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ABSTRACT

A representative sample of Lgnchburg{ Virginia public school chil-
dren were tested on r;cial attitudes in 1972 just as racial balance was
instituted throughout. the‘school syétem. In 1976, after four years of
racial balance, fhe 1972?E:§yfeplicated in crder to find out if changes
had taken place in racial attitudes. It was found thaf racial attitudes
between the races (black and white) were more favorable, that social dis-
tance between the races had decreased slightly, and that there was greater
racial self-acceptance and a more favorable own-race evaluation by both
races in 1976, These findings gave limited supporv to the structural-
normative theory of prejudice and to the equal-status contact theory.

They also suggested that racial attitudes were more likely to become

more favorable under racial balance if certain conditions were present.
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INTRODUCTION

Beginning with the 1971-72 school term the public schools of Lynchburg,
Virginia were racially balanced. In the elementary and Junior high schools
this was achieved by busing; in the high schools it was achieved 5y having
all 9th and 10th grade students attend the same school, and by having all
11th and 12th graders attend the same school., The two races involved are
blacks (Afro-Americans) and whites (Euro-Ameriqans),l making up approximately
one-third and two-thirds of the school population respectively. Early in 1972
the author made a study of racial attitudes of Lynchburg school children (Mor-
land, 1972) in order to provide a base-line measurement at the time racial
balance was instituted. In the spring of 1976, four years later, the 1972
study was replicated in order to find out what was happening to racial atti-
tudes under racial balance. This report gives the findings of the 1976 study.

The replication study had several objectives, First, it sought to test
the structural-normative theory of racial attitudes, namely that such attitudes
are a function of social structure and norms rather than being the product of
particular pérsonality traits or an innate consciousness of kind (Westie, 1964;
Morland, 1969; Westie and Morland, 1971). The instituting of racial balance
.altered social structures and norms in the public schools, Consequent 1y, it
could be expected that changes in attitudes would result, provided the period
of time was sufficient for the alterations in structure and'normé. The earlier

study modified the structuradl-normative theory by showing that the American

1. The author prefers the more neutral terms "Afro-American" and "Euro-
American" to the more commonly used "black" and "white." However, all four
terms will be used to designate the two races, (See Williams and Morland, 1976).
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-page 2-

norm was not one of the high evaluation of Euro~Americans by all Americans,
a2s implied in prefious studies (Bogardus, 1958; Morland, 1958; 1962; 1963a;
1966; 1969; Westie and Morland, 1971), but rather the American norm is that
perscns should place the highest evaluation on their own race (Morland and
Suthers, 1975). Thus, under racial balance Afro-American children would be
expected to rate their own race more favorably at an earlier age than they
did in 1971-72. Second, the study sought to provide a test for the equal-~
status contact theory. Under such a theory it is to be.expected that racial
bias would be reduced with racial balance (Pettigrew, 1971; VanderZandeh, 1972
460~69). Racial balance presumably provides for a greater‘opportunity to
know members of another race as individuals than was the case under racial
segregation. As a result, it should be less likely that school children wili
react to members of the other race in a categorical, stereotyped fashion.
Third, the study tried to throw light on the guestion of what happens to self-
esteem under racial integration (Asher and Allen, 1969). One hypothesis is
that the feeliggs of self-acceptance and competence of minority children are
enhanced (Erickson,.l959; White, 1959), while the other predicts that self-
acceptance and competence will be lowered because of more frequent comparisons
and direct competition with the more advantaged majority (Petiigrew, 1967).
Finally, it was hoped that practical contributions could be made. School ad-
ministrators and teachers might be better informed regarding what is happening
to the attitudes of their students under racial balance. The research could
give a more carefully measured finding than could be gained from impressions,
fumors, and dramatic events,

This report of findings is divided into two parts, as was true of the
earlier study. The first rart deals with pupils in kindergarten through the
third grade, and the second with pupils in the sixth, eighth, tenth, and

twelfth grades.
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PART I. RACIAL ATTITUDES OF YOUNGER CHILDREN

The Sample
The 1972 procedure for drawing the sample of younger children was fol-
. lowed in the 197€ study. Lists of names of pupils in the public schools,
arranged alphabetically by year of birth, sex, and race, were obtained from
the Lynchburg schools. From these lists a five percent random sample was
drawn of pupils born in 1970, 1969, 1968, and l96i, almost the same as those
in kindergarten through the third grade. The parents of those selected were
written a letter explaining the project and asking for permission to inter~
view their child in their home. A card was enclosed so that parents cocld
sign to indicate their approval of the interview and suggest a time for a
visit from the interviewer. Copies of the letter and card are found in
Appendix A. From the initial mailing there was a 45 percent response from
rarents, so additional names were drawn at random until the five percent
goal vias reached. The total in‘the final sample was 157, reflecting very
closely the age, race, and sex distribution of children in kindergarten

and the first three grades of the public schools.

Data Collection

The measuring instrument used to test racial attitudes was the Morland
Picture Interviéwz(MPI), exactly the same instrument employed in the 1972
study. The MPI consists of six 8 x 10 color photographs about which ques-

tions are asked. The photographs were made by a professional photographer,
and the Afro- and Euro-American children and adults who served as models
'~ were chosen so that there would be variety in skin color and hair form.
Nonracial characteristics, including dress and facial.expressions, were
“kept as similar as possible. The children were of ages four through sevén,

and the adults were of ages similar to those of the parents of the children,

0
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egnd in most cases they were the actual parents of the children.
The following description of the photographs is given in the order in
which they are shown to the respondent :

Photograph 1. Six children of the respondent's race, three boys and
three girls, sitting at a table drinking punch and eating cookies,

Photograph 2, Six children of the other race, three boys and three
girls, sitting at the same table drinking punch and eating cookies.

Photograph 3. Six men, three of each race, holding cups and looking
at a buok.

Photograph 4. Six women, three of each race, holding cups and talking
with one another.

Photograph 5. Six girls, three of each race, sitting around a table
and looking at books. '

Photograph 6. Six boys, three of each race, sitting around the same
table and looking at books.

Interviewers were carefully trained in the administration of the MPI
and the use of a precoded sheet to record answers. They interviewed children
only of their own race. When in the home, the interviewers requested to be
alone with the respondent, and this request was almost always granted. An
interview took from six to ten minutes, and, as promised, the éhild was given
a present at the end of the questioning.2

The respondents were shown the set of photographs twice. The first time
no mention of race was made, and the respondents were asked which of the
children in the photographs they would be willing to play with, which they
looked most like, which they would rather be, which was the best looking,
which was the best student, and which was the nicest. They were also asked

which of the men looked most like their father, and which woman looked most

2. The interviewers were Robin Chambers, Robin Giorgi, and Lyn Morland.
Leighton Clarke and Linda Quintero helped to draw the sample and send out
letters. Robin Giorgi, Elke Hellstern, Kathy Morland, and Lyn Morland helped
with the data analysis, and linda Kelley typed the entire manuscript. The
author gratefully acknowledges the help of these college students.

10
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iake their mother. The second time the photographs were shown, the respon-
dents were asked for each picture whether they saw a black person, a white
person, a colored person, a Negro, and a Caucasian., The complete set of
questions used in éhe interview is found in Appendix B.3

The interview was désigned to determine the following aspects of racial
attitudes: racial aéceptance; racial preference; racial self-preference;
perception of racial similarity of self and of parents; racial bia§; and
racial classification ability. The findings'for each of these aspects in

the 1976 study will be compared with the findings in 1972.

Racial "Acceptance

Respondents were given three chances to say if they would like to play
with children of their own race and three chances to say if they would like
t3 play with children of the other race. They were asked both about groups
and about individuals of both sexes. For Photographs 1 and 2 (groups),
Photograph 5 (girls), and Photograph é (boys), ihe queétions were, "Would
you like to play with these children (or this child)?" followed by "Why?"
or "Why not?" The responses were scored as "Acceptance" if respondents indi-~
cated a majority of times that they would like to play with those in ques~
tion, "Nonacceptanca" if they said most frequently they would not like to
play with these in the photographs for any non-racial reason, an&ﬁHRejection"
if they said they would not like to play with those depicted for racial

reascnsah Table 1 shows no significant difference_between the two time

3. There is also a full description of the MPI, including tests of
validity and race~of-examiner effects in Williams and Morland, 1976:
183-8L; 329-35,

L. An answer scored as "Nonacceptance" was: "Because I don't know who

he is." Answers scored as "Rejection" were: "Because white children are
mean," and "I don't like blacks."

11
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si2is for either race in own-race acceptance. The great majority of both

b

ra2czs readily accepted the models of their own race, 'and nc respondeat rejected
ar» ong of his own race. There was an increase in even greater acceptance in

ooth raelal categories in 1976, but the differences were not statisticallw

ceptance of Own Race by Public Scnool Pupils of Ages Six through
ze, in 1972 and 1976

Racizl Category Acceptance Nonacceptance Rejection
and Year {Percent) (Percent) (Percent)
AT --Arsricans: 1972 (N=50) 92.0 6.0 - 0.0
1676 (N=51) 9.1 3.9 2.0
woo-American: 1972 (N=103) 0.3 9.7 0.0
1976 (§=106) IR 2.8 0.V

.
Tatle 2 gives the results for the acceptance of the other race. Afro-
Ansriran students in 1976 did not differ significantly from ihose in 1972 in
el willingness to accept the Buro~American models in the photographs, with
wsil 2ver vhree—fourths accepting them in both years, However, there was a
:v3tlstirally significant increase in the acceptance of Afro-Anerican children
*v Buro-Amscicars, and, inferestingly, just about the sams percentage of the

o ckildren accepted Afro children in 1976 as Afro children accepted Euro

¥

a-ls 2, Azcsptance of Other Race by Public School Pupils of Ages Six through

Ra
dir#s Wy Rare, in 1972 and 1975

Rarl il Czzzgory Acceptance Nenacceptance Rejection
vl Year (Percent) (Percent) (Percent)
Atvi-American: 1972 (§=50) 86.0 8.0 6.0
1976 (N=51) 84.3 9.8 5.9
Biro-American: 1972 (N=103)# 66,0 15.5 18.5
19746 (N=106) 83.0 10.4 6.6

*8Zgnificantly different from Buro-American: 1976 at .02 level, by X2 test.

12



-page 7._

children in 1976. This finding can be interpreted as giving §uppoft to the
equal~status contacﬁ theory, which, in turn supports the structural-normative
theory. A; white children mef black childfen in a situation of gréater equality
in status, broﬁght about, by a change in structure, the whites were significantly
more likely tc accept blacks and far less likely t- or raciél

r=asons,

Rarial Preference

Immediately following each of the questions on acceptance, the respondents
wera- asked ﬁhich ones in the photographs they would prefer to play with if they
could not play with them all. They were asked to choose between the two racial
groups'bf children (Photographs 1 and 2), between girls of the two races (Pho-
tograph 5), aﬁd between boys of the two races (Photograph 6). Replies were
scored as "Prefer Own," "Prefer'Other,ﬁ or "Prefer Neither," depending on the
most frequent response. Table 3 compares the replies -for the two races in
1972 and 1976. There are several significant differences in the findings.

Both Afro- and Euro-American children were more likely in 1976 than in 1972
2o prefer models of their own race, This change might be expected from the

Tabls 3. Racial Preference of Public School Pupils of Ages Six through Nine,
»y Race, in 1972 and 1976 .

Razial Category Prefer Ouwn Prefer Other Prefer Neither
and Year - (Percent) (Percert) (Percentéa
Afro-American: 1972 (N=50)% 54.0 26.0 : 20,0
1976 (N=51)%x 64.7 33.3 2.0
Eurc-Arerican: 1972 (N=103)#% 78.6 6.8 14.6
1976 (N=106) 88,7 7.5 3.8

*Significantly different from Afro-American: 1976 at .02 level, by X2 test.
##31lgnificantly different from Euro-American: 1976 at .00l level, by X2 test.
#Significantly different from Euro-American: 1976 at .00l level, by X2 test.

13



—page 8-

equal-status contact theéry so far as Afro childrén, but not for the Euro
children, Nor would the légic of equal-status contact predict the increase
in Afro-American preference for the other race and the significant decrease
in both racial groupings in the "Prefer Neither" category. Perhaps some of
the decrease in the 1atter category énd the increase in preference for own
race can be related to greater clarity by the respondents of the A: “ricar
norm that a person should prefer and identify with his own racial grouping
(Morland and Suthers, 1975). However, it should be noted also that Euro
children were significantly mofe likely to prefer models of their race than
Afro children to prefer models of their race both in 1976 as well as in 1972, .
In alil likelihood this dlfference is a reflection of the cont inued superlor_

nlafe of BEuro-Americans in the American social structure,

Racial Self-Preference

Racial self-preference was determined by asking the respondents which

of the models in the photographs they would rather be. Girls were shoWn
Phctograph 5 and boys Photogréph 6, and they were asked in regard to each

of zhe racial pairs in the pﬁotographs, "Would you rather be this girl (boy),

or this cne?" Then pointipéapo all of the children in the picture, the
intsrviewer asked, "Which‘gﬂe;would you most rather Se?" Answeps to this
uestion are summarized iﬁETable 4. For both'Affo and Euro respondents

there was an increase iniSélf-preference for one's own race, with the difference
seing statistically significant for the-Euro but not for the Afro children, .
This <an be interpreted to mean that there was an increased tendency to
zonform to the American norm'that a person should prefer and identify with

hiz own racial category. As was true in the racial preference findings,

nowaver, the Euro respondents were significantly more likely to indicate

14
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a self-preference for models of their own race than were the Afro respon-
dents, a finding that can be interpreted as refleéting the more favorable
position of whites in American society.

Table 4., Racial Self-Preference of. Public School Pupils of Ages Six through
Nine, by Race, in 1972 and 1976

Racial Category Prefer Own Prefer Other Prefer Neither

and Year L (Percent) (Percent) (Percent)
Afro-American: 1972 (N=50) 64,0 32.0 4O
1976 (N=51)% 70.6 29.4 0.0
Euro-American: 1972 (N=103)## 78.¢ 12.6 8.7
1976 (N=106) . 91.5 7.5 0.9

*Significantl& different from Euro-American: 1976 at .0l level by X2 test.

#%Significantly different from Euro-American: 1976 at .02 level by X2 test..

Perception of Racial Similarity

Three measures were made of the respondents'.perception of racial
similarity! to éelf, to father, and to mother, In thé earlier study these
measures were called racial-self identification responses. The expressicn;
"racigl self—identification,“ however, carries a complex of meanings, and
so the term racial similarity has been used because it is more precise and
descriptive,

Similarity to Self. To determine the respondents' perception of racial

similarity to self, they were shown the photograph of the six children of
their own sex, three of each race, and were asked about each racial pair,
"Which one do you look more like?"™ Subjects were then asked of all six

children in the photbgraph, "Which one do you look most like?" Responses

to this latter question are summarized in Table 5. Two significant differences

appear in the table, similar to some of the findings in Tables 2, 3, and 4.
The 1972 Euro subjects were significantly less likely than the 1976 Euro sub-

jects to say they looked like one of the Euro models, showing a change among

15
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.the Buro but not among the Afro subjects between the two time ﬁeriods. It can
also be noted thét the Buro-Americans were significantly more likely to say.
they looked like Buro models than the Afro models were to say they looked like
Afro models,

Table 5. Perception of Racial Similarity to Self of Public School Children

Ages Six through Nine, by Race, in 1972 and 1976 .
Similarity Similarity Similarity

Racial Category _ to Own - ‘to Other to Neither

and Year ' (Percent) (Percent) = (Percent)
Afro-<American: 1972 (N=50) .0 2.0 t 6.0
1776 (N=51)% L& 6 0.0
Eygo-American: 1972 (N=103)#% -~ . 78,6 . - 6.8 1.6
1976 (N=106) 96.2 © 1.9 1.9

*Significantly different from Buro-American: 1976 at .0l level_by X2 test.
¥#Significantly different from Euro-American: 1976 at ,001 level by X2 test.

Similarity to Father.. Photograph 3 of, the six men, three of each race,

was used to determine perception of similarity to father. The subject was
asked for each‘of-the three racial pairs, "Which one looks more like your
father?" and then in regard to all six, "Which one looks most. like your
father?® Table 6 gives the responses of-the two racial groupings in 1972
and in 1976, No statistically signific=s differences were found for either
the Afro or Euro subjects when the 197¢ results ﬁere compared with those of
Table 6., Perception of Racial Similarity to Father of Public School Chil—

dren of Ages Six through Nine, by Race, in 1972 and 1976
Similarity Similarity Similarity

Racial Category to Own to Other to Neither
and Year (Percent.). (Percent ) (Percent ).
Afro-American: 1972 (N=50) 76,0 1.0 10.0.
197€ (N=51) 87.1 9.8 3.1
Buro-Amemrican: 1972 (N=103) & .= 2.9 12.6
1976 (N=106) gL A 5.6

16
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1972. It is also of interest to note that when the Afro and Buro subjects
were compared there were likewise no statistically significant differences,
for the Afro subjects were as likely as the Euro subjects to say that their

fathers looked most like a model of their own race,

Similarity to Mother. The procedure for determining the respondents'!

perception of racial similarity of the models to their mothers was similar
to that for the fathers, with the photograph of six women, three of each race,
being used. For each.racial pair in the photograph, subjects were asked which
one lookéd;more like their mother and, thé\, which of fhevsix looked most

like their mother. The findings are reported in Table 7, which shows that
neither of the races differed significénﬁl& in their responses in 1976 from
the ones that had been given in 1972, Once again, however, Euro~American
‘respondents were significantly mors likely to identifyvtheir mothers with

one of the Buro models than Afro—ﬁxericangreépondents to identify their
mothers with one of the Afro models, One other statistically significant
difference can be noted when the IZFc Zro-American responses in Tables 6 and
7 are compared. The 1976 Afro respordents were significantly more likely to
say-their fathers looked like one wf the Afro models than they were t; say

Table 7. Perception of Racial Siitilarity to Mother of Public School Chil-
'dren of Ages Six through Nine, by hlace, in 1972 amd 1976

Sl T=rity Similarity Siarity

Racizl Category o Ouwn to Other to Nesither
and Year (Barcent’ (Percent) (Percent)
Afro-American: 1972 (N=50) 780 16.0 - 6.<
1976 (N=51)*_ 32T 31.4 1.¢
Buro-American: 1972 (N=103) Bfois 2,9 10.6
1976 (N=106) 90.& 5.6 3.8

*Significantly different from Euro—Ameriran: 1976 at .00l level by X2 test,

¢
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that their mothers looked like one of the Afro models. Logically one might
expect that these young children who have probably had much more contz2et with
their mothers than their fathers would have responded in the opposite way.,
This same finding, however, has occudéd in other studies of young Afro-
Americans (Williams'and Morland, 1976: 199-200) and poses an interesting

problem for investigation,

Racial Bias

Three measures were made of what might be termed r;cial bias or "positive:
prejudice."” For Photograph 5 (girls of both races) aﬁd Photograph 6 (boys of
.both races), the respondents were asked which of the girls was the prettiest
and which of the g;;ﬁ was the best looking, which of the girls énd which of
the boys were the best students, and which of the girls and which of the boys
were the nicest. Answers were recorded in terms of the rac= of the model
selected,

Table 8 summarizes the replies to which girl was consideréd prettiest
and which boy the best looking. There were no statistically significant dif-
ferences between the two years for either the Afro or the Buro nespondents,

although both racial groupings increased their "Neither Race" or "Not Sure"

responses in 1976. - When the 1972 responses of Afro and Euro subjects were

Table 8., Responses of Public School Children of Ages Six through Nine to the
Questions, "Which Girl Is the Prettiest?" and "Which Boy Is the Best Looking?"
by Race, in 1972 and 1976

Children Children Neither

Racial Category . of of Race, or
and Year , Own Race Other Race Not Sure

: (Percent) (Percent) (Percent)

_ ¥

- Afro-American: 1972 (N=50) 46.0 28.0 26.0
1976 (N=51) 45.1 11.8 43.1
Buro-American: 1972 (N=103) 62.1 7.8 30.1
, 1976 (N=106) 57.5 3.8 38.7
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“comparsd, thers was a statistically significant difference, with the Euro
nore likely to .choose models of their own race. Howsver, in 1976 there was
ne statistie cally significant difference betwéen <ne replies of the Afro and
the Euro subjecté.

The replies to the questions of which of the girls and bo&s, in terms of
the race of the model, were the nicest are found in Table 9. The Buro-American
Tatle 5. Responses of Public School Children of Ages Six through Nine to the

Questions, "Which Girl Is the Nicest?" and "Which Boy Is the Nicest?"
by Race, in. 1972 and 1976

. Children . - Children Neither

Racial Category of . of Race,or
and Year _ Own: Race Other Race Not_Sure
(Percent ) (Percent) (Percent)

Afro-American: 1972 (N=50)* 34.0 42.0 24.0

1976 (N=51) 29.4 23.5 L7.1

Euro-fmerican: 1972 (N=103) 51.5 13.% 34.9
1976 (N=106) 49.1 15,1 35. 8

: *Sloulficantly different from Afro-American: 1976 at .04 level by X2 test,

sut jescts responded in a similar way in 1976 and 1972, but the Afro-Americans
resronded in.z significantly cdifferent way in the two years. In 1976 fewer
of tne Afro subjects sald that Buro models were nicest, and more of them
indizated that the models of one race were no nicer ther models of the otlar
racs, More of the Buro children than Afro children responded thaﬁ models of
T .own race were nicest, but these differences were not statistically sio-
nifizant for the 1976 respondents, However, there had bcéﬁ a statisticalir
sigrificant difference b=tn°eu th: 1972 Afro and Euro children, This finzing
incicates a move toward grzstec cihidlarity of response by the twe racial
groupings in 1976.

The third question < racial bias asked the subjects which of these

19




~page li-

in the photogréphs were'the best students. The replies are given in Table 10.
Buro-American. subjects were significantly more likely to indicate m@dels of
their racé than Afro-American subjects were to indicate models of their race,
the same results that had been found in 1972. The 1976 Afro subjects did

not diffef significantly from the 1972 Afro subjects, nor did the 1976 Euro
sub jects differ significantly from the 1972 Euro subjects.

Trble 12, Ree nses= o Public Schoal Ckildren of Ages Six through Nine to

the Questions, "Whict Girl Is the Best Studient?" and "Which Boy Is the Best
Student?" by Race, In 1972 and.1976

Chiddren Children Neither

Racial Category of of" Race,or
and Year Own _Race Other Race Not Sure
(Percent) (Percent ) (Perpent)

Afro-American: 1972 (N=50) 36.0 40.0 24,0

1976 (N=51)% L43.1 33.3- - 23.5

Buro-American: 1972 (N=103) 57.3 11.6 31.1

1976 (N=106) 55.7 1.2 30.2

*Significantly different from Euro—American: 1976 at .02 level by X2 test.,

Racial Classification

The final measure on the MPI concerns the ability of the subjects to
classify persons in a racially "correct" manﬁer, i. e., #9 apply racial
labels in the way adults in our‘society do. Racial self-classification is
determiné&“by asking the subjects to which racial category they belong.

As indicated earlier, this is the first time the MPI uses racial terms
in'an explicit manner., The measures of racizl acceptance, preference,
similarity, and bias &id not involve any mention of the race of the persons
depicted, while racial =lassification ability and racial self-classification
did use the racial terrss themselves.

Racial Classification Ability. One of tne problems in the measurement

of the ability to classify races correctly is to determine wiiech racial
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designations are currently in widest use. So far as the major term to
identify Euro-Americans is concerned, the problem has been minimal, for
"white" has been consistently employed. "Caucasian" has occasionally been
used, but nop in everyday speech., On the other hand, there have been changes
in the popularity of terms used for designating Af:'o-Americans., When the
. best ' in Lke late 19303 and early 1940s they reported that "cclored"
was the termiﬁost familiar to their subjects in both the north and soumih
(Clark and Clark, 1947). Later the term "Negro" was wiZely used, foliowed by
"black" toward the end of the 1960s. Todéy, "black" ‘is the designatimm that
dominates, no- only to denote the racial category but also to connote a philo-
sophical and-—=litical position of considerable imﬁortance for many Afro-
Americans., Ac-tually, the MPI tested for the recognition of all of these
terms. It diz so by beginming with'Photograph 6 (three Afro and three Euro
boys) and asking the respondents if they saw a white person,. and, if so to
pmoint to the white person., For the saﬁe phbébgraph, quesﬁiohs were asked .
about a black person, a Negro, a'Caucasian, and a colored person. The same
- questions were then asked about Photograph 5 and the remaining photographs,
If the subjects were correct each time, or if they missed only once, they
were Scored "High" in racial classification ability for the term in question.
They were.scored "Low" if they missed mofe than once,
The terms "black" and "white" could be applied correctly to those in

the pictures by all of the Afro-American respondents and by all but three
of the Buro-Americans, This result was very similar to that found in 1972,
when all of the subjects, both Afro and Euro, scored "High" in their know-
ledge of these two terms.

| Quite different results were found, howerer, in the apility to use the

other three ferms, as Takle 1l shows, There was a siznificant decline in
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the number of respondents, both Afro and Euro, who could use the terms "cclor --"
and "Negro" with high ability. "Caucasian" cor " . known by compara-
tively few of the subjects. A similar proporfion Ol AL.D - Evro respondents
scored "High" in their ability to use these terms in both 1972 and 1976,

These results show how racial terminology can change dramatically in the rel-

ztlve short span of four years,

Table 11. Public School Children of Ages Six through Nine Scoring "ngh" in

Tnolr Ability to Use "Colored," "Negro," and "Cauca51an," by Race, in 1972
and 1976
High Ability  High Ability High Ability
Racial Category - to Use to Use to Use
and Year ' "Color=sdh" "Negro" "Caucasian”
(Percent) (Percent) (Percent )
Afro-American: 1972 (N=50)% 88,0 76.0 24,0
1976 (N=51) 64,9 27.5 17.6
Euro-American: 1972 (N=103)%% 87,4 1 70.9 5.8
1976 (N=106) 60,4 _ 27,4 14.2

*Significantly different from Afro-American:1976 in ability to use "Colored"
at ,01 level and in ability to use "Negro" at ,001 level by X2 test,

##Significantly diff ent from Euro-American:1976 in ability to use "Colored"
at .00l level andhablllty to use "Negro" at .00l level and in ability to
use "Causasian™ at .05 level by X2 test.

Racial Self-Classification. The final question asked on the MPI determined

raclial self-classification of the respondents, Immediately after the questions
on racial classification ability had been concluded, the respondents were asked,
"Are you black, or are you white?' All of the 1976 respondents, both Afrn and
Euro, who scored "High" in their ability to uss these two terms, answered
corrsatly,  In 1972 all but seven of the subjects had placed themselves in the
correct racial category. |

It could be expected that when children are assigned to schools and *fc

classes within the schools on the basis of race in order to achieve racizl
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balance that they would realize to which race they Belonged because of
their assignment, if they did not already knbw their racial affiliation.
But the fact that all of these children in kindergarten through the third
grade did know their race takes on special importance when compared with
the racial self-classific=tion of preschool children in Lynchburg. Between
one-fourth and one-third of the Afro-American preschool children scoring |
high in racial classification‘ébility have classified themselves as white
in past studies. The latest of these studies was conducted in the spring
and summer of 1975, and 35 percent of the Afro preschoolers who had demon-
strated that they knew how to apply the terms "black" and "white" correctly
to the models iﬁ the photographs said they were white (Savory, 1976), For -
the Afro children in the bteginning grades of the public schools, then,

the 100 percent correct racial self-classification constitutes a change-of
considerable magnitude. Incidentally, the preschool Euro children of high
racial classification ability rarely if ever place themselves in the incorrect

racial category.

Summary

There were seve;al significant changes in the responses of young Lynch-
burg public school children after four years of racial balance, Before
summarizing these ve need to remind ourselves that while the children being
compared were of the same ages and in the same gradzs they were not the same
children., In other words, we are qot talking about differences in the re-
sponses of identical children but éather the differences in the responses of
ghildrenlin a school system that has changed from being racially segregated
to being racially balancei. We assume that the differencess found in racial
attitude are relétéd to differsnces that have occurred in the schocl setting,

L
e

although we cannot claim trat thée alteration in the school system alone
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brought about the differences in respcnse, Other alterations have occurred
in the Lynchburg community and in the nation that migh* well have aifected
attitudes. |

The major finding that supports the equal-status contact theory is that
Buro students in 1976 were sigﬁificantly méfe ldikely to accept Afro students
than was the case in 1972. A corollary of the equal-status contact ﬁheory .
suggested by this study is that equal-status contact not only promotes more
favorable attitudes across faciél lines but also greater racial self-acceptance.
The latter is particularly logical in a country where a basic norm is that a
person should identify with and be proud of the race to which the society says
that person belongs (Morland and Suthers, 1975). Nln;support of this corollafy
of the equal-status contact theory is the significantly greater preference for
Afro-Americans By Afro subjects in 1976. And we need to recall tha: results of
the MPI show that prefgrenée for one's own race does not mean rejection of the
other race when no choice is involved. It might alsc be noted that for Euro
subjects there were significant increases in 1976 in preference for own racs,
ownra eself-—preference, and perception of similarity te own race.

Although the findings show that thers was greater preference for and
identification with their own race'By 5cth Afro and Eurc respondents, the
Euro children were significantly more 1ikel& to identify with their ra?e
than the Afro with theirs on six of the measures made in 1§76° Signifi-
cantly more Euro than Afro children preferred their own race, indicated ocwn
race self-preference, perceived themselves and their mothers as similar 1o
models of their own race, and ;ndicatsd that those of their race were the besi
students. These findings can be interpreted through the structural-normative
theory to be a reflection of the greater power, status, and privilege Euro-
Americans continue to have in American society.

Althoﬁgh not necessarily related to racial atﬁitude, one other significant

difference between the 1972 and 1976 respondents was the decline in the nurber of

ﬁfro and Buro children who knew the terms "Negro" and "cclored.®
S
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PART II. RACTAL ATTITUDES OF OLDER CHILDREN

The MPI was not appropriate for determining the racial attitudes of
childrenvbeyond the third grade. .Therefore different measuring instru-
ments were used with the older children, a semantic differential test
to determine the diréction of attitude and a social distance test it¢

reveal the content of attitude.

—

The Sample
The same kinds of lists of names of students in the Lynchburg puhiic

schools as used with the youngef children, namely alphabetical listings
by year of birth, race, and sex, were employed in drawing the sample of
older children. Random samples were drawn from those born in 1958, 1360,
1962, and 1964 in order to replicate the sample of the 1972 study. These
students were primaril& in the 12th, 10th, 8th, and 6th grades. A letter
describing the study and inviting participation was mailed to each studant
selected. As was the précedure in 1972, the students were invited 40
Randolph-Macon to fill in the questionnaires at specific times during the
week. Each participént was promised the sum of five dellars to compensave
for time and travel. A post card was enélosed on which the respondent
could indicate his willingness to participate and the time he would liks -
~to come. A place on the card was provided for the signature of the parent
or_ggardian to give approval for their child to participate. A cepy of
the letter of invitation and of the card enclbsed is found in Appendix C.
About sixty percent of those selected returned cards saying they would
participate and actually came for the testing. Additional names were
chosen at random until the sample totaled 160, about five percent of the

Lynchburg public school children born in the stated years. Of ths 14C,
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53 were Afro-Americans and 107 Buro-Americans, almost exactly the same
proportion of the two races in the age categories from which the sample

was drawn. Also, males and females were almost equal in number in the

age énd racial categories. Table 12 compares the make-up of the 1972

and 1976 samples. It would have béen possible to have exactly matched

the 1972 sample in the numbers in each age and racial category in the

1976 sample, but this would have made the latter non-random. The random
sample made it possible to generaliza to all of the Lynchburg public school
children of those ages for 1976 as well as for 1972.

Table 12, Number of Stucents in the 1972 and‘1976 Random Samples of Older

Public School Children, by Race and by Age
Race of Respondent

Age of EKfro-American Euro-American
Respondent 1972 1976 1972 1976
12 Years of Age 11 12 25 27
14 Years of Age 10 12 29 30
16 Years of Age 17 19 27 28
18 Years of Age 12 10 25 22

Totals . 50 53 106 107

Data Collection
The saﬁe measuring instruments used in 1972 were used in 1976 in
order for direet comparisons to be made. The semantic differential test
. wWas constructed by taking ten pairs of evaluative adjectivss from those
which had been factor analyzed by Osgood and his associates (1957). There
is considerable evidence.which shows thét these evaluative adjectives
measure attitudé (Morland and Williams, 1969; Williams and Roberson,
1967). Eighteen different concepts were evaluated by the semantic dif-
ferential test. First were five race-related color names: red, black,
brown, white, and yellow. Next came two reference terms, friend and
éﬁgmy, which servedto check the validity of the measure. Finally came

[ERJ!:~_eight racial-ethnic terms: American, Chinese American, Black American,
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Mexican American, Japanese American, White American, Puerto Rican American,
and American Indian. A sample sheet from the semantic differential test,
along with the set of directions, is found in Appendix D.

The second measure of the attitudes of older children was a modified
Bogardus social distance test (Bogardus, 1958). Questions similar to those
on the standard social diétance test were devised and tested with Randolph-
Macon students. Seven revisions of the tést were made before consistent
social distance ratings were given. The form of the test used asked the
respondents to indicate if they would be-willing to have a member of the
particular category in question (e.g., American Indian) to go to a party
they were attending, live in their neighbérhood,.be a member of their
team, live next door, go to & party as their date, marry theip bfother or
sister, be a close friend, marry them. These questions were asked for the
following: American Indian, Black American, Chinese American, Japanese
American, Mexdcan American,'Puerto Rican American, and White American. One
page of the social distance test and the directions for taking it are found
in Appendix E. |

The semantic differential and social distance tests supplement each
other. The semantic differential gives the direction of attitude, while
th¢ social distance test gives insight into the content of the attitude
(Woodmanseé and Cook, 1967). Used together, these two tests can show
whether there has been a change in direction or in content of racial at-

ﬁitudes, or in both.

Results of the Semantic Differential Test

The particular color name, reference group, or racial-ethnic category
reacted to in the semantic differential test received a score based on the

assignment of the digits 1 through 7 to the positions between each paired
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set of adjectives. The digit 1 was assigned the most favorable response

and 7 the least favorable. With ten adjective pairs in the test, tnere were
Ten numerical assignments for each of the concepts rated for each of the
raspondents. The mean evaluative scores calculated for each concept by
race of the respondent and for each of the two years of testing are
summarized in Table 13.

Table 13. Mean Semantic Differential Evaluative Scores* Assigned to

Concepts by Olders¥* Public School Children, by Race, in 1972.and 1976
- Race of Hespondent

Concept Afro-American Buro-American
Bvaluated 1972 1976 1972 1976
Red 3.1 3.1 3.2 3.3
Biack 2.8 3.2 L.7 L.8
Brown 3.5 2.9 L.l 4.2
White 3.1 2.7 2,2 2.2
Yellow 2,6 2.4 2,8 2.5
Friend 2.1 1.9 1.5 1.8
" Enemy 5.7 5.4 5.9 5.9
American 3.1 2,2 2.4 2.4
Cninese American 2.9 2.7 3.0 2.9
Black American 2.4 2.3 3.6 3.5 .
Mexican American 3.3 2.8 3.1 3.5
Japanese American 3.2 2,8 2.8 2,8
White Amsrican 3.3 2.8 2.5 2.5
Pevarno Rican American 3.0 2.9 3.2 3.0
American Indian 2.9 2,6 2,6 2.5

#The lower the score, the more favorable the evaluation. The possible
- range is from 1.0 (most favorable) to 7.0 (least favorable).
**Random samples of ages 12, 14, 16, and 18.

Thers are several findings that stand out in this table., First, the
Afro-American students in 1976 gave a more favorable evaluation of "White
American® than did the Afro-American students in i972. Likewise, Buro-
AmericégAsiuééﬁﬁgpin 1976 had a more favorable evaluation of "Black A-
merican" than was the case with Euro-American students iﬁ 1972. These
results are in accord with what would be expected from the equal-status
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contact theory. Another significant finding is that "American" was more
favorably evaluated by Afro-American students in 1976 than in 1972, and

it was evaluated very ﬁﬁch like "Black American" in 1976 in contrast to
the 1972 study. In fact, "American“ was evaluated more favorably by Afro-
than by Euro-Americans, It is interesting to note that both Afro and Euro
students evaluated "American"~more favorably than any other racial-ethnic
category, including the one to which the r=spondent belonged. It can also
be noted that almost all of the racial-ethnic categories were evaluated
more favorably in 1976 than in 1972 by both racial groupings, possibly
reflecting the renewed emphasis in American society on cuitural pluralism
and ethnicity.

Two other findings will be noted. The color "Black" was rated less
favorably by both Afro- and Buro-American students in 1976 compared to |
1972. This was not expected because of the emphasis on black being
beautiful during the four-year period. Finally, the concepts "Friend"
and "Enemy" again served as a useful check on the validity of the semantic
‘differential test as a measure of favorable and unfavorable attitudes.
"Friend" was rated most favorably and "Enemy" leaét favorably of all the
concepts by both racial groupings.

In the 1972 semantic differential scores there were sys£ematic vari-
ations by age among the Afro-American students but not among the Euro.

In the scores of that year, the Afro régzbndents rated "American" and
"White American" less and less favorably and "Black American" more and
more favorably with the increase in respondent age. On the other hand,
+he Buro respondents did not vary by age, or at least they had no pat-
terned variation. Table 14 gives -responses by age for_both'races for

1972 and 1976. The Afro-American respondents did not vary as systematically
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Ta = °., Mean Semantic Different==] Zvaluation Scores* Assigned tc
An:. 7 ., Black American, and Whits- 4merican by Older Public School
Stui - i by Racs and by Age, in 127Z =nd 1976
lats ar -'Age Category Bvaluatec
P Americzn Black Ame:r swz; #liite Arerican
SEsTioods 1972 167= 1972 177% 1972 1976
s=&1ez _can:
32 e af Age 2.7 3.2 2.3 2,3 2.1
h o F Age 2.2 . 2,1 2,5 2.9 2.9
ez 5T Age 3.4 1 2,1 _.8 3.5 2.5
IR e I Age 3.7 2\3 201} 209 399 3.1
Earo-gme . any
12 Year of Age 2.3 22 3.4 3.1 2.4 2,2
14 Tea- 5 of Age 2.4 2.4 3.4 3.5 2.3 2.6
1 Z=- 5 of Age 2.1 2.6 3.6 3.3 2.3 2,6
18 Fears of Age 2.9 2.5 3.9 3.9 3.1 3.1

“The lower the score, the more favorable the evaluation. The possible
range is from 1.0 (most favorable) to 7.0 (least favorable).

v age in 1976 as they did in 1976. In this way they were closer to the
Euro respondents in having no clear-cut relationship between response and
agze. This break-down by age show$us that in all but.one of the age cate-
gories the Afro-American respondents had a more favorable response to
"American" and "White American" than was true in 1972. Further inspection
37 the data shows that Afro-Americans continued to rate "White American®

more favorably than Euro-Americars rated "Black American.® -

eif
o

Rzsultes of the Social Distance Test

The Bogardus social distance scale is designed to determine two
asperts of racial attitude, the nearness of relationship accorded members
o7 tre category in question and the kind of relationship that the respon-
dzrnt would be willing to grant. The modified social distance scale utilized
in bthis study sought to do these two things, but it changed the possible'

responses by adding "Not Sure" to the "Yes" and "No" replies usually found
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on the Bogardus scale. This ms - -4z~ 2hs scorimg was somevhas 3iF
on the modified scale. Eack "Y' respomave was scored 1, each ".. - 3ure”

4.5, ard each "No" 8. The tc¢™\li ;r ‘has ~2plies for th= =ight ¢uesT:ons on
the social distance tes= were ... -z zr- :vided by &, s that the = ssible
range c ressponses wouli.be fro— 1 M (-= . least social distznce) to 3.0

(the most social distance).

The mean social distance szorv=xs, ~nr race of the respondents, are

given in Table 15 for 1972 and . ™~ .7~ - general way these respr ..ses
follow the directions of the rez  .s2:. &n the serantic dgifferentizcl. The
least social distance, as might -+ ~xpe:ziad, was for the racial category

to which the respondent belongec Al -=—americans showed less social dis-

tance for "White American" than : ro-fmericans showed for "Black American."

. Table 15. Mean Social Distance Sccres* Assigned to Racial-Ethnic Categories
by Older** Public School Children, by Race, in 1972 and 1676

Race of Respondent

Concept Afro~dmerican Eurc-American

Evaluvated 1972 1976 1972 1976
American Indian 2., 2.3 2.3 2,1
Black American 1.8 e 4.1 3.9
Chinese American 3.2 .2 2.6 2.5
Japanese American 3.7 ) 2,5 2.5
Mexican American 3.2 53 2.6 2.3
Puerto Rican American 3.3 =.7 2.7 2.4
White American 3.7 s.1 1,2 1.2

#The lower the score, the less the social distance. The possible
range is from 1,0 (least distance) to 8.0 (most distance).
#*Random sample of ages 12, 14, 16, and 18.

Although the social distance scores Lo 1976 were very close to those in
1972, there were two important diZfferemces . ro-American respondents
had a lower social distance scor ‘or 'White American” in 1976 than in
1972, and Euro-Americans had a l-we: social distance score for "Black

American" in 1976 compared to 1972. Once again, this decrease in social
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131 ic2, although not greast, is -n accerd with the ecuzal-status coniact

1y

7atle 16 gives the mean social costance scores fof&he four age cate-
~orizs orownin ezch of the rmces, Afrc-Amsrizan resporsss showsd less social

Lrzmieos frem MWhate Arerican" ir thrse of the four age categories in 1§76

as - "mpared o 177<. Alsc, zn 1676 tinsre was a consistent dscrease in social
¢us ace frem "White American® by age among the Afro-American studenﬂs.

3¢t: o these findings lend some suppori to the egual-status centact thecry.

Tizr= wers sizeable decreases in the 1976 Euro-Americén socizl distance

15. Mean Social Distance Scores® Assigned to Black Amsricar and to

ri:~ Amsrican oy Older Public School Students, by Race and by Age, in
1%%z and 197

Racial Category Scored

Race and Age Black American White American.
5f Bespondent 1972 . 1976 1972 1976
Afrc-Amsrican:
12 Yzars of Age : 2.8 2,7 . L.C 3,3
14 Zzars of Age 1.7 2.0 3.4 3.2
1% Y2ars of Age 1.7 1.7 L.8 3.C
~: Tears of Age 1.0 1.6 2,7 2.3
L.b 4.1 1.5 let
- L.2 1.0 1.3
401 3.4 1.2 1.2
3.8 3.8 1.1 1.1

#*The lower the score, the less the social distance. Ths possible
range is from 1.0 (least distance) to 8.0 (mest distance).

stores for "Black Americarm® in two of the age categories, compared to
72 scires, In the cther two age cetegories, however, there was

ears. Again,

g

alincst ne diffszrsnce betweaan the mean scores in the two

indings give limited support to thme equal-statuws zeontaczt thsory.
pp C

3
o
P
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As was the casez in 1972, Afro-American students showed a decrease

-

n social distance for "Black Ameraican" with an increase in age. This

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

ciongg ls more log all relatsd to the iners=as a1 cliir~ 1 the so-
z3e7al morm that Amer czas showld prefer and ic: - ify w2*h » =ir own re-

cia 1272gOTT, ratner tha— to tike conseguences ¢ .

iz322f  As stated earl: :-, iz clarifizat.on o

. the .
of zs . corol.ary-to-eqi:l~stuzus contact theors;. Eurc—4i-srican student s,
moweve: | had less social zist:inze from "White Ansr-can® -han ASro-American
raa from "Black Americart in sach age category, onte agz—n r=lecting the

-

nore faverible position of wimites in American scc: zby.

L

The major finding in comparing the responses of the older public

cheol vdents in 1972 and 1976 is =z more favorable attituce in 1975

(]
M
[63)

of the twe races toward =ne another. SBoth the directior of the attitude
{as mezasured =y the semz—tic differential) and the contemt of the att
tud= (as meas:red by the social distance sczle) were mor= favorable.
This finding == in accord with the structurzl-~normative znd egqual~status

centact theori=ss, and it raises an interesting cuestion about the con~—

ciusicn 2f a recent study of the affects of =qual-status - ntact. In

4

that stuay, Robinson and Preston 197%) feund that contact -etween bplack
and white teachers in an im-trzir—ng instit e on schosl d=s38gregat ion
iw Houster, Texas was more effective in bromging zbout a lsssening of
prejudize in whites than == blacks. The =tzaors attributed ths dif-
ference to the ways in wi=ch tlacks and w==ss —<ewed the zontact. For
wnitss the interracial instit:z= was perceived & =cual-stztus contact ,
Lot rlacks did not view iz th;sfwéy, In Lynchbuzg vhe stuc=nts of both
aces hal more favorable =ctituzes toward one ancther after four years

balance. It would be informative to know if bo‘# Afro and

O
[
4
W
I}
.
[\

Eurs students considered the contact in the schools to bes on the basis
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crools or ine moving of families into surrounding counzies i

2r T2 aveid extensive intsgration. Also, school and city offizizls

B

o

ermined that the transition to racially talance¢ schools would

3341z, 21 and that ths treatment of races Zn the schools would bz

Alfzricnal studies ne=d to be macde of the various cemditions under
222zl bpalance in schools has taken place and how *-:se conditions

zlz7ed vo racizl attitudes. Such studies could tezn Turther the

inctural-normative and equal-status contacifytheories.
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APPENDIX A

Ietzer and Card Sent to Younger Children

Dz=ar Perent,

T am in charge cf a research project on children's attitudes belng
zonducted by Randolph~Macon. From a list of all. the school children in
Lynsaburg, I chose a few names at random, and your child, Zﬁéme of chilg7,
15 among those chosen to be interviewed. The interview takes less than
zen minutes and consists of asking questions about a set of pictures.
There are no right or wrong answers to the questions, and children enjoy
the "picture game.” When the project is completed, I shall be happy to
mail you a copy of the written report if you wish. The name of your child
will not be used in any way in the report, for all of those inverviewed
are to be anonymous.

O

et

)

One of my stusents would like to visit your home to conduct the inter-
view on a day and at a time of your choosing. She will bring a gift for
your child as a wer of ‘showing our appreciation for your help with the
~esearch projecs.

Enclosed is a posmcard with places for you to indicate the day of the
week and the homr of tire day that would usually be most convenient for the
wisit of the stmdent. When you return your card, the student who is to do
“he interviewing will —elephone you to set up a definite day and hour for
the visit. Or —ou may call me at Randolph-Macon, 846-7392, Extension 433.

I hepe your reply is favorable and that you will returhn the card soon.
Sincerely yours,

J. Kenneth Morland
Professor

I am willing fer my child to be interviewed: Yes ; No

(signature of parent or guardian)

Name of child

(please print)

Day of week preferred

Time of day preferred

Telephone: Yes ; No . If yes, Number:
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APPENDIX B

Morland Picture Interview (MPI)

The piciure interview 1s designed to measure racial acceptance, preference,
se2lf.preference, perception of racial similarity, bias, and racial classi-
ficaticen ability of young children.
Trsrs are two parts to the interview. The first makes no mention of race
ard is deslgred to find out if the respondent accepts, prefers, and sees
eh if and his parents as similar to his own or to the other race. The

4 part: attempts to measure the ability of the respondent to apply

1 terms corrscily to the models in the piztures, to the interviewer,

2 himself,

Interveaw Qusstions

Pare

~
¥
<

O

ERIC

Aruitoxt provided by Eic:

i Ao
: .

A,

Firasz (or r Seco ond) Photograph (eix white children, three boys and three

ziris). L, ils is the first picture for white respondents, the second

Jor tlac : )

?Qgt dc—{OU see in this picture?

/This is the initial warm-up question for each of the pictures in
the first part of the test. It is also designed to see if there
is spontane2us racial awareness, which is indicated if the re-
sporndent empleys any racial term in his answerg7

Wziid yoo ilike to play with these ¢hildren?  Why or why not?

Tn$> is sco rﬂi as Acceptance if the respondent replies "Yes";
TNon-Acispiance if the respondent replies "No," and answers the
"Wy not?" with a non-racial reason; Rejection if the reply is
Nzt feor a racial reasqng7

Secend (or First) Phetograph (six black children, three boys and three

girls). ’F:Lrs+ picture for black respondents, second for whlte_7
Wnai do you see in this picture?

» Wzuld you like to play with these children? Why or why not?
{Peinting to both the first and second photographs) Would you
ra-ner play with these children, or with these?

/This is the first measure of racial prefernnce;7

33
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T

III. Trird Thoctograph (six men, three black and three white).

what dc you see in this picture?

. Does this man look more like your father or does he? (point
to men of different races, and repeat the question for the
other two racial pairs.)

. (pointing to all of the men) Which one looks most like your
father? /a measure of perception of racial similarity/

N -

(WS}

IV. Fourth Photograph (six women, three white and three black)
(Repeat the questions for the Third Photograph, using “mother"
instead of “father.")

V. Fifth Photograph (six girls, three black and three white)

. What do you see in this picture?

. (Pointing to one of the blacks) Would you like to play with this
girl? Why or why not? [Eh acceptance measurg7

(Pointing to one of the whites) Would you like to play with this
girl? Why or why not? Zgh acceptance measure,

SN o

W)
«

4. (Pointing to all of the children) Which one would you most like
to play with?) /a preference measure/

5. Which of these girls is the prettiest? ZE bias questiog7

5. Which of these girls is the best student? [5 bias questiog7

7

1

. Which of these girls is the nicest? /a bias gquestion/

(If the respondent is a girl, ask the following questions
about the Fifth Photograph; if the respondent is a boy, ask
ths following questions about the Sixth Photograph.)

8. (Pointing to each pair of black and white models) Do you look more _
like ti%é”girl or like that one? Zﬁeasures of perception of similarity
to self

. (Pointing to all of the girls) Which one do vou look most like?

maa3ure of perception of similarity to self

1CG. (Pointing to each racial pair) Would you rather be this girl or

tha* one? Zﬁeasures of racial self—preferenc§7

1i. (Pointing to all of the girls) Which:one would you most like to be?

measure of racial self-preference/

~0

VI, Sixth Photograph (six boys, three white and three black)
(Repeat the first seven questions under the Fifth Photograph. If the
respondent is a boy, repeat the remaining questions under the Fifth
Photograph.)
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Par- B.

(Te21 the subjisct that you wemt him to look at the pictwres once wore.
Beginning with the Sixth Photograph, and cantinmimgz through the re-
maining photographs, ask the sub ject):

[adl

L. Do you ses a tlack person in hnis picture? Point Lo ae black person.
Zz. Do you see a wnits person in zhis pictur=e” Poimt t> ~:he whiZe person.

Z. Do »2u =zee a Negro ir this picture? Poimt to ine liegro.

%, Do wou see 2 colored person =n this pictmre? Faint to the
colored person.
5, Do wou see a Caucasian in this picture? Polim to the Caucasian.

(For eazh of the terms zbove that the resportizurt gets correct each
tire, o» misses only once--i. e., for which ths respondent scores
MHigh"—ask the following without using the pictures) s

1. Am I /ths interviewer/ black?

2. Am I white?

i, Am I 2 N=gro?

~#. Are yiu jthe responden§7 black?
T Are vou white?
3., Are o2 a Negro?

P
1
]
1
4
)

colored?

h

. Arz you a Caucasian?

40
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APPENDIX C

0

Letter and Card Sent to Older Chiiaren

Dear Student,

I am in charge of a research project on student attitudes which is
teing conducted by Randolph-Macon. You are among those who have been ran-
domly chosen to participate in the study. We need your help in answering
‘two questionnaires requiring about thirty minutes of your time. This is a
study in which you will not be identified in any way, for all responses are
to be anonymous. You will be given$5.00 to compensate for your time and
transportation.

The questionnaires will be given at Randolph-Macon at the following
times: ' '
' Wednesday, May 5th, at 4:00 and 5:00 PM

Thursday, May 6th, at 4:00 and 5:00 PM

Friday, May 7th, at 4:00 and 5:00 PM -

Saturday, May 8th, at 10:00 and 11:00 AM

and

. Thursday, May 13th, at 4:00 and 5:00 PM

Friday, May 1lith, at 4:00 and 5:00 PM

Saturday, May 15th, at 10:00 and 11:00 AM

You may choose any one of these times that is convenient. Enclosed is a
postal card on which you can indicate whether or not you wish to participate,
which of the days and times you plan to come, and a place for your parent or
guardian to indicate approval. Come to Main Hall Lobby of the College, and
ask at the Information Desk for Room 138, which is on the corridor just to
the left as you enter Main Hall.

I hope veryAmuch that you can-help us with this research project.

Sincerely yours,

J. Kenneth Morland
Professor

T e e, W L,

et

Name (please print)

I am willing to participate: Yes 5 No

I plan to come: at
(day of week) (time of day)

Signature of parent or guardian:

i
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- APPENDIX D

*

Questionnaire I: Semantic Differential

Directions:

The purpose of this study is to find out how students feel about certain
words. On each page that follows you will find a dlfferent word and be-
neath it a set of adgectives

For example, assume that the word at the top of the page is PURPLE., If
you feel that this word is very closely related to one of the two pairs
cf adjectives found on each line, place your check-mark as follows:

Yeautiful X -3 : : : : ugly
or .

: X ugly

- bsautiful

If you feel that this word is quite cloéely related to one of the two
pairs of adjectives found on each line, place your check-mark’as follows:

psautiful D S : t : : ~ugly
_ or ’
beautiful : : Tt : X ugly

If y3u feel that this word is only slightly related to one of the two
pairs of adjectives found on each line, place your check-mark as follows:

meautiful : : X : H : ugly
B or -
mzantiful X : : : X : ugly

If you fesl that this word is no closer to one adjective than it is to the
other, or if the adjectives are unrelated to the word, place your check-
mark in the middle space, as follows:

heautiful - : : X : : :. ugly

Dé nct sign your name, but give the following information about yourself:

Date of your birth

(month) (day)  (year)

Your race

Your sex

Your grade in school | 42

EKC

wll Toxt Provided by ERIC
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YELLOW
beautiful ‘ ;‘ : : : L : ugly
clean : : : | : : : dirty
sad : : : : : : happy
fair — : ‘ unfair |
dishonest : : : : : : honest
unpleasant : : : : s pleasant
| brave : : : : : : cowardly
awful : : : : : : nice
cruél : : : : : : : kind
good | : : : : : : bad

(Each of the remaining pages of the questionnaire contained the ahove
ad jectives, with the following additional terms on separate pages:
Red; Black; Brown; White; Friend; ZFEnemy; American; Chinese
American; Black American; Mexican American; Japanese American;
White American; Puerto Rican American; and American Indian.)
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APPENDIX E

Questionnaire II: Social Distance Test

Directions:

This study is an attempt to find out how Americans feel about each otﬁer.
Do not sign your name, but please give the following 1nformat10n about
yourself: _ T

Date of your birth

(Month) (Day) (Year)
“Your race .

Your sex

Your grade in school

When answering questions about the following groups, try to think of the
group in general instead of any specific 1nd1v1dual It is your first,
quick impression that is wanted.

American¢lndiaﬂs. I would be willing to have a member of this group:

1. Go to a party I‘ﬁ éttending. Yes 3 No ;s Not sure .

2, ILive in my neighborhood. Yes___; No____; Not sure

3. Be a member.of my team. Yes ; No ; Not sure

L Live next door to me. . ' Yeé___~; No ; Not sure

5. Go to a party as my date. Yes___; No ; Not -sure .
6. Marry my brother or my sister, Yes ;3 No 3 Néi.sure____
7. Be a close, personal friend of mine. Yes 5 No___; Not sure_ .
8 Marfy me. Yes ; No 5 Net sure

Comment :

(The rest of the questionnaire contained the above statements to be used
with the following racial-ethnic categories: Black Americars; Chinese
Americans; . Japanese Americans; Mexican Americans; Puerto Rican
Americans; and White Americans.)

14
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