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S SUMMARY ‘OF THE -REPORT = , '
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LT ThlS explatatafy'pilat pfagect focused on the advantages of a sfructured
=¥ *one-to-one relazinnship at the ‘traifing station: betwéen a" disadvantapged; i nority’ e
or handicapped student and a worker having simllar status who was s'ﬁcaggfullyg-ﬁs
LS cap%&g with the world of work. The time period covered July, 1974 =' January, ~
* *1976, Dbjegtives facused on strategiEE, benefits and prnblems Encaunteréd duriﬁg
*  the matchiﬂg prgaessu> , !
- . :
] Elevén studants in four urban schools were matched ‘with rnle models on the s
: Jab by perspect;ve émployers during the 1974-1975 school year. Ten more students
from those schools were matched withﬂ;ale models during the fall ;975=- &
1976.semester. Sixteén (76 percent) of the tatal studénts ‘retain - théir. jabs.
ThEy expre sed increased self-confideuce and 5atlsfactinﬁ with su s:visiaﬁ,‘ Em—
1o, sdgw gains in students' suitability for: the job, acceptan&e of supervision
énd att:tudes toward the public. All émplovers planned to canﬁiﬁue;thé matching
) proceds_after the research ended.. Role models expressed satigfactiqn with their’
" participation-and dlsappalntment Wh%ﬂ a student quit a Jab P .

- i = i

The mat:heg included many differéent ;;gﬁinatiéﬂs af pegggg%pf differing ages,
» and sexes. Important qualjties sought in role models were~previcus .eco-

races
nomic, ~academic, or social difficulty,%sﬁécess on the job, ahd wdrnmth, patience-
. and tDlEfanLE Ecward yauth Larger businesses haa more Emplnyeés a,mat:hi

_ Thé problems encountered included a scarcity of jgbs, Empl@yer ﬁélucténc§:§ _
to hire disadvantaged students, unavailability of students £or work at hours
when ﬁ?tdéd, need to keep racial balance in businessas, "and ‘lack of transportation.

N
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' R . Introduction

able for its 1nab1lity to do better with the égandmiaally pngt and culturally s
different child (1). -Educators’ have long held firm to the concept of relevant,
# . ¢ .individually paced instruction, struggling to work out systéms by which to
¢ pive d*sadvantagéﬁ,1earnerg>tbe confidence that they, too, can absorb the
mecessary' learning . to cope with later life.. Dklahamashad a large disadvantaged-ﬂgk
k;papulatlan, 28.:7 percent according to welfare, educaticn and census data fby
¢ 1970-71 (2). Thé term disadvantaged is being used in the spirit of the 1968

=

Vocational Ameéndments to mean studants in Dklahcma in 1974 who either: - .

C&)\were members of a famiLy of fcur earnlng less than 54 EDQ per year,
3 A - +radjusted for -size for $650 per family-member.
- (b) had academic prsblems  causing students to have difficulty functlcning —
. 4in class and needed special attention. . -
- : (c) hid both of the above chafacteristics (3). ' o

£ C . . B . :

-

=
B )

Students in inner city schgals face the fact thatlunemplaymént ratgs for
inner gity areas are typlcaLly three to fcur times thase of the surraunding
Suburbg. )
hardest on teéﬁaga£576§EDPIE undéz ED) ‘who ' arg(femalé nan—whites (é) * The S
June 1975 unemployment figures for these people, as reported on nationwide
television, was 40 perceat. These high figures are easily linked to such
fdctors dn American history. as racial préjudice in hiring, in combination C .
with. SEnlﬂflty practices in firing, whgn the economy is in a tacessi@n.' SRR

* R g :

andraghcnl% faced with the added burden af inadéquata traﬂspaftatian; Bﬂth i
they themselves and the city in which they resida often 1ack=convenient “low
"cost means of transpartatiani , - . .
The very nature of mamy jobs appears 'dead end," whether in truth they
are. Thus both high school age students and -adults may accept jobs when :
- convenient,.for example in meeting an 1mmediate need for cash or school credits

for graduation, an then abandon the’ JObS at the fipst oppcrtggity Cj)i ‘ \G

In the introduction t& his_boak Warking Louid Terkel spgaks of the cur- .
, rent Questianiﬁg of the "Wafk'ethigg"gééﬁéﬁially by‘\the young. - - S
Strangely Enough it has Enuched off pfafound grievantESrin others,
hitherto devout, silent, and anonymous. Unexpected precincts are
. being heard ftgm in a show of discontent. Communiques from the
assembly line are frequent and alarming: absenteeism. In the _
. evening Hours, the tense, pinched faces of young file clerks and ; w
" - elderly secretaries tell us more than we care to know. On the ‘
expressways, middle management even pose without grace behind their
wheels as they flee city and job (6)
B Prinr to 1963 high schaol home economics classes had traditionaily Edus
- catéd girls for the Vocation of fomemaking. . 1wo écciolcgical farges ‘exertc
speong influences on legislation 4t that time. First, American industry’ with
%% technological advances no longer hired the unprepared dropout or terminal

BT T R S
é» oo }1 - . "
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high schaal student whc lacked-job prEparatiQn.- Second, Americaﬂ .women were. v |
beginning to spand a 1argé ﬁatt Df their lifetlmes as wage earners as’ w' ‘\
, as homemakers,
- - »its program:
N -home economics ralatad kngwledge.

SDmE of these. prcgrams were caaperativgft
.ln nature;, meaning individuals received: instructi@n by the alterﬁaticﬁ'g
study in school, both academic and vocational, with .a job supervised'b ﬁi

s  teacher—coordinator. The twWo Expe:iences were planned so that each ﬁﬁﬁrlﬁ %gé

"* to the student's education and to his emplayabllity Work and schnal atteﬁﬁancé
periods often varied in nature from alternate half- days ar full dayé@tﬂ‘agﬁer‘
periods of time. - ) _ . <§k“

s T L B Tis

FEllﬂWsup studies of students from: DchpatiDﬂal home economics classe
(7,8,9) have consistently shown benefits to stydents, such as indéreased abil;ty
to gét along with other warkers, patients, or customers, and to fealize ones
value to ggciety;_ Perhaps this last benefit which relates. to an impravgd
sélféﬁancébt; is the most impartant 1aarning for disadvantaged students .~

e “';’ N Super (10) emphasized some years ago the impartance of Emplcyment ex-
‘periences to tha develgpment of Ehe.selfezcncept. His most pathietic example
b fDllQWS ) ‘ N . L s . .
.<.the high school dropout who never did well in his ‘studies, who
: : ‘was never accepted by his classmates, and who is fif¥d from the
' JDb that he finally got only after a number of re;gtzians, finds ST
‘the occupational translation of his self concépt as ne'er-do-well ’
confirm#d and implemented. After-a seriles of qegative experiences,
, . it fakes a great deal of re-education to-help him develap more
7 _positive self concepts, t6 find a suitable accnpaﬁianal translation
' of this favarable picture of himself, and ta turﬁ it into a reality
aoy. : ,

=

Problem

i, .
= <« P

«+ .This Explarﬁtary pilot study fﬁcused of the problems of one particular
group. of cooperative home economics students, the disadvantaged, as they
attempted .to adjust to the world of work.” As the original propesal stated,

- cooperative vocational education programs are designed to ''offer many.ad-
vantages in preparing young people for emplaymant. Through such’ program,
.a meaningful work experience is <ombined with formal education enabling -
‘students to acquire knowledge, skills, and appropriate attitudes" (11). | e
The innovative aspect of cooperatiye education Ander iﬂvestlgation thE was oy
_the. matching of students with a role model someone who at one  tifme aq
" another has expesienced a degree af dfsadvantage which might give him the

£ empathy tq assist the student.

x

hDﬂd as EhGWﬁ by Bell (lE) 7 In his teseatgh,‘interviews were held seven
’yaars after high school graduation with 142 males to determine the relatianship
between presence of rcle madels nd vocggianal parfnfman:&, aé shnwn by five.
: ?

a B £

i

"
§
[Ee——
"

Q
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and part of the 1975-1976 Echgcl year.

# ) = B .

i

measufesaaf job. success. A rele model was defined cperaticnally as aﬂy
pEfSOﬂ to whom the subject felt himself to be similar or whom a’subfect

 wished to be like or whose values the subject claimed .tp have aéapted The

findings indicdted that young .adults who were able, fo name another person !

whose personal and vocational: l1ife they hoped to emulate, were’

found to have

functfoned vacationally at s}gnificantly higher:levels than those who- could.

not name such persons.. Recént study of ‘gifted.people in the’ Educatian Daily
(13) concluded similarly that successfal people had some ma@ntor who had built

=

a ane=tm-ane relatlanship with them and had given .them total Eﬂcoufagement.

1S . E‘Ks‘
¥ : e I e e e
< . f;t. - fP;%QEGt QuesticﬂS' -
*’Thlh ékpl@rat@ry sEudy saught angwers to. these qu icns;

2 A

Tr 1. VWhat stratagles are ihvolved in settlng up ‘a system of nrienting
"“ students to jobs which involve these four types of people = -,
successful warkers, students, tea:her—acordinatcrs, and Emplmyers7

2. What -benefits: accrue to successful workers, studénts,

to the training situation?

4, 18 matching ‘students 'and rel'!, d
possible bases Such as sex, race, academic ability or

teacher*

EDOfdlnatDrs, and employers when a role model relatimnship is added

3. What prablems, surmcuntable and 1nsurm§untable occur. in imgléﬂ ]

3

EEBDOm1E~

disadvantage ate most 1lmportant in. termg of student success gnv

- the job? ! .
_ 5. Whét possible refinement of such a~program would need
® before conducting further.research, preferably experimental in.,

déSlgn, ccﬁtrastlnglghis program with the traditional
program of student, employer, and téacharﬂcccrdinatar7

6. What factors limit and/or permit generalizability of E

three mEmber

his . program

to other vocational areas and to rural.as well as u;ban populations?

N . Design of the Study

The research can be most easily visualized by’ cansid&ring
three phases gepafately, which extended over the entire 1974-19

%

Phase One ] } ‘ . .
N : . :

dvisory Cammittee- During phase one, the summer of 1974 the

Appendix A) was -formed and met to review the proposed projecti

 includgd a wide range of, experience: - -

=the. Dklahama Vocatlonal-Technical Pragram Spacialist far
Vocational Educatiaﬁ - - i,
’ 13 e

each of the .
75 school yeaf

advisory committee

P

This committee
il 13

Caopgrative



[

.workers for purposes of’ glarity; e -

.employers what the role mndel (Experienced warker) wculd do’:

4

‘. ~the Dklahema-V@catianalsTezhnical State Su?erﬁisar of Home Economics
sthe ‘Oklahoma - State University Head of Home Econcmics Eduﬁatian

) —partizipating caaperative home écnnamics tEacher—c%brdinafcrs

~-employers of*caaperativa hamé égnnomics students
—paaple fEEpDﬂSiblE for supervisioﬂ of employers )
T—an experienced warkgr who cauid be ‘a role madel .

—the :esaarch assistamts

\ . = . "

3 N I
. 1 . B . . =
Definitiaﬁ of Terms: \The f&gr ;eachar—ccordinatars met’ on :ampus with the :
researchers in August, 1974 to work .out' detailed plans of the project.. De=-
finition of terms was discussed. Students were gometimes referred to as :
%at:hed traimees. Employers. were also cofisidered bosses on somé evaluation R
instruments. Role models were called experienced warkers or successful

The teacherézoérdinatéfsbag eed to ‘use these :riteria when" dis ssing a
role modél- . o 5 _ _ o _ ‘
1. A person,with such chafécﬁgristizs as: previous economic difficulty
- (today- §4, ZGD per year for a family of four); academic prcblems,
such as lack of educétieﬂ or difficulﬁy reading, -physical émotional .
or social difficulties. - ' ’
2. A successful worker whn has ‘had aeversl differ nt ypés of éxpEfien;é
) Dl‘l thE job . LR N P - \-
3. A warm individual having a tolerance for youth who may have had
-some” difficulty. adjusting to' the world of work.

4. A person who remembera hgw*it was to begin a jg%

The group also dévelgped these guidelinesa for :ammuﬂi:ating to praspective

1. PsY'é’lention to what the matched traiﬁee does.

2.. Give matched trainee honest praise at least once g day (examples:
-Your smile lights up: the room; you look nice ;OdEYA you did better
today than yesterday, you did a great job today )

Offer to show the matched trainee whacafo do or answer questions;
4 Emphasize the importance of even the sﬁalleat task. " . - 7

Feel free .to discuss _.any probléms at any time with your emplcyer T o
and/or the teacher-coordinator which can't first be resolved with .
" * - the matched trainee. : L _ . .

6. Give an henest evaluation of the matched traiﬂee 8 wcrk

GuidéliﬁEE (Appendix B) were developed which alictted a 55,00 weekly stipend v

~ for each employer and experienced. worker. Guidelines were signed and kept on
~ .file (Appendix B). Letters were prepared for teach

: uae in contacting per-
apezﬁive employers (Apﬁandix G) _A gtory of the ' pﬁér,gt and accompanying

# n ) o #

-~ 16
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phaﬁagraph received é@verage~in thé:press (Appendix D). _ C . s

h . : . . 5 » s =
e .= . = . . '
- 1

. Evaluatlﬂn Devices: The gréup>éf tédcher-coordinators examined. and agreed

. upecn use of forms with which to describe the student, her ‘family, and’role
" model. These profiles sheets may be found iﬁ?Appeﬁdlx ‘E. Generally, more .

types of evaluation instruments were used in the 1974-=1975 school year than |

in the 1975-1976 school year, as “ls shown. in Appeéndix F. Evidence of students’
attitudes toward work were to be collected by use of (a) written stary of "My
Job;" .(b)- rating of an Ideal JDb; (c) rating of This Job, (d) s{mplified rating

sheet called Job Scale, and (e) Attitudes Toward Work scale. All of these five
instrumengs,may be f@und in Appéndix G. L - ) = : S .

The 5tudent*"attitudas tnward an . Ideal Jcb and This Job ‘wére to be - P
ﬂraauted uSLnga job rating scale developed by Kaufman (14). The 21 item ~
scale had been’ factaf analyged in Kaufman's stty and yielkded f@ur factors.

.‘efhgse fdctors _‘aemed to~ ElESEfibE the familiar dic:hatgmy between 1ntrinsig— S '

E#Eflﬂgli work
désire for phys;;al manlpulatlan as nppased to symbcllc maﬁipulaticn or inter=
personal interaction. Kaufman determlned ‘that tha scale had a fEllébl;lty ’
EDEffiClEnt of ,Sé on test-retest’ data taken QEE weegk aparE

.

- H

J
The Jéb Scale rating metycd had also béen dEVEleéd Driglnally by -

;Kaufmam, et'al (14) The respandents using the 'scale were _to ‘be asked .to L
. rate their satlsﬁzgtigﬂ fcr the&five areas listed: wark pay,, promotion, . ' Y
-SupEfVlng, and p ople’., A rating of '1" was defined as meaning ccmpletely

dlssatisfied and a ratiog of '7' meant completaly satisfied. - )
. Y . = s

lhe Attitudes Toward Work instrument cﬂnsisted DE Likertmﬁypé questiaﬁs
built Egy Jac_'nby (15) atcnrding to the fallawing table of specificatinns

—

L ' Total . 100

) TDplC ' ' PETEEnt of Items ir v L
7y ! . )
. Adcquacy of éghaal‘s preparaticn‘: . : .. 100w
Supervision. ‘and supervisors : ’ 20 .- . )
Peers o ) .o 15 N
Choosing a Job = s ' 15 .
Rights and respcnsibilities Df Emplayees ) - 25 . _
Inner Satisfactiop of, warking— ) i0 .
Expectations of future advancement . ' 5

"Standard - test construction procedures used by Jacaby included an item analysis
of theresponses of 155 #ity area vocational school students, determination of
EESE retest’ relisbi11ty over a two waek paric (. 72), and establishment nff

.«mated a ﬂDr’mal Eurvea.

: The teacher—ﬂaorﬁinaﬁﬂrs sgreed on-a weekly log (report) form which ex-

perienced workers wdqld mail to the project director regularly. This form, and
its revised versions, gmay be found in Appendix H. Teachers agreed to keep records /

le;it;s and phﬂne t:lalis to the studentsi » o . ,
4 e . . . - . N

v
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Phase Two . o - e o : B :

S e ¥

N ) : F N . .j!
) Ihe segnn&jphase gf the pilat progect was carried but durlng the fall
1974 and spring 1975 school semesters._ Teacher- coardlnatcrg conitacted em-
'plDy , "guidelines were signed and mailed, stludents went to class and to L
work,. and the resegrchers began’ evaluation interuﬁews with each student,
- Employer, and role model.- Three sets of. interview questicn§ for students
role models, and Emplayers, were tediausly canstructed Iﬂterview quEStlED%
~(Appendix I) were then revijewed, before being’used, by, Ehe advtsgry committee
‘members at meétlngs held on® Q:tober 3, 1974 and April 16, 1975. The advisory
. group also reviewed the Empl@yer/ExpErienced Worker Rating Scale, adapted from
" Nelson (7) and the student form, My Job (Appandlx J), rev1sed them and apprcved
-, of their ‘final use. . 5 .
v . N ) 7\ . 'lﬁ’ SN . %)
. Many phDﬂE calls and tflps wé@e .made to- businesses Interviews (Appendlx
"K) were held ‘with EESChEI—EGDrdlﬂaEDrS to 'learn their reactions to ‘the project.
5 The' teacher-coordinators ‘met with the project offiger, Velma Braunerr and
’ © Judy Jaffe, from the U.S. Office of Education: iﬁgﬁggiingtan,:nn the Oklahoma .-
State Uq1vers;ty campus on June 10, -1975; The group reviewed the subjectlve
- evidence: fegafdlng prcgfess Df the praject thus far. . . : .

'.«'; C * . : —

Cor
A

3
T

* 'Phase Three.

] i ¥

o S
The third phas% of the project Enccmpasgsé JUBE; 1975 through Janusry, :
v 1976. Evaluation was made of data collected Irom students, teacher- CgéfdlﬁathS{
~ employers and role maéels during-the previous school year. An interim report
%i " was written and malleﬁ o the U.5. Office of Educatian, An oral report on the
prDjECE was delivered at the Deeember hame ezonomics divisian research and

Fufthér‘ﬂlssémlﬂatiﬂﬂ af fesults Qccurred in two newspspef%artlclés, inﬂludéd
in Appeﬁdix L. . : _ P o ST

»+ " 7. The three teacherscagrdinatars who were still’ Emplnyed at the same places
' in the fall of 1975 were 6ffered the opportunity to enlist new students in the
,pragect - 'All three were pleased to continue and thus it was possible to’ gather
‘additional data abouta second group’ of students (Appendix M) during the fall
. semester of 1975. The preliminary report of the research was submitted to the
advisory committee for consideration and revision in late January, 1975;x

6 -

8

f o

Home Economics Cooperative Education

157st, @ , : R R

S—— FE—— T . L

In leahama home economica cooperative education is canceptualized in the
following manner by the hame economics state persgnnel (17).

iz
e

= i

"Home Eg nncmics Conperative Educatian is a program of vncatignal
. Educatigﬂ invalving the community (Emplcyers), students and’ the school.
' The dchool pfavides training in skills and related Dczupaticnal in-

4

e
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- formation. The community (employérs) prévides a laboratory where "
students may practice skills and learn new ones in a real EmplOyment
situation. . - . - T : . . ‘ -

chperatlva Education is essentially a method- cgmblning theory

‘and practice. On-the-job training is provided by an employer or . : .
supervisor in the place bf.employment while group instruction in.the - .
occupational area and individual supervised study.of sele ted related
materials is provided by a teacher-coordinator in schadi The essence

of this method is that students are placed as trainees or learners on

a job, not as patrt-time or regular workers. «Two types of Home EEDﬂ—

omics Cdoperative: Educatlgn programs may be developed: ) o
» Type 1 Special;gatinn in one subject matter aréa of home . s
- o  economics Dccupatianal education (cnmmercial fqods, .
e _ child carg, etc. ). An gdequate number of training
stations in a single occupational area for employ-~
. + - ment of all students will need to be avaliable to

' justify the need for this’ type of program.
Combination of related subject matter areas of home ' -
economics, occupatianal education. Training can take
) place in any or all of the various occupational fields.

(This type of combination program-will be directed,
z } but not necessarily limited to smaller communities
and schools, since there 'are nat Eﬂgugh approvable
training stations. available in one' particular occ= '
upational gf‘“? to suppatt a more Specialized program.)

oL - oE sy

" The Home Eﬁﬂﬁbmics Cooperat iEducatlcn Program is planned tn*'

1= ®

. -A;d the gtudEﬂtS in davelaplng 'skills and acquiring information appli-
cable to a clustar of qczupatiaﬁsg

e

Help the students acquire SpECiallEEd skills and inﬁarmaticn réquifed
fnr suggessful Emplayment in a specific occupation. v .

Provide 1abcratary experience in the form of a real, job gituatlan in the
- local community which will _gnable the students to become aware of the
e . {‘fequirémEﬂtS of his chosen career area.

= =

Develap the personal and océhpaﬁignal traits necessary for succes Sful
emplayment. - . -

4 -

*Prgv;de students with‘cgﬁnsel and supervisinn during the periad cf ad— .
justmemt to a job situation. R ; . )

55 *

\»Pravide traininé tHat will enable Eha studentsiip adyaﬁf e to h héf 1evels;

. Yof emplaymxgt. ) . R
L a8 ‘ “ . - :

. « o a

Par icipsting Pragrams 5 .
'When the sﬁudy began there were iny five..full time cooperative hcmé econ-
omics programs in the state. One teacher chose not Ea participate in the study

¥ o

- . i . L e
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new room that fall, having been a "roving

ing environment the years before this. The

s programs involved in the study are described
. facilities, total enrollment, job placement

-

“ because she was developing
teacher" with no stable teac
- four cooperative home ,econom
next, in -terms of age physie
-and curriculum, “

: Program A This cnaperative hi h school chlld care 5&fV1cEs program was sit-
) uvated in a small quonset next daoor to a ‘large Oklahoma City higly school. The
N space inside the building was ¥ ‘ded but used. efficiently., A ana!way window
+ allowed some high schopl studen to observe the rest of the class while they v
cared for- presehoclers A playy outside was used éxzensively by preschcolers
on sunny days. The teacher had. .worked with the program three years when the -
research began in the fall. of 1974 The beginning class consisted of 24 juniar
--and senior boys and girls, and hadia job placement rate of 100% in April of
1975 for the nine students remaining at that time. Those remaiding of the -
original 26 second-year students had found jobs by April 1975, just as’
Ehey all had the previuus year. ' CoT. LT .

The curriculum of this- pragra%" year one included

- Job orientation L2 4 weeks -
 Standard for day care centers . . 3 weeks
Skills .in working with young children 4 weeks
Cid growth and davelopment y o 16=20 weeks. 3 days a week
'C care . . N -16~20 weeks, 2. days a week

Eulum develapment for n ary children 4 weeks

The second year curriculum resembled thaz of the first year, g@ing into
greater depth in relation- to ‘curriculum development for three and four year
olds iﬁ areas of 1anguaga arts, science, music, math, health, arts, Etﬂ

i

Program B: This Tulsa high schpal‘caépgfaﬁive'VDcatiDnal education program
had child care services as its major subje:t matter emphasis, but alse included .,
- individual instruction in home e;ﬂnomics related occupations.: The school pro-
vided ‘good physical facilities for Eeaching child care, and the co-op program

was three _years old'when ‘the reséarch bggsn in the fall nf 1974i The studémts

'*p;ete use cf a 1arge rodm next doar in which to stara and’use indnor play Equipe
ment with the preschool youngsters, At midzyear a third room for preschoolers -
was added, containing books, low tables and items for quiet play The teacher:
had managed the-full time occupational pragram for two years. Her two high school
classes contained 54 students altogether. ' Each class met for two hours so that_
‘students might have experience in school time working with preschool age . child-:?
ren. - In April of 1975 the teacher reported that. about 24 of the. child cafe stu=;"

r}dants or 45% were emplayed, .a highar pergent than the previous year

8 during the first

\ 5
2
]
\W

The cnncepts taught in ;his vacatig;al child car

——e . Y£AT of the t . LN} T = -
- Grientaéion ta the w0r1d of work 4-6 weeks
Types of child gfare .services 6=8 weeks
" Jobs done by child care aides - 4-6 weeksa
Basic needs 'of children : 4-6 weeks -
7 Growth and ‘development of children 3-5 weeks
¢ “ . & Behavior and- guidance ?f,ghigdren 3-4 weeks
R ) . 3-4 weeks

Play S
;20

18 .




" Program C: Ihis home economics related EGGpEfatiVE program in Dklahama City

was carried out in a‘physical facility to which equipment was gradually . *

being added. The room had a refrigerator, one sink and limited space in AR

; which to store cooking equipment. One end of the room contained a hospital

- bed and some equipment with which to learn care of people who were 111. The
teacher did have.an:office separated from the room by only windows and she was
suzcaeding in securing books and more equipment. The teacher had worked with +

. the program three vears. The teacher taught two cocpgrative classes, having

a totdl of 41 students. Thirty-two or 78% of these students had" found jobs

. by April of 1975.

The curriculum of this- program far the first “year’ included:

Orientation to health and home economics related jobs ~  2-3 weeks £
e How to get the job o T 1 week - T

-Human relations .0 - 2 weeks '

Personal development , . L o 1 week S

Communications . : - 1 week ’ S

<" Child care and develapment S A 6-8 weeks s

Food preparation and service | R L e 9-10 weeks

Héalth care services . L o . .. 8-10 weeks
“"Program D: This high school ccgperatlve fuod services program had exlsted in

an Oklahoma City schggl for five years. The®physical- facility was a large
classroom with tables in the center for study groups, and extensive food pro-
duction equipment around the walls. At a break time éach morning; boys and
girls sold cookies, french fries, popcorn, :etc. to their classmates at the

door of the rdcmi The income from sales was used to support the class. This °
teacher had been in charge of the program for four years and in additian,

taught a summer school program each year which helped to attract students to

the course. In April 1975 the teacher-coordinator reported that only about

75% of her 2B first year students had "located jobs, whereas more had been placed
theé previous year. Her seéﬁnd year class contained 19 ‘students, ten of whom
had found jobs by Apfll-; Tt

s =
]

The fagd gérvica curriculum for the Eirst sem35ter of ‘the two year program

included: e :
’ Emplcymant in the food service industry ’ 3 weeks ’
Human relations . : ’ . 2. weeks
Sanitation in food service . . o -1 week
Safety in fGDa}SEfvicﬁ . : J 1 week
Serving the public : = 1 week ., ! .
Use and care of. equipment ~ ° - : -1 'week
Recipe use ' L . 1 week
Food pfépatationi. . . . ; - B weeks

£
77fEEufﬂ a sheet on which they agreed tﬂ Séé chatrthe studant a) got ta hef job
b)- kept attending school regularly and £) maintained good academic standing, R
Fi Zl i
7 . ¥ i -
3 ] B é . p
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" Employment Records of Studepts During 1974-1975 S¢hool Ye

Y = »

. =Tt

" The research proposal was written to provide funds_téiiﬁglude participh
7 by 15 students, with three students being placed from each of five schools.
ever, -four teachers actually became involved, with the project during the first
- school' yéar (1974-1975) and a total of 11 studgnts were placed (see.Figure 1)
Students are identified by number and sghgéffij.éidar to have consistency, as
- well as anonymity, from table to table. Eiphty-two percent.of these students
wetained their jobs. - . - ' T e

during the fall semester. ‘It*is interesting to note that. stirden 3 (School A)
who dropped -the cooperative child care class, took in %{s*placé a' specialized = .
home economics class dealing only with child care, but ,lacking the on-=the-job
- training. She said that she had thought ,that she could take any kind of em-
.ploymght when she enrolled in the class.’ One. finds this difficult to understand.
Figure 1 also shows that the teacher in school D had the greatest difficulty
o finding: jobs for her occupational food students. At least Dnévstudéﬁt%h\
":'school kept a.job through summer months. o T : '

F.
3 - o El ) = - - . . - )
. In both schools Z&gnd B-a student discontinued partifcipation in the. project
' t

each .

. - i

3"

Characteristics of Studerdts and Role Models BRI ‘
"-Teachers completéd' profile sheets (Appendix E) which described each role
- model and each student in the project. "Analysis of these.sheets made it possible
to determine the types of disadvantage each individual:had- experienced’ namely
academii, social, emotional ~économi#® or physical. "Results shown in Table I
indicate®some students and some.role*models had experienced several types of
.disadvantage. ) L :

i * = £

. . . . : - - 1
% - -

L
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TABLE I .

PERSONAL CHARACTERISTICS OF STUDENTS AND RDLE MDDELS WITH WHOM THEY WERE

' MATCHED, 1974-1975 and 1975-1976
A Student s Role Model . {X
Race + ° Age . Sex Type of # = Race  Age ex Type of #
i - Disadvantage:- : ' ' 4 _ Disadvantage
- . o : g‘! B . " . N B k B )
- 1: white - 19 F AP | . white 20 F 3
.2, black 17 F AE + white 35 F P
3. black 16 F- AE black* 17 F E,S
- } white 16 F E,S
~4.-black 16 F AE white 34 F AE
5. black 16 F A,E ‘ white** 55 F E,P
. : black®* 42 F. P ’
6. black 17 F S black 45 - F . E;Em,8
7. bldck 17 F . A;E,P white 50 F E
8. black - 16 F E,S black 17 F s
9. black™ 16 F E black 20 .M 'E
. 10. black - 15 F E black 37 _F . E
11. black 17 M E - blacks 17 M E
12. black 16 . F E,S white 17 F,. E,S
13. white 17 " F Em, S black 17 . F =3
l4. black 16 F S white 20 F E
15. black 16 F A,S,Em,E black 29 F E
16. black 16 M E,S black 53 F E
17. black 16 F A,Em,E white 50 " F E
. 18. black 16 F - E black 35 F - «E
19. bla:k 16 ‘F E,P white 50 ~F E-
20. black' 18 "M E,S black 18 M E,S
21. Black .17 M E black 18 M - E,8
# Types: . A=Academic - E=Economic
S5=Social . P:Phygégal
. Em=Emotional =
*Student number 3 was placed with role models two times.
*#*Student number 5 had 'two role models work with her at the same time.
. Tha matﬂhing af students and successful workers (rcle madels) seemed to
- + be/successful, regardless of the types of disadvantage, ages, races, Or sexes
;ﬁvclved. Table I indicates many cgmbiﬂstions occurred. in the matching process.’
Successful workers--at. times had had prablams of a similar nature to the students
and at other times had expe:ienced different types of problems. Yet the role:
models were able to cﬂmmunicata and work with the students, probably because.
they really wanted to help the‘beginners. :
B ) .
l R S
: S 22
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Analysis of Reasons for Unemployment of Some Eligible Students

- The teacher-coordinators worked very hard to place their students- on
jobs. Although a total of 11 actually were placed, there were 14 .
others who might have been part of the project during the 1974-1975 school

~year. The reasons for short job tenure are shown in Table II. The most
frequent type of business- felated problems was a lack of good suppart at
the managerial level; according to teacher evaluations of student's comments.
The most frequent type of student-related problem was oné common to all ages
of disadvantaged workers-~thé students quit their jobs, for me gccd reason
as far as the teachers cguld determine. : .

[ . L - .

Employment Récﬂfds of Studants7During 1975-1976 S:h@nl ?Ear'

¥
One teaLher=Cﬂcrdlnatnr acceptéd‘ﬁ position in state SHPETVlSiGﬁ during
the summer of 1975, so the remaining three tea:th‘ccgrdlnatars were asked ‘if
they would like to again attempt to place students Wlth role deels in the falls
of 1975.‘ All three accepted the appcrtuﬂity .and as. Flgure 2 shows, these three
Eeaghers wére able to match ten meE Students with fDlE madels DH‘JDBS. ey

Student 15 waé flred far undependablllty‘ ‘Her pnar gchcal SttEﬁdaﬁEE
record resulted in a transfer to the adult ddy school at the time of Ehe sem-
e%ter break. - Student 17 chaﬁged ,high schools in January. Student 18 qult her .
an to take a better paylng one. .Student ETﬁwas also fired.” When the matchiﬂg
arrangement was repaated a setgnd fall, ED percent of the StudEﬁtE reta;nad*
their jobs. ) ] . , .

- - s

P
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TABLE II

ANALYSIS 0F REASUNS WY SOUE ELIGIBLE STUDENTS DID KO BECDtE "RESEARCH SUBJECTS b 1974-1975 ! A

. ; _— SE

[N

%

- N -{ - m ‘.l " . - . i ._ _fl : .-;i_ x ,E"K,é! \i
Schools  Students T_ypg of Stﬂdéﬂtﬁ Erable;m SRR .., Type of Business-Related Problen - .y}‘ . M
v .- g f o s L ij1 éii

A g Qult hér Jﬂb afger one week
b Fired for improper dress - Drﬁpped out (of ﬁ . v- 5‘ ,i £ *
= ' school, ST K NN
e - Student's mother did not appréve of the , | N ;g
i religlous aff{liation of the child care R
centgr - has quit 2 other jobs since this one, L
ﬁ_me__a__=a__g_=__;,_;§__=ﬁ;__5;_&,_s,,___E___;412_%7T_!Ei__
oo Quit her job before fesearch ar:angements A ;
, could bE made, ol N
\ : ‘, ! ' L‘
¢ e Fired - for undependability, Later rehired byt quit because not being
. o e T F g paid for ‘total hagrs ef wark. '
) :, L - g Z,‘ ¥ e ,
AR ' A ’ Ieaeher déqided business lacked- 5pirt of
| | r tagethernesi at nenagerial level,
: g 'g_ o - Teacher fecidedghuainess lacked g\irit of
A . 0 togethernesls anagerfal, level,
. h ! . _!, " Teacher der:ided business Lacked spirtt of
? K Ly tigetherness at m$gergl lvel,
» 1 . Np experienced worker wad available, |
' :j | , Very few houts @f‘amplayrﬁent were available, -
T e e\l
Dk, e . " Nailager dliffiiultatﬂ cantact to arrange wark
1*, 1 | : ’ | Manager difficult ta contact to arrange work, 28 F
i Made poor mpressmn r.m first intermewi W’g-’ | | - ’
g .0 "Placed in armther school due to excessive . e |
SRR AR absences, A ‘ : - W
g i : SP p N Tef
L ¥ cE ! a L
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' Changes in Stgdeﬁts

. . - . P .

TeachérécgafdinEEOIS'bE%alﬁétioﬁs of ‘the Projeet - . = "
: ' s S B s Yoy :

= € -

' ta determine how they had' introduced the researc¢h project toitheir classes,

The evaluationé by teacﬁer-cagr&inatgfs cansisted of iXterview quésticﬂsi

“the effect which the project had made. on participaﬂts, the number of visitg'
+and phone calls-made to work sattiggs, passible Ehanges in théit role, and
perceptions of {e wo:st ‘thing about the research, T

T . - : o ® Lo

5.‘ AN
:Clasé‘Reagtiohé
: The fnuzﬁteachérscanrdinatgrs varieditbeir methcds af presenting ther .
praject to the class, yet each method séemed to have been successful. Teacher

A made a general .statement to.her two classes that some students would be-
involved in some research. In the beginning, she made a point. of having more
‘studénts cdomplete the researth data-gathering instruments and answer interview
questions than were actually involved in the project. 1In this way she at—
temipted to keep students unaware,of their ralé until the latter part of the .
szhaal year. F S :

’ ko,

. Teacher B appfaached disadvantaged ‘students and expfessed her excite‘
ment over their possible entry intqg the resé§rchi ‘Students Ehus knew. from
the start that they had been singled out; and had an option of pa:ticipatien

. or non—participatian. , - . . : e :
B . . . B M
l ! R H N B . - -
Téaﬂher C had every E&Qdéﬂt in her classes complete the rESE’ h data—
gathering instruments and used this information about the total cla 1s5es for
her own purposes. She singled out students to become research s bja ts- and

‘each knaw they were part of a prcjéct;frém the beginning.

Teacher D had individual canfarenceg with her- prﬂject students during
the 1974-1975 school year and they reacted févorably to the idea of being - -

- helped’ through research. The students involved were told they would receiver‘

extra points for assisting with the research.

All teachers used records nf sthdants in thg school Enuﬁselors foié§§f€
to determine whlch students had previausly had learning problems. o

When asked in'the first interview what if any, effect the project had
made on the stidents involved, Teacher A said she thought one special edu= -

- cation stude®t would not ha¥e been hired at all without the special help.

offered by the role model. ‘\She felt it was good that someone was especially
trying to praise thiSsStudEﬂt Both teachers B. and D noted on the first
interview that studenfs had become more -outgoing in the classroom since the
work began and were speaking up more. Teacher C felt that ene student wag -
assuming more respongibility gt home, while the other was finally realizimg
the plaasure- af having some money of her own. : .

Problems
- , ; . . .
When asked, 'What was the worst thing about this matching arrangement?"

i 26
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. stipend had been used for, that Nurpose.

£

Teachet A said that it was- difficult taﬁfind time tg contact pecple to be

":Expafiénced‘wa:kers. Some: pra;éggfatudEﬁts DbJEEEEd to the weekly rcutine *’

repart farms, Ealled waekly lggs accnrding to this teacher. T
,,,,, 1Dyer stipend had been used to h;lp pay’ students
wages, sin:e many employers Incked “funds to hire students. She) also felt.

transportation for some student® to: their jabs was a prabl _ofid wished the

=
. ik

Teacher C said mcst of Ehe businessas she cgntactad éﬁgtEaglld have
‘been dimterested in hiring s;@art=time employee were scqamail ‘that they did” »
.not 'have an experierced. worker (role model) to place- with a student. Gftén the
employer was a worker too, and the little part-time hElp did not work the same.
hours that a student was available to work. The problem of - finding rale models

- working ' the same shifts as students was felt to be the worst problem by Taa:her 7
" D, also. _ . ,

L

AN

" E e

. SUPEfﬁisch'Praﬂﬁiggs i : v .

M

N o
On the average; the largest number of vigits made by a Leacheracaordinatar .

- to the work -setting of any student «in 1974-1975 classes was eight (Table IIN.
The smallest - average number of visits made by teacher—ﬂccrdinatars to any work

s,

) , i _

By comparison, the average of the most visits made to a: progect studerit

;was s;fﬁ less than: the average number made to visit students’in the total class..
Only EgacherxD made the same number of visgits Laur) whether superviglng pro- ';:,
JECt gtuéenfs or other students in her classer : ;

Y

~sa§t1ng was two. -

TABLE III-

\H\

P

1 :.
. CbM 7ISDN DF NUMBER OF VISITS MADE TO WORK- SETITINGS OF TOTAL CLASS WITH
: VISITS MADE TO WORK SEITINGS OF PRDJECT STUDENTS 1974 1975

~ No.

Sch@élg A _ :, B s c }\ b - Average

of Visits .Total Project. Total Project TGtaIrﬁrcjecé‘ "Total Project Total Project .
per Work Class Students. Class Studéntsi Class Students Cfass'ﬂ%udents Clace Students
774 L 2 2 2 4 s 3 +2.0 2.5
Yost . 8 - 7 12 8 9 - 5" 4 8.1 6.0

The largest number of visits made by a teacher-coordinator to any setting.
of any student, on the average, in the fall of 1975 was about equal to the average
numbex lsits made to project students (Table IV). However, teachers A and
ad to make mure visits to supervise project students than they did students in

.thE total. ciass and thus the least average number of viEits to project students

(3.3) was greater than that made to- supervise total studants 1.7).
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O CLASS
, WITH VISITS HADE TD “WORK SETTINGS OF PRGJECT STUDENTS 197§~1976

g SQhéeis;f J N S P A T f:{?‘ ~AVEIEEE |
. No. of Visits, Total Project - Total Pr roject  Total Project | “Total Preject
per work , 'Class Students “Class.St udEﬂts' ;GlasSfStuﬂantsf*,Class,Students
setting ~ 7 o' : . o _ : - e T
!_%5 st ;‘ “o % B _zv‘;Jhé | HW,%i7 vi:z
Most: " . 4 5 3.3 0 4 a0 w37 4

. ‘: Kv“ 'i-r ‘ :! v ~fv,f; | . V% - ij R

~ The data in Table V indicate téacherscoordinaEOfs 1ﬁiti -ed calls 'to
employers of project: students much more ofter than“vice versa during tha
1974-1975 school yvear, They may,hav& substituted calls fat visits. The ,
employers se€med to have had few prablems WhiEh they could . not handle alone.

‘ . . a - ". « :
: ' « Yo TABLE v = RO S
‘! ) aE v-' .

CGMPARISQN “OF - TDTAL NUMBER OF PHDNE CALLS GDNCERNING PRDJECT STUDENTS
INITIATED BY EMPLOYERS WITH CALLS INITIATED BY TEACHERS, 197’ 1975

échools A ' '-; . B S c.: v_‘ b v Average
Number of . * e o, A . S
Phone Calls - . ?;i;gf
Initiated by: _ ' PR - : _ S
:Emplayers 6 3 1 2 .
Teachers 13 16 16 11 . >

During . the fall of 1975 teacher-oordinators initdated more calls to

- employers than the employers made to iﬁém (Table VI). Thus the trend remained
the same during both schoel years for teacher-coordinators to take the lead in
Qammunitatian with emplovers regardiﬂg their studenzs.
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i weekly logs.

-

plored thraugh thElf wrltten comments in June

had ended.

Teacher A felt only minor changes

toy collect data or to explain. sgmeqhing to an
gaid setting up training ststians fﬂr project

than with cher students,

The most unexpected evidamce nf teachef acceptance af the ideas: came in™"
Because students hiﬂ had such difficulcies findingsWEfk '
the prafeat director decided to offer the teachers
s in the same project, provided jobs '
the three teacher-coordinators-
d a total of ten students on the projegt,
ished by January, ‘1975 with the EDDpEﬁ?EiQﬂ j1.

the fgll of 1975.

during the recession-of 1974,
an opportunity to involve more’ studeﬁt
were found by October 1, 1975.
still involved, A, C and D, had pla
a number nearly equal to Ehat accpmyp
of one méreAteachér—ﬁaordinatérr,; id

By Oc tober lst,

1975, after the 1974- ;975 ‘school year
occurred such as were necessitated

employer or student.

students tagk more time and visits
‘in the beginning but after it ‘was set up there was less

A D -Average
Number of Phone L
Calls Initiated - i
by. ' o e S, -
‘Employers ' *. i ‘u 2 9 - 4.0
' Teachers 6 7N L e 10 8.7

. Teacher B

#

The cnmpafison of the frequency with which employers and role models

told or showed thé “students what to do or say during the 1974-1975 sachool year

appears in Table VII below. Both seemed to' give advice whenever the need arose,

alth@ugh some role models continued to say on the third 1nterviews that théra

was a need to give advice EVEIy day.

.




= .-r»\" -
=
EQMPARTSDN OF FREQUENCY WiTH WHICH EHPLDYERS AND ROLE MODELS TOLD
. " ) " . OR SHOWED STUDENT WHAT TO DD OR BAY, 1974 1975
e - f’:”f’v:,' 77777!7,,,7 — - - .
‘\ . s z
: .} .. Employer Inte?views Role Model Intery
Frequency » i -2 3 Total - = 1 .2 3
Daily 2 2 | 6 51 & 10, .
Once a Week 0 0! 0 1 o0 1
Every few days O 2 ! 3 1 5
3
Whenever the ) P .
need arises 8 4 17 5 1 10
Never 1 1 4 N 1
— — . 1 — i - _e ’ —

The comparison of the frequency with wh;ch employers and rale madels
initiated conversations with each other regarding tha- student during the
1974-= 1975 school year is found in Table VIII below. At the time of the first .-
and second interviews, that data indicate that more frequent convérsations
.were being initiated by Empldyers, while at the time of the third interviews

the trend Exigted for rﬂla mﬂdels to initiate conversations whengver the need ’
arose,
- * ',\7 ) i‘ = %:
TABLE VIIL
COMPARISON OF FREQUENEW'  TH WHICH EH?LDYERS!&ND ROLE HDDELS 1 IATED
CDNVERSATIDNS'WTTH‘EACH OTHER GARDING THE STUDENT, 1974-1975
_ Emplcyer Interviews Enle Model Intafviews -
Ffequency 1 2 3  Total 172 '3 Total
Daily 3 1 2 6 3 0
Once a week . 0 . 0 0 1 2
Every few days 3 30 1 1
Whenever the - N
need arises 1 '3 3 4 4 3 10
Never o 0 1 1. ) jl 0 1
- / 3
85 ’
x‘ R ’ B i -
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‘Employers' Evaluations of the Project . s e
General Reeefiene
) . The eﬁpluyefe were generally enthusiastic about the afrengeﬁent. Jhe
: - answers which. they gave to gquestions on several intervlewe atteeted to this
faeiibii>ehawn by the following exemplee. - - : .

1
-

»"Du you feel -it “is better .to wnrk with the etudent thrnugh an experienced
L Jwerker or handle the- ‘training yourself? Why?" - 1
)] . .Three employers said thet even though they would have preferred to hendle
’ the training themselves, 1iﬁ§tetio on their time due to their heavy respcnsi—f
bilities s{mply did not permit this. ' One mentioned she would sound too much - )
: like the student's mother and the authoritative voice isn't good. Several . '=- ~ ~
N * said they usually relied on supervisors in different areas of -the eetebliehé' ;//
- ment’ to %andle -questions, so the errengement reelly was a true pigture of ﬁﬁeg ‘;.
‘ usually happens. One employer felt she got a truer picture of the etuclel}’/f —
' performance frem seeing Ehe student werk with a role model. Thie em@le’

t's, _
felt Y

v chird Severel employere mentioned fhe belief thet efudente were irning -
how to relate to other workers through+ the arrangement. The majorit: ;
ployers felt it was befter for the etudenfe to work with: an expe;;eneed werker.

s“How has fhie arreQEEmenf ehenged what you ueuelly do iﬁ tea Wing new wefkere?"
8 " Employers saw few changes from their usual procedures. (They may heve
helped a worker some in the begiﬁning,'rethe: than leaving her on her own. One-
employer mentioned- that the arrangement gave her more time fon other things.
Another employer sald she moved the student around the estdbljshment less Than
she normally moved new workers, since the role model was in the same jeb day
affer deyﬂ She felt this had elleWeﬁ the student to learn more quickly.

N

"How much time have yeu spent help g the etudent as enmpefed with when there

was no experienced worker?" ) . )
{ Tén of the employe:e said that they had spen 1eee‘time;— Four said the

same amount, and two_said they had spent more time with the student than when

there was no experienced worker. It would appear that these employers gener- -

ally spent leds time helping the role model students than they ueuelly apent

with beginnere.r' ’ .

Pf@bieme = S ) ’ o : .

"Whet ie the worst thing about this arrangement?"

Nine employers saw no problems at all and even eeid ‘the arrangement had
been to their edvantege in all weyei_ Five mentioned disliking the peperwork.
Two felt the student might have done better if the experieniced worker with

. " whom she. had been placed had beemr ecmewhet older then the student. One em—’
ployer said communication tends to blur as fhe _number of empleyeee fhrough
whom a message travels inereeeee. . . g - -

"What suggestions do you have fb: the research prcjeee?"

Only ‘one employer gave a suggestion. She said perhaps students should . L
be made to feel more responsible to the experienced worker. The remainder '
thought the arrangement was excellent. *
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.~ . Future Cgmmitmént | R E . o

"Would yau?use this technique of matghing a sﬁudent withfan experiencedl
worker in the future, kn0$ing it would not involva papfgiark,not offer
AT reimbursement? ' Why or why ngt?"\ S

v _ . - All Employafs in both EEhQDl years said they MOU

" "Do you have other workers whom yau mightfmatgh with)beginning workers
‘.another year? . Who? -~Why?" - . /- o :
—— T All except two small businesses named .one gf two other workers. Here
are some of thEif comments: | - - ' ’ -
L §v- _ -
o IR Q'YI have one persan %ho has come up’t‘ff‘:
: - She was a teacher's aide in high school a
she is a.lead teacher (at the day EQ;; center).
‘SHe used to be very sensitive to ‘eriticism, but
*  neot any more. She's Wﬁrked ‘here three years,.

ot

T ° Her pérsgnality is right She is a real calm,
) quiet type. I don't know how.forceful she would
. e . be in directing. Bhe is a real friendly type.
= She is black and grew up in the black community
- and a lot of times this makes a difference in
-- T 'understanding other people's bagkgfaundseand
- problems. . o : -

"Employers are sometimes reluctant to hire diéa&%antaged'students.. You have - .
worked with such an individual. What do you think wauld help to inzreasé
employgrs willingness to hire thase students?" o

& . . -

‘These answers_géem_tn.givé some clues for all to consider: v

Loy
B

‘Someone else's sutcess with thém. ‘We have ‘several ,
deafi, and dieticians from another hospital asked us" ;o
how the arrangement worked out when thinking about

hiring a deaf person.’ If one kmows the arrangement .

T ~ has had success, thay!m ht be willing to giveg. it a
| try. | : W _ . .

Understanding . . . If you cnésiﬁer yourself a part

- of this society in any form o leadership, it is your
duty to help those who are not so able to helpgthem—
selves. ., . Human compassian is what we need.

I - P . +

: dééf%\) Teachers should gé in like Mrs. ' . did and talk with™ = .

. the Emplgyergh give them a gopd idea of the typerof Coan

- ’ . person they'll hé sending. Tell the Emplnyer the stu- -
dent's good points and bad’ paints. . This wins confi-
dence. I think employers would 8o ong with hiring
disadgantagéd students if the teacher makes the first
stéps. ' = - ‘

liked the back—up and suppﬁrt we have gotten. You '

aren't’ just stuck with the worker.. Knowing somecne is

trying to help you work things out helps. I think some "

37 A
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‘. to work?'

.v5r33ponsibillty than they had felt aﬁ\zkginners, sometimes’ referredgto 85.
1 B . . .

' ;"Wauld you like tq:have known mare abaut the studsﬂ"
'=cama to work? What7" L e, :

e - 'emplnyers ‘feel. that, they don t. have time because
' they think they w111 be stuck algne with the- studeut.

Role Models' Evaluations ofvthe; Toject

W,

he Students and Their Training o

"How is the studant like you, and different

'om'you, as yéu femember’stéfting

) Many role models felt the students wefe like them as théyabegan to’ wafk
--- shy, eager to do things correctly, observant, nervous, and slow. Two
role models found their matched trdinees were mich more; qugstignigg of . au-
thority than they thought. they had been ‘as begiﬂners,_ Thé main difference
seen by the role models was much: greater ghyness and hesitaﬁcy to assume

1aziness. o w0 L 48]
. T g‘i o e *

gﬁ ‘home economics cgurs

Twa rgle mqﬂelg had taken'
e prngfam Seven saia -

"Would you llke to have knawn maééa
What?" - - T ds T
. The findings héfé-wéfé differ' aamgghase fegarding trainlng in the
last question. While g§§ $aid thg _7ﬂevrenaugh about - the’ student, ten said.
they would have been herped by knowfng more about the student's hame backe, '
ground and experience ‘on cther jobs b * .

L

Tasks Taught

.lthat the employer or taacher might nnt have beén abl ;ngé ' ;

- Thtee rale models gave spe:ific egamplas of- wa ﬁ%}ﬁh they had _ ﬂ‘

s WEI’E H

L

that she has cama in really upsét < She has brgken
down and told me what was wro Bx .
give. her the courage to kaep;eliga\ng and,nag Eb let
. sométhing like that_pull yOUrgHT 'Shé Seems to '

really appreciate my 1isten' ¢

1

'Etand at the time. . .

Sha has been,a big he, ) tG e hand;e other
. i problems now, like 1f" iz, e ',_- lk. I:h&ave
Wnrkedfaraund peaple and- : s, but haven'ﬁf!"

rfdent before éhe came to wafk?_

Ft

e



"How much ;ime have you 5pent hElpiﬂg the studentﬂiifgompared.zn when this :

“"How. do you feel about warking with a new emplayee?" CEmplaYEES’—~"Haw :do-

yau "think the role model feels about" wnrking with the student?')
~Therée was 100 percent agreement on every Ecmparisag of the role* ca
'mgdel s attitudé with what the employer thought was occurring. "All said Lo
gaed ajrighty' or some such pasitive statement. - ST e

ey

matching Arrangement was not in effect?" :
-Role models in both school years seemed to agree that about the same

5",amouut of time was. spent helping the s%udent as they usually spent

) arraﬁgemeuts .

S

“"Do ygu think it is better for beginners like the student. tg be mat;hed w1th
an experienced worker or go directly to the boss for help? vWhy?" !
All of the role models expressed the belief that students should bE

" pue with workers.. Several expressed it thus:

I think they heed . thé worker in-between. Some things
" may be kinda stupid questians to ham, but they dan E_
*Vmind letting me knaw. : - " :
s om ) {iﬁ
A person feels inferior' afraid daﬂ't know when to' do :
or not do. This makes them ‘nervous. ~By my working® +°
witﬁ her, we made her feel mara secure on. Fhe jnb.

ngétimes it g bast to go: Eo a y%unger piggan. They e
“ecan talk to them. Becausé'ﬁmst of the ti#me, the other
person 1is* closer to ‘the baés than they wauld be
There s a lot of things the boss won't tell her that I
- will-~-~tips about different people (like customers and
. lazy workars that we have tc pick up the bu:den for.)

"What 1s.the worst thing about this arrangament7" R o

Four role m@éels saw nothing wrong with the. project. Five mentioned -
-paperwork, particularly“having to write something bad about another person.
One said she didn't enjoy being interviewed and one said tHe worst thing -
was _when the studeng quit her job. Thus thE few problems which role models
saw related more to the collection of fesearﬁh data than tc the matghing

P

' ""Have you gaiﬂgd anything besides $20 a month fram this matching a:rangament?"

- A1l Df;the comments were positive, such as "a gpod time," "I enjoyed
it immensely," "I learned a lot," "It causes you: Eﬂ Bstop. and think back
instead- of doing things automatically."' o g

. L3 : . p
Eutufe'Coﬁmitment !

s e .

"Would you be w;lliug to, be matched with another student trainee in the future
in the same way,. kﬂowing it would not invalve the paperwofk aﬂd not offer ‘re-

imbursement?"
-Every person iﬂtarviéwed said yes. " One said 1t wauld depend - on the

particular student. ) ) : ) ..




5 “AfE there other WQrkérs héte whom' ycu feel ‘could be matchad with student
" trainees in future years? Who? Why?"
..o .. 7 1In six establishments, acceptable alternative employees were: nsm&d
- * ¢ 'Aa they were mentigﬁed *he fole models said they were patient peuple,‘; .
' " carried out joba well,. were 1iked by cther workers and wouldn't let EhE A
»situatiﬂn "go to: their heads_ - cT T : S

= =

S

3

g

 School A P A
A v : R Student #1 o : 7 w

. . * T * 3 R . - . F‘

Descrigtién. Student 1 was a higﬁ schaal gsenlor, a special Edugation student
"with limited ability in. reading. She was a second year student in the co- 1%
aperativa child care program. Because shg commuted a lnng distance to scho
:llmited babysittiﬂg was the, only work experience she rEﬁeived the first ye
in the program Her father was”a building ﬂontracEOP and ‘her mother a
housewife. - She was a teacher's aide in a child devala ment center. Her

 first work was with two and one-half to thre 'éafﬁalds and later with four—g

Y. year-olds. Major resfonsibilities included supe
.. - F activities, assisting with lunch ‘and getting the children ready far ﬂaP 1

53

- ‘iRéasan for: Matchiﬁa Iha employer stated thaﬁ she selected the Expéfiengeﬂ
worker to work with studehit 1 on'the basis of her outstahding qualifications.
vShe was young, had worked at the center four vears and was a graduate of the

, same ‘cooperative child care program. Thé -employer described her as a very

: depéndablé, creative, patient individdal and very understandiﬂg of. other
people. " Because ghe overcame several péfsnnal difficulties in her own hame -

life, the employer falt gha could help sgmeone elsa who might be having P

.prnblgms ; . r . ) S e ‘Qh .

.Tasks of theé Job. Althaugh the employer did discusa the pazent aﬁd .teacher
» policy statements with the student the first day, in the bej ning the teach-

+ “ing of tasks was primarily the: respnnsibility of the Expefi Eﬁ’wurker. The : .
tasks were routine procedures and te;hniques,‘such as rubbing the childrans »
backs to help them go to sleep. ’

Midyear, the teaching of tasks was still the faspOﬂsibility Qf the ex=
perienced worker. The tasks centered around new. activitias with the children:
such as string painting. Contact bEEWEEn the. student and the. Employer mainly
involved friendly conversations.

At the efnd of the school year, contact between the student and em- -

. o plgyer conzisted of friendly conversations. The Studént said the employer
“ could tell when she was upset and they would sit’ and talk for awhile. Their
relatianship had developed into.-more of a friend relatianship than an employer- -

employee relationship, -according to the employer. The experienced wWorket -

also mentioned her contact with the student was mostly personal conversations. R

- g According to.the student, the experienced worker helped’and taught her . . .
"that when I decide to’ puﬁish the childraﬂ I should: go ﬁhtbugh with it
[ I

ﬁsiPerformancE. At the time of Ehe first interview the emplayer fauﬂd no fault
with' tﬁe Student wha was' on’ timé and cheefful abaut her job and pay.s The
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eﬁpléyer]wag impfééé%d with the student helping each éhiid.g; lunch and en-. -
‘couraging them to taste. The experineced worker commented that she.came
right in and started to work without waiting for ‘instructions. Hér attitude,

- appearance and relationships- with other$fwerétspecifig§11y mentioned as

being good. At this time, the student found it difficuft to state what she
was doing well. She did-'mention making a chart, her solution to the problem
of the children getting upset about who would be first in"line for lunch. -

* . The empléyeri experienced worker and student aEIEeé that disciplining the ., °

children was an’'area needing improvement. A;cérding to the experienced worker,
the student needed to be firmer with the children since they were not direct= .
ing their attention toward her during 'circle time.' The employer added that’
the, student seeﬁgd to prefer leaving the discipline of the children to the
experienced worker. The student's ‘inability to read to the children was also
considered a hindrance byf;he'emglayer. The’experienced*ﬁgrkér could not

" comfare the student's performance with ogher new trainees since she had never

worked with trainees previously, but the empig&er~z@nsi§ered‘h%r performance

' The. employer, experienced worker ‘and student agreed at midyear that the:
student™s ability to .supervise the children had improved. The employer felt

the student was mere cpnfident in speaking directly with the children and

seemed to be more alert to situations that were developing. ' The experienced
worker noticed a big improvement in-her ability to hold the children's attention
during "circle time." The student still considered discipline an" area needing
improvement. The experiencedgworker felt the student's frustration and nervous-
ness during "circle time" could be controlled by thinking through activities
prior to supervising. The experienced ‘worker questioned whether her presence

*in the room bothered the student. .The employer said that the student allowed’

her private life to influence her emotional and mental feeling of well being
when she was with the children. When a traumatic experience occurred gt home
she brought this tg workswith her and was not as alert to job.situations.,

~ At the end of the school year, the employer, the experienced worker and
the student felt she could perform all the tasks of the job which she was\ex-

 pected to learn. ‘Dependability was considered a strong quality by all thrke.

The experienced worker“mentioned her outgoing personality and ability to /com-
municate well with her co-workers as strong qualities, while the student

- mentioned talking and singing with ‘the children. The employer added that the -

student seemed to feel at ease abouf her job. Both the employer and experienced
worker mentioned the student's harsh tone of voice as a weak quality. = This was

~ especially evident when she seemed upset or bothered by something. Difficulty

directing 'circle time'" was still considerbd a problem by the experienced
worker since this was a time when she needed to use a louder voice and it was
usually low and soft. Theq student pointed out discipline as her weak quality
and said when she didn't follow ‘through it was necessary for the -experienced -
worker to take control. .Shesnoted that littIe problems tended to upset her
and she ghould not allow this to occur. The employer and experienced worker
both felt that the .student rated herself aégib"gnod"(wcrEEf. The student
rated herself as ”aé&ép;able"‘if_sheQWEEE the=employer but felt the emplover
considered her a "good" worker. o \ . -

Student 1 graduated-at the Endgaf the $¢Ecal year and due to summer

marriage plans, stopped working at the center.

¥ : .
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L Student #2 T L

Descr1ptiﬂn. Student 2 was a’ high sahaal senigr and mggber of a mlnnrlty

. "race. She was very qulet and, acadamigéllygyﬁ slow ledrner. Her father
" was arsupervlsor_in the food service .area o local hospital and her mother

did housework outside the home. She was employed as a child care aide in- a. é
child development center. Her first wark was with four-year-olds 'and later’ 4 L
she was moved to the EhrEEEyear—dld room. She arrived at the center at 2:00 g

p.m. when the children were ﬂapplﬂ’“ nd later helped ‘with snacks and such
,,‘acE1v1ties as playing outside, reading staries or playing recnrds.
- » Reason for Matching. The empl6yer selected-the Experlenged worker because
- she felt she was outstanding in her manner of Felating to children and young’
‘people. She seemed especially successful with "difficult" children' (learning
disabilities, ematlcnal problems, etc.). Her work experience, of appraximately

twelve years, iﬁéfhded day care center work in both lower and higher income.
neighborhoods. The employer was impréssed with what she considered some
unique teaching methods she had developed. When the employer discussed’ the
research project with the experienced worker she seemed enthusiastic. The
.employer also mentioned that .she had wanted to place another wnfker, such as
the high school StudEﬂt now being discussed in the four- ~year-old room during
the afternoon. The experienced worker was a f&male;iapproximately 35 years
old. oo ’ : ’ :

Tasks of the Job. When student 2 began wotk, -the employer showed her the ‘use ..

of the''time clock, the place for breaks, and how to leave equipment;-she also

explained the student'i work schedule. The employer left the jab of teaching )

up to the experienced worker and‘asked her to explain the center's "theory of -

doing things' and the routine followed in the room. The experiénced worker

.sald she.had shown or told the student such things as putting cots away after

nap time, reminding the children' to wash their hands before snacks, refilling

juice pitchers and supervising painting activities. .Allowing the children to

do things for themselves was considered important by the experienced worker

and the student seemed to sense thé importance of this cnncept. The, student

mentioned the experiencad worker was helpful when she had difficulty handling

a situation. Prior to the second interview, the student was moved from the S

four-year-old room to the three-year-old room and was not under the supervision

of the experienced worker. Frequent visiting between the ‘student and a school

friend, ‘also employed at the ceriter, prompted the move. A co=-worker did share

respﬁnslblliti&s with the student in the newly assigned room part of the -time

she was at the center. At this time the emplover was consldering whether a .

new experlenced worker should be assigned to the student or if some arrange-

ments could be made to continue at least limitéd association with the present

_experienced worker. The teacher-coordinator and employer had felt it was best

for the student not to know she was spgcifihally chosen for invelvement in a

spealal research preject and-‘therefore, the student assumed her relationship

with"the experienced worker was no more than that of a friend and co-worker on

- " the job. No mention was made of anything being shown:or told the student by
the ‘experienced Worker. The employer said she had not given any specific in-
structions to the student because she felt she was capable .of performing the

- _ necessary tasks on her own, The student was gwafe only of being observed oc-
casignally by the emplcyer. : ' ’

=
=

The same arrangement Df no direct supervision by the Eiperiencad worker
| 37 " ‘ .
Q

ERIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

L

- was still in effect at the end af the SChDDl year.” The emplgyerimentiqned B

that she made daily visits to the student's. room, but specific instructiodns.
were given during staff meétinggq -

Performance. At ‘the time of the first interview the Emplayel and- experiented
worker were pleased with the student ¥s manner”of relating to fhe children.
Specifically, the employer mentioned her "natural feel! for this type work,
the fact that she made positive ststemenﬁs and seemed to. know. when to be

directive or non-directive with the children. The experienced worker pglﬁted '_'

~out that ‘the student's attitude toward the children was good, that is, she
treated and reacted Ea them like they were pedple. She also felt the student
demonstrated initiative, accepted suggestions and fallawed insttuctiﬂns. She

i worked particularly well with one child in the room who had a behavior problem.

The student said she had no problem involving the children, keeping their at-

tention and telling stcries. The employer and experienced worker agreed the L

student needed to be more '"verbal' and felt the need for feedback in their re-
laﬁicnship with her. Although they felt $he was capable of '"working within.
our framework' where materials and guidance were readily avallable, Ehay '
questioned her ability to plan and execute activities in a pnew situ
The student found it difficul to manage the children when they afgued
often found it .necessary to §;k Ehe experienced worker for assiztance
student's performance was considered at least average if not ahead of what
would be expected of a new student trainee at this time by the Emplﬂyer. Th&
experienced worker agfeed and added that ather trainees had not always been
as willing and capabLa. : :

1 : = . )
At the time of the second interview, when the student had:been moved to
another room, the employer and experienced worker agreed that she had shown
no definite improvement. The student felt that she had continued to improve

in her Ialaticnshlp with the children, but needed to learn differnet activities

to keep them involved. ~ The student's attitude was a major concern of both the
empléyer and the experienced worker. Although. thée student's jﬂb performance
was adequate, the employer and experienced worker-felt she was not "showing
enough concern' for the children. The experienced worker also mentiomed she
was not as "responsive' with ca—wgfkers, but they could.deal with the situation
better than the children could. :The ‘employer felt the situation was more typi-
cal of perfﬁrmance demonstrated by a beginning worker, but found it ‘unusual

and difficult “to handle following several morniths of empleyment. The employer
sald she .would employ student 2 after 5ch@gl ended in May if she was needed

and her, perfafmanze WAS. acceptable.

At the Eﬂd of the school year, the employer had not assigned a different
person to serve as experilenced worker.® Limited contact between the studeft .
and experienced worker did continue, however, and increased later on when the

. experlenced worker assumed the role of.employer during her employer's vacation.
Thus the expérienced worker Was able to respond to third interview questions.
The employer, experienced worker. and student felt she could perform all the
tasks of the job which she was Expacted to -learn at the end of the school year.
The employer considered the student's strongest quality her manner of coping

.With problem situations in a calm, matter-of-fact way so the children were
not upset. The experienced worker felt she sgw ‘the children as people, had a .
good relationship. with them and when she wanted to, could be "very excellent"
with them. The student considered herself a dependable worker, capable of
getting along well with others and good in art activities with the children.

L a3

38



Q

ERIC

Aruitoxt provided by Eic:

+1iving away from the family.

-

Her weakest quality, accafdlng to the Emplayer, was that she was easily in-
fluenced by her pears in a negative way. "I really believe in some areas .
she has been told, 'vou need not put forth that much effort,’' and has re-,
sponded to this. I think she was influenced that it was not her job to have

to work with a special education child in.one class who required special at-
tention.'" The experienced wsrger agfeed that the student was too easily in-
fluenced and was equally weak in "not being willlng to QDmmunlﬂatE her feelings.'
The student commented only that she was weak in "group time" activities with

the children. ) . o &

The employer said the student probably rated herself as "acceptable,"
but she was never really sure, how the student felt: about herself: The ex-
perienced worker agreed that the student rated herself as acceptable," She
added, "I feel she is good at this work, but she feels like it is just something
she got into bacause she needed the Efédlts.' The student sald she WQuld rate
herself as an "acceptable" workar if she were the Emplcyer dnd that the em-
player en fact rated her as '"acceptable." . - .

. .

Student 2 graduated at: the end of the school year but continued working

at the child devglapment center through the summer months. '

Student #3 . ; ' . .

Description. Student 3 was a 16 year—ald hlgh SChDEl junior and a member Df a
ﬁinur;ty race. The teacher selected her for the project betause she was
economically disadvantaged and below average academically. She was 3 member
of a large family, the mofher working as a cook and the father retifed and

. : \ _

While participating in the research prdject, she was émployed as a child
care aide at two different child development centefs. Shortly after Gne}mcﬁth's
employment at the first center, she was fired and she quit the secend job
after approximately one month.

]

-

The student did not specifically describa her responsibilities at the
first center. .She was assigned to the infants' room and said she babysat
for infants to 18 months old.

Reason for Matech. A 17-year-old high schoel. senior and member of a minority
race was selected as ar experienced worker. She was a second year student
in the veocational child care program, A. single mﬁthﬁf, she was economically
and socially disadvantaged. It was the employer’'s understanding that a '
match should be made on a minority bas{s. .Therefore she said she actually
had no choice since the. selected Experienced wcrker was the only black employee.
Also since the afternoon staff was primarily school-age gmployges, the cholce |
6f an experilenced worker was limited. The employer felt(the experienced worker
had overcome several problems for a l7-year-old and was doéing remarkably well

as a student, a mother and in her own work.

Tasks of the Job. Other than showing the student how to sign in and out the

first day, the employer left most of the "show and tell" up to the experienced

worker. The experienced worker saild the employer asked her to tell the student
to sign the correct time by checking the office clock. -She explained that

44 . o
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Follow-up Interview. The employer felt the student was totally uninterested in

7

"a couple of times (studen*) wauld cla:k in when she came rather then when she
was to staft work and she is to leave at 5:30 and if she leaves earlier shg
still writeéd down 5:30." The student mentioned that the experienced worker
explained the routiné’ followed each day in the room. The E$Emrienced ‘worker

added that if the student made a mistake“she corrected her ediately.

Performance. When the student first began work, the employer n@ted that most
of the time when she walked'By the room, the student was down on the floor
playing with the chilgren. She commented, ""She gets a tremendous amount of
points from me on this. 8he is very attentive, not only to their physical
needs, but is always doing something with them.'" The experienced worker agreed
that the student was attentive to the children and also described how she was
effective in dealing with the parents.- When thé parents asked her a qdegtign -
she would answer, smile and play with the baby while they were waiting. The
"student said she did nof need to learn to dD anyth;ng better, and in fact,

could do everything well. The emplayer had "vague feelings" that the student's
dependability was questionable since the studernt seemed to require prodding

by the teacher and experienceéd worker. She specifically referred to a, day

when the stydent was absent.and did not call in. If the student had not been
nal child care program, she said this waulgzhaye been reason to

;terminate her ij The experienced worker also commented on the same absence
and the student's acgasi@nal forgetfulness of routine prdcedures. The employer
mentioned.the student’'s quiet mahner, the fact that she was not open to questions
and seemed to be somewhat lazy. Her parfatmanca was considered "pretty much -
in the middle" €n~tha comparison to othér new student trainees, according to

the employer. Since the majority of the staff were older women,: the employer
sdaid she had to remind herself-that the high school age employees had other
interests and many reasons for working, that perhaps they would rather be

doing something else and therefore, were resentful of the time spent at the:
center. The experienced worker had not worked with another student trainee
before and’ felt she could not evaluate the student's performance in comparisen

to others. o £ -

After the student was fired, a follow-up interview was conducted with R
tha Emplnyer, ExpEfiEnCed wnrker, and student cancerning the termination.

her job and '"'it was very obvious she didn't 1like it here," but when quesgianed
she.did not mention specific circumstances leading to the termination.. In

fact, the .employer asked the teacher to tell the student not to come back to
work. Althaugh the student sadd §ha did not know why she was fired, both the
student and Exﬁérienced worker mentinned a specific incident invalving a white
parent which accurrad the day she “was fired, and .seemed telated to the termi- .
nation,. It seemed to them prejudice was the issue. The experienced worket <
elaborated further: ''One day we had just got them up from nap. The workers .
in the morning didn't take off (a child"s) pajamas. I took off half of them S
and set him in the play pen because anather parent came up. His daddy came "
and he got real mad. (Student) was gaing ‘to get him and‘change him, He_tald
(student) not to, put any clathes .on, but give him to him like he was. * That 1is
what (student) did. He came' down ‘and told (employer). Next thing I know
(student) was firLd... To me I think it was prejudice why she got fired. It

kinda made me mads Really I don't think (employer) was truthful when 5he
fired (student) ... lest was the first time." o
; b 3
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ancernlng tha student's _pe f ormance, the employer did not feel she
tried to improve and was nat ve:y prompt.  In eontrast with a statement
she made during the first 1ﬁt2fview, the employer said, "I would go by the
room ang I never saw her do ything but sit in the chair. Ong day she was
asleep on the fleor. She é;qusz really ﬁatally unsatisfactary. The
experienced worker mentiomed being toid by another employee that ‘the student
was asleep one day. "To mk it didn't look like she was asleep, but then .
she told (employer) she was asleep. (EmpléYer) asked me if student was asleep.
I said 1f she was, I didn .£. see her.' The experienced worker was complimentary
of the student's performance, but said, "I guess somebody else saw something.
I didn't see.! The student said, "T thought I did kinda good 'on all of it,
at least I trled to." She also said she preferred to work aloné, while the
Expéf*énﬁéd worker” felt she worked better when she was with sgmebody she knew
And the~employer thcught she needed mcfe supervision than she had.

. ‘%ccﬂrdiﬁg to the experienced:worker, there, were '"certain peﬁple" the
stu udent did not like or who did not like her. She commented, "I told her, just
thlnk about the work, don't try to get into the nobady else dedl.. If they .
don't like you, just do your job good and they can't criticize you for doing
what you know how to do. It seems to me everytime she would do something
right something would happen and somebody would go back. and tell it, or even
something they though she did wrong . . . She had a little attitude, but she
would not get it toward me. A lot of pEmplE said- she had an attitude and
would get kinda out of hand sometimel."

Both the employer and experienced worker felt home and/or persanal problems

may have contributed to the student®s eventual tarminatien The employer felt

the student had no support ffDm hom$.

When asked h&w she thaught the'éxperlenged worker feli about wnrking
w1th the student, the employer said, "I think she felt very put upon and I .
think the whole thing was very unfair to her. She was doing the bulk of the
work . . . She pegbevered and as soon as she got some new help, she came right
back out." 1In contrast, the experienced worker felt gQDd abuut her relaticnahip

" with thé student and "thcught it was a great experience."

s ﬁ

Th& emplayer felt that bécause of her school association with the ex=
pgrienced worker, the student "4 felt they were cmdtemporaries, equals, and
jidn't have to pay any attention to het."- According to the employer, the,
frienced worker was very '"easy going" and thought that the arrangement
1 ‘have been differant had the student been placed with an older individual.

]
Job #2. Approximately ong month after student 3's first job was terminated =
she began working at another child development center with two-year-olds. Sha ‘
quit the job at this center -after approximately one month. The student had ‘
stopped work at. the center before the only interview concerning this job was
conducted. 'Since the assistant director had obgerved the student s performance,
she was also present at the time the employer was interviewed.

Reasnn for Match #2. A 15‘yéaf‘ﬁld white high school student from a rural back-
ground was selected as an experienced worker. ~Before being employed at the
center, she had worked in-a gift shop. The :afternoon staff consisted mostly

of young people, so the employer selected the employee she felt was "most "

4.
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dependable, level-headed, practical, calm, patient with the children, con-
"genial, and interested." _ ' . ) :

Tasks of ‘the JQL #2 . The employer said that when she talked with-her the first
day, the. studént seemed to look forward to working at the center. The employer
g discussed tKe teacher policies with the student, but left the training to the
experiendéed worker. Cunq;reatione between the empleyer and experienced worker
" took place before the student clocked in and concerned’ ways to help the student.
Whatever the experienced worker was doing as a lead teacher, she was willing - .to
assume another role and let the studént take the lead position “so she would
not feel like an aide." According the experienced worker, the employer had
asked her to compliment the student and show her how to do everything. Spe=
cifically, she showed her what the children could play with, when they needed.
supervision, how to prepare snacks and how to take them to the pgtty. Some= _
timee she had to show the student a task more than once,
Performance #2. Both the employer and experienced worker felt that plgying
with children was something the student did well. "She loved them and if
they got hurt she‘would hold, them," according to the employer. The student
felt that she generally worked wkll with the children but could do better
with infants. The employer commented that she "didn't really seem willing to
-do any of the jobs that took special effort." The experiemced worker added
that she "looked at the job ds just playing with the kids and not doing every-
thing else to take care of them; there is a lot more to it and she didn't like
that." In contrast, the student only said that she played with the children
but needed to talk with them more. Concerning the student's performance, the
assistant director commented, 'the more she was here, she didn't catch on
like I think someone would.” The employer felt she lacked the enthusiasm and
initiative she expected in student trainees? ' Although she had®’ never worked
with a trainee before, the experienced worker felt that '"'someone who was really
serious and interested in-the job could have done a lot better."

* :Fellaw=Up #2; The assistant director felt there was a lack of eﬁmmunieetian
between the student and experienced worker. The experieneed worker sald the
student never said anything or asked any queetioﬂe _5She further commented,
"I was afraid. (student) ' would feel like: I thought I was above her by telling
her all this stuff. I think I didn't tell her half as.much as I probably .
should have because I was afraid she would feel inferior and not even want
to come back at all because of the way I was treating her . . . It is kinda
hard for me to tell people you are doing something wrong." Sheé said the
teacher told her that the student mentioned in class that she didn't like
‘children. Although the student played with the ehildreﬂ,'ehe didn't like the
other tasks of the job. The experienced worker added, "it is no joy in my
life to change a dirty diaper and I didn't want her to think I was shrugging
it off on*her . . . she was here a month or so and she maybe changed one diaper.
The student sald she most liked to play with the children and least liked
changing diapEfSPaﬂd toileting the children. ‘

=—

The student saild she prefefred‘%é work alone rather than with others.
The experienced worker and assistant director both commented ‘that the student-
seemed to work better alone. The/experienced worker said, "It sounds terrible
but I stood butside the door and listened and she did a lot better with me out*
of the room. 1I had -an errand to yrun and stood outside-the door for awhile and

.
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éhé did real good w ith the kids telling them stuff. * When I came back in she
got real quiet. 1 was always standing there and I guess sne thougnt if she
did something wrong I would run intother teacher and say (student) did this."
The assistant director said that during the Christmas holidays the student
"had the class by herself and was fine: when I put her back . . . with some-~~
one over her, ahe didn't take to that." '
The empioyer felt the student was progressing ad well as EHPELEE& when
she stopped coming to work. She said she wondered if it was their fault and

didn't know if the student had home problems. . The assistant dlrquar felt

the student's comment that she hated children’ was an excuse and that there
was really something she didn't want to tell the teacher or anybod The
employer told the teacher she had ns bad feelings towardsthe student and
would take her back if she wanted to return.,

i

" Comparing both jobs, the student felt the advice frcm the -first ex-
perienced worker-was more helpful. She felt she raccomplished something on
the first job, but-little. on the second job and in. fact, there was nothing she
"would have 11ked to accomplish on the second job.” She pfeferrad working
with-infgnts ‘rather than two-year-olds. The student did -not like the disci-
pline procedures she had to follow at the child care centers. She also
commented, "I have two little nieces, three and four. I caﬁ ‘do anything to

them; if théy are bad I hit them, make them strajghten up.-

The student said that the reason she enrolled in the cooperative child
care program was because she wanted a job, but didn't know it had to be with
children. She said she would like to be a Lypist or a cashier in a department
store and in fact, already had another job M She had been working at her
brother's grocery store on weekends for three or four years. When she stopped
working at the child care center, she also deppEd the child cafe class. She
said she liked the class, but her mother told her to "get out" of it. When
she dropped the two=hour CVE class, she" Eﬂfﬂlléd in child development (theory)

and world literature. - , .

School B . ) ; . - -

Student #4
C o o

Description.  Student 4 was g l6-year-old high-szhaél junior, a wember of a
miﬁ;fi?y race and one of five childern. Her teacher described héf:&érgéiﬁg
sacia%ly well adjusted and 1iked, but slow at "cognitive" tasks andiﬁa;iﬁél
poor time-perspective.” The teacher further commented that the stuéénﬁrfeall
wanted the job so she could have money of her own and also be able to .help Duty
at home if necessary. The student had worked previously on a limited Neighbor-
hood Youth Corps program. She was employed as a child care aide in a day care w
and .child dEVElemEHC center. Besldes supervising activities with the children
the student cleaned the facilities and did the laundry. Since she was not

ﬂa‘!igll(—d tG a SPELifiE age r p e w : d Il 2 2 »
ou y
E g Y Sh wWas EXDECEE,, ko k, ow thE fgéﬁéfa!]_ DPEI'EH; [(“!5_,
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Raason for Matching. = The. emplaber selected a BA—year-ald white female to .
serve as the experlenced worker. Although she had only completed the ninth
grade, her "burning desire to succeed" led her to earn the GED. She was the
day supervisor and had been employed at the center.since it opened. Her ex-
perience prior to emplaymanc at the center was volunteer work with Ehurch and |
’Qammunity groups. Acco: ding to the employer, the: experienced worker had a

"gift of working with pdople," was cgmpletely trustworthy and rélatad well to
‘young people as wall as hil TEF, _ .

he . ced worker com— -
mented that they had shown the student the general procedures ‘such as cleaning,
using disinfectant, and using and storing cots. According to the student, the
amplgyef aﬁly talls me once, then I knaw." ..

Tasks of the Job. In the beginning. the: employer and experie

.Perfgrmance. When the student first began work the employer and experiénzed
worker agreed that the student did many things well. They specifically men-
t4oned her being firm with the children and getting. along well with co-workers.
The experienced worker further commented on the student's initiative, depend-

- ability -and punctuality as being good. The student felt she followed instruc-
tions well, picked things up quickly, got along well with co-workers and parents
and ‘was usually on time. She said that in a report to the teacher, the ex-"
pefiencad worker and employer '"said I dress neatly, have a smile and a sweet -
attitude." Keeping the children under control was mentioned by the student
as an area needing improvement. Although the employer and experienced worker
did not mention any specific area.needing improvement, they felt her work had
begun to slack off or she procrastinated in completing assigned tasks. In
addition, the student was not always showing up when expected. They both felt
that the student's perfgrmance was perhaps influenced by a friend who was re-
cently hired and soon fired at the center or because the "newness" of the job
was wearing off. The employer and experienced worker both agreed that the
Etudent's performance was as good or perhaps better than would be expected of.
any other new student trainee. The employer felt the%studEnt was very naturally
inzlined toward working with children. The employer and experienced worker
both expressed concern that the student's good performance was beginning to de-
cline,

k]

Approximately one month after the first interview wasﬁeonducted, the re—'
searchers were notified that student 4 had been fired. A follow-up interview
with the Employer and experienced worker provided additional information. Sev-
eral attempts were made to conduct a follow-up interview with the student, but
no contact was made. Her repeated absence from s:huul eventually fEEultEﬂ in
her being withdrawn by gahaol officials.

-
Fnllaw—upﬁlntervigw When the emplayer was asked about the student's perform-
ance prior to termination, she clarified a nisunderstanding that Btudent 4 had
not been fired, but instead quit her job, She further commented, '"For some
reason, one Shturday I had to leave the building, and it was (Etudent) and -
three ﬁ employees on. They let some boys into the building, and they know.
this 18 a no-no. They was playing in the bathroom and they busted the whole
.frame of the door outside. So I brought them In, talked with them, talked
with their parents, and said, 'this will be deducted from your chack," and
_-this ia what made her quit . . .I really chewed her out. It pushed her away
from me, but like I told her, she knew better." When she was questioned further
about whether thé“student quit immediataly, the employer answered, "No. She ]
asked me if I was going to take it [deduction] from the other girl too, I said
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'‘ves.' She still v
didn't know where she-was end her - parente didn't keow."

The teacher mentioned e'ceﬁvereetian with the employer concerning the
broken door incident. ' According to the teacher, the student was distressed
about the deduction, but when she talked with her shé would not assume any
responsibility for the problem.  The teacher said,("'From this time on, she
has been terdy, truant, refused to do her werk as\a result. she is failing
all her courses." - ' -

=

Bpth the employer and experienced worker agreed™~that the. student' per— -/
formagdce had been good until ehertly before the.incident... The experienced
workér commented that shigedid not need mueh euperv:.elcrn and that "she kept
busy\and the worked with the children a lot. She didn' t sit around idle so
much . . . She was reel'eagef and dependable and then she got used to us and
got to where she didn't care . . . I think'.she had too many ‘irons in the fire,-
and this was.least important to her, for her age." The employer added, "She
juet went right on and did her work, -with: or without me, because she knew what
I"expected. . . At one time, I really had quite a bit of eaﬂfidenee in (student).
I let her run personal errands, geing‘te the bank, using my car and maybe going

.

- to the store for me. This is somthing I seldom do with echael girlg, but I

could trust her to go and come right beek "

Both the employer and experienced worker felt it would have been help-
ful to have known more about the student in terms’of "her hdme life and school
activities. ‘They felt that with this additional information they could Have
helped her more than they did. Both were concerned with the student's amount
of responsibility at home, because she was the oldest child. The employer
assessed the student’'s problems in the following way: 'Well, in all of our

. lives, when we're teenagers you're thinking about boys. "At first it was fine,

then she got boys on her mind, then she just drifted.'" She added, "At firet
it was just teenage boys. . . but when you get talking to an older man . .
it's different." In commenting of the student's problems at home she said,
"Her mother was calling me to see 1f she was at work, and she hadn't seen her
‘for two or three days, this kind of thing. I didn't know, her mother didn't
know. When she showed, I Eried talking to her, but it didn't do much good.
She just went on ard quiti - ) » )

Both the emplnyer enj_experieneed worker felt good about the matching
arrangement (aiid said they would be willing to use the ,procedure again in
the future. \They felt the student had had a good experience and benefited
from her employment at the center. When visiting the center-several weeks
after quitting her job, the student approached the employer about being re-
hired. Hoyever, the employer did not rehire the student and did not mention

 any specif® reasons for her decision to thé researcher.

' : . ;‘.
Student #5
Deecfigcimn Student 5 was a high achool senior an a member of a. minority

race. She was very quiet end shy, one of eight children at home with a .

father and stepmother. Aeedemieelly, she was a low achiever and hed pertieulaf
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deficiency in reading and writing skills. She was employed as a dietary

kitchen aide at a Iarge metropolitan hospital, which was her first job.

She was one of several part-time student workers in a kitchen serving one
& floor of the hospital. She performed an average of two of the following
tasks each day: .washing and drying dishes, spooning vegetables into dishes,
pouring drinks, preparing serving trays, and completing menu forms.

Reason for Matching. The employer explained that the decision of which ex-
perlenced worker to match with Student 5 was based on the established super-
« . visory personnel grtangement! Thus, She was matched with the two supervisors
" of that shift of workers, at least one of whom worked with her each day.
'\ Both experienced workers Were middle-aged women, one white and one of a
minority race. -~ = . . . , : ,

Tasks of the Job. When student 5 began work, the employer showed hégabout com=
_ pleting payroll and health forms, having a physical examination, u51ﬁg the

-time clock, and worklng Efflciently. The employer left the job of teachlng

up to the éxpEflEnEEd workers - and asked them to ‘explain work assignments and

answer her quéstlgns. -

i

By midyear, the emplayer was nct directly‘?howing student 5 anything new,

_ VETSEEiDﬂS.MhilE making rgundsi She dld ask tha axpariancéd wnrkers EQ Explain
the procedures to follow when injury occurred:-on the job. It*was at this time
that the student asked t6 learn about the completion of menu forms, .a task not
required of hgr. T A B .

‘At the end of the schaal year, the emplnyer'repafted that her contact
with student 5 consisted of talking with her occasionally, p:imarily about
‘her transportation problem. The problem was a result of home difficulties.
However, the student stated she no longer had any contact with the Emplnyer
because she was gone by the time the student arrived for ¢ ork. Both ex-
perienced workers agreed the student needed very little work supervision at
this time. -Their contact consisted only’ of working together and some personal
convergation. ' The minority exparianced worker -had additional personal contact

with'thé student when she drove her to’ "help relieve tha transpartation problam,

Parfarmange. At the:time of the first interview the Emplﬂyéf, experienced
workers and student all agreed: that the student's performance of tasks was
suffigient! Graamlng, puﬁctualicy and relatignships with others were specif-

'that hgr.5peed of wcrking needed impravement The studeﬁt said sha needed to -
improve in preparation of the drink list® The Student's performance was con-
gidered as good as would be expgsted of any other new studént trainea at the

time by both the émplnyar and ‘experienced worker.

The emplﬂyer and expefienged warkars agreed that the student's manual Ekills
hadvimprcved by midyear. The student felt that her spéed had improved on some -
. tasks, -such -as drying dishes, but needed further impravement in tray preparation. .’
'One Expériéﬂﬁad worker agreed that the student needed to woJ3 k faster. It was

the employer's opinion that althcugh the student had impraved dn manusl skills,

she probably would never be really skillful and did not look ahead to see what
‘needed to be done. The employer said she expected to employ student 5 after

5:i{ | v~ ;- '-'-‘ ;;5;;
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'At thé end af;éké%schcal year, the Emplayer, the experienced workers and
tHe student fEl sﬁ% ccﬁld perform all the tasks of the job which she was ex-

1. fhe ‘additional skill of completing menu forms.  The student
-ﬁdaﬁ%& employee by the employer and axperlenced workers
'Dn problem arasa.: In addition, her manual skills: and her
gl with others were considered her strongest qualities
by the expetienclhdly ke}s and Herself. - The emplcyer added that the student )
1 in -h i f'qn ‘other words she was able to see her job as an -Ampor—'.
o tolady, aperag%gﬁ of the dietary kitchen. ' Weakest qualities,
according to the’ loyer , were her-lack of initiative and. self-confidence.
% 'king was. ccu51defed*a weak quality by the EXPEFlEﬁEEd

Rit meﬂtlmﬂ%d that her moods seemed to affect the speed of
; gnsisgency " The employer thought the -student rated
qr ''acceptable to” g@md since she -8t111 lacked self-
T'cad Farkera agread that she’ wauld rate herself as
He would rate herself as a "good" worker if she were

the emplayer and th ' 'gfﬁwlgyer in fact rated her as "good."

pected to lag;n a:
was considered at
until the transp-

workers. 'The &
her work,

. Student 5 quit'jr Vappraximately two weeks before the end of the
school year. She moved. hother town. - :

= =
- R - . . ;

: i . st eﬂt #5 & s

Description. Student 6 was a high'schaal ﬁenicr and a member of a minority
race. Her father was a truck driver of 23 years with'.the same company. and

her mother®*was a beauty operator. who @wned 1eT OwWn shap. This Was her first
year’ in-the vocatinnal child "care. program, althaugh she had previausly worked -
in a fast food restaurant. Academically, ghe was an abnve average student.

She was Chﬁ&Eﬂ for the. research project because of her strang desire to work

in child care. She was a child care aide at a predominatly minority pre—schnnl
léafn;ng center. Her duties included helpﬁng to supergisa the Ehildren ‘during
», playing games, singing, and raadiﬁg to them:

‘ﬁRessnn for Matchi ng. Thé employer SElEEtéd the, expariénzedhharkEf because she
felt she "had a cgmplex and needed to be ''developed." ‘The .experienced worker

had 'had it rough' and needed to prove her worthiness to herself. It was felt
that student 6 and the Experiénced worker could learn from one an@ther.ivfhe
emplﬂyer considered the experienced werker the only teacher she felt could

"relate" and do what she wanted. The ExpétiEnEEd warkar was a middle aged _ -
woman and also a member of a min@rity race. . s S

Tasks of the Job. When student 6 begSQ wark, the employer explained a possible.
prob 'em with pay since additional funds might not be available. She also en~
couruaged the student to prepare lesson plans. According to the student, the
employer showed her around the center; explained the duties of the other workers
and told about the daily procedures prior to and following her arrival.: The

‘employer allowed the student freedom in planning and directing activities, but

explained that the experienced worker would help héf and answer her questions.
She said she "trusted in" the experiencéd worker to take care of training the
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student. The experienced worker said the employer, had asked her to show the
student about-arts and crafts, -for example, making Halloween masks. “Other
tasks the experienced worker showed the student included the procedures follow-
ing "nap time," helping the children with snacks, classroom activities and how
, to "handle" the chfldren. ’ : ' = S

S By ;midyear, the employer's contacts with.the student consisted. primarily
N ¥ giving hér directiens regarding daily work activities, although:'the: student

«~perceived the experienced workeér in this capacity. The student said the em<--
.+ “ployer had told her about helping the children with plays 'and other activities
© ¢ " centered around holidays. The employer asked the experieénced worker.to help
the student to improve in.science and artiactivities and to encourage the
jtudent to participate in field trips and nature walks. The experienced worker
#Yded that she asked the student to work at school to learn songs and dances’ to
teach the children., Soon after the second interview, the experienced worker

underwent surgery and was absent from the- center for several weeks. -

/ At the end of. the school year, the employer reported that she and the
"’student had become close friends. Their relationship was such that the student
felt free to discuss personal problems with her. 1In .addition to these personal
conversations, the student mentioned the employer's assistance in the classroom
"7 and in trying to procure funds for her summer employment. The experienced ‘
¢ worker's contact with the student consisted of an occasional phone conversation
during her absence. T ‘ : ‘
Performance. At the time of the first interview, the employer, experiénced
worker and student all dgreed that she'was doitig' well in terms of punctuality
and dppeararce. The employer added that she always came in with a smile. Story
telling was.‘mentioned by the.employer and experienced worker as being very
‘éffective. The student said she got along well with others and the experienced
worker agreed. The student,peeded to learn more games and songs and she .
mentioned discipline as a $§§k,area; The student's performance, was considered ;
as good as would be expectéd of any other new stydent trainee at: the time by

both the employer and the experienced worker. 7

The gmpiqyér;‘éxperieﬁcgd worker and student agreed 'she had improved in
.. song-and game activities with the children by midyear. The experienced worker
‘. felt the student was showing more initiative. The student mentioned feeling
® ‘more at ease with the children. She did feel, however, she could improve in -
all areas, specifically learning more songs. Songs, games=—apnd art activities
were also mentioned by. the émployer and experienced werker. as Mareas needing )
improvement at this peint. The employer said she expected to employ the .student
after school ended in May if Neighborhood Youth Corps funds were approved. '

At the end of the school year, the employer, experienced worker and student
felt she could pérform all the tasks of the job which she was expected to learn. -
The student said however, "I still need to improve on how to keep the kids quiet
. and- interested while' I'm teaching .something.”" Getting along well with co-workers
and the children was considered a strong quality by all three. The employer
P mentioned ghe could adapt ‘to new situations and worked well without &onatant
supervigion. Other atrong qualities mentioned by the experienced worker were
reading activities, dependability, punctuality and apprpﬁr}ate appearance,
Her weakest quality, aeccording to the experienced worker, was in the arts and
crafts area. The employer félt her voice was rather loud at times. The student

. 1
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- with the student she observed her performance and was available for'l

B e

found it difficult to obtain the children's. attent;un in a teachlﬂg 31§uatiﬁnﬁ,
The emplnyer and experienced worker thought the student rated herself 45 a o
"eood" worker. A The student said she would rate herself as a '"good" warkar
if shes weze the’ émployer and that-the employer in’fact rated her as gaad ".
f? Student 6 ¢ tlnued to work at. the cdenter, during the summer mgnths be-=
cause the N.Y.C. funds were appraved

oo studeht #7

- 3 4

f a minority race and an ﬂrﬁhan.» She -and her brother and sister lived w;fh a
non-related family, and she. fapartediy used part-®f her~salary to helg pufchase
-groceries for the famlly Besides ‘being:economically digadvantaged, she was ,
also diabetic. . Her 1.08 grade’ paingjavEfage exemplified her low academic . o
achievement. She was employed as a nurse's aide” in & predominantly mlngritx
race nursing home. Her four working hours during the afternoon bridged the
daytime and evening shifts. Although har primary respumsibil;ty was: feeaing
the patients theilr evening meal, she also. provided general- caré far them such

. Description. Student 7 as a 16 yEar-Bld high sc:hc:gl sophomore, :a member
(8]

as ghang;ng g&gir clothes and Ealking with- them. =~ ; ’ .

’}i

whose work was cumparable to that of the student to serve as the experienced

.igagﬁn3fp; 1 h,ng} Thea gmp}cyer sgated that she first selagted a éa—ﬁctker
g

“worker.’ . The decision was. made by the employer to select another experienced

worker when shé learned: Ehe worker was .telling the. student she was going to.be
fired for.not doing things right. Although the employer sensed the student 8
insecurity as a. new emplcyee,rshe concluded that the worker had develnped a.
"power 1mage ~as aigesult Uf the match. T :

. The emplayer dECidéd the best salutiun was ta‘matﬂh the student with
another experienced- worker. She chose’ an older individual because she con-
sidered her .a "mother image.' Because of her supervisary role, she felt the. -
student would nat be confused and "swallowed up'' during her training. An
excellent nurse’ 's aide according to the emplcyer, she had wafked at thE»nursing

- Home 13 years. Although she was not a professional or licensed pergan, she

had insight and abilities for subtle yet effective teaching

frg_aifectly
help. She
said she tDld the student when someone had bean camplimentary of her work. ; The

=%§ks of the Job. In the begiﬂning, although the- Emplcyer did not"

'experienced worker said the employer asked to reassure’the student that 'we

aren't ready to kick her.out the door.", According to the experienced worker,
she - taught her how to prepare the. patients for their evening meal, how to feed
them, how to clean them up, and how to .prepare them for bed. She also taught
her how to care for the patients 'who required tube feeding. ' The student added
that the experienced worker had shown her laundry procedyfes arld told her to be
"nice" to them and alert to their physical needs. i A Lo IR

‘?Wﬁw
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: Hidyear, the Emplnyer mentianed Eaiking with Ehe studént ‘about her re~
Tzlatianship ‘with the patiernits.  She felt the student was 'vulnerable' and .
- tended to believe Eeverything ‘the patients told her. The employér ‘dsked the T
experienced worker to assign the student tl® responsibility "to. force fluids" - o
©  for one of the. diabétic patients.i The experienced worker mentioned that she -
R ‘'was not Ehowiﬂg ‘the student dny mew or different tasks at this time but commentéd
: ﬁthat Shé was j’xigus ta da anything she requested o . S

. AAt,the end gf the school year, the emplayer and student had daily contaet,“.""

. ‘but tegching ‘was no longer involved. The student&mEntionad only that she asked
.the experienged worker what to do when she did nét know something. Hawever,-y .

. “4the experienced warker ‘'said the student came’ to her with her probléms, even her

EE family prablems " She further commented, "I taka.haf with me a“lot -in. the after—

" noon 1if I'm going to do something.: I tell her’ to. come ‘help me and be hélpiﬂg

"me I feel like I'm shawing her- and helping her to .carry on after she- gets nut““v

Performance. At. the time of thE first interviéw,gthe employer anﬂ Experienced
worker agreed that the student had a neat appearance and a good relgtionship
with the patients. The studant paid she was cnmmunicating well ‘with the patients
and had ‘learned to handle problem situations such as calming an- upset patient -
"~ and returning him to his room. The employéer did not point out any specific areas -
'needing improvement but felt jthat further experience would be ‘helpful. Acccrd— )
-ing to the experienced wafker, :hé student needed to de@elop patience when caring
‘ for .those who needed to be fed. She said the student tended to remove their
vc* trays too soon and felt znnfine& in the-patients' raomsm The student mentioned *
. that she needed to improve in "rolling the patients" in. order to change their e
clothing and bedding. It should be pointed out that the student had asked the , - -
teacher” for help about feeling uncnmfortable in her. relatiaﬂships with her o
other co-workers. Although the EmplOYEI felt the student's background was . -
better than previous student trainees, the experienced worker felt her ‘performance .
was "pretty much on the same level' as other new student trainees. She speci- ’
. fically mentioned that the student was slow in "catching on'" and required a lot
" « — of patience from the supervisor. ' o

At midyear, the employer and experienced worker agreed that the student
was giving better personal care to the patients, for example in bathing them.
The employer was’ surprised with her ability to pérform many tasks not normally
handled during her working houra Improvement in appearancé and dependability
was also noted by the employer. The student said she had improved in "relating"

i to the patients and‘garing far those who were bedridden- Spécific ateas needing

additional Expgriengei 'Thé student. falt she, needed to 1earn the patients
ames better, in order to serve them the right meal trays according to their
WLy requirements. The employer said she would employ student 7 after
nded inAHEy if she could adjust her work schedule to earlier hours.

e employer, exﬁérieﬁzed worker and student felt she could perform all
“ #he tasks of the job which she was expected to learn at the end of the school -
4 year. . The experienced)Worker addéd that she still needed guidance and was
riot able to "take over¥ad go on her own." The employer considered the student's
R strongest quality her cutgoing manner, ,with the patients. The experienced worker
agreed that she showed an ﬂnteresﬁ in the patients and went out of her way to
do thingzs for them. "Relating" to the patients and caring for their neéds were
- considered strong qualities by the student. Her sensitivity was apparent when’
shW commented, ~"'when they are hurting, it 'is-hurting me, it touches me.! The
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Employerx ﬂd experienced warker agreed ‘that”~ her weakest quality cnﬁtinued to

";bEshgr hélieving Everything she was tald by*tﬁ?’patients. The: experienced warker
:The studént saiéiéﬂewfelt weak at. timés when she was not able to fill a patient' s
requests that is, "something I know I can't do.’ : :

[3

. The E”pl yer said she felt the student would prgbably unde

T % worker,’ﬁfdﬁably 'ééééﬁféhlg. Hawevgr, ‘the experieénced WOTker fel'gfﬁ“

. student would" probably|rate hergelf as a ''good" worker. The student said she
would. rate herself as an "aggeptsble" worker if* shé were’ thq;emplayer, but

'felt the employer rated her as good.

Student 7 ccncinued to work at the nu:siﬂg home until the end of the
summer. Following summer vacation, she was transferred to another high school
and the’ distance made it impossible for her ta continue work at the nufsing hame,

- Student #8

Description. Studegt 8 was a high.school. junior.and member of a minority race.

The teacher-éoordinator selected the student for the research project because : s
of her need for financial assistance and because she was having some ''personal" " ‘. ‘
problems 3t home. - She was employed at a nEwlYEBpEﬁEd large, chain cafeteria

where she bussed tables and sometimég worked on the food liﬂé and in the- 1§uﬂdry

Reason for Matching. Because the cafeteria was a hewly éstablighéd businéss,
an Exﬁeriéﬁééa worker was not available during the beginning weeks of the

\ - student's’ employment. The émplﬂyer later- allowed the workers to select a floor
supervisor from their own group, by a majority vote. The employer felt this .
procedure might eliﬂinate future problems and that, "any gripés‘later; it will

~ be their chaice "

: A 17—yeaf—ald high school student was elected floor supervisor and be-
came student 8's experienced worker. Not only did the student and experienced
:worker attend the same high school, they also lived in the same neighborhood.
!A member of a minority race, the experiénced worker had had previous work ex~.
”pEfiEﬁQ%iiﬂ two other types of food service establishments. The teacher-—
 coordinatdr commented that the experienced worker "has had some problems of
getting along with most of her teachers and getting to school on time. The
emplcyer sald the experienced worker had made a good floor supervisor and in
fact was one of the best workérs he had.
Tasks of -the Job. Since there was no Expé’
ginning, the employerassumed thg 5
that although she was hired to."wol} thé
needed in other capacities at .time., For this reason, he also showed her how
to@o laundry, roll® the silver, work the food lines and run the coffee station.
All employees were expected. to know the genefal operations of the cafeteria.
+ The studernit said the employer told her the correct thing to say and do .and .

ienced worker aésigﬂéd in the be-= - - .-
le. He said he told the student
loor" [bus tables], she might be

how to serve coffee to the customers from the coffee cart. When EhEEbUSSéd, .
the tables incorrectly, he reviewed the correct procedure with her. He also )
told her always to wear a hairnet, her name tag and a neatly pressed’ unifarm.,' &

The experienced worker said that because the. student's basic job was "easy
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end simple " inetruetion wee necessary only wheﬁ the etudeﬁt had to do. some="
“thing different, such as séfving salads: The expertenced- worker also had’ N
- contact with the etudeet when ehe held* employee group meetinge to handle prob— '
lem situations.. e T v S -

tE

: At midyeef, the employer did: not mentien ehewiﬂg or_telliﬁg the eEudenc
. anything recently, but the student said he told her to ruf ‘the coffee cart
st iomore-and - £o - -smile. ™ The—experieneed werkef”eeid “she" hed ‘shown “the student How"
' " to run the coffee cart by herself. However, the student said' that although
the experieeeed worker helped her ‘bus-some tables, "really, I do . everything
ccrreetly- " She also mentioned that the experienced ‘worker told her not ta
brush crumbs on the floor, "but T deﬂ t brush erumbs on the floer._

A e i e

At the end of. the echool year, the -employer end experieﬂeed werker were
p:imefily obeerving the student's performance. The experienced wnrker gaid,
"She knowsyher work: pretty well, so she doesn't need much help." The etudeﬁt
agreed thef?ehe was enly being observed by the employer and experieneed worker. .

Performance. At the time ef the firet interview, the experienced worker said
gggﬁe student was dependable ard punetuel, and that she performed the tasks of
the: job well. The etudent said she was daing a‘good job bussing tables. Ac~
-cording to the employer, the. .student's appearance was always neat. He felt
that her attitude affected her work performance, for example "someétimes I be-
‘lieve she come in with some trouble in her mind." "When she was moody, her
work was slow and sloppy, but otherwiee, it was corsidered excellent.  The ex-
perieneed worker also commented én the etudent 8 ettitude, but primerliy as it
affectdad reletioﬂehips with the customers.. She felt the eEudenL needed- to
realize the importance of smiling and being nice to the customers, even if
- they were rude. The experienced worker commented on the student's slowness and )
felt she needed to "pick up" speed. The student felt she did not need impreve— -
ment. in any area and ‘in fact, commenfed, "I already kpow how to do everything. '
The student's performance was cénsidered as good as would be expected of any
other new etudent trainee et the time by both the empleyer and experieneed
worker. : :

R . At midyear, the experienced worker felt she was "really trying," and.the
employer commented that she now showed an interest in her work.. Although the
student's speed of working and her smiling more were mentioned by the amployer
and experienced worker as having improved, the experienced worker felt she needed
" additional improvement in thes®# areas. When the etedent wasg- asked what she had
1earned to do lately on the jeb which she could not do well at first, she eeid
no;hing reelly, I already knew how to -do everything_ . However, she saild she
did need to work faster. The employer mentioned no particular areas which
needed improvement and he hoped to empley the student efter eehoel ended in May -

if she wished to stay.

. The employef, experieneed workér and student felt she could perform all
-the tasks of the job which she was expected. to learn -at the-end of the school |
-~ year. The employer cqnsidered the student capable of doing everything no matter 3

*'where he gtationed her. The experienced worker commented that the student worked A

hard and that "when there is-nothing to do she ueually finds eomeehing;"= Al-

though the student eonsidered her etrongeet quality "relating" to customers, the

employer felt she was still not able to smile enough and be pleasant to the custom-

ers.” The expe ieneed warker added that it was sometimes hard fer iEhe student to

#
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"get along" with the. other Emplﬁyeés;,;éggin’thé student commented that she
'did not need to imprnve on anything. } ' - :

"The emplayer felt the studénz weuld prabably rate herself as a '"'good"
wafker, but the experiénced. worker felt she would rate herself as ."very good."
The student said she would rate herself as a "good'" wgzker if she were the em~

' player and felt the emplgyer rated her as gnod " ’ e

Student 8 quit her jnb soon after schogl Ended in Msy- At thexend«ﬂf
‘the sumper the employer: left his job at the cafeteria and the ass Strﬁti
rehired the student for the samg¢ job. This year she is- énralle “1thE coapér— :
ative office éducation program at the high school. oL BTSN :

{

Student’ ## )
Description. Student 9 was a junior and member of a minority race. She lived'
at hoffe with her mother and six ‘other children. The teacher described this
economically disadvantaged student as being neat, polite but shy, willing to
work but slow, cooperative but ugnsvolunCEering_. She was employed as a cashier/
.waitfégs in a'fést food eétablishment Thé studént ] duties includad Eaking

and claanlng equipment and work surface ateas.

Reascn for Matching. The student was emplayed at the business for appfaximately
.two munths before she was matched with an experienced worker. In the beginning,
the amplcyer did not fully understand the experienced worker - Yconcept" and
there .was some prcblem in arranging similar work schedules for the two employees.
Eventually, the employer selected her son.who was Employed at the business and
also attended - college; She felt he knew the businesg and often allcwgd him te
assume the supérvisary role in her absence. ) - .

Tasks of the J b When student 9 first began work, the Employer showed her the
routing prﬁcadures such as completing time sheets and washing her hands before
beginning work. She also explained the menu,” how to take an order, and what
to way to a customer before and after an order. The importance of-giving fast, ‘

" efficient " service was emplasized by the employer. She was concerned about the .

- student being quiet and shy and was working with her to-build self confidence.

The student said the employer had shown her "everything" and gave her a uniform.
Although there was no specific experienced wgrker at this time, thexemployer
said she expected all employees to help a new - worker, so "it makes them have an

Dpen mind to recaive instruction.” - : . -

At the time of the second JAnterview, the emplcyer said she: had EhOWﬂ the-
student how to prepare tacos- ard reminded her about "Idttle Ehings she may have
overlooked, and the student agreed. The Emplo'er dlso asked the experienced
worker to remind the student to do routine +¥e things" especially to speak
clearly to the customers and thank them. ™ cording to the experienced worker

. he had shown her how to "take down'" the ice ‘cream machine and how to make banana
splits. However, the student commented that the experienced worker helped her
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" with some orders,"but he doesn't SBQW'me,wha;:tc'do.“

At the time of the third interview, the empioyer said she «did not have: tc »
show the student "quite as' much" begause she was able to "carry the job through =~ ¢
from beginning to end." The student said, "She doesn't show me nothing cause -
.she said I'm the bette¥ one, that I'm a good worker.'" - Both student and éx=

' perienced worker mentioned that their contact was primarily.friendly. conver-

”»@Lw*satigﬁgg*Euf@stéﬁfdiﬂg“tﬂwthé*gtﬁaéﬁt;Téﬁé?éidfﬁét*wérm*ﬁifﬁfﬁim very much.
Family illness prompted frequent: absence of the employer and therefore, the. . - #
experienced worker was assuming the supervisory role at this time. He gave. e
the student fdutine_directions_and'adviséd her of her work schedule. ° e

Pérfafman;g;s When the student first_}egén work, the employer commented on the
fact that she was always om_time, had a neat appearance, was a very sweet person
and was "conscious about having éﬁéfytﬁiﬁg'feéﬁy'EQ’bé*sEtvéd;"; Although* the -
student did not point out any good qualities voluntarily,.she agreed that her
- appearance, punctuality and job skills were all good. According to the employer, .
the student was'withdrawn and -unsure of herself. The employer also mentioned .
that she had problems making chapge, and the student agreed. However, her.per-
formance was considéred as ‘good as would be expected of any other’ new. student

trainee at the time by the employer.

At the time of the second iﬁtérview, the employer and student agreed that §
she had improved in handling the money and taking food orders. The experienced :

*  worker also mentioned that she was handling money 'well, "at least compared to
.most new wMPkers." He also felt that her punctuality, ap?eafaggé, attitude and
speed of working were all good. The student mentioned that she had .léarned to .
take down, clean and reassemble the ice cream machine. Although the student did
'mot. mention any areas needing improvement, the erperienced worker felt she needed

.to be more familiar with everything, specifically the menu. ' The employer still

‘considered the student's shyness a problem and felt she "could focus a 1Ittle
more friendliness to the customers.' She also felt the student should find more
things to do during slow periqui The employer said she expected to employ

'student 9 after school ended in May, and in fact, hoped she would continue work=
ing during her senipr year'in 'high school.v . ’ . ‘ ’ '
At the-timé;af the third ingerview, the employer, -experienced worker and
student all agreed that she could perform all the tasks of the job which she
was expected. to learn. The employer .said the student was reluctant to share
what she had learned with an inexperienced employee perhaps because '"she is afraid
‘she might be criticized as overly bossy.! Dependability, honesty and good attitude
were the student's strongest qualities according to the employer. The experienced
worker commented that she was punctual, dressed neatly and had "a 1ot of energy
 for working." Again, the student was hesitant to verbalize her strong or weak
qualities as an-employee. When prompted she agreed that her job skills were good g
and that she cooperated with her fellow workers. ‘Bot the employer and experienced
worker agreed that the student's shyness was her weakest quality. The employer
further commented that the student was hesitant in decision makine, that is "she
takes a longer time to decide what is the best way or best thing to do at that
particular time." . o o ‘

.. The ‘employer and experienced worker agreed. that the student would rate her-
. %elf as a Fgoodﬁ worker. However, -the student said she wpfild rate herself as a
"very good" worker if she were the employer and that the ‘employer in fact rated
her as '"very good." - ) -
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P : : . .o -

= The student ccntinued to work at the same establishmant until Navemhér,
1975,. She remained in the co-op program until -the middlg of her senior year.

R Studenfl#lﬁj

' . . - ]

' Des:tipti@n. * Student 10 was a'snphomuté and a member of mindrity race. . She

was a shy individual who lived.-at home with a mgth r and step—father and, 16
children in‘the combined families. An- above average student academically, she
was EcangmicalI? dlsadvantaged. She was employed as a waitress in a small,
family-owned restaurant. Customers had the Qﬁpgrtunity of selecﬁing food items
from a menu or buffet line. The. atudent's dutiés while on the job “ingluded
cleaning off tables, refilling condiment dispensers, serving the customers
water and bread along with th21r meals, makiﬂg ghange at the cash register, and
washlng dishes. . . . .

=

Reasan for Matching_ The. Emplnyer felt. she had ﬂnly one- qualified workar to
serve as the- ExperiEﬁcEd worker.’ HowaverJ since the student and experienced
worker -had different work<§chedules in the bEginning, the matching arrangement
was not in effect during the  first two-months of employment. The experienced
worker was the daughter of. the employer, a member of a minority race, in her
30's, and the mother of teenage children. In addition to several years work

'-exper1ance in other restaurants, she had been employed at the family-owned

bu51n355 for sevggal years.

.

Tasks of the Job. When student 10 first beganiwark Ehe empluyer showed her

the routine procedures involved in operating the restaurant. The student men-
tioned .that the employer speedifically showed her how to operate the. dishwasher,"

- how to clasa dcwn the buffet line and "how to work the water fountain when.it

gers stuck." When the experienced WDrkEt began working with the. student she
showed her how to complete her time card, told her to wash her hands before-
beglﬂﬂlﬁg‘ﬁOfk .and explained routine precedures. She said the employér had
'asked her to show the student use of the cash register and the importance- of -
keaping busy. - Respmnsibiiity for fu:ther training of. the stdﬂggt was delegatéd
‘to the ExpEflEﬂEEd worker. ¢

. By mldyear, the employe: was mainly concerned about the student’'s farget—
fulness in performing rautiﬂe tasks such as rémembering the customers' choices
of food items. The student . said the Employer had to remind her about forgotten
tasks, such as refilling the holders wizh napkins and the refrigerator with soft.
drinks. The experienced worker agfeed that she had to remind the student to
complete "little'" tasks. The gstudent's lack of initiative was also a concern
af tﬁa Experienced Warker. She encouragéd thé Student to "shnw iﬂtarésﬁ" in
in eatnlng raises and tips. Ihe Employar spe¢ifically asked ‘the Experianced
worker to teach the student the use of the cash register and how to make correct
change. The student mentioned that the éxperienced worker assisted her when

she had difficultg,making change and that "she gave me lots of stuff to add up"
for practlce-

At the end 6f the school year, the employer and student agteed that their
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*'Péffﬁfmaﬂté;' The employer and sﬁudent agregd Ehgﬁ BHer attitudé,

P a

,cantact ﬂnnsisted mainly of friendly cgnversatiaper It was: still nécessary to
‘ remind_the student to perfafm some of the necessary tasks, -according to the
SiExPEfiEﬂﬁéﬂ worker. ‘The student sald the experienced worker cﬁﬁtinuad to give.

her hints on: being a gaod waitress.-- o oo S

7
-

appéarange andrf. ;’

Q

ERIC

Aruitoxt provided by Eic:

“punctuality all were good

at the “time of “the fir't‘in;er#iew.‘fih, émployér men=
tioned that she was "doing dishes" well .and the student felt' she did a good job
waiting on tables.iLWhen the student wore pants occdsionally, the employer felt'

‘her. apgearance ngeded improvemeént. The .employer, gaid worka;s; Ehéulﬂ lock neat,?

people don't like sloppy people working on the line.". Accarding to .the éx-,
perienced morker, the student neglected to empty and clean ashtrayg and often

forgot which food itéms the customers ordered. The student. said ,she was slow. .

‘when ‘closing down the buffet line. The stident's petformaﬂcé was - considered as
good as would be expected of any other new student trainee at the time by the
Employer however,lthe experianced worker did not, agree..’ . ' .

At the time df the sacand interviaw, the employer again. mentignedvthat

* the student. was "'doing dishes" well. Improvement in clearing tables of - -trays
- and dishes was pointed out by thé- Experlenced worker. The §tudEﬁt felt more

confidgnt in the use of the cash register, making change and taking customer

‘ggrders. The employer and experiénced worker felt, however, that the gtudent

got "excited" and made errors in giving change. They also agreed that. the g

.student continued to be a little shy and needed to work on being '"nice"-to. the -

customers. Her f0fgetfu1ness continued,  causing her to be ionficient,/ Speed
of warklng and use of the cash régister still needed improvement, " ‘according to
the student. The employar said ‘she Expecged to Employ student lﬂ after school
ended in Hay. . . ' .

At the end of. the school year, the Employer and experiencéd warker did
not feel the student could perform most of the tasks of the job which she was.
expeuted to learn.. They both .agreed she could not work the cash register'and
make change praperly. The student's job -performance was inconsistent and it

‘was necessary to remind her to do routine things. In contrast,.the student

felt she could perform all the tasks ®f the job. The emplayer,'axperlenced
worker and student all agreed that dependability was one of the student's
strongest qualities as an employee. Routine tasks; such as w1ping off the

tables, were also mentioned by the empTGyEr and experienced worker as being

"good. The experienced worker felt she seemed to get along with:others, "but

doesn't go out of her way to.' Accafding to the employer and expetrienced worker,
the student’s shyness was a hindraﬁ:é. The student and the experiencéd warker

also mentisfed her fargetfulness as being a.weak quality. !

- The employer. thought the student rated hersélf as "acceptable," but the.
experienced worker felt she rated herself between "acceptable' and "good;" due
to the student's inconsistent performance. The ‘student said she would rate =
herself as an ' aceeptabla worker if she were the employer and that the emplcyér
in fact rated heghas acceptable.

Student 10 cuntlﬁued to watk at the restaurant until ‘the 1atter part of

" the summer. C -
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P v 7+ Studeat #11 .. - D
"'Deséripiidﬁ.‘ Student 11 was a 17=year—old ‘high schaol senior and a member
of a minority race. Economically disadvgntaged "he lived in a . one-parent -,
family.:For a few weeks, he worked in the restaurant area of a convention
_.cel otel, but the employer was, _unable t 7ith an experie
worker.  He acﬂepted a job late in the spring as in a fast foc
tablishment. This jab offered additional working héurs and better pay. His
respgnsiblities inclﬂdéd cutting, prepatiﬂg, and ganking chicken and packaging

) foad deErS-A . . . . o,
AN - .
Reasan fo;uﬁatghlng ‘The employer gxglsined that when he assumed maﬁagement
of the business, the worker he EElEEtEd for mitching had already been emplnyed ‘
-~ . there’ for several weeks. The employer felt he was _familiar with the entire’ =

: aperation of the business. Because the student -and experien:ed worker knew
' each other, the employer felt they.could work together without conflict, . Sarving
' as“hedd cook, the experienced worker was a, 17syear=cld high school senior and :
a member ofi'a minority race. Like the student, he was' also enrolled in the . s
‘food service program at the high school, but not-the same class. Economically a‘
disadvantaged, he also lived in a BnEEPEIEﬁt family. He had worked previously S ol
. as a‘eashier, bus boy, dishwasher and cook. .
: Tasks of tha Jcb. _When Sﬁud&ﬁt 11 began wark the emplayer showed him the p era-
‘tipns" of the business, then delegated the teaching .role to” the Expériéﬂced
worker. The student said the experienced worker showed him how to prepare the’
thcken, clean the- maghinég, and report work hours. The experienced worker added
that he had also shown the student how to wash dishes, glean :ounters, mop the.

- floor and keep ‘the suppl;es and equipment in arder, in fact, Evegything I've i
- learned." - = .
‘ "~ At the: tima of the second 1nterv1ew, the emplnyer said he had not shown

or told the studemt anything recently since he felt the student did not need any
help. The ekperienced worker mentioned that he had recently told the student )
to control and keep a count qf the number of meat items he was packaging. Ac-

»  cording to the student, neither the emplayer nor Experienced worker had shown

or told him' anything récenﬁly..

Since the student did not bagin employment until the spring, the third
lﬂtEerEW was conducted during the summer. At this point, . the student was work- 7
ing full time during the day and had little or no contact with the experienced -
worker who was scheduled for night work. The experienced worker, who was em-
ployed full-time, both on this job and another joB, began not to show up for
work when scheduled and was later fired for this behavior. Thus, a third iﬂters'
view was 'not conducted with the éxperienced worker. At this point the emplgyer'
said his contact with the student cgnsistéd of working out day-to-day problems, -
such as getting someone to fill in for an. absent worker. The student said that :
his contsct with the éﬁﬁlayer cnnsistad Df talking when he first came taﬁwork

"WhEn I first came it was ‘1ike an emplgyee and a boss, naw we kﬂow each ather_

better."
7§rﬁormange At the time-of thé-f;rsﬁ interview, the employer and experienced .
worker sgreed that the student "caught on’ real fast." They also commented on
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Aruitoxt provided by Eic:

-plnyer and. that the ‘employer in fact rated him as "very gaad "

* his’ dependability, gagd appearanﬁe and - perfnrmance of tasks of the jab. The

student felt he had. a gagd attitude toward the job and his fellow employees’ and

the: emplaye: and “experienced worker agreed._ Packaging the prepared- foods and

being more careful when cutting the chicken were mentioned by the student as
areas . needlng improvement. Neither the employer nor the experienced worker
mentioned any areas needing imprnvemEﬂt. The éxperienced worker considered the

73;$tudent's pEerrmaﬂcE as good as would be expected b6f.any. nther‘new student’l . .....
;trainee. The émplayer cnnsldered hlS perfafmance "above par."” . ¥

At the time of the. second interv;ew, the emplayer and Experlencgd Wkaéf
agreed that the student's-working speed had improved.  The student commented’
that he was 'working neither real slow nor real fast." According to the ex~
perienced worker, the student could keep count of the number of meat items . '
which he could not do at first; in fact, he could deo everything but EPEIEEE the
cagh register. The student felt he had- continued to improve in packaging the ' -
prépared food, but needed additional improvement in this .area. Again, neither -
the employer’ nar-;he experienced worker nentioned any areas needing improvement.
Since school had ended by this time, the. student had become a full timg emplayee

Tha Ehlrﬁ intenv iew taak place midsummer, At this tlme, the: Emplay§r gnd _
student agreed that -he could perform all the tasks of the job which he was
Egpected te learn. The student mentioned fhat he was interested in becoming an
assistant managetr and therefore, wanted Fo become familiar with the "paperwork."
Cancerning the student's strongest quality as an employee, the employer commented,
"His' promise is his strongest quality." :The student commented that he learned
quickly, was depandable and got:along well with people, in fact, "I'm the most .
outstanding employee they have.'" Neither the- employer nor the student pointed
out any weak qualities. . .. o » - :

L] . = : : .

The employer felt the student rated himself as a "very good” worker. The

student said he would rate hidself as a "very good" worker if he were Ehe em-

B

Student 11 worked Luil -time the entire summer and is continuing to work )
on a part-time basis whiie completing hlgh school, serving as a role model for-
two students.' : : :

L
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:}( o ‘Ghanges.ig;stﬁdents'ﬁuff%g 1974i1§75 and 1975-1976 R

5t udents Ratings Df Ideal Job and Ihis Jab L }a_- R "ifﬁ; .o

measuféd using the scale’ dévelnped by Kaufman (lé) Studants rated ‘an: ideal ,

~ job. on 21 characteristics during -the first month of school, ' Four manths later
or as soon as those gaining. emplayment late:in the year hsd warkéd .a‘month, ;
they rated their job on the same characteristics (Table IX). ‘A rating of 1-
signified, unsatisfactory while a rating of 10 signified ideal.. :Student . 4

had w1thdrawn fromaS;haal before;agmpleting tha s%zénd farm. "_J .

. . Four students (students 1, 2, 8 and 11) rated their jabs better than ‘% / S
1deal jOb and six students (3, 5, E 7, 9 and 10). rated their jobs lower  thal '
the ideal job, on the average. Whén the average change of score on ‘éach charac—.
Eeristic was compared, the students rated their jobs better than- an ideal job -
on being outdoors (1.7), piats.me in charge of others (1:2), lets me.use my head
(1.0), lets me live the way I want to ( 7), and puts me in contact with other
workers - (. 6) _ “ . T ERE

Al . N v o S - L
. On the average the students’ 1deal gob wculd have bEEﬁ much more satia- Q'?

) facﬁnry than this job because it would have let me make beautiful things (-2. 4),
paid well (-~1.9), had pleasant working conditions (-1 7), had a fair boss (=1.5);
given me a fealing of accomplishments (-1. 4)3 given me a chance to gét ahead ’
(-1.4), had friendly fellow workers (-1.2), been secure (-=1.2), and let me set
my own pace (-~1.1).. In summary, these stullents found their jobs less than ideal

ﬁ\ﬁ%% relation to 15 of’ the 21 characteristics. S . T v

&

1975~ 1976. There were ten students who used the Kadfman . items‘to rate both. an
ideal job and their actual jobs during the fall gemester of 1975, apﬁfaximatély
two months apart (Table X). Of the ten, students 13, 16, and 20 rated their )
actyal jobs better, on the average, than an ideal job. Student 21 saw no differ-
- ence between the two. However, there were five students for whom an- idéal job
would have rated higher, on the average: (students 12, 14, 17, 18, and 19).

. When the average change of score on each chatactéristic was compared, the
‘students rated their jobs a little better than an ideal job on being outdoors
= (-78). The student rated -an ideal job as heing much mbre satisfactory by paying’
well (=2.11), having plenty of variety (=1.67), letting me make beautiful things
© (~1.67), being secure (-1. 33), causing my friends to respeet me (-1.11),~and
letting me create something new (-1.05). In summary, these students found their
jobs less than ideal in relatiun to 16 of . Ehe 21 zharagteristics. \ -

Thus, -there appears to have been a! définité agrEEment in the two groups-
of students, in feeling that their actual jobs were less than ideal jobs be=
cause the pay was . low, their jobs were not secure ones, and the jobs did mot let
them make béautiful things. These students must not have felt that tHeilr part
in caring for ¢hildren or aged, or in ‘preparing attractive food has -anything to- do .
with making beautiful Ehings. : !

f

64 “




it _inmﬂharge uE~uthers
2 Let ve live the vay [ want Ea

| 4 et te use my head 1-
3 Letue vork duny oo vay . g

b
6, Had a fair bosgs ' 10 -

- : 7. Put me. in contact with othet

; wnrkera ' 10'

B, Required. phyai:gl wtk B

9, Had friendly fellow warke:s iR

:LD:.nuas Ee;ure o 10
- 1L Gavene w fgsling af mﬁmplilhﬁ
.. ment i . 10
.- 12, Had plenty uf variecy 10
13, Let ne help other- peoples 1§
. 14, Let me creaté something new 5
15, Taught we new thingg - .. 19
16, Let. ne pake beautiful ‘things -

'“_m::w‘-:w' T

17, Had plessant working conditiong 1() 110

18. Cave me & chance to get dhead

19, Paid well o 1(-)'

= - 0. Caused oy fidepds t respeet w4
2, Let'ne set my'% e N0

: x=v?9bf_m1;a:r§;teristica,§ o Y "v

'7: -F‘éz
i t.l' [
2. "é \
f% ¥

F‘ J$} s§§ g? G} :'E l:  ';

e
1
3, Was outdoor : 5
0

OO D0 G e E kh'. A
— T E

— %
: - " H.i 4
c D RO RN MR e s,
L~ o e

=
T
=TI
| o Do e
I

it N -

(=TT XY

B -

[ =]

"

—

L=

= R T R . - —~ s

T—

. [
-

DO e D O O D T DX O
: » r T .
S O e

L T T T T e e
i : =
o

e L ) " -
i\ Hs&<un-‘;s-mm‘um Wt e W CACH AT -
Pm

At et
—
o

R
[T ]
—
L=

0
) 110
§

1N
Li lﬂ
o
9 110
10 {10
10
L0
10 o
10 1
19
o

A g R W hae B
3 o B I el

W AT D A
, —

=" —
N D OO N MCE o O

o el IO D KD T WEE AT AT
Jom o H om oo D e w

=
e =

- 'Avéragé*ﬂating, : 1.9

is:}:aen: U vithdrey

l@ r; éﬁ

é

. [~
=
r

L~ en

-

-
o

018i1161616,218.116,617.6 1.8 6.6 B.6 bu .

| £ : ’D!Z: 3
) [0l
_‘Jilgg ‘1=.ff

‘ ‘1:6

: ?Di&
. 7.'§Di2
‘gij

01

: ‘2;4 U .3
=3 ‘117 PO
B |=1.4

=19

§-08"
,; flil i

L0 o




AP s e g

. 1. Pur: ne: iﬁ r.harga of bthers ‘
7 oD Let'me Lve the way I vant to |
-3, Yas outdoor

e ¢ -. : . - )
i Job Charactrtotics

A

§, Lot me use ny head”
5+ Let ue work in my ovn vay
6, Had a falr boss

o 1. Put we in contact with ather

TS

- workers -

8, Required physical vork -
+ 9, had iriendly fellov vorkers

10,Vas secure

11.Gave ne a feeling of necomp-

2. Let 20 st &y own _p'af;g _

1ishment
12,Had plenty of variety!

oo 13.1et ne help otaxr péﬂplé

14,1et ne create something new
15,Taught pe new’ things

16,Let ne make beaytiful things
17.Had pleasant watking condition

18,Cave e a chance to’ get ‘'ahead |.

19,Faid well - .
20.Caused ny friends to respectf
me B i\
f

10 -
;8

10

10° .

10 |

T el G PR e T el el

RSN~

L el I i~ S

et
O D

[T

—
R UEN el e R TR MR KR R

10

10}
10}

10
10

10
10

|y

o Coe O OO e O WS 3 KOG

,.

——r A

T P

B AT G O

TR DI el e KDCN N DN s I
e G L

L -]

Ml RN AN ol

BT - TR R . T TR )

—~—F L R D

Tk R K R Ry e o e R
[ ) [
= e
-

Pt
Lo
1 . B — i 1
C— L7 - T - W e R W e
r—
L=

it
=]
[ ol

. Ny
— W
L —
| .
i - - -
o

110} 10

8| 10

10| 1

8 10

10{10.

E h‘aﬂge' Rating

6,1

St pfuapa |

o3

ol

flam

ol
1 51167 o
56

ilgas

‘GSB : .
=167
11l

5133;
20

RER
L 5189







i

O

ERIC

Aruitoxt provided by Eic:

- work” during the 1974%]

.

Students' Attiiudes Toward Work _ o _ ,

+

1974 1975: The rangé of .total scores before going to work was 143-156 points

while after having worked the rané% of total scores was 132-163 points The
average scores of the eleven students before starting wark was 148.6 p ints
at 145.6

while after having wo ked the average score remained nearly ‘the =zame,
points. There was ve little average change in students attitudes toward
9 .

975 school year.

=

1975-1976: . There were ten students in the project during the secord fall

est The rarge of their ‘total SEDIES on attitude toward work before

semester.
starting on-the-job training was 141= 154 points. After having WkaEd the

range of scores was 128 to 166 points. The average score of the ten students

befare starting work was 151 points while after having wcrked the average

scobre was 149 points. '

. Wafking had the same effect on students' attitudes each year,
scores, _became more widely distributed and were distributed lower on the con-

-tinuum, indicating slightly less positive attitudes as time went along.

E =

.

. ¢
‘Students' Ratings on Job Scale ' .

©1974-1975:  The 1974-~1975 students rated supervision and people equally high
ere

on the Job Scale while work, promoticn, and pay w seen) as less satisfying
(Table XI). It is interesting that the one male in the group (qtudent 11),
last to be hired, rated all aspects of his job the lowest. He did keep his j

all summer and vmlunteered to become a role model for two other students the

Students'

the
ob

?
i v

following fall. ' , ' =
Table XI
JOB SCALE RATINGS, 1974-1975

- B B 7Stuﬂ§§t5

N 1 2 3 4 5 6 7 '8 9 10 11 ‘ngal
— ~ ~ - - N T —
Work 7 7 5 7 7 6 6. 6 7 6 4 68
Pay 7 7 5 77 47 5 3 1 4L 57
Promot ion 4 7 3 77 6 6 6 4 7 w4 el
Supervision 7 7- 7 77 7. 6 6 7 74 72
. People * 7 7 7 7 7 7 7 6 6 "7 4 72
ToF¥al 732" 35 27 35 35 30 32 29 27 28 20 -
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| Tl E TS RATINGS OF MY JDB 1974- 1975 and-FALL 1975
! o .
! Fall 1976 Spring 1975 TFall 1973
e N0 e
I He is understanding and sympathetic; he is always | \
HY QELDYER considerate of employees, - b5 3,90 430
He is fair in treating all emplayees alike 581 | 3.60 3,60
He keeps me informed as to hov vell I an doing, 1380 | 360, | 3.60
He-deserves my respect and regard as a person and - 1. o
as a businessman. 13.90 | 310 4,10
‘Workload and pressure are “reasonable for this B B o
type of job. kg 350 3.90
Adequate ! tine available tu da the Job well; I 5,27 - | 390 410
T The other workers have the same general interests
Mt CONORKERS and attitudes that I have. o 3,54 3,33 .40
I jave some real, lastinLriends at work. T390 | 400 410
W work together well with everyone doing hls - |
_ share of the work. _ ) | 7 4.18 390 400
ot The work agea is attractive ¢lean, and relatively
VORKING CORDLTIONS | ooy 2\ .90 L0 L0
The temperatutt is pltasant for the type of warﬁng& : L ,
done. pas | a0 | w0
The employer continually stresses safety and uses many S |
safety devices, ) 4,27 6,00 3.80
oo oo o | My pay 1s large enough to buy what I need plus some
- GALARY AND OTHER 1} o, a0 | a0 | 30
The pay depends on how lung the worker has been here, | N "
how hard the job 1s, and how well he does the job, .+ 13.63 | 3.30° 3.32
‘ Benefits with this job are so good that they make me | o I
_ & | want to keep vorking here. 13,07 | 243 | 321

TABLE L
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(TABLE XIT  continued

Spring 1975 Fall 1975

EKC

Aruitoxt provided by Eic:

Fall 1974
B ML Nl
. . I feel that I had enough training for the job before . = ‘
HE RN JoB | starting vork, 138 30 | L0
I feel that T an sble to handle this Job well, IR Y
L an proud to say vhat ny job i and where Twork, | 445 | 4.0 450
The work s interesting éﬂd gives me 2 lot of © ] T
personal satisfaction, = k00 ]300 30
I have the opportunity to use ay inltiative it w{ D
help decide what is going on. 130 1N 3.81
There 1s a good possiblity of prnmatinn if I wark,ss*“* T o
hard. W0 A0 | oan
| 1 feel 50 sure of this Job that I don't warry abaut o
| Losing it, 1345 ] 360 3.80
This job has cnnvinced Ie that Tvould Like to remain o
- | in this type of wurk permanEntlj 372 340 390
I . He is understandlng and sympathetic he is always :
M holg HﬁDEL‘ considerate of me, ' 4,45 390 N
Hle keeps ne inforned as to how vell T an dcring o U T
Hle deserves my respect and regard as a person and 3 o
1a t:cswnrker | 1390 1330 | o392 _' ]
lle shous ne clearly how o do jobs accex:tably 3% [0 | em
e tells me how things should be done uslng vords | | o
) }\1311 make sense to ne, = 350 | 401
7 Average 35 ? 3;%\5

(k]
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Studeiits' Ratings of My Job

*‘

jobs. decreased between the fall of 1974 and the spring of 1975. However,
they did feel they had found some real lasting friends at work, the temperature
of the working surroundings had become more pleasant, they were more able to
- handle the job well, they felt less apt to lose their job, and their role '
- . modelishowed.them more clearly how to do jobs acceptably in the spring than in
- tie fall(Taple XLI).

- 1984-1975: The students' average ratings of nearly all aspects of their

e gy B

N et L : , : .
The “areas in which the students' fall ratings, on the average, were much
higher than thefr spring ratings indicate that they came to believe their em-
ployer was unfair.in treating all employees, alike, the workload and job pressure
- were unreasonable, the work was uninteresting and gave little personal satis-
 faction, and the role model was not-always considerate, understanding and sympa-
thetic. de ' o -

-F

975-1976: . The average total ratthés of their jobs by the eleven students
the fall of 1974 was identical to the average total ratings of their jobs
by the ten students in the fall of 1975 (3.85). - In addition students tended
to rate many items at nearly the -same level to each fall, such as "I am
proud to say what my job is.and where I work' (1974 - &4.45 and 1975 - 4.50).
In summary, -the students' perspective of their jobs both years was between
"acceptable" (3.00) and "good" (4.00). ; ' : ‘

-
C=]

B |
=N

Comparison of Job Scale and My .Job Ratings ;?? ' T
& B .

- 19%¥4-1975: Certain items on the scale titled My Job were compared with the'

“ five broad aspects of ratings on the .Job Scale after converting each students'
rating to a ten point continyum. Table XIII shows the average of the ratings of
eleven students, arranged in descegging rank order according to the five aspects
—5f work. The students seemed to. feél better about the part of their work having
to do with people, including supervisors, than they did regarding possible pro-
'motion or pay. s :

TABLE XIII

. . ' RANK ORDER COMPARISON O
- T JOB SCALE CATEGORIES,
— 4 I — o

F ITEMS-FROM MY JOB WITH
1974-1975 '

&= — - - —

Average Rating on
the two instruments

Item Category N=11

Supervision : 8.59
People - 8.44
Work : 8.02
Promotion ' . : 7.19
Pay . C 6.77

iy,
.,.'%‘




Comparison of This Job and My Job Rgtings

. l974 1975: Certain items on the rating scale titled This Job were gnmpared
with items on the rating scale titled My Job to determine how the students felt
- about ten broad aspects of their-work. First each rating was ‘converted to a’
ten point continuum; then similar items' average ratings were computed. The
rank order of these average ratings for eleven students is shown in Table XIV
The highest ranked .items.related to the students' feelings of self-respect and
attitudes toward coworkers, while the lowest ranked items related to the possi-
* bility of promotion and their pay. :

TiABLE'XQ= >
, , . | )

RAHK ORDER COMPARISON OF ITEMS FRDM INSTPUMENTS THIS JOB
AND - MY JOB , l974 -1975. . :

— : -
Average Rating on
the two instruments

Item Categury , Vi A N=11
T B ff\\' T —
Self-respect ’ - 8.05 Al
. Co-workers , A 8.03 A
Workload 7.95
‘Boss 7.93
Interesting Work 7.83
Working Conditions 7.60 .
’ Satisfaction with Job 7055
"~ Job Security 7.41
Promotion Possibilities , - . . 7.05 - . o
Pay # ‘ '6.58 X
Analysis of Students' Earnings .
1974-1975;  The 1east amount of money earned by any one student in the. four
schools durlng 1974~1975 was $22.50, wliile the most amount Earned was $1,960.00
(See Table XV). , , _ 8
_ TABLE XV » } -
4 LEAS% AND MOST EARNINGS-OF TOTAL GROUPS OF STUDENTS IN
’ ) SCHDDL 5% 1974-1975 A
- - , s - -
5chools A B c D
Least amaunt of maney carned by - : ‘ - . -
+ any one student . 5§ 180.00 22.50 146.00 85.50
Most amount of money earned by - oL
‘any one student ‘ 1,839.30 1,096.72 l 668 00 1,960.00
75




;

The nine students had earned a total of $6 640.13 by May 1975 whan the
role model prgject ended. The least a”aunt earped was $346.00 by ‘student 10

. , ~and the most was $1,392.09 by student 2. All ‘students <n the project seemed
e to be well paid for their efforts. ' Two of the lowest in earnings (10 and 11)
Were amgng the last to beccme Emplayed (Table XVI).
. . ) s ) . R .
-~ TABLE XVI
“ TOTAL EARNINGS OF ROLE MODEL PROJECT STUDENTS BY END OF
MAY, 1975 .
. 7 Student ] " =
et ¢« Number ~  Earnings
: 1 =~ s 773¥80
-T2, ' 1,392.00 ,
10 346.00°
. 9 664.60 7 , ' .o
. 11 428,00 ‘ :
5 904.05
) 6 335.10
"7 921.727
8 : L - 875.51
Total . ‘ $ 6,640.13 .
b ) _ o 7 ' 7 i}
¢ ;;uﬁ‘sﬁ;' 7 : o . .
; Emplayefa/Experienced Workers' Mean Ratings Df Students
. 7
1974-1975: Although no statistlgal analysis was made of the data, inspection

showed that the people who supervised the students' work® during the 1974-1975 ‘
school year felt that the students had imprnved or remiined nearly the same,
on the average, on every aspect of work on which they rated the students except
one —- honesty. The rating of 3. 94 in the spring indicated that they did not
feel that all stye —were as comipletely honest about time, money and supplies . -
in the spring g# they had felt in the previaus fall when they had rated it 4 35.
In Table XVII
. on the average, had to da witb suitab ty for the jab, acceptance of SupEIE
vision, and attitudes toward the publ . Little change at &il was_ seen by the
supervisors regard1ng the studant use of equipment, loyalty, or attitude
taward fegulatlnns o '

1975-1976: The nina students were rated by their employers only om
the fall semester of the 1975-1976 school year. Any conclusions bhsed ¥
nine people must be drawn with great cautipn.” With this d4n mind, honesty was

the quality rated highest (4.56) among allf the qualities; while wearing of . /
business-like glaﬁhiﬁg was rated lowest (ﬁ 22) . ' . )

BEven though all of the stu&ents in EhE study were disadvantaged, after they
had been on the jobs their emplﬂyersﬂ erage ratings each vear felf above

3.00 (accpptable) and often mbove 4. DO (good).

76 o




TABLE 1’\If[I

EMPLUYER/EXPERIENEED WORKERS MEAN RATINGS OF STUTJENTS 1974=1975 and FALL 1975

rall 197 soring 0TS Tall 1975

B

| SSTER ~ TR
APPEA_RAN.CE - {Business-Like work clothing at all times contributes o |
- lfo firm's image, . }81 ___4;.33 ] 33_0_
T ' Exceptmnalllwell grQDmEd. N K3 372 43 | 30
- B hpafkles, smlles } :7 3 3 | 400 [ 3.69
QDD?ERATIDN | Cheerfully helps @thers when they are busy and he/she [ " g '
-7 VI ig not. Helpful to nev enployees. P 38 | hI0
(0-HORKERS Alvays vorks smoothly vith others; Et:mtributes to grﬁup ' | K | |
B morale, _ _ 3% |4l 133
I Usually follows regulaticms e | 4L 400
* ATTITUDE Seens actively concerned for safety of co-orkers L " |
TOWARD and patrons, Alert to hazards; corrects then if . | S
 REGULATIONS _|possible. Can take IESpDnSlblllty fn case uf accldent 336 3% | 380
ACCEPTANC’E ) Walcomes EfltiClSIT‘l as a Way to imprnve sklll injob, | 3.09 | b0 1 3%
O - | Quickly understands directions; . fnllnus them acuurately . " =
SUPERVISION and enthaﬂastlcally - IEN Y 140
T |Saves tine, energy, and supplies. Comprehends,and ] ,
’ properly cares for equipment. Wc;rk space neat and :
oo - qefficiently artanged. A B 1 18 a0
HANAGEIENT .|Finishes assigned wgrk takes on added work. 1298 19 % L
S-s* (Al trips are necessary; makes every trip ;:ﬁunt. i 2 08 K] D )
- Concentrates on completing the job(s ) at hand, but ¥
ATTENTION T0 . [keeps track of several situations when necessary lege |
108 . |several tables or_groups of chlldren) 3,06 3.9 500
| Does jobs in orderly sequence; is able to plan sequence |
hinself/herself. 363 | 388 A1
l Seens Lo WOTK easily; movements cnardinated heepsupa | o
717 300y MECHANICS  {steady pace, 3,45 301 | 380
' Carries reasonable waght Tloads; uses budy well (bac:k
_ straifht, weight bourne on leg or. atn-shoulder mscles).| 3.7 4,39 430
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TABLE XVIT continued

4

i c FmEMSMgmsmum |

i . R ' B L =
IS 0; i Does not shov signs of fatlgue uses helps such as. N = _-
— wheeled aarts when available, : 3.33 1.61 3.80
EQUIPMENT : — . —
' Chooses correct equipment and uses it as dlectEd
| follows basic safety procedures; alert to unexpected |
[ | hazards, : L “ 3.2 &1L | 410
- ADJUSTMENT TD | Readily adgusts to new or unexpected 31tuat1nn5‘ - 7
NEW AND/OR applies principles learned fron training or ez_perience, 3.27 1 3.61 3.40
. UNPLEASANT Does unpleasant jobs promptly and cheerfully; aceepts { . N ]
SIMATIONS | then as "just part of the job'. s 1an o lad
ADAPTABILITY | Shows initiative; goes ahead without supervisien, b
AND after he/she has learned what is expected. 3,18 370 3.50
INITIATIV‘E o Quic:kly accepts and carries out additiohal respan51b111ty N EN 0
DEPBNDABILITY ' Alvays readyr for work on time; Excellerxt it attendance. 3._4_5____" 13,9 .00
‘Seems to feel like part of the cgmpany, vants to maintaln | b
‘Layalty its good name, .72 3 88 5,20
_Homesty | Completely honest_ abeut tine, money, and supplles b1 Ths
B 7Can51sténtly coufteuus behavior seems natural little ' B
- ATTITUDE effort is needed. L o, ka8 4,88 410
TOWARD Finds satisfaction in serving the public; very ood at: R
PUBLIC - - handling all the patrons, even those considered
C | "diffieult", - 38 1388 o 400
Enthusiastic about ij _ LB 383 ”3 90 L
PRIDE = JDB Work shows few errors, high quallty Makes consclous | . .
| and constant effort to improve performance. 135 37 1390
~ SULTABILITY | Worker shows exceptional ability and fnterest for this | |
" 'FOR THE JOB - | job; deserves promotion. o B9 3,88 350
! Average 3.46 3.92 3.88
r

8
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Students K
higher than they a
student a

TABLE XVIIT

Ehe,tendéncy ‘to believe that employers
tually had (Tables XVIII and XIX).

"'able worker when the student though

ery g@@d worker. ' :

d rat
oyers: somet

COMPARISON OF THE RATINGS WHICH EMPLOYERS GAVE STUDENTS AND THE

PERCEPTIONS. OF THEIR EMPLOYERS'

RATINGS,

1974-1975

70

Ratings Employer Student Perception of Emplayers -
- Ratings E tings
VEff)GGDd 0 2
Gaod . 5 . 5
Acceptable 4 2 R
Foor - 0 g 0 .
Not Acceptable 0 0 . o
TABLE XIX y -

COMPARISON (F THE RATINGS WHICH EMPLOYERS GAVE:STUDENTS AND THE :

STUDENTS' PERCEPTIONS OF THEIR EMPLOYERS® RATINGS, FALL 1975
Ratings " Employer Student Perception of Emplﬁyers

! Ratings Ratings¥*
Very Good 2 3
Good 3 6
- Accep ahle 4 0 .
Poor 0 0 '
Not Aicepcable 0 0
No third int was held with student
. = *‘
i }'



Summary of: the PIDJEEE

= . ,—f‘ﬁ ’ “ .
Sttateg;gs Involved in Setting Up Ehe System The teacher-coordinators were
persistent when looking for jobs for their students. They managed to maintain

= good levels of morale in the’ face a& a‘discouraging job market. Anyone ‘attempting
to, lecate jobs for disadvantaged éEﬂdents must be pfépaféd to visit more businesses:

)than narmal simply to locate pﬂ%iibilltles.

S : - X

The teacherecoardinators fnundjgisits to places of employment beneficial in
explainlng the concept of a rola mndel Each teacher CDDfdiﬁator alsa desaribed
and thus was’ able ta encaufage her/hlm ta take a ﬁhancé in afferlng thg studént a
job later when he or she came to apply. Emplayers reported neading to know the
particular problems wh#ch the disadvantag§d student would bring with him. to the
job, “in order tp both find a suitable role model to match with the student and’
to explain to the yole modEL how ga handle Pproblems later on. .

u‘,{~

: Role m@del; genafally repnrfitithat they were not familiar wah .the con-
- cepts which students, had studied if¥class and would like to have known some of
= the wa:k—rElated policies and- proceéghres which the teacher—cnardinatarg emphas;zed
They seemed to feel secure with the Tiftle they knew about the student as®.a .
. person, as compared with what ‘they understaad about her/his course work. This
- suggests possibly developing, some system such as handouts or tape cassettes for
.~ .quieckly cnmmuaiggtﬁég course infarmatlan.

After the Emplﬁyer% had participated in the research, they all could de-
- ac¢ribe at least one, and som mes two suitable role models in their businesses
with whom tbey would be willfiig to match a dibadvantaged student another year. -
These workers were described as being mature, in the‘sense that they tobk crises .
in stride without getting too upset. One employer used the term "low key'.to et
explgln this quality. The Possible role models were often seen ds people who
had 5ucc255fully coped with problems in their own past and also had the other:
qualities which had been outlined when setting up the research, Thus, one is
.led to believe that role models can be more eagily located each successive year,
with the hardest time being the first year, when persuasion may be needed in
‘order to get emplgyers to attempt the mabching process..

*

Benefits to Students - ' - : ° o i
T — , £ : )
The most obvious benefit to these disadvantaged students occurred in re-
lation"o their retention of jobs. -Although some quit  or were fired, others
stayed employed lnng enough to earn high school credits, money, and other ‘benefits.
Some teacher—ccardinatcrs felt a few potential dropouts remained in school due,
in part at ldast, to participation in the project. They also felt-some students
were able to assume increased responsibilities and to advance on their jobs.
‘One 4974=1975 trainse asaumad the po rion of successful worker (role model) for
two. 1975~ 1976 students.’ 7i

l '

Some lESS tangible benefits may, in future years, mean much to students,
For example, the 1974-1975 students reflected" growth in the areas of friEndShips

(Table. XII), supervisi@n,(Table X111), and co-workers (Table XIV). Employer saw

Q

ERIC

Aruitoxt provided by Eic:



T Ehe"lafgést gains by 1974-1975 students- having to d¢ with suitability for tha
' -job, acceptance of supgrvisicn and attitudes toward- the publlc (Table XVII). "
Empléyers %aw little gain at all in use of’ aquipm&nt log alty or attiéude toward :

: fegulapiansa‘fwu;”, P e e W I "", -

3} - Resaarﬁh is needed. ta suggest the perscnal quallties most needed by students
on the job.. Emplnyers did see’ improvement  in some important characteéristics,
while students rated their self-respect (Table XIV) highly,. when comparing it with

© more tan?ible aspects of working such as wark;uad and pay. . The researchers be-

. lieve that self-respect is a vital- asset for a disadvantaged person in our

R - - socieny, when 1Eav1ng Ethﬂﬂl and anteringithe competitive free enterprise systém.

o . . i ‘ ‘:
: BEﬂgfits to Role dels
Vs : : )
P _— Several benefits were mEn:ioned by different role models. One young em-
*. ' ployee said that the student was the only person of anather race employed at

that particular day care center and she had Especlally enjoyed the éppcrtunlty

to know someone of a &1fferent race. Several workers mentioned that they felt

- more self—ccnfldent due'in part to having sﬂcggsé%ully helped a beginner. The
S . more subtle changes which may*occur when one is. setting an example for another
person, such as, increased punctuglity and higher production, were not evaluated
in this ‘research, but. they were mentioned by two. role models as having sometimes -

occurred. <;¥ - ) . i
% ® s = . ' : R . ) B 5 V -
Beneflts to Employers ' . »

- b . ' B ¥

« The amplayers seemad to feel .that they were part gf a Eeamgas thay hélped=
the beginning students. One mentioned no longer feeling she was. "all alone" in.
her endeavors. .Obviously, the role medels and teacher-coordinators shared re-
spcﬁslbllltlés with employers. The employers especially appreciated the oppor-
tunity to discuss problems with teachers which arose concerning &tudents. This
was most evident whenever it bglcame necessary to terminate a-student's emplay—

ment. - At léast one EmPIGYEr fDUﬁd thé systematic Evaluaplan af the squents

3

Bengflts to ngcthde:pdinagars

_-More time was required to lacate jobs 1n1tlally, some teachars £elt But
- the jobs were set up with a role model helping to supervise the studenis,
= tlme .was requlred for supervision. “

s
=]

[
W

o Acedrding one teacher-coordinator, the project helped her to bettér
* _ -imterpret her coopérative program to employers,by providing operational guidellnes.
’ All teacher coordinators felt the project aided communications and working re-
lations with employers. One teacher—cagrdlnatar felt it helped her Establlsh

and retain working statlans. : . )
- ‘ V ' 7 - . ' q / . 7 7 . ; ) = . ‘ . .
. 7Efcblems' S mountable and Insurmountable, : _ . o
: . ] Tha teacher—:cnfdlnatars ware able to overcomea problems related to the:-
state of Tthe Eccnamy, emplayers reluﬁtancé to risk. hirlng a beginning, worker - &
who might already Be a "loser,'" employers' ‘concern to keeg a racial balance among -
‘Emplbyees, scarclty of suitable rale models due to the size of the bu%'ness or
. the time of day when students were available to work, and Scarclty ﬂf Ier
- "a convenient. radius of the atudents' schgols and homes. .

&

FRIC r , P . C e

Aruitoxt provided by Eic:
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: - \.\"‘; , ! o
. The teachers were unable to impress all>of the students in the research
with enough SEﬂSE—Qf_SQéiEl responslbility as shown §y=the low rating they gave _.
~_ _ __to students' honesty. . Combinations of problems at times caused .some students

to be placed with role models weeks later than others, while'sameiwarkedzpatt“}""uwﬂih

of the day. without ‘the guidance of- their role models! The fact that two students °
. ] ‘quit their jobs shows that even the extra guidance -given by a role model was not
.enought to insure job satisfaction. ' ’ :

'“éambipétigns of Role Hadgggl'pd-Studentsj -

‘. Many differént combinations of age, race, sex and type of disadvantage
- of rols model and student occurred during the two school years in which the
o " research took place. All of the various combinations seemed successful ex—
cept for two instances 'in which employers said they wondered ‘if the student
would have progressed better had the role model been somewhat older than the
student. - There werée successful situations where both role model and student
were nearly the same age. So perhaps the issue.was les® one of age than some
other quality of the role model, such as the maturity needed to remember how
it was to be a begipner or the tact required to explain an error without dis~
_couraging a beginner. ‘ : i R .

H

eneralizability of Results

, ‘No ‘reasons were found to limit the use of role models to only cooperative
home economics. classes or educational settings. Thus, it seems that the contept
can be used in other vocational areas. where there appears to be special need
to help Beginners adjust to the world of work. . : C T . .

1f the businesses were small, it might be more difficult to locate a suita-
B ble role model than in larger establishménts. Size of business may effiect se-
curing réle models more than 1gcation_af the business in the country or city.

Possible Fur;hér’Rageatgh, S -

Theére seems to be a lack of information at this time regarding the dif-
ferences between employers' and cooperative home economics students' perception
of qualities needed by beginning workers. For example, employers may $fte such .
matters as loyalty and honesty high while &tudents may belteve skills Ih ma-=
nipulation of materlals are more essential on the job. Research is curréntly 8
underway related to this question by one of the assistants on the project (Rabura). ..

_ An area needing much investigation relates to the interaction between .
role models (successful workers) and beginning workers. Given free options, how
does a beginner select someone for advice? What effect does the interaction have

‘upon the role model? Is the effect different when the job is one of production
versugfservices? ‘ ) : : ) . )

. .This research has only touched upon the problenvof disadvantaged beginning
workers. ,Society ‘presents all high school students with stereotyped notions i
regarding appropriate work roles for people of certain agés'gnd‘sexés,afufzhef;
1limiting their ‘options beyond the real barriers imposed upon disadvantaged

. students by.academic and socilal difficulties. These students need to ingrease.
" in positive self-concept and in human relations skills. It remains to be’ shown
whether cobperative classes have differing effects upon, self-concepts . of :dis-..

_adpantaged and more p:iviléged:stgéents; esgeciallyegéﬂPEfative classes uti- -
lizing role models. A ’ S : -
. oLe 7 k . .
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GUIDELINES FOR, ROLE MODEL PROJECT

This explaratary pilot. praject f@cuges on the passible advantages of a

:"structuzed Dne—to—ane relatianship at ‘the training” statian bELWEEﬂ a di“aﬁ
o vantaged, minnrity or handigapped Etudent aﬂd .2 worker having similar disad- :
v . vantaged, minarity ‘or handicapped status wha is sutcessfully gaping with the

world of work. The more experienced Worﬁer would help the high school stu-

dent in such areasg as job 'skills- and the problem of employer- Emplayee rela-

";iogs, serving as a poszitive rglg madel_,- ; T 7
The resjaarch aims to improve ré::;uf;mént and retention of the%é,disad\fégs

taged students in the labor. fgrq% Study will be made éf*éuch;questiéﬁs as

the process of matching studénts and experiéﬁced workers, changas in the sup-

1

: _af the training statians, emplnyer Evaluation of the pr@cess, and prblemE in
arranging and carrying out the innavatign._ Dbgervaticns will be made and data
‘collected thrnughaut the prgjegt.

- A monthly stipend will be paid to the emplayer and experiEﬁced worker pra—
Ssgg | ratéd at $5.00 per week not to exceed $20.00 per. mcnth each for a maximum of

- N . ; ; .

. ten months while :naperatiug with the project.. . C o i
Laaperating Empl_@yerﬁ e o e - _ 1

.- 'Address , ) - o ___Bus. Telephone

Social Security Number ' L T e

Teacher-Coordinator - 77 - - -

Address 7< o o - I

Home Telephone . .~ -~ . - Schanfi[‘eléphané S - .

Matchgd Trainee . . ,7‘74£,; N ,77!,,,

* Address , o R *\,,Haméi‘éléph@ne

So#ial Security Hgmbér %,: ) f,‘,,\\ 7§77 T ) - vy

’ Tentative Experienced Worker

Address . e . -HOme Telephone

Secial Securlty Number Y o e

Praject Repfeseﬁtative __Dr. Ruth Pestle ~ - = -

Address Dgpt.faf Hame Ezénﬁmics Edgcatign, Oklahoma State Universi;zV

'Home Telephone 377-7871 . . '~ " School Telephone 372-6211 '
A ' : ' ’ ' ' “ext. 385
’ N ’
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.

. A sueccessful wa:ker who haa had severai different types af experiences

CHAEACT ERI S’,CS OF THE RDﬁE MODEL - =

A person with sugh characteristics .as: LT ,f’, )

P:évinus acanamic difficulty (today $4 200 per year for a family ‘of
four). R - _

Academic prablems, such as lack of educat i n difficulty reading;

7-’Physigal ématienal or sgcial difficultieg.i'

on the. job.

A warm 1ndiv1dual having a talerance far.ycuth who may have had some di?

ficulty adjusting to the’ warld af work. —_
A person who famémhers how it was to begfin a jgbg i;
5 _
v o - o Y

GUIDELINES FOR THE ROLE MODEL TO FOLLOW

Pay attention to what the ﬁéEQHEd trainee does. .

Give matched'trsin_ énest praise at 1easﬁ once d ay. - (Example: Your

smile lights up the toom. You look nice today. u did better today than

yesterday. You did afgfeat dab tnday )y . H

- Offer to show the mgt;hed trainee what to do or answer,éuestians.

4 o

F

t even Ehé Ellest task, : :

Emﬁhasiga the impartaﬁge
Feel free toidiscuss ag pfableﬁé'with your employer and/or the teacher-
coordinator at any time which can 't firat be réanlved wiEh the matched

'trainée.

Give an honest évaluation of the'matghed_trsinegis work.

e
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e

Dear . . A

The Cngparativa Vocational Foods class at - ' L High Schucl
has entered a research project sponsored by Oklahoma State Uﬁiveraity s Home
Economics Education Department to aid ecanamically d academically disadvan-

taged students.

®

" 7 The PEéjéQE involves a cooperative arrangement between local businesses and
‘our school to provide practical work experiences through part, time employment
in an establishment such as yburs. The work experience involves matching an -
experienged Wﬂkaf with the student trainee., The students will receive class—
room instructions in food servicea, human felatians, sanitation, safety,

~-~ -equipment and basic food preparation. L
) We are Wﬂﬁdering if you would :Gnsider accépting this gppcrtunity to assist
in the research. . A small monthly honorarium.will be paid to the Emplayer;snd
the experienced worker to help the trainee to succeed. I will call in a. few
days for an appointment to discuss the project with you. - :

4

Sincerely, |

;f’ : E A ’ i A!,;_

- ’ : Teacher-Coordinator

oo
P
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Personal Data Concerning Student (reason for selection)

_i. : . "

x

Mgtcheﬂ— T.ira;nae;; —_— | \\\ —

o - - =
‘School___ . —
Age . ;ijE}E . T 7777;0&2!3?2*513@; _
Traioing Station., - '7

;';Higlli School Courses ‘Taken (include present year) G.P.A.

‘Date Plgcéd
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e R . - o o StudenthraihEE

, P ‘ : School

. PROFILE - OF ROLE’MODEL R I

. , .
B . ' N w . .
. C . . 4 . . . -
L P ‘™ Loy T . : . - . T B

. . - . . f. . v X P
. Nam&M’.(. = ) '\
» - . : : ! — N Do CoT N — ) :

© . . Job Descriptyon | , LTt ot oo

( ) . '.| ‘ ‘ . o N ’ - . - -
. ApprOXimate age : ngw(check)fMale 7 Female ' .
N ‘ -  v Race (check) Black White . Indian o - . - . i

PreViouS°Training Relafed to Jdb if Any . o : ol

‘

s - . ) - . - a

- Past WOrk Eiﬁeriehhe and Evidéncé'df Success - o ‘f

~ . '

[N

°

DR Typizl;f Personal Difficulties (EConomic; aCademiC,-PhYSiEél;‘eﬁotional;
\. . : ’ soc ‘: ) . T R

E N F] . . L . ‘ N . T c " i . R

. [ [ ’ L s
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L " FAMILY PROFILE =

o . ) o ' L v

Matched Trainee T v ' - Date

~

/What can you tell us about the’ employment patterﬂ Of the’ matched trainee's

- family? Father? Mother? Brothers or sisters? - (For: EXample' What kind

of. job have they had? How long have they worked at the Same place? Have

they beéen promoted over time?)

-

‘Do you believe she has had the,exﬁﬁble of gesponsibility set By her family

' or a family mémber? . : P -

u

- B . L . e 3 o -
« -, . . e : B P oot T
. K ~ . . . - BN

_ What do yqu.think.her'femily's'attitude is about Hbrfb?iné in c9;0p‘home,f

economics? - - . .. T . : ¢
- . ‘; - . ' . . . R
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ExPer}enced W&?ker b o

1 1974-1975 .

N W RN,

Daily forﬁ?’ménths
“then weekly = -

"' Daily for 2 months

“then ‘weekly
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-+ T -WOULD MOST LIKE A JOB THAT e UNSATISFACTORY | % IDEAL
. Put me. in’ Charge of others - i ‘ Albl
lkﬁ’Let7me 1ive the way T want tO I

‘ Q3Wasvoutdoors

it me use my head el
:flLet me. work in my own‘way 3

f}Had“a fair boss, '\ * ‘
i hPUE me in contact with other workers
i,f Required physical work _;
" Had- friend RIS ‘ &
:i,Was secure - :f -

Cave te a feellng of accompliS{\mEnt

‘-Let me help other people.l_

‘Let me make beautiful things,

':Gave me a Chﬁnce to get ahead f_

. Paid well

i A AN ¢ ‘!l :
. PR LAY .
. Gyt . N
- o I -
: R als : :
e s, .
. . I Al
9 H )
= '
| . IDEAL/JOB¥, .- .
: e Y *
Sl . .
‘e i X . P
. . . e
L, o/ .
.,../“ . =

o T - .
été'. “<.~(,;‘  e 4

't‘,‘.Circle the number which shows YOUr feeling about an ideal job.

z, b3
o

N
o

2 3 4

s
a

V=RV
L
)

~

~
3
o
L=
o

1

o

— poed .
e )
o oo o.

1
=
i

i N
o O

‘o ©im of ® o ™ ® ™ ® ® O
e
=)

;Had pleﬁty of vatiefy ffﬁ

R T L TR SIS S

—
o

<

RN N R NN NN NN RNRNNNN DN N,

B
o
¢
o-

'Let me create. something new_

Taught me new things R , -'; 

—
A=

PR >
%

©

v

Had’ pleaaant Working conditions

—
o O

R

W LT WRWw W W W W WWWw W W W WWw W

—
o

\
)

NN NN N NN N N N N NN LN

—
o

Caused my. friends to respect me -

[P - S V- B Y= T Vo R Ve RV Ve Y- V- BV RV B Y- R V. V- BV- B V- BV
p—t
(=]

. \ . ) . . .
P et et e et P P —_ = P P Ll

C IV R BT RV S I IV RV RNV RV R C ST T SR SRR SRV BV R e
p—
o

B U= - U~ T - N - N - - N- N - - VY- B~ Y- S-SRI~ M- N N

® ® ® ® 0 ® M0

Let me set’ my own pace .

Sy

C
£

.'{\iq
O
¢

1‘ -

K*Kaufmang Jacop J. - et all. The Bgle of the: Secondary Schools in the Preparation

of Youth: for Emglozment. University Park, Pennsylvania: Institute for Re-
‘search on Human Resources, The Pennsylvania State University,°February,
1967, P. D-44., s . ,

»‘W;,;
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~ " 'v. ‘ . ' . '~,‘ .. b e
o © . THIS.JOB* T e
Name . . "./‘-.- v ° . ’Q .
chhool T g T ‘ Occupation - . ‘ ;;,al___;_'
Age . (", Weeks on the Job A Date )
Circle the number which shows your, feeling about your Job , - . “
"THIS JOB B . SR UNSATISFACTORY ' - IDEAL
) {Puts me in charge of others 1 23 4 s 6 7 89 10,
i "Lets me live the way I want to f 1 2 3 4 5 -6 7 8 9. 19 e
Is outdoors 1 2 3 4 .56 7 8 9 10
7'Lets me use my head 512 3} 4 5 6 ?“ g 9 q¥0'5
Lets me work in my own way . 1 2 3 4 5 6 7’_’3‘ y9 }Q.' _
Has a fair boss : ; fn‘ 12 3 .4 5 6 "7 8 9 10 -
-v Puts me 1n contact with other workers"l -2 3 _4' 5 6 7.1“8' u9 10 -
r Requires phys1cal work 1 2 3 4 5 6 7 8- 9
Has fr1endly fellow workers_,= ’ 1 2 3 4 .5 '6 7. 8
‘Is secure . ' v 1 2 3 4 5 6 7 8
© Glyes me a feelingjof,accomplishment 12 3 4 5 6 7 8-
’ '_Has,plenty of var1ety ’ 1. 23 4 5 6 7 8
Léts me help other people 1 23 4 5°6 7 8,
. :ets me. create something new 1 2 3 '4\ 5 6 7 -§{f
‘Teaches me new things ' 1. 2. 3 4 5 -6 7. f&u
 Lets me make beautiful things 12 345 '6'-'7nzﬁ
- Has pleasant work1ng conditions . ) 2 -'3': 4 .5 6,7472”
mLn Gives me a chance to get ahead . 1 2 3 _4v;i5 vslﬁfff,
o . Pays Well _ ‘ ,'l {. ‘3 :34q.ﬁ%£/;§“<,7‘
Causes my friends to respect me 12 3.:;4Q,75<”*6 7
. . Lets me'set my own pace, ' 1 2 3 4ydr5yf,6" 7
*Kaufman, Jacob J., et al.- The Role of the Seconﬁary Schools in the PreEara—“
o tion of ¥outh for Employment (University'Park, Pennsylvania: Institute
! v for Research on Human Resources, The: Pennsylvania State University, February’
1967% p. D-45 - S _ St _ :
- X . ‘ , 103 ; _ .
,.\\\‘ < ' L . ) , .
' . * . ' _ ) . \,.‘,'./ — ' @
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" Name:

School:_%._,

"Age:

! . M
Use this scale to rate how saclsfied you wp{'e With each of the areas of\

:'the job that is listed _ -

l_means you were complyebtely diésatisfi *‘ wiﬁh this area

‘”j%

l,'

: ~ SATISFIED
- C e 2 s 6 7

PROMOTION T L
E '\'S_UPERViSION R T Ty

- .: " ' .. /‘ ,
> P * 9 K
* B R K
. ok o
T AP I
L q ; .
' ' W e . ot
L ‘ ;
. .
~ [
- ! ) ,
b
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/' » PN
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: .
7 H .

‘“ o \\

*Raulman, Jacob J,, et al. The Role of tHe w Schools in the Preparation

of’ Youth for. Efiployment. University Park, Pennsylvania. Institute for Re-
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Bl ... ATTITUDES:TOWARD WORK* R
ST Awhen-young.peopleyare aSKed aboht,their problems,jnearly all list as ')
, one of the1r maJor problems selec 1ng a vocation and worrylng about gett1ng o
and keeping a Job after high school We thlnk the schools could help you
; . - 1, r \ J
<, meet these problems bester if/they could understand more fully the attltudes o
. - A . . -\ - . . : o~ - =
-~ of young people toward work./ IR - : T ,)
— ‘ A | Kl / . - , . .
Thls*questlonnaire is deslgned to. help you qxptess your feellngs towafd
T A y
RGN work It is based on-actual statements Mmade by. teenagers ;ist Like your—
s -"" » he o
: selves. We would like to know whether,ypu agree or disagree with the 1deas
of these young peopl / o - - v T f@ﬁi D
Name.." "/ t - i ' .
School ? L RS Weeks on the Job; , ‘ A
’ : a’_’ u/ ." ’ : : ‘ _. ‘ . ’ :A\ o ) ku‘." ‘
,Age:- x-?’ . / " ' . . ‘ Date: ' . . . ‘;?
R Contains'questions‘aboUtfi . :: SN )
AN - 1. a equapy of school preparation for wd}k
TeNLL L v !
s ; super\.rj:sion° T , . Co
T . \3/.'. peers 5 ‘ _', e S e . o~
;4. \éhoos1ng’a job ‘:‘ ; if',_ ¢ T ) f'_ . B :
5.0 r1ghts and reSP0n51b111t1es of employees
6. “inne \satisfactions of working ' ' T.: f N > ‘1*.-v-" -
. P ‘ ,.\\ . N 0 S ’ . ~ - : I3 v o™ .
7. expectations of fUture advancement o . . : AR
N, | A . v T
".;.‘A,_\\\ . | » s . B

*Jacoby, Gertrude Parrof. EValuatlon of ‘a Secondary School Pllot Program
" in Preparation for Home Econdmics Related Occupations."‘ (Unpublished M.S.
~thesis, Cornell Un1ver51ty, 1966 ) : - . S
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A i .‘ © " ‘\ . ‘. .
R . . - ‘ . ,. . . . . ) L , . . 4 ‘” ,
: ' Please read each of the Sta*eﬁ?ﬁtsﬁbelow'and'theh‘rate thémfﬁs'fqyloW$f-=
t. - ' Ah ' '\ - . - F: ‘a . B ’ - . A . G,,n- . D !
Strongly . - . Milay. .. }1dy B Strongly
agree  A¢r,ﬂ -Bgree - .. agree S dlsagre

Indlcate your oplnlon by draw1ng ‘a cxrcle around the "A" 1f you st n ly '
agree, -around the "a" if you mildly agree, -8Tound .the "a» if you mlldly .;5)/’
dlsagree, and around the "D" if. you strongly ﬁlsagree. i

-

'_.
‘,

o h": There are no- rlght Or Wrong answers' 80 answer accordlng to your Own
y . * opinion. It is very 1mportant that .g11 ouestlons be ‘answered. _

AadD 1-f~1 WOUId llke a boss who would 115ten to my 1deas- 2"~ " L

J;ﬂg'*' v A'& aDp 2. _I thlnk holdlng down a. JOb 1s a slgn of maturlty ln a person.,

. A‘a‘ dD 3. I don' t dook fOI’Vy;I‘d (\to WOI'k u.nless I ca‘ earn enough mOney . ‘J'
ST to- make. 1t‘worthwh11e. X ke | ‘ :

‘- Amabd 4. I vant’ to ‘work for a perSon who glves ne a chance to Show
had . I think tpe bosS'is*thére~to~he1p you. - - N

. _'Aia'a*b 6. I would like to work w1th Pe°Pleawho live the same King of
. . . fllfe I do oL . ..‘ o |

-

\552 AadaDp. 7. Ithink there*hre bound to be one or two workers on any
vt .,ﬂaob who ‘won't cooperate._'

v

e

' " Aaap..8. It doesnit seenm as. though our School helos peon'le get -

jous aking suré they. gel the training needed' T Sl 3 .
o ’ AsdbD 9. My 801 ¥g 4o, Work end holding & job deesn't mean mLch°t0 .
L L Comy country g growth j?d prosperlty. : ,..
. " aad D 10. The way I em treated/on ‘the . job. is. Just as 1mportan£ to . o
: " me as the meney it pays. . R e :

"AadD .11, I feel I am mature.enofigh to handle some responslblllty,4 S
2 ,and I appreclate its belng glven me. . ., .. ‘ B
Aaap 12 I'd rather stick to the friends I've made. in my
o " neighborhood and church’ ra%her than, taPe upQWLth DeOple

_ where I work.j P, 0y _ .
I AadDd 13.- 1 think the worker has the rlght to respect and ‘Q'l
A - o conslderatlon from others. e . o x
‘ Q“ ° . ‘,". o o N '.‘ S /- .4"’




oo = "Aadd . 14.. I would not be as concerned about the benefits a company
' ' * .. _has as the salary it:pays, when chooslng a job, _

. "Aadap 15. T don't think it's right for the boss to ask you to worﬂ
. : ‘ -t late Slnce mostly people’ have the1r ovm plans.

S AagagDp. 16. I thlnk the school helps you get a job by tralnlng you
B : -to have: favorable qualltles for.a Job. T,

Aagdadp 217. I want & fdir salary‘fhat I feel my Work is Worth

. Aaapdp 18. 1I thlnk unlon° are good for group protectlon, betause
L o . _H‘the eleoyer is bound tJ listén to. so many ‘voices. -

A a_dID . 19+ I want a Job W1th which I have had somle experlence.

B . AaeD j'2o. After I start work I hope 1 can associate with a better .
‘ S+ s = elass: Of _people than those I go around with now. 71

“Aaap 20. I vould Tike a. job which offers a great deal of
e e advancement " , A

<A a afDn,;22:- Iowant a boss who' is Plnd but strlct.

., a - AadpD ~23., I thln? the employer should see to it that the worker
: T ‘gels the rights that are~really important to hin.

EEE ST ‘

« " .2dpDbd ‘424.\‘50 many people these days s em hard to get along u1th.
AgdD 25 Idon't think you shéuld exyses to be able to talk cnd "

) _ -7 . . - . .discuss gertzin: problens w1rh the boss Just as you would

e as R -1 close frlend S .

Ava @D - 26. I think it is part of your Job to, geb along w1th your
SET Y comworkers, | Ao

Aadap 27 Salary is not the main factor in ‘Ghéosing a job in my

o case; it 'js learning and trylng to get ahead and '

mak:ng Somethlng of my l1fe.

‘T don't thlny I need to admlre my boss Just because

of his poslt1on.' S PR v
I think anyone who works. shouldftake*pride:infhis job‘:
and do the best he can.. : ‘ N

1 have a tendency to rebel under superv1slon.'

T think tne employfr has. the rlght to expect good R N
appearaHCe fron me.

o

<A L ) . . Y




- IR R . . ¢’ ‘ .
. T ; R v , A ;
. ' sy b§ . 3 .
- ’ . MR a i
= d . .o : o . ; s ' X .
. . :‘ . oL ’ : . B
e ¢ - - . . . - . L N
‘A adD..32. Host: bosses fend . to be not qulte falr to eVeryone in R
e R 'thelr employ.,_ : ) _ _ ) . o vey U
P . o . E-' . . . \" '. : . : -f-

a.d »gBB;‘ I want to work w1th people who can get along w1th me well.
Aad D~. 34;"'Some imes I th;nk the §chool goes too £ar in® txylng to

S SR hel \you get a Job ' _ -

A adaDbD 35 I Want to go to work so ;/can support mysel;;and won t havo L
' PURNE : to depend on mom and “dad’ -

.~_.? s

AadD. 36. ‘I’ think most bosses are: Just average humans llke me but - K3
,h;,somehow they ve had pull and money. et S S
) . N g - _
) ‘AeadD 37. I can: do no qore,than work my- hardest to buck for o
e promotlon» - I Lo T Ly T
K . ) ey s . -....- . .\ . -v] 1 . R . . -.
.AadabD- 38. 1 Wan "to. work w1th people who take«thelr work serlously .
A enough to do . a, good job. ;-"~ ST A
o . o (I - . PO .", .

! e Aasa D 39. I think The wprker should veé able to 11st°h1s complalnts
- o < ' with the superv1sor or boss.‘

. Sl o ' h 'l s
< " 'AaaD  40.. I would like. the type of‘,work that would be: ‘&arled and S
T challenglng._a{ Co _-fwﬁ . . _'%_ S
N . . AaapD: 41;Y,I expeet to have Some trouﬁle gettlng a aobv%ecausc" E
e e S most. employers don't llke teenagers.‘ /.
ST IR a*d D .42, I thrny you have to have "connectlons" 1n mgst JObS ) ! I
: S . .An order’ tq get a promot1on. RN _«;' e Lk
v AadiD. 43. 1 thlnk the boss should be able to dlscass yéur -~
e '”-, .: problens wlth you at any -time of the day.. . /f\dé” ‘
Aaadab 44 1 think a aerson who trles to. do ‘a. llttle more than he .
E ' ’ uas to may"ue prODOued o a better Job. 1) R
A-a'd*D  45. I have a tendency to aislike follow1ng rulesi when T
‘ . - think’ I .can get by with it. . . ‘ . ' : E
S L e : r'r~“y D el
. .. AaadD 461 I think people 'who work usually reallze the value of S
T S :-\ a plea51ng personallty.. 3 : . :,q I R
s 3 AadnD 47. I.4hink I can get a “job 11 be Satlpfled w;;h for a. S
- : ' o long time even w1thout further mralnlng.;"o-;_ ,
e ) s : _
A adD 48. I thlnk young people 100k forward ﬁo work because they
o don t. know. ‘what vark is.. .. S v Sy
Agp de , 49:, I want a Job where I can please the boss as’ yell as .
N : ”myself o . o : v SRR '.‘
. ’ S I Lo
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N : . R . * ‘ ' v o
e ¢ STUDENT 'S WEEKLY LOG ) .
- | o
1, What help.did you ask the boss to give you?
< 4 < . . .
. ‘v(; N . ‘. . : ) | ) \ | ’ . . ’
: N, , ‘ ¥

. >~

T 'Y

n

| . . | o , . | . 1 R

. zak,What.iglgfdid you receive from the boss? -

\l . . i 'J‘ R . 5 - ‘,., . . v B
g I o R - . _

S

f“,§{  What'hg}p didAyOu.asﬁ°the (successful) (e;perienéed)‘wérkergto gibe you?f

. N LT . . - A ) C e
] _ﬁa P ;‘ ‘ 5 ) v P
‘q?. : - L" A ! 1) . \
- . - ¢ 1 . T
- . % - S
LA R L
vod
_ e . . . C { o - .
4. Whaﬁ help d%g'you receive from‘the (sugcessful) (experienced) workefr? N
. S L ) ) . e . g )
1 . \\, K 4 »
; 5 =, . @ . b oM,
¢ > N
. e \ .
w ( » . ‘J A !
. ,
[ . \ ":’ > S e ’ - ] .
e e )
.

5.-xwgﬁf'went-é

specially .well at work this week?

. ) - . . L. . . I3
B} P - . . . . _ o . ; R ..
-~ ) ) T oL % il T
Y . i o ' ) ! o

) . ’ St I
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4 .

,
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L
o e, oBrning
‘
-
u
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T . a ent - paorly at work this week? . T el = - .
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YEEKLY REPORT —
N . . 2 N . : o 5 A , .
Matched Trainee 5 v Weok of . o -
v &cpericnced-wOrker . : |
Pirection®s, o fFSHOWing- is a scale to rato this week's performance of the student trainee
. you.are assisting. Please check -the appropriate Xating columa for each category.
. and make comments at the right on arcas which you rate particularly high or, low.
Complete the form each L.‘x-iday., Share with employe€r and/or teacher-coordinator - .,
’ 11 you wish before mailing to pr, Pestle at the end of each month-im—the encloseq '
: Gnvelope. ' ' . . . , s .
9 . " v ' 2 2 . .. ; : .
. A <2 B 7 \
. i . o 5 ‘
+ o . 8 ’ : -
s o oo ot Dt - . e u
’ - 2812 |85 R . L :
) - S = - Comments T :
‘ Y ancé on the gop- .
. Appearance on the gop L |
o R ;‘ L | . . ) E o ) . . -
" * . Coopcrationwith Co.workers | - | 4 S o -
° ¢ ' . 7 ° . Lo : ‘ P : . Y
LT . . Lo . . - ) o . . - .
Y- aststilde o o , 1100 - p = ]
... ’ L ‘i '. ) ' . g . V‘ ;. ' ' . -
-+ Atceptancf QI‘SUPQl‘visio_n LS : o
Y . T 7- . _.:.~ ) : . . ] - . .
Managoment Of Materjalg . s : :
. : ) . .oe ¢ VD :
. yl"'l_ 33 T—____.M N _... - i
- ‘ . . \ . . T . —— -
A Attention Yo Job o . . 3 -
DO g AP o f . ] ' . .o .
"
;o e — —1 .
N .8, . ] - - , -] - k e
. Adjm‘rt'mcnt tO N_CW S‘i tuations v . lu“ L I ‘ . . | » .o "/ . .
" . [ o . '. . - iy -
. R .( ‘ - P T - A\ - T= . — »
“Initiative . i v K _ . . - v
" . M - ,*’-a . - 57 - o g . . . . .-|=
e o' C e R . : . A5 . S . )
. “ o - s ﬂ”@, N = — —_—
~ <" Dependability. -~ _ . . - { R E S o
. 5 - . -~ - T B . o~ " : /". : . . ' .
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, .- . o ) gary,bf. . UT.',Tffg o » » -
) o ;)uul\_, T ‘f d o w e ly i L:.;'.f.:a L
STUDENT WEEKLY REPORT FORM =, .
Traince - N ' . Week of - to - -.' 5
- o Directions: - Use the following'to rate this week's work. Circle. one or more responses wbich
' ' *  pest answer each question. Pleasé usc. the Space under “comment' to explain the
response(s) you_ circled.' Complete.this form each Friday, » T, o
. s _ :
- v .-. 1 asked my employer (bosa)‘to heI;f;e wief (circle) AT * . .
. . - - N Q
% a) My attitude _ L ’ | )
b) Things I do on the ob (which cmngs?) o . i L
¢) Amount of work I should do S ' : -
-~ d) Nothing ‘ = v? g ~ N
‘ e) Other (write in) _
*d \;',5-. - M . .- . . ) ‘ ) " | ) ] . . :>
. N 7
[y [ .
. e .
2, 1 asked my experienced worker to help me with (circle)’ : .
n) My attitude o ) T - - o . S '
' b) Things I do on tho job (which things?) v a 7_ o
c) . Amount of work I’ should do o Co S ' ‘ R
- 'd) The way: I get along with others . _ .‘r ' )
@) Nothing . . . - . T PR '
o . - ) T . v v . S \ )
’ ' f) Other (write in)__ . SIS
’ R ,Comments : - “+ R ' ) ’ -
N T . MF’".\- b 4 [4 A’
s. Myacmployer {boss) gave'me the help I = - My experienzed wo or gave me the pelp -
o needed (c1rc10) ’; _ ‘ . . I needed (C:rglo) R g
" a) .All the time 'd) Almost. nevor © 8) All the timb, d) Almpost never
- ~b) Most of the time - . e) Not at all < h) .Most of the tfmc ey Not nt-agl
c) Sonctimes . : A ' c) - Sometimesg - s
Comhehﬁs:" R ' Comments : )
N _—" R : ‘ » & . ..
. ) t ‘ . ’ ’ ' A
] ) e (R i N R .
. (9% . [ ) .
} 5, ° My experienced worker told me I was doing a <. iob (circle) . v
IS i \ - P () o . T .
n) Alj the time _d) Almost ¢ 2T o } .
. . b)’ of-, . "1‘_.‘.. e) e --; .... "l . .
o c) . ) . (( L
' ,Commen‘ts:' . A o . - i . ‘ -
» ~ ] "-‘—'j o N Vo . .
r _— - - . " . .
S 1 . . 20 v ) ,
*~ 6., What went cuproinlly well this week? ' : Wlmt went espocially poorly “this wceP”
“(uso back is you need additional space) (uso hack 1z you nced additional space) .
. . e : : : o .
’ “ . v . - ° ! o Y .
! - N ‘ .. b
7 A -, ° - -
g ¢ R 1 1 2 " ! .ﬁ\"/ .oq
3 P . 3 Y - ' . . .
. A . R
Yy - . » o R R 3 : o B ; >
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Firé&: Inter\}iewé L
Employer.“‘ g o . Role Model - Matched Trainee
What procedures gid (teacher) seto o g -~
~ arrange the vork situation? | A
DMWumMWWSNMMfﬂmEf"-  L : e S
positionﬂ SO jL ‘ R - DR . ; ‘_f‘.‘; - .
 How did you deCldE which experlznced o What is (StUdent) llke? o f,."‘ What do you d0 on this Job°
 vorker to Uatch Wlth’TStUde”t - How 1s (StUdent) like you as'¥0U' " Hoy do you feel about hav1ng
(Qualities of eXperlenced Worker and " repenber starting to ‘iork7 & successful worker ofye
. student) SRR ~ How is (stunt) different? . you help? (Dire
~ How are FheY-getcing alog? o - o

, , . Ava11ability° Pralb&’)

¢ What: is (Stuuent) d01ng well? Peorly) What is (St“de“t) doing well7 POOYlY’ What can you now 'do well on

+ Is ‘student’ ) performance as g0od as - Is (stxdent $) perfornafice as good v thig job? .
you would expect of any. other :aw . . as you would expect of any other - What do you n°ed 0 learn to
student ‘rainep) new studet treinee? Co do better?
b How often: do V0u show (student) at How o:zen do yoy 00w (stﬁdent) . ; " How often-does fpmplovefj
N to do? - what to do? - T " show you what 0 do? To
. How often do woy talk with: (SUCC beul How' ofzen do you talk with - el say? (What teskn)
 worker) 2bout’ (student)? ‘ - plover) about ¢y stydent’ How often does (Sticessful
What have You agked (zhe worker) to What uas (emplober) askedwyou to ~ worker) show YOU What- to
++ show, (Of tell)‘thé studegt? - show {or tell) ine student? do? To 'say? '(Vhat tasks?)

. . Y
'Have you had °tudents from (tBaCf 's)

/& t
- class a5 iinees proviously?

What has. (teachez) tausht whlch ha lps o QWhat bas (teacher) .aught whidﬁ h91Ps What has (teather) taught you
(student) on the jot. (Ch0051ng a . (student).on the 4? (Choosing'a: .~ yhich has helped yoy on the
© job? Relatlonsh1ps7 Money?) job? Relationgy ;7 Money?) Job7 (Choosin a Job° Rel&tloQ;
* What have You agked. (tzacher) to h91D - Whar do you wish (:_acher) cOle - ships? M Mondy?'
| }studeﬂf) Understand ~ 0 belp (student) - opseand? ~ What do you hop: Tteacher will
) | g | | . teach 7ou thi- Year o help you
 How is this aTrangenent oﬁ exgerlenced ~ How is this aftang;men%%%thee1 YOU: -‘on th: job?
worker and student working but? . mployer, -and g orkir" out?
. (Time? Problesigs _ g P ?Tgmez ﬁroblemz?deqF ' S HOW Is tids arrcngement of getting
_ ~ . - | 7 advice frombeth an employer
o Y ‘ T experienced Worker? ‘&
.pr S ; s e How do you feei about (Working 'q
' &f A R h . ‘3 ‘ * conditions? Honey? Co-workers?
T § P ' & F$q' o Worklead? Employer?) -

.16
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° o [
' s
Nl r.‘ K, wooty
0 - ' . PRI R
FEETE ‘4 v
) [N L /\ "

. . v
. . /

- EmpIhyer SR |

' fortable, Capable, Good, Bad,

"What can (student) dp better now than when

starting to work! (What improvements '

can you see?) T - RS
What does she still naed "o improve or do -

hetf‘ ]

tiow pften do you srow or tell (student)

 what o do now? -

]"
e

1

 What have you, shown o.rtold (stuizat) to

do.or say recently° \
\

How often do’ you discuds (studer‘ with
. the experfenced worker now!,
 What have you ghked (exp. worke:

to show
or tell (studen:) recently? o
How do you think the exp{\worker -aels
about working with the studen:  (Com-
-TYOUS,

O Relaxed)

. "How-well preﬂéred was. (studJnt) :or‘the job

© Do vou feel it :s better f%r you to work
with the student through an exp. worker

. or handle the training yourself? ?‘ -

- How has this arrzagement changed wh at you -

~ What have you zivised or asked.(ceacher),

by her training school7 o \f

)

B

1)

to help (stucent) leéarn? g
. \

usually do in teaching new workezs? .

: wgit is the worst thing about this arrange-

}‘.

Do you talk with (studen-:

Second Tntétviews -,

Role Model‘

‘What can (studenﬂ do bettet noy

~ than when starting to work?

What does (student) still uced to
- improve or do better’

* How often do you show or tell

- (student) what o do W’” A
‘abous

\.../

‘matters other than.the j

What have ‘you shown or- tCldm(S€Udent)

to do or say recently

" How often do you discuss (StUdent)

ent? (logs, :ime, intervie"s involvement”)

project’ "
J

: Do you expeét to employ (studeat) after

school ends in May? If no, -hy?
o o o

" What suggestions do you have zor this research

with your employer now! -

- What has (emp.) asked you to show or :"*
tell (student) to do or 8ay recently?

. How do you feel about working with 5.

" newemployee? (Confortable, Capable,

Good, Bad, Nervous Relaxed)

Would you Like to have known abOUt .
 training (student) recelved at sepool
before (student) came O work? What?

Would you like to have known more ghoyt

- (student) before (student) came o

“work? What?

Slnce you have worked closely it 3 new How 4o YO 10V, Lke
employee or student before, 2w g

(student) alike or different

How has working with 3 new emp._oyeq

 changed you or what you do’

What is the worst thing about t“lls
arrangenent? -(logs, time, interyieys,

involvement?) * ..

e .

 Have ~  searmhg

| Matchéd Trainee “

o tlliT'
latzl on the o ghich y
could s 4o wal® o rrst?

that do YOJ Still need to im-

prove or do begter?

toy often does (employer) '
showyor tell yoy what to do
or 58y now° v

What has (employer) shown or
“told You to do or say re-“
cently? A

" How often does (enp. worherf

show oF tell You what to
do 0T Say now?

“What has (exp. worker) shown

or told you to do or. say '

v recently?

\
What kiﬂd ¢f help have you

recelved fro the teacher?
(Job, Money? ‘

What do you hOPe\(teacher)

will help you Jearn'to do
bettef (JOb Mon ,'7)

rangement of getring advice

'~ from both an employer\and
o exp. worker7 .

EN

What 1s the worst ‘thing about

_ this arrangement of. getting
“advicg from both an employe:
or exp. worker? (confusing,

o interViews 10897)

How long do vou plan or‘hope

118

' to work here?



Y ' ' S \‘.)
_ Employer
-~ (an (student)‘nom’perform all the pasks
" ofthe job that you would expect g
+';, student trainee to Learn! If Mot . what
was not 1earned7

. What stands oit in your mind a5 the most |
memorable ‘or meaningful experience for
(student) while-on this job? {nistake,
observation, relatlonshlp, conversation)

How do you thlnk (student) rates or feels
-~ about{ herself ‘as'a worker”' (VG G A
5B

i What are (student’ s) strOngest qualities
- as your employee? (skills, PErsonal
y qualitres relat ionships) ,
b,___What are (student 5) weakest Qualltles
as your employee?

- ‘been on the JOb several. mOnthS, what
. does your contact with her/him copsist
;. of? | (teaching ney skills, ObSGrv1ng
ey, personal conversatlon)
| How often do you' have this COﬂt&Ct?
_ (Daliy, once a week, etc. )

2

L

At this‘p01nt, o0 that (sﬁuddgt) has
‘heen on the job-several mont
~ does your contact with' (exp.
o concerning (student) con31st of? .

concernrnu (studedt) consist fr
@mMmspmg%Spuwm %ﬂﬁmﬂ
How often do you, have this contact yith
(teacher)?, Visits __- Phoge cal]s
: Why vas matchlng (student) with thigyola

‘ o :
_[:[<5,(: 1 successful B ,;JZéi_ |

: How do you thi nk (student) rates or '- How would you rate yourself as a .

‘I

| whlle she/he has woyked.on this Jobi- had‘while oh,this,yoh7

‘Bfeels about herself/himself as a worker Af you-Pere the employe1
orker9 | "o+ How do you thifk (emp.) rates you

: : or. feels about you as a worker!
What are (student s) strongest quaIities What are your strongest qualltiec ;

as an employee here? - ‘j’ as an employer?

. ‘ \e- ! Tat
What are (student' 's) weakest qualitles What are youd“weakest qualities
as 4n employee here7 ) i ; as an employ el

/)'

At thls pdint now, that (student) has At this point,_ oy‘that‘you‘been" »

been om the job several months, what | on the job sevetal months,

“does ‘your contact with her/him don~ + i what does your,contact with, '
sist of? 7 @0 (enployer) consist of?'
: How'otten‘do:you have’ this contaCt?" " How often do you have this o

A S contact? E

R
|

“Atithis point, what doeslyour contact At-this point, now)that.you_have ;

h with (enployer) concerning (student) . +been on the job severdl months,
consist of? ¥ o vhat does your contact with
:\ o | ' (exp worker) consist of?

!

: Y ) ' o o, taCt’) ‘
e L “ o Yhat does your contact with .
o o (teacher) concerning your Job
o /. congist of? (problems, progres
N relationships, pergonal) -
- | How often do you have this con-
Why was matching (student) w1th youas * tact! '

Varoke model successtu1° ‘ 2 120 ]

Third Interviews {

Role Model , ‘ \ Matched Trainee v

Can ( student \how perform all the)\ . Can you how perform all the taske
‘tasks, of the job- that youwould  ~  of the job that you have been - i
expect 4 stude p trainee to learn! expected to learn as a student
If Tot, what was\not. learned? . trainee? If mot, what has

g e %f -, ot been 1earned° S

What stands out in Jour mind as  hat .stands out in your mind as

most. menorable or.m anlngful ex- the most: memorable 0T mean~
S perience for you and(or (sfudent) ~ - ihhful experience you have

*pHom often do you have this contact? How often do you have this con-



- ‘ o A :

HOW mUCh tmcé haVE )’011 Spent h91P1ng‘ . 7OW much time have you spent helping N | S
(student) 8@ ‘when there was n0 ex= \ (student) as compared to when this- A
perienCed worker? (as much, more matchlng arrangement vasmot in .. R
less) ,"_ o - ‘ effect? o R o

: | WOUld jou uSe thlS technique of match_
. ing  Student with an experienceq -
worker in the future, knowing it~

) Hould you be w1lling to be matched . WOuld you like to: be matched -
- with another sthdent trainee ih the - vith an experdenced vorker .
‘ " on future jobs? Why or Why

- vould 10t jnvolve paper work nor - it would ot {nvolve the paperwork o mot?® o
offer dny reimbursement? Why or . qor offer\gny repnhurSement’ by or B %3\: ‘
' why not" L R ,.';Why n6t° B R ‘
_ - Uﬁ:' . . \\ | ! " il | . /
mMMMmemmme | MWonMmMmmmw‘ T
- might Batch with begimning workers ieel could be matched with student. o _yi?ﬁp o
anbther Yéari” Who? Wy? trainees in future years? Who? o . L
 WW“mmmmMmmm nmmmmmmmmmm - Wil you vork ‘here this sumer?
hive disadyantaged students. You mMHmWMMW@mmmW' Hmhwmﬂwmpw
 have Worked with such an individug), What9 R S A not?,
M -0 vi - . . | , S
[ ?:siei:eyzﬁeiglgi1¥zﬁé§e2§1totﬁlre - What have you, as a co—worker been able PR R
* these Studnts? \ : ‘to teach {student) or ‘help her/him Wt
. etss L " that (employer) or (teacher) iy ht' ot ] S
| | ;‘“ © have been able to do? (skills, personal ~ -

| \' _' B "t | qualitles, relationships) _‘, :\_

o Do Jou think it 18 better for beginners B DQJYOH.PIGfEI to SOIfOfQH? boss
. b OMMMMUwMmemM \fﬂWWwdmm@QMh
S e experienced worker or 0. directlyto B '

o | l,ﬂéﬁ 'the/boss for he1p7 WhY° R TR
. .“. . J ‘, .': ‘ 0 | ‘ ‘ T | ".v“ ‘. 7-".‘\ . ,
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s

i Student $ Naze

Name of Person Comp]eting Forn .

D
i

\

. Date o

oo

R

; -
F

C Directions The ﬁolloming is a scale by which to Judge the employability characteristics of students.
N Blease indicate at the right your rating of the student-employee in each ofﬂ/he-ad!hs

7| 108

" Students for Wage Earning in 0ccugugions Related to Home Economics

N 4

\ ! ;‘1 . L

" . Q l\_‘.",

L+ DPLOWR/EOIIDOD WRGR BTG LB L

o

TN

e

g

. 'jjlfNot'acceptagle'-'b 2 - Poor .

'ﬁ}MMQmF_? 4

Good 5 - Vexy_dood

"l rRating

| 'lPPEARANEE. | Soiled andfor mon< . ",
e | regulation work clothing
;WMMMMHWMMW

inage, i

- | Sloppy or. too-fussy grooming

ON,THE -

' ;
] v T
ot ‘\

| requiremen,g of the’ job:

. -
RN

) )

~

ls
Work clothes: meetJlinimum |Business-1ike work clothing
~fat all tines contributes to

.<“ ' oy . ?

P

firm 8 image. !

Satisfactory.grooming'r

-Exceptionallgrwell_g_oomed

s

Pleasant . "'

- Sparkles, smiles

OOPERATION

Unpleasant.
1 |
,Dbes own assigned duties but

N

Helps others, but not

A

Tk

;%aﬁﬂhhdmomusmm,-.

SUPERVISION

supervisor slow to follow

directions, v -

Fillimgly a

odérately quic to understandfollows them accurately and

' mdhﬂwdhmdws

enuhusiastically

WITH - mmmmmW ammmmm‘ tMmemem e
O-WORKERS N ¢ |not. Helpful to new employees.:, |*
" %" | lacks judgment in working'  |Works well with others; . |Alvays works smoothly with -~ .|
M'mMMnWMMmmlmMammdﬁM@JMm@MMMwym ‘
i | floor, Source of frietion  * Yo jmorales T
) ‘with other workers R S R
te " 1 r R -3 I [T .
ATTITUDE ‘Careless abdut following Follows regulations accept- Usually follows regulations. ’
| TOWARD * | regulations. | ably well. ' '
RE&ULAIIONS Seens uncoricerned for ‘safety | Seens to recognize need for |Seens actively concerned for
- ofico-workers, patrons, self. safety procedures, Knows. .safety of co-workers and patrons
¢ | Does not-know steps,to take | steps to take in case of ac~ Alert to hazards; corrects them °
‘ '+ {in case of,accident | cident. i possible. Can take respons-. ‘
I R R e * \ibility in case of accident. |
- ACCEPTANCE ResentS'criticism;"- Able to take criticism ~ |Wglcomes criticism as a-vay to
OF , g " [improve gkill in job.
\Seems to resent or fear epts supervrsion Quickly understands directions; |-

ldapted from Nelson, Helen, Y. and Gertrude Jacoby, Evaluation of Secbndary Programs to Prepare

(Washington D C., 1967) D A—



. N B Y T
»‘ A 7~“" M o . f-; “‘ , ', . i: E
- a "\.’ . \I o ‘ | .“" : - a '
T S L 3, Ty 4 5L o .
C MAVAGEMENT - .ess and/or indifferent “are3ul of supplies-and gqib-, | “aves-tz 21y, and sup-,
: ' - d supplies and equip- + . zent Heeps worr are . .~rly les..  auwp zendgend nrop-’
: T, cluttere unrk space. N :tly cares tor aquippent,
; i ‘ ¢ | lork space war and effi-
. i - N L dently-erranged, |
Uoks clowly  fren meeds 9 s work of tiﬁé  Tinishes xs<igred work; takes-
no. findsn ssigned B \ on added o : -
. 1
' is&f;?’nnecessary'tripe. s oy tnnecessary trips. All"trips : necesszry; makss -
T R - Ly A etbry tri oot '
3 o ! 1 Cope i ; 3 TR I L . -
- ATIENTION -~ | ee at concentrate on job( Jom: atrates on szmgle oy Joncentrae: . or completing
A | . uhr&gHSWomthmsahndbmfmyht:ew the' job(s . .- Fzndy ‘but keeps |
-JOB cirg a% once; eas1ly dis Cjtre of othervjobs an’ .ituaf | track of séveral situations =
e teds tio: - which are hisfhe: re- ¢ | when necessary e.g. several

~|sequence; proceeds "hit or .

LIE i

spo: sibility,

“., tables or groups of chiidres; -

Does not do Jobs in orderly

feall

‘Does job in orderiy sequence
|1 called to'his/er attention;
. "lunble to plan. sequente for

himself/herself.u'“

Does jobs' in orderly sequefice;

1s able to plan” sequence himself/

herself

- nents
lerratic
/Lgnores r&sonable weight

S%mwom&hﬂf”.:a
dacoordinated :pa ‘Jf

Seens to work 0hard“ut times;
movement$ coordinated usys -
ally keeps U a steady;pace.

S ——

'5v :

q Seems Lo vork easily, mowemcnds
3 coordinated keeps up a steady

pace, .

loadswhen lifting or, earry~

|Ing; does nvt usk body well

 [Carries reagonable weight loadS'
ddes not always use body well

“Carries reasonable weight loads' |
uses, body well, {back straight
weight bourne ot 1eg or arm-

-

USE OF ..

EQUIPMENT - when availablé,

_ Mment correctly, 1gnores ,

Mires quickly: doeginot u e |
helps siich as wheeled carts ,*

- hen called. to~h}s/her attention,

Does not tire easilw,thseq
helps such as wheeled cants™

|(back ot straight, weight; »4 ) f}_l :]-,Qﬂl.' | shoulder musclés). ¢*
[not bourne 6n 1eg or shod’lder, : TR A e .
N muscles) i e, L e
3 ‘v ( ' ’ l ‘ Y, ‘2 v ¥3 ' 7 )W\S{ 'J«)'-d 5 (J

when available, - . .

Does not show” 31gm9jof fatigue;
uses helps such ‘as wheeled carts -

Does not choose or use equip-'

safety procedures.

bt does nof always choosé "the

Uses “equipment fas directed,

right equipment for the:job; .

‘u0110ws basic safecy;procedures.

0865 correct equipment and uses
sdﬁ%wdfﬂbwbwk

safety ‘procedures; alerf ‘to un-'(/r :

, ‘n-* Y
e b u.

,‘ 5w

Jmeeted_hazards. R j,-‘

kY ‘,.‘
\,

RN 127




& ! J .
B L
o |
3 "; { '\ df'
. Y l 4 w 
- g‘ ., ‘ \? ! ,S ‘
, . : R b ‘ ',é |
. : i v e ]' - ‘ 2 3 ' ‘ U 4 ! | ‘ -
ADJUSZSET  |Unable to adjust to new or- | Can made adjustments to nev. or .* Readlly adjus_s | new or umex-
70 NE& umervected situations; does | nexpectad situations if super-‘7 pected situat:ots: applies prin-

_AD/oR ot apply what he/she learneﬂ Vie st helps hin/her apply what | ciples learne: f::m train:ag.
UNPLEASANT ~ “tor training or experIence. he she learned fron train1ng or u‘or egperience ‘ ,

" | STTUATIONS | exzarience: - .- ‘ o
SR CE Does unpleasant jobs ag assigned Does unpleasgnr 28 promtly
but now alvays cheerfully, and cheerfull7; w:¢pts faem
: ' | as "just part of e job".

f‘ oids o delays jbbs he/ =
il ne doesn't like; tries to
st others to do then'for

oher. o e S Nk
S T Kt T [ .
ADAPTABZLITY  Tends to'hold back, afraid Can’ work without’ Supervis-on, .| Shows initiatsv- 0es zhesd
An] <0 make mistake, Waits for | .. . ‘ - without; superv..iion, afgﬁ?g ‘
| INITLIE supervision, FE »}' .| hefshe hag le===:i yhat o .
3 4 ! | . pected, |

uannot and- will not accept Will accept and carry addltional Quickly ° accepts aud carries 'outn
add1t10na1 reSponsiblllties responsﬁbilitg 1f asked additional\responsibillby.

TEIT-'

> L . \f 2 S 3 “‘ ) Jll : 955

DEPEN: ‘tarel ‘ -
, ENu:BILITY iTarc}}' Y slow to begin work Pgnctual;, ra-rely ‘absent-, T

i Always‘reédyﬁfor wotk on time;

I ‘;1 . ; N . ..+| excellent attendance. ;
I 7 N R
- chalt; Criticizes company on hd | Maintain loyal attitude to - | Seems to feel like.part of :he
70 Joff the job. o company n and off the job." company; -Wants to maintain t8
IR L 1 R .| good name. :
R T ) 31 .'4. R o
“Honesty |Questionable honesty. . - | Has the confidencé of both | Completely:honest QZZut time, .
‘ ] ¢ " | supervigors and'co-¥otkers, | money, and supplies.
co A 2‘"‘.' R P ’ R M . ) :
0ATTI;UDE ~* |Over-familiar withfthe puinC¢Usﬁallf‘courteoqs;towarq dublic.a Consistehtly coqrteous.behavi?r; a8
. TOﬁARD ShoWS‘impatience:and lagkldf SR -, | seems-natural; little effort fs |-
VoL  courtesy with customers PR { needed.
T Socializes with workers ot .| Puts the patron firSt no special‘-Finds satisfaction in serv1ng the
s - allovs friends to hang treaUment to friends .|'public; very good ‘at -andling all
around g0 that. patron is * - R o the patrons, even tt e :cusidered |-
. ineglected. . . | 7 - SV | "difficult", |
b ‘ ’

129




. a T
' . . ‘ : | ) .
\ , | 1. : 3 TS
PR I . [oeems ashame: of job; oss v job good mozeie. - | Enthusiastic aboutjob.
‘ 7 not‘enjoy wering, | s . ‘:“ PR
Makes sams - _stakes ¢ :r Jee—zy of work meets =:: - | Work shows few errors, high
agaip; dozs ot atter - o~y ~zquirements of = by | quality. - Makes Ec_onscious and
correct mis ‘es made I1 718 tO correct mii . ges constant effort to improve per-
=7 won't e repazz: | formance, . . |
| , i . B 4 SR aE
si-marrirry  (Aother jeo - ould be mov = is qualified fo- gfs | Worker shiows exceptional ability
. R HE suitable ro- shis worke -, . -n, and interest for this job; de-
B PR SN S S " | serves promotion, o
. JOL , ' - g ' . . ' ' .
s ‘ This worker - zeds more L
|+ training, RN /
. ‘. ' ‘ . ’ i-lv .
W\‘-“"‘-m ’ ‘ ' ‘I
. ’ h:_l \ :
§
: R
¢
,57‘}'\*. | L
| .
| 3
E .
. . . . | ‘;, ‘(g ]
. ) . ;J , " '
. ' \ ! v

. .




£€eT

el
'

o

o

W os o

Date: b Weeks of Work Nane: | " el
'uhlreetions The followmg is a scale to be uaed to see how you fesl abo\your ~resent %ob Please mark your _
rating of the JOb in each of the squares at the righ* o , \ ; ub‘ i
Key: | - Tot Acceptable. © Poor 5 Acceptable ‘J'/?'f\G’ood Very Good -&
BRI S g, 3 - b 05 , 5
| w1 2 I 4 l F | i
I e i mean and harsh; e He is rather stani--7ish but | b s wderszanding and . | .
MY EMPLOYER |doesn't care about the emp | mot a bad guy; he .o znerally _ sympathitic; he is alvays “| .-
v " |ployees as long as they get thoughtful of the =z oyees, ¢ongiderate of employees, — |
" |the work done. - . o e i
~ [He had obvious favorites | He seems to have I:vor:ies, N f;alr = iruating all ‘
among the ‘employees, -but everyone i,s “zated pratty S S reés alZ ke l
nuch alike, | i | |
He never Tets e know .He lets me know if, ¢ some- . | :z keeps me infrrmed =5 to |
vhether or not I am doing .'thing wreng, but no: iZ I do Crwowell T oomoonins .
‘|a good fob, something right. i L
I listen to his opinions | I respect his ozinic~ ar x | Iz neerye 1y spe:: and .
~ |because I have to--not be~ | questions relating :- th: h. -agrias z e ad as a |-
icause I have much respect - \ | i51R2SSEEL.
for him, , ‘
| 1 ) T 3 B _ T
Job is very tiring physi- | Job is ozcasionally ov riizing vorkload o oriFsure 3?9 g \ |
JIE o |eally OR too much concen- .| physical_~ or merzail- ‘ ~agozdble ov 18 typéof T
TYSICAL AND |-rezion is involved. Y, Pl
CTAL B~ {Work pdce i fast with too | Workload is too nea— - :00 +.2qiate 2z m-iilable to o
ZII0N much to do. ‘ | rushed oniv on certe:: :zasio. . o the jo3 g

“dapted fron Nelson, elen Y. ed Gertrude Jacoby, Bvaiuation of Se:wnday Pzopmay =ol Prepa? <
for Wage Earning' in Occupations ia

»
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Ty
e L ' -ﬁ :
: - ‘ aa . : " R
I -|The othe workers are not' | Sofe of the other workers The other workers have the
- |MYC0-~ . ' |interested in the same | share my interests and " ' - | same general interests and |
3 . WQRKERSG thmgs chat T ]ike. attitudes' ' attitudes that I have .
- i I have no friends at ok, | T get along pretty wll with | I have some real, mting o
- | everjone but "have no close o 'frlends at work
-;/ + | friends, O i ‘
e dlsagree about who is - | Most of the.workers do. thelr Ve work together vell asia .
supposed to-do which job; share of the.work. with little | team with everyone domg his :
there 15’ 3 lot of rival _y. | friction among us. <. | share of the work,
Er I | R 1¢ 3o N T
W The otk atea is ugly, dirty,/ The vork area is clean but not .| The wWork ares, is -a'ttractive,
W |HORKING and/or too no 0igy, i |_Very attractive or quiet, clean, and relatively qoiet.
® . jommzrrone [T The hrilegis ron kot or | The' temperature of the building| - Thejgemperatnre is ‘pleaeant
. |too cold to be comfortable. | is usually comfortable. | for the type of vork being
[ , I I e v done. ot
The job is"dangerous and no | Some attention has been given + The employer continuelly str‘e'sseé
one cares -much.ab'out safety b oto safety, but certain parts |’ safety and uses many safety de-
o | K of the job are hazardous. | wviees.. =
T 1 g I
; The pay for this job isn't | My pay is large enoug’ for -~ | My pay 1s large. enough to. buy
I ALARY v.large enoughvto live o anything I really need, - what I need plus some extras.. |
C| A The pay is the same for .. .| The/pay depends on how long a .The pay depends on how long ther| .|
OTHER " every employee ' worker has been here, . » | worker has been here, how hard o
| 1 P L | the job s, and how vell ‘he does] -
. ‘ AR the. job., ' :
|There are no oeneflts (31ck ‘Thenfbene)fits are ok, . Benefits. with this Job., are so |
- [ledve pay, insurance, ete.) | .- . | good that thiey make me want .,to 1
‘connerﬁg With this job, - -

9

1 keep worklng here

1 "" i




s

Ratdin

n “ .\\\
o L L
o1 B 3 Sy
VI |My training didn't help | My training hélped me to I feel that I had enough

MY O much; alnost everything
JOB - |1I've learned has been "
on the job.

learn the job more rapidly

after I got here,

training for the job before
starting‘work.
4 {

I an not surg:T am able »,
to do a good job in
this kind of work.:

I do'prétty good work but
still, need‘torimprove a great
deal. v =

T Feel that 1 an able o
handle this job well.

1 I am ashamed to, tell
people what T do and
where I work,

This job and company are as

égd as those for which ny’
friends are vorking,

;, I an proud to say what my job -
~ 1s and where T work,,

'

| The work 1is boring,

“The work 1s about average—-

sonetines interesting and -

 sometines boring,

The,work 15’ interesting and

 glves me a Lot bf personal

gatisfactien,

" | Someone alvays tells me
what to do; I never get to
A make aqy decisions,

I nake little decisions in my
job but don't have any voice
in really important things.

I have theqopportunity to use
my initiative and to help de~,
clde what is going on.

S My job is fixed; I don't
B think I will ever get a
: . promotion,

There are gome opportunities
f‘hrpmmmmnhue.'

~There is a good possibility of -

promotion if I work hard,

For all I know I may get
: fired tonorrow.

Y : #

I 1 do a good job, I don't

have to Worry ghout getting

fired.

T feel 50 ,sure of this job that |

* T'don't have to worry about
H@*losing it,

1 an sorry that L tSbk this
job.

This job is fine, but.I might
like some other type of work.
better.

This job has convinced me that
I would like to remain in this

type of Work permanently,

!
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VII |He'ds mean and harsh; he | He is rather stand-offish but | He is understanding and sympa-
W | ddesn't caré about me as| | ot a-had By .| thetic; he is always consider-
| SUCCESSFUL |long as I get the work ./ |.. | ate of me,
HORKER done: N '
T : He nevér lets me know | Be lets me know. {f T do.Some-. | He keeps me informed as to hp
SN whether or not I am doing | thing wrong, but not if Tdo | well I am doing, I
: 1a good job. // something right, ~ ;. ' ' |
| I listen to his opinion | T respect his opinfon on  He deserves my respect and re- |’
'| because I have: to=~not questiond relating to the 'gard. as a person and as a coz
‘because T have much 1 spect | job. | vorker.
for him, ’* - e ’ ' .
He rarely,.if ever, shows Sometimes he shows me what to |yl shows me clearly how to do,,
| me the vay Ishould be | do: other tines I nake nistakes jobs acceptably. A
doing things, * o because I don't know what to aff. | |-
T TP He hds told me what to do | He sometimes tells me what T | He tells me how things- should\lhr', '
:’fﬁzf*-— ~Lonlr e T o should be doing; his dlrections "be, done using words that make e
\ g. - |have trouble understand- could,be easier to undehtstahd | sense to me, - 1
| l ) - ling his directions. ] | . N o -
l - R o o R - : .
! o o o ‘ : ; ¢
\\'». -
' : « | ? Wi, ‘
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1.

2.
L3N

- 9.
+10.

11.

O

ERIC

Aruitoxt provided by Eic:

éﬁone éalls. ' e

“working out?

" N R . . ’,‘ . . K v 2
First Interview with Teacher~Coordinators
.4 se? s
B

How did you declde which students to place on the prOJeCt°,

‘How d1d you dec1de which employers to 1nclude9

r

How 'do you th1nk the employers and role models are prece1vgng ‘the goals

of the progect? .

What contacts have you made w1th emplOyer and role model since placement.

on the job? _' . R S o .

Number of times - o '. jy S e

Wha contacts have thqg@mployers or: role models made with you?

What dlfference if any ha§ ‘the matchlng arrangement made on the progect

: - . ) /. e . Al
students?. o e o . .

4Any problems? - Student? Employer? Role Model?" Ot:er students?

How many students are'currtntly‘enrollé;—lr -he tQtal Occupational
program at your school? » o : : ' .
How old is the occupation. . program at .. school? |

Is . e performance'as.goodAa ... would

(fStudent's) s : L. . ‘

xpect of any other
. ' »

new student trainee? SR

"How do you think this arrangement O0f experienced worker and student is

»

. o 139 ¢
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4.
5.

6.

91_’

]
- 10..

ERIC

Aruitoxt provided by Eic:

‘ Once a week e L . : _ -

" Whenever the need arises
N LU 4 -

. and mail back to you. s -

e . ',
‘ Second Interview with' Teacher-Coordinators .

a

t

How many studedts are currently enrolled in_ the total occupational
program° : L 'i “. -2

How do you let parents know about your co-op- proéram” : 'Lf ' - a

Do empioyers ever call ‘you about needing an employee .Lirst'>..D,o,they'°
make the first contact'> f : l_ v I oo

-

We know you have been successful %n placing -some. students on the \\\-

not others. What have been some of the reasons for success'>

4 t

project -and
What problems have you encountered in getting,disa”vantaged students’
placed with the research project?

How oiten do you to .x with the p~=3éc- students .ot an

Daily . T . o : S . S B

Once,every few days o .

\

-~ Never . ' ' . L :
:What.do;you talk. about? ' A
" Job skills S S S o

=3

Attitude o e L 4 S

v . . . o / - \
Relationships .with others o o _ T
What difference if any has the matching arraaﬁ%ment made on the project

students? ' R o : ' .\\\

-

Appearance

‘What do on think is the worst thing about thia matching qrrangement? -'<

May I take your records of visits«with each students e’ ioyer to copy-

° . A
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Employer

How did” you decide which experienced
worker to match with (student) (personal
‘qualities, intecest in young people, .
work experience. etc, ) '

0

Who 1 respon31ble for training student)?

‘(YOu, ex, worker, both)

1}

Is (student's) performance as good as
'you would expect of any other new student
trainee9 ’

“How do you think (student) rates or feels
‘about herself/hinself as a worker! (VG,
_,u B W |

\
v

Wt ho freoone .t vhich helps
(student) o tie [ua? (attitude,'re1a~
tionships, crooming. money, tasks)

‘What do you hope (teacher) w1ll help

_‘(student) understar

L4

How well prepared was (student) for the
JOb by her tfaining in school?

' Fall'l97$’?lnterviews

. Il hole,hodel, f

"Who is responsible Zot training s
(student) (you, employer, both)

D

N
¥ S ' ,
Y | +

, why dO 'yOll Eoyo ware Qhoan‘v_n“

by (employer) to be 1atehed with

(student)?

~How is (student) 1ize you as you .
. remember starting to work?- (ens .

thusiastic, shy, insecure, w1lling'
to learn, proud)

.'HOW is (student) dif ferent’

/4‘

(i,

ST

!

o N

T Is (student 8)" perftrmance a8 good

as you would expect of any other
new student trainee!

How do you think (student) rates or
feels aboﬁﬁvherself/hlmself as'a
worker? (VG, G, A, P, NA)

"

What has (teacher) taught whiich
helps (student) on the job? (atti-

" tude, relationships, grooming, money,

tasks

What" 10 you wish (teacher) could help
(student) understand?.

: . ! ~

. ' T~
- N
] . - .

O N
I
': .

| Would you like to have known about _
. training (student) received at achool
before she/he cane' to work?  fhat?

}

. Matched Trainee

How often does (
- or tell you what \to do or say7
| (daily,etc ) .

‘_MywhﬂwmpﬁmmmMM

/. tude, relationships, roomin )
nogey, tasks) :

. Who is responsible for your train-
~ing?+ (employer,’ ex, worker, both, B
ot other)

How.often does. (employer) show or

tell you what to do or say? (datly, |

once a week, etc ) :
%. worker) show -

good as would be expected of any

other new student trainee?

" How would you rate yourself as a .
‘worker ‘if you were the employer9 |
. (v6, 6, A P, NA) '

How do vou think (7o oy) %s;::

yon oo ivels about you as a worker!

© (V6 5y A, P, NA)
. What ad (teacher) tauC1t you which

has he‘fhed you on the job¥ \(atti-

JWhat do you hope (teaeher) will

.ijteach you: this yearu;o help yo on'
”f( hisﬂjob9 ppg;” . '




Would youlike td\have known
. more about (studenty before
‘ " she/he came to work™\ What?
this arrangement of experienced’
and student working ‘eut? (time,
s of others, good or bad)
s (ex. worker) feel about
ment ?

?)

How is this’ arrangement
you, employer, and stldent working
out? (time, feellngs of others,

© good of bad) - :
_ (Successfu17 Why or .. 'How rolyou feel .about arrangement7'
" -(Successful? Why or Why not?).

How-has working with 4 new employee”
changed you or what you do? (time,
-self-1mprovement ete.) '
- How much time hdave you spent help-
ing (student) as compared to when
. this matching atrrangement was not
in . effect?’ as much, more less)

- this arrangement “changed what
ally do in teaching new: workers7
delegation of responsiblllty)

h time have you spent helping
t) as when there was no experi-
orker? (ds much, more, less)

_What is the worst thing about this
time, interviews, = cant? (logs, time, inter-
' A ~-»1lvement)

- the worst thing about this
ment? (logs,
ment) -

3

£

Do you think it is: better for be-
ginners like (student) to be.matched
with an’ exper1enced worker or go

th1nk it is better for- you to.

th ‘the student through.an exper-
ed worker of handle the training
£7 Why? - ' S

ou use this technique of matching
nt with an experienced worker
future,, knowing it would not in-
aperwork nor offer reimbursement?
why not? - :
have other workers whom you

atch with beginning workers another

Would You be willing to be matched
with another student trainee in the
future in the same way, knowlng it
would not involve paperwork nor

offer reimbursement? If not, why not?

What have ybu, as a co—worker been.

him with "that (employer) or (teacher)

- ‘ "' might not have been able to do?
‘ ‘ (skills, relationships, personal
"~ qualities) : g
‘\_\ . . P

-

-d1rect1y to the boss for help’v Why7 )

able to teach (student) or help her/~

How do you like the .arrangement
of getting advice from hoth an
employer and an experienced work-
er? (helpful frustratlng, con-
fusing) , :

- How do you feel: about having an »
- experienced worker give you help?)

] ALY
¥
4

#

- What is the worst thing about this
" arrangement of getting advice from

both an employer and an experienced
worker? (1ogs,'interviews, con-
fusing) : ' -

. Do yol prefer t6 go to the boss or

experienced_worker_for help? Why?

Would you . 11ke to. matched with an
experienced worker on future jobs?
Why: or why not?

¥g”. N ’ 41 | <1417i L
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| _h.‘Dlsadvantage D ro]ect he

ANAHEIM, Calif. — *1 think -
- she has kinda brought a different

light into me. But I .don't know

" how to word it. I -have learned

things from her and feel she has
learned from us, When I get:

grouchy, she takes over to help’

‘' me."”

“I didn't change what I did,

except. when 1 wao doing
something wrong I would

straighfen up. I realized 1. was

supposed to be an example ”

" “It has given me responsxbllity
and taught me to heip other people
more.

| “sur;' ms been a big help to

ot - o

I3

now, like if a parent wants to talk

»to me about her 'child when she

_comesa wr her. I have ‘worked
aroun plesgind teen-agers buf
= haven't had. cd”*nr"mence in rystlf
- now I do.”

Successful workers made these

-and ~other 'comments- gbout
: disadvantaged students involved
-in an Oklahoma State research
project. .

Reporting on the research
‘during the  69th . American
Vocational association convention
here was Dr. Ruth Pestle, OSU

. associate professor of home

economics education

me. I can handle other problems'

year,

old"

Dr. Pestle is. director of the

. federally funded project to help

cooperative home -economics
students better adjust to the world -
of work -by matching them with-

_ succeasful workers who serve as
role models.

COOPERATIVE prd -the
students were involved in dealt
with child care, commercial foods
and home economics related
occupations.. Persons chosen for
the project met Oklahoma's: -
criteria  for disadvantaged

‘ students

Teacher- coordinators assisting
with the research placed disad-
vantaged students in such
businesses as da¥ care establish-

- ments, nursing homes and fast

food operations. A successful

worker has been found to act as a -

role model for each student.

. Last year,,11 students and this
10, were: matched with
successful workers. ‘ :

“Every. possible combination of
sex, age, race and type of
disadvantage was tried in the

- research project. And all persons

‘matched worked together nicely,”
Dr: Pestle said.
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ghe has kinda brought a differ-

Many Students

" ANAHEIM, Calif. — “I think

i

N

project : met Oklahoma’s
criteria for disadvantaged stu-

ent light into me. But I don't dents. -

learned things from her and feel

ghe has learned from us. When 1

get grouchy, she takes over to

“help me.” -

a1t didn't change what T did,

_-except when I was doing some-

thing wrong 1 would straighten

" up. Irealized] was supposed to

be an example.”
“It has.given me responsi-
bility and taught me to help

" other people more.”

“She has been a big help to
me. 1 can handle other

‘know how to word it. I have”

problems now, like if a' parent *

1 have worked. around people

" &nd teen-agers but haven’t had

.. wants to talk to me about her
- child when she comes after her.

Teacher coordinators assist-
ing with the research placed
disadvantaged students in such -
businesses as ~day care
¢stablishments, nursing homes
and fast food operdtions. And
they: found a successtul worker

to act as a role model for each

studen

year, 10, were matched with

successful workers.
L S '

Stillwater News-Press

Decf 18, 1976

confidence in myself — now I .

do.” . -

‘ Successful workérs made

these and other comments

involved in an Oklahoma State

_ University research project.
* . Reporting on. the research

Saturday during the 69th
American Vocational 'Associa-

© tion convention here-was Dr.

Ruth Pestle, OSU associate'pro-

fessor of home economics edu-

cation.

"about disadvantaged students.

-, Sheisdirectqrof the federally
funded project to help coopera-

tive home ‘economics. students

be*'er adjust to the world of

as role models.

" .work by -matching. them with
~ successful workers who serve

Cooperative programs the' .
students were involved in dealt* -

" with child care, commercial -

foods and home economics

related occupations,

® i
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" Persons _chosen for the .

t. i C )
Last year, 11 students and this -







