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12.

Evidence

The existing approved tests used by the-TOf's are the district wide tests, the
PMT and ICRT. '

Method Criterion § Page 3

All laboratories were visited at least three times.

Evidence Criterion 1 Page 4 -

It is felt that in the one school where conditions were cramped fewer students

than could normally be served-had to be scheduled. Specifically, the Instruc-

" tional Aide could serve aﬁywhere from 10 to 12 students, but in fact thé size

of the room dictated that no more than 8 be present at any one period.
Criterion 4, Page S

In one school the teacher sends students to labs but does not decide untii
Monday who shall go fo the lab that week. This is considered inappropriate
since the RENP plan for instruction of students specifies that there be
sufficient time for the IA and TOT to plan toéether and this planning time

be at least one week prior to the student's attending the lab.

Criterion S,.Page ] :

Interviews were conducted with all IAS and TOTS . In addition, all principals
were interviewed and 9 teachers were interviewed. Nineteen training sessions
were observed.

Criteria and Methods

RENP is concerned that the math configuration program not merely be an add-on
or appendage to the existing school program, but that it be fully integrated
with the mathematics programs at each school. Thus, our data collection
methods focused on interviewing TOTS . teachers, principals and specialists

to determine the nature of the RENP mathematics Fxogram in relation to existing

* 'school program. We did not systematically collect data on the nature of the

o ekiéting school -programs. We did seek to determine if the RENP math stoff

was instructing teachers to use new methods with their own curriculum and
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13.

15.

if there existed conflicts on the services among the specialists. The
ccordination of servives of the various programs is the responsibility of the
principal as instructional leader; five of the prihcipals appear from our

data to be active in such coordination.

Reviewers requested three additional pieces of information in relation to this.

grant term:

1. Adequacy of Procedures - We believe that the procedures used to assess

employees were entirely satisfactory. We based this conclusion on the following:

a. Those aspects of employees' jobs which were assessed were discrete, had
behaviorél;éorrelates, and were understood by the enployees to be the Basis for
their evaluation.

b. The instruments which were utilizel employed beth observational field
note"data, and quantifiable judgemental data on a series of continuums. The
information contained within the assessment forms was readily accessible, easy
to analyze and understand, and was directly related to the behaviors being
analyzed. : ‘

c.. Because the evaluation is an on-going process, it is sensitive to
changes.in behaviors, over time.

2. How Many Interviews? - The number of interviews conducted in relation to

this grant term and condition are as follows: All TOTS were interviewed; the
COA was interviewed; all IAS were interviewed.

3. Number of Teacher and Principal Interviews - Ten principals were interviewed,

and nine teachers were interviewed, regarding TOT and IA performance. .
Method Criterion 4

Grant term lé describes how a 25% saﬁple or 370 ;tudents wexe originally
selected to have their profiles analyzed. Additionally, 10% of this group-
had their learning activities compared with pl#ns to determine the appropriate-

ness of the learning activities themselves.

.t N




16. Criterion 1
' States that almo;t all children will be.involved in their math érﬁéramS. Further
evidence for this is cited in Grant Term 9, Evidence Criteria 4 and §
found on pages 5 and 6 of the report. .

19. The reviewer asked for five additional pieces of information in relation to

o

- . this grant term, these are as follows:

1. Number of TOTS Interviewed - All TOTS were interviewed.

2. Time Lines - The same comments made in relation to grant terx 29 are

appropriate here. That is, the time lines are retroactive to January, and
reflect to a certain extent, activities already under way. In our view they
are realistic.

3. Interviews of Unit Task Force Members - The following unit task force

members were interviewed: All principals; all TOTS; all COS; and all aides.

4. Periodic Review of Student and Teacher Profiles - The same comments made

S : in relation to grant term 29 also obtained in this case. That is:

a. Periodically - There is no indication in most of the unit task force

plans how often these profiles would be reviewed.
" b. There is no indication in the unit task force plars regarding the
number of such profiles that would be reviewed.

5. What does the term "remarkable" mean as used on page 40?7 -'The term

remarkable as used in this context indicates that there was a véry high degree
of congruente between the interview data collected from TOTS;énd COS regarding
the monitoxing performed by the principal and the principal's delineation of
her/his monitoring activities.
21, Method
At each Rga@ing Center each of the TOTS were interviewed concerning the kinds
of tests that were administered on three occasions. The diagnostic test data
were reviewed by the evaluators to determine which specific tests were given and -

. ' all TOTS were interviewed to determine for what purpose those tests were given,
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22,

23.

Evidence

Iﬁ clarifiéation of the term "approved test" it should be noted that the
component héad in Reading had approved a specific group of tests for use by
the TOTS. _Those tests are listed in the report. The TOTS were not allowed
to use other tests than these cited without obtaining'tﬁe permission of the
component head. '

Thé reviewers requesfed three additional pieces of information regarding this

grant term as follows:

" 1. Adequacy of Procedures - The comments which we made in relation to this

point for grant term 13 also hold here, as the procedures used in reading and
math are virtually identical.

2. Number of Interviews - The following number of interviews were conducted:’

All TOTS; both TOAS; and 20 IAS were interviewed.

-3. Nurber of Interviews with Teachers and Principals - 25 teachers were

interviewed, all 10 principals were interviewed.

Method Criterion 4

The records on teacher training of each TOT for all of their teachers were
scrutinized. The data collection plan for formative evaluation included the
desire and intention of observing systematicglly a representative group of teach-
ers for each TOT who had completed training in certain areas wﬁile recognizing
the sensitive nature of such systematic observation by evaluators. In ouf
initial development of a data c011ection’plah, the consensus was reached that
such systematic observation of teachers would only be undertaken when such

would not jeopardize the workiéé relationskip between the TOT and the teacher.

It was hoped that sufficient time and contact between the evaluators and teachers
in schools would allow access to teachers’ classrooms for this purpose. Such

systematic observation was begun and completed on only four teachers in reading.

oo



We acknowledge that this is an extremely small number relative to the 115
teachers being trained in reading. As mentioned in the section entitled

‘"Has the Grant Term Been Met? Criterion 4" we further acknowledge the limited
generalizability of this evidence in the area of teacher competency. The
‘documentary data cited in this section on page 48 refers to the TUTS' records
of teacher training. |

Evidence Criterion 1, Page 49

All of the TOTS were interviewed and all understood these competencies were the
basis cf the teacher training progranm.

Evidence Criterion 3, Page 51

The sufficient time allowed by the TOTS for debriefing is meant to convey that
the TOTS did allow at least 10 to 15 minutes at the end of each demonstration
lesson to discuss with the teachers the purpose and effectiveness of the
lesson. ‘

Criterion 4, Page 52

As was previoﬁély discﬁséed not only were TQTS' records of teacher training
scrutinized, but observations were initiated f;r the systemétic evaluatign of .
teacher competency.

24, Criteria and Methods

A particular concern of RENP is that the reading configuration program not
merely be an add-on or appendage to the existing school program, but that it
be fully integrated with reading programs at each school. Thus, our data
collection methods focused on interviewing TOTS, teachers, principals and
specialists to>determine the nature of the RENP reading program in relation
to existing school programs as perceived by these people. While we do not
have extensive data on the natUre.of the existing curriculum iq“gach school
and the Title I progran ip each school, we have examined the process by which

- the Component Head the thé TOTS have worked with school persomnel to

initiate the RENP program in their schools. As cited in Evidence Criterion 1,
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25.

the Component Head met with the District Coordinators and with the school
Principals. All TOTS met with principéis at their schools also. We have
verified thése meetings through our discussions with each school pfincipal.
As the instructional leader of the school, the Schocl Principal has the
responsibility for the coordination of thc services 6f each'special program
within the school. From our interviews with principals, it was determined
that only 5 of the 10. principals of schoq%s with reading components in

place do spend considerable amount of their time engaged in the coordination

~ of instruction or instructional Programs or the monitoring of the RENP program. -

This was suggested in grant term 31. Thus, it would seem that -in the other
five schools, the coordination of the instructional pfograms is left mainly

to the staff. The integration of RENP with other programs at these schools

is wholly dependent upon the acfif;’involvment of the.iOT in each school with
the teachers and specialists in that school. 1In the five schools with
princiﬁals active in program coordination, TOTS working with the school staff
can be more efficacious since the burden of instructional leadership is

borne by the principal. Our iﬁtérviews with teachers, specialists and princi-
pals and assistant principals show quite clearly that the TOTS in all 10 schools
have taken direct action and initiative to meét weekly with thg specialists
involved in an attempt to coordinate the services of these proérams.

Has The Grant Term Been Met?, Criterion 1

The lack of specificity stated in the report refers to the fact that although f

the plan stated what was to be done, how it was to be done was not spacified.
Criterion 2
When it was stated in the report that the TOTS have generated the nscessary

specificity in the operationalization of the plan, this was meant to convey

" that while the plan did not thoroughly specify how the meshing was to occur,

in practice the component head has develbped with the TOTS in their staff

development sessions specific ways by which ‘the TOTS may tailor the: meshing

8



of children*s skill development and functional applications to the individual .
teachers in that school. Thus, while there are generalizable procedures being
followed, each TOT d&es have individual latitudé in developing programs for
each teacher in-training to mesh skill development and application.

26. Method Criterion 4 '
The way in which the two sampling procedures were'pe;fbrmed is described iﬁ

Grant Term 27, wherein the students were partitioned into two categories and

25% of students' records and plans for learning activities were analyzed for
" each category.
In addition, a 10% sample of this group of student records were- analyzed by
comparing activities to objectives. Thus, 780 student's records were initially
analyzed in terms of learning activities, and over 80 were analyzed thoroughly
b}~compaiing activities to objectives on twy occasions:-encompassing all ten
schools. ; |
Criterion 1, Page 61: Exrratum-PMT should read PRT.
Method Criterion 4
S The analysis to detemmine the appropriateness of activities to plans entailed
'(1) reviewing the plans which were based on the diagnostic tests data and
(2) reviewing and observing the learning activities fo determine if they did
address the specific objectives of the learning plans. If tho;e activities
did directiy address those objectives the activity was deemed appropriate.
27; In response to the Project Officer's concern that students be observed and the
data reported, as was mentioned under Grant Term 30, §n three occasions each
Center was observed to determine the nature of the instruction being provided -
to students. On each of those occasions the instruction being provided the
students by the aides was observed and individual profiles and plans of |
sevargl of the instfucted students were examined to determine the appropriateness
of the learning activity being undertakeﬁ. In all cases the evéluators deemed

that the instruction being provided was appropriate for the diagnosis.
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28. >Mgtl;xod - ’ . o ) -
The basié observational strategy fbr the Reading Centers in this grént term is
described in Grant Term 30. The centers were observed to determine the adequacy
of>fhcilities and materials and the centers' usage by childrer and teachers.

All TOTS were interviewed to explain the physical set;up and schedule of
services and how the materials were being used. Activities on-going during

the observational per;od were crossed checked with the planned scheduled
activities for each center during that time period.

Evidence

The proposed central teaching center in the RENP Continuation P;oposai was to
be a2 center wherein teachers from the reéion would come to receive instructional
improvemcnt through sessions with TOTS. That central:feachers' center is not
operational, however, at McZPgney Anﬁé; there is a central resource center for
instructional materials which the TOTS use.

f 29. The reviewers wished five additional pieces of information in relation to this

. grant term, these were as follows: »

1. Number of TOTS Interviewed - All TOTS were interviewed.

2, We reported one of the common project objectives that recurred across unmit
task force plans., Two questions were raised by the‘:qyigwer, ;

a. 'In the hypothetical instance cited by the reviewer "does this mean that
the student is only required to master five?" It is our understanding that this
is the case, since 50% mastery is the criterion used for this grant term.

b. Why is the ICRT used? - The statement which we made in our report is

in error, for "ICRT*" you should read "PRT™.

3. Time Lines - In our view, the January to May time line is realistic in that,

even though the plans were submitted late, the activities did begin in January,
Thus in part, the plans.were retroactive, Further, it is our belief that
. the plans were careful to stipulate only activities which had a realistic

chance of occurring during those five months, Hhat Lot

10 . '
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30.

32,

4. Interviews with Unit Task Force Members - The following numbers of unit

task force members were interviewed: All principals; ani TOTS; all COS; and 20

aides,

S. Periodic Review of Student and Teacher Profiles - The reviewer raised two

points for our response regarding this aspect of the érant term and condition.

a. What is meant by periodically? . Most of the reports did not stipulate

what they meant by periodic review. One of the reports however, indicated that

. such profiles would be reviewed monthly.

b. Number of Student and Teacher Profiles to be Reviewed - Again, the

reports did not stipulate a specific number of studert and teacher prOfiles
which would be reviewed. .
Evidence, Criterion 5, Page 76 .
The examination of profiles and plans refers to the analysis and examination
performed in Grant Texm 27. The IAS and TOTS interviewed refer to all TOTS

and 20 IAS. - Further, all TOTS and principals were interviewed as well as

- 25 teachers,

Method Criterion 2

It is sta;ed fhat the director was interviewed regularly, this should be-
interpreted to mean weekly.

Criterion 3

Two meetings were held to review, devise and modify the specific milestones

in monitoring criteria. Both meetings were attended by the evaldator, three
members of the ACSB were in attendance at both meetings and they reviewed

the finalized milestones and the evaluation methods. This information is also
relevant to Evidence Criterion 3, page 82. These memﬁers of the ACSB were

considered appropriate as they were the chairpersons of three committees.
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Method Criterion 3, Page 87 -

All 10 Community Organizers, two Senior-Community Organizers, and three
staff members of the Information Disseminatioa and Resource Center were
interviewed.

Criterion 4

All 10 Commmity Organizers and two Senior Community Organizers were
interviewed. In addition, four randomly chosen Commuﬁity Organizers were

Selected to be observed in their daily activities for two consecutive days.

- During that time, the activities in which they were engaged were recorded

and compared to their job descriptions to ascertain if they were in fact
performing duties in accordance with their roles.

Criterion 6

All weekly activity reports of each Community brganizcr were Teviewed, All
10 Community Organizers and two Senior Community Organizers were interviewed.
Evidence Criterion 1, Page 88

Personnel folders of members of the PCI staff were reviewed., Interviews were
conducted with all Community Organizers, two S;nior Communit} Organizers, and
three staff members of the IDRC. .

Criterion 3 e

Interview results indicated that 13 of the 15 staff members interviewed feit
that they previous training they had received did provide appropriate skills.
In addition, 10 of the 15 interviewed indicated a desire for trairning in
report writing, these were the 10 Community Organizers.

Criterioh 5, Page 89

All 15 principals were interviewed. In addizion, two brincipals, two Local
School Board Chairpersons, 8 School Boafd members and three parents were
interviewed. The parents indicated that the CO was well known to them and
they were well aware of her operation in ‘the school. That is, theylcould

cite specific examples of activities the CO was engaged in and noted frequent

12 L



34,

36.

37.

w T S . L S S el

contact with the CO.

- Method Criterion 1

The phrase "requisite elements' refers to those items listed under Critera I.
Method Criterion 1
The RENP officials who were interviewed include the Director, the Public

Information Officer, and the PCI staff membr or the IDRC.

Criterion 3 -

There are 3 IDRC staff members.

- Evidence Criterion 1, Page 97

The local residents interviewed concern1ng the IDRC services were f1ve people
who used the referral service during a one week per1od in April.

Criterion 2

The PCI officials maintéin that the unique function pr;vided by RENP'S IDRCFis
that it is a conduit for referrals of information for service to other community
agencieslénd as such, anyone may use it t§ get information on problems that are
related to any agency in the area. The PCI officiais referred to in Criterion 2
are the Director of RENP, the Public Information Officer and the staff member

responsible for the IDRC.

The reviewers sought clarification of the fbllow1ng three p01nt5'

1. What does.the term "PCI took pains'" mean? - As used in this context, this
term means that the developers of the seven plans to which reference is made
in this statement were very careful to relate PCI objectives to overall

project-related objectives. That is, the developers of these seven plans made

- sure that the support objectives delineated for PCI would facilitate the accom-

plishment of project objectives in general.

2. What does the term "exemplary" as used on page 100 mean? ~ The term

exemplary as used in this context refers to those seven unit task force plans

which had carefully de11neated act1v1t1es and objectives for the PCI component .




These can be contrasted to the other schools which, while they did have some
activities delineated for PCI, were not nearly as specific as those to which
we referred as exemplary.

3. What does thé'term‘"frequent" as used on page 102 mean? - As used in

this context, the term frequent should be construed as meaning that the
community organizers make regular visits to homes. In our view, most of
these visits occur on- an as-needed basis, and the actual number of such

e visits varies in proportion to that need.
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. Introduction

The purpose of this report is to provide conclusions and evidence relating to

- the implementation of certain grant terms and conditions negotiated between the

National Institute of Education and the Response to Educational Needs Project

which were finalized on February 13, 1976. The conclusions and evidence delineated

‘in this.document pertain to grant terms and condition numbers eight through thirty-

- seven, and focus upon the Reading, Mathematiés'and,Parent/Community Involvement

components of the project. Terms and conditions pertaining to the Management
component of the project are not addressed herein. Most of the data on which
claims made in this report are based were collected petween February 23 and

April 23, 1976. Data were collected pursuant to the "Formative Evaluation

Design/RENP", deveioped by the evaluators and modified through inputs provided - -

from the National Institute of Education and the Response to Educational Needs

Projeét.

Cantents of the Report:

The remainder of this document is divided imco —naree sections: a summmary

of the extent and quality of implementation of emch grant term and condition; a’
lengthy explication of =ie extent and quality of the implementation of each

grant term and conditiom including concomi- {}ant c==-eria and methods used

for evaluation; and finally, a brief sectio: which attempts to cross-cut

O

the gran’ :vms and conditions and to summarizze conclusions relative to the
number of schools in which RENP is ful{y or pmrtizlly implemented. The bulk o>
this document is combrised of the middle se¢®ion which speaks to the degree amd
quality of implementation. The format utilized Im organizing that section is
presented below:
o0 Grant Term and Condition: Each grant term amd :ondition is: considered
separately. This section repeats the grant vemms and conditions verbatim;

as they appeared on the final list negotimate:® between the Institute and the
project. Each grant term and condition is mumbered according to its placement

on that list. 17
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o Criteria: For each. grant term and condition the criteria which were used as ™
i standards for its evaluation are listed. These criteria were derived
conjointly by the evaluators, the National Institute of Education, and
The Response to Educational Needs Project. :

o Method: The evaluation strategies used to collect ddta relative to each
of the criteria are described. These methods were developed conjointly
by the evaluators, the National Institute of Education and the Response
to Educational Needs Project.

0 Has the Grant Term Been Met?: This subsection, which appears for each
grant term and condition, summarizes the degree of implementation for
each of the criteria. In most cases the quality of the implementation of
each criterion is also discussed. Some of the criteria however, do
not call for qualitative judgments. In such cases only the extent of
implementation is discussed. :

0 Evidence: This section, which is included for each grant term and

condition, summarizes the data in relation to each criterion which

substantiate claims made in the subsection described above. Wherever
possible, the evidence section stipulates appropriate numbers regarding
given data sets (i.e. a given percentage of teachers contended that

"X" was the case; or a certain phenomonon was observed in "X percent. of

the schools). Names of specific schools and/or individuals are not cited.

The reader will note, in perusing this report, that for many of the grant

terms'and conditions there are several criteria relafing to extent of implementation
and'dggree of quality. When multiple criteria are involved, the evidence

often reflects '"mixed" results for a given grant term. For examfle, if there

are four criteria for a certzin grant term, it may be that. criterion one has

been met with high quality at all schools; that criterion two has bgen
phrtially met, with varying degreés of quality at all schools; that criterion
three has been met with high quality for some schools and has not been met

at all in dthersi and that criterion four has not been met at any school. The
‘evaluators have made no attempt to weight the importance of the céiteria in
relation to each other.vTherefore, in the case of 'mixed" results, we leave it

to the reader to decide if the number of criteria which have been met, and the

degree and quality of their implementation is acceptable.

18
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SUMMARY OF THE EXTENT AND

QUALITY OF EACH GRANT TERM AND CONDITION
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.-

MATH COMPONENT

8.

10.

11.

12,

Use existing diagnostic instruments
One criterion was used and was fully met. Therefore, the grant term was

fully met.

Stabilized program at 10 schools for children
Give criteria were used. Two were fully ﬁet, and the remaining three
were partially met (fully met at nine of ten schools, another criterion wus

fu)’ m a3t sswen of ten schocls znd the remaining criterion was fully met

at eight of ten schools). Thus, the grant term has been partially met. Two

of these criteria necessitated qualitative judgements. One was fully

met’ with high quality. The remaining one has been fuily met with high

quality at eight of ten schools.

dperational program at 10 schools for teachers -

Three ériteria.wére useq. Two criteria were fully msz, and.one criterion was
partially met (fully met at eight of ten'schobis); The grant term, therefore
was partially met. One critexrion necegsitated qualitative judgement; it

was fully met with high quality.

. Plan to mesh skill development and application

Two criteriaz were used. Both of these criteria necessitated a qualitative
judgement: both have been fully met with high quality. Thus, the grant term

has been fully met.

Plan to integrate RENP with :schools

- Two criteria were used. Both necessitated: qualitative judgements and were

fully met with high quality; the grant term, therefore, has been fully met.
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13,

14,

15.

16.

17,

18.

Assessment of staff competency
Five criteria were used. All five necessitated qualitative judgements and
have been fully met with high quality. Thus, the grant term has been fully

met.

Assessment of teachers

. Four criteria were used. All “four necessitated qualitative judgenents:

ol cuitfa i = been fully met with hlgh quality, and two have been
partially met with: hlgh quality (fully met at seven of ten schools, the
other has been partially met and reflected by limited data). As a whole,

the grant term Ias: been partially met.

Assessment of stzmlents
Four criteria we== identified. Three of these criteria have been fully met
and one criterio= was been partially met (fully met at'eight of

ten schools). Gwerall, the grant term has been partially met.

Most children aczommodated
Two criteria were used. Both criteria necessitated qualitative judgements:

both were fully met with high quzlity at nine of ten schools. Therefore,

- the grant term was partially met.

Focus on enabling objectives
One criterion was used and was fully met; the grant term has been fully

met.

Use existing materials

One criterion was used and was fully met; the grant term was fully met.
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19,

L4 L : 1

Unit task force plans

Six criteria were employed. Five criteria necessitated qualitative

judgements: all have been fully met with high quality. 1In addition,

the remaining criterion has been fully met; * tne grant term has

been fully met.

READING COMPONENT

2@.

21.

22.

23, .

24

25.

No new curriculum development

One criterion was used and was fully met; the grant term was fully met.

Use existing diagnostic instTuments

One criterion was used and was fully met; the grant term was fully met.

Assessment of staff competency
Five criteria were used. All necessitated qualitative judgements and have
been fully met with high quality. Therefore, the grant term has °

been fully met.

Assessment of teachers
Four criteria were used. All necessitated qhalitative judgemenfs:.two were
fully met witﬁ high quality and two were partially met with high quality
tfuiiy met at eight of ten schools; the other has been partially met as

1o

reflected by limited data). Thus, the grant term, as a whole, was

partiaily met.

Plan to integrate RENP with schools
Two criteria were used. Both necessitated qualitative judizements: both

were fully met with high quality. Therefore, the grant term was fully mert.

Plan to mesh skill development and application

. Two criteria were used, and both necessitated qualitative judgements. ©One
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has been met, but not at high quality. The other one has been fully met
with high quality. Hence, the grant term, as a whole, has beeﬁﬁpartially

met.

f26. Assessment of students
Four criteria were used: three have been fully met and one has been
partially met (fully met at :seven of ten schools). Therefore, the grant

term , as a whole, has been-partially met.

27. All children accommodated
Two criteria were used. Both required qualitative judgements and have been

fully met with high quality. Therefore, the grant term has been fully met.

28. Focus on enabling objectives
A single criterion was used and was fully met. Therefore, the grant term

has been fully met.

v29. © Unit ta:sk force plans

Six criteria were.used and were fully met. Thus, the grant term was fully met.

30. 'Stabilized program at 10 schools for children
Five criteria were used. One: criterion has been partially met (fully met at
seven of ten schools). The remaining four criteria necessitéted qua1itative
judgements: two have been fully met at high quality, one has been met but
not at high quality, and the fourth has been partially met‘with high
quality (fully mef with high..quality at seven of ten schools). Therefore,

the grant term as a whole has been partially met.
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Operational program at 10 schools for teachers

‘Three criteria were used. One criterion has been fully met, and

another has been partially met (fully met at seven of ten schoqls). The

remaining criterion necessitated a qualitative judgement: it has been

"fully met with high quality. The grant term, as a whole, has been partially

met.

PARENT/COMMUNITY COMPONENT

32.

33.

34. .

35.

36.

Assistant Director; ACSB and local school board milestones
Five criteria were utilized. Two criteria have been fully met, one
has not been met, and two have been partially met. We conclude: that the

grant term in general has been partially met.

Assessment of staff

Six criteria were enumerated. Five of these criteria have been fully met,
and one has been partially met. ®a find, therefore, that overall the

grant term has been partially met.

ACSB and local school board competency profiles
Two criteria were used. Neither of these criteria have been met and therefore

the grant term has not been met.

_Businesses, agencies and institutions

Four criteria were used. Two have been fully met and two have been partially

met. Therefore, the grant term, as a whole, 'has been partially met.

Community referral service

Two .criteria were utilized. Both criteria have been fully met, therefore,

. the grant term has been fully met.
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37.

.Unit task force.plans_

Two criteria were used and both necessitated qualitative judgements.
These criteria have been fully met with high quality by seven schools;
have been fully met with lesser quality by seven schools, and has not

been met by one school. Thus, in gneral, the grant term has

- been partially met.
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EXPLICATION AND EXAMINATION

OF- GRANT TERMS AND CONDITIONS
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8. RENP will select and use existing diagnostic instruments in mathemetics
rather than developing new ones. Informal tests designed to fac111tate
day-to-day classroom work will be permitted.

Criterion

-TOTs will use only existing diagnostic tests.
Method
To determine if the criterion has been met, inspections of diagnostic test

data and interviews of TOTs were conducted.

. . Has the Grant Term Been Met?

This grant term has been fully met.

‘Evidence

Existing approved tests are used by all TOTs. These include the ICRT and PMT. 1In
addition, one TOT used the standardized Mathematics Level Test. Also, sections of

certain other standardlzed tests are used for checking mastery of skills by students,




9. Implementation for the mathematics component will begin on January 1, 1976 with
the understanding that all 10 schools stated in the continuation proposal will
have in place high quality, stabilized program servicing children. This condi-
tion will constitute consideration at the April 26, 1976 program assessment.

Criteria
1. Space and facilities for laboratories provided by schools will be adequate.
2. The labs will be fully stocked with instructional material.
3. The materials will be cross-referenced to appropriate objectives.
4. Children from each teacher's class will be scheduled for instruction in
the laboratory and served in accordance with the schedule.
5. Instruction of students in the lab by IAs and in the classroom by TOTs will
be of high quality:
- IAs;pinstructioﬁ will reinforce skills for appropriate objectivés,
evaluate learning, and record mastery;
- TOTs will plan'for iab instructipn»by IAs, coordinate lab and classroom
inst;ﬁction with teachers, plan and execute with teachers cléssroom
; instruption to introduce or reinforce skills, évaluate learning, record

mastery and coordinate all student learning and mastery with teachers.

Method

Criteria (1-4) All laboratories were observed at least three times (once per
month) for evidence of the adequacy of facilities, and matériais, the cross
referencing_of materials and each lab's usage by children. All Tst and IAs were
interviewed on tﬁese occasions to explain the. physical set-up and schedule of
‘services. Materials and their cross-referencing were closely examined to
ascertain the accuracy of cross-referencing and to form a general opinion of

the quality of the materials in use.
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Criterion (5) On each visit to labs the instruction of students by the IA was
observed and on each:occasion several students were "instructed" (e.g., talked
with concerning their 1lab a551gnment to ascertain thelr understanding of the
material which should be of a re1nforc1ng nature). After such contact with
students their individual profiles and plans were examined (for further discus-
sion of the profiles and plans see grant term 15) to determine the appropriateness
"of the_learniﬁg activity and to fﬂrm a general opinion of the accuracy of the
diagnosis. The recqr&ing of student mastery was also noted. Further, the IA
in each lab was interviewed concerning the specific instruction performed and
the procedures for planning and executing instruction and for evalua ting

learning and recording mastery.

On each visit to the lab we had at least a brief opporfunity to talk to the
TOTs tb(corroborate inforﬁation_from the IAs cdncerﬁing the labs' operation.
In addition, each TOT was observed in 19 training sessions with teachers
‘which provided an opportunity to check on the process of coordinating instruc-
tion and iearning_mastery with teachers. Also, each TOT was interviewed on

several occasions concerning the total service program at each school.

To provide corroborative evidence of the nature of the service to children at

each school the principals and/or vice principals were interviewed. Also, at

ieast one teacher working with each TOT was interviewed. In total, nine teachers
'were interviewed, covering eight schools (two-thirds of the-six‘TOTs'split schools
and for two of fhem we could not arrange an interview with a teacher at one of

their séhools).

Has the Grant Term Been Met?

Criterion (1) has been fully met in nine schools and not met in one school.

Criterion (2) has been fully met.
| 29
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Criterion (3) has been fully met at seven schools and partially met at three

échools.

Criterion 1) has beea fully met at eigsit :schools with high quality, met with
lesser wawd xy at one school, and only m=rcially met at lesser quality at one

school.

Crit wioR (5. has beem fully met ar hir=-Qual _ty in all Schoolx

"Evidexice

Criteriai (*° In the ten schools we fbmuL~:hat nineiof'the ten labs were
operatiny ir classrooms provided by the =w100l. In the othex=:zschool the 1lab

is operatisz.g in a former storage room; conc-itions are cramped.znd fewer students

than the IA could serve must be scheduled zs a result.

Criterion (2) In all ten schools we found the labs to be fully stocked with
materials, the range of which adequately covers the laboratory approach in the
‘topic areas of the D.C.P.S. curriculum. Most of the materials come from Creative

Téaching Associates and are already indexed to objectives by topic area.

Criterion (3) The laboratory materials from Creative Teéching Associates are
indexed to objectives which permit their effective use in each topic by TOT and
teachers. Additional material in the labs did require indexing, however. Five TOTs
had been shift;d from their intended schools and found that they had indexed their
‘materials to the wrong set of objectives (i.e., the new school had administered the
PMT when the TOT had indexed materials to the ICRT or vice versa). Also some
schools had administered both sets of tests to different groups of students. The
PMT was constructed to correspond exactly to D‘C P.S. objectives, so that indexing
to PMT skill lavels is tantamount to 1ndex1ng to D.C.P.S. objectives. The ICRT’

R TaA e
objectives do not fbllow the same sequence as the D.C.P.S. objectives.
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‘In February, when the formative evaluztors begam do=m cc;llectim, TOTs were in
the process of indexing materials to ohject:'(f;ves‘. at =mch laborazory. The TOTs
collaborated on a mastery correlation of IT ' apné EMT objectivess which would
periit easy cross-referencing. This prowass i verc.rnearly completed. The TOT:
in seven schools have all material Zndexe " iin tihthetd . ¢ areas being addressed
by teachers this year and additiona> materiz mdme= :=o ICRT So that when the
correlation is completed this cross-referencin. «' 1l-ve straightforward. 1In the

otkeT three schools approximately 60% of thes . =z= _- - by our sampling, is apprc-

priatley indexed.

Criterion (4) 1In eight of the schools.studer 22 sectaduled from the class of
each RENP teacher imr:ob the lab on a regular=z is. arl the teactrer, TOT, and IA
know a week or more in advance which students ar= cromzmg on which days. Thus,
they can select leamingAact]':\l/;':.t‘:ies based upor Thaza students' individual learning
plans. 1In one school, although each teacher srrds :students to the lab daily, the
-teacher decides on Monday who will go that week znd the IA soes not know who is
coming until they appear. Planning for instrmcrsion is done by the TOT and IA

on. Monday while the students engage in gaming or manipulative activities. We

do not judge this scheduling procedure .as appr,aériate. In the remaining school,

considerable scheduling confusion ensued for over a romth when mot all teachers

nor their students were regularly scheduled for ti=- iaporatory.

Criterion (5) Our observation of the instructimyral pe-r_form'ance of the IAs
indj.cated that all were reinforcing skills, not introducing new ones (the TOTs'
or teachers' responsibility) through skillf;.ll.teaching activities. While there
was some variability among aides, all were judged zompetent and several to be
extremely competent (in fact, their teacking was as good or better in the
reinforcing activities tha.ﬁ that of teachers). The TAs :appear.to be not aides
in the usual sense, but highly trained special sts 3n a narrow range of instructional
activities. 31
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From the interaction with studerrs and the examination of their profiles and plans.

the _instruction provided was deemsd ampropriate. Also. in evidence were tests

‘evaluating learning and records of mastery at each school. The procedures were

uniformly carried out by the IAs.

Interviews were conducted with IAs and TOTs. Data from the two scurces are congruen--
in indicating that IAs and TOTs plan tmgether for the IAs' instruction. We never

observecé any planning sessions, which usually occur after school, as it was this time

the== was used for interviews. However, one IA was observed planning for her students

when the TOT was absent; although, IAs are ostensiBly not supposed to plan, this

ocz===sion obviously merited some role flexibility.
*, I””"l

The iinteraction of TOT and teachers in terms of coordinating learning activities
and =valuation was assessed via observing the training sessions and interviews

with TOTs, teachers, and principals. The demonstration lessons taught by TOTs

were well-executed. The planning sessions observed did evidence the desired

coordination and interviews cooroborated that weekly or biweekly coordinated
eﬁaluatio# occurs. Particmlarly in evidence was the updating of all test data;
though tests wereladministéred in September, teachers and TOTs systematically
updated the data on levels of student learning for the Spring through teachers!

amalyses and check tests in the areas of the curriculum treated.
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10. It is expected that all Frepo===. labs and centers for Masthema=jrss t=zaining
will be operational and servicing teachers by April 2. “:976. Furtker, all
teachers in need of tratming snould kave completed tra ..ng by A7til 26, 1976.
This condition will be cxxsidered as a criteria for P=: .~am cumtinwance at
that decisior point. The nzmber of labs and centers w: ' be the muber
stated in the accepted Proposzi of Dexember, 1975.

Criraria
—it=rla

1. 'The ten laboratories for Mzzhemzrics training will be operztionzl

and servicing teachers.’

2. Teacher traiming scheduled-thromgh April 26, 1576 shz11 have been

completed.

3. Teacher training completed shall have addressed the areas of
teachers' most ne=ded skills from the RENP competence criteria in

the téaching of mathematics.

Methtr

Criterion (1) The operatZon and serrice of the laborataries was assessed through

the abservation of 19 training sessions in the ten schools involving 13 teachers

(or 15% of the 8% teachers).

Criterion (2) The accomplishment of scheduled: teacher Training was asssssed
through the scrutiny of all TOTs' Fles o each of their teachers and am

examination of all TOTs' weekly TEPOTItS on activities tm -the component Head.

‘Criterion (3) The addressing of the z=reas of teachee=" most meeded skills was
assessed though interviews with all TQTs, ali principals or assiwtant principals,
and a sample of t=achers randomly welected mmd stratified by TOT .(9 tearizers or

11% of the 82 teachers).
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Haz= the Grant Ter— Been Met-

Cr=terion (1) has sezen fullr wmct.

Criterion (2) has =een full} met in #ght <=thools and partialk¥ met in

two schools.

Citerion (3) has m=en fully met with a nizh degree of qualizy.

Evidence

Crizerion (1) Fror reports of the stimdmied usage of cénters =for teacher
training and studexm- instruction, obsarwarion days were randomil+ chosen. We
found all ten centsrs to be servicting teacmsrs. One was suffering under adverse

conditions in terms of facilities, bur the trzinimg proceeded 1zavertheless.

Criterion (2) From scrutinizing TOTs' files an each teacher and weekly Teports, we

have determined thaz, with the except=ons oI teacher illness or—-pregnancy or TOT

O

illness, all teachers receiwed trainimpg as schednled im seven schools. In two

séhools two ‘and three teache;s have not been attending scheduled training sessions;
in the remaining school, teachers wez™= imprwperly scheduled, in our opinion, so that
some would receive training on an z=meeded basic only. TEzs, at this school only
those teachers whom the TOT beliex=d needed train:mné wer: w»=rved. Our undsrstanding

of RENP however. is that all tsackers are to receiwe seric=.

In relating criterion (1) to e=iteimm o7, we Sowund th=t iw all observed training
sessions, the teachers who: were s:.:reénzlen: did at=emd, wi:h:tﬁeaxce}ptions of those
on leave. We did find, #r— additiom, = instance when 2 TOT cancelled the day's
training at one=:school im order to kmep:m:lab opmem ar ey other school whgn the léb
manager was ill; we sought clarificztimm of RENP molicy on priorities and were told
i)y the component head..that the ttzhrim;,,of teachers has priority over the lab

service to students and such cancelling-of training should not=iave occured. No
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ather incidemt of this kzad was observed.

Critarion (3) In their zaterviews the TOTs all sté.ted tnat th= nfegot_iated
training plans refZected a synthesis of teachers' felt needs zmd TCTs' perception
of teacher needs. Of note is thar initially none of the t=achmrs izs very
familiar with the laboratory approach or the RENP learning seguencs. Therefore.
trzining in mathemztics was quite uniform in procedure wits varia i—ns of teachers'
dmimla and contsnt knowledge. &1l jine interviewed te.cheTs szazed thaz the

TOT was working with them on what they comsidered to be most imrarctznt areas,

C
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11. By January 15, a detailed plan for training teachers to mesh childrens'
skill development and application will be prepared; by March lst the plam
will be implemented. '

Criteria
1. A detailed plan for training teachers to mesh childrens' skill

&evelopment and functional applications will have heen prepared.

2. The plan shall be implemented; TOTs shall be trainirrg teachers:
- to diagnose individual st;xdent skills
~ to group students of similar needs for instrum=imn
-~ to plan instruction for groups and individuals based
upon diagnosis
- to teach skills within an appliex context in the regular
mathematics periad and in the content azeas (e.g., science

and business).

1. The plan that was submitted was reviewsc to det=rmin: if it adiressad

the meshing of skill development and applicaticm im cmeschrer t—=inmyg.

2. The implementation of the training pilan was assessez through the
interviewing of all TOTs and a sample of 9 teachers (Ii% of the &

teachers) and through observation of 19 trainimg =ess=ions.

Has the Grant Term Meen Met?

Criterion (1) has beem fully met.at high quality.

Criterfion (2) has beem fully met at high quality.

36




-ll~

Evidence

Criterion (1) The éubmitted pPlan describes the basic format of RENP teacher train-
ing in mathematics. It contains the five stage learning sequence which teachers
will be trained to use via the labaratory approach with their students. A

full explication of these stages was‘ﬁot contained in the report but was provided
to.the evaluators by RENP, reproduced from the reference cited in. the feport or
Plan. The process of teacher trainimg was described in the plan, delineating
training procedures for teachers‘iﬁ ¢ach of the five stages. The fifth stage -
of this sequeﬁce is Application (as stipﬁlated in this grant term) in which the

teacher specifically promotes the transfer of skill development to other contexts

through "experience in applications in a variety of situations'.

Criterion (2) The TOTs are employing the five stage learning sequence in their

_training of teachers through the labmratory approach. In interviews, all six

- TOTs: expressed that it was important to help teachers appreciate the nécessity

‘of moving beyond the foﬁ}th:stage ofi "Fixing Skills" (the reinforcement of
lgarning), In the eleven training =sssions observed, all TOTs stressed the impor-
tance of each of the five stages and their interrelation; application was clearly
an integral part of the training as Teachers were helped to plan lessons with

such in mind.

It was noted that over half of the training sessions observed {6 of 11) dealt
either with fémiliarizing the teacher with the five stages br with helping them

to interpret the criterion-reference test data (in the fifst learning stage)

using these data as a basis for instruction. .The other five sessions were devoted
to specific lesson planning with materials and ideas to incorporate the laboratory
approach. The data from teachers' interviews, which showed that all elementary
teachers had expressed needs in content areas in mathematics, and the content of

the above-described training sessions lead us to conclude that the TOTs are teaching
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the necessity of meshing skill development and applications. However, the focus
of the teachers' interest as seif-perceived needs, is on more basic concerns

(e.g., diagnosis, lesson planning, and subject matter content).

38
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12. By February 1, a detailed plan which describes the process of integrating RENP's
math "configuration/program" with the existing math programs (DCPS, Title I, for
example) at each school will be developed. By March 1, it will be implemented.

Criteria .
1. A detailed plan which describes the process of integrating RENP's math
"configuration/program’ with existing math programs at each school will have

been developed.

2. The plan will have been implemented:

- develop the use of the.laboratory approach to the teaching of mathehatics
with the teachers' ongoing cur-iculum for student instruction and teacher
;raining

- coordinate services at each school with the other specialists (Title I
aﬁd resource teachers)

-.serve grade levels not addressed by Title I

Methods
Criterion (1) The submitted plan was reviewed to determine what specific actions .

were to be taken in schools.

Criterion (2) Nineteen training sessions with teachers were observed; all TOTs,
.nine teachers, all principals and/or assistant principals, and two math resource

teachers were interviewed.

Has the Grant Term Been Met?

The grant term has been fully met at high quality.

Evidence
" Criterion (1) The submitted plan contains a description of the programs and personnel
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- at each school and details what actions the TOT will be performing.

Criter}on.(Z) The observed training sessions indicated that RENP does not have its
own curriculum a£ these schools but uses the exiszing cmriicuﬂmm of each teacher in.
the training for the laboratory approach. The stwdemt plams anc teachers' lesson
pléns which are developed with the TOT were all showm to be bazsed upon the D.C.P.S.
_gurricular topics currently taught by :ne teachers. The intercisws with both

teachers and TOTs confirmed these obserwvations.

Interviews with principals confirmed the informaticm coriEined im the submitted
plan as to the programs and persammel ©per..ing in thefr:'schools. Specifically,
RENP does not work with teachersparticipating in Title [. In icterviews with both

principals and two math resource teachers all stated thz= TOTs regularly meet

- with the specialists to discuss ways to coordinate their service to teachers.

O
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13. By February 1, almost every employee of the math component will have been
evaluated/assessed for competency in teaching math. Incompetent personnel
will be dismissed. By March 1, others will have received intensive
training to bring them up to speed. The personnel records will show that

- this was done. Periodic checks to ensure competence is maintained should
be apparent in personnel folder. TOTs, TOAs, and IAs will know what they
are doing, their activities will make educational sense, they will know
why they are conducting various activities, and perform them with high
levels of competence. ‘ :

_ Criteria
1. Almost every employee of the mathematics component will have beéen

evaluated/assessed for competency in teaching mathematics.

2. Personnel will have received training for the purpose of improvement

in areas of deficiency.

3. Personnel training shall have been recorded and periodically

updated.

4. TOTs, COA, and IAs will fully understand the activities€®of their

roles.

5.. TOTs, COA, and IAs will perform their required activities with

high levels of competence.

Method

Criteria (1 and 3) Ther personnel folders of all tﬁe TOTs, COA, and IAs were

‘reviewed, and the Director of the Mathematics Component was interviewed.

Criterion (2) The training of the RENP math staff was observed in four staff

development sessions of TOTs and COA and three training sessions of IAs.

Criterion (4) All TOTs, COA, and IAs were interviewed to assess their under-

standing of their roles as described in the "Training Programs" document.
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Cr1ter10n (5) All TOTs were observed in 19 training sessions with teachers.
The COA was observed in 3 training sessions with aides. All IAs were observed
instructing students in the labs. In addition, 9 teachers and all 10 principals

A

.. and/or assistant principals were interviewed.

Has the Grant Term Been Met?

All criteria have been fully met with a high degree of quality.

Evidence N
i

ptriterion (1) Completed Staff Assessment Forms were observed for all TOTs, COA,

and IAs in the Mathematics Component.

Criteria‘(Z and 3) Training plans exist for all TOTs, COA, and fAs, For TOTs
and COA these plans specifically addressed the skills measured by the various
assessment instruments, and included a description of the area in which work was
needed and at least one course for remed1at1ng weaknesses. Individualized
Training Plans existed for.each of the IAs, and each Training Plan was calibrated

d'te the reeults ef the staff assessment. The Individualized Training-Plans_fer
all TOTs, COA, and IAs are updated monthly, and evidence of such uﬁdating such

~as certification of skills in which a TOT, a COA, or an IA was initially judged
deficient werelimmediately apparent. The observed trainidg sessions were

commensurate with the training plans.

Cfiteriodv(4) A document.entitled ﬂTraining'Program/Mathematics Component /RENP"
clearly specifies those activities to be performed by TOTs, COA, “and IAs, along
.with reasons for conductlng these activities. Second, all employees in the
Mathemati§§ Cemponent are required to review their monthly assessment ratings'as
evidenced,by the fact that all the rating sheets had been countersigned by employees.

Third, interviews conducted with TOTs, COA, and IAs substantiated that they are
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cognizant of activities they are to perform, and the reasons for conducting

various activities.

Criterion (5) All of the mathematics TOTs were observed training teachers on
two occasions (excepting one TOT who was seen only once due to illness). In all
‘cases We concluded that TOTs were performing %£ high levels of competence.. For

a detailed discussion of this latter point, the reader is referred to grant term 14.

" The performance of the COA was also judged to be at a high level of competence as

evidenced by our visits to three training sessions the COA conducted for IAs.

Observations of all of the IAs indicate that they are performing their jobs compe-
tently and in accordance with their job descripﬁions. ‘A further discussion of the

- quality of the performance of IAs appears in the description of grant term 9.

Finally, the interview data from discussions with teachers and principals, indi-

‘cate that the TOTs and the IAs are performing their Jobs competently
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14. By February 1, almost all teachers (estimated 84) will have been assessed
for their strengths/weaknesses in teaching math. An individual teacher
learning plan will be developed, showing what activities will be undertaken
to bring teachers close to 100% competency. By March 1, most teachers will
have been trained. With regard to their math activities in the classrooms,
they will know what they are doing re math, why they are doing this, and
show high levels of competency in implementing activities.

‘Criteria

1. RENP will h#ve developed criteria for the competency in the teaching'of L
mathema;ics which will be used as a basis for the essessment of teachers and for
their training. The criteriz should be logical, specific, and understood by the.

TOTs to provide such a basis.

2. The assessment of teachers' skills will have been completed on almost all
teachers and will have been performed in a standard and formal manner with instru-

ments/procedures logically derived from the competency criteria.

:31 The training of teachers will have been done in accordance with thg training
:plans at a high quality: |
. - theor& sessions will move from theory into practice including not
only.stimulating concepts and ideas but also speciffc téaching
ﬁtrategiéé, techhique and materials designed to foster instructional

improvement in the RENP competency criteria areas.

-- demonstration lessons by TOTs will be of high quality, exemplifying

the skills in which teachers are Being trained (i.e., the competency

criteria) and include appropriate debriefing (feedback) with teachers.

o

-- TOTs and teachers will engage in planning for teachers' new instruc-

tion, fostering instructional improvement in the RENP competency

criteria areas.
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-~ TOTs will observe teachers' demonstrzcing new skills through regular

classroom observation.

-- TOTs will record the training/staff development activities of the
teachers (i.e., modules completed) and instructional improvement

demonstrated and will encourage teachers' self-evaluation.

4. The teachers will be aware of their instructional improvement in the feaching
of mathematics, will demonstrate competency in the areas of their RENP training,

and will have positive attitudes towards their continued instructional improvement.

Method

Criterion (1) Competency criteria which RENP requires of teachers in the person-

alized approach to Mathematics instruction were reviewed.

Criterion (2) The process by which teachers' skills and/or needs were assessed

.was analyzed fhrough the review of instruments, the scrutiny of all TOTs' files -

on each of theirnteachers, and the examination of all TOTs' weekly reports on

activities to the component director. ' .

Criterion (3) The process by which teachers were trained was analyzed through
scrutihy.of_ail TOTs' files on each of their téachers, through observation of
19 training sessions (11 theory/feedback/planning sessions and 8 demonstration

lessons) involving 13 teachers (or 15% of the 85 teachers) in the ten schools.

Criterion (4) The instructional improvement of teachers and their attitudes

‘towards training were assessed through interviews with 9 teachers (or 11% of the

85 teachers a random sample, stratified by TOT), through intervie: s with the

principals of all ten schools, by scrutiny of TOT records on teacher training

activities and by observation of the teaching of two classroom teachers.
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"Has the Grant Term Beeh Met?

Criterion (1) has been fully met with a high degree of quality.

Criterion (2) has been fully met in seven of the schools, with a high degree of
quality. The other three schools have only Partially met this criterion althougﬁ

what was done showed high quality.
Criterion (3) has been fully met at all schools with a high degree of quality.

Criterion (4) is judged upon limited evidence. As reflected in the formative
evaluation plan, the assessment of teacher competence with classroom observation
- might not be fully realized; more cbservations were planned and desired but only
two could be scheduled.” The interview and documentary dafe do suggest strongly
that progress in performance and:pgsitive.changes in attitude have been affected

by the project. The extent of ehange in teachers' performance remains in question.
P: _ P qQ

Evidence
‘Criterion (1) The foliowing competency crizeria have been developed by RENP
for the teaching of mathematics: ‘
-- teachers will be able to usa diagnostic/prescriptive teaching (i.e., will |
be able to administer and analyze diagnosticw;ests, construct a
behavioral hierarchy for a given topic, teach an individual student
or groups of students with similar needs following the five stage
léarning Sequence of RENP math component, teach students with learning
disabilities in mathematics, provide individualized instruction
for classes) |
-~ teaehers will be able to esteblish leafhing centers in their classrooms.
-- teachers will be able to use the laboratory approach and the discovery
method in teaching in the stages of.the learning sequence
- teacﬂe;; will be able to mesh students' skill developﬁent and
'application | .
-~ teachers Qill be able to teach a topic using a variety of methods 16
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" These criteria are logical and specific, in light of RENP's goals. All TOTs intem-
viewed understood that these competencies were the basis of the teacher training

. program.

Criterion (2) The RENP Mathematics TOTs sent Letters of Inquify (a teacher se1f¥

~ assessment form) to all 85 teachers. The form explicitly states fhe competency
"criteria (witﬁ the exception of meEhing development and application) to teachers

and asks teachers to indicate their knowledge/performance of them on seven specifie
teaching activities. An add1t10na1 seventeen content areas (1nc1ud1ng appllcatlons)
are to be similarly rated for needs by the teachers. At seven of the ten schools

all teachers-completed this form; in the remaining three schools 5 of 6 (63%), 3 of 7

(43%), and 12 of 16 (75%) did Complete the form.

~ The TOT followed up the Letter of Inquiry with an individual conference with each
teacher to plan for the TOT to observe the teacher and his/her class during instruc-
" tion. Afte; this observation theyragain conferred to develop a mutually agreeable
set. of training areas - tﬁe specific teeehing skills to be addressed in training
and the teacher's curriculum in ehich he/she would be learning to teach through

the laboratory approach and the learning stages. The.weekly reports submitted

by the TOTs to the component head were rev1ewed by the formative evaluators. They

1nd1cated a11 TOTs both observed and conferred w1th ‘all teachers in 9 of 10 schools

From the above negotiations between TOT and teachers, individual profiles of
areas of needed training were to be drawn. In evidence to the formative evaluators
were such prodiles for all teachers in seven schools; in the remaining three schools

5 of 6 (63%), 4 of 7 (57%), and 13 of 16 (81%) were found: comp leted.

On the basis of the individual teacher profiles training pians were to be developed
which scheduled the training of each teacher at each school and-in&icated the nature

of each training session. As with the teacher profiles, teacher plans were'completed
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for all the teachers at seven of the =cnools and for the same percentages of

teachers as the profiles at the remaining three schools.

Criterion (3) The formative evaluators observed 19 teache¥ training/staff develop-
ment sessions thch permitted the observation of all TOTs twice with one exception
in which illness of evaluators and TQT on several occasions allowed orily one session
fo be observed. 1In the 11 theory/feedback/planning sessions (so designated because' 
an integrated format was observed in each) the TOTs demonstrated generally high
 qua1ity trdaining in accordaps with the criteria: theory into practice’and planning
which fostered RENP criteria. In the eight demonstration Iessons observed, all six
TOTs exemplified the skills to be: tamght and did utilize sofficient time to debrief.
with the teachexrs involved. However. we noticed definite “mdividual variability
among TOTs in these criteria as well as variability betweez:differeht sessions of
the same TOT. We judge that while .ezch of the’TOTs have be=n observed to meet the
afo%ementioned standards of quality, some TOTs could improwve.their consistency of

~~

performance.

The TOT at each of the ten schools has recorded the aétivitieﬁﬁin which teachers
have participated on each teacher's training plan. Weekly repdrts of these
activities are sent to the component director. In five of the eleven staff
development'sessions, the TOTs specif;cally encouraged the teachers to continue
self-assessment., The nature of the interactive process observed between TOTs and
teachers is one in which the teachers, even in the presence of the formative evaluators
speak most caﬁdidly to'the TOTs of their own weaknesses. We infer from such candor
that a learning climate facilitgtive of self-evaluation has been éstablished by the
TOTs. All teachers are being asked to complete a questionnaire from the component
head (vho is meeting with teachers at each school to explain its purpose). They are
asked to evaluate the qﬁality of their training, fhe TOT's performance, and their

own instructional improvement.
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‘Criterion (4) Nine teachers were interviewed by the formative evaluators. Teachers
were randomly seleeted and stratified by school and TOT. All were mOSt'laudatory
of the nature of the training they were receiving from their TOT; they each
expressed in some detail specific ways in‘which'their teaching had been improved
byi the RENP sessions and displayed positive attitudes towards continued involvement
with the TOT. Eight of the nine were elementary teachers and each stated that
mathematics was a particularly difficult subject. to teach for them or éonétitq;ed
their weakest area of preparation. Three of these eight specifically stated how
relieved they were to:have the TOT help them with their-"slow" students for whose
instruction they feltfparticularly unprepared. The sihgie secondary teacher inter-
viewed felt quite comfortable Qith her content knowledge-but felt RENP was providing

“helpful and effective strategies to assist with getting-that material ovef to
studénts.' All nine teachers expressed positive attitudes towards RENP and the

training they were receiving from their TOTS.

"The interviews with principals and assistant principals tended to substantiate the

' positive attitudes expressed by the teachers towards their RENP training. Principals
at nine Af the ten schools stated that all their teachers were now generally positive
- (despite initial.suspicion that the RENP traihing somehow reflectzd a poor rating
and need for training); the other principal stated that the majority of the

teachers :are now positive towards the RENP training.

To determine the competencies gained by teachers from their RENP training, the
formatiye evaluators scrutinized the TOTs' records of teachers' training sessions.
The records indicate that definite learning had occurred in order for teachers to
have completed specific training modules. Two classrooms were visited to obsefve
the instruction. The teachers demonstrated a high degree of competence in tﬁe skill
area in which they had received training; yet as no baseline level pf competence

K
PR

was known, growth cannot be iinferred, only competence.
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The relationship between criterion (3) and (4) must be notgﬂlherem From obsexrvations
of the training sessions with 13 teachers, the fnrm;tive evaluatoTs hévevdeveloped an
inference regarding the level'oféteaching skill =nd contenf mastery of many of the
teachers involved. From analy;ing diagnostic information and observing students in
classrooms and centers, further inferénces have been made. Specifically, RENP is
dealing }argely with upper elementary grade teachers (10 first gradé teachers, 22
secondary school teachérs, and 53 fourth or_fifth g;ade';eachers) whose students
are'predominately two grade levels or more behind their instructional level. Further-
ﬁofe, these elementary teachers in interviews, frequently expressed their own
difficulties with teaching mathematics. This suggests that the TOTs are 2ttempting
to move many teacher; from a;Qéfy_low level of teaching skills (in terms of the
RENP competence criteria) to acceptable levels of teaching. Specifically, of the
13 teacﬁers with whom the formative evaluators have interacted, 8 would have to
.be judged from their own statements in training sesgions to be at the most
fudimentary‘igvels in relation to RENP's competence criteria, Only three could
be judged knowledgeable in relation to these criteria. Thus, It seems most un-
'-likely that high levels of competency would be demonstrated by "most teachers"
(more thanm 50%) if more than half began at a low level (8 of 13) amd had only

‘three months of training. However, it is quite conceivable that all could show

. -progress. The testimony of our sample suggests most did, but the extent of

progress remains uncertain, due to the lack of baseline data.

An additional factor.which the- formative evaluators have considered in attempting
to assess teacher competence or instructional improvement has been the amount of
individualized training time TOTs can spend with teachers. This time is inversely
proportional to the number of teachers they must serve. Also, relafed is the
number of schools to which TOTs must travel, which partially determines their
"“availability" to teachers for informal assistance with materials or planning

and spontaneous conferences.
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-There exist marked differences in the pattern of TOT assignment which we judge
to affect the type and the quality of the training which TOTs can give. While
the actual numbers of teachers which TOTs serve does not’ vary greatly, ranging
from 11 to 16, when partitioned by number of schools served (meaning number of
mathematics 1abo:atqr1es to be established and number of days accessible to
teachers) quite a bit of variability is evident. Specifically, two TOTs remain -
full -time in a single school having one 1ab to establish and maintain with 13 and
16 teachers to whom they are avdilable each day (except when they must be available
for RENP staff development). Three. TOTs split time between two schools, one TOT
visits one of her schools only once a week and the other two TOTs split half-time
>'1n each school, each serv1c1ng 15 teachers. The remaining TOT services 14 teachers
at three schools. The types of service being pfovided contragting the.two extremes
(13 teachers in one school versus 14 1n hhr=e schools) are marked; one type relegates
the status of the TOT to that of a weekly v151tor who works with selected teachers,
’.the other is an integral part of the daily 1nstructiona1 program of that school.
Our.interview data support this inference regarding the schedule of service. When
teachers and administrators feel the TOT is part of the 'school program W1th a daily
:commlttment they are more cooperative, supportive and participative with.the RENP

program.

Unlike Reading, with four aides per school, which can rzlease four teachers at a
single time for group sessions, Mathematics has all s1ng1e teacher conferences.
This makes for good 1nd1v1dua1 attention but minimized the eff1c1ency of the
training, especially for theory sessions and demonstration lessons. The inabilit}
to schedule teachers for more than one session each week must have an effect on

the amount of training received and instructional improvement demonstrated.
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Earlier, in criterion (3), we reported the observed variabiliiy in the TOTs performance
. "both between TOTs and within single TOTs. The variability observed between sessions
taught by the same TOT occurred with TOTs whose time is sﬁlit Setween schools but not
with the TOTs who are in single schools. Such observations suggest that a fragmen-
~ tation of service across schools may be affecting the diagnosis Sf teachers! needs,
the planning of training sessions, or the interpersonal relationéhips between TOT

and teachers (the impairment of any one of which could produce a reduced quaiity

‘in training).
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15. By February 15, almost all students (estimated 2,520) will have had individual
profiles prepared re their strengths/weaknesses in math. An individual learning
plan for each student will have been preparcd with the assistance of the teacher.
The April 26th review will show that the individual learning plans have been
implemented. .The individual student records will show what activity was under-
taken, the student's progress, and what modifications were necessary to improve

_ student learning in math.

- Criteria
1. ICRT or PMT data on students will have been received from the school.
2. Individual profiles for each student will‘be kept on file.
3. Individual Learning Plans will have been prepared and wilil be kept
on file. -

4. The plans will have been implemented and progress recorded.

Method
€riterion (1) The printouts of test data for students were reviewed at each

school with the TOT.

Criterion (2) and (3) The profiles and plans of each teacher for 10% of the

students were reviewed at each school with the TOT.

Criterion (4)‘ As described in grant term 16, a.random sample of about 3% of student
plans were analyzed on two occasions for the gppropriateness of.éctiyitieé compared
to plans. On a.-third and earlier occésion a 10% sample of student plans at éach
school was reviewed éo determiné if recording of activities and prbgress'was being

performed.

Has the Grant Term Been Met?

Criterion (1) has been met in all schools.
Criterion (2) has been fully met at eight schools and paftially met at two schools.

Criterion (3) has been fully met at all ten schools.
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* Criterion (4) has been fully met at all ten schools.

Evidence

Critérion (1) The ten schools provided test data for the TOTs to construct profiles
with the teachers. However, due to student transfers during the schoél year and
student absences, approximately 85% of the students have t=sts available at mine
schools and only 50% available at the other. An additiomal 10% across schools

were tested at an inappropriate level, resulting in -either 100% mastery or 0%

mastery.

“Criterion (2) The 10% sample of student profiles at each school revealed that at
eight schools all of the gampled students had completed profiles. At the other
two schools 85%.(17 of 20) and 75% (15 of 20) of ;he sampled students ﬁad completed
profiles. We.were told by. TOTs that they had administered parts of the di;gnostic
tests (in accordance with the curriculum being addressed) to students for whom
comﬁleted tests were unavailable. This retesting probably accounts for the fact
that we found a higher percentage of completed profiles (which address Eurrent

curricular areas) than school administered test data.

‘Criterion (3) 1In our samples of 10% of the students at each.school,all were found

t6 contain Individual Learning Plans which for the curricular area to be taught

by .the teacher ennumerated the PMT.skills (which cérrespond to the D.C.P.S. objectives)
or ICRT objectives to be addressed. Since the objectives are sequenced in a behavioral
heirarcﬁy in numerical patterns, the teacher and TOT (knowing these patterns) can

plan learning activities for their teaching or for the IAs' instruction.

-Criterion (4) All of the sampled plans in each school :showed that activities were
being accurately recorded as the students' work was in their folders as well as a

record of the learning activity, the objective and the date.
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'« There is not a uniform procedure by which the TOTs record the mastery of a given
skill or objective when such has been demonstrated via a check test; each TOT has
her own idiosyncratic coding procedure on either the profile or the plan to indicate

mastery.
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16. By February 15, almost all children will be involved in their math programs.
There must be evidence that most children (accelerated as well as remedial)
are being accommodated.

Criteria
1. Almost all children'will be involved in their math programs
2. Most students (accelerated as well as remedial) are being accommodated:
- learning activities inllabs and classrooms provided by RENP will be.
appropriate for students’ levels in given topics

- enrichment activities for students who have demonstrated. mastery

. in given topics or skill ogjectives will be provided

Method
We observed laboratory instruction of all IAs and interviewed all TOTs. and IAs

‘concerning the nature and scheduling of service to children.

At each school on two occasions the records of students learning activities were
analyzed through partioning a 25% random sample of students into remedial, grade
level, and accelerated categories according to test level and comparing activities

to plans for a 10% random sample in each category.

Has the Grant Term Been Met?

The grant term has been fully met at high quality in nine schoolc and partially

met in one school.

Evidence

1s all students of each teacher

<Y =

Criterion (1) At six of the seven elementary schoo

are scheduled for service in the laboratory weekly and have been so attending.
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At the seventh elementary school, after all students were introduced to the labora-
tory-in the fall different grade levels have been uti}izing the lab differently.
This scheduling was judged ia dur opinion to be haphazard and has now been correeted
So_that since early April all students regularly attend the laboratory. At the
th;ee secondary schools, students are referred by their teachers weekly for
" laboratory inetruction. Thus, nof all students are exposed to the laboratory
itself for each teacher. However, the TOTs occasionally have been able to
schedule whole classes to the'lab so that the TOT, teacher, and IA can simultaneously

instruct students in learning centers. We observed one such occurence.

Criterion (2) In mathematics there were no students who were administered tests
above their grade level or who showed a high degree of.mastery (more than 75%) on

" the grade level tests. From our 25% samples of students at the elementary schools
on the two occassions, we found 48 of 370 students (13%) tested at grade level with
-all others below grade level, and 56 of 358 (l6ﬁ) tested at grade level. At the
secondary school all sampled students were tested below grade level. The RENP program
works with only applied mathematics students at the secondary level. As the parti-
tioned group for the grade level students was relatively small, we compared
activities to plans of approximately 20% of them rather than the intended 10%
sample. For the below grade level students, a 10% sample was chosen for the.
.comparison. In all cases the activities recorded were in accordance. with the

learning plans.

As nearly all students service could be judged reﬁedial fy the decision rule of
below grade level in testing, the second aspect of criterion (23, mh1ch necessitates
considering accelerated students or those for whom enr1chment in a g1ven area,
topic, or objective is approprlate)becomes 51gn1f1cant In each of the laboratorles
there ex1sts ample activities for enr1chment in all areas which the evaluators

rcould determine. These materials are used; on over half of the lab visits made,
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we observed the IAs giving enrichment assignments to a few students who eitner
had completed the particuiar tasks for the day or had already mastered the objec-

tives for a given topic and was scheduled to the lab for enrichment.
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17. Activities will focus on achieving enabling objectives ~- not on baseline
testing, module development, etc. -- unless the math component head believes
these are so vital to achieve the refunding criteria that these activities
are given priority. The emphasis will be on children served, and on
teacher competency. Parent training is to be deferred to Phase IT unless
it can be done well and still meet criteria 14, 15, and 16.

fy

The enabling objectites referred to in this grant term were assessed in

other grant terms in this report. Thus, the criterion is: act1v1t1es con-
ducted by the RENP Mathematics Component will not include baseline testing,
module development, and parent training - ymless the mathematics component heed

thinks these activities are necessary in order to achleve the refunding criteria.

Method
All of the mathematics 1abs were visited twice, all of the mathematics TOTs
and the head of the mathematics component were interviewed throughout the

evaluation.

Has the Grant Term Been Met?

The-criterion has been fully nmet.

Evidence

Neither baseline testing, nor parent involvement were observed during the
evaluators' visits to the mathematlcs labs, and the head of the Mathematics
Component conflrmed that these act1v1t1es were not being conducted. The head of
the Mathematlcs Component revealed that twelve modules were deve10ped because
they were deemed essential for tra1n1ng of teachers; we observed these modules

be1ng used with teachers in our visits to the mathematlcs labs.
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18. RENP will rely primarily upon existing materials in carrying out the math
component. No new curriculum will be developed in grades K-6. RENP will
include an enclosure with the sixth quarterly report summarizing its review
of materials; describing gaps, if any, to be filled by the ''technical math"
program; and plans for its pilot testing and review. With NIE's and
DCPS/RENP's mutual -agresment (to be received by January 15, 1976) the
program will proceed to implement its plan for technical mathematics. This
is, however, an option at the discretion of RENP and should be undertaken
only if the other math activities can be fulfilled. :

Criterion
As NIE did not approve the development of "technical math" only the following
is considered: the Mathematics Component will use existing materials and no new

curricula will be developed in grades K-12.

Method
Observations were completed in ten classrooms, all of the mathematics labs,
‘nineteen staff development sessions for teachers, and seven staff development

sessions for RENP employees in the Mathematics Component.

Interviews were conducted with all of the mathematics TOTs and with nine teachers.

Has the Grant Term Been Met?

The grant term has been fully met.

Evidence
No new curricula development was in evidence; mathematics lab materials from Creative
Teaching Associates were being used in the Mathematics Component ; supplementary

ideas for teachers utilized existing materials.

All of the interviews that Were conducted substantiated the above findings.
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19. By February 1, individualized umit task force plans will be available for all
Phase I schools. By March 1, the unit task force plans will be almost fully
implemented, under the oversight of thelocal school boards of Phase I schools.

Criteria

1. Each plan will contaiﬁ clear and precise objectives, stated in measureable.
teris, .

2. F=ch plan will contain a section indicating the various activities which will
be :meortaken by school staff to implement the objectives stated in their
Uni: Jask Force plan.

3. Each pisn will contain a time line of implementation for the objectives.

4. Each pisw will ensure that those constituting the Unit Task Force will be
drawn frea several school-relatéd constituencies.

S. Each plun will include current test data on RENP students.

6. Each plan will include a section delineating the way in‘which the Unit

Task Force (or designated members) will monitor the implementation of the

‘overall plan.

Method
Criterion (1) The objectives contained in each plan were reviewed by curriculum
specialists on the evaluation team to ascertain whether or not the objectives were

discrete, measureable, and contained specific criteria for measurement.

Criterion (2) Each plan was reviewed by the evaluation team to ensure that it
contained statements relating to the "translation' af quectives into specific
activities. Interviews were conducted Qith the component director in charge of
mathematics and with the math TOTs to clarify the "translation" process, and to

ensure that it was, in fact, occurring. Activities observed occurring at each school
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were compared with those delineated in the plan to determine congruence.
Criterion (3) Each plan was reviewed to ascertain whether or not the requisite

timeline had been included.

Criterion (4) Each plan was carefully reviewed by the Principal Investigator to
determine who constituted the Unit Task Force in ewzch school. Finally, Unit Task
Force members delineated in each plan were interviewed by the evaluators fo sub-
stantiate their participation on the Unit Task Forces, specifically, all principals

and/or assistant principals, all TOTs, and COs.

Criterion (5) Each plan was reviewed by the Principal Investigator to ascertain

whether or not current testing data had been included.

Criterion (6) Each plan was reviewed by the Principal Investigator to ensure that
it contained a statement regarding the way in which implementation of the plans

‘would be monitored by members of the Task Force.

Has the Grant Term Been Met?

Criterion (1) has been met for each of the ten schools with a high degree of quality.

Criterion (2) has been mét for each of the ten schools. The degree of quality varies
between schools, though the continuum Tuns from "good" to "excellent". Therefore,

‘the degree of quality is judged acceptable for all schools.
ériterionv(S).has been bet, with.high quality for e;cﬁ of the ten schools.
Criterion (4) has been fully met at each of the schools.
- Criterion (5) has been fully met, with a high degree of qualify at each of the schools.
Criterion.(6) ﬁas been met for each of the schools. The quality of the monitoring
plan, while varying for each school, is sufficient to ensure a'careful chéck on

'

v whether or not the RENP activities delineated within the pléﬁ are being carried out. (;2
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* Evidence
Criterion (1) Each of the Unit Task Force Plans pertaining to those schools having
3 math component has two sets of objectives: the first set, common across all plans,
is comprised of five general reading objectives embodied by the Response to Educational
Needs Project. One of these objectives pertains to specific teacher training outcomes
in math. Two of the objectives pertain to student outcomes, and focus upon the
.vauisition of measurable, aiscrete skills, which students participating in RENP are
‘ 6*pected‘to acquire.” One objective pertains to TOfs and one pertains to Instructional

Aides.

In addition to the five Common math objectives, each Unjt Task Force plan contains
math obJeCtheS idiosyncratic to that particular school. In all cases, these objec-
tives relate to specific student outcomes. Three schools also listed, as part of
their own objectives, outcomes relating to teacher training. All of the individual
schoo] ob;ectlves were closely related to the common RENP objectives and differed

only in the 'stress which they Placed upon certain aspects of those objectives.

. The number of school specific-objectives varied from as few as five, in one school,
to as many as sixteen in another. The mean number of specific school objectives was

-seven,

Cfiterion (2) The method(s) to be utilized in implementing Un1t Task Force obJect1Ves
wers tommon across all plans, and were: 1nc1uded in a section entitled "Staff Develop-
ment: Utilizing the Dlagnostlc/Prescrlptlve Approauh” This section, in turn, was
sub~divided into three smaller sections: dlagn051s, ﬁteachers) diagnosis (students)

and prescription/application. These subsections are briefly described below:

- Diagnogis (teachers): This section clearly delineated the specific steps to
be followed by each T0T in c°nstructing individual teacher profiles. (These

profiles, when completed'form the basis for Teacher Training in relation
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to each of the general RENP and school specific objectives.) The assess-
ment procedures, described in detail elsewhere in this report, consisted of
a "Letter of Inquiry"; personal interviews with TOTs and teachers, and

observations of individual instruction by TOTs.

-~ Diagnosis (students): This section briefly describes the manner in which
.teachérs will be taught to diagnose student needs in relation to the objectives
of the Unit Task Force Plan. It focuses upon the administration of diagnostic
tests and the use of test data in the construction of individual student
profiles. The culmination of this section addresses the generation of

individualized student learning plans based on such profiles.

—~Prescription/Application: This section describes, in general, the ways
in vhich teachers will be urged to appiy the skills which they have
acquired from their interactions with the TOTs. The section stresses
thé selection of specific instructional strategies to meet the needs of
individual studeﬁts; and the selection of curricular material appropriafe to

the remediation of specific skill deficiencies.

While the staff development section of the Unit Task Force plans is common across
ali of the schodls, different aspects of the plan are stressed at different points.
of time in the individual schools. This is reflected in the project timeline wh1ch
.15 lncluded as part of each pian, and is corroborated by repeated observatlons

within the schools.

Criterion (3) Each of.the Unit Task Force plans included a timeline delineating

when each of the specific activities delineated in the plan would occur. The time-
iiﬁés encompassed five months (January to May) and stipulated end-dates for each

aspect of the plan; for example the date by which initial diagnosis would be completed,

the date by which training would begin, etc. Three of the schools also included within
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-their timelines dates by when specific student objectivés were éxpected to have been
accomplished. The amount of time allocated for spécific‘activities was similar,
though not identical across schools. Interviews with Unit Task Force members
revealed that, in constructing the time line, the Unit Task Force considered realistic
constraints, such as the number of teachers with whom the TOTs worked, the amounts

of time that teachers could devote to belng trained, and the baseline training needs

of teachers.

Criterion (4) Each of the Unit Task Forces was comprised of the following categories
of individuals: school principal (or his/her designee); form.one to three teachers,

a representative of the Washington Teachers' Union, the school Librarian, the Math
TOT, a student, a Local Baord Member, a Reading Specialist, a Mathematics Resource
Teacher, the Community Organizer, a Counselor, and the Instructional Aides. Our
interviews with Unit members indicate that these constituencies are represented on the

Unit Task Forces.

Criterion (5) Each plan contained current (1975/1976) test data on students
serviced py RENP. Math data were collected through the use of the PMT instrument,
which had been approved by the Component Director and the TOTs. In all cases, data

were stratified by grade and classes, and the number for each class was reported.

Criterion (6) Each plan contained a brief narrative describing the way in which the
Unit Task Force would ensure that RENP activities were being implemented. All of the
plans stressed that designated Unit Task Force members would periodically review the
student and teacher profiles kepf by the teachqr and TOTs to make sure that the
latter were current. Each of the monitbring élans also stipulated that the TOT

must report to the Unit Task Force each month, detailing her activities during that
month. Finally, each of the palns contained a statement that .the Unit Task Force,

as a whole, had the right and vhligation to ﬁonitor any and ali activities delineated

within the larger plan at any time. One of:the plans stipulated that it would conduct
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Aits own, informal survey of teachers and students to determine whether or not the

lattér were satisfied with the services they had been receiving from RENP.

In all but one case, the actual monitoring plans were not specific, in that they
did not designate particular Unit Task Force personnel as being responsible for
an} given facet of the monitoring process; neither did they stipulate how they
_would review the contents of teacher and student profiles (i.e. what criteria
would be utilized to judge tﬁe acceptability of such profiles). When we compared
' intérview data from TOT3 and COs concerning the ménitoring done by the principal
with the interview data from principals concerning their knowledge of RENP
activities in their school (specifically or the math component) remarkable congruence
was found. Five of ten principals or designated assistant principals were definitely

monitoring RENP quite- closely.

5
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20. No new curriculum development will take pPlace in the Reading Component.
RENP will rely upon existing materials for this component. These mav
be adapted for use as appropriate. :

Criterion
The reading Component will use existing materials; no new curricula will be

developed.

.Method

Observations were completed in 7 classrooms, in all 10 reading centers, in 24
staff development sessions for teachers, and in 7 staff development sessions
for personnel in the Reading Component. In addition, interviews were conducted

with all of the reading TOTs and with 25 teachers (or 21% of the 115 teachers).

Has the Grant Term Been Met?

The grant term has been fully met.

Evidence
No new currimulum development was in evidence; TOTs were observed using approved

kits and materials.

The interviews that were conducted also verified that no new curricula have

be developed.

67




-qZ~

21. RENP will use existing diagnostic instruments in the reading component
rather than developing new ones. Informal tests designed to facilitate
day-to-day classroom work will be permitted.

Criterion

TOTs will use only existing diagnostic tests.

Method .

To determine if the criterion has been met., imspections of dizmmostic test

data and interviews of TOTs were completed.

Has the Grant Term Been Met?

This grant term has been fully met.

Evidence

"Approved tests are used by all TOTs. These tests include the following: 1ICRT,

PRT, Phonics Mastery Test, Botel Word Opposite Test, Keys to Reading: Competency
Skill Tesf, and pre-tests from reading kits. One TOT used the DCPS .Word Rec¢ognition

and Competency Teét‘for Sequential Skills.
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22. By February 1, almost every employee of the reading component will have been
evaluated/assessed for competency in teaching reading. Incompetent personnzl
will be dismissed.. By March 1, others will have received intensive training
to bring them up to speed. The personnel records will show that this was
done. Periodic checks to ensure competence is maintained should be apparent
in personnel folder. TOTs, TOAs, and IAs will know what they are doing, their
activities will make educational sense, they will know why they are conducting
various activities, and perform them with high levels of competence.

" Criteria
1. Almost every employee of the mathematics component will have been

evaluated/assessed for competency in teaching reading.

2. Personnel will have received traiﬂing for the purpose of

improvement in areas of deficiency.

3. Personnel training shall have been recorded and periodically

update,

4. TOTs, TOAs, and IAs will fully understand the activities of their

roles.
5. TOTs, TOAs, and IAs will perform their required activities with high

levels of competence.

"Method

Criteria (1) and (3) The personnel folders of all the TOTs, TOAs, and IAs were

reviewed, and the Director of the Reading Component was interviewed.

Criterion (2) The training of the RENP reading staff was observed in four staff

development sessions of TOTs and TOAs and three training sessions of IAs.

Criterion (4) All TOTs, TOAs, and a random sample of ten of the forty (25%) IAs

were interviewed to assess their understanding of their roles as described in the



"Training Program document.
. g

Criterion (5) All TOTs were observed in 24 training sessions with teachers. The
TOAs were observed in 3 training sessions with aides. Twenty of the forty (50%)
IAs were observed instructiﬁg Students in centers. In addition, 25 teachers and

all 10 principals and/or assistant Principals were interviewed.

Has the Grant Term Beén Met?

All criteria have been fully met with a high degree of quality.

Evidence
- Criterion (1) Completed Staff Assessment Forms were observed for all TOTs, TOAs,

and for all of the 25% sample (10 of 40) IAs in the Reading Component.

Criteria CZj and (3) ‘Training pians.exist for all TOTs, TOAs, and IAs. For TOTs
_and TOAs these plans speeifically addressed the skills measured by the various
assessment instruments, and included a description of the area in which work was.
Vneeded and at least one course for remediating weaknesses. Individualized Tra1n1ng
Plans existed for eaoh of the IAs,and each Training Plan was calibrated to the
results of the staff'assessment; The Individualized Training P;ans for all TOTs,
TOAS; and IAs are up&ated monthly, and evidence of cuch updating such es certifi-
cation of skills in which a TOT, a TOA;, or an IA was initially judged deficient

were immediately apparentr The obserted training sessions were commensurate with

the training plans,

'Criterion (4) A document entitled "Training Program/Reading Component/RENP"
clearlf specifies those aotivities to be performed by TOTs, TOAs, and IAs, along
with reasons for conducting these activities. Second, all employees in the
Reading Component are required to review thelr monthly assessment ratlngs as

evidenced by the fact that all the examined rating sheets had been countersigned
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.by employees. Third, interviews conducted with TOTs, TOAs, and IAs substantiated

that they are cognizant of activities they are to perform, and the reasons for

conducting various activities.

Criterion' (5) All of the reading TOTs were observed training teachers on two
occasions (excepting one TOT who was seen -only once due to hospitalization). In’

al: cases we concluded that TOTs were performing at high levels of competence.

. 'For a detailed discussion of this latter point, the reader is referred to grant

term 23.

" The pefformance of the two TOAs was also judged to be at a high level of competence

as evidencad by our visits to three training sessions the TOAs conducted for IAs.

Obsérvations of twenty IAs in schoois, and of 13 IAs presenting‘model learning
activities in staff development sessions, indicate that they were performing
.their jobs competently and in' accordance with their job deécriptions. A further
"discussion of the quality of thelperformance of IAs appears in the writeup of'

grant term 30.

Finally the interview data from discussions with teachers and principals indicate

that the TOTs and the IAs are performing their jobs competently.

.
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23. By ‘February 1, almost all teachers (estimated 171) will have been assessed
for their strengths/weaknesses in teaching reading. An individual teacher
learning plan will be developed, showing what activities will be undertaken
to bring teachers close to 100% competency. By March 1, most teachers will
have been trained. With regard to their reading activities in the classrooms,
they will know what they are doing in reading, why they are doing this, and

“show high levels of competencv in implementing activities.

Criteria

1. RENP will have developed éritgria for the competency in the teaching cf reading
wﬁich will be used as a basis for the assessment of teachers and for their training.
The criteria should be logical, specific, and understood by the TOTs to provide

such a basis.

2. The assessment of teachers' skills wil® have been completed on almost all
teachers and will have been performed in a standard and formal manner with instru-

ments/procedures logically derived from the competency criteria.

3. The training of teachers will have been done in accordance with the training
. plans at a high quality: '
-- theory sessions will move from theory inpo practice including nofﬂ

only stimulating concepts and ideas but also specific tgaching
strategies, technique and materials designed to foster instructional

- improvement in the RENP competency criteria areas.

-- demonstration lessons by TOTs will be of high quality, exemplifying
the skills in which teachers are being trained (i.e., the competency

criteria) and include appropriate debriefing (feedback) with teachers.

-~ TOTs and teachers will engage in blanning for teachers' new instruc- .

tion, fostering instructional improvement in the RENP ¢

ompetetity
 ftggmamn .

criteria areas.

-~ TOTs will foster interaétive planning and sharing among teachers.
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*Has the Grant Term Been Met?

Criterion (1) has been fully met with a high degree of quality.

Criterion (2) has been fuliy met in eight of the schools, with a high degree of
quality. The other two schools have only partially met this criterion aithough

what was done showed high quality.
Criterion (3) has been fully met at all schools with a high degree of quality.

Criterion (4) is judged upon limited evidence. As reflected in the formative

'evaluatien plan, the assessment of teacher competence with classroom observation
might not be fully realize&; more observations were planned and desired but only
four could be scheduled. The interview and documentary data do suggest strongly
rthat progress.in- performance and positive changes in attitude have been affected

by the project. The extent of change in teachers performance remains in question.

Evidence
Criterion (1) The following competency criteria have been developed by RENP for
‘the teachlng of reading:

-- teachers will be abl: to use a d1agnost1c/prescr1nt1ve approach in
perfonallzlng student instruction (i.e., will be able to administer
and analyze diagnostic tests, plan for individual and group instruc-
tion based on diagnostic information of students’ skills through
identification of specific objectives needed, provide necessary

teacher prescription for individuals or groups).

-- teachers will be able to incorporate the teaching of reading skills
into all content areas (elementary teachers) and in thelr 51ngle _

content area (secondary).

)
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-- téachérs will be able to mesh studehtﬁ' skill development and

functional applications

These criteria are both logical and specific in terms of RENP's goals. All TOTs
interviewed understood these competencies were the basis of the teacher training

program,

Criterion (2) The RENP Reading TOTs sent Letters of Inquiry (a teacher self-assess-
ment form).to all 115 teachers.. The first four questions of this form qirectly
relate to the first teacher competency criterion of RENP (diagnostic/prescriptive
teaching). The remaining questions relate to the other two competency criteria

with three questions asking the teacher to describe the current instructional
-program and additional questions asking the teacher to g&nk préferences for

- approaches or‘topics to increase his/her"efféctiveness in the training sessions. -

At eight of the ten schools forms completed for all teachers were in evidence; at

the other three schools one or two teachers' forms were not.. In two schools

10 of 12 (83%), and 7 of 10 (70%) of the teachers' completed forms were'available.

Tﬁe TOT followed up the Letter of Inquiry with an individual conference with

each of the teachei§‘to plan for the TOT to observe the teacher and his/her

class during instruction. After ;his observation they again conferred to develop

a mutually agreeable sef of areas for training/staff development. The weekly
reports submitted by the TOfs to the component head were reviewed by the formative
evéluatbrs. These reports showed that all TOTs both observed and conferred with
.hail their teachers with the exception of cne school; é TOT who was split between two
schools (fiiling in where a TOT had resigned) had not been able to observe all
feachers (only six of ten were observed). At this one school, all ten had been

conferred with, however.

'

Seven of the TOTs, early in their negotiations with teachers, utilized the

diagnostic information from the teachers own classes to heip determine areas of.



