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The Desegregation Counselor Aide Program
of the 1974-75 Minneapolis

v Emergency School Aid Act Project:

Staff and Student Perceptions

SUMMARY
See Page

Dhuring 1974-75, 86 Desegregation Counselor Aides worked in 39 desegregated Minneapolis
public schools. About three-fourths of the Aides served elementary schools. Aides attempted 1, 8-10
to resolve student-student and student-teacher conflicts, to improve interracial attitudes,
and to act as liaisons between schools and the neighborhoods from which students were bussed.

The $507,625 in federal.ESAA funds awarded Minneapolis for operation of this program
were used to employ Aides; to hire 3 coordinators of Aides; to conduct pre- and in-service 1-2
training; and to collect questionnaire data on program activities from school administrators, 5-7
students, and Aides themselves.

This report describes the operation of the Program and provides some information con-
cerning Program impact. The decision not to measure the Program's stated objectives of - 3-5
reduced interpersonal conf]ict and improved interracial attitudes was based on consideration
of the evaluation budget and other factors.

Five questions were addressed in this report:

1. How did the Program operate during 1974-757 On the average, Aides spent 5 hours per . 8
day working with students; e.g., counseling, monitoring the halls and cafeteria, '‘rapping" 9-10
about things in general, riding the buses, etc. Elementary Aides, more than secondary Aides, 10-11
reported great variation in time spent consulting with other school staff. Principals, assistant
principals, and other building supervisors of Aides rated counseling an important Aide activ- 13
ity, and rated disciplinary duties and clerical work among the least important Aide activities.

Elementary Aide supervisors generally rated bus supervision high in importance; secondary super-

visors tended to rate supervision of halls, lunchroom, and grounds high in importance.

‘ 2. What contribution did Aides make to conflict resolution? Aides helped resolve student-

student conflicts such as name-calling and fighting, more often than they helped resolve student- 15-18
teacher conflicts. In four junior highs surveyed, students had, on the average, 1 or 2 Aide 18-21
contacts during 1974-75. Building administrators regarded Aides as having made a 'great" con-

tribution to conflict resolution in their schools. All 39 administrators responding (;gB;e- 21-22
senting 38 schools) wanted the Program to continue; 9 out of 10 felt local funds sﬁbu%5$5e used,

if necessary, to maintain the Program. \

3. What were some characteristics of Aides' best work? When describing exemplary work by 23
Aides, elementary Aides'and elementary supervisors alike fended to present cases involving 124-26
quelling fights on the bus or in school. Secondary Aides and sﬁpervisors frequently cited Aides 26-28
work in quelling rumors and accusations. Techniques used by Aides included talking to students
together, arranging a "cooling off" period, calling in parents, and facilitating communication 24-29
among those in conflict.

4. How great is the need for such a Pprogram? According to estimates Provided by Aides,
administrators, and a sample of junior high students, serious conflicts--often involving negative 30-31

racial attitudes--occurred often in nearly every ESAA school. A program, such as the Aide Program,

to resolve such conflicts is needed.

5. What recommendations should be made? Recommendations included (a) the definition of more

precise objectives for the Program; (b) the development of a clearer set of role expectations for the

Aide; (c) greater emphasis during training on problems specific to a particular school or group; 32-34
(d) inclusion of Aides in any 'Student Support Team'" that meets to plan help for students; (e) In-

forming Aides concerning the purpose of their daily logs, since a majority did not know how their

log was used.

June 1976 ii Research and Evaluation Department
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The Desegregation Counselor Aide Program
of the 1974-75 Minneapolis
Emergency School Aid Act Project:
Staff and Student Perceptions

Introduction

During 1974-75, 86 Desegregation Counselor Aides workedlin 39 public
elementary and secondary Minneapolis Schools. These schools were either
desegregated in fall, 1974, or in fall, 1973. To implement desegregation,
substantial nuvmnbers of both Black and White students rode buses to attend
these schools. (See the 1972 summary of the Minneapolis desegregatici' plan
cited in References, p. 35.)

The Desegregation Counselor Aides were paraprofessionals specially
trained to reduce various types of conflict in the school, to improve
interracial relations, and to act as a liaison between the school and
the neighborhoods from which students were bussed. Many Counselor Aides
lived in the same neighborhoods as the students they served; Aides often
rode school buses to work along with their students. In fact, in many
schools, the monitoring of school buses was a responsibility of the
Counselor Aides.

Funding. Under the provisions of the Emergency School Aid Act (ESAA),
passed by Congress in 1972, the Minneapolis Schools were awarded $507,625
to operate the 1974-75 Desegregation Coumselor Aide Program. These funds
were used (a) to employ the Aides; (b) to hire three coordinators of Aides,
one for each of the Minneapolis Schools' three administrative areas (North,
East, and West); and (c) to conduct pre- and in-service training for the

Aides. !

1In the application for 1974-75 ESAA funds (ESAA Office, Minneapolis
Public Schools, 1974), separate budgets were established for elementary and
secondary Desegregation Counselor Aides. The Counselor Aide Program was,
technically speaking, twc separate programs: $311,633 (25% of the total
Minneapolis Project budget) was allotted for elementary Counselor Aides
(including training and supervision by ESAA Aide Coordinators), and another
$195,992 (16%) was allotted for secondary Aides.

Since, however, the elementary and secondary Aides had similar objec-
tives,. similar status in the schools, and identical training, the two programs
were combined during fall, 1974. The same Aide Coordinators in each of the
three administrative areas supervised both eiementary and secondary Aides
in their respective areas. The elementary and secondary Counselor Aide
components are therefore considered in this report to be a single Desegre-
gation Counselor Aide Program.
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The Emergency School Aid Act has been the federal government's primary
effort in recent years to help solve human relations and instructicral
problems of school districts, like Minneapolis, that are undergoing planned
desegregation. '

During 1974-75 Minneapolis was awarded a total $1,247,256 in ESAA
funds to conduct not only the Counselor Aide Program (41% of the total
award) but also to implement Intermediate ‘and Junior High Reading programs
(48% of the total award) that provided compensatory instruction to nearly
2000 students (see evaluation of the reading programs by Higgins, 1976).

The Counselcr Aide Program; the reading programs; a small number of teacher
aides to assist secondary math instruction; and an administrative®component
(including a $16,000 budget to evaluate the reading and Counselor Aide
programs)--these components constituted the 1974-75 Minneapolis ESAA Project
(see the application for 1974-75 ESAA funds, written by the ESAA Office,
Minneapolis Public Schools, 1974). ‘

The Development of the Desegregation Counselor Aide Program and the
Minneapolis ESAA Project, 1973-75

The first ESAA Counselor Aides entered the newly desegregated Minneapolis
junior high schools in fall, 1973. Corresponding to the implementation of
the Minneépolis desegregaticn plan, the $535,441 in fedéral funds received
by the-Minneapolis ESAA Project during 1973-74 was used to provide Counselor

Aides, remedial math instruction, and remedial reading instruction to junior-
high-age students (see evaluation reports concerning these programs by
Higgins, 1974a, 1974b, and 1974c).

In fall, 1974, the planned desegr=gation of Minneapolis elementary
schools was carried out. Simultaneously, the ESAA budget was incrgased by
233%, the Desegregation Cocunselor Aide Program was extended to elementary
schools, and ESAA compensatory reading instruction was extended to intermediate
grades. The ESAA math program wa§; however, sharply curtailed.

The Minnéapolis Schools sought to maintain and extend their ESAA Project
for 1975—76;ﬁthe third year of operatipn. In July, 1975, however, proposed
reading and math programs for elementafy and secondary students were rejected
for fuhding by the federal ESAA administration, even though the evaluation
reports indicated these programs had generally met their objectives during
1973-74. Following the federal review process, only the elementary and
secondary Desegregation Counselor Aides Program emerged intact to continue

during 1975-76.

9



Difficulties in Using the Stated Objectives as the Basis for Evaluating
The Desegregation Counselor Aide Program

The objectives for the work of elementary and secondary Aides, as stated
in the application for 1974-75 ESAA funds (ESAA Office, Minneapolis Public
Schools), were improved student-student and student-teacher racial attitudes:

Objective I stated, in part, ''students of different racial/ethnic
backgrounds will show more positive attitudes toward students of other
races' (pp. 34, 43).

Objective II stated, in parf, that !""students and teachers of different
-icial/ethnic backgrounds will show more positive attitudes toward each
other" (pp. 34, 44).

Each objective was to be measurcd in three ways as the 1974-75 school
year progressed. The application specified that there would be (a) "a
. systematic direct observation plan''to measure student-student and student-
teacher interaction in "ﬁatural school situations' such as ""'classrooms,
hallways, lunchroom, school grounds'; (b) paper and pencil inventories to
assess racial attitudes of students; and (c) 4 record, kept by each school's
administration and Desegregation Counselor Aiaes, of interracial student-

student and student-teacher conflicts (pp. 34-35, 43-44).

This program of research activities was not carried out during 1974-75
in part because the evaluation budget, representing only 1% of the total
1974-75 ESAA Project budget, was markedly inadequate for such an ambitious
research program. Just to directly observe student-student and student-
teacher interaction in each of the 39 schools that had Counselor Aides would
probably have required a research team of several people. In contrast, the
1974-75 ESAA budget allowed the hiring of only one evaluator who was respon-
sible for research concerning not only the Counselor Aide Program, but also
the Intermediate and Junior High Reading programs.

Even if adequate measurement of objectives had been possible, and even
if improved interracial attitudes and interaction were evident--the evaluator
would have had great difficulty deciding what portion of each objective's
attainment could be attributed to the Aide's work. As stated in the eval-
uatioﬁ of the 1973-74 Counselor Aide Program (Higgins, 1974a), ''the attain-
ment of these-abjectives [of improved interracial attitudes and interaction]

was the responsibility of the total school community, not just the Aides."

10



Even though. Aides certainly work toward the improvemwent of integration,
their small numbers--2-3 Aides, on the average, in a school community of
250-1000--could never justify the assumption that they could single-handedly
turmn the interracial climate of a school around.

The question does, of course, remain: What "are reasonable performance
objectives for the work of the Aides in the schools they serve?

In the following sections of this report, the evaluator will, however,
present paper-and-pencil survey data obtained from Counselor Aides, school
administrators, and students that may be useful in assessing Program impact
and planning Program‘imﬁfovements. Again, however, the effect of the Aides
on the Program's stated objectives of improved interracial -.ttitudes and

understanding camnot be assessed using the present design.

11



THE PURPOSE AND ORGANIZATION OF THIS REPORT

The following sections of this report provide answers to these five

'questions about the ESAA Desegregation Counselor Aide Program:

1. How did the Desegregation Counselor Aide Program operate during

1974-75? The answer to this question includes a description of the Aides'
activities and the proportion of time they spent in each of these activities.
Also, the perceptions of school administrators or other building staff who
supervised Aides are reported concerning the most and least important
activities uf Aides.

2. What was the contribution of Counselor Aides to th.; prevention and

resolution of various types of interpersonal conflict in the schools they

served? Estimates of the degree to which Aides attempted to prevent or
resolve various types of conflict will be made by the Counselor Aides
themselves; by their building supervisors; and by students.

3. What are some characteristics of the Aides' best conflict—resolving

work? The answer to this question is based on content analysis of written

case studies obtained from the Aides, from their building supervisors, and

from a sample of students in four junior high schools.

4. How'great is the need for a Counselor Aide Program in de§egregatingv

Minneapolis schools? The answer to this question includes discussion of

the types of conflicts in these schools, the frequency of each conflict
type, and the part played by negative racial/ethnic attitudes in these
conflicts.

5. What recommendations should be made concerning the improvement of

Counselor Aide Program operation and the re-funding of this program?

Sources of Information Concerning the ESAA Desegregation Counselor Aide
Program : :

Staff and student responses to questionnaires about the Aide Program
are given in Appendices A-1 to C-5. See p. iii for a list of the Appendices.
The questionnaires were:

A. ESAA Desegregation Counselor Aide Questionnaire I and ESAA Desegre-

gation Counselor Aide Questionnaire II. These two questionnaires were ad-

ministered to the Aides during in-service meetings held in March, 1975, and
May, 1975, respectively. Follow-up mailings to absent Aides were used to
improve the response rate: 82 (95%) of a total 86 Aides completed at least

5

12



S

one of these questionnaires; 74 (86%) completed both questionnaires.

Answers of elementary Aides to Aide Questionnaire I and Questionnaire II

have been tabulated on sample questionnaires and are reproduced as
Appendices A-1 and A-2, respectively, on pp. 37-43. Secondary Aides' re-
sponses are likewise reproduced as Appendices A-3 and A-4, on pp. 44-50.

Aide Questionnaire I assessed the time Aides spent in various activities.
Questionnaire II asked Aides to rate their job satisfaction, the clarity of
their role, and the frequency with which they tackled various interpersonal
problems in the schocl. Questionnaire II also asked for a case study of the
Aide's best work. |

B. Questionnaire for Building Supervisor of ESAA Desegregation Counselor

Aides. This questionnaire was completed by 39 principals, assistant
principals, and other building staff who supervised the work of Aides. Each
school, except one, was represented by these supervisofs (in one school,

two supervisors completed a questionnaire). This questionnaire was mailed

to supervisors im May, 1975.
. This questionnaire asked supervisors to describe their perceptions of

the Aide's role, to rate the frequency of various interpersonal problems in
the school, and to assess the contribution Aides made to resolving such pro-
blems. Supervisors were also asked to describe a case study showing effective
work by an Aide.

The Questionnaire for Building Supervisor is reproduced twice, once

_with the tabulated responses of Elementary A1des' supervisors (Appendix B-1,

pp. 51-54) and once with the tabulated responses of Secondary -Aides' supervisors
(Appendix B-2, pp. 55-58).

C. ESAA- Secondary Student Qpestionnaire.2 This questionnaire was ad-

ministered to 819 students at four of the eight ESAA junior highs in May, 1975.
These 819 respondents represented 90% of a stratified random sample of 913

students for whom the questionnaire was intended.

2Lary Johnson, Research Associate in the Research and Evaluation Department,
assisted the present evaluator in writing the ESAA Secondary Student Question-
naire. He also planned the sampllng of students and administered the question-
naire in- the schools.

13
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In each school and at each grade level within a school, random samples
of students were drawn separately from Black and White racial groups. To
increase the stability of descriptive statistics based on questionnaire
responses, Black students were intentionally overrepresented in the sample,

Then, in order to estimate the responses that would have been obtained
had a true random sample of 819 students (without overrepresentation of
Black students) been drawn from the fo ! slack and White respondents
were weighted back to their origin: -school-among-schools
proportions in the total four-sche bt g,

Readers interested in a more detailed description of the student sample

and the procedure for weighting respondents should see Appendix D, pp. 79-81.



HOW DID THE DESEGREGATION COUNSELOR AIDE PROGRAM
OPERATE DURING 1974-75%

This section of the report includes such topics as (a) a brief descrip-
tion of the Aides; (b) a list of the schools participating in the Program;
(c¢) a description of the Aldes' activities and the proportion of time
spent in various types of activities; (d) a description of the staff who
supervised the work of the Aides in their respective buildings; and
(e) the judgments of Aides' building supervisc.. : .¢rning the Aides'

most and least important activities.

Who Were the Desegregation Counselor Aides? ‘

Among the 82 Aides responding to questionnaires, 9 out of 10 (87%)
were women and 6 out of 10 (59%) identified themselves as White.

Information on-race and sex was missing from 22% and 9% of the respondents,
respectively. Apparently, however, the only racial/ethnic minorities
substantially represented among the Aides were Black Americans (27%). Only
3 (4%) of the respondents identified themselves as Native or First Americans,
only one Aide was a Spanish-surnamed American, and 5 (6%) of the Aides

were from '"Other'" racial/ethnic groups. ‘

While feﬁ;esenting great diversity in work history and personal
experience, most Aides lived in the neighborhood from which incoming students.
were bused as part 'of desegregation. Many had experience as volunteer v
or paid WOrkers:with school-age youth. The range of ages was wide: some Aides
were beginning their adult careers, some were returning to work after rearing

families, some were near retirement.

_'Schools Participating in the Desegregation Counselor Aide Program

During 1974-75, nearly three-fourths (72%) of the 82 Aides fesponding
to their questionnaires worked in the 28 elementary schools participating
in the Program. About one—fifth (21%) of the 82 Aide respondents worked
in the 8 ESAA junior high schools; and 7% worked in 3 ESAA senior highs.

0f the 59 elementary Aides, about one-third worked in primary schools
(having students of ages corresponding to grades K-3), about one-third
worked in intermediate schools (grades 4-6), and the remaining third worked

in schools having all elementary grades (K-6).

15




Minneapolis public schools participating in the 1974-75 Aide Program
were:

Elementary schools: Anwatin (5 Aides), Bancroft (4), Bethune (2),
Bremer'(Z), Bryn Mawr (1), Cleveland (1), Clinton (3), Corcoran (3),
Field (3), Greeley (2), Hale (2), Hall (1), Harrison (2), Hawthorne (2),
"Holland (2), Irving (2), Kenwood (2), Lincoln Intermediate Center 3,
Loring (1), Lowell (2), Madison (3), McKinley (1), Northrop (2), Penn (1)..
Standish (2), Webster (2), Whittier (3), and Willard (3).

Junior high schools: Anthony (2 Aides), Bryant (2), Franklin (2),

Jefferson (5), Jordan (2), O’ (2), Phillips (2), and the Ramsey 9th
g.ude center (3).
Senior high schools: i (2 Aides), North (2), and Washburn (2).

What Did Aides Do in Their Schools?

To describe the actual activities of Aides, information from Aide

Questionnaire I (see Appendices A-1 and A-3, pp. 37-39 and 44-46).

For each of many role activities--some specified in the application
for funds (pp. 34-38, 43—48),lothers suggested by the three Aide Coordinators--
the Aides were asked, "How often have you performed this activity this year
so far?" Then for each major group of activities, Aides were asked to '"Write
the total number of hours you have spent on these activities this year, on
the average' (rounded to the nearest whole hour).

Weekly hours worked by Aides. About 9 of every 10 Aides (92%) reported

working a standard full-time 37.5 hour week in the schools with pay; only 3
" Aides worked a 20 hour week. In addition to their paid employment, however,
Aides said they worked slightly over 6 additional hours per week, on the
average, performing Aide-related duties without pay (e.g., atfending evening
meetings, working with parents or students outside of school hours, ‘etc.).
Questionnaire responses revealed this picture of the Aides' role:

1. Activities empha5121ng work with students accounted for somewhat

over half of the total (pa1d and unpaid) work week, or about 5 hours per day
for elementary and secondary Aides alike. Over 80% of elementary and secondary‘
Aides said they "often" monito;ed the halls and cafeteria. Over three-fourths
of both types of Aides said they "often rapped" or had friendly talks with

students about "things in general" but not serious problems.



Elementary Aides were more likely than secondary Aides to say they
had "often" ridden the -buses (86% vs. 30%). :

Secondary Aides were more likely than elementary Aides to say they
had "often' talked with students about serious personal or school problems
(78% vs. 64%); worked with an ESAA Student Advisory Committee or other
student group on a regular basis (65% vs. 34%); or caught students breaking
school rules such as smoking, fighting, or truancy (52% vs. 32%).

For both elgmentary and secondary Aides, two less frequently performed
activities were: talking with students involved in a racial fight or
name-calling incident; or "“serving a class to understand why students '
were having s * A majority of Aides ha'! at least "'sometimes"
performed the above two activities, however.

- Elementary Aides were somewhat more likely than secondary Aides to
assist the teacher in the classroom, or to actually take over or monitor
classes while a teacher was absent. A majority of elementary Aides said
they at least ''sometimes' performed these latter two instructional-type
activities,.vs. fewer than a third of the secohdary Aides. Most secondary
Aides said they '"seldom" or ''mever" helped'the teacher in the classroom as
an assistant; likewise, they '"seldom" or "never" took over classes for an
absent teacher.

2. The second most time-conrsuming set of activiti- on the average,

were those emphasizing work with other adults on the sc >l staff. Elemen-

tary as well as:==coﬁdary Aides spent about an hour a da talking with
principals, ass==tant principalé, school social workers. ownselofs, teachers,
etc. Questionr.aire responses suggest more variability z .ng elementary Aides
than secondary Aides in the time devoted to such work with school staff. :(A
comparison of standard deviation statistics suggests that the rangs between
and 14 hours can account for the weekly efforts of two-thirds of the elementary

Aides on staff-related activities. The much smaller range of 3 to 8 hours
per week can account for the staff work of two-thirds of the secondary Aides.)

Secondarr 4Aides were somewhat more likely to attemt meetings of a school-
wide '"Student :Support Team' or similar team which met Terularly to plan help
for students it>= problems. Over half of the secondary Aides, but only a

third of the =I===ntary Aides said they ''sometimes' or "often" attended such

10
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meetings. The relative frequencies of elementary vs. secondary schools
having such Student Support Teams was not determined.
3. Roughly equal amounts of time, between 4 and 5 hours per week,

were spent on each of two activity categories, work with parents and

paper and clerical work.

Activities emphasizing work with parents included phoning school parents
about their children or other school matters (55% of Aides checked "often") ;
visiting the homes of school parents (48% checked "sometimes") ; attendlng a
small conference in school when a parent discussed his/her ch11d's problems
’80% checked "sometimes').

Over half (54%) of the .elementary Aides reported they "often'" or
"sometimes' worked with a grr ., of school parents that met on a regular basis.
These groups were described by the Aides as parents or mothers clubs, PTA
groups, or Title I advisory committees. All such groups were established to
promote school-community cooperation and/or to advise the school administra-
tion concerning school programs. In contrast, only five secondary Aides
reported worklng with such parent groups.

The applicatio~ “or Zmds implied that Counselor Aides, at least at

--the secondary level. »auld attend '"two all-day drop-in meetings Qith parents"
during which ESAA personmel would be present, presumably to answer questions
about the ESAA read.nﬁﬂanu.uounselor Aide programs, as well as to inform
parents concerning the Engzess of students (appllcatlon for funds, p. 36).
Among each group of #iTes, elementary and secondary, however, 44% said they
had never attended a winesting of school parents when the ESAA Counselor Aide
or-reading programs ~wr= discussed.

Paper and cler: -21 work included the writing of an ESAA daily log (83%
of Aides '"'often" did =his); helping k=ep school attendance records (37% checked
"often" or "sometime:':; or doing other clerical wozk for the school, suich as
preparing bus lists, dxccem;natlng bus information, mzmeographing, typlng etc.
(37% checked '"'sometimez," 12% checked "often').

The Aides' indivizz=l caily logs were kept at the request of the Aide
Coordinators. Presumao -, the Aide logs were the ''regular written reports”
that the application for funds specified would be subm:tted to the Minneapolis
Public Schools' Department o Intergroup Education (application for funds,
pp. 38, 47). These logs, howaver, have never been submitted to Intergroup

18
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Education, nor did Counselor Aides ''meet monthly with Intergroup staff

for information sharing purposes" (p. 38). Instead, the logs were period-
ically submitted to the Aide Coordinators. On Questionnaire II (Appendices
A-2 and A-4) a majority of the Aides indicated they did not know how their
log was used after they turned it in. Slightly over half answered 'No"

to the question, "In your opinion should Desegregation Counselor Aides
write a daily log (as you did this year)?"

~ 4. Activities emphasizing work with agencies and persons in the

community outside school occupied between two and three hours work per week,

on the average. Community agencies in contact with Aides included the Wel-
fare Department, churches; neighborhood organizations, court services, ‘etc.

Probably about half of the Aides had no such contact with community agencies.

How Much Did Aides Enjoy Their Work?
According to Questionnaire II results, a majority of elementary and
secondary Aides ''Very greatly" enjoyed their .work. About half (49%) of the-

elementary Aides, but only about a fifth (22%) of the secondary Aides, however,
answered "Yes'" when asked, "Are you dissatisfied in aﬁy..;way with any of
the conditions of your employmenz?'" Among the elementary Aides, 24% in-
dicated their dissatisfaction with Civil Sérvice regulations regarding
seniority, pay steps, or the retirement fund. An additiomal 14% expressed
their wish for a higher pay rate. During 1974-75, a slight difference in
the job classification of elementary vs. secondary Aides allowed most second-
ary Counselor Aides to earn a higher hourlyvfate than elementary Counselor -
Aides. |
Who Supervised the Aides?

In each school, Counselor Aides were supervised jointly by a building

staff person and by the ESAA Counselor Aide Coordinator assigned to the area

of Minneapolis in which the school was located. The building supervisor of

- .Aides was the principal in about two-thirds (62%) of the 28 elementary schools.

Other building staff persons supervising elementary Aides were the assistant
principal (4 schools), the school social worker (3 schools), or a graduate
student taking an internship in administration at the school (3 schools).

In the 11 secondary schools, the building supervisor of Aides was most

- often the assistant principal (7 schools). In 3 junior highs the principal

12
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supervised the Aides.

How Did Building Supervisors Rate the Importance of Various Aide Activities?

On the Questionnaire for Building Supervisor (Appendices B-1 and B-2),
supervisors were asked to list what they considered "the three most
important job activities ESAA Desegregation Counselor Aides now perform."

Then supervisors were asked to list ''the least important job activity

Counselor Aides now perform."

Table » shows all the activities supervisors listed as important or
least impbrtant. For each activity, Table 1 records the total number of
times the activity was mentioned as 'most important," 'second most import-
tant,' or "third most important," ignoring differences in the three desre
of importance.

Among elementary supervisors, bus supervision received the highest number
of mentioﬂs,as an important activity; while counseling about personal and
school problems and communication with parents were tied for the next highest
number of votes.

Among secondzary supervisors, counseling was most frequently regarded as
an important activity. Relating to, or-being a friend to, students wzs tied
with supervision of halls, lunchroom, and grounds for second in - ifmportance
mentions. _

In accordance with the :Importance their supervisors attached to these'
activities, elementary Aides were apparently (a) more likely than secondary
Aides to ride the buses and (b" less likely than secondary Aides to counsel
students about personal and sczool problems (see p. 10).

Table 1 also shows the number of times each activity was mentioned as
"the least important job activity.'" Clerical work, including the daily log,
was most frequently mentioned as the least important activity by bath
elementary and secondary supervisors.

Another activity ranked relatively low in importance and high in unimpor-
tance by both elementary and secondary supervisors was catching students who
break school rules.

Some secondary supervisors (5 of 11) rated supervision of halls, lunch-
room, and crounds &s an important activity, but two other secondary super- _

visors regzwded this monitoring as the Aides' least important activity.

20
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Table 1

Importance of Various Désegregation Counselor Aide Activities as Rated
by Building Supervisors (Usually, Principals or Assistant Principals)}

Activities of
Counselor Aides

Important Activities

(Number of times activity was ment:.oned
as "most important," "second most
important,” or "third most important")®

Unimportant Activities

(Number of times activity was mentmned

as "the Jeagiéimportant job activity“)

Elementary Secondary Elementary Secondary
supervisors supervisors Total supervisors supervisors Total
(N-28) (N=11) (N=39) (N=28) (N=11) (N=39)
N 1 Rank N Rank N l Rank N I Rank - N I _Rank N I Rank
Counseling about personal 14 23 0 0
or school problems 2.5 1 1 11 11 11
P 16 3 19 1 4 2
Bus supervision 1 5 2 5.5 5 6
~ R R - 14 4 18 0 0 0
Commrz=~-cation with parents 2.5 4 . 3 1 11 1
Relating to, or being a 3 5 ' .}.xo0 0 0 0
friend to, students 5.5 T2.57% 4- 11 11 11
Supervision of halls, 4 5 9 1 2 3
lunchroom, grounds 7.5 2.5 5.5 5.5 2 4.5
Liaiscn between school 17 2 9 0 0 0
and home 4 7 5.5 11 11 11
Facilitating positive °5 1 6 o] 0 0 :
student relationships 5.5 2 7.5 11 11 11
wWorking with teachers 4 2 6 o] \] 4]
and students 7.5 7 7.5 11 11 11
Commmication with staff 3 0 3 0 0 0
regarding students 9.5 : 12.= 9.5 11 11 11
. 3 0 3 0 0 0
Resolving conflicts 9.5 12.5 9.5 11 11 1
R . 1 o 1 0 0 0
Preventing conflicts 11 12.5 12 11 11 11
Catching students who Q 0 0 2 1 3
break school rules 13.5 12.5 14 4 5 4.5
Clerical work, including 0 - 0 0 8 2 10
daily log 13.5 12.5 14 1 2 1
Comment to effect that
. . : 0 0 0 - 6 2 8
“no job of the Aide is 13.5 12.5 14 2 2 2
unimportant”
; T 0 2 2 4 1 5
Mer activities 13.5 7 11 3 5 3
8 0 8 6 2 8

No answex
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Open-e::ﬂed items (9-20), (11~12), and (13-14), respectively, on the "Questionnaire for Building Supervisor
of ESAS Desegregation Counselor Aiues" (appendices B-1 and B-2).

Open—,er:ded item (15-16) on the Builcing Supervisor guestionnaire.’
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WHAT WAS THE CONTRIBUTION OF COUNSELOR AIDES
TO THE PREVENTION AND RESOLUTION OF
VARIOUS TYPES OF INTERPERSONAL CONFLICT
IN THE SCHOOLS THEY SERVED?

This section presents four kinds of information: (a) The rat-s in ESAA
schools of various types of conflict, including estimates of t.. relative
frequency of Aide involvement and i'.. prevaien:e of negative raciai attitudes
for each conflict type; (b) students' reports in four junior high schools
of the types of problems or topics they discussed with Secondary Aides;

‘z} students' reports in the same junior highs of the =verage number of
times tﬁey met and talked with each Aide during the 1972-75 school year; and
d) estimates by students and by building supervisors of the overall value
nf Aide service.

Qates of Various Types of Conflict, Negative Racial Attitudes, and Aide
'nvolvement in Conflict

‘Table 2 presents estimates, for eleméntary and secondary ESAA schools,
of the rates of a number of different types of conflict; the degree of -
Counselor Aide involvement in various types of conflict; the proportion of each
conflict type that could be attributed in part to negative interracial
attitudes; and the Aides' degree of involvement in interracial conflict.
These estimates are reports by building supervisors on their question-
naire (Appendices B-1 and B-2), and by Aides answering Questionnaire II
(Appendices A-2 anq A-4).

First, Table 2 shows building supervisors estimates of the overall

rate of each conflict or problem during 1974-75; where 5= once a day or

more, 4= once every 2-4 days, 3= about once a week, 2= once every 2-4 weeks,
1= less than once a month, and 0= never this year so far.

Second are shown supervisors' estimates of the proportion of each con-

f11ct type caused in part by negatlve rac1al attitudes; where 5= more than

half of these problem cases, 4= about half s> 3= less than half . and
2= none.... (The response category, "We have not had one of these cases,'" was
available, but such responses were excluded from the analyses in Table 2.)

Third are Aides' estimates of the rates with which they pezsonally tried

to help soive each type of problem listed.

Fourth, Aides have provided estimate=z of the proportions of each conflict

or problem type (which Aides personally tried to help solve) that were caused

in part by negative racial attitudes.
15
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According to the Table 2 estimates of building supervisors, the most
frequent types of interpersonal conflict in elementary schools were name-
calling or '"bad-mouthing" among students; fighting among students; student-
student conflicts other than name-calling, fighting, and extortion; and
the breaking of school rules by students. Each of these four conflict types
occurred with an estimated overall rate of at least 'once every 2-4 days."

The least ffequent types of conflict or problem cases in elementary
schools, according to the supervisors, were extortion, fear or dislike of °

school, or prohlems students had getting along with an adult in school
other than a teacher. These least frequent cases occurred, on the average,

w.th an estimated overall rate of 'once every 2-4 weeks' or less.

In secwndary schools, the conflict types occurring with an overall
estimated rate of '"once evéry 2-4 days"'or more were: the breaking of school
rules and name-calling. The least frequent conflicts or problems, reportedly
occurring ''once every 2-4 weeks or less," were extortion, and students coming
to school in a condition of physical neglect.

In general, the supervisors' mean estimates of the overall rate of each
problem type corresponded well to the Aides' mean estimates of the rates
with which they attempted to resolve that type of problem.

In secondary schools, however, there were some discrepancies between
the rates at which Aides tried to solve some problem types and the super-
visors' estimates of the overall rates of those problem types. Higher than
would have been expected from the supervisors' estimates alone were the
rates with which Aides reportedly tried to solve problems involving the
breaking of school rules; name-calling; conflicts between students and
non-teaching staff (e.g., administrators, counselors); fear or dislike of
school; or students coming to school in‘a condition of physical neglect.

A minority of Aides, particularly in elementayy schools, did report
some actual attempts to 1imit their freedom to become involved with certain
types of problems amdng elementary and secondary'Aides, respectively, 27%
and 9% answered ''Yes" to the question, '""Has anyone in school tried to
limit your freedom to do counseling with students or staff.'" (See Appendices
A-2 and A-4.) More specifically, 12% of the elementary Aides wrote that
they had been told they were not qualified to deal with certain problem

17
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areas. Apparently, these "problem areas" were students' personal problems
and student-teacher conflicts. One building administrator, for example,
told Aides he 'did not want [them] to destroy working relationships with
teachers" by tackiing studeht~teacher conflicts. -

In summary,-Aideé seem to have addressed the problems supervisors thought
occurred most frequently. Except in a few schools, Aides did try to alleviate
student-staff conflicts. In elementary and secondary schools alike, Aides
said they attempted to resolve a sfudent-teacher conflict about once a week

on the average.

Students' Reports of Contact With Counselor Aides in Four junior High Schools

According to Tables 3 and 4, based on ESAA Secondary Student Questionnaire
responses, each student in the four ‘'surveyed junior highs had, on the average,
one or two contacts with an ESAA Counselor Aide during 1974-75.3

Table 3 suggests that these Aide contacts were not evenly distributed
over the student population. A number of students (about 45%) reported no
contact with an Aide during 1974-75, while a small number (about 7%) . reported
contact with Aides "'every day."

~Table 4 suggests that students, when they talked with an Aide, were
most likely to talk about "things in general,'" but not problems. Nearly
40% of students responding reported having such friendly talks or "rap sessions"
with a Desegregation Aide. In'general, these friendly contacts--often in
the halls, on the bus, or on the playground--were more than twice as frequent

as any type of problem-oriented discussion.

3The entries in Tables 3 and 4 were based on responses to the ESAA Secondary
Student Questionnaire (Appendices C-1 to C-5, pp. 59-78), administered to
randomly selected students in May, 1975. (See Appendix p, pp. 79-81, for

a description of the sample selection and weighting process.) Tables 3 and
4 present the statistics that result when White and Black racial groups-

of respondents were weighted according to their Sight Count proportions
within each school and grade. The entries in Tables 3 and 4 are therefore
estimates of the responses one would expect had a random sample of 819
students; with no constraints, been drawn from the four-school population.



Table 3

Counselor Aide Contacts With Students

During 1974-75 for 4 Junior Highs

Schools
Variable
1 2 3 4 Total
(N=202) (N=161) (N=210) (N=238) (N=811)
Number of Aides
at thL: school 3 2 2 2 9
Mean S.d. Mean- | S.d. Mean S.d. Mean S.d. Mean S.d.
Number of Aide 1.6% 2.02 1.82 2.22 1.92
contacts per :
student .9a l.la 1.4a 1.42 1.3
Number of
students having 104 52 125 88 369
no Aide contacts
Number of
students having
Aide contacts 19 6 i6 58

every day

17

Note.--Entries in this table are those resulting when White and Black racial groups
were weighted according to their original Sight Count proportions in each school and

grade.

o the sample selection and weighting process, see Appendix D, pp. 79-81.

S.d.= standard deviation.

Entries here are therefore similar to those expected had an unweighted random

sample been drawxn from the pooled student bodies of the 4 schools. For a description

a . .
The respoense categories were 1= "Never," 2= "1 or 2 times this year," 3= "3 to 5

times...," 4= "6 to 10 times...,'" 5= "Over 10 times...," 6= "Every day...."
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Table 4

Problems or Topics That Students Discussed with
Desegregauon Counselor Aides During 1974-75"
in 4 Junior Highs

Schools
topi i ]
Problems or topics discussed 1 2 3 4 Total
{N=203) _ (N=165)" (N=211) (N=240) (N=819)
"A problem you were having ’
getting along with another 4% 24% 15% 10% 13%
student"”
"A problem you were having .
getting zlong with a s . 19 17 8 ’ 12

teacher”

"A problem you were having
getting along with another
adult in school (such as 4 12 9 i 7 8
the principal, assistant

principal, or a counselor)”

"A problem you were having
at home" 3 6 7 . 2 4

"A problem you were having . . .
with your school work" 3 17 15 6 10

"A fight between you and one
or more other students" 5 24 10 11 12

"A problem you had with some
school rule (such as smoking,

wandering the hall, cutting 10 15 o138 6 1
class, truancy, etc.)"

"Some other problem, not

listed above...please tell 7 13 9 7 9

what types of problems you
talked about”

"'Things in general,' but

not problems? In other

words, did you ever have a 38 31 31 50 38
friendly talk oxr 'rap session’ . :

<t

" with a Desegregation Aide?"
' Average (mean) number of problems or topics above that each student discussed with an Aide

Mean number of problems

discussed 0.6 1.3 0.9 0.9 0.9

Standard deviation 1.2 1.8 1.8 1.2 1.5

Median 0.3 0.5 ) 0.3 0.5 0.4
T

Note.--Percents in this table represent students who checked "Yes" to indicate they had talked about
that particular problem or topic with an Aide (Items 5-13 of the ESAA Secondary Student Questionnaire).
(Pexcents are not expected to total 100.)

Entries in this table are those resulting when Black and White racial groups were weighted according
to their original Sight Count Proportions in each school and grade. For a description of the sample
selection and weighting process, see Appendix D, pp. 79-8l1.
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The degree to which Aides entered into discussion of various problems
with students seems to have varied greatly from school to school. Students
in School 1 reported little discussion with Aides concerning important
problems such as fighting, school work, or problems getting along with
another student. Yet the overall rates of these problems, as estimated
by the Aides® building supervisor in School 1, were génerally the same as
the mean rates for all ESAA secondary schools (see Table 2). Also, a later
section of this report (see pp. 30-31) shows that School 1 students reported
only moderately less victimization by students and unfair treatment by
teachers than students in the other three junior highs surveyed.

In contrast to School 1, 20-25% of students in Sc¢hool 2 reported
discussing major problems with Aides during 1974-75; for example, fighting,
a problem getting along with another student, a problem getting along with
a teachers; or a problem with school work.

The evaluator cannot document with certainty any differences among
Aides or schools that would account for the observed differences among
schools in Aide-student contact. School 1 was the only school among the
four student-survey junior highs having a 9th grade. Also, among the 9 Aides
in the four junior highs surveyed, School 2 had the ''best-known" Aide (63%
of students reporting at least one contact) and School 1 had the least well
known Aide (14% reporting at least one contact).

Estimates by Students and by Building Supervisors of the Overall Value of
Aide Service

The questionnaire responses (See Appendices) of both building super-
visors of Aides and also students served by Aides suggest that Aides 'pulled
their weight" among the total staff team in preventing and resdlving conflicts,
including conflicts with racial overtones. Also, Aide supervisors wanted the
Desegregation Counselor Aide Program to continue past 1974-75, with support
from local funds if necessary.

When supervisors were asked to rate the total contribution of their
Aides to the prevention or solution of the various problems listed in Table 2,
about three-fourths cf each supervisor group, elementary and secondary, said
the Aides' contribution was '"great,' ''very great,' or "extremely great."

When asked to rate the Aides' total contribution to the prevention or

reduction of racial prejudice in their school, a majority of elementary
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supervisors and a majority of secondary supervisors again rated the Aides'
contribution as at least ''great." -

Among those approximately half (55%) of the junior—high students
sampled who reported meeting and talking with a counselor Aide, a great
majority (nearly three-fourths) rated the Aides' overall helpfulness as
"591Pf01" or "very helpful." About one-fourth (27%) of those students who met
and talked with an Aide found the Aides "slightly helpful" or 'not at all
helpful.”

When supervisors were asked, '"Do you think the ESAA Desegregation
Counselor Aide Program should be continued next year?," all respondents
answered "Yes." All responding secondary supervisors and 85% of the
responding elementary supervisors also thought that local school funds
should be used to hire Aides for their school "if federal ESAA funds sre

no longer available."




WHAT ARE SOME CHARACTERISTICS
OF THE AIDES' BEST CONFLICT-
RESOLVING WORK

Written case studies obtained from the Aides, from their building
supervisors, and from students in four junior high schools were the basis
for answering the question, "What are some characteristics of the Aides;
best conflict-resolving work?"

Aides and their building supervisors were asked to describe one case
study showing effective conflict-resolving work by an Aide.4

For each case study, Aides and ‘supervisors were asked to describe
{+) the conflict before the Aic=(s) took action; (b) the initial actions
the Aide took to resolve the conflict (Aides were asked, "What did you then

- do?"); (c) events during and after conflict resolution ("How did the con-
flict end and'what happened to the participants in the conflict?"); and
(d) evidence suggesting the éonflict'was resolved ("Why do you feel this
example shows effective conflict-resolving work?").

Quality of the case studies. Most of the Aides (80% of elementary

Aides, 57% of the secondary Aides) and supervisors (50% of the elementary,
73% of the secondary) presented a case study as requested, providing all
the information requested above and giving at least some detail.5

Reliability of the content analysis. Each case study was rated accord-

ing to whether each of 73 characteristics was (1) clearly present; (2) clear-
ly absent or "information...does not allow inference that characteristic is
present'"; or (3) '"case-study characteristic.may be present...some case study
information suggests or implies that characteristic is present.'" Each

case-study characteristic related to one of the main categories of requested

4On Aide Questionnaire II (Appendices A-2 and A-4), this item was, '"Please
describe your actions in resolving one actual student-student or student-teacher
conflict this year. Try to select the conflict example which shows your most
effective conflict-resolving work." Supervisors were asked (see Appendices
B-1 and B-2) '"'to select the conflict example which shows the most effective
conflict-resolving work this year by an Aide (or two or more Aides working
together)."

5Some respondents did not provide a case study: 9% of elementary Aides,
30% of secondary Aides, 25% of elementary supervisors, and 3 (27%) of secon-
dary supervisors. The remaining respondents presented case studies deficient
in some respect (e.g., important information and detail were missing).
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information (e.g. conflict behaviors, setting, participants, Aides' actions,
evidence of successful conflict resolution, etc.).

For a representative sample of 25 complete case studies (from 14 Aides
11 supervisors), each rated on 73 case-study characteristics, two indeper-

dent raters agreed on 86% of the ratings.6

Effective Conflic ~-Resolving kmrk *»r Fismentarx Aides
When askec .- :wrovide an -=zimp.:2 -of effective Aide work, :about 40%

of each group-~=:iimesitary Aides and =i:2mentary supervisors:--prssented a
case involivin; =flyg-:ing or assault. In about a quarter of these cases, the
conflict Twmok s13ace on the bus. Usually (in about three. urths of the
cases), the co 71i:t was between individual students (r&itne<z- than amomg groups
or gangs of studen:cs, or between students and adults). F& -20% of these
cases, the Aide t#tlieved the conflic— was caused in part ~ - negative racial
attitudes.

Both Aides z:ad supervisors repmrted that in about half of the cases
the Aide talked to all participants in the conflict together. In about a third
of the cases, the Aide involved non-actors (staff, parents, or students) in
the resolution of the conflict.

One case study reported by an elementary Aide illustrates most of the
characteristics described above:

On the bus there was a problem with three Black boys and an

Indian family. It ended on the [ bus steps] with the boys fighting
and driver not doing anything but watching.

I called the driver in for a conference with the Indian
parent. And called [in] the parents of the other boys...to talk...
The boys [were] present.

There [weren't] any more problems...on.the bus, because the
boys and the family had separate seats for a while until they could
behave.

6A detailed description of the rating categories and the procedure
used to check reliability of these categories is available upon request.

The two raters were Barbara Bowton and JoAnne Smeltzly.

For the 73 individual case-study-characteristic categories, the agree-
ment between these raters ranged from 20% (for rating decisions concerning
which racial/ethnic groups were involved in the conflict) to 100%, with
a median per category of over 90% agreement.
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In another czzse t=he Alde arrangec a reconciliation meeting between

two fighting girls a<tter : "cooling-ofF period":

I put ene . vl z=n the back office and had +h* tther one wait in
the front ofice . Tie gZirl in the back office wi —wery physical. I
let her kick zt ‘*he <2zl ...and scream until she setzzled down. In th-

meantime, I went. pni%: e girl...to pick up luncke: for both girls.

I sat tk_am rt)v_zmnzne back office to eat the: - lunches...They
glared at each =ri.vr Tamd] did some yelling...but ==ter about 15
minutes they stz mt=d f« :tzlk and eat.

I feel this was v effective...because both girls came from
homes lin which” t= &% not allowed to talk back or talk-with an
adult about theii: srobleasis...We s=t wp a...rap club and they meet
every week with four s,

Cases 1like this, : ¥ :3. the participants express=d reconciliation
following conflict, w ~zpmz=zed by 27% of the Aides and 39% of the super-
visors.

Over half of bot: . smermzzry Aides and supervisors reported a case

in which the outcome ¢ =tz .carflict was clearly improved behaviors (e.g.,

better school work, le . =—=3z out). Effective conflict-resolving work
also seemed evident, a. ' .ases reported by 15% of the elementary Aides,
when the participants ::. m: conflict were later seen in positive social

interaction (e.g., play:ng, working together, friendly talking).

About 22% of the el=wmwzary Aides, but none of the supervis6rs, reported
a student-teacher confliiz= as being the best example of the Aide's work.
One Aide, however, proudI- reported that she helped resolve such a conflict
after initially approacmiig thk problem '"in fear and trembling as the

administration_ was so fza=Sv: oI me ofIznding staff':

A child came to == =xying in the hall and said that a Black
counselor and a Whit= ===cher had made fun of her in front of the
class and that she shocic be sent back to [school she attended before
desegregation bussing took place] .

I approached the counselor...He said [the girl] was rude...and
had been running around the room for days and not doing her work, .
I told [the girl] that I thought she owed the teacher an apology.
She nodded her head ves.

Then I took ker =x the teacher. She was so choked up she could
not speak. I told the zeacher what she meant and the girl nodded her
head in agresment. The teacher, very sweet, said "I'm sorry I hurt
your feelings, Homey, but you were wrong." I hugged the girl and
patted her shoulde--,
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At ﬁoon rec2ss she came bommcing happily to me and s:i-d,
"Mr=. » I finished all my work." The problem iz not s—iss
agazm.

[T l==rned] I could r=solve a [teacher-student] cormflict ané

still maimzain a working r=lationship with staff,

Other reported characteristics of the elementary Aides = t work
in 1974-75 are tabulated in Appendices A-2 and B-1. For exarw.s-, about
15% of the Aides and supervisors reported, és part of a succeszrul case,
a follow-up by the Aide to be sure further conflict would not =ur. About
18% of respondents noted that as a result of the Aides' work ‘mie=== was an
Vimproved relationship (more communication, involvement) betws=: pmarents

and the school.

Effective Conflict-Resolving Work by Secondary Aides
. When secondary Aides and supervisors were asked to descri= a case
of effective Aide work, between 20% and 30% of each group descrined a case
that included (a) fighting or assualt, or (b) accusation or rumor. Over

a fifth of the secondary Aides presented cases-involvingva general or un-
specified adjustment problem (e.g., "personality clash," "not getting along"
in school or with others, etc.). Two of the 11 secondaxry supervisors
presented case studies involving attendance problems (class-cutting or
truancy). '

For each separate group of respondents, about two-thirds of the cases
involved students as individuals and about one-fourth of the cases involved
teachers. The settings for these conflicts were not often specified, but
in about a fourth of the cases, the setting was the classroom; in a smaller
proportion of cases, the cafeteria was mentioned. )

The Aides reported their most frequent initial actions were to fa) talk
to the participants together, (b) talk to the participants separate-«, {c)
imvestigate the cirrmmstances of the conflict, (d) inform parents., axd [e)
imvolve non-participants (staff, parents, students) in conflict resolution.
Ver few Aides reported as a successful example of their work a c== in
which they had used physical force to end the conflict.

One case reported by a junior-high Counselor Aide illustrates many

of the characteristics described above:
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A figr between a Black an.’' :ite gi=i...zurned into z schoo -
wide rumor-producing situation. spent thve emtire day tallkimg tc
girly zmc helpimg them to soive =  probikmr.. .

#+ t22 ond of the day tempe== 1ad cc...=#, rumors had ceas«d,
and by" th= next day the situaticn  as very =—_ose to forgotten.

The above case was representativs of sev=cz! reported conflict:
involving rum: . Wriie the aczual comrtent of thr NIMOTS was never —.=. -ly
specified, the =zccucations apparectly :-<ten imw—iwed romantic jealowsy
inter-family f=wds; zud in some cases, racial prejudice.

Case stua-=zs Izvolving teacher-student caomflirts were describer v
2%% of the secondary Aides and 3 (27%) of the super~risors. The following

example was remorted by a junior-hzigh Aicie:

The music teacher stated [that a] Black student would not coopsrate
in class [and] called him some names out of anger. [The]student reta.:-
iated.

Student came to me. We had a meeting with the teacher [amd the]
counselor. Teacher apologized for name-callimg [but] the stud=nt  wus]
5till resentful and uncooperative [and] afraid to attend class.
attended class with him for two weeks. We worked on his participacion
in class znd class attitude.

Student [is] doing better...The teacher made out weekly TepoT:s

to me... _The teacher is trying] to praisz [the] student more and comtrol
his temper.

I actsd as a buffer between the student and teacher. This helped
control emotions and bring down hostility level to point teache— zould
try to be more effective and student could be more comfertable.

Both elementary and seccndary Aides were valued by their building
supervisors for their umique ability to establizh cooperative relationships
between the school and nome. In the words of a swupervisor.of high-school
Aides:

This partzcular student was absenting kimself from classes and

was about tm bs arministratively withdrawn from school. All attempts
to contzct the home by the =zichool were futile.

The Aide made conta—:= withzz the commmity and with the home,
and also with the studem= [ The Aide also rhecked] the places the
student fr=quemtaed when sxizming classes. The student wax encouraged
to return To ciasses on & regular Tasis.

Thee comfl-=t described here s more currectly a conflizt b=tween
the intersst ¢f 2 Native Americanr student amd the interest of the school,
rather thzz a stmdent-student or student-teacher conflict. [The
student d¥t not now] how he fit into the school...It had become easier
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Te 2voic¢ he hassle evem though se: :as many talents.
[The A-de irelped] him...=o vizw the schrol as a means of

wmreloprug nimself...The followirg ~rimester the studsnt was

raca mor: surcessful in his classes: and the parents are making

secasion: il comzacts with the schere .. . There is much promise

—is yowmag maw will continue in sciool.

#3 showr, aboww.. Kides can help inve .tigate school attendance problems.
In th- : parttcules case the Aide's frime.ly inte—est was a factor in the
studercz’'s rexmrm o szhoeol.

Grher repor=ew cmaracteristics of <he seconcary Aides' best work in
1974-75 are xmezw~r=i in Appendices A-4. md B-2. Many of these characteristics
were sirilar to mooss of the elementar=-\ide case studies.

Junior High Stimemts' Encounters With =SAA Desegregation Counselor Aides

Or the ES#AiSemmndary Student Ques-iommaire, szudents in four junior
highs were askex, "What was the most se~ions problem you ever taiked over
with a Desegregmtion Aimde?” and "What d=d the Desegregation Aide do to try
and help you?"

Of 819 stwients smrveyed, 76 proviced usable amswers. About 90%
of the students did mot attempt to answer the open-ended questiens, pesrhaps
because they haz nao important contact with an Aide.7’ 8

Un= third of tpzse most serious prublems discussed with an Aide in-
voived fighzsmx. Im :about kalf (55%) o< the problem cases, no physical
force was eviemt; imstead., such behawior as smoking, throwing food, and
name-callicg <weTe the basiz= for Aid= contact. One student described
the problem: she discussec with t== iide as "persomal problems, drugs,
and parents .’

Iz abosx half (45%) oFf the cases. ather students besides the respondent
were Imvmives in The problem. W#hen <ne setting for the problem was specified
(as in 5%% «:~ = cwses), the mwsc Steqment locations were bus (14%),
cafer=r-iu. (M), mlassroomr (6%). o~ othem— sckool locations (17%).

7The percemmwmes in this discession are those resulting whern ‘white and
Black racial rrouns takimg the questioguzaire are weighted according to their
original grade-withim-school-smmwmg-schaeils proportion. These percents are
therxefore simila—i=c those :expected had @n unweighted random sample been
drawn £rom mizs gmmiled studient bodies ofthe 4 schools. (See Appendix D.)

8F.or & regpresentative sample of 20 -problem cases reported by students,
the overall agrm=ement betwsen raters Bacthbara Bowton and JoAnne Smeltzly on
21 characteristixzs (e.g., =haviors invazived, settings, actors, Aide's ‘
actions, etc.) awer all 20 cases was 78%. For each of the 21 rating categories,
agreement between raters ranged from 50% to 100%. Further information on
the rating procedure is available on reguest. ‘
28
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The following incilent may illustrzze a cypicail Eroblem-solving en—

coumzer betweenm a juniorr high stucsnt am-i am Aide: "On the bus.a

tely me to move ('You ') a== I tried to avoid fignting but he

get hiis friends and made me move." The !:lznks in the Precedinr; guotation
indicate the negative racial attitudes svi@m<® in some of the mroblem cases
reported on the Student Questionnaire.

In another s:chool, a student discusszed w=th an aAide her problems with
"a gZrl who was bzating people up, <teziing ~meir work, @mé turnirs it im
as her own."

Actording to students, when Aiass tr.ed to h=lp resolwe a proulem,
tuey often (z) t=zlked to at least ums of the participants .separatei:y (45%
of cases); (b) tzlked to the participants Together; or (z) effectsd a con-
crere change in zhavior or circumstances (e.g., stopped 2 fight, changed
a sgat, provided z material service, etc.™. Said one student, ''th= Aide
tried to help us :nderstand each othk.r's Zzelings." Amother student: "the
Aide talked to other adults in the school."” Yet anotimer example: "The
Aide helped me find a place to sit [in tie lunchrooml.'™ '
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HOW GREAT IS THE NEED FOR & CODNSSLOR
AIDE PROGRAM IN DESEGREGATING
MINNEAPOLIS SCHOOLS?

Several previous sectioms of this report (sex especially Tabie 2
and pp. 15-21) document the involvement of Aides n the resolwution of
serious student-student and student-teacher probiizms. According —o the
estimates of Aides and their supervisers, serious rzerp=srsonal
problems, oftem involving negative racial attitud=s occurred neaziy
every day in nearly every ESAA schol.

Students in four jumior high s=rhools also were gﬁvem tilte opportunity
to report whether any of six differ=nt "umpleasant ::icidents' had happened
to them during 1974-75; either im thedr school. or en the way <o or from
school. Table 5 shows the victimi=awions these szudsnts experienced,
according to their responses to Items 33-44 of the E3AA Secondarv Student
Questionnaire (see Appendices C-~ to C~S;.g

Two-thirds of th® students remurted being cailsdd a name by a student
of their own race; two-thirds also reported being zzijed a rame kv =
student of another race. From one-half down t= one-querter =% <he
responding students10 said thew had »eer ‘a) pawshed, nit, or artaxed by
a student of another race (49%); (b) o3 remrened wizh harm by a staudsnt of
another race {(38%); (c) pushed, etc., bv a stivdent of their own: wo» (34%);
(d) graded unfairly om = report cazd. big assTgnmemc or Test bw 3 *=acher
of their own race (32%); (e} tremated :=Fairly in =lmss in some crhe— way
by a teacher of their own race [25%): ©f) thrrz:zters=d with harm v : student
of their own race (24%); (g) graded ur=irly, etc.., Tw a teacher cf anather
race (23%); (h) treatad unfairly in cizss, etc., by o teacher of arthe-
race (22%).

While 6% of students reportes beimrg forcer: under threat tc haz-
over money or something else...bw z sTudent of the: vwn race, 211% -=ported
being extorted by a student of mortmer race.

Clearly, there is a need in s=serregating Mizreupolis scheool: Jor a
program, such as the Counselor Aide Program, whiczn wms as its goz the

resolution of interpersonal and interracial comflict .

9Data resulting from this suzvey will be presextzed in grezter cetail
in a forthcoming report by the Research and Evaluat—mn Department.

10See footnote 7 on pP. 28. The percentages in :ne present ‘diszussion
have the same meaning as the percentages on pp. 28-7).
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Aruitoxt provided by Eic:

Pexcentages of Students in 4 Junior Highs Reporting Victimizations

Table 5

During 1974-75, in School or on the Way to School

RIC

Schools
Victimizations extperienced 1 5 3 4 Total
(¥=203) (N=165) (N=211) | (¥=240)° (N=819)
A\ of students who experienced each t; of vigqimizagion o
| By student of |52 767 70% 72% 67%
"Called a name" - owp xace
| By student of 543 69% 71s 693 66%
{ amother race —
By student of |12 26 30 29 24
"Thr itened with own_race
harm" By student of 23 az 40 46 38
another race —
By stwient of |22 39 35 39 34
"Pushad, hit, or cwn_race
(1]
attacked By student of . 35 49 50 61 49
amother race | =} 0004 000000l _
"Forced under threst | By student of 2 11 6 [} 6
to hand over money dwn race
or something else -

: ) " 237 student of 15 23 22 24 21
belonging tu you éstother race .
"Graded unfairly on E;y teacher of | 28 31 30 37 32
a report card, big own race
assignment, or 33y teacher of 17 27 27 22 23
test"

zmother race
"rreated unfairly B2y wt:aszzz ot |17 27 23 33 25
in class in som=
other way" Ev teacher of 11 28 27 24 22

znother race

Average (mean) number of victimizations above that each student experienced . _

Mean number of wi-timizazions 2.8 4.7 4.5 4.7 4.1
Standard deviation 2.0 2.7 2,7 2.4 2.6
Median 2.6 4.8 4.2 4.7 4.0
Number of students on whom .
statistics were based 192 148 184 207 731

Note.-~Entries in this table are based on responses

Questionnaire.

—

to Items 33-44 of the ESAA Secondary Student

Entries in this table are those resulting when White and Black racial groups are weighted hack to their

original grade-within-school-among~schools proportions.
had an unweighted random sample been drawn from the poole

of the sample selection and weighting process, see Appendix D, pp. 79-81.
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- WHAT RECOMMENDATIONS SHOULD BE MADE
CONCERNING PROGRAM IMPROVEMENT
AND PROGRAM RE-FUNDING?

The evaluator recommends that:
1. Consideration be given to dsveloping program objectives that are
more uniquely relevant to the Aides' work in the schools. If funds only

allow placing 2-3 Aides in a school-community of 250-1000 students, then

as discussed on pp: 3-4, the objectives of improved interracial attitudes and

interaction are probably not appropriate for Counselor Aides. Also, the
measurement of interracial attitudes and interaction specified in the
applicaton for funds (ESAA Office, Minneapolis Public Schools, pp. 34-35,
43-44) would not be possible without an increase in the evaluation budget
beyond the 1974-75 level.

2. A more precise definition of the Aide's. role should be stated.
There should be a rationale that ties each role activity to the objectives
of the Program. This role definition could be stated so as to allow

variation from school to school in the Aide's activities; however, such

variation should have a rationale based on (a) explicitly stated human
relations needs of each school and (b) some hypotheses concerning which
activities can best meet those needs.

Previous sections of this report suggest that the Counselor Aide's
role varies greatly from school to school. .In_.some schools, Aides are
encouraged to conduct personal counseling; in other schools, Aides are
told they are not qualified to deal with certain problem areas. In some
schools, Aides consult extensively with professional support staff (e.g.,
counselors, social workers) in resolving interpersonal- conflict; in
other schools Aides are isolated from such staff contact. In one school
Aides coordinate a class that tries to improve students' human relations
skills and students' understanding of different racial/ethnic groups. In
another school, Aides are employed primarily to patrol the halls. Many
other areas of the Aide's role could be cited to show variation in role
behavior; e.g., differences among Aides in the frequency with which they
ride buses, contact parents, attend meetings of the schools Student Support
Team, etc.

Variation in the role of Aides may well be a virtue of the Program;
that is, the role of each school's Aides may have been tailored to the

school's unique human relations needs. The evaluator, however,
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could not find any written job descriptions justifying variations in the
Aide's role from building to building. When building supervisors were
asked to provide a copy of any written job description for the work of the
Aides in their school (see Appendices B-1, p. 51, and B-2, p. 55), not a
single job description was returned. The application for funds (ESAA
Office, Minneapolis Public Schools) stated that each principal of an ESAA
secondary school would prepare "a proposal as to the activities of the
Desegregation Aides within his building" (p. 35).

In summary, the job description for Aides in the application for
funds (pp. 34-39 and 43-48) was very general. Tﬁe Aide's role differs
rreatly from school to school. Yet the evaluator could find no evidence
that such variation in the Aide's role was pianned.

Other recommendations for program improvement follow:

3. As suggested by a number of Aides (see Appendices A-2 and A-4,

Items 29-30, pp. 40 and 47), training sessions for Aides could be improved

by greater emphasis on assessing and meeting problems specific to a particular

age group or school. Again, variation in the Aide's role could be valuable

if based on a deliberate effort to discover the role activities most
effective in meeting an ESAA school's particular, explicit, human relations
objectives.

4. Desegregation Aides should be members of any school-wide ''Student

Support Team,'" which meets regularly to plan help for students with problems.

Even though such teams meet regularly in secondary schools, about a third
(30%) of the secondary Aides said they ''seldom" or 'mever" attended these
meetings.

S. Aides shouid be better ihfbrmed concerning the purpose of keeping
daily logs. A majority of Aides did not know how their log was used after
it was turned in (see p. 11-12).

The evaluator believes the Minneapolis Public Schools should seek
continued funding for the Counselor Aide Program in view of (a) the high
rate of many types of conflict, including interracial conflict, in the
schools and (b) the high degree of acceptance and support the Program enjoys

among building administrators.

Although "hard" data concerning overall Program effectiveness are

limited, both case study data and the assessments of scheool administrators
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and students suggest that Desegregation Aides have made an important con-
tribution to the resolution and prevention of conflict in desegregating
Minneapolis schools. If more specific and appropriate objectives were
defined to guide the work of Aides, the evaluator believes this program

would be even more effective.
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. . Ble . N.B. Only thoseopen=
Entries on questiopnaire Appendix A-1: El:geint:ory lAldeS ended responses made by’
are %'s of 59, except as’ Minneapolis Publ ¢ ohools 1 10% or more respendents

ESAA Desggresmtion Counsalor Alde Susationnairs
+ noted, NA=not ascertained axe reported here.

N=59 respondents

{6-8) How many hours a week do you work with pay as a {3) Wnat type of school do you work in? “Check ona!
g:gglor Alde? Write your a T m—th‘ boxes 3&1 An elementary school with grades K-3
Dj (For example, if you work 374 32 2 An elemsntery school with grades h-h

’ POUTS bor week, you would write 3____3 An elemantary school with grades K-6
Mean=36.6 hrs. . [:Z_J . If you work 20 % A Juntor high school
Standard hours per week; you would write e A 1or high school
deviation=3.6 hrs. [ZE’] [:E -5 A genior
N=59 . - Bte.) 6 Other. Pleaso specify:
Y,

ur sgzg &8 8 &.gmtion Counsélor Aide
Listed below are some activities that segregation elor Aides might perform.

a. For each separate activity, please indicate how often you have performed the activity this year so far.
b, Then, for each major group of activitiss, Please write the totsl nusber of hours you have spent on these

activities each week this year, on the average.

a. How often have you |[b. For each mJjor group of
performed . this activities--Write the total
, activity thia year mumber of hours you have spent
Activities this year 8o far? (Check one on these activities each week
answor for each this yeer, on the averags.
activity) (lbund.;rhonr to 1 hour; round
. hour :
A, Activities emphasizing work s ts (main ‘
emphasis 1s contact with students, although others
beaides students may he presant)
How oflen have you-= -
“lalked with studenils ahoul aerious personal or school (m)gi%:; 03' Lo:lm.
?
problems .g::% Seldom 0%
2 L Never A
‘ (11) 1 Often
Talked with a group of students involved in a racial 2 Some
fight or name-calling incident E:-a Seldomna%
2 U Bever MA
Caught students breaking school rules (e.g., smoking, (12) 1 ?ﬂ""
fighting, truancy) and reported them to school 2 Jomatimes
authorities? Seldom 29,
Never NA
Monitored the halls and cafeteria? [¢6) %@1 Often
) 2 Someti
: L3 Seldomm%%
0 _L Never NA
:'lb;ppqd" or had 'riendly lalka with stiglents abiout, . (D‘I'Z@;g:::ima
“Lhings in penersl” bul not sérious problems?
. P Seldom 2% How many hours each week this
O L Never NA year have you spent on these
Worked with a of students in your achool on (15) 3441 orten activities emphasizing Work
a regular basis (for exnmple,)a Student Advisory 2 Somtim?% with Studente?
Comnittee or friendship group)? Please name and Seldom 7' hours each
describe the group if necessary: E-Friendship 19 L Never pa (21-22) D___l ° week ¢
group; 10%-Student council; 14%-Other group '
Ridden the busses? ) (16) 8@' (S):te:i .
metimes Mean=23.9 hrs.
Seldom O% . i
O i Never NA Standard deviation=6.2 hrs.
- a7) 1 Often N=51
Observed a class to understand why students were 2 Sometimes
having achool blems? :
ne problema : Seldom O%
7L Never NA
Helped a teacher in the classroom as a teacher's (18) 1 Often
assiatant? 2 Sometimes
Seldom
Naver 1y
Taken over or monitored classmes while a teacher (19) 1 Often
was abgent ? 2 Sometimas
Seldom V0
17_U Never NA
Worked with students in other ways? Please (20) LLF 1 Often
explain: 12%-Monitor playground, gym; 12%- % sszmt:lﬂﬂ'
. R AS ry P 1do
Tutoring; 10%-Aid behavior modification Nover I& 37 44

©_ogrem 10%-Monitor special events; 25%-Other wonk

ERIC

Aruitoxt provided by Eic:



Appendix A-l (continued): Elementary Aides

Pngoa‘

Activities this year (contimued)

a. How often have you

performed this
activity this year
80 far? (Check one
ansver for each
activity)

b. For each -Jor group of

activities-Jrite the total
number of hours you have
spent on these activities
each veek this year, on the
average. (Round 3 hour to 1
hour: round less than 3 hour
0 0 hours)

B,

Activities emphasizing work with parents
main emphasis is on contact with parenta, although

others besides parnnio may be prezant)

Vigited the howmes of school parents?

Never NA

Phoned school parents about their children or 2k) ; 0&21
other achopl matters? seldomm(ey%
‘ 2 U4 Never NA

Attended a small conference in school when a parent
discussed his/her child's problens?

mtg.; 2 -Pa.rents

Attended a meeting of school parents when the ESAA
Counselor Aide or Reading Programs were discussed?
Please name the parent-group(s) and descrive the
neeting(s): 20%~PTA or parent council

Seldom %
4 Never

or mothers' club mtg.

1]
_or mothers' club: 27%-PTA or advi sary

Worked with & group of school parents that meets
on & regular basis? Plsase name the group and
Ar=rrihe the group's activities: -

(27)%%1 Often
R 2 Somuma%

Seldom
k Never NA

How many hours ‘each week this

.year have you spent on these

activities emphasizing Work
with Pargnta?

0 [T

Mean=L.9 hrs. _
Standard dev1at10n=2 9 hrs.

hours each
week

‘N=52

committee
Worked with parents in other ways? Please explain: (28)'! E Often
ot ¢ v gl 3 Seld;rt%
most fit existing categories) Never
C. A 2 b o L ts

- the sc staff (main emphasis 1s on contact with
stafl adults, although others besides staff adults
may be preaent) ’
How often have you--
Talked with teachers about their problema getting 31) 1 Often

" along with students? : 2 Sonetimes

ong w students Seldom % *
. . Never

Talked with supportive staff (for example, school (32) 1 Often
counselors, school social workers, other aides 2 Someuvg% How many hours sach week this
who work with students, school paychologiat, etc.) Seldon year have you spent on thage
about studsnt problems? Please give the Jjob titles 4 Never NA

78%=School social worker; 3
25%-School psychologist; 15%=School counsel

of supportive staff you have worked with thia year:
37%=Other aidess

br; 29%-Other

Talked with school administrators (principal or (33) L%l g:’.
asaistant principal) about student problems? 3%— Solden
2 U Never NA

Attended metingl of any achool-vide  Student
Support Team” or similar team which meets

(34) 10% 1 Often
2

Somet1

Q

Aruitoxt provided by Eic:

ERIC

regularly to plan help for students with 3 Seldom
problems? 53_1 Never NA
Worked with other adults on the school ataff in (35) 2G5 1 Orten
other ways? I'ease explain: 2 Uometi
‘Not coded (too few original answers; 3 g:t::mNA
most fit existing categories)

38

activities emphasizing W :
with other Adults on ﬂé gh&!

Stafr?

(36-37)' [:D

Mean=6.4 hrs.
Standard deviation 7.2 hrs.
N=53

hours each
week



E

Appendix &=l continueé): Elementary Aides

Pnsd 3

a. How often have you
: performed this
activity thisg year

b, For each major group of .
activities<-Write the total
mumber of hours you have

80 far? {Check one spent on these activities
Activities this year (contimmed) anawer for each each week this year, on the
activity) average. (Round % hour to 1
hour; round lesa than 4 hour
B to O hours)
D, A 8 etphasizing work with agepciss apd
rs t c (wain
ewphasis is on contact with community persons,
although others besides community peraons may be
present
How often have yoy-e
Attended a meeting of any community, weighborhood, (38) ] 1 Often
or church organization where the ESAA Counselor i 2 Sometime
Aide or Reading Programs were discussed? Please . Seldom 3
name the organization(a) and describe the meeting(s): Never WA

Not _coded (tno few answers)

Gone to a public or private social w:lfare agency
(for example, County Welfare, Court Services,

‘family counseling, medieal clinic, etc.) to help

a student in your school? Please name the social
velfare asencieuﬁo_t_mgd_z;tm_munmu)

(39) %1 Orten .

2 Someti
Seldom
4 Never NA

)

How many hours emch week thia
‘year have you spent on these
activities emphasizing Work

with Agencies and Persons in
the Community?

(42-43) I:[—-] hours each

week

- - [s)
Gome to court with a student in your school? L rten s | Mean=2.lL hrs.
' “073 se1don 0% | Standard deviation=k,l hrs.
90 U4 Mever NA N=50
Worked with sgencies or persons in the compunity in | (41) 1 Often
other ways? Pleage explain: Not coded ztoo N 2 Sometimas
few original answers; most fit existing ::‘1,":"‘ 15&
. e
categories)
E. m&mﬁs{m‘mmmum How many hours each week this
above, which involve more or less equal ic- year have you apent on these °
b ns ft C ) Activities Ipv
8t h £ ?}&L&M&im_x_om.smt by Yo '
Qr _commnlty person. o t
?
How often have you participated in such a con- mrmﬁrten Roles?
ference? Please describe-the p&rt%cipunts and (45-46 ) hours each
. week

Not coded (too few answers)

purpose for lr?' such conference(s
t

2 Sometimes
Seldom 3%
4 Never NA

Mean=1 .;n[);g

Standard deviation=2.0
N=51

F W [

. W
How often have yoye~

Written an ESAA daily log?

(W7) QR Often

2 Sometimes
Seldom 2%
4 Never NA

Worked on achool attendance record~keeping?

2

(48) 1 Often
2 Somet1m§

Seldom
Never NA

Done other clerical work for the school (for example,
typing, record keeping, mimeographing, etc.)?

(45} 15% 1 orten

2 Someti

Seldom
57T Never” NA

How many hours each week this
year have you spent on thias

Paper Work and Clerical Work?
(50-51) E"T“"'] hours each

week
Mean=U.5 hrs.
Standard deviation=5.1 hrs.
N=52 :

Q

RIC

Aruitoxt provided by Eic:

Finally, pleagse total the estimated hours (in the boxes) you spent each week on all your activities.
Tnis total should be within a few hours of the weekly number of hours ycu work with ray an a Counselor
Aide (p. 1), If the two totals do not agree, please sxplain why (perhaps you work some hours without pay)?

2h%-Work with parents on own time (other than meetings of groups)y

19%-Attend some meetings on own time

Thank you. Elementary Aides work an average (mean) of 5.7 hrs. per week without pay
on activities related to the Counselor Aide role. (standard deviation=

11.9 hrs., N=hl). 39

46



N=59 respondents

Entries on questionnaire
are 4's of 59, except as
noted NA=not ascertained

Appendix A~2: Elementary Aides
Minneapolis Public Schools '
ESAA Desegregation Counselor Aide Questionnaire II

Pau'luggm!n" Th1. 38~6140)
"|Research and Evaluation Dept,
Minneapolis Public Schools

807 N, E. Broadwsy

Your Job
(6) How mich do you enjoy your work as a Deaegregation
Counselor Aige? Check one:

33%1 Very greatiy

3h_2 Creaty
-9 3 Somewnat
Qb Suigntly
0 5 Not at a1l 5% NA
(7) How clear 1s your understanding of your duties

and responsibilities as a Desegregation Counselor
Aide 1in the school where you work? Check one:

2&&1 Extremely clear umderstaniing

49 2 Very clear understanding

22_3 Modarately clear underatanding

" _3_U Slightly clear understanding

O_5 Understanding not clear at all 2% WA

(8) Do you have a yyjtten job description for your

work as a Desegregation Counselor Aide?

85%1 Yes
W o 2% NA

If you answered "Yes" to Item (8), please give
the title of the person(s) whorsrote the job
deseription(s):

61%-ESAA administrator; 10%-"Don't know":
244 d1d mmt give the title of a person

(12) Has anyone in school tried to Timit your freedom
to do counseling with studmmts:or staff?

2% A

(13-14) If you answered "Yes" to (12), please axplain
any attempt to limit your freedom to do
coupgg;ing:

12%-Aide told he/she not qualified to
deal with certain problem areas

71% did not answer _ |

(9-11)

You have been asked to prepare a Jog, describing for
:ach day your activities as a Desegregation Counselor
ide. - -

(15) Do you know how
it in?

1% Yes

66 2 Ko

(16) In your opinion ghould
Aldbs write s aaily log

as you 4id this year)?
y]&&; Yes

23 2 Mo 7% NA
4

your log 18 used after you turn

3% NA

segregation Counseior

-3

40

(18-231)
MLdian- ¢ O

R=123 éga did no
(22-23)

(25-26)

(17) Are thers periods of time during the achool day
when you have go duties to perform, even though -
you are on the Job?

Yes .
If you answered "Ho" to (%7) then skip te (24),
If you answered "Yes" to 17’,
What is the total asmount of time each day when
you have po duties to perfora? Fill in the
blanks below: |

A hours and _,42_ minutes each day.
t gnsyer

If you answered "Yes® to (17)_. thenes

What would you like to be doing in your school

during thia time when you have o dutiesz to

perform? Explain below: .

78% 4id not answer

(24) Are you dissatisfied in any other way with any
of the conditions of your emgBoymemt’ (For
examle, are you:dissatisfied with Tivin
Service regulatimms or pay scales? Or do you
have any beefs or gripes with your

over working conditions, hours, #wttes, etc.)

1

om——

Yes
Ko

3% M

If you answered “Yes" to (24), juemse explain
any dissatisfaction

2U%-Civil service regulations regarding

seniority, pay steps, retirement fund

14%-Desire higher pay rate
53% did not answer
Your Training
You have had several training 8essions, both
before and during the school year, to prepare

you for work as a Desegregation Counselor
Aide.

How valuable were these training sessions to you?
29 Extremely valuable
32 2 Moderately valusble
2k 3 S11ghtly valuable .
—3 & Not at all valuable
: 3% NA

3 5 I missed all the treiming sessions

Can you suggeat any ways these trainitig sessions
might be improved?
1 Yes

26.2 %

(27)

(e8)

5% NA

(29+30) If you answerea "Yes" to (28), what are your

suggestions?

~ 17%-Discuss problems specific to a
particular age group, cluster,
or school

61% did not answer



Appendix £-2 (contioued): Elemen Asifhwe
ppe Tioar l§elp for ﬂtnde)nts with Prot?erm}s'

Listed below:mre some types of problems students cam: ‘have.

Type of Problex

For each type of zxmblem, please answer both Quastion A mmit: Question B.

wegtioms: ‘In you
A, How oftem:did studemts
type of. pmhleln, S

ve? (Check

Once a day or more

have th:lu '

[

t pron of these blem cases whizs—.
you perscmally tried to halp solve nz_%m
¢ D - 'L- 'gc4i8L & budes? Checic

(31 E on T 3 ‘ :hl;:: than problen cases
1 mooo ce every 2 davn)& t malf... .
"‘"’:hf',fing or "bad 3 About once a week 3 Leaa than half... NA
"‘:“d b among 3 2 Once every 2-4 weeks 2 None,..
gtudents. 3 1 Less than once a month 1 I 41d not try to solve ons of these
:c__ O Never this year so far cases.
(32) E Once a day or more (L3) TKE E More than half of these problem cases
, Once every 2-4 days3% About half... 104
About once a week Less than balf...
F_ishting among students, :;—-g Once every 2.}: “,k,m g None... NA
1 Leas than once & month 1 I 41d not try to solve one of thesc
Q _ O Rever this year so far cases.

Extortion: Student3s used
threat to force other
stu ~ts to hand over
mohey Or other personal.
possessions,

(33) 0%_5 Once a day or more

L Once every 2-4 days2%

3 About once a week NA

2 Once every 2-4 weeks

1 Leas than once & month
0 Never this year so far

-

(uh) 1517%0 than half of these problem casea
4 Abvout half...

3 Less than half...

% 2 None... NA
1 I 4id not try to solve ones of thems.
casea,

Student was having problems [(3%4) 5 Once a day or more (k5) 1U% 5 More than half of these problem cases
getting along with another L Once every 2-4 dnys% L About mlz.., 12‘{
student (other than those 3 About once a week NA 3 Less thar half... NA
above), Please give example: 2 Once ewery 2.l yeeks 2 None..,
1 less :t=mn once & month G, 1 I 444 ook try t= solve one of timse
0 Rever:==his year so far cages.
(392? E gnce e=dny- o::umre o (46) E ::retthn.m..ha.]r of these problem=cases
. . nce ewery 2-4 days ou Leoe
Student had & pretlien 3 Aboutwzace a week NA 3 Less than:half,.. NA
getting along witik =. F 2 Once ewary 2-4 weeks 2 None...
teacher, T0™" 1 Less timn once a month 1 I did not try to.solve one of timse
9 0 Never-this year so far caees.

Student had a probswms
getting along withmarpother
adult in school (surh as the
principal, assistant
principal, or a counselor)?

36) 5 Once a.day or more

L Once every 2-4 days 54
3 About once a week

2 Once every 2-4 weeks

1 Less than once a month

0 Never this year so fer

(47) . _U_ 5 More than half of these problem-=cases
4 About halr... 7‘{

3 Less than half,,. NA

2 Noneu.. .

1 I aid not try to solve one of thesa
cases,

Student broke some school

5 Once a day or more
i Once every 2-L4 daya 5%

G7) %

48)

4

2k

w More than half of thease problem cases
‘E_ ,4 Abotrt hllf. 3 g

home.

Leas ttmn once a month

_9 1 I did not trr tc molve one of these

rule (such as amoking, 3 About once a week 3 3 Leas thsn half...
wandering the hall, cutting 2 Once every 2-4 weeks %: 2 None...
class, truancy, etc.) 1 Less than once a month 211 4id not try to solve one of these
' 0 Never this year so 7ar ) cases.
(38) Lo __ 5 Once a day or more Lg) 5 More than half of these problem cases
. % L Once every 2-4 days 2% L Avout halr,,,
Student fears or dislikes d 3 About once a week 147;__ 3 Leaa than half,.. N -
school. = - T 2 Once avery 2=k weekBNA 36" 2 Kope...
1 Less than once a month 1 I did not try to soclve one of these
O Naver this year so far cases,
(397?_312 Once a day oimare {(50) E%re than half of theze problem cases
. Once every 2-4 days About half... 9{
sf,:geﬁ 7:: h;:;ing pr:blems .F 3 About m?; a weeky 9% ES: 3 Less then half,..
wl S/her e p 2 Once ermry 2-4 weeks C_ 2 None... NA
St
(o]

Never tiris yesr so far

cases.

w

Unce a day or more

5I) _U% 5 Yore than Taif of these roblem cases

Student came to achool in g L Once every 2-4 days 54, 4 About malf,..
a physically neglected c 3 About once a week 3 Less than half... NA
condition (for example, J 2 Once every 2-4 week}m 2 None...
hungry, inadequately N 1 Less than once a month 1 I 4id pot try to solve one of these
dressed, sick). 0 Never this year so far cases,
Student was having some (41) ﬂ 5 Once a day or more -[(52) 5 More than half of these problem cases
other problem, not listed L Once every 2-4 days ’46% L Avout mif,.. LLg,
above. Please give 3 About once a week NA 3 Leas than half... NA
example: 2 Once every 2-4 weeks 2 KNone,.,
1 Less than once a month 5. 11 did mot try to solve one of these
15 _ O Never this year so far cases,

Q

ERIC

Aruitoxt provided by Eic:
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‘ £5mendix A-2 (contihued): Elementary Aldes

" Prnjudice s Your School
(53) Do students in the school where you work show

preJudice lunfair treatment or negative

attitudes) toward students of races othar than
their own? . .
Check one anawver:

‘5% 1 Yes, half or wore of the students show this
racial prejudice toward other studsnts.

19 2 Yes, some students, but leas than-half,
show this racial prejudice, .
61 _3 Yes, but only a few studepts show this
. .racial predud.lce_. .. .
12 4 m
0 5 I don't know B
3% MA T
(54=55) If you smswered "Yes,” give one example below
of studwmts .showing rwcial prejudice toward
other students:

3li%Name calling

12%-Feeling of being-dimcriminated against
 (in play, in disvipiipe, etc.)

34% did not answer

{(56) Do gdulip in the achool.where you work show
prejudice (unfair trestment or negative
attitudes) toward students of races other than
their own? .

Check one answer: :
51 1 Yes, half or more of the adults show this
racial prejudice toward students,

3 2 Yes, some adults, but less than half,
show this racial prejudice,

31 3 Yes, but only a few adults show this
racial prejudice.

39 4 o

- I don't know
Si NA

(57-58) If you answered "Yes," give one example below
of adults showing racial prejudice toward

students:

1k%-Teachers have "double standard.”
. “treating students differently because
of race
58% did not answer

49
42

. Page 3
Your General ‘Suggestions -
(59) Can you st any vays that the Desegregation

Counsalor Aide progranm in your aschool might be
improved next year? -

Q-l_-il Yes

, 2 No

(60-61) If you answered "Yes," what .are your suggeations-f

12%-Need clearer, more specific job guidelines

10%~More involvement of social workers, _
counselors, and principals

15%~Other suggestions

37% gave no suggestions

Persopa] Information
*(62) What type of schcol do you work in? Check one!

el An elementary school with grades K3
——2 An elementary school with gradas b6
w3 An elementary school with grades K-6
"___U A junior high school .
—5 A genior high school
— 6 Other, Please specify:

Your sex:

5% Male

Female
M

(€3)

(6k) Your racial/ethnic group. (With which of the

following racial/ethnic groups do you most
closely identify as a member?) Check one:

53% White American
19 2 Black American

5 3 Native American (Indian Americen,
First American)

O_4 Spanish-surnamed American (for example,
) Chicano, Puerto Rican, Latin American)
O 5 Asian Amarican (for example, Chinese,
Jepanese, Korean)
1 6 Other, Please specify: .
17% NA

* Seme as Questionnaire I, Item 9



Each entry is the %
of ‘59 respondents

_ reporting a case Appendix A-2 (continued): Elementary Aides |
with the indicated - Your- W : ! Page L

charagteristic. ’ -

Please describe your actions in reaolviiﬁ _gg_zP; student-student or student-teacher conflics this
year. Try to select the conflict example w 3«2 Ow8 your most effective conflict-resolviiug work. .
80%~presented ga:e a: requesteg; -emitteg%iggortant detail; Ti-described a
t of case, but not a specific example; -left e blank

(65~66) a. Descrive the conflict before yog.?took action: ? page blar

Behaviors alleged to be part of conflict:. Actors in conflict, before Aide helped:
E2%:Fighting or ‘assault 83%:§€EEEEE§‘E§‘EEEZFEdua1s
19%-Acting out or disruptive behavior, not 22%-Teachers

elsewhere codable ' 12%-Students in a group or gang
17%-Name-calling Setti: s

14%-Ce 1 ified adjustment bl when conflict started
- Wh-feneral or unspecified adjustment problem  (specified by 54% of respomdents):
: (e.g., "personality QlaSha;-"not"getting 22£EBus ¥y 54% of respondents

along” in school or with others, -etc.) 20%-C1assroom
10%~-Tensing or harussment (e.g., "put down") 12:48chool grounds
10%-R&fusal to obey school authority

2g£-Canlict allegad caused in part b
%& Ve racialZe%En.c aﬁﬂ'ﬁses
T-68) b, At did you t do?

hen

Initial actions Aide took to resolve conflict:
>0k~Talked to at least one of actors separately
48%-Talked to actors together
39%~-Involved non-actors (staff, parents, students) in conflict resolution
2k%-Informed parents
19%~-Informed other school staff
15%-Used physical force or restraint
14%-Investigated circumstances of conflict
lZ%-Arranged a "cooling off" period, during which attempt was made to calm actors
12%-Took actors to school authorities -
12%-Made special arrangements for a meeting of main actors, in cases where more than 2 actors
involved .
. (69<70) c. How aid the conflict end and what happened to the participants in the conflict?

Events during and after conflict resolution:
2T4-Actors expressed recomnciliation (apologized, agreed to avaid further conflics)
17%-Aide followed-up actors to be sure further conflict would ‘not occur

12%-Actors' environment wms changed (e.g., change in seat, class, bus, school)
10%-Actors were disciplimed by school authorities (e.g., suspension, detention, reprimand,
isolation in "time~cumt" room .

(72-72) a. Wny doAyou feel this example shows effective conflict-resolving work?

Evidence suggesting conflict was resolved:
58%-Behaviors involved in conflict now clearly improved (e.g., better school work, less

acting out) ‘ :
15%-Actors geen in positive social interaction (e.g., playing, working together, friendly
talking

Other features of conflict's resolution: e

17%-Improved relationship (more communication, involvement) between parents and school
' 12%=-Case shows exemplary teamwork among Aide and school staff in resolving conflict

12%~Case shows improved interracial attitudes, less prejudice

(73-79) Blame = 43
o (80) 2 - 50

ERIC

IToxt Provided by ERI



: N.B, vny Tnese open~ -
g;iii::ﬁn:::::iomim Appenzix A-3: Secondary Aides ended remmsmses made by
~— are %'s of 23, except as e Foalde Sehools 1 10% or mezee resspondents .
" noted. NA=not ascertained ~ are repormed lmere.
{6-8) Tow many hours & week do you war with pey os & I5) What type Of sehool do you wark 337 Check onel

ESAA e

- goumelor Aide? Write your answer in the boxes 1 An elememtary school with geades X-3
elow: —
(For example, 1f you work 374 2 An elementary school with grades li-f
[:]j . D houre per week.. 'you would write -

3 :/An elemantary school with gemdes X-6
ean=37.3 hrs. EI:’Z.] . E] » If you work 20 T4%L A juntor nigh school

Standard hours per week, you would write
2§ 5 A senior high school
g:vléational.3 hrs. m . EZ] . Ete,) 6 Other. Flease specify: _
Y

. ) e as C A
Listed below aré some activyities that Desegregation melor Aldes might perfora,

a. For aach separate activity, please indicate how often you have performed the activity this ywar ao far.
"be Then, for sach major group of activities, please write the total mumber of hours you have gpant. on thesa
activities each veek this year, on the average. -

&, How oftan mve you [b, For each msdger-group of
performed this activitieswiite the total
activity-this yesr nuwber of immrs you have apent

Activities this yoar so far? (Check ane on these mrsiiwities each week
answar for each thia yesr, cn the average.
activity) (Round 4 »wo—to 1 hour; round

lzas_theg #-hour to Q mlz

A, Activities zing wo students (main
emphasis is contact with studenta, although olhers
" besides students may be present)

M oflen hgve yoy-s °

Talked with siudenls ahoul serious personal or school (1077&: -2‘.“21
problems? - Se ldom!
. L Hever NA
Talked with a group of students involved in a racial (11} ZEz(S)::gims
.fight or name-calling incident? ﬁ:g Se 1dom@2%
_ o7 0O Bever WA
Caught students breaking achool rules (e.g., smoking, (12) S ont"t’n v
fighting, tx;uancy) and reported them to scmool Sam
authorities? —9-3 Never- A
Monitored the halls and cafeteriat 13 1 Orter
B Seldomn
. QL Never- KA
“lapped” or tad friemily talks with atadents atioul “’“')'% gzuzm
“Lhings In general” bul not serious prob lema? 03 :‘%ego#gg How many hours each waek .this
0L Nevaer NA year have you.spent on these
Worked with a of gtudents in your school on (15) Often "f;"’s":i" e"‘ghmzmg Work
8 regular basis (for example, a Student Advisory 20 2 Somatimes with Students
Committee or friendship group)? Please name and ! Seldom % (z1-22) houra each
describe the group if necezsary: 8 4 Never Ti-22 [:[j wesk
52%-ESAA Student Advisory Committee
= nrs.
() = Orten Mean=27.3 nhr
Ridden the busses? 2 Sometimes Standerd deviation=10.0 hrs.
Seldom %21, N=17
iy Never
Observed a class to understand why students were (17) > ggtezi ' .
having school problems? —— Sei.:omm“
. L Never NA
P'eiped a %eacher in the classroom as a teacher's (18) 2 gggi
a.sa istant Sel domntﬁ%
: Never NA
- Taken over or monitored classes while a teachar (19) _-(Ei Often
wag absent? 2 Somatimes
Seldomﬁ%
L Never
Yorked wit tudents in other yT Pleas (20) Often
explain: =Monitor speci&l events (e.g., 2 :E“"gg% 51
< m
field trips, athletic contests, social | ﬁ Never NA '

Q |
events); 13%-Other work v



‘

Appendix A-3 (continued): Secondary Aides

Page 2

Activities this year (continued)

a. How often have you
performed this
activity this year
80 far? (Check one
ansver for each
activity)

b. For each major proup of
activities-Write the total
number of hours you have
spent on these activities
each week this year, on the
average. (Round 3 hour to 1
hour; round less than 4 hour
to O hours)

B, Activities emphasizing work with nta
{main emphasis 18 on contact with parents, although
others besides parcsits may be praocant)
Ve _YOou~~

Visited the homes of achool parents?

{23 ml Often

32 2 Someti

Phoned school parents about their children or
other schnol matt~ra?

Seldom
Never
(24) 1 Ofien
2 Sometime
Seldom
"Q_ b Never NA

i,/
NA
]

.tended a small conference in achool when a parent
discussed his/her child's problems?

€33 1 Often

2 Sometimes
Seldom %'_2%
4 Never

Attended & meeting of achool parents when the ESAA
Counselor Aide or Reading Programs were discussed?

Please name t t group(s) apd describe_the
mesting(s): 15%3%% or school couneil

26) —E].—Often
17__2 Sometimes

3 Seidon 274

meeting

Worked with m gromp of mchool parents that meels

Often

How many hours each week this
Year have you spent on these
activities emphasizing Work
with Parents?

(29-30) [:D

Mean=3.9 hrs.

houra-each
waek

on s regular basis? Plemse name the group. and Somet{
Hrravrihe thergroup's activities. 3 Seldom Standard deﬁation—e 9 hrs.
‘14 ol h Never NA N‘16
council, or parents' club
Worked with parents in other ways? Pieasa explain: (28) 1 Often
. Not ¢ (o0 nal a rs; _ § ::'{‘;;:";”
most fit existing categories) % Never
C. Activitjes emphasizing work with other adults on B
the school st=ff (main emphasis is on contact with
staff adults, «aithough others besides staft adults
may be present
How often have you-—
Often

Talked with teachers sbout their proklems getting
along with students?

Sometimes

[€] 17%%1
P
3

L,

Seldom %2%
Never

Talked with supportive staff (for example, school
counselors, school social workers, other aides

who work with students, school psycholegist, etc.)
about student problems? Please give the job titles
of supportive staff you have worked with this year:

h8%-School social worker; 48%-School

(327 73% 1 Often
9

2 Somelimes

Q SSeldomI]q_‘i%
Q _U Never

iselor; 22%-School psychologist; 22%4Other aides;

Uhﬂﬂr

Talked with achool administrators (principal or

(33 )—ﬁl Of'ten

2 Somatimes
assistant principal) about student problems? ‘1?"“ Seldom 13%
Q 14 Never NA
Nttended meetings of any school-wide 'Student @ﬁml Of'ten
Support Team" or similar team which meets 35 2 Somet.imes
remilarly to plan help for atudents with 173 Seldom ﬁ%
prob lems? 13__h Never

Q

ERIC

Aruitoxt provided by Eic:

Worked with other adults on the school wtaff in
other ways? Please explaln:
Not coded (too few original answers:

most i1t existing categoriea)

(35 )Hmﬁm.en
¢ Somalimen
} Seldom l:‘ll'z%

Y Never

45

- How many hours each week this
vear have you spenlL on these
activities emphasining Work
#ith other Adults on the School.
Sraff?

e [T

Mean=5.3 hrs,
Stagdard deviation=2.2 hrs.
N=1

hours each
week
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Appendix A-3 (continued): Secondary Aides

-

Page 3
a. How often have you | b. For each major group of .
performed this activities--Write the total
) activity(thia year mumber of hours you have
. so far? (Check one spent on these activities
Activities this year (contimea) answer for each each week this vear, on the
activity) average. (Round . nour to 1
- hour: round less than 4 hour
- to_0 hours)
D, Activ 8 k_with agencies a
persons in the communit teaide sch main
emphasis is on contact with community persons,
although others besides commnity persons may be
present) -
How often have yous- —_—
Attended a meeting of amy community, neighborhood, (38) ﬂﬂ;_l Often
or church organization where the ESAA Counselor 13 2 Sometimes
Aide or Reading Programs were discussed? Please 2 Seldom 9%
name the organization(s) and describe the meeting(n): 5%:2 Never NA
Not coded (too few answers)
****** How many hours each week this
Gone to a public or private social welfare agency (39) 1 Often year have you spent on these
{for example, County Welfare, Court Services, 1 2 Sometimes activities emphasizing Work
family counseling, medieal clinic, etc.) io help 2 Seldomg% with Agencies and Persons in
a student in your school? Please name the social 3 4 Never M the Commnity?
welfare agencies: .
(42-43) hours each
answers) : 3 [:]:] week
o o I 0
Gome to court with a student in your school? T’*Ojéé Sg:)::im " Mean=1.9 hrs.
9 3 Seldom% Standard deviation=1.7 hrs.,
65 .4 Never N=17
Worked with sgencies or persons in the commnity in (tin ;z 1 Often
oLher ways? Please explein: NOt coded (too 2 2 Yometimes
few original answers; most fit E& ?I:OM%A )
existing categories) ever AR
E. C ctivitiep, ha sted How mmny hours each weew this
above, which involve more or less equal partic- year have you spent on these
ipation by vou and persong in two or more of the Conference Activities Involving
Lollowing roles: gstudent, parent, school staff, Equal Participation by You apd
or community person. Persons in Two or More Other
u -
How often have you participated in such a con- ("I&MP&_I Of'ten Roles?
ference? Please describe the participants and 3 2 Someti hours each
purpose for any such conference(s%: Seldomg%iz (45-4e) week
Not coded (too few answers) i Never NA' | Mean=1.5 hrs.
Standard deviation=1.3 hrs.
N=1L :
F. Paper Work apnd Clerical Work ,
How often have you-- 77
(7 ? 1 Often
Written an ESAR datly log? 2 Sometime How many hours each week this
173 Seldomé year bave you spent on this
Q__L4 Never Paper Work and Clerjcal Work?
- 9 18)2 1 Often houra each
Worked on achool attendance record-keeping? %2 s times% (50~51) [:D week
13 E Seldom 17 .
35 4 Never NA Mean=3.3 hrs.
T 69) Jh 1 oreen Standard deviation=2.2 hrs.
Done other clarical work for the school (!‘ox)‘ example, > Sometimes N=17
i hing tec.)? -
ty? ng, record keeping, mimeographing, atc 3 Seldoml7%
+ Never NA

Q

RIC

Finally, please total the estimated hours (in the boxes) you spent each.wsek on all your activities.
Thias total should be within a few hours of the weekly number of hours you work with pay as a Counselor

Atde (p. 1).

If the two totals do not agree, pleasa explain why (perhnps you work some hours without pay):

22%-A§§gn¢ some meetings on own time o
17%-Work with students on own time (not school social or athletic events)

Thank you.

Secondary Aides work an average (mea.n) of 8.8 hrs. per week without pay

on activities related to the Counselor Aide role (standard deviation=9.8
hrs., N=9). Over half the secondary Aides (N=14) did not provide infor-

Aruitoxt provided by Eic:

mation to compute total hourz:ﬁof paid and unpaid work.
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. N=23  respondents
Entries on questionnaire
are %'s of 23, except as

noted. NA=not ascertained

Appendix A-l4: Se
Minneapolis

L4

ESAA Desegregation Counselor Aide Questionnmaire II [807 N. E.

Fad Mol 348-6140)
Research and Evaluation Dept,
Minneapolis Fublic Schools

Broadway !

condary Aides
Public Scheols

Your Job

(6) How mich do you enjoy your work as a Desegregation
Counselor Aide? Check onet

61% 1 Very greatly
13_2 Greatly
o2 Yomeunat
O i sugnery

O 5 Not at a1l 22% NA

(7) How clear is your understanding of your duties
and responsibilitiess as a Desegregation Counselor
Aide in the scrool where you work? Check one:

u@:’.l Extrerely clear understanding
8_2 Very clear understanding '
Lt 3 Moderately clear understanding
O _U S1igntly clear understanding

..O_5 Understanding not clear at a2 22% NA

(8) Do you have a Job description for your
work ag a Desegregaticn Counselor Alde?

65%1 Yes
13 2 %o 22% WA

(9-11) Ir you answered "Yes" to Item (8), please give
the title of the person(s) who wrote the job
description(s): .

22%-ESAA administrator; 65% did not give the
title of a person

(12) Has anyone in school tried to limit your freedom
to do counseling with students or staff?

TR Yes
Q.2 7%

(13-14) If you answered "Yes" to (12), please explain
any attempt to limit your freedom to do
counseling:

91% did not answer

22% NA

(17) Are there periods of time during the school day
when you have po duties to perform, even though
you are on the job? .

13%.1 Yes .
€3 2% 22% NA

If you unswered "Ro" to (%7) then akip te (24),
If you answered "Yea" to (17}, . ;

(18-21) What 1s the total amount of time each day when

you have po duties to perform? Fill in the
blanks below:

. About bours and minutes each day.
. 1 ]
9% i ARt SpmvEny b BPREAT QF, 1 hour
(22-23) What would you like to be doing in your school

during this time when you hava o duties to
rerform? Explain below:

96% did not answer

(24) Are you dissatisfied in any other way with any
of the conditions of your employment? (For
example, are you dissatisfied with Civil
Service regulations or pay scales? Or do you
have any beefs or gripes with your employer
over working conditions, hours, duties, etc,)

22% 1 Yes
87 2 ¥No

(25-26) If you anawered "Yes" ¢ {24), please explain
any dissatisfaction

22% WA

83% did not answer

Youwr Trajning
You have had several training sessions, both
before and during the school year, to prepare

you for werk as a Desegregation Counselor
Alde. .

You have been aaked to prepare a Jlog, describing for
each day your activities as a Desegregation Counselor

{(27) How valuable were these training sessions to you?
lﬁl Extremely valuable
22_2 Moderately valuable
30_3 S1ightly valuable
9 U4 Fot at all valuable 22% NA
O _5 I missed all the traiming sessions

(28) can you suggest any ways these training sessions
might be improved?

(5

' 2__6_%_1 Yas
39 2 Mo 35% ®A
(29+30) If you answerea "Yes" to (28), what are your

suggestiona?
26%-Miscellaneous suggestions, none offered

by 10% or more respondents (e.g., provide more
training in communications skills; discuss

Aide, .
(15) Do you know how your log 18 used after you turn

it in? ’

30%1 Yes

L8 2 Mo 22% NA
(16) In your opinion segregation Counse

.Aldas write a &%gbtu you did this year)?

1 Yes
30_2 %o 26% NA 47
Q

ERIC 51

Aruitoxt provided by Eic:

problems specific to a particular school, etec.)
749 314 not answer



Appendix A=k ('continued): Secondary Aides

For each type of problem, piease answer both Quastion A and Ruestion B.

Your Help for Studsnts with

Problems

Idsted below are some types of problems students can have. .

Pelge 7

‘Type of Problem

g: I
« How often did students have this

in part by gecativk racisl attitudes
.(Wmnu type)
b2 E More than half of these problem cases
About mif... 264,

)

iy

B, What proportion of these problem cases which

80lve

you personally tried to help
d t

8? (Check

5
A 4
Rame~calling or "bad-
mouthing” among 2. o ol k'NA g’m_g III:H than maif... A
students. vee ne...
. 1 Less then once a month 1 I @14 not try to solve one of these
' O Never this year so far cases.
(32);@3 Once a day or more (43) E Mcre than half of these problem cases
Once every 2-4 days 269, About helf... 26%
Planiing smng students, | g3 fbout once s veek g D et
13 _ 1 Less than once a month 1 I 4id not try to solve one of these
O Never this year so far [CTET N
(33) @j Once a day or more (b4) 220 5 More than half of these problem cases
Extortion: Students used 12 _ i Once every 2-4 anys 26% L Avout half... 3
threat to force other ,; 3 About once a wesi: A 3 Leas than half,.. NA
students to hand over 2 Once every 2-4 weeks 2 Fone...
money or other personal 1 Less than once s month 1 I did not try to solve one of these
possessions, 0 Rever this year szo far cases.

Student was having provlems
getting along with another

student (other than those

(34) 5 Once a day or more
4 Once every 2-4 days 30%

3 Avout once a week NA

{45) 5 More than half of theae 18;1“ casas
L Apout half... _g,
4 3 Lass than halr,,. M

above). Please give example: 2 Once every 2-=4 waeks ' 2 Kope..,
1 Less than once a month . 1 I did not try to solve one of these
O Never this year so rar cases.
(35) E Once a day os‘ more &1 (k6) E :bre than helf of these problem cases
Once every 2-4 days 2 bout half... 2
S::e:nt :alg e 3;:;1:1“ 3 Abvout once a week KA 3 Less than half... RA
geach:g ng 2 Once every 2-I weeks 2 None... ‘
* 1 Less than once a month 1 I aid not try to solve one of these

PR P

0 Never this year so far

cases.

Student had a problem
Jetting along with another
adult in school (such as the
principal, assistant
principal, or a counselor)?

(36) 5 Once a day or more (&7) S More than half of these problem cases
L Once every 2-h days 26% L About half,.. 26%
3 About onte a week 3 Less than half,.. NA
) __ 2 Once every 2- weeks 2 Xone... ,
) _ 1 Less than once a month 1 I aid not try to solve one of these
O Never this year so far cages.

Student broke some school
rule (such as smoking,
vardering the lmll, cutting
class, truancy, etc.)

O
37} ij Once a day or more
Once evary 2-i days 26%
About once a week NA
Once every 2-U weeks
Less than once a month
Never this year so far

L8) 5 More then helf of these problem ceses
b Avout malf... 26%
3 Less than half.,, )7

2 None...
1 I di4 not try to solve ore of these

Student fears or dislikes
achool.

Once a day or more

Once every 2-l days 30%
3 Avout once a week

2 Once every 2-l4 weeks

1 Less than once a month

O Kever this year so far

FWM O NDW e

-2
0.
L0
Lo
L2
(38) E&

cases.
(49) 5 More than half of thase problem cases
4 About malf,.. %g%la
3 Less than half,.,. m
2 None. oo

O 11 did not try to solve one of thase
casges, :

(397]ﬂ5 Once a day or more 6% (50) _ 5 More than half of these problem casecs
' I Once every 2-4 days 2 4 Avout half...
ff‘égegis‘ﬁ:r*‘;&“g‘ypgble" 3 About once & week 3 Leas than half... XA
home 2 Once every 2-4 weeks 2 None... - :
‘ 1 Less than once a month ~_ 1 I did not try to solve one of these
” O Never this year so far caBes.

Student came to school in
a physically neglected
condition {for example,

hungry, imadequately
dressed, sick).

(60T IT% 5 Once a day or mre
L Once every 2-4 days 26%
: 3 About once a weak
2 Once every 24 weeks
1 Less than once a month
O Never this year so far

(51) re than half of these pzrg%}em cases

L Apout half...

3 Less than halr,., NA
2 None...
1 I'did not try to solve one of thege

cages,

Student vas having some
other problem, not 1isted

1) _ % 5 Once a day or more

% L Once every 2-4 days 78%

2 Avout once a week

(52) _{% 5 Wore than half of these problem zases
. 4 About half.., 7
. 3 Less than half.,.

above, Please give NA NA
example: 2 Once every 2-lU weeks 2 None,..
I J_ﬁ,_ 1 Leas than once a month 1 I aid not try to solve one of these
-t __ O Never this year so far cases,
Q

ERlC™

PAruntext provided oy eric [

5

8 5



Appendix A-L (ébntinugd)
Prejudice in Your School
(53) Do students in the school where you. work show

prejudice (unfair treatment or negetive
attitudes) toward students of races other than

their own?
Check one answer:

_%;1 Yes, half or more of the students show this
racial prejulice toward other students.

17 2 Yes, some students, but less tkan half,
show this racial prejudice. ~

48 3 Yes, but only a few studepts show this
racial prejudice.

0O L No

O 5 1Idon't know

26% NA

(54~55) If you ansuered "Yes," give one example below
of students showing racisl prejudice toward

other students: .

22%-Informal groupings (e.g., in lunch-
room) are segregated

17%-Name calling

48% did not enswer

(56) Do adults in the school where you work show
prejudice (unfair treatment or negative
attitudes) toward students of races other than
their own?

Check one answer:

%1 Yes, half or more of the adults show this
racial prejudice toward students.

L 2 Yes, some adults, but less than half,
show this racial prejudice.

17 3 Yes, but only a few adults show this

racial prejudice.
L No
5 I don't know 26% MA

(57-58) If you answered "Yes," give one example below
of adults showing racial prejudice toward

students:

22%-Miscellaneous examples, none offered
by 10% or more respondents (e.g.,
teachers have "double standard,"
treating students differently because
of race; teacher showed prejudice by
physically or psychologically rejecting
student; etc.)

56

t Secondary Aides
Your Genersl ‘Sugeestions

Can you suggest any ways that tie Desegregation
Counselor Aide progran in your school might be
improved next year? .

‘ 3_%1 Yes
2_6_2 No

(60-61) If you answered "Yes," what are your suggestions?

13%~-More involvement with, and understanding
of', program by staff
4% gave no suggestions

e
59

229 NA

Pergonal Informatjion
* (62) Wnat type of school do you work in? Check one:
school with grades K-3
school with grades L6
school with grades K-6

.1 An elementary
—__2 An elementary
—_3 An elementary
4 A junior high
—5 A genior high
__. 6 Other. Please specify:

gchool
school

(63) Your sex:
Male

40 2 Female 22% NA

(64) Your racial/ethnic group. (With which of the
following racial/ethnic groups do you most
closely identify as a member?) Check one:

30% White American

26 2 Black American

0 3 Native American (Indian American,
First American)

y L Spanish-surnamed American (for example,
Chicano, Puerto Rican, Latin American)
_0O 5 Agian American (for example, Chirege,
Japanese, Korean) % NA
4 ¢ Other. Please specify: 35

Q 49

ERIC

Aruitoxt provided by Eic:

* Same as Questionnaire I, Ttem 9



Each entry is the % . . _ _ .
of 23 respondents Appendix A=l (continued): Secondary Aides r

reporting a case  Your ¥ Page b
vith the indicated Ope Cese-Study Exmple- of Your Work -

CMCteriBﬁﬁ.&ue describe your actions in. resolving : student-student or s ~teecher sonflict this
o,

. Try to select the conflict exampla: ] 3 most. effactive.contligt-reaqly work.
ﬁg;:present;a case as reauested; 1§;-omit¥:5 impé}ﬁgkt detailjy 35gtle§t page blank,

(65-66) a. Dsscribe the conflict before you tock action:

Behaviors alleged to be part of conflic Actors in conflict, before Aide helped
352:Accuxation or rumor ’ 75§:8tudents 88 individuals
22%-General or unspecified adjustment problem 26%-Teachers
(e.g., "personmality clash,”; "not getting et
: Setting(s), when conflict started
along” in school or with others, etc.) specified by of responients

17%~Fighting or assault 26%~Classroom

13%-Conflict allegedly caused in part b 13%~Cafeteria or lunchroom
negative racial/ethnic attitudes

(67-68) b. Wiat aid you then do? ~-

Initial actions Aide took to resolve conflict

39%%~Talked to ectors together

30%-Talked to at least ome of actors separately

22%~Investigated circumstances of conflict

17%-Informed parents :
17%~Involved non- .ctors (staff, parents, students) in conflict resolution
13%~Took actors to school suthorities

(69-70) c. How did the conflict end and what happened to the participants in the conflict?

‘Events during and after conflict resolution

13%-Actors' environment was changed ge.g., change in seat, class, bus, achool)
13%-Actors expressed reconciliation apologized, agreed to avoid further conflict)

{(72-72) 4. Why do you feel this example shows effective conflict~resolving work?

Evi%gnce Suggesting conflict was resonlved C ‘
Lh%-Behnviors involved in conflict now clearly improved (e.g., better school work, less

acting out)

Other features of conflict's resolution : :

Miscellanequs features, none named by 10% or more respondents (e.g., Improved relationship~~
more communication, involvemente--between parents and school; case shows how quick action can
prevent mere serious conflict)

57
{73~74) Blank
O (80) 2 .50
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N=28 respondents
Eatries on questionnaire
are %'s of 28, except as

» Appendix B-1: Building Supervisors of’ Elementary Aides

Minneapolis Public Schools
Questionmeire for Building Supervisor
of ESAA Desegrepgation Counselor Aides

N.B. Only those open-
ended respunses made by
10% or more respondents

are reported hare.

noted. XNA=not ascertained

Your School

(8) What type of school do you work in? Check one:

school with grades X-3
school with grades L6

’iﬁ 1 An elementary
25 2 An elementary
32 3 An elementary
___U4 A junior high
___5 A senior high
___h Other. Please

school with grades K-
school
school
specify:

The Job Activitiea of Counselor Aides

Please list what you consider the three most
important job activities ESAA Desegregation Counselor
Aides now perform. Examples of auch activities might
include (a) Telking with studenta about serious personal
or school problems, (b) Riding the buses, (c) Catching
students who break sthool rules, (d) Phoning school
parents about their children, etc., etc.

The two most frequent responses per item are 1i

(9-10) The Counpelor Aides' most important Job activity
is: i

2 -Cgﬂngih ng_about personal
or school problems; 18%-Bus supervision;

7% did not answer
{11-12) The second most important job activity is:

32%~Communication with parents;

14%-Bus supervision; 11% did .ot answer

(13-14) The third most important. job activity is:

25%-Bus supervision; 14%-Communication with
parents;. 'did not answer

(15-16) In your opinion, what is th;! least important job
activity Counselcr Aides now perform:
2%-Clerical work, including daily log:
21%-Comment to effect that "mo job of the Aide
is unimportant”; 21% did not answer '

(17) In your opinion, how clear is the understanding by
your Desegregation Counselor Aides of their duties
and resp~ 3ibilities in your school? Check one:

21% 1 Extremely clear understanding
61 2 Very clear understanding '

,"' Moderately clear understanding
L Slightly clear understanding

0 5 Understanding not clesr at all

11% NA

51

58
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(18) Is there a written job description for the work
of the Desegregation Counselor Aides in your
school?

'Zj_‘é_l Yes
3_5__2 Ko

0O 3 I don't know,

% NA
(19-22) If you apswered "Yes" to (18), please name the
peraon(a who wrote the job description(s):
43%-ESAA administration
25%-Desegregation Aides
29~Building administrator

s .
(Some respondents ,%Exegonﬁgﬁ ;plheg.gle Z.Ltggﬁ-s.on.)

If you answered
copy of any such job descriptions, if copies
are available. Thank you.

#ted Your Working Relationship with the
below: Desegregation Counselor Aides

(23) How would you describe your working relationship
with the ESAA Desegregation Counselor Aides you
have supervised this year?

6__8_%;_1 Excellent

14 2 Very rood

'Z 3 Good

4 4 Fair
0 5 Poor

7% NA

"0 Very poor

(24) can you suggest any ways to improve your working
relationship with the ESAA Desegregation Counselor
Aides you have supervised this year?

29 1 Yee

6_5___2 No 7% NA

(25-29) If-you anaswered "Yes" to (2L), what are your
suggestions?

11%-More communication between Aide and
building supervisor (weekly meetings, etc.)

11%-Clarification and revision of Aides' job
description '

11%-Other suggestions

71% mede no suggestions

Please answer questinns on other side of this page~~




Appendix B-1 (continued): Building Supervisors of Elementary Aides
Problems Your Students Have

Liated below are socme types of problems a
The ESAA Dezegregation Counselor Aide Program

prevent or solve such problema among students.

pPlease answer both Question A and Questicn B,

nts in your achool can &vc. T
wes designed, in part, to

) Page 2

For each type of problem, .

Type of Problem

RQuestions: In your school duri

. How often d4id students have
type of prohblem, on the aversge?
(Check one answer for eech
problem type.)

this school year 519710-75) 80 fare-
] nof .

R, Wmt proportion of theas problem cases

csused in part negati cial attitudes?
{Check one answer for esch problem type.)

Name-calling or "bad-
mouthing” among
students,

(30) 54% 5 once a day or more :
.5..-5 Once every 2-4 days 7%
3 About once a weck NA
2 Once every 2-l weeks
Q 1 Less than once & month
Q_ O Rever this year so far

(s2)

S More than half of thess problem cases
4 Avout bair...

3 Less than halrt,.. m

2 Kone,..

-~ _ 1 ¥e have not had one of these cases,

31) E,?S Once a day or more (42) 5 More than half of these problem cases
<0_ 4 Once every 2<4 days 11% Ly Avout halt... ]_1%
3 About once a week 3 Less than half,..
Fighting among students. i 2 Ouce every 2-4 weeklNA 2 None... NA
~{). 1 Leas than once a month ~__ 1We have not haq one of these cases,
O O Fever this year so far
(32) _L%5 Once a day or more (43) 5 More than half of these problem cases
Extortion: Students used Q. 4 Once evary 2-4 aays 79, i About half.,. 1L4%
threat to force other 3 About once a week NA 3 Lesa thaun half... e
students to hand over 2 Once every 2-U weeks 2 Nope... i ’
money or other personal 1 Less than once a month 1 We have not had one of Lhese cases,
poasessions. O Never this yeear so far
Student, was having problems (s4) 5 More than half of these problem cases

getting along with another
student (other than those
above). Please give example:

(33) 5 Once a day or more
I Once evary 2-4 days 18%
Q_ 3 About. once a week Na
2 Once every 2-l weeks
1 Less than once a month
O Never this year so far

"4 About half,.. 18%

3 Less than balf...

2 None... m

1 We have not h.d_one cf these cases,

Student had a problenm
getting along with a
teacher

(34)

S Once a day or more
L Once avery 2-4

_‘)E 3 About once a week

2 Once 2very 2-4 weeks
1 Less than once a month
Q. O Kever this year so far

Lt

) Iy
s L ) Lo 7

T

More than balf of these problem cases
About half... lh%m
NA

3 Less than balf...
2 NOM..-
1 We have not bad one of these cases.

Student bad a problem
getting along with another
adult in school (such as the
Principal, aasistant )
principal, or a counselor)?

(35) 5 Once a day or more
4 Once -every 2-4 days 7%
3 Apout once a week
2 Once every 2-l4 weeks
21 1 Less than once a month
1] © Never this year so far

(46) _ﬁ 5 More than half of these problem cases

L About haif... 11

3 Less than halr... NA%

2 kne(..

1 We have not had one of these cases.

Student broke some school
rule (such es smoking,
wvandering the hall, cutting
class, truancy, etc.)

(36) 43 5 Once a day or more

L Opnce every 2-U days 7%
3 About once & week

2 Once avery 2-4 weeks

1 Less than once a month
O Never this year so far

(D) f

———

5 More than half of these problem cases
b About half,., 11%

3 Lees than half... NA

2 None...,
1 We have not had one of these cases,

Student feare or dislikes
school.

(37) Once a day or more
j L Once every 2-4 days 79
nA

3 Avout once a week
) 1 Less than once a month

2 Once every 2-i4 weeks
7 0 Naver this ysar so far

(48) _.g

5 More than half of these problem cases
4 About half.,. ll‘{
NA

3 Less than half...
2 }bnenaa .
1 Ve bave not had one of these cases.

<u;) %

(38) > &nce a day o:h more 7% 5 :bre than hslf of these problftem cages
- ce every 2«4 days 4 Avout half...
3;‘3’:;7:::;&1%1’::“'3” —1L 3 Avout once a week 3 Less than half... I]‘iA%
home : 14 2 Once every 2-4 weeks 2 Kone...
* 29 1 Less than once & month 1 We have not had one of these cases.
0 Never this year so far /'
. , 39) . 5 Once & day or more (50) % > Yore than ME17 of Thess problem cases
Student came to school in Y4 Once every 2-4 days ll% _ % About half,,. V- 1
& phyaically neglected 3 About once a week 3 Less than nalf... NA
condition (for example, 2 Once every 2-L weeks 2 None... :
hungry, inadequately Eg 1 Less than once a month ——.. 1 We have not had one of these cases,
dressed, sick), O Never this year so far ’
Student was having some (so) _L OUnce a day or more (51) _O%'5 More than half of these problem cases
other problem, not listed 14 U Once every 2-L days 57% B L About half... 57%
above, Please give 3 About once a week B 3 Less than half.., NA
example: 2 Once every 2-4 weeks ; 2 None...

ERIC
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1 Less than once a month
0 Never this yengzso far
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1 We have not had one of thesSe cases,
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(52) Please look at the types of problems students can
have a8 listed on Page 2, Now rate the total
contribution of your Desegregation Counse’or Aicdes
to the preveation or solution of such problems in
your school in 197L=75. Check one:
ﬂ_l Extremely great contribution
23 _2 Very great comtribution
29..3 Great contribution

7 4 Moderate contribution

4 5 s11ght contribution

0 6 Very slight contribution
O _7 Yo contribution at all

7% Na

(53~54) If you wish, use the space below to ekphin or
qualify your answer to Item (52):

32%-Misc-llaneous answers, none .offered by

10% or more respondents (e.g., Aides were
“on the spot" when problems arose and could
intervene immediately; Aides were vital to
school functioning, etc.)

68% did not explain or qualify their answer

(55) Please look again at the problems listed on Page 2.
Would you say such problems of students are more
frequent or less frequent in your school during
this school year (1974-75), compared to last year
(1973-74)? Check one:

25%1 Much more frequent this year than last year.
1)l 2 somewhat more frequent this year...
4 3 s1ightly more frequent this year...

O i No different in frequesncy this year and
last year.

L 5 Slightly less frequert thig year...
7 6 Somewhat less frequent thls year...
14 7 Mich less frequert this yoar... 36% MA

(56-57) If you wish, use the space below to explain
or qualify your anewer to Item (55):

18%-Wasn't at the school last year; can't judge
14%-First year of this school's current grade-

level organization; can't judge

14%-Change in size or composition of student

L&%

E

body caused an increase in frequency of

problems.
did not explain or qualify *‘heir answer

60
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Appendix B-1 (continued): Building Supervisors of Elementery Aides =~

Page 3

(58) How would you rate the total contribution of your
Desegregation Counselor Aides to the prevantion or
reduction of racial prejudice in your school?
(Racial prejudice is here defincd as unfair treat~
ment or unfair negative attitudes toward others
because of thelir membership in a particular racial
group,) Check one: )

18% 1 Extremely great contribution
2] 2 Very great contribtation
18 _3 Great contrivution

14 U4 Moderate contrivution

14 5 s11gmt contribution

Q 6 Very slight contribation

O 7 No contribution at all

Y} 8 We have no racial prejudice in our school.

11% NA

(59-60) If you wish, use the space below to explain or
qualify your answer to Item (58):

36%-Migcellaneous answers, ngne offered by
1 or more responden%s ?e.g., Aides

were able to frankly discuss problems).
All other answers were unique.
64% did not explain or qualify their answer

(61) Do you think the ESAA Desegregation Counselor Aide
. Program ghould be continuad next year? :

%1 Yes
Q_2 No L9 NA
(62) If you answered "Yes" to (61), do you think local
Minneapolis Public School funds should be used
to hire Desegregation Counselor Aides for your

school if federal ESAA funds are no longer avail-
able?

'Z% 1 Yes
L 2 % % NA
(63) Can you suggest any ways that the Desegregation

Counselor Aide Program in your school might be
improved?

)46% 1 Yes
39 2 No 144 N
(64<67) If you answered "Yes" to (63), what are your
suggestions? :

43%-Miscellaneous suggestions, none offered

by 10% or more respondents (e.g., more
training for Aides in conflict resolution
or counseling; Aides' responsibilities
should be clarified or changed in some
way-=several such suggestions).

57% made no suggestions

Please answer other side of this page-=~



Each entry is the %
of 28 respondents re-
porting 2 case with
the indicated Ons Case-Study Example of a Desegregation Counselor Aide’s Work Page 4

haracteristic
¢ sfnoae jdelcriba a Desegrugation Counselor Aide's actions in resolving cne act student-student or student-teacher
conflict this year. Try to select the conflict eaxarpla wvhich shows the wost ective conflict-resolving work this

by Alde two Aldes ki q
-presen m%ase°§§”?%que§€$&;7%2 PuTised important detail; T¥-described a type of

T8y 2 beaith? SPESRHS SRIPISS SRR lg it page blank

Bebaviors alleged to be part of conflict: Actors in conflict, before Aide helped:
E§%#Fighting or assault 71%-Students as individuals

Appendix B-1 (continued): Building Supervisors of Elementary Addes

14%~Threat 11%-Students in s group or gang
14%-Acting out or disruptive behavior, other 11%-Bus driver
than above Setting(s), when conflict started
. specified by 36% of respondents):
25%-Bus

(70-71) b. What did the Aide then do?

Initial actions Aide took to resolve conflict:

usﬁizmalked to actors together

43%-Informed parents

324-Involved non=sctors (staff, parents, students) in conflict resolution
25%-Informed other school staff

21%-Talked to at least one of actors separately

14%-Used physical force or restraint

11%-Informed building administrator

11%-Investigated circumstances of conflict.

(72-73) ¢. How did the conflict end and what happened to the participants in the conflict?

Events during and after conflict resolution:

3G%-Actors expressed reconciliation (e.g., apologized, agreed to avoid further conflict)
14%-Aide followed-up actors to be sure furiher conflict would not occur

{74-75) 4. Why do you feal thig example showa effective conflict-resolving work by sn Alde?

Evidence suggesting conflict was resolved: '
55§:Behaviors involved in conflict now clearly improved (e.g., better scheol work,

less acting out)
Other features of conflict's resolution:

15%~Improved relationship {more communication, involvement) between parents and school

61
(76-79) Blank

) (80) 1 54
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N=11 respondents. Zntries on

questionnaire are frequencies. Appendix B-2: Building Supervisors
Percents, though unstable for of Secondary Aides

these small N's, are reported

» . . . Minneapolis Public Schools .
SO as to provide information Quextionnaire for Building Supervisor N.B. Only those open-
comparable to that on other of ESAA Desegrepation Counselor Aides ended responses made by

questionnaires in Appendices
A and B. WA=not ascertained

10% or more respondents

—8re_rewported here.

Your School
(8) What type of school do you work in? Check one:

——_1 An elementary school with grades X-3
—__2 An elemeantary school with grades 4-6
___3 An elementary school with grades K-o
___b A junior nigh school

8(73%) 5 A sentor high school

- t’
_'_,-'\27) 6, Other. Please apecify:

The Job Activities of Counselor Aides

Please 1list what you consider the three most
important job activitiea ESAA Desegregation Counselor
Aldes nov perform. Examples of such activities might
include (a) Talking with students ahout aerious personal
or schoul problems, (b) Riding the buses, (c) Catching
students who break school rules, (4) Phoning school

{18) Is there a written job description for the work
of the Desegregation Counselor Aides in your
school?

8 (73%2_1 Yes

2(18) 2 %
1( 9Q)_3 I don't know 0O MA

(19-22) If you answered "Yea" to (1R), please name the
person(s) who wrote the job descrintion{s):

4(36%)-ESAA administration
3(27)-Bvilding administrator
(s 2{18)-Des i i
ome respondents
Ir yorl)x answered .F}%glﬁ ?fo n@&‘)e’ tPlhe&a }ttgggiou')
copy of any such job descriptions, if copies
sre available. Thank you.

T é;arent n}}g‘ut their children, ete,, etc., .
Tne mos eguent responses per item are llsttd Your Working Relationship with the
elow: Desegregation Counselor Aides

(9~10) The cé) nselor Aldes' most important job activity
is: =~Counseling a J

or school problems; 2{18)-Relating to, or

being a friend to, students
(11-12) The se=cond most important Job sctivity is:

2(18%)~Bus _supervision; 2(18)-Supervision of

halls, lunchroom, grounds; 2(18)-Liaison be- .
tween school and home; ~Communication
with parents

13-14) The third moat important job activity is:

3(27%)~Supervision of halls, lunchroom, grounds

2(18)~Counseling about personal or school )
roblems; 2{16)-Relating to, or being a friend
o, students

(15-16) In your opinion, what is the least important job
activity Counselor Aides now perform:

2(18%)~Supervisi rmnds

2(18)-Clerical w i i i ; )

Comment to gffect tbat "no job of the Aide is
un1mp8$ Igtyoélrzop:ilnsion,d 133'\: g?egragsg}%runderstanding by
your Desegregation Counselor Aldes of their duties
and responsibilities in your school? Check one:
h‘(36%__2‘__.1 Extremely clear understanding
5(14-6)%\2 Very clear understaniing
2(18)_.”3 Moderately clear understanding
0 ___k 5lightly clear understanding
0 ___5 U'nderstanding not clear at all 0 NA

Q

RIC
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(23) How would you describe your working relationship
with the ESAA Desepregat.ion Counselor Aides you
have supervised this year?

5(’46_%)__1 Excellent.

L(36) 2 very rood

2(18__)____3 Gand

O ___h Fair

O ___5 Poor

O ___A Very poor 0 NA

(214) can you suggest any ways to improve your working
relstionship with the ESAA Desegregation Counselor
Aldes you have supervised thig year?

6(5.) 1 Yes
5(k6)_2 Mo

(25-29) If you answered "Yes" to (2L), what are your
suggestions?

3(27%) -More communication between Aide and
b:lilc)iing supervisor (weekly meetings,
etc. '

2(18)-Clarification and revision of Aides'

Jjob description
2é18)-0ther suggestions
5(46%) -made no suggestions

Pleage snswer questions on other side of this page-~




Appendix B-2 (continued;: Building Supervisors

Problens Your Students Hasve
Listed bdelow are scwa types of woblm‘hcntn in your scbool can have, -

The ESAA Desegregation Counselor Aide Program was designed, in part, to
prevent or solve such probless smong students. For each type of problem,

of Secondaiy Aides

N lgase answer both stion A and ion B,
L__Questions: In your school anri;g this school year (1974-75) so fare
« How often did students have 8 |B, Wt proportion of thess problem cases were
7ype of Problem type of prohlem, on the aversge? wmgf
. (Check one answer for each Chack one answer for esch problem type.
_problem type,)
: (302 7 g:ce a day or more (uﬁ g r:re % half of thes% problerm csses
- "vade ce every 2-4 days bout Y
mhmyz:; bad 2 3 About once a week | 3 Less than half,,. NA
students 0 2 Omce every 2-4 weeka 0 2 Fone...
* lml I« 8 than once a month O ____ 1¥e have pot had one of these cases.
0. O Rever this year so far
3111 S Opce a day or more 420 E Mors than half of these problem cases
1 L Opce every 2-U daysl%ﬂ é About half... 0
3 About once a week 3 Less than half,..
Fighting among students. g 7)2 Once every 24 weeks 2{I8] 2 ®ore... W
' 1{.9)1 Less than once a month O ___ 1We have not had one of these cases.
O ____ O Rever this year so far
320__ - 5 Once a day or more (433{27) 5 More than half of these problem cases
Extortion: Students used 2{27 74 Once avery 2-L daysQ E&' 4 About half... 1‘()9%‘
threat to force other 1{_ Q)3 About once a veex NA D] 3 Less than helf... NA
students to hand over 1{ Q)2 Once every 2-h weeks 1 2 Kone... N
zOney or other perfonal g U4B5)1 Zess than once a month 1 | 1 We have not had one of Lhese cames.
posseasions. - 2)0 Ryver this year so far
Student was having problems [(332 5 Once a day - more (W10 5 More than half of these problem cases
getting along with another 2L10)4 Once avery 2-& dnyaM%] g 4 About helf,.. 1?9%}
student (other than those 3 27)3 About once a waek 3 Less than half,.. NA
above), Please give example: 0)2 Once avery 2-U weeks 0 2 Kone...
1(_9)1 Less tban once a month 0] 1 We have not had oge of these cases.
e O Hever this year so far
(3“?' 7)5 Once & day or more (450 5 More than balf of these rogig)m cases
Student had & problem i 4 gnee every 2-4 days0O % | 4 Avout lnl.f..if 2%1
getting along with a <8 g O:mxt once ;-xeek ‘o 8 2 11!3" than malf,.. NA
teacher, 2{1 ce every wee ‘ 2 None...
1{_9)1 Less than once a month O ___ 1We have not had one of these cases.
—~ O Never this year so far
(35 2[{38)5 Once a day or ore, [T20) 5 More than balf of twae problem cases
:::::nt hed @ problea 0. L Once every 2-4 days 1(9%) ¢ 0 L4 About half... 1{H%)
ing along with another
sdult in school (such as the 2} 3 foout once 8 week  y @ 3 Less than half... M
principal, asaistant 3 2 Once every 2= wee ) 2 Notie...
principnl, or & counselor)? 51 1 Less than once a month v 1 We have not had one of these caBes.
] X 0 Never this year so far
(36 7 5 Once a day or more (k711 _U) 5 Mors than half of these problem cases
Studsat broke scme achool b Once every 2-4 daysO 1(_ 9} k About mIif... 1(9%)
rule (such as smoking, %:‘ 3 About once a week NA 10.9) 3 Less than half.., NA
vanlering the hall, cutting 1{..9)2 Once every 2-ii weeks 7 ] 2 None...
claas, truancy, etc.) (o) 1 Less than once a month 1We have not had one of these cases.
0 O Never this year so far . ]
(37 2 5 Once a day or more (481 5 More tban half of these problem cases
1 )4 Once every 2-h days O &L 4 About balf... .
Student fears or dislikes 4 L36)3 Avout once a week NA 30) 3 Less than half... NA
school. 203 Once every 2-U4 weeks 4 (28] 2 Xone...
. 2018)1 Lesa than once a month 0 1 We have not had one of these cases.
Q.. O Never this year so far
o (38 2“855 Once a day or more " 5 More than half of these problem cases
Studeot vas havi I Once every 2-U days 1(%’( ® 4 Avout half... 2 18‘{51
ng problams . About vesk N L ha
with his/her family at out once a weak " } 3 Less than half.,. NA
home. Once every 2-4 wecks 8 ) 2 None...
Less than once & month 1 We have not had one of these cases.
O_... 0 Rever this year so far .
B 39 1[_QF Onace & day or more (500 ___ % Fore than haif of thase problem cases
Student came to school in Q 4 Once every 2-L dayo l(%) 8 4 About half,.. 3(57‘;51
s physically neglected 2018 B Avout once a week NA | 3 Less than half.,. A
condition (for example, 1l Once every 2=l weeks 2 ) 2 None...
hungry, insdequately )+_ Less than once a month ] 1 We have not had one of these cases.
dresnsed, sick), 2 Never this ysar so far ‘
Student was having some (400 S Once a cay or more 5510 5 More than half of these problem cases
other problem, not listed 4 Once avery 2L day'a8(73 0 4 About half... 8(73%)
above, Please give 0 3 Less than half... NA

Q 1le:

ERIC
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9‘,__9 3 About once a wesk NA
ﬁ 52 Once every 2«4 waeks

1 Leas than once a month

Y

O Never this year so far

8

2 None...
1 We have not had one of thege cases.

—————
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Please look at the types of problems students can
have as listed on Fage 2, Now rate the total
contribution of your Desegregation Counselor Aidea
to the prevention or solution of such problems in
your school in 1974=75. Check one: .
1(9%) 3 Extremely great contribution
)-I—(36> 2 Very great contribution
3(2“ 3 Great contribution

2(18) b Moderate contribution

0 5 Slight contribution

0 6 Very slight contribution

QO ____7 Ko contribution at all

(s2)

1(9%) ma

(53-54) If you wish, vse the space below to explain or
qualify yorr answer to Item (52):

2(18%)~ +scellaneous answers (Aides were of
great help with busses; Aides were
often unable to follow~-up problems)

9(82%) did not explain or qualify their
answer

(55) Please look again at the problems listed on Page 2,
Would you say such problems of students are more
frequent or less frequent in your school during
this school year (1G74-75), compared to last year
{1973=74)? Check one:

0 __ 1
1(%%) 2
1(9)_3
1(9) &

2(18) 5
3(27) 6
1(9) 7

(96-57) 1f
or

Mach more frequent this year than last year.
Somewhat more frequent this year...
Slightly more frequent this year...

Ko different in frequency this year and
last year.

Slightly less frequent this year...
Somewhat leas froquent this year...
Mich less frequent this year...

you wish, use the space below to explain
qualify your answer to Item (55):

3(27%)-Miscellaneous answers (Wasn't at the
school last yeer--can't judge; problems
more freqiuent than last year only at
beginning of this year)

8(73%) did not explain or qualify their
answer

57

-Appendix B=2 (continued):
of Secondery Aides

Building Supervisors

Page 3

(58) How would you rste the total contritution of your
Desegregation Counselor Aides to the prevention or
reduction of rscial udice in your school? -
(Racial prejudice is here defined as unfair treat-
ment or unfair negative attitudes toward others
becauze of their membership in a particular racial
group.) Check one:

O 1 Extremely great comtribution

3(2 7%5 2 Very great contribution

6(55_)___3 Great contribution

1(9)_____1& Moderate contribution

O ___5 Slight contribution

O ___6 Very alight contridution 1(9%) M

0 ___7 No contribution at all

0 ___8 We have no racial prejudice in cur school.

(59~60) If you wish, use the space below to explain or

qualify your answer to Jtem (58):

2(18%)-Miscelianeous answers (Aides worked
effectively with Student Advisory
Committee; Can't judge the Aides'
effect on resolution of racial problems)

9(82%) did not expiain or qualify their answer

(61) Do you think the ESAA Desegregation Counselor Aide
Program should be continued next year?

10(91%) ves

0 2 Fo 1(9%) NA
(62) If you answered "Yes" to (61), do you think local
Minneapolis Public School funds should be used
to hire Desegregation Counselor Aides fer your
school if federal ESAA funds are no longer avail~

able?
10(91%) 1 Yes
0 2% 1(9%) A

(63) Can you suggeat any ways that the Desegregation
Coungelor Aide Paogram in your school might be

improved?
6(55_%_)_1 Yes
4(36)_2 wo 1(9%) na
(64~67) If you answered "Yes" to (63), what ave your
suggestions?

2(18%)-Aides should have more contact with
others (e.g., supervisor, students,
staff, parents, community)

3(27%)-Miscellaneous suggestions (more treine-
ing for Aides-~for example, in
counseling or conflict resolution;
School staff need to better understand
Aldes' role; within each school, Aides
representing toth racial minorities and
whites should be hired)

6(55%) made no suggestions

Please answer other side of this page-~



Each entry is the number Appendix B~Z (continued): -Building Supervisors

of respondents reporting of Secondary Aldes .
a case with the indicated
characteristic (the One Case-Study Exazple of a Desegragation Counselor Aide's Wark Page b+

co 's o ts are also
ﬁem‘:ﬁ“ a gallo%re{gg onnC%EEsalor Aide‘}s mgﬁsﬁﬁﬁlm ope sctual student-astudent or student~tsacher
conflict this year. Try ‘o select the conflict exAmple wkich shows the most effective conflict-resolving work this -
year bi an Aide {or two or more Aides working ber
8(73%)-presented case as requested; §12 Y-left page blank

(68-69) a. Describe the conflict before the Aid: took sction:

Behaviors alleged to be part of conflict: Actors in conflict, before Aide helped:
3!27§$-Fighting or assault 7(64%)=Students as individuals

2(18%)-Accusation or rumor 3(27%) -Teachers
2{(18%)-Attendance problem (class-cutting or Setting(s). when conflict started
truancy) specified by 3 or 27% of respondents):

3(27%)-Conflict allegedly caused in part by 2(18%)-C1lassroom
negative racial/ethnic attitudes

(70-71) b, What did the Aide then do?
Initial actions Aide took to resolve conflict:

7(64%)-Talked to at least one of actors separately

5(L5%)-Talked to actors together

3527%)-Infbrmed parents

3(2™%)-Investigated circumstances of -conflict

3(27%)-Involved non-actors (staff, parents, students) in conflict resolution

(72-T3) c. How did tbe conflict end and what happened to the participants in the conflict?

Events during and after conflict resolution:
L{36%)-Actors expressed reconciliation (e.g., apologized, agreed to avoid further conflict)

3
2(18%)-Actors' environment was changed (e.g., change in seat, class, bus, school)

(74=75) d. Why do you feel this example shows effective conflict-resolving work by an Alde?

Evidence suggesting conflict was resolved:
L{36%)-Behaviors involved in conflict now clearly improved (e.g., better school work, less

acting out)

Other features of confl.-t's resolution:
Miscellaneous features, none named by more than 1 respondent (e.g., case shows Aide's unique

ability to establish cooperative relationship between home and school; cage shows improved
interracial relations, less prejudice)

(76-79) Blank ()i)
) (80) l ’ 58
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Entries on Questionnaire
are §'s of 819 except as noted

‘ Appendix C~1: Junior-Yigh-Age Students, A1l Four Schools (Total sample

. with White and Black raciasl groups weighted back to their
¥=819 respondents original. grade~within-school-among-schools proportions)

Minnespolis Fublic Schools :
EGAA Secondary Studeni Quesiionnaire NA=pot agcertained

benr Ytudent,

Vlease help us by anawering thase quastisyy; sbout your life in school and about the Desagregation Counselor

Aide trogram in your school. You see thst we do pot ask your pame, so your ansvers are soonymous. Thank You.

Q

The first qQuestions are about your two Desegregastion

Counselor Aides,

Your answvars tc these Questions are confideptial snd
will not be seen by the Aides or anyone who hires

the Aldes.

(1) How often bave you met and talked witd _

thie vear?

Write a check ( X ) in the blank next to your Qpe

.1t answer?

62% 1. Never

15 _2. 1 or 2 times this year
6 3.3 t05 times this year
L 4,6 to 10 times this year

————

8 5, Over 10 times, but not every day I'm in

school .
3 6, Every day I'm in school g
(2) How often have you met and talked with __
thie year?
Check one?

61% 1. Revar

IB 2, 1 or 2 times this year
8 3. 3 to 5 times this year
5 L, 6 to 10 times this year

5 _ 5. Over 10 times, but not every day I'm in
achool

3 6, Every day I'm in school l% NA

{3) How often have

this year? Only School 1, among ssmple
Check one: sohools, had 3 Aides.

5612 1. Sever
15 2.10r2
9 3.3 to &

you met and talked with

Entries

here -are %'s of those 207

apswering
Question.

times this yesr
times this year

i 4, 6 to 10 times this year

8 5. Over 10 times, but not every day I'm in

school

Q 6. Every day I'm in school

(4) How often have you met and talked with
tris year? NO sample school had % Aides.

Cheuk one:

1. Never
2. lcr 2

3. 3 to 5

times this year

times this year

4, 6 to 10 times this

———ten.

5. Over 10 times, but not every day I'm in

|

school

6. Every day I'm in school

ERIC

Aruitoxt provided by Eic:

66

59

Y, ] A

quesiion 19.

Did you tal¥. aboute-

If you have mst and talked with one cf these
Degsgrepation Counselor Ajdes this year, which of the .
following things did you talk about? If you have
pever talked with & Desegregation Aide, skip to

(5) A problem you were baving getting

talk or rap session with a
Aide?

alc.\g with another student? J3% 1. Yes
(f‘ NA 88 2. Mo
(6) A problem you were having getting
along with a teacher? m-'l' Yes -
b NA 89 2. K
(7) A problem you were having getting |
along with snother aduit in __%_l. Ie.s
achool (such as the principal 9R2__2. No
assistant principal, or a oti NA
counselor)?
(8) A problem you were having .
at home? 4% 1. Ye__'
PN % 2k
(9)] x;roblem you were having with "
your school work? M-l' Yes
O% NA ‘2__2. No
(10) A fight between you and one o; '
more other students? 12% 1. Yee
: 0% M 88 2. mo
(11) A problem you had with some :
school rule (such ae swoking, 11% 1. Yes
wandering the hali, cutting0% NA 89 2. %
_claza, truancy, etc.)?
(12) Sowe other problem, not listed
above? If you angwered "Yes," --%-1' Yes
please tell what types of (0% NA 91 2. %o
problems you talked about in
the space below:
(13) “Things in genersl,” but not
not problems? In other words, '3—8-£1' Yes
did you ever have a 't:riend]yo% NA €2 2. N

5-137

] 3% 1. Very belpful
27 2. Helpful ‘
9 3. Slightly helpful

6 k. Nov at all helpful LE% NA

(13) How would you rate the overall helpfulneas of the
Aides in solving the problems checked in questions



Appendix C-1: All Four Schools (continued) .
N.B. For open-ended Questions (15~16), (17-18), (31), and (32), entries are %'s of the usable .
answers that show the indicated characteristic, according to the content analysis
categories used. Oa each question, only those categories used with a relative frequency -

of 4% o will be reported here.
%15- r&r you have %m talked with an Aide about a problem~-What wae the

most sericus prodlem you evar talked over with a Desegregation
Aide? Skip o qnest%zn 19 if you've naver discussed a problem
ith a Desegregation Aide,
A (N=7g} respondents provided a usable answer; 86% left space blank; 5%
provided an uncodable answer (i.e., too short or inappropriate)

N.B. Entries below are %'s of the 76 usable problem~cases showing the indicated characteristic.

Fighting or physical-force aspects of the problem:
32%~-Fighting or hitting
4 ~Threat of fighting or hitting

Actors involved in the problem besides

b Peteotio: resgondent:
4 ~Pushing or shoving (e.g., "putting” into line, 20F-Students as individuals
19 -Students in & group or gang
of persons) 21 <A1l other categories
1 -All other categories 3L ~Actors .t gifi d .
55 =No physical force evident chors Mot speclile

Other behavior allegedly involved in the problem: iﬁtféss 8/, vhen problem sterted:

10%-Ingesting a controlled substance (can include .
smoking, drinking, drugs) 9 -Cafeteria or lunchroom

7 -Minor problems for which Aide's help re- 17 _gii:gi?qsut poorly specified
P _questid food 13 -All other categories
L §h1°” ne 1 41 -Setting unspecified
-Name«celling or swearing
i -Teasing or harassment 32 -No behavior other
11 -Problem poorly specified than physical force

26 -All other tE%ories .
17~1§3 you anawered question (15-16), what 41d the Desegregation Aige
do to try and belp yom?
9% (69) usabie answers; 87% blanks; 4% uncodable ansvers

N.B. Entries below are %'s of the 69 usable answers showing the indicated aspect of help
by Aige.

Aide's actions:
hsi-Thlked to at least one of actors separately
32 -Effected a concrete change in behavior or circumstances (e.g., stopped fight, changed

seat, provided a material service; helped organize an event)
17 ~Talked to actors together

Verbal style used by Aide in sttempting to help student with problem:
23%-Directive, gave advice or warnings

4 -Nondirective, listened to actors’ feelings, views

1 -Both directive and nondirective

18 -Other style or no verbal behavior

54 -Can't code verbal style

o
~I

60
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Aruitoxt provided by Eic:

Appendix C-1: A1l

(continued)

Your Opiniond

(19) How mich do ygg spprove that students of Aiffsrent
races and paigbborhooda attend your school? Chack
the onhe sentence that best shows your own cpiniont
15%_1. Strongly approve
39___,. Approve
123, Slightly approve
15__4. Neutral or undacided
__()____';. Slipntly dlsapprove
_§___i. Jlsapprove
_9 __ (. Btroogly dizapprove 3% NA

(20) liow mach do you enjoy meeting and talking
with students of rscea otber than your own?

29% 1. Very much
4O 2. Somewnat
22 _ 3. Slightly
T k. Not at ani 24 WA
(21) How much do you think gtudents at your school enjoy

meeting and talking with students of racea other
than your own?! .-

12% 1. Very much
33__2. Sowewhat
23 __3. sugntiy
10_ 4. et at all 2% N

(22) How much do you think gdulis st your achool (for
exampls, teachers, counsslors, principals u-}-mt
principals, -eméu‘iu. custodians and other:

enjoy meeting and talking with gdultp of races other
than their own?

41% 1. Very mich

bl 2. somevmat

10 3. suigntly
5 L. Not at a1l
Yoyr Fricndg
Think of your 7 best friends here at school. Write
mumoers in ihe boxes to indicgte your answers to each
3ueay.1 n: an avemgesé 3.d.wstanda

ation N=mumber o udents=*789
enlbulm.w of these 7 friends

3% R

are--

M [s.d
L. 712.4)(23) E:] White American? . :
1.9]2.3/(24) [_] Black Anertcan?
21 .6l@s) | | Native American (Indan)?
26) Spanishesuroamed Amerlcsn (for exzaple,
1 .3 (:] cﬁf,;o."’m’::w Rican, Lutin American)?
: (27) Asian American (for example, Chipess,
1y -3 D Jipanese, Korean)?
o| .2|(=8) [:] Other race or ethnic group? Plesse aspecify
L the group:
How many of these 7 friends are--
M [s.d
3.3|2.5[(29 l___:] Maie?
3.7]|2.5(30) D Ferale?

61

6

Four Schools N.B. Content categories for open-
ended parts of fuestioma (31) and
(32) rave been sbbreviated. See
Yore Opinions for fuller desecription of
(31) Do students in Engﬁ?&efb prejudice (unfutr
treatment or negative attitudes) towsrd atudents
of races other than their owvn?! Chack ooe answer:

ghﬁ 1. Yaa, Islf or more of the students ahow
this recial prejudice toward other
atudants.

27 2. Yes, aows atudsnta, tut less than half,
show this racial prejudice.
]ﬂ 3. Yes, but only a faw studenta show this
racisl prejudice.
9 L. %o
19 5. I Gon't know 2% XA

If you answerod “Yo ,” describe some actual happen-
ing (that you saw or vere igvolved in) in which

cutacte. LTD(3SBY SREBICS; T O ihks;

24 uncodables
gical force aspects: Race showi ejudice

h%?ightin% 11&;Pushing kﬁ-Unspecified 5%

White 30%-Black 17%-

5%=~Other 41%-No force
Both White & Black

Other vehaviors:
Prejudice shown by:
zﬁ-(}roup(ss 151:

224-Name calling 11%-
Teasing 10%~Social

Individuals 5%~
Can’'t tell

isolation 3%-Poorly
Evidence for prejudics
tailed example

specified 18%-Other
31%-None
%Mr

-Hall 17%-Other or 25%-Strongly implied
poorly spec. Ti%-Unspeci~ 1lL-Racial group
fied mentioned 18%=Implied

because question wes answered

(32) Do sgults in this school sbow prejudice (umfair

treatment or negative attitudes) toward sguderts
of races other than their own? Check one answer:

Zﬁ 1. Yes, half or wore of the adults show this
racial prejudice toward students.

1__2. Yes, some adults, but less than half, show
this racial prejudice.
22 _ 3. Yes, but only a few adults show this raciai
prejudice.
39 L. o
24 5. I don't know 2% NA

It you answered "Yer,” give one exampla below of
adults s.owing racial prejudice towvard studenta:

19%4(156) asables; 79% blanks; 2% uncodables

Q%Mrce espects: Race show rejudice:

o W
R hite to other 10%-Black

g;‘h‘:;i;’;::g:’giwi_ to otlier 6%-A11 other

pline 27%_},001_]3, speci- categories

fied 8%-Unfair grading Occupation of adult

33%-Other showing prejudice:
Settings: -Teacher‘ﬂ'z'ﬁ:‘ Unspeci~
184-Classroom L%-ta11 ied 5%=-Administrator

384-Otlier or poorly spec?""%her

Lo%-Unspecified Evidence for prejudice:
ET%-Detailed example 13%-

Strongly implied 3%-
Racial group mentioned
17%-Inplied because
question was answered

8



o Appendix C-1: All S’qur Schools

| o (continued ’ ’
" Umpleswayt Incidents This Year Howe Fersons Information Wo Head

Please indicate whatber any of the following things heve happened to (L5-46) What grade aro you in this

you this year in your school, or on the way to or from schooi. year?

m 7th grede
38 _ 8th grade
25 _ gth grade 1% KA

(47) Wit is your sex?

orn racial group?

. 1. Yo
SO FAR THIS VEAR: oy Jtudent of your E‘ 3%1%(33)
¥o

| 9] =
HAVE YOU REEN ” UL% 1 Male
CALLED A RAME.....{ansver both) Ly 52 2 Pemele 5% NA
By a etudent of @l » (02 ' o
another racial growp? .. h%m(%) (48) What ia your race or ethnic
@ 2. Mo . group?
4; Pleass check the race or ethnic
L : Ef_l] L. Yos - gTOoUpP you gomider a3 your own: ghown
50 FAR THIS YEAR: By a atudent of your : weighted Yack
, . / own racial group? ] o _h%NA(”) 13-%- 1 ¥hite A"’“"'} to original
HAVE YOU BEEN _ . Bo @l 2 Black Americen) nronortions
THREATENED W ITH / a ' ~b... 3 Hative American (Imdian
HARM...., (answer both) T_ . American
By a student of @ 1. Yen L Spanish-surnamed American
another racisl group? @J o = (36) i(;‘f:r ex;r;pla, gi:nm,
» Mo . =to Rican, n
American)
@ (5 Astan American (for
S0 J. Yes example, Chinese, .
‘ ¢ FAR THIS YEAR: gymax'::\;.d;nt of :'rom— h‘%Nﬂ (a7 Japanese, Koreamn
: |§2|2. No L4, %ﬁthhor. Please specity:
HAVE YOU EVER : .
" BEEN PUSHED, HIT : 4 A
- OR Amcm.....tmu both)\ By e student of @I 1, Yas (49) What hes been your average grade
s - another racial. ' 3%1“(38) 80 far this year in the courses
b group h élz. fa you have taken?
: R Check the letter below closest
. : to your own average grade:
- 80 FAR THIS VEAR: E]
FAVE You By a student of your o} - ?iNA a]}é.%! 14
' " BEEN own racial group? (39) :
 FORCED UNDER 2. No 43 28
" TIREAT TO' BAMD ,‘ 3 3¢
- OVER' MONEY OR 9, 3 4p
' mon'.tfmb 10 By a student of 1. Yes Q_5F 5%
v * _._.b . .
YU, 1oo.(ansver both) — another racial group? 2 )?o%m("o) 0 6 Other, Pleasc descrile or
. . specify: __ : -
B so HR THIS YEAR: By a teacher of your 132I 1. “108 Q_71mmve not received any
' HAVE YOU BEEN own racial group? [ ;o%m(m grade this year.
GRADED UNPAIRLY . '
"ON A REFORT Lasve this space blank
CARD, B3 .. % (50)
S5 -
ASSIGRMENT, . OR » By & temcher of 1. Yes

another racial group?

~TEST.....(answer both) ~—

5%NA(k2) (51)
No

'@2' (52)

*
y
o

' SO FAR THIS VEAR: -
) ’ By a teacher of your 1. Yee Thank - heln!
. k nk you very mc or your helpn.
HAVE YOU BEEN ‘ own raciel group? 5] . ﬁgo%NA(u:q) :
mm '_UNFAD!LY [::]'
™ cuss(m'm om;m
ZAAY ... solBnswer both
* —— E;-'%ﬁ' 1. Yea Hesearch and

~\3, By a teacher of ~azd SdNA Fvaluantion Department,
another racisl group? =. PLRLY) ' May 197

Q




N=203 respondents
after weight-back pro-

. cedure.

questionnaire are ¢'s
of 203, excert as noted

Q

E

Aruitoxt provided by Eic:

Entries on

Appendix C~2: School 1 Students (White and Black racial groups

have been weighted back to their
within-school-among-schools
Minneapolis Fublic Schools

EBA Becondary Btudent Questionnaire

original grede=~
proportions)

NA=not escertained

Lear Utudent,

Please help us by enswering these qusstions about your iife in school
Aide Frogram in your school, You see that wa do not aak your name, 8c your

and about the Desegregation Counaelor
answers cxe anonymous. Thank You.

RIC

The firat questions are about your two Desegregation
Counselor Aides, .

Your answers to these questions are confidential and
will not be seen by the Aides or anyone who hires
the Aigdes. . '

(1)

(2)

(3)

(%)

How often have you met and talked with
this year?
Write & check ( X ) in the blank next to

your ong '
best answer: )

86% 1. Never

‘ 3 2. 1 or 2 times this year

-3.3.3t05 times this year
2_%. 6 to 10 times this year

e s,

___6___5. Over 10 times, but not every day I'm in
school
1% NA

0 _s. Every day I'm in school
How often have you met and talked with .

this year?
Check one:
é%_l. Never
1L 2+ 1 or 2 times this year
—J_3.3 %0 5 times this year
3 4. 6 to 10 times this year
2 5. Over 10 times, but not every day I'm in
schcol
1 6. Every day I'm in school 0% NA
How often have you met and talked with
this year?

Check one:

_5_611. Never ]
15 2.1 0r 2 times this year
—9 3.3 to 5 times this year
—3_4. 6 to 10 times this year

7 5. Over 10 times, but not every day I'm in
2 6.

school
Every day I'm in school 0% NA
How often have you met and talked with
this year? No sample school had I Aides.
Check one:
1. Never
2. 1 or 2 times this yesr
3. 3 to 5 times this yeur
b, 6 to 10 timea this

5. Over 10 times, but not every day I'm in
school

6. Every day I'm in school

" never

Your Tndks with Degearegation Aides

If you have met and telked with one of these —
C A this year, which of tne

following things did you talk about? If you have

talked with a Desegregation Aide, skip to

question 19,

Did you talk aboyt--

(5) A problem you were baving getting Yos

(14) How would

I
along with another student? g,
COh M %% 2. N
(6) A problem you were having getting
"along with a teacher? o M 5% 1. Yes
95._2. Mo
(7) A problem you were haviﬁg getting
xlong with snother adult in %2, Yes
school (such as tbe principal I _2. ¥
assistant prinzipal, or a O%’ NA
counselor)?
(8) A problem you were having .
Yes
at home? —ﬁ.l'
’ 0% MA 29 2%
(9) A problem you were havirg with
your school work? o NAV— 3% 1. Yea
2{ 2. No
(10) A fight between you and one or :
" more other studenta? of M —gﬂ-‘l Yes
2 2. No
(11) A problem you had with some
school rule (such as smoki m‘l' Yes
wandering the hall, cutti NA D 2.m
class, truancy, etec.)?
(12) Some other problem, not liasted
above? If you anl\’lgred "Yag " t% 1. Yes
Please tell what types of -O% NA 93 2. %
problemz you talked about_in
the space below: '
(13) "Things in general," but mot 18
not problems? In other words, ﬂ;’l' Yes
did you ever have a friendly O% NA 62 2. No

talk or "rap session" with a
Alde?

you rate the overall helpfulness of the
Aidea in solving the problems checked in queations

5-131
_5% 1. Very neiptul
27 2. Helpful
6__3. Siightly helpful
—2_ k. Not at all helpful 59% NA




Appendix C-2: Schuol 1 Students ’
(continued) - v :

N.B. For open-ended Questions (15-16), (17-18), (31), and (32), entries are %'s of the usable
answers that show the indicated charecteristic, according to the content analysis categories

uged, On fach question, only thoseicategories uged with & relative frequency of 4% or more
(15-16) It you have ever talked with an Aide about & problem--What was the 1] be

most serious problem you ever talked over with & Desegregation reported here,
Aida? Sklp to question 19 if you've never discusaed a problen
with a Desegregation Aide. _

- 6% (N=12) respondents provided a usable answer; 94% Iaft space blank,

N.B. Entries below are %'s of the 12 usable problem-cases showing the indicated characteristic.

Eighﬁing or physical force sspects of the problem: Actors involved in the problem besides
21%-Fighting or hitting , -pespondents = . .
hgg

79 =No physical force evident : -Students in a group or gang
9 <A1l other categories

-Other behavior allegedly involved in the problem: :
50%~Ingesting & controlied substance (can include ~° ~Actors not specified

smoking, drinking, drugs) A Setting(s), when problem started:
29 <Problem poorly specified 3%~Bus - S
21 -No behavior othe» than physical force 8 -Cafeteria or lunchroom

21 ~-School, but poorly specified
9 ~All other categories

(17-18) If yom answered question (15~16), what did the Desegregation Aide
: do to try and help you?

5% (11) usable answers; 94% blanks; 1% uncodable answers.

N.B. Entries below are %'s of the 11 usable answers showing the indicated aspect of eip by
Aide. ’ ‘ .

Ai%g's actions: .
32%-Talked to at least 1 of the actors separately :

45 —Effectgd a concrete change in behavior or circumstances (e.g., stopped fight, changed seat,
provided a material service, helped organize an event) _

Verbal style used by Aide in attempting to help student with problem:
23%-Directive; gave advice or warnings

23 -Other style or no verbal behavior

55 «Can't code verbal style

64
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Aruitoxt provided by Eic:

Appendix C-2: School 1 Students
(continued): -

32 b bbreviated.
B R o8, a5 CRIB B S eE 20, 2o s one (32) ant (32) have been abbrevia

(19) How much do yoy approve that students of different
racas and neighdorhoods attend your school! Chick
the one sentence that best shows your own opinion!

17%_1. Strocgly approve
39 2. Approve
9 __13. 8lLightly approve
21 4, Neutral or undecided

3 _5. 5lightly disapprove
_T _6. Disspprove
_b _ 7, strongly aisapprove b M

(20) How mich do you pargogelly enjoy meeting and talking
with atudents of races other than your owm?
« Very auch

LS 2. Somewiut
23_.3. Slightly
34, Not at and 1% m

(21) How emch do you think at your school enjoy
meeting and talking with student® of reces other
than your own!?

« Very much

65 2. Bomewtat
16 3. Sugnty

9 L. Mot at all 2% M

(22) How much do you think pdults at your school ifor

sxazple, teachsrs, counselors, principals ul}-m
principrls, ucnbrin, custodians and others
onjoy meeting and talking with gdulta of reces ciher
than their own?

3_1_%_1. Vory cuch

L9 5. Scmewmat

A2_3. sugntly

3 _ L, Mot at all 2% MA
Your Frigndg

Think of your 7 best friends here at school. Write
numbers in the boxe( to indicate your anawers to each

uention: M=mean (avera 8.d.wstandard
Sighion, Remmper 28, shudénton

5.3]2,2[(23) I:] White American?

1.4]2,128) D Black American?

Al

P

(25) [__] Mative Amirtcan (Inttan)?

Q) .2M26) D Spantsh-surnaped American (for example,

. Chicano, Puerto Rican, latin American)?

A W3(e7) D Asian American (g‘or exaspls, Chiness,

Japanese, Korean)?

0] .2[8) D Other race or ethnic group?! Please aspacify

the group:t

How many of these 7 rriends are--

65

| (31) Do giudanta in this school ahow prejusice (uarair

treatment of negative attitudea) tovard atudents
of reces other than their own?! Check ope anaver!

219 2. Yes, Malf or more of the students shov
.+ this recial prejudice towerd othe:
students,

29 __2. Yes, some studenta, but leso than half,
show this recial prejudice. :

26_ 3. Yes, tut only a Cev stodenta show this
racial prejudice,
11 _u. % ~

12_ 5. I don’t know 1% KA

If you answered “Yes," descrive soms cotual happens
ing (that you sew or were involved in) in which

" students s prejudice towmrd othe
studenta, 51? m uxablee.s; b7y bﬂnks;
29 uncodables

8icil force aspects: Race s reju 3 ¢
3&?'1@1;1 20%-Pushing 57%-Unspecified é%g
5%-Other 39%~No force - White 17%-Black 20%-
Other behaviors: Both White & Black

Ea:lhme calling 11%- Prejudice shown by:

3;5’1“ Fh-Loud arguing 2 -Group(s) Ei-xn-

fo-Soclal izolation dividuals 65%~Cen't
oorly specified tell

11%-Other 30%-None Evidence for - \
36%-Detailed example

Sarting(s):
12%- L%-Cther or k9 -Btrongly implied
“poorly-specified 78~ 3 -Racial group .

unspecified mentioned 12%~Implied
because question was

answered
(32) Do agulta in this wchool show prejudice (usfair
treatment or negative attitudes) toward studenta
of rsces other than their own! Check one saswers

_T% 2. Yes, half or more of tbe adults show this
racial prejudice toward atudents,

—2._2+ Yes, soma agults, but lesa than half, show
this racial prejudice, -

21 3. Yes, but only a few adults sahov this racfal
prejudice,

20 4%

17 5. I don't know 1% NA

If you answered "Yes,' give one exampls bslow of
adults showing recial prejudice tovard atudents:

18% (37) usables; 81% blanks; 1%-uncodables

sical force agpects: Race showi udice:
1%4{0 force 83%-Unspecified :1,;%

White to other 10%-

Other behaviors:
LBf-Different discipline "1ite to¥hite

27 -~Poorly specified Occupation of adult
5 =Unfair grading

showi rejudice:
21 -~Other L&¥~Teacner §5¥-ﬁn-

specified 17%-Adminis=

LY Settings: >
02.3[o) [] et 22%-Classroom 1G4-Othey &t7Btor Th=Other
02,3)¢30) D Femnle?

or poorly specified 59%- Evidence for prejudice:
Unspecified Detailed examyle

3 -Stroogly implied

5 «Implied becausge -

question wes anawered
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Appendix C-25 Schiol I Students

(eontinued)

‘Umileasant Incidente This Yoer

Pisase wmu vhether any of the fonovln. things heve Mappaned to

you

in your schos), or on the way to or from schooi.

._‘n

By & stulent 5? your

S0 FAR THIS YEAR: am mm 1

" HAVE YOU BEEN
CALIED A MAME.....{(ansver doth)

\wamma

L?ﬁA ;
Eﬂ (33)

@%

snothar racial mt @ 5. o {38)
=
S0 FAR THIS YEAR: 4 By s student of your [3!-_2:' 1. Yos
, ovn zectal grom? ] 29X (33)
DAVE YOU MRER 2. %o
TRREATENED WITH )
W...a.(m Mh) . @ .
: ! T i & student of - 1. Yer
sm& racial group? 3%10. (36)

SO FAR THIS VEAR:

" EAYE YOU EVER
PZZN FUSWRD, KIT
3 Amcm.....lm both) <

SO FAR THIS YEAR: E 1. Yéd
FAVE YOU Bxxm . 19NA
PORCED Yo0Es Gl 2.1"” (39)
. THREAT m-u(\.m
mmmm ‘ [15] 2. Yee
m-.-.-(m Mh) ——__» @ 2 lzm (M)
SO FAR THIS VEAR n —
f By u teacher of your ' You
BAVE YOU BXEN own racial group!? 2'5 (k1)
GRADED ‘USPA TRLY /
ON A RERORT
e, o
A » | 17 b § Yeosu
3 taacher of .
TEST.,. . (ansver both) ———> R¥ & :‘cm eroup? 2{“!\ (x2)
[80] 2. Mo

(4346) What grede are you in this
yeor?

., Tth grade
8th grade

(47) weat 18 your sex?

357 1 e
58 2 remie " 4% NA

(48) Wist i@ your rsce or ethnic
- group?

Pleasze check the rece or ethaic
group you consider as your own: shown

814 1 Whito Aseric weighted bacx

of M

to original -
d7_ 2 Black Amers proportions
O 3 Mative American (Indien
- Awarican’
ﬁpmulh-mnnd Amaxrican
(for example, Chicano,
° Puarto Rican, latin

Amacn)

5 Asian Ameriosn (for
enqh, Chinase
Japensse, Korean

1.5456 Othar. Please specify:
m

(89) What has Boeh your average grade
€0 far this yesr in the eéuru-
. you hcn ‘taken? .

Check the letter bolov clogest
to your own averege ;ndei

180 14
39 28
8B.s¢
2 b
BUEE . 1% M
0. 6 other. Please. descrive or

specify:

—— 7 I tave not received any
grede this year,

By & teacher of your
omn racial growp?

. TN CLASS IN BOME OTHER

HA!.....(nm both) B
. \ By & teacher of

snother recial group?

)1 ro
(2] 2_1@1\ (43)

1, Yes
@2.2%

)

[Kc

wll Toxt Provided by ERIC

Laave this space blank
(50)
(51)
(52)

Thank you very wmach for your help!

Resetrch and
Fvaluation Department
May 1975

-3
Yy



N=163

weight~back procedure.

Entries on questionnaire
are %'
as noted.

re5pondénts after

s of 165, except

Appendix C-3: School 2 Students (Jordan) (White and Black
racial groups have been weighted back to their original
grade-within-school-among-~schnools proportions%

Minneapolis Public Schools

ESAA Secondery Student Questionnaire

NA=not ascertained

Lear Utudent, .

Flease help ua by answering these Quastions about your life in achool and about the Desegregation Counselor
Aide Program in your achool. You see that we do not ask your name, 80 your answers Wre aponymous. Thank You,

"

E\.

Aruitoxt provided by Eic:

The first questions are about your two Desegregation

Counselor Aides, .

Your Talke with Desegregation Aides

"If you have met and talked with one of thega

RIC

tion C Aides this year, which of the
followiug things did you talk about? If you have
rever talked with a Desegregation Aide, skip to

Your answers to these questions are confidsntial and question 19. _

will not be seen by the Aides or amyone who hires

the Aldes. : Did you talk aboyt--
t : ith (5) A problem you were having getting '
Q) tbh;rsofte::?have yo.u met and talked w along with another atudent? 2&%._1- Yes
y 0% NA 76__2. 1o
Write a check { X ) in the blank next to your gps ) —
“»8t answer: . -
: (6) A problem you were having getting .]_'%_.1 Yes
51%_1 Never along with a teacher? *
3 2. 0% NA 82_ 2. Ho
23 2.1 or 2 times this year
9 _3.3 to5 times this year (7) A problem you were having getting 12% 1. Yes
L 4. 6 to 10 times thi along with another adult in *
- ° y 8 year school (such &8s tbe pr.ineipal,o% NA 88 2.1

ly 5. Over 10 times, but not every day I'm in agsistant principal, o= a

school counselor)?
~L_6. Every day I'm in school 3% NA (8) A problem you were having 6% 1. Yes
. at home? ¢
(2) How often have you met and talked with. O% NA % 2. No
this year?
c H
heck one (9) A problem you were having with 17% 1. Yes
37% 1. Never your school work? © e
% 0% NA 83 2. %
32 _2. 1 or2 times this year
13 3.3 to 5 times this year (20) A right between you and one or 24 1. Yes
8 4. 6 to 10 times this year | wore other atudents? o NA 76 2. %o
7 5. Over 10 times, but not every day I'm in - =
school
: (11) A problem you hud with some
_3 6. Every day I'm in school l% NA school rule (such as smoking }il. Yes
wandering the hall, cutting O% NA 85 2. ¥
(3) How often have you met and talked with class, truancy, etc.)? '
this year? School 2 had only 2 Aides. " :
Check one: (12) Some other prob.sm, not listed 13% 1. Y
above? If you answered "Yes,"” =Lt les
1. Never Please tell what types of 0% NA 87 2. No

problems you talked about in

2. 1 or 2 times this year the space below:

3. 3 to 5 times this year
4, 6 to 10 times this year

5. Over 10 times, but not every day I'm in
school

6. Every day I'm in school

(13) "Things in general," but not
not problems? In other words,
did you ever have a friendly
talk or rap session with a

31% 1, Yes

(4) How often have you met and talked with ol NA QQ 2. No

this year? No sample school had I BEides.

Check one: ‘ Desegr ion Atde? _
1. Never 1(14) How would you rate the overall helpfulness of the

2. 1 or 2 times this year Aides 1n solving the problems checked in Questions

3. 3to 5 times this year 1-212_?.1- Very helpful
k. 6 to 10 times this 29 2. Helpful
—__5. gzﬁzoio times, but ngt every day I'm in 15 . Slightly helpful
6. Every day I'm in school ~2__4. Not at all helpful 32% NA
67
74



Appendix C-3: School 2 Students a

(continued)

N.B. For open-ended Questions (15-15), (17-18), (31), and (32), entries are %'s of the usable
answers that show the indicated characteristic, ;
usedysOBFaTP JUGSHATE o UMV RRES SPERECE IR s SN th PréB Tl £ SRS e OF

will be
most serious problem you ever talked over -with:a Denegregation

Skip to question 19 if you've mever discusssd 2 problem

Aide?
-with a Desegregation Aide.

according to the content analysis categories

or more

reported here.

16% (N=26) respondents provided a usable answer; 7% left space blank; 6% provided
an uncodable answer {i.e., too short or inappropriate).

N.E. Entries below arec %'s of the 26 usable problem=-cases shcwing the indicated characteristic.

Actors involved in the prcblem besides

Fight*ag or physical force aspects of the;piob;gm:

52%-Fighting or hitting
12 -All other categories .
36 -No physical force evident

Other behavior allegedly involved in the problem:
-Rumor or accusation o
6 -Teasing or harassment
5 =Name-calling or swearing
5 =Refusal to obey school authority
14 -Minor problems for which Aide's help was re-
quested
10 =Problem poorly specified
9 =All other categories
L3 -No behavior other than physical force

respondent: )
. 33%-Students as individuals

25 =Students in a group or gang
. 5 «Teacher

14 -Ail other categories

2k -Actors not specified

Settingfs}, when problem started:
o=Bus

9 ~Classroom

5 =Hall

5 =School, but poorly specifled
6 -All other categories
68 -Setting unspecified

(l?-lB) If you answered question (15-16), wiat did the Desegregation Aide

do to try and help you?

16% (26) usable answers; 79% blank; 5% uncodable answers.

N.B. Entries below are %'s of the 26 usable answers showing the indicated aspect of help by Aide.

2ide's actions:

LoF-Talked to at least 1 of the actors separately

26. ~Effected a concrete change in behavior or circumstances (e.g., stopped fight, changed seat,
provided & material service, helped organize an event)

24 ~Talked to actors together

Verbal style used by Aide in attempting to help student with problem:

1%-Directive; gave advice or warnings

5 ~Nondirective, listened to actors' feelings, views

2 =Both directive and nondirective
25 ~Other style or no verbal behavior
50 ~Can't code verbal style

75
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Q

ERIC

Aruitoxt provided by Eic:

N.B.

Appendix C-3: School 2 Students

ontent_cat . ded pasontlBued) e (31) and (32) 1a jated
Ygeg ggxtc ogg%l;ﬁgr_ gsggggtggneofp%ﬂgggriggsa ions (31} an 3 ve been nbkreviated.

(19) How much do yoy spprove that studenta of different
races and neighborhoods attend your school? Check

the one seatence that beat show: your own opinion: -

2% .. Strongly approve
2. Approve
14 3. siightly approve
15__4. Keutral or undecided
7. 5. Sligntly disapprove
5_ 5. Disapprove
1% __ . Stiongly disapprove . L9, MA

(20) How mich do you parsonally enjoy meeting and talking

with students of races other than your own?
22%_1. Very amch

3&__,2. Somewhat

21 _ 3. siightiy

12 u. Not at el 2% NA

K¥m4 Opinlons

(31) Do gtudepty in this achool show prejutice (unfair
treatment or begetive attitudes) towaid students
of races other than their own?! Check one anawer:

31% 1. Yes, talt or sore of the atudents show
this racial prejudice toward other
atudeuts.

22 2. Yes, sore students, but less than halr,
show ‘thia racial prejudice.
11 3, Yeu, tut only a few students show tiis
racial prejudice. ’
Q _h. N
2L 5. I don't koow : : 2% NA

If you answered "Yes,” describe some actual happen-~
ing (that you saw or vere involved in) in which

tudant 1 a1 he
:t:a::t:..gog‘id G‘:Qif upsr; ulefse; ?:;‘id boltn;ks;
1% uncodables

L Physical Sforce aspects: Race showin rejudice:
(21) low mich do you think sfudants a* your achool enjoy 33%-Fighting 11%-Pushing E‘K-Unspeciried ’ﬁ-

moeting and talking with students of races other
than your own?

17% 1. Very much

3,%__2. Somewhat

28 3. signtyy

14 _U. Not at all 3% KA
(22) How much do you think gdults at your school (for

kg-0ther 53¢~Ho force Vhite ju%-Black 12%-
Other behaviors: Both White & Black

3¢ Tlame calling - Prejudice shown by:

Sccial isolation 8%- 19%-Group(s ~In~

Teasing 4%-Dislike diriduals 72%-Can't
tell

expressed 13%-Poorly
specified 11%-Other

» , lors, priscipals y .
Sﬂ:ﬁﬁ.n‘f‘fiﬁﬁmﬁf‘:ﬁ'mﬁiwﬁf.ﬁ o{h::-:ﬁ.“n 25%-None Ehsliclen;::a 1§:d e:m;g:ce.
ti d talking with adults of the

iﬁyﬁir ou;n?n ne v oF races other Setting(s): 22%-Strongjy implied
L8% 3. Very mcn 23%-Other or poorly 10%~Racial group
33 2. Somewhat specified 7Th-Unspecified mentioned 22%--Implied
20 3. suantly hecause question was answered
6 __u. Not st all . L% NA (32) Do aMults in this cobool sbow prejudice (unfelr
—— treatuent or nogative attitudes) toward students

Your Friepds of races other than their own? Check one answer:

Think of your 7 best friends bhers at school, Write
numbers in the boxmt to indicste your answera tc each
queation: M=mean (aversge); 's.d.=standard

fevigtion Napumbar, of sivdepts=

3.7

(23) [:l Whits American?

2.7

8,4
2.4
2

(a4) D Black Amarican?

5
-7

(25) [ ] Fative American (Inatan)?

.2

.5

(26) l Spanish-suroamed American (for example,
Chicano, Yuerto Rican, Latin American)?

.1

(27) D Apian American (for example, Chinese,
Japanese, Korean)?

0O (28) l I Other race or ethnic group? Please gpecily

the group:

How many of these 7 friends are--

3.32

29) [ ] rarer

3.7

30) E] Ferale?

% 1, Yes, half or more of the aduits show this
racial prejudice toward students.

ﬁ 2+ Yes, some adults, but less than half, ghow °
thiz racial prejudice,

20 3. Yes, but only a'fev adults show;this rucial

prejudice.
1A ‘
22..5. I d:n't xnow 2% N
If you anawersd "Yes," give one exampls belew of
adults ahowing racisl prejudice s*tudents:

16% (26) usavles; 81% blanks: k% uncodables

Physical force aspects: Race showi rejudice:
100%-No force 92%~Unspecified %Z-
Ouper beteutors: e ot tner V-
30%-Different discipline ° )
374-Poorly specified. Occupation of adult
7%-Unfeir grading /%~ Showing prejudice:
Teasing 19%~Other LoZ-Teacher 50%-Un-

- specified 2%~Other

Settings:

25%-Classroom T%-Gym Evidence four prejudice:

T%-Other or poorly 43%-Detailed example

specified 61%~Un- 26%~-Strongly implied

specified 0%-Racial group men-

' tioned 31%-Implied

because question was
answered

69
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Appendix C-3: School 2 Students '

{continued)
Unpleagsant Incidents This Year Some Pgraoﬁul Infggg_gtgog We Nead
Fleste indicate whather any of the following things have happoned to U5=4E) What grade are you in thie
you thia year in your school, or on the wey to or fyoe school, . year

N Logh 7en grade
- 21 8k grade

By o atudent of your %I.Yeu _g_%hmde Oﬁm
1de; ) '\
SO FAR THIS VEAR: own racinl group? 3%}3‘ (33) | (47) Wrat ta your aex?
HAVE YOU BEEN ‘ ‘ % ) - L5% 1 Mmle
(‘AUSD A m...oo(.m.r Mth)\ R 21 2 Fﬁmlﬂ h% NA
|¢§§] l. Yoz
By s student of .
hdiNa (48) wnat is your race or ethnic
amther racial group’? . !Z' (34) group?

Please check the yuce or ethnic
group you consider as your own: Shown

1, Yea . ¥
SO FAR THIS YEAR: - BY a atudent of your : v weighted bac
, own Tacial ' h%m (35) 5% 1 wWhite American to original
’ . @ 2. Mo 35 .. 2 Black American proportions
gg,amm ’ - ) ‘ © 2 3 Rative American (Indian
HARN..... (answer both) . 1. Yeu American
\ By a student of ] o 1o 4 Spanish-survamed American
another recisl group? E_{_] 2%NA (36) o . (for example, Chicano,
2. Fo Puerto Rican, latin
Aperican)
o 5 Asian American (for
SO FAR THIS YEAR: By a student of your B9 ] 1. J;m 3’;‘31’35;."?0:::5
. 1a1 group? i . c
‘ om recial 2. No (37) L% Q6 Other. Plesse’ specify:
HAVE YOU DVER ' - R
BEEN PUSHRD, mt A
CR ATTACKRD, ... .(sasver “th)\ ol1. Yes (49) What has been your average grade
By a student of 37Ra 80 far this year in the courzes
another racial group? a2, %o (38) you have taken? .
Check the latter belbw closest
f - to your own average grade:
SO FAR THIS YEAR: . . )
By a gtudent of your 1. Yes ]_-l%_ 1A
TAYE YoU 2Exm own racial group? il 24NA (39) 6 23
ED UNDER ‘ ]
THRFAT TO FAND _ %_ 3c
OVER MONEY OR 4 p
SMETHING ELSE éﬂ 1. Yes 0 s L% NA
BEIONGING TO A By a studeat of 2%NA —_— .
T0U.....(answer both) - apothe: racixl group? 2. 1 (ko) ‘O __ 6 Other, Plears’ descrive or
. . * specify:
SO FAR THIS YEAR: @ . e
: By a teacher of your 1, Yes 71 la&vet:.i:t received any
BAVE YOU BEEN own racial gramp? 3%6NA (41) grade this year.
. 2. Fo ) o
?\:A:)%g:::mr @] ¢ Leave this space blank
CARD, BIO . 50)
ASSIGRMENT, OR , By  teacher of 1. Yes (
EST..». . o(mt both) —— another racial Dl'mlfp’ o h%m (l‘z) . (51)
|§9[ 2, Ko
(52)
SO FAR THIS VEAR: By & tescher of 1. Yea '
HAVE YOU own racial group? @ » S;%NA (43) | Thankzyou very much for your heln!
. D
TREATED UMFAIRLY
IN C1ASS IN SOME OTHER
uAY....o(ﬂnm both) f@ 1. v . Rasearch and
. \ By a teacher of < .hi;‘m Fvaluation Nepartmani
- anothar racial group? @ 2. 1o {hy) 7 7 May 1979

ERIC

IToxt Provided by ERI



N=2 ];l respondents
after weight-back

fippendix C-k: School 3 Students (White and Black racial
groups have been weighted back to their original

Jprocedure. Entries grade-within~school-among~schools proportions)

on Questionnaire are
%'s of 211, except as noted.

E

¥innespolia Public Scheools
ESAA Becondary Student Questionnsire NA=not ascertained

Lenar Ytudent
Pleasge k’lelp us by answering these quesations about your 1ife in school and about the Desegregation Counrelor
Aide Frogram in your school. You see that we do pot ask your name, 80 your answers are anonymous., Thank You.

The first questiona are about your two Desogregation
Counselor Aiges, .

Your answers to these questions are confidantial and
will not be seun by the Aides or anyone who hires
the Aides, : .

{1)

(2)

(3)

(1)

Q

RIC

Aruitoxt provided by Eic:

How often have you met and talked with
this year?

Write e check { X ) in the blank mext to your gpa
bert answer:

_Z_Oﬂ_l. Never A

A3 2.1 or 2 times this year
__3__3. 3 to 5 times this year
3 4.6 to 10 times this year

7 5. Over 10 times, but not every day I'm in
school i

5_ 6. Every day I'm in school O% NA

How often have you met and talked with
this year?
Check one:

6_8ﬂ1 . Never

_1_1-__2. Ll or 2 times this year
_6_3.3 to 5 times this year
Y 4,6 to 10 times this year

__1_*,_,5. Over 10 times, but ";'not every day 1'm in
" achool

7 6. Every day I'm in schocl O% NA

How often have you met and talked with
this year? School 3 had only 2 Aides.

Check one:

1. Never

2. 1 or 2 times this year
3. 3 to 5 times this year
— b4, 6 to 10 times this year

5. Over 10 times, but not every day I'm in
school

6. Every day I'm in school

How of'ten have you met and talked with
this year? No sample school had & Aides.

Check one: -

1. Never
- 2. 1 or 2 times this year
« 3 to 5 times this year
k., 6 to 10 times thim

» Over 10 times, but not every day I'm in
school

« Every day I'm in school

|

oL

71

~
e

Xoux Talke with Desggregatiop Aides

If you have mat and talked with one of these

C this year, which of the
following things did you talk about? If you have
never talkéd with a Degegregation Aide, skip to
Question 19,

Did you talk aboyt--
(5) A problen ¥ou were having getting .
along with another student? o _é-_ﬁ%_l. Yes
2 2., No
(6) A problem you were having getting ‘ :
along with a teacher? . 0% N %’ﬁ—l' Yes
o 83 2. M
(7) A problem you were having getting %,y .
along with apother adult in e €
school (such as the principal, 0% M 9 2. M
assistant principal, or a
counselor)?
(8) A problem you were having
at home? 0% NA ‘_m_l. Yes
B 2 6
(9) A problem you were having with 15% 1. Yes
your school work? O% NA 8 - e
. 5 2. No
(30) A right between you and ome or 1 1 Y
more other students? . °.’
0% NA 29 2. No
(11) A problem you had with some ' 1 A
8chool rule (such as smkingo% XA 53%—1. Yds
wandering the hall, cutting ST 2. Mo
clasg, truancy, etec,)?
(12) Some other problem, not listed
above? If you answered 'Yes," -—?-E-l' Yes
Please tell what types of 0% NA 21 2. No

problems you talked about in
the gpace below

(13) "Things in general,” but not
not problems? In other words, 2‘]‘%‘1' Yes
@id you ever have a friendly __9___,2,- No
talk or "rap session" with a 0% NA
8 ion Aida?

(14) How would you rate the overall helpfulness of the
h.des in solving the problems checked in questions
5-13% :

17% 1. Very helpful

24 2. Helprul ,

—L 3. Slightly helpful

% 4. Mot at al1 ualprul L7% nNa




Appendix C-li: School 3 Students
(continued) : .
N.B. For cpen-end Questions {15-16), (17-18), (31), and (32), entries are %'s of the usable
- answers that show the indicated characteristic, according to the content analysis

cateé?ﬁfé‘ used. On each question, only those categories used with a relative frequency
5=16) If you have ever talked with au Aide ebout a problem--What was the op w4 or

most serious problem you ever talked over with a Desegregation more will be
Aide? Skip to question 19 if you've never discussed a problem reported here.
with a Desegregation Aide. :

8% (N=18) respondents provided a usable answer; 84% left space blank; 8% provided
an uncodable answer (i.e., too short or inappropriate)

N.B. Entries below are %'s of the 18 usable problem=cases showing the indicated characteristic.
Fighting or physical force aspects of the problem: Actors involved in the problem besides

10%~-Fighting or hitting respondent:

10 -Extortion ' 27%-Students as individuals

14 -Pushing or shoving (e.g., "butting"” into 0 -Students in a group or gang
lirie of persons) : 38 =A11 cther categories

4 ~Threat of fighting or hitting 35 -Actors not spacified

62 -No physical force gvident ' Setting(s), when problem started:
Other bchavior allegedly involved in the problem: 0%-Bus

11%-Ingesting a controlled substance (can include 6 ~Cafeteria or lunch¥oom

- .Smoking, drinking, drugs) 10 ~Classrcom

10 ~Poor school work 22 =School, but poorly specified
7 ~Teasing or harassment 11 ~Home
7 ~Shouting or loud arguing , 17 ~A1l other cetegories

k1 <A1l other categories 34 -Setting unspecified

24 ~No behavior other than physical force

(17-18) 1r you answered question (lS~16), what did the Descgregation Aide
dx ta try and help you?

8% (16) usable answers; 89% blanks; 4% uncodable answers.

N.B. Entries below are %'s of the 16 usable answers showing the indicated aspect of help
by Aide .

nide’'s actions:

5%-Talked to at least 1 of the actors separately

29 -Effected a concrete change in behavior or circumstances {e.g., stopped fight, changed
' seat, provided a material service, helped organize an event)

17 ~Talked to actors together

Verbal style used by Aide in attempting to help student with problem:
léi—Directive; gave udvice or warnings

11 -Nondirective, listened to actors' feelings, views

0 ~Both directive and nondirective

14 ~Other style or no verbal behavior

60 ~Can't code verbal-style




Q

ERIC

Aruitoxt provided by Eic:

N.B. Content categories for

See
Y

(19)

(20)

(21;

(22)

Your Friends .
Think of your 7 best friends here at schocl. Write
pumbers in the boxe
vauent.ion: M=mean

5.4
evigtion Nanumer gl afudcuts=

M |s.4}f

(23)
(2u)
(25)

¢ (21,)
J1 LG

(28)

How many of
'(29) [:]
o) ]

Appendix C~L: School

'3 Students

(continued)

open~ended parts of
text for fuller descgei.ption ot‘pacategories

How much do ypu approve that atudants of different
races and neighborhoods attend your subool? Check
the one sentence that bdest ahows your own opiniont
_?‘-_]_.'E_L. Strongly approve
39 2. Approve

.LCL_B. S1ightly approve
12 _ 4. Neutrsl or undecided
__,l_l_.‘i. Slightly disapprove
_2 6. Dieapprova "~ SRR
3 _. Strongly disapprove L% na
How much do you enjoy meeting and talkirg
with students of races other than your own?

jéfg_l. Very much

43 2. Somewtat

15 3. Slightly
S . Not at all 2% KA
llow much do you think .8t your school enjoy

mecting end talking with students of races Other
than your own?

_:'_-Eﬁ_l. Very much
97 2. Somewhat
21 3. suightly
L 4. ot at al 4% Na

How much do you think agulta st vour school {for
example, teachers, counselors, principals, sssistant
principala, savrrcéariu, cugtod- 1na apd others
enjoy meeting and talking with giylys of races other
than thair own?

3&_1. Very mich
35 2. Somewhat

8 3. sughtly
L. Not at all

"~ 5% NA

your answers to each

.=standard

to indicate
avera, :3

D “hite American?
]
]
[]
]

L]

Black American?
Kative American (Indien)?

Spenich-surnamed Amescticen (for example,
Chicano, Puerto Rican, fatin American)?

Aatan Averfcan (for axespic, Chineva,
Japancsa, Korean)?

Other race or ethnic group? Please syecify
the group?

these 7 friends are~~
Male?

Femle?

15% {31.) usables; &

Physical force aspects: Race showi rejudice:
a/‘idio force 6%~0ther Wi»Unspecified Ei-
Otber behaviors:
11%~D1fferent discipline

L2%~Poorly specified

Other 7%~None

16§-Classroom 8%-Hall

Questions (31) and (32) have been abbreviated.

(31) Do agudopte in this school show prejudice (unfair

treatmont or negative attitudes) toward students
of Faces other than their own? Chack one answer:

,2_1-____1. Yes, half or more of ths gtudents show
this recial prejudice toward other
students.

28 2. Yes, some students, but less than half,
show this racial prejudice,

AT__3. Yes, but only a few students show this

~—~ ~racial prejudice. " =

6_u. N :

33___5- I don't know 5% NA

If you answered “Yes," describe some actual happen-

ing (that you saw or were involved in) in which

students s 1 prejudice toward other
stpdenta, W wﬂ usables; 70? blanks;
1% uncodables

P%sical force aspects: Race showing pre udice:
33%-Fighting 20%-Pushing 5¢-Ons ecified ﬂ;—
8%-Other L5%-No force  White 284~Black 23%-
Otker behaviors: Both White & Black

35%-Name calling 11%- Prejudice shown by:
3_13-Group 5) 249~

Social isolation 11%-
Teasing 2%-Poorly Individuals 45%~
Can't tell

specified 16%-Other
Evidence for prejudice:

25%-None
Setting(s): Detailed exarple
11%~Cafeteria 8%-Hall %-Strongly implied
5¢~Grounds 5%-Classroom 15%-Bncial group
T%~Other or poorly nentioned 16%~Implieq
specified 65%-Un- because question was
specified answered

(32) Do adults in this school show prejudice (unfair

treatment or negative attitudes) toward students
of vaces other than their own? Check one answer:

8% 1. Yes, nalf or more of the adults shov this
racial prejudice toward students.

2. Yee, some adults, but less than half, ahow
this racial prejudice.

20 _3. Yea, but only a few adults show this racisl
Prejudize,

3 u N

27 5.1 don't know 5% NA

If you answored “Yes," zive ona example below of

adulis showing racisl prejudice toward studants:
blanks; 3% uncodables

White to other 15%-
Black to other 7%-
All other categories

'Occumtion of adult

showi rejudice:
SO Tesoer STt
specified 7T%-Teacher
aide 6%~Other

Evidence for prejudice:
43%~Detailed example

15%-Unfair grading 26%-

Setting(s):

51%~Other or poorly
specified 25%-Un-

+ specified
23%-Strongly implied
Sl 3%-Racial group wea-
tioned 31%-Implied
73 because question was answered



Appendix C-lU: School 3 Students .

(continued)

Umpleasent Incidents This Year

Please indicate whether any of the following things have happened to
you this yesr in your school, or on the way to or from school,

5%
0| 1. Yes
3

EZ] 2. No
% .
By a student of 1. Yes

another racial group? S%NA
2, Wo

By & student of your

S0 FAR THIS YEAR: own racial groupt

(33)

HAVE YOU BEEN
CALLED A WAME.,,..(answer both)

(34)

%.

1. Yes
%NA (35)
2, |

1. Yes

THNA (36)
5’3] 2, Ko

F:j 1, Yes

5 M (37

"By & atudent of your

/ own racial group?t

By a student of
anotber recial group?

SO FAR TH1S YEAR:

HAVE YOU BEEN
THREATENED WITH
HARM, ..., (answer both)

SO FAR THIS YEAR: By a student of your
HAVE YOU EVER

own racial group? EQ:]
2.
BEEN FUSHED, HIT /

OR Amcm.....zmer both)\ By & stadeat of @I 1.
another racial group? -
2,

Yes

6%”‘ (38)

SO FAR THIS VEAR:

HAVE YOU BEER
FORCED UNDER
THREAT TO HAND
OVER MONEY OR
SCMETHIRG ELSE
EELORGING TO By a student of
YOU.....(aaswer both) ———— another racial greup?

EQ 1. Yes
E——-, . 6%NA (39)

By 8 student of your
own racial group?

[’Z_je.,

'S0 FAR THIS YEAR:

By a teacher of your 1. Yes

Some Personal Information We Need

(4546) Wrat grade are you in this
year?

21% Tth grede
L6  8th grage
0 gth grade

0% NA

(47) Woat is your sex?

L0% 1 meie

50 2 Female 10% NA
(4B) What 1g your race or ethnic
group?

Please check the racc or /ethnic

shoﬁ%{g‘h%&fi er as our own?

o original
1 White Amerit.'an proportions
23_ 2 Black American

2 3 Native American (Indian
American

4 Spanish~surnamed American
(for example, Chiczno
Puerto Rican, latin
American)

5 Asiwun American -(for
exauple, Chinese
Japanese, Korean

% 6 Other, Please specify:
M

i

(49) What has been your average grade
80 far this year in the courses
you nave taken?

Check the letter below closest
to your own average grade:

20%1 A

42 28

25 3¢

2 un

9O 57 % N

___9__ 6 Other. Please describe or
specify:

7 I have not received any
grade this year.

HAVE YOU BEEN own raclal group? ) G%NA (u1)
GRADED UNFAIRLY EE:] 2. No
ON A REFORT
T e

» / « Yes
TEST.....(answer both) ————> zyno:h::a;:gaifpmw 7%NA (52)

this space blank

SO FAR THIS YEAR: Yes

By a teacrer of your

own recial group? (1;3)

_ HAVE YOU BEEN
TREATED UNFAIRLY
IN CLASS IN SOME OTHER

B712-
=1
I

WAY.,...(answer oth)
1. ¥
- T—— By a teacher of 6“
y another racial group? %NA (4b)
¥ 2. Mo

74
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Thank you “ery much for your help!

Research &nd
Fvaluation Departr.ant
May 1975

81



N=2L0 respondents after Appendix C-5: School 4 Students (White and Black racial

- weight~back procedure. groups have been weighted back to their original
Entries on questionnaire grade-within-gc -8 ~schools proportions
are %'s of 240, except R RS e BB prop )
as noted. ESAA Secondary Btudent Questionnaire NA=not ascertained

Dear Htudent,
Please help us by unswering these questions about your life in school and about the Desegregation Counseler

Alde lrogram in your aschool, You see that we do not ask your name, so your answers ere anonymous. Ihank You.

The first questions are about your two Desegregation Your Talks with Degsesregation Aldes
Counselor Aides, . If you have mat and talked with one of theee _. _____
: C A thia year, which of the

following things did you talk about? If you have
never talked with a Desegregation Aide, skip to

Your answers to these questions are confidential and queation 19
wvill not be geen by the Aides or anyche who hires ‘
the Aides. Did you tali about--
1) How oft on met and talked with (5) A problem you were baving getting - 4
() thiBOye:il?have you met a along with another atude NA ;%—1' Yes
2. No
Write a check ( X ) in the blank next to your gps : -
beat answer: (6) A problem you having getti
D ou were hav getting )
39% 1. Never along with a teacher? O% NA "8%"22]" Yﬂ
——— % .\Ro ~
23 2.1 or 2 times this year
10 3.3 %o 5 times this year (7) A problem you were having getting 'Z.%_.l Yes
§ L. 6 to 10 times this year ' along with another adult in pum
school (such as the principal, 93__2. No
lll» 5. Over 10 times, but not evory day I'm in asslstant principal, or a :
school counselor)?
6‘__6. Every day I'm in schoo? 1% NA (8) A problem you were having 2% 1y
] at hom.? Lo 1€8
(2) How often have you met and talked with ___ 0% NA 99 2. Ko
this year?
Check H
eck one (2) A problem you were neving with 6@ 1. Yes

hool k?
ﬁl- Never your sc work? ¢ O% NA . El 2. o

A7 2.1 o0r 2 times this year

1) 3.3 to 5 times this year (10) A right between you and one or 11% 1. Yea
6 b, 6t + more other students . *
' 5 0 10 times this year . O% NA 89 2. ¥o
: O 5. Over 10 times, but rot every day I'm in
' school
{i1) A problsm you had with some .
_2_ 6. Every day I'm in school 1% NA achool rule (such as smoking, _6;‘;:'- Yes
wandering the hall, cuttb% 21_*_ 2+ Ko
{(3) How of'ten have you met and talked with class, truancy, etc.)? NA
this year? School 4 had only 2 Aides. :
Check one: (12) Some other problem, not listed Z% Y
above? If you answered 'Yes," 1. Yes
1. Never please tell what types of B .M
A problems you talked ebout in
« 1 or 2 times this year E the space below:
3. 3 to 5 times this year
L. 6 to 10 times this year
5. Over 10 times, but not every day I'm in
school
6. Eve day I'm in school . 1y, 1
— Ty day (13) "Thirgs in general,” but not 2%1'\ Yes
(4) tow often have you met and talked with not problems? In other words, -
this year? No sample school had T Aides. 41d you gver heve a friendly 0% NA 50 2. Ko
Check one: _ talk or 'rap session" with a
Desegrepation Aide?
1. Never (14) How would you rate the overall helpfulness of the
2. 1 or 2 times this year giigg in solving the problems checked in ques tions
h3. z to 5 times this year 3% 1. Very nelpful
. t
o 10 times thia . . _2—1—-2. Heipful
5. 0 ti but not every da; 'm in
——+ Over 10 times, but n Ty day L'm Q_ 3. Slightly helpful
6. Every day I'm in school 8 2 —3 M. Not at all helpful 11»2% NA

ERIC 75

Aruitoxt provided by Eic:



Appendix C=5: School L4 Students *
: (continued) . .
N.B. For open-ended Questions (15-16), (17-18), (31), and (32), entries are %'s of the usable
answers that show the indicated characteristic, according to the content analysis categorie:

use 0 h. stion, :u tho tegories used with a relatiye frequency of 49 or -
?15-15) ei? ygtttleha.ve dver Xalke ewic%h gn &ide about a problem- t wga thgm-ore Z’ill be

most serious problem you ever talked over with a Desegregstion reported here.
Aide? Skip to question 19 if you've never discussed a problem
with a Desegregation Aide.

% (N=21) respondents provided a usable answer; 84% left space blank; 7% provided
an uncodable answer (i.e., too short or inappropriate) -

N.B. Eitries below are %'s of the 21 usable problem-cases showing the indicated characteristic.

Fighting or physical force aspects of the problem: Actors involved-in the problem besides
BEé _
9

~-Fighting or hitting raspondent:
=-Threat of fighting or hitting 2§%-Siudents as individuals

58 -No physical force evident 16 -Students in a group or gang
18 -All other categories

Other behavior allegedl involved in the roblem: ipy
214-Throwing food . 36 -Actors not specified

7 -Name-calling or swearing Setting(s), when problem siarted:
5 =Truancy Fh-Bus

9 ~Problem poorly specified 22 -Cafeteria or lunchroom

27 =All other categories , 1 ~Classroom

32 =No behavior other than physical force 25 =School, but poorly specified

> -All other categories
38 -Setting unspecified

(17-18) If you answered question (15-16), what did the Desegregation Aide
do to try and i.elp you?

7% (16) usable answers; 86% blanks; 7% uncodable answers
N.B. Entries below are %'s of the usable answers showing the indicated apsect of help by Aide.

Aide's actions: ,

32%-Ta1ked to at least 1 of the actors separately

34k -Effected a concrete changs in behavior or circumstances (e.g., stopped fight, chenged
seat, provided a material service, heiped organize an event)

19 -Talked to actorsi together

Verbal style used by Aide in attempting o help student with problem:
35%¥Directive; gave advice or warnings

O -Nondirective, lictened to actors' feelings, views

0 -Both directive and nondirective ‘

10 -Other style or no verbal behavior

55 =Cen't code verbal style

83

76
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N.Bs Content categories for open-ended

Appendix C-5: School 4 Students
(continued)

ZSee text for fuller description of
doyx Cpinions

(19) How much do yoy approve that studsnts of different
races and neighborhoods attend your school? Check
the one sentence that best showa your own opiaion:

_l%_l. Strongly approve

29 2. Approve

12 3, Slightly approve

Al L. Neutrsl or undecided
9 5. Suightly disapprove

_T__6. Disapprove

i_’l. Strongly disapprove

3% A

liow much do you enjoy meetlng and talking
with atudents of races other than your cwa?

24% 1. Very much
38 2. Somewtat
22 3. Slightly
10 _u. Not at al1 1% NA

Hou ruch do you think giudepts at your school en;, |
meeting and talking with students of races other
than your own?

10% .
L8 o,

(20

(21)

Very much

Somewhat

29 3. Slightly

13 4. Not at all 1% NA

How much do you think gdults at your school {for
example, teachers, counselors, principala, u!%lt&nﬁ
principals, secretaries, custcdians and others

enjoy meeting and talking with adults of races other
than their own?

ml. Very much
b3 2. somewhat
A1 3. sugnely
Lh. Not at all
Your Friends
Think of yuur [ best fri=z.ds here at school. Write

nunbers 'a the toxes to i;dicate your answers to each
auesntion: M=mean ?avera 23‘ S.d.=standard

deviation Nerupber of, sfudents=

(22)

2% NA

5.2

(23) ] White American?

1.5

(2u) Black America.?

.1

(25) [:I Native American (Indian)?

(26) D Spanish-surpamed American (for example,
Chicano, Puerto Rican, latin American)?

.1

Asten American (fcr exawple, Chinese,

(27)
Japanese, Korean)?

s.d

3.6

2.6

ER

2.6

(28) l Other rece or ethnic group? Please apecily
the group?

How many of these 7 friends are--

(29) [:] Male?

(30) [::] Femnle?

(31)

32)

77

Physical force aspects:
51%-Fightin ~Pushing
5¢~Other 36%-No force
Other behaviors:
Teasing 10%-Social
isolativu 5%~Stealing

3%-Poorly specified
18%-0Other 38%-None

Setting(s):
10%-Hall 5%-Bus

11%
specified 7u%-
Unspecified

etting(s):

S g(s)
15%-Classroom 5%=-Hall 75,

specified 30%-Unspecified

parts of Questions (31) and (32) have been abbreviated.
categories

Do giudents in.tids school show prejudice {unfeir
treatment or pegative attitudes) toward students
of races other than their own?! Check one answer:

26%1. Yes, m1f or more of the students show
this racial prejudice toward other
students,

27 2. Yes, some students, but less than halr,
show this rucial prejudice.
1Z 3. Yes, but only a few students show this
racial prejudice.
21 4. No
18 5. 1 dont know 1% NA

If you answered "Yes," deacrtbe some actual happen-
ing (that you saw or were irvolved in) in which

atudonts s cial prejudice toward other
studenta. md Glh usables; blanks;
3% uncodables

Bace showing prejudice:
Hsg-Unspecified 3%-
White 39%-Black 13%-
Both White & Black

Prejudice shown by:

28%-Group(s) 17%-§n-
dividuals 55%-Can't

tell

Evidence for prejudice:

L19-Detailed example
4%-Strongly implied
2U%-Racial group
mentiored 21%-~Implied
because question was answered

Do aditite in this school show prejudice (unfair
treatrent or negative attitudes) toward students
of rr.ces other than their own? Check ohe answer:

§ﬂ1. Yes, half or more of the adults show this
racial prejudice toward students.

8 a. Yes, some adults, but less than half, show
this racial prejudice.

25 3. ¥»5, but only a few adults show this racisl
prejudice.

37 4. No
25 5. I don't know ‘_"‘ ].% KA

If you anawered "Yes,"” give one example below of
adults showing racisl prejudice tusard studencs:

-Name calling 14%-

~Other or poorly

25% (61) usables; 73% blanks; 2% uncodables

P%sical force apsects:
-No force 6%=-Fight or
hit 2%-Other

Other behaviors:
35%-Different discipl:ne
15%~Poorly specified
6%-Name calling 6%-Un~
fair grading fg-Fear
other race 30%-Other

4% -None

Race showi rejudice
SEZ-Unspecified 23;—
White ot other 184~
Black to other 5%-All

other categories
Occupation of sdule
showi rejudice:
L9%-Teacher Hh%-vn~
specified 3%-Adminise
trator 4%~Other

Evidence for prejudice

-Detailed exemple
10%-Strongly implied
5%~Racial group men-
tioned 12%-Implied
because questicn was
answerad

~Other or poorly



Appendix C~5: School L4 Students

(continued)

Unpleasant Incidents This Year Soms Personal Informatinn We Need
Please indicate whether any of the following things have happened to (u5-46) tht?mdo are you in this
you this yesr in your school, or on the way to or from school, year

L“% Tth grade
93_ 8th grade

1, Yes -9- gth grade O% NA
' 3%NA {33) | (47) What 1s your sex?
2. No .
HAVE YOU BEEN 51%1 e '
CALLED A NAME.....({answer both) Eé%ﬂ 48 2 Pemmie 2% M
N By & student of 1. Yes

By a student of your

SO FAR THIS YEAR: ovn ractal group?

ancther racial group? . LENA (34) (48) Wnet 1s your race or ethnic
: 2. o groupt
* Please check the race or ethnic
group you consider as your R
SO FAR THIS YVEAR: By & student of your 1. Yes showna! ;‘iiﬁ?&e‘}_“:&" t:o;:‘:'ﬁom;i

own raciel group? 3%NA (35)
@] 2, M 13 2 Black American

HA BEER
mvingum WITH —1_ 3 Native American (Indian
@] American
1,

reeeela 7 both) \ By a student of Yes 4 Spanishesurnamed Americen
- . anather racial group? (for example, Chicano,

NA(36) | -
[50] 2. %‘é (36) 0% d Puerto Rican, latin

P Acerican)
5 Asian American (for
. 1. Yes example, Chinese
SO FAR THIS YEAR: By a student of your i L7 aataens Ronene
own racial group? (37)
2, ¥o 3% {6 %Ru. Please specify:
HAVE YOU EVER ’
IFREN FUSRED, HIT :
oR Amm“"‘(m" b°th)\ v tudent of @1. Yes (49) What has bean your aversge grede
"V & student o g 80 far this year in the courses
3%NA
suother racial group? EE] 2. W (38) you have taken?
. o]
Check tha latter below closest
- 7; to your own aversge grade:
SO FAR THIS VEAR: )
' By a student of your Ef‘_] 1 Y;m ].;3%_ 1A
FAVE YOU BEEN om racisl group? 5] 2 30 (39) L6 23
FORCED UNDER a1l 2. pAS
THREAT TO BAND §.3....'3 c
OVER NOMEY (R % 3 _up
BONETHING RLSE -~
BRLOEIING TO By a student of 24 1. Y;:NA O s5¢ 5% NA
YOU.....(answer both) — > another racial group? EE] . 1?0 (40) 1 6 Other. Please describe or
y ‘ specify:
SO FAR THIS YEAR: By a teacher of youwr % 1.. Yes 7 I have not rezeived any
: own racial group? LANA(LL) greds this year,
HAVE YOU BZEN 2. Fo
g:“:m Ull?;l‘RL‘! : Leave this epace blank
CARD, BIG % 0
ASSIGRMENT, OR ]22i 1. Yes (50)

By a teacher of
TEST.....{ansver voth) —— > another recisl ?

B%NA(,2) (51)
[70] 2. m (52)

'S0 FAR THIS VEAR: 1. ¥
& teacher of your . o
3,, racial group? - 3%NA(u3) Thank you very much for your help!
FAVE YCU BEFN : ET” 2. No

TREATED UIFAIRLY
IN ClA93 IN SOME OTHEE
WAY.....(answer both) _ .

. Reaearch an®
1. Y r
\ By a teacher of o5 85 Evalustion Department

another racial group? . 6%Mi(:h) - May 1975

El{fC‘

Aruitoxt provided by Eic:




Appendix D:

Procedures, Used to £e.ect Students for the ESAA
Secondary 3tudent Questicrnaire, and to Weight
Their Responses According to the Racial Sight Count

The ESAA Secondary Student Questionraire was administered to 819
students at. four of the eight ESAA junior highs in May, 1275. These 81§
respondent: represented 90% of a stratified random sample of 913 students
for whom the questionnaire was intended. Each of these 913 students was
invited to special testing sessions held in each school.

Lary .Johnson, Research Associate in the Minneapolis Schools' Research

~.2d Evaluation Department planned the sampling of students and admlnlstered
the questionnaire. He also assisted the present evaluator in writing the
questionnaire.

In each school and at each grade level within a school, random samples
of students were drawn separately. from Black and White racial groups. To
increase the stability of descriptive statistics based on Guestionnaire
responses, Black students were intentionally overrepresented in the sample.
Table & shows that Black students constituted between 30% and 44% of the
samples at each grade level at each school, whereas their actual proportions
in each grade-within-school group ranged from 10% to 37%.

In order to estimate the responses that would have been obtained had
a true random sample of ‘819 students been drawn from the four schools,
Black and White respondents were weighted back to their actual grade-
within-school-among-schools proportions in the total 4-school population
(see Table 6).

First American, 'Other minorities,' and "race not ascertained“
students were not reweighted, however. Each such student was assigned a
weight of 1. With the small N's of these student racial groups, the re-
liability of the reweighting would have beén suspect.

The actual proportions of students representing different races were
obtained from a sight count conducted in all Minneapolis Public Schools on
October 15, 1974 (information Services Center, 1974).

Appendices C-1 through C-5 show the responses of junior-high-age
students in all four schools, taken together--and Schools 1, 2, 3, and 4,
separately--when White and Black racial groups are weighted back to their

original sight count proportions as described above. In other words, the
79

86



tabulated responses for each of the four schools, and for the total sample,
are estimates of the Student. Questionnaire responses one would have expected
from a2 random sample of 819 students from the four schools.

The total N's for each school in Appendices C-1 through C-5 (and also
as shown in Tables 3, 4, and 5) do, of course, reflect the back-weighting
procedure and therefore differ from the number of students who actually
filled out questionnaires. The N's of students who actually filled out
questionnaires were: School 1, 109; School 2, 228; School 3, 228; and
School 4, 254. The across-schaols total of students, 819, remains the

same before and after back-weighting.

80
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(continued)
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