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Introduction

~As a legitimate, substantive arca of professional
mierest, “teaching anthropology™ is both new and
nurganal. Although teaching anthropology has been an
interest of several individuals. such as Solon Kimball
(who has been publishing material for over a decade:
1960. 1965. 1968, 1971) aund Mandelbaum (1963). the
systematic study of curricuta, programs. students, and
instructors. and the application of this knowledge to the
development of new  curricula and programs, s o
formal history which tegan only with the movement to
form the Council on Anthropology and Tducation. Even
within the CAE. this area huas been overshadowed by
more traditional interests of anthropologists  ethnog-
raphy. linguistics. and culture and personality.

There are few studies of students and teachers which
concern themselves with anthropology curricula or pro-
grams (for example. Kimhall, op. cit.; Baty. 1972).
Published surveys of the field (Wax el al., 1971
Spindler. 1963) rarclygctude sections on anthropology
curricula, Exceptions arc lanni and Storey’s Cultural
Relevanee and Educational Issiies (1973) and Spindler’s

e

new Fducation and Cultural Process (1974). Even when'

there are large curriculum research and development
efforts such as the Report of the Anthropology Curricu-
e Study Project (1972) or Training Programs for New
Opportunities in Applicd Anthropology (Leacock etal.,
1974). these are not widely distributed and often are not
even listed in major bibliographies (for cxample.

Burnett. 1974).' Even with the efforts of I. Herzog and

D. Moore to provide a recognized forum for presenting
curricular material in the CAE Quarterly (“*Singara™ and
“Teaching Anthropology at the College Level), and the

institution of a Teaching Anthropology section in the
Quarterly's **Recent Publications™ column (V:1), one
must suspect that this substantive area is sl marginal,
even within the CAL.

In contrast. our allied discipline. sociology: has a loug
history of recognizing the study of its teaching and
airrricula as a legitimate substantive area of professionul’
interest. This is clearly demonstrated by the contents of
The American Sociologist; the founding in 1974 of the
journal Teaching Sociology (by Russell Sage. not the
ASA): the journal Community College Social Scicnce
Quarterly (published by the Community College Social
Assit). concerned  with sociology  curricula
developments in junior colleges: the beginning of the
ASA's sccond major evatuation of post-secondary
sociology” education, “An Assessment. Articulation and

Science

" Experimentation in Undergraduate Sociotogy in the

United States.” under the direction of Hans O.
Mauksch:® and. finally. the creation of a new section of
the ASA. “Undergraduate Education.” in 1973."

In addition to its marginal status. the people who are
interested and working in the area of teaching anthro-
pology are seittered throughout various levels of educa-
tonal  institutions,  professions, and  professional
associations, This means that communication is alniost
impossible. and when it does oceur. it lacks a structure
for incaningful exchange: consequently. it often results
in more misunderstandings than understandings.

Therefore. as editors of this special issue, we have
chosen to introduce the reader to the broad spe:trum of
teaching anthropotogy. Furthermore. we have chosen to
do this not Through surveys of the past or by editorializ-
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ing but through reparts by people engiped in developing
pew  cnrienls for elssoone” owhich nange from
secondary schools to newspapers. [t o hope that, by
showine the reader the wide range ot activities and
problems which exist i teaching anthropology . we cian
stimulate interest in further researchy development, and

publication Perhaps we can even begin to catch up with

sociolog

The ports presented in this issue have beent
organiz. ar areas which represent. in part. the
scope o aterests o those engaged in teaching
anthropology . The st section contains papers by
Michael Freer and Alice Troup. Both papers empliasize
the teaching of anthropology as an activity. Freer and
Troup employ the processes and methods of anthro-
pology 1o teach inguiny <Kills i areas specially chosen
for* their relevance to high school students. Next, Fred
Johnson. Anthony  Layng. and  Alimson Van Flect
discuss the application of anthropology i three very
ditferent undergraduate programs. The three papers are
coneept oriented but, nevertheless, illustzate continw-
tion of the main concern devetoped in the preceding
papers all five” papers muapple with the problems of
reaching anthropology n % way that connects it to the
existing intellectual life of students and con‘ributes to

. the growth of sudents’ ability o handle the social

complexity surrounding them. None ol these articles

treats anthropology s a content-oriented subject list.

The next two papers. by Fostgr and by Mattson and
Abshire-Walker. dea’ “with community college anthro-
pology. Foster proposes 3 structural solution ta the
,roblems of teachung a traditional introductory course.
Mattson and Abshire-Walker teport ona workshop that
dealt with @ much-neglected concern the professional

o~
P

growth el anthropology nstructon in L.‘\UII\L‘I}Z“.:I}.
seeondiny,md - community - college situations. The
fourth section consists of one paper that™detine the
teaching ol anthropology very broadly . Init. Maotin
Topper discusses wiys o use 1SS media to mform the
public about anthropology. Untortunately, one mujol
Do is ot included in o sivey there is norepott on
clementy school progrims.

Taken as o whole, these papers seem toous to e
representative of much that is currently happening in the
field of teachimg anthropology . The highly coneeptual,
inquiry-oriented approach of the first six papers suggests
that anthropolegy has gotten ovgr a luge hump. We no
longer need teach antliopology: as u ntual of profes-
sional identiiication (Dobbert. 1972) i which student

have to learn to command the vocabulary and content of

the ficld. Rather, contempotary approaches ure more
humanistic. Students me tatght 1o concewve of hunan
beings as natural objects. Social lite is pictured as the
condition and problem of fonio sapicns and students
learn that a better understanding D our human condi-
tion can be gained through understanding differing ways
of living. Students are taught, too, that some personal
fulfillment may be gained throwgh use of reason and the
seientific method 1o investigate our connnor. lot. The
two fnal papers also share the humanistic approach bt
with different einphases. The seventh paper. while con-
ce ned  prinmarily  with o transimitting anthropologiesl
content and torwarding professionalism. recognizes that
the protssionals being trained have a humani ¢ con-
cort. The final paper concludes (though mot i these
words) that Margiret Mead's humanisiic invelvement
with and use of the results of het reseacl ave made het
the promiment representative of o fiela to the public,

Notes

| This remark is is no way intended to denigrate the
very significant work done by Jacquetta Bumett in
assembling and publishing this bibliography: it will be.a
niajor picce of work in the ficld for years to come.
However. this does not change the fact that books.
articles, and papers by reputabie anthropologists were
systematically excluded not because they discussed
teaching but because they discussed teaching anthro-
pology instead of -English or Spanish or sonie other
topic.

>, The first evatuation was the “Sibley Report™: Thie
Fducation o) Sociologistsin the United States, L. Sibley,
1963. )

3. This section is in addition to the “Sociology of
Education” section of the ASALit is not a sub-section.
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ANTHROPOLOGY AT LINCOLN-SUDBURY REGIONAL HIGH SCHOOL

Michael Feer

With the support of, my school and departmental
administrators. a onessemester zeneral anthropology
cotitse was first offered at Lincoln-Sudbury in spring
1972, The course was designed primarily for interested
juniors and  seniors: however, given  the
interest in the social sciences. the course also served as
test case for instituting more programs of such a nature
at the school. In the past four yews, Lincoln-Sudbury’s
anthropology curriculum has grown 10 encompass some
six sub-field courses in anthropology and a number of
related courses, appealing o all student levels from
highly motivated freshmen to seniors,

increasing

Rationale  *
Anthropology as a body of knowledge is esoteric
enough that at the high school level consideration of

much conceptual and even comparative material often

lc:ivcs the student confused and lost.

It will be the contention of this essay that the essential
reasons for the expansion and longevity of the anthro-
pology offerings at this high schr.ol are due to the
institution of prd«.ll«.C§ which mike nossible the involve-

ment of students in “doing™ real JmhmpnInLy Other
considerations--the trend toward social sciences. fads,
and the wiles of the individual teacher are ulso

important in starting a successful progiam but fongevity
requires - a coherent base or appgoach which provides
transferability anfd reality. The approach adopted here is
one of making students “do™ anthropology using
methods appropriate to the particular course content.

O
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The rest of this essay, will describe the technigues
used when having students “do™ anthropology i a way
that serves to teach them the ficld and “interests the

kid.”
©
Culturyl Anthropology
" Young students 15-16 years old have great dit-

ficulty in generalizing experiences from their ndividual
lives to that of other cultures and thereby creating a
reference for cross-cuttural maerial. This
difficulty is compounded in the Cuiture comse because
of the necessity of explaining, comparatively. exutic
social systems. To achieve one goal of the culture
course  demonstrate that what is alien is not so different
or difficult  Lincoln-Sudbury students arc required to
analyze very familiar things_from varying perspectives.
For example. the students will observe their classes using
an cconomic interchange model and then. using this
novel but fimited context, the stilents sttempt to
interpret the class” behavior. This forees the students to
engage in the following activities achieve somie distance
in study. experience the commonplice in a different
way. learn a bit of methodology. begin questioning
social experience. and, perhaps most important, having
demonstrated o them that the exotic may be more
familiar than they think, :

Students in the (ullun course are also required to
produce a film, hlghhghtmg some small aspect of- their

“own culture. This takes advantage of rhetr involvement

with television and film. The major problem with this. as '
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with the class study, is that the students obje t to the
process, saying they cannot think of anything unusual to
put on film. This objection, however, leads to argu-
ments, which further lead to enhanced personal involve-
ment in the ussignhlcnt, and, it is hoped, to enlighten-
ment about the nced for the task. Because previously
produced student films, professional ethnographic films,
and new student films are viewe¥ the need for justifica-
tion is partially obviated. Much discussion has arisen
about the film assignment, and much has been learned,
both personally and anthropologically, from the films
they view, whicii cover subjects ranging from studies of
singlc institutions, greeting pattsrns, high school court-
ship changes, smoking bchuvi('s, funeral homes, kinder-
gartens, and home for the clderly, to comparisons of
different institutions, such as public and private schools
and urban and rural schools.

Archaeology .
Offerings in archaeology have proved to be among the
most popular of the anthropology courses. Doing
archacology is a ticklish affair using untrained people,
for the risk of foss is high, and scheduling students to
work outdoors is nigh unto impossible. A dig was
attempted as part of a gencral anthropology course but,
although the dig did disclose some significant material,
very few students could attend because of other com-
mitments. At present, two offerings cxist in archucolog‘y.
The._first coutse, pre-requisite to the sccond, is a survey
course covering lower palaeolithic to chalcolithic periods
in a fairly traditional way. The sccond course is on field
method; this involves the students in skeletal identifica-
tion (animal forms likely to be discovered at a site),

~tree-coring and tree-ring dating, pollen analysis, and

excavation, *

Students are encouraged io bring in any bones they

find and begin to study not orly identification but what
inferences can be drawn from the presence of Tertain
life-forms at a sitc ac a given time. Students take the tree
cores and interpret them, and they visit swamps and
bogs near the school to study pollen records. For our dig
sitc, a fairly recent foundation was selected and various
procedures were used to excavate, map, and interpret
the findings. A summer cxcavation has been organized,
with student and community persons, as part of the
school’s bicentennial activitics.

Physical Anthropology )
The course in human biology has provided the

channel for introducing some of the most satisfying

ways of actually doing anthropology. In addition to the
labs, the whole class decides ona rescarch project. Once
a topic is sclected, all the class’ attention is devoted to
creating a proper protbcdl and producing the necessary
materials. When the time to do the experiment has been
reached, class periods are set aside for gathering data,

y

using the entire school population as the sample. Class
meetings as such may be suspended for two weeks unti
all data are obtained. Upon completing the data gather-
ing. the class again gathers to collate and interpret the
data. Two examples of what has been done are presented
below. ' '

One class decided to study the cephalic index in
relavion to cthnic derivation. The students constructed
calipers, appropriate forms, and a research design. They
then fanned out to a number of stationS around the
school and stopped all passers-by for measurement. The
final data were fed into the school’s computer, results
were analyzed, and lessons were learncd. The result of
this has been, to say the fcast, satisfactory and, 1 feel,
equal to some professional studics. )

Another class had a project on skin color. In this
class, activity was adjourned to the art rooms to prepare
color scales. Then the students went qut to obtain
subjects and record the refevant data. Although' they
didn't have sophisticated hardware, the result of this
study compares favorably to a paper presented by a
senior scientist at a professional meeting.

School Ethnography ;
Al the direet instigation of the school superintendent,

~a course on analysis of the school’s socio-cultural milicu

was cstablished. The superintendent’s action was
prompted by information obtained from a project of
students in the cultural anthropology course. This
material was used by a number of people who were
involved in a controversy about vandalism at the school.
Using the project data, the superintendent strongly
suggested creating a course to study social problems of
the school, which would provide the school community
with information from which solutions to the problems
could be devised.

The course hegan by emphasizing basic methods of.

information-gathering and fieldwork--how to sct up
questionnaires and distribute them, what questions to

.ask, how to conduct an interview, note-taking, and

participant-obscrvation. The entire course is based on
project work, with individuals or very small groups
working on a well-circumscribed problems. Some s.udy
arcas have been thé mapping of social groupings, smok-
fng areas, the school’s library, and other topics of unique
concern to Lincon-Sudbury Regional High School.

At the end-of the first semester, the class Iwus divided
into two groups, cach’group going to a different high
school for a week to provide a comparative study of
another culturaf group. This week was successful beyond
expectation--the administrators of the host scheols
expressed great enthusiasm for the project. Student
participants were enthusiastic at the end, everl though
some went through classic isolation phases in a strange
clement at first. Much material gleancd from that weck
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has hun used by administrators in 5ludm and poliey
discussions.

The class also attempts to deal with real social
problems in cooperation with other school agencies. As
an example, a portion of one study dealt with a corridor
which was little-used, though conditions had altered in
the school and this corridor might become more used in
the future. The question presented to the class was
whether it would be worthwhile re-designing and re-
decoraiing, the comidor. and by whom and for whai
reason the corridor might or mighi not be used. The
problems were real and involved many important social
considerations. '

- Once results have been gathered and a project
completed. the results are published in the school news-

“paper to be shared with the entire conmmunity and to let

people know such information is available.

Other Related Courses _

Beyond the strictly anthiopology courses offered at
the school. | also teach a number of other courses which
feature anthropological theory and practice. Of note s a
course entitled Three Rivers which deals with the human
ccology. the archacology. and the history of the Con-

cord., Sudbury. and Assabet Rivers. The course is eight”

weeks long and involves all students’in canoeing on the
rivers: thus. they personally experience the history and
human impact of the rivers. Also. geography will be
re-instituted as @ course in llu coming year and will
involve social anu cultural topics. o

1 have also been teaching a section of third-year
students in a unified science program. Topics in thijs
program have been selected for ther social relevance and
their moral, ethical, legal. and political considerations.
These arcas of study have been centered on concerns

such as cancer, the brain, behavior and behavior modifi-

cation. and manipulation of evolution: these are highty
visible and provocative concerns of prime anthro-
pological interest and should be studied realistically.

Cancer had an entire semester devoted to 11 we not only
focused on basic biology and chemistry “but on world-

wide epidemiology, ctiology, treatments. and concerns
of the terminal patient and family as well. The entire
cancer committee of a local hospitai participated by.
presenting lectureés and holding discussions with the
class.

.

Caveats and Limitations

Given the number of courses mentioned above-—
considerable for a public high school--and the methods
used to teach them. there are a number of erucial points
of tension and frustration which must be “held out”
clearly identified, and dealt with before and during such

offerings. First, and most basic, is the age and maturity
of the students involved in such programs. As [ have
pointed out, I find ihat high school students have
inordinate difficulty in pressing beyond considerggon of
the imyediate and concerete. Yet theory. ub\'ﬁion
and _wbmiparison are  the bases of anthropological
thohght. I cannot claim here that this matter has been
resolved; 1 do feel, however, that some of the methods
used in teaching do Iéssen the problem somewhat. at

feast o inie exient ihat the classes are being offered and
have established a legitimate durability, '

The problems of such courses are most  clearly
typificd in the school ethnography course. where
students are not only asked to be students but
informants and ethnographeps: too. The students are
embedded in the social culture. they are expected 1o
analyze: establishing controls and objectivity is excruci-
atingly difficult and tenuous. Somie results of the course
have been most  gratifying  while other have only
frustrated the teacher and the students. A course on
school cthnography is not to be instituted lightly and
without a great deak of forethought, '

Another limiting factor is the fact that all the
programs desceribed in this paper are taught by one
The school has been most cooperative but a
very real fear of theirs'is that is that if the teacher leaves,
so does the program. .

At Lincoln-Sudbury., budget has not been a g}éul
problem. As a matter of fact, several college teachers
have expressed envy of the collections obtained by the
school. Yet a solid program of anthropology offetings
must involve .l suitable hudgetary vutput .md cominiit-
ment by the .1dmm|slr.mnn

Scheduling new programs into the vverall ulrrmnlum
is difficult if flexible and modular scheduling do not
exist, Fortunately. these proeedures are used at Lincoln-
Sudbury Regional High School.

1 frequéntly tend to doubt the value of teaching
anthropology in high school because of the nature of
high school students. However. somiie of my students
who went on to major in anthropology, as weli as other
subjects, have given me enough positive feedback to iccl
that'the program is justified.

teacher.

"

Conclusion

Although the bulk of course matesial and strategy in
the antbropology curriculum at  Lincoln-Sudbury is
fairly traditional, a great and increasing etfort is being
put into devising schemes which promote the “doing™ of
anthropology. For me, this rather open-etided and more
precarious approach is the most satisfying.

Of utmost importance is the consideration that, in
implementing such approaches as described in this paper,
it is the commitment of the teacher and of the

7udminislrulion to the length and breadth of offerings
that make such novel schemes plausible.



ANTHROPOLOGY--A TEACHING PERSPFCTIVE

Alice Troup
University of Pittsburgh

The perspective this paper represents is that of an
experienced teacher of high school anthropology. Within
the context of the public school system. teaching is
regarded as a full-time. specialized. professional occupa-
“tion. It is neither a part-time concern nor a subsidiary

occupational activity. The professionalized role of the

teacher ideally carries with it two expectations tirst.

that one is' competent in regard to a discipline content .

area: and second. that one is a specialist in the transnus-
sion of such content. Professionatized teachers. then,
unlike other people who instruct, carry @ transmission
specialist identity  that is, they have a formatized aware-
ness of teacher/learner processes. and their practitioner
skills are conscious and studied rather than purely
experiential and idiosyneratic, ]

A teacher as a traiismission specialist is conceried
with learner-oriented teaching- that is. the rules which
are used to govern decisions about content. miethod, and
approach are learner-oriented.  Course  design.  for
example. is not constrained by the structural demands of
the anthropology discipline to “survey the field™ or to
focus on topical pml)lcmsnof scholarly research interest.
Instead, decisions about content, miethod. and approach
are made in relation to situational criteria. Such criteria
involve “considerations such as the kinds of materials
suitable for students, the kinds of anthropological con-
cepts and methods which would best assist students in
understanding relationship patterns. and the Kinds of
teachinig technigques which would most effectively lead
to successful conmunication. '

A currlcutuni segmient designed for a high school level
introductory anthropology course which illustrates the
application of the above criteria will now be described.
The concept focus of the segment is that of culture
change. The content used to develop the concept con-
sists of two scts of spelling book drill sentences. «ne
from 1857 and the other from 1965, The meth-
odological  skills involved arc those of observation,
classification, compatison, Loncept clarification, and
pfublem, stytement, The teaching approach cmphasizes
participatory learning, and the student materials are data
handout skeets. Sample data sheets appear below.

Data Sheet One
Spelling Book Drill Sentences, 1 857

4. Strong drink will debase a nan.
Goaod men obey the kws of Ged,

‘

¥

6. Wise men employ their time in doing good to all
" around them. -

7. Beggars will beg rather than work.

8. Ajudge must not be a bad man.

9. A wise man will rise with the sun, or before it.

10. You can not teach a deaf and dumb boy to speak.
11. History is an account of past events. A great part of

history is an account of men’s crities and wicked-
ness. :

12. The farmer cats his dinner at noon.

13, 1like to cee men reap grain.

14. God made the ear and he can hear.

{5. Vain persons are fond of the allurements of dress.

16. Men devoted to aere amusement misemploy their
time.

17. The Indians traltic with our people and give furs for
blankets.

I8, Potatoes and turnips are common culinary roots

) used in our kitchens.

19. There is a mear intifacy between drunkeness,
povertyand ruin. ‘

20. Savage nations inhabit huts and wigwanmis,  en -

31. Labor mukes us strong and healthy. ’

32 The farmer hatchels flax: sells corn by the bushel,
and butter by the firkin. :
23. Laudanum is given-to alleviate pain.

24, We put a candle in a lantern te keep the wind from .
blowing it out. ) '

25. A good mistress will keep her house in order.

Y
The Flementary Spelling Book: Being an Improvement on “The
-American  Spelling  Book.” by Noah Webster. New  York:
Appleton, 1857,

Data Sheet Two
Spelling Bock Drill Sentences. 1965

A copy can be-made on our duplicating machine?’
The last play in the second quarter was a punt.

List carefully every item you buy abroad.

Bryant used binoculars to spot the plane.

Alfred Nobel first produced dynamite in 1867.

6. Hatloween comes at the end of October.

7. Jackie Robinson was the first Negro to play in

b e td

. We love just and wise men. major lcague bascball.
2. Flove the young lady that shows me how to read. _ 8. Dad drank coffec last evening and couldn’t sleep.
3. The holy Bible is the book of God. 8 9. Be surc to smother the campfire before leaving.
7 .
o -
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10. The Gregorian chant is a type of church music:
11. The first person to =ea=k the tinish line wins,
12. Alec's futher is a doctor of philosophy.

13. Lee’s father traces missing persons.

14. **Act your age'” Dad scotded.

15. They spent the evening naking and eating ludbc
16." A famous line is *Give me your tired, your poor.”
17. An orthodontist straightens teeth.

18. Pat’s grandmother still swims and dives.

19, The little pauper hasn’t any shoes.

20. The highway cloverleaf climinates stoplights.

21, “Sadder but wiser” goes an old saying. '

22. Have you forgoiten your phone number?

23, Mother was driven to distraction by the yelling.

34. A teacher could be called a builder of minds. -

25. The story of Santa Claus enchanted the little boy.

Benthul et al

Fourth Grade Spvllvf, Morristown NJ: Silver-
Burdctlg (lime, Inc.) 1965.. * .
Data Sheet Three
: Pereentage Content Analysis ’

A content aualysis performed on the total body of drill
sentences from bath spelling books revealed the follow-
ing:

(1) The pereentage use of sentences in both spelling
bocks was quite stable in relation to categories like flora.
fauna. climate, geograpby, and space measure. However.
pet sentences in the fauna- category were much more
important in 1965. '

(7Y Stritting  differences in percentages occurred in
relations o the categories of institutions, leisure time.
and behavioral values. Sentences dbout irstitutions
(poligical. legul, economic. religious, and military) consti-
tuted 14% of the 1857 data but only 4.6% of the 1965
data. Leisure-time  sentences (games, Sports, music.
stories, holidays) constituted of the 1965 data. but only
1.3% of the 1857 data (including the sentence that “The
devil makes work for idle hands.’ ). .Of the 1857
sentences, 25% involved behavioral values in contrast to
only 6.6% of the 1965 sentences.

(3) There were no sentences in the 1857 book about
holidays. blacks, mechanical- transportation, or urban
living. In the 1965 book, there were no sentences about

God* drinking, or farmers. No persoral names were used”
in_the 1857 book, as all people were identificd by role.

Following some brief introductory comments,
students are asked to assume the ‘role of researchers as
they sic given the two sets of data -samples of spelling
book drill sentences from books separated in time by
more than a century. They are asked to record particular
observations from their experiences in reading “the
sentences. They are othen given data sheet three and
asked to state additional observations,

~

¢

.

l"

The students’ observations are shared and a composit.
formalized list of the observations is constructed. This
list specifies and categorizes differences noted between’
the two sets of santences. Each student then clects to

%‘.lop one of the topics on the list. - For example. a
sttdeat  might choose to examine 'ICth]()l()L,lLdl or
oceupational  differences:  differences in values and
attitudes: or emphasis ditferences in regard to religion,
sural and urban demography. work and play. child and
adult roles. socialization 1o 22% and so on.

Following the selection of u topic. students are asked

“to stgte their rescarch interests™as problems. That is. they

are to formalize their interests by stating them cithor as
hypotheses, (our society in 1965 was more secular than
in 1857for as researcheble questions (why is there so
much more emphasis on leisure time in 1965?). Next.
the students construct outlines of pertinent sub-rescarch.
questions and of possible sources of information. These
assist the students in explaining their problems and in
describing to the rest of the group how their rescarch
could be carried out. Each student. then. is involved in

* documenting differences between two periods in time

and-in attemipting to account for such differences.

Bcc;'ond the abjective of practicing the research skills
incorporated in this curricelum segment is the objective
of providing insights into the culture change provess.
The stydents’ invelvement with the evidence of culture
change exposes several dimensions of the concept. They
becomie aware, for example, of several sources of change,
of several types of change (technologicual. stractural,

Jdeological), of the ramifying effects of change. and of

the potential for stress as contlicting worientations
become :uperimposed. . Such awarenesses create u
foundation for the pursuit of culure change issues in
other contexts in later segments of the course. Earlier, it~
was noted thav the decision rules used to construct u
learner-oriented curriculum are student-centerea—that s,
the materials for the classroom, the subject matter
concepts and methods, and the teaching techniques are
all chosen with the pdrm.uldr situation of high school
studenis in mind. The curriculum sequence illustrated
above exemplifies all of thesc criteria. The spélling book
drill sentences are entirely comprehensible and familigr
to students, yet they are approached in an unfamiliar

* but nfcaningful way. The concept of culture change is

relevant both from the perspectives of the discipline and
the students, as is the problem-oricnted researdh
methodology. The teaching approach selected for t;{c
class could be kbeled as “participatory learning,”

“inquiry.” “discovery,” or “‘the medium is the message.”
The cemmon idea behind all of these labels is that
students of high school age learn more cffectively by
participating in something themselves, not by being told
about it. : s,
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The central point in this paper has been that. in
constructing a course called . mtirpology for students
who. are not h}fcly to become anthi pologists. it is
important to consider the studemts’ situation and to

select materials, concepts, and teaching technigues in

terms of that verspective. To construct a course on the

~~

basis of alternative criteria {textbook formats, watered-
down survey notes, and the like) ‘would perhaps be more
convenient bul almost certainly less effective. The
approach presented above is time-consuming; it is. how-
ever, quie generally Jpplu..lblc if priority can be given to
depth rather than ta content.quantity.

GETTING IT TOGETHER: AVNTHROPOLOGY AND GENERAL EDUCATION

Fred A. Johnson

As you know, “getting it togetner” is a‘phrase used

_ by many young people in the United States to indicate

their Jesire to understund and organize themselves, their
experiences, and the world in which they live. Although
the verbal exprossion “getting it together” may be wew,
the underlying desire is not. Comprehending the experi-
ential world and establishing the basis for a meaningful
existence has fong been a troubicsoine but hmportant
_part of the human agenda. Indeed, most of us have spent
a considérable part of our lives trying to answer the
ultimate questions of “whence,” “whither,” and *why,”
answers which _urc vital if the goal of
together™ is
getting it wﬂclhcr in today’s world seems an infinitely

“getting it

more difficelt and traumatic task than it was in the past. §

Perhaps the L. oad contours of this task may be indicated
by bricfly- and broadly describing the present world and
specifying some of the difficulties involved when an
individual attempts to understand and rclate to it.

To begin with, our world is a worlc of rapid change.
It would appear, though, that this change takes two
directions growth and decay. While there i vigorous
growth in some areas, one finds equally vigorous decay
in others. Thus, the world at once enjoys remarkable

_advanges in space scieriee, medicat’ technology, trans, .-

tation, and communication, but at the same time suffers
decay as it endures increases in crime rates. mental
illness, suicidzg. and feelings of distrust and despair
(Boulding). But continuity. as well as change is -a
parameter of our world. Persistine side by side with the
problems of war, racism, and social stratification are the
ideas of pacifism, acceptance, and cquality. It is a
world that has long .been characterized by great
affluence on the one hand and the §pcclrc of famine on
the cther. |

To say the least, understanding today’s world is
difficult but to develop a meaningful integration of the

be achieved even monknl.nily But -

.10
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world and onc’s self is.cven harder. In the past. this

_ relationship was dsveloped by direct observation an¢

imitation ‘of the adult members of ene’s culturst roue
but the prevalence of multicultural socicties and e
technolosy of mass conununciation has increns ¢ the
compiexity of the socialization process. Today . children
and youth in the process of developing lhcxr integrative

* assumptions are exposed to a diversity of Leliefs and

behaviors,  Since  many beliefs are the” product of
unconsciously received  stimuli, mleIduuls living in
modern urbanized society are-often not cven aware of
the origin or the nature of their integrative assumptions,

Thus. individual belief systems often  confain
clements which are internally contradictory or exter-
nally inconsistent with behavior. Because of these
conditions, it is contended that non-school experiences

“rarely provide the individual with a sct of mlcgmuvc

assumptions equal to the task of * ‘cetting it together.’

JThis assumption. constitutes ihe rationale of all general

education courses and programs. More specifically. it is
the thesis of this paper that, given today’s. complex

world, the dcvdopmcnt of an adequate set of integrative

assumptions requirgs a general education program that
liberally utilizes anthropological perspectives, concepts,
and values.
startling idea. 1t is cleatly implicit in much of what hus
been done for the last 30 years. On the other hand, i
nay be that the thesis occasionally needs to be mddc
“(phcn to help cach of us better understand and .|pnly it
in the courses we lcuch to help us “keep the faith.”

In this pirit, 1 shall now briefly review with you the *
Let me .-

principles and-purposes of “gengral education.”
begin by confessing that, Jllhough general cducation is a
key concept with a considerable hlslory, ‘most author-
ities (Bell, Blackman, Browdy, Smith) agree that its
precise definition remains controversial and uncertain. It

Now, this is not a particularly new or’
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is. to\B\sﬁn« a condition of surplus. not swmty for
there are many definitions but no consensus concerning
them. [ ity mind. it is a condition not unlike that
found amwuirg anthropologists regarding the eoncept of
culture. Since there is no truly adequate definition. 1

“Shall provide my own with the firnt belief that if the

definition and principles which | offer lere do no more
than parade my own prejudices they may still serve asa
guideline for discussion.. Therefore, may 1 state that 1
conceive of general education as that aspeet of education”
that provides the conumon experiences or jntegrative
assumiptions that all individuals need to simultancously

optimize their understanding of the contemporary world

and to develop -+ meaningful existence with the limiting
corstramts or their individual abilities, the surrounding
culiural milieu. and the non-human enviromment.

Two ideas student nteds and common expericnces,
equally important  to  this  definition  of
education secem worthy ™ of* elaboration. It
axiommtic to general educators that courses should be
based upon student needs and the needs of the society in
which they live. This pnnup.c has been widely mis-

general

' interpreted both within the field of gencral cducation

and without it. To mie, this statement does not mesn
that students are the sole judge or even the major judge
of what they need to learn or that their learning
experiences should be confined to the present time. Bt
it does mean that educators should try to ascertain the
dominant characteristics and needs of the students they
teach and tontinually revise courses and programs o
keep them as relevant as pussible in these tinmes of rapid
change.

To clarify the meuaning of
used in the defidition above, it seems useful to re-
emphasize that general cducation consists of those
experiences that are designed to cnhance the breadth,
perspective, intellectual sophistication. and fruitfulness

“common experiences”

of all students. Of course, this is the objective of all .

education. But at the college level, general educatic,

does ‘not include all education, only that aspect of I

whole wh;ich, ittis hypothesized, should be the sam: i

everyone: Genetal education is, in one sensc, an « wuca-

tion that is ipdepcndcnt of ability, sex, class, ‘race, or®
intended occupatiop. However, the common expericnces

idea does nog requirea denial of cultural and individual

differcnces, for it is not dssumed that. the learning

expericnces and outcomes of general education will be

identical for all students. Indeed, reeognition of the

validity of student differences in interests and learning
styles -was one of the major catalysts that triggered the -
development of the first general education programs -
more than 40 years ago.

However, if it is granted that the term “common
experiences” does not imply cither identical learning
modes or identical learning outcomes, what 1s1t. then,
that the students are to share? The answer, simply

is “almost

.

S

,several
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stated. “comnion goals or purposes.” The fearming
expericnces in general education are focused on common
or identical objec.ives. Students start froih difterent
points, travel a variety of routes at different rates. but
the ultimate destination is the same for all understand-
ing. meaning. and self-fultillment. This is not to imiply,
though. that these are finite goals or that “getting it
together™ is a one-time provess. 1t is a recurring problem.
Therefore, general education is rclcv;mtyull stages of
life.!

Let us now turn to a donsideration of some of the
more obvious contributions that the discipline of anthro-
pology has matle and continues to make to the goals of
general education. Although it is hoped that the basic
ideus discussed will be relevant to the teaching of
anthrofology to all non-mpjors.
used here.
courses I

the specific examiples
from the cultural, and urban anthropolegy
teach to general college students at the
University of ancsom 4rc intended to be merely
illustraiive.?

It has long been rccox.nm.d that the study of anthro-
pology can greatly increase students’ knowledge and
intellectual sophistication. As y8u know. anthropology.
the broadest of all socfal science dlsuphm..\ studies the
biologicul. linguistic, and socio-cultural characteristics of
humian “populations, past amd present. The tremendous
scope of this discipline may iffect students in several
different ways. Because anthropology is coricerned with
itlion years ‘of proto-human and human
existence. students can be helped to develop a more
meaningful temporal peispective. Contemporary world
problems placed in the time frame of human existences®
somehow do not seem so awesome. Students studying
anthropology for the - first time should be made
explicitly aware of the remarkable plasticity and
persistence of our species. This, in my opinion. is
extremicly important if one wishes to conibat the reeling
of poweilessness and despair that seems so prevalent
among ‘students-today. .For if men are to solve their
contemporary problems they must belicvg they are
capablc of solving them. The study of anthropology can
and should be used to increase reasoned optimism.

The study gf anthropology’also provides students
with conceptual tools that can further their understand-
ing of the contemporary world and provide additional
integrative dSSUI]]pllOnS Two of the more useful con-
cepts central fo the study of anthropology are holism
and culture. Holism, also referred to as the holistic
approach, stresses the nced to understand the big
picture, to see that the sum of people’s relationships -
may be greater than the miere addition of these relation- "
ships would indicate. Holism also alerts students to the
systemic nature of human behavior. The importance of
the culture concept to the study of man is so well
understood and accepted that it is only nccessary to
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“examine ‘the broad range of

state that this;concept explaing most of humun diversity.

and hunun unity at one and th&same tme.
concepts are extremely v

These two
valuable to anyone seeking o
understind. a role perspective which ditfers from theiv
For example. when 1 oask my students in urban
anthropology to explam the, behavior of ghetto dwellers
such as those desceribed by Liehow. most of ljw‘c/m fid
the convepts of culture and holisin extremely usetul.

But the study of anthfopology can do more than
provide students with concepts and generalizations: it
can also expose students to a variety of inquiry methe Js.
Although it is unlikely that any nonanajor will cver
become professionally competent to” conduct research.
students should bé helped to become
sumers” of knowledge. To be intelligent users ~of
k‘(’i'm\'lul:c. it is very important forsstudents to gain an .
understanding of the fundamental relationship bgtwcu\
the question asked and the method used to obtain the’
answer. This relationship is illuminated when students
questions asked and the
different technigques of inguiry used by physical antliro-
pologists, archacologists, and cultural anthropologists.
Although it has been the practice to reserve the discus-
ston of inquiry miethiods for advanced courses, most
clucators seemn to serce that the topic may be appropri-
ately introduced in the introductory course.

It also secins apparent to me that the methods and- -
techniques used by cultural .ll]lhl()p()l()“l\l\ ard direetly
rekevant to the non-academic experiences of students.
Theieforc. it is important that students in general educa-
tion courses be taught the research technigues associated
with participant observation studies. Students should be
given an opportunity to test their skills with this method
of study early and often in their academic careers so thuat
they may become reasonably proficient in using this
potestially  transferrable  rescarch  technique: 1 have
encouraged students in both my cultural anthropology
and urban aathropology courses to conduct participant
observer studies of work, religiots: or friendship groups
to which they belong. These studies, while qualitatively
not very good, have served well as a device for learning
sbout the problems of inquiry, for stimulating student
interest in anthropology, and for increasing their ability
to understand their social environment. '

It is nearly 30 years since Robert Redficld cog,cntlv
remarked that the study of another culture can be a-
liberalizing expericnce. The statement is still valid today.
In my opinion, the study of another culture is still the

. best mecans- available to provide students’ wnth insight
into their own beliefs. For example, when my students .

first ‘encounter the Kung Bush peoples’ concepts of

gencrosity, cquality, and private property, most of them

quickly recognize the ethnocentric nature of the Bush

peoples’ attitudes, and somewhat later begin to sec that

this is also the nature of their own beliefs. Oice studeiits

have made !Ehc discovery that many of their basic beliets
. ~ . .

n

“informed con-

S lse

are really questionable assumiptions. they are ready to
the comparative metfiod protitaldy. My l’sludcnls
seeni to be Llp\,(.hl”) interested in the relationship of
culture to personality, altemative ways of” organizing

family life. and in L\PlUlll\L’ a wid@ variety of religious

) hchnl\

~

The systematic study of other cultures can be a usetul

tool to students seeking alternagives to iheir eacultur

ated beliefs but it is not without hazards. Students
exposed to a wide diveristy of values® *often expertence

_llllu”u.lll.ll and moral problenis associated with the

concept of cultural relativity. When students lear that
cthnocentrism is a fallacy. many over-react and experi-
their own
values. Moral skepticism and. nihilism is one veaction.
However, if this development is anticinated. it is
ul.mv‘.ly casy to .|]lgvulg As all antiiropologists Kitow,
the' stady of nearly iny culture can be used to demon-
sfrate that the possession of moral vaiues is vital to the
well-being of mdlwdmls dlld the corpofare cxjstence of
socioties. Because of my students’ interest in African

ence considerable  difficulty in” vaiidating

_sgeicties and my desire to'deal with social change, Tuse

¥

12

Achebe’s Things Fall Apart to ilfusrate thfis pnm.lplc
but several equally effective materials are available.
Although it is casy to demopstrate that morality asa
whole is a culturab universal, the concept of enltural
relativity also causes” somc stullents to question the
existence of absdlute universal norms or homocentric

values. In an cffort to deal with their questions, I usually

cite sach p()\\lb]u absolutes as the prohibition of incest,

- the fact that in all kngwn cultures he perpetuation of

the socicty takes precedence over the' life of the
1nd1v1du.1]. and Kohlberg's contention of the ‘universality

of Jusmc | atso make explicit to students some of the

values' which are implicit in the anthropological concepts
and  generalizations used to ordpr the data studied.
Examples of some of these lmphut values include the
survival of our specics, human m\'usny and toirrance.
respect and coopuauon ~.

Wow. 1 am a believer in all these values but must
confess ‘that 1 believe that the argiients that can be
presented for the existénce of homocentric values or
moral absolutes are at present inadequate to totally allay
the doubts of most thinking stadents. Since. the pioblem
of what to value is so vital to the achievement of general
education goals, it is my sincere hope that at least some
anthropologists will respond to. what Spradley and
McCurdy have calted man’s need to shift from ethno-
centric to homocentric behavior_and will help develop a
more complete human- centered world view. A better
response to this vital challenge will make it posmblc for
general educators and .mthmpologlsts alike to be more

-

confident of their role in helping students everywhere to -

“get it together.”
One might feel that the tasks” outlined hero are
unrealistic and reflect utopian thinking. In a sense, this is

¢

. N

’
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true. But general educators and anthropologists have..
fong subscribed to high ideals. In keeping with that
tradition, this paper advocates hi, 't goals, believing that

Notes

1. The reader who wishes to determine the refation-
ship between the goals and principles of general educa-
tior posited in this paper and those stated by zuthoritics
in the field should consult H. T. Morse (1962) and D.
Be!l (1966). '

2. In general education courses, instructional materi-
als and techniques arc selected with the specific
socio-cconomic and psychological characteristics of the
students in iind. Since the population of general college
students differs significandy from “average” college
populations on _several sociological and psychological
variables, such as  socio-cconomic  class, race. and
academic achievement. the materials eited are the results
of a decision to emphasize African cultural groups.
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FULBRIGHT-HAYS AWARDS FOR 1977-78
More than 500 awards for university lecturing and
post-doctoral research in over 75 countries will be made
1o Americars for the academic year 1977-78. the 30th
year of the senior Fulbright-Hays program. Further
information is avaitable from the Council for Inter-
national  Exchange of Scholars, a non-governmental
organization cooperating with the Department of State
in the administration of the program. The CIES new
address is Eleven Dupont Circle, Washington DC 20036.
An American citizen who has a doctorate or college
teaching experience may request announcemient of open-
ings in the ficld of specialization: the request should
indicate preferred countries or geographic areas and
probable dates of availability. Those who wish te
. indicate a continuing interest in Fulbright-Hays and
other educational programs may complete a two-page
. form for the Council’s Register of Scholars. In April
1976, cach rogistrant will be sent an announcement of

nppnrtunilics"’upacruthc 1977-78 program.
: )
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Applications for 1976-77 are at present under review,
tat some awards remain open to application. Inquiries
about remainy g openings are welcomed by CIES.

The CIES also administers a program for foreign
senior  scholars  who  receive  Fulbright-Hays  grants
througl: application to agencies in their home countries.
Lach year, - approximately 500 foreign scholars are
awarded grants to comie to the US. after arrangements
are made for feciuring or rescarch assignmients at
Americar institutions. Calieges or universities interested
in haviig a foreign Fulbright-tHays scholar on campus
during 1976.77 should write to the Council as soon as
possible. For the 1975.76 academic year. a directory of
foreign Fulbright-Hays lecturers and research scholars in
the 11.S. iz available on request. These scholars are
specialists in a wide range of disciplines: most are
available to give puest lectures or to participate in special
conferences.
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AN" L, JROPCLOGY AND AFRO-AMERICANSTUDIES

Anthony Layng
Case Western Reserve

The cultural behiavior of Afro-Amerncans is not a new
subject of study for cutural anthropologists, and Africa
has been for many ycafs one of the favorite tocations for
ethnographic fieldwork, yet andergraduate  students
today secking relevant i)\fommtiun in the arcaethey refer
to as “Black studies” are not likély to consider anthro-
pology as one of their most vatuable sources. Because
listorians and sociotogists have played an active role in
osteblishing Afro-American studies programs in liberal
arts college curricutums, they arcaptto be seen by their

students as better informed and nore coneerned in this -
- area than are anthropologists.

It is not my purpose herc to attempt to justify
Afro-American studies progranis or majors. My intention
is more specifie. | wish to suggest two ideas for your
consideration. The first concerns what Afro-American
studies can contribute to the teaching of anthropology.
The second, suggesting a symbiotic refationship. con-
cerns how the discipline of anthropology might benefit
Afro-American studies. .

The rnly anthropologist frequently referred to by
Black students today is Mclville Herskovits. In support
of their claims concerning the prevalence of African
cultural survivals in the United States. they rely heavily
on The Myth of the Negro Past, first published in 1941,
Anthropologists working in Afro-American communities
in this country today find little to. support the
Herskovits thesis. They generally conclude that. at best.
Herskovits greatly overstated the frequency and extent
of such survivals, Even fieldworkers in the Caribbean.
where it is far easicr to document African survivals, tend
to be critical of his tendency to sec every parallel as a
syncretism. reinterpretation. or survival of a West
African trait. Certainly the current findings of these
anthropotogists are less immediately appealing to Afro-
Americans actively sccking symbols of Black identity,
yet these samie findings are relevant to any student
wishing to understand the nature of the Afro-American
experience in the United States.

Courses on New World Negro societies and com-
munitics are, of course. just as valuable in -illustrating
anthropological concepts as are area courses surveying
the North American Indians or the socicties of Southeast
Asia. Because many students. white and Black, already
accept the relevancy of Afro-American studies. and
because they are relatively familiar with the subject. the
resulting active and concerned class discussions and the
challenging questions about assigned reading ang lecture
materiats offer us an added advantage for creative teach-

ing and learning. 1t may not. make for the kind of
comfortable teaching which may be enjoyed by some of
our colleagues who conduct classes on non-controversial
areas such as linguistics or archacology. but such
comfort at the college level aids neither teaching nor
learning. Afro-American - anthropology is conducive to
stimulugyﬁtudcnts and professors in ways that could
be extrediety beneficial to then both. )

We have failed to benefit fully from the opportunity
afforded by the proximity of ethnic comumunitics to our
campuses Lo EXpose our Hajors to meaningfut field work
experience because anthropologists have been generally
biased against studying societies that are culturally too
close to home (Mintz. 1970b). An Afro-American cth-
nography course could incorporate student participant-
observation in Black neighborhoods. thus encouraging
future anthropologists to avoid this limiting bias.

By failing to study the United States urban Negro,
those most likely to closely rescmble the ficldworker. we

have not taken full advantage of an opportunity to learn

something about ourselves as anthropologists. How
objective are we really capable of being? How confident
are we when reporting about a subject with which our
audience is somewhat fumiliar? How competent are we
when studying people who tully understand the social
implications of what we writc about them? Charles
Vatentine (1967) made reference to some of the difficul-
tics suggested by these questions -when he criticized

anthropologists for failing to recognize the significance

of white domination of Negro communities. Because
ethnographers, following the example of Malinowski.
have stressed the functional interdependence of an
ethnic community’s institutions rather than the inter-
dependence among people in a region (LeVine. 1970).
many continued this practice in their work on the New
World Negro, failing to examine fully the oppressive
influence of whites. .

When students study any ethnography. they should
learn from it more about the latent dynamics of their
own culture. That is the first step toward beconing an
anthropologist.  When  white  students study Black
communities in an anthropology coursc. they are given
an opportunity to study the behavior of people whose
colleetive cxpericnce is significantly different from their
own. By introducing them to comnunities such as
“Soulside™ (Hannerz, 1970) and *Georgiatown™ (Young.
1970). to “TulLy's Corner” (Licbow :1967) and **Cotton-
ville™ (Powddrmaker. 1968), it is possible to itlustrate
those anthropological concepts that arca ethnography
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courses  have been traditionally used for- concepts
related to cultural relativity and variance. In addition,
such 4 course would have a special advantage in giving
students not just white students- extremely valuable
insights into the makeup of their own society.

Many anthropologists have been concerned about
what they might call the missionary mentality of many
Afro-American courses in sociology, politicul scienge.
history, and literature, and 1 would like to see this
concern mature into action. Since Franz Boaz insisted
that any causal relationship between race and suocial
behavior was insignificant. iff not non-existent. others
who followed himi have continued to combat the ever-
popular beliefs that the Negro’s assumed tendency to
commit crimes of violence and excellence in playing
basketball are dependent on genetically inheritable
traits. Studeats in many Afro-American studies courses
today are beiny encouraged to counter some of these old
miyths but this is sometimes being done by the substitu-
tion of new myths. When an Afro-American history
course is concerned more with meeting the innmediate
emotional needs of the students rather than with their
intellectual needs, then lectures may be designed merely
to elicit favorable response from the class members:
endorsing the myths of the Black militant is a reliable
wiy to do this in some classes. Teachiers are sometimes
so afraid of offending students that political views
override academic considerations when they compile
their syllabi. There are ready rationalizations for this
tactic: that glorifying the past deed of Black Americans
compensates for their long neglect by whiie historians:
that propagandizing gives a scnse of security to Black
students who have been abused by their previous educa-
tional experiences; that emphasizing only what is good
in Blacks and only what is evil in whites will counteract
the sense of superiority that society has given to white
students: and so forth, Their motives may be honorable
but | suggest that their methods are self-defeating.
Propaginda is (oo easily recognized as such by students
who do not have a vested interest in believing ii. and
students who accept it only because of emotional needs
are being given a false sense of security. at best. which

«an be readily destroyed by subscyuent experiences.

Afro-American anthropology courses could avoid

some of these problems by pointing out that. for

example, the Black experience in America did not
always involve constant rebellion, nor did it consist of
total passivity, 1t was. rather, a “process of resistance

~and accommodation™ (Mintz, 1970a). The new myth of

constant rebellion is no more academically respectable
than was the old stereotype of the passive slave. The
“Sambo ™ concept enabled whites to believe that Negroes
wire happy being dependent on and subserviend to
whites. Projecting Black nationalism into the personality
of Nat Turner so that he becomes a sophisticated
political revolutionary in the minds of students in need
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of a virile male folk-hero is equally dishonest and it is
unnecessary dishonesty. )
A course in Afro-American anthropology can also
result in giving Black students a sense of pride in their
race and, at the same time. enable white students to
recognize the prevalence of institutionalized racism in
this country. Accomplishing these goals would not be
dependent upon their being ihe primary concerns ot the
course, They would be a fugical consequence of ¢ xamin-
ing the African background, the slavery experience. the
development of Negro music and folklore, the Negro
family and the Negro church in short. by studying the
development and present state of the Afro-American
community in the New World. Nothing in this material
need be hidden or distorted to make it possible for Black
students to take for granted their own ethnic identity,
nor is there anything there. objectively viewed. that
encourages white students to nmaintain _any sease of
superiority. Given the significant accomplishments of
Afro-Americans, especially in the fuce of extremely
adverse conditions, there is no need for exaggeration dnd
myth-making in the classroom. The qudlombos  that
evolved from successful slave insurrections in Brazil
(Ramos. 1951). the unconguered tribes of Bush Negroes
in “Surinam, und the fiercely independent Trelawny
Maroons of Yamaica (Robinson. 1969), ace all part of the
heritage of the Afro-American. Knowledge of  the
political and  military successes of these groups can
effectively destroy any vestige of the myth concerning

“the passive nature of the African slave. 1t also prepares

finner ground for an accurate explanation of the refative
lack of successful stave rebellions in the southern United
States. _
Perhaps the miost valuable contribution anthropology
has to offer Afro-American studies is its cross-cultural
perspective. Many sociologists have been criticized for
their tendency to employ a social devianee or sociat
disorganization model  when- examining  an  Afro-.
American community. This has led them to view the
Negro tower-class family as an institution that evolved
from unsuccessful attempts to conform to white middle-
class However,  when  investigations  of
Afro-American families are based on-direct observation
and a cross-cultural perspective, the conclusions are apt
to be not only inoffensive to Black students but far
more convincing and _academically valuable to all
stidents. Fieldworkers such as Nancie Gonzalez (1969),
Virginia Young (1970), and Ulf Hannerz (1967, 1970)
have provided us with suitable examples. Students who
are interested in directed social changd in Afro-American
communities will find that data gathered in this way
lenids itsetf to practical application; this information can
be used as a basis for programs designed to bring about
institutional change. The failure of those social change
programs based on sociological studies which facked any
cross-cuttural perspective indicates that such studies have

norms.
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offered us a distorted view of the Afro-American com-
muaity.

Onec subject that is being given a great deal of
attention by social scientists is " Black culture.” The
essay by Blauner (1970), which  was miysteriously
inctuded  in the volume of articles  entitled Afro-
American Anthropology, is one example of the confi-
dence with which some sociologists use this term.
Without adequately defining culture in .this context.
“Black culture™ does have an appeal. Like the terms
“culture of poverty™ (Lewis. 1966; Parker and Kleiner.
.1970). and “cultural pluratism”™ (Swmith, 1965: Cross.
1968). it scems to suggest explanations even before
sufficient data have been coltected. The concept of
“Black culture™ raises many questions about which
anthropologists have tong been concerned (Johnson and
Sanday, 1971; Whitten and Szwed, 1968). Certainly. as
students of culture. anthropologists otght to play a
significant role in this continuing debate.

Sociotogists like Robert Blauner (1970), who i$
white, and Nathan Hare, the publisher of The Bluck
Scholar, scem -to offer us a Black mystique. In asking
anthropologists  to  offer courses on Afro-American
anthropology, it is hoped that they will avoid over-
reacting to the views of other social scientists or to the
views of their students. However, they rust be respon-
sive, to these views. Such courses might not enjoy the
notoricty of the more politicallty oriented Black studies
offerings. and they will probably offend those students
who find objectivity distasteful when discussing . such
vital subjects as Black identity and white racism. but .
anyone who is afraid of offending with ideas would
probably not become an anthropologist and .would
surely not enjoy teaching anthropology.

A recurrent question is “who will teach these courscs
in Afro-American -anthropology?™ and it deserves an
answer. The question is likely to be based on the fact
that there are not enough Black anthropologists available
to teach such courses. If you agree with some directors
of Afro-American studies programs that whites have no
qualifications to teach Black studies. and this is the
reason you are not offering such a course, then you have
very necatly let yourself off the hook. However, any

'
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in the field frequently encounter unremitting suspicion
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TEACHING ANTHROPOLOGY IN THE COLLEGE OF EDUCATION

Alanson A. Van Fleet
University of Florida

In recent years, more people have come to recognizac
the potential benefit of anthropology for teachers in
training. The cognitive and affective growth that may
accompany anthropological training can well serve
teachers as they face their socially complex classrooms
and school systens. If teachers are to intelligently meet
the demands of today’s schouls, specific knowledge is
necessary about the cultural dimensions of public
schooling, the conflicting value systems affecting life in
classrooms, and the effect of bureaucratic settings on the
conduct of ecducation. The content and method of
anthropology  provide information and  pe.ipective
pertinent to training along the above lines: it is the
purpose of this essay to illustrate how anthropology can
be taugit in the college of education.

The course I teach is generally known as “Social
Foundations of Education.”” Courses of this type vary.
depending on who teaches them and where they are
taught. They vary from positivistic social science to
democratic social philosuphy but usually incorporate a
general  anthropological — theme  in discussions  of
American culture and schooling. f social foundations of
education is defined as the study of man’s educational
efforts representing an expression and elaboration of
cutture. then anthropology as the study of man within
culture  becomes an integral and important component

of Social Foundations courses. Both ficlds of study

focus on the interaction of man and social systems.
When anthropology is applied to educational concerns.
and the social contexts affecting those concerns. it finds
a natural and legitimate home in Sm"T:ﬂ.!fnuml;ninns of
education courses. ;

In general, Social Foundations is taught to under-
graduates who are taking it either for teacher certifica-
tion or as dn clective, with the majority of students in
the first category. As such. it is directed toward
prospective teachers. 1 began teaching this course a few
years ago and spent a good deal of time developing a
b.oad understanding of culture and education and the
prominent characteristics of school/society relationships.
Recently, 1 have reorganized ;the course so that it is
oricnted on the problems and realities of teaching in
public schools. This new focus has allowed a fuller use of
anthropological content and method. Morcover. it is
better received by students because of its concern with
probleins they will be facing as teachers.

As it is now organized, the first parl of the course
addresses  threeo fundamental problems: the growing
social complexity in classrooms, the alternative and
competing value systems operating among  school
participants, and ihe effects of teaching within an
extended burcaucracy. The sccond part places those

ripmhlcms within the social contexts of culture, com-

munity. and classrooms. A third section, not discussed
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here, deals with the problems of professional knowledge
and action in a democratic society. The following discus-
sion outlines how the first two sections of the course.
which are anthropological in nature, are taught.

Within a problem-oriented framework, the contribu-
tion of both anthropological- method and content is

important. The content of anthropalogy the existing

ethnographic data and theorics-helps broaden the
perspectives  of students  when examining specific
problems and 1orces keener, questioning about the social
variables which affect ecducational problems. Anthro-
" pological method is helpful both in identifying class-
room and school-related problems and in  testing
“solutions”™ when they are implemented. Examples are
given below as they .relate to the three identified
problem arcas.

Cultural Complexity

Every day, teachers face a greater cultural pluralism
in their classrooms. They can no longer assume that their
charges share common traditions of thought and action,
for homogencous schools are rapidly becoming extinct.
In most instances. problems of instruction and curricu-
fum result from unfamiliarity with the values, traditions,

and behavior of thase who represent cultural groups

different from those in which the teacher was reared.
Materials available in anthropology are pertinent in
preparing teachers for such conditions. For a general
introduction to :he concepts of culture and culture

shock as thebelutc to multi-cultural classrooms, I have

found useful the beginning sections of Teachers Tulk by
Fuchs (1969). In extending those basic concepts into
concerns of culture and personality and sociolinguistics.
articles by Bernstein, Kochiman, and John are used from
Funetions of Language in the Classroom, edited by
Cazden, John. and Hymes (1972).

This approach enables prospective teachers to think
about culture and classrooms concurrently, rather than
considering culture separately as a logical pre-requisite to
understanding classrooms. Morcover. the r aterials used
facilitate an introduction into simple investigative tech-
niques which focus on cultural pluralism in schools.
Students are involved in interviewing school participants
and observing out-of-class school behavior which can
provide insights beyond those obtained from the printed
word atone. The point is not to make cthnographers out
of prospective teachers but to introduce them to some
fiterature pertinent to the problems associated with
multi-cultural classrootus and to iltustrate ways that they
can collect and interprét relevant data in their local work
setting.

Value Conflict

The formal and informal aspects of public schooling
are value-laden. A prominent fzature of American educa-
tion is the existence of competing vatue systems which

co-exist within the educational system and often work
against cach other. The task of interpreting and working
with value differénces among schooi participants is a’
major problem facing most tcachers. And it is one in
which anthropological content and method can be
useful first, by cxamining values and their social uses;
.and, second, by giving prospective teachers the skills ™
necessary to investigate problems of value conflict that
might arise in their classrooms. ' ’

A beginning examination of values. value transforma-
tion, and conflict in schooling is accomplished through a
selection of readings including the essays of Spindler,
Henry, and Kimball in Education and Culture (ed.
Spindter, 1963). From another point of view, Henry’s
(1965) examination of values and drives operating in an
American high school is used. Again, the investigation
into values takes place in the context of problem-solving

* within classroom and school settings.
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Burcaucratic Scttings

‘A third problem area deals with the influences of
burcaucratic settings on teachier behavior. Acting out
their behaviog within extended bureaucracies. teachers
fose sight of how they tcach and lose control over what
they tcuch,\'\ They become “educational technicians™
(Eddy, 1969), implementing the curric_ulum“und instruc-
tional mctho\ds determined in large part by those far
removed from the classroom. The burcaucratic setting
imposes additional burdens and constraints on teachers.
The manner in which teachers cope with those con-
straints and burdesis constitutes a fundamental problem
“of public-school teaching. An understanding of teacher
behavior  within \bureaucratic environients is an
important aspect of teacher training: 1 use Cddy’s
“b’cc()miug a Teacher (1969) in this regard. | '

Social Context

The above three arcas of concern deal i problems
teachers face in their daily work setting. In the second
part of the course. these problems “are related to the
social contexts which shape the human interaction
associated with them. As such, this part of the course
portrays the connections between the behavior of school

“ personnel  students, teachers, and administrators and

the social contexts which give pattern. shape. and. mean-
ing to their behavior. Three contexts are specified:
culture. community, and classroom.

Although .the culture concept is introduced early in
the course in regard to the dynamics of multi-cultural
classrooms, culture lvlS/'d force and as inertia is now
considered in greater detail, particularly as it acts as the
most general and diffuse; shaping agent for both educa-
tion and schooling¥ A few -readings provide a good
background for this understanding: Mcad (1963),
Watkins (1963). and Hunt (1967). Two hasic concerns
arc discussed in reference to the influence of comnunity
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on the behavior of schoo personnel: the congruence in
the form of social relationships expressed in the com-
munity and those expressed in the school, and the fact
that communities or partial communities form cultural
enclaves that sponsor habits of thought aund action in
conflict with traditional school norms; Henry (19634),
Philips (1972). and King (1967) are used. The classroom
as an environment for interaction is examined by its
links to the social contexts of culture and community
through essiys by Warren (1973), Burnett (1969). and
Becker (19352). The three social contexts specified are
not viewed as discrete but as interrelated in such a way
as to fundarentally influence the behavior of those who
play out their lives, partially or wholly, within them.

.

Note

A special note of thanks to Elizabeth Eddy for her
lielptul comments on this essay.
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Sozial Toundations of education is a professional
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nmiethod and content is directed toward undusln( g
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scttings. and the effects of bureaucracys it can help
teachers face their tasks with more intelligence. By tying
such problems to their social contexts of culture, com-
munity, and classrooms, anthropology further sponsors a
sophistication of thought helpful to any teacher. Thus,
anthropology can be welcomed as a regular part of our
social foundations courses.

Institution in Rural Mexico and the American Inner
City.” 8 Midway 99, 1967. RN

John. V. P. “Styles of Learning  Styles of Tulglmlg’
Reflections on the Education of.Navajo Children.” T
Cazden, John, und Hymes (eds.) Functions uf
Languaze it the Classroom. New York: Teachers
College Press, 1972.

Kimball, S. T. **Cultural Influences Shaping the Role of
the Child.” In Spindler (ed.) Education und Culture,
New York: Holt, Rinchart & Winston, 1963.

King, A. R. e School at "Mopuss: A Problent of
Identity, New York: Holt, Rinehart & Winston, 1967.

Kochman, T. “Black American Speech Events and a
Language Problem for the C]JSS[UUI]] In Cazden,
John, and Hywes (eds.) Functions of Language in the
Classroom. New York: Teachers College Press. 1972,

Mead, M. “Our Educational Emphasis in Primitive
Perspective.” In Spindler (ed.) Education and Cul-
ture. New York: Holt, Rinehart & Winston. 1963.

Philips, S. “Participant Structures and Communicative
Competence: Warm Spririgs Children in Community
and Classroom.” In Cazden, John, and Hynwes (eds.)
Functions of Language in the Classroom. New York:
Teachers College Press, 1972,

Spindler, C. “Education in a Tmnsformmg, American
Cullurc." in Spindler (ed.) Fdwecation and Culture.
New York: Holt, Rinchart & Winston, 1963.

Warren, R. “The Classroom as o  Sanctuary for
Teachers.” 75 Amer.-Anthropologist 280, 1973,

Watkins, M. H. *“The West African ‘Bush’ School.” In
Spindler (ed.) Fducation and Culture. New York:
tHolt, Rinchurt & Winston, 1963.

CAE MEMBERSHIP LIST

A CAE membership list may be acquired from the
Secretary-Treasurer by sending a selfaddressed mailing
fabel and $3. The membership list is updated once cach’
year in January.



Q

ERIC

Aruitoxt provided by Eic:

THE INTRODUCTORY ANTHROPOLOGY COURSE:
A MULTI-TRACK APPROACH FOR COMMUNlTY COJ.LEGE INSTRICTION

]

Donaid J. Fouier
Sank.Valley College. Dixon. Liinois

The first consideration in deciding the goals, scope.
and content of the introductory anthropology course is
the nature of the community college teaching situation.
Upon examining this, one is confronted with the
problem of preparing a meaningful program of instruc-
don in light af the diverse abilities. backgrounds. and
needs of community college students.

With regard to ability levels. it is noteworthy that in
my particular teaching situation a single class section will
reftect the overall institutional range of 18% in the ACT
C(.)’mposilc standard score range of 1-15, 35% in the
16-20 range, 34% in the 21-25 range, and 13% in the

26-36 range. This diversity is typical of most conminunity

college student bodies.

Cammunrity college students also diffec. widely in
background since they come from a nummber of separate
high schools, each with varying academic programs. An
open-door admissions policy accommodates a number of
non-high school graduates. Also, vast age and experience
differences cxist among the students. In many sections,
students will range from 17 to 60 years af age. In the
Evening Division, it is not unconumon to have local high
school and elementary school teachers with B.A. degrees
taking sefresher courses in the same class as freshmen
and sophomores. Finally, a growing number of adults
cnroll in the evening courses on an audit basis; they are
interested in intellectual stimulation and broadening
their knowledge rather than in preparing for a new
career. :
In addition to the differences cited above, the needs
of community college students vary greatly. The general
prograny distribution of our student body includes 41%
in the academic “transfer program, 44% in the two-year
vocational-technical program, 5% in continuing ‘educa-

tion, and 10% in one-year certificate programs. The

transfer students require intensive work in the liberal
arts in order to prepare for advanced work at four-ycar
institutions. However, the vocational-technical students
and certificate students do not need this same intensity
and depth in their general cducation courses. Also, some
of our students are identified as social science majors: i
few of these arc potential anthropology majors. The
latter students need more in-depth exposure to course
content than non-niajars.

In view of this diversity, it is difficult to tailor course
content and to select reading materials that will be of
equal benefit ta all students. The differential reading
abilities and subject matter backgrounds of the students

>

present a problem. To pitch the ooosy oW vl the
average and sclect materials for the 20-25 standard scere
range will often discourage the less able students and
bore the better students. Similar problems are presented
in evaluation; it is difficult to structure cxams, reports.
and student projects that will provide for the effective
evaluation of cach student’s level of achicvement.
Finally, it is necessary ta adjust course and content and
lectures in order to provide instruction to which all
students can relate.

While there are instructional problems involved in
dealing with this diverse student population, there are
some positive features as well. The adults bring a
considerable  fund of knowledge, experience. and
maturity to the class which can be a valuable contribu-
tion to the learning process. It is good for younger-
students and adults to exchange ideas and views i a
classroom situation. It is also advantageous to have
vocational-technical and transfer students in the same
class for reasons similar to thase cited above. In many
ways. anthropology is especially suited to promote this
kind of cuanstructive exchange since it deals with 4
subject cotimon Lo everyone the study of man.

From this -discussion of the community college
teaching situation, it should be clear that the introduc-
tory unlhropology‘ course mwust be designed to meet the
nceds of a broad range of students. It would scem that a
useful approach would be to make some decisions about
the basic understandings and attitudes that all students
should gain from the course and then attempt to tailor
course content and instruction accordingly. —_

When faced with this situation two years ago. it
seemed that the most basic types of understandings that
students should gain from the beginning anthropalogy
course could be grouped into two broad categories,
based upon two very inmiportant precepls of anthra-
pology: overcoming anthropocentrism and combating
ethnocent rism. Using this as a guide, two lists of course
objecﬁvcs were compiled and the course structured
accordingly. ,

In regard to overconing anthropocentrism, the
student should understand (1) the origin, development,
and evolution of life forms on our planet: (2) the
processes that caused or made pussible the emergence of
man; (3) the cvolutionary developnient of man as an
integral part of the total world ecological system: (4) the
relationship between man and the other living primates

1 Il
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with cmphasis onsthe valae of this information Yor
explaining human evolution; and (5) human physical
variation and the various theories that account for it.

In regard to combating cthnocentrism, the student
should understand (1) the importance of the capacity to
use syiepolism and the development of the superorganic
as celated to the emergence of culture; (2) the various
theories that account for the development of culture?(3)
the relationship between biological man, culture, and the
natural habitat; (4) cultural variability and the various
theories that explain it: (5) the comparative method and
its value™ in studying culture; and (6) the various
mechanisms of cultural modification and evolution and
the various theories that seck tu‘cxpluin cultural change.

The task of sclecting course content. reading
materials, and of preparing instructional units in order to
accomplish these goals proved to be quite difficult. As
one might -expect. the difficulty is not so much deciding
what to include but rather wii-t to omit and still
accomplish the  minimum course  objectives.  The
tendency is to include too much wnd end up with a
shotgun-typer approach that provides a superficial

coverage of many topics. This type of coverage is of.

limited ~alue and can even do damage to the student. In
my judgment, there is nothing more dangerous than
students armed with an array of important ideas that
they only half-understund. :

After weighing these matters, it was decided to
develop a series of units of instruction that would
accomplish the stated course objectives and  sclect
reading materials and audiovisual materials that would-
be suitable. It was eventually decided to select a basic
textbook to provide a general framework for the course,
choose two ecthnographies to provide an in-depth
exposure to other cultures, and to select several articles
of a mare specialized natureto bolster important areas
of the course. In addition. four films were chosen to
provide varicty as well as special focus on selected

" cultures and important portions of the course. Finally.

more than 200 coler 35mmi slides were made. cavering a
variety of subjects related to the course.

The major units of the course and the materials
selected are listed below:

Course Units: (1) Anthropology as a discipline; (2)
Physical anthropology 1: urigin of life and evolution: (3)

Physical anthropology 11: origin and evolution of man:

(4) Physical anthropology 111 human variation: (5) The
emergence of technology and culture; (6) Cultural
modification and evolution; (7) Economic anthro-
pology: producing systems and settlement types: (8)

" Social organization and kinship systems; (9) Religion

and- the supernatural. »

Readling Materials© (1) Chagnon. Yanomamo. The
Ficrce People, 1968: (2) Hoebel. Anthropology: The
Stely of Man, 4th ed.. 19720 (3) locbel, The
Chevennes: Indians of the Great Plains, 19601 (4)

21
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Jennings and Hoebel, Readings i Antluopologr, 3rd

ed., 1972 (see Bohannan, Coon, Malinowski. Simpson,

Washburn, White); and (35) Simons, “The l".'u‘rly Relatives
of Ma., " Scientific American 51, July 1964,

Fitms: (1) *Survey of the Primates”™ A general
survey of the primates, including man. Special attention
is given to comparative locomotor systems. (2) “The
n account of the Kalahari Bushmen. a
hunting-and-gathering -band-level society with an Upper
Paleolithic level of technology. (2} “Dead Birds” An
account of the Dani, a New Guinea tribal society with
Neolithic level of technology. Emphasis is placed upon

their cluborate system of warfare and revenge. (4) -

“North Indian Village™ An account of a village located
in north-central India. This is an agricultural peasant
community with the characteristics of a_ traditional
society. The structure and operation of caste relation-
ships are stressed.

Shides: Two hundred color 35mm slides were made
covering the following subjects: (1) prinmates: (2) human
varigtion; (3) Paleolithic and Mesolithic toof traditions;
(4) scttlement patterns: and (5) Anasazi culture
southwest desert culture, archeological sites.

The rationale for this course structure and for the
reading materials- selected can be understood as an
attempt to meet the diverse needs of community college
students. The stated objectives of the course can be

accomplished at a minimum level for all students by -

attending the lectures, viewing the films. and reading the
textbook with the accompanying assigned articles. This
may be adequate for many students who are taking the
course to tulfill a, general education requiremient and
who do not plan to transfer. However, the transfer
students and prospective.anthropology majors require a
program of greater intensity. For these students. the two
ethnographies are assigned, as well as an additional
rescarch project to pravide more course depth.

Essentially, this course structure offers a varicty of”
options that can bertailored to meet the requirements of
different types of students. It is possible to provide a
“multiple track™ system within this course structure
whereby grades can be attached to different vptions
which are. in turn, based upon differential reading and
examiration requirements. Students are offered one
option of attending lectures, reading the textbook and
selected assigned articles. and taking a mid-term and a
final ¢xamination to be eligible for a <C” grade. Another
option is o require the reading assigninents and exams
listed above and additionally require reading the two
ethnographies and t1kipg exams on them to be eligible
for a “B” grade. A third option is to meet all ot the
above requirements and complete a research paper on a
special topic to be eligible foran “A” prade.

This system offers the vocational-technical students
the option of taking the introductory anthropology
course to satisfy a general education requirement with-
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out overburdening them with work and information that
may not be essential to them. It also offers the transfer
students the opportunity to go into more depth and camn
a higher grade, which they need for transfer to the
four-year institutions. chund this. it offers students
who may be considering “anthropology as a major the
opportumty to gain even nmiore exposure 1o the discipline
and the reward of a higher grade for their cfforts.

Aside from the considerations-cited above, it shonld
be pointed out that the beginning anthropology course
has a great deal to offer in terms of content for all
students. I can think of no better way for students in all
types of programs to gain a scientific mdcrstdndm;, and
appreciation of man, human variation, and cultural
variability than from the introductory anthropology
course. Most of our students will be working and living
with people from a varicty of cthnic backgrounds, cither
in thci; tocal communitics or.in large urban arcas. In the

Addendum
In the four semesters since this multi-track system has

been in operation, a two-track system has been

employed. A “C” track as outlined in this paper has
been used, along with a sccond track termed the *A-B”
track. The fatter provides the option of having the
students who desire a grade of “A” or “B” do all the
required work for the course, plus reading and being
tested on the two cthnographies. Bused on their

_performance on all exams, a grade of cither “A” or “B”

is awarded. provided they score well enough. The third
track outlined in this paper has not been used as yet,
although it will be instituted in subscquent seniesters.
Since this two-track system has been in effect. 271
students have been cnrolled in the anthropology course.
Of this number, 246 opted for the “A-B” track and only

.25 for the “C” track. Of the latter greup. S students did

not complete the course and withdrew. The remaining
20 students all received a grade of “C.” Of the 246
students in the “A-B” track, 183 reccived grades of
cither “A” or “B,” 56 students received a “C” grade. 4
students withdrew rather than receive a “D” or “F" in
the course, and 3 students switched 1o auidit status.

i ;

case of those students in para- -medical and social services
prograns, a ;,rcat deal of understanding and empathy tor
cthnic niinoritics is essential. The same could be said of
the -transfer students, especiui.y those who plan to major
in cngineering and the scientific ficlds and who will not
be exposed to many other courses of this sort. These
students will probably not again be presented with the
view of man and culture that anthropology is uniquely
qualified to provide. In my opinion, our socicty simply
cannot afford a' populace at large much less an cduca-
ted popalace -ihat still harbors anthropocentric and
cthnocentric attitudes.

While [ do not mean to suggest that “Introduction to
Anthvopology™ should be a catchall course, it clearly has
very important understandings to offer a wide variety of
students. It is for these reasons that 'the introductory
anthropology course should be given a preminent
place in  the  community  college curricnium,

Eleven of the 56 students in the above group rencgoti-
ated their track option down to the “C” track shortly
after the mid-term point in the scmester; this was in
response to a poor performance on the first two cxams
and the reatization that they would most likely receive a
“C" grade in any case.

It has been somewhat disappointing that such a small
nmumber of students have chosen the “C” track option.
However, perhaps this is because the anthropology
course seems to have more appeal to higher ability
students who plan to transfer and who are interested in
maintaining a high grade-point-average. In the past two
scmiesters, there has been a slight increase in the number
of students opting-for the “C"" track. This was cspecially
true during thé Summer session, when many students
were working at full-fime jobs and attending classes in.
the evening. ' ‘

As the students and the guidance staff become more
awarc that the anthropology ccurse has something to
offer all types of siudents. we hope there will be an
enroilment increase among students in the non-transfer
programs. :

" RESEARCH GRANTS OF INTEREST

TO CAE MEMBERS

Claudia Mitchell-Kernan, UC-Los Angeles, “The
Acquisition of Sociolinguistic Skills by Children,”

'S10,143. Bea Whiting, Harvard, “The Developmient of

Self Control in Children,” $37,410. Christopher

Bochm, Northwestern, “Moral Developnient and Social-
ization,” $7,224. Susan Gal, UC-Berkeley, *‘Language,
Development, School  Adjustment of  Minority
Children.”
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AN EXPERIMENT IN EDUCATION:

ANTHROPOLOGY WORKSHOPS FOR PUBLIC SCHOOL TEACHERS

Phyllis H. Mattson
Tisa Abshire-Walker
Fo )tlnlls Commumty College, Los Altos Hills, C'lllfornm

This paper is about an education experiment--the
sponsorship and coordination of a series of workshops
for teachers by an organization of teacning aninro-

_pologists. We plan to discuss the impetus for the forma-

tion of such a series of workshops, and then describe and
evaluate them. N

How It Came About .

BATA is the acronyim of the Bay Area Teachers of
Anthropology. 1t is a young organization, founded in
1971 kv severa) junior or community college teachers
of anthropology for the purpose of finding out what was
going on in -other community colleges, providing a
chance to “‘rap” about their classes, and just to be able
to meet other colleagues. The initial meeting, however,
brought toget*  :...iers not only at the college level
but also seve.  igh schoel teachers who were teaching

anthropology. The aims in forming such an organization

included:
to get together for mutual encouragement, support
“and stimulation. We hope to air our problems,
exchange ideas and explore Anthropology as a
profession. We hope to pool our knowledge as to
what we conld use for ourselves and our students,
what available summer digs there are, and what
sorts of interesting field trips we could take during
the academic year. Let’s find out together about
primate rescarch in the urea and what ethnic

. problenis there are that would be useful to study

in the classroom.'

In the next few meetings, a definite need for further
education in anthropology was described by the high
schoo!l teachers who were teaching courses of anthiro-
pology. It was then decided to offer u series of work-
shops aimed primarily at high school teachers but to
include elementary school teachers as well. Before
attempting final planning for these workshops, a
questionnaire was sent to all science and social science
teachers and to principals of elementary schools in Santa
Clara, San Mateo, and Alumeda Countics, eliciting
information on specific subject interests.” Eighty-two

teachers (30 clementary, 10 junior high, and 42 high

schoot) responded to the questionnaire, and indicated
greatest interest in the following subjects: human evolu-
tion, cultural evolution, cultural diversity, field research,
archaeology, and native Americans.

Thus, a series of workshops wis planned on these
particular subjects and was to be given the following

academic year in one of the local community colleges.”’
The goals of the workshops were stated as follows: “It is
expected that those who take the full course (5 units)
will have access to a fundamental khowledge of anthro-
pology. Elementary and secondary school teachers can
then incorporate this information and undcr%tdndmg ‘
into their classroom teaching.”?

Description of the Workshops

Each workshop consisted of 12 class hours-Friday,
7-10pm, and Saturday, 9am-6pm. In order to receive
academic credit for the workshop. participants were
required to submit to the instructors papers which either
showed how to use the material presented to them in
their own particular classroom presentations or was
written on some subject of their choosing but which
related to the warkshops.

The workshops wese held at DeAnze Community
Coliege, Cupertino. Ore unit of credit was given for each
workshop attended. It was not necessary to go to all five
to get credit and, in fact, each succeeding workshop
scemed to have fewer students. The cost was S3 per
session. The fuil-time anthropologist at De Anza College,
a BATA member, was in charge of making all arrange-
ments with the college regarding space, credits, salaries

_ for lecturers, books, and publicity. Each workshop had
- one or two chairpersons responsible for formulating the
_particular program, hiring additional speakers, preparing

7
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movies, ordering books, and generally coordinating the
programn.

The first program, on Human Evolution, bcgdn in
January 1973, with subsequent workshops scheduled for
the following four months. The approximate  total
enrollment for all five workshops was 125,

Evaluation of the Workshops

As an zxperimient in education. we have to evaluate
the works-hops in three different areas: (1) determining
the need.for such workshops, (2) administrative organi-
zation of the workshop series, and {3) subject content
and organization of individual workshops.

Determining the need. 1s there a “need” for work- .
shops for. primary and secondary school teachers using

‘anthropological concepts and materials? BATA believes

that such a need exists but it is difficult to establish this
statistically. It may even be unpossible to identify all the
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teachers in just onc county who teach “anthropology.”
Thus. when one of the writers inquired of the Science
Curriculum Director in Santa Clara County, “How many

“courses in anthropology are offered in the high

schools?™ his reply was “None.” And yet we know that
there are such classes by that name because some BATA
members are teaching them. From ofticial and unofficial

sources. we also know that anthropological materials and -

cohicepts are being taught as units in other courses such

as biology and sociul science in the high schools, and

under social studics beginning in the thirg grade. Some-
times teachers are as new to the subject as are their
students.

There is no county-wide programi’ to help - these
teachers integrate anthropological materials into their
fesson plans. (Anthropology is not the only new
subjcct/—ccon'.)mics, consumerism, ccology, and sex
education are others in which teachers may be lacking in
formal training.) In-service training, if any, must come
directly from the school district offices and, at present,
there arec many subjects competing for curriculum
enrichment--¢ g., special education, minority programs,
and the like. Thus, it is feft to the individual teachers to
define their deficiency in a subject matter and to find
sources, such as the local colleges, to upgrade their
knowledge.

As is the case with many other “ncedy” groups, this
group of tcachers may bc quite unaware of their
“neediness.” There exists a big communication gap
between the professionals at a university, who are not
accustomed to advertising their proficiency let alone
secking out an audicnce, and the public school teachers
who may not even be awarc of recent developments,
theories, and insights. Our present educational network
docs not have such avenues of communication, hence,
BATA huas taken it upon itself to function in this
capacity by providigg help to teachers using anthro-
pological material. ‘ '

Our finest dreams include having a staff person who

.could deal dircctly with the schools and the teachers fo

identify problem areas in teaching and to arrange for
courses, consultations, and resources to alleviate their
problems.

" Administrative organiz}m‘on of the workshop scries.
In evaluating the organization of the total workshop
serics, we are talking primarily about the administrative
matters that arc part and pareel of all academic events -
the description and announcement of the courses, the
matter of academic: credit, room assigniments. -imaps,
audiovisual equipment, filling out forms, paying fees,
and publicity. These matters were the responsibility of
the coinmunity college arid the anthropologist at that
coltege who was acting as liaison between the college and
BATA. It turncd ~ut that there was difficulty for the
lisison in attending to all these muitters, primarily, we
suspect, because the idea for these workshops didn’t

orginate with the college and there fore didn’t fit in with
its existing procedures.

We feel thdt this was one of the major problems and
sources of criticism of the workshops. It was particularly
evident in the matter of publicity for the workshops,
communications with workshop registrants, and, in
general, the red tape,® Another problem in organization
oceurred in the matter of communicating between the

- college und the person or persons directing a specific

workshop; here, distance between personnel and the
college secmed to play an important part. as did time.
For instaunce, the bookstore reqyired too much time for
ordering the required books for cach workshop, and
then was closed when the workshops were in session!

We fecl that the idea for the workshops, their general
purposc, and their content was well conceived. What
needed more work and closer planning was the matter of
administration and coordination. -

Subject content and organization of individual
workshops. A corollary sct of problems in organization
was directly related to the content matter of the work-

- shops. We have indicated that broad, gencral arcas of

interest were shown by the survey responses but
particulars were left to the workshop coordinators and
their guest lccturers. The role of the workshop
coordinator thus became an important focus for organi-
zation. Because of time limits and distances, it was
difficult to arrange meetings of workshop personnel in
order to plan each workshop: carcfully by having cach
lecture intcgrated with the workshop topic, and to have
the whole workshop integrated with the other work-
shops. It was expedient for cach workshop coordinator
to'assign a special topic to cach resource person available

and hope that all guest speakers would mesh around the

~

general theme. For a speaker not intimately connected
with BATA or a previous workshop in the scrics, it was
difficult to know what lcvel of sophistication to address.
After the initial workshops, fe. dback received from
scveral teachers indicated that some lecturers spoke
above their heads, assuming a background which, in fact,
they did not share and that the teachr=s *vould have
difficulty in adapting such material to their own class-
rooms. These criticisms after the first two workshops led
to planning for the next woikshop on the specific theme
of *“can we present the material in such a fashion as to
cnable teachers to use it effcctively?” rather than “‘what
shall we present™? Our point was, “do we tcach anthro-
pology or do we teach how to teach anthropology™?
Thus, we became involved in “behavioral objectives,”™
a concept (indeed, a law) used by the students in the
program who must themsclves prepare behavioral objec-
tives for the classes they teach. In fact, it was suggested
that the third workshop assignment be that students
write “behavioral objectives,” incorporating the material
that was presentéd to them that weckend.- for their
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classroom use. There was positive feedback from this
workshop with regard to program content and presenta-
tion and the uscfulness of the material for the teachers’
preparation. ’ 2

Again, -a .later workshop on archaeology included a
field trip to a local site. This was much appreciated by
the teachers, who had never seen an archacological site
before. One successful experiment was to have a high
school teacher sum up and evaluate one session, indicat-
ing ‘how shes could use the new knowledge in ler
teaching. Thus, by the end of the series, the workshops
centent presentation dic indeed begin to fm.us on the
needs of the students themselves.

Conclusion : -

We feel that the sponsorship and implementation of a
workshop series on anthropology for public school
teachers was a good idea and a very ambitious under-
taking. We belicve the need exists for continuing educa-
tion along these lines and, as a group of teaching
anthropologists, we have learned something about

developing such programs. Principally, we have learned

that any program aimed at teachers much include think-
ing about how teachers can use the material to teach, It
is not sufficicnt to lecture at them, assuming they will be
able to translate the newest and most sophisticated ideas

and theories into their classroom use.

Therefore, we feel it is of primary importance to

know the level of sophistication the teachers may

already have. and to provide workshop time for discus-
sion, -perhaps at different levels. For instance, in the
workshop on human evolution, we found some teachers
to be quite sophisticated about recent theorieS—they
nceded in-depth discussion time. Others were ncarly

~strangers to the principles: and methods—they neede”

workshop discussion time te help them diges: ana
translate the material ¢.: - 1 units. To equalize
the differ~-=~ in sophisticaton levels, it would be useful
to assigi -piaing well ahead of the beginning of the
course, thereby giving all participants a basic undeisiand-
ing of the material to be covered. '

anpvey

We also found that there could not be too much
discussion time.
municate their experiences in the dassroom with other
teachers. It might be useful to have two workshops on
the samie subject, thereby creating time for-the students
to digest the tectures, do some homework on integrating
the subject into their curriculum, and be prepared.for
in-depth discussion. Our recommendations. are sum-
marized helow for easy reference.

In summary, we feel such workshops are not only
useful but are a ncccmly for upgrading the teaching of
anthropology in public schoo's--provided they are care-
fully conceived. planned, administered, coordinated,
implemented . and cvaluated.

Teachers need to .mvc tinie to com:’

Summary Recommendations

DA (Do’s fall into two basic catepories—administrative
and operational.) '

Administrative .

(1) Ensure that the teachers will casily receive their
proper credits for lukl’nb the workshops.

(2) Schedule the workshops to be convenient for
teachers’ workmg hours. i .

(3) Be sure that texthooks and audiovisual matcrials
are “laid on” smoothly. )

(4) Have two major directors for the whéle work-
shop series—(a) an administrative liaison to work with
the sponsori * college; {b) a program coordinator to ",

‘plaiand integrate the entire series.

(5) If possible, pay lecturers for participating in
planning sessions.
Operational

(1) Ascertain at the bcgmmng of the serigs the
teachers’ actual level cf sophistication.

(2) Arrange for background reading to be done ahead
of time, if necessary. Supply a bibliography for future
reference and resource.

.

mformdllon is mulually consistent dnd reinforces
basic focus of the workshop.

(4) Choose lecturers who can teach well themselves
and thus can understand the neec’s of teachers.

(5) Allow adequate and appropriate time for discus-
sion. » ‘

(6) Have teachers critique cach workshop and
re-structure suu.ccdmb workshops in accordance with
their comments.

DON'T ‘Dcn’t’s relate to the philosophical attitudes
involve.i 'n , vsing duch a workshop series and, as such,
reflect buswe weaching diplomacy.)

(1) Don’t atiempt to cover any given topic too
technicaily or i: too much depth. Instead, give a well-
thoughtout overview and some meaningful snggestions
for further research resources. ’

(2) Don’t allow the lecturers (professional anthro-
pologists) to display an attitude of “specialist superior:
ity” to the teachers: this is not only unfair but
inefficient bhecause it seriously hampers the respon- -
siveness of the teachers and it blunts the purpose of the
workshop series itself.

o ~ Notes

|.From the minutes and records of BATA, May
1971.

2. It should be mentioned at this point that the task

of communicating with such teachers is formidable.
There is no central mailing facility through which to

7
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contact teachers. It requires dealing with several county
school superintendents who may, if they have the funds
and inclination, duplicate and forward the material
dircct to each science and social science teacher, or they
may send one copy to cach school district. leaving it up
to the™{jstrict office to distribute the material further.
We were Sortunate to havd a great deal of cooperation
from the Santa Clara County Superintendent’s office”
but. since the workshops, the office has run out of funds
for such purposes and would not distribute any other
material for u® Publicity is really guite a problem for us
as thererare 38 SCp.ll'df school districts in Santa Clara

-

‘it Coumy alone, each with many schools under its jurisdic-

H

tion. In addition to the requiremient of funds for
“duplicating and distributing, there is also the require-
mient of a great deal of lead time rmm the time a
programi survey or function is plannc¥ until the distribu-
tion of the announcement. )
» 3. From the tircular announcing the workshops.

4. Wemare not detailing the problems because we feel
that they were unique to this situation. Anyone planning
Zuch workshops would have to assess their own potential

problems.
¢

. \

' ‘ ANTHROPOLOGY AND MASS MEDIA or |
“WHY 1S THERE A MARGARET MEAD, DADDY?"

9

Martin D. Topper
g Southern Methodist University . .

Introduction

Whenever lhc'(words “anthropology™ and  “mass
ure mentiored in the same sentence, the name of
Margaret Mcad inevitably enters the conversation. In
fact, to anost educated laymen, the work ot Margaret
Meud and the field of anthropology are one and the
same thing. Many of her colleagues have come to wonder
wity Dr. Mead has been so successful in poptiluriling the
ficld of anthropology. Her success has become aspecially.
noteworthy since a magazine article in 1970 listed her ds
one of the 180 most powerful people in the world! The
fact that “*Margarct Mead™ has becomie a “houschold
word™ has caused considerable frustration in the lives of
most professional -anthropologists. ll scems that when-
ever .mlhm"nlo"ms discuss their ans with laymien, the
same old ‘question arises, “*What you think of
Margaret Mead™? :

do

The American Antlropology Assoctation
Media Workshop

Because of the increasing mtcrcst shown by anthro-
pologists in  mass communications, the Wenner-Gren
Foundation sponsored 1 sunimer workshop on mass
media. The workshop met at the AAA headquarters
under the directian of Dr. ,Cvonrud Reining. the AAA
Secretary at that time. The purpose of the workshop was
to determine how an anthropologist could go about
getting in touch with representatives of the mass conw-
munications media. “The workshop grew out of the
radical caucusat.the 1969 AAA mecting in New Orleans.
One of the main conderns af the cauvcus was that
anthropologists were not doing all tlfcy could do to

©
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further social, change and advancement in the US.A.
Furthermore, the m\.m‘bcrs of the caucus expressed their
concern over thes fact that the federal government was

(and still is) drastically reducing its support of anthro- .

Jological research and of anthropology students. They
Telt that thie establishment of a, -greater number of links
“bhetween .mlhmpnl(msls and the média world would be
needed to arouse public interest in our discipline and its
plight. s
The Goals uj the Wurlxslmp \

in order to accomplish this mlhcr formidable task,
“the workshop members set the following goals: The first
was to determiiie the structure of the various mass media
organizations. The second was to determiine the mode of
operation of thesé orgayizations. The third goal was to

discover the type of aadience cach of these organizations”

served. And the fourth goal was-to determine the roles
mlhmpolousts could play- in these various. organiza-
tions. The workshop miembers felt that the achievenent

of these four goals was mandatory if dnlhmpolog,lsls-

wese 1o penctrate the varions mass media organizations,
We attempted to deal” with cach kind of organization
separately because it was obvious from the beginning
that a blanket policy could not be developed for miedia
as different as CBS News and The Ladies’ Home Journal.

As a fifth and final goal, the workshop members
wanted 1o discover' why certain Jnlhgnpolugsls secin Lo
have held a monopoly on mass conumunications. By
studving .mlhmp()]ng,lsts who, have been successful in
dealing with the mass media, it was hoped that a seriec

-
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of case histories could be compiléd to illuminate the
data gathered in pursuir of the first four soals.

The Individual Projects

I order to meet all Tive goals within the six weeks
allotted for the workshop, fhe participants pursucd
individual research projects. These projects govered all

‘the types of comnunicatioas media in which an anthro-

pologist could beeorc mvolved. Roth theprint and
broadeast media were thoreughly covered.

Some of the pojects had fimmedizwe and important
applications. exarple. of workshop
participants deveioped an outr'ne for the operation of
the pressroom at the AAA convention in San Dicgo. This

Far one ihe

project convineed the executive leadership of the AAAS

that a presstoom would greatly benefit the association,
Before the workshop ended, a full-time press secretary
had been hired by the AAA; this meant that when the

4970 meetings were heid in 3zn Diego. a newsnian could

g0 to =ne specific Toom and get"press releases. copics of

§mpartant papers. an official schedule of cvents. and

some genuine hospitality with a cup of coffee.
Other applied projects still remain to - be imple-
mented. One of the participants developed a pilot series

for a syndicated newspaper column covering anthro- .

pological subjects. Another analyzed the public relations
pr;)grum of a major cducational institution: this project
helped establish the criteria for the development of a
public relations office within the AAA (sce recom-
‘mandation 1 below).

The Rescarch Projects
" The remaining projects concentrated on providing the

“background information which arthropologists would

need to successfully deal with specific communciations
media. These projects represented the “pure research”™
aspect of the media workshop. One project developed a
serics of pilot films on urban topics; these films vere
intendéd to investigate the connection between antnro-
pological “scicnce™ and “art” in the producticn e

cthnographic films for public consuirption. Another ~

student did a content analysis of the articles written on
the Peruvian earthquake of 1970, and determined the
amount of iformation in these articles that dealt

. dirccily with the cffects of this disaster on the indige-

nous Incian population ot Perd; the student also
attempted to dssess the ““quality™ of this anthropological
information. My own project was a research onc which
dealt with the development and employment of an

cthnoscicnce questionnaire to elicit the cogpitive strue-
L3

ture associated: with the value systems held by television
news peopie and anthropological film makers about

_several topics. Once this was 2ccomplished and areas of

mutual interest were uncovered, suggestions were made
for bringing both groups of informants together.

26

The Significant Findings of the Workshop

Although the individuat projects produced significant
results. some of the. most important findings of the
workshop came from the morning interviews held with
prominent individuals from anthropology and from the
communications industries. One of the first of these
discoveries was that the public medis had been doing
very well on g minimum of anthropological information.
The informants did not feel that the conmmunications
media would be financiclly damaged it anthropology-

suddenly disappeared from the carth! On the other |

hand. many of them felt that the use of anthropological
information could  be  profitable. Theretore, nuny
informants expressed  great interest in incorporating
more anthropological material into their communications
activities. This was especially true of television person-
nel. They felt that anthropologice) {itms had great value
because they were visual. Anthropological information
can fulfill & major criterion of the material used for
public commurcitions it can be used to make money.

The communications personnel had a second reason
for their interest in using more anthropologicul informa-
ticn: in general, these individuzls felt that it was their
“duty to cducate and inform the public.” By performiing
this duty. they have acquired a strong position in the
formation of public opinion. Many of the media person-
nel felt that the politically “liberal” doctrines espoused

by a number of anthropologists closely- fit their own

concept of “advocacy journalism.” This was dspecially

“true of- télévision personnel; they continually referred to

wewdtural relativism™ as an anthropological doctrine
which could contribute greatly to the development of,
humane understanding in America. They also invariably
spoke of Margaret Mead. They felt that she had con-
tributed gonsiderably to the development of our culture
by using her, anthropological perspective to “help us
anderstapd our children.”

Upon seeing the potential for the use oft.anthro-
pologinnf@rmution' in the mass-media. the workshop
members were atnazed that such a small amount of it is
communicated to the public. When the informants were

asked why anthropology was so underexposed, they .+

came up with two basic criticisms of anthropologists.

The First was that “anthropologists don’t sgeak English™;

/

the media representatives amply couldn’t understand
much  of the - jargon with  which anrthropologists
“flavored” their professionual statemerrts. The semantic

games” played by mony anthiropologists over the mean-
~.ing of specific words such as “primitive” and “culture”

completely shut the media personnel off. All the media
are limited in cither broadeast time or grin. . .z spaces it
is not.financially possible to use long, complex defiai-
tions to answer questions-like “Would you consider the
Bongo Bongo te be a primitive rcople, Professor X2
Mecdia people (especislly newsmen) deal in “facts™;
asthropalogists are of little use to them if they “can’t be

’
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pinned ¢own to concrete and specific answers.

A second u)m,‘»luinl is that anthropologists often
retuse to work with the media. Many anthropologists
have a good reason for not wanting to getinvolved with
the media. There are numerous “horror stories™ about
the repercussions which occurred because newsmen
rerused  to honor  their mmnilmcnl not print
information received in “off-the-record” briefings. How-
“ever, we soon learned that to assume that there are no
~qualitative differences between news orgahizations was
as silly as to assume- that there are no qualitative
differences between caltures. Anthropologists do have a
rezponsibility to their informants. But they alsohave a
responsibility to their own culture. lfunlhropoh;uisls are

to

to stimulate culture change or the dg\xlnpmcnl of an -

calizhtened  attitude  toward  cultural! varialion in
America, then they will have to release some of their
data for public consumption. Our data offers the only
real “proof™ for the analytical statements which we
mak? as anthropologists. This creates a very serious
problem. It is the responsibility of the individual anthro-
polugist to decide which media representatives carn be
entrusted with data.

A good example of how this can be done secently
came to light at Dr. Mead’s news conference in San
Dicgo. She sensed that the newsmen werg tooking for a
controversial statement such as the one she made 1o
Congress on marijuana. She kept control of the confer-

" ence by turning the tables on the press. and haranguing

them for their “sensationalist attitude.” However. she

“ has not rejected the use of mass media. She has con-

tinued to “publish™ in those types of media which offer
her a greater degree of control -over-her statements.
These are magazine articles w ! cclevision interviews and
features. By being sclective, Dr Mead has nvade the
media approach her on her own terms.

The Reconmendations ()j the Workshop

From these moming meetings and from the individual
projects; the workshop members developed a series of
recommendations for both the individual anthropologist
and the anthropological associations. Al of them cannot
be mentioned in this report. but a few of them are of

~primary importance. 9

&

(1) The Associational Level Many of the recom-
mendations dealt with the AAA. They included the
establishment of a pressroom at the yearly meetings
(begun in 1970), the establishment of a public informa-
tion officc, the preparation of a glossary of media
jargon, and the development of syndicated newspaper
colurnn related to anthropology. The last two still
remain to be implemented.

The establishment. of a public information office
appears to be in the deyclopment stage at this writing
(spring 1975). An exccutive assistant for public affairs
has been hired by the AAA. His joo is to be a linison
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between anthropology .md the press. the fcdcr.ll govern-
ment. and, of course. the public. Although he is not an
anthropologist as the workshop recommended, at least
he has had graduate training in the social sciences. This
should enable him to effectively detefmine the news-
wmlhmcss of maay« anthropological projects and to
interpret them to the press for public dissemination. We

“hope he will also be able to explain the relevance of
unthropology
“funding:

to mvernnu.nl officials whuo control

1is '.posilion could develop” into one ot the most
important in the mational association. To quote the
workshop’s report, “A publn. information office, func-
tioning as a laison between” the press and professiona!
anthropologists, is-a top priority issuc. The publu
information officer would be able to implement many of
the prograins suggested in the workshop report. Such an
otfice would be in charge of distributing news releases ‘
concerning associational events and newsworthy erCdl’Ch‘
gathered from journats and -transated into J()UrlldllSllt,
style. In addition, advance obituaries of noted .mlhro-
pologists would be requested and compiled to “be
released to newspapers and magazines when necessary.
Also' data on personalities of anthropological interest
should be filed: A public information office should also
Keep a current file of all Jnlhmpologsls in the ficid, the
work in which they are involved, and the possibitity of
the ficld workers serving as contacts for cverscas
m"rrcspondcr'us. The responsibility of contacting and
setting up personal refationships with news personnel
plus writing and submitting articles to the wire services
would be another aspect of the duties™ (p. 35).

(2) The Individual Level, The recommendations fer
individual anthropotogists included experimentation
with ~ rewriting journal articles, taking courses in
journalism and public speaking, making personat con-
tacts with media representatives, baginning a new publi-
cation on the order of Psychology Today, and consulting
an agent “in the event that any scientific writings are
proposed as trade publications™ (Workshop Report. p.
39). Of these, taking courses in journalism and public
speaking, Jnd hiring ‘an agent, are the twc most
i pormt -’\mhropolognsls must leain how to speak and
wsite “in English.”” This knowledge represents an
in “ortant first step toward the writing of syndicated
¢ :umns, maguzine articles, and television features by
anthropologists. These are the three most favorable
media for the dissemination of anthropological informa-

“lion; they have. a wide circulation but they reserve a

maximum of content control for the author.

An agent is a nceessity for anthropologists-who are in
“the public éye.” Lionel Tiger emphasized the
importance of having an agent when he addressed the
workshop. The job of the agent is to arrange for public
appearances and to handle such things as publication
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contract negotiations. Although an agent may be expen-
sive, the money saved the anthropologist on contracts
for p()pllldl books will niore than pay the fee.

Conclusion: Why Is There .A Murgaret Mead?

Up to this point, the old newspaper device of bait and
switch has been employed. But enough has been said
about the media workshop. It’s time to return to the
main theme of this paper and attempt to explain the
popularity of such personalitics as Dr. Mead.

If one locks at Dr. Mead’s carcer in anthropology.
three imporiant factees imracdiately come forward.
First, there is her specialization in kmslnp studies and
psychological anthropology. The American public has
shown a. tremendous interest in psychology and family
relations ever S|‘ncc the 1920s. Some news commentators
have even gone so far as to refer to the gencration to
which I belong as *“Spock’s Generation.” In light of this
public presccupation  with -child  development and
human sexuality, it can be no great surprise that books
with titles like Growing Up in New Guinea and Sex und
Temperament in Three Primitive Societies could become
popular rcading. It is also important to note that
America was oa the verge of becoming a wo:ld power
when these bocks appeared. There wus a tremendous
intcrest in the von-developed peoples who were being
met by Ammiican merchants, soldiers, and tiavelers. Dr.
Mcad ciearly chosz to write about a timely subject.

The second factor in Dr. Mead’s success with the
popular media is that she established herself as a writer
of poprlar scientitic titerature carly in her carcer. Her

books were well-written: she avoided the pitfalls of

jargon and complex sentence structure without sacrific-
ing the quality of the text; she reserved difficult and
hotly contested theoretical arguments for the scientific
]ourndls. By doing this, Dr. Mcad was able to come up
with cthnographic descriptions which were uscful to her
fellow oanthropologists and  were rcadable by the
educated American Middle Class. Since her books were
both scientifically valid and readable, they were used as
texts in numerous introductory courses in anthropology.
Some of the students who used these texts are now in
executive positions in the large corporations that control
much of the mass cominunications media in our nation.
When these individuals need an “cducated opinion” on a
social phenomenon relating to the family or to child
development, Dr. Mcad is a “natural choice.”” She is a
“recognized authority” who is willing to make concrete
statements “in English.””

The third and most important factor is lhdl Dr. Mead
has been willing to work with media personncl. She saw
the importance of relcasing some of her data for public
u)mumpuon and she has been willing to take. the
responsibilily for doing so. She has also had tg take
sonie of t “hard knocks™ that g go along with "l?;drnlng,
the ropes™ of the communications business. lf.vcn though

28

and drug abuse.
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Dr. Mead had a timely subject and an ability to excite’

the minds of the public. she wouldn’t have gotten to first
base if she hadn’t been willing to play the game. Her

current success is a measure of how well she has played..

She has taken great advantige of her sex and her age.
She has created the public image of a benign mother
who advises rather than disciplines. She has systenuti-
cally used her articles in women’s magazines to turther
this image. Thercfore, she has become extremely dif-
ficult to attack. Even the well-entrenched former
Governor of Florida only succeeded in making a national
fool of hunsclf by referring to Dr. Mead as a “'dirty old
woman.’ <

By exploiting the controllable forms of mass media.
Dr. Mead has been able to develop end maintain a strong
position of authority in the mind of the Middle Class
American. She has been able to use this position to
support and defend social change in America. Her stand
on youth and marijuana (in 1970) reccived much public
criticism, but her strength as a recognized authority on
child development and her years of service as an advisor
to the women of America were overwhelming in their

power to creatc public support for her. She has even

been able tu turn the tables on the news media by
labeling them as “sensationalists™ for not reporting the
full story behind her statement to Congress on marijuana
In skort, she knows the rules of the
media game so well that she can make the media
personnel play it hey vay.

So I ask you, “Why is there a Margaret Mcad”? The
answer may not be quite as simple as stated in this short

paper but a few aspects of ‘the phenomenon we call

“Margaret Mcad™ are very clear. She long ago decided
that the primary relevance of the anthropologist is to the
nation from which she comes and to which she must
return. She has seen that this “relevance’™ means that the
anthropologist st leave the comfort of the academic
ivory tower and become involved in the growth and
development of the society which forms the “real
world” outside the university. And, finally, she fias gone
about the diffeult *ask o { learning how 1o usc the mass
communciations media to her best ddvantd;,c.

To those anthropologists who complain and ask “why
does she get all the publicity,” I can only answer, “Why
haven’t pou_taken the risks involved in contacting
members of the media world™? If more anthropolngists
would bother to become involved in communicating the
“relevant” findings of our profession, then Dr. Mead and
a very few others would no longer have to bear the
burdens of ¢ - ism by their collcagucs,
rescarch time, and of exposure to a sometimes reaction-
ary press. It is for those individuals who are willing to
run the risk of becoming involved in the world around

them that .the report of the \vurkshop is.intended. It is -

Woped that its final report can serve as a guide through
thie sometimes hazardous world of mass communcations.

of reduced -
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FUTURE DIRECTIONS FOR EDUCATIONAL ANTHRGFOLOGY

Elizabeth M. Eddy

University of Florida -

. CAE Retiring President’s Address, San Francisco, 4 Decenber. 1975

For more than a century, the formal organization of

American schiboling has been based on industrial madels..

The schools themselves have been fargely organized
according to Taylor's Principles of Scientific Manage-
ment, published in 1911, These principles stressed the
need for organizing human beings for work in the most
efficient ‘way' possible. Emphasis was given to a scientific
analysis of cach clement of the work to be done, the

* description of jobs in terms of the training required to

perform  them, the recruitment and  training of
employees to undertake the work. sthe appraisal of

employee performance, and the rewarding of those who -

fulfilled their responsibilities. Work and organizational
roles were arranged in a hicrarchy of ascending dif-
ficulty. and a managerial system was introduced for the
purposes of planning the work of ‘cmployees. training
them in the jobs to be undertaken, and supervising their
work activities., .

¢+ Translated into the educationat system, Taylor’s
principlcs becanic the rationale for further developing a
standard arrangeinent of pupils and teachers in space and
time ‘according to the work to be performed. The
upplichli'on af the business industrial form of organiza-
tion tb our schools has resulted, historically, in the rise
of a tmanagerial cthos which has viewed them as

factories, and the cducational system as a production -

process. The model is one in which pupils become

definedd as raw materials who are to be turned into

products under the tutelage of teachers working under
the directipn of a managerial staff which specifies pro-
duction goals and methods and generally controls class-

In recent years,. there has been- a revitalizing of
Taylorism within American education. Tt has appeared
under li}«ucgis of a “systems management”~approach to
our cdugational prablems, and it is introducing a wide

| N
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urlray of management techniques into our schools. Thesé
currcntly include the Planning-Prograniming-Budget-
System (PPBS). the Performance-Based  Teacher
Education (PBTE). the National Assessment of Educa-
tional Progress (NAEP), accountability, performance™
contracting, and behavioral objectives. The modern nco-
Taylorism is not limited to the clementary and sec-
ondary levels of education but is also found in higher
education. There. it takes the form of budgeting by
quantifiable “mputs™ and “outputs™; teacher eval ation;
comimon course numbering. catalogue descriptions. and
textbooks:‘ faculty activity reports; and a varicty of,
other mechanisms oriented toward the standardizing and
measuring of *“productivity.”

Present-day advocates  of educational “systems
management” rely heavily on computers, econometric

.models, central data systems. and a technical staff

largely composed of applied mathematicians, ccono-
melricians, operations rescarchers, comiputer  pro-
grammers, and decision theorists. Their world-view is a
technological and ezonomic one. For them. the best
educational system is designed on the basis of standard-
ized measurable data which allow an examination of
relationships between “inputs™ and “outputs.” Thus,
educational goals and processes are reduced to those
things that can be quantified. Perceiving the educational
system in highly static, abstract, and mechanistic ways,
the educational engineers have utopian hopes to redesign
it so as to'meet agreed-upon, pre-specified goals.?

The nco-Taylorists, who vould reform our schools
and institutions of higher education by turning them
into muassive counting-houses, ignore the potitical and
social complexities of the educational system. They are
committed to an ideology which is noun-social in con-
cept, anti-scientific in practice, and anti-intellectual in

"
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They would reduce the school to an
orchestrated system of behavioral moditication directed
by technological experts whose primary concern is with
the technicatities of education rather than its content.
The critical fallacy of the industrial madel for formal
education is the intensc reification ol knowledge the
pereeption of it as a material “thing” that can be
packaged into bits and picces for individual consump-
tion, and can be bought and sold rather than learned
through association with others. Equally serious is the
confusion of knowledge with technical performance
skills. The isolated parochialism of Amcrican schools
today. and their monopoly of formal cdugation, is
largely a reflection of an organizational structure which
expresses this view of knowledge. It underlies the
denigration of knowledge the child acquires outside of
the schools; the failure to view family, peers, and
conununity as important sources of knowledge: the

conscguence.

ubsessive prem.t.updtmg with developing taxonomies of .

knowledge and enshrinement of them within speciatized
departments; the reliance- on continuous testing and
grading of the child: the definition of the teacher as the
central transmitter of knowledge: and the emergence of
a consumer approacht to education that defines the work
of schools as that of producing goods which students
niay purchase so as to acquire salable skills for the
mar ketplace outside the school.

From an ‘anthropological perspective, perhaps the
nost striking aspect of the revival of Taylorism is the
cultural continuity between the present. and the past
models of schooling which threaten to bring us to the
perpetuation  of an  indiscriminate  application  of
industrial-business values, with little or no consideration
of educational purposes. There is the continued pereep-
tion of the child as a tabula rasa raw material who can
be turned into a useful product by expert diagnosis and
treatment. There is the perpetration of the emphasis on
the teacher as a professional specialist whose work can
be successfully separated from whatever human and
social realities exist on the job. There is the persistence
of business efficiency as a central concern. and the

reduction of educational processes to  the lowest

“common denominator of measureinent and cost. In the

a

name of cquality and progress for al, there is the
perennial growth of central managerial programming and
supervision of educational activitics. rinally, there is the

continual preoccupation with individual differences and

accomplishment which views the dyadic teacher-pupit
relationship as the only sigrificant one for educational
purposes. )

While the linkage of business-industrial ideologics and
methods to the educational system is not new, the
extent to which modern fhco-Taylorites would reduce
formal m.houlmg to a system of c.omputdtmndl exercises
and cducational bookkéeping is unprecedented. This
development is particular. amazing because, unlike the

situation at the turn of the. century which scientitic
management first appeared, there is now considerable
knowledge within the social sciences to substantiate that
assumptions of past and present scientific management
approaches to human behavior and organization were
and are erroncous.® The problem is not one of mis-using
social data but of failing to recognize that they have any
relevance whatsoever to the-organization of schooling:
Thus, the formulation of educational administiation in
systems management terms represents a new depth for
the low status accorded the social and human dimen-
sions of formal schooling a cultural bias which is also
reflected in the lew priorities which continue to be given
to social studiegythe social sciences, and social founda-
tions of education within formal curricula.

What is now clear is that cducational policy must be
regained from those who have committed themselves,
the schools, and the preparation of teachers to a icch-
nocratic ideotogy which fails to do justice to the coni-
plexities of the educational onterprise and the society of
which it is'rpart. What; then, do anthropologists have to
contribute, and how tan they about doing s0?
Educational Policy and Educational Anthropology

The ways “in which antbropological perspectives on
education contrast with those that have been dominant

in American formal schools and, indeed, in many other

formal schooling systems--will not be reviewed here.
Rather, my concern’is—what do we do about it. I begin
by asking if there is any evidence to suggest that the
formation of the Council on Anthropology and Educa-
tion seven years ago has miade any difference atatl in the
way schools are run and what is required to develop an
educational anthropotogy which can be incorporated
into educational theory and practice..

This is a difficult question, and yct it secms to me to
be a legitimate one, especially in an era when we are told
that the reproduction of ourselves in any farge numbers
will swell the ranks of the unemiployed. I do not mein to
imply that the CAE is not making a valuable contribu-
tion to anthropology. To the contrary, it is making an
extremely valuable contribution as an organization that
brings together those with common scholarly and profes-
sional interests in the field of educational anthropology:
as a symbol of the growing number of anthropologists
concerned with the contemporary world; and as a squrce
of professional development for its members. But what
are we daing for educators? That is the question they are

_beginning to ask, and with some justification.

30 .
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What specifically do we know which could be useful
to the classroom teacher? If we could re-design the
groupings of pupils in the schools, how would we do it?
How would we handle the problems of desegregating the
classroom? The problems of schoot vandalism? The
problem of running a schoot with diverse social and
cultural constituencies? Where would we locate new
schools? How would we introduce a promising educa-
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tional innovation? Why would we do these things? The
list could continue but is alrcady long enough to
illustratc the types of problems that are of concern to
educators and for which they are seeking answers. It
may be argucd that these problems dre not a legitimate
concern of educational anthropologists, but I am sug-
¢esting that they aie if cducational anthropologists seek
e become serious contributing professionals in the field,

But do we have the answers? The response must be a
qualificd *no.” Most assuredly we do not have all the
data we nced but this is a condition of the human
expericnce. What we do have is a knowledge of some
types of data required, which have:i. aditionally been
overlooked in educational policy formulation. We know
more than we often give ourselves credit for. For
c.\'uniplc, we know that there is no “onc best way” to
design an cducational system for a culturally pluralistic
socicty. We know that the child does not come to school

“as a tabula rasa. We know that the family and pecr group

play a critical role in the educational process. We know
that schools are social systems and arc intricately rclated
to the community. Were we to ‘write review articles
which compiled what we know that is relevant to
cducational policy, we would be able to come up with a

fair list of items. The difficulty is not that we are
.ignorant but that we have failed to think about our work

in these kinds of terms. Morcover, we have been timid
about addressing ourselves ‘to the concerns of cduca-
tional practitioners.

.-Our timidity is only partially a function of our youth;
it also reflects our marginal status within traditional
departments of anthropology and our rlghll il concern
about strcnbthcnmg, not weakening, our ties to anthro-
pology as a discipline. Yet, anthropology departments
are changing, and the discipline as a whole now has
many who are directing their talents to the contempo-

rary . world. Qur own membership toster contains -

dlslm;bunshcd scholars whom only the ignorant would
fail to recognize. We need no longer apologize for our

existence, and we should set about new tasks—especially :
~ that of paving the way for an upcoming gencration of

educational anthropologists who will work effectively

. ‘within the schools to modify programs and policies that

are socially bankrupt for large numbers of young people.

The éducational irony of our times is that precisely
when the social credibility of our cducational system is
at its lowest, we who have studied education as a social

and cultural process ofterl fecl powerless and inhibited

from cxpressing our views. Yet, there is a critical need
for educational leaders who can cross the gap between

" an organjzational ‘model that 1s technocratic and the

sacial systems that exist in the real world. Where the
anthropologists and others have feared to tread, the
cducational engincers have rushed in. A major consc-
quence is that we ourselves are being managed. but we

_are not leading.

In cducation, as in many other institutions of our |
society, there is a lcadership vacuum. We sce what
Warren Bennis (1975) has recently described as a “grow-
ing invisibility and biandness of leaders.” There are no
simple solutions to the educational problems that beset
us but we within CAE might weli ask, “What is fo be lost
by taking some initiative’? While risks arc entailed,
greater risks may lic in wait if we continue-to allow
ourselves and ‘our- children to be managed by tech-
nologists who fail to recognize that social ax:l human
dimensions are integral parts of the management of out
institutions. Do we wish to take orders from maclunes,
or do we wish to restore thcm to their proper place in
hyman affairs?

Unless we can begin to lead and to overcome the
subordinate role we play in educational policy formula-
tion, we will become, at best, interesting side-uttractions
in the cducational programs which are beginning to be
staged in our schools and universities. Should this occur,
we and our society are in great danger. For then we shall
experience an cducational tragedy of unpreeedented
dimensions. This is so because things arc.no longer as

they were in the first quarter of this century, when

Taylor’s Principles of Scientific Management  was
adopted as the guiding light for the management of our
schools. What happened then has been cloquently
described by Raymond Callahan {1962) as an American
tragedy. During the intervening years, however, tech-
nology has made it possible for human beings to destroy
both themsclves and their cnvironment, As a conse-
quence, the interdependence between people relating to
ciich other and to their physical environment must

become thc_sub>tancc of major endeavors to discover

new knowledge and new forms of human organization
that will allow the continued survival of mankind. The
revival of Taylorism in the last quarter of the twenticth
century is a lethal blow against the holistic understand-
ing of the interdependent relationships between parts
4nd whole§, a “necessary understanding if the inter-
depender:ee is to occur. Hence, the continued perpetua-
tion of Taylorism in American schools is no longer a
national tragedy but a world-wide one.

In conclusion, what happens to American formal
schooling is not an issuc which can be ignored by anyone
concerned with human dignity and freedom. The ques-
tions posed in this paper afe of direct concern to all
anthropologists and citizens, But, within anthropology.

. the questions bring CAE to a special crossroads, for it is
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in CAE that anthropologists have gathcred who are.
particularly concerned with and knowledgeable about
the issucs raised. As your retiring president, I call upon
you to become cducational leaders, unafraid to -specak
out about what you know, willing to lcarn about what
you do not know, and deeply committed to educational
change in American schools.
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‘ing this demanding program.

| Notes -

1. The history of _the application of business and
industrial values to American education have been fully
described in The One Best Sysiem: A History of
American Urban Education, D. B. Tyack. Cambridge:
Harvard Univ. Press, 1974; and in Fducation and the
Cult of Efficiency, R. E. Callshan, Chicago: Univ. of
Chicago Press, 1962. Tyack points out that this applica-
tion began in the 19th century ahd preceded the publica-
tion of Taylor’s Principles of Scientific Management.

2. Recent descriptions and critiques of the applica-
tion of systems management to education appear.in the
following: Hoos, 1. R. Sysrems Analvsis in Public Policy:
A Critique, Berkeley: Univ. of Calif. Press, 1972: Smith.
R. A. (cd.) Regaining Education Leadershup: Critical

Lssavs on  FBTE/CBTE, Behavioral  Objectives  and
Actountability, New York: Wiley, 1975,
3.1 is important to recognize that the “scientific

management” meodt.h has pmw.d 10 be inadequate

“within business and industrial firms, as well as in other

types of organizatjonss, See, for example, Drucker, P. F.
The Practice of Management, New York: Harpér & Row,
1954, pp. 273-28: Whyte.
lHomewood IL:
Richard D. Irwin, Ipc. & the Dorsey Press. 1969, pp.
3-24,
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PRESIDENT’S REPORT

The new presidential ycar begins with CAE in excel-
lent health—committees active, clarified relationship
with AAA, membership holding steady, a matured
Quarterly, and growing status for the Council and the
field: it represents. Al of this is due to the cncrgé‘m. and
intelligent ‘work of past officers, boards, comimittee
leaders. and (of course) the membership in general. Yet.
in this place. I want to %lnglc out again retiring president
Bob Textor. As the novice:in- grooming during the past
year, | repeatedly witnessed the creativity and thought-
fulness of Bob, and the tact with which he initiated me
and new Board members and committee chairpersons
into the mysteries awaiting us.
strengthened during Bob’s xtcwardshlp, his example will
be difficult to repeat, but | will do my best.

The 1975 Council-promoted program in  Suan
Francisco was perhaps the most diverse we have ever

“offered. It included six formal symposia during the AAA

meeting proper, five equally challenging symposia during
4 “CAE Conference” on Sunday morning. twelve
“informal discussions” on a wide variety of subjects and
with varying formats, twelve official business meetings
of ‘CAE committces and the Board, one very well-
attended and vigorously talked-at Roundtable
Luncheon, and one equally memorable cocktail party.
Virtually all these events had good attendance, including
several of those on Sunday morning, and 1 detected
recurrent murmurs of approval concerning the intel-
lectual quality and professioral significance of the
papers and sessions. My personal thanks to the man¥
individuals who played roles in planning and implement-

"

CAE waus greatly,

(98]
9

™)

all *“‘anthropoiogy and cducation”

t

The thoughts of many of us are already directed
toward the 1976 meeting iin Washington. DI’C\IdCIll Elect
Fred Erickson is communicating in various ways with
persons  planning components of the Washington
festivities. In. San Francisco, Fred and | met with
Anthony Wallace (1976 AAA Program Cogrdinator) and
Edward Lehman (AAA Executive Secretary) to atterapt
to iron out the ambiguities that plagued us in arranging

the San Francisco meeting. All four of us were pléased

with the agreements achieved, but | will ‘omit details
here to avoid inadvertent cq_mrzidiclion of instructions
Fred may have sent you. Suffice it to say that we now
have a much clearer idea of how proposals flow through

~ AAA and of the meaning of the terros used to classify
-and thus route them. We have been assured of support,
for an extensive program of informal discussions (which -

seem specially dppc‘llmg to CAE members), for well-
planned innovative formats for- scientific sessions. and -
for trying to involve pre-college-level teachers of anthro-
pology in both CAE and AAA activities at the
Washington meeting. Additionally, CAE has been asked
to set up a panel of readers to review (but not decide on)
proposals, whether
supinitted through CAE or not. For further details.~get
in l(\ruch with Fred Erickson or consult the notices you
have \kcccivcd from him, ’

problem that Fred (and CAE) must soon solve is
how tb handle worthwhile CAE-endorsed proposals that
do not find a place on the official AAA program. Should
we artenge another set of Sunday morning meetings?
AunmL ree af these symposia ranged from six to sixty in

_ W. F. Organizational
Behavior:» Theory and  Application,

£

:
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San Francisco. Sonte organizers were pleased with the
time slot: others were thoroughly disgusted. Alternative
proposals include trying a “‘pre-AAA™ day. scattering the

~sessions during the evenings of regular AAA days. or

diverting all or most of the surplus to regional anthro-
pology meetings or to the conventions of other national
socicties such as SAA. AERA, NCSS. AOA (Ortho™).
and the like. Your ideas and advice should be directed to
Fred soon! )

The 1975 activitics were the first conducted under
the revised CAE By-Laws. and moved very-smoothly.
indeed. Officially. these By-Laws were the product of
last year's exccutive committee (Eddy, Textor. and
Herzog). but the bulk of the labor was done by Liz Eddy

" herself over a two-year period. 1f 1975 is an indication,

the “LEddy Draft” wiil stand us well as we move into the
1980%. Liz' benificial fnfluence will.be felt long after

“most of us now active have passed along to other glories.

1 will not summarize ali action taken by the Board
and the gencral membership because 1 await a final

version of the minutes of various meetings. However, the
. following items are worthy of note:

(1) Standing and Ad Hoc Commitices are now cligible
1o receive small sums of money to assist them in
mailing newsletters and other communications.
Each Chairperson should write Glenn Hendricks
for.details on how to obtain his/her committce’s
share. The Board recognizes that much. of the
vigor of CAE atises from its unusual committee

structure. N

(2) At the request of both Comnuttee 3 (Teaching
. Anthropology) and Committee 6 (Preparation of
Educators and Educational Materials), they were
merged into a new Committee 3 (Anthropological
Resources and Teaching). The officers of the new
committee are at work on ieveral ambitious
projects that we hope will bear ‘ruit in Washing:
ton. Walter Watson (Brock) is ctairperson of the
new committee. :
{3) Committec S (Anthropology, Education, and the
Muscum) was dissolved by request of its officers.
- This committec had been overtaken by cvents
outside of CAE and had been inactive for some
time. .

(4) The Ad Hoc-Committee on Development Educa-
tion and Non-Formal Education wa' uised to
standing committee status, and will be called
Committee 5 (Trans-national Issues in Education
and Change). This group organized several
stimulating and well-attended sessions in San
Francisco, and clearly established its field as an
appropriate ‘one for CAE involvement. Tom La
Belle (UCLA) continues as chairperson of this
committec. :

(5) An Ad Hoc Committec on Evaluation, chaired by
Woody Clark (UC-Berkeley), was appointed by
‘the Bourd to investigate and report on anthro-
- pology’s potentia! and current uses in the cvalua-

w
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tion “of educational programs. More on the
mission of this new committee in a later issue.

-6} was authorized by the Board to appoint liuison

persons 1o work with the regional anthropology
end related national associations on promwoting a
greater “anthropclogy and education™ component
of meetings and other activities of these societies.
At present, Rudy Serrano (Cal State Bukersfield)

K has agreed to serve in this role with the South-
western  Association, and  Peter  Woolfson
(Vermont) has taken on the task vis-a-vis the
Northeastern group. More. of, you will be tapped
by me for liaison roles, and 1 hope to hear directly
from others who would like to volunteer to serve
as’ CAE “contact™ with a professional orguniza-
tion in which they arc active.

The Board also acted on several important and sub-

stantial matters, but 1 will postpone extended comments
until the next issue when more space and (1 hope) some
real action can be recorded. Briefly, the Board voted to
join the Far West Education Laboratory and” the
National Institute of Education in sponsoring a4 major
invitationz! conference’ on the uses of cthnographic
method in educational research and evaluation; accepted
a report and a call for action on a computer-assisted
systemn for continuous updating of the Hill-Burnett
Anthropology and  Education  Bibliography, and
anthorized both the new Committec 3 and me to

proceed forthwith in identifying urganizations of pre-

college-level  teachers  of anthropology in different
" regions of the country and try to attract such teachers in
the Washington area to the AAA-CAE mecting next
year. More on these enterprises in the next issue.
“Finally, the Board accepted with very great regret
(and aftcr considerable direct and devious arni-twisting)
the resignation of Juck Chilcott as editor of the
Quarterly, to” take cffect next December at the conclu-
sion of his three-yecar term of office. During his tenure,
Jack developed the Quarter!y into a recognized “journal
of first consideration” for authors of anthropology and
education papere, while simultancously maintaining its
function as a channel of professional news for, CAE
members and managing to stay within the confines of a
. very tight budget, Alas for CAE! These accomplishments

took their toll and no strategy of pleading prevailed, [

have appointed a Scarch Committee for editor of the
CAE Quarterly, which I hope will be able to write a job
description for inclusion in the next issuc and by that
time be so organized as to be able to rccruit and
correspond with candidates. In the meantime, ifyou arc
interested in this position, I urge you not to be bashful
and to write one of the comittce members, who are:
Paul Carlson, University of Houston, Victoria Center;
Bud Khieif, University of New Hampshire; Frances
Schwartz, Swarthmore College; and Richdbd Warren,
University of Kentucky (representing the current

4
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“control
‘continuc an active publication and service program and

editorial board of the Quarterlv). Additionally, both
Jack Chilee ¢ and John Singleton (Pittsburgh; tirst editor
of the journal) will serve as consultants to the com-
mittee, making themselves available to describe the nits
and grits of the operation to serious applicants and
advising the committee as the list narrows.

In closiné. let me say that 1 am eager to hear from
anyone with ideas as to arcas of activity into which CAE
should oi might move, and would prefer to correspond
with such persons sooner rather than later so that nlans
can be developed well before voo gather again in Wasiing-
ton. Please wriie!

Jubhn D. Herzog

ANNUAL TREASURER'S REPORT

The wisdom of transferring busincss operatioas of ..

the Council to AAA headquarters continues to mani-
fest itself. Through the work of these offices, our
status as a tax-exempt corporation has been re-
established and second-class mailing privileges awarded.

This has been the first year of operating under 2
budget and through its use we have been able to
administrative cost so that we can both

begin building essential financial reserves. A one-time
major expenditure during the year was the cost
involved in preparing and voting on a new sct of
by-laws. We shall now be able to hold our next annual
mail election at considerably less cost.

n

CAE MEMBERSHIP

The budget for fiscal 1975-76 is a hold-the-line
affair, with item inéreases reflecting the realities of -
inflation ns well as the budgetary experience of the
previous year. A $500 emergency fund was set up to
cover non-routine expenditures by the Executive Cotn-
mittee without a time-consuming and expensive polling
of the entire Board of Directors. Membership growth
has leveled off but still represents a remarkable

. dcvc]opmcni for the five-ycar history of the organiza-

tion. We continue to attract more institutional sub-
scriptions. This reflects favorably upon the work of the
CAE cditer and his staff. In the coming months, we
hope to update Standing Committee rosters to make
them useful résources for meeting both Coundi! and
individual committee needs. ‘
Glenn L. Hendricks

Category ] s
Institutional
Member Subscribers
1974
Total, 1383 65
Paid only 1108 45
1975
Total 1307 89
Paid only 1053 71
Difference
Increase (decreuse) (76) 24
Paid only 55 26
, 34 . .
//‘ Tl |
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Revenues
Membership dues:
Subscriptions
Advertising
Rental of mailing lists
Publication sales
Royalties
Interest
Other

Tortal Revenue

Expenses ~

General
Balloting

- President ) .
Executive Committee
Audit,
Second Vice President
Sccretary-Treasurer
Other
First Vice President -

Sub-total ’

Publication .
Printing and distribution

Revenues

Membership dues
Subscriptions
Publication sales
Royaltics, HRAF
Permission fees

. Rental of mailing lists
Advertising, NL

" Interest
Gifts and contributions
Miscellaneous

Totul Revenues

Expend:tures -

General

Executive Committee
President

st Vice President
2nd Vice President
Secretary-Treasurer
Balloting

~

.

STATEMENT OF REVENUE AND EXPENSES AND FUND BALANCE (ON A CASH BASIS)

FOR THE PERIOD OF 7-1-74 to 6-30-75

$3522.20
700.00
240.00
172.05
100.00
56.05

‘ 40.73

3358

SY873.91

$ 898.29

430.56 -

221 81-
200.00

.. 192.68
157.91
139.04
65.13

2305.42

-

4296.16

Editor
Sub-total

Achninistrative
Salarics and wages
Postage
EDP services
Supplies
Telephone
Other

Sub-total

Total Expenses

Lxcess of revenue over expenses .
Frod balunce, 1 July 1974
Fund balance, 30 June 1975

, . Assets
Caéh, checking account
Cash, savings account

Funds on deposit, editor’s office

4
.~ Totalassets

Fund Balance

BUDGET FOR FISCAL YEAR 1975-1976

$$000.00
600.00

. 50.00
100.00
50.00
200.00
240.00
100.00
50.00
400.00

$10.790.00

$ 350.00

400.00
100.00
225,00
25000
200.00

35

36

Audit
Emergency fund
Sub-total

. Publications

Printing and distribution
Editor's office.
Sub-total

Administrative

Salaries und wages

Benefits

Postage

Supplies

Telephone

EDP scrvice

Miscellancous
Sub-total

Total Expenditures

Excess of Revenues Over Expenditures

1191
4308.07

103245
329.29
310.53
23497

63.69
27.39

 1998.32
$8611.81

$1262.10

1121.71
238381

$ 22893
1754.88
400.00

$2383.81

$2383.81

225.00
- 500.00
2250.00

4800.00

300.00
5100.00

1045.00
175.00
325.00
250.00
50.00
400.00
50.00

229500

$9645.00
$1145.00
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REPORTS FROM STANDING COMMITTEES

Committee 1: Anthropological Studies of
School and Culture '

The major activity ot Committee 1 during the past
year was cstablishing a viable network of those inter-
ested in the study of schools in culture. A newsletter was
mailed all CAE members who had indicated an
interest in Committee I, Of these 500 members. 125
indicated an active interest: these members received the
sccond newsletter which surveved current ‘research
adtivities and intercsts. We-hope to maintain this news-
letter as one of the primary activities of this committee
and use it to bring people with similar interests together.

We have made efforts to stimulate activities at the
regional level, Tarry Summerfield has organized*a
symposium for the AERA meetings, and 1 have
organized a svmposiuim  tor the Southern, Anthros
pological Assn. meetings. Through the newsletter. we

to

plan to stimulate as much regional participation as .

possible.

At our recent committe* meeting in San Francisco,
we decided to sponsor a symposium in Washington ort
the NIE-sponsored dcsegregation studics, to study the
possibility of organizing a symposium on a problem in
school ethnographies, and to organize a symposiom or

~informal discussion session on.the work of Jules Henry.

We also decided ihat future Committee 1 mectings
would be equally divided between business matters and
substantive discussion of research activities. '

: Kenneth L. Baer

Committee 2: Cognitive and Linguistic Studies

We began our Sun Francisco meeting with. a brief
presentation on the past year's activities. The major
accomplishment of this committee in the past year was
the establishment of a clearinghouse und newsletter.
administered by Peter Woolfson. so that relevant
information could be disseminated to the more than 300
people who have declared an interest in our committee.
We also organized two symposia for the San Francisco

- meetings: (1) “The effects of socisd and political stratifi-
‘cation on cognitive styles.” led by Tom Kochman; and

(2) “Contrasting rescarch methods and assumptions of
anthropologists and psychologists in cognitive research™
(as outlined by Cole and Scribner). led by John Ogbu
and Peter Woolfson. ) .

We also re-elected our executives: co-chairperson
(voting). Peter Woolfson, Vermont (also editor of the
newstetter): co-chairnerson, John Ogbu, UC-B:secretury -

treasurer. Allan Tindalt, UC-B.

Responding to the Junuary deadline for proposals, we
concentrated our efforts on planning sessions for next
year’s Washington mecting. We have decided to try for

" two symposiums: (1) “Strategies for exploring’ verbal

and non-verbal behavior in the classroom.™ urganized by

Peter Wooltson: and (2) “Cross-cultural studies of
cognition in master-apprentice relationships.”™ nrgunizcd
by Jean Lave, UC-lrvine, and Allan Tindall,

Another suggestion was to expand the newsletter to
include work in progress. [t was also decided to leave

- time in our committee meeting for people to share the

wark and research they are doing.
Peter Woolfson

Committee 3: Teaching Anthropology

Note: Although this committee is now defunct. it
was. under the very able leadership of Marion L.
Dobbert. engaged in a varicty of :fcti\'itipf which should
be part of the CAE record. They were as follows:

The committee held two symposia at the 74th mcet-

ing: (1) “Sex differences in respense to research train-

ing.” organized by Walter Watson: and (2) “Teaching

anthropology in today’s -community college ™ coordi-

nated by Tisa Abshire-Walker. Also. a special issue of the
Quarterl’ was given over to the subject of teaching
anthropology: it was edited by Marion L. Dobbert.

_ Carole Hill. and Walter Watson.

At the Central States Anthropological Assn. meeting.
Marion Dobbert coordinated a symposium on “Informal
discussion teaching anthropology in  secondary
schools and colleges " andalso reviewed a manuscript for
E.R.I.C. in the name of the committee. The officers of
this committee began merger discussion with officers of
Committee 6, Richard Warren and Marion Rice. This
committee also attempted to change the AAA policy of
charging full registration and paper fees to elementary,
secondary. aned jurior college teachers from the area in
which the AAA meetings are held.

on

Walter Watson

Committee 3: Anthropological Resource$ and Teaching
Note: On 3 December 1975, a joint mecting of
members of Committee 3 (Teaching Anthropology) and
Committee 6 (Preparation of Teachers and Tcaching
Materials) was lield. The members voted to combinc the
two committees under the new title of Committée 3:

Anthropological Resources and Teaching,

The committee’s goal is to foster development. evalu-
ation. and exchange of information about resources,
techniques, and programs for the tcaching of anthro-

‘pology at all levels of formal education as well as in

36
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other learning situation. Three initial means for
achieving this goal have been established by the com-
mittee. First, we must assemble material on resources.
techniques, and progiams through the development of
bibliographies and liaison with other professional groups
with similar interests. Sccond. we must disseminate this
information through a newsletter and a clearing house.
Third, we must develope symposia on resources and
teaching at regional and national meetings of anthro-
pological and other professional meetings where new
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developments may be presented and discussed.

Our current activities will be as follows: Marion J.
Rice will edit a newsletter for the committee members
and others interested in resources and teaching. Work on
a series of bibliographies concerned with resources and
teaching will be started by Marion L. Dobbert, 203

“Burton Mall} Univ. of Minnesota. Minneapolis 55045:

Themas L. Dynneson, 9208 Bedford, Odessa TX 79762,

‘und Marlene . Noble, A.V L., Grouaro, Alberta, Canada

TOG 1GO. The current chairperson will act as a clearing:
house for persons interested in information _about
anthropulogy resources and teaching. :
The chairperson, with volunteers, will also act as
lisison with a varicty of other professional groups. The
first activities will invawve locating key peuple and
getting them on our newsletter’s mailing list. Then, we
try to get vur committee on their newsletter’s mailing
list so that a mutual exchange of information can begin.
In this cffort, we could use the help of everyone- if you
know of, or are a member of, any group that would be
interested in anthropology resources and teaching,
would you please send this information to Walter

Watson, Dept. of Sociology, Brock Univ,, St. Catharines,

Ontario, Canada L2S 3Al.

Plans are underway for a workshop at the 75th AAA
meetings in Washington next ycar. This workshop will
involve the presentation of various media resources and
discussion of their application in classrooms. There will
be three workshops one cach for clementiry,
sccondary, and junior college teachers. In these work-
shops, various films, modc_)5, and the like, will be shown
or demonstated. and their classroom use discussed by
teachers who have used them. Plans arc also underway
for an informal session at the Washington meeting which
will discuss teaching cducational amthropology. Under
the heading of continuing business, this committee will
continue the efforts of the former Committee 6 to cdit a
special issue of the Quarterly on “new curricula develop-
ments.”

Finally, because we are concerned with the develop-
ment of symposia on anthropological resources and
teaching at regional and local leveis or at other profes-

‘sional meetings, we would invite any interested people

to write the chairperson with any ideas or suggestions or
for help in organizing such activities. We will attempt to
do all we can as a committee to foster these activities.

' Walter Watson

Committee 4: Trans-National Issuesjn
Education and Change . -~

The Ad Hoc.Committee-on Development Education.

and Non-formal Educatioit pursued two complementary
sets of activities in 1976.°First, under. the leadership of
Bob Textor, three “rap” sessions and a svmposium werc

at

37

: 38

>

organized and scheduled for the 1975 meeting in San
Francisco. Sccond, in association with Bob, I tried to
kindle interest in the ad hoc committee by inviting a
number of people to become involved in planning its

- future. The individuals who agreed to purlicip?ltc in this

cffort included Milton Barnett, Cole Brembeck, Paul
Doughty, Ward Goodenough, Solon Kimball, Nancy
Modiano, Allen Peshkin, James Seymour, John Singlé-
ton, and Johannes Wilbert. ’

Through the scries of successful meetings organized
by Bov in San Francisco, a number of uactions were
taken-to provide direction for the committee’s activities.
First, the status of the committee was chungcd from ad
hoe to standing: this action, taken by both the general
membership and the CAE Board, provides legitimacy
and visibility to the committee as well as access to the
necessary - resources  to o carry out the committee’s
intended activities. Second, the committee asked that 1
chair the committee and that Paul Doughty serve as vice
chairperson. Third, it was agreed to change the name of
the committee from Development Education and Non-
formal Education to Trans-National Issues in Education
and Change. Finally, it was agreed that proposals for
both an organized symposium and two ‘rap sessions be
submitted for consideration for the 1976 annual meeting
in Washington DC. ’ .

It is perhaps imiportant to briefly outline in general -

terms the activity domain considefed important by the
committee members. First; “‘trans-national” makes
explicit the mcmbc’rghip's interest in international educa-
tional processes. There is special concern for the role and
function of education in Third World countries. Second,
the term “education,” rather than “schooling,” is inten-
tionally used as a referent in order to draw attention to
the potential and importance of a wide range of institu-
tional and non-institutional educavonal experiences in

any socicty which are imiportant in the context of, ,

among others, social selection, social maintenance, and
social change. The term change in the committee’s title
suggests the importance of both persisterfce and altera-
tion of indirziduzll and socictal characteristics. In Third

World countries, the term change may take on connota- .

tions of, say, morc traditional development objectives or
more radical liberation objectives. A goal of the com-
mittee is to foster the analysis of various educational

processes for the persistence and change of individuals™ -

and socicties along with the implications of that analysis
for social policy. Of special importance is attention to
cultural relativity, socio-cultural reality, and articulation
among cducational processes and among and hetween
cducational processcs and other socictal institutions and
biophysical environments. Among the perspectives of
specific concern are linguistic, affective, and cognitive
upproa(:hcs to educatfon and change; nation-builcing and
ethuic difference; instructional strategics; and the impact
of idcology on both educational processes and gouls. he

a
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nature and direction of the committee’s activities will be
explained more fully in a tuture issuc of the Quarterly.
Thomas J. La Belle
. \
Committce 7: Blacks in Education .
Once again, we have a scheduling compl nnl The'
mecting ol this committee was scheduled 1o mul.lp with
the ineeting ol the Assn. of Bluck Anthropologists. As a
result. we had to cut short an interesting. well-attended.
and constructive meeting. i the scheduling of the
committee for next year. we would appreciate there not
being such a conflict. -

Most of our time wazs spent discussing the research

that wmembers are doing. and in detenmining the kinds of

issues to which we will begin to address ourselves, We

decided to get together on a regional basis during the

year to work on some of the issues we discussed.

You will hear thore from us since the committee wiis
concerned with sharitig our perspectives with non-Biack
anthropologists.

Sheila S. Walker

Committee 8: Spanish Speaking Concerns
in Education
Our report this year will be somewhat ubbreviatéd

compared to last-year’s. This is not to imply that we

have solved all our committee’s problems or the
problems the committee attempts to deal with but,
rather. that we do not have any resolutions to present to
the: CAE membership that require o vote. In short. the
following is a brief. oullinc of this conunittee’s activities
during the puast year.

After passage of the resolutions by the CAE last year,
Robert Textor and I mailed copies of the rceolulmns in
both Spanish and English, and a cover fetter to a number
of senators, ,congrcssmcn.‘govcrnoré, state legislators,
agency heads, and the like. The response from this farge
mailing was overwhelming. To a large extent, most of
the responses were complimentary and congratulatory;
having read them all, it is my opinion that the action
taken by CAE a year ago was most appropriate and
forward-looking. The CAE members should also be
aware that not ali the letter we received were positive:
some letters were opposed to the statement, either in
nart or as a whole. It is also encouraging to note that, as
a consequence of the action CAE took, several local
communitics and state organizations have incorporated
the essence of the resolutions into their own statements.

We would aiso like to report that this committee is -

very pleased with the attendance at the committee-
sponsored symposia that pertained to Bilingual Bicul-

“tural Education. On-the other hand, we would like to

communicate our displeasure with the CAE Planning
Committee for its scheduling of one of the conumittee’s
symposia_on Sunday morning. The scheduling of this

session after the conference was grossly unjustified in

. sodiety.”

view of the attendance ﬁullcrns at previous conmmiltee-
sponsoied symposia, . '
Dr. Henry. Torres-Trueba, Univ. of

will be the new chairperson of
1975.76. The chairperson elect iy Lucillu Carrasco-
S:hrock. Univ. of California, San will
stcceed the chairperson after formal nowmination during
the committee’s annual husuuxs meeting. (unmnllu
activities for this coming ye ar will includg deve lnpuu, i
newsletter similar in format to other newsletters already
being  published by ~other CAL  committees. Any
announcements, mnm‘unl.nm new publications. or the
like. that put.nn to the business of, this committee or to
bilinwual, hicultural, or multicultural education should
Radolfo G, Serruno,” Assoc. Professor of
Fducatineal  Anthropology. California State College,
Bukersficld CA 93309. ‘
After considerable deliberation, this
proposed to send the following request to the CAE

Minois. Urbuua,
this committee for

Dicgo. who

be sent to

president: “Thescommittee would like a survey tuken of -

the CAE membership and the AAA membership in order
to dcvclop a list of names and addresses of those Spanish
speakers (Chicanos and Boricua) who are actively
involved in unlhropnlogy and, in particular, educatjonal
anthropofogy.”™ The committee would like this informa-
tion in order to assess the status of Chicanos and Boricua
in anthropofogy and educational anthropology. The
committee deemed this request - for 4 survey highly
important as a means of keepirfg the committee member-
ship informed apd advised. )

committee’

Rodoifo Serrano

Committee 9: Women in Schools and Society

This year, the committee sponsored an informal
sessjon at the San Francisco meeting entitled, ‘SLm*c
pcrspcullvcs on rescarch - with women in schools” and
The session’s coordinators were especiaily
interested in discovering what kind of work is being
done in this arca and in identifying who is doing the
work. There were about 25 people in attendance, ali of
whom expressed their interest in furthering the commit-
tee’s commitment to research and in participating in
future sessions. Courtney Cazden, Louise Lamphere, and
Ann-Nihlen, main speakers for the session, shared their
own rescarch interests and ‘reviewed portions of other
work. Their diverse interests in lcarning systems,
language, and working-class women iliustrated the
tremendous growth in this field and. the potcntml for
further developmient. Several other participants in the
session preserited reports on their work and ideas. The
consensus of those in attendance was that there is
enough interest and direction’ to have a formal sym-
posium at next ycar's meeting in Washington. The title

will be, “Sex. class, and cthnicity: females and the
educative process.”™ Scveral papers and a film are rcady
for presentation. o :
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AWe began a newsletter this year, and wHl continuesits
publication as a forlim annd conumunications system for
those involved in this reseirth field. It does scem
difficult to stabilize and keep tabs on apopulation that

is spread over the country: the newsletter seems to be N

the best way of proceding,. .
4 .
I am happy to announce that=we elected a chair-

‘person lo assumie administrative responsibility for the

committeé next year. She is Dr: Judity Goetz, Univ. of

Georgia. She is responsible for organiZing next year's
program and will alsozhelp with the newsletter. .

& Ann Sigrid Nihlen

Judith Goetz

Committee 10: Population Issues in -
Anthropology and Education :

The committee met on 3 Decenber 1975 about 12,
people “attended. Kathleen J: Adams., Central Washing-
ton, and Alan loward, Univ. of Hawaii. were clected

b

<
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: v .
co-chairpersons. Digcussion focused on conimon rescarch -

interests, particularly in the area of socialization
practices and the Tormation of folk demograplies, and
the effects of fhese on demographic behavior. The
possibility of devzloping a session for next year's
meeting was discussed and it was apreed that we would
try to put one together, despite time constraints.

" imposed by the AAA deadline.

The committee fooks forward to obtaining a list of
CAE members interested in this area so that communica-
tion can be faxilitated. The possibility of communicating
and reerditing through such’ vehicles as the AAA news-
letter and the Medical Anthropology newsletter was also
discussed and will be explored. The committee organized

a session, “Population issues in anthropology and educa- -
. I o - e
. tion,” that was held on 7 December 1975.

-1
.

y Alan Howard

“t

Report of the Nominations Committee

Under the CAE By-Laws (art. VII sec. 1), the
Nominations Committee is composed of three CALE
members: the First Vice President.-in this case. Robert
B. Textor -serves as Chairperson of lhc:(‘onnni_llcm and
the incoming President appoints the iwo other-members
At the San Francisco meetings. President John Herzog
appointezl  Hal Nelson of the Aries Corporation,
Minncapolis, and Sheita S. Watker of the University of
California, Berkeley. ' '

The Nominations Committee is charged with’
nominating at least two candidates for President-Elect.

sdnd at feast two for Board of Dircctors Member-at-Large,

The Committee is further obligulcd' to inform the
membership of its nominees and to Solicit additional
pominces by an announcement in ar official publication
of the Council (which we are hereby doing). Additional

~ candidatés may be nominated by petition of at-least one

percent of the dues-pad membership in good standing,
as reported-in the last published report of the Secretary-
Treasurer (which means 12 dues‘paid member in good
standing in accordance  with  Secretary-Treasurer
Hendricks' report, which will be distributed to the Board
of Directors and made available to the members on |
February 1976). Such nominations by petition must be

stbmitted to the Chairperson of the Nominations Com-

mittee at least 30 days prior to the scheduled ¢ate of the
clection (art. VII, sec. 2). In practical terms, thigpaeans -
that if you wish to nominate a candidate by ‘petition.
A
i

' . e e
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you must obtain the signatures of yousel! any at icast 1 ]
other dues-paid members in good standing, zpd send the

. “petition” in time for, Bob Textar to receive it by 13

April 1976., Be sure that such candidc s willing to
certify”in writing "his or her willingness and ability to
serve. The address is Robert B. Textor, School of
Education, Stanford University, Stanford CA 94305.
After careful deliberation, the Nominations Commit-
tce has selected for nomination two candidates for the
office of President-Elect, and two for Member-at-Large
of the Board of Dircctors. These candiates have signified
in writing their willingness and -ability to serve the CAE
in‘the event of their election, as required by the By-Laws
(art. V11, sec. 3). Appearing below, in-alphabetical order,
are the biographics and platforms of the four candidates,
as called for by Board of Dircctors policy. Should there
be additional nominecs by petition, similar information-
will be provided about all candidates and included with

‘the ballots at the time of mailing. The nominces are:

For President-Elect, 1976-77: )
Dell H. Hymes, University of Pennsylvania.
Henry Torres-Trueba, University of Iilinois
For Buard of Dircctors Member-at-Large, 1976-79:
Henry G. Burger, University of Missouri, Kansas City
%¢. Clair Drake, Stanford University g

) Robert B. Textor, Chairperson |
- ’ - Hal Nelson, Member

Sheila S. Walker, Member

' .
. a
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- - VITAE ON CANDIDATES FOR-OFFICE. CAE ELECT!ON 976 . - LT L
I’R[Sll)l N'l ELECT \.O\HNEES ' oy ‘i;; "'; . . B ‘

Dl LL . IITYMES was born in Portland, Oregoa, attended publlc
‘schools there, and received his B. A.in .mlhmpoloby and litera-

T Mure from Reed College Tphi beta kappa). 11ssM. A and Ph.D.are -

fromn Indiand Umvcmly 4n llng‘,lllbllt.s with .mlhropolq.v and

«folklore as minor fields. “Iis dissertation was about the tangriage .

of the Kathlamet Chineok. Uylncs has taught social relations at

- Harvard; anlhropp(m,y at the University of Calfornia, Berkeley:,

..
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and .mlhropglogy, folk'are, and lm;,unucs-.nl the ljmvcrmy of
. Pennsylvania., I, Sept = 1975, he auccplcd a S-year appoint-
* ment as Dean of the .nr.ulu.nc School yofvEducation ut the
Umvcmly of Pennsylvania. Hynes has served on the Exceutive
Board of the American Anlhrupolopc.ll Assn., and on the
Founding Committee uf the CAE in 1968. His publications
include” " Bilingual l‘duc.nlmn Linguistic Versus Sotiolinguistic

" B.ms " in Repoet of the 21 st dAvinual Rnd Tabld Mecting on

fun:mslw.s and Language Studies. 1970; “On Linguistic Theory,
Communicative; Cmnpulcnu and the Lducation of Disadvan-
l.q.ul “Chitdren,™ in Wax el al., Anlhropolomal Perspectives on
Edueation. 1971. e also served- as co-cditor of Functjons of
Language in the Classroom, 1972, and wrole its introduction.
His other research interests include the theoretical integration of
.mlhropolol.y and linguistics, North American Indun l.ml.uaucs
cultures, lexicostatistics, the usc of computers in anthropology,
and the humanistic restructuring of anthropological concerns. In
all, he has written one- book; cdited and contributed to nine
books: and written numerous asticies. Ilymes is a past president
of the American Folklore Sociciv, and has served aga member of
the Executive Comhittec of #h¢ Linguistic Society of America
and the Board of Directors of the Social Science Rescarch
Council. He was a IFellow at the Center for 'Advanced Study in

" ihe Bchavioral Scicnces in 1957-58, and gave the Brumbaugh
Lecture in Education at the University of l’cnnsylv.mm in 1960.
I’Ialform My concern with education is fucled upcually by

. two cxpcncncu cfforts to develop an approach to’language that

is adequate to the roles language actually play in human life, and -

involvement on the part of my wife and myself with languages
and schools in the Native American community. Over the past
several ycars, my wife and I have been involdéd in lml.ual.c and
education programs at the Warm Springs Rescrvation in Oregon,
where we have been - preparing language materials designed to
promote, among other things, the maintenanee of the traditional

language. More recently, 1y condern with education has taken- ,

the form of my acceptance of an appointment as Déan of the
Graduate School of [Fducation at Penn. -\1y mission lhcrc
besides survival, is to strengthen tics hcl\vcm education~and
- fields distinctively strong at the University; to the benefit ol

both. Issues of cultural and linguistic diversity are centfal to,

that. As an officer of CAE, I would be particularly concerned
‘with Native American education, bilingualisin, and language-
JTelated issucs. I would be particularly copcerned as well with
Llhﬂ()&,l’dplllC work, becausc my view of language is ethno-
graphic. Apart from particular rescarch interestsy I have a
commitment to the involvement of anthropology in education,
and”would do everythiny I can to support and strengthen that
involvement. My commitment in all these respects is part of a
broader humanistic conimitment to the conscious and construc-
tive use of anthropology for the betterment of mankind, which 1
expressed in the first chepter of a beok I edited in<1972, entitled
Re-Inveriting Anthropology.

HENRY TORRES-TRUEBA was born in Mexico City and has
spent some 30 years of his life in Mexico. Ile became a U.S:
citizen in 1973. llc has a R.A. from the Universidad Autonoma
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-de ML\IU) .m M*A. from Woodstock Cotlege in théology, a

“he was an-Andrew Me

sccond M.A! froin Stanford University in amhrppology, and»a |
Ph.D. in anthropology frgm the -University of Pittsburgh, where
ﬁnnll’cllow. His disscrtation was on
refigious” ‘and  economic ilﬁplic.xlions of (uctianalism in
Xalacapan, Mexico. Trueba has l.uu.hl seciology and anthro-
plogy at Wcslcrn [llinois Uancrslly. and anthropology a

" California State Umvcmlv Sacramento, where heaalso served as

research director, conswltant, and academic advisor for the
Mexico-Atnerican Education Project. Currently, he is Associate
Professor of Educgtion at the University of Ilinois, Champaign-
Urbana, where he also serves as coordinator of the Graduate

- Bilingual Bicultural Education Programs. Triicha is a metnber tf

CALE's comnmittee on Cognitive and Lingujstic 3tudies, chair-
persen of the Committec on .Spanish-Speaking Concerns in
Lducation, and meinber of the editorial board of the QYuarterly
since 1975. Trueba's rescarch interests have focused dn problems *
in Latin Amnerican and Meso-Aumcrican cthnpgraphy: internation- .
al, cthaic, and myiticultural®education; cognitive anthropology;
and socioiinguistics. His Mexidan ficldwork includes a yem
among the Tezeltal of Chiapas; four months in Baja Californiy |
studying mipration and power; and two years in~ Zacapoaxtla, ”
Puchla, udying the organization of tnonolingual and bilin ual
Nahudt groups. He has also worked in a ghetto in Jcnx«g o
California, studying Bl.uk and Mevican Americun family strue” i

* tures. His, pubhc.nlnon\ include’"* *Siash-und Burn” Caluvation in

the Truplul Amazon,” 18:2 Sociologus, 1968‘ “Nahuat Faction-
alism,” " 12:4:Ethnology, 1973; “Bilingual Bicultural Education

" for Chicanosfin the Southwest,” V:3 CAE Quarterly, 1974 (also

ERIC ED 084073); and Chicano Profiles, Monograph No. 3,
Center for Mexican American Studies and Rescarch, University
of Texas, Austin, 1976. In all, Trucba has published 12 articles,
ane review, and one bibliography. e currently has two mono-
wraphs and one chapter in press, and is préparing one article and
one edited set of readings. Triieba is a“copsultunt for USOE:
Division of* lnlcrna’lion.nl Studies (Title VI), Division of Bifingual

Edugytion (Title Vll) Division of lligh>r tducation, Advanced
Institutiona) Development Programs (Title I11), as well as in the
USOI:’s Nglional Egucational Task Force de la Raza. fic i¥ also
active in nunerous other organizations concerned with anthro-
pology and education. m : ‘
Platform: The CAE has YIndeubtedly gained the rccognilinn

: of the entire academic community. Much has been accom-

plishcd, thanks to the wisdom and vision of past presidénts and
active members, whase liberal polieies uf"dunnu.uu.mon have
invited wider p.nrucnpaudn of scholars from diverse nationg! and
ethnic groups. In the years: to come, howt,vcr the CAL will face
twe enormous challenges. Internally, it will’ have to .nd.npl |ls
structural organization in order to retain and increase the
effectiveness and continuity of its operation. Externally, it will
have to confront a tnodern and demanding wotld in which
cducational problems are vnl.nlly related to social and c: onotnic
factors of mlcrn.monal proporllons

Fortunately, the concerns of the CAL mcmbets go,
danonstrably, far beyond our national boundaries or: the
comfort of sterile conceptualization that has no relevance to the
urgent needs of our human fellows. CAE membess have genuine
concern for these nceds, especially as they affect the nature of
learning environments resulting from social and econdmic
incquality. CAE members want to exercise their moral and
intelfectual leadership in the design of long-range strategies to
create cffective cducational and social change.

,
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If clécted, 1 pledge, first, to dedicate myself to assist the
mcml{crship in developiag ard implementing regional, national,
and interrational plans to strengthen tht structuralétganization
of the CALE in ordzr “to, maintain eftective, vonsisteni, and
well-coordinated action. Secondly, 1 pledge to eaplare with
determination all possibje ways of increasing therparticipation of
scholars and practitionrers of all natjional, cthniv, and cultural
backgrounds in the philosoply, goals, and actwitics of the CAL.
And thirdly, I pledge to scck, with persistence, appropriate
funding for sclected research and development projects proposed
by the standing committees. N )
BOARD OF DIRECTORS NQMINELS 2
MEMBER-AT-LARGE -

HENRY G. BURGER was born and reared in New York City;
and received his B.A. from Columbia College.in the cutmre of
industrialism. During military service, he “devoted one year to
tyeating land utilization as 2 licutenant in the Philippines, and

©

~one year to property rights as a captain in the Allied Occupation |

of Japan. He lolds an M.A. and a Ph.D. in anthropology fro:n
Colunibia  University, where he was State Doctoral Fellow,
Pulitzer Scholar, and phi beta kappa. Ilis dissertation was on
how to start chain reactions in dircc®d cultural change. From
1967-69. Burger served in the Southwest Regional Education
iaboratory .in Albuquerque, where he was the first anthio-
pologist in any ot the 20" regional laboratories, Concurrently, he
served as A‘dj-.lncl Professorin educational anthivopology at the
University of New Mexico. In 1969, Buiver becuine the . first
anthropologist at the University ot Missouri, Kansas City, where
is currently Professor of anthropology and af education. At
-Albuynerque, Burger designed and ficld-testéd an emplgymient-
orientee sultural heritage program with and tor Nava,os, amld
wrote a texthook, I:'Nlnnpnlrm(»g_\: (2nd eod., 1958, FRIC
1D-024-653). One of his long-standing inlcrrc\'l.\ﬂ tor which he

*has received National- Science Foundation sunport, is cognitive

aithropology dodifleation. Te is now compieting a compulter:
Jized dictionary-the aurus, re-interproted Ve cconomic anthro-
pology, (first described as “Procedure Gradation: A Means 10
l_'unGc’{)l-\Vnrdjng:," Genteral Svstems, 1962). Bures's research
has sought to broaden (and de-Skinnerize) psychelopical con-
cepts in o nanner indicgted in his *“Behavior Maodification: An
" Anthropolovical ~ Critique,”™  ctmerican Iducational  Rescarch
Journal, fl‘)?l. Ao hag sought also to apply cultural ccology
apprach to human learping, *as “in his- “Cultural Materialisn:
Efficicncies. Not DesHptichs:” Gengral Svstemss 1975, in all,
his publications includg cipht nuixngﬁrnﬁll\“: cight communica-
tions,and 33 article, li srper hasserved the CAT as g member of
the Nomirations Committee in 1974, and o7t CAE Quarterly’
editorial board freim 1975 tothe present. Burger has consulted
with the Veterans Administration on g wentai health project,
and  with about 50 other organizations on varicus cultaral
problems.  He: has spoken at 57¢yonl'crour’c\‘.iq Ancic
Furope. and his biography is in Z¥book series. ¢

aand

. Platform: “The relative absence of concepiutal advance. .. by
[Educational] Anthropologists in the intervening sivteen dears”
recently - truck Philip Foster (tmerican Journal of Sociology,
1972, p. 480). Now, CAlL has excellently covered school-
buildine ethnology. But education-anthro otfers a vast area
bevol: the great cultural tacter in- cognition and learning
bevond the campus! ftis illustrated in low-cnergy-harnessing by
the Hanunoo sub-teen-ager who scratehes a selt taught Philippine

alphabet inlwn-ﬂul 5o as to learn courtship songs and in
high-: nergy pfrnessing by the Marxists who explain the Third-
Warld poverty-gap by propoeandizing neologismes like “Lumpen-
development” (efv Langusge Scienees, Dec, 1975, in press). This
rich ficld of vognitive anthropology should concern CAL.

Oar second opportunity fies *n codification. Anthropology
has traditionally reswarded Sraw” fid ‘j()rk‘ pencrating logorrhea

b
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instead of postulates. But the natural seiences show’ that partic-
ular discoveries are useless untit codified into engincering hind-
books. Fortunately, an cd-anthro  bibliography s been
pioneered Yor CAE for Jacquetta Burnett. But publications are
mushrooming. I we_are to make your latest findings asaiiable to
others, the i, we should computerize future editions.

And so et CAE coopt  cognitive  anthropology
peddtrogical codification both for the nobility of

and

ientific

‘ coptribntion and tor the Darwinian practizality of increasing our
~cwployment niches. )

“ST. CLAIR DRAKI: was born in Virginia, receved hus elemen-
“tary educatign in Pittsburgh, his secondary educatien in Virginia,

and liis B.Sc. in Hampton Institute’s Department of Education.

“lie holds the Ph.D. in antliropology from the University of

Chicago, with a dissertation on race relations in the British Isies,
Urake partivipated  with Allison Davis in research for Deep
South, 1941, and Wwas research associate for Gunnar Myrdal's
American Yitermma project, 1944, He is co-author (with Horace
Cayton) of Black Mctropolis, 1945 (revised, 1962, 1970). He is

- also author of Race Relations in a Time of Rapid Social Changce,

1966, and “The Black University in the Americzn Social Order,”
Davdalus. 1971, During the past decade, he has made two
six-month fidd trips to the Caribbean, based at the University of
the West Indies cumpuses in Jamaica.and Barbados. flis current
research  interests  concern  the  sociovultural influence  of
Africans, Afro-Americans, and West Indians on cach other, and
the West Indies more generally. In all, Drake's publications
include seven books or monographs, Tl chapters, seven book
introductions, 15 scholatiy articles, and 1nore thdn 25 popular
articles. Drake has served on the facalties of Dillard, Roosevelt,
and  Columbia  Universities.. and  the  University  of
Liberia. and was for 2% years chaitman of the Department of
Sociology at the University of Ghuer. Curfently. lic.is Profuessor
of anthropology at Stanford University, where he organized and
was the first chairperson of the Program in African and Afro-
American Studies. If a grant for which he and others have
applied is successtul, he will spend the next three years co-
directing a training program at Stanferd on institutionalized
racisnn. Drake served with the easliest A nerican Priends Service
Comuittee work camps, and has worked with other Quaker
educational projects, inclnding those at the Pendle Hill Graduate
Center. He developed thie initial Peace Corps training program
for Sicrra Leone, and was co-developer of the first program for
Ghana. He has also taught at the secondary level for three yuears,
and worked with the Field Muscum of Natural flistory in the
preparation of curricudum inaterials in anthropology for second-
ary schools,

Boston,

Platform: As my biography <ug,:_ucsl.\3 my protessional style
has continually involved an intimate - conjoining of anthro-
pological and educational approaches to social problems. In the
realin of social action, my lifelong commitment has been to
contributing toward the cradication of social injustices in the
United States, with special emphasis upon non-violent methods
for fostering constructive social change in Black-White relations.
Such methods inherently involve some kind of educational

" process, formal or informal. The periods of my research that

have spent reséarching and teaching in Africa .ad the Caribbean
have confronted similar problems and been intormed by simitar
objectives: ceerywhere there has been racisin and exploitation,
and everywhere my cftorts have been dedicated to discovering
social truth and conveying televant truth to students, intel-
leetugls: And golicy-makers in the Lope that justice way be
reglized and eapioitation eradicated by means short at blood-
shed. If clected to_the Board, | would draw upon this back-
eround so as to -hclp develop CAE policy that-will be sensitive
and responsive to these urgent needs, both in North America and
throughout the Third World.
..

'~
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TEACHING ANTHROPOLOGY AT THE COLLEGE LEVEL -

Dward A. Moore, Jr.
Special Editor

This section of the Quarterly is devoted to an
exchange of ideas on the teaching of anthopology.
Course descriptions, philosophical statements, reactions,
and " comments are welcone. Persons with material to
contribute are requested 1o send them o the editor,
Jamestown Commumity College, Jamestown NY 14701,

[Ed. Note: Students in anthropology courses are cften
interested in the techniques of archacologists and how
information is derived from archacological digs. An
actual dig is not within the realm of possibility for many
courses for a number of reasons. In the following article.
Deutsch explains his use of an archacological experiment
kit. While the students do not actually dig. they gain
experience in interpreting information  which
result from a dig. Persons who‘have had experience with
this or similur Kits are encouraged to
use.]

cumment on their

A NON-LECTURE CLASSRQOOM APPROACH
TO TEACHING ARCHALEOLOGY

Warren N. Deutsch

Georgian Court Coflege

Lakewood NJ

“Iatroduction to Physical Anthropology and Archae-
ology” was developed at Georgian  Court College,

“Lakewood NJ, in the fall of 1974 as a one-semester,

1d4.week course.” The class met for two 75-minute
periads cach week. The first seven weeks concentrated

~on physical anthropology and the latter concentrated on

archacology. During the archacology section, one of the
weekly periods was used: for class discussion and the
other was used as a lab session (elaborated upon in this
article), with half the class involved in cach area on any
given day. Considering our facilities. the maximum
enrollment for cffectively teaching this course is 30
students.

This course was c.rcatcd in the chosen form as an
attempt to deviate from a typical introductory lecture
course. Since Georgian Court College is not located nea

" any known archacological sites, and because there were

only 'seven weeks allotted for a survey of archacology,
new methods had to be used. A major consideration
when solecting materials was to somchow allow students
to have “ficld™ experience where facilities don’ t actually
permit it. A sccond objective was to give” selected
undergraduate stadents ‘practical expericnce in teaching

* archacology. The teaching materials used for the course

might

are of three ty pe

I. The texthook: McKemn. S. S. and W. Thomas.
Living Prehistory: An Introduction to Physical Anthro-
pology and Archacology. Calitornia: Cummings. 1974,
This book was chosen beciuse it covers bath parts of the
course thoroughly yet concisely, and it is written in
language that introductory students can casily handle.
Furthermore, it eliminated the need to purchase two
books for a one-semester course.

11. Films: (archacology section only) Digging Up the

~ Last; Early Stone Tools; Basic Methods in Southeastern

Archacology. These films are available from  Audio-
Visual Services, The Pennsylvania  State  University,
University Purk PA 16802,

HI. An archacology experiment Kit: Spector. J.
Woodland  Indians of the Midwest: A Nasco  Field
Archacology Experiment Kit. 1974, This kit has proven
to be the single most important tool for giving students
“ficld" experience without leaving the classroom.

Textbook readings are assigned to provide back-
ground information for the students’ gencral knowledge
of the nature, function, and techniques used in archacol-
ogy: class discussions expand upon the readings. The
filins arc used as a reinforcement of discussions and to
give students a visual experience of archacofogicai tech.
mquc.s_ and problems. Further discussions follow the
films. These readings, discussions, and films cuompose
half the archacology section of the course: the second
half consists of lab sessions involving the Nasco kit.

The Nasco kit. according to its creator. is designed for
middle and secondary school students. However. having
used it for an introductory college-level course, 1 found
it to be most effective for students who had never been
exposed to Jrc.ll.lc()lo;_,y" in no way did it appear to be
over-simplified. A quutdtnon from the “Teacher's Guide”
to the kit follows:

The specific purpose of this kit is tc present

students  with a realistic archeological  {sic]

problem, the terpretation of a prehistoric hidian
site, and to guide them through the solution of
this problem. Included in the kit are rt'plivus'uf
aciual artifucts typically found at certain pre-
historic sites in the midwestern section of the U.S.;
realistic archeological maps of the site and slides ef
archeological ficldwork; and reports describing the
excavation of the site eud the findings that were
made. To equip students with the conecepts and
skills necessary 1o interpret the site, a handbook is
included in the kit explaining the basic approach
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to anthropological and  arclicological  research.
(Spector, 1974, p. 2)

The basic procedure is that half the class at a time
uses the munuals, transparencies (maps of sites “and
burials), artifact replicas, and slides of an actual excava-
tion, to analyze a theoretical archacological site. In the
course of working with the kit. they are exposed to
seven specific arcas of archacological rescarch; a report
of their findings from cach area is submitted.

General site description and cxXcavation procedure.
The students are given pertinent information on the
location of the sile and the methods employved for
excavation. They are then asked to hypothesize about
what they might expect to find. _ ‘ ‘

Artifacts. Given a collection of 45 artifact replicas.
the students are asked to determine their. nature, bused
upon their form and where on the site they were found.

Houses. The students are required to determine
shapes and locations of houses, what activitics (cooking,
tool-making, and the like) occurred in what parts, and to
sonstruct a model of a house using natural materials.

Features.: Through an analysis of pits, the students
must draw itypotheses on the nature of activities which
centered on cach pit. . '

Village Burials. Information is given by mecans of
maps and the manuais about age at death, sex, material
found with the body, burial position, and location on
the site. Students are required to hypothesize on the
population as a whole, the health -of the people, the
religious belicfs and ritual life, and the social, political,
and cconomic structure of the commiunity.

Burial “iousd. The students are asked to draw the
same types of conclusions from a single burial mound as
they did from the individual burials.

Animal and plant remains. From the types of plant
and animal remains described, students determine such
things as dict of the people, the level of technology, and
environment at the time the site was occupicd.

Students gain  practical  experience in teaching
archacology when they are assigned Lhe position of ficld
dircetor, an innovation 1 added to the suggestions made
by 'Spcctor. Students are selected to lead the laboratory
investigations in terms of ubility and interest. The ficld
dircctor is assigned the task of organizing the fab by
deciding whick group of students is responsible for |
which of the seven reports (cach group completes from
one to three reports). In order to perform their dutics
effectively, the field directors receive prior instruction
from the instructor about how to use the Nasco kit and
what the lab requirements are, but from that point on
the directors have complete organizing authority.
Reports on cach of the seven arcas arc submitted to the
ficld directors, who organize them and submit the final
site report to the instructor.

In conclusion, the students’ rcspo;lsibilitics in the
archacology section of this introductory course may be
summarized as follows: :

1. Textbook readings; participation in discussions.

It. Journal article reviews; three reviews (for the
entire course) from assorted professional journals are
reqquired of cach student, .

It Lab requirements: (a) ficld reports; (b) participa-
tion in a symposium involving both lab groups and the
instructor for a discussion of lab results.

IV. Examinations: (1) onc in-class exam c()véring: class
discussions and textbook readings; (b) one také-home
final exam covering the theoretical aspects of archacol-
ogy. " '

Reactions from students who took the course were
very favorable. They expressed great enthusiasm for the
methods used in conducting the course. Absentecism
was extremely low. Their performance on exams was
very gratifying to me.

Further information concerning the Nasco kit may be
obtiined from Nasco, Fort Atkinson WI 53538, or
Mot 2sto CA 95352,

PROFESSIONAL NEWS

PROFOSED CAE SYMPOSIUM
Proposed CAE Symposium: Northeastern  Anthro-
pological ~ Association Mcetings, 25-27 March 1976,
Wesleyan University, Middictown, Connecticut 06457.
Title:  Anthropology and  the  Development “of
Bilingual/Multicultural -~ Materials — for French and
Portuguese in American Fducational Programs.
O;ganimr/Modcrator: Peter Woolfsen, Department of

43
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Anthropology, University of Vermont, Burlington,
Vermont 0540t. ’

Participants: Aune Woolfson, Academic Coordinator,
Bilingual/Bicultural Program, Vermont Teacher Corps;

Robert Paris, Director, Northeast Materials Development.

Center for French and Ponugucse, Bedford NH; Don
Dugas, Bilingual/Bicultural Speciatist, Northeast
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Materials Development Center for French -and Poitu- -

guese, Bedford NH. .

Abstract: After a brief presentation by staff members
from the Northeast Materials | svelopment Center, the
discussion will revolve around the possible contributions
anthropologists can make to the process of identifying,
acquiring, evaluating, cataloging, revising, developing,
producing, editing, and completing bilingual/multi-

~.

cultural materials for French and Porwguese to be used
in  American cducational programs, especially for
clementary and -secondary schools, teacher  training
programs, and community information.

CAE BY-LAWS ,
A copy of the CAE By-Laws may be had free of
charge by writing the Sccretary-TFreasurer of the Council.

/.

k2 ~

PVUB\LICATIONS

[Ed. Note: This section of the Quarter(y has been revised in order to assist libraries aud
CAE members to develop a continuously updated bibliography i anthropology and
“education by means of annotated reterences which have not been inchuded in the Burnett
et al. Anthropology and Education: Amnodated Bibliographic Guide, nor in previous
issues of the CAE Quarterly. A additional section will list materials useful in teaching

anthropology .|

Teaching Anthropology

CaZden, Courtney B. “Problems for Education:
Language as Cuniculum Content and Leaming
Environment.” In Haugen and Bloomfield (eds.)
Language as a Human Problem, 1973. )

Communicative competence requires a knowledge of
language and of the social world in which it must be
used. Evidence shows that grammatical pcrf'ormuncc is
dependent upon implicit grammatical knowledge. not
on explicit teaching. Using language successfully as
curriculum content requires the design of a particular
kind of ecnvironment where the contrast between
language as curriculum content and as learning environ-
ment is reduced.

Cordasco, Francesco and Eugene Bucchioni. The
Pucrto Rican Community and Its Children on the
Muainland. Metuchen NJ: Scarccrow Press, 1972.

This book of 39 articles is designed to serve as a

sourccbook _for teachers of Puerto Rican children.

Topics of discussion include sclected aspects of Puerto

Rican culture. the Puerto Rican family, acculturation

and conflicts associated with migration to the United

- States, and problems of Puerto Rican children in

American schools. Also presented are some summary
figures on Puerto Rican socicty. Extensive biblio-
graphic information is also included.”

_Dynnesoon._ Thomas, _ Pre-Collegiate Anthropology:

Trends and Materials.  Anthropology Curriculum
Project, University of Georgia, 1975. :

/

This is an excellent summary of the development of
anthropological curricula and materials since WWIL [t

_ should prove to b.c a good sourcebook for ‘teachers,

Descriptions  of various anthropology  projects are
provided as well as lists of materials and bibliugraphies.

Fobes, Jacqueline. A Papago Boy and 1is Friends -
(trans. Felicia Nunez; illus. Ted DeGrazia) Tucson
AZ: Iimpresora Suhuaro, 1975.

This bilingual reader describes a wecek in the life of a

Papago Indian boy. The Papago, third largest Native

American tribe in the US, is often overlooked by

teachers because there are so few materials written for

children about the Papago.

Schmidt, Nancy J. Children's Books on Africa and
Their Authors: An Annotated Bibliography. New
York: Africana, 1975.

A biblicgraphy of 837 children’s books on Africa,

publishel from the 1870s to 1973 in the United

States, urope, and Africa, with Jdescriptive and critical

annotat’ons.

Schmict, Nancy- J. Bibliographics for Teaching Children
About Subsaharan " Africa. ERIC Publication No.
138, 1975. .

Sclected subject and grade level bibliographics for

~clementary. and secondary. school teachers, plus an

cvaluation of entries on Africa in chiidren’s encyclo-
pedias. '

45
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Stout, D. B. Sun Blas Cuna Acculturation: An Introduc-
tion. New York: Viking Fund Pubns, in Anthro-
pology No. 9 1947

Discussion of the process and consequences of accultura-
tion. Five islands in the San Blas Archicpelago that have
experienced different contact situations and represent
different levels ot acculturation are examined in terms of
agencies of acculturation and their effects on material
and non-material cultural clements. Includes a brief
history of formal cducational efforts in the arca as well
as some of its consequences on traditional life.

Turner, Shirley. Juari and  Three  Hunmumingbirds.
Tucson AZ: Impresora Sahuaro, 1975.

An account of Cortes’ congquest of the Aztees from

two viewpoints- Juan, a pageboy traveling with_Cortes,

and Three Hummingbirds, an Aztec boy living in what
is now Mexico City. T! »re are excellent cthnographic
descriptions of Aztcc life presented in a readable '
fashion' for intermediate grades. Supplementary notes
to teachers are available with classroom sets.

Young. Phillip D. Ngawbe Tradition and Change Among
‘the Westeri! Guaymi of Panama. Urbana 1L: Univ. of
Hlinois. 1971. ’

Ethnographic account of the Yuayni of Panama.
Emphasizes the interrelationships between cconomy and
social organization, and the particular conditions in this
contact situation that have contiibuted to tue cconomic
and social stability of the arca. Bricfly illustrates how
the lack of formal educational facilities has contributed
to this insulation of traditional culture. '

Anthropological Study of Education

Ahler, Janct G. “A Cross-Cultural Comparison of
Mcaning Ascribed to Social Studics Concepts.”
Ph.D. dissertation, University of Missouri, Columbia

- MO, 1975.
The purpose of this study was to determine if there
were patterncd differences between a - group of cul-
turally similar American  Indian high school students
and a group of white Amctican high school students in
ascribing meaning to 20 sélected  social studies con-
cepts. lmpetus for the rescarch was provided by the
practical problem of apparent widespread failure
among American Indians in high school social studics
courses and by the theoretical proposition that culture
influences. the use and understanding of a language.
The sfudy was conducted on members of the Dévils

- Lake Sioux tribe and white high school students from

the same locality in North Dakota. Through item
analysis and factor analysis of interview schedule data,
intra-cultural variation was found among the Indian
students. The semantic differential technique was used

"to measurc subjéctive meaning. Factor, analyses and

subscquent analyses of variance of these data indicate
that substantial subjective meaning differences exist
between the Indians and the whites, but that negligible
differences occur between the traditional and accul-
turated Indians.

Agger. Robert E. and Marshall N. Goldstein. Who Will
Rule the Schools: A Cultural Class Crisis. Belmont
CA: Wadsworth, 197]. '

Public cxpectations about schoels form the general

topic of analysis ipthis study of public attitudes and

educational_deCision huking. Comparing reactions to

* . v . - . . .
Jocal examples “of cducatignal innovation in several

Oregon communitics, the authors examine what impact
w«ous ural class™ variables may have on public opinion.
C. Amold, L.

Anderson, Gray Cowan, S. N

45
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Eisensdadt, ct al. Post-Primary Lducation and

Political and Economic Development. Durham NC:

Duke Univ. Press, 1964. :
The impact of post-primary cducation on the political -
and cconomic growth of developing areas forms the
central topic in this collection of articles. Sections on
the theorstical basis for understanding education’s role
in devclopment, the contributions of American institu-
tions and foreign policy to the developnient of new
states, and some specific examples “of the role of

_ education in political and economic development

among Asian and African nations dare included.

Boyd. Dorothy L. “Bilingualism as an Educational
Objective.” 32:3 The Educational Forum 309,
March 1968. L

A brief overview of some of the problems encountered

in the education of non-English-speaking students. The

need to develop bilingual-bicultural educational - pro-
grams is reiterated and some recommendations for
instituting such programs arc proposed.

Fort, Jane G.. Jean C. Watts, and Gerald S. Lesser.
“Cuitural  Background and  Learning in Young
Children.”™ 50 Phi Delta Kappan 386, March 1969.

Tiis article deals with the origin and implications of
cthnic ditferences in inteliectual ability. Early child-
hood experiences, particularly the type and extent of
uctivity to which the child is exposed, and. differences
in general styles of child-rearing are suggested as influ-
ences. on ability. A bricl’ discussior®” on attempts to
coordinate classrooin strategies and research findings in
this subject is also included.

Havighurst, Robert J. and J. Roberto Muoreira. Sociery
and  Education in Brazil. Pittsburgh:  Univ. of
Pittsburgh Press, 1965.

The role of education in the modernization of Brazil is
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examined in this extensive interpretation of change in
this South American country. Topics of discussion
include an overview of Brazil and its people. a social
history” of the area. contemiporary education and
political and " economic development. the family and
education, the impact of the church, and the role of
teachers and teacher-training in sociocultural change.
Prospects for the future role of education in moderni-
zation are also offered:

Heath, G. Louis. Ked, Brown and Black Dewmands for
Better FEducation. Philadelphive Westmin-oter Press.
1972.

An Interpretation of the educational probkms faced

by minority students. Inctuded in this book are

separate sections on issues confronting educators of

Anerican Indian. Mexican American, and Black stu-

dents. some of the economic and political problems

facing such students. and some of the solutions

attemipted in . the cducational sctting to combat \m_h

social and educational problems,

Itzkoff, Seymour W. Cultural Pluralism and Aerican
Education. Scranton PA: International  Textbook
Co., 1969.

An Essay-on the impact of cultural diversity on cduca-

tion in the United States. The emphasis of the discus-

sion is on demonstrating the problems associated with

a mass society that is culturally diverse. Also included

is a theoretical , discussion of the "historical and

philosophical bases of cultural pluml:}sm and the
impact of cultural pluralism on educational policies
and objectives.

Jayaweera, Swarna. “Recent Trends in Educational
Expansion in Ceylon.” 15;3 Iuternational Review of
Education 271, 1969. )

Documentation of the expansion of cducational

opportunity in Ceylon for the past quartcr century.

The imiplications. of a colonial history and post- -colonial

policies on the development of the contemporary

educational system are explored. Sorie of the problems
of rapid cducational expansion and its implications for
economic development are also included.

Maddox, James. “Education in Tepoztlan.” In Hanson
and Brembeck (eds.) Fducation and the Develop-
ment of Nations. Néw York City: Holt, Rinchart &
Winston, 1966.

This chapter examines the problem of the

s

cultural

. gulf” between the ‘schoolroom and the community.

particularly in terms of contrasts between rural needs
an¢ an urban-oricnted curriculum.  lncluded is a
description_ of curricufum off.rings in the primary
schools of the arca, '
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MacDonald, H. A. and A. H. Netherton. “Contribu-
tions of a Non-Verbal General Ability to che Educa-
tional  Assessment of Pupils in the Cross-Cultural
Sctting of the Canadian North.” 62 J of lduca-
tional Research 315, March 1969.

An examination of the progressive matrices of sclected
sub-tests of the Metropolitan  Achievement Test in
terms of their ability to assess. the educational
potential of cultwally diverse students. Thw results
suggest that the progressive miatrices arc iess culturally
hiased than standard Metropolitan achicvement tests.

Paulston, Rolland G. Folt Schools in Social. Change.
Pittsburgh: Univ. of Pittsburgh Press, 1974,

A critically aunnotated bibliography on educational
efforts of native peoples in the United States, Canada,
and Scandinavia. 1t includes a-rescarch framework and”
“guide for the study of cthnic revival efforts and the
use of cducation as resistance to acculturation by
indigenous groups in post-industrial socicties.

Paulston, Rolland G. and Greggory LeRoy. “Strategies
of Non-Formal Education. 76:4 Teachers, College
Record, Cotumbia Univ., May 1975,

Non-formal education, as distine: from formal (school-

ing) and informal (lifclong process of acquiring
knowledge, skills. attitudes, and insights from daily

experiences and cxposure to the environment) types of
education, is designed to provide selective types of
learning to particular sub-groups in the population. The
continued cconomic emphasis embodied in ecologicai
developmient  schemes, and the corresponding value
placed upon non-formal cducation as a key mieans of
_realizing “national  cconomic developmient  priorities,
nnglcc(s the potential for locally initiated programs to
help facilitate the aims of collective movements secking
to negotiate new personal and collective identities and
behaviors or to alter structural arrangements in order
to atleviate specific perceived grievances.

Valentine. Charles A. and Bettylou. “Brain Damage and
the Intellectual Defense of Inequality.” 16:1 Current
Anthropology 117, March 1975,

“In this. insightful and well-documented study, (hc

Valentines attack the current theories relating to the

condition of poverty and its supposed consequences in

tertns of inadequate nourishment and saciogenic brain
damage to the continued socioeconomic inequality of
specific minorities, pariicularly Afro-Americans. They
assert that the concept of sociogenic brain damage itself
is consistent with both ideological and practical political
trends which support inequality. They further suggest _
that problemsolving strategies should focus on systems
of intergroup relaticas, including the self-perpetuating
class and cthnic stratification of contemporary capi-
talism rather than sociobiological constructs. ‘

¥
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THE COUNCIL ON ANTHROPOLOGY AND EDUCATION

The Council on Anthropology and Education (CAE) is a professional association of anthropologists and educativnak
gy to research and development in education, Organized in 1968

researchers concerned with the application of anthropolo

within the American Anthropological Association, but separately incorporated, the €

meetings of the Association.*

President: John Herzog, College of Education, North-
castern University, Boston MA 02115,

Ist Vice President (Immediatc Past President): Robert
Textor, lInternational Development Education
Center, Stanford University, Stanford CA 94305.

2nd Vice President (President Elect): Frederick C
Erickson, Graduate School. of Education, Long:
fettow Hall, 13 Appian Way, Harvard Univérsity.
Cambridge MA 02138, ,

Secretary-Treasurer:  Glenn  Hendricks, 327 Walter
Libray,. University of Minnesota, Minn¢apolis MN
53455, i A

Board of Directors: Emily Vargas-Adams (1976}, Ford
Foundation. Apartado’ Aerco 52986, Bogota,
Colombia SA: Peggy Sanday (1977), Department of
Anthropology, University of Pennsylvania, Philadel-
phia 19174, C()umvg({v Cuzden (1978), Graduate
Schoo!l of Education. Larsen Halt, Harvard Univer-
sity, Cambridge MA 021 38. a

P

. Officers of the Standing Committees

Committee 1: Anthropological Studies of School and Culture—
Chairperson: Kenneth  Baer, Division of Educational
Studics, Emory University, Atlanta GA 30322,

Committee 2: Cognitive and Linguistic Studies -
Co-Chairperson: Peter Woolfson, Department of Anthro-

pology, University of Vermont, Butlington VT 05401.
Co-Chairperson: John  Ogbu, Anthropology Department,

University of California, Berkeley CA 24720. ’

Committee 3: Anthropological Resources & Teaching - )
Co-Chairperson: Walter Watson, Department of Sociology
Brock University, St. Catherines, Ontario, Canida 1.25 3Al.

*ouncit regularly meets at the annnal

Co-Chairperson: Marion ). Rice, 107 Dudley Hall, Univer~
sity of Georgia. Athens GA 30602

Commnittee 5: Trans-national I-.wes in Education & Change -
Chairperson: Thomas 3. La Belle, Department of Fdacatipn,
University of California, Los Angeles CA 90024,

Commiltee 7: Blacks in FEducation

Chairperson: Sheila S, Walker, Division of Higher Edaca-
tion, 4607 Tolman ilall, University of California, Berkeley CA
94720,

Committee 8: Spanish-Speaking Concerns in Education--
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