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PREFACE’

The ¥ifrh Nationai Confevence for Vocatinnal Education Persounel Develop-

mén& Coordinators was held_Januaryf26—28, 1976, at the Quality Inn-Cibola in

Arlington, Texas. In additica to the personnel Jeveclopment coordinators (or

their representatives) and the project staff, the 77 participants included

U, 5. Office of Education staff members from Washington, D. C., and the ten OE

regional offices, teacher educators, a state director of vocational education,

and three EPDA fellows. The confercuce was spbnsored by the Center for Occupéw

/

; .
tional Education's EPDA-funded national training activity entitled '"National

. Resource Panel for State Personnel Development Systeis.
)

°
1

The theme of the conference was '""Philosophy, Program Development and 1m-

1.

™~

\

.plementation,' and the conference objectives were as feollows:

To. develop collectively a general philosophy. of vocaticnal education

professional develepment,
%o proVide cach coordinator participant with information tools and
techniques ngcessary to tailor the general philosophy to the re-
quirements of his/her particular state or territorv.

To update participant kncwledge of the state-of-the-art in performance-
based teacher éducation and to provide "hands on' experience with two

PBTE modules.

To provide each state personnel development ccordinator with a model

_for an ideal statec personnel development system, as well as with

descriptions of two systems currently in place which can serve as
. o T . . . -
benchmarks for individual coordinators in assessing the quality and

comprehensiveness of their own professional development systems,

4
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5. To increase national, regional and state articulation and coordination
through the provision of a forum for the exchange of ideas'and new in-
formation concerning national, regional and state projects, policies,
implementation procedures, practices and priorities;

This report includes the basic text (or, in some cases, an outline of tée.
text) of thé presentations taped at Ehe conference. Siﬁte'thé simultaneous
small group discussions were not taped, group reporters were designated, and
their prepared summaries are included. Unedited tr;nscripts were returned to

each program participant for his or her reactions and suggestions, and, where

possible, their revised presentations are reproduced. A post-conference eval-

N '

uation form (Appendix C) was coméleted by 3f percent of the participants, and
‘the results of the cvaluation are reported following the/ggﬁﬁeteﬁce Summary,
" The Center and the editors wish to express gratitude to those who made
presentations @t the conference, the group leaders, Ehe conference planning
éommittee, and thé coordinators themselves for makingvthe coﬁferegce a suc-
;ess, and the entire Center_téchﬂical staff for their assistance in the pro-

duction and dissemination of this report.

‘John K. Coster
Director

5}
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A PHILOSOPHY FOR PERSONNEL DEVELOPMENT IN
VOCATIONAL EDUCATION- “

Dewey A.. Adams
Professor and Director of Vocational Education
Virginia Polytechnic Institute and State University

4

Introduction
. 3 4

X, ‘We are mindful today of the influential audience we face and the jmportant
W

role which each of you plays in the design, development, promotion and evalua-
3 P .

tion of vocational education personnel development programs throughout the aa-

tion.  We are also awvare of the far-reaching benefits which can be gained when

state departments of education, teacher education institutions and local voca-

.

Eional education units decide to work together to maximize the outcomes of a
unified personnel development program. Perhaps we face no greater challenge in
vocational education than that of achieving this unity, and I trust that my few

remarks will enhance our efforts in that pursuit,

Meaning of Philosophy . .

When first approached about our assignmenf for toda&, I felt immediately
that it would be relativels casy and knew exactly how 1 wished to approacb the
task. After all, had not vocational educators Boen/”philosophizing" for many
years, making such an assignment relatively simple? We were asked to deal with
three questions:

1. What is philosophy?

2. Wﬂat are the possible componenfs of a philosoph; of vocational educa-

tion personnel development? \

3. Howlmight we go about developing our philosophy of .perconnel develop-

ment at the national, state and local levels?

‘Upon more intensive examination, 1 have realized that my task was not so

easy as once believed. 1In the first place, one,universally accepted definition

7
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of philosophy was not readily avident, We discovered quice a number of possi-

o —

ple d;finitions ior cohsideration. let me share a few of them wiihh you: -
A system for guiding life: ;'bodg of principlaes of éonduct.

A set of reiigious bel:;zfs or traditions.

3. Th% study of truth orvprinciples uhderiying all knowledge.

4, The broad general principles of u/particular subject or field.

.

5. A rcasonable dttitude; accepting things as they are and making the )

Sest of them. . : ,

Beliefs, convictions, creeds, doctrines, attitudes, concepts, principles,
i L . N
theories and thoughts--all these can be found in definitions of philosophy.
But we neaded another dimension whiich: would give philosdphy substance, reality

. LT : .
and a practical-world orfentation. We sought statcments from the vocational
literaturn which would e philosopiiical but which would convey depth of mean-
ing. Maybe you will reécognize some of thosc we found:

Just after the Board had brought the schools up to date
To prapare you for your life's work
+  Without teaching you one superfluous thing,
Jim Reilly presented himself to be educatcd
He wanted to be a bricklayer,
They taught him to be_a perfect bricklayer,
and nothing more,

We must take the people where they are and carry them as far as they can
go within the assigned function of the system, If they cannot read, then
we will simply teach them to read and make them proud of their achieve-
ment. 1f they did not finish high scheool but have a mind to do it, then
. we will offer them a high school education at a time and in a place con-
venient to them and at a price within their reach. If their talent dis
rechnical or vocational, then we will simply offer them instruction,
whatever the field, however complex or simple, that will prOVLde them
with the knowledge and skill they can sell in the market place of our
State, and tnercby contribute to its %C]“ntlflc and industrial growth.

Tt scems to me that adult education still has a basic COnbelOn between a
belicf that people can determine what is good. for them and a belief that
educators know what is good for them. Adult education activities very
“often grow out of institutions which are primarily responsible for the
education of youth. In exercisins their respmsibilities for_ the Lducatlon

ERIC
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X —
of youth, thesec institutibns tend to act as though they ure yuite surs
what is good for vouth, They set up a series of hurdles over which youth’

must soar in order to demonstrate accomplishment and reach the goal of a
degree. The number and height of the hurdles are s=t by the institution,
and the race is to the bright and retentive. This kind of educa ional
responsibility tends to create the person who likes to do good to people,
wh?TLs unable or unwilling to let people make their choices--even to be
ignorant if they so desire. Now this belief is quite different from the
conviction of the adult educator who believes that people gre the best
judges of their own problems and can best determine how to deal with
them. 1If he believes this, he must hold himself largely in "standby"
condition, rezady to organize, aid, assist, help, uphold, but_not to direct
the educatiop:l activities of the people with whom he works.” *

The most effective leader is one who acts as @ catalyst, a consultant and.
v 2 rescurce to the gnoup. The leader acts in such a way as to facilitarce
group strength, individual responsibility, diverfity, nonconformity and
aggressiveness. The leader must command strong discipline, not only be- ;
cause people vespect a stiong leader, but because strenath and firmmess :
communicate care and concern, ' s

-

. We could go on, but from these ideas and experiences we should be able to

-

formulate a tentative defigition of philosophy for vocational education profes-
\ ‘ : o

sional development, cnabling us to take some first steps in philosophy-building.

‘Let me offer such'a definition, but accept it only as a starting point. Modi-~

fications should come in our small group discussions later today and should
- . o T ; .
continue throughnut our cfforts to build philosophy.
\‘ -
Philésophy of vocational educatibn personnel development may be viewed as
§ , .

~

"y set of interrelated beliefs about each aspect of pre-service edycation, in-

-

service education, consultant services and research and development activities

in a comprehensive approach to vocational education personnel development."

by

. R .
© The utilization of such a definition appears to require that we accept certain

l

propositions of joint vocational education staff behavior:
¢ \ - .

1. Both teacher educators and state departmeunt staffs must be meaning-
fully involved in the design, development, conduct and evaluqtion«of

personnel training programs at all levels of endeavor.

O
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2 Clientele themselves as well as the organizations in which they serve

must play a significant role in their own developmenc.
£ . _—

3. Nature of and trends in contemporary scciety must be taken into ac-
count in the design and development of perSOnnéi training progr;ms,
2 4, All people (teachers, supervisors, administrators, policy-makers, - -
. . '
counselors and teacher educators) yho provide.direct or indirect in-
' put into the vocational education program must be recipients of and
benefit from the personnel development program.

5. The search for a philosophy of vocational education personnel develop-

¢ ment becomes one of raising questions rather than stafing answers or

B
solutions. Such questicns must be big\and important, the "right"

| :

questions.

‘

Possible Components of a Philosophy of Personnei

Development in Vocational Education U e

Each state should expect to plan and implement its own program of voca-

tional education personnel ‘development giving emphasis to those aspects of

training which its leaders consider to be most important., Yet while programs

and program emphasis may differ from state to state, perhaps we can consider
some components and belief statements with respect to a ph}losophy of person-

nel development in vocational education here whicH will serve as a beginning -

3

for further refinement in each state. Such components and belilef statements
N - (
may also serve as something of a national framework for personnel development

support and prometion. Seven components around which we recommend the build-
ing of belief statements are these:

1. General nature .of society and culture from which our clientele come

~

and to which they will go for work after their pre-service or in-

service education.



Starting

)
\

. 4 I3 ) I3 I3 : ’ > -
Major interests, prioyities and goals in a given state, local school
y s :

TN v -

.
/

areo or educational organization,' (National and/or state prio;ities
may inﬁluence,programé/ét other levels of govornment.)

Prevailing social; economic and political climate and resources with
wh;ch we can work,

Nature of teachers, admioistrators, supervisor§; counselors, research-
ers,'curficulum leaders and policy~makefs we wish to turn out.

Types of trainihg programs (couFSéS, workshops, seminars and confer-

L2 Y

ences) for emphasis in personnel dTvelopment.

. - ‘ - .
Variety of learning experiences. (internship, externship, co=op, prac-
ticum and independent project) which are to be emphasized in the pro-
gram of personnel development.

* I3 s - 1
Criteria, standards and procedtres for evaluation and assessment of
. , s/

g

personnel development prograns.

on the Formulation of a Phllosophy of

Vocational Education Personnel Developmqnt

The

important process of raising qucs ions as an early step in philoscphy

formulation was mentioned earlier. Among the questions and question areas

might be

1.

O
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these:
Clientele necds and job opportunities in the immediate future.
a. What vocational education services’ will experience most critical

shortages of specialized teachers in the next decade?

b. What will occur with respect to consumer education and general

|
\

home economics?
c. To what extent w111 tHe co-op concept become predominant in all

of our vocational education programs in the hex; decadg?

i

11 \



O

ERIC

Aruitoxt provided by Eic:

6

)

d. wWhat are the needs znd trends with respect to the developmerni of

general, across-the-board vocational leadership? Vocational coun-

1
selors? Teacher educators? Lz 7 \

National, state and local priorities.
Y

a. To what extent will vocatéonal'education for the handicapped con-

v

tinue to be a top national priority? *~ , ‘

b. To what extent will job plucement b. a top priority in most states?
: \ . .

c. What priority will ba glven to career education at the rocal level?

.

Traditional and creative resources for personnel development programs.

a. To what extent can we increase the use of business and industrial

resources such as fellawships, part-time instructors and training

stations for on-thé~jop experience?

b. How can we invélve the community in a more sub;tantive wa& in per-
sonnel dév910pmen;_progranm?

c. To what extent can we utilize'professional retirees and volunteer
workers in pefsonnel development programs?

New 'breeds' of vocational teachers, teadher leaders and support per-

sonnel,
N .
a. How should a carcer education leader differ from vocational or
" 2 : N
general education leaders whom we have had in the past? EN
i ° ) N\, .
b. What should a vocational counselor be able to do which a general

counselor has nct been able to do?

L]

c. What new competencies should across-the-board leadership possess?
d. To what extent mightvwe build 1arge\:23tss of 4instructors from

et

! Do
those trained in industry?

12



5. New and/or updated types of training programs,

’

a. To what extent can we continue to rely on traditional courses,

workshops and confe- .ect to vocational education

‘. ¥
pe%sonnel deve lopm

b, What promise does the business or industrial internship experience

offer? . S\ - ’ 3

'/ ¢. . What use can.we make\:;\\he individual research project, the ex- .=

: ternship and the independent field study as new training programs

for vocational persomnel?

6. New and/or uﬁdated leqrﬁing experiences.

’

a. How can we use the concepts (behavioral science) seminar .in gen-

~

eral vocational leadership devclopment?
‘ : . i

) ° s . A-
b. How can we .use simulation and/or games theory more extensively in
vocational education personnel development?

c. To what extent.can we develop credit for work experience as a
\ .
part of our persounel development program? ‘ ,:

7. Criteria, standards and procedures for evaluation of personnel devel-

opment programs.

a. What roles will graduate and undergraduate students pléy in"eval-

uation of persomnel-development programs?

b. Should there bé incentives for organizations which exceed the

normal plans and prog£§m§“g£mpETSOnpel development?

e SOETK ns . and. ne . _ v
c.” What part of the total endeavor should-and will EPDA programs

~

. . " 5 - )
play at national and state levels of personnelxdég?lopment?

13 y
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A Preambl

The
mulate a

sonnel de

e and FExemplary Belief Statements

process of raising questions can\rasult in the data necessary to for-

preamble and belief statements which make ‘up the major tenets of per—

~

velopment philosophy.'*Let us try jdst a few belief statements, Hope-

fully, your small group discussions'will rei. . ,e and result in the formu-

lation of

o

as those

_ Vocat1oﬁal Education Act of 1963

1.

\

others, Perhaps our belief staLcmunA could be along the same'order

suggested by the panel of experts who influenced the draftlng of the
. . J

4

i
1

We belleve'that the major purpose of professional vocatlonal educatlon

/

¥ .
-personnel development is to prov1de competent personnel to direct the’

Pry

preparation and continuing inservice education of workers, for contem-

porary society. Included are teachers, administrators, supervisors,

v

counselors, teacher educator° and/or policy-makers.
We believe that all of.those ého are reasonably’ affected by vocatlonaln

education programs should_have some role in planning, implementing
T | - -
and evaluating personnel development programs. Such persons include
) . . ' ) ""'= v . ' \\‘\ ) E ) o
students, teachers, teacher educators, administrators, supervisors,

' L s :
business and industrial personnel, pOlle -makers and general citizens.
N i-‘" ’\‘, o :

We believe that a new kind of general, across= the board lquershlp in
) ) Y - 9 :

vocational education is essential to the future expansiom and well-

~ /’

‘heing of our profession. Educational prgparation for this néﬁ lead-

ership shoqld draw upon the best tradit/ions of our specialized ser-

.- .
o f praetfce itself.

'inES‘andiﬁT?nd Th neéw concepts, principles and~pract1ces-from.th6”'

behavioral sciences, business; industry and technology, and the field:

~—

We might continue with other belief statements, but these three are ample

to show t

ERIC
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N
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discussion groups find them useful, we will feel positive about our role in

) \
this conference. PR

Closing Comments : g : _ o

~

Five propositions appear crucial to the formulation of a philosophy for

vocational education pers development for our times:

" .1. Philosophy mu- e - a renewal of cooperative personnel develop-
: \

ment planning, recaliing the best elements of our traditional joint
Jo :

staff operation and adding the best innovations in our moderr. teacher

education programs.

o

N

Philosbphy'must consider a total plan including all pefsons, programs, &
processes and learning experiences whichﬁare related to contemporary
vacationalleducagion. : ) ’ g . ~.

’ 3. Phllosophy must consider all the Lrad1t10na1 and new resources at the
command of state departments of education, local school units, and
teachgr education institutions. ' : j

b ,Philésophy,must conéider_neéﬂs-of contemporary society and the new
: breeds of vdcationai educators we want for the future.&
7 B 5. Philosophy must consider plans.for.completc:and continual evaluation
\ .
and réplaqning as needs. and trends éhange..

e B
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PERFORMANCE-BASED TEACHER EDUCATION FOR VOCATIONAL TEACHERS

Robert . Norton .
The Center for Vocational Education, The Ohio State Umniversity

A. Why PBTE/CBIE?
1. Several factors stimulating'ﬁovemqnt o .

a. Stress on ‘performance objectives :

b. Concerr frr suntability
Coe o BV fLVLdﬁalizé instrﬁétion
7 ;ﬂ__vhd,wzw}dgspfe;a diSsa£isfaction with/mény current teécﬁer education
N programs | | |

2. Tremendous need for personnel developmeht in vocational education:
Ohio experienced.2ho%ygrowth in number of professicnal personnel
’ |

1968 to 197L

3. Need exists for:

“a., MoTe c0mpe£ent anc effective vocat;onal .ers
b, Tor ruction based on identified and valic d competencies

. .c. L;“~uétion which is performance rather th: krowledge oriented
d. i.ﬂzruction.ﬁhich provides for a variétj c. reelisfic learning

experiences and options
e. InSt;uctidn which provides immediate feedback to the learner
. : \ - .
f. Instruction which holds both the student and instructor .

acc-untable

£. :ni;:uctiéh_which is zoth efficient and efective -

B, Whet is == ./CBTE . ‘ . \
. 1. A new ::d{alternative\approach to teacher preparation
2. PBTE/CETE,terms for all practical purposes are synonomous: '

‘ ~a. - Some prefer CBTE because it stresses the -development of specific

competencies

16




b.

Some prefer PBTE because it,. stresses the development of the

-

teacher's ability to actually perform the specified competencies

3. Essential defining characteristics of PBIE (AACTE 1974)

as

b.

d.

Competencies to be demonistrated are made public in advance
Criteria to be embloyed in assessing coﬁpetencies are made
public in advance |

The instfuctional progfam provides'fof the.development.and
evaluation of ..e student's achieyement of each of theicombé-
tencies specified

Assessment of £he student's competency usés his performancé as‘

the primary source of evidence, takes into account evidence of

the s- znt's .nowledge. and strives. for objectivity
.The s :nt - -ate of progress through the program is determined

by demovistzir. 1 competency

L. Implied charz-~ ristics of all PB programs (AACTE 1974)

a.  Instruc-ior '« individualized £b a cogsiderable extent
b. Learnirz exp:riencés are guided Ey feedback
_é. The p: cram z1- a whole has the characteristics of a system
d. BEmphagsi Iz on exit requirements
e. The le. “or is considered to have com=_rted the prog;am only
“ when L . 2 monstrated the reﬁuired le-vel of performance
. ff The ir  —:z:i-nal program is not time~bz.=d in units of fixed
s resmarmese UL @B 1 et R S RS R SR s | e e
5. Desired charazt:- . ics gf PBTE programs (AACTﬁ 1974)//*
a. The program is to a considerable extent field—ceﬂ£ered—-to enhance

realism

17
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b. There is a broad base for decision making—for logistical reasons
as well as the requirements of democracy and professionalism
¢. Instruction is often modularized and uses protocol and training

materials—to achieve fleXibility and realism within the college

setting.

§

d. Professionai preparation is career—lohg——inherent in the concept
of the professional teacher

e. A regég?ch component is ofteﬁrbuilt into the program—to enhance
2 OIDC —v A . 4

the knowledge base on which the profession depends /

6. .let's compare conventional and PBiE programs

"2 A ' . 3
Conventiona ' PBTE
Materials/Programs _ -, Materials/Programs
a. Content-ba;éd. | . ; Competency~based
b, Time-based ' , Performance—based
c. Group paced g Iﬁdi@idually paced
d.: G?oup needs ‘ . Individual needs
e. . Delayed feqdbaék - Immeaiate feedback i
f. Textbook/workbook © Multi-media fr{\aterials
g. Course oriented ' & - »M;dule ofiented_*
h. Classroom—bésed - | ‘Field—based
i. Instrucﬁors ) . ‘ Resource persons

/ j? General objectives . - | Spgcific_objectivss
k. Subjective criteria ' .Objectivg criteria

ez R - NOPMT e f €T @NC G s esdpminn e Gr i e T SON—T e fET ENC O

AN
\

What is the State of the Art?

PBTE/CBTE programs are under consideration, development, or being
lemented in every state .and most universities and colleges  :

-~

2. 10‘elementary education projects, 1968

\ 18
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3, 17 states heve anndetad -7k Le offered ns an wlternativey New York
State requaire Lo
l
L. GCeverzl conscrtiums estellishad

5. 120 institubions have o_eretJng programs (USOE)
6. 500 inzvituiicons have p;Lam programns
A \ _
7. Smali number of vocaticnal bducatlon programs but interest very high « .

Major e orts aciude:

~a, POP Progran, iilinlis Stdte-UﬂiQersity; Normal
b, NUSYZP Program, University of Ncbraska, Lincoln v 7\
c. Way-- Stale University, Detroit ' . '\\
d, VITaL Program, f:mﬁle Uni.ersity, Philadelphia |
8. . Center ...s letiers of inguir, from over llO.hnyear institutions,
22 zZ-yoar institution:z, and i;-international agencies

‘

5. See Attachment A Yoo more detnils

D, The Center' PBJWV Curvic iu

\
1. VE's oiioris vépress o comprehonsive program with three me jor phases:
cisearalh, curcicule * solepmant and testing, and dJusemlpatlon and

Rl

implereriation {Bee izure L graphic end Attachmert E sli de/tape Sc*lpt)

2. FEesearch Phasz—1G67-1972 < ' v s

&. Anszlvze vocatilonal teacher parformance elements

i
c. Merge regquored perfdrmance wlements = 384 \
’érhéﬁee'elcmenf: ento ten categC“Ie; h T
. Develop criteria for each p\-ﬁornnnce eleme11 .
3. <Ifxzrricula developmentvand testing rhase—1971 to present ;\\
e Cooperative eevelopment of prezitype modules -~ 118
19
Q ' . _ ' L e e RSP i
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TAnalyze-Vocational /

Analyze Vocational Teacher-
|Teacher Performance Coordinator Performance
Elements Elements

v

Merge Required
Performance Elemeqﬁs

.

" Research Organize Performance

Phase Elements into 10 Cateaorje«
Dévelop Criteria for Each
) Performance Element
- 1 ¢ Oregon State Uni.ﬁ
Cooperative Development|- ~ - |Uni. of Missouri,
of Prctotype Modules and . The Center
, —
W . . 4
[Conduct ' Conduct : ' Consultant
lPsychometric freliminary Module .
\Refinement Testing : Reviews
. A

{
{ Re'vise Module

!

_Development Conc¢ ict Advanced| - -
and Testing . Testing
Phase *

. y
‘o [ﬁefine Moduigw'

- wm am ew e lem e mn mm e e we em = = = e

v

e e o W L e e

\

Dissemination Disseminate Materials
and Imolementation And Assist
Phase ‘ With Implementation
- v ~- | v

T T A ME EE R g e e e s Utifltze-Materials™
in Preservice » In-service Vocational]
Vocational Teacher ? . Teacher Education
Education Progr=ms ' ’ -{Programs '

Jimre 1 a - -
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b. Obtain feedback:
)-Prcliminar* field tésting
(2) Consultaht module reviews
(3) Psychometric refineman:
§. Revice modules—~rigorous 15 siep process, see A@pachmen£ B for
Modile Review Checkiﬁst and Typical Inst—uclional Seguence
d. Conduct advanced testing—1% sites incluiing NIE, EPDA, Cost-
HRecevery sites |
é. Refine.modules
L, Disseminatioﬁ and implementation phase
" a. Develop.supportive training materials ,. - .
(1) State-ot-the-Art Report
(2) Student_ﬁu{de
(3) Rescurce Person Guide

(4) Impiemeniation Guide for Administrators '

/ (5) siide/iape presentations
»(6)'Training»worksﬁop modules { <101 and X-lOé) P
b. Publish materials = ‘
Ce Train personnel .
. d. Assist witﬁ implementation of programs ’ ‘
E, Implem=ntation Alternatives/Considerations . -
1. - Blending apprda;h
~~-m,24;.~;.cmrse_wsubstﬁju.ﬁm?ﬁ.w'. iv_n-~~-¢~-lww gt et iR RN ar - e PR e
L

3. Idealir~d progranm i v .
4. Altern.te parallel pr ogram 4 .
. Single service area program

5
6. Preservice program

[}
-y

.’

ERIC

Aruitoxt provided by Eic:
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7. In-secrvice :

8. Combination :. .. " -service pr.

¥, Program Design ¥rocess
1. Planning a PBTE program, see ten steps suggested by Houston, et al.

(Attachment C)

2. Collaborative planning and decision-making
3. Staffing patierns

L. Resowrces reguired

‘1. HMsjor features of The Center's PBTE curricula (see Attachment D)
2. Student and staff reactions overwhélmingly positive

' .3, A very promising alternativet

WL CRALITT, 2 T L T I 1 L A AT S e 2 I e g - b e g A s bt St e

922

O

ERIC

Aruitoxt provided by Eic:



_ _ 17
Attachment A

1
CURREN'T EFFORTS, MODELS, AND PROJECTS -

Major efforts relative to PBTE are cutrently under-

! way in all academic and vocational areas, for preschool,
elementary; secondary, post-secondary, adult, undergrad—
uate, and graduate programs. Developmental, jmplemcnta-
tioo, and dissemination efforts are in process at the local
education agency level, college and university level, state
level, and at the regiooal and national levels.

The Leacher educatlon prOJLCt whlch has pLobaoly

done the most to foster the careful development of PBTE
programs and which has undoubtedly donc the mos t publl hlng
of PBTE resource materials has been the~AmericaniAssoc1atlon
of Colleges of Teacher Lducation (AACTE) . Under the lead-
ershio of Karl Massanari, PBTE Proiect'Directo; and the
Performance-Based Tcacher Lducdtlon PlOJCCt LCommittee .
(establlshed 1970) chalred bj J.W. MauckeL, the AAGTE has
already published seventcen booklets in -its PBTE selios qnd
has_recentl? begun the preparation of technical position
papers. The project thch ie noQ in its sixth yeaf ofl‘
operation has also sponsofed and condqctedﬁnumerous oetionél
“and reégional conferencos fqousing directly'on the problems

. : 1 . » :

‘and issues -involved fé impfementing and meintaining PBTE
programe;. AACTE's effofts, supported by a grant from the

U S Off1 ce..of Pdurl*’mn have. alqn fomlc.od .Qn, ceterrnlnlnq

the .state of the art ot the natlonal performance bascd~

movement, and on fostering, a W1despread*natlonal dlalogué

“Taken Trom'Norfon,vHarrington,.end Gill, Performance~based Teochcr Ed-
ucation: The State of the Art - General Fducation and Vocational Bd- -
‘ucation (Draft Version), The Center for Vocational Education, The Ohlo.

o State University, 1975, pp. 33-39. 'gq .




s trye e s g

mwinitia;ﬁdminwkg68 as,thekcomprehensive Elementary Teacher -

about theiprogress, prospects, and problems of the movement.
4 Another national effort launched in 1972 and also wf;
sﬁpported by the U. S. office of Education is The ﬁ;ltij' |
State Consortium on Perfofmancé-éased Teacher Education.
Perhaps best known for its widely disseminated and read

PBTE newsletter, the effort represents a concerted approach

by 13 states to prcmote the cause of PBTE, particularly

within their own states. The project, administeréd by New
York State.and directed by Theodore.F. Andrews,_has as one

of its primary objectivés "the.dissemination and communica-
tion of information aboutfperformance~based teacher educa-,
tion." It has also focused on the implications of PBTE for
state certification, on the interstate sharing of,information,
materials and personnel, and cn helping member states’
develop management systems for performance ~based approaches'
to teacher education.

A third prominent national effort ‘is The Natiohal ;

Consortium of CBE Centers. The CBE consortium is an 1nfor-
/

‘mal assoc1ation of institutions 1nvolved in the development.

and implementation of Competency Based/Teacher Education.

Also supported by the U. S. office of/Education, the con- - <

sortium cons1sts of nine National C E Centers, each of which .

- . N

was an outgrowth of the des1gn and/development act1v1t1es N

/ ’ .
Preparation Models. Each of the Centers is involved in
conducting CBE research and devclopment actiVitlef for

1mplement1ng preserV1ce and;. in- service program models,

24
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and in providing developmental assistaonce and training to
others interested in installing competency-based education

programs. The Consortium serves to coordinate cftorts of
the nine Centers, to prqvide -CBE leadershid at the national
. / ' . N
‘ level, and functions as a clearinghouse for providing

developmental prégram asgistance.

In order to attain an overview of the extensive
and pervasive nature ofvthc many other PBTE;:CBTﬁf_and CBE
efforts, consider the following list of 44 activities pre-

pared by Allen Schmieder and Nargarek Mclieely (1975).

State of the Art--Current Activities in

Competency-Based Education

1. Seventeen states have mandated the approach as a fuill
new or alternative system for,teacher education and:
certification; 15 others are considering similar action.
several states plan full implementation within the next
several ycars. : ' »

2. Approximdtely 500 institutibns of higher ‘education have
pilot programs, about 120 have large operating pregrams,
and 15 have institution-wide programs.

3. 1In 1972 a complete‘bibliogn%phy on the éubject had 22
items; a "complete" bibliography finished in 1973 in-

cluded over 800 items covering 57 different categories.

4. Pilot programs exist for almost every-conceivable cat-
egory of education: . adult education, teacher education,
education media, library personnel, nuclear radiology,
dentistry, etc. wo

. 5. Thirty—seven out of 58 nationail professional associations
e e SAENEY.CA, AN, 1.9.04 indicated involvement in competency-

vt

based education program development..

6. Six states have mandated both competency-based education
and career education as major program priorities.

25
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Competency-based examinations have become part of the

icensing process for several occupations and profes-
sions.

A 'major natlonal comszslon 1nclud1ng 30 prominent
educators and. political leaders has been formed to
spearhedd a national research and development program
in CBE--the commission is supported by private founda-
tion? and is affiliated with the hducatlonal Testing
Serv1ce of Princeton, Neow Jersey.

Thirty-one states have joined the Interstate Certifica-
tion Project concerned with the moblllty of educatlonal
personnel and interstatce rec1proc¢ty £ - teachang cer-
tificates.. A major focus of the 74- program ,is on
transferability problgms relatlng to competency-based

educatlon
. ! |

'FOurteen states have forméed a natiopal consortium for

the purpose of. sharing information materials and per-
sonnel and for helping member states to ‘develop manage-~
ment systems for. the development and use of performance- .

‘_vbased approaches to tcacher education and certlflcatlon.

11,

12.

13.

Leadership representatives from a cross section of
educational constitucncies--higher education, teacher
rofessional associations, sch o1 systems, students,

.the basic- studies, - ‘state educatlon agencies, the

Federal Government--have formed a National Committee on
Performance-Based Teacher Education (sponsored by the
American Association of Colleges for Teacher Education)

) determine the "state of the art" of the national |
competency-based education movement .and to support a
widespread national dialogue about the progress, prOSpects
and problems of the CBE movement. -

Ten predominantly black colleges have formed'a consortium
to spearhead the development of competency-based educa—
tlon in small colleges. :

N

The Fund for the Improvement of Post Secondary Educatién

supports projects which “include a large number-of pro-
fessions and are generally djirected at the identificatidn -

and formulation, of competency object1Ves, assessment

“for mastering of competencies, and the design and

implementation of learning processes.which fac111tate
the attainment of specified competencies.

FPE

138 Teacher- Corps progects 1nvolV1ng HS many institu-
tions of higher education and local school systems
glve hlgh prlorlfy to CBE progra?mlng

26



15.

lé6.

17.

18;

9.

_20.

21.

22.

23.

24.

25.

726 o‘ :

- (Hastings Law School, San Francisco)

: -

A national occupational competency Testing Institute
has been formed at the Educational Testing Service,
Princeton, New Jersey. - b

HEW is supporting the development of alternative approa
to staff development for adult educators in all 10 HEW
regions. Two regions (II, I11I) have concentrated on
competency-based education, others have focused on re-
lated approaches. :

Ohio State University's Career Education Personnel
Development Project (USOE) is developing competencies

for teacher edueation 1n cgreer'education.

There is a National Clearinghouse On PBTE at American
Association of Colleges for Teacher LCducation, in
wWashington, D. C. :

There is a National Clearinghouse on Individualized'
Instruction at Georgetown UniX?rsity, in Washington, D.

There is a National Clearinghojise for CBE in Community
and Junior Colleges, Universit of Florida, Gainesville
Florida. -

There is a NationalﬁClearinghouse for Action® Research
in CBE, at Bowling Green University, Bowling Green, Oh

There are nine Regional Competency-Based'Education '
Centers supported by the Office of Education to develo
experimental CBE models in teacher education and.to
provide developmental assistance and training services
for those interested in ‘installing CBE programs.

The American Bar Association is sppn@iring a study of

he implications
of CBE movement for training .of lawyers and for educa-
tion related court cases. b '
The School Library Manpower Project administers six
experimental progranm models .in competency-based libraz
media education.

over two years the AACTE National Committee has spon-
sored .10 regional leadership training institutes for
over 2,000 educational leaders. '

A virtual “"National Storehouse"” of relatéd materials
have been. developed at colleges, universities and
Zﬁederally supported educational laboratory and resear
and development cegf:xs,‘e.g., 145 validated protocol

packages, 650 (Gag Catalogue).yalldated.training

" materials, mini courses, ITU Teachers College Units.,

Parson's Guided Self Analysis, Interaction‘Analysis* 

TAT wmamAlbrarac
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28.

29.

30.
31.

32.

33.

34.

35.

36.

37.

The Educational"Testing Sexvice is developing and -~ )
testing taxonomy and assessment instruments Ior identi-

fying and evaluating competencies acquired in domestic
and volunteer activities.

The Council\for’the Advancement of Small Colleges is
conducting Case studies regarding cost effectiveness
in a variety of CBE programs.

A number of skills and competency banks have been

developed at several institutions of higher education

and regional education laboratories.

Large module banks exist at approximately 10, institu-
tions. ' :

F'our states have developed state-level generic competency
catalogues. : )

The Antioch-administered University Without Walls

Program provides external degree opportunities'for
thousands of students through a national network of

colleges and universities.

The Open University of the United Kingdom enrolls
nearly 50,000 students from all walks of life and is

'the largest educational publisher in the nation.

New. York State has developed an external degree program
in the fields of nursing (AB&BA) , business administration
(aA) and the liberal arts (AA&BA) (heavy emphasis on
life experience and military experience).

The Learning Resource Center in Syracuse, New York has
a goal of providing competency-based external degrees
to 5,000 adults in the next several years.

Experience to date in implementing CBE programs‘ﬂpr

‘educational personnel development includes:

--conceptualization and initial development ©of an array

. of CBE pilots

—fimplementation,'evaluation, and revision of many of
these pilots v

~~-development of a wide array of insttuctional materials
and resources . g :

--puilding of relevant data banks _ :

--development of new assessment procedyres and instru-
ments : :

~-development of competency lists.

r

An Institute for Research and Development Qf Competency-
Based Teacher EFducation Programs has been fogrmed in the
College of Education at Wayne State University. )

28 //
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38. The Department of Supervision and Curriculum Development

at the University of Georgia is developing a competency-

based center in Curriculum and Supervision. A number of

other places now have CBE degree programs in supervision,

including University of California at Santa Barbara,

Florida International University, University of North

Florida, Governous State University, Tri State College,

Louisiana State University, Weber State College, and the

University of Utah.

39, The American Association of School Librarian Division of
- the America: Library Association has formed a committee

to develop ¢ competency-based certification model for
school media. personnel.

40. The Model Legislatica Project, working in cooperation
with the Lawyers Committee for Civil Rights Under the
Law, made an analysis of all state regulations and laws
relating to education (developed 3,000 pp. index) and
as one consequence, i§ developing model legislation for
competency~based .education.

41. sSix leading CBE states, working with the National
Commission on PBE, are developing plans for coordinating
research programs and sharing results.

42, Competency-Based Education is one of the major priority
areas in a newly developing Federal Government interest,
in finding ways to diminish the isolation of formal
education. Three Federal agencies (HEW, Commerce,
Labor) have formed inter-agency task forces--including
one -on CBE=-to work on the problem. ’ :

43. The Mational Institute of Education 1is supporting a
nunber of significant CBE efforts--two of the most
important being the California Project which is
examining relationships between teaching and learning

_in key subject areas and the Oregon State Project which
is developing CBE programs at the high school level. A
large number of other NIE projects have important
implications for CBE program developers.

44. Experience to date in implementing CBE programs for
educational personnel developmént includes the:
--conceptualization and initial development of an

array of CBE pilots _ ’
-~implementation, evaluation, and revision of many of
these pilots . 3
-—development of a wide array of instructional materials
" and resources ' ”
--building of relevant data banks
~--development of new assessment procedures and
instruments -
--development of competency lists

29
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Modul - B aw Ch klist
Modul. T - o __Revi wed by:
Langu::
1. T —=inclegy is deZinmed - . intrcduction “ni »rmatisn
2. -1, slogy is comsistent throughout. :
3. ¢ .re ions are simply and clearly stated, = ~mp lets
4, wance objectives are stated -n measur.c.  TETWE
5. ©.=¢ _.ions clarif  the rformance objectiv-; 1a¥ ars
s a4 restatem:nt ¢ hie performance obj
6. dir rtions clarif r wha _.he performance is,
and 1y it is nec2ssar” : .
7. laz. 2ge is lively and interesting; it is not mer=ly
mechanic. 1.
8. The luanguage is geared to the level of an average rcader.

Learning Exn-riences

10.

11.

Learninyg experiences are sequenced logically.

Learning experiences do not averlap.

Learniny cuperiences lead to competency in the performance
objective.

All required readings contribute directly to attaining the
ob jective.

All required activities contribute directly to attalnlng
the objective. ‘

When an activity may be difficult to implement, alternate
ways of completing the activity are provided.

Optional learning activities are provided to give depth
and flexibility to the learning experience. !

A range of activities is provided to accommodate students
of different abilities, needs, and interests.

A range cof activities 1s prov1ded to allow for both indi-
vidual.and grcup work. )

Role playing activities include role descriptions and situ-
ations to guide anyone playing a role outside hls/her own
frame of reference.

The learfiing-activities are varied and  interesting, with a
minimum of repetitioa from one learning experience to

another.

Information Sheets (Criteria in the '"Language' secticn apply here)

The module is self-contained,.if possiblé, and practical.
Tnformation sheets contain up-to-date information.

~,

Information sheets are concrete and tangible, not Just vague

generalities or lists of criteria; they tell '"how to."

30
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Self-Crecks,

1.

3.

4.
5.

6.

7.

3.

9.

.

o
.

(9%
.

~ O

iSalf-cht

obvious

cuperiance

Self-chec.
in the le.
Model anst
the readirn
Checkliste
Checklist

performan:
Checklisg:

the obiec:!

Alternati-
learners

ach feedb

nance.

Lvaluation-
mance 1s nes

Media

The mdeia
The media

.cc - ire relevan: o vocati . : ! education,
dyo from various .crvice of vocational
s - wquire less tlan 30 puge. f reading per
TR se not mdre than 10 ycarr 5ld Junless
nal value).
IR cuer outsice refaorences pr learning

it wre stamdard enough that they snould be
- any mrdule user. ’

5, Checitlists

- simply rote activities and are not
. informaution provided in tite learning

~ = onsively reflect the information provided
o szrience.

= :h do more than parrot the information in
) provided to reinforce learning.
--zated in observable, performance terms.
. iz all criteria necessary for successful

tu..” Iy ass=ss the learner's progress toward
prog
_» —eer evaluation are provided for those

za-not arrange to work with peers.
. ice includes a stated level of perfor-

“or ru.cling if the level of perfor-

’

‘= cable to all vocational service areas.
.. Lraze, clarify, reinforce, or extend the

concepts introduced in the module; they don't simply repeat

them.

The media ar~ realistic, i.e., the teacher, students and

real school

The length
The media

are belizvable.
roasonable (10 to 20 minutes).,

et toiny
- oo media i

tre teresting visually/aurally.

The madiz e ¢._car visually/aurally. S

TF ti.c medi ind lude an exemplary instructor, the instructor:

a. rolates welll wich students.

b. wuses ¢
c. uses r
d. presen

e. teache.
The media ar-

‘rn1c. feedback,
ia or teaching aids where appropriate.

formation geared to the needs of the students.

:he basis of up-to-date learning theory.
“ree from racial and sex bias.

The media ar- lively and action-oriented.

The informat.-m is presented in a logical sequence.
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Tie mlale LL]IVGIS orr the objectives.
Lhc module meets ''mew format™ specifications.

“he m~dule s internally conzistent (objectives, dizw:i .ionms,

feedbi.ck devices, etc. do not contradict each othe: ,

clirec.zly or 1nd1rcct1y)

Yo lezrning oxperience other thap the final learni: . . -
periemce requires performance in a real school situat =

C:ppor runity is provided for practicing any performJﬂ‘
vhich mwust be executed in thz real world.

The final learning experience requires performance ¥x .=
actual school situaticz. -

The learning experiences ‘are realistic; i.e., they . -2t
require an unreasonable amount or prior knowledge - -
time on the part of the learmer. '

The module is easy to implement; i.e., it does not r:-uire
an unrcasonable amount of the resource person's tim:
Learning activities, information sheets, ¢ase studie. ,
resources, etc. provide across-the- board representation of
the various service areas in vocational education.

An introductory statement is provided which motivates che
student by explaining why the competency is needed, mot
simply what the competency consists of. -

An introductory statement is provided which places” the

module in a frame of. reZference with other modules in the

category, and with the broai theory of vocational education.

All necessary prerequisite cempetencies are listed.,
Yo q .
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FROG .21 DEL_77 ?ROCESSl
2z z _:tien witicr. fc. ws 2l oLoes ten stage the

teachc - e .ration procram .=sig:r »::.ocess which ha .- m
sugger z=d .+ W. Robart Hous=on -2 "DJesigninc InbL u::;=nal
Systerz f-- Performance-~Eesad E . icazion Programs,: Thes
exper.=nc -3 provided are inzend: : tc 2elp participan:s
(1) beccte wnderstand the progrzn dzsign process and 1S
operazion:.l implicaticas; =znd (L =+ter understand =i :
roles :he might play in - sili-atirng that process.

" ae ton staps are list .d below:

I.  ¢pecify Assumptions

2. 1Identify Competencies

., Delincaze Oblectives .

Iné _cate Criteria-levels and Assessment M .le- for
Obhj:ctires ‘

-, Cluster and Order Objec=ives for Instruc—i.n

€. Design Instr.ictional Strategies or Modul:=
. 9Eganize a Management System

&, rPrototype Test Instruci nnal System

9., Ewva.iate In.tructional Frogram
0. rpr=2fine Progr .m

Th2 ¢ 2c2ss is n-t linear, b = systemic arcd recunerative

in natu-e, o-atribut .g to a more and more refired and s=xplici
model.

P ‘~ar1y version of Competency—Based Teacher Education Prcijram
- Design: A Simulation, Houston, W. R., Dodl, N. R., and Weber. W..

A. Competency-Based Instructionai Systems, P. O. Box 90627,

Westfield, Texas 77090. o 3 :
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4 AL MODULES ARE SUTABLE FOR PRESERVICE AND/OR IN-

7. DESIGN PERMITS ADA

MAJOR FEATURES OF
THE CENTER'S PBTE CURRICULA

, EACH MODULE FOCUSES UPON ONE OR MORE VERIFIED
IMPORTANT VOCATIONAL TEACHER COMPETENCIES

, HODULAR DESIGN PEOVIDES MAXIMUM FLEXIBILITY FOR
" DESIGNING INDIVIDULIZED PROGRAMS BASED ON NEEDS

+ DESIGN OF LEARNNG EXPERIENCES ALLOWS FOR INDIVIDUAL,
SMALL OR LARGE GROUP INSTRUCTION

SERVICE USE
;. MOST MODULES ARE SELF-COVTARED

¢ RECOMMENDED ORTIONAL LTS2E RESOURCES INCLUDE
PAMTED AND MULTIMEDIA MATZRIALS "

TKTION THROUGH USE OF SITUATION.
TRIALS | |

SPECIFIC LOCAL M

3. EACH D JLE CULMIRATES WITH EVALUATION OF THE SPECIFIED
CGHPETERCY N AN ASTUAL TECHING SITUATION

d auawuyoe3 v
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Attachment B
Script for the Center P3TE Slide/Tape Presentation
1975

Teacher educators have always sought to provide teachers with the skills they
need to perform effcctively.

In spite of this aim, however, a recent Warional Education Association survey
indicated that many teachers felt dissatisfied with their preparation in the
basic teaehing skills.

Why were they dissatisfied? One reason may be that a careful analysis of the
specific teaching skills needed had never been” done.

cacher oducation courses cmphasize the theory

Another reason may be that most €
than focusing on the specific skills neceded.

of teaching in general rather

ducation programs have also leng been aimed at giving teachers the

Teacher ¢
n rv nuimber of courses, with the propar titles, to meet certification re-
bel

554

ot

a
cments.

As a result, these programs tend to focus on knowing about how to teach rather
than on being able to perform specific teaching skills.

As everyoné knows, there is a fundamental difference between knowing about the
job and being able to do the job.

~

Another result has been thie offering of similar methods courses in every disci-
pline or scrvice area, thus duplicating cfforts.

Teachor education programs have also tended to use paper and pencil tests to
determine a prospective teacher's ability to perform in the classroom.

Not have been required to “emonstrate their competence, it is not surprising
that many teachers find themselves unprepared to meet the challenge of the ac-
tual classroom. )

These concerns prompted the development of dn alternative approach to teacher
education: Performance-Based Teacher Education, or PBTE. :

PBTE stresses the.identification of the specific knowledge, skills, and atti-
tudes-~called competencies--that are necded by all teachers.

These competencies are stated as performance objectives to be achieved.
PBTE programs arc then designed to help students achieve these objectives.

A student's program can be individualized to meet fiis or her needs, interests,
and abilities. .

33
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~In PBTE programs, students are able to work toward the objectives at their own
pace, instead of at the pace of the instructor or the group.

Evaluation of the teacher is based om his or her ability to perform sucess-
fully in acrual teaching situations,

The performance-oriented nature of PBTE programs can make students more account-
able for their performance and more confident in their basic teaching skills.

The Center for Vocational Education at The Ohio State University has developed
a performance-based curriculum. '

Currlculum materials have been developed in modular form for preparing teachers,
preservice and inservice, in the seven vocational service areas: agricultural
education, business and office education, distributive education, health occupa-
tions education, home economics education, technical education, and trade and -
industrial educationm.

Center work began with research efforts to determine the essent1a1 competencies
or skills of effective vocational teachers.

Educators representing all of the vocational service areas identified a total
of 384 competencies as critical to successful vocatiomal teaching.

These competencies were clustered into 10 categories and then further grouped
into module topics. For example, one category is Instructional Planning;
within that category is the module '"Write a Lesson Plan." '

Otherexamples include modules in-Instructional Execution, Instructional Eval-
uation, and Instructional Management., ‘

A total of over 100 learning packages, or modules, covering the 384 competencies
were developed. ’ :

The modules were developed in a cooperative effort by faculty at Oregon State
University, the University of Missouri at Columbia, and the Center for Voca-
tional Education, The Ohio State University at Columbus, Ohio.

Writing teams, representing the different service areas at each university,
developed the initial set of modules.

Teacher educators at both universities and Center staff critically reviewed each
module.

The Center staff then synthesized all reviéws, and the modules were prepared
for preliminary field-testing.

Preliminary testing of the modules was conducted at three sites: Oregon State
University, the University of Missouri at Columbia, and Temple UniverSLty

Students and teacher educators involved in the testing provided feedback based
on their use of the materials. :
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The. findings indicate grodt interest in the PBTE curriculum among universities
and colleges, state departments of education, and other educational agencies at

2all levels. R
| I\

\

The materials are wanted for both preservice énd inervice education use,

With the flexibility inherent in PBTE curricula, it ;;\fasy to select modules
so0 as to meet the needs and interests of both the institgFion and the individ-
Lllll. : ‘ . A\,

. \

\

PBTE curricula offer a promising alternative to current teacher preparation
programs. - )

. /‘\‘ ) - )
As the performance-based name implics, these curricula should result in teachers
who are better ablé to perform effectively, :

'~

If you would like more information about this PBTE curriculum and the availa-
bility of materials, contact: T . .
n Performance-Based Curricula Program
. The Center for Vocational Education
The Ohio State University
1960 Kenny Road :
Columbus, Ohio 43210

4 o
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A PARADIGM FOR STATE PERSONNEL DEVELOPMENT
IN VOCATIONWAL EDUCATION
Presented at the Fifth Annual National Leadership Conference
on Personnel Development :

Quality Inn-Cibola, Arlington, Texas

January 27, 1976 \

by
“ o Darrell L. Parks
Assistant Director for Vocational Education - \
Ohio Department of Education

People are the single most important element that affect the
degrec of success of any érograﬁ, movement or endeavor. Such a statement
is as applicable fo vocational educétion as it is to any other facet of
our social and economic stfucture. Ultimatel;,Awe rise or fall in relat-
jon to the quality of the people who assume ieagership and suppbrting
.roles regarding the development, operation aﬁd{maintenanqe of vocational
education at all program levels. >"An effective comprebénsive vocational
education progran cad:pnly be implemented and made Jperationally functional
today with é qualified and competent staff of teachers, supervisors and
ad@inistrators."l ‘ A

In view of the significance of the professionél persénné} com=
ponent, ";J.én adeqﬁate supply of competent personnel is'too‘imporggnt to

. . ~ 2 ' .
vocational education's success to leave to chance." A comprehensive

Vv
\

1 . o . s . R - .
YTolicv-iakings tor Vocational BEducation. Division of Vocational
Education, university or California, liovember, 1975. p. 10,

2parrell L. Parks, ngtandard Characteristics of Vocational Education',
Unpublished raper, Onio Departument of iducation, 1975, pe b,
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personnel deve}ppment program must be developed and maintained on a '
systematic basis, "...providing some structure or ffamework which helps
provide outcomes, many of which are predictable.”3 Such a system must
address itself to the followinghpoiﬁts:

A. A personnel development- program that is based ﬁpon a commonly
a¢cep€edland supsorted philosophy of vocationéi education with
reference to ils purpose and its place in the total education
schema, |

B. A program that provides for the preparation of all professional
vocational education personnél including teachers, supervisors,
and administrators. |

C. An in-service program that provides the 1§test and up-to-date
information regarding accepted current teachingnmethodologies
and technic;1 advancements as they apply to vocational ‘education.

D. A program that establishes and main£ains an effective and posi-
tive relationship with business and industry, local education
agencies, teachef education institugions, and the appropriate
state education agency responsible for the adbidistering of
program standardsa.

E. A pfbgramrthat provides for advanced study ;nd coordinated re-
search eiforts that address local, state, and national vocatio;al
education needs, proble%s ana-issues; and

F. A program that arises directly from the social, economic and

cultural needs of people in a demanding, rapidly changing,

technological society to which it is ultimately accountable.

3James D. McComas, "what Is The Personnel Development System For
Vocational and Technical zducation?', Comprehensive Vocational Education
Personnel Development and Utilization. Ue. 3. Government Printing Office,
'DHEW Publication No. (Or) 72-1h1l, p. 95. ' '
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Goals of a Professional Personnel Development System

If a state system for professional personnel deve10pment/in
‘ /

vocational education is to be truly comprehensive in nature, it/éeems
: : : 7

only logical that the design and implementation of such a sy;ﬁ%m,be guided
by a set of carefully formulated and clearly- stated goals.,/ﬁn illustration
of some suggested goals for a professional personnel deveiopment system for

i
vocational education are: J

‘A. To identify shQii:iij%e and‘intermediate-range professional o
- X ; . '(
r ) . ]
personnel needs. K ’
- {
i . I‘

/

B. To develop and adminisgé; a plan fof recruiting and training f
professional personnei in accordancé with identified nee@s'and ;
commensurate with current and projectéd business and industrial
practices.

Ce To identify and coordinate in-service activities aimed at up-
gradipg and/or retraining existing professional personnel.

D. To provide leadership and:cogrdination to the development and o
administration of professio;al personnel qertificatidn policiesl
and standardse. |

E. To assuré optimal-effeéiency and effectiven?ss injthe utilization
of available resources in the preparation of pfofgséional personnel.

F. To provide for both formative and summative evalu%tion processés
té determine the relevanc& and adequacy of the ﬁeréonnel develop-
ment system. | |

Assuming thét the aforementioned goals are appropriate to a professional
.
personnel developmént system for vocationalleducation, attention can then

be ‘directed %o designing such a system aimed at realizing those’gg?ls-

'

'-uAdapted,from; "A State Model for Professional Personnel Dcvelopment

In Vocational &ducation," by Darrell L. Parks.'Comprehgnsive Vocational
Education Personnel Development and Utilizaticn. U. L. Government Printing

Office, DizW. Publication lios (OE) 72-1L1, ppe 45 = 39.
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A Professional Personnel Development System

| The professional personnel development system proposed within

the coﬂtext oflthis paper is based upon the following principles.

1. Planning for vocational personnel development should begin at
the locus of educational responsibility, namely at the State
ievel.

2. Planning should not fail to éccur at every point:of decision
making.

S Oppbrtunify should always be given for public and professional

inputs which are external to the establishment.

. - . \ . ~
// 4, A comprehensive vocatTonal education personnel development
T

system should always include a research component.
5, A comprehensive vocational education personnel development
system should always include provisions for review and eval-

uatione. \
. ‘\‘\ . . i
\ Also, the point needs to bﬁ\smphasized that a system design,

although somewhat structurally rigid in hgnqept, must possess a degree
| _ : :

~ R .
of elasticity or flexipility in order to be functional. Such elasticity

N,

is necessary'in order tS\adjust to the ﬁrocess iriables that play upon

N ‘

. - . \, .
it. In a professional personnel development system for vocational edu-

cation these process variables include; unique program characteristics
. X )

that cannot be addressed throuéh staendardized procedures, different target

A\,
\

populations in terwms of level'of:hfeparafion and nature of.responsibili_

ties, fluctuating needs regarding the number of personnel required from
\ . . '
year to year, the*nature of the traid;ng acti#ity as to whether it is
» / /. . . \ g
pre=gervice or in-service, the availability of resources to support such

SGordon 'I. Swaason, "Summary and Higg;ights of the First National
Workshop On Comprehensive Vocational Education Personnel Development and
Utilization," Comgorenensive Vocational Education Personnel Development and

Utilization. U. 5. Government Printing Office, DHLW Publication No. (OE)
72—1“;, p. 287. _— 45 ,/




a system, and agéﬁcy/institutional differencese

The remainder of this paper will address itself to‘an alabor~
ation éf the professional pergonnel development system dépicted on the
following pages.

Determining the needs =~ Once the goals of the personnel develop=~

ment system have béen defined and the common program philosophy has been
established, thé intial point of departure in implementing the system is
to determine a base against which ensuing planﬁingygnd programuing efforts
can be directed. Such a needs assessment effort must be comprehensive in
terms of covering the entirc.spectrum of occupational fields throughout the
s»ate which are vocational education's responsibility. This data must
generate from an economic and projected emplovment bace At well as from
the program c=velopment, expansion, maintenance and/or phase—out ‘perspective.
The needs as.2ssment éomponent of the system, as is the =zrse with all the
other syszec components, is on-going in nature and the : ".cess emplpyed in
‘making su > an assessment should be constantly refined as expertise is en-
hanced. | | |

In too many instances, past needs assessment éctivities_havé
been limited to cursory surveys, internal in design, with little, if any
input from the bu51ness 1ndustry complex. More and more the involvement
of business and industry is assentlal if the system is to be regpaneiVe
to the existing and projected needs and expectations of the joblmarket.
Business and industry will respond. "They will serve in advisory roles,
join in planning processes, and assist with instruction at every level
of the profeséionél éersonnel development_system.”

In recent years, thevdetermination of personnel needs in vo-

cational education on a statewide basis has been the responsibility of

49
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A PROFESSION. L PER3ONNEL 'DEVELOPMENT SYSTEM FOR VOCATIONAL ECTTATION
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the State bducational Aéency responsible for the administration of
vocational education. In'fact; personnel needs daté have been a

corporate part of the state tlan for the Administration of Vocatibnal.
Education required by the Federal govern$ént in order to participate in
Federal funding. The SEA should qontinue to perform the role of gathering
data regarding professional personnel needs. However, such an assessment
rrocers should utilize every gvaiiable data source in arriving at prdfcss-
jona’. prosonnel need proje:tions.

Developinz the =lan - nfﬁer the data has been gathcred and

syntze_izezd regarding pro: -ssional personnel needs, theédevelopment of
a co:::ehensive'progﬁam plin designed to meet identified needs becomes
the nc=t srder of bubiness. The personnel developrant program plan should

/

set forth, in a re14tively concise manner, the mechanismé or vehicles.thatv
will be respcnsibli/for addressing identified needs.

This plgn rnust be cboperatively déveloped, involving the State
Bducational Agency, persohnei 4raining institutions, and an a@visory,body
comprised of representatives from business, industry, the local education-

" : /
" al agency level, past products and pérhaps the lay publice.

The rlan should clearly state the needs, broken into their
various categories, the available resources for meeting such needs, the
procedures'relatiﬁe to programming that will best utilize'available re-

" sources in umeeting the needs, and, if necessary, alternativqlstrategiés

to address.needs that cannct be met fof ohe reason or'another through the

regular prbcéss. ) | ' .
Furthermo;e,.the plan shoula.spell out the copperative arrange-

ments to be followed with personnel develqpmenf institutions regarding pre-

service, in-service, advanced study and research activitiese
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Adm1n1»t=r1ngrthe program - Generally, it has been common praétice

that teacher cducat;on incstitutions play a major role in the prenaratlon of
‘vocational educ&tion\professional personnel. Hiétorically, it can uevpointed
out that they ha-¢ performed their role rather successfully as indicated by
the number of capable :.ad competent personnel who a;e ;urrently enjoying
lcadership and instruc-ional positions in vocational education across the

. b .
natione.

However, wi=h the rapidly changing times, aﬁd the additionai play
upon available resources, it is apparent that teachgr education programs
must become more sensizive to both-thc internal andlexternal precssures and
‘adjust accordingly if chey are to continue to serve the needs in profession-
ai personnel'develo;me:t in vocational educatibn. |

Although no= explicitiy shown on the personnel development model
on the preceding page, it is becoming exceediﬁgiy more iiportant-fof teacher
educatlon institutions to develop their own comrrchens¥ve program plans that
indicate their otratcgleg for fulfilling their roles in the pelu0ﬂh01 drveclop-
ment process. Thece »lars mug' ulew e co. :ratively developed, utilizing
the input and counsel from an external advicafy co@miftep,-and setting forth
a resource utilizaﬁion plan that optimizes efficiency,and effectiveness in
reference to dollars, time and personnel._ |

Another dimension that personnel development institutions must
address involves>the pro;ess that is to be used in staying abreast with
the rapidly changing technologi;hl and social movements. Efforts to keep
up-tOvdate have implications not only for planning and conducting relevant
in-service programs, but also carry implications for the 1n—serv1c1ng of

profe551onal personnel training staff. '"Ye have many problems in education.

One of which is seldom ever talked about is our lack of a reallstlc plan
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for self-renewal and staff development thrcugh\inservice zducation of

gome kir\_d.""7 Let it be overlooked, the inservice elemert just refgrred
to in the name of teacher education Iz Jjust aé importan: for vocational
education state léadership personnel.

| Cpoperdtive a:rangemenés between thhie State Q@acational Agency
and professional personnel development institutions relc: Ive to the
development of vocational éducation professional persoriz:_.can and do take
on varying patterns. Some arrangements. may provide for ‘uppert of designated
positions at the university level, some may call for p=Eriial ékpport of such
positions, some may provide little or no support from a finagciél'point of

view, and some may provide support in direct proportion to services render-
y . ‘

ed in accordance with expressed needs stated in the compfehensive plan

for professional percsonnel developmente. <t is not thic purpose of this paper

to propose which arre- gement i5 muTe desirst_z., However, it is inportant to

;

reslize the importance of anc necessity for open and cor:inuous dialogue

between the SEA and. training institutions. & state profecsional personnel

" development system for vocationuz. educatior wmust provide tne vehicle or the

¢

means for such communications to take place if a truly comprehensive plan

is to be implemented.

Evaluating the results - The appra~f“1 or evaluation process

employed to determine the effectiveness of the proféssional personnei ,
development program must be both process and product oriented. That.is to
s;y it must not oﬁly reflect ﬁpon the extent to which_needs have been net
quan{itatively'or qualitatively, but it must also look at:the procesé to

detcrmine 1ts efficiency in proportion to the 1nvestment of fiscal, time

and fac111ty resources. In essence, the evaluatlon component should prov1de

7Jack R, Frymier, "Develon:ag Human Potential " Comprehens1ve Vocatlonal

‘Fducation Perconnel Development and Utilization. U. Se Government Printing

Office, DHzW Publlcatlon No. (0E) 72- lLl, Pe 55.
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for both external and internal appraiéalé.

thefnal apéraisul should deal with the extent to vwhich the
product is performing in the field. Such an appfaisal sho@ld be based
Jupon # comprehensive set of crigefiu that relate to thg degree to which
the neec was @et, the timeliness in meeting the need, the performance
of the product in éhe field, the expressed satisfaction of thebempioying
“agency that utilizes the product, and the degree to'which.the éroduct
considers himself adequately prepared. This external appraisal will most
likely'bp spearheaded by the State Educational Agcnﬁy respbnsible'for
' ’ /
monitoring and maintaining vocational education pfog;ém»standards, however,
provisions could and should 5e made to ciosely involve teacper training
inst.tus- . personnel in the éppraisal proceés; Such involvement will.
provide for immediate feedback thap will reflegt upgn preparatory and
inservice program strengths and shortcomings, and nopefully reduce the
zmount Qf turn-around t}me to make any necessary adjustments in'the
trainihg progsram. ) ; . :

An additional .external appraisal process will also be available
in terzis of the quality of the vocational student turned out by the program
that was a recipient of the professional development process;/ Such eval-
uative infofmation will have a built-in time delay }actor,'however, ii-
5till must be taken into -account in ppé final anaiysis of program and

i

product effectiveness., : ' :
Intérﬂal aépraisal will most|\likely deal more with a process-.
rgview, looking critically at the procedures that are employed in all
phasgs of the personnel development system. .Such ; formative evaluation
‘procedure should be continuqus and the syégem¥must be extremely sensitive

.

" to the findings. in order that immediate adjustments and/or modifications
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can be made for the betterment of the system and to the benefit of the

ultimate products ef the system: | |
Although é process review almost always implies a self-review

approach, it may be worthy of consideration to include an external review

component; that is; a review of .the process aétivitiés and pr;cedures by

a review element 6utside the system itself. Often, such an evaluation:

approach is more objective and can more readily see needed changes as

compared to internally oricnted evaluative efforts.

Managing the system - Nothing has been said up to this point

regarding the management of ﬁhe professional personnel development system
. < . .

with the exceptican that the responsibility for such a system resta at the
State level, Lowever, itAis obvious that such a system as the one jugt
discussed does not self-generate and is not maintenance free. Thereforé,
séme mechanism must be deslﬂned to assume the respnn51b111ty for plannlng,
implementing, operating and maintaining the professlonal personnel develop;
pent systena

As is curreﬁtly the case in most states, a position has been___
designated within the State Educational Agency structure that carries
a major resoon51b111ty for the development of professional personnel. In
a magor‘ty of the 1nsLanceo, such a posltlon was pre01p1tated with the pass-
age cf the yducatlon Professions Development 1rg181at1on. guch,lng1slgt1on
~at the Federal level has stimulated states to diréct attent1on to the pro-l 4
fe551onal personnel development issue in vocat1onal educatlon- .

State Educational Agency structures ghould provide for the

continuvance of a profeésional pcrsonnel development position in,the event.“
that'queral legislation.should expire. The~willingn;g;‘§f étates;éo nake
such a move is indicative of their commitment to the ;mpdrténce of pro?iding

/
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a comprehensive and'systematic means for the preparation of quality
professional peréénnel in vocational education._
Th¢ individual filling the 'personnel develdpment position
would have the responsibility for managing the various components of
the personnel development system and would serve as the;liagon between
the state, the tréining institutions, and the local educational agencies.
Consideration may be given to the establishment of a c;ordi—
nating council for professional personnel development. This council .would
be comirrised of repfesentatives from training insﬁitutions, business,
indusfry, LEA's and the geﬂéral public and its major responsibility would
be to serve an ex-officio, advisory role to the State &iducational Ageﬁcy
on matters regarding’the preparation of professional personnel'for vocational

/
education.

Summarz

\

These are fascinating but frustrating times. Problems are
evident on every front; limite& resources, criticism against education
~in general, high unemploynent, igcreasing Federal intergention?'and the
public's hue and cry for ever-increasing accountability. But these times
will.paés; Th% challenge lay in designing techniques and procedures to '.
~deal with these contemporary issues; to rethink our concepts and processeé
for helping people to develop into quality profess%onal’personnel in
voca;ional ecducation. In doiﬁg this‘we nust thihk differently; we must
comﬁrehend the di}ference between 'doing' and 'being done to', and we must
systemnatize our procedures and programs'in such a way as to provide uq‘
a greater degree of.control and a'ﬁetter assurance of the ohtcémes. The

‘task.is unbelievably large. We néqd,to think bigger, harder, and better

‘than we have ever thought before.
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ARIZONA STATE PERSONNEL DEVELOPMENT SYSTEM

Outline of Presentation

Robert V. Kerwood
Arizona Personnel Development Coordinator

Major problems in small states

(%]

A )
Lack of.full—time staff
Lack of "critical mass" to get professional development moving
Same amount of paperwork as a large state with a large staff
Regional competition with subprojeézg_

Maintaining continuity with short-term projects

Extension policies on EPDA grants

Highlights of Arizona Professional Development

1.

Future Needs

Fully integrated into State Plan and other Divisiom" of Career and
Vocationai Education publications

Regular evaluations of the university programs
N

All activities on a project basis

Increased emphasis on interdisciplinary projects such as Women in
the Work Force

Professional development has become an integral part of long-range

‘goals and the planning process. -

Block grant to states for professional development

2. Statewiae‘coordination
3. Minimum of regulations =
45 Léss dependence on discretionary money
5; Lérger sﬁbprojecgs
ﬁi_vvwa“{Ew}?ngeY%Fy‘an coordinator’positions . “

7. Long range goals on ‘the. national level
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THE ILLINOIS STATE PROFESSIONAL DEVELOPMENT SYSTEM

Richard Hofstrand

1 would like to talk just a little bit about our organizational system
in Illinois. We are a little bit unique in that Illinois is such a populous
state. We have about 672 districts, plus about 41 community colleges and 33
arca vocational centers. At last count we had about 13,500 vocational educa-
tors--toachers, administrators, and counselors. We tréin about 662,000 per-
sons a year in the elementary, secondary, postsecondary, and adult education
programs. ft is aiso unique in that Illinois is a center for private voca-

" ,nal education. Another 600,000 are trained through private schools. Many
, -
of these proprictary schools are in Chicago, and they have tuition coming in
from many states. The State Advisory Council made a study1 that’found that
private vocational schoois in Illinois take in about $1,000,000 a day in fees.
Tn 1972, about $350,000,000.came to Illinoisofor fecs in private vocational
oducation. That complicates the entire situation.

1'd like to talk about our contracting process, our liaison structure,
asd some concerns we have in trying to do more with less. We're trying to
use the monies that we have more efficiently, more effectively, and with greater
impact. But 'let me start with our organizational chart.

_WQ have just joined forces with the Illinois Office of Education. We
were separate until last July. Undef I0E is Adult, Vocational and Technical
Education. Underithat is a series of uﬁits, and I am in the‘ProfessiQnal and

o

Curriculum Devclopment\Unit. My main job is inservice education. With EPDA,

1Katz, H. H. A State of the Art Study on the Independent Private School

Industry in the State of Illinois. Springfield, Illinois: ‘Advisory Council
on Vocational Education, -1973. : '
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Part B, Part F, and Part G, we also do things in preservice education and cur-
riculum developéént. The priorities that we determine in Illinois are decided
annually through a priority iﬁﬁutmgrocess. We just received the input data
forms which were QUe January 1. “The pridrities that we cannot address in pre-
service, inservice and curriculum development with Part B, F, or G moﬁies are
shifted into EPDA. We define a priority as the magnitude of a need, together
with the plausibility of fulfilling that need. I'm sure you-realize that wiph

13,500 professional teachers out in the field, trying to reach just 20. percent

‘of them in a year is a gigantic task in itself.

Everything we do is on a contracting basis. Almost all of our contracts
f
are.put out on Requests for Proposals. The RFP's will be prepared in conjunc-
) _

n :
tion wich the State Advisory Council and with a liaison structure which 1'11

\

deséribé later. Those RFP's will be coming out about the first week in April.
Pe0plé were asked to write to the RFP's in competitive proposals. The propo-

are recviewed, negotiated and contracted by the first of July for a one-

”éeptrabt perio&. About 80 percent of ouf~gdrk ig in competitive pxXOpO~ ﬂ

g

0115. There are no grants made directly to any institution.

I'd 1ike to spend a little time on the ‘University Occupational Education
Coordinatprs Council. We have eight public universities in Illinois that are

st
o e . ” \

inrg vocalional education personnel. We write a contract with each of

these universities for a person who is known as a Coordinator on that campus.

iThe persdn némed is-appointed by the pfesident of the university. We pay up
- . . E : ; : . N 5
to onec-hali of the 'salary of the Coordinator, plus some secretarial services,

travel, and materials. These Coordinators meet with one pé§§on from our

N

_to talk about needs, probvlems, an&\fommonalities.

R oo N . N
It is more an effort to'get, the yniversities together than it i§\f° get the

o \

LE ‘ ' N
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state office and the universities together. We talk at these meetings about
the priorities and the contracted activities.

We're trying to do more things with the money we have. One of the things
that really helped us was going through.Management by Objectives. Some of you
have gone through that also, I'm sure, It was a difficult process, but it
helped us get to-a higher level of management. Instead of being intimately
involved in all of the activities, we came to a 'precess' orientation rather
than an "activity' orientation. With MBO, everything is scheduled.

We ﬁave started a thing called the SCILL System (Staff Competence in

4 Illinois) in which we write contracts with local superintendents of education
service régions‘to conduct '"skillshops' at local educational agencies, on
their topics, with their time, and with their resource person. This is our
attempt to satisfy some of the needs that come in en the priority input data
process. We get lots of reduests from school districts to send somebody out.
to falk on a specific subject or conduct a workshop on a particular need.
This is our way of meeting those local kinds of needs.

The morey from the superintendents of education service regions is for
all of education, but we are trying to break some‘of that.loose for use im
vocational ed;cation. Qur funding is for vocational education, but we're
not opposed to having the skillshops for all of education. For example,
metrics is the same in physics as it is in-industry, We are inviting all
the people th;t are involved in metrics. The State Board of Education in-
structed that every school, by the fall of 1976, will have 1mp10mented metrlc

education. The boom fell on us in inservice educaflon to F;y‘to get all of

that accomplished.

58
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We're also trying to work out some ‘alternative vehicles for delivering
inservice education, The typical workshop has its offect, but it's limited.
Y
Once the contract is over and the final cavel falls, that's it for the scason,

We have moved infto.some other strategies. One thing we have been developing is

self-instruction for teachers. We have four packages available right now on a

free loan basis from our materials center. We have self-instructional pack-

ages on metrics,vmeasurable objectives; and the Occupational Safety and Health
Act. We even put out a self-instructional package on self-instruction.

We are involving the préfessional education association as much as pos-
sible. We run contracts with the Illinois Vocational Assoéiation. Wwe'll be
running 17 mini-workshops on 16 topics in vocational ecducation at their con-
vention. We have a contract right now using EPDA money with the Illinois Asso-’
ciation of School Administrators for workshops on career education, We con-
sider that a very vital link in the total system of staff development. We
haven't done anything with the unions yet, though.,

We're also trying to do some things in developing interﬁal consultants to
the school tistricts. 1f there are ten fourth-grade teachers in the school
district, one of those teachers may be identified as a con;ultant in metrics,
occupatioral safety and health, or whatever., This would provide a continuous
role of inservice staff development.

We're also asking local districts te do planning for professional devel-
opmént within the distriét. To date there is no real lever on getting dis-
tricts to do that, There is some thinking in the state office of tying con-
tinuing certification with local plans of staff development. Right now, if

you get a teaching certificate in Illinois, you're good for life.

(92
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1 was galking thiis morningﬁwith one group about the action research that
we are trying to do--trying to instruct tecachers on how to do some action re-
search. The objective is not research; the objective is to change teacher be-
havior in the classroom. If you are a teacher and'you are asked to evaluate
three varying curricula, you'1ll undoubtedly look into all three of them quite
extensively. Your instruction will change as a result.

We're always looking for alternative vehicles and for w;ys of getting
more 'bang'" for our "buck'--more impact from the monies we have. With ex-
panding enrollments and more teachers, we are faced with having less and less

impact on ecach teacher. Tﬁe-syetems approach seems to be the only way to do

that which works for us.

60 - | - -
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TEXAS CEXIMPLALRY REGIONAL PROJECT
Billy Pope
Region X, Texas, Education Service Center

There are sevaral people in the audience who could do a much better job
than I of describing our regional project for you--Roger Labodda of New Mexi-
co, Zed DeVaughan from Oklahoma, Jack MNichols from Arkansas, Leo Schreiner of
Texas, and Marie Louise Hebert from Louisiana. Those five pecople have had more
to do with shaping this project than 1 have ever had. I just manage it and
make sure things hnpben somewhere along the line, that people and media get
together, and that the coffee fg in time fo; the breaks.

This past year we held our fourth rcg%onal conference.. Each year the 553

coordinators in the statcs help plan a conference based entirely on.what's

P d

needed for the region--what we have going on in the different states that we
can share, what we can "steal’ (like Oklahoma '"stole" Arkansas} extern pro-
gram)--so it is a sharing process as well as a learning process. This year oﬁr .
emphasis was on special populations--the needs of special populations, what is
taking place in diffcrent states to meet their needs as far as vocational edu-
cation is concerned, and how we identify shorfcomings within cach state so that
we can compose state plans to meet the needs of special populations. .Each
-sfate made a concentrated effort to make sure that the person who had the“
_}major responsibility for developing the state plgn was present. We had a ‘
show:and~te11‘perfod for each state to demonstrate -those kinds of policies-and__ __
prabticesbthat they ‘are doing in terms of special ‘populations. Thén-the plan- |
ning group tried to identify those kinds of pgpple who are action-oriented, who

are doing things that make an impact with the different special areas.

. el
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Edch year we try to build a -four-day program that will meet the needs of
state st4ff members, teacher educators, and others in terms of inservice

training for personnel development. Last year I think we had our best con-

ijrence because of the input of the different people who planned it, and be-

cause of their willinghcss te help sccure the necessary personnel to have a
successful conference. We‘plaﬁned for 100 and we ended up with 136 in atten-
dance--our largest group ever. The amazing things about these conferences are
the joint effort, the sharing among the five states, and -the willingness to
cross state linmes with concepts, ideas, and resources. I think thesc are
among the greatest outcowcs that we héve ﬁad of the four conferences. This is
the conference report in which we have recorded what took place, the brcscnta—
tions, the action items that grew out of the program arca meetings that con-
cerned the program pepple, the concerns of the states, and ways that we can
meet the different issues as far as special populatiocns are concerned. We
think i£ is a beautiful way to have an interchange am;ng the five states in

. ) of

terms of the professional development of Vocational-technical personnel.

We are meeting, this afternoon to talk about what direction we want to
take next year in terms of our inservice workshbp for state staff énd teacher
cducators.  I would like to\call your attention to the dates--October 7-10.
There is a reason for those dates. Arch Alexander, who always has some very
direct input intg the program, insists that that weelkl in October is the best
week of the ye;r to have a conference. It ends at noon Friday, butlseveral
of the participants from Oklahoma never make it home until Saturday ﬁight be-
éausc the conference always precedes the anﬁual confrontation in the Cotton

;

Bowl between the University of Texas and the University of Oklahoma. We tried

switching/ﬁates, but had no success at all,



55

At this time T would welcome any input from those of vou who have planned

/

“this project for the past several years.

Roger Labodda: Regarding last year's conference, the information that was
taken back to the states for including special populations in the state plan
has initiated teacher educators' input into the state plans, and we are re-
writing a section focused ¢specially on their needs. The remarks I have re-
ceived in the last three y¢ars I have been attending these confercnces are that
teacher educatoers are looking forward to it and are already asking, "When is
the next meeting?" So, if you haven't tried it in your regions, it would be a
good thing to look into. The internal exchange among people 1is tremendous.
There is no way that you can evaluate in dollars that kind of exchange by it-
self. ' '

Jack Nichols: T would like to add cne thing. Billy is very modest here.
He and Leo have ramrodded this thing and have done an excellent job. 1In
Arkansas, rather than having to twist arms to get people to attend this confer-
ence, it is competitive among them.to sce who is going to get to go. It is omne
of the few conferences our people have ever attended that everyone said, "T'1l
go if I have the chance."”

I have been asked how other regions can use what we have done. I think
the conference proceedings would be of some help, Eut I think more'than that
would be the interaction among people and the activities that are takinglglace
Ehat began here as a nucleus for change back in-the states. I know Leo will
admit that we have had some iﬁpact in the state plans as far as teachpr educa-
tion is coﬁccrncd in Texas as a direct benefit of these conferences. There is

. no way ofvreally being able to measure that for outsiders.

Question: low did you determine this to be a priority for the utilization
of your“regional project funds? '

i
The state coordinators did some checking with their people about direc- !
tions, concerns, and needs that we might meet in this way.
Question: How much did each conference cost?

About $31,000 including travél, consultants, and all the things that are
. e . |

associated with it. . Y

uestion: Whom did you include in “snecial populations'? i
did y p pop ,

y " We talk about a great number of groups, and you may not agree with all

. : 63
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of them. For instance, we included women, the disadvantaged, all kinds of

minorities, the handicapped, adults, and bilingual groups. It was a kind of

“catch-all' type of thing.

64
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REGTOM VII1 STAFF DEVELOPMENT WORKSHOP TO IMPROVE
THE ADMINISTRATION OF VOCATIONAL EDUCATION

Vern Bak
Region VII1I Off'ce

Fichard Edsall
Colorado
In Region VIII the state directors felt that it was probably time to stop

and look at what we are really doing--what our philosophy is and what our con=

.

~cepts are in reclation to vocational education. We were seeing such things hap-

pen as the watering down of funding apd new demands on funding such as in in-
dustrial arts and the volunteer fireman areas. We have received reimbursement
requests for such things as single courses in typewriting and industrial arts
or exploratiory-type Programs. As a resuit,vit was felt by a planning committee
that we should re-assess our concepts and princi?les iF vocational cducatign
and determine what our philosophy is. Are we‘changiﬁg% Are we flexible with
the times?

A workshop was conducted in Region VIII om staff development to improve
the administration of vocational education, aimed at local education agencies,
state educatioﬁ agencies, and advisory council representatives in selected
groups throughout the region. Simultaneously, on the west coast t the Unij
versity of California, a similar project was being plaﬁnea with representation
from thfoughout the entire UR;tcd States. Recogni;ed educators in vocational
education, teacher-education,\hpd jabor and industry developed a booklet,

\
a N,

: \
"Policy Making for Vocational Education.' I would encourage you to write to

.

the University of California and obtain a copy of the booklet. There are some

i

very good pr1nc1p1es and concepts directed at policy-making contained the-ein,

- 65
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On Friday of this week, the first of 11 briefings on that project will be

held in Washington for the Burcau of Occupnational and Adult Education staff.

¥Following that, during the next two months, there will be a briefing in each of

the ten regional offices. Contact your regional office and they can tell you
where and when it will be held.

The University of California will conduct a workshop in-each regionm, and
we are scheduling this prior to our next regional conference which will be
conducted by the University of Wyoming under the direction of Dr. Jim Durkee

through the State Department of Education in Wyoming. They will be conducting

cur second-year conference of a three-year project, The first year, we were

attempting to focus our attention on philosophical concepts and standards of

quality; what really is quality and how you can define it. What's the purpose‘

of vocational education? I think we need to identify the group that we 5re
going to serve, and 1 think we need to re-assess constantly whom we are to
serve in vocational education. Why is that necéSSary? There are those who
say it probably isn't and’that it should all be called general education or
career education ov community séhool concepts, How does it really diffcr from
general education? 1 shared witﬁ the group this morning aﬁ experience I had
jast weck. T was invited to attend a two;da§ inservice workshop for teachers
of carcer education. We spent approximately two hours trying to come UPIWith
a definitio& of career education. We had position papers oT definitions of
career gducation from eight states to read, and then we had Ken Hoyt's Qinn—
ition. Our task was, as individuals (and there were approximately 50 of us),

to deveclop our own definition of carcer cducation. Well, needless to say, we

\ad 50 different definitions. Try it with vocational education sometime.--— -

-
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It was called to our attention a number of years ago that when we talked
about vocational education, we found out we all were not talking about the
same thing. So, to begin to focus the effort, we asked Colorado to bring to-
gether the six states in Region VIII and to develop or to begin to develop a
common basis (a common set‘of components that you're asking for),.and we did
coﬁe up with a report on thé conference. Shbsequently, we have devgloped a
draft of a booklet that is going to be an outline of vocational education
philosophical concepts as we know them in Région VIII. As you would expect,
any time you bring 150 vocational educators together, you get every extreme you
can imagine,-from vocational education's being nothing more than an arm-of -
genefal education to the opinion that it is to prepare people for either ini-
tial employment or upgrading. We asked Dr. John Walsh of the DuﬁWOodie Insti-

tute to come in and speak to us during this conference. We also brought Gene

Lehrman in from Wisconsin as a consultant. We 'felt here were two people who

had over the years developed s philosophy which was similar to what we hoped

woﬁld be the outcome of the workshop. Dr. Walsh startled.the grohp because the
first thing he laid on the podium was Prosser's 16 theorems. There were a lot
of snickers that vent through the crowd when he‘started, and some said, 'Oh,
no, not that again.' But when Dr. Walsh finished, he had communicated what
vocational education is all about. I would encourage all of yoﬁ to go home and
review those thcorems. Now you can update them, modify them, change them, but
when it gets right down to it, you're going to be right back to them in some
basic form. This was the point of our whole conference. Dr. Walsh did point
out and come up with what he called a star, and I think it gets the point
across. That is, you can't talk in vocational educatidn about any one entity
in and of itself; each part depends on the other, and.iﬁ the center of the

I
-
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whole program is the student. You can't talk about anything -else. We went

back even further and explored in the next part of the workshop the purpose of

each program service area. We came up with a statement from one particular

work group session. that the vocational agficulture program exists to prepare

people to enter the nex

t level of education focusing on the baccalaurcate de-

g .

gree, VNeedless to say, w2’ e had some rather frank discussion about that one.

We 4 turned it ov:ir to Jim Durkee from Wyoming. The second conference
is going: o focus on the problems, issues, and standards of vocational educa-

tion. That conference wi.l focus on the recognized vozational service areas

and the purpose of those areas, They will develop.concepts and standards for

the seven basic vocational service areas. Hopefully, next year we can talk

o

more about that and the outcomes of that conference. . N
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DISCUSSTON GROUP I REPORT - e

Dr. Zed ¥. DeVaughan, Jr. '
Oklahoma : ‘ g

The meeting of Group #1 was held i; thé Mendoza Room of the Ciésla
\Tnn from 9:30 a.m. to 12:00 noon, on.WednESday, January 28, 1976,‘with
the following bérsons present:. Drf Zed DeVaugﬁan, group leader; Mr. S5id
Cohen; Mr. Roiand'Krogstad;<Dr. Richérd Edsall; Dr. Joe’Kinzer; Dr. Arnold
Wilson; Qr, BobAKerwood; Dr. Charlie jonES;'Mff Don Brannon; and Dr. Vern

Bak. 'Dr.’Dé;rell Parks 2nd Dr;'pewéy Adams were also present, and served
as consulﬁants, .

The purpose of éhe'group meeting was to establish the basis for and
characteristics of a Professioﬁal Personnel Development System. There

was-not enough time tq'ful]y address the assigned task. However, the -

v

_following belief statements, recommendations, and comments resulted from
k4

the meeting. ‘ . —
Belief Staztements

Since the guality of workers entering the labeor force is directly
~related to the quality of vocational ~instruction- received by_the _
trainee and since the vocational instructor in the classroom:and -
laboratory is a key individual in the preparation of the worker,
therefore professional development of those responsible for admini-:
stration, teacher training, and instruction in vocational education

_13 critical and must be supported by adequate resources.

\
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That-the major purpose of professional vocatjional development
is to enable vocational educaticnal personnel and others who
serve in increasingly important roles in vocational education
to be more effective and efficient in understanding and ful-
filling responsibilities in the performance and continuing
education for individual careers in a contemporary society.

62

——Phar—imddviduats—of—State—Education—Ageneiess ot Eduecation
Agencies, and Teacher Fduc abt6n Institutions should have .ma-
jor responsibility for professional improvement of vocational
personnel with input from other entities, such as State Adyi—-
sorv Councils, business and industry, and others. \

That, as stated- by Dr. Darrell Parks in his presentation, ;
state professional personnel development system for voca- |
tional education should include:

‘ |

Identification of qualitative and quantitative short- J

range and intermediate-range proﬁpssional personnel negds.
- /1 N

. A " ) , [
In-service activities that identify and coordinate trgin-
ing aimed at upgrading‘and/or retraining existing pr%ﬁcs~
sional personnel.

Provisions for leadership and coordination for the devel-
opment and administration of professionil personnel cer-
tification policies and standards.

The assurance of optimal effeciency and ef fectiveness in
utilization of available resources in the prepargtion of
professional personuel. /

/
/

. . . . . N . i, ! / .
Provision for both formative and summative évoduation
“processes to determine the relevancy and adeqiacy of the
personnel development system.

That sections 552 and 553, Part F, of EPDA are viital components

of a comprehensive vocational education program, :and that all

future meetings and activities of EPDA include both components.
Recommendationé made by the total proup of personnel dchlonent
coordinators: :

That linkage of 552 and 553 programs of professional develop-—
“ment bé“improved-én.ordet“cgumgyg'peavily impact on vocational
education at the state and national levelg:™ 7 = ==---

That a task force of Teacher Educators, EPDA Directors, and
EPDA 553 Coordinators, be brought tugether to clearly define a
philosophy of professiornal personnel development that will be
a strong force on Jegislation. ' '
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That this group become a unified, moving force to further
professional personnel developnent.

Comments

©»

1 think it .is appropriate to include some remarks made by Arch

Alexander, Deputy State Director of Vocational and Technical Education

in Oklahoma, in his presentation at the Fourth Anr:a! Meeting of Per-

somel Development Coordlnators in washlngton, D. C., on January 22

1975) He dlscussed the basis or ratlonale for a state personnel degeti

opment system. He pointed out that iu our vocational and technlcal

'education programs, we have to prepare personnel Who poseessﬁ§pecial
kinds of skills 50 each individual can make his contribution to our

way of life. Because the many skills vocational education is attempt-
ing to impart to its constituents are.different, it requireswéifferent

preparation for the personnel who are going to be involved in the de-

livery system for these skills. Ue must have input from the teachers
in the fieid,‘the student: who nre undergoing the training, the admini- ' B .
strators who are supervising the inst%uttion, the member§.of the ain—
sory council who have a feel as tofwhat the general public wants and |
expects from vocational and tcghnical teachers.and/ﬁdministrators, the
supervisory and consultative staff of the state agency, and the staff
of teacher training institutions.
He also said-tnat successful coordinated effort for personnel
development means opening lines of communication betwecn the businesses
‘ano industries tﬁat’emplo the products of,the vocatlonal proﬁtams, the

' § /’ - .- <
students who undergo the tralnnng, the teachers who prOV1de the training,

71
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“he admiristration at q?e state and local level who superVLSe the .

training, the State Board, the Advizory Council, and the lnsthuLlonb,

that prepare the teachers. Preparation of teachers and administratdrs

v

 tu . staff vocarional programs is too important to be left uncoordinated.

O

ERIC
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\ignovate. He must servé as a catalyst for personnel development within
. B AN

The risk is too high when coordination is left to chance.

In addition, He stated that at the state level, we must coordinate

\ /!
/

the total: LffOft in plannlng both preservice and in- SQEVLCE education

with or without EPDA. We have not really emphasized in-— sexvice educa-
- ] !
tion envugh. It is a vital part of profesqlonal personnel preparaLion. e

S
T

We must communicate more abouc'injservice education at JTI fZVEis.“* : —~—
Business, industry,. teachefs, and students‘mdst pass on in-service

tréining needs as they perceive them to administrétors andﬁstate vo-tech
officials. The job of communication belongéxt? the personnel development
coordinator. 'College‘hnd university teacher educators must be recepfive

to chénging néeds for in-service education. If they aren't feceﬁtch,'q

substitute~agency/;will evolve to meet the need. We havé\a lot to do in

coordinating in-service professional personnel development.
ile should be constantly reminded that the personnel development
coordindtor must be involved in the total program of personnel develop-

ment, not jdst EPDA funded activities. To do otherwise would Ilead to

piecemeal, disjointed, unassoriated managenent of personnel development.

_The coordinator must do more than "coordinate, he must lead, initiate, and

3

<

the state staff and between the state agency and teacher educators in

collepges and universities. And too, in order to make any significant long,
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-xkgﬁring impact on professional improvement of state staff, teacher
educatcrs, §ocational teachers, couﬁselors, and administrators, the
position of professional personnel development coordinator should

————“**‘have“stabiiitya' That person sheuld;haveéthe necessary expertise,

authority, and résﬁbnsibility to make key decisions affecting per-

son‘el development.
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DISCUSSION GROUP II REPORT

Linda Letwin
Michigan

The task of Group II was to develop a set of goals in terms of services to

be performed, groups to be served, and necds to be addiessed, and then to de-

velop a skeleton system or model for personnel development. A subtask was to
identify the components of a personnel developm.nt system.
An overall goal would be to provide adequate staff in all arcas suéh as

teaching, administration, counseling and all the occupational areas for a total
! ]
vocational education program. The sub-goals under that would identify short-

range and long-range professional needs:

1. To develop and administer a plan for recruiting and training profes-
sional personnel in accordance with idcntified needs and cemmensurate
with current and projected business and industrial practices.

2. To identify and coordinate insecrvice activities aimed at; upgrading
and/or retraining existing professional personnel,

3. To provide leadership and coordination to the develicpment and admin-
istration of professional personnel certificatiocn policies and stan-
dards.

4. To assure optimal efficiency and effectiveness in the utilization of
available resources.

5. To provide for both formative and summative evaluation prozcsses.
The following are the main components of a.personnel development model:

1. Assess needs. This involves the collection or gathering of dpta.
Some of the groups that should be included in neceds assessmenﬁ are
administrators, teacher educators, students, business and industry
and especially teachers. Often teachers are mnot asked to provide in-
put for a vocational personnel development needs:assessment.

I~

Analyze. The secondvstep in the model is to analyze the data. B

3. Prioritize. The third step\is to set priorities. In setting priori-
ties it is sugpgested that the input of an advisory council or committee
be considered at the same time. National priorities, regional priori-
ties, local priorities, employment demand, currcnt legislation and
past evaluation should also be considered.

'7f1§§

El
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The fourth étep of the mbdel is to develop a plan.

identify a delivery system or strategy for imple-

is the implementation and -
number four,

4. Develop a plan.
. Through the input of an advisory committee, we would set objectives,

identify activities,
mentation, set time lines, identify fiscal allocations, identify both
human and physical resources, and identify the target populatlon.

5. Implement.and mainta 1. Step number five
‘maintenance of the plan developed in step

6. Evaluate. The sixth step of  the model is

evaluation. Evaluation re-
in every step of our per-
and formative forms of eval-/

lates to every step and should be ongoing
sonnel development model. Both summative
uation should be used. -

-3
9]
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DISCUSSION GROUP IIT REPORT
Joe Dzurenda

New Jersey

Our group had responsibility for identifying the roles of the State De-

partment of Education, the LEA's, and tne colleges and institutioms. Leader-
ship within the State Department would manifest itself in facilitating projects
and programs nithin the,department, implementing those_projects and programs,
.ass1sting in .the declslon—making process, setting up policies and proce«dres

in approving programs assisting the LEA's in developing local programs of
“professional'deveiopment, conducting cooperative meetings between tke “tate De-
partment of Education and institutions for progran development on the various
needs of the teachers and staff, making a needs assessment and setting priori-

-

ties based on the needs assessment, developing seminars and workshops for new
® .

-

and innovative programs, and coordinating courses for teachers at the insti-
tutions. ‘hithin the institutions themselves, leadership should be developed to
coordinate the various activities'among the teacher,training,institutions that
provide inservice traiuing. Local programs for recertification are tied in
with the system. Resecrch 1dentifying preservice needs and preservice train1ng

theory should be conducted at each of the varicis agencies as well,
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PDISCUSSION GROUP IV.RETORT.

W. A. Rumbaugh.
Kansas

Our group was assigned to define the involvement of business and industry

in the process of professional developments

Business/industry has a meaningful role to play in identifying the needs
of personnel and should be actively jnvolved in state-level planning, im9ie—
menting, and évaluaéing the states' personnel development systems; In addi-
tion, these advisory groups can and should be actively.inyolvgd in the délivery
system, such as internships for preseivice programs and invp;oviding validating
experiences in technical compétencies for‘prospective,instructoré.

This same approach needs to be emphasized in programs in the local eagca-
tion agencies in their processes of’ developing, implemcpting, updating, an&\
evaluating programs. Examples of this are numerous, but there is a single com-
mitment to the idea of actlvely seeklng agrlculture, business, industry and
labor involvement in all the processes——plannlng, devéloping, and evaluating
ﬁersonnel. State department personnel and teacher educators should belong to
organizations such aé the American Society of Training and Development, agri-
cdltural gfoups, home ecapomics-reiated’organizations, personnel.directors'
associations, étc. Students in teacher education programs shou}d be encouraged
to join these and other groups.

Lastly, each state's plén must contain the machinery necessary to
implement these re:oﬁmendations.

/ i
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MINNESOTA IN-SERVICE PROGRAM FOR VOCATIONAL
TEACHER EDUCATOKS

George Boroff/John Van Ast
" Minnesota

In recent years EHEYE“hHS“bacnffﬁcfeaséag;anncarn_abQMINthﬂrclcvéncy df
teacher educatiogn programs. There hav; often béen doubts expressed that teacher
educators are awa;e of some of the new educational thrusts in vocational education.
at the sécondary, pbst—secondary and adult levels. In‘order to.hclp overédme some
of these problems and to maintain high-quality teacher education sérviéé, tﬁg
State .of Minnesota has adopted.a vocational reacher education certification pro-

cedure. This nrocedure is unique in that the certifying authoriry has been vested
— . . )
in a Joint Council of Vocational Teacher Educators;- a group of teacher educators
who are elected.to this body by their peers.
In addition to the certifying authority granted to it in the Minnesota
State Plan for Vocational Education, the Joint Council of Vocational Tearher Educa-
tors has identified one of its roles as the improvement of vocational teacher edu-

cation_to insure programs of the highest quality. It intends to do this by pro-

wviding expcriences for currently cercified vocatijonal teacher educators to add

depth and breadth to their backgrounds. 1In 1974-75, the Joint Qouncil sponsored

two workshops which provided in-=service vocational teacher educator self-improve-
ment activities. At each of these meetings, approximately 100 vocational tca;her
educators from Minnesota were in atgendanccf This-is an indication of the concern
that vocational teache: educators have fbr their own updating.

The Joint Couarili of Vocatidnal Teacher Education, being a voluntapy,'non-

. . - . .
funded group, does not have a funding base from which to carry out a comprehensive

79
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rogram of vocational teacher educator self-improvement. This proposal, while
eing prepared and submitted by Fho University of Minnesota, is intended to be
sed to carry out an in-service vocational teacher education program under guid-
ince and advice from the Joint Counc@l of Vocational ieaChcr Educators.

The principal 6bjcctiv09 of the preject being proposed include the following:

1. To provide opportunitics for vocationﬁT#YEEEHEYFBUEEEEErEMtb”updatQAﬂﬁﬁé*up—m_**_
" grade themselves in four topical areas:

a. Concepts and practices of career education
b. Working with mi arity and disadvantaged persons
c. Performance-basea voca..onal education programs, and ,

d. Training programs in business and industry.

2. To provide assistance in wocationul] teacher gducation curriculum development
to vocational teacher education institutions in the State of Minnesota.

w

To provide opportunities for selecred vocational teacher educaters to visit -
and assess -the following: '

a. Training programs in business and industry

b. - College and university-vocational teachet education programs

a ©

c. Armed forces training centers

d. CETA wvocational programs

Results Expccted

As a result of the experiences to be provided, specific outcemes as listed

-

bolow will be expected. . : o ' .
Vocational teacher educators wil!: ' : -

1. Have a working knowled.. of carcer education concepts and practices- Such
working knowledge will be reflected in the content taught and activities
taking place in their individual classroom. :

B h M - ) -
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2. Be aware of the problems faced by minority and disadvantaged persons pur-
suing vocational educatjon, Such awareness will be demonstrated in the
acLivities they use in their individual classrooms to prepate teachers who
work with minority and disadvantaged students.

3. Be able to develop curriculum and learning activities which are perfc - mance
based.

4. Be aware of vocational education activities in business and industry and/or
__systems application to college classroom practices. '
4 . ‘ \
5. Modify vocational teacher education curricula as needed to best meet the
needs of today's teachor. : ‘ '
N
6. Utilize ideas gleaned from visits to business and industry training programs,
armed forces training centers, and collage and university, vocational teacher
educatijon institutions to improve vocational teacher edu¢ation curricula in

the State of Minnesota, o . &

o
~

Pl

Approach. ' - o
! /.
Three types of activities will be undertaken to achieve the objectives as
\

listed earlier in this proposal. "These activities are outlined below.

Vocational Téacher Educator Self-improvement Seminars
A UCH-0 »e o2

L e e e

A series of four one-day Vocational Teacher Rdycator Self-improvement

Seminars will be held. Discussions by the Joint Council of Vocatiocnal Teacher
A o _ .

; : ' : .
Educators to date, indicate that the following four topics are cost important:

: /
career education, working with minorities and disadvantaged, training programs 1n.

busipess and industry, and pérformancefbaéed vocational education programs. All

vocational teacher educators in the state will be invited to participate/in each

of these seminars. Th?rc are at the present time 114 certified vocational teacher
o . .

eduqators in the State. These persons arc employed in two branches of the Univer-—

sity of Minnesoia, six state colieées, as well as SeVéral private colleges, which”’

81
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are located in all.parts of the State. The seminars will be held under the aus-

pices and planuned with the assistance of. the Jeint Council of Vocational Teacher
Educators. The seminars will consist-of large- and small-group meetings. Indivi-

duals from throughout the United States who have particular expertise in the topi-

cal arca will be selected to work with seminar participants. Individuals in atten-

—gance-witt-be-asked-to-share-the-learning at. the seminar with those from their

institutions who cculd not be in attendance. Project funds will also be used to

. ; - a.
ccver travel expenses of the participants. The employing institutions of each par-

ticipant will be asked to pay all other expenses of the participant. .

/

¥ : . / i : A -
fvaluation forms, /will be distributed at the end 6f zach seminar. Participanes’

will be asked to assess the format, speakers, and activities. In additiony parti-

—

cipants will be asked to indicate their reeds for future seminars _
- ’ ) S
Calendar of® Events (Anticipated for Seminars): , - ey \

Saptember 30, 1975 Program for firsc seminars will be set and invitations.
to participants will be sent. - . ’ 7

October -15-31, 1975: First seminar will be held.

l:Dccember 15, 1975: Program for second seminar will be set and invitations
' to participants will be sent. ‘ : :
v - )
. . : \
January 1530, 1976: Second seminar will be heldg T o u' \
- February 28, 1976: _Program for. third seminar will be set and invitations
will be oent. s :
S

March 15-31, 1976: Third seminar will-be held.

April 15, 1976: FProgram for Fourth seminar will be set and inv{tations'tq
participants will be sent. :

May 12-25, 1976: Fourth seminar will be held. . /

82
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Vocatigﬁg}“jEjggyL[_Eipcafigp CHEELEE}UQ’pCVCLQRmEHE Assistance

; : - .
A second set of the activities of this project designed to improve vocational

teacher education is to provid.s ihis assistance in curriculum development and assess-=
.

ment. This assistance will be provided in two ways: (1) to bring in experts to

assi

i

/
t an institution to’develop aund assess 1its vocational teacher education curri-

s

colya, and (2) to purchase materials to assist in the assessment and development

't .

of curriculua. Grants for vocatiounal teacher education curriculum development pro-

jects will be awarded on the L :sis cf formal proposals. A subcommittee of the Joint
. : ‘

i
. V . . 4

' !

Counc@l'o{ Vecational Teacher Educators will assist in wri;ing_proposal guidelines,

viewing proposals and making recommendations to the project director of those that

.
should be funded.
Project funds will be used for consultants' honoraria and .expenses, as well
- ' 4 - ”
as excrplary materials. The institution will be expected to provide-faculty curri-

'

culum writing ‘time and other expenses.

.

calenlar of ¥vints hd

Septomber 15, 1975: “A call for proposals will be sent to all institutions of
higher education in the State of Minnesota which have approved vocaticnal-
tea- her educlition prograns. «

October 15, 1975: - A1l proposals due in Project Director's office.

Navembher 1, 1975: Subcomnmittee of Joint Council of Vocational Teacher Edu-
cators will mcet to review proposals and make recommendations of those
which sheculd Le funded to the Preject Director.

November 15, 1975: Project Director will make final decision as to the

: proposalsto be funded. Awardees will be notified by mail.

. 7 N :
s . June 15, 1976: -Rcport of curriculum development activities will be iﬁabroject
Direcctor’'s office. : \ Co
\iiv ¢ ‘ ) ; ' |
~ .
. : o . , R ;)
: | - _ j
. Q3 /
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The third seil of et ivigien called Yor oin Chle o propesal will provide oppob-

v =it and gtudy businoss and dndustry,

ool cion wil) b awarded 0L bk
Lasis of forand proposalo, ALT propnends ceirt b reanived toocarvy ugpxrtmun{ul

ind inscitutionnl endorgeTent. A cubeonnittee of the Goint Councii n[ Vecat ional

Care weill assisc fao develeping propuesal guidetines, will roviow pro-

caowidld proen i Tev fundine. Visitr w11l bLe limited Lo oone
t
cpeth.  Projooct tuad g1V opoy ror tid Jircct coest (travel and Piving

to prowide the

The cnploving ipetituticn will be

x H H t . . : ) - - . . . i 1 v Pl
ingdivadoal’s tinie. 8 aaximun of 179 swch proposals will be awarvdod. o formal re-

.

port will ba made Le the Trojeoat Birector, bt the recipient will be 1equivad to

report to his or her cisinpietrater dnoa fords apreoed vpon Letweon the teoipiont and

the o Sine dnetitation. frois expectod thad the 1 font wiil sham tin ‘her
) I3 . .
.
punorionsen wilh Foon ity peera in BTellroa o writton or oraloveport
.
Catentar of foeni. F .
.

Senterhor 15, 107H: A call tor proposals will b

of hiwher oducation fnothe State of Minonesota ehich have approved \
154 vocational teacho!d cducnt o o oarans. -
. I B
October 31, 1975 All proposals due in Projeoct Dircctor’s oifice.
Subgcpommitten of Jeint Council of Vocational Teacher
reet to féview proposals and make recommendations of
auld be funded to the Project Directort.

Novcmbéf 15
Educat
those wi

December 1, 1975: Projent Directer will make final decision as to the
‘proposals co be funded. Awarcee will be notifivd by mail.
/ / :
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Cengraphic Location

The project will bs'houﬁcd st the University of Minnesotda, Miuneapolis, MN.

1t is desipned, however, to include participation of ocational teacher educators

frem the entire State of Minuesota.

Project Divector

Charles R. Hopkins

254 Peil iHall

University oi Minnesotd ’
Minneapolis, * ™O55455
$12-373-3306 -

vyusiness Fducatiuvn) St. Cloud State College, St. Cloud, MN (1960)

} lugin,ss Edn:ation) University of Minnesota Minncapolis; MN (1266)
9 3.

T

Pn.D. ('ux:ation) University of Miunesota, Minneapolis, =3 (19868)

Charles R. Hogplhins, Professor and llead of Business Education, has been a

‘ R K .
member of Business Education faculty since 1966. He taught ﬂigh school business
subjects in La Crosse, Wisconsin for three yedrs and Mounds View, Minnesota for

three vears. His occcupationdal experience includes work as an accountant and
7 -

operator-ninager of a service statien. He wvas assistant project director for the

Gniversity of XMinnczota, sub-contract on the UsSOE funded New Office and ‘Business

Education Learnings Systen development project; co-director of a Minnesota Depart-

ment of Education f{undad project studying the effectiveness of office proecedures,

: ™~ i .
modol office and cooperative of fice education in developing decision making skills

s ¢

and office work porpcption,,and‘cé—difector of the Business-Economics Curriculum -

~.
~—.

. S— .
project at Richfield (Minne$ota) Senior Pigh School, one of thvee such national

projects funded by che Joint Council on Economic Education. He is the author of

a number or articles and chapters in business educatlon perlodlcals and yearbcoks.



Other Key Personnel

Joint Council of Vocational Teacher FEducators

Edgar Persons €Chairperson, Joint Committee) University of Minnesota
Joyce Pappenfus . . College of St. Benedict
Wayne Little N St. Cloud State College
Gleun Duk:s A E " ‘Winona State College

Scuthwest State College
Moorhead State College

Allan Larson
-~
Matlowe Wegner

Robert Krejcie : University of Minn., Duluth
" . Tom Sunnarborg Bemidji State College
Gayle Stelter : ' Mankato Stute College

-r

Marjory Moravek *Mankato State College :
John Van Ast State Department of Education
Mary Klzurens : ' ' . University of Minnesota
Bemidji State College -

Jerry Scheer, _
State Deprrtment of Education

Mel Jonnson

P
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GEORGIA PERSONNEL DEVELOPMENT PROGRAM FOR

CAREER EDUCATIOU

LEADERSHIP

Marion Scott

Federal and state emphasis on‘establishing, operating, and updating com-~

prehensive career and vecational ad :carion programs at the local level re-

quires extensive inservice develc.: - £

N
adminis<rative personnel in planning,

B . N
implementing, and evaluating career smd vocaticnal educati m. Recent research

done for USOE indicates twc fundamentals necessary for new approaches in voca-

o

tional and career educatin to beccme implemented at the local level:

1.- Local administratore itust be familiar with and understand the compo-

nents of tWe program and have been part of the design of new programs

in the local district,

2. There musf"Hé'a'lbﬁét;inge'diélfict plan for career and vocational

education designed to include new approaches‘as part of the overall
! 1

plan, and it must be part of a totallplan for educatiz: in the loczl

district.

Georgia has made extensive progress i
and implementation of comprehensive vocati
at the locéi level and has realized overal
development activities have aiso been cond

leadership persomiel ian the impiementation

'With primary staff development attention b

teachers, however, less time had been 3ive
of administrators in vocational and career

o
State-directed evaluatidn of our personnel

.

n reccnt years toward the development
onal and career education programs

. ~ __\/ :

1 success in such efforts. Personnel
ucted .to assist local teachers and
and operation of such programs.

eing placed on assistance to docal

n, up until 1974, to the preparation

education program implementation.

development program and c¥ local

implemeutatinn nf career education progr-ms indicated that local leadership

perconnel needed inservice training r 1 manner and iu a direction different

a7
=y



Q

ERIC

Aruitoxt provided by Eic:

80
from our past practices. Indeed, if state-wide erforts to extend comprehensive
vocational and carecer education programs locally for all students were to suc~
ceed, such programs must be better understood and supported by local school and
system administrators.

As a result, the Céorgia State Department of Education contracted with
Georgia SFate University to provide an intensibe staff development program for
local leadership persoanel . in the planning, development, impiementation, and
operation of vocational and career education Erograms in grades+=1-12. Dr.
vGrant Venn served as director for the project and afranged & serles of fivo-da&l
seminars constructe& around spécific training objiectives xpd products as fol- |

~

lows : : i

As n.result of training,.each participant will be able to:

1. define, select, and include the components of career and vocational
education in a plan for the local sghool unit; and

2. develop an actual administrative plan for implementation at the loczl
district and buildiing level to include: }fv
a. responsiu.lity and authcority delegation,
b. job responsibilities,

c. plans four snvolving community, staff, and students in implementa-

'ﬁion, an:
d. plans for evaluation and feedback.
The administrative plad shall:
1. défine and lay out time frames for planning, development, organizapibn,
evaluatioﬁ, and review;
2. .design a total program and plan -£.7 a comprehensive design for voca-
tional and career education;

38
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3. speqify times for inrernal review of plan and program and set a date
for an outside cvaluntion and report;

H /
/
4, provideda working bibliography of plaw.:, institutions, rescarch, and

Ze

reports/ that can be used by the local district ovey the development
periody

design a2 starf develcopment plan for totzl staff as a basis for imple-

it
.

’

menting the plan; and
6. develop a tentative school board ﬁblicy on caredr education.
Part1c1p¢tlon by local systems was voluntary in that the systcm superin-
tendent requested that.a trainin: seminar be conducted for sclected members of

his administrative staff. There were many more requests for Sraining than

a

could be filled through the project, €0 3 system of priorities was established"\\

to determine which systems appeared to be most committed to recein.g train-

.

ing and, therefore, which systems would receive highest options as participants.
The priorities werc set forth as follows:

1. The superintendent would be available for the full time of the insti-
tute &‘

2. All district principals or Ehose_in the schools involved would be
available for the fr1l institute,

3. A system plan would be deweloped that involved the administratfve
leadership of the school district in the development of multiple
coﬁhonents of carcer cducation.

4. Space and necessary reproduction and cleridal_help wsuld be made

~ S
~ . v

available by the local system, .

Those systems sclected for training werc personally. visitcd by the project
directo:, and he and the system superintendent planned out each day of seminar

. N
sessions to ersure that all training would meet: locdl system needs.,

o 89 L TN
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Outcomes of the training seminars during 1974-75 were most encouraging.

(n

ach participating loczl system did develop systen and sch.ol plans for career

g

Jucation to serve as guides and incontives for future zction. In addition,
evidence is now being shown that increasing numbers of the 4C schéol systems
participating during 1974-75 have taken -definite steps to :. -dircct the total
system curriculum to one that gives primary emphasis at all grade levels to a
comprehensive system of career cducation. Such planning and re-direction are
now, more than ever, being supported and, indeed, pushed by school principals
and members of the systcﬁ central office, including the superintendent. These
fesults, as Georgia looks to the future, are vefy cncouraging., In fact; Te-
spunse from local systems wa§ su great in searéh of the seminar trailning, and
the immediate outcomes from such.training have been so obvious, that GCeorgia
State University has again offered training for local system administrators
during 1975-76. latest request counts iuﬂfcate that approximately 45 addi-
rional systems will participate during the current year.

Porsons desiring information on_specific details relating to this preject

4 its actjvities may contact Dr, Grant Venn, School of Education, Georgia

State University, Atlanta, Georgia,
it
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AOUFERENCT STRIARY . "gn A SUPER ROOSTER"

John Van Ast

F e ¥ .

You can't have a productive system unless you're a guper rooster. What

do 1 mean by a ''super rooster"? Those of you who are agriculturists know

that uvnless vou have a good rooster in your flock, your egg production is going

to be down, not only in size but also in number. And those of you who get the

Furm Journal know it does a lot of advertising. A couple of years back there

was an advertisement for a “super rooster' for $35, guaranteed to improve the
quality and quantity of cggs or your money tack. There was this- farmer who had
5,000 chickens but just wasn't getting production. He had tried everything
else--farm agent, university extension, you name 1t--sO be ordercd’a mail-~order
"super rooster." Lo‘and behold, in 30 eays, the U. §. mail rode right up to
his mailbox. Bef.-: the maiiﬁun had a chance to gebfout of hisikruck, the
rooster popped cut himself and greeted the farmer with,'"Hcre I aﬁ." -The
farmer said, "Am [ glad to see you!" The rooster said, '"'Show me your farm."
Sé the farmer took him over to this big long barn with 5,000 chickens, and he
said; "Now, you've got a choice, rooster, Either you increase production, or
within 30 days youive.had jt." The rooster said, '?arméf, don't sweat it."
The rooster entered the chicken,house, and there was cackling like you wouldn't
believe. | |

At the end of the first week the farmer said to the rooster, "I can't
bg}ievé it, but within one week the size and numbef'of eggs are up."

After three wecks he talked to the rooster again: ''T can't believe what
yop'&e done for my flock, but you've gqt’to lay' 6ff the ducks and geese. You

are going to kill yourself." i
!

Y
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sfrer four weoks of increased produection boyond his wildest dreams, one

morning the farmer watked oat in the barnvard, and there in the niddle--fliat as

a flounder--lay his voester. The farmer slowly walked up ond, shaking his head,

said, "Rooster, 1 £0ld you. T told you it was going to kill you. If youbhad
just laid off the ducks and geese, you'd be all rigﬁt now." Thea the rooster
opened one eye-ant whispered, Farmer, 1ook up there in the sky. See thoe~

A The farmer nodded. MWeil." .aid the rooster, 'thes-e vulture. are

vaitures,

gutting closer all the time."

t

As an EPDA coordinator, thai’s the ind of enthusiasm you've cot to have.
That's the vind oi goal-setting you've got to have. Look at the turunover of

Pha coordinators. T beliove that those who have been around for three to siz

sears have that kind of vision, and you've got to have it, t0O. If you accom-

vl

1ish one major fcdt, you go one rung higher: and there arc @ lot of wrltures
out there.

e challenge that 1 leave for you is to go home and take a day off{ your
schedule to summarize what happened at this conrerence. Review each tool: that
has beon presanted here. VUtilize them, They work for ot hers, and they may
work for you. “implementat ion" Qas the theﬁe of this conference, and implomen~
tation is where the '"rubber mects the rond.“ Rememver that the chicken farmer
had t1icd everything possible and was willing to try one more app;oach;

Be a super‘rooster, qnd even if you can't get to thosé vultures, at least
you will have triéd. 0o home and use the things that wevre shared with you
here. The‘planning conmittee tried with foresight to put a gnod conference
together; you've got the hindsight now té select and usc these ideas. Use them

to the best of your ability. Work fogether with your teacher educators. With-

out them you're not going to be able to do it; with them you are,

92
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Define the principles which determine the behzvior of education; dziine
the broa’ goals which underly your vesporsibility effectivenass; and plan your
)
strategy to provide vecctional education personnel development lecadership for

max imun productivity——quality and quantity. DbBe a super rooster.

ey
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he vl of the cenfevence, participants were agked zo complete i

25.-icem Conierence Rvaluatiun Form. A facsimile of this/form appears as
/ E

-~
Appeadix . Th-ough the form, conferees were given an Jpportunity, on 5-item

Likert-type scales, to indicate the degree to which (in their judgmentj c¢ach

.
~
7 ihe {ive conference objectivid was fulfilied, tha legree S ich cack of
“the objocnives was apnvopcinte, 1 =ho eutont to which they avieed ovr dig-

sgrced with 1l statesonts regar:ling tie sfTucture, localie, c¢ontent and theme
of the conference, Partici; nts wave also asked to provide certain items of

coround Information about thewselves and to make Any narivative comments OY

byen

statements about the conference: for the benefit of futuve prograr committees.
Excluding,four project staff members, there were 7/ confereces in atten-

dance 0f this total, 473 (567) submitted Conference Evalvation Forms. Ev

’

posiuzion category, 29 of the respondents were state professional developunt

coord. sators, 7 were representatives of state cocordinaters, and the remaining

-

7 were comprised of .0S.0

<

fice of bducatien staff aenbers, teacher edvea-

tors, EPDA 532 fellour, state directors of vocational education or USOE rc-
gional project officers.

Backgroun? NData

The backeround data on respondents provided by the evaluation form are

prescnted rin Table 1. The N's at the yight of the table indicate the numbers
A , p

of respondents by years of expericnqé; those at the bottom of the columms in-

~dicate the numbers of respondents by position title. Reading across the

tabls, it can be observed that a large majority of the reSpondehts had held

their prc ont positlens for between two wnd five years. This was particularly

’ : . . /
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Table 1. Ye:rs of Experience by Position Title

Position o £
Experience State - Pep, of State ‘Regionzl Other N
’ Coordinator  Coordinator Project Officer
Less than 1 5 A n=9
year (17.27)
2-5 yecars 20 5 . 1 2 N = 28
(69.0%) -
Over 5 years 4 2 ) N =6
(13.8%)
TOTAL N =29 N =7 P N=1 N =6 N =a¥

true of the state coordinators, more than two-thirds, (69%) of wh:m were in this

v

| !
.-

categoiy.

Although the vespondents constituted a self-selected sample, position
‘ .

titic: verec approximately proporticnately represented\according to the total

| d \
| population of conferees, with two exceptions?’/Eroject\sruff members were de-

~~. \

liberately c.. -luded, and Regional Project Officers weré sericusly and inex-
|

/plicabl under—represented.' RPO'S ma have felt thatthe conference was de-
E y Y ‘
\ =~

signed primarily for coordinators and that RPO evaluation was inappr ‘viate.’

An evaluation form was submitted by only one of the ten Regional Iroject Cifi-

|

cors prcxvnt. . . \

|
Fulfillment of Objectives \
’ i

14

In this section of the evaluation form, participants| were asked to indi~

cate the degree to which the intent of each of the five qfnferencp objectives

was-realized aCﬁﬁnJ:qg to the fOlIOWing scale: % ~2,

95
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(
o
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'
-
e
!

©  fplicwed by the percent: ¢ »f respon-
Gente zhecking cach of che rive rosponse categories. Percentages do-pot tctal

100 in two cascs bprcause of rounding. Mt figures at the extreme right of the.

Tahle 2. Fulfillr ut er b jcctives--Percentage of Respondents Checking
Fachh Resoonse Cotapory por b jective

Ohmotive T Response Category

: 5 4 3 2 1

[
4~
)
X
[0
N
2
i
:_\
—

A, Tu develop collsetively ¢ general philosophy 1C o4
of wvoeaticnal education professional devel- . .
opment . ' X = 3.2
y.iTi provide each coordinator participant withs
informeiion towls and techniques necessary: o
ra riilor the aencral@hilosophy to the re- - 10 32 34 24 0 N =461
iverents  f his/her particulac state or . -
terrisery. R " X = 3.3
. Te update participant lnowledge of the state- ) I
of-the-ars in ;:rlnrmanfc-buscd ¢aacher edu- 12 55 24 10 0 N =42
catinn an. to provide Yoaands on'' experience _
with ten PRTE madvles. X = 3.8
~
D. To provide cach state personnel de-relopment o o
coordinatar with a jodel Ior an ideal state B
personﬁ:l deve Jopment system, as well as. with
descriptions of two systems currcntiy in <
place which can serve as benchmarks tor indi-
vidual coordinastors in assessing Ltie quality 12 27 46 16 0 N= v
and comprehensiveness of their own profec- o ' o _
sional development systems. . o ’ {T X = 3,6
E,'Tp'increase/nationaf, regional .and state a¥- c
ticulation and coordination through the pro- - - : -
vision of a forum for the exchange of -ideas
and new information concerning astional, re- -
gional and state projects, policies, impke- 26 47 21 5 2 N =43
meytation prucedures, practices and priori-’ L T .
ties. _ : ' - _ X =4.2

A
\\
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table vary slightly because some respondents chose not to answer every question,
A mean rating (X) was calculated for each objective.
'Table 2 indicates that Objective A, receiving a mean rating of 3,2, was

judged by the respcndenps to have been least well fulfilled. Nevertheless,

more than three-quarters of the sample-iﬁyicated that the intent of the ObjCCR\\\

? .‘| .
tive was adequately, 'substantiallyjor completely fulfilled, versus one-quarter o

who felt it was inadequately or poorly fulfilled, With regard to Objective B,

a similar situation prevailed. Ratings were even higher for Objectives C'nnd

D, with means or 3.8 and 3.6,rre5pective1y. fully 907, of the respondents judged
the intent of Objective Cyto héve been adequately, substantially or completoly
fulfilled, More than 8 out of 10 respondents indicated a_éimilnr judgment for
Objective D. The highest rating, 4.2, was given to bbjectivc E. Ncar}y 94%,

of the respondents judged the intent of Objectine E to have béen adequately,
substantially or completely fulfilled, as opposed to 77. who Conbidercd“it to
have been 1nade4_atc1y or very poorly fulfilled. Overall, an average nf nearly

857, of the rc:pondcnt: indicated that the intent of thc fl re objectives was

adequately,’substantially or complctcly fulfilled. {

Apgrqpriarcness of Objectives

\
\
v

\

. ‘ ' AT e
The purpose of this section of the Conference Evaluatlon Form was to assess
the extent to Wthh thc conference addressed matters that were of present con-
“ cern to the participants (i.e.,:were the objectives and’ planned activities

apprOprlate, was/the subject matter of the conference directcd at participant

needs and eXpecéations?). Particlpants were asked to rate cach of the objec- /-

tives stated above according to the £0110W1ng 5-point Likert- Lype scale of

L]
\ " ;
. .

appropriateness: . N : 9,— /
I 4

ERIC ~ | L o
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= Highly appropriate

= Somewhat appropriate

= Moderately swpropriate or no opinion
= Somewhat inappropriate

= Highly inappropriaté

The resﬁits are shown in Table 3. As in Table 2, the figures in the col-

- W S
1

L

~

umns to the right of each objective iadicate the percentage Of respondents who

checked each of the five appropriateness categories for a given objective. N

equals the number of respondents per ébjective, and X indicates the mean appro-

1. . .
priateness rating for each objective across all five categories.

Table 3. AppropriatenessVof'Obje¢tives——Percentzge of Respondents Checking

Each Response Category per Objective

Response Categoty

Objective 5 4 3 2 1
, ]
A, ogje'ccive A stated above ' : 43 29 19 "9 0 N =42
| X = 4.1
B. Objective B stateﬂ-agovb ' 3t 48 14 5 2 N =42
o X = 4.0
C. OEJGCtive C stated aﬁove = 31 50 17 2 0O N = 42
5 _
SN X = 4.};
D, Objectiye D =tated above 45 38 12 5 T o n- 4
e X = 4.3
. Objective E stated above ' 62 33 s 0 O N =42
| X = 4.6

9¢
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As can bexsgen from Table 3, the respondents rated the degree of appro-

priateness of the objectives even higher than -they rated the degree of ful-

fillment of the objeciives. Every-objective receiyed a mean (X) rating of

2

four or higher on the five-point scale. Nearljithree—quarters of the group
" felt that Objective A was somewhat appropriate to highly appropr;ate; fewer -
than one. respondent in ten consideréd it to be even somewhat inappropriate;
A similar situation'prevailed‘regardiné Objectives B, C, and D, which re-

ceived positive ratings (four or five) from 79%, 81%, and 83% of the group,

.
o~

respecéively. Objectives B, C, and D received negative ratings (two or one)

from only 7%, 2%, and 5% of the respondents,, respectively. }Onlyﬁﬁbjective B

was considered highly inapprbpriate by any respondent, and that was by only
[ . . .

one persoa (2%). With a mean of 4.6, Objective E received the highest appro-

i
priateness %ating of all the objectives, Ninety-five percent of the respon-

dents felt that it was somewhat to highly appropriate. The remaining 5% had

no opinion or thought Objective E was moderately appropriate.. No respondent .

considered;it to be in ‘any respect inappropriate. ]
- s

It wéuld certainly gppear from the mean ratings in Table 3 that the

planning committee members were sensitive to the needs of tlie state person-

i
nel development coordinators.
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Structurc,

Locale and Content

in the fourth section of the Conferernce E

e asked to indicate, on the

oy agrecd with 11 statements
, locale, content and theme.
5 = Strongly Agrece
L = Aproe
3 = indecided
> - /
2 = Disagree ‘
1 = Strongly Disagret

11 statemants
are pveoented in Table L, N

temert , and X indicates the mcaun

Table 4. Percentage of Respondent A
5 1
i
Statoment
A. 1 [avor the Mondav afternoon

‘place to hold a

starting time and cvening session

1 favor some othor arrange-
ment,

I favor varlety in geographic lo-
cations for national professional
development conferences.

This conference had a g~nd balanc
between large group presentations

and small group working sessions.

The Quality Imn-Cibola is a good
conference. :

The large group presentations wer

helpful.

0

eancerned wit

following G-point scale the extent t
o 3

and the percentages of respondents checking earh of

The

valuation Form, participants
o which

W copference structure and for-

cateo-

cquals the number of respondeats to cach

agreement rating for each statement.

greemen

t with 11 Statements

Response Category

s 4 3

63.4 22,0 4.0

10.0 15.0 20.0

71.4  23.8 2.4
o _

33.3 3.9 5.1

2.4 41.5 4.9
e 22.5 75.0 2.5

| 100

2 1
9.8 0.0
35.0 20.0
2.4 0.0
7.7 0.0
19.5 9.8
- 0.0 0.0
¢

N

r

<1

e

=

= 40
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Table £ (continucd)
Response Category

Statement 5 4 3 2 1
G. The small group working sessions 17.5 62.5 7.5 10.0 2.5 N =40

were productive. , ' X = 3.8
1, Overall, this confercnce was

better than previous national pro-

fessional development conferences  32.3 - 41,9 12.9 12.9 0.0 N =31

I have attended. X = 3.9
I. Overall, this conference compared

favorably with most national con- -

ferences (oun any topic) I have . 17.5 65.0 7.5 10.0 , 0.0 N = 40

attended. . ' » X = 3.9

’ /‘:—/’\,_ .

J. I think that the theme of next L L

year's conference should be ' : T

fvaluation and quality control 306.0 40.0 22.5 7.5 0.0 N = 40

in professional development. x = 3.9
K. (PD coordinators only)

1 would have beon able to attend

this conference even if travel ‘

funds had not been provided by 15.6  25.0 6.3 15.6 37.5 N =32

USOE/COE. X = 2.7

From Table 4 it can be seen that well over threc-fourths of the respon-
l/‘—‘
dents frnorod the Mgnday afternoon starting time andvﬁonday evening session.
About one-fourth favored some other arrangement, spééifically (from their com-
ments in the next scction) arrival Sunday evening with a-Monday morning start-
ing time and no Monday evening session. The latter has peen the traditional
arrangement for national ﬁersonnel develspment coordinators' conferences.
Previously, such conferences have been held in Washingtén, D. C. Thi;
_year's conference in Arlington, Texas, was a sharp departure in terms of

locale. The vast majority (95%) of the respondents favored variety in geo-

graphic locations.

101
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- Eighty-scven percent of the respondents agreep or strongly agreed that the
‘ . 4
conference had a good balance between large group presentations znd small group

. B ~
working sessions. Hovever, while 97% agfeed oristrongly agreed that the large
groué pfeScntatioﬁs were helpful, only 804 agrecd or strongly agreed that the
émall group sessions were productive.

Overall, this conference wasrjgdged t; be better than ércvious nagional
professional devalopment conferences attended by three out of four recpondents.
Thirteen percent wera uﬁaeqidcd; and another 137% felt it was worsc. Interest-
ingly, when aéked to compare this conference with other national conferences on

any'topic attended, the favorable agreemeunts increased to 82.57, with 7.5% un-

decided and oﬂly 107 judging it to be worse. This would tend to indicate that
[

-

thé four pre{gous national éonferences for personnel development coordinators
have been soméwhat better than typical naticnal conferences attended by these
participants.

Evaluation and quality control as a conference theme, postponed until next
year by the conference program comﬁittee, was favored by 70%/o£ the respondents
with 22.57 undecided and fewer than 87 expressing. disagreement with the program
committee's decision.

A majority (537) of the coordinators who responded felt that they would
have been unable to attend the national conference had travel funds not been
Vprovided by USOE/COE. “More than six percent were not sure they could have
attended, and aboﬁt two out of five (41%) were sure they could have attended
even if travel monies had not been provided by USOE)COE.

Finally, two out of‘three participants falt tﬁat Lhe Quaiity Inn-Citola

was a gocd place to hold a'conferencé. It is apparently an excellent place

to hold a conference if one does not have to eat there. Virtually all of the

O
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negative comments (see next section) with regard to the Cibola were concerned

with the quality of the food and food seryvige.

e
v

\ ’ Participant Comments

L3 . L a s - - . . . s
Yhe last section of theiConierence Fvaluation Form was designed to elicit

\\
narrative comments and suggesitions from the participants. To foster unity,

coherence and emphasis, the responses have been grouped into the following six

categories: ‘Conference Format, Accommodations, Presentations, Future Planning,
A -
MNext Year's Conference, and Miscellaneous. In every case, however, the re-

V AN
sponses are presented exactly as they appeared on the evaluation forms.

Conference Format

Excellent idea to provide new ‘EPDA coordinators the time to meet with
USOE officers and experienced EPDA coordinators,

Start Monday a.m. and climinuté p.m. meeting.

_ Needed more time for AVEPDA meeting, especially as it related to legis~-
lative discussion. ‘

Additional time was neceded for meeting with regional coordinators and -
regional project officers.

Ixcellent conference,

My thanks to all involved in planning this conference. 1t was one of the
best 1 have attended.

Unique ideas for obtaining and analyzing ''nceds' data.
Congratulations to the committee on the differenf job done,
Start in the morning with no evening sessions.

Priorities were On target--good job on the [part of the]lplanning com=-
mittee. . /.

Start at 8:30--end at 4:30; come In Sunday--meet Monday morning.

/
Good conference.
y .
) ’ ] P
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- Need to start in morning

53

Y

.of first day to take advantage of time. ~

. Needed. more in-depth treatmont of rbe nbjectivés.

Keeded more opportunity for dialogue Letween coordinators,

Planning comnmittee members shoul

conferenca,

]
-

d be cpngrafulated for a well-planned

o

Conference also needed 2 Tuesday evening session.

Alternative and innovative techniques for cffecting meaningful change

in educators' behavior.

Distribute written conferences [sic] at

Accommodations

.

Motel--o.k.; restaurant--terrible.

S )

1east during the first day.

Try to find a conference site with morewglternative eating facilities.

[

M N
Food service is an important component of the meeting--that component

was horrible.

R

Hotel needs to be selected with adequate eating facilities.

Food service poor.

Presentations

Limit presentations to summaries and an

-4 .
Y -
oo

their parts of the program.

Presenters obviously need some encourag

The lecture met

what should have been most useful material.

swering questions.

ement to utilize multi-media in
hod which was used detracted from
Hand-outs would also help.

~ Have the presenters préepare written position papers in their field--it
takes too long to get proceedivgs.

Future Planning

Invite island territories to make presentations of their projects in the

future.

Have participants work in groups

ence.

104
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Would suggest more time be allowed for small group sessions.

More regionmal mectings--perhaps all group work.

&

Prepare written information about the 1mportant and/or relevant discus~
sions,.e.g.j’ Fundlng, national pr10r1t1es.

More small-group work (nuts and bolts). ,

- _ When wérking_on program items like development of a philosophy--a Task
Force should d@velop an outline of a philosophy upon which to work rather
than startlno from scyatch. - N

. To save time, a draft of-a phlloqophy and rationale could have been pre-

97

" parcd ahead of time by planning group and then total group be given opportunity

to refine during conference. :
]

N\

sulted. ., -~ i
Havc "sume type of meeting just for new coordinators:
1. Keys on proposal preparation.
2. Explanation of igitials and terms, (What is familiar to old-
timers is new, to others. )

¥
Get priorities out‘earlier in the program--much discussion would have re-
priorit ] prog

"3, '0vera11, it wo%i:}?p a help in getting to be a part of the group.

More prc-conforcncc assignments for cach participant,

Have exchange of ”how we do it" types of 1nformat10n between states.
T
/
Need a session for orientation for new COordlgatorq.
. C
Techniques for preparing State Plan ‘of Actiom.

Continuc "Show and Tell" (régional and state).

More leadership and structure to conference progfam design and orchestra=

tiomn.

Have examples of working and/or proposed phitosophy-statements and ‘per-
sonnel development systems to react to and adapt.

The reports of small groups at this conferenCe could be drafted and sent

to participants for review, suggestlons, revisions and returned for final draft

which could be reviewed at next year's meeting for final editing and comments
and then published during Sprlng, 1977.

Wwhy haven't previously developed documents been used as a basis for mOV1ng

forward? Philosophy should have been studied a year 3go. -

~ Maintain open discussion--workshop activity.

105
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Next Year's Conference
that cvaluation be taken up at the next conference.

Strongly urge
ference.

liext year should be a fcellow-up on this vear's con
Coordination of a total national and state vocational

Next vear's focus:
In other words, let's have the 552 and 553

personirdl development program.
coordinators meet ard develop a plan:
Quality contrel means comothins Jifferent than evaluation and would hold

i}

omise as a new teple for conference.

pr next year's
i would be interested in eviluation and a progress raport nf PRTE at next

Miscellancoup
/ S
”» J’

The afr polluted by smokers was killing me. ‘
|
. |
i

% s ~
|
/
i
/"\\ .

/
\ -
1
°
~X
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FIF
E

IFT
PER

! "Philosophyv,

MONDAY, JANUARY 26, 1976

11:00 a.m, - 2:30 p.m.
2:30 p.m. - 2:43 p.m

3:30 p.m.>— 3:45 p.m,

9:00

[w]
3
1

TUESDAY , JANUARY 27, 197

-

8:30 a.m, - 9:15 a.ﬁ.

{

9:15 a.m. - 9:30 a.m.

100

H ANNUAL NATTONAL CONFERENCE FOR
SONNEL DEVELOPUENT COORDINATORS

Prograp Deve ivpaont and Iaplementation
E -

AUCENDA ‘ v

Registration ~ Main Lobby, Quality Inn-Cibola
Arlington, Texas
1
Welcome and Opening Remarks - Auditoerivm —
Charies Jones, Marchall University, Presiding

"y Philosophys oy Professional Development' -
{ Auditorium

Dewey Adams, Virginia ~ slvtechnic Institute and
; State University

Breal - Lobby of the Cibola Center

Group Work on Philosophy Development - Croup
Assignments on Auditorium Door
A & B - Auditorium
¢ & D - Mendoza Room

E - Suite 511
¥ - Suite 512 \
N~
Dinner . \
’ »

"performance-Based Teachﬁ% Education' - Auditorium
Robert Worten, The Ohio State University

PBTE Module Walk-Through - Group Assigﬂgent§ on
Auditorigum Door _//
1 & 2 - Auditoriurn -

- Mendoza Repm

- Suite 511

- Suite 512

w0

Social lour - Suite 435-436

6

"The Ideal State Professional Development System" -
QB Auditorium _
arrell Parks, Ohio

Break - Lobby of the Cibola Center

108 : 7
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9:30 a.m. - 12:00 noon 'Compunents of the Profe$sional Development System'
' (Participants »ntate tt-ough small groups, one
for each oup assignments to be
determ: session.)
% A &B - 1 ’ . . .
‘ . C - Al '
© D - Desoto Room ‘
E - - Devaca Room

12:00 noon - 1:00.p,m. Lunch

©1:00 p.m. - /2:00 p.m, "Two Exemplary State Professional Development Sys-
v tems' -'Auditorium ' o :
. Robert Kerwood, Arizona

RicHard Hofstrand, Illinois

2:00 p.th. - 2:30 p.m. "Two Exemplary Regional |Projects’ - Auditorium
Region VI, Billy Pope, Texas o
Region VIII Vern Bak and Richard Edsall Colorado

2:30 p,m. -~ 3:00 p.m."SmalI Group Reports on Philosophy Development -
) Auditorium . -

Group Leaders - g .\‘

'

3:00 p.m., - 3:15 p.m, Break - Lobby of the Clbola .Center

<

3:15 p.m. -~ 4:00 p.m., Reaction to Group Reports/Develop Draft of Phllosophy -

Audltorlum . \
4:00 p.m.: - SEOO'p.m. Business ‘Meeting - Auditorium A N
N - Charles Jones, Presiding o .-
Evening - : Informal meetings as desired -
WEDNESDAY, JANUARY 28, 1976
8:30 a.m. ~ 9:15 a;m. "Two Exemplary State Subprojects' - Auditorium .
' . Minnesota - John Van Ast/George Boroff
X . Georgla - Marion Scott. ‘
9:15 a.m. - 9:45 a.m. "Implications for PersonnelxDevelopment” - Auditorium
’ © Charles Jones, Marshall Un1Ver51ty

9:45 a.m, -~ 10:00 a.m. Break - Lob%y of the Cibola‘Center - . ;

10:00 a.m, - 10:45 a.m. '"Policies, Procedures and priorities" - |Auditorium
-Tumd,LMHHNMWWMWn“mémﬂwwm&"ﬂwDuane Nlolsen and Mur1e1 Tapman, USOE / o
.10;45 a.m. - 11:45 a.m. Regional Project Officers Meet with Coordinators

A by Region '
& IT * Auditorium V & X - Desoto Room
N 111 & .VII - Mendoza Room VI - Devaca Room

IV - Suite 511 o VIII»;_S_Q_?LQ{-ZLSLW_
o 1X - Suite 512

ERIC R o109 . -
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11:45 a.m, - 12:30 p.m, ""Conference Summary' - Auditorium,
-- John Van Ast, Towa State Unlver31ty
(Evaluatjon forms, travel vouchers, etc.)

12:30 p.m. , Adjourn

*NOTE : At 1:30 p.m. Wednesday and during the morning Thursday, Regional
PlOJecr Officers will meet WLLh Muriel Tapman in Suite 512.

I

CONFERENCE PLANNING COMMITTEF, ' .

Charles Jones, Marshall University ' ; N

Robert Kerwood Arizona 3tate Departmené’oflEducation

John Van Ast, lowa .State University :

G. William Porter, Center for Occupatlonal Education, North Carolina State
University ! .

[ ; ton

s
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EJFTHANNFTONAL CONFFRENCE FOR VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT COORDINNIORS.

Arlington,

January 26-28,
PARTICIPANTS

 Texas
1970

Dewey A. Adams
Director of Vocational ' K .
Fducation
crginia Polytechnic ALe o
State University '
Blackburg, VYirginia 24061

Vern Bak

Regional Program Officer
1. §. Officé of Lducatidon
Denver, Colorado 80202

James W. Becket

Coordinator, Professional Development
dJlfornl“ Department of Educatlion

California 95814

Jamés R. Beima

Statewide Coordinat. yr Staftf
Development
‘Department of Educar ., Pouch F
Juneau, Alaska 9931
Rose Mary Bengel _
Professional Develo nent Team Leader

S Maryland State Department of Education

@Wl, Adirport

p. 0. Bex 8717
Baltimore, Maryland 21240

Patoa 3enionl

Assistant State Directosr, Vocational

sducation
to . rican Samca .ommmi=y College
v..:0 Pago, Americ.u T oaca 96799
Arthur O, Berry
_Coordinator, Vocat. —.1-Technical

Education
University of MaInc-: rtland Gorham
‘Corham, Maine 04038 ,

Pl # Aty e s

‘State Departm

112

carl Blank

FPDA Coordinn

of Education
Lincoln, Nebra:ka 68501

Homer E. .Bolen *

Coordinator of Special Services

Missouri State Department of Elementary
and Secondary Education

Jefferson City, Missouri 65101 °

Donald R. Brannon

Research Assistant

Center for Occupational Education
North Carolina Sta-c University
Raleigh, N. C. 7 =7

Archie o. Brosi
ErDA Coordinato:

Washington Comm an for Vocational Educat

Olympic, Washiw v 48501
John Bunten
Regional Project fi-er

Region IX, . 8. .iiye of lducaLLon
San Francisco, Califernia

Verner Burkett

Teacher Edycation. Cou ;ultas

South Carolina Departaent of Education
Columbia, S: C. . 9202

Donald Ls Clark -
Asqoclutc Pean - Reqearch and Developmen
Texas A&M Unive.  ty )
College Station, oxas 77343

Robert N. Claxton - /
Director of Professional Development :
Tennessee Department of Education
Nashville, Tennessee 37209

o F A 2 e e om . s
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Josie Mae Cole

EPDA Coorxdinator

Public Schools of the Dlstrict of
Columbia

Division of Career Development Programs

Washington, D. C. 20011

Sidney Cohen

Consultant, Teacher Education

Connecticut State Department of
.Education

P. 0. Box 2219

Hartford, Connecticut 06115

John K. Coster, Director

Center for Occupational Education
North Carolina State University
Box 5096 '
Raleigh, N. C. 27607

Barbara . Crebo

Professional Development Aoy Tor
Office Supt. of Public 1 r:
 lielerra, Montana 59601

Zed DeVaughan, Jr,

ass't. ‘oordinator
Profes .ional Personnel D:v-- cpm nt
State -partment of Voca-ional-

Te. nical Education
Stillwaiter, Oklahoma 74¢
Jim ﬁurkee
State Coordinator, EPDA
University of Wyoming
pepartment of Vocational .-
_{ducation
Larfamie, Wyoming 82070

Joseph Dzurenda
EPPA\Coordinator
State Department of Education
Trenton, New Jersey 08033

!

Richard H. Edsall .

EPDA Coordinator

étate Board for Community C . 2=s8
/'  and Occupational Educat:

Denver, Colorado 80203

105
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Arthur H. Ellum
Director of Professional Development

New Hampshire Department of Education
Division of Vocational-Technical Education
Concord, New Hampshire 03301

Howard M. Fortuney

EPDA Project Coordinator

Alabama State Department of Education
Montgomery, Alabama 36130 :

Kay Fundetvlurk

EPDA 552 Admiunistrative Intern

USOE Region VI

Division of Vocational-Technical Education
1114 Commerce St.

Dallas, Texas 75202

.aty Greenwood

Administrative Asslstant

552 Resource Panel ‘
University of Minnesota, and
State Department of Education
St. Paul, Minn. sota 55108

Yaden B. Hairr

Associate Director of Occupational Education
North Carolina bepartment of Public Instructionm
Raleigh, N. C.

Richard Hofstrand .

Head Consultant for Inservice Education
Adult, Vocational, and Technical Education
I1linois Of7i. >f Education

Springfield. '“iinois 62777

Richard Holiov =

Specialist, (¢ :er Education Personnel
Development

Oregon State D

Salem, Oregon

~artment of FEducation

Charles I. Jones .

>rofessor and Chairman

Department of Occupational Adult and
Safety Education

Assistant EPDA Coordinator

State of West Virginia-Marshall UniveL51ty

’ Huntlngton, Wes; Vlrginla 25701

- e e




lobert Kerwood

Yirector of Parsonnel Development
\rizona Department of Education
‘hoenix, Arizona 85007

Joe Kinzer, Jr.

\ssistant Professor, Vocational
Education

central State University

idmond, Oklahoma 73034

Joseph P. Kisko \\\ ‘
consultant, Teacher Education 2
state Department of Educdtion -
Vocational Division
fontpelier, Vermont 05602 \

N
A\,

Roland J. Krogstad

EPDA Coordinator ' .\\

visconsin Board _Vocatiunal*Technical
Education

Yadison, Wisconsin 53702

Roger A. Labodca

Director, Vocational Research

EPDA Coordinator .

New Mexicc State Department of Education
Vocational Education Unit

Santa Fe, New Mexico 87501

C. Janet Latham

EPDA Coordinator

Supervisor, Home Economics Education

Tdaho State Roard for Vocational Education
506 North 5th St.,

Boise, Idaho 83720

Linda S.’"Letwin

EPDA Coordipnator

Michigan Department of Education
Lansing, MiChigan 48192

Helen. B, Lipscomb

Director, Staff Development

Vocational Dividion, Department of
Education

Tallahassee, Florida 32304

A v e o2 g € Ara b7 e
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John R. Lovegrove
Regional Program Officer
g. S. Office of Education
Atlanta, Georgia 30323

Lovelace, William
Consultant ‘

Texas Education Agency
Educational Service Center
Richardson, Texas 75080

Edward J. Medeiros

Coordinator, EPDA .
Rhode Island State Department of Education
Providence, Rhode Island 02908

Allen Meyer .
Consultant, Adult and Career Professional
Development

Iowa Department of Public Instruction
Des Moines, Towa 58319

John P. McDonagh

Supervisor, Professional Development
Magsachusetts State Department of Education
Division of Occupational Education

Boston, Massachusetts 02111

‘Norma McDonald ~

‘Administrative Secretary.

‘Center for-Occupational Education

North Carolina State University
Box 5096 o
Raleigh, N. C. 27607

Nelson H. Muraoka .

Coordinator of Personnel Development

University of Hawaii

Office of the State Director for Vocational
Education

Honolulu, Hawaii 96822

Bernie MacAlpine -
Educational Specialist
Vocational Education Personnel Development:”
U. S. Office of Education

5652 ROB#3, 7th and D Streets 5.W.
Washington, D. C. 20202 :




Duane M.

- Loordinator,

Daryl E. Nichols

Program Officer

. §. Office of Education
300 South Wacker Drive
Chicago, Illinois 60606

Jack D. Nichols

2CU Director and EPDA Coordinator

Arkansas Department of Education \
Little Rock, Arkansas 72201 a

Nielsen
Chief, Vocational Fducation Personnel
Develop ment

U, s. Office of Education
5,52 ROB #3, 7th and » Streets S.W.
Wasnington, D. C. 20202
coart E. lortom
As -ociate irogram Director
" po formance Base Cur-icula

Center for Vocationa . Hducatien
O .o State Universitvs

0o iumbug, Uhio 43210

cell L. Parks
As.istant Director
“ducation
Ohio Department of Ilucatlon
Division of Vocational Education
Cciumbus, Ohis 43215 '

for Vocation.'

Mary Jenet Penrod
“rofessional Development
Services

State Board of Vocational-Technical

t.ducation
Indianapolis, Indiana 46204

" Loren Peterson

iucation
Pacific Islands

Coordinator of Vocational
U.S. Trust Territory of th:

Sa1pdﬁ, M. 1. 96950

ABJlly N. Pope V ‘ : .
Coordinator, . 2 Consortium D
Richardson, © ...as 75080

O
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G, Willdiam Poxrter

Research Associate

Center for Occupational Education . .
North Carolina State University !
P.0. Box 5096

Raleigh, N. C. 27607

Michael L. Rask

Associate Superintendent

Carcer and Occupational Education
Department of Education
Government of Guam

P. 0. Box D.E.

Agana, Guam 96910

Richard W. Rowles

State Director, Occupational I"ducation
State Department of Education
Cheyenne, Wyoming 82002

W. A. Rumbaugh

Vocational Personnel Devolo,ment Coordinaton
Kansasg State Department of Ilducation

Topeka, Kansas 66612

William F. Sands

Program Officer, Vocatioral- Technical
FEducation ,

U. S. Office of Education, Region VI

1200 Main Tower

Dallas, Texas 75202

Gene Alan Sayler

Professional Development Coordinator

North Dakota Stat= Board for Vocational
Education - Co

Bismarck, North Dakpta 53505 ' S

v
v

Leo M. Schreiner |
Program Director, EPDA
Texas Education ﬂgenéy
Austin, Texas 78701 |

Marion H. Scott

Coordinator, Vocational Staff Development

Georgia Department,bf Education '

Atlanta, Georgia 30334
. ~

N\
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Hilda Segarra ' Walter C. Verney

Coordinator, Vocacional EPDA liPDA Project Officer
University of Puerto Rico. Senior Program Officer, VTE
Rio Piedias, Puerto Rico 00924 U. S. Office of Education, Region I
. J. F. Kennedy Tederal Building )
Bob Spillman ) Room 2303 - Government Center
Pirantor, Perszonnel Development Unit ) Boston, Massachusetts 02203
fBJreau of Vocational Education :
f’Kentucky Department of Education Fe T, Vill
Torvabierr . omtvery 20601 EPDA Coordinator
Puerto Rico Department of Education '
Eizam J. Spurlin : Yocational-Technical, and High Skills Progr
administrator, Staff Development and San Juan, Puerto Rico 00657
Teacher Fducation :
State Department of Hdication James W. Warren, Jr.
Tallahassee, Flotidz 32303 VLT Program Officer
USOE, Region TTL
Ri-hard Swinney Phiiadelphia, Pennsylvania 19101
Cocrdinator, VEPDA - .
University of Nevadz Arnold Wilson
2eno, Nevada 89577 : . Coordinatcr of Tnservice Education
. ' Bureau of Vocational Educagion
ariel Shay Tapmen Departmens of Educatlon
(. k. Senior Prozram 3ffjcer Frankfort, Kentuch vy 40601
17. S. Office of tducation .
5652, ROB#3 ' Botty Wong
12K hlqgton, D. . 20202 Carriculun Specialist -
-~ : _ v Mississippl State Department of Education
Les Thompson ‘ Jackson, Mississlppl 39206 {
Program Officer ' 4 '
U. §. Office of Rducation Robert L. Workman
Kansas City, Missouri 74118 ) Program Officer
: ' ‘ U.§.0.E. Reglon X
lucille V. Thrane - Seattle, Washington 98101 .

Assistant Director of Resource Development .

The Ohio Center for Jorational Education William G. Cummens

Ohio State Universit- _ ' Senior Program Officer, VTE

Columbus, Ohic 43210 Region VI, U.S. Office of Education,. Region VI
1200 Main Tower

Dexzer Tilroe ‘ Dallas, Texas 75202

Program Officer, EPLs \ :

DHE@-OE~BOAE, tegion [I | o Herbert W. Mackey
New vork, N. Z. 10007 _ Assistant Regional -Commissioner, BOAE

_ Region VI, U.S. Office of Education /
"Jor Van Ast ' ' ’ 1200 Main Tower: o /
Coc—dinator of Industriai— —Jocational Dallas, ..Texas 7520° : .

“eacher Ed:cation , :

lowz State University ) Elaine Price : _ _ .
Ames, Towa 50011 EPDA TFellow ’

Box 3668, E.Q. Statinn
onmerce, Texas 75°28
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FIFT. v+ AT, CONFERENCE *
PERS . ©. ' COORDINALG. /
Conference iv1lua! ion Form
1. Background Information ;
A, Pbsition (check one): 1. State Coordinatbr of Personnel
' ' Development
2. Representative of a State
: Coordinator

3. Reglonal Project Officer

4. Other (specify) ,

B. Experience in Prcsent Position wwheck one):

1. Less than one vear

2. Two to five years

3. Over five years

———— e e

C. Region. (indicate OL region):

D. Number of amiual national conferences for personnel development
coordinators attended -

II. Fulfillment of Objectiveé~

Please indicate (by encircling the approﬁfiate number following each
objective) the degree to which, in your judgument, the intent of the
objective was fulfilled., Use the following scale:

5 - Objective completely fulfilled
4 - Objective substantially fulfilled
3 - Objective adequately fullilled
2 - Objective inadequately fulfilled

1 - Objective not addresscd or very pocrly fulfilled

A. To develop c¢~llectivelv & general philosophy of ) 54 321
vocational ecducation professional development,

B. . To provide each coordinator participant with 54321
information tools and techniques necessary to tailor
the general philosophy to-the requirements of his/her
particular state or territory.

’ C. To update partidipant knowledge -of the state-of-the-art 5 4 3 21

in performance-based teacher educatior and to provide
"hands on' experience with two PBTE m=dules.

L T e YRRV : ot A mAR I LT LG ST S S T : ur . grrzrras
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e
. To provide cach state personnel developtient coordin- 54321

ator with a model for an ideal state persovonel devel-

opment system, as wecll as with descriptions of two

systems currently in place which can serve as bench-

marks for individual coordinators in assessing the

quality and comprChens%V&néss of their own profess-

ional development systeims.

% To increase national, regional, and state articulation 54 3 2 1
and coordination through the provision of a forum for
the exchange of ideas and new informatioan concerning
national, regional, and state projeccts, policies, im-
plementation procedures, practices, and priorities.

I1T.  Appropriateness of Objectives and Activities '

The purpose of this section is to assess the extent_to-which the, con-
ference addressed matters that are of present céncern to you (i.e.,
ware the objectives and activities appropriate; was the subject matter
o< the conference directed at your needs and expectations?). Please
rate ecach objective according to the following scale:

- Highly a%prnprdate

4 - Somewhat appropriateit _ ,

3 - Moderately aﬁpg@g;@gic or no opinion

2 - Somewhat inapprop¥fate

1 - Highly inappropriate
5 ) .
“A. Objective A stated above _ ' 54321
' ) . . 7v‘ ,"'J

E. Objective B stated abovec : 54 3 2.1/ .7
C. Objective C stated above o 54 321 .
‘L. Objective D stated above i S 543271
E. Objective E stated above o o 54321

Please list those obhjectives or actjvities that vou thivk might have

¢

been more appropriate:

K
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IV. Please check the sppropriate column for each statement below. .
4 3 2 1

Strongly . ‘ Strongly
Agree Agree Undeclided Disagree Disagree

A. I favour the. -Monday .
afternoon starting
time and evening
session. L

B. 1 favor some other
arrangement
(specify):

¢, 1 faver variety in
geographic loca-
tions for national
professignal devel-
opment conferences.

D. This conference had -
‘g good balance be-
tween large group
presentations and
small group working
sessions.,

E. The Quality Inn-
Cibola is a good
place to hold a
conference.

’
/

F. The large grouﬁ
presentations were o ! ' C
helpful. .

G. The small group . ‘ ‘ /
working sessions 7 )
were productive, - . /

H. Overall, this con- s T ’l/
ference was better
than previous na-
tional professional
development cor fer- \

- ences 1 have atiended. :

1. Overall, this con-
ference compared ' ,
favorably with most . ’

e BALIODAL G0N ETENCES i
(on any topic) 1 :
have attended.

o s RO S AT A 2RI L o O At TP €T S s NG
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3 A 32 1
Strongly . Strongly
Agree Agree Undecided Disagree Disagree

v

J. I think that the
theme of next
year's conference

" should be evaluation
and quality control
in professional de-
velopment.

hiS

A -

K. (PD Cocrdinators
only) I would have
been able to attend
this conference even
if travel funds had
not been provided by
USOE/COE.

V. Comments and Suggestions for Future Program Cohmittees:

oo s s 2T




b REPORTS IN THE

‘CAREER AND\ VOCATIONAL EDUCATION PROFESSIONAL DEVELOPMENT SERIES

Coster, John K. The Development of a Vocational-Technical Education Personnel Development
Program in a State '

2. Coster, John K., and Nicholas L. Paul. Seminar for Developing State Programs for Vocational
. Education Professional Perscnnel '
3. Coster, John K., and Sue J. King. Conference of Vocational Education Personnel Development
Coordinatoss ) :
4. Drewes, Donald W. ‘A Planning System for the Implementation of Section 553, Education Pro-
fessions Development Act, in State Agencies for Vocational Education
5. Klein, Gerald. A Suggested Procedure of Preparing Budget Notes and Cantractual Agreements
for Projects Funded Under EPDA, Part F OUT OF PRINT
6. Shook, Mollie W., editor. A Preliminary Survey of Professional Development Programs Funded
Under Section 553, Education Professions Development Act
7 Cochran. Leslie H., and Richard M. Libby, editors. The Place of Industrial Arts in Career Edu-
cation ‘ :
8. Robb, Felix C. Education—1985  ~
9. Klein, Gerald. State-Level Man;xgement Techniques. and Procedures for Implementing Projects
Under EPDA, Part F, Section 553 ' '
10. Pucinski, Roman. Everything You Always Wanted to Know About the National Legislature
but . . . OUT OF PRINT - ' ,
11. Hampson, David H. Educational Product Development and Evoluation
12. Shook, Moltie W., and Su'é4 J.”King,. editors. National Invitational Conference on Occupational
' Education for Chief State Schocl Officers
'13. Coster, John K., editor, Yocational Educatian—1985
' ! . :
14. -Porter, G. William, and John K. Coster. Career Education Professional Dévelopment in Six Se-
fected States : ‘ : :
15, Coster, John K., G. William Porter, and William L. Baﬂ’enger.. An Analysis of Definitions of Ca-
: reer Education . . . :
16. Ellfs, Mary L., edito'r. Women at Work .
17. Coster, John K. Anatomy of an Act in Action: Systemh Change in Vocational Education Personnei -
Development ' ’
18. Drewes, D. W., J. T. Nerden, J. E. S. derence, and E. H. Oglesty. Questions in VocationalrEdu-
cation . .. . OUT OF PRINT r : c
G‘Q. Porter, G. W., R. L. Bogart, and S. J.*King, editors. Philosophy, Progrc;m Development and Im-

plementation: Proceedings and Evaluation of the Fifth Annual MNational Conference for State

Personnel Development Caordinators
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