs p.ll - last 4 items 1'\ 2
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to the weakness of any of the groups except in an incidental way. It was

done merely to satisfy the writer's curiosity

Analysis of Data, Objective Ore

One of the objectives of the practicum was to raise by eight months

iy

" the reading level of 30 (60%) of the students in the experimental groups.

Specifically 15 of the students i:r he tuta:;ggg?p and 15 of the students
' N\

in the tutee group would have had to in:rease their reading level Ey eight
months for the. practicum to be counted a success. The posttest grade
=equivalent was;éampargd‘to the pretest gfa&é equivalent takenrfr@m the.
7G3t23sﬂaccinitie Reading Tests CSﬁRI) to determine if this had been done.
In rezlity, the ‘

gain would have

compared. Thirteen (54%) met the criterion established in the practicum

of gaining eight months. Eighteen of the students (75%) gained six months,
or one month's gain fior each month of treatment. The mean gain of the group
was .9 years, while the highest gain made by a student was 3.0 years.

The range of thévdiffEféﬁQES between the pretest and posttest was from

1inus 1.0 to a high of 3.0; having a spread of 4.0 yéars. The pretest

showed

T
L]

scores rtanged from 4.4 to 9.2, a spread of 4.8, The posttest scores

a range from a low of 4.8 to a high of 9.9, z spread of 5.1 years.

o W]
-~ \I
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The tutor experimental group showed only 13 students (54%) making a

ain in vocabulary of eight months or more, so the treatment was not

g

successful when compared to the established criteria of 15 students (60%)

aining eight months. However, as suggested, since the practicum treat-

[N

ment lasted only six months and the more realistic criterion of six
months' gain for six months' instruction might be applied, it should be

noted that 18 (75%) of the students did meet that criterion. In that

light the treatment might be considered successful,

Tutor Experimental Group-Comprehension: Table 2 further reveals

that ‘among the same students (N=24) 18 students progressed, four regressed,
and two remained the same with :egafé t51539£es on the Gates-MacGinitie
comprehension subtest. Sixteen of the étudénts?(672) gained eight or more
months duriﬁg the courge of the practicum. Sixteen'(67%) gained one month
or more for each’ month of treatment. The mean gain in comprehension for
the group was 1.88, while the biggest gain made by a student was 6.4 years.

The differences in the pre-and posttest scores ranged from a low of

%
5

minus 1.0 t@’a high of E.Q, a spfeéé of 7.4 yéars. I£§ pretest scores
ranged from a low of 4.2 to a high of 11.9, a spread of 7.7 years. The
. : -
range of the paéttesF scores was from a low of 4.7 to a high of 11.9 years,
a spread of 7.2 §ears.
Since 16 (572) studenis among the tutor experimental group made a
gaig of eight months or more in comprehension, the criterion of EDipefEEﬁt'

as set forth was met and surpassed; the treatment was, therefore, considered

[

to have been successful.



TABLE 2

Tutor Experimental (High Readers)
Gates MacGinitie Reading Teast
Grade Equivalent Scores
(N=24)

A

o

Vocabulary

Protest | Posttest |

_ 135477

_ 180191 4.5 7.2 ] 2.7 I 5.3 7.6 2.3
246065 bt 5.0 | .6 4.9 5.1 .2
135157 8.4 | 8.0 -4 || 6.8 | 9.5 2.7
135069 5.5 | 55 | ol 4.8 6.1 | 1.3
226164 4.7 5.5 .8 Il 51 7.6 | 2.5
135341 6.8 7.2 | 4 6.8 7.6 .8
135377 6.8 7.6 | .8 |1 5.8 7.1 | 1.3
135690 4.7 | 6.0 1.5 5.8 | 5.3 - .5

135691

135078

135348 5.8 6.5 | .7 5.6 __11.6 6.0
_ 135080 5.5 | 6.2 L7 4l 6.8 8.8 | =2.0
135081 4.5 6.8 1.3 || 4.2 10.6 | 6.4
135093 6.2 6.2 0 5.3 9.5 1 4.2
135094 8.0 8.8. 8 Il 7.1 (11,9 4.8
135096 6.8 | 9.5 | -2.7 7.6 11.6 4.0
135643 6.2 | 7. 4 t.0 || 7.1 5.1 -1.0

89




TABRLE 2

(continued)

Vocabulary

I.D. Numbers

Fretest

_Posttest

353004

6.2

135101

9.9

135108 6.2 ) 8.0 1.8 10.6 106 | .0
22.4 ) _ 45.0

_Total _

~ Mean Gain

9v

L
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Tutee Experimental Group-Vocabulary: Table  (see page 77) reveais

the tutee experimential group {N=21) scores on the Gates-MacGinitie Vocabu-
lary and Comprehension subtests. On the former subtest, pre-test-posttest
scores show that 18 students progressed, two -egressed, and one remained

the same. Eleven (52%) of the students gained eight months or more during
the practicum. Fourteen (67%) gained one month or more for each month of

tutoring imnstruction. The mean gain in vocabularv bv the group was .8

eizht months ,‘Eﬁd the highest gain made by a student was 2.5 vears.
2 = = g }T y

The differences in the pre-and -posttest scores ranged from a low of

minus 0.5 to a high a£ 2i5, a spread of 3.0 years. The pretest scores

ranged from a low of 1.5 to a high of 3.7, a spread of 2.2 years. The
’

posttest scores ranged from a low of 1.6 to a high of 5.1, a spread of

3.5 yeafs,'
Since the tutee experimental group showed only 11 students (52%)

making a gain of eight months or more in vocabulary, the criterion as set
been successfll. Again, however, it might be noted that 67 percent of the
students did gain one month or more per one month of instruction when the

six-month (rather than eight month) treatment is taken into consideration;

and in that light again, the treatment might be considered successful,

Table 3 (see page 77) reveal that of the 21 students, 12 progressed, seven
regressed, and two remained the same on the comprehension subtost. Six of

the students (29%) gained eight months or more during the. practicum. Eight
i 5 rd

%,

91
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TABLE 3

Tutee Experimental Group (Low Readers)
Gates-MacGinitie Reading Test
Grade Equivalent Scores
(N=21)

B Vocabulary _Comprehension _
I.D. Numbers Pretest Posttest _Diff. _ Pretest | Posttest Dif<¥

131666 _ 1 35, | .34 | 3.4 1.7 | -l

135479 ! 32 | 39 | .7l 3.9 3.9 | .0

180077 2.4 3.0 1.6 Ml 27 ] s .7

127579 3.1 | 4.6 1.5 3.7 | s0 | 1.3

135421 | 2.6 3.1 5. 1.7 2.5 | .8

311578 2.9 ~ | 4.0 1.1 8.6 1" 4.5 .9

135473 3.7 3.2 - .51l 2.9 1.9 -1.0_

138704 EWA 4.6 1.2 2.9

135385 1.6 2.2 6 |l 2.2 2.4 .2

s
[
[
Loy
(%]
~J
"

135692 2.4 2.

135399 | 1.5 1.6 .1 3.0 | 2.0 - -1.0 .

oo
3
o
Ira
e
[
]
I
L]
~J

195821 | 2.9 3.7 .8 1, ¢

135962 | 2.7 4.4 1.7 || 3.6 4.9 | 1.3

1’35(;)53 2.2 | 2.6 - .'4 _ 2.4 " | 1.9 | =-.5

4125271 1.5 4.0 %25 |V 2.4 © 2.9 .5

I

L]
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" TABLE 3 (continued)

o]

o Jocabularvy ___Comprehension A
I.D. Mumbers Pretest Posttest Diff. ~ Pretest Posttest i

135393 3.5 4.4 _ BN T N N T
\§

N v,, i,a,t,a,l, — I N =TS — — = —

Mean Gagin | - R S i ’

24 o e
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(gng éf the <tudents gained one month or more feor each month of instruc-
tion. The mean gain in comprehension for the zwoup was 0.1 with the
highést‘gééﬂ being 1.8 years.

The differences bétween the comprehension pre-and posttest scores
ranged from a low of minus 1!? to a high of 1.8, a spread of 3.5 years.
The prete - scores ranged from a low of 1.7 to =a high of 4.9, a spread of

3.2 years. The posttest scores ranged from a low of 1.7 to a high of 5.8,

The tutee experimental group comprehensicn pretest-posttest scores
thus showed six students (29%) making a gain of eight months or more in

comprehension during the period of the treatment, The criterion of 60%
gaining eight months was therefore not met, and the treatment was thus not

considered to have been successful. - Even when the single criterion of

six months' gain for six months' treatment is applied, only 38% of the

students achieved that gain, and the practicum treatment could not be con-

sidered successful even in that light.
T

. Summary of @bj&iglVE Dﬂa The Gates—MaiGlﬂlﬁla pretest-posttest

scores revealed thgt the tutor experimenta l group on the vocabulary sub-

test, and the tutee ewperlmenﬁal group on both the vocabulary and

:cmpr ehension subtests failed to meet the criterion as set forth. The

practicum tteatméﬁt was, Ehef%fufé: considered not to have baenrsucpessfulg
Qﬁ the other hand, the comprehension subtest scores of the Eut@r experi-

menéal aka;p met the ;rltgflgn set forth and was, tthafD:e3 considered to
have been successful. However, since the treatment effected gains in only

%a . -

T R
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. ) , e ]
one of four sets of subtests, this attaininz the established .riteria~tw -
= = ‘; o 2 \ T - ) = 1
only one of four ‘nstances, objective dne was considered not t%;hEVEwbééﬁ
i i . 1;’
L \ e
reached. . . o )

As suggested previously, however, the scores might validly be con-

sidered in the light of the six months' rather than eight months' duration

the

i

of the treatment and the concomitant gfitgrian of 60 percent o

students gaining one month per one month éf instructicn. The tutor experi-
mental group (vocabulary subtest) had 18 students (75%), the tutor

experimental group (comprehension subtest) had 16 students (67%), and the

tutee experimental group (vocabulary subtest) had 14 students (67%) making

gains of one month or more for each month of tutering instruction. Con-

sidering that the students were from an immer-city school and were very
i

low in reading, this amount of gain certainly pleased the author.

Objective two of the evaluation hypothesized that the experimental

groups would show greater achievement gain than the control groups. The

.gains were measured from the pre-and posttest raw score data for vocabu-

lary and comprehension from the GateséMagGiﬁitie Reading Tests (GMRT) and
the Towa Tests of Basic Skills (ITES). Thé raw score data are Shcw; in

Appendices O through V.

Statistical Design: 1In considering the type of statistical design,

the Campbell and Stanleyl® monograph was consulted. That monograph

s

nggested that a quasi-experimental design would work well with groups .

151bid-Table 2, page 210,

95 \
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that might be non-equivalent. Campbell and Stanley advised using analysis
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of covariance wh

covariancs would be the best des;gn to use because of the possibility that

one group would learn faster than the othe-, That decision was buttrassed
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Information Systems (R & E). A senior evaluator determined the type of

1]

data nseded for the analysis of covariance and programmed the computer so
this information could be obtained. The czrds were rum through the pro~

grammed computer, which gave a printout showing summary statistics for

)

each group, test, and subtest. The printout alzo gave the analysis of

17E J. Winer, Statistical Pf;nélglesfln Experi,g’EaLrpgéign; New
York: MecGraw-Hill, 1962, (pp. 578=594)-
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.covaridhce summary réSultS“fér the group, test;;and'SQBCesﬁi The summary -
' results are shown'in-Iables:é th:augh 11. The analysi‘ @f variance re-

c

LN '

, sults is shown in Tables 12 through ZDn . L ;'

 Summary of Objective Two: The F statlsf;c shgwed that the e;per;mental
‘groups did not gain more at the .05 level of 51gglfi&ance than did the con-

trol ‘groups in any cétegary;tested. In two categbrieS»the contrel groups'

" gain was s igﬁiflzant at the .05 level over thg gain -of the experlméntal_

grguiﬁsi v - ) o s

2 ‘,v‘ — . . . o, * - i ’

A The criteria as set féf?h-iﬂ ijéctivé two were thgs not met;,théreé: :
: C ’ * . v .

N

fore, the practicum was mot consi defad £o have been successful.

:LIt‘might be well to p@iﬁ out g;ftﬁjg p@;nt that Harry one School

. aaneentratad on. a ncnsgraded basal reading program durlng the 1974—?5 and "~

'

R thg 1§?§f76 szhocl yvear. The medlan raadiﬂg percentile fank for the sixth-

I.AE

-i‘gradeistﬁdéﬂts in‘1974 was 8.75.° Eased on the readlng s;ares Eﬂ the Iawa

J'“u";-

‘\%Tests of Basic Skllla admlnl te red dur ing ‘the spriﬂg aﬁ 1976 Ehe medi

reading percentlle rank had lﬁETEESEﬁ ts 12.0,' The mad;an percentlle rank

%
[

- was based oun larga—éiﬁy norms.
’:.is,trﬁe thatgthezpergentilE—ranﬁ was still very. low, but progress -

fi - had been made’ and that was Enzouraglﬁg. iPérhépé tﬁe ﬁﬁgraﬂiﬂg of ‘the basal

,?{iﬁ _f‘1<raad1ng progfgmfcaused the coﬁtrol graup to da as well or better”thaﬂ thg S : :

LI B .
I3 E

M

fexparimeutal gfaup, Thls is merely a thearyi There are no. hard statis tics

to shaw that the. basal readlﬁg program_ was ‘the raasan the cantrol gréup dld _,_'

%

wnli in gamparlscn with the axperimenzal g:aup L '? S

N - : L : . : :
B . .
2 . . . -4

[N
~

[
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- e o Tutee Summary Statistics. -
SN . CoL Gates-MacGinitie Reading Tests ;. T
) c ’ ¢ Raw Scores ‘ o : . : .
| | s Vocabulary : , >

N - W . Experimental Gontrol - ° ~

. Dependent Variable Mean o Y s0 32.91
Cévaiiaté He§% - PR e 24.86 - - = - ;S;Sé ?ff,'f ey
Etoﬁp ﬁeta l ,% A v;_ - ' :‘; f;5917'5 S f;?296'
-Etanéagé Dé%iatioﬁ—pépagdeﬁt Véfi%ﬁle | o -é-és_f o A ' : 6.19

N Stéﬁﬂa%é7ﬁéviaﬁiagéﬂaﬁafiatéz o . o S.El : o 440

Adjusted Means =~ . R 32,660 . ‘- .32.37°

,'{7 Note: Since the adjusted means of the experimental grou was larger than =
o ] ' control’ group, any difference in the group€ shown by
‘avor of the experimental group. I

t

fe e

u

rt

o]

h

.
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IABI.E 5 .
o 5 . 3 B N . v
i ( _ - Tutor Summary Statlstlgs 7 _ o o
K T ~ Gates-MacGin Test ' - et . ‘
: o o . Raw’ Scara,i : ] . -
‘3 ’ L : Vccabulaiy e _ o e S

Experimental _

-t ;o
i

‘vé,__ L p endent Varlable Mean ; C ; 34,93
- ] ‘

T Cavariaterﬂeaﬂ ( 5

131,50

L GfauﬁfBEta‘”;_ N LTS -“iQE@SS": * 'k,:ﬁ;_Sgééf L @’;7

", Standard Deviation-Dependent Variable . . & .4.32 - - L 3.21

& 4 len

& * - . k i - : . = .
- . ¢ : = .
B . . &

7 = . Standard Dgﬁiétionécovariate _ ‘ " 4,53
’3‘3:“A§juétédkﬂeaﬁs S SRS 34.85 " :;; " 35.49:

Tatal_Béﬁéf”

Néfe{ S;nﬂa the ad;usted maaﬂs af thé cgntf@l group wasg 1a;ger than that @‘fi;'}.
SRCPURRER R of"the experlmegtal group, any difference in the groups shown’ by S
et ./ Fwas id faver of the control gzqup, . P .

% i R ;

. “
- i
il . . s 1
h . N A R
Jaef : ] -
" : g ! [ 3
wif < s - P

Q
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TABLE 6
= . =] .
; Tutee Summary Stat;stiés" : : ;
" Iowa Tests of Basic Ekills ) T ,
; o ' Raw ,Scores LT A
r- . : . B Vocabulary: - -

=]

- — - — — __Experimental - Control o

DépéndEﬂt Variable Mean . P 12,10 . ’,13 73

Envarlate Mean o _; ’ . 10,33 L _‘Q_Sﬁ

r

Group Beta - T 43620, . ,0496 oo

Standa,d De vlatlcn—DEPEndent Var;ablé ol 4010 2 E . .3.61
’ % H N ’ : : .
. , . REET

=St§n§ard_Déviatién—cgvafiaté . 4,12 ©o - 3,51

L
)
:,
[

Adjus%ed.ﬂéané'g”' o _i' . i - i2,05 0 0 13,77

Totgl'Beta ' . 1844 G

k Note: Since the adgusted ‘means. Df tha control group was larger than
' that of the .experimental group, ‘any difference in the groups i R
shown by F was in favor of the ccntrcl g:aup‘ o '




L * 'Tutor Summary Statistics

e Iswa Tests of Basic Skllls
AT ; Raw Scores W

'Voeabulary = Y

v

"

kT

—_ — I Experimental ’ - Control

?ﬁeégndenf Va:iabié Mean . 7 , AM;:i,,31.17v o 3§;31

C@variate Mean - . A ' 27.75 .1 26,96 .

Group'Beta - 7 .- 8603 - 6850

=t f LS

L1
£

- Standard ﬁebiationEDEPEE&é%t Variable . A _ ! ,
v ' Standard Deviation-Covariate .. - 6,47 o 5.1 '
Adjusted Means - . - - e 330,840 . 32,61
UL L IR i mean
Total. Beta S - ! g ¢ 789

" .A:ﬁate: élnca the ad justed means af the cgntfal group was latrger than thst
' o of the experimental group, any differénce in the graups ShQWﬁ by
- . F was in favor of the control gfaup. o

. e, . - .
2 : ’ . B . H .- s =
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o Tuteé Summ é:y ‘Statistics o D
Gatesamae(}initle Rezading Iests :
‘Raw. Scores

Comprehension -

e o o ,71}}.‘ ﬁerlmEﬁtal . _ :Cc:ntg@l:

‘ . "’ . 2 -t o ht i

e .,DéPf%fldEni: Variablé Mean : . 24.38 o 1 ..28,91
Cgvari te Me ‘ . Tt 23,19 | '22 )
. Group Eeita : : o A .8046 . W3314

Standard Qaﬁaﬁ;‘_ons,zie?endénﬁj% 1;1'2 ot 95 - 5,78
Staﬂdafdv “Daviatiéﬂséovafiatg . 7.29 : . 6.56

I Adjusted Means S e A 24,21 : : 29,67 ‘ﬁ o

,Total Beta; R 5873

\ ' o af thg a{perlméntal graup, any dlffafem:e in ﬁhé groups shmm by T
ro F was in favor of thE cuﬁéral group. ! i R T

& ¥ . : g




*_ TABLE 9

. : .
Tutor Summary Statistics
. Gates-MacGinitie Reading Tests
Raw Sfores
Comprehension

e

&

. o Experlmégéal ' Central

- Tétai Batg

a-ﬁ

De p ndent Varlable MEan o ce 0 43,67

Covariate Mean S : l 38.79

| Group Beta . © ° S . L5136

Stagda:d De#iatiaﬂ-ﬁepagden; Variable - 5.29

'Standard Deviation - - _ 5,47

VAdjgsted Means : 3 . - 44.02

44.08

3,90

40n 38

L3424

" Note:

was in favor of the experimental group.

R Lol Eeome Sfrofy

Since the adjusted-means of the axpariméﬁiél group wés larger than_VA
that of the control group, amy difference in Ehe £roups shnwn by F

=
o




. mBLEl0 .. T
e o Tutée.sémméry Statistics. S ) -
- S Iowa Tests of Basic Skills S e g
o g Raw Scoces . . . -
SR : Compxrehension ;

; E
5 P

 — — S -

. ’: . ' - S T Experlmsntal ’ _ Comtrol .

'!Dep‘éﬁdeﬁt Variable Mean . TTTT22.57 20,91
Wéavafiate>ﬁ;an . , e ;:,;,1gilgl e 713_?7 ) h:’ &
.Gréﬁp:éété ' , o - '; : ‘5 -5533 | | o
St%ndari:Déviatiaﬁ—Dégazient Vériable' Yo - S.Dé , ) o 8.00
Standard Déviaﬁian-éé#ariaté’ﬂé 3 6.27 _;;_ 4. 64

% : ’ L - 2

. Adjusted(Means -, .- . T R C 20,76 -

Total Beta . - _; ' % . 4545 .
. . = 5 : . i L : . . : s -

. Note: ' Since the adjusted means of the experimental group.was. 1argé: than ___
that of the control group, any difference in the groups shown by F
was m tha exper;méntal groups - , }

E

R

- .1
o, B .
2 = = .
;
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. IR TABLE 11° . L
S Tutor Summary Statistics =~ . I A B,
' - Iowa Tests of Basic Skills L
. _ . +. ~Raw Scores
e ' e Comprehension
.- _ ) 7 T - — _ ] E
o ] . - ] Ex‘perlmental N Contzol .
- R Dé aﬂdent Var;able Meag . S 41.71 ° < ‘ © 4431
. 'Covariate Mean Co. T 739,50 C 38,73 .
,". ' Group Beta i : ; ©.8877 @ .. .4682
3 & ,‘U . : L. . ) ! . o ,- . é ) ,
: Sta.ndard Daviati@n—Depéndent Variable 10.51 < . -7.54
- : = 7 ) ) . -‘ﬁ' ; : B EE o . . - l 7- .—-i =
- "¢’ "Adjusted Héains i P . 8.77 7.8
; ftal Beta . ot T S L L6936 - S
. 2 . . S e r-
ﬂ'ﬂ'té:’_ Siﬂt;—;‘ the adjusted meaﬂs ofethe- cantral gfaup was larger th;an that
', - of the experimental group, any difference in the graups shawr; by I o
was in favor of the cantrcl gfaup. e s
4 a ; E - — V
- b.r ;\i .
. = e;z
* A ' ) P, R
= = !E"\’-_ B
\ . Z

s
-
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TABLE 12 ? o | B

f

Il
2

. S S Agalysls of Covariance' Summary: Résults AR

o : Gates-MacGinitie Reailﬂng sts
T i_;f - Tutee Raw.Scofes R e

: Vocabulary oo o .
. = A’ ° i 2 ” - ’ .
- . . X
77 ;7: ; — 7 E— - B — - - P
*'Source = o L v W T s s
L of . - Sum of Mean - TDegree of
- Variatiom ‘ '~ Squares = Squa;a' !, . * Freedom F

° 'Within Groups .1172:61 zgials CE 40 . R

* " Between %ﬁnups .- .- 0.870 . ¢ 7 D.SZQ : . 1 ”;3330 ;

F— S o . % ) i

The h?pééhésis tested’ﬁas th’t there was no difference at the .05

level gf 31gﬁ1ficanﬂe ln the mean feading va;abulary achLEVEmeng af the
v & :

' ftutee exPEflmantal grgup and the ﬁutee cgntrol grnup as measured hy pr§= -:"' R

B 'and pasttegt raw scores on the Gates=MazGiﬁ1t'e Readlng Iests_ Absolutp

vaiue ﬁf F ( 030) is 1é s ﬁ’an the' ’;'iéal va1ua of F (4. GS), tnérefare,

8 ] ' L

.

~the hypathesis tha§=thare'wogld'béana gnlfiéaﬁt dlfferance in grgups was

P accepted. - | B : Co. : -

ii

[
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AT VTABLE 13 " e
L . - . B . . . ' - L
Analysis. . Covariance Summar
Gates-MacGinitie Reading Te
: - Tutee Raw Scores
chaabulary : o,

4

Resulté L *
st

L

Y . = =
-2 . & ) ) . N ) . LT N

LS

Source R T — '
, . of - Sum of R e
o . Variation Squares " §quare F

Within Groups ' _ - 388.76

: Bgtﬁeen_chﬁﬁsi’ . Sfléég T 5:166 . -

- E

- The hﬁpotheéisrtesﬁgdfwgs;that thefé‘ﬁaS'nQ'differénze:at thé .DE -
o lévél of éigﬂifiéaﬁﬂé in *he w2an reading vo ;bulafy ach;evement cf the

. B E * 4

Y a

tutar experlméntal g:aup and tha tutaf cantral graup as measured by pre—
" \ =

= 3

i
. CE Y i
A
©  and. posttast raw Scores on tha Gatessﬁazéinitie Raa&iﬁg Iasts. Absmlute o

- value of F ( 525) s 1255 thgﬂ ‘the Efltiﬂal Value of F (4. DS); Eharefafe;'é Lo
the hypothesis that Ehefé—weuld’be no significant,diffEIEﬁce in groups was "
Tt ’ ¢ i . : ’ * i

. 3
s 1
. s X

... ., ‘.accepteéd. e - Lo : B

. . A /.
2., : =
: 4l 5 i N
4 ' ¢
N i
. ot .
£ £ =TT

s
4
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~ . TABLE 14 . . ¢ A
" . ," P ) Summary of Covariance Summafy Results )
’ ' Iowa Tests of Basic Skilis R ‘ »

Tu téEfRaw Score , - ‘ o

—— = = e ) e

- of - . Sum of - - Mean- j 'Degree of . ., . ff, .
Variation - _Squares == Square = Freedomw . F . =

. |- Vithin crowps - 589.79 14,745 . 40

s Between Groups 315511 o ’ 3l.§11~ : o1 L 24l
= :i ’ . # o = * L ) | T ' ) * )

- R i B &

= . ) . = g . : . o : RPN

. The. hypothesis tested was that there was no differéﬁce at the .05 .-

'y, level of significance in’thé_megn-réadiﬁg?vocabﬁlary‘gzhia?ément of the tutee -
oI D O I
‘experimental grdup and the tutee control group ds measured, by pre-and post=- -

test raw scores on the Towa Testé afiEasic Skills.' Absalute valﬁéAcf F o,

o (2. 14) is less than tha cri i al galué' (4 DS), ﬁharefcre, thé hyp@thesis:f

f;, that there qgll ba no ig nifican ifﬁerénaa between thé graups was acceptéd

i Tha F aﬁ 2 14, althﬂugh get 51gnif1:aﬂt, favored thé ;Qntrol grﬁup.r

EN = i 4
. . 2 . . :

- ) . w ) : . -
. . -3

i .

.l Z
. 8 a5 .
. EZE ’ ‘
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vanga Summa y Results
Gates-ﬁacG;n;t;a Readiﬂg Tests
y Tutgr ‘Raw.:Scoress |.
= Ccmprehensign

,-ﬁ a -

‘_iﬂ the aghlevemént was a;ééptéd
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'1 _5Aﬁé1jéisf§f;Gbyaflance Summary Rgsults

',IQWE,;ESESQG, Basic Skllls
. . .~ Tutor Raw Scores
* ‘Comprehension’ .

R

" Sum Of . -‘-__‘fffﬂéanf .
~ Squares . .¢ . Square .

ance ;n th

e mean readlng
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Gat&s-MacGinitie Readi
of Basic Skills

i

‘Towa Tests

¢

- Gates-MacGinitie: -

Bapic Skille

Vﬁéabgiéryeﬁz- Vgéﬁpfgﬁénéi@ﬁé- V§§abu1a%Y';j;fl

1

"F Tables at .95,

i
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/Analysis of Evaluation; ‘Objective Three - .

g

,f'Aéstatéﬁegfimadg“in:tE§ §r@§é§al”séi&%w“éﬁﬁiéééménﬁ'gaiﬁéiméde5byﬁ{
tuééésjﬁill»béféoﬁpéfad'id‘gains‘madefﬁy_éuﬁﬁfsi,'Ihié Qill:dété?mineﬂiﬁ?

B ) . T T o
: ragfam 15 more ben&f;c

al ts'tﬁtors-pr tutees." . . - ;f_;;*_f
I Table 21 shaws thls gomparison. 1Ihéginfmfggtian_shoﬁn-inu;his téﬁlé”’

1 i X [

'ﬂwas takan from thg Eamputer pr;ntaut llsting summary statlstlzs for

o '-f ﬂ‘équivaleEE?- ,Dﬁ-thé'GatégsﬁacGl_itie Readlﬂg Tefts (GMRT) vocabulary

'i’“=,v test the tutors shewed a mean . grade equlvalent galn of 9 5 manths, Whilé

) the tutees showed ; mean g*ada Equlval ent 'gai of S 7 months ?eihe tqtcjs

S ,;:chus;ouﬁgai, i th, CutEEE 9;m@nth5!_ 7‘
L S e ‘ ’-'Jg ‘
I Dﬁ Ehe GMRI ccﬁpfehens;on subtest ‘the mean grade equ;valent gai

R

;:made by Ehe tuﬁars was l 88 That rapresented a ga;n cf almast tWo yeaﬁs.

th

’i':fThe tutge g:@up galned 2 1 months. Thertutcgsz

f’

£ .
= e, . 4 . - A

. grade equlvalent scarés af 1 9, m@ﬁths. Ihe Eﬁteesvshawed3%.§aiﬁ bfgﬁ;éf
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TABLE 21 =
- : . A ;-'
Mean Grade Equivalent Galn SEDXE%g

; Expérlméntal Grnups Cnly

VDcabuIary

(Dgpéndaﬁt Vaflsblé Mean Mlnus Cavazlaté Hean)

' Gates-HacGlnltiﬂfl ?Iawa Test Df,,
' Read;ﬂg Iests N "Bas;ﬂ Fklllg:‘?

FIEtEgt

rade Eqﬂival%ﬁt Gain :

" ! comprehension”:

a0 [
. g

Easttast
Pt‘éte.gi;.i"1

Aruitoxt provided by Eic:
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The tutees autgained the tutars ha,gompreh3ﬁ51on sattlcn ‘of. the ITBS Y Sl
. : . X e T

. A

These figures 1nﬂicated that the tutors galned more frcm the pfactigum-f 

5

than did the tuteasg Eihesa data obv1cu§ly inaluded on;y the experlmental

IR T | . V A ﬁ l. q . ‘ N
S .o R ) = o 41 = R ~ C ) N t .’,’ - . i o --
' Analysis- of Evaluation DbJEEthE Four ° ' ’ éwg_l SR T
;'f'reazt;on af randamly selected stud .té,§h§ P ogr ram, was a part
r'evalu’ti" * Each prc;ect teacher,ﬁ,,’&w -
A - . Con . P ) R : . A -
tutor and Egtea experimentalwgréups. ,In the di§2 ission the teagher 2 =
;\ : Fa K . S .
\tha £51 owi g ques,i ‘g . "What dlﬂ yau llke abcut the ptogram?" ;"Why_jx.”
‘ \ B
c - e R T ¢
partlzlpate 1n a tutD ng program next year, ev%n'
IR AR
T
reaztlons ﬁé thgrquestlcns and gava tham ta%
SR IR y
' !
gnatufe., Tha pfgbab;llty was Ehat the 1

in, hhélf appralsar'li Ehis methad was fallgyed;;jf

PR S —

Ihe papers Qf b@th Ehe tutor and tutae groups wera then EhufFled togathaf

;;andunumberedi Ey using the tabla ef random ngmbers (PEPhamlS) flve raspanses;;f

s

R WEEéEEhOEen The responses are g;van gust as thay we:e Wr;ttan by the ‘f‘

: Eudents, w1th na at ampt Eé ;orrect spélllng, pun;tuatlcﬁ, é:‘senténcg'Q;

.gs“v:' ;:

i

Fos ;TL : s v

»jj; fé:,;‘; :‘vi1§ 1ieve the progfam was . a gcgd 1&33 for all of- us.g T believe
R A it ‘was encadragiﬂg.te the tutors too, llke mayba while they

. R . R . e B
. - s E - . aois 1 Ly

. James Papth, Educatianal Statiégi;%g SEW Yérk,fﬁarpér énd'Rcw,,'§ :
(p." 381) . I E e e R N

-‘flssi,
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"wafe :eadiﬁg in Rewards and Secreﬁ they dldn t fEallj kﬂcw
what the. mean;ng ‘of" raa&lng was.' But while they were taachlng' S
- .the .tutees' they learﬁed a lot ‘of things that Ehey dldn t know S
or. thay ﬁidn t hear- abcut.- -

RPN ""‘ Fy

'ff I had to pertésapate in thls Pragram ﬁexﬁ year than to ga Ty
Citol .Study. Hall "I would!" béﬂause I.find it very interesting, '

- anauraglng, pleasant and Eﬁijlng to help athers lf othars_f_{* .

o tfy to help themselves. , : e : e .

o i T PRI S ,5‘ r'*e_;f‘=
I have haﬁ a very nice year with- my futee._ Althcughlwe went -

. through hardships. - .My tutee: was a smart guy.  he went through. .

57 word-~ 1ists before he m;ssed a word. T admltted he did candy . o v

.+ in gum, but he never put on the back of chairs or ‘under tables. . - .. |

.= -~ He never d;d fight, .but he dld run around-the room:playing.

' i_But I broke up all of the ncnsence._ Not oaly I’ taught him how g CLE

, -.to read. but I taught him displiline ‘and self- -control.’ No I do .~ . -0

DS {Jd,l,nnt want to be a.tutee next year. . Not bécause I don' t like * 1t | Tl
©* but I do ﬂot thiﬁk I have the ablllty to tutor. :

N - TP

. = - ! o - - ) - el i ‘

, =I_L0?§,itfa'1lttle but -the teacher there.give to much wcrk and
S ',bécagerth ere always boss’-and the give you- work shaet ‘save’ tine.
-4 it all right but like on friday the more word to do your get ‘to.
:fiiréading tlere Whlta book: I-Hate-.to" read;ng there Wwhit book. and .
‘o ‘when you finish. ‘that you got to do somthing else- and - thay do- nct ST
© 0 let you listen ‘to’ tape samet;ne ‘but -sometine it all rlght but_
..+ . . samll HATE IT but I WILL come by and look at. 1E,sametlme ‘no i

‘_w111 ‘not give, up study Eall to tga;h the toter. : o ,;,frmvi'_

ixI llke the prag:am because 1t helpad me in raadlng aﬁd plus we
got to listem to. tapes ‘and work worksheets and I liked my tutor
. ~and sha-would ‘not- be talklﬁg to other tutor and she would alway
~.give ,us a spelling test on ‘ore word l;st and if we miss the - -
‘word she word . tell us to make @ sentance. gut of thE words;-::jr'
’»Tbat' -why I 11ke it : ' -

¥

}?_,1 iNQ; I Wauld notfllke ta be@a tut@r or a tu b ecause 1 naad
the studylﬁg. S : PR . TR

] 1;Eﬁé*‘éﬂi‘é‘“*f‘é‘é:‘&fﬁ*g“ﬁfﬁ”g”i“*“bec: SEEHT “““"?Eu““&“éﬁ"“a_ ' y';ifﬁlng yoT
.want to'do. " Readlng is .fun once you know haw tn-raad when you

=4

f .




P w

o raad a*whale story 1ﬁ Ehe boak E:HGte- This student‘did ot
] 'Vlndlgate whether - or not he.or she would be w1111ng to be inp
. »tuterlng p:égram if 1; were*ﬁiierad ﬁext yeaf j

P "
L3

‘Summary gf Dbject;ve Four- Eour out af the five randcmly EElEEtEd

ffrespansea 1nd;cated the students 1ikad the pfég ram, H@WéVéf,,three said jé ~ -4?

L they Wéuld Dot be lnteIEStEﬂ 1& thF prcgfam next. year.z Dﬂe said he a:

:<she Wouli taka iﬁ, and one dld net raspond to that questlon.
- [ .
Basad én the raspanses glvan by tha students, the pfog:am mlgﬁﬁ he;
_zcﬂsiderea a EuEEeSS this yea:i, Thare 15 5cma dgubt as ta its suc;esss

'WE:é itﬂbffeted'ﬂext*yearj

fAn_ly is f valuatlon, Dbjectlve Five ‘ - ' K

;%Thé teaghgr_reagticn.to'Ehe,prejgzt ﬁaé’tafbe'a péft:of,thé’EVéiﬁas S

. . . Yx h

*; 'Eioﬁ.. At’thé»chclusioﬁ’Qf, h Practlcum, tha prcject teache:s waga asked
_ . ' ,

;.’to WIIEE thé;r hgnest LmPrESSlDﬁS cfsthe prugram, Eltﬁer good or’ bad.r Ihe

.oF

:mfa;tuairrepcrts as,sub : E ed by thgvtea;hers are§§EQWﬂ.f

¥

'é, A.: Coe - q o E . Lo SRR
£ (Copy of répgrt by john Pr;chatt)lg , S Co ’3'{11%:
. L. e U e ) . .

Pooar . {It ‘was fu%.' It Was ex;1t1n32‘ It was challaﬂglng. Tt was rEs‘b
R ) ‘wardlng even if posttest scores were not: as superlar as, i felt’
they shouid hava been." e 3 S

o . s -

, - f’Behavlgr problem students,1;ﬁ some Easas, devalopad anough
el Tt ‘responsibility to tackle their reading proBlems.¢ Scores. for

: o .. a: few of my Upets'" indicate tremendous accomplishments, - Be="
T T ':ause of thesa galns, the’ prag:am was worthwhilei=i;r’Vf* PR
: " : . - . P ; - Egér : . s A

' gﬁ-, _»Na pfogram can be a sugzess w;thaut the inleidual's takiﬁg o
B ’>the trouble to do it right. Teams’ which shouldered the load :

. ook -the" :hallaﬁga did succeéed, < Less" aggresqlve 1nd1v1d-r —5453!
_ ua1S who tandad to ‘'play". at school may ﬁﬂt ‘have learned as TR
P 11 {a UL 5T TEEEdS ;,,j*;W"a'sfa'us quﬂ 6F smalle: gain, W e

19John Erltchett Seventh Grade Language Arts and So;lal Studles

: VIeacher, Ha:ry Stgne Schaol Dallas TETEE..fHZ

: . . A ® . kS
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fWéaknesses in the program were dis:ipl;na of self (the team S

o had to-work together), agd 1e ‘second assigﬂment -sheet was i
, flexible. ?uplls EﬂjDYéd:thE—mEEOAPagéssvflrst wa:d

and basal faading.v o A , s

; . . ey
'I would gladly accept tha challengg of a. tutoring progrgm.. ,
'If not'superlor, it must be thought: ‘nf - as. agual to: teaﬂher-; R
. -led lessons., I- PerSOﬁally feel, with an EerIlEﬂEEu fﬂacherzjsf,

é»léadlng it, the pfagram would be far supe:ia;i o

~, (Copy of re PE:E by Gg Spencer);il? o
,Iilikad thls p:ég:am very mugh The k;ds did a very gcad
"job. ' I think it helped them &all very :much,: Not. only in-
;helplng .them, to read better, but it improved. their self-

..image-so- muﬂh “There were. ‘some /people, in there that"
wouldn t. even talk very-much. By ‘the time ‘they ilnished

: :,EhELf pragram, they had made many more- friends. and JerE’f;;i-

- pa;ticlpat;ﬁg 1n everyth;ng gust because theyﬁweren £ as ;g

-'shy; EAX_ ‘ o L B

. R o :
o There a;e a faw thiﬁg% I, wauld change;
© .- - more contr Ilad classraom.. The noise got 1aud sometlmes3 and
RN | thlnk if \we had started out’ a little strlcter, the p:ogrém
R Wculd have een batter,*',=~, T N .

C & T
- R B ¥;_'_A.

iﬁ Summary of DEJg%tiVa FiVE' Both pIOje:t teaﬂh 'iﬁdigated ﬁﬁéy“iiké&:.'”

’ thé pragram. Ihat,is_a plus for the p:agact aé he students Profited from

§

l?"the EKPEriEHEE- Eazh mentianed same éhanges they wauld 1

;ke tg maka if

"thay weré 1ﬁv31’ “iﬁ anathe: tutoring program._,Frog‘the:i 3

- i . . ) iy .j;:,i':, R A“. / . B )
ap:ggeétjtgaghers,AI Wéuld clas if thg’prgg;am as successful.-

- . . E =

‘ }rzggay SPE“‘:Efs Slxth’Gfad’e Languaga Arts and Saci‘l st udigs,féaéh%??;’v

L




- - 2 . T R —; - ) ; B Se0oEs
O A . _ L
I prpvement

Mc:e prior plagnlng would have strengthened tha progfam, EDr instanca,~
,»;f'r .

more definlte guldelinas could have bean establlshed fcr the student'

“;maﬂagemént;af,thé pragran.-f  :'“{f . al ,;, o V'ZQj

3 U

Additlaﬂﬂl training fo tutors Wauld have been helpful During'the o

&

f irst partlan af Ehe praje;t the tutors did not know exa;tly what to d@. L

of

nge,.far EKamPlé,aWEfE actually do;ﬂg the 3551gnm2ﬁts the tutaesgyera -_7 .
suppgséd éa be leﬁg uﬁdar tutar supervlsiéﬁ..; . NI N
N i : = S o
) Tﬁé?g-ﬁég_} lttle F:alnlng fogntha EIEJEEE tggchars -ﬁgleés_aT
'itgaQEEf-iS Egéefiénced.1£=wnrk1ng w;th.tutérs and,tutees, Eﬁc Eéuré af'in%

EEEE T L I Ca

. * ot a N % : - = ) : .

Structlan is not nearly enau h alnlng for them ta kﬁaw what shauld be e
) . Lo ; . : i» ;. . )

' dome, AE a result it was'diff cult fo them to teil the tutors what ta

Cod

;dog' Dn the ather hand PfDJEEt tea;hers wa:e nat as. passlve as rezammendad
by Lhe DISD Instfuz' onal Eazllltatgr. It was ai ffig it far them to give o
; . L A IREEE A

'E} u? :mmplete EDﬁtt@l fv'he classraams fFuftth:inSt,chlGn af the prag;et ’

teachers would p:abgbl h ave enablad tham Ea strike the happy medium bé—

_;twean clarifylﬁg tutgr t t pans;bllltles and devalaplng thelr awn ,3
areas Df cont ibuti@z to the prbgram. e e T
o “5 = = * . 4 . J N :
‘;Eﬁe pr ject wauld have been lmpraved ;f the tutofs and tuteés had

G valunteered for the pfagram.i Slﬁse the studenﬁs WEre EhDSEﬂ by sattlnﬂs,
some had no 1nt2§est in tgtarlﬂg Eram elther the tuth or. the tutee angla.~;
. A . / :

A few displayed total 1a§k ai f vaﬁi@ Vth'c gh@ 1t ’h"gf@jéa

r
LI

-u

e

;,ln soile 1ns§apges,rthe tutees rasented Eha tuEDfS. ¢ They 'did not Tike:

P

- 'the tutor to "tell me what to dé; wo ]
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‘;*' vu’_‘a%.,,g

Organlnglnﬁ and feépgnSib‘
S . - N w ’-7- .
1,enaugh For iﬂstaﬂﬂé, when Ehé bel,

xéﬁpéfimgﬁtél_gtoﬁpéiv The goal was. that 15 sgudenﬁs,zcr 60 perge"

;s,

€=

'jffégd ng,achlgvegent;, Duly thé tor g:gup met thls arit

én'éémpfehéﬁsioﬁ; Sinca the results f;Om thraé¢g 3
. ; 5 s - ~ : - = _-|‘.—_- .
"Ea maét the Erlterloﬂ set forth the ilfst ataa tésted

-5 s

:to‘have EEEﬂ succassfuli

,_,1
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. - 'o‘c_v_: & ' . . . i(z.i t ‘}\ - -
omprehenSion subtests rEW=s:eresi; Ihe hypothesis was that there would
e no significant diffefence in. the meaﬁ aéh;eveﬁent,gainsiof the control

roups and the experimental greups measured at the ;05}1EV§l5Pf Signifif -

ce. On six.of the comparisons, the nﬁll_'ypethesis was' accepted.
an 2 : i TR el v

1€’ control groups and the expe?imental groups.v on two af the , COm a isenszki!
1ere was significant gainsg';' were im. favar of the tantrol
:oups. The established eritezion‘ﬁssgrtﬁetefarlg not met "in’ area two, _ '

&

> it was npt considered to, bave beeﬁ succ ssfui;-ﬂ:

Area three involved cgmpar Vnsif

e T : XA
5

Sst:benefit.vrThe-tutprs putgain d the tutees on bath vocabulary aﬁd eom—

."

Tﬁéf' lsa Gutgained the tﬁtees )

‘ vocabul ry subtest of ghg_ lfé;;
BN N, E,

tees.: :ﬁe;v.;i;.i-f .o ';ﬁ | !f”
-‘;n.evaluating-area.faut, five tandom £

wtite’ans;ers to-spe iEi q s iéﬁ;;’ ' vl%l

e'prOJect Four'of the‘f ve tndené&.saidﬁtﬁeyViikéi%thg,ntegtam Eﬁt
uld‘not be'interested i; Par;iGié.. glin aitnteting pr;gfam next year.x

2 -

sed on the reaetions of the studentsf Eheaf%pl ented pregram might be

L . : R L | e
. R B : r, o ® )
e | - . . N 4

nsidered a successL

-;'-"_(_v T R
= . - -

”In;area%fiVe;‘tne'twa p; j ct teachefs both sub 1 d itten reports

Both Were enthu iastighabogt the

ERIC

Aruitoxt provided by Eic:



:feéteétieum mernot"be'eoﬁeidereE successful,

(%)

ERIC”

Aruitoxt provided by Eic:

:piogrem, but eeeh 115ted ‘some ieulte.w Ih ir reactions, hoﬁeverg'indieeted

S L e 109

that they bellev d‘g 18 pr ectlcum to Heve beeﬁ sueeessful.

Ultimeteiyiineéwe'ef the“five areas evelueted, the prejeet was .don~-" - .
: e L . ' ST s T

-sidered nﬁt EO havé been successful, Eveluetlon of two ather areas

indieeted thet the pro;eet was suceeesiel. The‘femelnlng efee evelueﬁei'

e

LT . 7

was - a cemperlseﬂ beﬁweeu the mean gelns of the tutﬂr and tutee experiﬁentalé
: = & 7 ‘ .
greupe with no eriterian set fefth as to which weuld=aehieve more.- The

ereee eonsidered ‘not’ to heve been Succes ful were tested by standard . .

statist 1 methodee Thase aréas whieh 1ndleeted eﬁceeee.were n0t:emeﬁ-1
5 SR v S

[

eble to euehtunembiguoueﬂteetiﬂgi Ihe resulte_ef the former must, there-

- -

7. ) 3 . S/ »‘ . N : % . 7 . ’.:.
ed to have .the ‘greatest strength. --As"a result, the

L]

fore,” be consid
ore, be ‘

s

e

2 S . =
= . R =,

g g

As mentioned ig the abstract the object of the*Preetieum was

g s L
twe—fold (e) reiee the grede equlvelent scores of -at 1eaet ED perc ’E

of Both tutee end tutor experimental graupe by eight m@nths, end (b) figd'

greater geins in the experlmental group theﬁ 1n a slmller c@ntrol gfaup e

with the .05 1eve1 ef s;gnifleenee as erxticel The,pfeetieum feileé to

s -

'meet ﬁhese'objeetivee; therefore, i; aust be eegeidefed;net to*have been

euce'esf 1 ST LT L .

‘CONCLUS IONS AND se, OMMENDAT IONS

.
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2. The fellow;eg reccmmendatlons emerged'%rbm thlS preeti;ﬁm

Al Langltudlnel pro;eete eheuld be eendueted in order to detefﬁiﬁe‘:'

EE

T what the j "f of, h tudents need in order to 1eefnr- s

'_effeetively under regular eleeeroom ;netruetlen.

- : = ¥
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P § 1

b. The projeet teeehefe,‘pregreﬁ diifeet:ez%S eﬁd Iﬁetfietionel

f~Fe 1iteter Iuterlng Progreﬁf. sHo uld do more pleﬂnlng prlef to .
. . ,w
the emplementetien ef a pee; tugPrlng progrem in a classroom.

" For exemple, gu;dellnee must be eetabllehed fer efieet;ve eless-

reem orgenieetlon end reepene bil —i es.’ » ]
e. Tutor end tutee pertielpetlen in - the pzegrem shoeld be volunteryi

&

" not ﬁendetory. L L o ;=V;5 e

id;'VAﬁﬂ E,Dnel trelnlng Should be given the tutore 80 they Weuld el

7

eomferteble we:klng Wlth the. tutees. e l: - J"

e, 'Seleeteon ef teeehers fef Ehe progzem eheuld Ee mede e;ter eereful

’eens;deretloe of their pereenelitlee ee well es their tEEChlﬁg

+

7methede! 'Some Eeeehere,.for’exemple, just eennet turn the class-

:‘Vreem ovef to the etudents,‘even when produetlve werk is- golng on. .

£, Additlenel trelniﬂg sheuld be arreﬁged fDr the prOJeet teeehere.

= e

They should be sure of themselves eﬂd whet neede to be dene when .:-'““

'Vthe pfogrem eterts, reﬁher then 1eern1ng as the progrem progreeees, o
’g};TThe't to rlng pfogrem sheuld be eupplemenLel te ell ‘basal reedlng
’Prégreﬁe, fe;hef then in lieu of a epeeific besel program

 FURTHER PI.I CATION -AND FOLLOW-UP

A eopy ef this report w111 be mede evallable te the ﬁISDiI tfuetlenel

bl

?’-*Faelllteﬁer Tutorlmg Pregreme (title hee been ehenged to AﬁalYSE --Iutorlﬂg)

- who * eterted flveaether eeheels in April 1976 en pllot tutorlﬁg pregrems..

_—
=

The Fee;lltater hae seen the stetlstles from thlS report as well ee the e

'enelye;sief~the areae ﬁeealng 1mprovementl Besed_eg thet!iniermetlon,
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Aruitoxt provided by Eic:

viﬁarking all summer on maﬁérlal and. methcds of lnstructlng“thé=Futofs and -

_changes are’ already being made in his organization. 'Fét‘ﬁh&”ééhﬁalfyéat

=

" 1976-77, for example, the Tutoring Programs resource staff has been in-

creased from one to-five iﬁ ardef{tQVinQreasé the availability of their:
»instrﬁ;ticﬁ'ﬁq;teacheys‘andéﬁﬁtﬂfs;f A'letter to all'éfinéiﬁals

@

Ui

- announcing the inczease is shown as Appeadig W. Dne of these resodurce

people was dssig ed to aach sub- dlstrlct w1thin the; DISD. They have been: .

5 - B
" li

Eaaﬁhers to nbtaln the’ best fESultS fr@m a tutoriag p:ogram_; In ad ﬁ
S imm—s s
to beiﬁg avallable>for addlt;anal 1ﬁst:u;t19n, they W;Il alsa ba ava;labla{

'; tg help dur;ng the year any Eeazh er whose pragfamzis nat progres igg C

"

'"sa§i factarily.= This iﬂéf ased avallabllity should provg to be f gfaét

-;Egﬁéfit~tg all future tutgring prngrams within the DISD,

. ’=A éopy'éf_ﬁﬁiSvfepé w111 also be Sent t@ Dr. Nalan Estes, DISD -
Il-' LA . Lt .. 2 o : e
General SuperlntendEﬁt éf Echonls. This Will be dane partly baéause the

[ A
" H

- fepart mlght prove ta be useful in plaﬁﬂlﬁg fa; other tutorlﬂg pfcgrsms as

N *

well as fa; 1nfarmatianal purpases3 aﬁd Pa:tly because tha wrlter is Proud

M

of tha wark'invested in the: program--by ‘the s d nts,.;he pféje;t taa@hetg,

the DISD Iﬁstructicnal FacilitatoriTutofiﬂg Programs éﬁd!ﬁhEEWfiﬁef}'q;g‘.
Ev&n though the: avarall effgrt Was gansidered as ‘not’ succe ful as

- i
=3 =

maasured by the praﬂticum -established crlterla, the le ons lea ned L

B mlght help others not to ‘make - the same mistakes. And sinea ED peraent

a

of the stuﬂents in the- exper1m2ﬁtal gréups in thraa :ategarieﬂ made cﬁé

_wqdra tﬁan the 5tudegts or’ the P* jé:E tgaéhgrsséithgugh?thefé(are‘nq

. month af progress fgf each manth of *nstru:tioﬁ, that 15 EGﬁSldEfEd tc be

def;nita;progress Ln,an'iﬁnérfgity schpcl_, Ihe‘?fitar pfcbably lgazﬁéd

El

It

L= . fas
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! g - 1
: AEEEI@E{ A , 2 '
. o H P .
o o ) ) v " Nolan Estes-
: N_QVémhé—r 17, 1975 e Gareral Emenmenaewr
z '; L _ : . ,
N -H Prlnclpal - EE+Eﬁ\E; : B A A ‘
,= - 'Re: ‘TARP and TAMP Eligibilicy - - h L A
Easad ‘on tha lat:est 1ﬁfgmaﬁion rom Texas Edur;atién Agemv (See o
at aﬂhéd letter) ‘received in thls office November 17, l975, all v
-of" the students on your campus :an fECElVE IARE and TAMP instruec-
'Elan. . . o ; ¢ .
!54 are é,l:.glble fm; feadlnf’f anr:l C/Q Z are- Ellglble for math.i _
Iher efo ra, Ehay ‘can all be served’ w;Eh the thla I Campénants ’ . ST
of - : . = .
13 - l : ° : £ .
: J ,;{ﬂ';. . B ! . ! :, .
SlncTrely, - : S
: . : ;ﬁtgﬁiéignaéﬁgzgiyéﬁ
A R o ‘ Geraldlne Dgws S o S
- f_ ' _ - Coard;ﬂaﬁcr—lARE/TA%E ) e T
GD/hm . ! BN
p
* - i f ! :
i a B - ,f Vf i
§ _ - .
PR § \ .
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T e L ., APPENDIX B =~ e
Agency " o 201 East Eleventh Stre
: ‘ s Austin, Texas

QSTATEE BDAF’D oF, FD'ICATID’\J L S ?37@1: I

)
-

-
O

. STATE COMMISSIONER OF EDUCATICN
« STATE D PARTMENT@FFDucAﬂ@NZ’

. . . 3
November 12, 1975

057-905 .
o - . 1975-76 . e
C T o7, S

'Hr Ragers EarEan, Asgaziate Supe;;ntendamt C

Dallas Independent Scha@l Dlstllcﬁ . e oa
3700 Rass Avenue . - . T L

Dallas, Texas, 75204 - L B : ' A

Dear Mr. Barton:. . ) o

T  This has reference to Title I services for aducat;@nally O el
T, L i}‘dlsadvantaved pupils in-highly concentrated atLendarge ' ce
: o areas. If the. percentaga of 1d ;fléd edgcatlgnally
*dlsadvanta&ed pug;ls is 75 or g

- i -

R. E. Sma“t@n, Director
D1E151@n of Compensatory Fuﬂdlnﬂ_

Vil e o ,REs;stf .

Q
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e . APPENDIX B.
e T T e HM@YSWWE

) Gradéslz-* E;7: E . | . 2.

. ‘ - . Classrocm Teachers

s ' o L "ADA/Teacher Tndex
Average Daily Attendancela‘ 367.61

ADH/Iea;hngIndex,e

18 |
120,43
22.89

Avarage Daiiy Memhershipl_‘ 411.96 - o ]
Attendance Iﬂdex . B9.23 e c - v L.
L : T Teacher Aides? '~ 2
Transacti@nsl : ' C

QS' : . . *
. Hability Index ' o

- 23.79

Parental Educat;nn LevelE

17,000
- Family Inzgmeg . .87,374

HnuSing Valuatlangg ‘ -
$120-130 -

10.9 . yrs.
- ‘Apartment RantaIS

L Y S -

et e T e ‘Public ngsings ‘ ‘None ..

e - . . fa -

L Majar Zcﬁing QlassificatiOﬁB CO S - AR
P | - Resideatial - ‘ S e

F AR

,amie Status Tndicat 3

l-Lower L ;Lf,' B ce

scriptiang o RS o

=~

i.;:; Neighborh d

. [
& .

'«,r

Well‘maintaingd pavad stfeets*‘streets naed repaif' stable r§51dential
7 area;'small gfacary,<light commércial ani ﬂélghborhéﬁd aenters- well-

. maintaiﬁéd ‘and ‘declining. br;ck or: frame singl*' and multlafamlly ',
hgusing, new . canstructicn of multiple units; refular bus. service; - -
“maintained and unmaintained vacant 1and' 2 ar MO TE Pgrks with:p;ay » -
equipment S e [ ~ B T R
R CoL Iea:ﬁing,Stéff~nemagraphic Information™

T Age Race
. <26 10 .
726-35 42 5
36-45- - 35

46-55 " 10

" 56-65 3 S ‘
;55 R + R L i,

" Anglo
" Negro

- Mex., Amer.’

- Other '

e

O O
SO
'T
»
S

=
t

Ihese are l§73 74 figures.

af Ehe Department of Elemgﬁtary Dperatigns.

Cou ES These are'
1973~ 74 figurgs.~ ,

" SResear ch Report. 74-243.

These are based on lS?D Qaﬁsus data Ehat
pdated fgr 1973574 :

4Research Répart 74=245.f

Thesé_éfe i§i3=74.figuféé'aﬁiiaféi:épérﬁéd h
'pércentages, .; - : e : . . ,- :




A?PENDIX c

=3

VTuLar Eypafimcﬂtal Group (ngh Rgddlug chel)

Gates-MacGinitie Reading Test

Pr§=test'

. :
" Bubjects

_ Vacabulary -

Cgmprchens;én

T

" Raw Scﬁ@te

: Raw Score

nga;fed

- Raw’ §core

Raw %gafe'
_Squared _

o] ) "

o

;-,32 ,
31
35
'zspi
. 2
A:SSJ
30
'?Ei”;
":35 ?
36

;35

34
27
32
a1
30
. 25

33

35"

'_isj

1024 -

1225

o, 625

729

1024 "

961

900 - .
- 625

1089

SRETYY S

1225 °

1089

g

38

.35

3%
36

36

o33

" 35
42
42

39

50
39
a3

38

42

29 .,

.. 36
43

4h

43 .  .

407

1296

1600

1444

L1225 oo
~1156°

..1296 -

1156
1764
1089
1225
;176§A24.;x

1764

1521

=

1444
1764

L

' 1849
1936 -

184y’




] APPENDIX C (¢ontinued). 5
“ .j?’ ‘ ' ’ . '3
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* MEMO
-DALLASINDEPENDENT SCHOOL -DISTRIGT

SCHOOL ADMINISTRATIDN EUILEING 3700 ROSS AVE. :

| August 9, 1976
A1l Prineipals |

"l‘;ui‘i: s ; o -
: Tutoring Staff . /

_ Ihe tutaring aepartmegt wili be better able to serve you éufiﬂg the
o '1976-1977 aschool year because of the addition of five professional staff
. members. . Each Resource Teacher - ‘Tutoring will be. responsible for the

}5{ ~. " _.programs in one of the five aub aistriets., Their names and assignmants
e are as fﬁllﬂﬁs . .

NAME : T s@agﬁmr,

. Mary V..Dunm . ' oo T . . Northwest

... .- .Priseilla Watkins : ’ S ’ ' Southwest )

.+ .. Elizabeth Jackson ' , East Oak.Cliff

‘Alayne Nelson - B L , Southeast g S
Mary Ellen HbElray , : - T Hﬁrtheast - LT

Theae teachgrs will be gssigtea by our Resuurse Aides - Tutaring,k

i o Jackie Ri:harﬂsan :

‘ Ruchele Evans T i‘ ;1' ’ ""f;,

L Please feel free En call on gny uf our gtaff ifowe may assist ynn”
in agy manner - our new telephage number is 421-1385i

. .. . =

=

Siﬂgerelys B
S‘; | :- L '!!n fr f";zu;

S LT e Aﬁalgst < Tutnring e

gﬁf’J Stégp " e Georgd Reid _
Assistant Supéfintendenﬁ—_' . .+ Assistant: Superintgnden
' : - Secnnﬂary Dperatians :
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