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for Validation -

PART I--Informatisn and Project Descripticn
(Complete Part T after completing Parts II throurh [V.)#

A. PROJECT INFORMATION

Area of concern Handicapped
(e.g., Cercer Education, Handiczppe:, Rezding, «be.)

Project Title S.T.E.P. - Seniors Tutor for Fducetional Prosress

Project Director's Name ¥rs. Roselie R. Saul

_Redding Flementary Scnool, Reddins, Cornecticut  0G875

-Address . City State | Lip~EBF;‘_
Phore Nusber (include arca ccde) 203-938-2519
Apdlication Agency Fericnal District o
Location Center Street,
(Street Address)
Easton, Connecticut 0625
City State Zip Coie
Superintendent's Hame ILawrence R. diller
Center Street , Faston, Connecticut 06Lzs
Add:es; City Ctate Z2i» Coie
Phone Number (include area code) _ 203‘743'1772 e
Project Period: beginning 1973 ; ending 1977
date dete
Experditures | .
Grant Period | Title TIT | Other - Total
1973 to 197k $_23,200. $ 2,000. $__ 25,000
1974 to 1975 . § 36,200. $_17.375. b___ 53,573
to $ $ $
to $ $ $
Total  $_59,200. $ 10,375. 5__78,575.

Parts II through IV sServe as the source of information for Part I.
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v PART I--Information snd Project Description

- B. PROJECT DESCRIPTION

1. Describing the Context

a. Connecticut legislation mandates that schools provide programs
for all exceptional children. . The needs of the adolescent
are usually met with either self contained classes, a
resource situation, an itinsrant teacher or an outplacement
to a special school. Providing additional helpto youngsters
who are mainstreamed seems to be desirable as the child may
remain in his normal school setting and the stigma of being
singled out is eliminated. This project takes the best of
O each and provides a flexible self contained situation within
the mainstream and allows the secondary school teacner, who
has been trains=d to carry out a specific curriculum and is
nov accountable for same, to be relieved of the child with
learning problems whose disruptive or withdrawn behavior
frustrates the teacher and other pupils in a regular class.
It also provides support for the child with borderlire
Pproblems to remain ir the class. Boards of Education are
skeptical about funding innovative projects, therefore an
application for a pilot study of & Senior Citizen tutoring
project was submitted to E.S.E.A. Title IIT in 1973.

b. This demonstration project is investigating the feasibility of
directly involving retired citizens in a useful, - instructional
relationship with underachieving adolescents. Specifically,
Senior Citizens act as tutors for learning disabled Junior :
e and Senior High School students. Together zdults and children

make "learning games" Tfor elementary school students, thus
giving elementary teachers an added resource for materials.
Adolescents' work is geared toward their acedemic needs, and
Senior Citizens and adolescents develop relaticnships they
both find meaningful.

c¢. Twenty-five Tth and 8th grade students from John Read Middle
School, Redding, Connecticu® are being used as the pilot
_ population. Redding rhas a population of 6,000. The total
population of Connecticut is 3,320,217. The town of Redding
1s served by an elementary school containing grades K-4 and
& middle school containing grades 5-8 with a population of
1257. There are no nou-profit public schools in this town.
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PART I-~Inforwation and Project Description (cont.)

1.  Describing the Context (cont.) -

e. (cont.)
The total budget and special education budget for the
district are as follows:

1973-74 1974-75
Regular Buéget $1,598,878 $1,821,571
Special Education Budget 43,190 15,512
. It is obvious that the town has not been remiss in anyway

in providing remedial services, but this investizator
questions whether the same funds might be used to render
more weaningful prograus. Much of the above money is being
spent in transportation or self contained classes.

The town's revenues are almost entirely from residential
taxes or from the Bridgeport Hydraulic Company which owns
much of the land so that the company may provide water to the
surrounding communities. There is almest no industry in the
town but a great desl of.protected open space, so that
work-study programs csnnot be carried on. The town has
received Title I funds for the past seven years as there is
& segment of the population in economic need. =

The town is centrally located so that Project S.T.E.P. now
. ‘employs senior tutors from five surrounding communities.

The geographical accessitility of Redding should prove an

asset in encouraging other schools to replicate the project.

2. Explaining the Projeéf

&. The project proposes to do the following:

1. Demonstrate the effectiveness of techniques for
training retired senior citizens to act as remedial
. , tutors for handicapped Tth and 8th grade students.

2. Increase academic skills of the learning disabled

student during their year of participation in
S.7.E.P.

54
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2.

PART I--Information and Project Description (cont.)

a.

' Explaining the Project (cont.)

(cont.)

3. Improve the psychological well-being of the learning
disabled student by his participation in S.T.E.P.

4. To provide elementary classroom teachers with materials
constructed by the adolescents and their tutors.

This 1s not traditional tutoring because by the time a
disabled learner gets to junior high school he may have
encountered up to seven years of frustration in virtually
every phase of his educational experience. This, coupled

~ with the onset of adolescence and the appreaching age

1imits of mendatory school attendance make it necessary to
treat him differently than the child with difficul&ies in
early school for whom the developmental approach may be
appropriate. :

Due to the complexity of tke problem of providing for
adclescents, we must necessarily attempt a total program
dealing with g1l aspects of his needs; thus, we cannot be
concerned solely with the remediation aspect of his learning
disabilities, but we must attempt to make significant :
changes in the total learning environment, by:

1. Offering an alternate education experience for our
disabled learners within their own building.

2. Reducing the cost of special education.

3. Removing him from the regular classroom competition,
demands and frustrations when necessary.

4. Providing a basis for success in school leaming.
5. Remediating perceptuzl and language deficits.

6. Developing problem-solving techniques.
7

. Preparing him for life by offering apprenticeship
training by retired craftsmen.

8. Helping him to feel his worth by providing elementary
school teachers with meaningful lesrning.materials
for their pupils.
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PART I--Information and Project Deséription (cont.)

[

2. ' Explaining the‘Project (cont.)

a. (cont.)
In addition to meeting the above named objectives this
project provides Senior Citizens with added income and
a fruitful life. .

b. The Tutoring program, henceforth known as S.T.E.P.

(Seniors Tutor for Educstional Progress) spent 1973-74 in

screening, recruiting, training and identifying those

Senior Citizens who could develop a relationship with the

specific teerage population whick the project proposed to
.- remediate academically, socially, emotionally and vocation-

‘ ally. During this treining period the would-be tutors spent

much time observing in all level classes, rarticipating in

group discussions, reading, role playing and attending

lectures by the director, psychologist, and educators.

In addition to these experiences, in which theory prevailed,
the tutors were assigned to specific children for the
burpose of making learning materials and games to fill
orders initizted by either elementary school teachers or
the dirsctor. The assigaments of the orders were presented
to a tutor and his tutee based on the needs of the tutee.
The director or ccordinator guided the team in producing
the wmaterials by task breaking, diagnostic teaching, and
sensory motor: development.

’ The personnel iequired to carry out the activities are
" ‘ & coordinator and the tutors. Auxiliary perscunel for
senlor training sessions, screening of the pupils and
tutors, and evaluation of the program would be a Dpsychologist,
social worker, speech therapist, reading consultant and other
educators as deemed necessary. Limited funds allowed the
project a minimum of these services.

Nine Senior Citizens are working an aggregate of 155 man

bhours per week with 25 children whose problems are either
o . Physical, emotional, perceptual, intellectual or a combination

- of these. The students are released from either major subjects
in vhich they are unable to function or from "elective-selective"

. L.. L T Ce C e e ... e e e e e e
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- PART I-~Information and Project Description (cont.)
. 2. . Expleining the Project (cont.)
b. (cont.) ’ .

classes such as music, art, physical education, home
economics or industrial arts. The Tth and 8th grade
teachers do team planning. Each student in the program
is assigned to a team where his strengths and weakness are
discussed. The director of Project S.T.E.P. attends the
team meeting to help coordinate the efforts of the teachers
and the S.T.E.P. . tutors. If a child is missing an English
preriod, the tutor is given an assignment by the director to.
. construct a learning aid related to English. The student
who comes during an "elective-selective" period the tutor
o : might help with either homework or production of a broduct
related to a subject in which he is weak.

Adeguate space is required to carry out the project and the
materials needed are art and industrial art supplies, library
books, tape recorders or other materials which are available

in any school. ' : ‘

Training of tke tutors, providing individualized preseriptions
for the activities and giving close supervision to the
tutor-tutee pairs is vital to the success of the program.

A serious effort is wmade to avoid embarassing students. The
tutors do not listen to the youngsters read and correct them.
The coordinator, through formal and informal testing, ascertains
if the child has a decoding problem or comprehension problem.
If "word attack" is the weakness, the pupil 2nd his tutor

. develop a game for a younger child with a similar Problem.
' The following is a description of a short vowel game developed
last year.

EM e e e Ce - R . : A e . . o pe——
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PART I--Information and Project Description (cont.)

2. - Explaining the Project (cont.)

b. (cont.)
Materigl:
Subject:

Pq;pose:

Mgggrials:

Directions:

By:

-—

"Snoopy Vowel Ganme"
Reading and Spelling

To offer experience in vowel pronunciation
and usage. .

Game board with Snoopy pictures; each picture

is marked with cne vowel cn Snoopy's nose and

one vowel on 2 book he carries. (These vowels
are marked short or long). A gold paper fastener

is inserted next to each vowel.

Snoopy "Bones" with string attached. FEach bone .
bears a word with a single vowel.

Player draws a "bone" and says word on "bone".

Player must then match vowel he sees and hears
in this word with vowel on Snvopy board.

When player finds a vowel match, he must haqg the
"bone" by its string to the paper fastener n€xt
to the vowel on the Snoopy board, e.g., if a
player draws a "bone" with the word hill, he must
hang this "bone" on the Snoopy with the Y.

The first player to hang the "bones" wins the
game. '

L. S. and P. L., Grade 7, John Read Middle School
Peggy Zeloni, S.T.E.P. Tutor.

One hundred and forty-four games have been developed. A
description of some of them is included in a catalogue
"Samples of Learning Aides Developed in Project S.T.E.P.".
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PART I--Inforaation and Project Description (cont.)

2. Expleining the Project (cont.)

¢. John Read Middle School has tried to meet the needs of the
disabled 7th and 8th grade learner in either a resource
situation or busing him to other schools. However, in the

. " resource situation, much of the burden is placed on the

classroom teacher as a specizl teacher who has a limited
amount of time to spend with individuals or small groups.
This school, as most of the other area schools, is extremely
gcademically oriented and children who still need help in
obtaining skille necessary to Tunction at the junior high
level have difficulty in identifying with tke environment.
Although this investigator believes that the children need
to acquire acadsmic skills, she belleves that the skills
will be more meaningful if approached through problem solving
methods in 2 non-threatening enviromment. She also velieves
that remedial education, as well as 21l education, is
preparation for life and not solely preparation for future
education. The project has therefore identified twenty-five
Tth and 8th grade disabled learners most of whom have multiple
handicaps and provided theuw with trained retired senior citizen
as tutors. The pairs are carefully supervised by a learn-
ing disability teacher. Project S.T.E.P. meets the needs of
the Tth and 8th grade pupils by one of the following methods:

1. Removing a child from one or more specific classes and
Providing him with an alternate learning experience
related to the subjects or,

2. Helping him to complete assignments or produce materials
as suggested by his subject teacher in cooperation with
the project director or

3. Developing a relationship with him as a basis for futurs
functioning if his emotional problems are extremely
severe. :

The program is flexible enough to remove a child from as
many classes as 1s deemed necessary by the school staff or to
supplement instruction for the student as requested by a
single subject teacher,

10
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PART I--Information and.Project Description (cont.)

2. - Expleining the Project (cont.)

¢. (cont.)

Because of the variety of the tutors there is at least one.
- to whom each child can relate. A normal school can pro-

vide only a limited professional staff and wmany exceptional
children can find few to whom they can relate. Refore
Project S.T.E.P. the principal's office was the reciplent of
wost of the program's clientele. This year one rarely finds
a S.T.E.P. participant " on tha bench". Teachers are either
relieved of the disruptive child or the youngster has been

0 helped to function in the wainstream. Besides helping
children and teachers, this program has also proved valuable
in bolstering the ego of the senior citizens and has helped
parents to understand their children's needs.

The proposal has much value from a sociological point of
view as well as from an economicel point of view. This
seems to be the first program which utilizes the skills of
the elderly in the junior or senior high schools although
they have been used before on a voluntary basis as "grannies"
with young children. The youngsters in this Project are
those who have met witk frustration in school for seven or
more years and finding a person who is not a teacher, to
whom they might relate in a meaningful way can make a great
difference in their future attitudes and achievements. At
the same time, the lonely older person can add a new dimension
to his 1life by feeling needed as well as teing renumerated
‘ for his efforts. (Four of the tutors are being paid by the
Department of Labor through Project Mainstream in Danbury y
and the others are funded in this grant.) This investigator
strongly believes that man feels his worth by being pro-
ductive. To some productivity has meaning only when he
recelves a concrete reward. To others satisfacticn is
achieved by helping others. The latter probably suffices for
those who are financially comfortable but for those whose
income is inadequate this reward is meaningless. The new
. Social Security law allows senior citizens to earn supple-
. mental incomes, and this program serves as an excellent
means of employment for those in need. ’

¢

11
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2.

PART I--Information end Project Description (cont.)

Explaining the Project (cont.)

Ce.

d.

(cont.)

In the Parent Questionnaire parents have

indicated that they, too, have’ benefitted from the
program because their children are much more manageable
st boume.

Both group meetings and individual conferences have been
held with parents at which time an effort was made to help
the parents understand their children's needs. The parents,
in general, have been most positive about the project and
feel that it had done a great deal for their children.

All services are an integral part of school as the program
meets at the John Read Middle School five days a week

from 9:30 to 2:00. One period a2 day is allowed for the
training of the senior citizens and another period is
allowed for lunch. The balance of the day is spent in an
instructionzl relationship with the students. Some children
are in the program only one period a day and 'some are in it
as many as three periods a day. A new dimension will be
added to the program. On January 15th four children and
two seniors will use the materizls they: have constructed with
the K-U youngsters at the Redding Elementary~School for the
last period of the day plus an additiomal hour two days

of the week. If this is successful we hope to increase

this portion of the program for more youngsters. Fre and
post testing of the younger children will be administered to
ascertain the effectiveness of this experiment.

Buman interest examples:

1. Exerpts from Reports Written by Tutors

Anecdotal information was collected from the
tutors to evaluate the children's self-image.

The trust level of the children broadened after the

first few weeks had elapsed and a smooth working
pattern developed between the tutors and tutees. The

12
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PART I--Information and Project Description (cont. ) !

2. Explaining the Project (cont.)

e. (cont.) :
tutors now described the children as saying

--"She expressed the hope that she could come to
STEP every day as she enicvs it so much."

3 v ——"Some appeared shy and withdrawn at the onset
° but have gradually become interested and pro-
ductive. Many have suggested projects and have
followed through with the aid of tutors -- I
“ especially believe that they are able to communi-
cate with us much more freely than before.”

--"While she worked, she discussed many problems
with me, and I tried to help her."

As a result of the students' abilities to relate
harmoniously with their tutors notlceable changes
occurred behaviorally.

-<"The timid and reserved children seem to have
expanded -- after a few weeks, they all come up
_ ~with creative and usable ideas -- on the other
'.' "hand, a few of the more acgressive children seem
~ to have simmered down a bit."

' -="Was gratified and pleased to see the improving
behavior, skills and accomplishments of some of
the students, who had been give up as inattentive
at best, disruptive and hopeless at wogst."

--"One young man was considered the bane of the school,
and was almost unteachabie and uncontrollable. His
interest-in plants and growing was discovered, and
the beginning has been made in having him construct
apparatus for procreating and possible landscape
designing. He has begun to calm down to some degree
and we hope to make him reasonably amenable in the
near future."

1:
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PART I--Information and Project Description (cont.)

2. Expleining the Project (ccnt )

€. (cont.).

The molding, .. B _‘s'self-image was best expresse
by one tutor in the follewing: :

--"When I started working with this student, h¢ had a
very short attention span. He was very impulsive,
Plunging into suggested work without thinking or
Planning. He said he hdd a "good eye" in judging
lines and spacing, and always finding out too late
that he had misjudged -- I patiently showed him
how to use a ruler, how to carefully measure dis-
tances, and he soon learned to take pride in his
-work. All the time I have been working with him,

I was surprised to learn from him, I had been
smiling and pleasant. When he asked me why I was
always smiling, I asked him whether he would rather
have me frown. OCf course, he said, 'No,' and
further questioning revealed that he never saw his
father and mother smile. He said my smiling makes
him happy and he feels good. We have an excellent
relationship with very few diificulties. He says he
prefers to work with me and his work has improved
tremendously."

2. Excerpts from Reports Written by Children

Children's remarks indicate that they have grown
socially and emotionally, and have developed a
positive feeling towards school, the tutors, and the
program:

--"I think it should continue because it helps the
kids out that have problems in other classes get
their mind on work and it kinda cools you down
because sometimes you get sick of Science, English and
lsometimes I don't like some classes."

Another Tth grade child was able to reflect on his
prior feelings about school and said:

14
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PART I--Information and Project Description (cont.)
.. \ .

2.  Explaining the Project (cont.)

e. (cont.)

--"Once I came to "TEp . ‘- dn't really feel so
hot about school), wui . 1t went along I thought
it was a little vetter -- I used to get into trouble
all the time around vui grade and alj. Now since
STEP is here I think T am learning wmore." ‘

The student's abllity to verbalize his feelings suggests
ke is not only progressing academically but is now able
to relate more easily to adults.

-=="You know what it {g -. you don't learn as much in
‘the big classes. Everyone is fooling around or the
teachers's.helping someone else or if you don't
understand it -- {r she is explaining something to
the class, but some other kids do understand it,
she won't stop 1t and explain it to you. The other
kids want to €0 on and you don't learn, and that's
why when they (the STEP tutors) teach us something
you are by yourself - with a couple of kids ang
you learn." :

3. Excerpts from Revorts Written by Parents

--"There has been a definite change. She plans her
WwoTrk much better. Before the brogram she usegd
to leave work 'ti1 last minute.”

~="In previous years she did not like school. She
complained of headaches." :

good progress."

=="I'm very well pleased with what he's doing."

L
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PART I--Information and Project Description (cont.)

~—~—

2. Explaining the Project (cont.)

e. (cont.)

' «-"Mr. C. was so pleased that he has offered his
services ( g photographer and writer of reknown)
to do a piéture story gratis for any purpose we
,wou' © "ike..."

- 10W .n underachiever; am truly pleased that
e iving him an opportunity to express
hiwe. .1 creatively.”

-~-"...her math was poor -- it's better; got B- (first
time she ever got a decent mark in math)."

--"1 think it opened him up some and talking and
‘working with adults is helpful. I can't pinpoint
it, but I do see chenges. Maybe he's maturing.

He's interested in other thirgs now and is better
about his paper route. Now he's a good mixer and is
avlie to relate to other children better."

L. Excerpts from Reports by Teachers

A few remarks were:

. ==science, "more organized, more motivated, and has
a less introverted attitude."”

--gocial studies, "he 1is doing brilliantly now."

.=-math, "not as drastically introverted as before and
interacts more with kids."

--reading, "oral and written expression, spelling
and punctuation showed a definite improvement."

16
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PART I--Information and Project Description (cont.)

~——

Describing Effectiveness

a.

The major measurable objectives to be validated were:

l. To demonstrate the effectiveness of techniques
for training retired senior citizens to act as remedial
tutors for handicapped Tth and 8th grade students.

2. Toe .iease the academic ski’”~ of the learning
led students during their year of participation
iu v1oject S.T.E.P.

3.. To increase the psychological well-being of the
learning disabled student by their partic1pation in
- Project S.T.E.P.

In addition to the above, this year the K-5 grade pupils
and teachers are evaluating the effectiveness, of the games
and materials produced by Project S.T.E.P. The teaching
materials and games were not distributed until this year
as 1t was necessary to retain them fo- Aissemination of
information at certain gatherings, a=: "secause pictures
and descriptions of them are to be 3 ‘ded in.a c=talogue
that the project plans to develop. dition~to the data
which has beex vaifdated, much anecd: _ material was
eollected from tke tutors, students, rents and tezchers.
This materizl ap=sars as attachments, it some will be
quoted to supporzthe statistical evizs _c-:.

b1

Children were assigned to the program tthrough prior testing,
their performance in their classes, re—~ommendations from

.the teachers and guidance counselors. The selected students
met with the tutors, the school guidance counselor and the
director of the program who described the project to them

in detail. During this meeting each pupil =2nd senior described
his own background and interests. The students were allowed
to choose i ther wdished to participate in the program or not.
Jf twenty-four ct="dren at this meetinz all but one wished to
me part of the pro=mram. WNot all of ci=se twenty-three

“®inished the proz=—=m. Some of the esriy pairing proved

extremely success=2l and the original r=irs finished the

17
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PART I--Information and Project Description (cont.)

3.  Describing Effectiveness (cont.)

——

b'

(cont.)

program together. In other cases there were tutors,

who did not believe in the 'game aspect" approach to
learning, but wanted to teach in a traditional fashion.
The pressure was too much for their pupils and some of
them asked to leave the program or to be changed to
another tutor. Some of the tutors could not tolerate
"acting out boy:". Training helped meny to accept and
deal appror iately with the tasks at hand. If a child
asked to leave the program because he could not relate
to any of the tutors he was.allowed tc do so. However,
other children were recruited to replace the ones who
dropped out. The fifteen students chosen for evaluation
were those who participated in the program from November
to May. ' It is felt that the late comers also benefitted
greatly, but statistical evidence is lacking. However,
suhiertsz were used a2z their own control. A seven month
gei in =11 areas wanld be expected.

-

' Ouz af thmose pé}ticipating in the program, fifteen wh:

had Teen “mvolved the entire time from November to M=y
were c¢hoser for emotional evaluaticn. Twelve of these,
for «imzr w= had academic test scores, were-also chosen
for - mexrzrie evalmation. -

Stur=rr— s=~ved as their own comparison groups.

Tk oy sz==cilal occurrences were described in "b",
br. mEme 0 not affect the test results as scores used
ar=: prewe ¢f the cixildren who participated for the entire

ICTR TR

Thze wupwing 1s a description of “=e data collected
ir . T

I

To ev=fr=we trailning of tutors

1. Zerguetry Design Tests adminisz=red in Nov.1l972

=ri——ostetested in May 197k were given by the same
= rofessional educators in toth testings.

18
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3. - Desc

e.

ribing Effectiveness (cont.)
(cont.)

2.  Anecdotrl reporting by participating children.
May, 1974. ‘

3. Anecdotal material by tutors - throughout
. program.

L.  Personality Tests
The pre- and post--evaluations by'the professionals were
statistically validated. '

Nine tutors were evaluated. The nine tutors who were
evaluated were the ones who finished the program last
year, were rehired this year and are presently involved
in the project. Two professional raters used a one to
five scale; one indicating poorest (to judge the extent
to which the tutor displayed the desired behavior in his
interaction with the student). Of course, the two raters
independently scored their observations. Inter-rater
reliability = .78. The eight traits deemed essential

for constructive tutorial relationships when working with 4
the learning disabled student were:

1. Dbserve without interrupting
2. Intercede before a child weets too much frustration

3. Restate a question a student does not understand

2

SRR R A o - - el ATRRRAL S

4.  Demonstrate to help the student

5. Use a non-directive approach ﬁo help students
solve problems B

6. Accept the onus when a child does not learn rather
than create guilt in the child

T. Provide an atmosphere in which problem solving is
: within the reach of the child, such as accepting any
given answer : -

19
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h : 3.  Describing Effectivems=ss (cont.)

e. (cont.)

8. Understand the difference between an ease level,
frustration level and instructional level.

A1l of the tutors who entered the project were assigned

a student with whom they were to perform ten tests of

Parquetry Designs. As they verformed the tests, the tw

raters scored them independently. The validity and

reliability of the testers can be seen in the correlation
. : ‘ of their scores. - The two raters graded

- ’ the senior citizens at the end of the program and again
~came up with a close correlationg

Zersonality tests were also administered to the seniors
but these were not-used for measurement purposes. ~Their
main attributes were to ascertain if any traits would be
applicable to matching them with students. More research
has to be dons on this before we can validate any findings.

" In addition to the hard data, the tutors wrote reports on
how they felt =hout their training and what the program
had done for iizem personally.

To evaluate t=e aczdemic skills of the chfldren
the fOllOWch,tests were administered:

. ' Pre Test Post Test
: Jastek Wide E=pnge Achievement Tests One form One form
Nov. May
‘stanford Achiasvement Tests Advance form A Advance form B
' - Oct. May
. Gilwore Reading Test Form C Form D
: s Nov. Mey

Evaluation of Communication Skills
by Two Professionals Nov. May

The Jastek W.R.A.T., tested: Reading, Spelling and Arithmetic

20
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e. (cont.)
Gilmore Reading Test tested reading accuracy and
comprehension. Stanford Achievement Tests tested word
meaning, spelling and arithmetic application.

These are coummercial tests and b "~ st .. ~Lidity
: and reliability. The Gilmore and W.R.A.T. tests were

individually administered by the Project Director and

her assistant. The Stanfords were administered by

the school staff as :standard procedure. '

. Anecdotal material was also collected from the children.

To determine the improvement in psychological well-being
the following data was collected:

Test of Home Béhavior -~ completed at year's end by
parents

Test of School Attizudes -- self-rated at year's end.
Anecdotal data subsz=ntiates the statistical data.

Eome Behavior was v=iidated by a t-statistic to measure

An analysis of overzll mean differences across all four

. characteristics as well as analysls of mean differences for
each characteristic was performed by Robert E. Matefy,
research consultant.

School Attitude -- percentages of positive, same and
negative changes were calculated by Mrs. Saul.

. . f. The results of the findings of each objective are stated

below.
- Findings related to effectiveness:of tutor training

Across all eight traits, the mean ratiné before training
was 28.6 (out of a possible score of 40). ~The mean rating
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3. Describing Effectiveness (cont.)

f. (cont.)

. after training was 34.4. The differences between these
means are significant (t=5.12,df=8, p<.0l). The training
and supervising program anpears to have had a marked effect
on the Senior Citizen's behavior while 1nteracting with the
student in a tutorial relationship.

- : When the ratings within each trait were statistically
.‘ . analyzed, the means differences were also statistically
significant. A summary of the data is presented:

Observe without interruption

Pre-training mean rating = 3.6 (out of maximum score of 5)'
Post-training mean rating = L.2 (out of maximum score of 5)
(t=3.02,dr=8,p L.05)

Intercedes before frustrated

Pre-mean rating = 4.1
~ Post-mean rating = L
.. (t=4.2,ar=8,p¢.CL)

Restates

. Pre-mean = 3.5
Post-mean = 4.2

(t=3.3,d£=8,p¢ .05)

Demonstrates help

'Pre-mean = 4.1
Post-mean = L.k

"(t=2.3,4df=8,p< .05)

Non-directive technique

Pre-mean = 2.9

Post-mean = 3.9

(t=5.4,ar=8,p < .01)
22
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Accepts onus

Pre-mean = 3.3
Post-mean = 4.3
(t=6.9,d£=8,p¢.0L)

Atmosphere
Pre-mean = 3.8
Post-mean = 4.4

(t=b.4,df=8,p¢ .OL)

Understands difference

Pre-mean = 3.2
Post-mean = 4.3
(t=4.5,dr=8,p ¢ .01)

Findings related to ircreasing academle skills of learning
disabled students

Reading - The students' scores on the Wide Range Achievement
Reading Test showed significant improvement from before to
after the program (t=3.34%,df=11,p {.05). Scores on the
Gilmore Reading Test showed similar improvement before to
after the program (t=3.3,df=11,p¢ .05). The S.T.E.P. students.
improved their reading skills to a 51gn1f1cant degree during
the year they participated in S.T.E.P.

Such differences in test scores cannot be attributed solely

to normal growth or achievement, as demonstrated by the next

set of -scores. The Stanford Achievement tests were administered
in October and May to all the seventh and eighth crade students
as part of the regulzr school testin: program. Whereas an
almost seven montn szin would be ex:ected for the normal
student, there was an average +14.3 month gain for the learn-
ing disabled S.T.E.P. students on word meaning.

23



mrppLicatsion . : - 20 -~
for Validation :

PiRT I-~Information and Project Description (cont.)

3. Describing Effectiveness (cont.) ' . ’

f. (cont.)

Spelling - The students' scores on the Wide Range

. Achievement Test for Spelling showed significant
improvement (t=3.0,df=1L,p4 .05). Such differences in
tests scores before and after participation in S.T.E.P.
are due to more than norwal academic development as suggested
by the Stanford Spelling Test scores which showed an average
gain of 9.1 months in & less than seven month period. It
is, dmportant to realize that the expected academic growth
rate is the estimate for "normal- students. The expected
growth rate for the S.T.E.P. student would be much less.

Math - Scores on the mwath section of the Wide Range
Achievement Test, although showing improvement, was not
statistically significant. On the other hand, in a less
than seven month test-retest period, mean differences on
the Stanford Test for mathematic application showed average
gains of 10.6 months.

Findings related to improving the psychological well-being
of the learnirz disabled child

Home Behavior - The following percentage of gain was
calculated from the ratings of home behavior by the parents
of the children before and after involvement in S.T.E.P.
The results of statistical analysis is also reported.

1., Maturity - 37.3% (Before S.T.E.P. mean rating =3,
after S.T.E.P. mean rating =4.l; t=h.6l4 ar=16,p <.01).

2. Cooperation - 33.3% (Before S.T.E.P mean rating =3,
after S.T.E.P. mean rating =b; t=4.8,4f=16,p ¢ .0L).

3. Gets along better with family - 26.1% (Before
. S, T.E.P. mean rating = 2.9, after S.T.E.P. mean
rating = 3.6; t=2.95,df=16,p< .01).

Attitude toward school - 21.6% (Before S.T.E.F.
mean rating = 3.2, after S.T.E.P. mean rating = 3.9;
t£2.8,df=16,p ¢ .02).

e
H

School Attitude - The following percentage of gain wa$g
indicated by the S.T.E.P. students.

1. Attitude toward school

24
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59% like school more this year than last
27% like school the same

U4 1ike school less

2. Attitude toward bus riding-
50% liked to ride the bus more this year
45?4 1liked to ride the bus the same

5% liked to ride the bus less

A few excerpts from tutors' reports are as follow:

--"it is surprising that this tutoring of Tth and
‘8th graders opens up a wider field of knowledge
that has lain dormant for years. Thus you feel
more alive and I hore useful in being helpful to
others.

Now unconsciously I am interested in andread all
articles I come across on children and teachers,
also I am making real use of my dictiorvary. A new
pupil is a challenge. What c¢an we do to help him
reach his goal in life - if he has never given 1t
any thought, and wany have not, your questions may
arouse his interest and attention which is vital in
" teaching the young." :

One tutor speaks about her observation of another tutor,

, --"Observed one of the Senior Citizens helping child
with puzzle. Tangrams, assorted cuts, etec. And
she talked constantly to her. I wanted to say,
'Shut up', difficult to do without constant murmur,
meant to be helpful but distracting. Had worked on

25
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f. (cont.)

those puzzles wyself. Not easy." She also

states: "Did I enjoy it and think it was worth
doing? Of course. At wy age, insofar as possible,
I do only what I enjoy doing. This means the bed
may not get made between changes of linen and I
wey not eat dinner until 10 p.m., but who cares?
Not me." :

A retired draftsman who is alone points out that:

' - . --"I find the S.T.E.P. program beneficial for myself
: and pupils. I have met a nice group of conteuporary
senlor citizens. I am receiving an education in
bandling various types of hyperactive boys and girls
‘and directing their activities into new schools of
skills or thought. We are making various products
- for use in school activities which are too expensive
to purchase commercially."

The anecdotal reports are filled with remarks of rewarding
situations and what the tutors have done to help the children.
When a person feels his own worth he is able to make change
in others. : '

The children responded to the question, "Do you think the
program should be continued next year?" as follows:

--"TI like it because there are not ninety people
there when-you are and you can get your work and
other stuff done." )

--"I think that this program is marvelous and I like
everyone in it. I am learning different things and
o ) - I 'think this is helping me a lot."

--"It makes you hear sounds better -- the long and short
- . . vowels."

~-"She's taught me how to make games better.. Becsuse
there was one game that was too easy and she made it a
1little harder, you know, so it turned out pretty good.
-.We put words on it and if you miss the words you have to
g0 back. We weren't going to do that so I learned some-
thing from that."
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(cont.)
-=-"Writing the instruction to games helps you spell
bigger words.

--"It kinda cools you down because sometimes you get
sick of Science, English. Sometimes -- I don't
know -- you really don't like some classes."

-="I think a lot of the kids should have the opportunity
because a lot of kids have problems in science and
stuff and some teschers they don't like so nuch.

Like Mr. I don't get along with very good."

--"once I came to school I didn't really feel so hot
about school but as it went along I thought it was
a little betier -- I used to get into trouble all
the time around 6th gradsand all. Now since S.T.E.P.
is here T -think I am learning more."

The following demonstrates the statistical extent to which’
each objective was obtained.

Findings related to effectiveness of tutor training

The significance of differences between the pre and post
training ratings was analyzed by the t-statistical pro-
cedure for correlated means. First, the ratings across all
eight tutor characteristics were analyzed for a total
improvement score. Second, the differences in pre and post
ratings for each of the eight characteristics were analyzed.
Thus, we assessed total improvements due to tralnlng as well
as improvement along specific traits.

Dr. Robert Matefy, clinical psychologist,served as the
enalyst of this data.
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(cont.)

According to the mean differences between observers'

ratings of tutors®behavior before training and after training,
the tutors improved significantly in their teaching behavior
along specific dimensions. When the raters?! observations
along all eight characteristics are pooled for an over-all
rating the differences are statistically significant at

least at the .0l level (t=5.12,df=8,p<.0l). That is, there
is-less than 1 chance in 100 that the actual differences
between the overall means might have arisen due to chance.

The tutors improved due to the tfaining along all eight
characteristics. The pre-post differences on Observe

without interruption (t=3.02,df=8,p ¢ .05) could 6¢cur by chance

less than 5 in 100 times. Intercedes before frustration
pre-post differences (t=4.2,d7=8,p< .01} could occur by.
chance less than 1 in 100 times. Restates guestion mean
ifferences (t=3.3,d7=8,p¢.01) have less than a 5 in 100
probability of occurring by chance. Demonstrates help
mean differences (t=2.3,df=8,p<.05) could be due to chance
factors in less than 5 in 100 times. Using non-directive
technique mean differences (t=5.4,df=8,p¢ .01), Accerts onus
differences in ratings (t=6.9,df=8,p¢ .01), and Provide
atmosphere mean differences could happen by chance less than
1 in 100 times.

In sum, on all eight characteristics the mean differences
between pre-post training observations could be attributed
to chance factors less than 5 in 100 and 1 in 100 times.

The statistical significance of the reported findings has
been reported ir earlier items. - The educational significance
i1s clear also. Through a systematic program of training,
using such educational and time-proven techniques as role-
playing, group discussions, lectures, demonstrations, and
on-site monitoring and intervention, retired Senior Citizens
without any formal training in counseling or tutoring the
learning disabled can-be taught appropriate skills for
effective tutoring. Validation of Objectives 2 and 3 will

28
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Describing Effectiveness (cont.)
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(cont.)

demonstrate that not only did the tutors' effectiveness
improve with training, but their interactions with the
students produced positive and significant changes in the
students’ academic development and psychological well-being.

Findings relz=ted to increasing academic skills of learning

disabled students

For the WRAT and Gilmore, the same subjects were measured
before and after the program. Therefore, the two samples
were correlated and the wmeasurings repeated. The t-test
of significance fér differences between correlated means
was the statistical treatment of choice.

Dr. Ronald Raymond, who was consulting research psychologist
at the time, was responsible for the data analysis. He is

a staff mewber of Silver Hills Psychiatric Hospital and a
clinical psychologist.

Mrs. Rosalie Saul tabulated the average monthly gains for
the S. A. T. scores and offered the comparisons between
actual and expected growth rates.

Reading - On the Gilmore Reading Test, students' performance
indicated a significant improvement in reading accuracy

before and after participation in S.T.E.P. (t=3.3,df=12,p<.05).
On the reading section of the Wide Range Achievement Test o
there was also significant improvement before and after the
program (t=3.34,df=11,p< .05). These changes in the learners
can be attributed to chance factors less than 5 in 100 times.
Additional evidence suggests that lmprovement in reading
ability was- beyond the growth ratierns of normal students.

The average gain on the Stanford Achievement Test for word
meaning was +lk.3 months even though the test-resest period

was only seven months. The expected growth rate of children
with learning problems is usually less than that for other
children. : .
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H=511ing - The S.T.Z=.P. students showed :=z.gnificant improvement

Hr the. spelling section of the WRAT adr - _stered vefore and
Zer participation in the program (t=: .3f=14%,p<.05).

Ela score differences cannot be autrlb«:éL to chance factors

zzone. The average gain on the Stanfori “pelling Test was

~3.) months in less than a seven month = -t-retest period

suggesting that the S.T.E.P. learning &. .bled students'

zZaln was more than expected for normal :_:ldren during the

same time period.

Math - The improvement shown on the WRAT for math was not
large enough to be attributed to other than chance factors.
However, scores on the Stanford Test for mathematical
application showed a +10.6 month gain over only a seven
month period. This represents a 3.6 month gain over and
above that expected for normazl students. The gain would
probably be even greater if compared to the expected growth
rate for learning disabled children.

The statistical significance of the reported findings have
been discussed in earlier items. The educational significance
is quite obvious. The S.T.E.P. student was referred to the
program because he "failed" in the regular classroom situation.
His learning disabilities and concomitant social-emotional
probleuws made adjustment to the regular classroom difficult.
The evidence strongly suggests that the unique features of
S.T.E.P. provides an atmosphere conducive to learning for
this type of student. PEmploying Senior Citizens as tutors in
a school has many inherent advantages for this neglected
segment of the population. In a sense, both the learring
disabled child and the Senior Citizen hawve been rejected by
society. Working together, they seem to provide a mutually
beneficial relationship. Anecdotal data, described elsewhere,
demonstrates the benefits of 1nvolvement in S.T.E.P. for the
Senior Citizen. .
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Findd- .- - ted to improving the psychological well-bein
of =t¢ ... .~.ng disenled child
Hom=s _ezar .= - Sine= a before program -- after program

zs made in the same subjects, a t-statistic
cznificance of differences betwean correlated

mea.... z=i. An analysis of overall mean differences
acrms:. ... :our characteristics as well as analysis of
mea= : - =wees for each characteristic was performed by
Robez . 2===fy, research consultant.

Sche:l :x=-itude - Percentages of positive, same and
nega- = c—hanges were calculated by Mrs. Rosalie Szul.

Home Rating of Socially Acceptable Behavior -~ According

to ratings by parents, the S.T.E.P. students improved
significantly on all four traits tapping socially acceptable
behaviors. This improvement occurred during the time the
student participated in S.T.E.P. The overall mean rating
for all four traits before S.T.E.P. = 12.1. After S.T.E.P.,
the overall mean rating = 15.7. The statistical results
(t=5.5,dr=16,p< .01) indicated that these differences could
be due to chance less than 1 in 100 times. The mean differences
of each trait (Maturity, Cooperation, Getting along with
family, Attitude toward school) also indicate that chance
factors are unlikely. There are less than 1 in 100 and 2 in

"100.probabilities that the differences in ratings between

. statos

before S.T.E.P. and after S.T.E.P. dare due-to chance factors.

School Attitude - As indicated previously, S.T.E.P. students
reported a gain in favorable attitudes toward such school-
related items as school itself, bus riding, homework and
their report cards. - In terms of percentages, from 38% to 59%
of the :stmmd=nts showed. gains in their school related attitudes
since'imfirtinvolvement in S.T.E.P. This compares with from
49 tc I2% who indicated less favorable attitudes since their
S.7.2.= :nvulvement. Although the data was not analyzed

=:]1%, it 1s clear that more students held positive
self-nxn:_axzad attitudes toward school after S.T.E.P. than
befor+ T ZEIP.




Application
for Validaticm

3.

PEFT I--Informatisn and Project Description {czmt.)

" Describing Effectiveness (cont.)

g

-

,

(cont.)

Home Behavior - The statistical significancs <f the

reported findings have been discussed in ez-lZesr items.
Briefly, the parents rated their children‘'s ==cially
acceptable bekavior as significantly improws=. from before
to after participation in S.T.E.P. The me=x Zifferences
could be attributed to chance factor less t—— 1 or 2 in
100 ‘times.

The findings strongly suggest that S.T.E.P. hzs a profaound
effect not only on academic development, but =1so on parsonal
development -- as seen in the improved socizlly acceptz=ble
behavior of the youngsters at home. We need not eleborate
here the well-established fact that academic and personal
development are inextricably intertwined. Educational
projects must account for growth in both areas of functioning.
This .1s even more important when the learning disabled student
is involved. Plagued by failures and rejections which become
internalized into his self-concept, the learnirg disabled
student requires the accepting and nurturing atrosphere
provided by the S.T.E.P. tutor for academic and personal
growth. As noted earlier, in essence, both the Senior
Citizen and the learning disabled child have been rejected by
society. Their interactions in a tutorial situation have
proven beneficial for the student. Anecdotal material
presented elsevhere in this report describe the benefits

that such involvement have for the Senior Citizen.

School Attitudes - The findings of the students' self-reported

attitudes toward school related activities were r=ported in
percentage of gain. They suggest improvement in “Z=mvorahle .
reactions to such activities as school itself, huzz rid&ing,
homework and report cards.

As part of the objective to increase psychologizel well-being

 B.T.E.P. .aimed to develop self-confidence, and =i"f-esteem ihn

the students feelings about his academic abiliti=s. Rather

than seeing school as an aversive place associai=s with

(V%)
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rzjction amd failur=, we wanted to provide a pasifive
szrzumation, where stmdi=nts could feel accepted ax=i mositive
toward the learning p—ocess. The results suggest <he: many
students indeed becm=n seeing school related actiwvizies in a
more positive light.

Again, we realize tiat attitude toward school and school
performance are clasely related. The learning disabled
student must begin viewing school as a rewarding situation

sO that ke can take acdvantage of the educational opportunities
it offers. ©So often, after repeated misfortune, the L.D.
student withdraws from academic activities and becomes
unreceptive to any remedial program at all. 8S.T.E.P. seems
to have been able to avoid this dilemma.

The advemtages of this program are:

--There =re enough tutors to provide each child with
an individunal to whom he can relate.

--The program is flexible enough to keep a child from
one period to an entire day in a one-to-one relationship.

--The program fosters psychological improvements because
the tutars provide an accepting and nurturing learning
atmosphere which facilitates the learning process..

In addition, the child le=rns to like schaool and it to
li%ke him. The same outcome is true of his home.

~~The program fosters academi.: gains because -the student
beromes a surrogate teacher and research has proved that
the teaching provides an irzcsortant wvehicle for learring.
fne can only create a teacking aide when one knows something
of the subjs—t matter himse.f.

~-Most ser“or= are —zore amena:le to training =s they ro
longer h=r= pre-zzmceived mtions of educaikional methods.

~The program 1is ermmmical. If the same chiidren were

<o be harmdled in = ==1f-contained situatior it would
require three regmler learning disability t=ack=rs which

- 34
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k. {cont.)
would come tc ap-—oximately $36,000 plus two aides
for $12,000 f:r - total of $45,000. In this program,
we are able - provide twenty-fiwe children the
necessary he . witi: cne leazrning disability teacher for
$12,000 and .+,454 worth o tutor time.

--Additional vioney o pay Senior Citizens is =zvailable from
other agencies. TZe present projzct has b=en partially
funded by Project lMzinstream in Danbury which pays
Tour of the tutors their salzries. Since labor depart-
ment monies are svailatle in the various tcwns each
town could probatly receive scme of these Funds if the
senior citizens in their towns meet the Dezartment's
guide lines.

--The project belpé seniors to omderstanc the educational
needs of tks community which —ay therety acquire their
support fo— school tmdgets.

--Children ar= provided with foster grand-arents to whonm
they are a*. 2 to relate beatter than the relate to
the’r own . renis or to others of that =:=. Zz2im Ginots,

& leedirg Child Pzychologist, szys the the grandparent-

granéchild =" -ticuship may te zocd beczuse zzrents are

& common er: for both children and grandparents.
-~Bducationa® :.z=rdals which are im short supzly due to

Tising ctst: z& demreasing budgems are now available

to el=wenitz— teack=rs at no charze.

—=Sel -z 5 b2inz fostered in the adoiescent as he
becom: =z Ligz sis=ter -or brother for the pzimary child.

—Support for schaols comes from parents who are educated
in understznding -the learning process as well as the
emotional "hzang-ups" of their individual children.

--Any town should be able to replicete this project as

the main ingredients are senior citizens and bhandisepped
adolescents.
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PART I--Information and Project Description (cont.)

~—

Describing Costs

1973-7¢ was a pilot yeazr and the prcjecs operated on a very
limited budget of $23,000. The directcr's salary was based on a
three day week, the seriors received no reimbursement during the
training period and oncs hired were paid $2.5O a working period.
A tutor might come in <ar a whole day hut receive only $5.00.
(be worked with two chiidren, one peric= each). No senior

came more than three ézys a week. In z33ition to the director
and senior tutors, matsrials were purccesed, a part-time
secretary employed, = oonsulting psychclogist kires, data
collected end proposz=ls and reports wristen.

Experience has proved that once the prodect is in overntion,

the tutors and a coordinator should be =% the site dei_--
unless a school can .=ovide zltermstives “or their cki’dren
on the days this projsst ©s not in opsriotion.

The tutors should be r=impursed for trarveortatiar art lunches

during the training period. This aigzt - proviass b

R.S.V.P. (a branch of <. Depertment of sing) o Freozct
Mainstream (= branch o = IEparmanT . Labor . Trse &zencies
operate differently in -=.:ou: towus.

The first pert of the yer - (amprodmem=i-— six wonTr, - aould

be spent in trainins ops - =ore rrol=zsionals frc— =  :hool.
Release time would e r—--ided by —he =zdopting inmst-<Ti-ion for
their personn=l to attznc wmrksher and observaticn-=. These
coordinators +ill also m=.:#re tir= to rscruit and: zer=n senior
putors. The budget for z-= adoptirg school would be: .

1 coordinztor two days per week of a
balf year or thirty-six days.

A substitute for tiis coordinezor would cos- - £300..00

Transportation = “=dding (possibily forty miles
once & week for t=i—ty-=ix weeks zt 12¢ a mile - 72.80

e
=)
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for Validetion

PART I--Information and Project Description (cont.)

" Describing Costs (cont.)

The coordinator after the 36 weeks should be ready to start
a pilot project at his school. The budget must then
include salaries for the tutors which would be 25 man hours
ver day, 5 days a week, for 36 weeks -=-------$4,500.

Based on these figures an adopting school would spend:

Coordinator's substitute $900.00
Transportation : 172.80
Additional salary for coordinator 1,000.00
Tutors (unless some are funded

: by another agency) 4,500.00
Materials 1,000.00
Office supplies ' 300.00
Postage: 100.0C
Printing ‘ 100.00
Evaluation 1,000.00
Secretarial work 1,000.00
Public relations, senior and
parent meetings 500.00
$10,572.80

The above is a first year budget. The second year should
produce a program for 25 handicapped junior or senior high
school pupils with one teacher and $9,000 worth of tutor
time. Some of this may be funded through cther channels.
The producer school will do the following::

Administer the project for which a director's
salary is - $23,000. '

Conduct the model which will require a coordinator
for $12,000 per year.

Secretarial services - $6,000.

Rental of rooms at the Redding School ~ $2,000.

- 32 .
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PART I--Information and Project Description (cont.)

Describing Costs (cont.)

Conduct 36'full day workshops which will require
18 full day consultants - $1,800.

Evaluate the projects -"$5,000.

Tutors ~ $9,000.

Materials for training

1. ©Portable TV camera
2. Two tape recorders and_ear phones
3. -Twa cameras
. 4. Art supplies
5

. Materials such as film, tapes, etc. for =
total of $4,000

6. Materials for two manuals - $8,000
The space being used at the John Read Middle School is poor
and needs revamping. An estimate is being obtained for some

sort of remodeling procedure.

The total costs for the producing school will be $70,800.
plus the architectural changes.

Describing Exportability Factors

The sequence of events necessary for adoption by another
district would be:

1. To choose an appropriate coordinator and staff
to carry on the program

2. To provide  workshops and materials for the

training of coordinator and staff that they are
able to:

39
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" PART I--Information and Project Description (cont.)

5. Describing Exportability Factors (cont.)

a. recruit, screen and train senior citizens

b. effectively communicate with faculty, students
and parents

e develop new techniques for use by the seniors
and their pupils

d. screen students
e, mwatch tutors and tutees

f. elicit orders for materials from elementary
school teachers

g. obtain funds from other sources to pay the tutors.

Personnel to run the workshops might be available in the
various cooperating districts. However, if personnel csnnot be
s0 obtained, outsiders must be hired.

The workshop staff should include:

1. A psychologist whose background helps him to
understand the needs of the elderly as well as the
young.

2. A social worker to help recruit as well as train
~the seniors. His services would also be available
to the children, parents and teachers in all o
the participating schools. '

3. Educators, skilled in producing learning materials.

As tutors are hired schedules will be developed for the
various coordinators and their tutors to attend workshops
designed for senior training and for observations of the
model project. Six to ten coordinators could probably form
an effective workshop.
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PART I--Information and Project Description (cont. ) i

Describing Exportability Factors (cont.)

The coordinator of a district will spend one day a week

at the workshops and another day a week recruiting and
training seniors, screening children, informing parents
and the community about the project. This gives the
coordinator of the adopting agency two days of work a

week on the project with the balance of his time available
for his normal duties. By Feoruary a pilot project should
start to function in each school.

The producer ‘will then send its staff to’ the adopting
agencies to give on-site support and direction. . This is
a relatively simple project to replicate and one which is
appealing to others than educators in a community.

Publications and Materials

The project has sample bages of two manuals it hopes to develop.
They are entitled: '

A Training Program for Senior Citizens In Tutoring Handicapped
Adolescents .

Learning Aides Produced by Adolescents for Elementary Schools

Writing, photography and printing will have to be sent out for bid.
However, a rough estimate would be approximately $4.00 per
manual.

Unanticipated Outcomes and Spinoff Findings

The most dramatic spinoff is the appeal that the project has

had for the public and press. Little publicity has been soliclted,
but photographers and news men seem always to be on the scene.
Articles have appeared in Connecticut Education, The New York Times,
The Common, The National Enquirer, and A.P. release, Danbury
Nems_ziges (four pages in the Sunday Magazine Sectioni, Redding
Pilot (numerous articles), Bridgeport Post, and many others.
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PART I--Information and Project Description (cont.) 7

Unanticipated Outcomes and Spinoff Findings (cont.)

Radio stations in Danbury, Brookfield and Stemford also
gave considerable time to the project.

The sociological aspects of joining two rejected groups of
People deserves further study. When one enters the room
one recognizes the support that the elderly give each other
which in turn seems to be communicated to the young.

The teachers and tutors have an excellent relationship. Two

of the tutors each gave the school a book for Christmas,

another has been bringing house - plants, which he proragsates,

to various teachers. The teachers in turn send cookies made in
Home Economics to the tutors, share interesting art projects
with them and accept them as part of the family. Seniors
chaperoned field trips for the Music and English Derartments.
This provided recreation for the tutors and they served a useful
function to the school. The John Read Middle Schocl should
feel pride in the community it has developed.
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PART II-~Validation of Evidence on Effectiveness/Success (cont.)

Project objective(s) identified for validation have been
‘attained and the performance of the learners has been
improved, : : ’

Objective No. 1

1. Review the structure of the objectives presented in Application for
‘ Validation, Part II. Determine if 'the objective contains the neces-
sary.specifications to render it measurable at a given point in time.
1€ specification must include: (1) who is able to do what, (2) at
what level of performance, and (3) under what conditions. Any
obJective not meeting the necessary specifications of measurability
must be eliminated from further investigation and validation.
Include an explanation of the deficiencies. If the objective to be
- eliminated is crucial to the significence of the project or the
. Practice under validation, a meeting of the entire validation team
should be called at this point to determine whether further valida-
tion of the project or Practice is warranted.

Validation of Evidence:

As a result of a program of inservice education, senior zitizens
taught to.tutor educationally handicapped students will show
statistically significant gains in such skills as observing without
interruption;minterceding before frustration, restating, demonstrating
help, using non-dircctive techniques, accepting onus, providing an accepting
atmosphere, and understanding individual differences when rated by
qualified. specialists through pre and post Observations of tutor per-
formances on an experimental task,

Rhting of Evidence:
(Circle appropriate number)

0 1 2 @
| N | - ] '

ObJective Fails Objective
To Meet Meets
Specifications - Specification
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PART II--Validation of Evidence on Effecgiveness/Success (cont.)

Objective No. _3 '
. N —
2., Examine and verify the needs assessment procedures and findings for
+ the nominated objective.-and determine the adequacy of the evidence orf
need to Justify the selection of the objective.

Validation of Evidence:

Since this demonstration project proposed to investigate the
feasibility nf directly involvinz retired citizens in a8 useful and
instructional relationship with underachieving adolescents, it was
necessary to determine if training could provide tutors with the
necessary skills to work with the handicapped."

Rating of "Evidence:

0 1 ) | @
] l Y

Omitted Adequate

: . S e e
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PART II--Validation of Evidence on Effectiveness/Success (cont.)
. . . K] ' ".‘

Objective No. 1 : "— .
3. Examine and verify the activities (methods, strategies, progrém

intervention, etec.) employed to accomplish *he objective, Verify
the intensity of each method in terms of full-time equivalent

Validation of Evideﬁce:

The Senior Citizens were exposed to the following training
procedures, in order presented: : ' .

A. Observations of classroom techniques, teaching methods, etec.
by attending classes at the elementary, middle and high school
levels. ‘ :

B. Group discussions led by the professional staff which included

‘ the  program director and a psychological consultant. TIn-
addition to conveying information, the group discussions aimed
to develop a feeling of group belongingness or of membership
in a meaningful peer group which was deemed essential for the
Senior Citizens' personal well-being. Topics covered were:
potential problems in the tutor-tutee relationship; the nature
of the teaching relationship; causes of disabilities; concomitant
emotional factors; sensory motor techniques for training; the
role of creativity, task breaking; setting limits; developing
behavorial contracts; personal feelings about one's strengths
and weaknesses as a tutor, feedback about the strengths and
weaknesses of the program as seen by the tutors. A common
discussion topic was solutions to problems that group members
were experiencing. Such discussions occurred almost daily at
& regular time period. ' . '

C. Lecture series including such topics as’ the Importance of
listening to the child and the Psychological aspects of the
handicapped presented by professionals.

Rating of Evidence:

. ) 0 :

2
! L ! |
Omitted Description

Adequate
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PART II--Validation of Evidence On Effectiveness/Success (cont.)

'Objectivé No. -1

3. Describe activities for the attainment of the objective: (cont.)

- D.

All kinds of reading matefial were made avallable and
reading was encouraged as was the sharing and exchanging of
materials. .

Role playing was an essential aspect- of the training program.
For didactic and personal growth purposes, the Senlor Citizen
played the various roles of the utor, student, classroom
teacher. Role-reversal procedures were used to enhance
understanding. Corrective feedback by the professionals

and the group followed each role-playing session. L

~Direct intervention during a trial tutorial session. The

professional staff, and especially Mrs. Saul, constantly
monitored the tutorial interactions to offer assistance and to
provide immediate (and discreet) feedback.
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;mﬂmn ‘ - PART II--Validation of Evidence on Effectiveness/Success (cont. )

Objective No. 1 ~ o - .

‘b(a). Each objective must have an evaluation design which will provide
the information necessary to determine if the learner change
occurred at the levels specified in the obJective.

~ Review the evaluation design for each objective for the purpose
of determining that implementation of the design yielded infor-
mation for rendering conclusions about the attainment of the
obJective. (In the absence of such a design,; the validator
should eliminate the objective from further investigation and
discuss the discrepancies encountered in the evaluation design.)
If the objective to be eliminated is crucial to the significance
of the project or vractice under validation, a meeting of the
entire validation team should be called at this voint to deter-
mine whether further validation of the Project or practice is
warranted. :

Validation 27 Evidence:

A pre-test — post-test design was utilized to test achiew=mant
of the specifir components of the objectives.

Rating of Evidence:

0 1 2 (ij)
| { I I
Plan Plan

lOmitted Adequate
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. ]

‘4(p). Reyiew the’ evaluation procedures for each objective. The descrip-
tion of the procedures should include who did what to whom,
how, when, and under what conditions to collect evaluative data.

Validation of Evidence:

Two professionsl observers, each experienced in teaching the learning
disabled student, observed each tutor interacting with a youngster.
To control for task specificity, the tutor's assignment was tc teach the
student to copy 12 parcuetr _=signs. Ixe tutor's interacticzs were ratec
on eight behavorial criteri=: (1) obserwe without izterruntior.
(2) imterc=de before a chiF=—wmeets too mmch frustrewion, (3) r=state a
questimn & student does notunderstand, (4) demonstrate to heln the
studer®, (5) use a non-dirs—tive approach to help student solve problen,
(6) sr—ept the onus when & =hild does not learn, rather than create
guilt—in the child, (7) pravide an atmosphere in which problem:solving
is wit=in the reach of the child, such as accepting any given ansver,
(8) umderstand the difference between an ease level, a frustration level,
and ax instructional level. Co :

Observations were conducted before and after the training period
to ascertain its effect on tutor bebavior.

Rating of Evidence:

0 1 2 @
1 1 |

Omitted Description
' "~ Adequate

48



-n-
On~Site Valimz-ion Form
_
PART II~-Validation of Evidence on Effectiveness/Success (cont.)

_ Objective No. _3

4(c). Review the evidence that supports the project's claim that the
pProject activities were the cause of the attainment of the objective(s).

When control group(s) or norms are used for purposes of comparison,
the data should convincingly demonstrate that the differences reported

are attributable to project intervention, not to normal growth or achieve-
ment. . , ‘

Yalidation of Evidence:

- Across . all eight traits, —he mean rating before training was
28.6 (out of 2 possible score o2 LO). The mean rating after training was
3h.h. The differences between these means are significant '
(t=5.12,d£=8,p<.01). The traini-z and supervising programs appears
to have ha- 2 warked effect on =ze Senior Citizen's behavior while
interactic= with the student in = tutorial relationship.

When- the ratings within ezch trait were sfatistically analyzed,
the means cifferences were also statistically significant. A summary
of the data is presented: :

Observe without interruption

Pre-training mean rating = 3.6 (out of maximum score of 5)
Post-training mean rating = 4.2 (out of maximum score of 5)
(t=3.02,dr=8,p¢ .05) ) _ - .
Intercedes before frustrated :

Pre-mean rating = 4.1
Post-mean rating = 4.7
(t=h.2,d4r=8, p¢.01)

. Restates
. Pre-mean = 3.5 " Co - ST ,
" Post~mean = 4.2 o o :

(t=3.3,dr=8, p<.05)

Demonstrates help

Pre-mean = L.1
Post-mean = L.h
(t=2.3,ar=8, p< -05)

0 1 2 @ _

[ ! | , -
Omitted Evidence

' Adequate

Q - . ' 9
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PART II--Validation of Evidence on‘Efféctivéness/Success (cont.)

-t

" Objective No. 1 i
k(c). (continued)

. Non-directive tectmique

. Pre-mean = 2.9
Post-mean = 3.9
(t=5.4,ar=8, p¢ .01)

Accepts onus

Pre-mean = 3.3
Post-mean = 4.3
(t=6.9,dr=8, p< .01)

Atmosﬁhere

Pre-mean = 3.8
Post-mean = L. L4
(t=b.L,ar=8, p<.01)

Understands difference 0

Pre-mean = 3.2
Post-mean = 4.3
(t=b.5,ar=8, p¢ .01)
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

ObJective No. 1

4(d). "Review the sampling technigue used for each objective, ‘?brify,thé

-T2

reported sample size, selection techniques, margin of error, and"7 :"7

confidence limits and determine its appropriateness.- -

If sampling was not used, write NA (not applicable) in tin= spece
marked 4(d) on the Effectiveness/Success Swuimary Sheet.
s.

VYalidation of Evidence:-

-

NOT APPLICABLE

Rating of Evidence: _ yo rating.

0 1 2 3

{ 1 1 1
Omitted - Adequate
Sampling
Procedures
51

E MC T e aE N e il singn U S ke T e WA Bant [T OIrTY e m el a i e taklanm .




S

On-Site Val;dation Form

PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. 1

4(e). Review the procedures used to select control groups. Verify that

the procedures used do not violate the underlying assumptions of a
"eontrol group." - '

Where procedures are "not applicable," write NA in the space marked
L(e) on the Effectiveness/Success Summary Sheet.

Yalidation of Fvidencw:: . ’

NOT APPLICABLE

"’\
Rating of Evidence: No rating.
0 2 3
1 1 ! i
Omitted Selection
Procedure
Adequate
52
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PART II~-Validawion of Fvidence on Effectiveness/Success (cont.)

Objective No. )
’ : . . Se——
b(f). Fxamine and veriry the instrument's validity, reliability, and
sensitivity to measure the range, scope, and nature of the behavior
measured snd determine the adequecy of the instrument used.

Validation of Evidence:

The two.professional raters used a 1 to 5 scale (1 indicating
poorest demonstration) to judge the extent to which the tutor displayed
the desired behavior in his interactions with the student. The two
raters, of course, scored their observations independently.

Inter-rater reliability = .78

The eight traits, deemed essential for constructive tutorial
- relationships when working with the learning disabled student were:

- 1. Observe without interruption
2. Intercede before a child meets too much frustration
3. Restate a question a student does not understand
L. Demonstrate to help the student '
5. Use a non—dirgcfive approaéh to help student solve problem
6

. Accept the onus when a child does not lesrn, rather than
create guilt in the child

7. Provide an gtmosphere in which problem solving is within
the reach of the child, such as accepting any given ansver

8. Understand the difference between an ease level, a
frustration level, and an instructional level.

o 1 2. @

1 | 1 i
Information Instrument
Cmitted Adequate

IToxt Provided by ERI
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

4

Objective No. 1

b(g). Persons responsible for data collection should be qualified for -

their tasks. Review, by oblective, the tasks performed in the
.data collection process and those competencies (either stated or
implied) required ‘o perform those tasks.

If there was no evidence, ask for this information. Identify
instruments administered by persons not qualified.

Validation of Evidence:

The first rater, Mrs. Rosalie Saul, is an experienced remedial
. teacher of learning disabled students. The second rater, Miss Terry Pica,
holds a Master's degree in speech therapy, and hes much experience in
the field of learning disability and remediation. The two observers
checked the listed characteristics on a 1 to 5 scale as the tutor sat
with the student who was asked to copy 10 parquetry designs.

Rating of Evidence:

¢ 1 2 @
{ 1 1 ) !
Omitted : Adequate
Qualification
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- PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. 1

k(h). Review data verification procedures used for assuring the accuracy
of data for each objective, The description shoulgd irclude the
nature of and degree to which data verification procedures were
used to detect and correct errors in data management .,

Validatiun 2f Evidence:

The two raters had several discussions to reach agreement on
behavioral definitions of the eight listed characteristics. Then they
role-played several task situations and compared their judgements of
the several criteria to detect discrepancies. Of course, the actual
ratings were conducted independently to assure-objective data gathering.

The ratings of the two Judges were correlated to assess the degree of
agreement. '

Rating orf Evidence:

0 .1 2 ‘ 3>
Ji 1 [} ]
Omitted ' Procedures;

Adequate
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

ObJective No. _1 ’ ~—

4(i). For each objective, there should be one or more appropriate data
analysis procedure(s) to determine the extent to which objectives
were attained.

Review the data aralysis procedure(s) for the objective. Identify
any objective fcr which there was rno.provision for analysis of
data or for which the analysis procsdure was inappropriste.
Explair +he inappropriateness. Invalidate all ccnclusions based
on such anaiysis. f conclusions are invalidated and that objlec-
tive eliminated from vaiidation, a meoting of *he entire valida~
tion team should be called to determine whether further validation
~of the proJect or practice is warranted.

Validation of Evidence:

The significance of differences between the pre and post training
ratings was analyzed by the t-statistical procedure for correlated means.
First, the ratingsacross all eight tutor characteristics were analyzed
for a total improvement score. Second, the differences in pre and post
ratings for each of the eight characteristics were analyzed. Thus we
assessed total improvement due to training as well as improvement along
specific traiti. '

Dr. Robert Matefy, clinical psychologist, served as the analyst
of this data.

Rating of Evidence:

0 1 2 @
L 1 [
Omitted ' Anelysis

Procedure
Adequate
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PART II--Validation of Evidence cn Effectiveness/Success (cont.)

(]
K

Objective No. 3 "
.. Se——

5. The evaluation- findings reported for each objective in the Applica-
tion for Validation shculd give acceptable quantitative evidence
that the learner pertormance attainment was met as expected. Verify

that the attainmen*t level for each objective was reached and cite

the appropriate evidence,

Objectives failing the criterion must be eliminated from further
consideration. If the objective is eliminated, a meeting of the
entire validaticn team shculd be called to determine if the oblec-
tive was crucial o *he significance or the prolect or practice under
validation. Upoun such determination, the entirz project or practice
should be rejected frem further validation.

Validation of Evidence:

According to the mean differences between observers' ratings of
tutor  behavior before training and after training, the tutors inm vad
significantly in their teaching behavior along specific dimensidns.. When
the raters! observations along all eight characteristics are pooled for an
over-all rating, the differences are statistically significant st least
at the .0l level (t=5.12,df=8, P<£.0l). That is, there is less than 1
chance in 100 that the actual differences between the overall means might
have arisen due to chance. - '

The tutors improved due to the training along all eight characteristics.
The pre-post differences on Observe wvithout interrqptiax(t=3.02,df=8, p <.05)
"could occur by chance less than 5> in 100 times. Intercedes vefore
frustration pre-post differences (t=4.2,df=8, p<T01) could oseur by chance
less than 1 in 100 times. Restates question mean differences (t=3.3,df=8, p .01
bave less than a 5 in 100 probability of occurring by chance. Demonstrates
help wmean differences (t=2.3,df=8, P<4.05) could be due to chance factors
in less than 5 in 100 times. -‘Using non-directive technigue mean differences
(t=5.h,df=8,p<201), Accepts onﬁg_differences in ratings (t=6.9,dr=8, p<.01),
and Provide atmosphere mean differences could happen by chance less than
1l in 100 times. :

.Rating of Bvidence:

0 1 2 @
l ] [
Omitted Evidence

Acceptable

o
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PART II--Validation of Evidence on Effectiveneés/Success (cont.)
Object%ve No. 1
5. (Continued)

In summary on all eight characteristics, the mean differences between

Pre-post training observations could be attributed to chance factors
less than 5 in 100 and 1 in 100 times.

et e
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PART II--Velidation of Evidence on Effectiveness/Success (cont.)

Objective No. 1 :-
. - T—

6. The evaluation supports +ie conclusion that_the associated learner
change implicit in the attainment of the obtjective was directly
associated with procject activities. Fxemine the conclusions drawn
from the evaluation evidence for the obj=ctive for the purposes of
verifying that the evidence suprorts the probability +hat learner
change was associsted with projent activities; examine the conclu-
sions to determine thre generalizatility of the findinge.

Objectives “ailing the ~ritericn must te eliminated frcm Purther
consideraticn.

Validation of Svidence:

The training program succeeded in improvir.g the eftfectiveness of the
Senior Citizens in tutoring learning disabled students. BRased o1 pre
and post training perivd observer ratings of the tutors' behaviors as
they interacted with students being taught to copy parquetry designs, the
tutors improved significantly along all eight dimensions deemed important
-not only for that particular experimental task, but for all tutorial
interactions (t=5.12,df=8, p<.0l). Statistical analysis of ratings on
each specific trait showed similar results. For experimental purposes to
control for specificity of task demands, one task was used to compare
pre and post behavior. FHowever, the task demanded tutorial interactions
which parallel requirements of all tutorial interactions taking place in
S.T.E.P.

The'gain in skills has support “n other types of concurrent ratings.

Observations by the staff of the tutors in action, their self reports
as well as the evaluation of the tutors by the students.

]

Rating of Evidence:

0 1 2 @
I I |
Omitted . v Conclusion
e ' Warranted
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On-Site Validation Form
PART II--Validetion of Evidence on Effectiveness/Success (cont.)

ObjJective No. 1 ’ S . }

T. Review and verify the evidence supporting the conclusions that the
findings for each objective are (a) statistically and (v) education-
ally significant. :

Validation of Fvidence:

The statistical significance of the reported findings has been
reported in earlier items. The educational significance is clear also.
Through a systematic program of training, using such educstionel and
time proven techniques as role-playing, group discussions, lectures,
demonstrations, and on-site monitoring and intervention, retired
Senior Citizens~gi§hout any formal training in counselingz or tutoring

- ———— e L e

iﬁe learning diszbled can be taught appropriate skills for eifective
tutoring. The achievement of the other two objectives has also

demonstrated that not only did the tutors!' effectiveness improve with train-
ing, but their interactions with the students produced positive and
significant changes in the students' academic development and Ppsychological

well-being.

‘Rating of Evidence:

60
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 PART II--Validation of Evidence on Effectiveness/Success (cont.)

Project objective(s) identified for velidation have been
attained and the performance of the learners has been
improved. '

Objective No. 2

1. Review the structure of the obJectives presented in Application for
Validation, Part II. Determine if the objective contains the peces-
sary specifications to render it measurabie at a given point in time.
The specification must include: (1) who is able to do what, (2) at
whgt-level of performance, and (3) under what conditions. Any
objJective not meeting the necessary specifications of measurability
must be eliminated from further investigation and wvalidation.
Include an explanation of the deficiencies. If the objective to be
eliminated is crucial to the significance of the project or the
practice under validastion, a meeting or the entire validation team
should be called at this point to determine whether further valida~
tion of the project or practice is warranted.

Validation of Evidence:

As & result of being tutored by Senior Citizens, learning
-disabled students will show statistically significant gains on the
Stanford Achievement Test, The Wide Range Achievement Test and the
Gilmore Reading Test, and that 50% of these children will show gain
of more than 3/& of a grade equivalent score.

Rating of Evidence: -
" (Circle appropriate number)

0- 1 2 @
] 1 :

Objective Fails . Objective
To Meet ' Meets
Specifications Specification
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On-Site Velidation Form

PART II--Validation of Evidence on Effectiveness/Success (cont.)

i

Objective No. _2 _ ' .‘

2. Examine and verify the needs assessment procedures and findings for
' the nominated objective and determine the adequacy of the evidence of
need to justify the selection of the objective.

Vulidation of Evidence:

Since all of the children in this program are functioning below
their potential, an attempt was made to increase their academic
functioning in aress in which each was weak. The basic skills of
reading, spelling, communication, and arithmetic were the chosen
areas tested. C

Rdting of Evidence:

0 1 2 @
| | |

Omitted Adequate
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On-Site Validation Form

PART 1I--Velidation of Evidence on Effectiveness/Success (cont.)

Objective No. 2

4(a). Each objective must have an evaluation design which will provide
' the information necessary to determine if the learner: ‘change
occurred at the levels specified in the objective. -

Review the evaluation design for each objective for the purpose
of determining that implementation of the design yielded infor-
matiorn for rendering conclusions atout the attainment of the
objective. (In the absence of such a design, the validator
shouli eliminate the cbjective from further investigation and
fiscuss the discrernancies encountered in the evaluation design.)
I the objective to be eliminated is crucisl to the. significance
of the prcject or practice under validation, a meeting of the
entire validation team should be called at this point to deter-
mine whether further validation of the project or practice is
warranted.

Yg}jdation ~»f Fvidence:

The basic evaluation design for 1973-T4 was'a pre-post testing
program. Standardized tests tapping several academic areas (Reading,
Spelling, Math) were administered at the beginning and end of the
academic year.

A pre-test-post-test evaluation design was utilized. The gains were
also compared against those expected by national norms.

Rating of Evidence:

0 1 2 (:;)
i [ 1
Plan Plan

Onitted Adequate
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PART II--Validation of Evidence on Effectiveness/Success (cont,)

Objective No., 2

h(b). Review the evalustion procedures for each objective. The descrip-
tion of the procedures should include who did what to whom,
bov, when, and under what conditions to collect evaluative dsta,

Validation of Evidence:

The Jastek Wide Range Achievement test and the Gilmore Reading
Tests were administered to the S.T.E.P. students before and after
participation in S.T.E.P. They were administered individuaelly in a
femiliar classroom setting isolated from ‘extraneous noise. The testing for bo
occasions was done by members of the professional staff who were experienced
in teaching the learning disabled student.

The Stanford Achievewent Tests were routinely administered in
October and May by the school steff.

Rating of Evidence:

T S

Omitted Description
' Adequate
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. On~Site Validation Fo}m

PART YII--Validation of EV1denceion Effectiveness/Success (cont.)

*

Objective No, 2

4(c). Review the evidence that Supports the project's claim that the
pProject activities were the cause of the attainment of the objective(s).

When control group(s) or norms are used for purposes of comparison,
the data should convineingly demonstrate that the differences reported

. 8re attributable to project intervention, not to normal growth or achieve-
mnt.

Validation of Evidence:

Norms were used as a basis of comparison &s well as previous
patterns of achievement.

- hihis discussion will be divided into each academic area assessed.

Reading -- The students' scores on the Wide Range Achievement
Reading Test showed sicnificant improvement from before to after the
program (t=3.34,df=11, p<.05). Scores on the Gilmore Reading Test
showed similar improvement before to after the program (t-3.3,df=ll, p< .05).
The S.T.E.P. students improved their reading skills to a significant
degree during the year they perticipated in S.T.E.P.

Such differences in test scores cannot be attributed solely to
normal growth or achievement, &s demonstrated by the next set of scores.
' The Stanford Achievement tests were administered in October and Mey to
all the seventn and eigath grade students as part of the regular school
testing program. Whereas an slmost 7 wonth gzin would be expected for
the normal student, there was an average +1h4.3 month gain for +he
learning disabled S.T.E.P. students on word meaning.

Spelling -- The students' scores on the Wide Range Achievement Test
for Spelling showed significant lmprovement (t=3.0,df=14, p<.05). Such
differences in tests scores before and after participation in S.T.E.P.
are due to wore than normal academic development as suggested by the
Stanford Spelling Test scores which showed an average gzin of 9.1 months
in a less than 7 month period. It is important to reaslize that .the
expected academic growth rate is the estimate for "normal" students.

The expected growth rate for the 5.T.E.P. student would be much less.

Math ~- Scores on the math section of the Wide Range Achievement
Test, although showing improvement, was not statistical.y significant.
On the other hand in a less than T month test-retest period, mean differences
on the Stanford Test for mathematic application showed average gains of
10.6 wonths. i o o
" Rating of Evidence: ’ o R S e e e

o} 1 ( ; ) 3

| | - : l
Omitted Evidence
’ Adequate
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PART II-~Validation of Evidence on Effectiveness/Success (cént.)

Objective No. 2

TN—

4(d). Review the senpling technique used for each objective. Verify the
reported sample size, selection techniques, margin of error, and
confidence limits and determine its eppropriateness,

If sampling was not used, write NA (rot applicable) in the space
marked 4(d) on +he Effectiveness/Success Surmary Sheet.

Validation of Evidence:

It was impossible to have a control group or matched group
both for educational and research reasons.

Rating of Evidence: No Rating.

0 h -2 3

d| i 1 1
Omitted Adequate
Sampling

Ppocedures
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PART IT--Velidation of Evidence on Effectiveness/Success (cont.)

ObJective No. 2

h(e). Review the procedures used to select control groups. Verify that

the procedures used do not violate the underlying assumptions of a
"eontrol group."

Where procedures sre "not epplicable," write NA in the space marked
4(e) -on the Effectiveness/Success Summary Sheet. '

Yalidation of Evidence:

NOT APPLICABLE

0 1 o 2 . 3

l_ | 1 {
Omitted Selection
' Procedure
Adequate

6'f
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PART II--Validation of Evidence on Effectiveness/Success {(cont.)

Objective No. 2 . .
. - . \ B
B(f). Examine and verify the instrument's validity, reliability, and
sensitivity to measure the range, scope, and nature of the behavior
measured and determine the adeguacy of the instrument used.

Validation of Fvidence:

The Wide Range Achievement Test, theGilmore Reading Test-and the
Stanford Achievement Tests have established validity and reliability.

‘Rating of Evidence:

0 1 2 (:%i)
| f L
Information Instrument
Cmitted

Adequate
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On-Site Validation Torm
PART II--Validation of Evidence on Effectiveness/Success (cont. )

ObJective No. - I

b(g). Persons resporsidle for data collection should be qualified for
their tasks. Review, by objective, tlLe tasks rerformed in the
data coilezticn process and those competencies (either stated or
implied) required to parform these tasks.

I there was no evidence, ask fzr this information. Identify
instruments edministered by persons not qualified.

Validatidn >¢ sidence:

P

The administration of the Gilmore and WRAT Tests were conducted
by Miss Terry Pica. Miss Pica has & Mester's degree in special
educational instruction and specializes in speech therapy. She also
had been given additional training by Mrs. Rossalie Saul, progzram director,

and Dr. Regina Turk, .school. pyschologist for the Easton and Redding
Schonls. ‘

The Stanford Achievements Tests were administered as part of
the regular school testing program under the supervision of the
Pupil Services Departwent of Redding Schools.

Rating of Evidence:

1 1 A
Omitted Adequate

Qualification

69
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| - .

7~
PART II-~Validation of Evidence on Effectiveness/Success (cont.)

ObJective'No. 2 . —_—

h(h). Review data verification procedures used for assuring the accuracy
of data for each objective. The description should include the
nature of and degree to which data verification procedures were
used to detect and correct errors in data management .

Vﬁlidatién of Evidence:
—

The WRAT and Gilmore tests were scored by Miss Pica. The
scoring was verified by Mrs. Saul.

‘The S.A.T.'s were computer scored.

Rating of Evidence:

0 1 - 2 (3)
1 1
Omitted Procedures

Adequate

-
——
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

ObJjective No. 2

4(1). For each objective, there should be one or more appropriate data
analysis procedure(s) to determine the extent to which objectives
were attained.

Review the data analysis pvocedure(s) for the objective. Identify
any objective for which there was no provision for aralysis- of
data or for which the analysis procedure was inappropriate.
Explain the inappropriateness. Invalidate all conclusions based
on such analysis. If conclusions are invalidated and that objec-
tive eliminated from validation, a meetirg of the entire valida-
tion team should be called to deteraine whether further validation
of the project or practice is warranted.

Validation of Evidence:

For the WRAT and Gilmcre, the same subjects were measured before
and after the program. Therefore, the two samples were correlated and
the measurings repeated. The t-test of significance for differences
between correlated means was the statistical treatment of ckoice.

Dr. Ronald Raymond, who was consulting research psychologist
et the time, was responsible for the data analysis. He is a staff
member of Silver Hills Psychiatric Hospital and & clinical psycholog. st.

Mrs. Rosalie Saul tabulated the average monthly gains for the
S.A.T. scores and offered the comparison- between actual and expected
growth rates,

Rating of Evidence:

0 1 2 @
| |
Omitted ‘ Analysis

. Procedure
! ) "Adequate

e

71




- 78 -

:

On-Site Validation Fornm
PART TI--Vaiidatior ¢ Fvidence on Effectivenezs/Succes:a (con%.)

. I'
Oblective No. 2 : !

S. The evaluaticn findirgz reported for each ohlective i{n the Appiicn-
tion for Velilaticn shculd give acceptamble juantitative eviderce
that the learner :errcr-monce attainment was met as expected. Verify
that the attuinment level for sach oblective was reached and cite
the appropria*=2 eviience. : '

Objéctives failing the oriterion muz: be eliminated {rom rurther
consideraticn. TIf zhe objective i3 eliminasned, « reeting of “he
entire validati.n team sh~uld bte called 1o determirne [0 the chiec~
tive was cru~iyl Lo the siznificance »f <la pr Loor gractice under
validatior. Upon such de'2wmiration, the entire rr-isct or practice
should be rejected frem furtner validation.

Validatiorn. af Fvidenne:

Réading - On the Gilmore Reading Test, students' performance indicated

a significant Improvement in reading accuracy before and after participation
in S.T.E.P. (t=3.3,df=12,p<.05). On the reading section of the Wide
Range Achievement Test there was also a significant improvement before

and after the program (t=3.3%,df=11,p € .05). These changes in the
' learners can be attributed to chance factors less than 5 in 100 times.
Additional evidence suggests that improvement in reading ability was

beyond the growtn patterns or normal students. The average gain on the
Stanford Achievement Test for word meaning was +14.3 months even though

the test-retest period was only seven months. The expected growth rate

of children with learning problems is usually less than those for other
children. . : :

Spelling - The S.T.E.P. students showed significant improvement in
the spelling section of the WRAT administered before and after particirpation
in the program (t=3.0,df=14,p<¢.05). The score differences cannot be
attributed to chance factors alone. The average gain on the Stanford
Spelling Test was +%2.1 months in less than a seven mounth test-retest
period suggesting that the S.T.E.P. learning disabled students' gain
was more than expected for normal children during the same time period.

Rating of Evidence: T

0 1 2 O,

1 1 l 1
Omitted ! .. Evidence
Acceptabdble

i
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PART II--Validation of Evidence on Effectiveness/Success (;ont.)

Objective No. 2 . ' | -

Math - The improvement shown on the WRAT fui math was not large

ﬁenough to be attributed to other than chance factors.  However, scores

on the Stanford Test for mathematical application showed a +1C.6 month
gain over only a 7 month period. This represents a 3.6 month gain over
and above .that expected for normal students. The gain would probably
be even greater if compared to the expected growth rate for learning
disabled children.
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PART II-~Validation of Evidence on Effectiieness/Success (cont.)

Obiective No. o2 _ ' ' |

6. The evaluation supports the conclusion that the associated learner
change implicit in the attainment of the objective was directly
associated with project activities. ZExamine the conclusions drawn
from the evaluation evidence for the objective for the purposes of
verifying that the evidence supports the probability that learner
change was associated with project activities; examine the conclu-
sions to determine the generalizability of the findings.

Objectives failing the criterion must be eliminated from further
‘consideration. ' .

-

Validation of Evidence:

Tne S.T.E.P. students' academic performance in areas of reading,
spelling and wmath showed statistically significant improvement while they
participated in S.T.E.P. In some specific ereas tested, their geins
were well beyond the aczdemic development expected of normal students for
the same period. These findings are more remarkable when one considers
that S.T.E.P. students are referred to the program because they are
experiencing difficulty learning in the regular classroom.

Rating of Evidence:

o] 1l

I { <£> '

Omitted o Conclusion
: Warranted

- o
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. _2

T. Review and verify the evidence supporting the conclusions that the
findings for each objective are (a) statistically and (b) education-
elly significant. -

" Validation of Evidence:

The statistical significance of the reported findings have
been discussed in earlier items. The educational significance is
guite obvious. The S.T.E.P. student was referred to the program because
of . he "failed" in the regular clarsrrom situation. His learning
disabilities and concomitant social-emotional problems made adjustment
to the regular classroom difficult. The evidence strongly suggests that
the unique features of the S.T.E.P. program provides an atmosphere
conducive to learning for this type of student. Employing Senior Citizens .
as tutors in a school has many inhereut advantages for this neglected
segment of the population. 1In a sense, both the learning disabled child
and the senior citizen have been rejected by society. Working together,
they seem to provide a mutually beneficial relationship. Anecdotal °
data, described elsewhere, demonstrates the benefits of involvewment
in S.T.E.P. for the Senior Citizen. ' '

Rating of Evidence:
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Project objective(s) identified for validation have been
attained and the performance of the learners has been
improved. ) J

Objective No. 1

1. Review the structure of the objectives presented in Application for
Validation, Part II. Determine if the objective contains the neces-
sary specifications to render it meesurable at a given point in time.
The specification must include: (1) who is able to do what, (2) at
what level of performance, end (3) under what conditions. Any ‘
objective not meeting the necessary specifications of measurability
murst be eliminated from further investigation and validation.
Include an explanution of the deficiencies. If the objective to be
eliminated is crucial to the significance of the Project or the
practice under validation, a meeting of the entire valilation team
should be called at this point to determine whether further valida-
tion of the project or practice is warranted. R

Validation of BEvidence:

As a result of being tutored by senior citizens, learning disabled
‘children will show significantly more positive attitudes at home
when ratsd by perents at the beginning and at the end of the year on
the dimensions of Maturity, Conperaticn,.Getting Along Better with
Family and Attitude Teward School.

Secohily, as a result of being tutored by senior citizens,
50% more of the learning disabled will show a more positive attitude
toward school than they did at the beginning of the year.

Rating of Evidence:
(Circle appropriate number)

o : s @
] N | Vo

Objective Fails UbjJective
"o Meet - Meets
Specifications .

Specification
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. _3 s
2. Examine and verify thne needs assessment procedures and findings for

the nominated objective and determine the adequacy of the evidence of
need to jJustify the selection of the objective.

Validation of Evidence:

Review of cumujative folders, réferrals and interviews with

students, parents, specialists and teachers all present adequate
evidence of the need. : '

Rating of Evidence:

Omitted Adequate
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. 3

3. Exemine and verify the activities (methcds, strategies, program
intervention, etc.) eémployved to accomplish the objective. Verify
the intensity of each method in terms of full-time equivalent
Professional and nonprofessional personnel required, hours of
instruction, etc. '

Validation of Evidence:

In the course of the tutorial relationship the Senior Ciﬁizen,
rather than rejecting the child for his socially unacceptable behavior,
helped the student to understand what behavior is and is not acceptable

in specific situations and rointed out the consequences of such behavior.

- The Senior Citizens also attempted to provide a positive, accepting

atmosphere for the child. The tutors reinforced the students' strengths

and developed their sense of self-worth.

Rating of Evidence:

0o 1 (2) 3
! 1 |
Omitted Description

Adequate

-~
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PART I1I--Validution of Evidence on Effectiveness/Success (cont.)

|

U(a). Each objective must have an evaluation design which will provide
the informetion necessary to determine if the learner change
occurred at ‘the levels specified in the objective.

Objective No. 3

Review the evaluution design for each objective for the purpose
~of determining that implementation of the design yielded infor-
mation for rendering conelusions about the attainment of the
obJective. (In the sbsence of such a design, the validator
‘should eliminate the objective from further investigation and.
discuss the discrepancies encountered in the evaluation design.)

. If the objective to be eliminated is crucial to the significance
of the project or practice under validation, a meeting of the
entire validation team should be called at this point to deter-
‘mine whether further validation of the project or practice is
warranted. -

Validation of Evidence:

A pre-test - post-test design was utilized.

Rating of Evidence:.

o v ®

| 1 .| l

Plan O Plan
Omitted Adequate
7Y

‘_..-._w e e . : . e
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

ObJective No. _3 ) —

b(v). Review the evaluation procedures for each objective. The descrip~
tion of the procedures should include who did what to whom,
how, when, and under what conditions to collect evaluative data.

Validation of Fvidence:

Home Behavior - S.T.E.P. parents rated their childrenon a 1l to 5
scale indicating how the children's behavior was viewed last year
(before S.T.E.P.) and this year (after S.T.E.P.). The following
characteristics were rated: (1) maturity, (2) cooveration at home,

(3) gets along better with family, (&) atuitude toward school.

Miss Pica and Mrs. Seul carefully explained the questionnasire to
..each parent and were aveilable to answer any questions as the parent

made the ratings.

School Attitude - After particivation in the program, S.T.E.F.
students rated the degree which they liked certain school releted
activities on a O - L scale from least to most liked. The attitude
scale was administered in small groups and was closely supervised by
Miss Pica. The following items were analyzed as indicators of attitude
change toward school:

1. Liked school

2. Liked to ride the bus
3. Liked deinz homework
L

. Liked the report card he or she received

Rating of Evidence:

L A ]

Omitted Description
Adequate
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. _2 . “
. I
4(c). Review the evidence that supports the project's claim that the
project activities were the cause of the attainment of the objective(s).

When control group(s) or norms are used for purposes of comparison,

the data should convincingly demonstrate that the differences reported

are attributable to project intervention, not to normal growth or achieve~
ment. B '

Validation of Evidence:

Home Behavior -~ The following percentage of gain was calculated from
the ratings of bome behavior by the parents of the children before and
after involvement in S.T.E.P. The results of statistical analysis
is also reported.

1. Maturity - 37.3% (Before S.T.E.P.

me rating =3,after
S.T.E.P. mean rating =h.l; t=Lk.6L, ar

an

=16,p <.01).

2.  Cooperation - 33.3% (Before S.T.E.P. mean rating =3, after
S.T.E.P. mean rating sk; t=h.8?df=l6,p<401). '

3. .Gets along better with family - 26.1% (Before S.T.E.P. R
. wean rating = 2.9, after S.T.E.P. mean rating = 3.6;
. t=2.95,4f=16,p <,01).

L.  Attitude toward school - 21.6% (Before S.T.E.P. mean
rating = 3.2, after S.T.E.P. mean rating = 3.9;
t=2.8,df=16,p <..02). '

School Attitude - The following percentage of gzin was indicated

by the S.T.E.P. students.

o
Wi

1. Attitude -toward school

59% like school more this year than last
27% like school the same
4 % 1ike school less

2. Attitude toward bus riding

50% liked to ride the bus more this year
45% liked to rids the bus the same : .
5% liked to ride the bus less

ﬁafing of Evidence: '

0 1 2 @
! ] 1
Omitted Evidence
. Adequate

Q1




On-Site Validation Fcrm

PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. _3

4(d). Review the sampling technique used for each objective. Verify the
reported sample size, selection techniques, margin of error, and
confidence limits and determine its appropriateness.

If sampling was not used, write NA (not applicable) in the space
marked 4(d) on the Effectiveness/Suzcess Summary Sheet.

Validation of Evidence:

NOT APPLICABLE

Rating of Evidence: No I'ating.

0 1 - 2 3

{ A 1 1
Omitted ‘Adequate
Sempling

Procedures
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. _3

L(e). Review the procedures used to select control groups. Verify that

the procedures used do not violate the ‘nderlying sssumptions of a
"eontrol group."

Where procedures are "not applicable," write NA in the space merked
4(e) on the Effectiveness/Success Summary Sheet.
—_—"

Yalidation of Evidence:

NOT APPLICABLE

Rating of Evidence:; NO If_e}.tihg.

0 S| 2 3
L1
Omitied : ‘ Selection

* Procedure

Adequate
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PART Ii--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. 3 . _ o ey
b(£). Examine and verify the instrument's validity, reliability, and

sensitivity to measure the renge, scope, and nature of the behavior
measured and determine the adequacy of the instrument used:

Validation of Evidence:

Both the home rating and attitude scales were locally develcped
for the burposes oif the study.

The Home Rating Scale or Socially Ac .ptable Behavior was a
5 point rating scale for each of four traits -- maturity, cooperation
at home, gets along better in family, and attitude toward school.. The
-parents. rated their children on each trait as they viewed ‘them last
year and this year.

The Attitude Toward School Scale was a 5 point self-rating scale
tapping attitude toward four school related items. -- school itself, Hus
ride, homework and report card. The S.7T.E.P. student rated these items
&8s he felt about them last year and this year. '

Rating of Evidence:

0 1 O, 3

| N { |
Information Instrument
Omitted - Adequate
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PART II--Validation of Evidence on Effectiveness/Success (cont?)

Objective No. 3

L(g). Persons responsible for data collection should be qualified for
their tasks. Review, by objective, the tasks performed in the
data collection prccess and those competencies (either stated or
implied) required to perfsrm those tasks.

If there was no evidence, ask Tor shie information. Identify
instruments administered by persons rot qualifiezl.

Validation of Fridence: ) R

Home Behavior - Parents were supervised in their data collecting
by the S.T.E.P. professional staff who were available to answer
questions to clarify behaviorial criteria of the stated characteristics.

School Attitude - Miss Pica administered the test in small groups

and was available for questions. :

%
Rating of Evidence:

0 1 2 ©)
{ 1 1 1
Omitted Adequete

My 302 m i s o
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PART II--Validation ¢* Evidence.on Effectiveness/Success {cent. )

On-Site Validation Form

ObJective Ho. 3

4(h). Review data verification provedures used for gssuring the accuracy
of data for each cbiective. The description should include the
rature of and Jegree to which data verification Procedures were
used to detect and correct errors in data management.

Validaticon of Evidence:

Data were checked for accuracy by project stafy and consultant.

i
Rating of Evider :a: - .
0 RN
1 { { 1
Omitted Procedures

Adequate



O
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Aruitoxt provided by Eic:

On-Site Validation Form

L(

-~

Objective No. _3 ) ~—

1). For each oblective, there should be one or fiore appropriate data
analysis preccedure(s) to determine the extent to which objectives
were attained. .

Review the data ara.ysisz procedure(s) for *he objective. Identify
eny objective for which there was n> provision Sor aralysis of
data or for which the anaiysis prncedure was inaporepriate.
Explain the inapprcpriateness. Invalidate all conclusions based
on such anuiysis. I ecnclusions =re invalidated and that onjeo~
tive eliminated from validstion, a neeting ¢ the entire valida~’
tion team should be called to determine whether further validstion
of the project or tractice is warrant:4.

Validation »f Eviderce:

Home Benavior - Since a before program - aiter program comparison
vas made in the same subjects, a t-statistic te measure significance
of differences betwzen correlated manns was useéd. . An analysis of
overall mean differences across all four v ~oacteristics as well as an
enalysis -f mean differences fo: each craracteristic was performed by
Robert E. Matefy, research consultant.

Echool Attitude - Percentages of positive, same and negative
changes were calculated by #vs. Rosalie Saul.

.

Rating of Evidence:

.? 1 | ?' <:> .

Il

C)r'.it"ted v Analysics
: Procedure
Adequate
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PAR? II--Validatior of Evidence on Effectiveness/Success (cont.)

Objective No. 3
. —

5. The evaluation findings reported for each objective in the Applica-
tion for Valiidation shouid give acceptsble jquantitative evidence
that the learner pericrmance attainment was met as expected. Verify
that the attainment level for each objesctive was reached and cite
the appropriate evidence. )

Objectives failirng the criterion must . ~.minated from further
considerrticn. If the ctjective is elinm.;ated, a meeting or the
entire validatisn weuwn should be called to determine if the ctjec-
tive was crucial to the significance =¥ the project or rractice under
val idation. lpon such devermination, the 2ntive rreject or practice
should be rejected from further validdticn.

Validaticn cf Tvidenca:

ata

Home Rating of Socially Accertzble Rehavior - According to ratings
by parents, the S.T.5.P studen.s improved significantly on all four traits
tapping soclally acceptable tekaviors. This improvement occurred during
the time the student participated in S.T.E.P. The overall mean rating for
all 4 ‘traits before S.T.E.P. =12.1. After S.T.E.P., the overall mean
rating =15.7. The statistical results (t=5.5,df=16,p<Q01) indicated that
these differences could be due to chance less than 1 in 100 times. The
mean ¢ifferences of each trait (Maturity, Cooperation, Gstting Along wit:
the Family, Attitude Towsrd School) also indicate that chence factors

are unlikely. There are less than 1 in 100 and 2 in 100 protabilities
that the differences in ratings between before S.T.E.P. and after S.T.E.P. are
due to chance factors (see item 4(c) for statistical summaries).

School Attitude - As indicated in L(c), S.T.E.P. students reported
a gain in favorable attitudes toward such school related items as school
itself, bus riding, homework and their report cards. In terms of
percentages, from 38% to 59% of the students showed gains in their
school related attitudes since their involvement in S.T.E.P. This
compares with from 4% to 124 who indicated less favorable attitudes
since their S.T.E.P. involvement. More s udents held positive self-

titug Y I t .T.E.P. than before S.T.E.P.
ﬁ%E%%%?%ﬂeiw%Ee%%%&es toward school after S.7T n .

3

0 1 2 (:5

| I l [
Omitted Evidence
Acceptadble

¥
LS
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PART- IT--Validation of Fvidance on Effectiversss/Success (cont.)

)

Objective No. 3
. _— Se—

6. The evaluatics cipports the conclusion that the associated learner
change implizit iy the attainment of the otjective was directly
associated with prclect activities. EZxamine the concluzions drawn
from the evaluaticn eviience for the obliactive for the purposes of
verifying tha* the eviijence surports the probubility thet learner
change wes associatsed - .ih projo:t activizsies; _ramine the coneclu~
sions to determine *‘he feneralizability of the findings.

Ob ectives failing the -ri terio” must t= eriminvated from furtler
>
consideration,

Yalidatiorn uf Pvida-ne:

Review -f final evaluation report of the project.

Rating of Eviderce:

0

|
Omitted ! Conclusing
Warranted

—
3
 —

ERIC

Aruitoxt provided by Eic:
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PART II--Validation of Evidence on Effectiveness/Success (cont.)

Objective No. 3.

7. weview and verify the evidence supporting the conclusions that fhe

findings for each objective are (a) statistically and (b) education-
ally significant.

“Yalidation of Evidence:

A

The evidence from all project d»>cuments was reviewed and the
conclusinns were statistically and educationally significant.

Rating of Evidence:

No . ' Yes




PART TII--Validation of Evidence on Effectiveness/Success
SUMMARY RATING

Ratine Points
Nominated Obiective by Humber

Evidence of Effectiveness/Success Ttems 1 2 3 | h 5 4 7
*1. Measurability of objectivity | 31313
2. Needs determination 3 3 3
3. Intensity of project activities 31 3] 2
4. Evaluation (See directions below.) 3 12.6/2.3
*5. Attainment of objective 31313
*¥6. Achievement and learner change and
generalizability of project 3 3 3
*¥7. Statistical and educational
significance 3 3 3
SWMED RATIHG POINTS 1
(Summed Rating Points Must Total 19 for i
Validation of Each Objective.) :
Total Scaled Score(Summed Score Divided by 7) 21 P0.6/19,3

Transfer S-aled Score %c p. 10k,

¥Items 1, 5, €, and T must each receive a rating of
3 points. If any of these items does not receive
a rating of 3 points, reject the objective from

—Q-.———_.---_______-.--—-.-——_.....~~~——.—-.-.—.__._-—__—~____-———_......~~~-———————_—_--~_—~—-—-——-—-—

Directions for Itsm 4 (Evaluation, varts a-i): Fnter rating for each item.
For each objective, total the rating (parts a-i). Divide the total by 9 (the
nunber of subitems).
If item L(d) or L(e) ic rated MA (not apnlicable), divide the Totai by 8.
If item 4(d) and L(e) are rated NA (not applicable), divide the total by T.
Enter result under item 4 in summary record above. .

b, 5 atio . Rating Points
" ’ Nominated Obljectiwves hy Tumber -
. 1 P 3 I; 3 6 [ 7

(a). Evaluation design 3 3 2 |

(b). Zvaluation procedures 3 3 3 i i

(). Prcject activities ' 3 2 3 i

(d). Samiling techniques 4 NA INA Ina ]

(e). Control group sel:ction A INA INa L i

(f). Instrumentation | 3.1 3 2 ; !

(g). Qualified personnel 3 3 |

(h). Data accuracy 2 3 3 4

(i). Data analysis procedures 3 1 3 3 B
TOTAT, L 21 120 9 ?
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Cost “nformation: Informstion on stariv-up and operationzl costs
which, when combired with Part 1T, Cffectiveness/Success, and Part
IV, Exportability, will help an interested school dist-ict make a
decision about adoption/adaption of the project practice.

S e ———— a ——

DIRECTIONS FOR RATIUC

On-site validation of cost is based on the evidence reoorted in
the Applicaticn for Validation, Part III, Cost Information, and
the accompanying supporting documentr.

Rating by Validation Itenm

1. Examine and verify the evidence prc.-ided for each item by'the
project rersonnel.

2. Circle the appropriate number. Assign a point value of "O" to
any item for which no - “servable evidence is presented,

Assign a point value of "1" tc any item for which the nroje
staff presents observable eviderce that is versuasive in su
of the item intent.

Assign a point value of "2" for any item for which the project
staff presents observable evidence 57 a substantial and persua
sive, but not conclusive, nature f:r the item.

Assign a point value of "3" for any item for which the rroject
staff presents observable evidence which is both conclusive and
compelling that the intent of the item was wholly fulfilled.

3. Record the rating value for each item on *he Validaticn Summary

Record (on page 88) in the item cell keyed to the number of the
item.

ERIC

Aruitoxt provided by Eic:
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On-Site Validation Form
PART III~-Validation of Evidence on Cost Information (cont.)

1. Examine and verify the total expenditure for the last completed
grant period and the estimated cost ¢ adopting/adapting this
Program by anothei school district.

Validation of Evidence:

A review of the L.E.A.'s apprlication for validation rages 31 and
38 of Part I presents concise,accurate fiscal data to verify the
tntal expenditure for the last completed grant period. This fiscal
data can be adepted nr a2dzpted by anotner s bl district.

Rating of Evidence:
(Circle the appropriate number)

-

| Y 1
Omitted Complete and
reasonable
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PART III--Validation of Evidence on Cost Information (cont.
2. Ecamine and verify *he evidence c¢n per~lharner cost and the method
used to deverm\ne cost.

Validation of Evidence:

Fiscal data presented »n page 37, Part III accurately identifies
the-proceduyre through which a ppn_learner enst has bezen arrived zt.
The totgl operatlonal cost of $22,000 dividéd by the total pup}l
population »f 22 yields = per pupil cost »f $1,000.00. T? derive a
monthly cost this figure is Tu:tbe* AlVid@d by 10 .hich yields a
monthly cost »r 3100.00 This data 5 been verified and thes procedure
is sound.

Rating of Evidence:

(@]
et
— N

©,
Omitted Complete and
reasonable

L4 W
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On-Site Validation Form

PART III--Yalidation of Evidence on Cost Information {coat.)

3. Examine and verify the evidence related to the determination of the
average number of hours per learner seived for the lest grant perioqd.

Validation of EFvidence:

The validator invesiigated the data presented on page 40, Part .7.
which indicated 211 average total of hours per learner served. An
inspection »f tutor payrolls and project aitterndance verified that 211
was the average total number of hours per lezrner sarved.

Rating of Evidence:

0 1 2 @ ’
| |
Omitted Complete and
reasonable

—
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PART III--Validation of Evidence on Cost Information (cont.)

Examine and verify the evidence related to the estimated start-up

costs for replication of the project and the method used to deter—
mine the costs.

Validation of Evidence:

The iaformation presented on pages 41 and 42 of Part IIT clearly
Presents tne fiscal data regzarding start-up costs. The line items
{{ncludlﬂgsha:f development,.naterials, facilities, contrscted services,
equipment and trav=l‘represent standard tudgetary practice. An

investizztion of the project budget verifies the atove.

Rating of Evidence:

0 1 3 -
o Q
Omltted )

“omplete and
reasonable‘

= 0
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On-Site Validation Form !
PART III--Validation of Evidence on Cost Information (cont.)

Examine and verify the evidence related to the estimatéd per-learner

stait-up costs for the purpose of replication in a similar environ-
ment. ’

Validation of Evidence:

The procedure followed by the L. E. A. in projecting an estimnated
per-learner start-up cost presented on page 43 1is a valid procedure.
The projected per pupil start-up cost of $30.00 has been arrived at
by dividing the l>tal numbers of learners into the total estimated
start-up cost. However the project's explanation did not include the
fact that the yearly per pupil start-up cost is actually $900. The
$90.00 per pupil cost represents a monthly figure.

Rating of Evidence:

0 1 2
—_ i }
Omitted Complete and
reasonable

pueene

. | 97




On-Site Validation Form

PART III--Validation of Evidence on Cost Information

SUMMARY RATING

Evidence of Cost Items

1. 'Cost information for last completed grant period
2.  Per-learner cost information

3. Information on average number of hours per learner
L, Information on start-up costs for replication

5. Information on per-learner start-up costs

- 88 -

SUMMED RATING POINTS
(Summed Rating Points lust Total 15 for Validation)

Total Scaled Score (Summed Score Divided by 5)

Transfer Scaled Score to p. 104,
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PART IV-~Validation of Evidence of Exportability

DIRECTIONS FOR RATING

1. Examine and verify the evidence provided for each item reported
in the Application for Validation, Part XV, Exportability.

2. Report in the space provided HOW you validated the evidence
presented au? the FINDINGS of the validation. DO NOT
repeat the evidence presented by the project unless new evi-,
dence, no% reported in the Application for Validation, is used.
3. Circie the appropriate number. Assign a point value of "0V to
any item for which no observable evidence is presented.

. Assign a point value of "1" to any item for which the project
staff presents observable evidence %that is persuasive in sup-
port of the item intent. '

Assign a point value of "2" for any item for which the project
staf'f presents observable evidence of a substantial and per-
suesive, but not conclusive, nature for the item.

Assign a point value of "3" for any item for which the prcject
staff presents observable evidence which is both conclusive
and ccmpelling that the intent of the item was wholly fulfilled.

L. Record the rating value for each item on the Validation Summary

Record (on page 103) in the item cell keyed to the number of the
item,
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‘Op-Site valjdation Form

PART IV--Validation of Fvidence on E&portability (cont.)

T e et ot

A vaiideted Practice is exportable if (1) it is feasible to
cofmunicate to other school distriets and (2) it can be
adobted or adapted by othe€r school districts with similar
needs and environments. Used interchangeably with Portable,
Replicable, ang Communicability.

o, S ) e —

1. Exapine and verify the description and documentationAof the local
educational need for this project. ez -

- Validation of Evidence:

e N N et ] .- E - ‘.
"In 1972-73 at the John Read Middle Schkoo). cne resource teacher was

'yéSponsible for servicing all of the nandicapred children in grades

5 Yhrough 8 witk the exception of One self-contained cldss of twelve

4th," 5th and 6th graders. Only eight of thess were John Read puDils;

tPe rest were Lth graders bused from the Redding School. Resealch

. evldences that at least 10% of any school zorulaticn has learning

~~pFoblems.  This means that a minimun of 62 children at John Read uiddle.

school were entitled to help. Because 1t was impossible for on€ resource

té&cher to handle the remaining Si pupils, only the most needy “ere chosen

0T pelp. Therefore, a proposal %O service the balsnce of the Population

et apn economical cost was accepted as a need in the district. This project

addressed itSelf to Tth and 8th graders as this segment of & schocl is

coRsidereq the wost difficult to remediate.*

- . e s mcmmede o e mmen o el T el e e L s . e

. . ’ -
. . . c .
4

' %9Pecial egucation meetings held throughout the state in 1972-1973.

—T N T T T, = TP T T e
0 1 2
l o .
omitted ' Adequate
g Evidence
of Need.

PP S e
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PART IV --Velidation of Evidence on Exportability (cont.)

Examine snd verify the evidence that the project will be continued
with State or local funds after the termination of Federal funds.

Validation of Fvidence:

The board in iis
meeting stated that the school district will continue
the pregram after federal funding terminates.

Rating of Evigence:

0 _ 1 2
Omittegd Adeguate
o Evidence
of Neegd.

g 1014



On-Site Validation Form

PART IV--Validation of Evidence of Exportability (cont.)

3. Examine and veri:; the <vidence that the Board of Education will
operate the project as u demonstration site, assuming funds are
made available for demonstration purposes. ‘

Validation of Evidence:

If the project is validated, the Board of Education will
be willing to operate in the context reported, provided

that no greater level of lccal finencial support is required,
since this is totally impossible at this time.

Rating of Evidencé: -
0 1 2 '(:)
I I I
Omitted Some Sufficient
Evidence Evidence

102

- 92 _



‘On~Site Validation Form

-

PART IV --Validation of Evidence on Expcrtability (cont.)

L, Examine and verify the accuracy of the describe:i target populatlon
of the project.

~—

Validation of Evidence:

" =-93 -~

This project has threse components:
a. Handicapped Tth and 8th grade students
b. Unemployed senior citizens

c. A program coordinator who can be trained to prescribe
for the handicapped, communicate and train senior citizens,
as well as interact with parents and teachers.

The handicapping conditions of the children would be by definiticn
_under Public Act. No. 627. Tutors would have to be screened and
trained and after working with children for a few weeks, if found to
be ineffective, would be removed from the program.

T e e+ 4 41 ey o gt ot = e s Wmmen e gt mmienes = — . -

Rating of Evidence:

1 O
! 1 | 1
Omitted Adequate
Description

103
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PART IV--Validation of Evidence of Exportability (cont.)

5. Examine and verify the accuracy of the descriptions of instituticnnal
variables critical to the success of the project, i e,, school adminr-
istration, teaching staff, physical facilities.

Valldatlon of Fv1dence

Almcst any school in Conn°ct1cut would be anproprlate for bhis
_program if the building administrator is supportive of the project and
the building has an appropriate space to house from six to eight children
and five to six tutors a period. Using Senior Citizens as aides rather
than parents as aides is appealing to teachers. The elderly due to their
. age. are not likely to rerlace the professional nor are they critical of
schools and teachers as they lack a vested interest. Seniors seem to
: elicit support from the staff either because of "respect for age" or
"a need to protect".

"The learni ng disability teacher must change her role of "direct
" teaching" and become a supervisor of the senior citizens and prescriber
for the individual pupils. Fowever, having wmany aides reduces the daily
work load of the teacther.

e e e m e e e 9 < et e s Ot o e 0207 gt eme S e b e e . . o

»

Rating of Evidence:

0 1 C?

| !

Omitted Acceptable
Accuracy

—

104

) e e 9 e ® ettty b——re o o oo




On-Site Validation Form

PART IV--Validation of Evidence of Exvortability (cont.)

6. Examine and verify the accuracy of the descripti
and home variables, e.g., the necess
involvement.

ions of any community
ity for parental and community

Velidation of Evidence:

—— e e i ot —————— ——

Community involvement is organic to the program. For the first
time schools are willing to reimburse an almost forgotten segment of
each town's society, its elderly. In return for this reimbursement,
schools are receiving the benefit of the expertise, the skills znd the
abilities of these people. Once the senior citizen has been trained
to understand the handicapped adolescent, the teenzge can become an
apprentice to the skilled craftsman. In this non-threatening relationship,
many youngsters seem themselves in a new light, a better self-image
develops. and meaningful learning telkes place. In towns where little

“industry exists, this project brings industry into the schools rather
than teking the children to the industry. Money whick was formerly
spent for transportation may now be used for direct instructional
services.

Rather than going out into the community to desseminate information
about our :schools we are bringing people into the schools who often do
not understand either the school's problems or the solutions developed
to deal with them. To have the elderly understand the young and the
young understand the elderly should encourage reciprocal support.

The involvement of parents is not critical to the success of the
Project. However, whenever parents understand their children's needs,
benefit comes not only to the child but also to the school in the form
of parent support. The parents in Redding relate very well to the senior
tutors of their children. Perhaps parents, who failed in school them-
selves feel threatened by a professional, but can talk to a tutor on an
informal level with which each is comfortable.

- ————— et s 4 e eemige

- S

—

Rating of Evi@ence:

0o 1

, 2
1 1 l ;
Omitted Acceptable

Accuracy

105
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PART IV--Validation of Evidence of Exportability (cont.)

T. Examine and verify the accuracy of the description of the activities

determined by the project staff to be critical to the success of the
project. :

Validation of Evidence:

_.The activities criticel to the success of the orogram are: Y N,
a. Screening tutors - A good group of tutors was assembled

through word of mouth, radio and newspaper publicity,
or through advertisements in places of business such as
banks, drug and grocery stores. Church groups, local clubs
or housing projects, etc. were not the best sources for
tutors at all. In fact, psychologist, Dr. Ronald Raymond,
noted in reviewing the interview sheets that the one thing
- that the tutors had in common was that they did not belong
to many clubs. It is also important in the sereening
process that each town find tutors who would be comfortable
living in that community. For instance, in a town such as
. Redding the semi-n»nrofessional tutor feels comfortable with
the children with whoa he is working. Eowever, in a town
of an industrial rnature the tutors should be similar to the
. parents of the children who live in that community.

b. Training tutor through:

~-Group discussions - These discussions relate to the
relationship or the tutor and the tutee, the teach-
ing¢—rlearning situations, causes of disabilities,
emotional factors, sensory motor techniques for train-
ing, role of creativity, task breaking and so forth.
--lectures - These were held on methods for teaching in
academic areas. The stress was placed on the zgame
menufacturing aspects of helping the zdolescents to be
teachers of younger children. It is important to bring
in outside people for the lectures and the discussion
group as the tutors need to be exposed to the various
fields of discipline.

Rating of Evidence:

i o

Omitted Accurate

106
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PART IV--Validation of Evidence of Exportability (cont.)

7. (Continued) %
‘~--Role-playing - In the role-playing situation the tutors
took tumns as chlld and teacner. Interesting findings
..z evolved such asewe all learned from different wodalities,
. frustrations of teaching and learning.
--Reading - Reading materials were recommended by the
director, speakers, and tutors to each other.

b - — ————— - v ——

The Redding Model can serve as.a **aining center for
visitations, observations and discussions by the new
would-be tutors from other communitias. Project S.T.E.F.
will also develop a mznuzl to include training techniques
for Seniors, pairing tutors and tutees, helping tutors to
relate to school staffs and scnool procedures.

c. Developing prescrirtions ¢cr tke children - The usual
prescription dsvelored by tke leﬂrnln? alsabllluy teacher
deals with the child's we=kn°sses such as "visual segquencing,
"auditory mewory," "eye-tand coordination," ete. Rather
than having such specific prescriptions, the learning

g disability teacher must be creative enough to write her
prescription in the form of an order for creating a geme.
It might be,"we bave 2 cpild in the third grade who cannot
think of the order in which pictures should come; so let's
develop & game that nas five pictures. TFor instance the
plctures might be of:

n

1. 1cing a cake

2. mixing the batter

.3. breahing the eggs

4. putting it in the oven

5. putting it in the pan.
IOnce the child decides tkat these are the five pictures
and that they are to be properly arranged, he soon develops

& sense of sequencing for himself although he is preparing
the task for another child."” IR

screening students: see item 13 Part IV

107
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On-Site Validation Form

PART IV--Validation of Evidence of Exportability (cont.)

'
1

8. Examine and verir/. that the essential materials : sofiware) are fully
developed and publicly available for potential adoptors,

Validation of 7-i.zace:

Materials - The materials required for the program would be the
sort of materials used by an art teacher or an industrial arts teacher;
paper, nak tag, magic markers, paints, tacks, wood, nails, ete.

Audio-visual equipment for producing tapes, slides and other
learning materials encourages creativity in the student and his tutor.

Rating of Evidence:

Omitted Software
Fully

Develope.i
and

Available

108



On-Site Validation Form
PART IV--Validation of Evidence of Exportability (cont.)

9. Examine and verify the descriptions of the types, numbers and special
qualificaulons of. personnel required for the proiect.

Validation of Evidence:

Personnel - The program coordlnator is probably the.mos» essentlal
element in the program in any town. He or she should have experience in
working with teachers, para-professionals and other personnel It would
be expected that he or she would have had extensive experience in working
with handicapped children as well as the ability to diaznose and remediate
academic problems. The person should have some background in tests and
measurements and psychology. Another important aspect of the position
would be the ability to create materials for learning. A penchant for ;
‘good public relatiors would also be helpful. This person should also “
be able to help train and supervise the elderly as tutors. .

In addition to the program coordinator, the number of Senior

Citizens who would be hired and trained would be related to the number

- of children and the severity of their problems. It is probably easier

- to work in man hours per child rather tkhan numbers of tutors. It will

- also be found that few of the tutors are willing to work five days a
week. Therefore, a three day tutor would need a two day tutor as his

. counterpart. One cannot ascertain this unsil the child*en are 1dent111ed
and the tutors screened.

B PR T T e et e e Sy e e g 1 St i v s e 1

See also pp 14-16 Part I of Application for Validation

Rating of Evidence:

0 1 2 (?)
| [ l
Omitted Adequate
Description

109




On-Site Validation Form
PART IV--Validation of Evidence of Exportability (cont.)

10. Examine and verify the deseriptions of the prucedures and materials
necessary for personnel training. : !

Validation of Evid?

e e e v - ] | LR

Procedures and M B rry for Personnel Tralning

It will be necessa:, . i..d workshops for the training ot
~professionals from the adopting school. This investigator envisions one
-workshop a week for eighteenweeks at which time professionals such as,

- psychologists, social workers and other educators, skilled in developing
homemade materials, will supervise the meetings. Together the participants
and the director will develop a manual which will serve the towns as

. tralning manuals for the Senior Citizen. During the same period the
adopting schools will be seeking Senior Citizens for their programs.

The participants will also be encouraged to observe at the producer site
and become involved with the students and tutors there. The director
of the project will also be available to make visits to the adopting
".-towns to help them screen their Seniors and potential puplls who might
. be included in the program.
The materials necessary for the workshops would be tape recorders,
video equipment, art and industrial arts supplles, which are used for
developing learnlng materials.

U

Rating of Evidence:

o 1 2 @
L 1 -]
Omitted Adequate
Description

110




On-Site Validation Form

-

PART IV--Validation of Evidence of Exportability (cont.)

1. Examine and verify the claim that the project can be adopted in
whole or in part.

_ Yalidate Evidence: o L N
Feasibility of Adopting . T» “roject or Components of the
Project ‘ '

Although it might be possible to adopt part of the S.T.E.P.
Project, it would not be as effective as adopting the entire project.
Conceivably senior citizens could be used in roles different from those
in Redding School, but the training the producer has to offer is most

- useful for senior citizens who are to work with handicapped adolescents.
Because of the benefits to the older handicapped learner, one might at
last have the teacher of children with learning disabilities sipervise
the children's creation of games in the same way as the senior tutor
would. Adopting the entire rackage, however, has the advantages of
being economical, practical and effective while also providing a means

for integrating the elderly into the community in a meaningful way.

" Rating of Evidence:

0 1 2 @

l | ]
Omitted Claim
SUbf-

stantiated
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On-Site Validation Form ' ‘ - 10% -
PART IV--Validation of Svidence of Exportability (cont.)

12, Examine and verify the adequacy of the description of the special
.. equipment (hardware) and/or unique facilities required for the

" project.

Validation of Evidence:

Iisted below are themmterials necessary for the project.

1. Ren*nl of ‘a typewriter -- since much paper work has to

+ -omplished and the Redding School is unable to
e €. ‘ . .
2. .. «p& recorders and rentzl of a video tape recorder

with an operator.
Other than the above described equipment no hardware should be
necessary. The Redding School has two rooms available for the
- training sessions and the workshops.

3. Portable TV camera.

4,  TPwo cameras

——— s e —— e ey

T et e g e, "

Rating of Evidence:

0 1 2 @
! l l
Omitted o Adequate
Description
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...On=8ite Validation Form

PART IV--validation of Evidence of Exportability (cont.)

13.  Examine and verify the accuracy of the descriptions of the problems
and solutions in implementation of the project.

PR - - T L B Sr] P UHSOIPRSSTII D U

Validation of Evidence:
Recruiting Senior Citizens became more difficult than anticipated.
It seemed appropriate to contact church groups, housing projects,
American Association of Retired People and other organizations. None

of these sources produced the effective tutors. A good group of tutors
was finally assembled through word of mouth, a few from radio and
newspaper publicity but the majority applied in response to large posters
placed in bar’ Jrocery stores and dru ~tores. Drug stores proved to
be rful. :

‘Training for the Seniors was to take place during the summer but

" because of late funding and the difficulty in obtaining tutors the program
could not really begin until November. At this point the children and
teachers’ were completely sckeduled and the schools were wary of allowing
.children to leave regulzarly scheduled classes to participate in Project

""8.T.E.P. Administrators also had doubts zbout the Seniors' ability to
cope with the severely disabled. Therefore, S.T.E.P. started late with

- & clientele of handicapped learners or mildly disturbed children. As-the
.Seniors proved their worth, the most difficult children were .slowly added
to the progrem. Some of the early confusion spoiled the testinz schedule
and the project could not be carried out as =ystematically as Tlianned.

This project planned to receive fund: ~ough Retirsd Senior Volunt=sr
Progz=m, a Departmezt of The Aging, which not providza the funds as

. prar=sed. However., laz=> in the year we & receive fum®s from the
* Demsr—ment of Lakcr. Schools should be aw:: that they can probably
rerefre additional furr= from either the Dev. rtment of Aging or the
Depzr—ment of Labor. =Dwever, they should z: - :ount on these funds untii
the~—ave a firm commiTwment. ' :

—m — - - - S St o e 1 % et

—- . - e - B R e AR

Rating of Evidence:

-~ 0O
—
— 1o

Adequate
Descriptions =f
Problems and
Solutions
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PART IV--Validation of Evidence of Exportability (cont.)

SUMMARY RATING

: - : T Rating

Evidence of Exportability Ttems ' Points

* 1. Description of Learner Needs .cvivtecesereiinennnns.. :D

* 2. Continuation of Proj ect with State or LOC&i Funds ... ... E:—j}:)

® 3. Willingness to Serve as a Demonstration Site ceuunen. ceee [::{:]

k. Description of Target PopulatioOn .e:e..... cetetlieneaaeas :3:]

5+ Descriptior of Institutional Variables .................. Ei]

6. Description of Community and Home Variables ............. | E:f_l

7. Description of Project Activities ....... Ceeeerenireceas . 3

* 8. Availability of Software ..... e E}:

9. Descrigziur of Persarzamel ......... ceeaaen. ......'......,‘..- | EE:{

0. Tm»,.ni@rz;:medur.es end Materials E:a
W, AGErmpilisy of ProJects ueneeroeessnennnn.. ... E’_‘_ZLV»

12, ‘Desa:‘““i;dbiﬁm of Hardware ...... Cieettet i iieii e, e :3:]\
13. Dpeserz==x of Prodlems and SolUtiols ........ e reeeeeeen (3]

\ =% Points Must Total 35 for Validation) _
L NS - ——

Totsl Sca s ixwe (Summed Score Divides 77 13) [:3:

TranSfer caizt Score to p. 1OL,

ZN - e
: Items 1, 2. Z» 3, and 10 just each receive a rating of 3 poimts. If
8ny One of tz=m= items does not receive a rating of 3 points, reject the

ProJtct froprsi-ther validation.
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.

VALIDATION SUMMARY

Obj. 1 21

V_élidation of Evidence on Effectiveness/Success A Obj. 2 20.6
| ' _ Obj. 3 19.3

Total‘Scaled SQore.--..--..--...,--..----..-...--.................

.

Validation of Evidence on Cost

Total Scaled SQOI‘e 0‘!'-‘Ooo'o.-.'-c.ctooo..cc.oo--o-.--oo-'......q

1

Validation of Evidence on Exportabilit

Total Scaled Seore .o..c...o.'...--..0---..-..co-coco-o.oc'--'..oc:oo-

H

TOTAL ss 000000 nee

i
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Section C

- . \
Conelusions and recommendations of team members including minority
report (attach additicnal sheets as needed):

Part II--Effectiveness/Success

The project has demonstrated success in training senior citizens to
act as tutors of the learning disabled student. The academic achievement
of these students as well as their attitudes toward school have improved.
Parents also report significant positive behavior changes ani attituder
in their children.

There have been other spin-offs from the progrem that have not
directly related to the three objectives validate@d:

1. The many games developed by the tutor-student have
been utilized for instructional use by elementary
teachers and students as well.

2. Senior citizens welcome the opportunity to be in a
creative, useful role after retirement and the
experiences have enhanced their self-concept es well

. as improved their attitude and appreciation of what is
going on at the public schools.

3. The students have surrogate grandparents._and have
per=mmalized attention in a non-coercive environment.
The=xposure of working with older people by students
has =resenmted them an opportumity to develop more positive
attizzmdes and understanding of the older citizens.

4.  The Drogram has:been installed without ddisruption to the

reguiar school program and has increased positive public
relgtions within as well as without the school.
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Section C - Continued

Part ITI--Validation of Evidence on Cost Information

Validation conclusions pertaining to evidence ©on cost information
are:

- 1. The L.E.A. has followed standard * ‘i procedures.
2. Moﬁies vere expended in an appropriate fashion.

3. Fiscal reporting utilized by the L.E.A. can easily
be adopted or adapted by arnother interested school
district.

Part IV--Exportability-

The project can be exported as it is written in the Application
for Validation. :

Recommendetions .

Part II--Effectivenessz.'Success

For s school district adapting or adoptlng the project, the
validator has the follzwing suggestions for evaluating effectlveness.

1. As wuch as possible information be utilized from the
. regular scinol testing program and cumulative folder of
" the student involved.

2. Unobtrusive measures and archival data be utilized
such as:

a. attendance records both before, during and
after the program of regular and targeted students.

b. behavioral referrals before and after program of
both regular and targeted students.

¢. the students' report card and teacher ratings of
the targeted students both before, during and after
the program should be collected.

d. continuance or withdrawal from the program and school,
drop-out rates before and after the program starts.
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Section C - Continued

e. popularity as well as continuance of the tutors
in the program, number of hours spent in the program,

etc.
3. ‘The comparison of the student's ac.. =ment w' 4 his
expected level «° « chievement, as wel o pas Rl ey

of acheivement. Graphs of achievement might help display
the results. Also attention should be given to listing
the specific objectivesg accomplished by the student.

b, -Previous patterns of achievement within the dlstrict
can be plotted in a time series design.

5. If personal or social adjustument is a targeted behavior,
the many standerdized rating forms and tests should be
reviewed as to their anpropriateness and their valldlty
and reliability.

6. If attitude toward school, self-concept, achlevement
motivation are selected as targeted behavior, the many
standardized tests should be reviewed first as to their
appropriateness and their validity and reliability bvefore
homemade scales are constructed.

7. Annnymous ratings by students of the tutors and the
program should be secured periodically.

8. Time sample taping as well as interaction analysis of
the tutoring sessions could be used to evaluate the
performance of the tutors.

9. Local performance objectives should be developed for the
inservice program for tutors and used a&s a basis for
evaluation. -

Part IV--Exportability

Any adopting or adapting school district should use their own skills
to develop training programs rather than using S.T.E.P. personnel.
By using local professicnals to do this training the tutors will be

taught by personnel who are fully familiar with local problems and
issues.-
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Validation Report

Section 1
|

A statement as to :.e innovativeness of the project as viewed by the
Validation Team (attach additional sheets as needed):

Innovativeness

The project has the following innovative features;

1. The use of senior citizens as tutors of th=
learning disabled student.

2. The use of a games approach rather than a traditional
didactic relationship of the tutor with the student.

3. The stress on affective behavior as well as cognitive

behavior change on the part of both tutors and
students.

Fewer than 5% of the Connecticut schonls are attempting any
of the components of this program.
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SECTION E - 2

|

PART II--Effectiveness/Success - Dr. Robert Drummond, Chairman ]

The project has deomonstrated success in training senior citizens to
act as tutors of the learning disabled student. The academic achievement
of these students as well as their attitudes toward school have improved.
Parents also report significant positive behavior changes and attitudes
in their children. . ‘

There have been other spin-offs from the program that have not
directly related to the three objectives validated:

‘L. The wmany games developed by the tutor-student have been
utilized for instructional use by elementary teachers and
students as well.

2. Senior citizens welcome the opportunity to be in a creative,
useful .role after retirement and the experiences have esnhanced
their self-concept as well as improved their attitude and
appreciation of what is going on at the public schools.

3. The students have surrogate grandparents and have personalized
attention in a non-coercive environment. The . exposure of working
with older people by students has presented them an opportunity
to develop more positive attitudes and understanding of the
older citizens.

L. The program has been installed without disruption to the regular
school program and has increased positive public relations
within as well as without the school.

For a school district adapting or adopting the project, the validator
has the following suggestions for evaluating effectiveness:

1. As much as possible information be utilized from the regular
school testing program and cumulative folder of the students
involved.

2. Unobtrusive measures and archival data be utilized such as:

a. aﬁtendance records both before, during and after the
program of regular and targeted students.

b. behavioral referrals before and after program of both
regular and targeted students.

c. the students' report card and teacher ratings of the

targeted students ratings both before, during and after
the program should be collected.
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SECTION E - 2 {Continued)

PART II--Effectiveness/Success (continued)

~——

. d. continuance or withdrawal from the program and school; drop-outs
before and after the program starts

e. popularity as well as continuance of the tutors in the
program, number of hours spent in the program, etc.

3. The comparison of the student's achievement with his expected
" level of achievement, as well as past pattern of.achievement.
Graphs of achievement might help display the resuli Also
attention should be given to listing the specific obaectlves
accomplished by the student.

4. Previous paﬁterns of achievement within the district can be
plotted in a time series design.

' 5. If personal or social adjustment is a targeted behavior, the
many standardized rating forms and tests should be reviewed
as to their appropriateness and their validity and reliability.

6. If attitude toward school, self-concept, achievement,
motivation are selected as targeted behavior, the many
standardized tests should be reviewed first as to their
appropriateness and their validity and reliability before
homemade scales are constructed.

7. Anonymous ratings by students of fhe tutors and the program
should be secured periodically.

| 8. Time sample taping as well as interaction analysis of the
tutoring sessions could be used to evaluate the performance
of the tutors.
9. Local performance objectives should be developed for the o
~ inservice program for tutors and used as a basis for evaluation.

PART III--Validation of Evidence on Cost Information - Dr. Edward McDermott
Validation'conclusions pertaining to evidence on cost information

are:

1. The L.E.A. has followed standard budgetary procedures.
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Validation Report - 112b -
SECTION E -~ 2

PART IITI--Validation of Evidence on Cost Information

~

2. Monles were expended in zn appropriate fashion.

3. TFiscal reporting utilized by the L.E.A. can easily be adopted
or adapted by another interested school district.

PART IV--Exportability -~ Dr. John Swayze

The project can be exported as it is written in the Application
for Validation. ‘

Any adopting or adapting school district should use their own
skills to develop training programs rather than using S.T.E.P.
personnel. By using locel professionals to do this training the
tutors will be taught by personnel who are fully familiar with local
problems aad issues.
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CERTIFICATION BY VALIDATION TEAM (E3)
Name of Projéct Project S.T.E.P, - Seniors Tutor for Educational

Progress,

School District Regional District £9
Center Street, Easton, Conn,

We hereby certify that the above cited project
X is certified as being Qalidated |

is not certified as being validated

Date March 6, 1975

Signature of Validation Team: _ Address and telephone number:
o .
(1) /T Tk/, ' 3-Lé6hvh¢{#%7/ College of Education
{Chairman) 121 shibles Hall

University of Maine at Orono
Orono, Maine 04473
- ‘ . Phone: (207) 518-7020
(2) /ﬁ;ﬁﬂﬁlfuwi'éz&c/zi,dnhvﬁzﬂ 71 Columbia Street
Wakefield, R, I. 02879

Ao~ : Phone: (401) 783-5581
(3) . 2Ly ' Tunbridge, Vermont 05077
u L~ _ Phone: (802) 889-5584

Comments:
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. . CERTIFICATION BY SCHOOL SUPERINTENDENT (EL)

Name of PI‘OJ ect: SR ED

-, N s

School District: | Reddine Public Schools T e
| (Applying agent: Regional #9 Board of Education)

Address: : c/o Superintendent of Schools, Morehouss Road, Easton,Conne

I hereby certify that the above cited projecg, which is under my administra-
tion; will, if valiéated, and if federal,‘state or other funds are available,
serve as a state or national demonstration site for a veriod of at least one
calendar year from the date of notification of such selection.

1ntendent n{éﬁ&hool Distriet

March 6,1975
. Date
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CERTIFICATION BY CHIEF STATE SCHOOL LFFICER (ES)

I hereby certify that:

l. Project: _ Projgect S,T.E.P. = Seniors Tutor for Educational

e - (Title) - Progress
in the _Regional District £9 wvas visited on _3/6/75
(name of local educstional agency) . (date)
by a team of three experienced and trained validstors.

-

(no. of team members)

2. The team consisted of: Dr, Robert Drummond Maine
(iiame) (state)
Dr, Edward McDermott Rhode' Island
(Na.me) ‘ (St%zte)
Dr, John Swavze Vermont
' (Name) (State)
"(Neme) . (State)

3. I have examined the team's final report, and based on the data reported,
I am satisfied that the project meets all the criteria of exemplariness

and is hereby declared validated.

" (Chief State School Officer)

! Date



' STATE EDUCATIONAL AGENCY CHECKLIST (E6) - 116 -

Neme of Project Project S,T.E.P, - Seniors Tutor for Educational Progressg
State _Connecticut

——

The following checklist will be used to alert appropriate officials of any pos-
sible problems which might affect the project being disseminated. State educationa”
agencies may wish to review the items in the checklist when they consider projects
for nomination for validation. The questions should be answered in terms of the Pro~
Ject. ,
. YES XNO b
-— Is the title of the project. included? -

— Is the name, address and phone number of the Project Director included?
__Is the neme of the local superintendent included?

— Is there a ctatement of the LEA's commitment to continue the project as a
demonstration site?

__1Is tﬁe project period an@ funding information complete?

—_ Is the target population identified?

. Are the project objectives clearly and succinctly stated?

___Are the activifies designed to achieve gggg.objective clearly stated?

— Are the evaluation strategy and the evaluation findings clearly stated?
— Are the evaluation findings statistically and educationally significant?
__. Does the project meét the criterion for exportability?

— Does the project meet the criterion for effectiveness/success?

—— . Does the project meet the criterion for cost information?
e . Does the project have evidence of LEA commitment?

_ Did the validating teem contain the minimum number of three (3) experts?

— Did the State Advisory Council recommend the project for consideration?

~ — Does the project’ conform to ESEA Title III regulations?
~_ —— Are there any fiscal audit problems pending?

- ' I3 there any organized negative community reaction to the project?
- Are any civil rights or other legal matters Pending?
— I8 the majority (over 50%) of the cost of the project contracted?

—_ If there are nonpublic school children living in the Project area having
similar needs are they included in the project?

Signed by Appropriate Official for Nominating State

Date
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