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The purpose 'f this paper is to review the literature pertaining
to the measurement of attitudes toward reading. In lighfﬁof the recent
interest among elementary school educators in the affeétive domain as
related to acgdemic achievement in general and to reading achievement
in particular, a comprehensiﬁe review pof ﬁhe types of instrumentation
currently available constitutes a High priority,

Three aspects of atritude toward reading are addressed. 1In the
first eection of this paper the theoretical context for the measurement
of reading attitudes is considered. Next, a review of the available
types of instrﬁméntation is presented. 1In the final section, a selection
of the alternative approaches to measuring reading_attitudes in the

elementary grades is recommended in.the form of a multi-measure strategy, -
Theoretical Context

Psycholog& of Reading
The measurement of attitudes toward reading is classffied wifhin

the domain referred to by a series of research reviews (Chester, 1974;
Otto et al., 1973;'Hat£is et al,, 1970) as thc'“psychology of readiﬁg;"_
Several studiegs (Baiemore & Gwaltney, 1973; Bell étval., 1972; Dlackman
& Burger, 1972; Elliot, 1972; Glick, 1972; Hunter & Johnson, 1971;
Levine &:Fuller, 1972; Neal, 1967; Spencer, 1972) have focused upon
~the identification of personality factors related to reading ability
via a comparisbn of readers and retarded cr nonreaders. The instr;—
mentation relied upon in suéh studies generally have a clinicai psycho~
logy orient;tion. Zimmerman and- Allebrand (1965), for exzmple, compared
a group of poo; readers (N=71) with a group of gooﬁ readers (N=82) by-
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means of the California Test of Personality. They found statistically

gignificant differences between the two groups with respect to the CTP's
"Personal Adjustment" scales, but generally non-significent differences

with respect to the "Social Adjustment' scales.

Self-Concept

One particular personality factor which has merited considerable atten-
tion in this context is pupil self-concept. Leeds (1971) presents a compre-
. hensive review of the research relating to self-concept in the educational -
milieu. Several studies (e.g., Butchér, 1967; wWilliams, 1971; Owens &~ “

Gustafson, 1971) have focused upon determining the relationship between

. reading and self-concept, as measured by the Coopersmith Self-Egteem

Inventory. 1In his review of this area, Williams (1971) identifies a eplit
among digsertation. studies (Butcher, 1967; McLendon, 1967; Palardy, 1969;
Ruhley, 1970; Wass, L965) concerning the relationship batween these two

variables among young children.. Subgsequent studies by Giick (1972), who

used Brookover's Sel%-Concept of Ability modified for the elementary level,

and Lewis (£972) add;further doubt to the existence of such a relationship

in the early grades,j However, as Williams further indicated, thg waight of
- the research (e.g., %ampbell, 1967) supports the existence of such a rela-
tionship in the intérmedlate grades, with a bossible High point at gradé four;
With or withoﬁt fhe justification of sﬁch,research, several sources (Beretta,
1962, 1970; Fennimore, 1968; Gillham, 1967; Jackson, 1972; Kokovich &
Matthews, 1971 Quirk, 1972; Rosenberg, 1973) have emphagized the need for

gelf-concept enhancement in reading programs."

Motivation

The area of motivation, as Hake's (1969) study illustrates, is an
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appropriate bridge between the brOad)theoretical context and the specific
"instrumentation issue., Before proceeding into tﬁe types of instrumen-
tation developed by Hake and other researchers, the findings of one
specific -study in tﬁé}area of reading motivat;on merits mentioning.

Estes and Vaughan (1973).offered.a selection of reading‘passages on
different t&pics at the same difficulty level to a .group of 46 subjects
in the fourth grade. The subjects were asked to choose and read the

two selections of the six which they perceived to be the most and least
interesting, respectively,. Comparison of,eheir reading comprehension

scores for the high -and low interest materials revealed a significant

difference at the .01 level.

Types of Instrumentation

-

Projective Technique ’ P anl

’ Several studies (Gann, 1948; Mutiner et al,, 1966; Poloni-De-Levie,
1966; Spache, 1948) have applied the pictorial projective technique of

the personality assessment field, as exemplified in the Thematic Apper-

ception Test, to the area of reading attitudes. However, as llake's

(1969) Reading Apperception Test demonstrates, the complexity of the

scoring system makes this technique generally impracticable,

The picture-story techniqée deQeloped by Lipskey (1971) may be
an exception. Based on the nine pictures of sgituations relating to-
reading in the context of the four major environmental influences——home,
school, peers, and cultural valueé-;tipskey elicited‘194 statcments from
10 high-achieving and 10 low-achieving readers.. By meané of tHe inde-~

pendent judgements of a panel of psychologists and subsequent item analysis,

t
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Lipskey was able to reduce the number statements to 109, all of whichl

H
!

were identifisble as positive or negative. .In addition to providing f
evidence of test-retest reliability and construct validity, this ;roqe~
dure may allow for a checklist type of response mode in lieu of the
unwieldy open-ended response mode of the typ%cal projective instru-

ment,

Self-Social Constructs Technique

Riendeau's (1973) disse;tatlod exemblifies the use of the unob-
trusive, pictorial self-social symbols task approach developed by ziller
et al. (1969). Although applicable to young children in the form ent1t1ed

the Children's Self Social Constructs Test (Henderson, Long & Ziller,

1967), this technique is subject to question (Céflson, 1970} Zirkel &
Gable, 1975). 1In contrast to the field of self-concept research, where
the controversy relating to its validity is currently concentrated, tliere
are other pictorial measures in the area of reading attitude assessment
presently available which seem to have more promising psychometrié

properties,

Semantic biffercntial

Another tech11que widely used in seif ~concept and other attitudxnal
research is Osgood's semantic differentjal, As exemplified by Wiggins'
(1971) dissertation,AFhis technique can be applied to the assessment of -
rteading atfitﬁdeé. However, given its high verbal factor and globél
Propensities, the semantic differeritial does not seem as strong a basis.

<
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Ethnic-Specific Instruments

Before proceeding té what appear to be the preferable alternatives,
gseveral inst;uments applicable to minority populations or materials
should be included in case such an option.is relevant. In order to
assess the effects of using minority materials, some studies (e.g.,

Litcher & Johnson, 1969) have resorted to the uge of instruments from

the ethnic identity field. However, Cooke's (1971) Attitude Toward

Black Literature Scale represents the development of a specialized

instrument for Fhis purpose. Johnson and Jacobson's (1968) "Anthro-
pomorphic," "Undérdog,” and "Culturally Alien" Attitude Inventories

for assessing the reactions of pupilg in grades 4-6 to_reading materials
with such thematic cdntent is of restricted utility. Finally,
Rodriguez‘,(1§74) dissertation offers a reading atctitude ins;rument for
Puerto Rican pﬁpils: Lo gque piensc da la Lectura ("What T Think About

Reading'),

~Observer-Report Instruments

Early %esearch.(e;g., Newmén, 1960, 1963; Russell, 1967) utilized
informal observation as a basis of assessing attitudes toward reading.
Although promising in terms of practicability and perspective, the informal
method lacks structure and étability, and tends tb be excessively

subjective. Rowell's (1972) recent Attitude Scale for Reading is a

welébme addition to the field. In order to eliminate the possible inter-
vening variable of the subject's reading ability, Rowell's scale is
intended to.be used by the Eeather or other professional who has had an

" opportunity .to view the pupil's behavior relating to reading. The scale

1s comprehensive in scope, covering reading for pleasurée (itemg 7-13),
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in content areas (items 14-16), and in reading classes (items 1-6). The
last group of items are particularly, but not‘exclusively, applicable to
basic reading programs. Bzsed on a rather limited sample but sound
strategy of student teacher-supervising teacher pairs, Rowell reported

a mean inter-rater reliability cogfficient or .88 and a mean concurrent
criterion validity coefficien&ﬂof .70; VThe pupils were in the fourth

and fiith grades,

Verbal Self-Report

In contrast to self-concept resea;cﬁ, there is a paucity of verbal
self-report {nstruments in the reading attitude assessment ares, Simyle,
Separate questions, as utilized in Sapuels et al. (1974) study of arti~
tudes toward the use of pictures in reading materials, are not directly
useable in the general field of reading attjitude 8ssess$;ﬂﬁ. Nor are
instruments based on open-ended statements whizh have been utilized for
readlng interest surveys (e 2., Beta Up8110n; 1934) conveniently comprehen-

sive and quantifiable for program evaluation or practical diagnostic purposes.

However,. Estes (1971) Reading Attitude Scale was specifically

developed for such purposes. Based on an iceﬁ pool from 27 high school
and elementary teaéhers, Estes' scale was reduced to 28 and then 20 items
via pilot testing and item analysis, respectively., Estes' reported a
split-half rellablllty coefficient of ,94, However, as pértially indi -
cated in his article and confirmed by experience with thisbinstrument

in Connecticut Title 1T programs, a possible difficulty with the usge of
this scale in the elementary grades is its appraently low ceiling

(i.e., clustering of scores at high end of the Likert-type scale). The

difficulty and sensicivity with regard to reading ability levels in the
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lower grades also present another poisible precolem with this otherwise
promising instrument. Kennedy and Haliusky (1975) have aleo developed a
similar Likert-type self-report instrurent which is designed for mea-
suring the reading attitudes of seconaary-sebcol students. Their
instrument is longer than Este's {instrument3 being 40 items as opposed

to the-latter's 20 items. The authors report a split-half reliability
coefficient of .93 and provide some evidence of the criterion validity
of their instrument. Due to the length.and intended level of the instru-
ment, its use in the early grades.is limited.

Finelly, Feeley (1974) has developed an inventory instrument which
corsists of fictitious annotated titles o which pupils are asked to
respond on a like-dislike scale and a medie scale. This instrument
merits mention for its creative strategy but does not appear to be

directly applicable to the broad need for a reading attjtude instrument

in the elementary grades,

Pictorial Activity-Preference Instruments ;

Several versions of an alternative self-report technique, based on
forced choices among pairs of pictured activities, have been developed
in research studies conducted at the University of Wisconsin's Research

. .
and Deéelopment Center for Cognitive Learning. The sriginal version was

developed by MacDonald (1966) to assess attitudes toward reading as a

nchool subject. Entitled the Reading Preference Picture Test, MacDonaid's

ingtrument involves choices between reading vs. other school activities
(e.g., drawing, nriting). The choices are geared to pupils in the early
grades hut appear modifiable to activities in higher elementary grades.

Scbotanus (1967) subsequently adapted the activity preference instrument
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to a;sess attitudes toward reading as a leisure activity. Askov (1969)
éxpandeé and strengthened *he activity preference scale for use with
second aﬁd third grade pupils. She reported a test-retest fcligbility
coefficienc_ove; a one-week period of ,91. Moreover, evidence of instru-
ment's concurrent criterion validity was nresented. The only limitations
of Askov's version éppear to be ic; somewhaé seasonal basis ana its

emphasis on reading outside of the classroom (i.e., as a/leisure éctivity).

Other Early Childhood Measures

As noted previously, the measurement of attitudes toward reading

is extremely difficult in .the early primary grades. 1In this regard, Trost'sg

(1971) instrumentation does not seem to be directly applicable, but

Crandall's (1973) Reading Atftitude Inventory may hold some promise for

use with primary-grade éhildren.
Groff's (1962) ntudy incorporated a modification,of Remmors' Scale

for Measuring Attitude Toward any School Subject. If the emphasis for

the use-in the early grades is attitude tovard reading as a school
subject, Groff's in%trument should be conéidered.

Aoéount of books read would appear to Qe & useful measure as one-
deta point among other measures (Sperber, 1968), but not as the only
source of evaluation (Healy, 1965). Problems inhérent in this proceﬁﬁre
primarily center around the rélationsh%p!between reading level and books

length. As reading level increases, the number of books read may decrease

because of the increased pAge count per book and word count per page.

Reconmended Alternatives e ¢

-

- L » -
Based upon related research in the affective erea (Greene, Moses &,
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iirkel, 1973), it would appear advisable to adopt a2 multi-weasure approach,
emphasizing complementary, not duplicative, sources of data. A study by
Ransburt (1973) demonstrated thet bupils, theix parents, and their teachers
view atfitudes ;ouatd reading differently. Thus, it would appear worth-
wﬂile to include as one element of a multi-measura approacp Rowell's
(1972) observer-report instrumeﬁt, which could use the teacher, reading
specialist, parents, or pe .s ;s the data source. & supplementary data
point could be a book count. According té Schotanug (1967), both Rothrock
(1961) and Sperber (1968}-Qtilizedﬁanﬁestimate of rnumber of books read as an
element of a multi-measure approagch. It sﬁould be added that parents, peers
and teachers can also serve as supplementar? sources of this informatioﬁ.
The second element of the multi-measure mixture for the present
project involves a choice among self-report measurcs. If reading ability
is adjuaged to be adequate, Estes' (1971) verbal sc]EQreport instrument
may be appropriate. Tf reading ability may be an intervening . factor,
Estes' instrument may be.administered audio-visually. However, pictorini
stimuli as represented by Lipske&'s‘(1971) projective technique or by a
version of the activity preferénce pictufe t?chnique may be best in terms
of both ease and effectiveness. -
"Finally, if some developmental effort is deemed to be-appropriate,

a self~-report measure utilizing both pictorial stimuli and pictorial
X . R .
regponse options, as exemplified by zZirkel and Greene's (1974) Cultural

Attitude Scales would be a‘feasiblév%nd-favorable‘improvémént; Part I7

of MacDonald's (1966) piétorial instrument points the way. -This devel-

e
opmeéntal effort would require drtistic assistance and trial testing time.

1.
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As has been noted in thie document, sever21l nromicing instruments

exist for assessing read

.

jede

ng attitudes. ~lthough no one instrument oy
strategy provides total information; it =wust he reacoenized that "in the

land of the blind, the nne aved man is kine,"

.. . : . ' 12 , .

Aruitoxt provided by Eic:



References
>. K ‘
Asﬁov, E. N Development of an instrumenr measuring attitude toward

reading in primary pupils. Paper presented at the Annual Mceting

\

of the American Educational Research Association, Los Augeles,

February 1969. ERIC ED 027164.

Bazemore, J. §., & Gwaltney, W, K. Personality and reading achievement:

" The use of certain personality'factors as discriminatory. California

- e

Journal of Educational Reseatrch, 1973, 24, 114119,
Bell,'D. B. et'al. Some personality and motivational factdrs in reading

retardation. Journal of Educatjonal Research,_1972, gﬁ, 229-233,

Beretta, S.. Self-concept development in the reading program. Reading

Teacher, 1570, 24, 237- 238

Beretta, S. "For Johnny's reading sake. Reading Teachcr{ 1962,_;1, 720-724.,
Beta Upsilon Chapter, Pi Lambda Theta. ’Cﬁiidrenls.rcading interests-

classified by age level.. Reading Teacher, 1974, 27, 694-700. ' /,,/’

Blackman, L. S., & Bnrger, A. L. Psychological factors relating to carly

N reading behav1or of ‘EMR and non- retarded children. American Journal

Y

of Mental Deficiency, 1972, 77, 212-229;

Butcher, D. G. A study of the relationshib,of.stugent self-concept to
academic -achievement in six high-achieving elementnry schools’,

/
Unpublished doctoral dissertation, Michigan State University, 1967,

Campbell, P. B. Sehool-and-self-concept. Educational Leadership, 1967,

24, 510-515, ' ' .

Chester, R. D. Psychology of reading. Journal of Educational Research,

1974, 67, 403-411,




12
Cooke, G. J, Effects of reading on students' attitudes. Unpublished
doctoral digsertation, University of Connecticut, 1971, ERIC
ED 071015 (Abstract).

~ Crandall, A, H. A comparison of réading attitude and reading achievement

among “frat - ia children in open concept and more formal clasges.

s, -

toral dissertation, Universi- £ Connecticut, 1973,
+97 (Abstract).

Elliot, C, D. Péraonality factors and school attainment, British

Journal of Educational ngchblogv,-lgié, 42, 23-32,

Estes, T.'H. A séale to measure attitudes toward reading. Journal of
Reading, 1971, 15, 135-142,
Estes, T, H., & Vaughan, J.IL. Reading interest and comprehension.

Reading Teacher, 1973, 27, 149-153.

Feeley, J, T. Interest patterns and media preferenceé of middle-grade

children. Reading World, 1974, 13, 224-233.

Fennimore, F, Reading and-self-concept{ Journal of Reading, 1968, 11,

447"451 o ' ) -

Gann, E, Reading difficulty and personality organization. New York:

Kihg's Press, 1948,

Ciliham, J.” Self-concept and reading, Reading Teacher, 1967, 21,
- 270-273, | | ’

Glick, 0,.- Some social-emotional cdnsequences of early inadequate'

acqﬁisition of reading¢§kille. Journal ‘of Educationdl Psychology,
1972, 63, 253-257.
_.Greene,_ J, F., Moses, E. G;, & Zirkel, P, A. Measuring the self-concept b

of minority pupils. Journal of Negro Eduéation, 1973, 62, 95-98,

11

<



13

Groff, {Tﬂm. Children's attitude toward reading and their criterion

reading abilities in four content-type materials, Journal -of

Educational Research, 1962, 55, 313-318.
3

- [ .
Hake, J. M. Covert motivation of good and poor readers. ~Reading Teacher,
1967, 22, 731-738. ' ‘

~Harris, T. L. et al, Psychology of reading. Journal of Educational

" Resear.u, !° _» 293-300,
Healy, A. K. Cli.., ng children's attitudes toward reading, Elementarz

English, 1965, 42, 255-257, 279.

Henderson, E. H., Long, B. H., & Ziller, R. C. Children's self-gocial

s+ cOnmstructs test. Copywritten instrument. Newark, Delaware:

"University of Delawére, 1967,

3

Huntef, E. J., & Johngson, L. C. Davelopmental and psychological differences

betwaen readers and nonreaders. Journal of Learning Disabilitiés,»

1971, &, 572-577.

Jackson, R. Building reading skil¥s and aelf-concept. ‘Reading Teacherx
1972, 25, 754-758. - |

Joﬂnson, J. C., & Jacobson, M, D. Some attitudinal and comprehensive factors

operating in theé middle grades, Educational and Psychological
Meagurement, 1968, 28, 825-832, .

Kennedy, L, D., & Halinsky, R. J, Measuring attitudes: An extra dimension.

Journal of Reading, 1975, 18, 518-522, -
Kokovich,.A., & Hatthews; G. E. Reading and the self-concepp. National

Elementafy Principal, 1971, 50, 53-54,

Leeds, D;'S. The role of self-codcept in the psychological and educational

0—-’

development of the individual. Reading World, 1971, 11, 161-176.

15



K

Levine, M., & Guller, G. Psychological, heuropsycholqgical, and

educational correlates of reading deficits. Journal of Learning

Disabilities, 1972, 5, 563-571.

Léwis, R. W. The relationship of self-cdncept to reading. Unpublisghed
doctoral dissertation, University—of Virginia, 1972. ERIC ED 089255
(Abstract). ! | ) |

Lipskey, J. A. Students' imaginative reactions to pictures: A means for

~tudying their attitudes toward reading. Elementary School Cuidance

and Counseling, 1971, 5, 266-272,

Litchér,'Je-H., & Johnson, D. V. Changes in éttitudes toward negroes
of white elementary school students after use of multiethnic readers.

Journal of Educational Psychology, 1969, 60, 148-152.

vacDonald, J. B. et‘al, An experimental study of the group Qs. one—to—oné
instructional relationship in first gfade basic reéding programs.
U.S. Office of Education Cooperative Reéearéh Project No. 2674, 1966.
FRIC ED 010330. o

Mutiner, D. et 81.‘$Spme differences in family relations of achieving

.

and unde:rachieving'réaders. Journal of Genetic Psychology, 2366,
109, 67-74.

.Neal,(Cq M. Relationship of personality variables to reading.ability,

California Journal of Educational Research, 1967, 18, 133-144.

Newman, R. E. Building each child’s degiré”tb read: A year long language

arts experiment in the secondary grades. Elementary English, 1960,:
37, 310-315. | | ‘

Newman, R, E. What the cat in the hat begat, . Elementat} English, 13853,

.40, 751-752.

16



Otto, W. et al. Psychology of reading. Journal of Fducational Rescarch,

1973, 66, 342-348.
.Owens, T. R., & Gustéfson,'R. A comparison of self-esteem levels of .

- Mexican-American and non-Mexican-American children in grades three,

. . . N
8ix and nine. Paper presented at the annual meeting of the American

Psychological Assocfatidn, Washington, D.C., September 1971.
Poloni-De~Levie, A, Cpgnftive and personality correlates. of reading
difficulty. Unp™1irhed doctoral dissertation, University of

Pennsylvania, 1960. - . .

Quirk, D. M. Toward positive self-concept, Reading Teacher, 1973,

26, 468-471,

Ransburt, M, K. Assessment of reading attitude, Journal of Reading,
1973, 17, 25-28, ‘

Rigndeéu,-B. A, An explorétbry investigatién of the'effcct of two

v'diffgriné approaches ~' resading instruction on ths se1f~s;:i§1

concepts of grade ¢ ildren. Unpublished doct-zzl disseréation,
Americ;n University, 73. 'ERICYED 090513,

Rodriguez, N, Language.skf i aﬁd.attitude toward rez:ing 7 children
whdﬁparticibated in t "adictos de la lectura" v -rar in Puerto

Rico.- (Doctoral dissertation, Lehigh University} . issertation

Abstracts, 1974, 35, 1966-1967 4. -

Eosenberg,vJ. H. Self-esteem in dyslexic children. 4c:a2demic Therapy;

2273, 9, 27-93.
Rothrock, D. J. Heteroge:ecus, homogeneous, individualized approaches
to reading. Elementary English, 1961, 38, 233-235,

:

Rdwell,'C; G. At;itude scale for reading. Reading Teacher, 1972, 25,

442-447,

15



Russell; D. H. An evaluation of some eagy~-to-read trade books for

s

children. Elcmentary English, 1967, 38, 475-482.

Samuels, S. J. et al. - Effect of pictures on children's attitudes toward

presented-stories. Journal of Educational Reseafch, 1974, éz,

© . 263-246,

Schotanus, H, D. Relationship bet&eéh di fficulty of reading material

-and attitudes toward reading. Technical Report No, 29. Madison:

University of Wisconsin Resdarch and Development Center for Cognitive
T arning, 1967. ERIC ED 016596."

Spache, G. Persénality characteristics .of retarded féaders ag measured

i .

by the Rogenweig P-F study, Educational and ngéhological Measurement

Supblement-gg'ReadinglResearch, 1954, l&,.68~72.

Spencer, C. D. Some personality factors related to reading., International

4

Readinz Association Confevence Papers, 1971; lg,'15-21.

Irerber, M. An individualized reading progfaf in third grade, Practical

Suggestions for Teachine 1968, 4, 44-54,

=27

TTust, D. M. Attitudes, writing fluency, reading achievement; A comparison

between I.T.A. and T.O0. trainéa'children. Unpublished doctoral

dissertationb;University of Michigan, 1971. ERIC ED 066721 (Abstracts).

w.ggins, R. V. A comparison of children's interest in and attituds toward
reading méﬁerials writtea in standara and black English forms,

~ Unpublished doctoral c.ssertation,ltho State University. 1971,
ERIC ED 071016 (ASstra;‘)

V.1liams, D. E. Self-concer: and:vefbal mental ability in Negro pre-school

children. Unpublished Zoctoral dissertation, St, John's University,
1968. :

I‘-].8

16



17

Williams, J. H, Relationship of self concept and feading achievement

in first grade children, Journal of Educational Research, 1973,
66, 378-380.

ziller, R. C. et al. Self-esteem: A self-social comment. -Journal of

Consulting and Clinical Psychology, 1969, 33, 84-95.
Zimmerman, 1. Li, & Allebrand, G. N. Personality characteristics and

attitude toward achievement of good and poor readers. ‘Journal of

'Educational Research, 1965, 59, 28-30;

Zirkei P. A., & Gable, R. K. The reliability and validity of various
o measures of, seliaconcept among ethnically different adolescents,
3
' Paper présented at the annual meeting of the National Council on

Hgasurement in Education, Chicago, April 1974,

- Zirke., P. A., & Greene, J. F. Technical report: Cultural attitude

gscales. Austin, Texas: Learning Concepts Inc., 1973.

19

.....



