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LSoxnuwilieaginents

‘Max.-ly people contri'bjﬁ,ted to the (—s‘“.l;ccess of ACT's IInVitational'
Language Arts Conferenc;e and to them}')u:ﬁl'ication.of this ensuin.g report.
The conference particip.g.nts_‘-.- Ms.- Copgland,. Dr. Farrell, Dr. Glatthorn,
Dr. Loban, Ms. McPherson, Df. ‘.S‘mithernﬁan, and Dr. Wachal -- graciously.
- shared their time, wisdom, é.nd e'nthusiasm.. ACT is particularly grateful to

a

Dr. Richard Lloyd-..Tones:,"‘a‘ "verray, pa'f.fit gentil"scholar, for playing seve?al
roles: as'consult‘ant, he quickly directed us to the heaft'of the matter; as partici-
p_ant,l he shared his concerns with "intuitive graée "'; and as reviewer of this
manuscript, he made essential suggestions. Among ACT staff, Ms. Cynthia

B. Schmeiser and Dr. Richard Stiggins plavyed key roles in planning , develop_ing;
and administering the details of the confe‘rence and, along with Dr. Riéhard
Ferguson, critically re'viewed this manuscript. If this réport succeeds in

reaching out usefully to many different audiences, as is ACT's hope, the efforts

of all these people will have been responsible.
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What's REALLY Basic in Language Arts?

A Report on ACT's.1976 Invitational Language Arts Conference

ABSTRACT

1”The American College Testing Prcgram (ACT) is continually involved in
searching out the impacts of curricular change on all cf its assessmentyprograms.
As.part of its current review of emphases inlhigh scheol and college
language arts curricula, ACT sponsored an invitational'language arts con-
ference at its national office in February 1976, |
Net only have changes occurred in the'content, form, and focus of
both high school and college English classes over the past few years, but .
English educators have also had to contend with the public outcry over the
reading and writing effectlveness of today's students. In so doing, they
are taking a new look at the discipline and reviewing its conceptual struc-
ture. | |
To deternine the effect of these concerns on the classrcomVACT selected
_as conference participants eight language arts educatbrs who represented
various fields of specialization and inst1tutional affiliatlon. ‘From this
-variety of perspectives emerged a consensus that prov1des a comprehens1ve
view of the language a;ts domain, that enumerates the skills essential to
~ probable success in college writing experiences, and that clarifies the
.govern1ng pProcesses: of the field A consensus like this from within the
discipllne, by tackling the dlstinctlon between the trad1tional bas1cs
and some others that have more to do with'intellectual competence, suggests
some guidelines for defining~"basic skills," for assigning classroom

priorlties, and for assessing language. This report describes that consensus

and its 1mplications for students, teachers, administrators, and testers.
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What's REALIY Basic?

A Report on ACT's Invitational Language Arts Conference -
I Introduction

Rationale for Conference

The American College Testing Program (ACT) 'provides data from many of
its assessment programs that are used by students, teachers, and counselors
- to make educatlonal decisions about admlss1ons,.course placement, and pro-
gram planning. Since the relenance of the AacT tests’depends on their con-
tent reflecting current classr.oom. practi_ces, ACT engages in periodic evalua-—
tion of the curricula to maintain'that currency and thereby maximize the
- value of'the ACT tests for educational decision making. Thus ACT .convened

an invitational language arts conference at its national office in February

e
&3

- 1976 asgone phase of its current review of the.language arts curriculum. ™ "
~Subject matter specialists &ere assembled to provide a range of interest
that would reflect the many components of the language arts domain. From
this varietylof perspectives ACT hoped to gain a comprehensive view of the

{;f/: © domain; this report describes the results of the conference.

-

Specific Objectives'

'-Given the fact that many of-the  ACT assessment Programs have language

. arts components and given the changing content, form, and focus of both high
school and ccllege Englishﬂclasses.during the past few years, ACT's content

review of the 1anguage arts seems partlcularly tlmely. Responding to public

‘—demands for an accountlng that has been provoked, in great part, by the sen-

LM e

sat10na1 interest of the medla, concerned and respons1ble Engllsh educators

are taking a new loock at their dJ.sc:Lpl:Lne. They must cope with the wncertain




~~

status of writing in the curriculum, the "students' right to their own lan-

guage," bi—dialectalism,‘the proliferation of electives, a changing student™’
body, SOcioéolitical-pressures, appeals for a return to theb"basics,“ public ’
confusion:over the nature of those basics, and finally the increasingly mani-
pulative and”dishonest use of language in society Within’this uncertain

' climate and despite the 1nev1table time- lag between professlonal research

t
-

and its translatlon into classroom pract:l.ce, educators are attempting to re-

" affirm their falth in a shared conceptual structure of the discipline.
To determlne the effect of lssues like these on the classrocm, ACT
wselected as ‘onFerencenpart1c1pants eight. language arts educators who rep-
resented various flelds of specialization and 1nst1tutlonal aFflllatlon.
W1th1n hlghly structured work sessions, ACT aimed to achleve among partlclpants
a consensus that would 1) describe the current curricula, 2) project likely
" curricular changes within the next fiue years, 3j.enumérate the skills essen-
tial to probable success in writing experiences in college, 4) and even de—
fine the discipline. Such a consensus could not only clarify classroom prior-

ities but also bProfoundly affect the nature of language assessment.
II Procedures

Participants

The educators particinating in the conference had been recommended to
ACT by the National Council .of ﬁeachers of English (NCTE) , the Conference on -
CollegemComposition and Communication (CCCC), and Dr. Richard Lloyd-Jones,
Chairperson of the Department of English at the University of Iowa, in his
role as ACT's conference consultant This dlstlngulshed a=sembly 1ncluded:
Ms Evelyn Copeland, Educational Consultant in Engllsh and Humanltles at

Falrfleld University; Dr. Edmund J. Farrell, Associate Executive Secretary of



't;_he NCTE; Dr. Allan Glatthorn, _Directo.r .of Teacher l;repara.tion at‘the Univer-
‘sity of Pennsylvania; Dr. Ricﬁard Lléyd—&ones, Chairpersoh of the Department
of English at the University of Iowa; Dr. Walter D. Loban, Eflglish Education
sPeqialist at the University of California at Berkeley; Ms. Elisabet}; McPhersc;n,.
.the Chairperson of the Humanities Division at Forest ‘Park Community College;
Dr. Geneva Smitherman, Assistant Director of the Center for B~1.ack Studies at
w_ayne. State University_; andAlv)r. Robert S. Wachal, Chairperson 6f thé Départ—

merit of Linguistics at the University of Towa.l

Conference Preparation v

To prepare for -the. conferen.ce,_ ACT requested that pa:;ticipants complete
sevéral do.cume.nts before their arrivgl?”'These documents, thch were circu-
.1ated among participants and ACT "é":ie'faff. béfore the conference, .were designed
to focus thinking on the toéics to be discussed, to establish the vvarYing
Viéwpointh a;nd backgroundskof the assémbled individuals, and to hg..elp.'"explain
qurrent issues and atfitﬁdes. - Detailed below, the documents consist of 1). a
positiori '_pape'r' describing recent and future trends in the curricﬁlumv-and 2) a

questionnaire listing content elements in language arts curricula.

' ;.rhe Position Papers '——_ Since many of the ACT asseslsment pPrograms are
_desi‘gned,to facilitate thé student's transition from high school to college,
.pa.l_rt.icipants prepared in advance position .pape'J‘:s re5pondiﬁg to Acr'bs request
that_ they 1) identify ﬂ'le recent changes they had pérceived in the high s.ch'ools

and 2) describe the corresponding impact on college classes. These position

lMore extensive resumes can be found in Appendix 3, page - 79.



papers helped not only to describe the backgrounds and viewpoints of the
participants but also to define the_curriculahand to identify the skills es-

: . ‘L . . ‘1
sential to probable success in writing experiences in college.

The Questionnaire —- The questionnaire, consisting of five tables,

focused attention on content elements in language arts curricula, szrved as

.the means to develop the consensus on the state of the language arts, and

‘defined the toplcs -that would subseqaently be dlscussed durlng the conference.

Table I concerned the major areas of the entlre curriculum (llterature,
readlng; sPeaklng/llstenlng,‘usage, and writing). Table II concerned the
major components of the subarea of usage. Table III concérned the skills
involved in the. subarea of usage. Table IV conce:ned the major components »
of the subareas of writing and crltlcal readlng.‘ Table V concerned the skills
involved in the subareas of wrltlng and cr1t1ca1 reading.

The partlclpants were flrst charged w1th aneneral task: to rank the

importance and emphasis currently given 1) the major areas of the entire

' curriculum (Table I) and 2) the major components of the three subareas that

have traditionally fallen within the purview of.the ACT Assessment (usage,

-writing, and critical reading--Tables II and IV). Their second task was more

specific: to delinéate the skills involved inrusage,2 writing, aand critical
reading - (Tables III "and V). H |

Partlclpants were asked for two types ‘of information: what they saw
actuaZZy happenlng in the current language arts. currlcula, and what they felt

should be happening. Answering only for.the levels (high school or college)

'1The position papers are assembled in Appendix 1, page 35.

Although usage can properly be viewed only in: the context of total
language ‘skills, it is treated in the. abstract as a point. of departure.

~



with which they felt most familiar and from the unique perspective of their

L

individual specialities, they rated the five tables: Table I on the relative

importance of major content areas; Tables II and III on usage and mechanics;

and Tables IV and 'V on writing and critical reading.
'~ ACT's classification systems were the conventional ones of teaching
content as the public would perceive it. The participants were invited

to revise them to focus. on the underlying processes that govern the field,

which were reflected in their ranklngs and prlorltles. Consequently, and

perhaps nost slgnlflcantly, the tables stimulated dlscuss10ns during the

work sessions that effectively contributed to ACT's understanding of those:

process_es. .

Conference Sessions

The two—day conference was structured into five work. sess10ns, each of

‘which had a Speclflc ourpose. During the first half-day sesslon, whlch in-

augurated the consenSus—formlng process, the partlclpants were ass1gned to

one of two discussion groups to rev1ew the questionnaire they had prepared

‘hefore the conference. The makeup of each group was balanced so that each

group equally reflected the dlverse backgrounds represented in the whole
group.l "~ mhe participants were initially asked to weigh their responses
to. the questionnaire in terms of both high school and college curricula,

and in terms of what actually was happening and what ideally should be hap-

pening. During the course of the conference, however, participants focused

~on the ideal college curriculum as the likeliest way to discover the nature

of the discipline and its essential skills.

During the second half-day session, the participants met in a common dis-

~.cussion group to merge their ideas and deliberate an overall consensus. The

lDr. Glatthormn, Dr. Lloyd—Jones, Dr. Loban, and Dr. Wachal formed Group I;

"Ms. Copeland, Dr. Farrell, Ms. McPherson, and Dr. Smltherman formed Group II.

10



" ACT- staff, malnly sertlné as observers, asked for points of clarlflcatlon.
During the thlrd ;;§51on, an évenlng one,_Dr. J:loyd—-Jones delltered an
address’on the state of the disciplinel to invited members of Iowa Testing
ograms and ]anguage arts educators from various Iowa schools, collegeo,
and unlver51t1es. The prlmaxy obﬂectlve of this op=i: session was to share'
Qith‘area educators the opportunity-fof professicnal exchanges with ACT's
staff and its.disti;guished visitors. Thus'theladdress was followed by a‘
discussion perioduin"whicﬁlall guests participated.
The'tourth and fifth sessions were spent in completing the ponsehsus,
’summarizing the previéus se;sions, and discussing_the impiications for the

classroom and for the‘asSessment.of"language.
III Results and Discussion

The docuﬁents and discussion arising from the conferxence activities
are rich and complex sources of information. ' They offer more than sugges-
tions merely about clasérqom.practiCe the English teacher's m1551on, or the
nature of the discipline. They offer the context in whlch those suggestions
and many others, can be viewed, indeed must be viewed to grasp the relatlon—
.Shlp between the educators' current concerns and their perception of the
field'S'éoverning proceSses. They éffér generally what amounts . to a valué
' Lgysteﬁ; and they offer specifically the reflection of those valués in concréte;v
| finite‘objectives. In"Particular, the questionnaire and the discussion it
pzovoked in tﬁé work sessions provide a_concéptual_framework of the discipline.

A distillation of those sessions follows.

lDr. Lloyd-Jones's address is presented in Appendix 2, on page 67.

Lo
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_The Questicnnaire

Serving tca/"focus ‘and delimit diséuésion, to ﬁelp translate abstractions
into obg;¥vable classroom procedure, the qdestionnaire conprised five-tables.
They are presented belCa in the follow1ng order: for each table, the first
vers:Lon dep1 cts the pa.rtlclpants' original rankings prepared prior to the
conference. The participants' revisions of ACT's categories are indicated

in itaiics. The second version,pxesents the consensus reached by the whole
group in the work sessions. For Tables I, II, and IV rankings for each
category were summed. The sum§ were ordered from low to high and then ranked
S0 that the lowest sum received a rank of 1 and the highast sum received

the highest rankingﬂ _In cases of tied rankings, responses were weighted in
favor of the rankings of participants who were most familiar with the partic-
ular educational level or who were thg'ccntent specialists for.the'partic;iér
area. For Tanhlcz III and V, the most frequent responses chosen by -the” group
;re checked; an asterisk.indicates the instances where an even split in res-

pbonse occurred.

Table IA -- The participants' original rankings immediately follow.

12



TABLE TA

>OHG>ﬁ  . MAJOR CONTENT AREAS . IDEAL

N 4

7 School - - Oowwmmm ’ " oo High School College

__@mH Group II Group I'  Group II = - : Group I Group II Group I Group II

Literature: reading, discussion, analysis,
interpretation and evaluation of creative
works; literary/poetic devices; oral tradi-

-

1 1 c3 tion; graffiti; media . . ’5 6 5 5

e — —_—— e—— i c—

: ‘ Critical Reading: '~ literal understanding, i )
3 2 2 ] inferential understanding 4 5 . 3 2

Reading: varying speed, comprehension,
. B N : prereading, skimming, vocabulary, under-
T - 4 o 6 standing and interpreting directions 3 4 . 4 6.

Speaking/Listening: recitation, chHwo
speaking, oral communication, debate,
o , dramatization, notetaking; role playing, )
5 .6 .5 group interaction . o 3 2 4

- o o cmwmm\mesw:womn punctuation, grammar,
2 -5 Y 4 ~_.sentence structure : © 6 7 6 ?

. : . Writing: editing and composing Amxwwmmw )
4 3 oA ' "sive and transactional) 2 2 . 1 3

. Other: Nature and history of language . ]
and its use in:social contexts 1 . S |

Qo

T

E

r



'It‘should:be’noted that;'according to the participants, literature

3

~appears to receive primary emphasis in both high schools and colleges today,

that usage/mechanics is heaVily emphasized in high schools, but not in

colleges; that critical reading and writing are more heavily stressed'in‘

college than in high school. The participants' individual views of the
ideal situation, even at this early stage of conference activities, indicate
a eonsensus ranking foxr high‘school of writing (second in importance),. litera—

ture (next to last), and usage/mechanics (last).

Table IB ——‘?he_consensPs reached by both grouﬁs for the ideal college

curriculum is illustrated by Table IB,

14




Table IB

- . o . ' ‘Major ‘Content Areas

; o - : i
' .

Consensus for Ideal College MHWOHWHMmm

wacnm.m:mwswmﬂow< of' language and its use in social contexts

bwwmﬁwwcﬂmuﬂvwommpw.w:ﬁmnmwmﬁmm.ﬁo include graffiti, media, etc.)
Critical Reading (inferential) ,
Reading (literal) . - -

v‘pmawwnwsm

,‘x,mwmwwM:m\ﬁwmnm:w:m

E dwmmm\&mawm#wom

15
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Thé first point of consensus specifies that the primary concern of

language cuiriculavis the nature and history of language and its use in

o

e

eocial contexts in writing, reading, and speaking. Language itself is the
~overwhelming, pervasive content To be ‘understood as such involves 1) the
knowledge of how language works socially, psychologically, ané 1ntellectually,
2) the acknowledgment that appropriateness and social judgments are involved
in the use of language, and 3) the ‘awareness both of the source of one's
attitudes.toward language_-and of methods for rethinking those attitudes. Facts
of language like these inform all the creative and interpretive modes for using

language.

[

The second point of consensus was derived in a conciliatory way. The
participants' sPecialities were inevitably reflected in,their initial attempt
to order prioritie;.¥ Moving under the content categories to extract the
underlying process enabled the participants to resolve their initial differ—
ences, whefeupon they determined- that eritical perception Waa'the skill most
essential to probable success in educational experiences.

The notion of critical perception ie rather-more comprehensive.than
that of critical thinking, which raises the image of merely a few logical
paradigms. (More arguments depend upon emotional appeals and hidden assump-—
tions than on nonsequiturs, for example.) Furthexmore, given that education
- is a humane process, one tnat implies the expressioén of‘attitudes and feelings
as well as cognitions, critical perception isimeant to involve volition and
emotion as well as intellection; Although‘critical perceptién is bolstered

in other subject fields; cognitive processes in the language arts seem to
it

differ from thcse in other fields primarilj in that language arts teachers

lDr. Iohan and Ms, Copeland stressed the oral base of all language activity;
Dr. Glatthorn wished to attribute greater importance to media and Dr. Farrell,
to literature; and Dr. Lloyd-Jones and Ms. McPherson focused aon writingﬂ

16




language.

poznt

1s brought to bear on all language forms.

Cfitical'perCeptib; is
‘brought to- bear at thlS

must bolster crltlcal perceptlon w1th the emphasls on how to medlate by

The follow1ng classroom model lllustrates just how crltlcal perceptlon

RS

Input <

1 ,.
Exgerience

“Literature

Spoken Language
Film-TV
Interactions
Role-Playing

l ‘JJ(V > Processing

Evaluation (V%lulng
Vhhat does it mean?
Vhy do you feel.the
way you do?)

— )
Output (Product)
L IT L oIxIT
Cognltlve/Affectlve Processes Expressions (specific behaviors)
Translatldg Writing
"Analysis Speaking
Comprehension Media Creation
Synthesis Shift in Attitude

Process of Choosing and
Rejecting’

Expression results from bringing critical perceptlon to bear on an experlence

selected to make- an emotional connection with the learner. Teaclers put

their students in touch with the tools by which they can arrive at critical

perception-—-tools- of inquiry.

Thinking,‘writing, and reading become critically

interrelated, with all matters regarding language coming to a head in the

activity of cémposing.

But whatever the language activity mlght be, it was

repeatedly, unanimously, and strongly stressed, critical perceptlon would

entall recognltlon of that activity in texms of purpose, audlence, 1ntentlon,

and occasion.

The first two points of consensus thus intertwine.

Tables IIA, IIB, and III ——- The discussions centerlng around the tables

- on usage/mechanlcs must be viewed w1th1n the context of the position ass1gned

“ this area 1n Table -T--last in rank.

'Given the necessity to emphasize in \y'

the classyoom the-content matter. of how languagé’ works--socially, intellectually,

17



13

-*'psychologlcally——and in terms of that major m1351on, usage/mechanlcs was in-
varlably conceded to he relat:Lvely superficial. However, s:ane the parti-
clpants were aeked to weigh thelr rYesponses in terms of the overall usage/
mechanlcs skills” deemed mlnlmally acceptable in college, they recdgnlzed that
lcolleges do in’ fact reward the ablllty to process the printed word in the
‘standard language (often referred to as Edited Amerlcan Engllsh) But, they

malntalned, the testing of usage is the testlng of social class, not of )

AN
ey

educatlonal achievement. It implies that success in'college is not based
cn1knowledge or "languaglng—thlnklng " but on social backgrdund They dld
concede,'however, that students should be given the optlon of studying Edited
American English. . It is the manner of teaching it that needs correcting:

it is not in itself an abSolute, unchanging standard, but a dialect, a con-
vention, whose lack should not signal lnferiority ; ~»

In this llght, and in view of the partlclpants' continual e;nphas:Ls on
syntactzc quency, rather than editing, on the 1mportance of what is being
sald, rather than mechanical conventlons, on how an expression can be made
more effbctzve in achieving its purpose, rather than more "correct " the
follow1ng tables should be viewed. The ranklngs reflect these basic issues.
Puristical nicetiés (like avoiding the split infinitive or using possessives
with gerhnds) are'eliminated in favor cf crucial conventions (like pgﬁctua—
tion that is‘absolutely necessary for clarity and meaning).. Most ¢rucial
of all, however, is the continued emphasis on the nature and use of language
in Social contexts reflected in the high rank given the area of Semantics and
Style.

Tables IIA and IIB, concerming the broad subcategories of usage/mechanics,

immediately follow.




ACTUAL

n School

College

:p I Group II Group I Group II

. correlatives; parallelism; fragments; run-ons; ambiguous or
.mwbowwso modifiers; oo:mpmnm:o< of mood, voice, tense, and

. Semantics and Style:

baonmosmhc wwMHHm,«mbmhhmsm\<oomuzhmnm~

wu.mwmssmnuomh m:mhmmpm mmc:nmx and aonhaOHomm

o nmmovmwm m:m interested students only

TABLE IIA

High School

USAGE/MECHANICS

Group I Group II Group I Qﬁocw z

. : ‘.ecmm OF LANGUAGE)

“,wcboﬁcmﬂpo:. appropriate use of all no:cm:ﬁpo:ww wc:oﬁcwﬁwo: 3
amnrm «onmh bmwmhhmh

intonation and stress)

]

memm.«ovomomm.anna%: grammatical structure of language--- . 4
what n&m.mnzmmsn.momms as opposed to talking about forms):
principal parts of verbs, plurals of nouns, agreement,

pronouns, modifiers, connectives, comparatives, and
mcwmﬁwwnw<mm\.mm@:mhhgsmmmmqhomms cobrdinating devices.

"

Sentence structure (a process): subordination; coordination; 1

<wmsm0w:ﬁ

mwmcnmnwcm language, forceful verbs, 2
active voice, consistency of tone and level, levels of

.,supnwsa~ mbbnobnumnm:mmm\ being specific, doublespeak,

<um£ﬁou:ns precision, oo::onmnuo:\mm:onmnuo:s general/

.mmeHMHQs mhm:ns cliches, jargon, common fallacies

. .. i

|
mm:nmsomuooauu:usm devices, - n&monm and m:mhmmumuxnmon

i
-

IDEAL

Collece

[
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e o : . Table IIB

4 h .
N . *
: Usage/Mechanics

i \ -

N o : _ Consensus for Ideal High School m:m.aowwmom Priorities . Co.

-High School ~° Ccollege

. :H n . . :
Punctuation . : 5 ..p v .

.

. ‘... . Usage

wu,mmnﬁm:om Structure . 2

20

ruw;._‘..mmawﬁﬁwom and Style -~ - : 1 . 1 »
R . v S . — . - . .
.“;w.m..w ~x‘mwuwmwMOlwnwwmeHHm . . 4 . o 5
A L | |
;. Grammatical Skills . . . 6 _ R

S S - e
,‘_wanwmmwwmwow%wosm are briefly listed here; they are defined.in Table IIA..

i
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Table III, whlch llStS those skllls lnvolved in each subarea of usage/
.'mechanlcs, ‘was not dlscussed at the-work sess1ons. Thus, what follows

is the consensus view derlved from the partlclpants' 1n1t1a1 rankings (Im—
portant/Unlmportant) before the confexence. Tied ranklngs occurred infre-

'quently and only for the actual rather ‘than the 1deal 31tuatlon.

21




: i
@ ®*  ® ‘® '
OO DO
PO @O.
20 oo
DO D@
OO o
o@*o@
P Do
o oo
©o @@
o oo
SO @O
0D oD
o o
o® o
L o® oo
PO O
T O® O®@
oO® o

¢)
6
0
8

@D O
D@ O
FoRoMROX S
Q

Schoolvcbllege;"

.Scmlcolons to separate: -
" within one sentence independent clauses linked without a con_)uncllon ............... @ &

TABLE IIT

RN

Er

~ Punctuation.

Commas 10 set oj_'f .
" supplementary words. phrascs. or clauses .-

" Usage/Mechanics - Particulax Skills

IDEAL

independent sentence elements (direct address, cxclamanons mlcrjccuons) ceeas o *

words in apposmon

. High
e., : : | 'Schoolggj
. :——f;-
£ &4
........................................ ®
........................................................... o oF
......................................... @D
*
...................................... ® O*
................................................. ® O

two siatements when the second bcgms with a lmnsmonal word such as

nevertheless or BOWeYer .. iuoueeieiiiieieeeiriteescieannnnn P e .- @ (€©>)
elements whlch are already scpamlcd by commas but which still contain amblgumcs

Colons to indicate:

0
0
00.0 0060608

DD

- .

that what follows is closcly related 1o what prcccdcd the relationship may be
one of apposition, antithesis, summation, enumeration, ¢laboration, '

*
Tied rankinas represent equal numbers

skill ‘Important or Unimportant.

balance, of definition ......ooiiiiiii i e e e DD O«
Dashes zo:
markanabruplchangcorrcvcrsal ...................... [ AT o ) ®* @ («
set off explanations, appositions, and parenthetical words or phrases.....voevueea... [OR ) . LON
set off a statement of summary.................. . eeiiseceans o ® @ <«
- Parentneses to set off: .
supplementary material not essential to the main statement .......... PO @O @D
nonrestrictive material more strongly than would commas ..... [ eeeeee O O O
" Periods 10 indicate:’ »
abbréviations.......-..........7 .......................... e eeenineas e, O @D @
the end of @ SEMIENCE ..o.iveernnnnreineeeneneaennes @t tetercttrteiisteni s, O @D* D
Question marks to: .
_ indicate the end of an interrogative SIATEMENT o ot ottt vrinenueneaenennncennan oD @ (
(be avoided in indirect disCOUTSE) o vrevenreeierenetnnnnns e @ @ <
Exr.amalwn pomls 10 mdlmle
particular stress or intonation after a Word OF SERIENCE .. uuvitineereneeanennnn.n O @ «
Aposirophes to indicate: S
POSSESSION &t et eeeaeuensosssseneraenesainecanncncasenssssesnnanans eeeeeeeaa (OS] @ ¢
2N OMINEd JEHET 1\t iteeoe ettt et etett ettt eianansenensisnsneanennns o @ @ <
Punctuation of dales, PIaces, 1NES . «v oo ue it e aeeae e teteaieaneasaianssassanas oD@ @D <

of participants ranking the
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" TABLE III (continued)

IDEAL
R SR ‘ ‘High '~
S e . , School Col Xe¢
. y . , : !; :
H)phensto indicate: ' ‘ SR T O
 COMPOUND WOTAS .. v e venrrarseeennnneenaiennnnn eeene e eeaesene i teaas @@f @
'wardssp]uallhccndofhncs .............................. PP © N ) JEN 7 /)
Grammar (Morphology)
‘Verbs: . ~
' formmg pnnc:pal o L A DD (ON
Making verbs agree With SUBJECE . v v e vseeennnnnneeeeeeeennsennennnnneennnnnn. DD O
USINg POSSESSIVES With BETUNAS + v leeeeieeneeeeeeentineatenannnennrenenns, OSD @D
not splitting Infinitives .....veenneeereieeeennnn. G eecieeeietiiinectioasataanas @ D
Abmu
® ®‘- formmg urcgular plura]s R R LR R LR R R T PP TP PPPT PP oO@ o (¢
using a plural verb with Latin/Greek plurals . ooeeen e oo, O @ O XY

o ) Pronouns: * |
 ® O @O making >.onouns agree with antecedent in NUMbBET «.vvnnnsesns s s, oXo) ® ¢
o _ Modifiers:

o) @* @ forming the comparative and superlative ..co.iieneiaa... eeeisitteerierieiiiaeas O ¢
PO 0O choosing between adjective and adverb...oieiuiiiiiii ittt DD, ¢
Conneciives: . : )

OD O using correlatives ... .u...... e eereeetnectettatieetenenesosnetetancesaaneanen @ @ ¢
O® OD USING CONJUNCIIONS . e vt teaenteneneccactoatocsassonnnssesoccocsscesonnnannanss @D @
O O using like asa CONJUNCHON. .o viveeereiriiaccncannnennan. e eeisieeicteceetaaanas OD O«

. Sentence Structure (Sf;’ilax) : ) _
o) @I ® @I Joining subordinate clauses .....uieiiii i ittt e i ia et i @O @«
o ©O Joining coordinate clauses. ... oveeieiiiiiit ciiiei i ciiiie i e @D D«

o o© o Placing corre)atives . e ovviivieiiiiiiioiiier teiiianeann. reeeeiiieeas et @@ DI
@O OO Sctting elemenits parallel that belong 50 ...ooozeevnneeiaannn. .. . @ O«
DO @O Mainuaining consistent viewpoint (person and number) ... .. ieeiinnnn.. eeeseeaes @ @ O <

DO DO Maintaining CONSISIEN! 1ENSE « .t i iiteeeinnnneneocnneeensansannn Ve eeea. @O &
TO® O ' Maintaining consisicn! mood (u*lpcmlwc._sub_]unclwc ele) ..., feeceteiiiaaaens ®© @ ®©¢
DO @ Avoiding sentence fragments. ..o erveeeeenesinerenennnnne eeeesrecetetaataaan. @ D«
j® @ DD Avoiding run-on sentences and comma Sphees. ..o itii ittt @@ O
@ @ &) Avoiding dangling modifiers ..... s ettt e eeecii it taaaas .. et o O:
OO Avoiding ambiguous modifiers ... .....iiiiviiniinieninen.. e ettt @O D
DO @O Avoiding;tangled referents and nonsense predication ....ovveeenivienerernnennnnn. @D D

Tled rankings represent equal numbers of partlcn.pants ranking the
skill Important or Unimportant.
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TABLE IIi (contihhed)

ACTUAL ] IDEAL_?_‘
R ki High
%%%%isléllece ' i - School Col
Py I .3 § F 3
TRV, | £ £ £
f;‘_'i "-'.3’* ‘ < ;‘l Diction and Style N w
@@ @ () Using Proper idiom . ... vu ittt it i i ieeeeeeaes DO DG
T O@ - Using figurative Janguage appropriate 10 the contexXt . ...ooueevernn.n ettmeieeneaas @D O
@@ * OD Preferring forceful verbs over the COPUATIVE Lt itittinieenecminennnneennansennns @D @@
D '®' ‘ ’®'@ * . Preferring the active over the passive VOICE Lntniiitiitiiiiiiet i @ @ _ @
® @ D Maintaining a consistent style and tone .......... TR C T T PP PP PP PP PP @@ @@
@ > -®-® .Avo_idingmixcdxpclaphors....................-.::”.“ .............................. @ ®. g g
oo o @ Avoiding repetitiveness............. S eeeneeateie it tet sttt taaaeateaenaans @ D g
O O Distinguishing between llcvc]s of wrifing (friendly, business, formal) ................. @ D
o ©®O Other Recognizing similar sentence patterns’ o -@C
o S Choosing specific words % - &D
O OO Connotation and denotation @D 2
- - @D
Sentence and paragraph rhythms %)) &

*7ied rankings represent equal numbers

skill Important or Unimportant.

El

24

of participants ranking the



20

Table IVA - The content areas ianked in Table IVA were generally

conceded to be ones of major Jmportance in the language arts. -The rankings

themselves -are fairly self-ﬁxplanatory, needing but a few general comments.

The partic1pants felt here a. real discrepancy between the actual and the
1deal, probanly due to, the "narrowness" of instruction generally Prevailing.
They themselves would ask of the curriculum l) that students be allowed.
ij; | to sample enough different kinds of language use to give them the total range
| .of possible diScourse, 2) that more time be devoted to the relationship of.
- - audience, language, code, self, voice, and nature of the spealcer to what-
“ ever is written, SP?ken, or filmed, and less time .to the mechanicshof:the lan—
guage. |
| The suggestion_was Inade that language be viewed as a process. -Spoken
language comes first: people do not'readtor write well until they have
first mastered spcken language. Consequently, diScussions of oral vs. writ-
ten language probably hinge on the point at.which the process is being des-
cribed. A gestation period precedes actual writing:- a prewriting stage of
. .talking, mulling, sorting. In the act of composing, an original percep-
tion is reperceived: writing about it forces the writer into precision.
1f an observer stepped into the process and discovered that little was being
dmehtmcﬁ%mmwﬁhmemmmwnmsmuhmﬂﬁw,mﬂmMMhﬂp
-explain why the writing was going so badly.
Expressive writing, it was generally acknowledged, prevailed at the
elementary and secondary levels. But its high rankingl could be attributed

to more than mere ‘recognition of the fact of its existence. Believing that

lExpressive writing both is and nould be more frequent at the secondary
- than at the college level; transactional writing, somewhat less. The priorities
both are and should be reversed at the college level.
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;.an 1mportant functlon of the school is to encourage human contact, the
partlc1pants concluded that expre551ve writing, though it does not represent
conventional mastery of content ané is rarely graded, is important. Further-
more, there are universally appllcable ski;ls that transfer across the com-

munication flelds and the dlstlnctlon can be drawn between language that

is appropriate for the various ranges of expressive wrltlng and language :

that is apprqgrlate for various 'kinds of audiences 'in “ransactional situations.““m

The participants:.also-noted- the developmental order involved if
crltlcal readlng. Thus, 11teral.understanding was ranked more highly for
!
secondary school; inferential understanding, for college..
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TABLE IVA .
e
Writing and Critical Reading ™
' MAJOR TOPIC AREA o . IDEAL
College ' - . . High School . College
Group I - Group II . . Group I Group II Group I CGrou
Composing--Expressive Writing: -evocative lan-
. o guage; writing imaginatively; unique, discernible . : .
5 20 .points of view 4 3 4 1
nostmwsolleﬂm:wmonwosmH Writing: overall struc- '
: , . ture, paragraph development,. effective sentences,
1 1 and effective diction : 5 : 4 . 1 2
P i . - . - Editing: proofreading and polishing (excising, v . :
R 5 2 R S mmmpsws “heavy Nmmnﬁzoncﬁ.:& . : 6 5 5 _ 5
..Oﬂwﬂwomw wmmmw:ollbwnmhmw c:mmﬁmrmsmwso.. compre-
. o v hetision of woxds, recall of’ facts, perceptions of . v
1> 3 - 5 ‘main »mmmm m:@ organizations . -2 1 3 4
: ,.nwwmwowumemmwsoan:mmﬂmbnme Understanding: draw-
" 'ing inferences or conclusions, identifying mood or : )
: .~tone, understanding implied meanings of words; . R . 5o
. S @JHW_.wpmm:numwh:Q writer's BOnu<mm~ purpose, intention, : o o
.4 4 " _4_ ' audience. : . . 3 2 2 -3

e— ——r t—t— .

o B ”.. OWSMHw Relating reading and writing to their oral .
LT base o _ 1 e

IC
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Table IVB -~ The consensus forged at thé work session for the ideal

- high school and college classroom is presented in Table IVB. Groups II's

reviéions of the categories were offered in the attempt to define the class-

 room behavior.

oo
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Table IVB
Writing and Critical Reading

Major Topic Area

‘Consensus for Ideal High School and College Priorities

High School ~ College
Composing: Expressive 5 o 4
. . 7 s
Composing: enw:mwoﬂwoumw . 6 . 3
ooawomwbm". Collaborative (a form of transactional
-that includes critical reading and
composing as a result of group in- L
teraction} e . 4
: dﬂomm120mww Composing and Reading - \.. : -3
Editing . : 7 5
. Critical Reading: Literal = . | . 1 2

dﬂwnwomw Reading: Inferential . . . 2 : 1

3
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" Table VA —- In the following table, responses to thé listing of dis-
cfete.skills were weighed in terms of the overall universelof written dis-

course, not in terms of the overall language arts curriculum. In those

latter terms, as well, the content areas of writing and critical reading

were ranked highlyl £,

£

oy e
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TABLP VA

ertlng and Cr1t1cal Readlng Subcategorles.

WRITING o B

‘-’ 10w
~ High -

School . ¢

Expre551ve Wr1t1ng -'Identlfylng Features-
S Expre;SLOn of Feellngs : ¥u
Adequately concrete? - U
Details .convey what 1ntended?
Approprlate feelings evoked? ] U

v
';lU_;

~"Dxpre551on of Oplnlons

Jse of Flguratlve Lanéuage
".Use of Evocatlve Language
:Use of Concrete Language-

'ertlng Imaglnatlvely

T, 7u ;
Unlque, Dlscernlble Vlewp01nts XU }
Self-valldatlng . Coming to grips with one's 7 u - J

_ own experience 3
'Relatively audience-less ' 7 ¥~ I
Free. form, Stream—ofeconsciousness, emblematic - YU I
organizatjion : o :

A se

Other: Ability to select significarit. details - ' FU y
Responsible use of languagec(bonesty, integrity) )

. . . -

Transactlonal Wr1t1ng - Identlfylng Eeatures-

*'4 . o .-
*Tied Ranking

A. Overall structure-

central'purpose or theme

organizing patterns ’ o "Yu b4
illustrative (examples, comparison and zﬁﬁ g
' contrast)
analytic (cla551f1cat10n, Process, causal f U ;_C
analysis) ' '
= e . _ L
argumentative (premise and conclusion, X U f u
o pPersuasive techniques, induction-

" and deductlon)
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' TABLE VA (continued) = ™

discernible beginning, middle, and ending

Other: Awareness of audience

Appropriateness

Paragraph ‘developmant:

‘topic sentence

. .y s o
completeness-use of details (supporting, de-
scriptive, narrative, expository, persuasive)

unity--avoiding irrelevancies

" order (e.g., orderly movement in time, in space

from partlcular to 'general, from general to
partlcular, from questlon to answer, from
effect to cause) -

*coherence (grammatlcal c0n51stency, parallel

structure, pronoun reference, tran51t10nal
- markers) (logical connection between and
among 1deas)

transitions between paragraphs

Other: Awareness of audience
Appropriateness

Effective sentences:

‘economy

empﬁatie'voice and word ordee
variety of length, order,-aﬁd.pattern
style
Othei. Parallel structure
) - Avoiding noticeable but unlntended

ambiguity
- - Appropriateness

Effective diction: (for audience/occasion/purpose)

N

‘ability to adjust style - )

accuracy and precision
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TABLE VA (continued)

uebpfqéedateneesiof level-
egility to‘mapipuiate levele:of ebstraetien
'.fiéﬁrafive iahguege o
. Other:‘ Word choice e
. Avoidinggeliches, jargon .

Editing J'affinal pfocess: ) i
Proofreadlng for omitted Words and as & prelude to
. possible revision,
for transitional markers

Revising ~ rethinking, discarding, adding, restructuring

Using Edlted Amerlcan Engllsh as. soc1a1 markers and for
readabllltg T

-.CRITICAL READING

I;; Literal Understandipg}
Ieomﬁfehendieg_worde, phreses, and sentences
recailiné significaﬁf facts and ideasf'
‘ peréeiving mainbidees and organizafionem

recognizing relationships'among ideas

« . ’

II.

Inferential Understanding:

drawing inferences and drawing conelusions not
o~ explicitly stated A -

-

-~ »
recognizing author's purpose and motives

identifying mood or tone

353; | i =
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" TABLE VA (continued) .

i
undérstahding figﬁrativé'lahguagé and
literary devices

deriving iﬁplied meaning of words, phrases,
and sentences ' ‘ -
understanding the relationship of organiza-

zation to meaning (in the relationship
of parts to whole, what is left out?)

identifying author's underlying assumptions,
purposes, motives

IDEAL -
 - High _

- .~ School Colleqg
Fu  Fu
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Table VA is partlcularly lnterestlng for the participants emendations

(indlcated -in italics), which are crucial for understanding the nature and

:;fordering of Xkinds..of comp081ng ‘as well as critical’ reading. In the matter

of compoSing, editlng, viewed as a final process, was deemed minimally im-

portant Wlthln the universe ‘of written discourse, a clue to the source

. of the participants' dissatisfaction with most objective language tests:

most tests or thlS nature seem to be assessing editorial skills.

' Clarification of the nature of expressive writing also emerged- it

is’ writing as a Way of organizing and understanding one 's own experience,

writing as self—discovery, writing as therapy. Yet it incorporates sueh

'universally applicable SulllS as the ability to select significant details,

to convey what is intended, to express in a manner that is adequately con-

" créte, to evoke appropriate feelings, to use 1anguage resPonsibly with hanesty

- -

and integrity,' . R '

These skills seem to transfer over to transactional writing where, un-

failingly, the participants emphaSized the necessity to practice rather than

merely name the gualities involved, to be aware of the audience, to have a

sense of appropriateness, to work within a context rathey than in discrete

' sentences. With the emphasis on practice, participants agreed that writing

samples would clearly be the best means for assessing writing ability. How-
ever, they did acknowledge that writing and critical reading were lnextricably
related, Though the exact nature of that relationshlp is yet to be determined
through research " the participants’felt that exercises in critical reading

P

would be a suitable passzve way to assess writing potential. They did, how-

ever, cautlon against an equal welghtlng of the components of critical reading

in any such assessnent. For example, there is a hierarchy Within the category

:.of inferential understanding so that more items should be devoted to "recog-

niz1ng the author's purpose and motives™ and "identifying the author's under-

35"‘ .
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_lying assumptions,"” the most important skills, than to the other skills in
that category.
Table VB -- Group II participants.devised their own table on composing.

Although in no way does it confound their original rankings, it is inclgﬁéd

here ‘wimarily to illustrate cuxrent professional  thinking, which seems to
view writing in the classroom from the point of view of the process rather
than the product. Such a view would seem .to eliminate some of the diffi~

culties resvealed by recent reséarchl.that arise from focusing on the product.

Lot

7\7
At
e
o7 o
- SR

v
S

Richard Braddock has noted the absence of the traditional one-sentence
topic sentence in the paragraphs of respected-published authors, a fact
that encourages a more judicious ‘approach to the construction and Place-
ment of topic séntences. ("The Frequency and Placement of Topic Sentences
in Expository Prose." Research in the Teaching of English, 8 [Winter, 1974],
- 287-302.) ' :
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Group II's ewxo:oa% of Composing mWwwpmw (Expressive and Transactional)
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.-Transactional:
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intellection, is the language skill most necessary for suécess in educational

.experiences.

IV Summary and Conclusions

Review of Conference Goals ' : 4 ~

E').;' "

. The invitational language arts conference was held to provide ACT with a

coﬁpiehensive view of the domain, one that would describe both cd?fént curricula

and futﬁie.onés, that wohld.ehumerate the skills essential to Probable success in
college writing experiences, and that would clarify the governing processes of the

field. As the ccnference progressed,ldecreasing attention was given the first

' goal since the conference itsélf was only one phase of ACT's review of the language

1 . : ‘
" arts curriculum.”  Attention focused, instead, on the last two goals as the ones

that could most reasonably be achievédrby assembling eight distinguished educators.

Principal Outcomes

 The significant outcomes of the conference were mainly two-fold: the isolation
of the essential language skill and the description of the underlying processes of
the fieid. The salient.poinEé bear repeating:

. 1) Critical perception, which involves volition and emotion as well as

- 2) Thé content matter-of how language workée—socially, inteliéctually,

'pyschologically--is of chief importance in thé language arts curriculum..

3) all lanéﬁage activities must be recognized in terms of purpose, audience,
intentioh, and . occasion.

-4) Thinking, writing, and reading are critically interrelated. Writing forces

one to think at the deepest level that the language offers, pfovideé the reflective

B l . :
ACT has conducted a comprehensive survey of over 400 ACT-user secondary and

.postsecondary schools, from which it has gathered data on priorities in current

language a;ts curricula. Copies of this survey may be secured by writing ACT's
Publications Department, ACT National Office, P.O. Box. 168, Iowa City, Iowa 52240.
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experiénce, and demands mecision. It bolsters critical readlng ;kllls for
a pubiic'thax?ﬁ;y, in_fact, have minimal need for writing but stlll has to
deal with newspapérs, magaZines,_political speeches, and the like.i

i 5). It is no longer believed that usage/mechanics can indicate the range
of language Proficiency. As ocne featﬁre of language factored out to indicate
the whole, it has ceased to relate well with that whole, Particularly as
social backgrounds have shifted.

A consensus iiké_£hi§.from within the digéipline suggeétsksome directions
for langQagg assessment. . The partici;ants at ACT's conference would weléome
radicéllf new tests. -They would also welcome ones Ehat incorporate visual
media, though they recognize that such tests may noé yét bé feasible. But:
it is presently feasible in assessment to.emphasize language as content and
thus recognize the diversity of student backgrounds and the importance of
context. BAnd it is also'presently feasible to exercise.some caution in
maintaining that‘one subelement of writing'can represent the whole adequately,
espacially since thexe‘éré.no'well;formed.generalizatiohs in the field--not
enougﬁ is known abou£'the éﬁbélements of writing. Finally, given the current
state of incoherenpe in .student achievement and curricular objectives, there
maé be a need fof more tésts Qith limited objectives. To make these sugges—
tions is to raise questions, ones that only research and experiment can answer;

the search for the answers is likely to be exciting and rewarding--for stu-

dents, teachers, and testers.
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Appendix 1
POSITION PAPERS

The p051t10n papers, whlch follow in' alphabetlcal crder, were wrltten
before the confexence in reeponse to ACT's reques: that the partlclpants
aescrlbe recent changes in the secondary schools and'their impact on college
classes. The authors share a suxpriéing'number of views. .The few contrastlng.
.v1ews whlch do arise can probably be accounted for by the instltutlcnal level
or geographlc settlng from Whlch they were perceived.

The high school climate', it'?g ‘generally conceded, has been character-
ized by diversifieq materials, individﬁalized activities, a pluralistic ap—
. - proach to language, emphasis'bn personal writing rether than transactionel--
” all of‘which.contribute to the lack of common experiences among incoming
college freshmen. |

On the college level therekls general agreement that more 1nd1v1duallzed
activities shoulﬂ be introduced to accormodate the increasing diversity of
enterlng students. With societal pressUres’Ebénting against a general'dif—
fuseness, colleges will also have to resolve the conflict beeween developing
v'roatienal Skills'and deVEIoping expreseiGE/discovery ones. The enormity
of this task will increase if the current trend to reduce the emount of re-

‘quired English continues.
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EVELYN M. COPELAND .

. Philosophies of education have for decades espoused the 1mportance of
Hﬂ_meeting 1nd1v1dual needs, but only w1th1n the past decade have I seen w1de-
spread effort w1th1n the classroom to either 1dent1fy or to accommodate

those 1nd1v1dualuneeds. Two 1n’luences that have helped to effect this

i

: change are thelinterest in- the humanities that emerged in the mid—51xt1es
‘and the’phase;elective courses that burgeoned.in the late sixties.. Both
,_{Qereifogerunners‘of today's interdisciplinary studies, in which the traditional:
hartswand'skills of language often receive less emphasis than formerly
uhile individualized learning gets more, though one need not exclude the
other. The focus in diversified materials, individualized activities, and
"alternate time schedules is on helping- students to learn according.to their
individual needs, interests, and.abilities, s
This increased attention to individualization means that students'will'
be even less likely than.in the past to reach college with a common body of
scholastic.exoeripnces {e.g., classics _read by the majority o¥ pr1nc1ples of
grummar memorized). They are likely, however, to have a greater w1llingness
to tackle the unknown. They w1ll tend to be inquiring, inventive, independent
students who have confidencein their own ability to learn. They will often'
reveal an 1nd1fference to what some refer to as the minimum essentials in both
speaking and writing. My guess ls that they may be better read and becter read—
s B vi#’miers than .in the past, but with the exception of the top twelve-fifteen per cent
j?i? >: ‘ they may be ineffective writers. College should probably be prepared'to take

very seriously the task of instruction in the arts and skills of writing and

to capitalize on students’ enthusiasm for learning for the sake of satisfying

Q ifi-. - 74._vi;3; :-j: . : 4ﬁ1
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“'their_ownicuriosity.‘ Realisticall&, the colleges should nOt expect the

e ’majorxty of freshmen to be pollshed writers; profess10nally, the colleges_

'lfshould help students on the long, long road to self- dlscovery through

F::vwrltlng.

SeCondly,.I senseja more comprehensive and pluralistic approach to
language.than I did four or flve years ago. ‘Dialeots; for instance{ are
becoming a proper subject for the English classroom, and a sociological
interest in the heterogeneity of Americans raises new questions about the
place of standard f:nglish in the curriculum. The ceec''s resolution on
"The Students' nght to Thelr Own Language" has teachers thlnklng, talklng,
and arguing about what they are teachlng and why they are teaching 1t
The newer language texts are applylng rather than teaching the princip]es
of transformational and generat;ve grammars, and the trend contlnues toward
learnlng 1nduct1vely

. If the:high school language programs can makelstudents aware of the
diversities and complex1t1es of language, if the& can give the students

some sense of what dialects are and what etymology reveals, and if they

can help students f£ind a sense of success and satisfaction in experimenting

FWith"language} then thre colleges will be getting students with considerable

 potential tor further dlscoverlng what they can do with language and what

language can do with them. The implications are 51gn1flcant for the study of
either literature or composition.

Two influences are notable in thr changes‘that are taking place in the

methods of teaching writing in the-schools. First, the works of teachers

like Donald Murray (A Writer Teaches Writing . and "Write to Commmicate),
James Moffett (A Student-Centered Curriculum, K-13), and Ken Macrorle
(bptaugnt and Telling h&mtzng) are helping teachers to see wrltlng as a °

bProcess, not a product. -The process puts the emphasis of writing on a
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great Qeal of prewriting) something comparatively new in English classes.
:hole—plaYing, values.exploration, ‘and even the fun hypothesis {though "one
person s game is another person s pain") are helping students discover that ‘ -
, they really have something worth saying about th1ngs that are important-—

yto themselves and to others. Second, I see some trend (albeit slow and often
begrudging) in teaChers' acknowledging that knowing grammar may hot be

a prerequisite for improving writing. Sentence-combining exercises in some
instances are replacing the study of grammar in-the composition class,

and according to research- (ef, English Journal, becember, l975)_have increased
the syntactic maturity and.overall quality of children's writing even in
elementary and iunior high school classes.

That syntactic maturity has been achieved in isolated instances does
rot, of course, mean that the woes-of'freshman college composition are .
about to disappear. However,vthe colleges'may find that discussing the syntax
of composition will be more productive than grammatical analysis. The explana-
tion of lower scores on standard tests in recent yearslmay be that students
are memorizing less but probing more. Problem solving, though more time—
consuming than lectures, is usually more_effective'for‘young people. Colleges.
may also have to do more 1nd1v1dualiz1ng themselves to find out what their
students already know and how to capitalize on the way that they grew in high
school.

Other changes, sometimes less visible than those already discussed and
sometimes far more obvious, are the changes brought about by new or increased
pressures from.outside the school and the English department. Censorship,
accountability, the cry for a return. to the basics (with little agreement as
to what is basic), economic squeezes on budgets (resulting in larger classes,

fewer materials, and sometimes shorter hours), demands of groups representing .

R
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nf#ﬁi;#sésqénts'iriéhis (ciQil rights asd equalvrights)——all_are éffectiné the

ﬁ%i ﬁnglish cdrficulum.in one'way'or anothsr - The impact of these pressures on
‘the college ma& be extremely subtle or blatantly obvious, ]ust as they are
in high‘schopl. They.may be as superficial as students?* insisting upon
saying‘;anyohe.;.they"_rather than "anyone...he" for'ideological rather than
graﬁmatical reasons, or they may be asthfeatening as stﬁdehts' rebelling

-

against the instructor or the university as figures of authority because

-~

"You are infringing upon my cohstitutional rights."




DR. EDMUND J. FARRELL - . . -

During the past five years secondary English has become more diffuse as

“'f;ia consequence of teachers' attempts tobincorporate Within the curriculum a
'fvariety of new coursese—courses'in minority literatures, women s studies

<Zsciencewfiction and science fantasy, film study and film making, mythology,
V‘the Bible asvliterature, and mass media or popular culture. With diffusion

.

has come the growth of multiple—elective programs, lessened concern about B

youngsters receiVing "a shared cultural heritage" of literary works read
in'common, grea‘er emphasis on independent study and on contemporary literature,
and 1ncreased speCialization among_teachers.
| Those teachersvwhojhave become specialists appear:to do less talking
abodtrthe curriculum as a whole. &Sb, they no longer have occasion to communi-
‘hcate with colleagues about shared curricular problems or common pedagogical
--approaches to a given unit of work. Like their counterparts in the uniyersities,
secondary‘teachers of Englishvwho'view themselves-as:literary specialists are
.reluctant to teach writing skills and to spend evenings and weekends evaluating
studentsf_compositions: such effort'belongs to ;the composition specialist,”
if such a person exists within the department. |
Conquion continues over what aspects of language to teach among a host of
pOSSibilities——grammar, usage, lexicography, history of the language, dialectology,
.semantics, orthography. And if grammar, which system or systems? “Since most
-secondary teachers of English have majored in literature rather than in philology
or linguistics, their bewilderment is understandable: most have had only one
.or two courses in a field which grows'increasingly complex. Further, research
studies by Mellon and O'Hare have confirmed teachers' suspicions that students

-—-need not know thelgrammatical labels for words, phrases, and clauses in order

‘to manipulate syntactic structures effectively. Finally, Watergate has had
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éh inflﬁeﬁce Sh what mény‘teqchers now be;ieVe is trﬁly important in language
teaChinéf ‘theVSCandal revealed that cdliege graduates occﬁpying seats of
'pbwer;and épeakingAandkwriting mainstfeam dialgcts.can be liars and cheats,
»qgg use languége to deceiﬁe citizens and tg obfuscate issues. A central
tasklgoé the Engiish teacher is now more that of teaching stﬁdents to use
__lahgu#gg eth;cally and_res?onsibly and less that of te#chingmthem not to
split ihfiﬁiéives, use double negativés, or énd sentences with prepositions.
ConcomitahF wifh that task is the responsibility of teachihg students to
analyze critically'the language d?’others——politicians and advertisers, as
Qell aslliterary~a;tists.A' . |
The diffusion ofk£he secondar? English.curriculum And its eﬁphasié.on

the contempo;ary are mirrored:in the present offerings of collegé and university
departménts of Eng;ish; In the érefa;e'té Options for the Teaching of English:

The Uhdérgfaduate Curriéulung_ a réport of the 1975. undergraduate offerings\in

‘English, at twenty-three institutions, Elizabeth Wooten Cowan, coordinator of
the project, writes:

British literature runs a far distant second to American literature
in student preferences, with British literature before 1900 the least
"favored of all. Any course in modern literature is likely to be

. more popular than its counterparts from earlier times. Specialized
period courses—-for example, eighteenth-century poetry, nineteenth-
century prose--vie with survey courses for designation of least
chosen courses in the curriculum. In fact, the eighteenth century
is the period most often ignored by students, with Victorian and
early English literature in close competition. Single author, .
thematic, "and topic courses are popular; both narrow and broad
historical framework courses are not. The, juxtaposition of psyéhology
with literature invariably brings students to a class; courses in
fantasy, the quest for identity, myths and archetypes, for example,
are extremely popular on every campus where they are offered.
While courses in film and creative writing have very high enrollments
in English departments all across the country, offerings in language -
and linguistics, in general, do not enjoy such popularity. . . . '
In more cases than not, students are allowed to put together their
own majors, with minimal requirements set by the department; and
comprehensive examjnations are quite rare. -
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‘Desplte general dlffuseness in- the offerlngs of eecondary and colleglate
‘:departments.of.nngllsh,.one can not assume thatazz departments now offer
':.stndents sc1ence f1ct10n, fantasy, llterature of and by ‘women, mythology,‘
'?jﬂgﬁass med1a, and mlnorlty llteratures- there are departments that OLt of '
'v“,convlctlon or 1nert1a have chosen to be. conservators of a Greco/Roman; Anglo/

Amerlcan llterary trad1t10n and of a Latinate descr1pt10n of English grammar.

Too, there are at present strong overlapping forces countervalllng the

" RS R R I BN § .. -
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dlffu51on of course offerings: _statewide assessment Programs; emphases
. on performance objeotives,.competeney—based programs, and “acCountability“;
inereasing numbers of censorship cases in the secondary schools;lpublic dissatis-
"faction with students' performance on tests of literacy and compositional
skills; a‘depressed economy for schools coupled to'inflated costs of_instruc-
tlonal materials; and a "back—to—basics" movement (though who is.dolng the
moving and what the baslcs are remain obscure)

Unless the eeonomy changes apprec1ably and with it the publlc 's W1lllngness
to prov1de more revenue for educatlon, one can predict that course loads in
colleges: and class loads in the secondary schools and in the lower—divislon
years of college will ‘be high in'the-years immediately'ahéad andlthat close
evaluation of students wr1t1ng will decline proportlonately, that there will
be fewer experiments with expensive or time-consuming 1nnovat1ve programs;
that battles among.legislators, teachers,.and lay groups over control of the
_cdrriculum wlll continue;'gnd that unions will speak with increasing authority
about the conditions under which faculty members teach, the policies‘governrng

their retention or termination, and the compensation--direct and indirect--

they receive for their services.
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. DR._ ALLAN ‘A. GLATTHORN

:ééfbfe é0ﬁéiderin§‘s§mé sﬁeéifiCIChanges occurring in the high'school that
‘williimpécﬁion,the éollege cléssroom, it might‘b;.ﬁseful to ekamine_briefiy |
'bﬁheftwo eéﬁtréi figufes in the classroomidrama (or bétﬁlé);—the teacher and
tﬁe Q;udeﬁf;J | |
| Let me first offerha Sketch of what T believé to be‘a”typiqal_English teacher '

"in 1975. She's been teaching for ten years and is getting tired of teaching

ey

I L -
but sees no way out. Jobs are so scarce that she's not about to move.” She

" has had too many inservice courses that seemed totally unproductive.  She's
becoming somewhat cynical about educational innovations; once she was
enthusiastic in hefﬂéuppprt of the changes of the.sixties, but now she fezls

cheated somehow that those changes did not seem to.last. --But she jealously .

" * defends one important change, the elective courses that enable her to teach
“"what she wants to teach and to try to get the students she wants to have.
And she>gehuinely wants to please those students. Though somewhat traditional

_in her view of grammar, she looks eagerly for the newest juvenile novel.

o

ofvbest4séllef that will appeal to_édolescents. Though she worries about-

" the fact that the students don't write well, she's a bit wprried that too

) much neéative criticism will damage their self-image, and she has Become

"
ey B

‘convinced that "creati;e" writing is more important anyway. And she has

just about given upﬂtrying to teaéh her students t§ speak the way she speaks.
She wants very much to have those positive feelings tow;rds her students that
"humanistic" educators ﬁave told_hef.she should have, but there are many

days when she feeis.angry, frustratéd, and resentful towards fhose adolescents
sitt}né #n front of her.

X,_‘ﬂnd'what are tﬁey like, that class“9f>l97é§~nIf'é~risky, of course., to

genéralize about the young, but I find it hard to resist the temptation

Lot

1
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" to pontificate about them. I like to use the word‘ppivatigtic'.in talking

i:ahout-theh, although I am sure ; ine‘the word a twist that most dictionaries
wouldn't recooniye.' You might prefer an 6ider texrm from ﬁartin Luther, who
) warned his people about a similar phenomenon which he oalled zncurvedhess.
%ﬁ . _‘ Atuany‘rate, the general notion is the same: a tendency to turn 1nward,
awa&lfrom others; away from'social'résponsibility; a predilection to see
the selfdas‘the sole locus of'value, authoritx, truth; an obsession with one's
feelings, opinions, and:needs..¥So today's youth seem privatistic--and such
l“*ﬁf"‘~.' ‘an attltude makes teaching a yery difficult and frustrating profess10n. I
also see young people as totally present-oriented, cons1dering the past irrel—
evant and the future too unpredictable. I suspect that present-ism (if that's
- a word) has always been a marklof the young, but it seens to be especially
strong in this generation. So all that matters is making it throuéh,the
* day,.being'sure that this encounter‘and this reladtionship are "meaninéful."
And present-ism com;licates the educational prooess that‘typically'deals with
the past and uses a futureforiented reyard system.

‘And what goes on between that teacher and those students? Despite the
seeming diversity sugghsted by all those elective courses, I have a hunoh that
the classroom in English-looks pretty much the same all.over the country and
that it is reasonahiy safe to make the following generalizations:

Writing——There is much emphasis on personal writing, poetic in form at
least, that expresses the_adolescent's view of the world and the self.t;fhe
teacher in addition assigns about once a month-some "expository" writing,
usually expecting the conventional five—paragraph theme. Better students seeﬁ
' able after a few years of instruction to master the oonventions of that theme,

but even those better students do not seem to have mastered the complexities of

sentence effectiveness. So the teacher usually settles for correcting fragments

and other egregious sentence errors.




SEeak ng-—The nistinctions between "classroom“ language and "street-corner"

”language seem pretty ‘much to have been lost; only the wors t obscenities are

ﬂ'ﬂ proscribed Students speak freely in their own dialect in aimless discussions

'that the teacher seems unable or unW1lling to direct

4

Grammar——Most teachers still spend a great deal of time trying to teach
students all about ncuns and géfunds and clauses, ‘convinced more than ever"
now that such knowledge ccnstitutes the "basics" that people seem to want to
go back tc. Structural grammar washed over us and left hehind in the class—
room aynoticn.that sentence position is an impcrtant clue to function;
transformational,grammar washed over us and left'hehind an idea that there -
are.six types of sentence patterns.,” But the teaching pretty mach is based -
on the terminology and definitions of traditional school grammar.,

Literature—fAs implied above, the teacher's choice of literature is very

wuch affected by passing teenage interests, which in turn are much shaped

jby the popular media. Elective courses, which turn out most frequently to

-be thematic_literature units served up as separate offerings, will typicallxm

include one standard American classic, one juvenile standby (like A Separate

e
- :

Péace)-and one media-hit (like Erié),

The picture looks rather dismal, obviously. There are, f/course, bright

'spots——indﬁvzdual classrooms where teachers are able to teach some writing

and reading skills that go beyond the rudimentary level and teach as well

some skills of media analys1s that seem to be so critically needed. But for

the most part, I believe that the situation is otherwise: a conscientiqus
but beleaguered teacher trying to interest television-saturated adolescents
who are too bored to care about much-beyond theirLown skins.

What does.all this imply for the college classrooﬁ? Perhapsﬂit suggests

-

that the first year of college English instruction is a place to make a fresh
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';fﬁégi@pihgﬂ_:The,éelection process has worked td‘eliminate'the least motivated.

.. They: are a year -or two older and obviously more concerned about the serious

'Bﬁginégélof_gettinggépdukéé;ing a. job. ' And probably they are ready for some -
“baéié§in§£%ﬁction in hpw'té‘write a piede of serious prose, how to understand
fasaﬂé£§1§;éiaﬁviméprﬁént_ﬁéxk_of ii£erature,4and how to underétand the way
_:tﬁé'i;ﬁgﬁégéxworks.‘gfhat éoﬁndé like "bonehead English" all over again,

bﬁf maybe thisvtimé Qe éan learn how to play catch-up without being dreadfully

boxing and.duil.



-1mpact. ‘T foresee adjustments to accommodate 1ncreased d1vers1ty in high

- DR. RICHARD LLOYD-JONES

Changes 1n the high school teach1ng of Engllsh have so far had llttle

effect on college classes, although I 1mag1ne that we are now seeing 1ncreas1ng

* : e
’~

reer
a

......

tlonal 'skills and expressive or discovery:skills.

k Letbme'begln b; offering a disclaimer--I have not made a systematic
eﬁamination of trends in high school education. I am reacting to hearsay
evidence, to patterns of.submission of works to the NCTE.Editorial Board, to
conversation in committees and at conventions, and to inferences from what
collegerstudents have demonstrated. ’

The diversity in high school programs can be represented in the increase
of elective:s and mini-courses. These stress learning the functions:of

literature and literary language rather than taking a tour through literary

monuments. ‘In some courses students use literature to get at nonliterary

.- ideas.. rmother challenge to the menument tenders is the effort to substltute'

wrltzﬁg Hv otherwise ignored wr1ters——espec1ally from various ethnic and

reglonal groups, but also from forelgn cultures in translatlon. Acqualntance

. w1th these nonstandard authors 1s often part of making literature serve as

.

social science or eveuethics. This in turn has fortified efforts to encoufage
students from ethnic or non-middle class backgrounds to write in the language

forms of their daily oral use--in effect adding expressive literary writing

‘to the usual canon of formal reference discourse and persuasion intended for

' socially limited situations. This increase of the range of discourse being

taught is socially responsible, intellectually challenging, and pedagogically

therapeutic, but it has reduced ‘the already limited time spent on formal

o



'715piose;i.Possib1y increases in class size have also affected the time spent on
. ‘writing. Overall we are less sure of ‘exactly what reading and writing a student

. -may -‘have done.in his limited time. o .

{

Tﬁé 1960s markedly increased the»emphasis'given to.expressive writing and
to éqrgatiQe" or literary-wriping. Part of the changé may h;ve resulted from
pressﬁres to be "relevant" and "to do your own thing,"” but stuﬁies of learning
theory, of the nature of 1énguage, and ¢f the nature.of discéurse all suggest
that théif:ee writing of the*elémeptary ;chools should be éontinued into later
eduéation. The elective system permitted more scﬁoolsbtime for "creative"

writing éourses'for those 'students especially driven to literary productions.

These students were given chances to excel in writing not ordinarily tested.
They acguired additional opportunitiesiboth to understand more about discourse
as a whole and to become confused about writing in particular circumstances.

Increased choice has meant increased possibility for error.

1

S

The 19705 have encouraged the countermovement of acquiring more vocational
skills .in writing. Enféllment in literature courses has dropped off. .The "turn-
on" literéturé does not get people jobs, and reading for moral, religious, or
social instrucfibn is no£ explained in wiys to attract practical parent;. S;hool
boards are.obviously concerned with writing as' it confers sqcial stétus and
perhabs as it helps get work done, but peréénal discovery or even social mediation
seem less important both because tﬁey are usually not measured and they aren't
clearly profitablé.

These changes have affected school districts unevenly, so the colleges gét
students with dissimilar preparation. In addition to having different kinds of
excellence in differen£ good schoéls, we also must continue to cope with
demoralized schools, underfina;ééd schools, and simply misguided schools. As

I said at the oﬁtset, I'm not at all sure that colleges are coping with these
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ﬁ-chapgés(-élfhough I havé Obsexved 2 rash of equivalenqy éesting and efforts to
‘ré—establish remedial work. - These proérams directed at.opposite enrnds of the
spectrum see@ to vary gieatly, aithough the iemedial pPrograms seem most often
jﬁstified in terms of survival in other college courseé. ‘Eveq the metheds of
remediation may involve sgbstantial doses of expressive writing, so I would

not want to ;eap to conclusions about what has been missing." From the viewpoint
of makers of.sfandardized tests I think I would see incohexence in achievement

and objectives and thus the need for more tests-with.limitgd ohjectiQes.

i.
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. DR. WALTER LOBAN '

WOrk:Lng w1th hlgh schools on the West Coast I have
The fJ.rs..., I belleve, represents &4 tpr.cal Am.rlcan sw:an
biélendﬁ]_l’_l'm By”returnlng to what are: termed sollc, basic sl
‘--'vschoo-ls are .seeking _stability:.’ In.English this means a o
' ;tlon frequently this narrcws to emphas:.s upon ‘such edJ.t:
o graphlng, spell:.ng, and usage. Grammar, too, would be fe
in most--,schools teachers confuse usage with grammar, teac
. rubrlc of grammar, and rema:Ln confused about the actual I

mar. | They are. mcertai_n about. whether or not to teach tzx

tural, or generatlve grammar or some elements of all.thre

that puplls are confused when teachers with dlfferlng gran
';tlons replace one another over a perlod of several years.

'return* to baslcs lS unmsplred, and teachers who use: thJ.s

- cre_ate a sense 'of securaty in the leamers. Evalu-ation g

cdns'.ervative.trend.' ‘E‘[‘hrou.;}.‘ using standardized tests wini
: ":i"'lan'guage power and ;Jrltten organlzatlm of the puplls' _on
thoughts, school d:LstrJ.cts and state departments contrl.ou
"I.‘he 1mpact of behav:.oral objectlves also influences the C
;‘-hwhere teachers h.we developed eas:.ly attalned objectlves.
Thesecond t.:end, a cont:.nuatlon of the innovative .s

L e -

""r-_,"'educatlon man:l.fes:’;s 1tself in a number et ways.
. . L%

A w1de spectrum'_-‘of,aelective courses. -

Conbc’:e‘rn_:With;‘-thefpupils' ' responses to literature, an

"/ ‘transactional aspect of Louise Rosénblatt's the

o

;;_lAn excellent example- TRANSACIIONS, Prepared by both
County and CJ.ty Schools, and w1dely d:LstrJ.buted beyand th
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fﬁoiiced tw9_trends‘
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kills and knowledge,
oncern with t_iédi—
ing.shills.as paxa—
gatufed,‘excépt ;hat
ch usage under the
place of genuine grazm-
raéifimal, struc-
ae; They alsp sense
mmatical orienta-

. Not_all of this

] emphésis bftén ’
also supports thié

ich neglect oral
w1_feelings and
Jféhfo‘é narrow focus.

:urricuium, especially

strand in American
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o  ::Acceptan¢e by leaders (in English Edudation)_of the lingﬁistic-—but

“fﬁot'éocial 6:-eébnomicf—resééctébility'oflsocial class dialectS.

_ Rejection of this position by mos@ feachers, parént;, and séhool
boaids. »NO'agfeemént or'eVen.Curricﬁium has as yet emerggd to
show the action or direétion-séhools will take {1) to help dialect’
speakers perceive the dignity of their own ways of speaking or
'(2)f£b helpidialect speakers attain the opfioA of using the more
Qidely used standard forms, if-they wisk to do so.

Evaluation‘of writtén composition by methods other than the typical
éémmercial tests..l
'Thé'resﬁlting tension between these two trends leaves ﬁény secondary

school English departments without unified philosophies; busy teachers have

'no time to resolve the conflicts; the result is that teachers become individ-

uvalists who determine curriculum'in their own ‘classes. Widely varying points

- of view exist alongside one another. Literature receives a rather heavy amount

of emphasis; writing and language study receive smaller amounts of time;

]ofal 1ahguage and actéd drama are almost nonexistent. Because of the con-
-f;'fusion about grammar, languagé study is neglected, and many teachars do not dis-

”{tinguisﬁ'between grammar and usége. Films, televisidn, video tapes, and record-

'uings are considered important to the contemporary world of the learner, but

they'ére nbﬁ éasily procured or used. Therefore, teachers do not fully use

. these aids.

_1Th¢ State Department of Education and the California Association of English -
Teachers are cooperating in experimenting with the evaluation methods used at
Sir Francis Drake High School in Marin County. Essentially the method is one

in which all high school pupils, grades 9, 10, 11,12, write on a common topic
each spring. Ccde numbers instead of names are used and teachers evaluate the
compo;itions.by a set of guidelines, not knowing who the student is nor his
grade level. Evaluation of actual composing rather than of knowledge about

composing is considered centfal to this method. . One of the central arguments

‘for it is that methods of evaluation broaden or narrow tne composition curri-—

culum.
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jUnderneathléll this tenéiontbetween stability and innovation,'there,
T.may be found a number of developmenté significant enough fo néte:. | o -
'Valueé education is making a remarkable:entrance intd English,
soéial studie;; and homemaking curricﬁla.
'Caréér éduqatién, much broader.than vocational'education, is seeking
to ;eplace; for the majorityrgf pupils, an elitist academic -
eduéation.
Cral ianguage as a base for reading and writing;is'insistently eﬁerging.
. In&ividualized-—sometimes called,personalized--education has appeared

r

commercially for the first time in history.

Collsges
In the teaching of English,'reconciliation of opposites is not impos-

sible, especially in the teaching of ;émpositiqn. The kinds of skills often
called basié tend to be editing skills, angwit is useless to teach editing
before fhe pupil has learned to compose. There must be writing if there
‘is to be editing. On the other hand, writing that is neither edited nor -~
organized inFoiparégraphs will no;lhold a.reader's attentioﬁ. Both com;
posing and editing ﬁﬁst bg taught.

| There are two directions college composition might take. First, for
ltheir.own good, college and univérsity teachers of composition need to defuse
the folklore reiterated so oftéﬁ among ‘'secondary school teachers that “the
colleges demand that our students know‘gramﬁar." Weak and gninspired
'teachinglbf English has hidden behind this.folklore and continues to do so.

Iy : ’ : a
To avoid fostering correctness at the expense of power, college teachers

need to make clear that they want much more than the defensive traditionalists'

James Moffett's INTERACTION (Houghton Mifflin) and Westinghouse's computerized*
o program for individualized learning (I understand it is being used by ARAMCO
. in Arabia in the schools for Americans stationed there).
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‘teachers their adherence to such convictions.

g e

"ﬁgrammar"..'otherwise they will continue to receive students who worry about

fspelling, handwriting, anc correct agreement but do not worry about haVing

something to say, akout hav1ng a purpose and awareness of. readers, and of
how best to organize in texms of that purpose and those readers.

~ No changes in the high scnool or elementary school curriculum will
alter what must be done at the secondary and college level. Human beings

learn how to write better when they are in siutations characterized by the

LDEC8851ty~0f genuine communication. Students learn to write better when they

have a desire to expressbsomething and samecne to whom they wish to express it.

Only then can instruction aid them with the facility for saying it. Writers
must put themselves into the position of the reader; they must become sensitive

to the needs and responses of the reader. From time to time we hear that'
}

I
-

something newvis going to improve student writing: hristensen s new géf ferative
rhetoric, a knowledge of linguistics, a new transformational grammar, programmed
instruction, or some'other panacea. Each innovation of this sort may have R
some usefulness provided that the student'writer is involved in a‘genuine.

situation of communication. But, there is'no way around, only through. .By

 through, I mean sensitizing writers to how their readers will react, devising

situations in which writers will be composing for an audience-they genuinely
wish to persuade or. impress or delight, helping them organize their material in

terms of their purpose and that audience. In such learning situations, the

'_skills'of conventional spelling, punctuation, syntax; and even handwriting

can be made matters of concern. Power over language is dependent upon disci-

" plined reason, accessible and clear feeling, and an awareness of how language

works for communication. The more aware students are of language in relation
to audience and purpose, the more readily Wlll they impose order and readability

upon their express1on.' College teachers need to makeAclearer to secondary
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A second diréction.for college English is the support of rhétoric viewed
as.th_e cénmunica_t:ién of genuine feeling and sound ideas. Rhet?:.ric has, in
fmy own lifetime, béeﬂ made respectable égain by.unitiﬁg it with stahdardé
\ _
of intellectual heonesty ana’resébn§§bility. Today a rhetorician assumes
'that arguing me;ely to overéomé an oppcnent or éxpressing false feeling witﬁ
verbal skill are signs of iPmaturity or. weak characte;. What is important
in modern rhetoric is the sincere struggle to distiﬁguish shoddy from sound,
trivial from signifiqant;Mand‘§o éommunicate these distinctions effectively.
Composing in speech or writing is not just a cléver set of tricks; it is an

'important means of ordering egperiencé, of discovering vaiid ideas and
renderiﬂé fheﬁ more precise.
The bases for effective instruction in.céméosifion may now be - summarized:
Imaginative writing providesiexbefience in ‘expressing and ordering
feelings, ideas, and expériences ana.does so in highly personal
ways; it contribuées_significaﬁtly'té the students' overall
development in wfiting. 'Studéﬁts need a balance of imaginative
writing and reasoned éxposition 6f rigorous thought.
Students must write with genﬁine sense of communication; they must
-_ have something to_say, someone td say it to, ‘and a,desire to say )
it; only then cén'a teacher help them organize éﬂgﬂexpress it.
| Students must grapple with their own experiencegl-théughts, and feelings,
" consciously shaping them toward effective communication; learning
principles and studying;mbqéls Qill not bessufficient aithough
they may be very useful if related to the composing.
Thehelp;students receive in generating, organizing, and.expressing
ideas before and during the actual process of composing is more
'important than the help they receive after writing. |
In expgsitioﬁ, students need to be Eaught that a controlling idea is

ot : ‘ needed for composing; thinking and writing cannot be separated.
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’ihPractice in‘aétdal writing, usually limited to short compositions and

a

aimed at specific problems of achievement, surpasses other plans

u_ ;-‘u , for student achievement.

Teachers should plan"fmt a ptdgression in the attainment of specific

"skills ofcompdsition; thié progression should encompass all the

Cearh g ten s o e

1 i . ..

-gr;a;sjbf the ;écbddary_school.
Evaiuatién.of student writing and all revision"should extend beyond
é‘conéern for mechanics and correctness; the heart of the ﬁatter is
purpose, clarity, and vitality of expression.
fhé béSt organizatipn of %nstruction relates composition to the rest
. of thé Ehglish cﬁrriculum; to other school subjécts and activities,
~_and to student coqéerns beyond the schooll Writiﬁg does not exist
e in fhg Eﬁélish_clgss alone. The evaluation sﬁould éncompass all

subject areas, not just English.

E R
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ELISABETH McPHERSON

One recent change in hlgh school English, the impact of which has not

'_yet been felt in my own area, is a reduction 1n the amount of English required
. for high school graduation——now only one year in some schools in Missouri.
Since‘most of the college stuaentr { seé have been out of high school for .
at.least two years,"this change in requirements has not affected them; there
is'a general expectation, however,_that three or four years from now we will '
be getting students with much;less training in any language arts skills,
but especially 1n writing and reading.

This reduction in the high school English requirement is partly a matter
of budget - English courses are, or should be, slightly more expensive to
) teach than some other subjects& partly'a parallel to the reduced English
brequirements in somecollegégw-—.if the colleges don’t consider:it important,
why should high schools insist on it? but mostly, I think, it reflects a
legislative belief that what goes on in English classes, or what results
from students taking the classes, is not really "practical™ and.therefore

unnecessary.

-

'ﬁormally‘l begin my compoSition‘classes'bymasking my students to write
a shortréaper describing their last English class, telling me what they
' remember’ from’it and what they think its purpose was. About a'third of them.
' say they can't remember anything at all those who do remember are about
_equally diVided‘between sayingthey"did diagramming" or "read some stories
and talked about them," but they seldom remember what the stories were.
Nearly all of them‘ignore the part about what the class was intended to
accomplish. Instead, they see-the'activities as an end in themselves; . they

diagrammed to‘learn diagramming or they read the stories because they were
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iin thévbobk. Almost all of them, indicated not so much by those first

papers as by the comments theyfﬁake later in ths semester, bhelieve that "doing
1English" means identifying par;s of spééch or working thfough handbook
exercises. They continue to ask me, as students have béen doing for fifteen
.fyears,.when are we going to fdo some Eﬁglish,"_as diffé:gntiased'from talking
about the nature of language, discussing the intentioﬁ‘ihd—effes; of what
pesple have written, or just writing all the time. Unfdrfunately, in my
'classes, tﬁis represents nof a change, but a iack of change, in what many

high schools are doing. “ V?

Most of ths students i.see have done very little writing in high school,

or don't remember dding any, beyond an occasional book report.  B;t that's

not a change either; students have been.tel}ing me the same thing for more
tﬁan fifteen years. I£f there has beeg a'chégge at all, it has been toward
slightly more iequired_writing rather than less -- astonishing in view of

the 150 students most urban high schidol English teachers cope with: -
V daily. But if'my studsnts' impressions ax . accurate;‘what they wrofe has been
‘marksd for what their teachers saw as.errors; with almost no commsnt on orgaﬁi—l
- zation br Jogic or sffectivs phrasing, and very seldom any fesponselto wsat the
Astﬁdénfs saidfin their.writing. The effect has bseh to cenvince the stsésnts
. that comﬁunicatibn is irrsievast to classrdom wr;tipg;'they see it ss a csntest'
in which they always 1ose,'snd they are, very sensiblyQ'averse to.esposing
fhemselvesmorethan they absolutely have to. Theay wxite as little ;s they can
yet away.with. . . : -

’The much puﬁlicizea move toward electives or mini—courses as a replacement

for a mgfe traditional English curriculum has had no noticsable effect.on the

students who ‘attend the community cdllege where I tezach. Either these electives

are less available in overcrowded, underfunded urban schools or students are
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simply sectioned into.thém without being aware that they have. been offered
"choices." They have. had no courses in film criticism, much less any oppor-

tunity to make short films. They don't know that language has a history,

.or that it changes. They associate the term "dialect" only with "mistake,"
- and their concept of language choices is solely in terms of "right"™ and "wrong," -

" almost never in terms of appropriateness.

"I realize that much of what I've been éaying may be overly simplified

generalizatiocns. %hese reactions are based on what my community college

~students say and do rather ﬁhép on the changes -- the impr0vemehts —— discussed

"in éonfeiences or desériﬁed_in journals. The shifté that I believe have occurred

i e 1

in teacher tréiping, with greater emphasis oh how people learn langﬁége, how

to teach reading, how-people become competent writg;s,'how to understand énd'
app:eciate éthnic literature, havé haé litfle impact 6n'mOSt high séhool
bcla;sés. vThe laégwof impact_is, I think, partly because of the scarcity 6f
jobs f0r teachers who have graduated from thesé changed training programs, and,

paitly because the rigidity of many high school curricula makes it difficult

;m_for those who do get jobs to put their ideas into practice.

The lower achievement: scores and the related "back-to-basics" movement
‘seem to.me less a result of charges in high schools than of changes in the .

students whé'take the tests and go on to college —-- and, of course, lack of .

v change in what the tests measure. If language habits result more from

association and early environment than from any amount of "correcting” that

the schools can do; if a larger percentage of students taking the achievement

tests. come from backgroupds'where the prestige dialect is not spoZzn; if the

nda}d of

language ability, and often include outdated niceties no ldnger common even

tests continue to measure adherence o that dialect as the only s

in that dialect; and if the combined influence of schools and tests makes
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» _ablefstudents distrust their'own language, then it is hardly surprising that
'£hé sceres do.go ‘down. | | |
.iCOllege reaction to the situation takes three general.directions. One
Vway is te establish remedial, or developmental courses, usualiy without
credith.andlattempt,to make'changes, in a semestexr or less, that the scho;ls.
have been unable to make in twelve years. The likelihood of success depends,
ji,think; on how the remedial ceurses are handled. Those that concentrate on
mechanics and usage are less ;ikely to succeed than those that work on reading
_cémprehension or; in very sma%l groups, approach writing as orderly conmunicatron
rather than-a contest in se—called “correctness"‘—— in other yords, those that
take.much the same approach, with more individual help, that is taken in any
good compositien class.
A second waf, a method Iheard advecated last week by the_director&gf ,
compositionlat a large majer universitft'is simply to fail those students
whose performance, at the end of the term, does not meet the instrncter's
'coneeptien of "college ietel-writing." This' university, the director said,
leffersfns remedial work; adequate English preparation, as that English |
.taebartment sees it, is the responsibility of the high schools. Such an
s approach may 1ndeed insure that the graduates of’ that unlvers1ty can produce,

at the end of the1r freshman year, ed1ted American English, but it also insures

'x

‘that'greference will be.given to middle class "mainstream" students, and that
gthers wilikbe turned away.
A third way, one that I think (hepe?) is becoming more prevalent, is to
accept,a»variety of language habits without condeseension or criticism,yand.
) tgiapproach writing as a.creative aet of mind which deserves a response to

~what 1s being said, not just to the superficial way of saylng it. 1In such

classes, students respond to other students papers in terms of clarity,
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accuracj,fcoherence, pfecise<word choice, grace, and reaaability. They ask
questlons when they don t understand, but.they are more llkely to praise small
successes than to condemn unconventlonal practlces. When they do suggest
thatksomething_is "Wroné,f'the discussion mo;es to why the& think it wrong —-

to a consideration of language prejudice, of appropriateness, of purpose, of

prestige. Such classes spend time on sexism in language -- why the cccc

“statement was called “"Students' RightttouThéi{L Own Language," for instance,

rather than the student's right to 7is language. They discuss slant and

doublespeak. Whlle they certalnly don £ deny any students an opportunlty to
make whatever language changes, or master whatever edltlna technlques the
students feel they want; the classes do concentrate on building confidence

and encoufaging clear ccmmunication, not just on the etiquette of writing.
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~or the first semester of college). Yet other institutions

DR.  GENEVA SMITHERMAN

Perhaps the most fundamental and far-reaching recent change ‘in the

- English curriculum has_beeﬁ a reduc;ion in the number of English credits

required for'credenfiéling in high school and college, along with increased

“fieXibilify as to the particular kinds of English courses available to

fulfill these requirements. fhe felaxation'bf requirements has ééfapulted
this once'hétionally homogeneous curriculﬁm intq.a highly fi&iﬁ state iﬁ
which tﬁe."language arts" isiinterpreted differenti; depending on local
conditiohs. Some higﬁ schoolsnow have a phase-elective cﬁrriculum

where students select ffom a c;;;teria of céurses (hore proéerly called
"modules" or "phasés"'in most places;usiné this:qurriculum design). This
smorgasbord of generally short—term experience -- séy ten WEékS —-= may
include mbaules like "Film", "Science Fiction", "Acting Technique", "Black

Poetry," as well as the traditional‘"victorian Litéiature," "Shakespeare;“

) "Expository Writing" and even, in some schools, "Usage and Mechanics.".

A .

In yet other»high schools, as well as in some colleges, a humanities-type

‘curriculum has evolved where "literaturse and the arts" are integrated with

creative-and_expréésive productions from studerts. Some institutions allow

students to partake of this lavish feast only after fulfilling a minimum

"basic English requirement (consuming, pefhaps, the first year of high school

Whavg'fullf.imple—
mehted the elective concept by allowing studehts complete freedom of choice
ffom among the“cqurses pProvided. 'And some university English departments have
even gone so far as to apply the eléctive principle to the Enélish_major

requirement. (One. interesting consequence of allowing student options is that

everybody and they momma is now avoiding thangs like "Puritan Literature”
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and ‘the "classics" which didn't nobody never reaily like no way cept Miss

" humanities had aped the empiricist methodological -approach of the ?pure“;n

Fidaitch1)

. In the midst of this rather healthy diveréity, a reactionary villain

;called “baék;to—the—basics" busily directs a countermovement. Among the
troops axe individual parents, community groups,; employers, college admissions

band>job placement personnel, local and federal educational»policymakérs and

a sprinkling of language arts teachers themselves. The English curriculum
has thus far accommodated only one dimension of -this movement: the "right-

to-read,"” which you‘could hardly call regressive, and which, in fact, has no

Al

business consortiné with the likeéhéf Mr. Badass Basics.

While these language arts curriculum tendencies are often extrapdlated
and discussed apart from the socio—rolitica; context, they cannot really be
understood gutside that. framework which moves and informs all our lives.
The language arts movement-countermovement is a dialectic about which

space.wi;;kOnly permit me tc oifer the following.

As this brave néw world moved closer to 1984, the enlightened intelli-

62

gentsia (which, I assume, also includes educators) feared the awesome déhgmaniza—

tion and impersonalization created by a capitalist technology gone wild.
All looked to the humanities to resurrect the human in contemporary‘hﬁﬁénity.

But, in their misguided notions about "intellectual respectability, " the

" sciences. So, for exémple, "appreciation and uﬁdefstanding of literature"

were being measured by objective tests, and creative uses of language like

" "He danced his did" were being "easily" explained by mathematically concep-

tualized selectional rules derived from trénsformationak@enerative grammax:
theory. The socially neededéborrectivelwas thus the humahizing of the English

curriculum, However, the "problem":with a "humanistic" language arts
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:.curriculum is'thaﬁ it helps to faciiitate graduation for everybody ---

Blacks (for wﬁom, historically, English has.been the school subject most

6ften failedj, Latinps, poor and otﬁer non-mainstream whites, native

Amei;eans and other "outsiders" in American life. Applying humanism on a
1broad.curriculum»scale"ha5~iessened ehe effectiveness of the school as

an economicbsorting institution. With credentials in hand, everyboay'

ceﬁ converge on indust;y, business, pro.essional schools and other mobility=-

faciiitaﬁipg institutions scureaming "Let me in!" American socieey is both

unwillingi%nd en?eadf to deal{with these Qemaeding herdes of felk,'especia}ly
.since”eﬁie new breed has éeined pplitical literacy aqd a sense of their

colleetive power and inherent right to participate in the American dream.

Now the “puﬁlie,“ which includes minority folk too, is ﬁrging a return

to "good spelling” and Eighteehth Ceneury cofreptness norms, but it is not
'because ehese laﬁguage arts "basics" are perceived as good in and of themj

selves, but because lack of them is "how come they said they couldn't give

my boy no job." Thus what has hapﬁéned iz that many of the dispossessed

themeelves-are.being.fooled by tﬁe slick game of the ruling class and bujing
Agfhe trickeration equation: 6g06d séeech = eeonoﬁic eévaﬁeementa whenttﬂe objec-
'{tive reeiity is ain no robm“d%‘%hé'idp} Dig that the 5asies—countermovement is

jﬁst'anothef»in a long series of -superficial barriers te keep the "outsiéers" h
' eut. Wﬁet thége felks erying for the:“basics“ don't’reelige (although the

American powe;welite doee)‘is that, given the gresunt constitueion of Amer%can

society, all the knewledge of the Graeco-Roman lj‘erary tradition,.and

ail the competency in phe'prestige dialect in the world ain gon help you. #50

I hope those of'us in the language arts Qill not allow ourselves.to be

instruments of those last-ditch attempts to salvage an oppressive system.
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I gues$»ﬁhé”teél;qﬁé$tiqh forfﬁé_i§ not'Whethefxthe schools have changed,

hethgrfthéfstudénfs;ﬁéjeichahged;‘_:Sinée_most."réal".QﬁeétioﬁS'Suggest

thei

r Qﬁnléﬁswets,vitfwill sﬁ;prisé]nq pﬁefif I say that $tudents héVeﬁ't

at:iéésﬁ‘noﬁ{essgntiaily;l’Ta'be'sure, instead-of_demanding their

M  is?ﬁhey diqfiﬁ'théglétev'GOS,.they_ﬁowvinSist'Bn being'éivén the answers .-~

Lfto social}dueétions, 4"Relévan¢e?  Who . needs iETm,I just want an A in the’
S ff}.”*‘i e TR o S . Co .

" course." But:.do such apparent attitude shifts represent changes of person -
. for;Chanéesnof pdiitical‘style and_power? "We were there back in the 'GOs,

, :but_wé'Qere'£he.silenﬁgmajority_,‘. . thenl" Whatever the answer, the reai

'**féalﬁ qﬁeétion is whether schools can ever be the%agénts of change or

' Qﬁé£hér all change, degp or $ﬁperficia1, is frigéered by peeré Oor near-—peers
in respoﬁse,to pblitiéalf—economic, and social conditions. Attitudes chaﬁ;é;
théy are‘the'fashions of thought. _The kid; change, five years later the adults

‘;éhaﬁé ikfive‘yeafs later the séhqg}s'change,_but by then it's a whole new ball
game, as they used to say.

GiQen that students have changed in'théﬁéq; they talk, ha&g they changed

'jin fhéif ébility to talk? Are they appreciably different in speaking literacy,

J#eéding literacy, listening ;iteracy, of»w;iting Iitqfaqy from what they were
xfi&é} ten, or fifteenlyéars ago? Not so far as I can éee or hear. 1It's
difficult to discerﬂ'a mean with your eyes or a medign wifh your ears, but,
fashions of d#éss aﬁd fhought aside, they look'likg the same kids to me.

;j;; 'Maybé it's‘because I'm changing, too.
‘'Without a doubt, I have changed: I.no longer believe in the sanctity of

the standard languége. I no longer believe that the only way to get an educa-

tion is_to read the best that has been said and thought. But in other ways,

I haven't changed. I still think I know what to teach and how to teach it,




’faithpugh‘fhéée what's and how's chaﬁg%Pyearly. I still have utter contempt

“"jfbffmy training as a high school English teacher.’ If”my.training was in fact

cbntgﬁpfible{ i; was not beCause'my teachers were fools, nor, entirely,

‘ - because T was a fool. 'In large part it was because my teachers did what they

did out of tradition rather than out of reason. Perhaps that's why we wrote

objeqtivés for units rather than goals for programé.'

Wﬁat ié the. job of the English teécher? Is it.to teach students to under--
st#nd and appreciate greét literature? Yes. . Doeé,this extend to film and
other nén—print media? Why not? 1Is it to teach étgdents.fo be_effective

communizsators and communicatees, ready to create new jargon at the hint of

‘presidential, -or lesser, whim? Of course. 1Is it to teach students to develop

their own potential -in self expression? Right-on! Is it to teach students
an esthetic awareness and a scientific understanding of the structures and
styles available in-theixr language? To be sure. Is it to teach students the

vagaries of the standard dialect to the end that they can eschew triteness

and achieve promotion? You'd better believe it. What are the chances of

finding and training people to do all of the above with competence, though

not necessarily with equal facility? BAbout zero, or slightly greatex tﬁan
the chance of finding a Renaissanqe man in today's specialized Wprld, But
perﬁéﬁs specialization is a partial answer. Perhapi the job :231; more nearly
bebdone well if the esthetic—expressive_functions_wére sepafated from the,
’cognifive—transactional functions. - _ |

.In any case, if the high school English teacher is to be_; Jéék or Jill
of many’trades, sﬁe or he must be reasonably educated in those trades. Lots
of literatp;e courses, a few writing:experiences, and a smattering of linguis;

tics may constitute a ceasonable general English major without in any way

providing reasonable training for a future teacher of language arts and skills.
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The’;eally gséential_t;ades;boii dowphfo two members of a famous trio.
}fhemwag~whbfdefinédﬁth;“bésics~athhefthreemR's——Reading, 'Rifing and- - -
fRitﬁméticvset our primar;vgdéls‘%or all time while rendering unto usage
and_spéllihg exaétiy the_§tatué they deserve. Are'there crifical readers
who are nof‘critica;'lisﬁehérs? What of fluent Qriters who can't speak?
A;é tﬁey badly trained or are they victims of their own personélitieé?
,,Ifﬁwevfeach reading_aﬁd writing well, can we not bhild the bridges to
listéning and séeaking?f-if.usage and mechanics are regarded as editorial
rather than compositional skills, matters of.polisﬁ aﬁa conformity rather
£haﬁi§ubstance and vigbr,fneed we promotg‘elitism baéed on trivia? Must we,
astiight MacDon;ld once said, hold tﬁe line on allowing enthuse,: or do
fighting‘such:batfles lose us the war against obscurity, deceptién,.sloth,
. and other 5esetting sins of communiéation?

'Pérhaps changes in high school curricula have héd an impact on éolleges
and I juét haven't‘ndticéd. Maybe my observégwéample is too.small. Maybe
I listen too much to what students have to say and nct enpugh to how they
say it, which is a kind of trap, because the two things are in some sense
one. Still, I believe that education is primarily a matter of individuél
human growth. That schools and uniyé;sities can do little more than provide
favorable conditions for such growth. And that providing those conditions
is a heuvy responsibility in a society that professeé multiéulturalism while
reéui;ing-social conformity. Now that thousands of néw immigranég from South-

East Asia are pouring in annually, we have a chance to do it again and do it

right, not only for them but for all ethniq;g;oups,'i.e.'for all of us.
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Aruitoxt provided by Eic:

the view.that

1.vAppehdix?2j'
“DR.’-LLOYD-JONES'S ADDRESS

y-

f‘In7his‘§eynote-p:esentatiéni‘Dr; Lloyd-Jones provides the framework

" for viewing language, s¢h6d;s, and testing as instruments of social value,

'

a fecurienfbtheme among “the participants. Within the metaphorical frame-

work of the traditional terms of rhétoric, he cites examples to support

R TP

disordet,'diversity, and -discontinuity prevail. What he

‘sees‘in sdciéty he also sees reflected in the problems' of eddcation; in
,general} and in the problems of language arts curricula, in particular.

" Given the current state of society, Di._Lloyd4anesgasks what-Engiish teachers

+

¢ 4

can expect of their students, of themSelves,faﬁd 6f§théi; discipline.
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57#,A_§ﬁtp;ist Look at the>C0ntekts of Engdlish

DEL Richard Lloyd-Jonss T T

oMy fuhcfibn;toﬁightjis:mostly to be ﬁn'frritant-to-get the»discussibn
' grbups’fuming‘aha;fussiné and cbming'up‘with ideas. I'm to pose'the problems;

you're to pose the answers. 1I'm to provide a context in which those arswers
T T T : : R : D : : _ ..

éy}f}:;  ﬂ”mi§h£i;u§§@h;{‘f;‘ém%a~littléluncohfortgblé dealing witﬁ futuiismfél am not.
| _#Ifé#der.of'charts»;nd trendé——but,you will perhaps foréive'ﬁe if I speculate
;56ﬁ€ thé,§alﬁés ;mp;iedain some recent eventé’§8A§ou.can decide where we are--—
or ought to be—;gdihg. o | |
. g -

‘So'far at.this meeting we've been thinking about testing as looking
:baékward:and 100kin§ forward. ’In looking 5ackward we use_tests as description
1§§:teil us whaﬁ theléonaition is at-the moment. We want to find out what a
‘persén knows without réising immediately the question of good or bad. 'Of
course, the tés£ iésélf implies a vglue system, but the Eurpose is to describe
accurately: .The description has aAhigh vélue.for us bécause we considered
the questions worth asking. |

in looking forward, we seek Prediction. Will this person do well: enough
to succeed in such andAsuehfa“prog%am? That implies that you know where you're
going, that you are'v;lping a p&rticular futdre condition. Gi?en the chaﬁgeS'in
the last couple of decades, that may be a pretty risky”thoﬁght. “That kind
of predicting is ordiﬂarily ;imited to a fairly short time in the future. It's
very much like the economic predictors which tell ué whether the market is
going to go up immediately, what the unemployment is going to be next month.
The short-term predictions réally céme to very little more'thaﬁwthe’extrapolation
of a line d?awn on a gﬁart" These short-term predictions seeﬁ inevitable in

part because they are impersonal. Nobody intervenes, we are all swept away -

by them, and so we accept economic determinism,
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Eventually we may go out beyond where those 11nes can decently be

'”“progected We start~ask1ng what's golng “to” happen to ‘the economy 20 years o

'from pow? That depends on what pecvle decide is important in their lives--

whether they're going to have more children or .fewer children, whether they .
decide to be fatter or thinner or whether, in fact, it's better to live more
simply,or grandly. We'don't predict this by extrapolating a line. We get

that 1ntu1t1vely, as a soc1al cr1t1c looking around to hear what people are

saying what th1ngs and how pPersuasively. . We look for the value shifts in

~-.the society. By 1dent1fy1ng .some such sh1fts I hope to set up the main points

v -

of my dlscu551on.

The schools and the'language are both instruments of social value.

Although we may take a school census and see how many children are coming

aioné; what we do with the»school ano what we test depends on what we think
the society is.up.to. ~Furthermore,_1angnage is ‘a social instrument,vand what
we do in»the schools is but a small part of a young person's learning of the -
ianguage.v When I look at test scores in the sciences, I suspect that’that
score represents what somebody learned in-school. ”ﬁhen I look at test scores
onfthe nse of languaée, I am very much concerned with what are the other social
influences that'affected that score. : |

What are some of the social influences that might concern>us?s How do they
affect what society expects of us? Let me give'an example of what I'm driving
at. Consider the issue of professional accountability; In other professions
we note thevrise of malpractice suits. In our gloomier moments we foresee
them for school teachers as weil, although.it is hard to relate damages to a

failure tc teach wisdom or the rules for»commas.- As for the doctors, we've

heard that the modern doctor really isn't very close to his patients anymore.

74



fls v1ewed as’ a matter of mechanlcal accountablllty.
Perhaps malpract1ce su1ts and school accountablllty are ev1dence of our.

v des1re to enforce soc1al respons1b111ty.; But you mlght equally say that

.....

’they are s1gns that the cement, the glue, the personal contact that holds
: soc1ety together 1s breaklng apart dlssolv1ng, leav1ng us fragmented ‘Which.

"way you dec1de to look at'it——the rules of consumerism oxr the bonds of ‘an

'['organlc soc1ety——makes a dlfference in which va]ue system }ou choose for

/

o

.govern1ng the school -~
‘The:issue'may be one of how people'without power relate to people xith

power.. Iflit is a confrontation, we put more and morevfaith in procedures

and less and less falth in-the judgment of the indi?idual administrator or

' : RS .
teacher. We suddenly have developed a whole handbogk-of procedures for Bl
: . o S e i .

_;;f . g ,euerything——for appointments, for promotions, for salary grantsf—it's far
‘beyond the old guide to‘husiness procedures and‘wsyhﬁue to k=eop a lawyer at
the other end of the telephone. A society wiilh somewhat less human glue
tends to distance people from one another in wschanisal fairness and that
puts more weight on tests ard less on peopls ..

Another symptom is "credentialism." The znci:ty requires all sorts of
credentials for any job, and many of those crecesntials are not citarly relevant.
Consider the jobs which”reguire a bazhelor's degree but not a cnlliegs
education. Th=2 society is preoccupied with procedure, the outward sign,
the piece of paper, the credential, »ecause lt doesn't want io cope with
identifying. the underlyirg competencies whlch are needed. Testing procedures
may substitote for other credentials, but even that is a symptom of depersonalizi

Still sne more symptom of changes in value is the issue of analysis

versus axperierce. Language is, after all, categorical. analytic. As soon as
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.we start puttlng a thlng in words, we begln clas Jtyzng the experlence,

'{‘fiorganlzlng it and structurlng 1t The language ubctltute for experlence is.

'rather dlfferent from the 1mages and sensatlonq Nf actual- experlence. Quite '
'.posslbly we once 1nterpreted the events of flrrc accordlng to the rules of

narratlve thatlwe learned in-literature courses. But one'of»the skills of

!

- ‘and they make their transitiéns from image tc-jmage. They experience in the

young people who have become visually literats is that they live in the image
~fiIm a‘zen kind’of.meaning. They have. a very much defernnt cngagement w1th
communlcatlons and thus they may have a dltfe'cnt sense of category and

. appropriate transition.

”hese symptoms of value change lead me to reexanive  three of the

1 .

atradltlonal v1rtues of rhetorlc- (1! hlerarcnrcai o:dvrs, (2) unlty, and

‘_(3) coherence.-ﬁhost of us cannot 1maglne dlsccun'2>w1thout them, but 1'd

like to, suggest that in our soclety these valuss are not.universaily accepted,

'If we are‘to continue to worship. these wbrds;'we may‘have to redefine them.
Ccnsider hierarchy. We assumed hiererchy as long as western_society

hhas talked about itielf, I'11 not go ruck to the beginning; just cons1der

'the hlerarchy of the chiain of belng, that rigorous structure of experience

' 'ln which each creature has its status,_ The-angels, the seraphim, the cherubim,

the kanS and all his lords, the toad and the viper had their status. One

‘ knew one's place until some rebel turned on the soc1al escalator and people

1 kuew that they could go up and down the golden stairs. There hardly could

have bean a'theory of evolution wjithout a concession to mobility. You may

. recall the dodo bird. The‘shocking .extinction of the dodo bird demonstrated

. that in god's plenteous unlverse certain species could be 7 missing. The chain

was’nct fixed and final.
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Hierarchy in its fundamental'intelleétual sense controls‘corporations :

and government, intellectual.gymnasties-and social games, but democracy

i'threatens'hierarchy. The:rcmantic‘notion that participation, distribution

of power}:distribution 07 uec151on and respons1b111ty, and equallty of

pos1t10n m1ght be more 1mpor\ant than rank challenges social h1erarchy.

- *

It's amusing to observe in major corporations there seems to be a

'nevement to_collective management. Troikas and even larger~g;onps are running
big corporations, an§ boards of direCtors:are being told.to assert the;selves.'
More locally, consider the pressure for neighborhood schbols. Wé’had taiked
for a leng time.abquthonsolidation:of districts. We.then saw the pressure
for neighborhood schools‘as a ploy_in/the wars of integration,‘but I suspect

~ that it représents more than that. it may, in fact, reéresent a kind of
Balkaniaation of a communitf, a desire to have within a huge hierarchicail system
a self—determining individnal nnit The ne1ghborhood school movement isn't just
a racial ploy, it's part qf a larger movement for getting rid of the front offlce

Another example for.acadenic people is the Balkanization of the

university, We talked about the multi-versity a few years ago, but I
suggest”that departments are more independent than they ever.were. A loss
of funds'fiom the cent;al administration makes life a little diffieultﬁout
on the fringes, but'still each academic discipline defends its own right as
discipline with more ferocious enthusiasm than they did in the expanding

academic universe. They are terribly afraid of somebody moving in on their_'

turf, and that in turn suggests a kind of decay of the central authorlty.

-

I th1nk we'd have a hard t1me finding a college pres1dent who won't tell how
. v+l .
his power is heédged by procedures designed to distribute power.
Yet for all of that we really-haven't done away with bigness. As people

talked about breaking up the oil companies into smaller units, the companies
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The billion dollar companies have’ to combine in order to get enough capital .

resort to even bigger combines in order to afford the costs of sparching for

oil. They all operate by contract and compact to develop the new fields.

2

. to play their games. That seems to say that.we're going to get bigger and

bigger.

Maybe,thongh, that's a surface change that conceals what's going on

underneath.: Remember‘whatlhappens with rules for fairness. As we create
rules to prevent discrimination or rules to create eqhal opportunity, we find
that they're ineffective if local. They need to have a large political unit

for coverage.' But rules in a large political unit are standardized. ‘They

" operate everywhere in the same form despite local differences.

The same problem afflicts large area planning. It's fashionable to

increase the size of planning units so that even whole states are planning

-units, but the bureaucratie Planner must be fair, and fairness is to treat

everything the same way, so you get just one pattern overall no matter what

_ the' local problems are. The local irritation caused by pressures for

identical treatment works against the notion of uniform, normalized, standardized

tests and rules. Decentralization, democratization, and distribution of power

seem to be undercurrent forces running against the traditions of'centralization

and normalization. Is it also a challenge to traditional rhetorical notions
of hierarchy?

Consider my second rhetorical virtue, "unity," and its counter, "diversity."
Does the center still hold or do we see with Yeats that in another twenty years -
the civilization will fall aéart and we'll have to have a new savior? will
the melting pot sgrvive the call for cultural plurality? Our societ;ﬁhas

honored standardized mass education and tried to get our conglomerate population
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to reading and thinking. the same: thing.- ﬁationw1de v networks and nationwide—
:*publications standardize society, turn us all into s1milar 1ittle droplets
of mater and make us’ all into one big pond But individuals don't like being
'.‘identical drops of water very much. - That they want to say, "Look I'm different "
: Consequently, they cling to dialect they cling to social customs of smaller
'bodies and res1st,'sometimes very'energetically, forces which tend to homogenize
them-still,further.
| The standard argument against encouraging dialects is that they will just '’
develop into mutually unlntelligible languages. But given all the pressures
for homogeneity in society, can one really believe that? Very few language
variants are needed to enable a person to declare a kind of cultural diversity.
The preservation of local customs and interests can be merely quaint Still,
how do standardized schools or standardized tests respond to pressures for that
sort of diversity?. Merely outlaw ChriStmas to accommodate non-Christians?
Diversity in schools is represented.in elective systems. Colleges can
no longer predict that students mill have read any particular work. They
may read pretty well, but they probablvaon't all have read the same things;
As schools have become more centralized and larger, -they have the capacity
to offer more variety, so instead of.hecoming more homogenized they become
more varied.
Parallel in;literary criticism is the whole loss of the great tradition.
A few'years ago, we all know what everyone should have read. We understood
it. Even though the CEEB reading lists went out of date'fifty years ago, the
schools continued to teach those works’until about a decade ago. Now the lists
seem to have disappeared in fact as well as in name. .We don't really know

for sure what everyone ought to have read. Regional and ethnic literatures

are part of a necessary education in a pluralist democratic society. Nowadays

i s .
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'even Shakespeare may be 1rrelevant, although a statement like that would
: once have been enough to get one stoned on a public platform. The center

:h'doesn't seem_to hold“in"the world of high culture. .

In the demimonde ‘we have so far been subjected to only three TV networks,
but there are potentially eighty-eightor more channels of cable TV. ' These not only
will permit but encourage local productions. Your apartment building can
have its own TV show, and that too promotes diversity, Balkanization. It may
make communities out of apartment buildings as the residents themselves go
down to perform in a TV studio in the basement..

In a different way network TV has produced a society full of isolated

subunits which are superf1c1ally standardized. People are no longer obliged

to make contact with the outer world by going over to see the neighbors. .

-

They.spend the.nlght in front of the machine in another kindxof isolation,_l

The pressures for diversity raise prohlems for people Who'demand "standards. "
Standards of whom shall.prevail? The human being is unable to relate to 200
million people, but indeed~needs to relate to‘folks who have names, maybe even

needs to touch them occasionally, but if the society opts for groups with parts

so interchangeable as to be easily transferred around the country, how.do we

reveal individuality?i What kind of tests can one make if we are not permitted
to'make the‘standard of one group the standard for all? Do we make.a lot of
specializedttests for subgroups, or do we make tests with purposes SO narrowly
defined as-to restrict their use?

Diversity is an emotional trap. So far we haven't really had to cope with

it much because the forces of incoherence in society were great enough to allow

us our foiblez. But as>the powers for centralization have increased, along

ca— et e e e O S i

with the Romantic resentment of hierarchical order has grown the resentnent of .

homogenization.
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The third rhetorlcal Vvirtue I mentioned is coherence, stlcklng—togetherness.
The challenge to the tradltlonal deflnltlon can be seen 1n the 1nterest that

young people have shown in eastern philosophy and rellglon and part1cularly

in some varlety of Zen. To some extent, this is an effort to escape the

categorles character1st1c of. western soc1ety. To become 1mmersed in experlence

is a way out of the categorles and the clear values of tradltlonal generallzatlons.

Lo

Perhaps these youths are trylng to substitute an undlfferentlated sense of

LY

Wholeness, but perhaps they like the free- floatlngness, the dlsconnectedness

of this new world. 1In our nuclear family grandparents dlsappear, the chlldren'
leave home, and'the houses are designed for two or three at the most.
nce ' young parents learned about the rearing of children from their own parents,
but now -they have moved so far away that they learn ahout child rearing by
reading booksrn
That suggests the kind.of loss of tradltional knowledge, a disconnectedness
of family ties. Perhaps the children can draw a famlly tree because intellectu- .
'»ally they know where it is, but that is not connectedness.'hIndiyidualsﬁare
lost w1thout great emotional attachments——if you will, a sense of blood. There
may be many crimes committed in the name of blood ties, but maybe they are
necessary emotional supports; Proxy grandparents I think are becoming fashionable.
I've also been struck by the way we are created»by our roles. I've been
intrigued at how my own life has become compartmentalized.- The people I see *n
onefpart’of my existence, I don't see anywhere else. I am created anew by the-
context in which I appear. When one worked at home or near home, the family was
'around,'and your work and your famllj were 1ntegrated I wonder how miany children
ever see where thelr parents work? Or‘Whether two working parents ever share the

associates of the other's working pPlace. When I am assigned to a team to accredit

a distant college, I meet seven or eight strangers from other academic disciplines, bu

L \ whea
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really engage.

in twenty minutes our roles are described and we know whag

Drring our_visit we're very friendly with each other,  we ‘chat about our friends

ot

~ and. family as though they existed, we carry out our job with great efficiency,

we wiite a lucid report, and three days later we can't remember their names.
Our roles are so disconnected from our daily life that although we work as

friends, when we go away, there is nothing left. That may be a tribute to our

'general background and training, but it also may suggest something about the

1ack of depth 1n the human contact The teams cohere only because they don't

.

-

Some predict the reappearance of learning by apprenticeship and 1living in

"an apprentice. situation. That relationship is hierarchical and connected, but

we are far from it. Conedder what is implied by hiring someone to write a
doctoral dissertation or even a term paper.- Put aside whether it is immoral
or illegal, but observe that the master craftsman and the apprentlce are so
unconnected that the master craftsman doesn't even know what's going on.
Another‘symptom is in discontinuous education. To some.extent it is a

virtue that students do nct go stralght through, but go and then come back to

-education. St111 w1th the number of transfers we rarely see students who go~

fou; years'to the same college. The love of alma mater can hardly persist

throhéh three or four_different schools.. The average American adult will

_change occupations four times. Geographic moves are additional. These changes

‘lead to a kind of disconnectedness that puts a great premium on Flexibility .

and doesn't pay much for depth -of commitment.
If I have described values’that are changing in socie*y, the switches

truly must‘haﬁe implications for’' the way we do onr schooling and the way we do

our testing. Fortunately I was not asved to provide you'with definitive

answers on how any of these actually work out in the schools or in tests; I

g2

we're supposed,toldo;"
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was merely challenged to make us look beyond tomorrow. I may have picked the

B wrong detalls. The feature that struck me may not really be a symptom at

a11. 1t's just a 11tt1e wart on the surface of soc1ety. Then again it may

foreshadow a.problem of great concern, and the time to considexr it is now

"‘befora we have to act.

R -
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| Appendix 3

THE PARTICIPANTS

Msf Eveiyn Copeland,lpresently Educational Consultant in English and

Humanities'at Fairfield Uniyersityg has hadiextensive experience’both as
- teacher and consultant'for‘the Fairfield, Connecticut,Pubiic Schools!
Language hrts Program, K-12, she.is currently on the editorial hoard of
the NCTE and is theiémmediate past chair of its secondary Saction.

Dr. Edmund J. Farrell is currently Associate Executlve Secretary of
the NCTE. He has been actlve as teacher both in Ca11forn1a secondary
schools and 1n'seVeral un1vers}t1es. He has also acted as consultant for -

pgschool'districts throughout Calitornia, for the National Assessment of
- Educational Erogress,_and for innumerable conferences on English education.
Dr; Allan Glatthorn, Director of‘Teacher Preparation at the University
_Teof Pennsylvania, is currently_chairing the NCTE's Commission on the'English :
C e Curriculum. He has been particularly involued‘not only invteacher prepara-
tion prograns but;in‘curricuium innovations designed to mect 1:he specdal
needs of adolescents.

DY. Richaxd Lloyd—Jones is the Chairperson of the' Department of English
at the Un1vers1ty of Iowa, where he has been Director of Undergraduate Studies
in English. H1s teachlng act1v1t1es have focused on the natare of wr1t1ng
and rhetorical theory, and he has contributed a descrlptlon of performance
an writing to the Natlonal Assessment of Educational Progress His prlmary

";organlzatlonal commltments have been to the NCTE and CCCC, where he has
served on the Commission on Composition, the Editorial Board, and the advisory

committee on achievement awards in writing as well as editing ~he report

of the Task Force on the Students' Right to Their Own Language.
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‘Dr. Walter D Loban, currently at the University of California at

 Berkeley, teaches graduate seminars in English Education that deal with

 research, curriculum, and instruction in speaking, writing, listening,

-
rd

' reading,'and literature.. He was a member of the Dartmouth*Conference on

English and has been consultant in curriculum development for many California
school systems. Rec1pient of the . ‘NCTE's Award for Distinguished Research

he has recently completed a research study of.language development in 300

children, tracing their-progress from kindergarten through high school.

‘Ms. Elisabeth McPherson, the‘Chairperson of the tiumanities Division at
Forest Park Communiti College, has been deeply innolved in the.teaching of
composition.to community college students. A past chairperson of the- CCCC,
she has been a member of the comnittee “that prepared the background statement
on the Students' Right to Their Own Language and is now part of a committee
that hopes to produce a collection of classroom practices to implement that
statement. She lS also active in the NCTE, on its College Section Committee
and its Comnittee on the Role and Image of the Women in the Profession.

Dr. Geneva Smitherman is currently the Assistant Director of the Center
for Black Studies and assoc1ate professor in the Speech Communication Depart-~
ment of Wayne State University. Specializing in linguistics, she has been

teacher, speaker, consultant, and workshop director at numerous schools

and universities concerned with Black students and the educational progress.

Active in both the NCTE and the CCCC, she has been particularly concerned

. ~
with innovations in.the English curriculum on both the secondary and college

levels and with the topic. of social dialects.
Dr. Robert S. Wachal is the Chairperson of the Department of Linguistics
at the Univers1ty of Iowa, where. he is currently conducting computer- ass1sted

studies in linguistics. His ongoing interests include psycholinguistics,

sociolinguistics, English as a second language, and teacher training.
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