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SUMMARY OF THE REPORT

The Teacher Training Project in Adult Basic Education is designed fo meet
the special needs of teachers in Orange County and adjacent.areas, but the
ultimate geal is to improve instruction throughout'California as well. Core
courses and electives were offered for 25 participants who would eventually be
cerfified as instructors in ABE programs. In arddition, in-service courses
were open to all persons who were interested in this field. The program was
aeveloped and established with the advice, cocperation, and active participa-
tion of & variety of commmnity agencies. Hence, although the program was
officially based at California State Univeréity, Fullerton, in actuality it
worked out and functioned within the setting of the broader community. The
model for the program evaluation is described in Chapter I.

The overall plan for the project is described iﬁ Chapter II. dn pages 7 and 8
of that chapter, the reader will find a brief aésessment of its accomplishments
as of the date of pressntation of the interim evaluation report, January 15,. |
1976. ;L was reported then, that (1) the program was successfully established
and waé functioning smoothly; (2) instructional needs which were identified
were being satisfied through appropriate course offerings; (3) the issueg\and
problems which arose were being coped with through appropria‘e_brogram modifica—
tions. . 'l \

A . : \

Chapter III describeé\the ABE program in action. Descrlptions of core \
courses ure given in detail along with analyses of the relatlonship or topics‘\\
and other course componenté fo the potential accomplishment o% éourse objec~ \

\ .
tives.. On the basis of evidence derived from examining the coMirse outlines

developed by the instrucfors, cie may judge that each coﬁrse is indeed a viable

L
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instructional medium. Ebr most of the courses, the internal consistency of
course elements was also examined from the point of view of students who par-
ticipated in the program. In almost every course, virtually all responses were

sitive: students attested to the viability of the courses and the majority
indicated fhat they actually implemented learnings and skills derived from
these courses within their ABE courses. The voluminous anecdotal data offered
by students was generally positive and contained helpful suggestions for course
and program improvement for the following year. Specific recommendations have
been made at appropriate places in this chapterA.

Chapter IV focuses on presenfation and analysis of statistical déta to
discern the outcomes of the project. " This important set of ouUtCOmeS Was com—
prised of twenty-six competencies which were designated as the specific goals
of the préject. Assessments of competencies at the beginning and the end of
the project were made, and based on the student self-ratings, it is judged that
substantial gains were made toward attainment of the twenty-six competencies.
The participant self~rating§ of achievement of competencies was also used to

" determine the degree to which studenté found’ thé'program to be personally énd
professionally valuable. Twenty-two of the twenty-threz students who compieted
the program successfully attained the criterion level of performance. In three
of the four core courses where pre and post tests were given by instruqtors,
the gxoup madé substantial gains in average scores, The staff also made Judg-
ments concerning the degree to which s’tudeﬁts attained the sevex_‘al ccmpetencies.

T

In their judgment, most participants who completed the program successfully

achieved the criterion level of performance. <’

When students were asked to rate designated courses with respect to the‘)ir

respective contribution of knowledge or skill, enthusiasm for the field, and

RO J . -

personal and professional value, all of the courses were rated highly. In |

6
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addition, sthdents were asked té'indicate their feelings about &esignated core
and mini courses. The participanté‘reported highly positive feelings towards
all of the des;gnatgd courses. Student opinions about the value of speakers,
resource persohs, films and materials were also requested. Of the fourteen
educational experiences which were evaluated, ‘thirteen were rated as faverable.
At appropriate points in the report specific recommendations ha&e_becn

made which the staff may wish to review. In addition, two general recommenda-
tions are offered for cohsideration. It is suggested that:

1. The project staff meet as a group to discuéé the project, overall

- as it isvputlined in this document in order to see it as a total
entity.
2. The étaff review the anecdotal information supplied by the partici-

pants and weigh their implications for possible action.

The successful completion of this project could only:have come atout
through the hard work.and-cooperative efforts of the members of a staff who
are highly dedicated to their profeégional responsibilities as educators. It
appears that a portion of thisvprofesgional commitment may also have been ab-
sorbed by their students. One.conccnutggt side effect of the project is the
high degree of prbfessidnalism as tfaine£§\of’teachers which seems to have been
generated among the participants. Virtualiy all have voluntarily indicated
ways in which they might assist in the progéam.for the following year and have
expressed their readiness to perfohn a professional teacher education.role.

/
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CHAPTER 1
A MODEL FOR PROGRAM MONITORING

. ANALYSIS AND EVALUATION

The program of the Teacher Training PrOJect'in Adult Basic Education was
a unique endeavor to meet the instructional peeds of persons who teach adults.
This is a broad new field in which theory, practice and assessment procedures
have not yet matureq to an advanced stage. Hence, . in the establishment of this
program severel urniusual conditions were evident; specific objectives had to be
formulated, courses had to be developed, participants were recruited and the
program was put into operation under sevefe time restraints. Nevertheless, the
staff worked diligently and met all deadlines, includiﬁg those imposed by uni-
versity administrative requirenents. ]

The evaluation scheme had to recognize the limitations wﬁich were set by
tiime, resources, staff and participant recruitment and the several innovative
aspects of the program. Therefore, it concerned itself prlmarlly with expecta-
tlons which could reasonably be accamplished in one year.. In addltlon, evalua-
tion procedures sought to follow a pattern that must be utilized in other proj-
ects of a similar nature where there are no standardized tests available and
no way of making a comparative field of study under controlled conditions. The

evaluatlon problem then ‘was twofold:

1. To identify and descrlbe the nature of the program
that was designed and implemented.

2, To determine the degree to which stated objectives
were achieved.

A ‘simple plan which was employed in monitoring and analyzing the results

1



of the project enabled the entire professional staff, students, consultants
~and representatives of outside agencies to become involved in the assessment
of three as’pe‘cts of the program:

1. Input program plans, c e identifica-

aa S tion of needs, form ol ctives and
a o i . competencies, devel: . . urses, materials

and fieldwork activities, and the utilization
of personnel facilities and corrmunlty resources.

- : 2. Program implementation, consisting of what actually
’ took place in the university classrooms and the
fieldwork centers: 'the sets of -activities,
experlences materials, resources and procedures
employed in the trammg of teachers

3. Outoomes .consisting of statistical and other. evi-
"dence of growth toward objectives: the impact
of the training program on the teachers

3

Each semester was considered as an assessnent perlod ~the Fall of 1975 '
the Spring of 1976 and the Sumner of 1976 but there were just two - formal
- .cycles of evolution. Slnce there were three assessment periods a fourth

component was added to the model. 3
4. Assessment of procedures act1v1t1es and ‘materials
‘as they- are formed, implemented in the program, oo
and subsequently accepted, revised, or re_]ected Tl
in the light. of experlence

The moaelf may be presented in the form of a diagram:

INPUT > PROGRAM * S oo
. s IMPLEMENTATICN .7

N
“« 7 - o
. .
‘- . . ’
<o . N

: .| PERIODIC ASSESSMENT AND REVISION

The: acceptance of the basic evaluatlon model establlshed the framework within

AT 4 rr AR T A AN A 1ed 14y 20 1 T

,,,,, FlinmoR s 4o pen N6 Mo R ats

LRI SRR AP YT,

wthh spec1f1c assessnent tasks were set: These® act1v1ties are gl_ven in Chapters

. _II,, III and IV.




CHAPTER 11

DESCRIPTION AND ASSESSMENT:OF PROJECTVOQMPONENHS

A. Basic elements of the project
1. Training needs

The major assessment of training needs in ABE was accomplished prior
to the funding of the project by surveying administrators, supervisors
and teachers, but additional requirements were identified after its
1mplemenfatlon The principal tralnlng needs whlc“ the project seeks
to serve are given below o

o

'a. Principles of adult bas1c education (learning principles related
' to adult learners, qualities of successful ABE teachers)

* b. Methods and technlques in adult basic education (for tradltlonal
schools ‘occupation and manpower programs, etc.).

c. The adult basic education student--life styles and coping SklllS
{especially culturally different and llngulstlcally dlfferent
students). _

d. Tbaching ESL (ipélgding teaching manpowgr——vopationai-;ESL);

e. Teaching basic math skins to ‘adults.

f. Teaching readlng “to adults (assessment, methods and materlals
functlonal level and developmental level).

g.,oFleldwork in teaching ABE to adults: (applylng knowledge by
© working in tutorlal situation in field).

/

h. Teachlng reading to the except10na1 adult (handicapped, llnguls— _
:tically dlfferent)

i. -Tgaching GED. ;
J. rEStablisﬁéng adult. learning centers. ' :
k. Bilingual teaching and the.adult. |

1. Teabhing consumef education.

.m. - Teaching jobology (how to get and keép a job).

n. Leadershlp skllls for the adult and group dynamlcs

B N LA Tl LT L R P RYRCATT VN ot st e

o. .Conducting research in basic adult education (de31gn1hg and
conducting much-needed research; knowledge of resources).

.”3
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. p. Teaching reading to the illiterate in his native language.

- On the basis of the needs which were 1dent1f1ed core courses and
mini courses were then developed These courses ‘are descrlbed later
in the report.

2. Broad goals and outcomes.

Although: the project was originally designed to meet the training needs

of ABE teachers in Orange Cc -, 1t was modified at the request of the
State Department of Educat- include the areas of Los Angeles and
Long Beach as well. The are «imensions to the program:

a. Core courses and elective.. tor 25 part1c1pants who were to be

' certified in ABE. The principle thrust of the project was to
offer practical courses in methodology of instruction appro-
priate to the needs of adults with limited English-speaking
ability and to those who are’ economically and/or socially
disadvantdged. To make the training available to teachers, a . *
substantial portion of the budget was allocated to payment- of
koth the cost of books and the total fee for core courses and
electives for the participants.

b. In—serv1ce courses which were open to all persons interested in -
ABE. ' For those persons working in approved ABE centers, the

- grant paid two-thirds of the registration fee

3. Structurlng the project
a. Staff'recruitment

Experienced faculty from the School of Educatlon were avallable and
were recruited prior to the funding of the project on a tentatlve
basis. Therefore, when the grant agreement was consumiated, plan~
ning was nnnadlately intensified. Additional teaching faculty L
were recruited from among experienced teachers and leaders in the

< field /'of ABE and they served as a vital llnk with the ofigoing

/ cxnnmnlty program.

b. Course development schedule and fac111t1es
Courses were developed and offered durlng four time perlods the

Fall of 1975, Intersession 1976, Spring of 1976 and Sumer of 1976.
The schedule of offerlngs and the1r locatlons is given below:

, FALL, 1975 .
ED-R 592  Principles and Methods of ABE (3 units)
ED-R 592A " Teaching English as a Second Language (3 units)

to Adults

- cermmnimneninmcnn s BT R XOO0BA - Materials-and-Techniques—in- lIleachmg s *W"“(l unlt‘)“"'" ~~~~~~~~~~
Consurer Education to Adults. r

ED~R X5068 Materlals and Techniques in Teaching (1 unit)
i Computatlonal Skills to Adults - -
. 1 D . -




ED-R X506C Establishing Adult Learning Centers . (1 unit)

. /
Satisfactory facilities were found for all courses at California
State University, Fullerton but in order to make the learning
setting more realistic arrangements were made to schedule classes
at adult commnity schools. For example, ED-R X506C was scheduled.
at the Learning Resource Cencer at CSUF for one Saturday and at
the Central City Occupatlonal Center in Los Angeles on the second
Saturday. Because of time constraints in publicizing the mini
course ED-R X506B, the course was dropped as there was not suf-
ficient enrollment

INTERS." 1976

ED-R XSObr Leadership Skills and Group- Dynamics - . (1 unit)
for the Adult A
Offered at CSUF

ED-R X506B Materials and Techniques in Teaching (1 unit)
: Computational Skills to Adults ‘
Offered at the Alamitos Adult Center
Garden Grove -

ED-R X506C Establishing Adult Iearnlng Oenters : (1 unit)
Offered at CSUF and the. Los Angeles v
Central City Occupational Center

ks

SPRING, 1976
ED-R 5922 Thie Adult Basic Ecucation Student: e (3 units)

Styles and Coping Skills
Offered at CSUF

ED-R 592" Teaching Reading to the ABE Student (3 units)
‘Offered at CSUF o
"ED-R X5(3E Research in ABE _ ' (1 unit)
’ Offered at CSUF : |

ED-R X506H ABE Institute: Utilizing Performance (1 unit).
s ‘Objectives in Teaching the Adult .
Offered at the Ora_nge Adult ILearning

Center
Orange

ED-R X506: Materials and Techniques in Teaching (1 unit)
Consumer Education to Adults A '
Offered at CSUF

ED-R XZI== Teaching Reading to the Exceptlonal ' (1 unit)
Adult
Offered at the La Mirada Adult .Center,
la Mirada -

/

SUMMER SESSION, 1976

ED-R 392D Fieldwork in Adult Basic Education " (3 units)
Offered at the Alamitos Adult Center ,
Garden Grove : :

=~



ED-R X506K ABE Institute: Administration and - (1 unit)
' and Counseling in ABE :
Offered at the East Los Angeles
Skill Center
Monterey Park

ED-R X506G Materials and Techniques in Teaching GED (1 unit)
Offered at the Chester Adult Center
Compton o , :
ED-R X506J Bilingual Teaching in ABE (1 unit)
_ Offered at CSUF ' :
L,
c. Selection of participants uud biographical data
Dissemination of information about the project was accomplished.
through flyers, brochures, news releases, letters to professional
organizations, and personal contacts. Forty-one applications were
filed. 1In selecting the candidates, all 41 applications were re-
viewed by the project director, the project faculty, and the coor-
dinator .of -the Institute for Reading. Participants were selected
on the basis o the following criteria: possession of the Bacca-
laureate Derme, experience in an ABE program, background and.
quality of . . 2riznce and leadership potential. ‘

Twenty-seven pa~son:s wno were accepted into.the program completed
enrollment inTtn 22 ‘niversity for post-baccalaureate studies
and started s courses. They came from a wide geographical
area and repres=-‘ed 12 school districts, including: Los ‘Angeles
Unified, Comptan, ‘Huntington Beach, Santa Ana, Garder ‘Grove. South
Bay, Corona, omtelsello and Alhambra. Included were persons work-
ing in regular' adult schools, occupational centers and rehabilita- -
tion facilities. There were 9 male and 18 female students. The
ethnic compcition of the participants was: 4 Mexican-American,
1 other Lati- . 6 Biack, 1 Lébanese, 1 Asian, and 14 Anglo Americans.
Thirteen hac | &ster's degrees or were candidates for Master's
degrees in otbker fields. |, - ;

d. Coordination w. > cwmunity agencies

The developmen:t " x" project was accomplished hrough coordination .
and cooperat..m wizr several community agencies. The Preésidents
of two sister zmuses of the California State Universityiat Long
Beach and at _o: amreles gave pemmission to recruit participants
in their respsct=we student attendance areas. Administrators and -
- teachers in adult education programs responded to the questionnaire
S . which assisted the wject director in identifying ABE teécher
' : ‘training needs. Amm:nistrators of Adult’ Education and Community
Centers in Orange ané Los Angeles Counfies have offered theit
facilities for scheduling classes and for fieldwork. Presentations
. on ABE have been mmde by..the.preject-staff-at meetinpy of Profess """
s e sional organizatiom:=. In . this last respect, most participants of
g the ABE program ha= joined the California Council for Adult Educa-
tion, and par‘:ip.ats served on the program of the CCAE South
Coast Section annuz: convention. -




One of the most importaunt ways of ensuring the professional assis-
tance and cooperation . of a variety of adult educators in comunity
agencies was through the formation of an Advisory Committee to the
ABE Teacher Training Project. The 10 member committee perceived.
that its principle function was to advise the project director in
matters relating to program objectives and implementation. At its
meetings of September 10, 1975 and January 7, 1976 the committee
gave consideration to the goal of working with the University to
establish a:full graduate program in ABE leading to the Master's
degree. At the meeting of January 7, 1976, it was generally agreed
that the project director and advisory cammittee should be concerned
primarily with establishing a quality program. The advisory com-— '
mittee would support the development of a Master's degree by the
university. The project director has convened meetings with rep-
resentatives of several groups to develop a Master's degree program.
Meetings involved School of Education faculty and Dean Robert T.
Stout; the Director of the University Continuing Education program;
- and Dr. Roger Axford, Oonsultant m Adult Edu¢ation from Arizona
State University.

. B. Assessment of project elements x : ,

1. Identification of issues, problem: and subsequent program modifications
a. - Instructional . A

A survey among participants at the beginning of the program revealed
that they expressed the following course needs . _

1. Teaching reading to adults who are illiterate
in their own language. '

2. Administration and counseling of the ABE student. = .
3. Wr1t1ng obJectlves £1n terms of behav1or

Program modlflcatlons to meet these r1eeds have already been made. ..

=

b. Mini course pub11c1ty

In order to compensate for the low enrollment 1n courses ED—R X506A
and ED-R X506B which was caused by the time restraints in getting
the program under way in- September, 8,000 flyers were d1stributed
to publicize future mini courses.

C. Administratiqn

The project director and staff have suocessfully performed their
admlnlstratlve functions but they were handicapped by. . lack of
T1OOT - SPacE;  TUFATtire "and "storage faciiities. 1In addltlon
there was extensive noise in the project director's office be-
cause the same small room (normally a '"one-man'' office) was

18
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shared with the clerical assistant. I% was recommended that
conversations with the aprropriate officials be initiated to
try to alleviate the situation.

i

2. Evidence of internal consistency of elements

-After a relatively brief period of time in operation, the teacher
training project at California State Universityﬂ Fullerton has:

"a. Identified needs in a variety of Ways
b. Implemented *these¢ needs-in” course offerL gs !
c. Provided for continuous evaluation by instructors and staff

In addition, the staff has 1) invited comments and suggestions by
inside and outside sources and 2) utilized the assistance of an
advisory committee in policy deliberations.

/

Overa’l, the project is functioning effectively. Comments and suggestions for

- .
< B

improvement have been brought to the attentiqn of. the project director and

several modifications havé already been made in the prdgrmn.
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CHAPTER III

THE TEACHER TRAINING PROGRAM IN ADULT BASIC EDUCATION

Description of the program implemented

In- the previous chapter a description of the overall design any,

i

cmatiation of the project was given, together with a general assessmnt
In the present chapter, attention will focus on

In (/)“rder

of the overall program.
the components of the program which were actually implemented.
t cope wit_h' the training needs which were identified and presentedf in
Chapter II, the faculty committee in ZBE formulated sets of Specifi;]c
competencies in consultation with teachers and ad@inistrators who Jere
currently responsible for conducting =BE programs: The compstencies
served as the objectives of instruction within e.-ach course 'I:he more .
basic competencies were included within 2 set of core coﬁrses consisting
of 15 units, while others.wefe allocatec to the group of elective courses.
Descriptions and analyses of: the several courses will be presented by }
year and by semester in which they were offered. . /
The several sets of competencies, the course descriptions, and the
elements within each course that were designed to pramote growth toward
the appropriats competencies are given below. More intensive analysis
. will be made of the core courses because of theii‘ g'reater allocation of

un®ts of crecit and hours of instruction. The courses offered during

the fall semester of 1975 will be presented and examined first.

2
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ADULT BASIC EDUCATION PROJECT

'CORE OOURSES

ke i 092 - PRINCIPLES AND METHODS OF'ADUET BASIC EDUCATION ‘2 units)

Learuing principles, related to adults; analysis of var—ous methods and
techniques in teaching basic education ~ocurses to adul:s; utilizing
Tesources available to the teacher of agult basic education.

The student will:

A. Demonstrate his ability to explain the basic psychological laws
affecting the adult learner.

B. Demonstrate that he can identify the characteristics.of the
adult learner. R . :

C. Demonstrate his ability to analyze the strengths and limitations
- of various methods and techniques in teaching basic education
courses to adults. ! - .

D. Demonstrate his knowledge of professional organizations and
resources available to the, teacher of ABE.

Topics included in course:

Overview, Competency Quiz . October 1

5 1.
2. Base-Line Inventc;ry, Instruction'?."l Strategies October 8
3.  Nature of the :Aduit Learner - A ~ October 15
4. Adult‘Basic Education CQurriculum .. October 22 B
5. Research Literature and Philosophy : ‘. ‘ November S5
6. Program Development _I November 12
7. Professional Organizations - Novenber 19
8. Psya;l;ologicé.l Principies | December 3

Cther course components:
T S B et

References in the text are chosen by committees of threec persons.
Thay are responsible for surveying the materials for one session
anc provide at the previous session such textual references as
are needed for study by other students. :

21
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10. Materials

Text: Materials and Methods in sdult Education, Klevins

Subsidiary Text: Teaching the Culturally Disadvantaged,
Lanning and Many

11. Practices

Students are to organize short teaching segments to be presented
utilizing several teaching methods. These will be presented on
- the following schedule.

October 15 1-4
- October 22 '5-9
October 29 10 ~ 14
November 12 15 ~ 19
Noverber 19 20 ~-.24
December 3 25 ~ 28

12. Resource person

November 5, guest lecturer, Mr. Chester Klevins, presentaticn of
the material scheduled for that evening.

ANALYSIS:
InAorder to clarify and demonstrate how the elementé of. the éourse,
ED-R ?92'are inter-related, information concerning its goals, content,‘and
. procedureﬁ) including topics for observation and other course camponents,
are presented Succinctly below in Chart A. An7e£am1natién of this chart indi-
cates that for each competency that is identified as a course objective, there
are one or more topics and other course components that are deyoted to its

potential accombiishment.

CHART A '
Competency _ Topics Otner Course Compormnts t
- , e - A ) ' - ,,.8, i ,....._...,)....»......--....-‘,A.,...,.....T == .9...._.. -‘1NO~ ..]:1 =T
B 3,5 1 ' : 9, 10, 11, 12
C ) 2, 4,6,1 9, 10, 11, 12
1 D N 4,5, 1 | 9,10, 11




ED-R 592A - TEACHING ENGLISH AS A SECOND LANGUAGE TO ADULTS (3 units)

Methods and materials for teaching English to adult speakers of other
languages; construction of teaching units and lesson plans; reading
and writing in ESL; evaluation techniques, and resources. Includes
instruction in Manpower ESL.

The student will:

A. Demonstrate that he can describe the E‘nglish sound and syntacticail-
system as it relates to the adult learner with an ESL background.

B. Demonstrate that he can assess, plan, implement and evaluate a
program designed to meet the needs of the adult ESL student.

C. Demonstrate the ability to identify, select and evaluate resource
authors, texts, and periodicals in the ESL field.

" Topics included in course:

1. Orientation/Course information and requirements October 4 -
Bibliography, professional organizations, journals
Understanding the adult ESL student ’

Constructing the Lesson Plan

2. Opening the ESL lesson S . October 18
>~ Hearing and producing the sound system
© Guest lecturer: Dr. J. Kiraithe . '

- 3. Iresenting new material (hearing and spea.kJ.ng) " October 25
‘ Lia.npower ESL . ' ’ 9
4. Fresenting new materialy‘ (hearing and spéa.king) _ November 1
E2ading and writing in ESL .
Manpower ESIL, ' : - ]
5. Evaluation in ESL - | - November 22

Textbooks, audio-visual aids
(Observation report due)

6. Supplementary materials in ESL .December 6;
: Guest lecturer: Dr. Harry Huls, San Diego State .
(Conference report due)

7. Closing the ESL lesson . December 13-
Final examination . :

. (B=ok report due)
| Other course ccxrponéﬁts: |
8. Suggested readings .
9. Greoup activity and drill work’
23
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10. Book Report
11. Observation Report
12. Attendance at professional conferencesk

a. Orange County Reading Association October 11
Disneyland Convention Center
-Anaheim, California_

b. California Reading Association ' November 6,7,8
Fresno Convention Center '
Fresno, California

‘c. California Council For Adult Education November 7,8,9
: (Southern Section) :

Foothills’ Adult Education Center

El Cajon, California

d. California Association of Teachers of English November 7,8,9 -
to Speakers of Other. Languages : '
California State University, Long Beach
Long Beach, California.
e. California Council For Adult Education November 14,15,16
~ (South Coast Section) ' ' '
Holiday Inh
Ventura, California '
13. Resource persons
Dr. Jacqueline Kiraithe. - . October 18
. Dr. Harry Huls | o o December'G
© ANALYSIS: " . i ‘ '

’ Pertineht infornation concerning the‘inter—relationship of elements within
course ED—R 5924 is glven succ1nctly in Chart B. An examination of Chart B
reveals that for each competency that is 1dent1f1ed as a course obJectlve

_ there are one or more toplcs and other course conpouents that are devoted to

its potential accomplishment.

se

B

1 b e oAt wawent x
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CHART B

Competency Topics Other Course Camponents
A : 2,1 ' 8, 9, 12, 13
B ' 1, 3,4, 5,7 8, 10, 11
c ' 5, 6 a 8, 12, 13

Two elective courses were also offéred during the fail semester of 1975:
ED-R X506A and ED-R X506C. The elements of the ED-R X506A course are givel.l. i
below (ED-R X506C will be discussed later). The course is designed to focus
on a single. compet.ency; and hence. the mter—relation;hip of oourse elementsJ
is evident; o i

' ' ELECTIVE COURSES

ED-R X506A ~ MATERIALS AND TECHNIQUES IN TEACHING CONSUMER EDUCATION TO ADULTS
(1 unit) - :

Helping the adult to handle money wisely, to evaluate advertising and
claims made for products, to avoid legal traps, and to know his legal
rights as a consumer and as a citizen.
The student will:
Demonstrate ‘that he can develop methods -and experiences for adults
which will explain family money management, related to his rights
as a consumer and as a citizen. b
Topiqs included in course: -
1. Orientation
2. Consumer Prote/ction '
B 15 L T
Money Management - Introduction

3
4
5. Credit /
6. Specific Consumer Areas - Introduction
, _

Family Health and Safety.

25
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Other Course components:
8. Selected readings, Consumer Education materials
9. Student presentations J
10. Demonstrations |
11. Small group work

12. Resource: Guest speaker :
. . \
13. Activity, evaluate consumer information sources

\ .
14. Develop plan for a Consumer Education \course

§-

During the intersession, 1976, thrée elective courses were offered:
'ED-R X506F, ED-R X506B and ED-R X506C. The elements of each course are

given below. Since each course is designed to focus on a singfé canpetency,

¢

the inter-relationship of course elements is evident. -
ED-R X506F - LEADERSHIP SKILLS AND GROUP DYNAMICS FOR THE ADULTS (1 unit)
‘Survey and practice of group interaction and roles in problem-solving;

influence of values and body language in commumnication; -and development. -
of techniques to improve leadership skills, as related to teaching adults. '
The student will: ) -
Demonstrate that he can identify, implement, a.r,1d evaluate. techniques
for teaching group dynamics and .leadership -skills to ABE students.

1 . i ’ T

‘Topics. included in course: !

1. Group Dynamics . _ ' -
2. Roles of Group Members
3. S:teps in Group Problem-Solving -

. - Leadership

kY o . ! -

4
5. “'Values
6. Body Language

Other .course ccoponents:

; 7. ﬁead:’ng in selected ‘references

15
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8. Instructor pi'epared materials
9. Audio-visual materials

10. Group discussion

11. Simulation activity

12. Small group work

ED-R X506B ~ MATERTALS AND TECHNIQUES IN TEACHING OOMPUTATIONAL SKILLS TO ADULTS

(1 unit) )
Methods and fnateria_ls in "assessing the basic camputaticnal skills of
adults and developing individualized- instructional plans for teaching
the needed skills in ways which relate them to daily survival and

~ vocational needs.

ED-R

The student will:

Demonstrate that he can assess the basic computational skills of
adults and develop individualized instructional plans for teaching_
the needed computational skills in ways which relate these skills ™
to daily survival and vocational needs.

Topics _included in course:
1. Taxonomies_f‘;gf Oonbutational Knowledge
2. Dth-::lopmenti of Instructional Materials
3. Strengtherfing Competencies in Students
4. Self-asséésnenf - :
Other course componer;ts:
5. Practicum !
6. Simalated teaching

7. Use of special ABE training materials , . '

X506C - ESTABLISHING ADULT LEARNING CENTERS (1 unit)

Methods of éstablishing, operating and evaluating adult multimedia,
individualized learning centers; .the role of the instructor in
individualized adult basic education instruction. } _ ¢

The student will:
Demonstrate that he can eStéblish, operate and evaluate an adult
multimedia, individualized learning center. o ‘

2
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Topics included in course:

Use of Learning. Centers and Other Individualized Materials

1.
2. Principles of Individualizéd Instruction

3. Developing'a learning Center .

4. Role of the Teacher in Individualized Instruction

5. The "Learning Packet"

6. For Individualized and Using Learning Centers: Planning Class-

room Time .
7. Considerations Regarding Purchasing Audio-Visual Equipmegt
Other cqurse'compénents:
%. Selected readings -
9. Field trips
10. Demonstrations
11. Tésk group development of instructional units
12. Learning Center Activity

13. Resource: Guest spééker

During the Spring semester of 197é, two cere CO&rses and«foﬁr elective ‘
. - courses were offered: ED-R 592B, ED-R 592C, ED-R X506E, ED-R X506H, ED-R X506A
and ED-R X506D. The two core-courses will be presented and anaiyzed in detail,
_while the elements of the elective courses will be presented in outline form.
The course ED-R 592B will be discussed first. |

.

OORE_OOURSES

ED-R 5028 - THE ADULT BASIC ED STUDENT - LIFE STYLES AND COPING SKILLS (3 wnits)

-*Assessing and planning instruction for the unique needs of the linguis-
tically and/or culturally different adult; developing instructional
materials related to his life styles and coping skills; assisting -the
adult basic ed student in developing techniques and resources needed

fo; growth. '

- 17




The student will;

A. Demonstrate that he can assess and plan instruction based on the
unique needs of the linguistically different, culturally
different and/or the economically disadvantaged student.

B. Demonstrate that he can adapt and develop appropriate instruc-
tional materials related to the life style and coping skills
of the individual ABE student.

C. Demonstrate the ability :0 assess ABE students in self-analys1s ‘
appropriate to his life styles and coping skills and in develop- '

ment with the student of techniques and. resources needed for
_growth.

D. Demohstrate that he can deﬁlgn evaluatlon procedures needed to
show individual growth and progress develcpment.

Topics included in course:

1. Needs and Life Styles of Llngulstically—Cultura.lly leferent
Students '

2. Copa.ng Skills Relevant to those Neéds and Life Styles

3. Orientation of Content Course to those Needs and Life Styles
4. - Resources

5. Techniques | o

6. | Adaptation and Development of Instructional Ma:terials

7. Evaluation and Ongoing Improvement of 'Dechnlques and Materials
_Other course. components ‘ f‘,,?

8. Textbook materié.l: Teaching Survival Skills in Adult Basic
Education, Camper ' T '

9. Attendance at Reading Institute "Game Day" to assess potent1a1
use of technlques with adults. (2/28/76)

10. Attendance at OCAE-Conventlon, North Hollywood. (3/13/76)

11. Resource: larry Fidler, Pro_]ect D1rector Literacy Volunteers
~  of America

ANALYSIS : /

Pertinent information concerning the inter-relationship of elements within
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course ED-R 592B :is

;:=an succinetly in -Chert C.

An =xaminat-on of Chart C

reveals that for ea:n rpetency the: is ident Zied =& a cours= o -zztive,
tk-= 12 one o~ moi— T+ “los and oth rs+  -ampone:“ts that e =voted -
its —otential accomr -~-shwr ¢,
CHART C
Competency Topics Other Cour=c Comr =Zerts

A 1, 2, 3, 8, .10 11

B 2.4, ¢ 8, 3,10, 11

C 1, 4, 5,7 8, 10

D 7 o 8, 10, 11

ED-R 592C - TEACHING READING TO THE ABE STUDENT (3 units)

Analysis of the causes of reading problems in the adult basic education
student; assessment, diagnosis and prescription of the reading needs of
aduits; analysis of current research in the field of teachlng reading to
adults .

The student will:

A. Demonstrate that he can analyze and describe the causes of
adult reading problems.

B. Demonstrate that he can assess, disgnose, and prescribe the
reading needs of adults at the basic, functlonal and develop-
mental levels. .

C. Demonstrate the ability to evalu?i'te select and organize
facilities, materials and equlpment in an individualized
reading program for adults.

D. Demonst¥ate knowledge of resource 'authors, texts, periodicals
and professional organizastions in the fleld of teachlng
readlng to adults.

Topics included in course:
1

1. Etiology of Readlng Problems of the ABE Student
2. Diagnosis and Prescr 1pt10n .

30 | -
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W

Asse==ment

Evaluztion ° .. w77 :thods of Teaching Readir - to the ABE
Student

a. Coaracter. . os. ‘arious Reading Programs
b. Strengths ar | -7 Tations of Each

Individualizec . . =i, -rograms: Curriculum Materials, Audio~
visual Equip’rﬁ.’*.; r1 wTaum)ed ifaterials, Facil:i-ies

Research Techr
a. Reoognizix; =3, Texts, and Journals

b. Using Reso. <. j. . 2rofessional Growth

Other course components

7.
8.

10.

11.

ANALYSIS ;.

Textbook materL © _trategies in Adult Basic Education, Mangano

Research a.nd pw -~ovztion of an oral report (individual or group) ‘
on a topic ce;e:te/“ form' the course curriculum.

Attendance at cne or -ore of eight possible professmnal
¢onferences rTac- rmeded by the instructor.

Presentation of a written summry of the sessions attended for
- at least one conference. :

Guest speakers

Robert Ehlers, Stziz :ispartment of Education

Dr. Jo Ellyn Tay!~>. = ject PEARL, San Francisco

Pertinent information concerning the inter-relationship o‘f elements within

courSe ED-R 592C is glven succizctly in Chart D. An exammatlon of Chart D

reveals that for each competenicy tmat is idemtified as a course objective,

thére are one or more topics and other course camponents that are devoted to

its potential accomplishment.
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Competency Topics ' Other Cour== C mponent=

A 1, 6 7, 2

3 2, 6 7,8, ¢ 1
C 3, 4, 5,6 7,8, ¢ 1
D 4, 5, 6 7, % -

Four elective éourses were also oifered during the Spring sem=::27 of
:.1976. ‘One of the courses, ED~R X506A, has already been presented. The elements

of each of the three courses that have not yet been previousiy descriped are
given below. 4Each course is designed to foqus on a Single competency; and
hence the inter-relationship of course elements is évident.
ED-R X506E - RESEARCH IN ABE (1 unit) |

-Participation in seminars related to studént and/of 1ﬁstructor—sponsored

research in ABE; designing and conducting research prOJects interpreting

and evaluatlng current research in ABE.

The student will:

Demonstrate h1s ab111ty to interpret current research in ABE and
design and conduct a research project related to current trenc:
and projected research needs.

Torics included in course:
1. ’Discussion of Student and/or Instructor Sponsored Researc:
Research Methodology |
. Research Project Proposal
Participation in Research Projecté . | /

Presentation of Progress Reports

S N

Evaluation of Research Activities and Plans for Follow-up

32
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- ED-R X506H ~ AZ_iZ BASIC =ZDUCATION TRAIN. INSTZ™UT: - UTILIZING PERF & 1
C3Jr" IYTS 1 unit)

Uzilizing pe:Zormzmize objectives in  achins i io3: using an ips-.o:o -iomal
sequence; wr .ing TOgram obiecTives selectizy methods and materc.o.. or
achieving ob -zztz==s; developing anc :ollow-nz = course owtline; anc a2 of
pr2 and post :=st.° To demonstrate actisveme——.

; The student —11-

Demonstr—ie competency in utdlizing pericmmezce objectives in teaciing
adults

Topics inclucad in course:
1. Development of an Instructional Sequence. and Utilizing Szme.
2. Development of Program Objectives which are Measurzble.

3. Sel&tuan of Merhods and Materials to Ald in the Ac:hlevenen Sl
th: Purpose ard Tbjectives.

4. Deve_oping azd Following a Course Quiline and Lesscm Plan.
S. Evall;atiﬁg Improvement by Pre and Pos;t‘ Testing.
ED-R X526D ~ TEACEING READING TO EXCZPTIONAL ADULTS (1 unit) - —
Understanding the unique problems of ABE learning disabled and physizally

handicapped students; assessing, diagnosing and prescribing for the reading
needs of these persons, using appropriate techniques.

The student will: S - ' o
Demonstrat= that Qe understznds the unique problems of ABE phys_yall 7
and mentallr haadicapped =tudents and thz: he can assess, diagnoss
and prescrirs for the reacing needs of twese persons usmg app-opriate
technlnts
Topics included in course:
1. The Ckaracteristics ui Zxceptional Adu’t Students
a. Iezyning Disabled

b. Phrsiczlly Handicapped

2. Learning Operation

‘3. Diagnostic Instrwnexits

4.  Learning Styles .‘
| 5. Reading Methods

33
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€. m=ro ol Materials

. Lomer s Development

During trhe Sum=r .-szZona of 1976, Tz - nal set of éourses were offered:
t. - core ccurse, Fi~I 227 and three elezt:~-s, ED-R 506K, ED-R 506G, and
T -R X506J. The ¢~ . urze will be presemted and analyzed in detail.
— -R 392D - FIRIDWC-Z T -DULT BASIC EDUCETT N (3 units)
Fieldvr vk in a =27 -z, diyvmosing, v . Sning and irplementing a program
for ac.ts in cadizz ESL or computat: snal skills; designing and imple-—
menticg inserv. :2 porceelurass in adult @ sic education.
The student wi__
A. Demopnstrat= t-at he can synthesize the knowledge, training and
rience frcm the core courses in this program and develop
furt=er prcfessional expertise by using them effectively in
a fizldwor:: situaticz. :
B. Dercnstrate tbdt he cax desigr . implement and evaluate inservice
wrradures relaz=d to the verious groups affected by and affect-
~n7 1is program. such as students, aides, teachers and adminis-

TL0rS.

C. Derrzstrate that = cen ‘rm=rstand and interpret the fmmat and
mdividual cormizents - 1 AET project proposal.

’l"op,,ic\C neoeced 1 course:
M riemprason te Field it
e to Instruct i
3. As:Tmes . Stremcths a7z Lir—Tations _of the Learner(s)
Deziz v an InstraccZonali Seguence
InsTt—ectmem iIn tos Spec. ic Fisld
Profsssional log-writing of Observatlons and Experiences
Designizz Inservicz Programs _ . ye

Implemenztation of Inservice Prczrams

© ®» N o o »
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Otiiar course componRents:

10. Textbook materials: Last Canmc. > ¢ ZEducation, Mezirow, et. al.
—ests of Functional Adul ~[-u=rw: , Northwest Regional] Zduce-
Zion :iaboratory

11. Completion of 1 daily log f “:. work expe—ierces, including =
samaTy evaluation

12. ;Presenta,tian of an inser—-ize plim <o grant promosal

13. Evaluav-cns of inservice prans .1 grait proposals

14. Cuest sozzkers: Merianne Woods 7ZSUF, Proposa’l Writing

Thomas Jomnsoz  Administrater 1a Puente Valley
Adult & "hoo:

ANALYSIS: |

rtinent information concerning the im—sr-relatiomship of cuurse elements

 with course FD-R 592D is given succin=tly in Thart E. -Arc =xamination of

Chart E reveals that for each competezz:r tha- is identified as z course ob-
Jjective, there are one or mcre zopizz .ad other course commcnents that ere

devoted to its potentizl zccomplishme:r

Campetency Top. s Other Course Zcoponents
A 1. R 10, 11 1Z
B 4,5, 7,8, 9 10, 11, 2
C ‘ , 13, 1«
_ _—

EL-R X506K - ADULT BASIiZ ELWCATIQN T3AINING INSTITUTE FOR ADMINISTRATORS 4ND
OCOUNSEZIORE (% uni- . ‘ :

An institute for acmmist-ators, counsei=rs, and teachers of z=ult . asic
education; utilizing =xermiary practices —in administering ABE: -“ounseling
the-ABE student; financing the ABE program. Speakers and disczssion leaders
from the Staté Degartment of Education and commnity ABE centers.

i
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The student will:4
Demonstrate that he can identii- ~v(ezmlary przctces in acgninistering
ABE, evaluate counseling technigues for the AZS student, anc
establish criteria for financiag the ABE pr=—am.
Topics included in course:
1. Exemplary Programs
a. Developing Criteria Zcr Developing Exemr: .ary Practices
b. Identifying Exemplarv zz7 Promising Practices ir AEE
.c. Validating Practices I-az:idered Exemplar
jfd. Establishing a Syster of Tisseminatizn o Siich Praccices

2. Oomselmg the ABE Student

a. Establishing Crizeria Zor Zvaluatirs Cooiseling Technsauss
in ABE

b. The Role of the ABE Commsieln
c. Special Prob ems
3. Financing the AZ=Z Program
a. Understanding legisiatiiz factiz Frmmcing of 4=
b. Action-orient=d Adminis*:ri ~ron of EBE Pr—zrams
Other course conponents:
4. Speakers: Dr. Roger Axford, ?rofessicmi_izacion it Acult Zducation"
» "Zurrent Issues in Adult Ecucstlon
John Camper "%amlary Dv‘*og,raz.;  ABE
Dr. Robert (i~ . “orremc IssEs o Finsnerzg ocult

TrucaTion mo ThE Imp.L,ca"p- : for ABE"

5. ! Panel Discussion: Robert Fieggzr, jilancc “ersz, Lupe S:==on,
"Counseling in Afiul- Easiz Education

6. Reaction Groups, Discussion with the Expert:
ED-R X506G - MATERIALS AND TEGHINIQUES IN TEACHING GED (1 .mit)
Identifying, selecting and evaluating materials use: to preper= aciits

for the General Education Development test; fieldwom: in utiliziaz
campetencies gained in the course.

0T G-
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The studert will:

Demonstrate that he can identify, select and evaluate materials used
to prepare adults for the General Education Development Test.

Topics included in course: _

1. The GED Examination and its Sub~sections

2. Rescurces for GED
a. Derformance Resources
o. Cognitive Resources

- 3. Student Evaluations

a. Tlomms
b. 3elf-rating Scales

£. Stuzent Self Instruction: test booklets, stuay labs, brush-up
se=ssions : )

ED-R X506J - BILL’\IGUAL"I‘EAG{ING IN ABE (1 unit)
Assessing tirz linguistic competencies of the bilingual adult learner in
his native langiage; understanding the background factors related to his
basic educational needs; and implementing a program of teaching which is
based on his existing linguistic and academic competencies.
The student will:

Demonstrate that he understands the background factors related to the
basic educational needs of the bilingual adult learner and that he
can implement a program:of teaching that will meet those needs.

Topics included in course:

1. Assessing the Linguistic Competencies of the Bilingual Adult
Learner in his Native Language ‘

2. Understanding the Background Factors Related to his Basic Educa-
tional Needs - 4

-
0

3. Developing a Program of Instruction Based on the Lingllf”stic and
Academic Competencies of the Bilingual Learner

Other course camponents:

4. Written Project on Special Topics
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Assesgment of Program Elements: First Cycle of Evaluation

In the previous section of this chapter, a description wa.s given ‘of
the program components Which were actually “implemented. Whe-reas section
A answered in detail the question, '"What teacher tr'ciining_ program was
created', the next gection will seek to determine how well the program
functioned in reaching its goals. Judgments will be made about how well
the course objectives (or competencies) were liﬁked to the broad goals of
the program and how well the course activities were linked to the campe-
tencies. In addition judgments about the quality of the program elenents
will also be made Finally, some statistical data will also be presented,
although a full statistical analysis will be reserved for presentatlon and
discussion in Chapter 1V. 1

During the Fall Semester of 1975, the following courses were taught:

ED-R 592 - Principles and Methods of ABE
ED-R 592A - Teaching English as a Second-Language to Adults

ED-R X506A - Materials and Techniques in Teaching Consumer Educa-
tion to Adults .

ED-R X506C - Establishing Adult -Learning Centers

The first cycle of the evaluation process is focused'principally--upo'n
these courses which were taught during the fall time period. It was
anticipated that information genéi‘ated during this first examination of
the program would serve as a basis for further program modification durihg
the Spring Semester. |

" Judgments about the internal comsistency of program elements will be
presenfgd -first. In addition to the deécriptions of courses given in the
prev.ious“ part of this chapter, Section A, anaiyses were also made of the
two core courses, ED-R 592 and ED-R 592A. The pui'pose of the analyses was

to discern. the extent to which program goals, course -competencies, and-

38

27



course content were adequately inter-related. On the basis of evidence
derived from examining the outlines developed by the instructors, one
may jutige that each coorse__ is J_ndeed a viable instructional medium.

" The internal consistency of program elements, e.nd their quality, may
also be exammed fmm the point of view of the students who actually par-
ticipated in the courses. At the termination of each course an evaluation
form was completed by participants. The form described the broad goals of
the project and also ’listed the campetencies which each course was designed
to achieVe. Four questioﬁs were asked and participants were expected to
check a given response and then provide an appropriate explanation. In
this manner both the direction of response; positive or negative, and the
individual's rationale would be supplied. A talley of responses is given
bélow in Chart F. ‘A copy of the.form is found in the appendix.

" An examination of Chart F reveals that for both courses, and for each
question the students' responses were overwhe]mmgly in the affirmative. |
They report that the _campetencies were loglcally linked to the course goals
and the instructional components and evaluation procedures were well suited
to promoting growth toward achievement of the competencies. rVirtually all
particip:ants indicated that they were able to implement in theif respective
classrocm information, skills, and materials and procedures which they had
derived from these courses.

A wealtk of anecdotal data was derived from the written statements
which students also provided as a rationale for their decisions. It is not
feasible to quantify this 1nformat10n but the tone of these responses was
extremely positive a.nd very enthusmstlc about the quality of the genera.l

program elements. In addition many potentially helpful and useful suggestions
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were Offered for possible course improvement. MNegative oannenfs were rere.
Althcugh onl a few studerts cid noT put their names on these evaluation
forms, it di . not appear ——at their onments wers less positive than -those
who ciZ. The rather larzs volume of information supplied by students ap-
peaied to be genuinely ¢ifer=: to their instructors as approbation foi'

their e=forts.

CHART F

Perception by Students of the Int=rnal Ccnsistency of Elements. Tally of re-
sponses b course. ‘

1. Are the courss competencies r=iated to the broad goals of the project? -

ED-R 592 Yes 24 N 1 No.response O
_, : : . or unclear
ED-R 5924 Yes _ I3 No 1° No response _ O

or unclear

2. Was the instrunction reliates to the competencies

:ED-R 592 Yes _ 1= No 3 - No response __ 2
: v or unclear
ED-R Z924 Yes 2%« No O No response _ O

or unclear

Were —ne evaluation procedur=s used in the course related to the campetencies
and gcals of the program? .

ED-R 592 Yes o No 2 No response 2

[¢%)

or unclear
ED-R 5924 Yes No 2 No response -1

or unclear

4. In your teaching, have yaz beem able to implement the instruction that you
received in zhis course?

ED-R 592 . Yes 20 No 1 No response _ 3. i}

or unclear
ED-R 5924 Yes - 22 No O No response 2
' ‘ : or unclear
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In order to obtain baseline data co_neerning the level of acconplish-
ment of the participants in the ABEprogram et the time of their entrance.
into the beginning courses, students were asked to tx:mpiete a self-assess~
ment instrument. The items cu the instrument consisted of the sets of |

competenc1es 1dent1f1ed by the staff, e.nd for each item, the participant
‘was asked to rate his level of ability on ‘the’ following Tive ndint scale:

Not Competent T ~—5 : 3 7 5~ Highly Competent

<

At the end of the fall semester when students completed the tm core courses -
Ei-R-592 and ED-R 5024, the pa.rt101pa.nts again assessed .their own level of
' accompllshment on each iten. 'Ihe results are dep1cted in Chart G. A copy
of the 1nstrument is presented 1n the appendix

The two courses, ED-R 592 and ED—R 5924, include as obJect1Ves the
sets of competenc1es one to four and f1ve through seven respectively., If
“ participation in these courses has an effect on student learnlng, it would
be expected that the average self-assebsment rating in December would be
greater than the/ average' self-assessment rating in October. An _examination
of Chart G reveals that substantial average gains for c_onpetencies one

" through seven did indeed take place.
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: - CHART G

ABE Participant' Self-Assessment of Competencies October 1, and December 10, 1975

Campetency | Pre-assessment Post-assessment
Number Mean : ; Mean
1 2.6 4.3
2 3.1 .4
3 3.0 4.3
4 2.4 4.3
5 2.9 3.8
6 2.1 3.9 ,
7 2.6 4.1
8 3.4 4.0
9 3.4 3.9
10 3.2 3.9
11 3.1 4.0
C12 2.7 3.3
13 2.6 3.1
14 2.7 3.0
15 2.0 3.5
16 3.2 3.7
17 2.9 3.7
18 2.4 3.2
19 3.4 3.8.
20 3.5 3.6
.21 2.7 3.1
22 2.0 2.5
23 2.0 2.9
24 2.5 .8
25 3.1 '3
26 . 2.8 3.6

[\]
o
~3

 Mean of means

9}
=

Mean of means 3.
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At the beginning of the first two core courses, ED-R 592 and ED-R 5024,
parficipants were also pretested to obtain baseline data which would later
be compared with posttests to discern the amount of informaticn"gainéd ,
during the course. A tifty item objective type examination was administered
in the course ED-R 592. The average scoreé and standard de&iation on the

pre and posttests are given below.

“ED-R 592 . Pretest Posttest
~ Mean o 36.1 . 36.3
Standard Deviation 3.3 3.3

These data reveal that as a group, the participants did not make substantial
gains on the posttests. The standard deviation indicates that on both the
pretest and the posttest the dispersion of scores.was‘equal, ahd scorésv“
c}ustered closely abouf the neén.

The instructor of this course also made an item analysis of the diffi-
culty levels of thé’prefest items. qu the 27 participants who took the

test, it is necessary that fourteen subjects fail an item in order that it

‘might fall clearly into the category of being one of the more difficult

items (less that 50 percent correct). A tally of the number of wrong re-

sponses to each item reveais that of the fifty items included in the test,

:bnly 8 items fall into the category:of having less than fifty percent cor-

rect responses, although several cloéely approximate the 50 percent level.
Since these results are based on analysis of the pfetest itens qnly, one
must assume that one reason for the lack of gain in average séores_on the
posttest may be the relatively large numbef of easy items on the pretest
which caused an inflated beginning average score. The instructor is to be.
comended for his detailed item analysis procedure, and it is suggested that

either an alternative instrument be utilized for evaluating the progress of-

1
v

T a3
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studente in future offerings of this course, or the present instrument be
" revised, particulariy since inforination presented preuious%y in Charts F |
and G indicate that pérticipants have.ihdeed derived nuch_benefit’from this'
course. |
In the course EDuRu592A, an essay type examination was given to test
students' ability to apply coucepts and skills to particular situations.
The average scores and standared deviations-on the pre and posttests are
‘ given below.

ED-R 5924 . Pretest .  Posttest

Mean 29.6 88.9
Standard Deviation 26.4 8.2

These data reveal that the’ participants made substantial gains in average |
scores on the posttest, and gains were éonsistent‘acroee all items. The
standard deviations indicate that tﬁe students' scores were dispersed over
a wide iange on the pretests, but on the posttests the scores clustefed
much more closely about the mean. In view of the substantial increment <in
the: poSttest mean, this result 1ndlcates that the group as a whole nmde

large galns rather than just a few 1nd1v1duals

=3

In order to make an“objective appraisal of participants' attitudes

toward particular educatlonal experiences that are provided, a general

attltude scale was admlnlstered periodically. (The use of thls scale will
be further explalned in Chapter IV; a copy of the instrument is given in

the appendix.) The 20 item attitude scale was administer/eu tévpartici.pénts )
in the courses ED-R 592 and'ED—R 592A to discern their reactions to resource
persons who took part in the instruetional program, Scores on the scale
range from 1.13, highly favorable attitude to 10.89, highly unfavorable

/

- attitude.

4

33




The average scores given by participants to six resource persons are
presented below in order of rank from favorablé to'unfavorable. On the
scale of approximately one 1o eleven, a séore of six represents the tran-
sition point from the more favorable to the more negative reactions to the
experience. Five of the six_resoﬁrce persons fall into the more favorable
categpfy. It is therefore suggested that the Project Director consider

these results in integrating resource persons into the succeeding courses

offered in this program. -

Rank _ ' Average Scores

1 2.78
2 " 3.41
3 3.68
4 s 4.12
5 4.55
6 7.46

~ During thé winter intersession of 1976, the elective course ED-R 5(506F
| was evaluated. The instructor asked students to rate three categories of
course effects: knowledge and skill, enthﬁsiasn for the fiéld, and worth
of the course to the individual, both personally and professionally. The
ratings are given on a nine point scale from 1 to é, where one is the lowest
rating, nine is the highest a.nd the median rating is 5. 'The mean ratings

by the total class are given below.

e

Mean .  Mean

Prior knowledge or skill 33 | 3.6 6.9

Enthusiasm for the field 33 5.6 8.1

- Value, personally 33 . ' 7.6

Value, professionally 33 7.9
45
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The mean ratings revea% that after taking this course the harticipants,
as a group, report increased'knowledge'and skill, as well as a greater :
enthusiasm for the field of grbup dynamics. | Their attitude about the m;’ith
of the course personally and profess1onally was very positive. This pos&— |
t1ve att1tude was also expressed in the helpful suggestions for 1mpr0ve%ent
‘and the extensive written comments that were included on,the evaluatioq
sheets It is apparent from the camments which were expfessed that thé size
_ of the class may be too large for this type of course and the period of
time allocated to instruction may be too short Cons1derat10n should pe

given to making appropriate ehanges=



FIRST CYCLE OF EVALUATION: SUMMARY OF ASSESSMENT OF PROGRAM EIEMENTS

Within Chapter III the -elements of the ABE project which were designed
and implemented have been described, and particular attention was given -to
the éore courses. It was expected that the evaluation procedures would pro-
vide information about aspects of the courses Which could lé_ad to subséquent
revision ahd J'mpmvement of the on~going pmgfam / as well as evid.er‘xce of
possible course effects on learning outcomes. Both kinds of information have
been presented at appropriate points Zn the chapter. -In addition, —he evalua-
tion prbcess he:s spawned a wealth of “nformation from students, which includes
specific sugges ions for improvement. Since suggestions may be difficult to
implement and s—ce reactions from student to student may someti{nes conflict,
it remzins for the individual instructor or the staff as a whole, to sift -
through this information and weigh the reactions and suggestions. In the
iight of their expert knowledge and experiénce, and with concern for the, total
situation, members of the staff ngy'then ‘formulate appropriate modific:ation_s.

The descriptive data which have been presented, the evidence qpncerning
' the internal consistenc& of the program and the statistical and qualitative
data can only lead to the judg}mnt that 1) a proéram of high quality has been
designed and 2) the courses which have been implemented and evaluated have
been successful 1n promoti/n/g considerzble growth' toward the deéignated course
competencies. Within a relatively short peridd of time the project staff has

_ _ . N ‘
constructed and implemented a viable and innovative instructional progra_m‘;\itsf

N

members are to be commended for their diligence and creativity.
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C. Assessment of Program Elements: Second Cycle of Evaluation
In two ﬁrevious parts of this chapter, Sections A and B, descriptions
were given of the program components ‘which were developed and assessments
were made of the courses which were taught as of the data of the Interim
3eport which was submitted on .January .5, 1976. Section C of Chapter III

) will b2 concermed with an assessmen- of' the remalnlng courses whlch were

/
/

offered during 1576. 1In addition to the descrlptlons of the three core
courses, EI~R 592B, ED-R 592C, and “D-R 592D, Wthh have a.lreaay been pres-.
ented in Sect,on A, the reader may r=call that mre -intensive analyses were
also made and discussed. The purpcse of the analyses was to discern the
extent to which program goals, course compe_tenci/ies, and oour'ié content

were adequately interrelated within these three. courses. - On/ the basis of
evidence ‘derivedl from the examination of the three course outlines prepared
by the instructors, the validity and viability of each :o:f these courses as

/

instructional media are clearly established. ' .f’ //’
At the end of each of the courses an evaluation form was also campleted

by the students in order LO ascertam the internal con51sfency of course

elements as perceived by students. ThlS 1nformat10n 1s glven in Chart H.

{

An examination of this chart reveals that for each oif /the courses, ED-R 592B
and ED-R 592C, and for each question within these colx/f't'ses the students'
responsesA were overwhelmingly in the affirmaf.ive. Sg‘iudents repor-t. that the
4 competencies were logically linked to the course goegls, and the >in'structi_ona1
-components and evaluation procedures were well Slll‘ted to promoting growth
* toward achievement of the competencies. Virtually *;11 participants indicated
that fhey were able to implement in their respective classrooms the informa-

tion, skills and materials which they had derived fram these courses.
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CHART H

Perceptlon by Stuhents of the Inte-nal Consistency of Elements

' responses by counse

Talley of

. 1. Are the course campetencies related to the broad goals of the project?
ED-R 592B Yes 23 No O No

response o -
or unclear
ED-R 592C Yes 23 No © No vesponse 0
or unclear »
ED-R 592D Tes 18 No 2 . No response 1
: or unclear
2. Was the instruction related to the competencies?
ED-R 592B Yes = 23 No 0 No response 0
. or unclear
ED-R 592C . Yes 21 No 1 No response’ 1
- or unclear
ED-R 592D "Yes 15 No 6 NO response
/ or unclear -

3. Were the evaluation procedures used in the course related to the competencies

and goals of the program?

ED-R 592B Yes 22 No 1 No
or

¥ED-R 592C : Yes 21 No Yy No
~or

ED-R 592D : Yes 17 No 1 No.
or

response
uncleal
response
unclear
response
unclear

-0

—2

3

received in this course?

ED-R 592B - Yes 23 No 0 No
or

ED-R 592C Yes 19 ‘No 0 No
R o —_— _ : or
ED-R 592D Yes 10 No 8 No

or

response

unclear
response
unclear
response
unclear

-4, In-your teaching, have you been able to implement the instruction that you

0

~3

3

A considerable amount of anecdotal data was also provided by students

as a rationale for their statements. It is not possible to quantify this

information but as was true in the first cycle of evaluation the tone of -

the responses was positive and continued to be very enthusiastic. Unfortu-

nately on many of the evaluations in ED—R 592B and ED-R 592C student responses
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~ were 'not anonymous. While it may appear to be in order to interpr=: this
information with some caution, \tﬁe oveMeMng enthusiasm shown -or
these courses is ;ndicati;/e of sincere éupport. In addition these evalua-
tions are consistent with two additional assessments of t£1e. instruceor ‘and
of thé course which were made éeparately and anonymously.- Additimnl
statistical information about these courses will be presented in Ziapter IV.

It does not appear that participa.ﬁt responses were coerced. Ecudénts
had been notifi‘ed that they need not put their names on the evaluation
sheets if they did not want to.- The names on the sheets merely served to
aid in identifying those individuals whose evaluations dv‘vere not yet sub- ¢
mitte&. It is recommended, however, that future evaluations fo:iow the
standard practice of anonymit . of Pesponse .

Chart H also ir;cludes information concerning the internal consistency
of elements of the course ED-R 592D, Tieldwork in Adult Basic Education.
For this course the majority of student rasponses for =ach question are
also quite positive, but there are sufficient non-positive and unclear
responses lto suggest that some attention >should be devoted to discussing
areas of needed change. Most fieldwork courses involving outside agencies
presént vé}dng problemé because _thé university has little control over the
hany variables and interactions involved in the field experience. Hence
considerable coordi.ﬁation of effort may be required. There is no cdoubt
that the observations of the instructors of this course combined with some .
1of"the relevant a.necdota} information supplied‘ by the participants 'in
their evaluations 'could help redﬁce some of the difficulties encountered

by a few students.

50

39




™

7

In addition to .the analyses of courses and the assessment based upon
student percep:ions of courses, expert judgments were made by '"outside"
observers based .»on visitation of classes, bdiscus_sions with partiéipanfs
and visits with the project staff. As a result of the first cycle of .
evaluation, the two observers prepared a report consisting of a set of
‘general comments, concerrs, and specific recommendations for inpmvexxlenf.*
The intent of the/report was to provide suggestions for inproveﬁent which
‘could be introduced immediately into the program and thus m'cre’ase the

/
effectiveness of the project.

Based upon their later observations during the spring and summer of
1976 the observers report that their suggestions were indeed utilized in
modifying the program. Edited excerpts from their report dated September 17,

1976 are given below.

Item Disposition
1. The candidate selection 1. TFrom review and discussion it was
process and procedures. - detemnined that the selection pro-

cedures as previously recammended
did consider geographic area, ex-
pressed needs and implications of
future application by candidates.
These were incorporated in 1976-77.

2. The facilities and equip~- - 2. The previous recommendations to
ment. " provide permanent classrooms with
availability of teaching equipment
were identified as having been met

for 1976-77.
3. Review of initial course - 3. This was completed.
outlines to clarify objec- :
tives.

4. Review of the program design. 4. This detemmination is pending from
to determine if internship study and experience during 1976-77.
of candidates could be pro- :
vided during the Fall or

| : Spring temrms.

*A copy_l of this report is on file at the project office.
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5. The question of whether 5. This determination is pending from
optional intern activities study and experience during 1976-77.
(in lieu of teaching) is , .
possible or appropriate.

6. Consideration of the "two . 6. The present project design allows
track' system-Basic Subjects for experiences in both and/or
and ESL. "~ emphasis in one of the areas. No

change is deemed necessary.

Within each course the instructors themselves have been making changes
‘as the course progressed based upon both formal and informal periodic
assessments. End of course assessments were also made for the pupose of
improving future courses. The following set of notes conce:;ning ED-_R 592C
is illustratiye of the evaluation of courses, although most :lmprovementS
were made without written notification to the evaluator.

Students' Prior Knowledge of. the Subject Matter

On the pretest administered to the 25 students, there was
indication that the students were very limited in their knowledge
of teaching reading to adults. From their pretest scores, from -
comments they made on the pretest, from a preliminary survey of
their needs, and from conferences with the students early in the
. semester, we were able to confirm their limited lack of knowledge
in this area. 1t was also evident that their need for this
course was dire. In view of this, a decision was made to modify
the second year sequence of core courses, offering ED-R 592C }
(Teaching Reading to the ABE- Student) in the fall semester and -
ED-R 592A (Toachlng ESL to Adults) in the spring.

Course Content : , .
The content of the course was designed to meet the needs of
the participants. Wherever possible high priority was given the
topics stressed as needed most by the students and as early as
possible in the course. The course outline was, therefore, de-
veloped to cover the many areas included in the four competencies
for the course. T -

Texts : '

There was no available text in the field. I therefore used
a short book edited by Joseph Mangano and published by I.R.A.,
supplemented by readings from journals, books and handouts written

- or adapted by the instructor. There is a great need for a good
text in this field. The instructor has consulted with other pro~
fessors of adult education regarding the possibility of publishing
a text on teaching reading to adults.
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Activities

Based on feedback from our first semester core classes, we
used limited lecture and considerable student reports on selected
or assigned topics. This method was very effective because it
involved the students totally. It lent itself to discussion and
further research. The instructor augmented the seminar topics
with resource materials, aud10—v1sua.1 presentation, mini lectures
and handouts.

Mid~semester Evaluation

For this-class I used the mid-semester evaluation form
devised by the evaluator. I found it acceptable in generating
feedback from the participants. Little modification was indi-
cated but where it was possible changes were made. -

Guest Speakers °
There were several guest spea.kers invited to speak on
relevant tcopics. The speakers came well informed and all were
rated rather high on the attitude scales. We plan to use some

of the same resource people again, as well as others

Length of Class
The class was held in 10 sessions of 4 hours each. This,
however, was hardly sufficient time for the covering of the
course content. It was necessary to add an extra class meeting
for the final exam and evaluation. There was surprisingly
little objection on the part of the participants.

Note: Two students withdrew from both Spring semester courses
and from the program due to medical and personal prob-
lems which made it 1Hlp0$Slble for them to keep up their

%Oumemrk
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SECOND CYCLE OF EVALUATION: SUMMARY OF'ASSESSMENT QF PROGRAM ELEMENTS
3 S

During the second cycle of eﬁaluatién, elements of the ABE Pxoject which
were implemented during 1976 have been described and assessed. The descrip~
tive data which have been presentes, the stétistical evidence concerning the
internal consistency of the program, and the comments from.studeﬂts lead to
the judgment that the high quality of the program has not only been maintained
but has even improved. Af appropriate points in thg énalysis and discussion
of courses the evaluators have made recommendations which the staff may wish

/
to consider.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA RELATED TO OUTOOMES

) Whereas in Chapter I1I, attention was devoted prnnarlly to description
and assessment of the program which was actually implemented, the present
chapter will focus on presentation and analysis of data to discern growth
toward obJectlves Slnce:standardlzed\tests were not available, instruments
‘were either developed locally or acquired from other persons who are interested
in training adult basic educators. -These ihstrumentsrare listed below:

1. Assessment of Competencies, a survey checkllst to acquire the
participants' a) perception of his own needs b) report of the
percentage of competenc1es (the part1c1pant's needs) met by -
the program. . . )

2. Course tests, instruments developed by 1nstructors for use in
the1r respectlve courses.

3. General Attitude Toward | , a suivey checklist to acquire
the opinions of participants concerning the relative worth of
partlcular educatlonal experlences

In addition, the staff provided Judgments about the number and percentage of
participants who met the criterion level of performance.

Within section B of (hapter III an analysis was made of the part1c1pants'
self—assessment of competencies in adult ba31c education as of the date of
pre-assessment on October 1, 1975 and the end of the semester 'in December.
This information was présented in Chart G. The baseline data obtained in
October{ 1975.May also serve as a basis for making cdmparisdns'oflstudents”
acoanpiishmente at. the end of the program in the summer of 1976., If partici-
pation in the ABF'program has an effect on student learnlng, it would be
expected that for.each of the several competenc1es the average self—assessnent

(~

rating 1n August 1976 would be’ greater than the average self-assessnent ratlng
© \




in Cctober, 1975= The pertinent information is presented as Chart I. An “
examination of Chart I reveals that average gains for all ourpeteneies did \
indeed take place. On a five point scaie, a rating of three is average. It
can be observed in Chart I that for the pre—assn.ssnent the average group
ratlng was below three on sixteen of the twenty-six conpetencies On the re-
,malnlr_}g ten campetencies, there were no group average ratings above three point
five (3.5). On the post assessment in August, 1976, the average in the ratings
for each competency were all above three. 'I\nenty-three of the averages were
above four. According to the self reports or the group as a whole, subetantial
improvement has taken place.

, There we: ., of course, individual differences within the groups in the
degree of improvement which occurred with respect to each competency. The

staff may wish to examine the data more c.nosely to try to detect any individual

course or demographic characterlstlcs which may be assocmted with the low growth '

segments of a few profiles. In addltlon the staff may wish to examine more
closely the se_veral competenc1es for which the group averages on the post
assessment were at or below 4.04. These a.re numbered, respectively, 13, 18,
21 22, 23, 24, 25 and 286. On virtually all of these canpetenc1es -the begmnmg
averages are very 1ow. With regard to those competencies for which the gains

i were wmall the staff may wish to discuss pessible implications a.nd take appro-

priate action.
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CHART 1
ABE Participant Self-Assessment of Competencies October, 1975 and August, 1976

Campetency " Pre-assessment 4 Post-assessment
Number Mesan Mean
1 ' 2.6 4.69
2 3. 4.91
3 3.0 4.60
4 2.4 4.60
5 2.9 4.09
6 2.1 4.30
7 2.6 4.39
8 3.4 4.49
>o9 3.4 4.87
10 3.2 4.60 -
11 3.1 4.35
12 2.7 4.50
13 2.6 4.04
14 2.7 4.35
15 2.0 4.26
16 3.2 4.43
17 2.9 4.69
18 2.4 3.91
19 3.4 4.69
20 ' 3.5 4.39
21 2.7 4.04
22 2.0 3.17
23 2.0 3.74
24 ~ 5 4.01
25 1 3.87
26 .8 4.00
Mean of means 2.77 Mean of means 4.31
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For virtually all of the courses that were offéred, the participants had
an opportunity to indicate their individual perceptions of the contribution of
a given course to their own growth by completing a short rating scale. TFor
each of four categories of response there is a nine point scale on which a
ratlng of five is average. At the end of the course the part1c1pants recollected
and checked their position on a scale at the beginning of the.class and at the
end of the class With respect to the categories, Prior Knowledge or Skill and
Enthusiasm for the Field; In addition, the partlcipants Phecked their percep—
tion of the value of the course personally and professionally.

The averages for the group in each category of responses are presented in
Table 1. In order to facilitate comparisons and interpretations fhé group
averages are ranked from high to low in Table 2. The purpose of the rankings
is not to compare one,course—with another but tovprovide information about
individual courses which should be looked at more ciosely. In.addition, this
information might be used in interpreting other course data. For exanple,
colums 4 and 8 of Table 2 show that the course ED—RMSQZD obtained the lowest
rankings for average growth, respectively, on knowlédge or skill and in
-enthusiasm for the field. But for both of these categories the course ranked
first at the pre-entry level. The relatively high level at which participants
believe they entered this course may partially explain their relatively low
rankings of the course both personally and professionallyL Further, this
information may shed some light on their attitudes toward fhe internal
consistency of this and other courses which are described in Section C of
Chapter III. | |

The grbup averages in Table 1 also show that the students feel that each
of the ¢ourses was of value personally and professionally and contfibdted to
growth in knowledge or skill and énthusiasm for the field. With regard to

58 |
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knowledge or skill, the average pre-entry ratings for all courses but ED-R 592D,
was below the average rating of five. For all courses the end of course aver-
2ges in ratings was above five. As might be expected with regard to enthusiasm
for the field, the average pre—entry ratings for all courses were at or above
the average rating of five, but nevertheless, growth in enthusiasm was reported
for each course. With respect to the value of each course personally and
profess%onally, the average ratings for each course was above the average rating
of five. On the basis of the information which is presenfed_above, it must be
concluded that the students believe that the courses were successful in contrib-

uting to their growth in all of the categories under consideration.

(93]
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TABLE 1
Participants' Perception of Course Contributions to Growth

Number Mean Mean Chang=
Before After

Prior Knowledge Or Skill
Core Courses

ED-R 592 23 4.1 5.2 2.1
ED-R 5924 . 26 3.6 6.8 3.2
ED-R 592B 23 3.8 7.8 4.0
ED-R 592C 23 3.7 7.6 3.7
ED-R 592D 23 6.5 7.8 1.3
Mini Courses |

*ED-R X506A
ED-R X506B 22 4.8 6.7 1.9
ED-R X506C , , 29 4.5 7.7 3.2
ED-R X506D . 16 3.9 6.2 2.3
ED-R X506E 11 3.6 7.5 3.9-—
ED-R X506F _‘ 33 3.6 6.9 3.3
ED-R X506G _ 9 4.2 7.0 2.8
ED-R X506H 34 3.9 7.0 3.1

*¥ED-R X506J B

*+ED-R X506K

" Enthusiasm For The Field
- Core Courses
ED-R 592 23 6.5 7.0 0.5
ED-R 592A _ 26 5.0 . 7.0 2.0
ED-R 592B | - 23 5.7 8.7 3.0
ED-R 592C , : 23 5.6 8.3 2.7
7.8 0.7

- ED-R 592D ’ .23 7.

LS

60
*Not available )
**Special evaluation to be discussed separately
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TABLE i CONTINUED

Numper Mean Mean Change
Before After

Mini Courses

¥ED-R X506A
ED-R X506B 22 6.2 7.4 1.2
ED-R X506C 29 5.8 8.3 2.5
ED-R X506D 16 5.7 7.3 1.6
ED~R X506E 11 5.4 7.9 2.5
KD-R X506F ' 33 5.6 8.1 2.5
ED-R X506G 9 6.3 8.2 1.9
ED-R X506H 34 6.2 7.5 1.3

*¥ED-R X506J

**ED-R X506K

Number Personally Professionally

Value of.Cqurse
Core Courses

FD-R 592 23 5.3 7.0
ED-R 5924 _ 26 7.0 7.5
ED-R 592B 23 8.3 8.9
ED-R 592C 23 8.3 8.4
ED-R 592D 23 6.6 6.5
Mini Courses
*ED-R X506A
FD-R X506B : 22 7.5 7.7
FD-R X506C 29 8.0 8.4
ED-R X506D ., 16 7.5 7.2
ED-R X506E 11 - 8.4 7.6
ED-R X506F 33 7.6 7.9
- ED-R X506G 9 7.9 8.0
FD-R X506H 3 5.6 7.0
**¥ED-R X506
*¥ED-R X506K
61

*Not available : .
**Special evaluation to be discussed separately
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Participants' Perception of Course Contributions to Growth, Rank Order of Courses and
Group Averages.

-

Knowledge or Skill Enthusiasm For The Field Value Of Course

Average At Average Average At Average Personaliy Professionally]
Course Entry  Growth Course Entry  Growth

1 2 3 |4 5 6 7 8 9 10 | u |

T O N

&

59 | 6.5 | 5B | 4.0 || 592 | 7.1 3.0(| 506E| 8.4 | 598 8.9
n 5068 | 4.8 | 506E | 3.9 || 502 | 6.5 | 5| 2.7|| s0B| 8.3 | sooc | 8
S6C | 4.5 | 59 | 3.7 || 506G | 6.3 | 50AC| 2.5|| 5c | 8.3 | 06c | 8.4
506G | 4.2 | 506F | 3.3 || 5068 | 6.2 | 5068 | 2.5|| 506C| 8.0 | 506 | &.0
S | 41| SRA) 3.3 || sod| 6.2 | S06F| 2.5|| 5066 | 7.9 | B0F | 7.9
506 | 3.9 | 506c| 2 || soac| 5.8 | 02| 200l 5o | 76 | 50 | 7.7
06 | 3.9 | o0& | 3.1 || sem | 57 | 5066 | 1.9 || s | 7.5 %G | 7.6
598 | 3.8 | 5066 2.8 || 5060 | 5.7 | 506D | 1.6]| 508D | 7.5 5004 | 7.5
592C | 3.7 | 506D | 2.3 || sexc | 5.6 | 506W | 1.3(! 5921 7.0 /506D 7.2
S04 | 3.6 | 5% | 2.1 || s06F| 56 | 5088 | 12| 59| 6.6 | 5 | 7.0

6% | /
3.6 | 5088 | 1.9 || s0m | 5.4 0.7 || 506 5.6 | 506 | 7.0

5
s

0.51] 592 | 53 | 59D | 6.5

z
S

3.6 1 9%D| 1.3 || 5924 | 5.0

2 T1avL



The analysis in the two previous sections of this chapter are concerned
with the growth of students in the campetency and in the relative contributions
of the respective courses to growth as perceived by the participants themselves.
The next section will be concerned with student growth as measured by pretests
and posttests.

At the beginning session of each of four core courses participants were
pretested to obtain baseline data vhich could later be ccmpaied with postfests
to provide information about the amount of growth which took place.* These
data are presented in Table 3. An analysis of Table 3 reveals that.for three
of the four core courses, ED-R 5924, ED—R 592B and ED-R 592C, the participants
made substantial gains ir average scores on the posttests. The éta.ndard

deviations indicate that the students' scores were dispersed over a wide range

- on the pretests, but on the posttests the scores clustered much more closely

about the mean. In view of the substantial increments in the posttest means
and the decrease in size of the standard devi_ations, these results indicate
that within each course the group as a whole made large gains, rather than just
a few individuals. 'ThAe apparent lack of growth in course ED-R 592 is probably
due to deficiencies in the testing instrument. The z‘eader.may wish to review

a discussion of this problem in Section B of Chapter III.

64

*Pretests were not abpropriate for ED-R 592D.
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TABIE 3
Average Scores and Standard Deviations on Pretests and Posttests in Designated

Courses.
o
Pretest Posttest
Core Standard Standard
Courses Mean Deviation Mean Deviation Change
ED-R 592 36.1 3.3 36.3 3.3 00.2
ED-R 5924 29.6 26.4 88.9 8.2 59.3
ED-R 592B  39.8 13.8 96.2 2.9 56.4
ED-R 592C 25.4 14.0 2.3 7.7 . 66.9
65




In part B of Chapter III, an attitude scale was presented which seeks
to discern participants' attitudes toward particular educational experiences
that are provided. In the interim report the use of this scale was devoted
primarily to the assessment of resource persons who were involved in the
instructional program. The theory upon which this scale is based will be
discussed next, and a presentation of the results derived from a broader
application of the scale will follow.

In order to make an. objective appraisal of the total program a general
instrument is needed which does not depend primarily upon specific reactions
to single aspects of an educational activity. A more general assessment
instrument may permit oompa.risoﬁs to be made between t:«vo or more.different
types of activities when content and process may vary and, in addition, give
an objective measure of the total program. Therefore, the instrument needs
to measure elements cammon to any educationzl activity.¥ One common element
is the general attitude of the participant at the conclusion of an organized
educational experience. The attitude scale should measure the reactlon of a
total group to an organized educational activity in order to assess its success
from the viewpoint of its partlclpants. However, since the groups may vary in
camposition and since the scales are admmlstered to pa.rtlclpants at different
time perlods during the course of the program that is belng evaluated, minor

- differences in average scores and rankings should be mterpreted cautiously
- particularly since the nature of the content does indeed vary from one activity

to the next.

¥ Such an instrument was scientifically developed at Florlda State University,
Tallahassee, by professors Russell A. Kropp and Coolle Verner who generously
prov1ded the writer with a copy. 66




The average scores given by participants to the several core and mini
courses are presented in Table 4 in order of rank. The lowest score represents
the most favorable reaction. On a scale of approximately one to eleven, a score

of six, the median value, represents the transition point from the more favor-

able to the more negative reactions to the experience. It may be observed
in Table 4 that ail of the core courses and all of the mini courses fall into
the more favorable category.

TABLE 4
Rank and Average Sccres from Surveys of General Attitude Toward Eduua.tlona]

Experiences: Designated Courses

Rank Core Courses Average Scores

1 ED-R 592B 2.61
2 ED-R 592C 3.06
3 ED-R 5924 ~ 3.08
4 ~* ED-R 592 3.99
Mini Courses
1 " ED-R 506C 2.99
2 ED-R 506D 3.43
3 ED-R 506G 3.63
4 ED-R 506B 3.89
5 . ED-R 508H 4.39

The relatively high mean score value given to all of these courses-seems
to be indicative of highly positive feelings among participants toward fhe
kinds of experiences which they have been given and is an indication of the

worth of thesé experiences to them, personally and professionally.
67
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The average scores given by participants to resource persons and other
educational experiences are presented in Table 5. The order of rank again is
from the more favorable to the more negative with va seore of six representing
the transitional point to the more nerative reactions. It cah be observed
that thirteen of tie Fourteen experisnices fall into the favorable category.
This is an excepticpally fine record. The students as a group sean to find °
much merit in the educational experiences The educational experlenc,e which

ranks fourteenth has alr%.dy been deleted from the program

TABLE 5

Rank and Average Ratings from Surveys of General Attitude Toward Educaticnal
Experlences All Other Non—course Categories. )
Rank : - *Experience . Average Rating i

| | .78
.90
.01
.20
.25
.41

N .

KQCX:KIOﬁUT»bw.N)—*

s =
R S TR
O WD W DN E OO

-
9.8
SR R W W W W W W W L W N
o
R

*Most of the educational experlences mvolved resource persons whose names
are being held in confldelce
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sonally and professionally valuable if on the poSt assesarent he gives hinseif

Two courses which were offered have not been previously analyzed or-

_ discussed, ED-R X506J and ED-R X506K. For the course ED-R X506J, very little

‘information is available upon 'which to base an evaluation beyond the course

outline and a few written.oaqpents by four students. The course outliﬁe is.
<anprehensive and the student remarks are'positive.' However, it is suggested
that in future offerlngs the 1nstructor of this course provide the same type .
of evaluation dcta that is characteristic of the other courses. If this
procedure 1skfollowed,'the course can be observed and assessed as,part ef the
total program. ' . . \ |
) The course ED—B X506K is a sbecial course with a unique format‘that is
open to a broad range'of participants with diverse backgrounds. Considerable
nallatlve duto is avallable for thlS course whlch 1eads to the Judgment that
it was quite: successful in ach1ev1ng its obJectlves All resource persons were
rated highly by the participants. Since this is a course with a unique format,
it is recommended that future efferings'continse to be evaluated using the
same general procedures. One evﬁluation form, however, may need some minor '
One of the obJectlves of the ABE prOJect is stated as a cr1ter10n to be
achieved: Havlng received training in this program xthe part1c1pant will
denonstrate that he has found the program personally and professionally valu-

able in at least 80% of the catagor1es llsted on, the program evaluation fonn B

: The reader will recall from the previous discussicn in Chapter 111 of Chart G
‘tpat there"are~26<uunpetencies to be achieved. On the pre and’post'hssess-,

npnts, the participants were asked to réte,their achievement of each competency

on a five point scale. 3A rating of 1 is low,‘5 is high, and 3 is an average
l\ o LN » .
rating. It is judged that the program is perceived by the students as per-

L

¢

(S I
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a rating of 3 or higher on the given campetency.

4

‘The numbe: and percentage of participants who attain the 80% criterion
; p’erfoﬁnance level is given in Table 6. To achieve this level 6f__ success g
self-rating of 3 or above on 21 competencies must be given by each Student.

Twenty-two sthdents or 9€ percent raited themselves as having achiz-ed twenty-

X

‘one competencies. (ne Student did not. In view bf the preponderance of

participants who achieved ‘the performmance l.evel, it is judged that the pregram

achieved_ this criterion.

. <
b e . L4

TABLE 6

The Number and Percentage of Participants Who Attained the Criterion Performance -
Level of Success on Program Competencies (Self-report).

Number Percentgge
Attained 80% or more of S, )
...Program.Competencies o 22 - 96 .
Attained less than 80% of ) .
Program Campetencies ' i 4
. ——— / - . ) ————
Total ' 23 | 100

-1
o c;
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The second objective of the ABE project which was stated as a criterioﬁ
to be achieved anticipated that the project participants would demonstrate.
competence on at least 80%0 of .the program obéjctives as judgéd by the instruvc-
tional staff. Since specific competencies were involved in each course, the
insfructors were asked to judgq each student's performance with respect to the
number of competencies which were achieved. Because there were 26 crspstencies
in all, a student attained the criterion if he achievedvtwenty—one.

The number and percentage of participants who attained the 80% criterion
of performance aJ.;e‘ given in Table 7. To achieve th_isl level lof success 21 or
mreﬁaﬁpetencies mst be attained by participants. Sixty-five percent of the
students (15) were rated as having achieved twenty-one competencies. Thirty-
five percent (_8) did not. The preponderance of participants achieved the
eétablished performance level but the percentage of the group that did not was
approximately one third of the total group.. This result reflects .the'fact that
not all participants took all of the elective coﬁrses, therefore they did pot
‘ ilave the opportunity to demonstfate to the farulty theii‘ competence in pa.x_'ticu-
lar areas. Nevertheless, the staff is challenged to improve on attainment of

this objective during the second year of the operation of the project.

TABLE 7

The Number and Percentage of Participants Who Attained the Criterion Peffonnance
Ievel of Success.on Program Competencies (Instructors' Reports).

Number Percentage
Attained 80% or more of Program Competencies 15 65
Attained less than 80% of Program Competencies 8 35

Total o 23  100
|
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In manv nrajects that are evaiuated there are oftqucertain concamitant
unanticipated eifects that gc unnoticed because they were net planned for as
program objectives. ‘One concamitant side effect of the current project which
has been observed is the degree. of professionalism which has been exhibited
by ‘the participants. While it was indeed an objective of the project to
elevate the degree of professionalism among participants as Adult Basic Educa-
tors, it was probably not ‘expected that the participants would thereafter
perceive themselves in thw profe331onal role of tralners of Adult Basic Educa-
.tion teachers. But such an effect has occurred' In answer to a request for
infornation about how the current group might help in the training of the group
of future partiéipan@s, 19 of the 21 participants responded tq this question.
Of the 19 who respon&ed, 18_sﬂégested ways in which they might serve, for
example, as speakers, demonstrators, consultants, master teachers, or eonductors
of in-service "wprkshops. The project staff has therefore indicated its willing-
‘ness to draw upon the talents of the group and the participants have indicated

tbelr readiness to perform a professional teacher educatlon role.

. (The activity which is the subject of this report was supported in whole or ir

" part by the U.S. Office of Education, Department of Health, Education,. and
Welfare. However, the opinions expressed herein do not necessarlly reflect
the position or policy of the U.S. Office of Education, and no official en-
dorsement by the U.S. Office of Education should be 1nferred )
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APPENDIX TO EVALUATION REPORT

Teacher Training Project in Adult Basic Education

: Illustrative Questionnaire - Internal Consistency
Competency Self-Assessment Scale

Attitude Scale
Instructor and Course Evaluation

- ED-R X506K Evaluation Form
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Teacher Training Project in Adult Basic Education
California State University, Fullerton

COURSE LEVALUATION

- ED-R 592 Fall Semester 1975

To the student: As a participant in the Teacher Training Project in Adult Basic
Education, your help is needed in assessing the course which you have just
completed. The project has as its broad goal to 'provide teacher training and
staff development in methodology of instruction appropriate to the needs of
adult basic education students, particularly those with limited English speaking
~ability and/or from limited economic and social circumstances.'

The specific competencies for thig course are: The student will be able to:

1. Demonstrate his ability to. explain the basié psyéhological laws
affecting the adult learner. :

2. Demonstrate that he can identify the characteristics of the adult
learner. '

3. Demonstrate his ability to analyze the strengths and limitations of

various methods and techniques in teaching basic education courses
to adults.

4. Demonstrate his knowledge of professiornal organizations and rescurces
available to the teacher of ABE.

Please respond to'the following questions.

1. Are the course competencies related to the broad goals of the project?
Yes - No Flease explain.

2.. Was the instruction related to the campetencies?
Yes No Please explain. ‘

P —
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3. :Were the evaluation procedures used in the course related to the campetencies
and goals of the program?

Yes " No Please explain,

4. 1In your own teaching, how have you been able to implement the instruction that
you have received in this course?
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CSUF TEACHER TRAINING PROJECT IN ADULT BASIC EDUCATION
Assessment of Competencies

Directions: Please assess your own competenc1es related to the following objectives in the

Teacher Training Project in ABE,

Seale: 1234y
Not Competent

Highly Competent

ED-R 592

Please be honest in your ranking and specific in

your comments.‘

© Objective

ED-R 592D

- Self Assessment
(please circle)

234k 5

Coursef _

Date

Course #

Date

Comment

A

1, Demonstrate his ability to explain the
basie psychological laws affecting the

adult learner,
.

12345

2. Demonstrate that he can identify the
characteristics of the adult learner,

12345

i, ssay

7, Demonstrate his ability to analyze tie

strengths and limitations of various

methods and teachniques in teaching

basic education courses to adultsy

12345

-

b, Demonstrate his knowledge of professional
organizations and resources available

to the teacher of ABE,

1234 5

v, Demonstrate that he can déscribe the
English sound and syniactical system

as it relates to the adul" learner with

an ESL background,

12345

o

6, Demonstrate that he can asséss, plan, |
implement, and evaluate a program designed
to meet the needs of the adult ESL student,

t 2345

™




]

Objective

/

Self Agsessment

f

v .

—

7.

Demonstrate the ability to identify,
select and evaluate resource authors,
texts, and periodicals in the ESL field,

1 234 5

‘instruction based on the unique needs of

Demonstrate that he can assess and plan

the linguistically different, culturally
different and/or the economlcally
drsadvantaged adult,

12343

‘Demonstrate that ke can adapt and develop
aporopriate instructional materials relatqd |

to the 1ife style and coping skills of
the individual ABE student, - -

{

Demonstrate the ability to aesist the

ABE students in self-analysis appropriate
~ to his 1ife styles and coping skills and
" {n development with the student of

techniques and resources needed for growyk

1234 5

Demonstrate tnat he can design evaluation
procedures needed to show individual
growth and progress development,

1 23 4

U

- describe the/ causes of adult reading

Demonstrate fhat he can analyze and

problens, |

f
/

12345

Demonvtrate that he can assess, diagnose
and prescrlbe the reading needs of adults
at the bagic, functional and develop-
mental 1eve15.

1 2345

T8

| Demonstrate the ability to evaluate, ,
select and organize facilities, materials

[:R\}:idlnF program for adults,

Aruitoxt provided by Eic:

and equipment in an individualized

1 2‘ 3 b8

K
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Objective

]

Self Assessment

15, Demonstrate knowledge of resource
. authors, texts, periodicals and pro-
fessional organizations in the field
of teaching reading to adults,

123l+"5

16, Demonstrate that he can synthesize
the knowledge, training and experience
from the core courses in this program
and develop further professional
expertise by using them effectively
in a fieldwork eituation,

23y b

17, Denonstrate tnat he can design,

implement. and evaluate ingervise pro-
cedures telated to the various groups
-affected by and affecting his program,
suth as students, aldes, teachers and
administrators,

A\, )

{294

18, Demonstrate that he can understand
and interpret the format and individual
components of an ABE project proposal.

{2354 ¢

19, Denonstrate that he can develop methods

and experiences for adults which will
explain fanily money management,
related to his rights as a consumer and
as a citizen,

b 2345

I -

20, Demonstrate that he can assess the basic
computational skills of adults and
develop individualized instructional
plans for teaching the needed compu~
tational skills in ways which relate
these skills to daily survival and
vocational needs,

{ 234 5

't

21. meowstrate that he can establish,
[:R\J:PTaTP and evaluate an adult multi-
ox}umdl&, 1nd1v1dua11zed learning cenfer.

HEEEEE
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Objective

Self Agsessment

27

Demonstrate that he understands the
.nique problems of ABE physically

.4 mentally handicapped students and
that he can assess, diagnose and
prescribe for the reading needs of
these persons using aoproprlate

: technlques.

234

Demonstrate his ability to interpret

current research in ABE and design
and conduct a research project
related to current trends and pro-

Jected research needs.

12345

2k,

Demo strate that he can identify,
implement, and evaluate techniques for
teaching group dynamics and leadershlp
skills to ABE students,

12 34h ;5

25:

Demonstrate that he can identify,
select, and evaluate materials

iised to prevare adults for the General

L Education Development test

"t 2345

26,

Demongtrate thst he understands the
bac%vround factors related to the

basic educational needs cf the bilingual:
adult lebrner and that he can implenent.
a progran of teaching that will meef
those needs,

123k

82
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GENERAL ATTITUDE TOWARD

(Course,activity,or'program)

Listed below is a set of 20 statements which may describe your feelings in
.general toward the experience indicated above. The feeling tone of the
statements ranges from the most favorable to the less favorable and‘most
negative reactions. :

Read the entire list of 20 items carefully and then check ONLY those staté—
ments that describe most accurately your reaction to the TOTAL experience.
You may check as many statements as you wish.

NUMBER ITEM - _ PLEASE CHECK
1 _ It was one of the most rewarding experiences
I have ever had. :
2 Exactly what I wanted.
3 I hope to parficipate in znother one in the near future. .
4, It provided the kind of experience that I can apply to

my own situation. .

5. It helped me personally.
6. It solved some problems for me, -
7. I think it served its purpose. L
8. It had same merits. Y
9.v It was only fair.
10. ' It was neither very good nor very poor. o
11. I was mildly disappointed. o
12. It was not exactly what I needed.
13. It was too general.
14.° ' I am not taking any new ideas away.
15. It didn't hoid my interest:
'16. It was much too superficial.
17. I leave dissatisfied.
17, h It was very poorly plamned.
19. I didn't learn n thing. |
20. It was a camplete waste of time. ' —

811. ‘ . - .. ) . “




DIVISION OF SPECIAL PROGRAMS - SCHOOL OF EDUCATION - CALIFORNIA STATE UNIVERSITY
INSTRUCTOR AND COURSE EVALUATION

Instructor's Name Course Date
(PTease Print) :

Please rate the instructor of this course by circling the appropriate number.

A rating of 9 is highest, 5 is average, and 1 is lowest.

Lowest Averagé Highest

Knowledge of the field 1 2 3 4 5 617 8 9
Overall teaching effectiveness. 1 2 3/4 5 6f7 8 9
Fairness of ihstructof's evaluation method 1 2 345617 89

Please rate thé course's effect upon the foilowing. Again a rating of 9 is
. highest, -5 average, and 1 is lowest.

Your knowiedge or skill in this field as compared to 6ther fields:
Before taking the §ourse ' 1 2 314 5 6|17 8 9
After taking the course 1 2 3]4 56)7 89

Your enthusiasm tor the field:

t—t
N
w
&
wn
o
~
(o]
7]

Before taking*@be course
After taking the course 1 2:314 5 617 8 9
Value of: the cour#e to you: |

!

(1) Personally | 1 2 3/456!7 809
/

(2) Professionally -1 2 3145

“:I.
~
x
w

YOU *4Y MAKE ADDITIONAL COMMENTS BELOW:




ED-R X506K - ADULT BASIC EDUCATION TRAINING INSTITUTE FOR ADMINISTRATORS, OOUNSEIORS AND
TEACHERS

EVALUAT:: N FORM

This evaluation is to be returned in the attached pre-zddiessed envelope by June 25th.
It is required in order to receive 1 uait of academic cred’: ‘“¢. the course.

. NAME ATE

TITLE OR POSITION

Please think about what has happened in the weekend institute. Assese its value to
you by checking the appropriate colum.

Very Fairly Not Already Not
Helpful Heipful Enough Familiar Worthwhile

Dr. Roger Axford

Information presented

Handouts

Opportunity for Audience Particiypation

dJohn Camper
Information presented

Handouts

Opportunit:. for Audience Particijation

Counseling Pancl

Information presented

Handouts

Opportunitv for Audience Participation

Df Bob Calvo

Informatio pressnted

Handouts

Onportunit 7 for Audience Particip.ation

B Sessions wi.h the Experts

Informatica presented ' : . ' a
Yandouts , | -

opportUnity for Audience Participation o e

T




Please complete the following statements, giving thoughtful consideration to your answers.

1. The thing I liked most about the workshop was

2. 'The thing I likedleast about the workshop was

3. lMany participants

4. More people could have

S. I would have profited more if

6. The speakers were

7. TFewer peoble could have

8. A future weekend workshop

-

9. It might have helped if I had

10. The coordinator of the workshop




Please write an assessment of the session which concerned you most, explaining (1)
the stated objectives of the presenter(s), (2) the manner in which the presenter(s)
, achieved the stated objectives, and (3) whether the session was successful in ycur opinion
(giving specific reasons in your individual case).

(Use other side if necessary)

How has this workshop changed your attitude or behevior? (Example, encouraged you to
study or research a topic, dr something different in yo i work.)~«h

88

(Use other side if necessary)




