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-dren most of the timé, Tt's diffienlt®to ?i.is ngﬂuqb vhich sk i.]]
. /. - L )

~

irwglved Qx.*l'b at the :'ng?t: u-li-pho.nic nri'li)'.s, "sight ‘m}‘d’s, _1' ndi--

e
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0}

. % . ‘
- v/ e . * _
/ vidualized reading, telling s,-t'ories, or listenine %0 chiléren’ tead, ' o
.“ R o . - ‘ hd - * - \\ “ ! i
their own writine, This teacher offers®all the necessaryv word skills, ™ ot
R - . . oL . - . " . . . v
. feed back and follow-up, but first he offers himself. He is a .

L3 ~ -
® . . . - *

» © frien8. He nan be clnnbed on and sat ®n 3nd trusted. He acts as g . "'. L
. . . By g . - 'J L4 ve
niodel .' He slow”y makes one orlga.m:. bird, two orlgaml birds, three . L.

- B . .
.

a8

. and so on *o show sev_eral children how »t is dorfe. is 2 Telrable

-

sdource nfs ounde ax‘d seelhng’s, and of scientifiec and soxisl insights‘._ v .

N | @ . .
. S g . . . :
. s dm listeng, stalka, and szha'.res. . This 'g'oanhe;r.- s conscientiJus about o
L) . ' we
*® - . o hd .
., rroviding a variety of materials, and_ewperienn os, - with’ *E‘fm intontion PO L0
. - L] *

.
., d M hd

° Jo*‘ brpn‘nn}n‘f; the intellec*ual, phy eu'-a'l and Social. lmow-hm'r of *his ‘ ’ . '

- e . . ot *

L/
(]

LS .
Téncher mimher three delighte in the woiten ford., Hé. N

. ®
N
~ X °

. ., . . /
. 'provides~a laree library with cughipns and he eéf}s aloﬁd every day .
* 2 L ./
L) * - . .
. . e . . ® . N -
o ffom A wide gealection op many «Jddvels., - The chll;iren 1tke him, and

. - . . ° / -
. . . . 7 o ® .

344 t

» l)

~,
L ]
*,

e they 'liéteﬂ, and **heeg want fo try i+ themsélves. ‘It'works.
: ey S

3
L
. o P .

Te2cher mumber four fits ca./xally 1vttp the qeeming chaos of . e

™
\ o
A <

. eroative activity on the p*lmavv ]e*rel./ Perhans the*e are ten tn -
. R :

o . < . R

+we1ve as. fferent nrojscts soing on 1](3% once under her qu’oe*’viQion.
. e . . . o
- ' 4

- She‘-mover—: abo’u’g ensonranine chil8ren‘to share materials anh._ ideas, . . !
- © .

. . R .
Lod P . . “ . .

to ta]k.', th teach, to evaluate kindly, end to get a].onp'. The youngest .

o‘u‘ldren s pair!'tlmrs are on® the wAll accented by colored paper ﬁ-ra.mes ,
. . ° . e . e

and by chird-dlcta.ted +eacher‘-prihte‘a caaptlons. Gliehtlv older |

ohlldren a.re e'lcouraged to add their own stories under %helr plcturee. *
*

- A child who has. just wr:l.tten a descrintmn of his latest pro,]ect is- b

L o

urged to ra,d it a.loud hot off the penoil. Books are in thev_gglsing N !
< AN . - oa g

" that captw& dra.wings and wrltings oﬁ Important events 1n the here ® .

a.nd now hves of sixes, e&e.ns, ‘and eights. This teacher has been o
. : ' ° .

@ e L8 e e
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- » L) : o .
e * T . .y ) 9 o

- ) «

+ clea.r abput rules of procedure before materialswre taken out. She

» - [

. s ig firm and cons:Lstent througheut the day. When she ,gathers the

. 0
. . ,.c . - .

. *class ‘they form a close, consplratlonal circle and lower their : .

- . . . " e . &

* voites so that plans seem more like shared secrets: No one is too ~ * . o ‘
. . b0 c e, - : . “ :

e e intimidated to try, to drea.m“,. or to chopse. Ihgh expecta‘tion,s com- - '

v . A » - v ® o . o
bined with ge‘n‘tle flexibil}ty nurture divbrsity ard individuality

*  here. This" teacher'catch.es, the hagic_of children and it WoTks . "-‘ <
¢ . 4 . SRS

; : e The flfth tea.cher has an orderly and analytlcal system fbr S ‘ .

“M *

-helping ch:.ldren through langgge experience materia.ls, phonid. skills, ‘?. RS

. - o ..
o ..

:,‘ o and J.ndivxduallzed rea.dlng. Chlldren .are I?d towa.rd independent work

‘o " s . [

-~ * A4 N e
\ . . o

e a.nd divergent thinklng w1th dare and fla:,r. Each yeek'indxvldual . *

- e . handwrxtte.n asmmme,nts a.re chgped to each child®™ folder.® Motiva—- ‘_’ ‘

. L] 4

. tional tensions. a.re seY. Teacher fa.ve glves each chﬁd her und'{vn.ded

- . . . [
: - . L] . . by P v

. af‘rentmn dyring a dé.lly nerqonal conference that followe +up on ! . .
.’ ’ ° N - ’ ‘ . -

R T‘ON‘W) relaged skills. he keeps carefful tnack of each stddent's L

N . L
o ® - . ) .

: o nrog’ram in hls "ile and in hers. 'I'hls teacher makee an abundance of °
.. @ . : . P° -

L [ ]
. -materials such as word g'ames, emerience cha.rts, graphs, stories, etc.

. - . . L] L b

L
"ohe Jerovides. concrete evidenceo of her concern a.nd cdlﬂmitment on g

. .
i > »* s

LS level “the class naturally ayrecxates. This teacher sets.to inde-" . ) . -

~0 oes o . . . T

. LA pendent chome areas so‘chlldren tan work tog'ether a.nd talk She,‘

. ton, pathere “her pla,ss not. only. for phonic drill Butto practice o or'_ e

L]

’.@kllls o evall?ation, construct1ve crw titism, and democraj;ic process. .
._‘ .. o © e Ps °
. - Qhe helps childz’en feél that thglr whole e&'per:fence is important R

. . : . ™~
Reading' ig em'ohasized but not *cx the 'oo:mt of 1nterfering ,thh .tHe e ‘.‘ \
i T . 7

. - business of‘ childbood go the children are both cbﬂxforta,ble a.nd ) e °_'°

e 'stimxlat’ed. Tt woTkS.e . I ; ¢ - o. . . v




o e Conclusion . -

@

- ' . evhatever the matprialg, methods s or teaching techniques, they . i
é e must.meet the child for approval. absorption, and appliéatio?.

- ¢ T: ;eems'sny child has a.better éhance of developiné.hfé individual
-, ' _ potential‘if he draws a cgeative teachey. Al;hﬂw?}eaéﬁfrs observed
e show qualities of empathy. V@’I'hey show a de.finite commitmérit ;o t;e,

: . o child;teacher relationship. They mpak® an effort to «mow the child's Y hd
L : L c

© /
7 . A ® @ P o
énterest, his aim, his passions. There is room for feélings’on all

L ] - )

;", 8 aides, and the courage ot humility o; the part of the teacher.
s . : :
] Good reédiqg teache;s are preservers of Zhildhood's natural curiosity )
: .t: . }énd thé}varg'nooi nrovidérs.ofiré§dgrce.materﬁ;l artistic and 1lit- . _ .
- '/9vary. A good “Padlgﬁ tban;er is skilled in word atté%k‘technioues,

i [ - . .
o : . ® pvalnation p*orosses, and has. a nocket full of positive relnforopment. ‘
T . [ R
L] . . . p - )
? ® Gond ﬁeachers tend to be clear and concise and consxstenf. They are
. . ,

. : . LT e ‘ ‘7

N - " frfendlvs yet fair and firm. They organice the wrea, .the day, the

. A ° -t - . .
- * reading;materiaT ard the records for the sake of greater individuale 2. ot

" fr8edom, *Thay leave untwdv cotners and: some unasﬁered huestiohs for
- _ 3 :

_ the sake of dlvorspnt +h1nk’ﬂ”. They kindle %hp qparv of nrea rlty‘ » N
e
L A /

and apsreciation i allearens of 30mmunicat5bn. It takes teachefs

L4 with considﬂvﬂble'integrity, *nvnru v,. and ’Wox1b11;ty to gecure:

. PY ’ ‘e . @
' - -mond results in th inhly emotional experience 09 learning to rpad. .

~
[ ]
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