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E§§LISH A5 A SECOND LANGUAGE -7

Introduction
The Boulder Valley School.District is located in the southern portion
of Boulder County. The district consists of the townsof Broomfield,
Bou}der, Gold Hill, Jamestown, L;fayette, Louisville, and Nederland. It
is the site of the University of Colorado, the National Bureau of Standards,
and the National Center for Atmospheric Research as weil as several other
agencies and industries attracting personnel of an internmational nature.
Due to these and other factors, there is a sizeable number of students
whose language is other than English. This situation creates a two-fold
problem for the district: many students do not understand the English
language adequately to progress normally in the Public schools, and few
teachers employed by the Boulder Vallzy Public Schools are specifically

trained to teach this type of child

'Form§tion and History of the Program

During the fall of 1975, the Boulder Valley Public Schools conducted
‘its Annual Census of students whose primary or home language is other than
English as prescribed”gy Hous- Bill 1295 of the 1975 General Session of the
legislature of the';tate of Coloxado, otherwise refe¥red to as the Bilingual
and Bicultural Act. As these children weré not currently enrolled in 5
bilingual education program, they were eligible for tutorial assistance
under the "ﬁE;%EﬁGLISH SPEAKING TUTORTAL PROGRAM" cited in Section 22-24-119
of the Act which provides for TUTORIAL GRAﬁTS to school districts for the
instruction of non-English speaking students., The district submitted a
request for a TUTORIAL GRANT to the Colorado State Department of Education
‘on October 24, 1976, after identifying 116 eligible students. These stu-

donts are porirayed below in Table I.
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TABLE 1

NON ENGLISH DOMINANT CHZLDREN ENIOLLED IN
B.V.P.S. BY NUMBER AND LANGUACE

language ‘ Number

Arabic
Cambodian
Chinese .
Danish

French

German

Greek

Hebrew

Hindu’

Iranian

Italian

Egyptian

Janpanese

Korean

Nigerian

Portuguese

Spanish

Turkish

Vietnamase

Total languages 19 Total children 116

(L T -
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Pursuant to submission of its proposal, the district received a
grant in the amount of $11,758.00 from the Colorado D%Partﬁent of Educa-
tion. Applications for the position of E.S.L. Tutor were then processed
and a total of four tutors were then selected from among the applicants.
Mr. Roger D. Martinez, Jr., of the Boulder Valley Public Schools was |
designated Progfam Coordinator and Dr. Charles Stansfield of the University
of Colorado was designated Program Evaluator.

The tutors selected were Mrs. Bettye Paltridge, Mr. Peter Callas,
Miss Deborazh Anderson, and Mr. Anthony Lopez. Mrs. Palfridge has prior
experience in the district as a volunteer tutor. ;r. Callas holds a B.A.
degree and speaks Spanish, Greek, and Chinese. Tﬁiss Anderson holds a B.A.
degree and speaks Spanish, as does Mr. Lopez. None of the tutors con-

tracted are certified teachers. Each of the above tutors taught 30 class
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hours per week except Mrs. Paltridge who taught 20 hours per week. All '

tutors were paid a salary of $4.50 per class hour.

-

Tutors were assigned to schools as follows: * -

Deborah Anderson Aurora 7 Elementary School 6
: Boulder High School 7
Peter Callas Burke Elementary School 3
Casey Junior High School 1
Columbine Elementary School 6
Centennial Junior High School 1
Anthony Lopez Lafayette Middle School 6
Betty Paltridge Martin Park Elementary School 4
University Hill Primary School 2

University Hill Intermediate
School 2

The amount of instruction each student received varied according to
the need{ of each student: Many students did not receive any instruc-
tion since, in the opinion of the regular classroon teacher, additional
tutoring was not needed. Other students received only occasional tutoring
amounting to one hour per week or less. Normally, each child who received
tutoring was tutored between 40 minutes and one hour per day. Three Stu-
dents at Lafayette Middle School each received three hours of E.S.L.
instruction per day.

Tutoring began on December 9, 1575, and continued throughout the
school year. The district provided three inservice training sessions to
tutors from its own discretionary funds. The cost of this avaluation
was also paid out of district funds, since no monies for such were received

from the Colorado Department of Education.

Ingervice Training

Professional development of the tutors was provided for and encouraged.

~

Dr. Charles Stansfield of the University of Colorado conducted 3 four-hour

workshops on E.S.L. techniques and methodology at the Boulder Valley

.




Public Schools Administrative Office on 6500 East Arapahoe., The first of
these was held in January and dealt with the nature of language and how

it is learned. Tutors were shown techniques for the teaching of pronunci-

- ation and the causes of pronunciation problems were discussed. Emphasis

-

was placed on the development and presentation of minimal pair drills.

The second session was held in Februaéy, 1976, and dealt with the
teaching of syntactical pattern to students. The rationale for the teach-
ing of syntax was discussed and methods of conducting a pattérn practice
were demonstrated. Tutors were also involved in the construction of
different kinds of pattern drills.

The third formal inservice training session was held during the month
of May. During this session the nature of the final linguistic evaluation
was discussed and tutors were shown how to carry on and grade an oral
proficiency intervie;.

Approximately one hour of.each of the above sessions was devoted to
an unstructured discussion of the pedagogical problems tutors had en-.
countered in the schools. It was found that such discussions were especially
productive as the tutors learned a great deal about methods and materials
from each other. Also, during this period it was possible for Mr. Martinez
and Dr. Stansfield to clarify certain aspects of the operation of the
public schools which seemed strange to the tutors as uncertified teachers.

During th; sécond inservice session the tutors agreed to meet on their
ovn to further discuss their problems and possible solutions. BRetty
Paltridge volunteered the use of her home for the first meeting vwhich was
held on February 24, All tutors attended, as did Dr. Stansfield. Each
tuﬁor béought along those materials which he or she had found to be
especially useful. It should be said lack of materials and lack of

familiarity with materials, was one of the most critical problems faced
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this year, especially at the beginning of the year. Teachers also dis-
cussed their most perplexing students and asked for suggestions from each
other on how to handle their educational and emotional problems.’

The second informal inservice session was held at the home of Peter
Callas on March 16. At these sessions it became increasingly evident that
an unexpected, but necessary part of the job of each E.S.L. tutor was that
of social worker. The tutors were asked to handle students with learning
disabilities, emotional and discipline problems. This normally involved
the necessity of visiting with .the children's parents at their home.

While some tutors felt frustrated at first at géeing their responsibilities

with the children expand to include their whole day and sometimes their

.evenings, it was helpful for them to see that other tutors had encountered

the same problems. It was apparent at such meetings that the district
had been fortunate in finding part-time para-professional personnel who
were so concerned about their students and so committed to their well.being.
One of the highlights of the inservice program was the opportunity to
visit the Intensive English Center at the University of Colorado, during
March. On this visit, arranged by Dr. Stansfield, the tutors met Mrs.
Jean Engler, director of the center, and observed several E.S.L. classes
being taught by experienced E.S,L. teachers, They were able to discuss
methods and materials with the teachers during post-class discussions, and
form impressions of the efficacy of certain technigques by observing the
reactions of students to them. Although the tutors judged the Intensive
English Center to be a situation entirely different from their own (siqce

it enrolls adults only), they did feel they profited a great deal from

their visit.




EVALUATION

Evaluation of the program was conducted by an outside evaluator,
Dr. Charles Stansfield of the University of Colorado. The use of an out-
side evaluator theoretically r;sults in more candid responses by all con-
cerﬁ;d, especially district employees, than responses obtained tprough an
internal evaluation carried out by persons at the administrative office.

The evaluation consisted of several components. These included on-
site observation of each tutor by the evaluator, interviews Hit;‘coordinators
and teachérs ét the building level, a linguistic evaluation of each stu-
dent, a classroom teacher's questionnaire, a parents’ questionnaire, and a
tutor's reaction form. -

‘The on-site observation§ were carried out early in 1976. The evalu-
ator visited Deborah Anderson on January 23, at Aurora 7 Elementary
School, where he <=oke with the principal, Mr. Englund, the reading.

specialist, Mrs. Hutcheson, and the special education teacher, Mrs. Sherman.

All noted that the tutor hal ccme in relatively unprepared but with

" tremendous enthusiasm. It was their opinion that she was doing a fine job.

Betty Paltridge was visited oﬁ‘February 10, at Martin Park Elementary
School, where she was observed by the evaluator teaching children from
Vietnam and France. The students seemed to be progressing well and it was
obvious that they were heavily involved in a planned program'of E.S.L.
instruction. It was not possiblg to talk wivu the principal at this school
since he was out of the building at the moment.

Peter Callas was observed on March 5, at Centennial Junior High. It
should be noted that neither the principal nor the assistant principal
knew that there was an E.S.L. tutor in their school, even though he had
been working there for the past three months. The special education teacher,

Mr. Wilkie, has been assigned to coordinate Pete's activities and apparently
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he was the only one who was familiar with his work<or his presence. Mr.
Wilkie had a very favorable opinion of Pete's work at the §chool. He
stated that he £e1} Pete should concentrate on the teaching of reading,
which would be a prerequisite to written expression. Wilkie's opinion is
typical of th;t of numerous educators who see the acquisition of reading
as being the p;imary skill to be tauéhx by the E.S.L. teacher or anyone
else. Once 'this is learned, it is believed that other school problems
will begin to solve themselves. While such a generalization may have
validity for students whose native language is English, it does not take
into account that the non-English speaker must learn to speak English be-
fore he can learn to read it with any degree of fluency. Once the speakiné
skill has been acquired to a sufficient degree, the receptive use of it in
reading a second language is normally acquired quite rapidly. .On the other
hand, learning to read without knowing how to speak is a slow cumbersoﬁe
process. Once this process is complete, there is little transferral to
speakiﬁg, which must then be learned almost from scratch. .

At Centenniai, Pete was working with'a l3-year-old Korean boy,
trying to instill in him the confidence to speak in English. There seemed
to be a very close rapport between tutor and student.

Tony Lopezwas also observed on March 5, at Lafayette Middle School.
He was helping a ls-yé;;:old foreign exchange Qtudent from Mexico with his
science lesson. Tony translated a difficult chapter on glaciers into
Spanish and they discussed its content together. The evaluator, himself
a professor of Spanish, was much impressed by Tony's command of the language.

The evaluator then spoke with Mrs. Valdez, the Spanish teacher and
regular E.S.L. teacher for the school. Mrs. Valdez stated that having to
help students with other courses, instead of systematically teaching tﬁem '

English was a2 constant problem for her and for Tony. She also stated that
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the E,S.L. program in the school needed more materials. She was very
positive about the tutor, Tony Lopez,

The building principal, Mr. Dave Aragon, was most positive about the
tutor's work., He was impressed by Tony's ability to relate to students as
a peer, while at the same time exhibiting a professional demeanor. He
stated that other teachéf; ;n the school had mentioned to him the positive
academic influence Tony was having on some linguistically different
children. In the wor&s rof the principal, "He not only tutors, but talks
to them about the importance of school."

€lassroom Teacher's Questionnaire

A questionnaire for regular classroom teachers of those students en-

rolled in the E.S.L. program was developed in order to provide feedback on

the success of the program, Forty-five questionnaires were sent out with

36 (80%) beigg returned to the evaluator. Many contained additional comments
which are portrayed in Appendix A. The results, depicted in table two,
indicate that on the whole the piwgram was perceived as being quite helpful.
Question

How do teachers perceive the language acqusition process?
Findings

The results indicate that most teachers believe that language skills
are acquired and should be taught ip theé-following order: listening, speak-
ing, reading, writing. This is indeed the proc=3s which language acquisi-
tion normally follows, both for first and second language learners. There-
fore, teachers showed that they generally understand the process,

Nevertheless, there was substantial variation among the responses,
indicating that there are many who do not understand this. Ten teachers

listed a skill other than speaking as being first in laportance and acqu.

" tion, and Six teachers who turned in the Questionnaire did not respond to

11
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TABLE I1

Classroom Teachers' Questionnaire

English as a Second Language Program  (Lau)

i. Please number in order of importance (1-4) the acquisition of those -
skills you feel are of mosit immediate value to Your ESL students.

, Oral production ik oo R W '
ReadirI:; - - 1 71% 21% - To% 3% R
Writing 2 20% 50% 26% - 4%

Listening Comprehension 3 - 6% 16%  55% 17%
4 - 14% 10% 71%
2. Do you feel that your linguistically different students Yes 100% ..
benefit from ESI instructions? No
3. Do you feel that your ESL students should attend ESL classes Yes 88%
when there is a conflict in scheduling? No ~12%
4. Do you ever contact the ESL teacher to discuss Your ESL Yes 81%
students? No ~19%
- $5. Do you think there should be an ESL tutor in this building Yes 97% -
next year? No __ 9%
6. Do you feel that your ESL students received sufficient Yes 64%
ESL instruction this year? Yo ~ 36% -
7. 1Is the ESL program of any help to you? Yes 97%
No 3%
8. Do you think the ESL tutor should also be available to Yes 100%
assist students in learning other courses in which they No -

are enrolled? :

9. Are there any comments you would like to make regarding
the ESL program?

Please mail this form to Dr. Charles Stansfield
. Dept. of Spanish
v University of Colorado
Boulder, 80302

o ' 12




10

the question at all. This indicates that some have never considered the
language acquisition process and when asked to give a response abéut it,
. they\could'not form one. Several of the questionnaires corroborate this in
that the respondent drew a large question mark next to the first question,
The teachers responses indicate that listening comprehenﬁion is per-
haps the most useful skill to students. If a student understands what the
teacher is saying, he is capable of learning in the regular classroom. Once
the student can understand, he is ready to begin speaking. When he can do
this, he can participate more'fully in the class. When, the student .can
speak, he is then'linguistically ready to read English. Efforts to teach
students to read before speaking usually fail, since the student is being
forced to peffbrm at a level greater than his linguistic proficiency. |
Reading is followed by writing, which is greatly facilitated by the fact
that the student has already learned much of the orthography and formal.

sentence st_ructure.

Question. Did teachers find that their students benefitted from the E.S.L.

program.
Eirdings. One hundred percent of those responding to this question agreed
that their students had beneéitted from the E.S8.L. instyuction they re-
ceived. Therefore it appears that this program brings noticeable improve-
ment and benefits.

Question. Do teachers believe that students should attend E.S.L. classes
even when..there is a conflict in scheduling?

Findings. Eighty-seven percent of those responding felt that E.S.L. was so
important that students should attend evea if it caused them to miss other
basic classes aﬁd activities,

Question. Does the classroom teacher discuss his student's progress with

the E.S5.L. tutor?

3
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Findings. Seventy-nine percent of }hose responding stated that they do.
Nonetheless, the comments of the tutors, both throughout the y?ar and on
the Tutor's Reaction Form, indicate tyat such contraéts were usually in-
frequent. Only a few teachers went to the trouble to inform themselves
of the tutor's activities and work jointly with them.
Question. Did the teachers feel that the program should be continued?
Findings. The teachers showed strong enthusiasm for the prograﬂ in their
response to question 5. Ninety-seven percent felt the program should be
continued. The one teacher who answered negatively was opposed to the
program’s existance on philosbphical grounds as evidenced by his writing
on the questionnaire the following comment:

"If the district funds are bing used for this, let's drop it.

While it could be valuable for the student, it is still the

student's problem to learn Engllsh and I don't think the district

should be paying for it."
In spite of the above comment, a strong endorsement of the program by
teachers is apparent.
Question. Did the teachers feel that the program offered students sufficient
supplementary assistance?
Findings. Sixty-three percent of the teachers responding to question 6 felt
that the present program is adequate. The remaining 37% felt that it is
inadequate. The large number of negative responses again indicates general
teacher enthusiasm and concern for the E.S.L. program. No other question
received so many negative responses.
Question. Does the individual classroom teacher believe that he, himself,
benefits from the E.S.L. program?
Findings. The responses to question 7 indicate that the teachers over-
whelmingly agree that they also benefit from the program. Apparently, the

teachers feel that.they could not take the time to tutor these children

14
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individually, as was indicated in several comments written on the paper.
They also feel . it the program makes teaching easier for them by keep-
ing students current with assignmonts and providing individual tutoring in
the content areas.
Question. Do teachers believe that the E.S.L. tutor should 2°30 provide 2
assistance to students with their regular school work?
Findings. Without exception the teachers feel that the E.S5.L. tutor should
assist them in teaching content courses. This poses a considerable problem
to the E.S.L. tutors in that their primary responsibility is to teach the
Englgsh language. Most ?eel that the responsibility for teaching content
courses rests with the classroom teacher and that they simply do not have
¢ "sufficient contact with the student to accept this additional responsi-
bilify. Since'the Lau program was principally funded to eﬁploy English
tutors rather than regular subject matter teachers, it appears that in the
future the limitations of the tutors responsibiliti.:s should be made clear
to all building personnel.
Question. What other comments did the teachers have? .
Findings. Additional comments by the teacher; are reported in Appendix A.

. They were generally most favorable, with many teachers making strong state-

ments about the need for such a program. Also, some of the comments

complimented the work of individual tutors. This.would indicate that the ;
tutors contracted by the district carried out their responsibilities in

.a very dedicated fashion. <2

E.S5.L. Tutor's Reaction Form

This form was used to gather considerable information about many aspects
of the program, including attitudes toward working conditions of the tutors,
instructional materials, training, supervision, number of students taught,

out of class contacts, contacts with parents, and recurring problems.
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The reaction form was divided into two parts. The first ten questions
called for fixed responses, while questions 11 through 19 pérmitted open-
ended responses. The form may be examined in Appendix B.

The following analysis portrays the individual responses of tutors.
The comments of the four tutors are reproduced in full along with a summary
statement by the evaluator.

Question. How did the tutors rate their work load?
Responses. Excellent: 1 Good: 2 Fair: 1 Poor: 0
Comments.
--Each student had sufficient-time each day to learn English.
Older children had 45 min. and younger children had 30 min.
each as their attention span was shorter. _
~-Initially poor--toc many students, scheduling difficultiés, over-
loaded with students who didn't really qualify for the ESL pro-
gram. Finally fair to good, however, I felt that my high school
students required more time than I was able to give them.

~-Because of a lack of materials at first, I had to spend much time
preparing. Things.fell in place.

-=1 would've like to help more students but priorities were established

on the basis of wh-  aldn't speak at all as to- those who:could but. . . =

needed help in re..iiny or writing English,

Summary. All but ome tutor avpeared satisfied with the work load. Com-
plaints were miner and var%gd according to situation. There was some con-
cern that students were not receiving enocugh attention and that not all
students could be reached by the program. Also, it again appears that tutors
are being asked to be more than an E.S.L. tutor.
Question. How did tutors rate their class schedulé?
Responses. Excellent: 1 Good: 1 Fair: 2 Poor: ©
Comments.

-~-Most teachers suggested a favorable working schedule, only one

became upset if her students missed P.E., art or recess. There-
fore the schedule had to be worked around her.

16




--Initially it was very chaotic with so many students. By spring
quarter, my schedule was set, but class time was insufficient
in trying to meet the needs of the students.

-«Computing is hard-<but necessary.
-~All of the students in the same building.
Summary ., Tperé was some dissatisfactién with class schedhle, again due
to various causes. The fact that tutors must commute from school to school
like itinerant teachers was admittedly a hardship, especially since they
were not paid for this travel. Also, the number of students taught by each
student was disparate, ranging from iﬁ to seven. Only one tutor had all
of his students in the same building, which-is a definite work advantage.
géestion. How did the tutors rate their instructional materials?
Responses. Excellent: 1 Good: O Fair: 0 Poor: 3
Comments .
-*Excelient material available for elementary level. Once you
know what and where it- is. Favorite material provided by speech
therapist and language disability specialist.
-«School district did not provide any materials specifically for
the ESL program. Materials were gathered from non-school district

resources. Later on in the year, a few materials were available
through the district. ‘ :

-~-Because the program is just starting, we had none to speak of.

~-There were none for middle school children. Made various attempts
at Ed Center library and ordered books, but they never came.

Summary. Because the program began in Decembsr, as soon as state funds
were appropriated, the district was unprepared in terms of instructional
materials, manipulatives, and software. Teachers were told to begin tutor-
ing without experience, a curriculum guide, or texts, Most began by ob-
taining reading materials from the reading specialist and the.speciafwww;
education teacher. As time went on, tutors located E.S.L. textbooks at

the University of Colorado's bookgtore, library, and Intensive English

Center. Some books were ordered for the district, but these did not come

17
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in until the end of the year, and unfortunately laid unrecognized in a box
for some time. Since there was no standard curriculum or text this year,

teachers responses were understandably negative about this matter. Copies

of the Magic of English Workbook for all students have been ordered for
next year, a4s has a small library of professional literature én the teach-
ing of English as a Second Language.

Question. How did the tutors rate their supervision?

Responses. Excellent: 0 Good: 0 Adequate: 3 Inadequate: 1
Comments.

--1 enjoyed alwost total freedom to use and discard favorable and
unfavorable material.

--Supervision was not on a district level, but delegared to individual
school administrators, who didn't have the time to devote to the
ESL program, because of the magnitude of their responsibilities.

I felt that there was very little supervision.

--Sessions with Dr. Stansfield were very useful. Mr. Martinez
offered support--but more detailed supervision would be helpful.

~-Roger Martinez never came to evaluate and criticize my per-
formance.

Sumimary. Supervision tied with instructional materials for the lowest
rating among those aspects queried in the questionnaire. It was the
policy of the program coordinator to place responsibility for supervision
of the tutors with the buiiding principal. As a result, little direct
supervision was given. Mr. Martinez visited the tutors only if they
specifically requested it so only two of the four tutors were observed

by district personnel. The general feeling that there should be more

supervision was also felt by the evaluator who was asked by several of
the tutors if he could stay to observe them in each of their classes,

It seems apparent that building level administrators do not feel
that they have anything to offer in the way of pedagogical expertise in the
area of English as a Second Language. Therefore, in the future, some on-

site observation and supervision should be planned at the district level.
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If the coordinator's present duties wouid not permit this, then perhaps
someone should be contracted to supervise as has been done in several other

Colorado school districts.

Question. How did the tutors feel about their inservice training?
Responses. Excellent: O Good: 2 Adequatef 2 Inadequate: ©

Comments,

--1 feel that I needed more inservice training to learn techniques
and gain more self confidence.

--Because this was the first year of the program and most of the
tutore were novices, I felt that more training and curriculum
development was needed to provide a program with continuity. The
two sessions we had were helpful, but a more intensive training
would have been beneficial. Mr. Stansfield was extremely willing
to help us out and I appreciated this very much.

--Barlie: sessions on phonology and morphology were.aimed at higher
levels-~-not as useful as later bull sessions and visist to CU. ——

-~A step by step process of language development as far as English
is concerned was never really given. Also having children of
different ages for each tutor requires different techniques.
Therefore, it would be wise to have one tutor at a time.

Summ;rx. The two inservice training sessions presented by Dr. Stansfield
-were generally viewed as helpful. - However tutors felt that more inservice
was needed, especially in the first year of the program. The tutors felt

that they profited greatly from their occasional informal meetings in
which they discussed different problems they were having. Ii appears that
in the future, some provision should be mede for the planned continuation
of such meetings (perhaps through released time) and that presentations

by external specialists should be made at the beginning of the. year in the
form of pre~service workshops.

Question. How did the tutors regard their salary?

Responses, Excellent: 0 Good: 2 Fair: 1 poor: 1 N.R.
Comments:

-~Tutors teaching ESL are making higher salaries elsewhere,
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-~The hourly wage was sufficient, but being paid as a part-time
employee had its drawbacks. After investing many hours every
week in preparation, it seemed a bit unreasonable to lose wages
because of students not attending c¢lass, holidays, and other
official school closures.

AR

-~More than fair for our training--but not princely.

--It should be 8 hours a day, not 6. Hourly pay is excellent ekcept
for those who drove from school to school.

§ggéé_z. The tutor's earned a salary of $4.50 per class hour. There was
no allowance made for preparation time, wqich is always considerable during
the first year of teaching. Tutors complained that time spent traveling
from school to school was generally not recognized and that school holidays
meant a loss of income to them. It was also mentioned that tutﬁfs in other
districts are earning more. While it is true that some districts are pay-
ing $5.00 per hour, others are paying less than $3.00. During the coming
year, the B.V.P.S. will increase compensation for tutors to $5.00 per
hour, a factor which should produce more favo;ahle attitudes toward salary.
Nevertheless, the average teacher, with a salary of some $13,000 plus’ sub-
stantigi fringe benefits, is much better .compensated for hiszteachiﬁg--
than a tutor. If certified personnel are hired and paid as tutors, some
feelings of hitterness and/or jealousy will undoubtedly develop. Since
none of the tutors hired by the district this year were certified un-
employed teachers, this situation did not occur. (In other districts, it
did.) Generally, it seems that tutors attitudes toward their salary were
rather positive.

One tutor mentioned that if a student was absent she was not given
credit for teaching. This situation should‘be rectified in tke future,
since student attendance is a matter beyond the tutor's control.

Question. How did the tutors rate their assistance from building ad-

ministrators?
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Responses. Excellent: 1 Good: 2 Adequate: 1 Inadequate: O

Comments.

[

--More active support could have heiped. Only one principal inquired
as to how the students were progressing. The other thought I was
there merely to keep the children happy until they returned to
their country. . . »

--In general, I found the building administrators to be very co- "
operative and willing to offer their assistance when possible.
Mr. Valdez, at Boulder High School, was very concerned about the
ESL students and was especially helpful and supportive of the ESL
program.

--Principals at half my schools were concerned and helpful. Larger
junior high schools didn’t even.know I was there.

-- Dave Aragon and Max McMillan are most sensitive and understanding. .
They were always there to help and made me feel like a part of the
faculty and not just a tutor.

Summary. Reactions to the quality of building level assistance were quite
positive, although it should be. pointed out that the assistance couid more
accurately be described asmoral support, concern, and helpfulness. Also,
substantial differences were apparent between buildings. _
guestion: How did the tutors rate their assistance from classroom teachers?
~4# -—-Responses. Excellent: 2 "Good: 1  Adequate: 2 -Inadeqﬁate: 1
. (Two tutors responded twice)

Comments .

Y

--More dctive support and interest-would have helped.

~--Many of the teachers were unaware that the ESL program existed.
o At the high school level, the number of teachers involved with
each student made it difficult to maintain close contact with the
students' specific problems. Some teachers offercd suggestions
and pointed out areas where their students needed help. For the
most part, I charted my own course with each student.

--Some classroom teachers were good, others merely turned children
over to me and left it at that.

=-All of the teachers went out of their way to help my students
here in Lafayette which says something for the teachers.

Summary. Assistance from classroom teachers varied considerably. Some

L SR
were always helpfulqand concerned, inquiring as to the student's progress
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and the tutor's activities, while others were either unaware or aloof.
Some tutors found it difficult to respond to this question because of this
variation. For this reason, tutors checked more than one category.

Again it would appear that some type of inservice session for class-
room teachers should be held early during the year. This would inform
teachers as to the existance and function of the tutors in the school and
help them to be accepted by school personnel. Hopefully the outcome would
be more of a team effort between tutor and teacher. This should especially
be the goal where the program exists in elementary schools.

Question. How extensive were tutors contacts with parents and how did
tutors rate these contacts?
Responses. Excellent: 2 Good: 1 Adequate: 0 Inadequate: 1
Comments.

-~1 have visited the Vietnamese family twice and phoned three times.

They are sponsored by a local church who has taken on the responsi-

bility of providing social and business contacts--and private

tutoring on an informal basis. I found that it is difficult for

an outsider to enter this closed circle. 1 have suggested

several TV programs which might have been of interest to the

children and asked "'Mom' to help with spelling lists. There is

a cordial relationship between us and they have requested help.

Both French families have been a great treat. We have coffees

and dinners together, share mutual problems concerning werk and

home. I visit children when they are sick (during tutor time--

this is an advantage of having one child per session) and we
exchange pictures and birthday dates. It is a very affectionate

relationship. W

~~Limited contact was made with only a few parents and guardians.

Individual conferences with the parents at the beginning and the

end of the year might be helpful in the future. Also, a number

of the parents did not speak English very well.

-«Parents were very responsive to my meeting them.

-«I became a social worker, not only helping the students but also
their parents espcially when they needed my help at home.

Sunmary- All but one of the tutors had extensive contacts with parents,

both during and in addition to class time. This is most laudable and
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indicates a high degree of dedication on the part of the tutors contracted
this year. As one of the tutors aptly described, the job at times involved '
being a social worker, not only helping the children, but their parents
as well whenever a family crisis called. fer-it. Tutors performed a
variety of tasks of this nature, including sér¥ing as translator for the
parents, babysitter, spokesman, and all-around good friend. Again, tutors
were not paid for these out of class contacts, even though such contacts
are apparently unavoidable given the nature of the subject and the nearly
one-to-one student-teacher relationship.
gﬁestion. How do tutors feel they can best teach E.S.L.?
‘Responses. As a tutor: 4 As a teach§rs aide: © As an ESL te;cher: 0
Comnents.
--The one-to-one Or two-to-one situation i; quite effective when
dealing with the individual problems of the student, especially

on the high school level where it is important to establish
trust and develop a good rapport in order to overcome inhibitions.

-=1 could be any one of these, .
Summary. There is some discussion in E.S.L. circles as to what is the
Ses£ adﬁinistr#ti%e design for E.S.L. instruction. In particular, man;
people feel that E.S.L. classes should be held at a single school in the
district with children being bussed to that school. On the other hand,
the B.V.P.S. tutors believe that they should remain tutors in order to do
their job most effectively. One mentioned the need for a one-to-one pupil-
teacher ratio in order to help the student overcome his inhibitions about
speaking English. While this evaluation is not meant to be an investiga-
tive study of the optimum administrative design, it should be noted that

. .

the opinion of the Boulder tutors is that the tutorial situation is best.




gyestion.

Comments.
--1)

2)

3)

4)

Summary.
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Describe five things that were accomplished during the first

year of the program.

All students can speak survival English. ‘

Some students gained sufficient amount of confidence in them-
selves which enabled them to participate verbally in class and

on the playground.

I feel that the foreign students are prbud of their ability to
speak English regardless of their limited -capabilities.

I was informed that most foreign schovls require English instruc-
tion therefore ESL while in America will give some a “head-start"

“and others practice using what they have already learned.

Xnowledge of various materials and how to make use of their
potential in adapting them to the students' needs.
Initiated an understanding of the American culture, with my

" students.

Lowered inhibitions and stlmulated students to learn and use
the English’ language.
Increased students' ‘proficiency in English language skills.
Established a good rapport with my students which enabled us
to work together more effectively, as well as to deal with per-
sonal and cultural problems. .

.8 -TFT x } -
Most of my children gained a considerable freedom in using
English in the course of the year. Not as much as I liked,
but all seemed to learn and moreover be anx1ous to learn more
by the end of the year.

_Most_of my students had.a p051tive attitude. touards speaking ----
English. They weren't contrasted or bothered by error.

By means of trips and walks, many students leaxrned a lot about
their surrounding enviromment. American society.

I learned much~-a great accomplishment--about children. How
to approach them and what to avoid.

Instilled confidence in students.

Instilled a sense of participation in school.

Inspired the students to learn English outside of class as well.
Students work harder now.

Have gotten students interested in school work.

All of the teachers felt that they had taught their children how

to speak a minimum of English. Some referred to this minimum as "survival"
English while others referred to it as "conversational® English. The -
teachers felt that they had also increased their students' motivation to

learn English, something which should have a very positive effect on their
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future educational growth. Teachers felt that they had taught their stu-

dents something about American society an& had facilitated their adapta-
tion to that society and its educational system. Finzlly, the tutors
felt that they learned something about teaching children especially ;he
teaching of English as a Second Language. ‘ -
Question. What were the persistent problems faced by tutors during the
first year of the program?

Comments.

--Intense shyness in Vietnamese and kindergarten children to the
point of being sent out of a particular class because one refused
to answer specific questions. She understood the teacher's _
question and knew the answer, I'm sure, but was unable to reply
because there had been no personal relationship built up.

A few teachers were unsympathetic and unfeeling towards the adjust~
ment problems of the foreign children and expected as much verbally
as from American children. In my opinion this is an unreasonable
expectation until the childrer become '“'Americanized."

~=-Lack of materials~~difficulty in finding stimulating, educational
ESL resources, especially for high school students. Difficulty
establishing a curriculum with a logical progression. Deciding
which students qualified for the ESL program. Teachers and
counselors unfamiliar with ESL requested my assistance with
students who were having problems with English language skills.

- (Reading problems on the elementary level, and an American
Indian on the high school level). On the high school level,
tutoring students in their coursework detracted from providing
the continuity of an intensive ESL program. - However, course-
work tutoring has been extremely helpful for a student's ability
to survive in the classroom and earn credit toward a diploma.
Responsibilities of the ESL tutor were not clearly defined. As
a result, I served as a liaison between students and their
teachers and counselors, dealing with class scheduling, class
problems, designing independent study reading programs for high
school credit, and writing independent study cont:acts for stu-
dents attending the Adult Basic Education ESL program. Difficulty
assessing a student’s English proficiency, primarily in the be-
ginning. High school students who had studied English prior to’
their arrival in the U.S. had some knowledge of reading, but oral
production skills were severely limited.

~--Lack of materials to teach from. I ended up gearing my tutoring
to help children with classwork rather than spend most of the
time working on structure of English. Lack of definition of
role: teachers were not quite sure how to fit me in. Class
schedules and lack of conference yooms~-some schools had
frequent--too frequent--assemblies and trying to rearrange
schedules was harrassing and unpleasant. Minor problems: where
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to put books, going from school to school induced logistics prob’ams.
The usual job hazards,

-~No materials, EXpected to discipline siudents when they cut up

in someone else's class. No effort by some teachers to make stu-

dents feel welcomed. Students are ignored by non-Spanish speak-

ing teachers.

Summary. Lack of instructional materials seemed to be the major problem
during the first year of the program. This was due to the fact that the
tutors were hired once state funds were received, and before significant
planning for the program began. As the year progressed some materials
‘did arrive and more were Béing ordered at the close of the year, but no
set curriculum had yet been established.

Another persistent problem was the obstacles placed before the tutors
which prevented them from teaching English as a Second Language. In some
;ases they were expected to teach reading to non-readers who did not -
qualify for the program. 1In cther cases, tutors were expected to teach
content courses to the students rather than E.S.L.

Finally, it appears that insensitivity to students on the part of
some of the téachers was a significaﬁf:problem for the tutors. While _
teachers such as the one who sent 2 student out of ¢lass for not respond-
ing should not be considered typicél, the tutors remarks do reflect

definite cultural insensitivity on the part of some. The fact that some

teachers responses to the Classroom Teacher's Questionnaire were hostile

to the program as a whole corroborates the existance of this insensitivity.
Questions. What do teacyers believe should be done to alleviate the
above-mentioned problems?
Comments.
--1) Aésign small room to ESL students and tutor to be used on
an everyday basis. Empty kindergarten rooms, although z

great source of materials, are too much of a visual delight
and tend to be disconcerting.
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2) Remind teachers how intimidating a language disability can
be to a youngster--how cut off and alone they feel.

3) Concentrate primary effort on instruction of refugees and
permanent residents. Most visitors from foreign count ies come
from a middle~class environment and can afford private lessons
if parenis feel it is sufficiently important.

_4) Administration and teacher awareness programs concerning ob-
Jectives, schedules, space requirement and materials.

§) Pubiish list of similar activities known to be taking place
in community to facilitate broader range of information ex-
change among active tutors and for teachers.

6) Publish student achievement goals and criteria early in pro-
gram, ’ :

Suggestions:

1) A 1list of materials that have been used successfully.

2) A private room to work in.

3) Monthly meetings of tutors.

-~Compile a list of resource materials, ideally, an ESL resource -
. center. Familiarize the tutors with resource people to contact
: for information on specific ESL problems {i.e. John Hoffman of the
on i Migrant Mobile Unit). Request a curriculum guide. Possibly the
) R.0.C.K. Curriculum Guide, Milton Book Co., Dallas, Texas.
Initial evaluation of students' proficiency in the English
language. I feel this two-pronged approach is necessary in that
it facilitates a student's ability to cope with a new learning
envircnment and somewhat reduces the frustration level associated
with continuirg his/her education in a second language.

Define the responsibilities of the tutors. Obtain a proficiency
test.

Write up. an explanation of the ESL program for the teachers and
counselors in Boulder. They need to familiarize themselves with
the objectives of the program. Hold periodic inservice training
sessions. In addition to the 30-hour teaching week, I feel that
an extra three to five hours per week should be added to allow
for teacher and counselor conferences and class preparation.

~--Before a tutor arrives to a school, the supervisor should set
down the responsibilities of the tutor to the school's teachers.
Teachers with ESL students should be aware of the student's dif-
ficulties and should try to make them feel at ease.

Have materials ready.

Get a list from the Intensive English Institute and acquire the
books when program begins.

Take the tutors to this program to learn techniques.

8

Summary. The tutors felt that something should be done tv change teachers

at¢itudes toward the prcblems of non-English speaking students. Some
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mentioned that teachers needed to be made aware of what it is like to be
in such circumstances, indicating thﬁt once the teachers understood, they
would show more empathy toward students. Previous studies (i.e., the Fall,
1975, study of teacher attitudes toward bilingual education), have shown
thathmany teachers are openly unsympathetic to cultural differences, in
spite of the fact that Boulder is in many respects an international

commmity. Moreover, attitudinal workshops have been conducted for teachers

in the district at district expense, and these ipparently have had little

effect. While the evaluator offers no patent solutions to this problenm,
perhaps a more direct approach in dealing directly with problem teachers
should be considered. -

Tutors also felt that those responsible for the program should in-
form teachers at the beginning of the year as to the nature and limita-
tions of the ESL tuforial assignment. Princi§§ls were informed this
year, but apparently it was not communicated ta the teachers. Most
probably this is a matter which could b; clearly explained at the pre;
service orieg;ation held each fall.

Tutors suggested that a materials library be established. This
should be located at the central office and a list of materials available -
compiled and distributed. They also felt the need for a standard cur-
riculum, textbooks, and curriculum guide. The district is presently
working on a curriculum guide and has contracted one of this years tutors
to develop it in consultationhwith others during the sumrmer months.

Tutors also felt that many instructional problems could be eliminated
via ugse of appropriate evaluation and assessment instruments. One tutor
suggested that the oral proficiency test be given at the beginning as well

as at the end of the year. Diagnostic testing would seem most appropriate
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for this task, although proficiency testing csuld provide some general
information ahout the student's overall needs in E.S.L. instruction.
Question. To what extent have the tutors had out-of-class contacts with
tutors? ’ ) - .

Comments.

Wi

--1 have driven Vietnamese students and interpreter home -from :
school several times. I have included French kindergarteéen
child from another school to sit in and become acquainted with
the Vietnamese kindergarten students. A few of the students
have visited my home for lunch. I have visited them when they
ware il11, I “babysat™ one student whose mother had gone back -
.to France to a funeral. My husband has made plans to take the -
- older students for a ride on his motorcycle and I have promised
to take smaller ones on a ride wit™ our neighborhood police-
man in a patrol car.

~-I invited a few high school students over for dinner, took
students shopping, took them up to Flatirons Park, took them
to the Boulder Public Library, and assisted an Iranlan student
in finding a different living situation. =

_=-I drove many of my children home on a regular basis as well as

“* field trips to stores, museums and the mountains.

--Every Saturday some of the students went to my house. I also -
attended baseball games with them, gave them rides home, and
hand-me-dawn clothes and toys for their yYounger brothers.

Summary. The tutors responses indicate that all became very close with

their students and took a personal interest in their well being. The

tutors did many things for and with the students outside of the classroom,
including the following: taking students home after school, taking them
to visit stores, taking them to amuséments, the mountains, etc., assist-
ing the students families whenever they had problems, inviting students
to their home, visiting the students’ homes, and giving them occasional

o presents. While tutors earn only a fraction of a regular teacher's salary,

they apparently show more genuine concern for the whole student than do

most teachers.

29




27 .
Appropriate work space was another problem mentioned as needing
remedying. Tutors did not like teaching one or fﬁﬁféhildren in a large
¢lassroom, and would'pfefer a small cubicle where they could work with
the students in a more personal environment. This is a useful and
positive suggestion which can be carried out in the future if the
coordinator has the principal of each building reserve such a space
for each tutor.
Two suggestions were made regarding inservice training, boih of
which are quite valid. The tutors felt that workshops should be held
more often and that regular monthly meetings between tutors should be
scheduled. In addition, one tutor suggested that in the future all tﬁtors
observe classes at the Intensive English Center of the University of
Coloradp before beginning to tutor other students.
Question. How many studenés did tutors instruct this year?
Comments.
--Seven.
--Seven. .
--Eight.
« =-Sixteen. -
Summary. Tutors inst?ucted a total of 38 students during the course of the
year. The average number of students pertutor was about eight, although
on2 tutor had twice that number. This figure does not seem excessive,
although it is unevenly distributed.
Question. How many pupils were the tutors working with at the end of the
year?
Conments.

~-=Seven,

~-=Seven.

--Seven. 3 0

~-=Ten.
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Summary. At the end of the year tutors were instructing a total of 31
students. Not surprisingly, the largest drop in number of students re-
ceiving instruction sas with the tutor who had the greatest number of
students at the beginning of the year. This was probabiy due to the fact
that the tutor was initially assigned several students that did not
qualify for-the program, but needed extra help in the area of English
language arts. Eventually, the tutor was able to reduce her load to a
number more in line with the lcads of her colleagues.

Question. What teaching experience prior to assuming their new role, did
the E.S. L.'ﬂt_utors have?

Comments. .

--1 have taught conversational English to foreign adults for four
years. Therefore, I was accustomed to the sound of a foreign
language and to the way they mispronounce words. The technique
I used with adults on an intermediate level was very informal and
comfortable. I suggested the subject matter agreeable to all and
then led the discussion. My job was to correct verbs, tenses and
sentence structure. During that time I worked as a volunteer at
Burbank Jr. High explaining teachers' directions, teaching one
youngster cursive writing, showing students how to use library
and appropriate materials, coaching students for tests and oral
reports and explaining or informing them about local.dress and
customs.

=--None.

-=-None.

--Englewood Federal Youth Center tutor for Spanish speaking inmates.
T.A. for Chicano studies at C.U.

Bilingual aide at Columbine Elementary and tutor in political
science, sociology, and Spanish (C.U.).
Summary. Only two of the tutors had any previous experience of a similar
natuve and these assignments were only marginally related to the tutors'
present job. One had served as a volunteer tutor of E.S.L. with adults
(substantially different frOm teaching E.S.L. to children), and the other

had served as a general tutor for Chicano students at the University of

Colorado and a brief period 3s a bilingual aide in a bilingual education
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classroom. None of the tutors were certifieq teachers.

LIS

Question. What materials and sources of information did the tutors con-
sult to assist them in organizing their teaching duties?
Comments.

-~TESL Methodology: :
1. Helping People Learn English, Earl Stevick.
2. Manual for the Volunteer as a Teacher of English, National
Assoc., for Foreign Student Affairs.

--1. Teaching English as a Second Language, Mary Finocchiaro.
2. English as a Second Language, Phase Two, William Samuelson.
3. e Teaching of English to Immigrant Chlldren John and
Franc1s Stoddart .
4. Conversational English for the Non-English Speaking Child,
Nina Phillips.
5.  Basic Helps for Teaching English as a Second Language, Betty J.
Frey.
6. English 900.
7. English Sentence Patterns, Robert Lado
English Pattern Practices.
Vocabulary in in GContext.
8. Tape - Text
Snrv1v1ng_1n English and .......
Instructional Systems Marketing Counsel.

--Linguistics books by Hhcket, et al., were helpful. ; -
~ Summary. Three of the four tutor¢ did outside reading on teaching English

as a Second Language in order to acquire a better understanding of what

they «#ere doing. This again speaks well for the professionalism demon-
strated by the tutors in their first year on the job. It also indicates

that tutors will take advantage of available msierials. Because of this, it
is probable that the E.S.L. materials cenier, suggested by several of the
tutors, would be taken advantage of in the future.

Parent's Questionnaire

A questionnaire was mailed to parents of the 39 students receiving
tutorial instruction under the program. The questionnaire consisted of
ten questions which could be answered via a multiple choice response. It
was decided to use this format since it was felt that many parents would

be unable to express their opinions in English.
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In spite of the multiple choice format of the questionnaire, only
_.— four parents responded by returning the questionnaire by mail. This

would seem to indicate that a mailed questionnaire will not be returned
and thereforershould not be used in the evaluation of future programs for
the non-Englisb'Speaking. Possible reasons for this are varied. Obviously
many parents do-not speak or.read English themselves. The pos:ibiiity also
exists_thaé the parents of some non-English speaking children are accustomed
td their children having problems in school, aud therefore, tend to avoid
contact with the schppl system. finallt, it is also possible that some of
these parents are turned off by the school systém. Or, it could be that
they did not receive the questionnaire due to having moved during the
school year without informing the school or the post office of the new
address. | 5&

Nevertheless, the four parents that did respond reacted very b vor-
ably to the program. The questionnaire and its results are depicted on the
following page.

Summary of responses to the Parent's Questionnaire

The parents who responded expressed highly positive impressions of
the district Lau program. All were in agreement that it is important for
their childfen to learn English. Half felt that their child should study
E.S.L. only, while the other half felt that E.S.L. should be combined with
other school subjects during the day. All of the parents were aware that
their children were receiving E.S.L. instruction and all believe that this
instruction improved their child's English skills. Such results speak
favorably of the success of the program and indicate that it should be
continued. Three-fourths of the responding parents said that they had met
their child's tutor and the same number said that their child had mentioned

the tutor to them in conversation at home. This would seem to corroborate
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2.

7.

9.

10,

~--Peter is a good tutor.

QUESEI&NNAIRE FOR PARENTS
ENGLISH AS A SECONO LANGUAGE PROGRAM (LAU)

0o you feel it is important for your child to learn
€nglish? .

How much time do you want your child to spend receiving
instruction in English language skills?
. All of the time
% of the time
% of the time
% hour per day
none at all

-

Did you know that your child was receiving instruction

. -from an English as a Second Language tutor this year?

00 you believe this tutoring has helpesd your child's
English skills?

Has your child ever spoken to you about his English
tutor? .

Have you met your child's English as a Second Language
tutor?

Have you ever received an oral or written report from the
English as a3 Second Language tutor on your child's progress?

Would you like to receive regular reports from the £,5.L,
tutor on your child's progress?

Do you belfeve the school has made a serious effort to '
meet your child's educational needs?

0o your wish to make any comments regarding the English
as a Second Language program? (Write below.)

--Que est3' muy bien.
~-It is a great program, and Mrs. Paltridge, our children's tutor, is a wonderful

teacher.
have in English without her.
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tes 3

Yes_4

My son learned English and has improved very much.

I don't thirk Sophie and Catherine could have reached the level they
She even came to our house to teach them when

they were sick, and she always found ways to interpret them, and t0 make them

want to express themselves in English.
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the close relationship between tutor and student which was apparent from
analysis to the Tutor's Reaction Form.

Half of the parents said that they had received a report on their
child's progress in Bnglish.. This was most certainly an oral report since
no written reports were issued thislyear. However, three-f&ufths of the
parents stated fhat in the future they would like to receive regular
written reports on their child's progress in English. All parents stated
that they thought the district had made a serious effort to meet their

child's educational needs, a fact which the district can take pride in.

The Linguistic Evaluation

Assessment of the students' language skills was carried out during
the last week of May, 1976. All students at both the elementary and
secdﬁdary levels were evaluated. Students at the elementary level were

evaluated by means of the Bilingual Syntax Measure: English Edition.

This evaluation was individually administered by Dr. Stansfield. Students
at the secondary level, junior high and senior high, were evaluated via

a modified version of the Peace Corps Oral Proficiency Interview. These

will be described extensively below.

Evaluation of Secondary Students
.

Peace Corps Oral Proficiency Interview. This is the oldest and best re-

searched measure of proficiency available today. The instrument was
developed by the Foreign Service Institute for use in evaluating the oral
proficiency of American*diplomats working abroad. It was later adopted
by other government agencies including the Central Intelligence Agency,

the National Security Agency, and the Civil Service Commission. Most
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recently it was adopted by the Peace Corps which made minor changes on
it. The Peace Corps then cantracted with Educational Testing Service
to administer it to all volunteers following their initial language

training and again after completion of two years service in the field.

The Peace Corps Oral Proficiency Interview, which is further des-

cribed in Appendix D, consists of a 20-minute oral interview with the
interviewee on & one-to-one basis. The interview begins with simple

information questions, such as Where are you from?, and proceeds to more

personal questions such as Tell me what you think of roék music. The

interviewer attempts to have the subiect use different tenses by asking ‘
questions about the subject's past and future. During the conversation the
interviewer decides at which of six levels of oral proficiency the sub-
ject's linguistic facility rests. After thé interview he makes note of
this level and it becomes part of a permanent.record. The reliability of
this procedure has been shown to be above .95 in numerous studies on the
inierview carried out over the years. ‘
Since the Peace Corps interview is designed for use with adults,
it was found that some aspects of the scoring criteria were not applicable
for use with adolescents. For instance, for an adult to receive & rating
of three, he must be able to converse on professional topics using appropri-
ate fluency and vocabulary. Since public school students would not be
expected to have to éemonstrate the ability to converse on the job, such
topics were not covered in the interview. Instead, the interviewer asked
questions about the subjects each student was studying in school, and
generally substituted school language for professional language in evalu-
ating the student's performance. These changes were suggested by Dr.
Stansfield during a four hour workshop which was presented to the tutors

in May, 1976. The workshop dealt with the nature of the final evaluation

and procedures for carrying out and scoring an interview.

36




Results of the Peace Corps Oral Proficiency Intérview. The interview

was administered to 14 junior and senior highlgtudents. This number

was three less than the total number of secondary level students who
received instruction. All students could not be tested due to absenteeism
and class conflicts, both og';;ich were prevelant at the end of the year.
Of the 14 students who were interviewed, two scored at level 0 {practically
no Englis@), six scored at level 1 (survival skills only), four scored at
level 2 (basic confei;ﬁtiunal skills), and two scorsd at level 3 {(con-
versational and classroom English). A score at this last level indicates
that the student is capable of functioning in a normal classroom with

only occasional E.S.L. instrucfion. lzhere are two additional proficiency
levels, four and five, which refer to near-native and native proficienc?
respectively. Students with such proficiency would nut need any further
E.S.L. instruction. Students scoring at levels 0 and 1, are not capable
of understanding what takes place in the regular public school classroom.
Thesg students should receive E.S.L. instruction only until they prsgréss
to level two. Students at level two can understand a fair amount of
English, but are not capable of keeping up with or competing with native
students in the public schools. Their command of English is insufficient
for classroom discussion. These students need substantial E.S.L. instruc-
tion at least one hour per day, although they may be mainstreamed during
the rest of the day. In some programs such asthe one in Grand Junction,
Colorado, students at this level receive one—half'day of E.S.L. instruc-
tion. Students at level three need occasional E.S.L. instruction in

order to assist them in continuing to improve their English skills. This

instruction could occur for brief periods on a daily or weekly basis. As

stated above, only two srudents attained this level of proficiency.
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. Therefore, the linguistic evaluation indicates that all the students -

receiving instruction in English as a Second Language this year will also

need to continue it next year, and that many of them have not received

as intensive teaching as was needed.

*

. Evaluation of Elementary Students -

Students enrolled in e¢lementary schools were evaluated at the end of

the year using the Bilingual Syntax Measure: English Edition published

by Harcourt, Brace and Jovanovich. Like the Peace Corps Interview, the

Bilingual Syntax Measure (B.S.M.) was administered during the last week

of May, 1976, to 14 students who were receiving instruction at that time.
The test was individually administered to each student by Dr. Stansfield.

Among the students who took the test, the scores ranged as follows.

Eight students scored at level 3 {survival English). These Students
will need substantial E.S.L. instruction during the coming year since a
score 0f 3 on the B.S.M. is more or less equivalent to a score of 1 on the

Peace Corps Interview in overall proficiency. Most of the students who

-

scored at this level are Vietnamese refugees.
Two students scored at level 4 on the B.S.M. This is equivalent to

a score of 2 on the Peace Corps Interview. Therefore, these students

will need some E.S.L. instructicn during the coming year although they
can function in the classroom and communicate in English. Four students
attained level 5 cn the B.S.M. This is equivalent to levels three and

four on the Peace Corps Interview. These students, although they may

have yet to master English with the fluency of a monolingual speaker, are
proficient in the language and will not need E.S.L. instruction during the

coming year. Therefors, the results of the final evaluation indicate that
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at least ten of the elementary school children who were still receiving

E.S.L. instruction at the end of the year will need additional instruc-

Summary and Conclusions ' ) .

ticn next year.

During its first year of operation the E.S.L. Tutorial Program 6{
the Boulder Valley Public Schools made considerable progress. The basic
structure of the program was established. A coordinator and an evaluator
were selected, inservice training was provided, tutors were hired and
trained, and textbooks and supplementary materials were purchased. Wﬂile
the program was late in commencing due to the fact that funding did not
come until November, the program did commence. While plagued with many
problems, the teachers did fulfill their assigned roles and successfully
tutored many students. Parents became aware of the program's existence
and applauded the tutors' efforts. A final oral evaluation of nearly’all
students was conduc?ed to the satisfaction of both the tutors and the
evaluator, using instruments which had not previously been employed in the
district. In ad&ition, this in-depth p;ogres;_report on the program was
prepared and distributed. ..

The results of this evaluation have shown. that there are still many
areas where improvement is needed. There still seems to be a critical
sﬁortage of materials. Plans are underway to alleviate this by purchasing
materials during the summer of 1976. There is a need for greater con-
sideration of the individual tutor in designing the teaching schedule.
Tutors did not like having to travel from school to tchool or having to

tutor more than two students at a time. They also did not like being

asked to assist with students whose problems were other than linguistic.
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On this matter, greater efforts will need to be made in the future in

- order to insure that the role of the E.S.%. tutor is explained to and

understood by building personnel: Tutors would prefer to earn a more
substantial salary, although they are modérately satisfied with their
present remuneration. More inservice training needs to be provided,
especially at the beginning of the year. This should include informa-
tion on techniques for conducting an initial assesshment of student{:
Classroom teachers showed very positive reacti;ns to the work of the
E.S.L. tutors and provided strong supportiﬁg data for the need to continue
the program. Nonetheless, a few teachers were antagonistic toward the
presence of non-English speaking students in the schools, and the dis-
trict's efforts to provide them with tutorial assistance. The tutors
themselves listed classroom teachers' attitudes toward the pupils as one
of their most consistent and frustrating problems. Therefore it seems
that inservice training should be provided to teachers with non-English
speaking students in order to make them more comfortable if not more
sympathetic in dealing hith these children.

The overall conclusion about the most impertant aspect of ;he program,
the quality of the tutors and the instruction they imparted, is that it
was of high caliber and worthy of considerable praise. This factor
seeméﬁ apparent from the remarks made by the Parents of children, the
classroom teachers, building administrators, and the classroom observa-
tions of the program evaluator. Moreover, the many indications of the
high level of personal commitment with which the tutors approached their
jobs, i.e., evening meetings to discuss common problems, spending time
with parents and children after class, reading books on methodology and
searching for new materials, all reinforce the conclusion that the
teachers, the most important factor in the instructional process, were .

both dedicated and effective.
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Given the understanding that the problems mentioned by the tutors

are problems which are typical of initial remedial programs, in general,
ané of the Lau program in Colorado in particular, the evaluator must
conclude that the district's program was as successful as could reason-
ably be expected. Since most of this year's tutors are planning to
continue in the same po;ition next year, the outlook of an even better

program in the future is good.

Charles Stansfield
University of Color.do
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APPENDIX A -
Classroom Teachers' Questionnaire
Bnglish as a Second Language'Program {Lau)

l. Please number in order of importance {1-4) the acquisitidn of those
) skills you feel are of most immediate value to your ESL students.

Oral production
Reading

Writing

Listening Comprehension

2. Do you feel that your linguistically different students Yes
benefit from ESL instructions? _ No

3. Do you feel that your ESL students should attend ES!, classes Yes

when there is a conflict in scheduling? No
4, Do you ever contact the ESL teacher to discuss your ESL Yes
students? No
5. Do you think there should be an ESL tutor in this buzldzng Yes
next year? ’ . No
6. Do you feel that your ESL students received sufficient Yes
ESL instruction this year? No

7. 1Is the ESL program of any help to you? Yes
No
8. Do you think the ESL tutor should also be available to Yes
assist students in learning other courses in which they No

are enrolled?

9. Are there any comments you would like to make regardzng
the ESL program?

Please mail this form to Dr. Charles Stansfield
Dept. of Spanish
University of Colerado
- N ' Boulder, 80302




SCHOOLS.

.. SCHOOL DISTRICT NO, Re2, BOMLOER COUNTY
R st PO BOX 1T et
" SOULDER, COLORADO 90302

- (303) 4471016

..
e )

BOULDER VALLEY PUBLIC

‘o

May 3, 1978

Dear

Ag evaluator for the English as a Second Language Program of the
Boulder Valley Public Schools, I wish to request a few minutes of
your time to assist me in the end~of-year evaluation. It is necessary
for the district to submit an evaluation report in order to. comply with
the requirements for funding under the state Bilingual Education Act.

,' As you can see the form is very brief, containing only nine
questiors. After completing the questionnaire, please return it to
me in the enclosed envelope by May 2S.

—

Thank you very much.

Sincerely.

Charles Stansfield, Ph. D.
Evaluator, E,S.L. Program
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Individual Classroom Teacher Comments

I think the program should be expanded. Also the building teachers should
be familar with the program, possibly through an inservice in the fall.
The classroom teachers can offer suggestions, supplies, materials etc. to
the E.S.L. teacher, for her use.

Stephanie Vigil was enrolled in both the Educationally Handicapped
Resource room and Debbie Anderson's program. I feel it wasn't the

best use of Debbie's time because St._ hanie's problems are more basically
specific learning disabilities.

Many of our E.S.L. students arrive knowing no English. Zevo, Nill. In~
other words, .English is not a second language for them when they begin.
They are often monolingual. This means E.S.L. is essential since the
child can't learn sny content in English.

Some students are not motivated to improve even with an ESL teacher,
Somewant special treatment and do assignments only halfway without
expending much effort on their own. -

Did not deal with my Viétnamese and I know lang. of others,
Just that we need more fit.

Great!
Good job by Pete.

I wish the children I've had invoived could have been involved sooner in
the program.

If district funds are being used for this let's drop it. While it could
be valuable for the student it ig still the students' problem to learn
English and I don't think the distriqt should be paying for it.

This program has been a great help to both students and teachers this Yyear...
and definately should be continued next year.

It is an absolute necessity and should take precedence over all other
coursework. We reading teachers have far too many remedial American kids
to work with and cannot even begin to help the foreign student by our-
selves., For their own well b@ing, (adjustment, etc.) these students need
"a strong ESL program. IEEP IT UP!! :

If we are going to accept students at Boulder High who cannot speak
English then a program of this nature is essential. I know of no school
system anywhere else in the world who will accept students who cannot
speak the native language.
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MoTe students in E.S.L. Programs,
Debbie Anderson is excellent!
What is available is good. More i needed!

The students that I had were having difficulty in the regular classroom.

- When Tony Lopez came and began spending time with my program and instructing
the students accordingly--they responded favorably.

This is an important asset to our school and is needed for the coming
school. year. S

“ony Lopez did an excellent job and the students commumicated with him

about their needs. He was very successful., [ appreciated his help.

I feel a self contained program would produce better results in that the
students would integrate faster into the regular school program.

This has been a very valuable help this year, and I would like to see it
continued. .

I feel for this first year -- my kindergarteners would have benefited more
by being in a bi-lingual program (Viet Nam/Eng.) with other Viet Nam
Children and a teacher that spoke both languages. They need the experience
of understanding and communicating!

A very fine job was done this year for the child in my classroom,

I wish there had been more time for communication with the ESL teacher
here at school. Most was done over the phone which was very limiting.

Vocabulary input to the Tutor previous to a new topic would make the
classroom less frustrating. This is particularly applicable in K.

I feel that the tutor should try to go along with what the classroom
teacher is talking about in class, Ex: spelling words, social studies
and science words etc.

I felt the program was extremely beneficial to my class.




" APPENDIX B

Boulder Valley Public Schools

- E.S.L. Tutor's Reaction Form, Lau Prbgg?m

How Would you rate your:
1. Work load?

Comments:

2, fClass sche:;ul e?

Comments:

. 3. Instructional materials and
equipment?

Comaents:

4. Supervision?

Comments:

5. In-service training?

Comments:

6. Salary?

" Comments:

7. Assistance from building
administrators?

Comments:

Excellent

Excellent

Excellent

Excellent

Excelleni

Excellent

Excellent

Good Fair

Good Fair

Good Fair

Good ____Fair

Good Fair
Good Fair

Good Fair

Poor

Poor

Poor

Poor

Poor

Poor

Poor




E.S.L. Tutor's Reaction Form

8'.

+10.

11.

12.

13,

14,

15'

16'

17,

Assistance from classroom ‘ Excellent Good Adequate Inadequate __
teachers?
Comments:

. .Contacts with parents? Excellent Good Adequate Inadequate _ |
Comments:

How do you feel.you would be most effective in the future?

1. As an ESL tutor.
2. As a teacher's aide.
3. As an ESL teacher.

Describe as many as five things you believe you have accomplished during
this first year of the program. (Use separate sheet if necessary.)

Describe as many as five problems which plagued you during this first year
of the program. (Use separate sheet if necessary.)

Describe any solutions you feel may alleviate the above problems. (Use
separate sheet if necessary.)

Describe to what extent, if any, you have had out of class contacts with
pupils?

"

Indicate any other changes or suggestions you have for futurc operation
of the E.S.L. program. (Use separate sheet if necessary.)

Exactly how many pupils did fou tutor this year?

Exactly how many pupils were you tutoring at the end of this year?
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) .
E.S.L. Tutor's Reaction Foxm

. 18.

19.

Describe any preﬁious feaohing experience you may have had.

i

List any books (author and title if possible) on TESL methodology you read
or consulted after you were hired.
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. - ..APPENDIX C-.. .

QUESTIONNAIRE FOR PARENTS

ENGLISH AS A SECOND LANGUAGE PROGRAM (LAU)

-

Do you feel it is important for your chiid to learn
English?

How much time do you want your chlld to spend receiving
instruction in English language skills?
~ All of the time
% of the time
t of the time
" % hour per day
none at atl

Did you know that your child was receiving instruction
from an English as a Second Language tutor this year?

*

Do you believe this tutoring has helped your child's
English skills?

Has your child ever spoken to you about his Englisﬁ
tutor? .

Have you met your child's English as a Second Language
tutor?

Have you ever received an oral or written report from the
English as a Second Language tutor on your child’s progress?

Would you like to receive regular reports from the E.S.L.
tutor on your child's progress?

Do you believe the school has made a serious effort to
meet your child's educational needs?

Do you wish to make any comments regarding the English
as a Second-Language program? (Write below.)

Yes
No

. Yes

No

Yes
No

Yes
Mo

Yes
No
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BOULDER YALLEY PUBLIC SCHOOLS
SCHOOL DISTRICT NO. Re2, BOULDER COUNTY
. . . P.O. BOX i1 )
BOULDER, COLORADO 80302
' . (303) 44721010

May 3, 1976

Dear Parent:

As evaluator for the Boulder Valley Public Schools' English

as a Second Language Program, I wish to request a few minutes
of your time to assist me in our end-of-the-year evaluation.
The information you furnish wi. aid the district in improving
its efforts to meet your child's educational needs.

As you can see the enclosed questionnaire is very brief,
containing only ten questions. After completing it, please
return it to me in “he enclosed envelope which is provided
for your convenience.

Thank you very much.

Sincerely,

Charles Stansfield, Ph.D,
Evaluator, E.S.L. Program
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APPENDIX D

"+ DESCRIPTION OF THE PEACE CORPS.
LANGUAGE PROFICIENCY INTERVIEW

kackgruund

e B ks v

Althuugh many Peaca Corps trsiness snd Voluntssts srs acquaintsd with the language .ptoficiancy
intervieds conducted in host councty langudges, it secems desirabis to provide you with some addi-
tlonal batkground on ths interviewv technique, and tha uses for which tha resuitas of thass avalua-
tluns nte intended. ’

The interviev-tonversstion techniqus was davaloped by the Foraigm Sarvice Inatituts (F31},
and unttl 1969, the bulk of ths intetviawe ware administaersd for the Paaca Corps by FSI ataff.
In the summar of 1969, ths Paacs Corps sntared into s toatrscc with Educational Teating Service
{ETS) undat which ETS sssumed responsibilicy fot tha intarviav tesating progres ass vwell as for s
comprebensive raview of Pasce Corps lsnguage svaluation needs. By sarly 1970, cartain ather
langusge evsluarlon techniques will be iucroduced on an sxpesrimental basis for some ¢f ths common
languages. These new tachniques will not teplacs the incervisw, but will provids supplamsntal
infurmation on the scudenc's® langusge tompecancas.

Wé¢ will provide you wich additionsl information on tha new techaiques as they Scconc avallablse;
this leaflec has been prepared to dascribe tha current incarviaw procedura in some dstail snd co
suggest ways lo which the rasults of the incerview mighc bs most ussful.

Scheduling of |nterviews in tha Course of Traiping and Seivice

For the mos¢ part, studants will be askad ¢o parcicipate in thres interviews during tha
¢ourse of thelr training and service: 1} on entry into tha training progra®, 2} near ths con-
ctluslon of treining in the United Ststas, snd 3} st asme point durieg in-councry asarvice,

Genernal Scructure of the Incerviaw

£l

The languags proficiency interview conaisca of s 15-20 minuts convarsation batwassn tha astudent
gnd elther one or two ETS qualified interviewvers. Whan two intarvievars asrs prassnt, ons conducts
the convarsation while tha sacond listsns and takas notes. Tha listanar say satsr ths coavarsacion
uccaslonally., Whem oaly one interviawar ie pressnt, ha, of courass, parforms boch thesa fumctions.
The notes baing taken are not necasssrily notacions of veaknessss; positivae faaturss of che studant's
perforasncs ars slso recorded. '

ETS 13 currently cepe rscording sach langusge incarviev. Thess recordings ars for rasasrch

and development purposes, suth as the crairing of nev intervisvars. Thay ere for ETS uss only,
and do not maka up any part of ths studant's official Paaca Corps file.

Content ¢f the Interviaew

The primery purpose of this face-to-face interview is to giva cha studant an opporsunity to
decmonstrace, in a realistic convarsstionasl situation, tha extsnt of his spoksn mastary of tha
. - host country language, as wall as his sbility ¢o understand ths spoken lenguaga. Tha intarviavaer,
therefore, is not $nterested in "tricking the studenc,” or finding ouc what ha "doasn’t kaow” 12
the negative sanse., The fntervievar mskes evary sffort co put tha studanc at aasa, to angaga him
in Tnceresting tuplcs of ctonversaticn, and to lead him in gredusl scegas up t2 hia saxismus laval
of speaking proficiency.

The specific content of esch interviaw is not fixed, sand chars aay well ba aubstantial dif-
fervncce frum {nterview to intarview in the toplcs discussad. It is tharafora not uvasful for the
student o try to sncicipace details of che convetsation bassd on the expsriencs of othars, ot to
sttempt to "prepare” a convatsation beforehaad.

Although, as stated above, tha intatviewet does not cover cha sase topics in each convarea-
clun, he does in esch incerview actempt to decermine tha scudent’'s level of musstaty in certaln
specific linguistlic aresas. Thass ste:

Erununcifatiun und Accent

A pronuncifation which 1s sufficiencly accurace to avoid confusion as to the particular sounds
which the studenc Intends ls impotcanc to effective tomaunication, sad this sspect of che studant's
spevch |s evaluated in che course of cths conver#ation. Bayond this, cha atudant’s degras of cooumand
of a phonesically aceurace ptonunciscion {the absence of obviously non-native slamsncs of sccang,
intonacion and phrasing) 1a also tasken into actount, though to & lassaer degree.
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GCranmetical Accutsec¥ . { ’

1n the Peace Corps lsngusge training program, considerable emphasis ie placed on the develop-
ment of gremmatical accutacy. Since structure ie indeed the backbone of the laaguage, sntating
into éach sentence produced regardleaa of the perticular topic or vocebulary iavolved, it ia teason~
able end deaireble that the Pesce Corpe ptogteys stress Che development of an sccurate structural
command of che language. Gluen 2 good structural contrsl ¢f the hoet cﬂuntrg lenguage, Che etudent
should be able to develop a broeder uocabulary end to incresee his leuel of Tluency through precs
tice in the field. 1t ie doubtful, hovever, thet the student will greatly incresae his structuval
sccurecy in the field, since the Peace Corpe experience has baen that exteneive practics in a
formsl and conttolled {l.e., clasarcom) situation is uaually raquired to mester grammaticel struc~
turea, erpecially thoee which differ from ettucturee in the atudent’s netive language.

To check the student’s level of granmatical control, the intervievers will typically attempt
to stimulete a dilacueaion Of toples which raquire or suggest the uaz of verious verb moods, censee,
and persons beyond the simple parvstive present and the first pereon ("I") forme. The sccurste
use of sdjectives, sdverbs, prepositiona, and other aspects of language ettucture~will sleo be
evalueted in the course of the interview.

Vocebulaty

The sextent of the atudent’'s spokenm vocabulary ie noted throughout the course of the laterview,
Emphasis 1s placed on a vide-vsaging vocabulery which allows the studant to calk freely and accur*
ately on _a nuaber of different tcpics, including but by no meana teetricted to vocabulery appropriate
to his wvork assignment. The best preparation for the vocabulaty aspect of the interviev is not e
lasc~minute study of word lieta but vether the gradual and natural accumulstion of vocebulaty
through claseroom wvork together with extensive outside exposure to the lenguage through films,
convetrsatione with nstive apsakers or mors advanced studenta, and so forcth.

Fluency ,

Fluency does not refet hete to the absolute speed of delivery, since native spaakers of any
language often shov wide varistion in this aree. Fluency, for purposes of the intetview, rvefers
to the overall smoothunesa, continuity, end naturalness of the student's speech, as cpposed to
pauses for tephresing sentences, groping for words, and %c forth.

+ Listening Comprehension

L3

L3

{c is difficulc to evaluste lietening comprehension in & highly objective minner ueing a
conversational technique. 1f a student i3 able to carry out & rather sophisticated conversation
on the basis of spoken leads and comments given by the lntsrviever, 1t 1s reasonebly certeln
that the atudent has scquited a listening comprehension proficiency at least up to the level ,
topresented by the general nature of the conversation. It is, howvever, possible that the student's
itstening proficlency as such could be quite high, but thac limitatione in his ability to speak
the language would prevent him from tesponding reedily to questions or conversational leads which
e understood perfectly well. Plans are currently being made to develop a tess of listening
comptehension for Peace Corps use which would be administered independently of the language
ptoftciency intsrview *o provide additional information about this area ¢f the student’s lenguage
competence. In the me.nwhile, students' listening cowmprehension abilicy will continue to be judged,
albelt somevhat roughly, on the basis of the face-to~face interview. The intervievers are la-
mttucted te¢ give the benefit of the doubt to the student, and o assume as a matter of course
that his lisctening proficlency 1s at least on a level with his interviev performance.

L ]
lntetview Scoring and lnterpretation

The language proficlency incterview 18 unlike most cests in that it does not yisld a numerical
scote based on the numbet of questions answvered correctiy. Rather, the results of the interview

ere teported on the basls of discrtete categorles of oversll performance. Descriptions of these
categories are os follows:

Cetegory 1

Able to satisfy voucine trrvel needs and minimum courtesy requitements. Can ask and

suswet quescions on Coplcs va2ry familiar to him! within the Scope of his very limiced

language experience can understand simple questions and stacements, 2llowing for slowed

speech, vepetition or peraphrase; speaking vocabulary inadequate to expres¢ snything

but the most elementary needs; ertors in pronunciation and grammat are frequent, but

can be understood by & netive speaker used to dealing wicth foreigners attempting ro

spesk hiy language. While elementary needs vary considerably from individual to indi-

vidual, any person &t the Category 1 level should be able to order & simple meal, ask

for shelter or lodging, eek and give eimple directions, make purchases, and cell time. -

Q 53
ERIC

Aruntoxt provided by Eic:

——>




EE

Category 2 ' ,

Able to satiufy routine eociel damands and limited work regjuiremente. Cen hsndie
wlith confldence but not with fstility most soclel situations including iatroductione
and cesual convarsations about turTent events, ee well se work, family, end auto~-
bivgraphical information; can handle limited work reguiremanta, needing help in
handling any complications ov difficultiesi can get tha gist of moet conversetiona
on non-technical subjects (i.2. toplcs which require no spaclialized knowledge) and
had & speaking vocabulary sufficlieat to axpress hizaelf eimply with some ciTcumlo-
cutione; eccent, though oftan quite feulty, is intelliigible; csn usually hendle
slementary constructions quite sccurately but does not hava thorough or confident
cuntrul of the grammar. .

Ceteyory 3

Able to spaak the languafa with sufficient stTuctural accuracY end vocabulery to
participate effectively in most formal and informal conversations on Practicel,
sccisl, and professicenal toplcs, Csn discuss particulsr intereets end epecial
flelds of competence with reesonable 2ese; comprehension is gquite cowplete for a’
noymel vste of speech; vocabulary le broad enough thet he rvarely hae to grope for
a2 word; eccent may ba.obviously foreign; control of grammer good; ervors naver
interfere with understanding and rvarely disturb the native speakar.

Lategory & . -

Able to use th.: language fluently and accurately on all levals normelly pertinant

to professlonal neads. Can understand and psrticlpate in any cotiversation within

the renge of hls axperience with a high degree of fluency and precision of vocebulary;
would raraly be taken for 8 native speekér, but csn reapond appropriately even in v
unfamilisy eituations; errors of pronunciation and grsmmar guite vare; csn handle
informal interpreting from »3:d into the lsnguege, -

Category 5

Spesking proilciancy aquivslsnt to that of en educetad nstive speskar. Has cooplate
fluency In the language such thst his speech on all levals 18 fully sccapted by
educated native speskers in sll of its feeturas, including brasdth of vocsbulary
and idiom, colloquialisme, snd pertinent cultursl vaferencea.

., ldeally, the best sort of "score report" for a student whose interview performsnce fell into
one¢ of the sbova categories would be to present verbatim the entire verbel description of that
cstegory. For obvlous clerical ressons, It 1s move efficlent simply to vaport the cstegory number
corresponding to the verbsl description. Thig "shovthand" procedure has two potential drewbascks
of whlch both students and Peace Corps staff should be aware. The first is the teéndency for s
person to forget the verbal definltions corresponding to the numerical cstegories, and to deal
with thv numburs according to some private—snd possibly artvoncous—mnotion about what the nunbars
mean. The second i{s to assume that because tha interview results sre exprasaed as a set of con=-
tlaucus numbers there ls a stralghtforward and uniform incresae in student performanca from ona
cutegory vatlng to another, for exsmple, thac the amount of student improvament repréesantad by a
score increase from "2" to "3" is the same amount of improvement ae that vepresented by am in-
crease from 3" po “4." On the contrary (as can ba seen by referring te the verbal descriptions).
the ameount of student work and loprovement required to go from ona catagory to snother ganervally
Increanes with each hlgher category. Thus, the transition from category "1" to category "2" could
probably be made by ¢ student who over a period of several weaks succeedgd in establishing s
reagunably eonsistent contral of basic grammar and who in addition acquired a worksble but not
especinlly extensfive vocabolary for his work area and for othar genaral topics. The transition
from “2" to "3," on the other hand, would prebably require consclentious trasining in and practice
of most grammatical patterns to a point at which they could be producad almost eutomatically.

The vocabulary expectations would also be considevably increseed for both breadth and depth,
and considervations of fluency and pronunciation accuracy would assume greater prominence., A
categury lncrease from "3" ko "4" would vequire a close approximation of native standards for
thy vacluus ratlng fnectors; thus, language precision at tha "4" level could probably not be
attilned Juring the vregular Peace Corps training program unless the student were unusually
protlcivat in the language before entering the program.

In sumnary of the above, while the student just beginning the language could ressonably hope
Ine proflelency Increas'es of one or posslbly two categories up to about the “2" or in some casas
"?" level, 4 hlgher category would not usually be reached because of the substsntially greater
lavredses In gmount and quality of mastery assoclated with thase levels.
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5-1 - §-2 5-) B S=4 i g~
:!g_g Ofter :nintelli- Usually foreign but Sometimes Foreign Sometimes foraign Native
5451 gible rarely unintell- but always intelli. jbut always intelli- )
b gible gible gible
Accurscy limited to Falr control of most Good control of most [Mekes only occasional!Control equal
] set expressions; al- |[basic syntactic pac- basic syntactic pat- jerrors, and these to that of an
E | most no control of terns; conveys mean- terms; always con- show no pattemn of educated na-
3 | syntax; often con~ ing accurately 4in veys meaning accu- deficlency speaker
. @1 veys wrong infor- single sentences rately in reasonably -
mation ' most of time complex sentences
B Adequate only for Adequate for simple Adequate for parti~ |Professional and Equal to vo-
o | survival, cravel, soclal conversation cipation in all ~ jgeneral vocabulary cabulary of
2]} 3 | and basic courtesy and routine school general conversation |broad and precise, an. educated
Ofi S ] needs needs and for * Jappropriate to native 1
¥ P discussions in a occasion speaker o
& special field !
Except for memo- Usually hesitant; Rarely hegitant; Speech on all pro~ Speech at
o | rized expressions, often forced to always able to sus- fessional matters as ]leaat as
& 1 every utterance silence by limita- tain conversarcion apparently effortless}fluent as in
3 1 required enormous tions of grammar through circum- as in Englisk; always|English on
¥ 1 obvious gffort and vocabulary locutions '{easy to listen to all occasions
tay require puch In general under- Understands most of }Can understand all ~ [Ejual to that
repevition, slow stands non—-technlcal vhat 1s said to educated apeech in of the nactive
rate of speech; speech directed to him; can follow any moderately speaker
understands only im, but sometimes speeches, clear clear context; oew
e | very simple, short wisinterprets or radio broadcasts, casionaliy baffled
S | faniliar utterances needs utterances re— and most conver-~ by colloquialisms
e worded, Usually - saticn between _|and regionalisms
2 cannot ﬁpliw con— native speakers,
ﬁ versation betueen but not in great
E‘ native speakers detail
O
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