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ABSTRACT . . . S
} ' The purpose of the project evaluated 'in’ this
third-party report was for the North Central Technical Institute in
Ll Wausau, Wisconsin, to provide career education to .the adult

AN population (including youth 16 years of age and o6ver) in school and
—___,out _of ;i the area served by the North Central Vocatiomal, .

- Technictl and Adult Education District. Particular emphasis. was
plac2d on meeting the needs of thé small communitigs and -rural areas.
,Career education concepts of self-awareness, career -awareness, career.
- exploration, career decisionmaking, and careér rreparation were ’
incorporated into the project in that they we i uused as criteria in"

“determining the needs of the individual-and =5 :aidés to curriculum
development. Services were provided by the pui- ject ﬂp adult. B -
populations including the1unemp}oyed,§underemployed,\employed, high
school dropouts, women, American Indians, and rural disadvantaged.
Vietnamese and Russian populations were of sufficient ‘number o .
warrant the formation of adult basic education classes and classes in
English as a second language.. Activities during the project®s 3~year
duration were evaluated as successful. Recommendations vere.made
based on the evaluation data. The report-contains an introductory.
chapter on the broad project setting, and chapters describing and
assessing its accomplishments in services to adults, coordination of
efforts with other agencies, promotion, and-activities with RK~12
schools (which were an extension of the original project design).
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PREFACE

- This report repesents the third party final evaluation of "Career Education
for Persons in Rural Areas, Primary Focus on Adults 16 and Over," an exemplary
project in career education conducted by the North Central Technical Institute
Wausau, Wisconsin, under Part D of Public Law 90-576. The Draft Guidelines for
the Evaluation of Career Educatlon Programs submitted to the U.S. Office of
Education by Development Associates, Incorporated, Washington, D.C. were used
as the basis for this evaluation. . ’

Evaluation services were provided under a contract with the Center for Studies
in Vocational and Technical Education, University of W1sconsin~Madison.

The evaluation was carried on by Henry C. Ahrnsbrak, Professor Emeritus,
Department of Educetional Administration, Project Consultant under the direction
of Merle E. Strong,'Director, Center for Studies in Vocational and Technical
Education‘and James Augustin, Specialist, Center for Studies in Vocational and
Technical Education. ' \

The breadth of Ehis kind of project is read%&y‘apparent. However, the
expertise and time for planning and execution, the effort required to obtain
satisfactory cooperation of all involved persons, and the formulation of the
evaluation conceptual frameworg and mechanisms required for the project are
sobering experiences. The exemplary project provided oppertunities for the staff
to deal with a broad spectrum of persons with diverse needs ranging from the rural
disadvanraged adult to the heterogeneous membership in the public schools, grades
K-12. ’ o

The nrojectistaff attempted to reach as many persons as possible through the use
of the media and by means of personal contact. This effort at informing the
public and assisting them with their career education needs resulted in cooperative

work with agencies.which were well established.and had a clientele to refer to the

£

project staff.

‘The staff members were well accepted by school administrators and faculty mewbers
In spite of this acceptance the staff found themselves not working through the ‘
-school organizational structure, but personally assisting individual cooperative
teachers with their diverse career education infusion problems as well as with

students and their paﬁents.-




In a few schools, the_administrators and faculty comprehended early the

significance of career eduéatibn and organizéd their efforts systemwide. As

a result, thése administrators and‘faCulty members used the project staff wembers
more efficiéntly and effectively. As a consequence, the project staff organized
“heir services to two cateéories of schools. Four scheols known as pilot

schools were visited weekly. The remainder were organized as “cluster" or
contact schools. There were four "clusters' of schools which the project '

staff serviced ﬁhrough nonthly meetings with representatives from each of the
member schools. ,

'~ This report is an effort to evaluate the efforts and outcomes of the

. proiect staff as they relate td the purposes of the project. chei functions
were performed by the project staff but they were largely §Egillar§ to the

‘main objective of orientation.to and implementétioﬁ,of career-education. Such’
ancillary functions'inciude work on publ%city and the dissemination of information
about ‘the project. » . '

The evaluators wish to express théir appreciation to the project staff for
their cooperation in tﬁe evaluation process. Special appreciation is extended
to-thése/Who»served during the last two years, when their activitiles inteﬁsified.
The intensification resulted from a growing awareness on the part of the
cooperating agencies and schools concerning the iﬁplemgnation of career
education and the need for evaluation of their progréss.

, Trelol Dlra

i

ii

e

[y



CHAPTER I

Introduction

This introductory ohapter of the report attempts to set forth
the broad setting in which this exemplary project was carried on. The~
exemplary project proposal was developed by Dr. Russell Paulson, Director
for Research and Development at the North Central Techaical Inetitute
and the pProjec¢t was directed by him. At the state level the technical
institutes arle responsible to the State Board of Vocational, Technlcal
and Adult Edu tion. The exemplary project attempted to deal with adu]t
groups on a: district—wide basis."

The Technical Institute District contains 23 public school districts
and a number of church related schools. Also within the Technical Institute
District are two intermediate_districts known as Cooperative Education
Service Agencies. A coordinator for career education in the State
Department of Public Instruction coofdinates the career education activities
among the schools of the state.

This introductory chapter is divided into the folloﬁing

, sections: state and local responsibility for career education, purpose
.of the project, the ‘project in its demographlc setting, and the .organization

and administration of the project.

Career Education at the State and LocaiﬁLevei

The Department of Publiévlnétruction employs a consultant for
career education who provides services to the local public schools and
the nineteen intermediate districts known as Cooperative Educatlonal |
Service Agencies (CESA s). These ,agencies have their own governing

' boards and employ an executive director and staff. Two of them are

entirely within District 15, where North Central Technical ‘Institute is located.

\




Theoretically, thesé‘CESA districts are responsible for their own

: carEer education programs. At the same time, district 15 encompaszses
23 public school districts a few church related schools and rour
CESA's. A total of 26,857 public elementary school pupils and 18,538
public high school students are located in the district. All of the
public and private schools were invited tb join the present career
education project. CESA staffs participated in many. of the project staff's
committee deliberations. This indicates the project's significant

influence on the CESAs.

Purpose of the Project

The purpose of the'project was to provide career education to the
adult population (including youth 16 years of agé and over) in school
and out of school, in the area served by the North Central Vocational,
Technical and Adult Education District. Particular emphasis was placed
on meeting the needs of the small communities and rural arezs. This

. original purpose was modified as a result of the following memo for
fiscal 1973 excerpted from the Department of Health, Education and
- Welfare, Office of Education, Policy Paper AVTE-X72-10:

Focus for fiscal Year 1973: 1In order to achieve maximum impact
the funds available for fiscal 1973 will be focused on projects which
‘include a strong guidance and counseling emphasis and which combine;\*
in one operatibnal setting, all of the following components:

1. Programs designed to increase the self-awareness of each
student favorable attitudes about the personal, social and
economic significance of work, and to assist each student
in developing- and practicing appropriate career decision-
making skills.

2.  Programs at the elementary school level designed to increase
the career awareness of students in terms of the broqdfrange
of options open to them in the world of work.

3. Programs at the junior high or middle school level designed
to prov1de career orientation and meanlng;ul exploratory
experlence for students.

7
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4. Programs at grade levels 10 through 14, designed to provide
! “job preparation in a wide variety of occupational areas,
. with special emphasis on the utilization of work experience
and cooperative education opportunities for all students.
5. Programs designed to insure the placement of ali exiting
students in either (a) a job, (b) a post-secondary occupational -
Program or (c) a baccalaureate progranm.

The memo of August 1972 and the Project's purpose statement provide
ar insight into the inclusion of the elementary school, junior high
S?hool or middle school as weli as high SChool'populations in the proposal.‘ ™~

ﬁ'f THE objeétives of the proposal under consideration are as follows: ‘

1. To increase career education activities to those persons

16 years old and older for those persons

a. Presently in high school, public and private
b. Presently unemployed
c. Presently employed

2. To develop career awareness materials.

. - ’
3. To expand career awareness programs at the K-6 grade level.
4. - To expand to junior or middle school an awareness of the

world of work.‘ o :

5. To expand career education activities to small rural high
Schools where a high percentage of the student bodies are
from disadvantaged or low-income families.

6. To provide career awareness programs for the parents of high
school seniors who in the fall semester are undecided as
to immediate career objectives. ’

7. To provide sugmef career exploration activities to those

youth presently 16 years old or over who are in high school
- or work experience programs.

8. To provide counseling services and career information for
the mature wouan who wished to re-enter the labor market.

9. To expand career awareness, career exploration and career
pPreparation activities to Vietnam veterans.

10. To expand the articulation of curriculum development in
career preparation as depicted infthe career educational model
between high school vocational programs and post-secondary
vocational-technical ' education programs in at least 4 programs
in the first year. : ' :

3




11. To expand career awareness and career counseling services
.to those persons 16 years old and older who are:

a. din high school

b. post-secondary vocational preparatory programs

c. to at least 10% of those persons presently unemployed
who are registered with tne Wausau office of the Wisconsin
State Employment -Service

d. to at least .2,000‘adults presently employed

e. to women who desire to prepare to re-enter the labor wmarket

f. to American Indians '

g. to rural disadvantaged whites

12. To identify and disseminate employment openings information
within the district, and where feasible, within the state.

13.. To provide information on post-secondary vocational, technical
program openings tc high schoals within the district.

14. To expand part~time career preparation opportunities for those
persons over 16 years of age by 4 new courses per year (2 per
semester) to serve approximately 50-~60 persons.

Career education concepts of self-awareness, career awareness,
careex exploration, career decision-making, and career preparation Were
incorporated into'the project in that they were used as criteria in
determining the néeds of the individual and as guides to curriculum:

development.

The Demographic Setting of the Project

A general pqpulatiqn of 190,000 persons as of the 1970 census is
involved in this project., | ! |
The.charactefisticé of the population as listed in the éroposai
are as follcws: |
Total population - 190,000 ‘ : ' _ S
Minorities -~ 3,743 or 2 percent
" Rural inhabitaats ~ 58 percent
Male populatjon ~ 49.6 percent
Female population ~ 50.4 percent
Employed persons ~_@§£Q;90 ' ,
. Women over 16 years of age ~ 39 percent in tke labor market
Non;farm‘and salary jobs - 80 percent

Unemployed -~ 8,290 pérsons-or 6.3 percent



Families with incomes less than $3, 800 - 9.1 percent
Aid to families with dependent children ~ 1, 765 families

'.Additional 395 children in foster homes and licensed child care
institutions

Indians (see minorities above) living wlthln or adjacent to
reservations ~ 2,173

persons 16 years and over in the labor force - 409 employed;
369 considered unewployed of which 107 were seeking work

persons 16 years and over not in the labor force because they
were students, physically or mentally disabled, retired or
— 1nst1tut10nallzed housewives or women for whom no child
care substitutes were available - 329 persons
\

Table I shows the distribution of elementary gchool and high'échool
students among the school districts in the North Ce tral Technical Institute.
.District. The higher percentage of smz _1 school distrlcts is readlly
apparent. The largest concentraﬁ}on bf population 'is C%Ffrally'located

\\at and around Wausau with a population of about 60,000 including the

%Pburban area. _
\ . )
\ : '
TABLE I
Enroliments of Elementary $chool Students K-8 and High School Students

9-12 1& the Public Schools Located in the North Central Technical
Instltuhe District

Enrollments No. of . : No. of
K-8 9-12

N

less than 299
300-499
500-699
700-899
-~ 900-1099
1100-1299
1300-1499 7 -
1500-1699 . y
1700-1899 : )
1900-2099 ' ‘ .
2100-2299 , ‘ ) \
2300-2499 1
2500~2699 1 |
2700-2899 : e 1 \
29G0-3099 : : x
Over-~3300

NH NN oY
W o~
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Table II further illustrates the rural character of the population
in the school districts encompassed in the North Central Technical Institute
District. The 23 cities and villages of the district are listed in

rank order according to the 1970 U.S. Census.

TABLE II ,

City and Village Populations Encompasseﬁ in the North Central
Technical Institute District by Rank According to the 1970 U.S. Census

City or Village Population City or Village Population
Bowler ‘ 272 Spencer . 1,181
White Lake 309 Marathon 1,214
Rosholt 466 Stratford . 1,239 '
Prentice 519 Abbotsford 1,375
*Pirnamwood 632 Phillips .- : 1,511
Rib Lake 782 - Mosinee 2,395
Tigerton ' 742 +Schofield 2,577
Athens 856 Park Falls 2,953
*Wittenberg 895 +Rothschild 3,141
Edgar . 928" Medford 3,454
Loyal . 1,126 Antigo 9,005
Colby ‘ 1,178 Merrill 9,502
Wausau . 32,806

*0One school district’
+0One school district

'At the time of the 1970 U.S. Census, 22 cities and villages had

populatioﬁs ranging from 272 to 9,502. Only 2 cities had populations
in the 9,000+ bracket. Only one city had a population of 32,806.

‘ Educational resourceS'are”limited in many of the districts
aﬁd community resources for occupational resources are esﬁécially 1imited..
Conééquently, the dpportunities for service by the project\staff membe&s
to these many schools were obvious to them. IE:is understahdable
that ceachers and administratofs*expressed deep appreciaéio&\for the
services of the projectistaff members during a recent tour oﬁ soﬁe_
of the*schools. At‘one of the schsols in the 9,000 populétioh‘bfacket
visited recently, the assistant superintendent fér instructio&:was

most appreciative of the project staff's services.

11 - -



Project Personnel

The Administrator fdr Research and Development at the North Central>~
Technical Institute dlreeted the project generallv with the help of

a part~time project staff member until an associate director was
identified. The day—to—day adminlstratlon of the proJect was the
'respon51bility of the associate dlrecto., Who had been a career education-
specialist. Two full time membars had guidance and elementary school
experience. One part time staff member had a guidance and counsellng
background. One staff mémber had a special education and social work
background. The staff was well qualified, motivated and enthusiastic.
Since the project is located in central Wisconsin, where talented
staff are,iess readily available, tne director was fortunate to continue
to maintain a qualified staff. '

The rural phara&ter of the population-and the many small communities
in the NCTI district led the pProject director to deploy the five members
of the project staff on a reg?onal basis during the first year.

\

Sehools ‘ S
~For the first year the project staff members visited 23 schools

in the NCTI district to introduce career education. In the second year,j

all project staff members were located at the central office. It was

decided, with the recoﬁmendation of the second year evaluators that

staff be centralized and that the number of schools assigned to each

project consultant be reduced It was further agreed that the number

of groups to be served also be reduced in order to meet the goals and -

outcomes of the project more specifically.

| These recommendations, to reduce the number of schools to be

-visited, although readily accepted by the project consultants, raised



O

ERIC

Aruitoxt provided by Eic:

4

'problems with the schools wh1ch might be dropped Four’schools were

chosen for weekly v1s1ts from consultants. The remaining schools were
organlze into‘ clusters".  The "cluster" school administrators were
askedgto select\ representatives to attend _monthly meetings and serve

as liaison between the project staff and the respective school faculties

‘and administrators. Each school representative had input concerning

problems and developments and alsoc’ received information for expansion

of career education inuhis/heF respective schools. It helped establish

‘good future relations between the schools and NCTI and helped .avoid

“funded projects.,

creating a negative attitude toward voluntary part1cipation in federally

- B

. The reduction of visits to most of the schools underscored what
many of the school personnel had feared from the start. Many felt from
the beginnlng that this was another federal proJect to get something
started and then discontinued. Consequently, thé project staff members
often were queried about what wouldvhappen after the<termination of’the

'

project.

/ ) s

The evauluator attended four c1uster group meetings this year.

‘The representatives of the "cluster” schools were polled at each meet1ng

to determine the needs of their respective schools. Their recomméndations

7

served as the basis for the succeeding agenda.

‘

Services for‘Adults

The original pr6posal was intended as a broad and comprehensive

effort at br1nging career educatlon to adults 16 years and over in or
i

out of school. " The expectations were to. N '\p\ . _ﬂ
"1, Provide counseling services and career 1nformat1 n for
mature women who wished to re-enter the.labor market.
2. Expand career awareness, exploration and prepara ion for._
Vietnam veterans. . r T
3. Expand career aWareness and counseling serv1ces, among others,
tO'

«a. at least 10% of those persons. presently unemployed who
were registered with the Wausau office of the Wisconsin

13
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at least 2,000 adults presently employed; '
to women ‘who desire_to prepare to re-enter the labor
market; .«

d. American Indians; and

e. rural disadvantaged whites.

) _ 4. Identify and disseminate empioyment opening information
o ’ within. the district and where possible, within the state.
5. Expand part-time career preparation opportunities for those
. persons over 16 years of dge by 4 new courses per year
- (2 per semester) to approXimately -50-60 persons.,

/ These populations were/approached in‘several wavs., One involved
having public and private service agencies recommend individuals to the
project staff. The other involved providing services to persons who came
voluntarily, particularly to thgse who came to evening classes at NCTI. v

y Despite -an exteansive media campaign conducted by the staff, only a small
. percentage of individuals paxticipated.’ Those who should have participated
and did not may well have been the disadvantaged ‘-who are difficult to W
" reach. These individuals would have to be contacted on an individual
'basis with ‘the help of the public and- private social welfare agencies and . __
served with special programs. " To accomplish anything with this r‘lass Qf
Citizens would require a proJect which was less ‘dependent - on volunteerism.
American Indians constituted a relatively small group of those affected .
' by this project.;J
o Women other than those who sought employment information cohstituted
at’ least three groups. One group of women receiving aid to dependent
children was willing to attend such classes as the Tuesday Morning Mothers
Group at the Y.W.C.A. Another group was interested/in cultural or civic
development. Women interested in assertiveness training constituted another’

group. Indians in this district were served by twA other proJects.

P iy . o6
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CHAPTER II

Services to Adults
S 'Ihis section’deals with the career'deVelopment assistance offered
C. ; to the project staff to persons 16 years old and'older. Specifically;'
. the populatlons served include -the unemployed ~underemployed, employed,
high school dropouts, women, ‘American Indians and rural disadvantaged.
Actually, Vletnamese and Rus51ans appeared in sufficiently large
" enough numbers to warrant the formation- of adult‘basic’ educatlon
‘classes (ABE) and classes in English ‘as a second language (ESL) .
\/ \ As indicated, the project staff for career awareness development
and career counsellng services ant1c1pated that thelr clientele would
come from 2,000 adults presently employed and : lO percent of those !
presently unemployed who were reglstered w1th¢the Wausau office of
the Wisconsin State Employment Serv1ce. Persons in these categories
wete - expected to take-advantage of the services of the prOJect when
they €ame to evenlng classes at NCTI. During the period of September x
-l,»1974pthrough June 31;_1975; the number of persons reached by the- '
_Project staff was 307,824 persons. A .total of 1,906 adults were
reached as a result of group meetings and appointments during the
same period. '

- These data indicate the staff’ s efforts at publ{clty and promotion.
Dcsp1te these efforts at communlcatlng with the public, the most A
productlve sources for persons in need of career educatlon ass1stance
wWere the public and private agencies. The staff made perlodlcvappeals

" to these agenc¢ies for referrals. .

I8
e/

/ i . - Counseling Individuals

NG
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Durlng the first thlrty months of the project, 86 1nd1v1duals

LTI AR LA i LA T e

Tt uen S s " Teretres

came for career counsellng as referrals. "The information in Table IIT
) ' is 1llustrat1ve of the types of persons counseled and the counseling .
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provided for the period of January.l' 1976 through March 31, 1976. The
. térms used in the table, including Intake Interview Initial Interview,

ADevelopmental Interview and Follow-lp, are/defined as follows: . ' oo
Intake Interview~Collection of baseline information and eligibi ' Y ’

' determination o

Initial Interview—Information ;.\hering and rapport . Lag ] o

Developmental Interv1ew~Spec1fying and clarifying client's expectations
~Identifying and investigating occupations
. L ) o . ~Relating information about, self to occupational
' pOSSibilities
N \\ ~Identifying afd exploring educatioén training
\v//{“v - resources , _
' ' ~Specify client's expectations g
~Clarify meaning of work history, educational
experiences, etc,
~Construction of plan to achieve career goal
~Implement plan and solve problems relating to it.

Follow-Up-Pursuing initial effort with supplementary action
'\ . "In view of the short-time remaining of the project pzrzod and
v the time remaining for act.al carrying out of counseling -- ommendations,
the follow-up conSisted largely of finding out what the ¢ .aselee

v ' did immediately aftexr the interview. !

- Table IV

A Representative Group of Those Students Referred to Project Staff,
~Age, Types of Ccunseling Received and- Outqomes for January 1, 1976
through March 31 1976. ¢ - '

i

Sex Age Type of Counseling Qutcome . . v
=== . . :
Female 35 Devzlupmental Full cime sz2 at at NCTI - h
. clery t:pi= - financial aid /
providec v /
Female 30 Deve_opmental Part-time st _.:nt at NCTI - /

| ’ i Accounting and typing - continue
academic counseling
!

Female 26 Developmental Continued ABE - Explored volunteer
e . » . ) : cutlets
_ Male 20 Developmental Academic counseling -~ future skille
LTSRN 5 o .m,-n.,.-r.,‘..m-nm-.,?(.t,».,...v.,.,m T ll: T -'r..,.--‘.,-.t.ra- inin ge xp lOTe d,-,-l_-... NPT ——
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Female

Female

-

‘Female

Male ' -
Female

Female

Male

Female

Female

Female

Female

- Female

Female
Female

Female
Maie
Male

Female

18 -

18

27

3

30

22

19

19

19

36

Table IV (Continued)

Type of Counseling

OQutcome .

Developmenﬁal

Developmental

'Devel%pmental

Developmental

Developmental

Developmental

Jevelopmental

Developmental

DevelOpmental

'Developmentai..

Developmental

Developmental
Developmentai
Developmental

Intaﬁe and
Developmental

'Intake and
Developmental

Intake, Developmental

and Follow-Up

" Intake, Déﬁelopmental

and Follow-Up

17

2

12

)

Post G.E.D. plann1ng~ unlver51ty
admission

v

G.E.D. Counseling - past-
secondary schooling explored

Part~time NCTI student, typing

Supportive services

’.

Plans to enter NCTI - ac cunting

Referred to soc: agen T
for further stud-

A

Explo:ed State Ci«.1 =27 _ce Jobs

Academic Counseling - .snrinued
ABE -+
: et
Skilled training e:ni.ioration -
- plans to enter murses zid program

Exploration of N [ proy~:m

Referred to Un1Vex sizv ol
Wisconsin studenrt services

EXp.lOI‘ing Progrém:_ as 7L
1
Referred to G.E.l

Explored skill p: ... . NCTI

Enrolled in assertivs=n=w

‘ training workshop

Dec1ded to go to further
education -

/
/

Seeking a job

Enrolled in accounting :ad data
processing at NuT1



Counseling Adults for High School Graduation

¢

Some of the adults served by the-project staff were those seeking
assistance in completing their high school education as a prereqoisite
to fullfilling job. requirements or continuing their education. Illustrative
of this type of assistance ‘were two groups of adults at Antigo Wisconsin.
One class consisteo\of 25 persons ranging in age from 17 years to ‘ .
_over 40 with an average period of schooling of 9.8 years. Nineteeq passed
the G.E.D. test. Approximately 15 1/4 hours of counseling were involved.
Another class of l>\ranged in age from 17 to 68 years. The average
period of schooling\ﬁas 9 years. Nine vassed the GvE D. test. _
A total of 9 /2 hours of counseling were 1nvolved. Since the 1nception
of this project, selﬁawareness, career awareness, career exploration,
.zcision maki: iy and career prepartion have become.an 1ntegral part

of preparacion for the high .school equivalency test.

Disadvantaged Persons

Classes in adult basic education (ABE) and_ﬁnglish as a .second
'langnage (ESL) were also affected by the_presence of career education
project stafZ. Selfawareness, career'awareness, career exploration,
iecision making and career preparation became part of thése classes
as well. Instructors in these classes attended two workshop sessions
of in-service tr:iining in career education. In additlonJ spec1al
materials were provided as supplements to the instructlonal materlals
fer ABE and ESL.

There were’ 39 students in the ABE classes, 15 of whom were preparing
\. for the high school equivalency test. There were twenty-eight Vietnamese

\agults and two Russian 'adults in the;ESL classes. Table V presents a

representative group of the Vietnamese counselees.

\\\\ : o Table V

Samp_ es\of Individualized Counseling with V1etnamese Students by
_Sex, ,Agva-Type,Df~Connsellng.and-cuteome o e e "

I
h

Sex ~ M\Age Type of Counseling Outcome
) Male T 26 DeVelopmental Student at NCTI, Machine tool -

Financial support arranged
13 ' -

N \g . 18 Ly




Sex
Malg
Female
Malé
‘Female
Female
Female

Male

Female
Male
Male .
Male

Male
Female
Male

Male

Female

D e L et TS

Femaie

PP

L

24
2
37
32
26
24

19

60

30

" 30
_'25-

21

"2 2

26

‘Table V (Continued)

Type of Counéeliqg

"Qutcome

Developmental

NI e T A ea e APas Y E1 AL e i,

Developmental\

|
Frequent Supportive
Developmental -
Developmental—Cafeer
Planning

Develophental

Deveiopmental

Developmental-"

Academic j

Supportive Services
Developmental-Academic
DEVelopméntal

Developmental-Acacemic

Developmental:Academic

Developmental-Academic

DeveIOpmeﬁtal

Developmental

Developmental
14

19
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Employment at Wausau Homes, Inc.
ESL class ~ Engineering

Full time- student at NCTI _
Clerk typist s

Employment at Zirrero Company-
ESL

Pért—time student NCTI; typing-
enter computer -program

Part-time student NCTI, typing,
accounting

ESL job exploration

Full time student at Uhivers;ty

- of Wisconsin-Marathon Coun:zy
Center ’

ESL home instruction /

3

1Employmenthausau Homes, Inc.

Further medical training

Explore dental hygiene
. - .‘

Employment at &arme; Window Co.
Applied to graduate school-
architecture

\

Employed as dental ass1stant—part—
-time University of Wisconsin-
Marathcz County Center-prepare
for na:ziomal dental test

Job exploration-skill tralnlng
explorzrion \

Skill tr:zining exploration-plans
to ent=r full time program

Suppertize.Family.Service-Education”

planninec

Educational and Family Plinni- ESL

s
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‘ To supplement case records, a short survey of adult clients

~in the individual counseling, Adult Bas c Education, and Vietnamese

categories was conducted The survey solicited clients' reactions
to © ir : .8 with tiac cei-e: euozation counseling staf” at NCTI.
The survey was mailed to 64 adult counseling clients in May, 19765
Completed forms wsre returned by‘26 (41%) of the clients. The'surveyv”
questions and results appear in Appendix A. Althosgh questions were
written at a simple reading level, the ccunSeiing staff feit that
some «clients (particularly the Vietnamese and adult high school
dropouts) may have not completed the survey because of reading problems;
Time did not allow for a followup of nonrespondents.

Respondents were most often seeking counseling on career opportunities

and career planning (13 cliengts) or educational and trainicg opportunltles (Z3).

~Smaller numbers were.seeking help in finding a job (6 clients) or solving-

personal/social problems(7).- Some clients identified more than one
érea in which they were seeking the counseling staff's help.

Client reactions to their counseling expériences‘were generally

favorablé. Eleven persons felt their Qounselors were very helpful whlle

another 10 found them to be moderately helpful
Nineteen respondents stated they-had discussed at least one career
. : / . .
alternative ‘or solution to their problem and thirteen of these indicated

that they discussed several with a counselor. The Qdults were less positive

- about self—expiora*ion accomplishments., Wﬁen asked i: the counse;lng

helped them learn about their interests, tzlents, and needs; 13 replied

"Yes, somewhdt,"\ six said 'no", and seven adults saZd ”Yes, defiritely."
Half of the\féspondents wgfe unsute wiether ther would be able

to make better cakeer decisions as a resul= of their counseling experlence /

None of the cllenks felt they would be 4b..e to make better decizzions. /

!

_ When clients were asked whether they had actually made any career decisions

as a result of their counseling, 17 (approximately 2/3) said '"No'

Those who did make decisions described decisions regarding particula:z jobs

or involvement in educaticnal programs.

LRtk 16 cldents.who.believed. they.-would needmaa~1:10nalwhelpw"'w"“"'“””*
‘frém their NC” I counselc-, most cite the need for he. =inding a job, or
counseling on -areer anc educational opportunizies as ssons. Three of
the five clie. _3 who did -ot anticipzte ‘a need *adc_ . -t -l counseling

15
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felt more confident of solving the{v problems by themSelves. The_other
two clients w ' er ha/ whilels "4 reyuire counselor heln,
w results of the question on additional help seem to reflect the
admirable degree of success the connseLing szaff had in either helbﬁng
clients who completed the snrevy to the poinz where they no longer.felt
the need for professional help or in gaining their trust and confidence -
so that they will continue to seek help as Nang as@they need it. Whether

this is true of all clients, including nonz:sponaents is unknown.

High School Dropc.zg

The project staff cocperated in-the‘c:nductaof a "Store Front" alternative
high school for students sixteen years olc and over. The first year
there were twelvé students enrolled, inclucing five 16 year olds, four 17
year?olds,‘two 18 year olcs and one 15 year old. Of the twelve, ten
were male and two were female. The students were considerably outside =
of the mainstream of their peers. |

The pfpgram was cooperatively financed by VIS?A, the Community . b ow
Actien Youth Development Program and the Wausau Boerd of Education. The
project staff was involved in the extent of providing career eaucation"
counseling services for the curriculum. Since the city council refused
to provide additional Ffunds and the Board of Education provided only
limited funding, this alternetlve high school served as a demonstration of

the kind of contrlbutlon career educatlo can make. .
The main thrust of the instructiona_ program was to asgist,these
students to view themselves as becoming m=mbers of the economic life
of the community even at the expense of czrtain other aspects of
school experience. The project staff mem-ers served as consultants in
cureer'education‘curriculum planning.
Field trlps were taken to numerous mznu:racturing plants with a diversity
.of emp’ oyment opportunities and operations. Preparation for these

fiel. cripg and activities involved use of audio visua. materials from

the Instructional Materiala Center at NCTL cuwaling with the understanding......oo..oo
'mmwwndf“sei% and the otner concapts of career edi:atidn in order to help the
sludents make a career development assessmer:. After the field trips,
16
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students wrote letters to schools and personnel directors inquiring
about training and employmént opportunities. ‘
Attendance was wall maintained aqd a second class was organized.
The second'ye;r group visited the NCTi Tradé and Industry Departmeﬁt.
Additional reading maczerials were introduced to assist students with
career exploration and careér decisioh making.
. Table VI iIletrates a representative distribution of the sex and .

age of the second group as well as the counseling provided.
Table VI

v Illustrétions of Individualized Counseling with Alternative High
School Class Students According to Sex, Age and Type of Activity
and Counseling. )

-
- ~

Sex .Age ' Type of Activity Counseling
Female - 16 Auto Mechanics Exploratién Academic counseling

Value clarification
"Personal evaluation

Male 17 Auto Mechanics Exploration Academic counseling
' . Value clarification
Personal support counsellng

_ . 7

Male 17 Agricditurél Mechanics Academic‘counseling o

o Exploration » Value clarification
Male “18. - Military Service Personal support counseling

T Exploration '

' Male 17 Data processing Academic counseling
Exploration '
- . Male 18 ‘Welding Program Exploration

Military Program Exploration

Female - 15 ‘Supportive service
‘ School retention
FExzploration of income
passibilities (home serving)

-

Male . 16 Auto Mechanlcs Exploratlon Supportlve counsellng
e A e yalue e Tarification

Iru oAt i ey AT Ty Tt ¢

Male . 17 Police Science Exploration Academic counseling

Male 18 Training Proggam Information _ .
: Truck driving

17
22




A review of Tables IV, V and VI indicates that the persons identified
in Table IV were largely citizens who did not foliow the usual pattern
- of progress through high school. Those presented in Teble V were
nersons of similar age but different culture having problems of adjustment.
Many were better prepared than those in Table IV but had to adjust
\ to employment or-continued'education in an alien culture. Those
» illustrated in Table V were high school aged students who somehow
had trouble adjusting to their own established cultural pattern. The
latter were in need of value clarification personal evaluation and

supportive counseling.

Youth in Need of Work Experience

’

From 1974 to 1976 the project organlzed career exploratlon one-week
summer workshops at NCTI for youth sixteen years of age and older
It was a cooperative effort- 1nc1uding staff members at NCTI, those from
CESA #7, and the Youth Work Experience Program and other agencies
deallng witH youth sixteen years ard over. Activitles included operation
of equipment, ‘simulated experlencea, and discussions dealing with
emerging interests, decision making and preparation prcarams., ‘ ' =
Students also had an opportunity to become acquainted with six
different occupations from among 15 to 18, Table VII lists the various
occupations and the number of students participating in each of. the

respective years of the project.
Table VII v

Occupational Tryout Choices of Career: Exploration Wcrkehop Students:_

|

Occupational Areas Numbe= of Students
1974 1975

..Data. Processing o ot s e QT T e T
Electronics : 2. 27
Secretarial~Clerical - 10 ' 31
Graphic Arts . 15 - 33
Machine Tools 2 3 14 R




Table VII (Continued)

Occupational Areas __Number of Students:
' . 1974 1975

Accounting o 17 ' 20

Apprenticeship 27 - : 21 .

"MaTrketing and Distributive

Education . - 11 - ' 44
Drafting and Design 10 18
‘Health Occupations . 25 - 39
*Public Service. . - - 37
*Manufacturing : .- . 42
*Natural Resources - ' 25
*Agricultural Automotive - ) - T 34
*Home Economics _ ' - ‘ 36

*Not offered in 1974

Changes in the courses oOr occupational'cluster of offerings were
‘made as a result of a poll of students and agencies. Each year the
projéct staff proVided for an evaluation by students, the NCTI staff
and cooperating agency personnel

In part, as a result of these workshop experiences, high school
".students expressed interest in having a similar opportunity. fhe°
students were referred to the proJect staff by the CESA counselor and
a on€ day workshop was conducted Forty-seven students from sixteen public -

and private junior and senior high schools attended -/

‘Women I /

. : _ . /

Organized discussion groups can prov1de an opportunity for career
educators to reach:those who might otherwise not cngage in self—awareness
or value clarification activities. One’ member of the prOJect staff met
'with the Tuesday Morning Mothers at the Y.M.C. A. Memberslof this group.
yere receiving assistance from Aid to- Families of Dependent. Children

_The use of film proved to be an effective means for introducing

S

career education to adults as well as to elementary and secondary

ram

it e o S dONES T These - f41HY géﬁéfﬁlly"simulated life situations -with which
the adult was able to identify or relate and provided settings for
probahle solutions to typical problems. These films, together with

assistance from the career education consultant, often provided the
\ .

19
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. 1976 and March 31, 1976 o ' \'

channel of communication which the adult needed to articulate needs..
Films which were especially effective were "Women Today," "Why Am
I Afraid .to Tell you Who I AM’" and 'Women at Work."

/
A University of Wisconsin center in a nearby city hosted a meeting

for twenty-five women on "Mid—Career Job Changes for Mature Women."

The filmstrip "Women Today'" was used as well as publications and a’
discussion. A church group in a neighboring community hosted a meeting
of 50 persons which dealt with self—awareness and included the filmstrip
"Why Am 1 Afraid to Tell you Who I Am?" The American Association
of University Women hosted a group of thirty women to discuss -
"Changing Roles and boals Options for the Mid-Career Change Woman."
Equally successful was a three meeting series of-aSsertiVenesé,training,
an-effort to increase self-awareness and self confidence. Two training
groups were involyed,-one in Wausau and one‘in_Merrill. This proved
to be a much sought after program. At Merrill,:thirteen women between
tne ages of 18 and 55 participated Other groups, such as the - ‘Wausau

Junior Women' s Club and the Mid—Wisconsin Insurance’Women s Ausociation

requested an introductory meeting. Assertiveness training was .also

incorporated into such classes at the NCTI as ‘the Police Science and

Clerk—Typist classes. A total of 396 persqns were reached between January .

‘J
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( CHAPTER III

Coordination of Efforts with Other Agencies and Promotion

" The project staff found thaticooperation with other agencies and participation

in their ongoing programs was a more effective way to maximize counseling efforts .
than being available in the\evEnings. The staff had anticipated Lhat many
individuals attending evening classes would avail themselves of the counseling,
although two people took advantage of this service. Many of the unemp! oyed

; - may have felt that they wanted employment in the1r specialty and did not wish
to vetrain. Their incomes may have been sufficient to allow them to wait\for
employment opportunitles to develop, espec1ally if they were living on farms.
Others who were unemployed needed to be sought out and encouraged to seek more

training or retraining.

Cooperation'and Coordination with égencies‘

The prOJect staff did take advantage of cooperative attitudes on -the part of
agencies. The project staff also developed group attendance opportunitles such

as classes for job application and interviewing and assertiveness training.
Agencies that|cooperated in these endeavors were the:

Catholic Social Services P : S - :
Child Care Facilities ” : '
Community Action Program _ ' .
Community Agencles of ‘Social Services and Affiliates
Family Counseling Serv1ce
_ Janal House’ -
‘ - Lutheran Social Service -

iMarathon County Health Center :
Marathon County Library ; : _ ;
North Central Community Actlon Program '
"Salvation Army
State Probation and Parole Offlce

" Vetarans Administration Social Service
U. W. Marathon County Center
VISTA
Wisconsin Division of Vocatlonal Rehabllitation
"Work Incentive Program o “
YWCA : ' - ’

'

<
s

L R o T R
e T
g 1T ..

Many of these agencies were regional in scepe anqythus had broad areas of
influence. The cooperation with VISTA and the Community Action Program in launching
the Store Front school has already been mentioned. The cooperation.with the CESA(S)

and the Youth Work Experience Program has also been mentioned in connection with the

L4 '
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Youth Work Experience Workshop conducted in two successive summers at NCTI.
This was followed-in the.second year'with a one4day'workshop.for selected
high school youth. Participation’ﬁith the two groups at the YWCA has been
mentioned. In the StoreﬂFront school the project staff infused career educa-
tion during the first year_by serving as resource persons. In the second year
the project staff took an active.part in infusing career education in the
curriculum. ' ) .

A number of career opportinities were provided at the Marathon County
Public Library. One program presented "Future Shock" and a.progran on. decision
making. Another aspect involved showing the £11m "Who Am I?" and a displady of
materials dealing with ‘self- -awareness and sponsoring two radio programs. -
Another-program was preseiited for seniox citlzensfon”materials related to Adult
Basic Education and career planning. Despite such cooperation, the prdject qtaff

had to make calls geveral times a- year .to remind administrators of organizations

of the purpose and scope of the project.

Promoting Career Education

Newspaper coverage of the prOJect appeared in the Wausau Daily Record Herald,

The Stratford Journal, Antigo’, Medford Star News,. and Merrill Shopper. Television
channel 7 in Wausau was also used. ’ |
The project staff produced a monthly newsletter with a citculation of 708 that
was mailed to all of the Wisconsin technical institutes, Cooperative Educational
Service Agencies, public schools within the NCTI district, NCTI faculty, the
Department of Pnblic Instruction, .the Wisconsin State Board of Vocational,
Technical and Adult Education, and national leaders in the field. vNCTIIalso
published a newsletter entitled "Target." . ‘
The project staff developed slide presentations to present to various types
of audiences to help audiences visualize what was meant by career education. .
Seldom-did peoplé see career education in terms of concepts.relating to self-
awareness, career _awareness, career exploration, career decision—making, preparation
placement and follew—up. Although the staff did not develop an audio—visual
series portraying these concepts, they did make presentations that related to any
and all aspects of career education., Slides- 1ncluded 4 series in "Challenges in ./

" L 4

Motivating Students for the New-Work Forces, an ther on the Career Exploration

Workshop and still another for women'’s career programs, and counseling. Also,
a number of one time presentations were made dealing with changes in mid-career

ey

and assertiveneés’training. T B - .
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Other means of publicizing career education\were used such as 5,255
flyers distributed at sccial and welfare agencies, grocery stores and churches.
- These -efforts can be justified because successful implementatibn'requites
\Efoad ccmmunity support. Members of Organizétionsfneed to understand the ”

concept in order to support it financially.

" - Promotion with the Schools- s

Promotion of career education in the schools included all of the activities ,
mentioned above and additional efforts.. The public' and private schools had been
made aware of the'project proposal early and had been asked to join in the efforts
of the project steff. All of the K-12 district administrators had been invited
to a dinner at which the implications of the implementation of the proposal were
explained. This was followed by a questionnaire on.''The Potential Career Education
Services Survey" in which the administrators were asked to respond to questions
dealing with ‘the kinds of services they desired to assist themJin implementing
career education. Still, most adminlstrators did not become involved. This lack
of participation on the part of many administrators delaye the project :staff /
because they had to work with 1ndividual principals and most often with 1nd1vfdual
teachers who showed some interest. At the same time the project staff made
arrangements to appear before PTA meetings and counseled parents of individual
seniors. ' o - : -

| " The project staff made a final effcrt to enlist:the administrators toward the
end of the second year. Again, chey surveyed the administrators asking each to\
respond to questions on choices of programs. Tnis time the program dealt with J
the experiences employers had with high school graduates, This was a successful
meeting drawing an avetage of two district administrators .from each school system, .
public and private.‘ Fortx)one attended. The chief vehiclé was a panel of three

- personnel directors representing three different types of employers and employment

environmefits and a representative from the Job Service. The panei discu951on

produced moderate but stimulating reaction from the school administratorc The
panel discussion was followed by a general discussion and group discussions.

It appears that administrators are like othet publics in that they'best under—
stand their own immediate or long-term well-being. They were sericusly concerned
with thoee activities which would reflect well upon the schools in the opinion of
28 | ]

0 : /
. i

employers and the community at large.
- /
: J
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Dissemination of Information to Frofessionals

During the first two years dissemination of infbrmation about career education
went to NCTI and public school personﬁel,'including instructors and area supervisors
at NCTI, LVEC's, and teachers. Teachers in the public schools were urged to en~oll
in the course 'Career Education Methods and Curriculumd’offered by the University
of Wisconsin-Stout. . _ o =

Early in the last year sufficient experience had been obtained to enable the
staff to begin to communicate their experiences to others. At a professional meet-—
ing at U.W.-Stout, the associate director presented '"Challenges on Motivating
Students for the New Work Force." Experiénces with career education to date were
presented at a consortium of Wisconsin Career Educatorsvat NCTI. The associate
director also shared experiences with other project administrators in the National
Coordinators Conference for Admigistration of Part D and Fiscal Year 1973 Part c
-Programs and Projects held at Dallas(and was a member of the Advisory Commiteee for
: the-projéct on Occupational Knowledge sponsored by U.W. - Stout. -

Twenty-three requests have been received for information concérning project

activities and materials. érticies describing the project appeared in the Natiomal

Vocational Guidance Association Newsletter; the catalog prepared by the American

Institute for Research, Palo Alto, Californiaj and Career Education News,

(February 15, 1976). The associate director completed four questionnaires per-
taining to project activities and responded to two telephone intefviews:requesting
information concerhing adult education. The.Ohio State University project director
requested information and materials. The préject director has assisted directors
and teacheré of special education with.inﬁormétion and has given assistance in
writing proposals. - 8

The efforts of the staff were beginning to produce benéfiﬁs in the community,

the schools and beyond the district boundaries.
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THEeTEE IV

r D TR ) V)
A total of 21 out of 23 schaoi 3 _cts were involved in th: p— ject in
addition to one Roman Catholic hig., #.. -1 and three Roman Cathc. .- :lementary

schools. Approximately 26,897 putlic  lementary and 16,037 .pubiic _-gh school

students were involved. Toward thz : .rly.part of the third year o: :he project

_other church related schools became interested, made inquiries ané .ome vySitations.

The two sSchools which did not get involved were on the periphery of the NG@I
district and were members of another CESA district.

The project was introduced to school administrators at a'dinner meeting to
which all administrators, public and private, had beenhinvited This general
effort was followed by visits to all administrators including high school and
elementary School principals, directors of curriculum, assistant superintendents
guidance personnel, adult educators, special educators and LVEC's. In addition /
21 area adult education coordinators were part-time employees of NCTI although /

they were concerned with the needs of adults. The LVEC's and adult education

AsuperVisors were given in-service education training in career education by the

prOJect staff. - Once the project staff had been given permission to work with
authorized administrators, supervisory personnel and special educators\in a given

school they began dealing with individual teachers.

Services to the Schools ’

After administrators and supervisory staff, including school. principals, had
been introduced to career education, the project staff conducted a Potential Career
Education Services Survey of schoolbadminstrators. The survey form listed types
of services available to schools from the project staff. The administrators could
chose_from among the types of services offered, including in-service training,
instructional materials, resource materials,:organization of field trips, curriculum
development, classroom teaching demonstrations, speakers' bureau,'parent—teacher
conferencebplanning, panel discussions, conferences with parents.of undecided students,
organized instruction for university credit, tours of NCTI and supervision of ’
the development of community ‘career education resource guides and. induction of new
teachers into career educatio%. ' ' .
As soon as administratorsfsaw the-potential,of the services offered by the

project staff, staff were permitted to conduct career interest surveys among

high school seniors. . The collating and the analysis of the data were performed
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at - 1= NCTI ccnur.te: ¢ .cer and results were rezurned to the schco.- + :rue 2ling
purzcsas. Many zimes he project staff membars were asked to revisw .2 1..i.°S

witk the seniors. ~

Tha preoject staf: _mmedi-tely began to establish a learnZng resc.. ~ ° -~ I.
Boc::s. pampiilets . mor- :raphs, slides, films, filmstrips and ZInstructisyi: | poutk2ts of
a__ rnds were = zocks and'kept up to date. All materials were catez ... v.. .2

o

ca:al;gue made zvail: ..2 to the schools. Table VIII lists the kinds o _:tional
mater—als and the nu-"zr available from the oroject center.

S:hools were fre= to try out the materials and if found suitable aes - ud I
purchzse thei; own. <—-= staff would present these materials during - .si
individual schools and at the monthly meetings of the representativés I :

cluster or contact schaols. The staff also deﬁeloped an evaluation f =

gather information on the quality and usefulness of the commercial ma: :Z from the
) participating schools. - o
TABLE VIII

An Inventory of the Kinds and Number of Instructional Material<
Available from the Project Center

) Number
Type of Material General Elementary Middle or *Senior Higu Adult
. Junior High -
Cassettes 21
Filmst-rips ' 5 8 .5 ' 9
Games : | 2
Kits- . 20 -
Slide sets A‘ 5 . ‘
Bibliographies 10 .
Books | 47
Exerciae Books 43 -
/Curriculum Guides 32 12 18
7/ General Guides 37
Paperbacks B 11 ' ' _ 100
/ Project Reports 10 ’
Films ’ | -
Professional Reading ~ 1& . .
Infbrma;ionAReference 4 ‘ -
26
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The s+
Each schoc . :;hould man
readily supr_ied by the

the exceller ~ beginning

2 ctenter znd =ach CESA should provide thos= services not

Zndividez. member schools.

it has —=de for its center.

Table IX

vvices of the imstruc-ionzl materials center must be coontinued.

The NCTI should continue

An Inventorw of thks
Materiais 24ry=z2ilablse

Kinds and Number of Instructional

Types of Mater—ial

Cassettes
Films=rips
Slides (sets)
Vid=otapes
Films

Free “aterials

from the NCTI Resource Center

[ Number

13
66
32
59
1
210

Career Education at NCTI

The project staff also introduced career education‘to the faculty of NCTI to

prepare them for the articulation of the various NCTI departments with their

counterparts in the public schools.
NCTI Coordin=
strations were given at
an ongoing process.

project -~taf-.

tors and Instructioral Services Council meetings.

The associate project director attended the

Classroom demon-

HCTI and career education infusion -into curriculum became

In-service sessions were conducted for NCTI facul=zy by the

Afticulation

Articulatica meetings were conducted with-NCTI instructors and rapresenta-—
1

tives from at least 17 school districts.
participated
arranged for students and parents.
in.marketing
at NCTI were
meetings and

conducted for high school students.

in im-service training programs for LVEC's.

and contests in business and marketing were conducted.

The director and associate director

Tours of NCTI were

Instrnctors

involved in semester in-service meetings, flyers were produced,

classroom demonstrations were held and "kands on' workshops were

Articulation between NCTI and the public schools skrould be continued after

the termination of the project and a :designated staff person at NCTI should take

responsibility for this 1iaison work.
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Recrganizati-m of Services to the Schoo_s

The project staff has made -very effor-t to visit ezch scroczl iz the distrdict

—. ofter. as possible. At first. zre staff wzs assigned on a —=zionz1 basis. »
~:ter in order to meet diverse T=gussts fro; gchools, the pro:zzt sczff decided
- trave_ in teams and reduce ti= number of wisits. By the er: of zh2 second
*ear'this zpproach was abancone . @s a result >f review by the ;taf and evaluatore.

: was decided that a project staff member woulu make weekly visits to a few
sichools a=md work with these intensely. The project staff learmed that none of
“*1e schools Qished to be dropped ‘and they feared that future project efforts and
r2lations Hetween NCTI and the schools could be jeopardized. At this point, the
decision to eétablish cluster schools was m@de. This arrangement forced the
schools to develop some kind of organization for career educatiorn developz=nt

within each system.and each school. '

Clus: =z or Contact Schoc_s

In ths fall of 1975 the proiect staff met with the repressntatives of the
“respective schools in each cluster to decide upon &m agenda fcr the year. In
addition tc filling schools' requests, the staff coatinued to bring to these
meetings new materials and developments going on in other parts of the state and
nation as a result of 4heir efforts and attendance at state, regional and natiozmal
meetings. The staff also attempted to visit the individual schools upmn request.
The =rofesct evaluator'éptended some of these meetings and was impressed with ths

daec =2 tc which the project staff was lcoked to as a source of Znfcmzczion. The

o -

:cesion illustrated how many of the smaller communities in these more sparsely
sxriled areas needed to be served by informed persons such &s the project st=<:.
T-=.zal of.such need was a request by an expcrienced counselor for Informatizr

concarning a special case of an unemployed individual. High schoel c-ounselers

s}

l1sc nemied information about jobs in the area or the state as resc.=sts for
ecr_oyees came to NCTI. ‘At one meeting, the placement directcr at JCTI made a
Presenta:inn on preparation, placement and follow-up. Betwee:m zeetings, some
échool rsmfesentatives telephoned-project staff for immediate information. The
experience with the clﬁst;r schools clearly demonstrated»that an information
'éource'wil%'havé'f;’be provided after the project terminatés to provide a con-
tinual ‘flow of new information. Future dissemination activities might involve
ﬂdutelevision or radio program with an opportgpity for staff §E\answer qﬁgstions
which come in by telephone or letter. The cost of a regular/weekly program may

be beyond the capability of g‘lbcal district. Programming might therefor: bdecome

A}
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preren  for elementar s _hool. zI the state. 2 March ..f -fediz:i==  =zogram
sreaut.ac by the Sea Graznt Collezsz Program, z-d ne by the Iastiz:z- o= Environ—
menTa_ udies, aZl br . ad:ast Zr-m the Uﬁiversity of Wisce sin~*..n.

Pilot Schools

selzczion as a pilot school was determined iargzsly by the rzadines: =f -he
adw :=- - :tion and facult:- to put forth intensive- professional e Zzrt amd their
wil_ :ngm:=s to accept a pre- and post-test examinatiocn of their e“forts. The
purocs2 . the tests wes Soth to determine some degree of progress, desoit= zhe
shozt Z.structional perioc, and to emphasize aprraisal ancé evaluz=ion zs a part
of th.: ‘z=tructional process.

——

“h= -argest rfchool system in the NCTI was not imcluded i- th2 seiactior

iJ
[ad 3

the 2i_sc schools because the project was primarily. intended - :ssist small
rural =:hcols. Ome rural school was not chosen as a pilot scicei beczuse of its
Qist-“qe Zrom the pro Ject office. Furthermore, not all of ti: :lasses at a .iven

zradz Zevel in c=rtzin larger pilot schools were included fo- Zirect servic. 2y

the project staf:. This limitz:ion was the result cf th~ Tizmived ™igget ave.l-
able fcr evaluaton 1d the cost of tests, - est analysi: as: _zzarw-etatiorn.

Zour pilot =o' 2ls were chosen, the lazgzest with & F-.2 “=niimezt of 3, 924
and th= szz_.lest w: .. a K~12 errollment of t—4. In eac. . 52 ;r=-= 3, 6, =.
and 17 weres the zar—.::-s of the special effor In ths larges .  ~s8t=x tha prrgraz

was tre r:sponsitilicv of the assistant superintender— for irst —=on. Under

*is cdirection, a ~stem~wide committee had c =veloped . K-12 cz=wur wducation
zurTiculum guide. Another committee had devaloped -a zareer aczvInTr guide wiith
suggesstzd methods anc resource materials for the classrocm teacmer. At a new
=lemertary school in this system a recently employed principal prc: ad te be zn
=ntb,_i“stic prop~zent of career ecucation. This school also had - part-time
guldance worker who was enthusiastic about career eduzation. The principal and
guiaan;e worker devzloped a good sense of rapport among the f-culty. The guidawce
worker developed = career education resource center lccazed in the middle of this
open classroom ¢-hool which was available to students ond r :2ac. #rs. A G- ~alty
committee at this school developed a car=er sducatior seli-awareness prozram >y
grade leval, the ~ommunz:y was brought into the school zzc the »wils zn: teachers
wanT into the comm. .. :y. A local business women's orgz-' z-tic .w+il— a faculty

Dm;f** 2 develop  : a community career education Tesour-. . uic:.
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Generally speaxing, &> =-IZort was made .2 th2 zchool systems to irtroduce

o b

career ecucation simultaneousl s zt all level:. Lowever, it was apparent that
all teachers were cousciows of the need for wuilding a sequentially structured

curriculum which started .= the p-imary schocls. FEmphasis on czre=r education

was greatest at the grade school :vel, lower at t-e middle or unisr high school
level znd even lower at ° 1e high :hool level. Uuncer the direc:Z:m oi the
assistant superintendzan: :f scho: .5, z unified seyientially stro:zcured program

¢f career education izfusion intc trha crrriculum wiss bagun. Furchenmorse, in a
zchool system with: mor=a s .:ipezviscry pefscnnel including non-teacning principalsA
~ more time and manpow:r wzTe gvai_ =bpl= to allow for wriczing of guide bocks and
zevelcpment of matar-zls. Respormsibility for this typ= of direction ari super-
+ vision must be acceptzd bt~ the CL3A's for the continuez success of care=ar edﬁcat;:n
in the smaller school .- : -

The other schools were simi. :r in size bu: cqnsidérably smaller than “iis
system just described. C.nsequsr:lv, there was no assisrtant supsTinr-anéens of
schools in charge of inicruction or curriculum development. Nor wvas there the
organizational structur= and deli-.eation of responsibilities as ir the previousl:
mzntioned school. Ik came of the smaller schocl systems, one of thz= slementary

school teachers had recezwred the erncovragemen: from the superintendern: ¢f s&' 1.

) to provide the necessary _=zaders:ir at the elsmentary school level e o ds
tzacher left the school : ":2m. a search was “=gzun to locate anoth=or teach:
capable of providing _.ea. . _shiz i: career eduiztion in the upper gTades and _gh
e nool. At the high =ch-»0l levz=1l tae princir:l and counselor hkad assumed th:

izadership role. Altnough ﬁhe orzanizationa. structure and delineat;og of re-
sponsibilities were not s clear cut as in th2 previously mentioned schcol, the
staff's sensitivity to career education was racognizable.

_In the smallest school an informal comm-ttee consisting of th: e’ »vantarw
school principal, the hisr schooi principal znd the high school ccunszlor wers=
:m charge of the prngram wich the elementary school principal aswe = ¢ overzlli
leédership role whsei: . _iessury.

The project =:1f® provided the accelerating force in sth smzil schoois.

The stafi helped orzanize visits te industries, déQelop communiiy care=ar =duca-
tion resource guic=s, assist with the counseling of studeﬁts anc provide counseling
at parent~teacher conferenczes. In additiom, the prqjec; staff brought to bear z.11

the rescurces of the instructional materials resource center at the NCTI.

_G‘ o | a5
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\Co.:.iring Responsipilitv for Career Education in the NCTI District

All\administfétcrsvfrom the superintendent of the largest system described
aborz to “he smwallest aﬁpreciatad the service provided by the project staff.
Eariier, cthers had expressed their appreciétion by indicating they did not wish
to = drooped when a reduction in the number of schools was contemplated. Turther-—

moE, i teachers and representatives of cluster schools attended

4

mo~ thly meetings testifies to the effectiveness of the project staff's efforts.

Al . were concerned abou: the Zuture of the project after the three year period.
Therz is no question about the stimulating leadership and functional services

rendered to the schools by the project staff. School authorities were pleased

with the manner in which the project staff worked in the schools and with the
teacher-.

The cazreer educacion staff was “oaded with diversg responsibilities in =11 bu=z
zn2 large schocls. Many of the problems fcund in the larger schools also prevailed
1 =u2 smaller schcols. The probabiliries are that in the largef schepl s¥ztems there
are enousth students wizh similar ?fcblems to permit the creation of special zlasses
and the zmp oyme:; c. smecial staff. This cannot be done in the smaller school, despite
:chaaz rediztric oo The only solution is for a given teacher to cake an addiitional
fes:o:.;biiity & ong with his or her other classroom duties. Career educatisn dealt

‘ita by a l2ss ¢ -pathetic staff could have put the project in jeapordy in m=ny -

[y

.zhools.
The question .. who will carry on the work of the project after termination
r:mains a serious -nz. Many of the schools are not sufficiently well advanced

L~ operate on ‘thzir own, considering the constant need for keeping up to date, the

well stock~Z trvructionel materials resource center maintained by the project at
S 7. enc th sv ¢ wision of the tontinuing intermal curricular development in
wcch :onool.  Evsn the administrators in the largest of the four pilot schodls wers

zznc: “ned abouat whe future. IS che internal curricular development and operatidn
-L t 2 public ses . sl system a regpemsibility of the post-secondary vocational-~
echr.ical inszitu:’ons?

“here werz le:itimate reasozms for the Administration far Réséarch and Developmeanz
-t NCTI to develop this proposa. anc for the U.S.0.E. to -fund it. Onthe other

aand, the CESA's could legitimately take responsiﬁi¥&ty for this effort. The
- CESA system exists to enable its constituent meﬁber§ to do for themselves
| collectively what they cannot do or do well for théﬁselves individually. A CESA

deals specificially with grades K-12 and should assume major responsibility for

. A 31 . |
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carzer education henceforth. If one CESA could;not do this, a cooperative arrange-
mer. - could be made. Since CESA staff members participated in a number of the
dev:alorments initiated and carrieq‘out by the project staff, the CESA administra-
to-s srould have some knowledge of the necessary operational components.

1:CTZ continues to have a strong interest in the further'deveiopment of career
zZuczation. It must continue a strong'liaison with the public school administrators
as well as faculty members for purposes of articulation. *CTI also had the duty of
maintaining a stfong presence or image throughout the dis:rict. The efforts at
nz..:.1g career education into NCTI courses and services .:nd the constant in-service
adu;z:%on of new facultY'members must be cpnstantly presert ‘ir the minds of the. {
respe 22iv . administrators at NCTI.

7 -5 hoped that financial assistance can be obtained tc continue with
el 3ctivities of the project. Sufficient funds should b=: obtained 'to enable
=== of the projecﬁ staff to assist the CESA's to in turn encmurage and assist
zn: .02zl Educational Authori%ies té provide funds for th2 comtinuation of these.

ser—.ces for career education.

What Has Happened to the Students in the Classroom?

’roject staff members have bean unti;ing in their efforts at introducing and
or. ==tizg the school administfators and faculties to career education. They have
of:. -ed zourses for university credit dealing with curriculum and methods of:
‘ne ruction relating toiqarger education. They have conducted in-service meetings,
~or .-.10ps and have made available to the schools the films, slides, publications
inc :eaching packets from the Career Education Resource Center at NCTI. »

-nalysls and appraisal thus far have been of a sdbjective nature by the éeacher,
~:x: school principal and the project staff as they have visited with the teacher,
ccnferred about problems, and observed tlaéses. The question rémains of what has
1e spened to the students in the classroom. Which aspects of career education have
tt.. reachers taught successfully to the students and which aspects ﬁeed special |
ac-cmtion? Until these details are known, the teacher cannot improQé the
-nsTructional process, ﬁor can the superQisor be of specific help to the teacher whet
-4t be a principal, a supervisor or the project staff It is from this vantage
sein: that a more precise method of analysis, namely, tests for which natiomnal
ac-ws had been estabiished, were introduced at the end of the second year.

The guidelines for the Evaluation of Career Prdgramu were not,available at the

be-zinning of the project and when they became available, their use was controversial.
37
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However, the evaluator felt that everyonie cocnected with the project should
be cognizant of this type of aﬁpraisal and that professional development in
this respect was an aspect of this project in career education. These test
contents represerted a generally accepted subject matter content. The project
staff made the final selection of the tests from those recommended by a review
panel for the U.S.O.E.‘ ’ .
The first use of the test; for elther sdbervisory'or evaluation purposes at
~.the end of the second year was not anticipated by either the schools or the project
staff. However, the project staff agreed to find schools where the faculties
were willing to coopefate. _Four schools served as treatment schools and four as
controls. 1In order to proceed with the testing the evaluator agreed that the
schools and their comparative test results would not be identified and published.
In the second year evaluator's report, the schools were not identified. The student
scores and overail results for the participating schools were returned'to the schools.
Only one of the previous schools was among those who agreed o participate in
the testing program during the third year of the project. This third year, ‘five
schools, includlng four new ones, measured their own progress over a period of
several months by means of a pre- and posttest. Again; in order to obtain the
cooperation of the new schoolé, the eValuator agreed that schools would not be
identified in the report of results. . Results of the stddent evaluation and a

discussion follow.

Careerigqueatippfngpitire Questionnaire
The primary and intermediate forms of the Career ‘Education Cognitive _
Questionnaire (CECQ) measure awareness of and knowledge about work More
specifically, they measure awarepess:of. 1) major duties, tools, and required.
. abilities associated with different types of work, and 2) entry requirements
for varieus types.of work, The-CECQ was developed and published by the
" Minnesota Research Coordinating Udit.for Vocational Education atwthe
University of Minnesota.
The primary form of the CECQ was used in, a pretest~posttest evai&ation
_ design”fdr the grades'of three different schools which project staff worked .
with. ~The pretest was adminiétered'ih'November, 1975, and the posttest was
administered 6 months later in May, .1976.- Results are presented in Table X.
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TABLE X

Results of the Career Education Cognitive Questionnaire:

Grade 3 . "
K\
School Pretest Meana Posttest Mean Difference t
A .. 30.15 - _ 30.22 ' - .07 0.10
29.17 31.78 2.61 3.92%

28.31 29.85 ° 1.54 1.51

aHighest possible test score is 40.
*p< .01

Only at one school, B,was there & significant increase in third graders'

\scpres on *he CECQ,'indicating a greater awareness of and knowledge abbut

the world of work. ' »
@

‘k\

\

The interﬁediate form of the CECQ was used in a pretest-posttest evaluation

design for the sixth grades at five gchools. Two ofher'schools were

: i
involved in addition to the three schools where third graders were tested. 3

Tests were administered at the same time the primary form was administered.

Results at the sixth grade level are presented in Table XI.



. TABLE XI
Results of the Career Education Cognitive Questiormaire:

Grade 6
\

School Pretest Meana Posttest Mean DifZerence T
A 35.00 _ 36.93 1.93 2.18
B 34.15 40.46 6.71 Ty, 25%
c . 35.02 - . 38.54 3.32 4. T
F 33.64 32.76 ~.88 0.95
G 33.96 37.30 3.34 3.l

aﬁighest possible test scoie is 54.
*p £ .01
\\\\ ., The sixth graders at three of the five schools mad = signlf cantly hizher

“scores on the posttest “The mean scores of students at schools B, C, and G

i reflect an increased ‘awareness of and knowledge about t:ze world of work.
Caution must be taken in interpreting these results. WhiZe there wer=

instances of increased occupational knowledge, the lack of data from a con—Tol

group makes it impossible to unequivocally identify this as an impact of tz=

career . education project as is further discussed at the end of this chapte_

5.
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.f Observation Scales

o

The Self Observation Scales (SOS) measures self-concept or students'
itudes toward themselves. The primary level SOS, for grades K-3, yields

Ir subscores which are labeled and defined as follows.

Self Acceptance  Children with high scores view themselves positively

and attribute to themselves qualities of happiness, importance and .
general competence. They see themselves as beiné walued’by peers,
family,-and teachers.- Children with low scores see themselves as
unhappy, lacking in general campetence and of little importance to

others.

Social Maturity Children with high scores on this scqle know how

they are supposed to think and feel in a variety of social situationsr
They have learned the importance of such notions as "fair play",

"sharing"; "perserverance", "helpfhlness", and "generosity";. Children
with low scores on this scale have not learned these noticns and are-;

likely to evidence behaviors that most adults would characterize as

selfish, inconsiderate, or immature. ;,;;wv’”"
. T . /
School Affiliation " Children with high'scores view school as a

positive influence in their lives. They enjoy going to school, and
they'enjoy the activities zcsociated with school Children with low
scores view school as’ an unhappy place to be. They do not enjoy
‘most school related activities and are negative about the importance

of school in their lives.

Al

SelfQSecurity Childrenawith high scores report a ‘high level of

emotional eonfidence or stability. They feel that they are in
reasonable control of the factors that affec¢t ‘their lives and spend
little time worrying over possible troubles. lChildren with low
scores on this scale worry a great deal. They are concerned that

something bad may happet and report feelings of nervousness.

The intermediate level SOS yields ~the same four subscores as the

nary level plus three additional subscores as_follow,
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Social Confidence Children with high scores on thi% scale feel

‘ confident of their ability to:relate successfully in social situations.
They feel Confident that they;can 1makefriehds easily, and that they
are valued and enjoyed by their friends. Childrtn with low scores
have difficulty making friends,\do not feel valued by others and see
other people as being more socially adept than themselves.

Y

Teacher Affiliation = Children with high scores on this scale like

their teachers. They see the teacher as helpful, attentive, under-
standing and generous. Children with low scores see the teacher as -
arbitrary, incon51derate of children, and/or as a source of emotional

pain.

. / .
Peer Affiliation Children with high scores on'this scale consider

their relationships yith other chlldren to be both of high quality

and of considerable importance to them. They see themselves as
approved and valued by their peers. They‘like to be with other
children. Children with low scores do not see their peer relatlonshlps
as an -asset, They see other children as unfrlendly they have few

friends, and do not accept the responsibilities of" friendship easily.

Like the CECQ, the 508 ‘was used in a pretest~posttest evaluation design.
The primary level form was administered to the third graders at five elementary
schools. The intermedlate level form was administered to sixth’ graders at
four schools. Pretesting in each case was completed in. November, 1975, and .
posttesting was done six months later ia May, 1976. The S0S results for third
grade students are presented in Table XII. ,

y The orly statistically significant growth in self concept, as measured

by the SOS, occurred in the area of Social Maturity for third graders at two
-schools: While the students at the other three schools increased their
scores on the posttest, this ‘increase was nonsignificant.

Mean scores for School Affiliation dlopped somewhat at all schools during"“
the course of the school year. Similarly, all schools, with one. exception

showed declines in Self Acceptance posttest scores.
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Table XI]
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The SOS results for sixth graders are presented in Table XIII. Post~
test scores were significantly higher for three schools on one or two subscales.
Howaver, these isolated instances of growth must be interpreted with great
caution. These specific points of growth may be the result of difﬁering career
education emphasis in each school. Without a detailed evaluation of processes.
at the schools, it is impossible to discuss this possibility further. On
the other hahd, for eyample, the significant increases in Peer Affiliation
could have been due to any one ot a number of confounding variables in the
' evaluation the change may very logically have been due to maturation or other _
educational. experiences rather thaﬁ career educationt -
For the most part, the SOS data are inconclusive since ﬁost posttest

increases. were insignificant and in some instances scores declined.
/ : .

\

Assessment of Career Development

» The Assessment‘of Career Develbpmeht (ACb) Aezgpres student knowledge
of occupational characteristics, occupational preparation»requirements,
and the career planning prccess. The ACD is appropriate'for:high school
students, requires 125 minutes te administer, aﬁd”isbpublished by Hodghton

Mifflin. / : : @' L

~ ) J

The ACD was.also used in a pretest-posttest evaluation design. Ninth
and twelfth grade students from four school districts which project staff'
worked w1th were tested. The pretest was completed in November, 1975, and

the posttest was administered six months later 1n May, 1976.

While the ACD y1elds a variety of information on student career
deve lopment which can be of value to counselors,'teachers, and the.students
themselves, the evaluators were primarily interested in the three subscores
ori .occupational characteristics, preparation rquirements, and career

planning. These results are presented in Tables XIV, XV, and XVI.
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| Table X111
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- . Table XIV _
Occupational Characteristics Knowledge
. Subscores of the ACD

Qcﬁooi Grad 'retest ﬁean Posttast Mean. " Difference t
A 9 34,51 35.50 0.99 0.60
B 9 34,55 25.33 1.72 1.31
c 9 33.54 35.15 1.61 1.56
F 9 “29.81 . 31.66 ' 1.85 0.88

< . . |

A 12 40.76 . 40.46 -.30
B 12 40,52 “ 35.32 ~5.20
¢ 12 42.76 41.59 -7
7 12 36.13 - ) 42.88 _ 6.75 4,93

*kp< 01

‘At the ninth grade level, the mcun scores of students at all four
schools were higher on the posttest, but none of the increases was .

statistically significant.

At the twelfth grade level, the mean score of students at school F
was significantly/highef on the pﬁsttest, indicating an increase in knowledge
of ‘occupation characteristics during the period Between_testing dates. i
Mean posttést scbres of the ogﬁer three schools were somewhat lower than -

pretest scores.
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| Table XV
Occupational Preparation Requireménts Knowledge
Subscores of the ACD
Y i o ' -, :
\\\ School Grade Pretest Mean' . Posttest Mean - Difference ot
A 9 9.69 10.08 0.39 0.75
B -9 10.31 10.92 . 0.61 1.36°
c 9 10.21 . 10.93 0.72 2.05%
F v 9. 9.47 . . 9.84 : 0.37 L 0.47
A 12 - 12.35 - . 12,40 0.05 0.09
B 12° 12.18 11.04 - -1.14
C 12 13.08 12.74 -.34
F 12 10.87 12,98 . 2.11 3,58%%
*p £.05
**p ¢ .01 ' S

W

-The ninth grade students in school C and the twelfth grade students
in school F scored signifiqantly higher in the posttest indiéating an
increase in knowledge of occupatioﬁal prgparation réquirements. Differences
between mean pretest and posttést'scoreg were nonsignificant for the other
‘ thfee ninth grade classe8. The mean scd}eg of the twelfth graders' at
two‘schools showed slight declines, while 6ne school remained esseﬁtially

the same.
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Table XVI |

, Career Planning Knowledge
Subscores of ‘the ACD

School Grade Pretest Mean Posttest Mean  Difference t

A -9 24.09. - T 23.60 -.49
B 9 24.52 : 24,95 0.43 0.43
c 9 - 24.52 25.28 0.76 0.99
F 9 24.09. 23.94 -.15
“ A 12 28.02 27.49 -.53
B 12 27.33 25.56 _ -1.77
c 12 2/.9 26.61 -1.33
F 12 27.37 - 27.33 -.04

The mean posttest scores of the ninth grade students at two schools

~ were higher than pretest scores, but these increases were nonsignificant.

Ninth graders at the other two schools showed slight decreases. The

seniors at allvfour_schools similarly showed- lower posttest scores. From‘:

this data it nust be concluded that there were no.changes in career planning
‘knowledge in the schools the project staff worked -with. -

In general, scores on all_three Sunsections of the ACD. did not‘reVeal

increases in students' career knowledge. In three isolated instances there
were statistically'significant increases. While the evaluators would like
to attribute these increases directly to efforts of the project staff and
school facilities, there is insufficient evidence to do so.. A mpre complete

4
discussion of the results follows.

//’ Ay
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Diiscussion

Test'results generally did not reflect the impacts which it is, hoped .
mzzz career education will have in the schools which nroject staff worked
=1z :h during- the past year. ‘This failure to show significant changes in. - -
Josttest scores on the three instruments. could be due to any of several
Zifferent reasons. including the following

1. Instrumentation may have been inappropriate for the settings or

insensitive to the kinds of student changes taking place as a
result of career education.  The questions in the evziuvstion
instruments only sample the domain of knowledge and a:titudes
important in career edueation; s0 the questions may not have
covered some‘of the areas which local career education efforts

have focused on during the past year.

2. The testing timet~ble may have been less than optimal. Posttests
were administered close to the end of the school year and many -
students' minds may have been on things other than career development

and school work at that time.

3. Test administration procedures may have varied between the testing.
dates andnamong all of the schools involved. ' Factors such as physical -
settings selected for testing, school personnel involved, and perception
of the students (particulerl& in regsrd to the impettance'of test
results and tne use-which will be made of them) all have the potential

to negatively'influence results.
BN , I ]
4. Career education, by the time of the posttesiing, may not nave
been integrated into the curriculum to the extent necessary to
AimpaCt upon students. Another year or more of career education.
experiences in the classroom may produce a measurable impact upon
students. ", j ' : T
. 5. Efforts to integrate career education into the.curriculum may -
e ~simply have been-ineffective. Perhaps career education taught

~as a separate subject or course would be more effective.

Y/
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In some Instantes, test scores did reveal s1gn1f1cant .growth. For
example, several student groups showed an increase in knowledge of occupational
characteristics and preparation requirements, and it would seem 1ikely that
these indreases were a result of cateer education efforts. However, due to
a lack of comparable data for control groups,<it is dlfficult to attribute
instances of improvement specifically .to career education experiences and
activitcies oac?rring in the cl;ssrooms at the evaluatiop‘sites. Growth may
have been simply a function of maturation or other kinds of learning experiendes.
This could be particulariy true of chsqges in self concept among younger
stﬁdents. The higher S0S pOSttest social maturity scores of phird graders
at two schools serve as an example of change which may be attmibuted to
normal maturation rather than specific career education actzejffés. Hopefully,
evaluations employing control groﬁps in a pretest-posttest c sign will be

conducted in the future by the schools involved in this year's project.

Despite the‘fact_that the test results generally were ﬁot as positive
as may have been desired, the evaluators were very pleasedbwith the
evaluation. The evaluators believe that the most important benefit of this
year's evaluation of students was not the test results, but a change in
attitude of project staff and school personnel toward evaluation. During
the course of the testing, resisteﬂce to evaluation Vas lessened and many
individuals gained an appreciation for and understanding of-evaluation and
rts potential for helpipg to imprer career education. The 2valuators hope :
that as a result of this year's evaluation experierce, many teachers, |

counselors, and other school personnel will ihitiate their own evaluations

of career education.




'CHAPTER V o

Observations and Recommendations’

= 2 | _ ObServations ‘ i
. ; : - '\ T
During the first 33 months of the three year project, 2,498 adults
were contacted through meetings or appointments by the project stafi . During '
the game period, the project staff met with administrators, teachers) students—
and parents in 21 school districts with an enrollment of approximatefy 26, 897
students in grades K-8 and~ 16,037 in grades 9-12 inclusive. These - fiéhres do
‘not include the enrollments in one Catholic high school and three Cathoiic o
elementary schools. In addition, the staff of two intermediate districts\ -
(CESA's), serving 21 school districts, were involved. Actually there’ were '
) 23 school districts in the NCTI district. Also, a number of other parochial
schools were making inquiries about the Services of the project staff during'
~ the last four or five months. %\\
| "By June 30, 1975 during the first twoﬂvears of the project? an estimated
308,824 persons had been reached by radio, television, newspgpers, flyers, \ ’
bookmarks, and announcements to’agencies_and\appearances before civic groups \_
and staff newsletters. ' _ ' ‘
The contacts with so many adults, school personnel, 'students, parents and
agency personnel is remarkable in view of the fact that the associate project
director was not employed/nntil the thirteenth month of the three year project.-
The project direcror whose full-time duties were the administration of- research
and development for the NCTI, directed the project with the help of a part-time
assistant until'the arrival of the associate director; Furthermore, there were
changes of personnel during the three years, including two new .members for the
last year of the project. '
The purpose of career education as stated in-a memo issued for 1973
(August 1972 - DHEW, OE, Policy Paper AVTE-X72-10) and of th‘e project as a
whole were fulfilled and the. project terminated even as the interests of the
part1cipants was increasing. Excellent working relationships had been established
and services rendered by the project staff. i
Classes for disadvantaged adults 16 years and over have always been the

<

~responsibility of the vocational, technical and adult education districts.

IS
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The new dimension that the project staff brought to adults, to teachers at NCTI

and the public schools, to individuals and groups, to schools and to social and
welfare agencies was the concepts of se1f~awareness, career awareness, career
exploration, career declsion making and preparation. Disadvantaged adults reached

by the project were members of Adult Basic Educatlon classes, English as a second
language classes, alternative high school classes, welfare mothers attending meetings-
at thé-YWCA, and women who felt pressures for growth while feeling unprepared to

meet their raised aspirations. In addition, there were school age unemployed youth wt
were able\to\profit from workshop experiences and the career awareness concepts '

Cooperative‘a rangements with social and welfare agencies were the.most‘productive
means of reach\hg individuais, despite the assistance of the media.

The two approaches for reaching the over 5, 000 public and parochial students
during the last yeah were successful, judging from” the reactions of teachers and-
administraters. Toward tae end of the second year of the prOJect, the staff and
evaluator concurred that there was a need to concentrate on a few schools for ‘
greater effectiveness rather than to continue the frustrating effort of dealing with
manygshhools at various levels of progress and with many diverse needs. Schools
from 17 districts constituted one group known as the contact or cluster group schpols
These schools sent representatives to monthly meetlngs conducted by the project scaff
to discuss their. problems The remaining four-districts were known as pilot schools.

These schools had developed fairly early a more inclusive approach to infusing career

, educatlon into the curriculum. Also, the administrators had become more involved

\in the project and.the process of infusion. These schools were vislted by the project
staff on a weekly basis. ) . - s

i This arrangement of meeting the € needs of the contact schools one way and those -
of the pilot schools in another way satisfied both groups. Many times teachers from

the contact schools accompanied their representatives to theirnmnthlymeetings.

’Although their representatives were functionlng-well the teachers wanted to get

their information first~hand and to eqchange 1deas Wlth others, as demonstrated by ,
sampling of teacher opinion in the contact schools '

-

The pilot schools were pleased with their arrangement because they were getting
the:agsistance they needed. Admlnlstrators and teachers were equally enthusiastic.whe

visited by the evaluator. Their chief regret was the termination of the project.

=

| \
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Recommendations

The success of the project makes possible the following recommendations.

Recommerdation #1

That financial support be obtained to cont1nue for cne more year the

employment of two persons to assist the K—lZ school districts in formalizing

the implementation of career edication instruction.

Additional funds should be sought by the projeet director with the
assistance of the State Board of Vocational, Technical and Adult Education
and the State Department of Public Instruction, or other sources of funds.
During the additional year that the project is funded, specific efforts
must be directed toward formalizing the implementaticn of career education
instruction in the public schools. Furthermore, that during this year,
the CESA's should determine, along with NCTI, their specific continuing
obligations for the development of career education in their respective
schools. '

2

tecommendation #2

That a proposal be funded 'to expand career education services in the NCTI

Jistrict to rural disadvantaged youth and adults who are out-of-school and 16

rears of age and over.

Since no agency is legally responsible for disadvantaged adults, the
project staff did not reach as many members of this group as they had antici—
pated. The various social and welfare agencies, public and private, did
identify disadvantaged adults to receive career education when they were
,reminded py the project staff. The proposed project would be devoted
entirely to reaching a specific number of disadvantaged adults. Not only
would the adults be aided, but staff could learn about the characteristics
of these adults. ‘

The adults might be selected from a random sampling of jobless persons -
on file with the Wisconsin Employment Service as was proposed in the original
project proposal. A specific number could be established and this number
could be obtained from the unemployment files by the random sampling process.

__The list woulgﬂ;pclude men and women and representatives of minority groups.

s

_Many times the disadvantaged are prevented from taking advantage of
career education because there are other cultural and economic problems to
be resolved as the present project. staff pointed out. Consequently,.other

agencies would have to be involved in the project.
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The project proposed here should be written and administered by person-
nel from NCTI. It should be formulated as a coopefative endeavor involving
those agencies which have to assist the‘NCTI project staff in resolving
other cultural and economic problems. The further rationale for this
cooperative endeavor is stated in fecommendations 7 and 9 below.

l The extension of career education to the disadvantaged could be achieved
in alternative ways. One approach would be the case study method. 4Another
could be the group approach. Still aﬁother could be a combination of the
case study and the group approaches. -.Th= project should begin Wwith a review

of the pertinent literature on the disadvantaged. n a

Recommendation #3

That the Cooperative Educational Service Agencies accept their share of the

responsibility for the continuous infusion of career education in the curriculum

of the public schools. -

This project was written ahd administered by the administrator of
research and development in behalf of NCTI. Whereas NCTI had much to gain
by assuming leadership and has a right to be concerned with the continuation
of career education in the public schools, leadership is also the responsi-
bility of the public schools. The CESA should now assume its share of the
responsibility to provide career education leadership in curriculum develop-

ment, instructional materials development and articulation.

Recommeﬁdation #4

That NCTI have a continuing responsibility fér career education leadership.

NCTI must continue to have a stroeng interest in the furthgf/deveiopment
of career education. It must continue a strong liaison with the public
school administrators as well as faculty and CESA staffs for purposes of
articulation. NCTI also has the duty of maintaining a strong presence or
image throughout the district.\ Furthermore, the efforts at infusing career
education into the courses and services at NCTT and the constant inservice
education of new faculty members must be present in the minds of the

respective administrators.

Recommendation #5 C

“That a radio and/or television;program be developed to<provide weekly

broadcasts to keep school personnel aﬁé citizens abreast of new éevelopments in

LT
career education and to answer questions. /
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Four visits to cluster or contact school meetings have revealed .that
there i1s a real need for a source of inforogfion about developments in
career education and also a source for answers to quéstions that may be
uncommon.’ . _

There are a number of precedents, all being broadcast over thé state
network, such as School of the Adr, the March of Medicine, and pregrams
produced by the Sea Grant Program and the Institute for Environmental
Studies. The cost in time and money may be beyond the financial ability

”ﬁﬁ\ of a local district and, therefore, probably is a statewide responsibility

at least as far as programming is concerned.

Recommendation #6 : .

. That career education instructional materials resource centers he

|

maintained. l

The constant deﬁands by the schools upon the career educational
instructional uaterials center maintained by the project staff at the NCTI
have demonstrated the need for the continuation of this service. Each
school should establish and maintain a career educational instructional
materials center. A few have done so and very well. CESA s should
establish centers for materials which may be too expensivo to. purchase by
each school and also may not be used ofﬁen enough for each school to make

the purchase. The NCTI should continue ‘the development of its own center.

I

“The following recommendations are offered as guides to the\future develop-

. - AN '

ment of similar proposals or aspects of similar proposals. \\
Recommendation #7 \\\

'That administrativegperéonrel of anticipated cooperating agencies'be in~

volved in the formulation of the proposal to the extent that active contlnuous

.

cooperation of agency personnel be assured.

The welfare and social agencies, whenever requested by the projooﬁ\\

staff, cooperatedlwillingly, but periodically the project staff had to \\
remind them of the services available to the clientele of the agencies. N

Participation in the development of the proposal would provide for an N
o
understanding cf the organic nature of the interrelationship of the services ™\

of the several agencies.
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Recommendation #8 "

That school administrative personmel (supervisory personnel included) be

involved in the formulation of the proposal to facilitate the use of the services

of a spezial staff which is available for a limited time only as in the case of

this project.

The project staff made more progress at infusion of career education
into the curriculﬁm in tﬁose,schools where the administrators became pef—
sonally involved at the outset and for whom the project had a high priority.
In these schools administrative support was clearly manifested from the
superintendent of schools down through the assistant superintendent of
schools for instruction to the principals, counselors and teéchers, In-
structional materials and equipmenﬁ were provided. Cooperation in the
community wa; readily ohtained. Furthermore, participation by the highest
level administrator of the sponsoring school is significant in the minds of

those administrators whose cooperation is sought until such time as the

necessary rapport has beeh established.

Recommendation #9

That an evaluator(s) be employed who is immediately available when the

.person who is in charge analyzes the project for the deployment of staff and

makes assignments.

It is important that involved personnel thoroughly understand the
goals to be achieved and the processes or procedures whereby they are to
be achieved. Furthermore, it is important that all personnel in the schools

and the project staff be fully aware that there will be an evaluation.

Specific procedures for detérmining the achieveﬁent of outcomes 6ught to
be included in the written proposals. This inclusion will provide tBe basis
for an early understanding between project staff and the evaluators as to pro-
cedures. Furthermore, this procedure will alert the project staff and the
cooperating agencies as to Ehe demands of evaluation. In fact, the participation
of these agencies in the formulation of the proposal will. assure greater coopera-

tion. 'Basically, the presence of an evaluation specialist(s) on a writing team

~will develop a mofe clearly defined proposal and give better assurance of

anticipated outcomes.
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Appendix A

b}

North Central Technical Institute ) ‘ : 4-76
-~ Career Education

COUNSELING SURVEY
N=26

Directions: Your answers to the following questions will help the NCTI
counseling staff to improve its services to you and other
people like you. Please answer each question as honestly
as you can so that your answers accurately desctibe your
experiences with the counselor.

1. What kind(s) of help were ycu seeking from the counselor?
f/”‘ - 13 __ Career opportunities and career planning .
13 hdUCdtional and training opportunities counseling
Help finding a job
Personal and soc1§1 counseling

: F%nancial or money counseling

- ) 3~ !@ !

Other (please describe

N
.

How helpful was the counselor in exploring your problem or concern?
11 Very helpful

10 Moderately helpful
5 Slightly helpful

0 - Not helpful : .

3. Did you explore several alternatives to solv1ng your problem or career
»Aancern during the c0unse11ng session?
13  Yes, several career alternatives were discussed
__5 Discussed one solutdon 5  ‘
__4% Didn't talk about solutions _3 -\ No response
4. Did the counseling 'session kelp you learn more aég%t_yoursglf ( that is,
your interests, tal;nts, and needs)?
_ 1. Yes, definitely

13 Yes, somewhat

~ .
6 - No —~ ; ) @

5. Do you think you will be able to make better career decisions as a result
of talking with a counselor7
9 Yes - . ;

13 Maybe

_4 wo | 59
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6. Have you made any career decisions as a result of your counseling session?

9 Yes (please describe _

—

17 No
7. Do you think you will been additional help from the counselor?

16  Yes (if yes, answer item #8)
5  No (if no, answer item #9)
_3  Unsure ‘ ‘
8. ;What kind(s) of help do you think you will need in the future?

8 Career opportunities and career planning

—
r

10 Help finding a job

10 Educationél.and training opportunities counseling

6 Personal and social 'counseling ¢
3 Financial or money counseling
1 Other (please describe 5 ) .

9. Why do you think you won't need any more counseling?

2 My problem is solved

3 I feel more confident of abilities to svlve problems by myself
0 The counseling session wasn’t very helpful
0 Other (please describe
Thank you? Please return in the addressed, postpaid envelope provided.
—~

60




O

ERIC

Aruitoxt provided by Eic:

) CATICNAT Y1 IER CENTER
CNIVERSITY OF WISIS CINSRMADISON

The Wisconsin Vocational Studes - nter‘at the Univer-
sity of Wiscunsin-Madison was rec rganized withthe sup-
port of the Wisconsin Board of “'ucarional, Technical,
and Adult Education within the Schoal oi Education in1971.
"The function of the center is to serve the State of Wiscon-
$in in 4 unpique way by bringing the resources of the Unig
vaersity to bear on identified problems in the delivery of
vocational and manpower programs~vocational education,
technical education, adult education, career education,
and manpower training~to citizensof all agesin all com~
~munities of the state. The center focuses upon the de~
livery ol services including analyses of need, target
HYOUps served, instifutional organization, instructional
and curriculum methodology and content, labor market
needs, manpower policy, and other appropriate factore.
7o the extent that these gzoals are enhanced and the foca
of problems widened to encompass regional and naticonal
corcerns, the center engages in studies bevond the boun~

1

davies of the siate.
. /

Merle E. Strong, dircctor
Roger I1. Lambert, associate director
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