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A STRATEGY FOR COPING WITH HIGH SCHOOL AND COLLEGE
REMEDIAYL, ENGLISH PROBLEMS

PART I

INTRODUCTION -

This study grew out of two earlier research projects completed by
Professor Richard M. Bossone thle serving at Baruch College as Director

of Remedial English: Reading Study-Skllls Problems of Students in the

Communlty Colleges of City Unlverslty of New York (1971) and Three Mddes

of Teachlng Remedial English (1973), both of which made clear that college

remedial Engllsh students have serlous readlng problems, know it, want help,

but rarely get it.

The latter study, Three Modes, co-directed with Professor  Max Weiner,

. ' tested three different approacnes to the teacning of college’remedial
- Engllsh wrltlng. (1) Computer-assisted Instruction,'(2) Programmed

instructlon, and (3) Sector Analysis, a form of descrlptlve grammar. Results.

.of this study indicated that those college students who needed only a

moderate amount of Engllsh remediation shOWed marked 1mprovement in writing. iy

It was equally clear, however, that none of the three approaches studied

produced ev1dence of any slgnlflcant progress in the students whe needed

v1ntens1ve English remedlatlon. The 1nvestlgators found.that the major

3
‘obstacle to successful English remediation, in general, and to the achieve-

.
‘

ment of college-level writing skills, in particular, was the students'’

inability to read well. . __*dﬁ,lmqkergyﬂazt_

Tne Problem

: —
-

In Three Modes.it was obserVed that readlng dlfflCultleS severelx

~limited the scope of student comprehenslon, extended the hours students
{

A
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. .
needed for study, and compounded their difficulties in learning how to write.

Several other research studies, such as Samuel Weingarten's Engllsh in

"

the Two-Year College, Bossone's Remedial English in Callfornla Junior

Colleges, and John E. Roueche's survey of research, Salvage, Redirection, or

Custody, revealed additional obstacles to successful remediation: (1) that

high school and college teachers, although equipped to teach prepared

students, generally have inadequate training in remediation; and (2) that

instructional resource services to support teachers' work in remediation

areginadequate., N

These problems are intensified by a paucit&uef objective information
aboue“materials, techniques, and procedures for remedial English instruction
and testing. Present methbde'and'tests in remedial programs have been
developed usually throuéh trial and error and are mainly based on vague
hopes:that these approaches may work. In particular, college remedial
English instruction, as it is now bracticed, tends to concentrate on writing;
rarely is:;eading instruction required as a basie fer the written work.
This means college curriculum epecialists tend to ignore research findings
that a-high correlation exists between students' reading and writing abilities
and that students‘themselves want reading instruetion to be part of a writing
course.

_If learning in open—door colleges is to become more effective, new
programs and resource services need to be developed, tested, and continually
improved. Nationwide, teacher training programs for college teachers of
reﬁedial English'eppear to be infrequent. Most universities approach
remedial teachlng as a minor task to be assigned to graduate assistants and

other Junlor members of the faculty who have little understanding of the

13



.work. In secondary schools, where the need to teach basic English skills
is recognized as a major goal and is generally‘tgught by regular teachers,
instructional téchniques.and materials also appear to be inadequate, for
studies show that the sucgésé rate in hiéh school'English is lowest with
students who ﬁéed remediation most. -

At The City U;ivers;ty’of New York 4CUNYXrithere~are numerous remeaial
programs, but there is no éentral facility to‘gnsure that adequate insprué-
,tionallrefqurces’will be offered to teachers_ofiunprepa;ed freshmen at its

[ . -

Jarious college units. Considering their diversity’in content, approach,

-

" class size, and sfandards, the remedial courses 6ffered at the separate
M colleges do not guarantee ;tudents or the public thag University-wide
remedial instruction is equal or effective. A large number of open'admié-
sions students in The City University, despite‘their attendance in remedial
English courses, fail to make satisfactory progress. What ié needed, then,
is a strategy of action that will ensurg.success in reading and writing
skills for unprepared studénts, both at the high school and college freshman
level.
In tﬁe future, increased teaching expertise, adequate staffing, and
availgbility of resource materialé may resolve students' learning.préblems.
But first, systematic investigations must be made. The present study is
one such effort. It is based on findings by Weingarten, Bossone, and Roueche,
cited above, and postqlates that readipg skill is essent}al to writing skill.
For this study, a program wés designed to fa;;iitate instruction in‘basic
. English skills. This pfogr;m integrated reading (analysis) -and writing
(synthesis) in sequential lessons. 1In addition, a strategy was dévelopéd

to train high school teachers and college interns to use the program design.

ERIC - 14
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“

Fifteen teacher-seminars, including demonstration lessons, were provided-

for all instructors who used the program design in their English classes.

General Purpose and objectiveS_f
- . . F
The general purpose of this project was to study the effect on studente'
writing.of restructured remedial English courses which correlate reading
instruction with writing instruction. The;specific.objectivee consistent
:_with this purpose were:
l. To analyze and develop testing materials and other instruments
in order to obtain an accurate profile of students' compeﬁencies'
i X
and problems so that proper 1nstructibn .could be planned.
'2-. To utilize appropriate teaching materials that set forth
oo student learninéﬁobjectives, lessons,—and worksheets that
mspecigically correlated reading instruction with writing
instruction.

3. To improve remedial English instruction bf'training teachers to
cope with reading and writing problems as well as some English
as a Second Language problems.

4. To evaluate the progress of students in excerimental groups
(i.e., those who used the-special curriculum materials and who
were <taught hy epecially trained teachers) with the progress
of students in control groups (i.e., those who used a variety
of materials and who were taught by teachers uith no special
training). |

5. To bring about constructive articulation between the New York

City high schools and The City University of New York in preparing

open admissions students for college English.

Qo C 15
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To achieve these objectiveé, this study was conducted in three parts:

a planning phase. of six months (February 1975 - August 1975); the first

"
\

iﬁp}ementafgon phase"(fall semester, 1975); and the secdndfimplemeﬁtation
phase (sprin§:§eméstef,v1976).

Despite careful planning in the first phase, the investigators were
" events beyond their control. Inoapcordance with Murphy's Law "whatever can
go wrong will go wrong," a great deal went wrong. The more sigpificant
éventé which q;eated‘problems for thisfstudy were:

1. 1In the fall, 1975, the New York City'teachegs' strike affgg;ed
the number of high school Fgachers who could pérticipigg in the e#périment.
'Thén, Board of Education retrenchments reduced tﬁe numbe;'further.

2, After school feopened with fewe;}teachers, numerous adjustmegts in
high school class enrollments affected “he number of high schqol studegts,n .
able to parﬁicipatelin the exéérime;t. ' |

3. The.fiscal uncegggipty of The City University resulted in facuity
aﬁd student demonstrations which in turn contributed to student abéenteeiém

and dropouts.

4. The closing of The City University prior to completion of some -
classes in the spring, 1976, affected the number of students available for
final tesfing purposes.

Although these severe problems reduced the large §§mple of faculty and

- oy

students plahned for in the implementation phases of this study, the sample

- size that remained -was adequate for research purposes.

. 16
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PART II

PROCEDURE

Pro“eﬁt Personnel

Personnel for‘this projec: wete the Project Director, a Curticulum
Spacialist in Writino, a Curriculum Specialist in Readino, a coneE}tant in
Eng;ish as a Second'Languaoe,.two evaluators, a high school liaison person,
and researoh assistants.

The Project Director, Richard M. Bossone, Ph.D., is Professor of
Engiish at the CUNY Gtaduate.sohoolt The Curricuiun;Specialigt in Writing,
Lynn Quitman Troyka, Ph.D., is.Associate Professoi.of Basic Educational
Skills, Queensborough Community College, CUNY. The ourriculum SQecialist in

Reading, Gertrude L. Downing, Ed.D., is Associate Professor of Education,

»

hQueens“College,,CUNY; 5‘1 three have had a minimum of 15 years experience

1n\;each;ng Engllsh and read1ng at both the high school and college levels.

o~
oo

In addltlon,~they have had exten51ve experience in de51gn1ng currlculum

’c"& o

"materials and in conducting 1n—serv1ce workshops at local, state, and "

—

national levels. They have served as educational consultants and have

‘published widely: Dr. Bossone has published a text on English skilll, a

text on English instruction, numerous research reports, and many articles on
English education;.D;. Troyka has Qritten several texts on basic English
skills and has conducted‘research in English education; Dr. Downing has
written articles on the teaohing of reading.

The evaiuatore for this projeot were Max Weiner, Ph.D., Executive Officer
of the CUNY Ph.D. Program in Educatdonal Psychology and Director‘of the CQNY

Center for Advanced Study in Education (CASE); and Anthony J. Poiemeni, Ph.D.,

17
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Director of the Office of Educational Evaluation, New York City Board of
. . >
Education.

" The consultant in English as a Second Language (ESL) was Robert C.

Lugton, Ed.D., Professor of English, Brooklyn College. The New York City

"high school liaison and supervisor of the high school teachers in this

project was Norvin Smookler, Department Chairman of English at Tottenville

High School, Staten Island. The senior research assistants for this

‘project were Pamela Di Pesa, Ph.D., who has taught remedial English and

freshman composition at various colleges of the City University of New York,
and Angela Leotta, who has worked on other research projects in English.
In addifidn, thefé-ﬁasﬁévbéfflﬁime research assistant: . Irvin Schonfeld, a

doctoral student in Educational Psychology.

Instructional Personnel

Classroom teachers comprised the instructional personnel....The experi- -

O
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mental group of teachers who volunteered for'the project attended the weekly
seminars and used the project materials in their classrooms. In the experi-
mental group, there were 13 high school teachers an& 10 collegé interns -in

the fall semester, 1975; there were 17 high school teachérs and 10 college

e . ‘ :
"interns in'the spring semester, 1976. The control group consisted of

volugteer téachers who did not attend the weekly seminars and did not use
the project materialé. In the control group there were 7 high school teachers
and 4 coliéggﬁggachers in the fall; there were 10 high school teachers and
4 college teaché;s in the-spring.
One of the original aims of this project was to retrain a tota; of 44

high school teachers, 22 each semester, but unforeseen circumstances reduced



to 30bthe nuﬁber of high school teachers who were able to participate in the
training semigafsp The New York City teachers' strike, teacher retrenchments,
and reassighments conéiderably limited‘the sample size. Therefore, féwer
teachers were fétrained than had been anticipated.

To obtain ipfosmation about fhe'éroféséional Backgrdgnds and edﬁcétionai
qpinions of the instructional perébnnel involved in the projecf, and to
learn whether or not there were any marked‘differences betwéeP theshigh
"school and qollege teachers or between the experimentalland control teachers,
all teachers weré asked to complete a questionnaire. The 29 brief questions
concernedbthe teachers' pfofessiongl training and experience, their vier of
their students' academic problems, and their téaching methods. 1In ﬁany
cases the answérs the teachers gave were based on previous teaching experi-

encé as well as on their experiences with their prbject classes. The

following sections describe teacher responses. , S '

e - Sex of Teachers and Grade Level Taught

The high school experimeﬁtal group in thevfall‘compriséd"6 male teachers
and .7 feﬁale teachers. This experimental group consisted of 12 eleventh-.
grade clésseé and 1 twelfth-grade class. The high school control group in
the fall comprised 4 male teachers and 3 female teachers. The control group
consisted of 6 eleventh-grade classes and 1 twelfth-grade class.

The high school experimental group in the spring comprised 2 maie
teachers and. 15 female teacﬁexs. This experimental group consisted of 14
eleventh-grade classes and 3 twelfth-grade classes. The high school control

: éfoup in the spring comprised 6 male teachers and 4 female teachers. This
control group consisted of lO'elevenéh-grade classes.

All college experimental classes were taught by college interns: the

. | 19
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fall group'comprised 4 males and 6 females, and the spring group comprised

3 males and 7 females. Each intern taught one course in remedial English

for college freshmen under the- supervision of a cooperating professor.
The college control group in the fall comprised 1 male'teggher and 3

. female teachers. . The college control group in the spring comprisea 4

female teachers. All college control Qroup‘teachers taught freshman

remedial English courses.

Academic Degrees

A profile of the highest academic degree earned by each teacher in
this project is given in Table 1. . -~
TABLE 1

_ Highest Academic Degree Earned
" by Instructiona! Personnel

No. of Teachers " No. of Teachers
Fall 1975 ’ Spring 1976
B.A./B.S. M.A./M.S. Ph.D./Ed.D. B.A./B.S. M.A./M.S. Ph.D./Ed.D.
HighSchee:—— | | .
. 3 . \, .
Experimental 1 11 1 ‘T“fo————w——~ll_‘__>\\\\0
~ Control 0 7 0 2 8 0
College
' Experimental 6 4 0 7 3 0
Control 0 3. 1 0 3 1

Teaching Experience

The teaching experience of the high school experimental group and control

group teachers is shown in Table 2.

-In the fall, the high school experimental

teachers' experience in teaching English ranged from 3 to 28 years, and the

20
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TABLE 2

High School Teachers' Total Years Teaching English

No. of Years No. of Teachers No. of Teachers
Fall 1975 ) " Spring 1976
Bxp. (n=13) |cont. (n=7) Exp. (n=17)|Cont. {n=10)
3 2 . ‘ 1 | 0] 0]
51_ . 0 g 0 , 1 2
6 0 1 1 1
) . S
8 2 1 ) 3 .2
9 1 2 0 1
10 0 0 6 0
11 1 o o 0
12 3 0 1 0
B . 0 1 1
16 . o 11 0 0
18 o o 0 1
20 L1 0 1 0
T L 21 0 0 1 0
22 | o 0 1. 0
25 1 0 0 0
- 27 0 0 0 1
LEE;”'“ “,miA,ﬂ S d .. .. . i

high school control teachers' experience ranged from 3 to 16 vears. In the

spring, the high school experimental'teachers' experience ranged from 4

1o°
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to 22 years, and the high school control teachers' -experience ranged from
4 to 27 years.
The high school teachers' tqtal number of years at their present school

is shown iP Table 3. In the fall, high school experimental groﬁp teachers:

TABLE 3
L ‘ ‘ High School Teachers' Years at Present School
No. of Yéars _;:T No. of Teachers ) No. of Teachers
‘ - Fall 1975 '~ Spring 1976
Exp.n(n=l3) Cont. (n=7) Exp. (n=17)|Cont. (n=10)
3 -1 0 . 1 1
4 2 6 3 0
5 0 2 - 1 1
. 6 1 0 1 1
7 1 1 1 1
8 2 1 2 2
9 0 0 3 1
10 ' 1 1§ 0 1 Lo
12 0 0 _ 2 1. o
13 i >V 1 1 ‘ 0 | 0
15 0 o 1 70
16 0 » 0 o | 0 _ 1
- 18 i 0 0 0
- 19 1 0 1 0
) 21 | 1 0 ‘ 0 0
23 0 _ 0 ' . ﬁ0 : i
- : . i
_ : 11
o ~ 22
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had from 2 to 21 years experience in their present schools; and the high -
school control group teachers had from 2 to 13 years experience at their

present schools. Aalso, in the sprlng, the high school experimental group

=l

teachers had frpm 3 to 19 years experience at their present schools, and

the hlgh school control group teachers had from 2 to 23 years experience at

thelr Present schools.

In the college experimental group, all teachers were interns. Therefore;

all had had limited or no experience in teaching English. 1In -the fall, 7

of the 10 college 1nterns had had no previous experlence .in teaching Engllsh.

In the spring, all lO ccllege interns had had no previous experience teaching
Ehélish. |
"The teaching experience of the college control teachers is Ehcwn in’
Table 4. 1In the fall, total years of experience among coliege control
. TABLE 4

College Control Teachers' .
Total Years Teaching English ~

No. of Years No. of Teachers. | No. of Teachers !
Fall 1975 ‘Spring 1976
Control* (n=4) Contxol* (n=4)
5 _ 1 0
6 1 1
8 l 1
9 1 (o]
12 (o] l.
18 R 0 : 1

*The college experlmental teaché/g were college
interns who had limited prev1ous experience
teaching English, and, therefore, they were not
included in this table.

12
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-teachers ranged from 5 to 9 years. 1In the spring, the eiperience ranged

from 6 to 18 years.

. The college control teachers' years of experience at their present

-polleges are reported in Table 5. In the_fall, the college control teachers -

- had frqm 2 to 5 years experience at their present colleges. 1In the spring,

the college control teachers had from 2 to 8 years ekperience at their

present colleges. .

TABLE 5

College Control Teachers'
Years at Present College

. -
\ .

No. of Years No. of Teachers No. of Teachers
) Fall 1975 Spring 1976
Control* (n=4) Control* (n=4)
2 . 2 1
4 o 1 0
5 1 1
: 6 0 1
8 0 1 .

el R e N L L L -

TR The collegeuexperlmental teachers were college
interns, who had no years at their present
colieges, and, therefore, they were not
included in this table.. -

N

Courses Taught and Course Preferences

In both semesters, the high school experimental and the high school

control teachers indicated that they taught the full range of English

courses--~i.e., literature, composition, reading, creative writing, and

various electives. In addition, in both semesters one-fourth of the high

school experimental teachers taught courses in at least one of the following

areas: journalism, film, media, humanities, speech, or psychology. On the

13
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other hand, in both semestefs the doctoral inferns and the college contrdl
teachers taugﬁf only freshman remedial English. |

" When asked what courses the?'preferréa to teach, the majorit§ of.ﬁhe
high school experimental and high schecol control teachers.in the.fall
indicateq that they preferred to teach literature and creative writing. In
the spring, fhe two new groups of high school teacheré expressed a éreference
for téabhing iiterature and compdsition. In both semesters, the majgrity of
the doctoral interns indicated that they preferred to teach literature, while
the college control teachers reported that they preférred to teach litera-

ture and composition courses.

.Frequency of Conferences with Students

In both the fall.and the spring, a majority of the high school experi-
mental and high school control.teachg;é, and all of the college experimentai
énd college control teachers indicated that they held conferences with their
students outSide of regulaf cléss houfs. Seldom, however, was there a fixed

time set aside for such conferences and seldom was there a fixed number of

- - ———eme smwaes

conferences or a specific amount of time allotted to each student. . o

Teaching Methods Employed ..

All teache;s of both experimental and control groups were asked to
indicate, on a check list, the teaching methods they employed in their class-
roéms. In providing this information, the teachers responded by reporting
if they used each given teachiné ﬁethod'"very often," "often," "sometimes,"
"rarely;" or "never." Tables 6 and % show the teachers' responses to the
;;eaching methods listed. As can be seen, all‘teachers used "discussion" most

frequently in their classrooms.

25
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Summary of Instructional Personnel Data

The data just reported on instructional personnel reveal that with
only slight varlatlons, the high school experimental and control group
teachers were closely matched. 1In all groups, the ratio of female to male
more eleventh- than twelfth~grade classes; and in the colleges, ‘all classes
were in freshman remedial English. Teacher training and teaching experience
backgroende of the high school ;eacher groups were_similar. Because interns
taught all the eollege e#perimental claeses, they had less training and
experience than the college centrol teechers; however, to compensate for
their lack of experience the.interns were given a highly structured program
of instruction to follow. The interns and control group teachers were very
similar in their course and teaching method preferences and in handlieg'

student conferences.

Student Population Tested

In the- fall, 1,012 students were enrolled in the classes used :in thls
study. In the spring, 1,054 students were enrolled. In this study, the
amount of post-instrument data available was affected bywettrition'because
the research design called for using data only from students who hac com-
pleted both the pre- and post-form of an instrument. Table 8 reports the

number of students in the fall in each subgroup (high school experimental

and control, college experimental and control) who took each post-instrument.

. Table 9 gives these data for the spring.

The student attrition rate in this project is explained in part by two
~
factors which operate in any semester-long project that calls for post-

testing on a number of different days: many eleventh- and twelfth-grade as

17
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well as coliege students drop out of school during a semester, and absenteeism
on the day of a test is very common. Other factors, such as the teachers'’

strike, discussed in Part I, contributed equally to the attrition rate.

Participating Institutions

The New Yorkiéity high schools that participated in this project
were: Aviation, ﬁryant, Christopher Columbus, Curtis, Haaren, John Jay,
Newtown, South Shore, TottenVille, Washington Irving, F. D. Roosevelt,
Sheepshead Bay, kndrew Jackson, DeWitt Clinton, Springfield Gardens, Bayside,
John Adams, and Richmond Hill.

The coileges of the City University of New York that participated in
this study were: Barucn, Brooklyn, Hunter, John Jay; and Queensborough.

Teaching Conditions and Student Characteristics as Described by
Instructional Personnel

To identify teaching conditions that affected the teachers in this
study, the high school and college experimental teachers were asked to write
statements about such matters as classroom space, supplies, scheduling, and -
student characteristics;‘.These written statements were confirmed by on-site
observations by supervisors of both experimental and control classrooms.

The teachers' descriptions of teaohing conditions are presented in Part IV
of this report; the teachers' descriptions of students are presented in

Part III of this report.

Seminar-Workshop Goals

All high school and college experimental teachers were required to
attend a wéékly seminar-workshop‘aimed at increasing their abilities. to
understand more fully the correlation between reading and writiné skills
and to deal with a variety'of‘learning problems.

31
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At each session, a seminar was held during the first hour-and-a-half

L

period. Atrthis time, the instructiénal”bérsonnel were oriented to the =
goais of the curriculum and were presented with instructional materials
ént;tled Teacher Activity Packets kTAPs).

Immediately follo&ing each seminar, a‘one-hour workshop was held to
discuss'furtﬁ;r imélementafion of the matgrials, instructional techniques,
procedures for grading student papers, and other related matters. In addi-

tion, some time was devoted to examination of available resource materials. -

Materials Utilized

Teacher Activity Packets (TAPs)

As prescribed by the Project Director, 13 TAPs were utilized to provide
'the téachers of éhe experimental ngups with methods and materials. Because
of tgacher shggestions<éboﬁt time{constraipts in the high schools, the‘TA?s
were condensed into 10 packéts for the spring semester. The readiné and
writing objectives were correlated so that the reading skills lesson serQed_'
as a basis for the writing lesson and fhe writing'ski%ls ;einforced the
readiné skills .taught. ;

Each lesson contained_"Teacher Planning'sheets;“ which included sugges-
tions for ways of motivating the studenfs and provided follow-up assignments
for the skills being taught, and "Student Worksheets," which suéplied gtruc-
tured materials and exercises. ‘

An ESL addendum provided a commentary on the parts of the reading and
writing lessons that might present prcblems for ESL studéntsl Appended ﬁo

W

each TAP were references to other teaching resources, such as sourcebooks

-~

where teachers could find additional multi-level exercises in the reading

‘and w:iting skills being taught in thke TAP. Teachers, thus, could provide

-
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individualized assignments for students needing extra practiee..

The general goals of the curriculum were to teach students'to read
and understand expository writing of the type they encounter in higﬁ
school and college and to teach students to write ahort expository essays
of a similar type. These general curricuiﬁm goals were further refined
into"specific objectives for student performance ‘in reading and writing:..

In reading, the students were expected to identify the topic senteﬁde
and supporting details of a brief exXpository paragraph, to identify the
subject and predicatejof various types of sentences, and'to follow.the
developmental pattern of an-expository essay by recognizing ﬁajor and minor
ideas and their relationships.

In'writing, the students were expected to wfite, without gross errors,
a four—paragraph expository -essay containing an introductory paragraph with
a cleaf thesis statement, two body paragraphs with clear topic sentences
and appropriate suppdrting—detail sentences, and a concluding paragraph.

Sstudent Questionnaires --

To obtain a complete prefile of the students who participated in this
project, pre- and post-questionnaires were administered to the students
during both semesters.

The Pre—guestionnaire, administered at the beginning of the semester,

consisted of 57 short questions designed to provide self-reported infor-
mation about the students in both the experimental and control groups.

Questionnaire items covered five categories: (1) social and educational

background; (2) educational and career goals; (3) reading: attitudes and

interests; (4) writing: attitudes and interests; and (5) problems in

33
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The Post-Questionnaire, a modified,.ehortened version of the pre-
<questionnaife, Qas administered at the end of each term to make possible
cemparisons with pre;questionnaife responses. The post-questionnaire items
were similaf to those on the pre-questionnaire, excePt.that they were

slightly modified so that comparative data-could be derived.

. . Writing Apprehension Instrument

Several studies have shown'that many people experience anxiety when
ﬁrequired to write in either a classfoom or a job situation. When confronted
with a writing situation, these ind}vi@gals'tend to postpone or avoid the
'wéitihg act; wﬁen students cannot aVoid‘writing, they feel under so much

pressure that thei; performence is almost always impaired. Consequently,
these students.develop apprehension about writing.

.This negative internal state can deeply affect studente'who are being
was to'obtaih crucial information about the learning process by assuming
and then exa@ining student apprehension about writihg. In se doing, atten-
tion was focused on the affective as well as cognitive aspects of student
writing development.

To measure the degree to which the experimentzl and control group
students iﬁ the project felt apprehensive about writing at the beginning of
the»seﬁester, ahd to determine whethee the level of apprehension diminished
after a semester of instruction, a writing apprehension instrument was admin-~

istered. This instrument, developed by Daly and Miller,} consists of 26

*For.a discussion of the development and testing of this instrument, see-
John A.Daly and Michael D. Miller. "“The Empirical Development of an
Instrument to Measure Writing Apprehension,” in Research in the Teaching of
English, Winter, 1975, 9, 242-249. Permission for use was obtained from
its developers by Dr. Anthony Poleineni, Director, Office of Educational
Evaluation, New Vork City Board of Education.
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statements about writing. Students were asked to indicate.thg degree to

which each statement aﬁplied to them by circling one of the five responses,

instrument is shown in Appendix B

Teachers' Self-Reports

As an ongoing monitoring of teacher utilization of the TAP materials,
all experimental group teachers were asked to fill in a weekly self-report
based on the previous week's materials. Each self-report form listed each of

the separate reading and writing goals of the lessons. The teachers

- were asked to indicate what percentage of the time available was spent on

each objective. To facilitate estimation of percentages, the self-report

form was divided into the following categories: no time spent; from 1% to

29% time épent; from 30% to 59% time spent; and from 60% to 100% time spent.

Class Observation Reports
In order to determine the extent to which the project materials were

being utilized in the. experimental-classes;—and—to—identify problems that

'might afige in the presentation of these materials, observers visited each

experimental class a number of times. The observers reported to the

curriculum specialists the successes and difficulties teachers had in using

the project materials.

Student Essay Profile
To maintain a record of the wrifing skills progress made by individual
students in the ekperimental group, teachers were asked to keep a "Student

Essay Profile" sheet for each student. This sheet constituted a record of

e -

the teacher's evaluation of: the student's performance on four essays written’

during the samester. These essays, in addition to including the project
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pre.and- post essays, were part of the instructional TAP materials and

were assigned at spaced intervals throughout the semester. For each of the
four essays, teachers checked off on the profile sheet whether or not the
essay revealed that the student had'difficulty with such factors as ideas,
organization, senteﬁce structure, wording, punctuation, mechanics, spelling,

. and gross errors. Fufther, to guide the teachers in their assessment of
student papers, a "General Criteria for’E&aluating Student Writihg.S&mples"
chart was distributed and explained. (See Appendix B.)

Curriculum-Based Tests

For use in the fall semester, 1975, curriculum-based multiple~choice
tests in both reading and writing were written to correspond to the curriculum

objectives of this study. These curriculum-based tests primarily served to

yield a skill§ profile of the t;rget student population, thereby revealing
the suitability of the curriculum objectives.and materials in this study.
The items for.the Reading Test were written by the project Curriculum
Specialist in Reading;'items for the Englisﬁ Errbr Becogﬁitidn Test wete
written by ths project Curriculum Specialist in Writing. Then, under the
.auspices of.the Office of Edﬁg;tional Evaluation of ths New York City Boara
of Education, the surriculum-based tests were given extensive pilot testing.
The first pilot ts:;s were administered to elsvehth— and twelfthsgraders
. at the end of the spring semestér, 1975, prior to the implementation. phases
of this study. As a result of the data obtained, refined pilot tests were
developed. These revised pilot tests were administered to sub-groups of
e . 1,053 seniors who were attending sumﬁer high school English classss in 1975

in order to meet graduation requiremerts. All data from the pilot tests

were analyzed and used for selecting final form items.
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The final form of the'cu;riculum-based test in reading used in this
study consisted of 25 items. The sequénce of questions followed each
reading passage and called for determining main iaea, thought pattern,
word context, and inference. Correct answers were distributed at random

among response positions. Based on item statistics, it was determined

thaf‘from 32% to 92% of the pilot populatiéﬁ'got a correct score on the
items selected for the final form. Also, the cor;e;ations between scores on
a single item and total test scorés ranged from .19 to .54.

The final form of the English Error Recognition Test used for this study

consisted of 45 items. The items called for recognition of five gross

errors in grammar: lack of agreement between subject and verb, sentence -~

fragments, run-on sentences, incorrect case of pronouns,_.and_incorrect

O
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principal parts of verbs. Correct answers were distributed equally among
response positions. Based on item statistics, it was determined that from
45% to 90% of the pilot population earned a correct score on the items selected

for the final form. Also,- the discrimination index ranged from .34 to .62.

.

Standardized Tests o

In the spring semester, 1976, standardized tests were used in place of
the curriculum-based tests discussed above. This was done for two reasons:
first, because the curriculum-based tests had served the purpose in the fall

semester of revealing the suitability of curriculum materials for the target

' student population, it was nc longer necessary to readminister them; second,

because the investigators wanted to ascertain how the students in this
study compared to other students in the country, it was decided in the spring

semester to administer standardized pre- and posttests.
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To test reading skills, Tests 1 and 2 of the Iowa SilentABeadigg Test,

Level 2, Form E were used. To test English skills,.Test 2 of the Stanford

Test of Academic Skills, Level II, Form A was used. Reliability and validity,
as reported in the manual for each test; were considered to be acceptable for

the grade levels used in this study.

Level 2 of the Iowa Silent Reading Test is intended for use in grades

T——

9 thrqﬁgh }4, with norms differentiated according to post-high school plans.

Test 1 is a 15-minute vocabulary test, consisting of 50 items that survey

the depth, breadth, and precision of the student's general reading vocabulary.

The student is asked to select from four options the nearest synonym of the

stimulus word. Test 2 of the Iowa Silent Reading Test is a reading compre-

O
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hension test in two parts, totaling 50 items. The test measures the student's
ability to comprehend 1literal detail, to reason in reading, and to evaluate

what has been read. The first part of Test 2 is a 26-minute test, consisting

‘of 38 items that require the student to answer questions based on six short

' passages. The second part of Test 2 is a 13-minute test, consisting of 12

items that test short-term recall of a longer passage which the student ig
not allowed to review. Both' parts of Test 2 include selections by established
authors, chosen on the basis of quality and variety.

Level II of the Stanford Test of Academic Skills is designed for use

* with eleventh- and twelfth-graders and with community college freshmen.

Test 2, the English test, is a 40-minute test intended to measure the
student's knowledge and effective use of the English language. The test has

five parts: (1) Part A deals with skills such as dictionary use, reference

jo— -

" ‘sources,” and the nétﬁré and structure of language;. (2) Part B asks the student

—y

to determine for each underlined passage in a short narrative whether there
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is an error in capitalization, grammar; punctuation, or no errér;
(3) Part C is a'test of spelling errors based primarily on phonics and wogd—
building skills; (4) part D is a test of English'expression that presents
items cont;ining four compound or complex sentences from which the student
selocts the one which best expresses the idea; and (5) Paft,E presents a
series of four—senténée paragraphs in which sentences given out of logical
order are to be properly reordered bx ﬁpe s;u@ent.

- Essay Test

To test aspects of the writing act not directly measured by multiple~
choice items, an essay test was aeveloﬁed to correspond to the curriculum

objectives of this study. Additionally, this test was designed. to_focus_on

O
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the major underlying curriculum principle of this study: that careful
rgading and clear writing are inextricably related. The essay test required

students first to read a short expository selection about typical communi-

_Ccation problems and then to write a four-paragraph expository essay in which

they explained and reacted to the ideas in the selection.
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 PART IIT
STUDENTS OF NEW YORK CITY PUBLIC HIGH SCHOOLS ANL-
THE CITY UNIVERSITY OF NEW YORK
In order to develop information about students’ backgrounds, goals,
reading and writing -attitudes, interests, and problems, descriptive data

were collected from three sources: (1) a questionnaire administered to

otes

-

e11c1t oplnions about student problems in reading, writing, speaking, and
listening; (2) descriptiye statements about the students, prepared by

teachers of experimental classes; (3) pre~questionnaires administered to

O
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aii studernits at‘the beginning of each semester, to elicit information and
opinions about their personal backgrounds and educational experiences, and
pPost-questionnaires administered to students who completed the_semester,
to elicit information.that might indicate whether or not changes in student
attitudes and'interests had taken place.;

Additional_data were obtained frem tbe Writing Apprehension Instrument,
essay tests, and objective tests administered to students during t. .5 study;
analyses of these data appear in Part IV of this report.

Studentsqas Described by. Teachers

High School

Difficulties in many areas of reading, writing, speaking, and listening

‘were reported on the questionnaires administered to teachers of experimental

and control groups in high school.

Major reading problems were identified as. "inadequate vocabulary® and

*For a description of the pre- and post-questionnaires, see "Materials
Utilized," Part II of this report.
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'“inability to understand mood or tone in literature" in the fall and spring,

respectivély. In writing, the major problem identified both semesters wés
"iﬁability to organiie." In speaking, "repetition of phréses and expressions"
and "impoverished vocabulary" wereliden£ifiéd by teachers in both semesters
as the most important p;oblems. In 1isteni£1, the "inability to select
iﬁportéht détails"lwas selected by teachers as the major problem of students
in béth semesters. Table 10 indicates the frequency with which teachers
selectea the specific student problems in each skills area. As Teble 10
shows, éeachers in both the experimental and control groups in both semesters
made similar selections of studant problems. Also, in many cﬁses, teachers
felt that numerous problems in the différent areas of skill equally affected
students' iaﬁguage achievement. |

Low motivation caused severe learning problems, according to teachers
who prepared descriptive statements of students in high schdol experimental
groups. However, many teachers reported that motivation improved appreciably

as students achieved increasing succesé durisg the semester with the instruc-
tional materials.

On the whole, student abﬁenteeism and lateness were considered severe
deterrents to sequentiai learning. 1In the sgpring, physical and emotional
problems of individual students were occasionally reéorted as deterrents
to progress, both for the individualé and, at times, an entirexclass. On
the other hand, some teachers, especially in the spring semegter, reported
that they had unusually cooperative and interested classes.

Rating students' skills, most teachers classified the majority of

their students in the average to below-average range but also indicated

that a few in each class often needed intensive remediation or advanced
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READING

SPEAKING WRITING

LISTENING

TABLE 10°

HIGH SCHOOL TEACHERS' REPORTS OF STUDENT PROBLEMS

IN READING, WRITING, SPEAKING, AND LISTENING

GIVEN IN ORDER OF FREQUENCY (1 =

MOST FREQUENT)

Fal Spring 1976
Exp. | Cont. Exp. |Cont.

Inadequate vocabulary 1. 1 2 2
Inability to grasp central 1dea 2 2 4 4
Inability to understand.the

mood or tone in literature 1 2 2 1 1
Inability to grasp supporting

ideas 3 2 3 3
Inability to understand meaning

of words in context 4 2 5 4
Other: ©Lack of phonetic skills 6 3 0 0
Cther: Lack of interest 5 0 0 0
Other: English as a second o
langnage problems 6 0 (0] 0]
Otlier: Unaware of structure 0] (0] 6 0]
Other: Misunderstanding words 0] 0] 6 0]
Other: TLack of concentratiop Y 0 6 0
Other: lelted experlence 0 Q 6 0
Inability to brganize 1 1 1 1
Inadequate knowledge of

punctuation and mechanics 3 2 3 3
Poor diction/vocabulary 2 3 4 2
Commitment of gross errors

" in grammar 3 3 2 3
Inability to spell 5 3 3 4
Insufficient ideas 4 4 5 2
Other: Lack of motivation 6 0 0 0
Other: Unwillingness to rewrite 6 0 0 0
Repetition of phrases

and expressions 1 1 2 1
Impoverished vocabulary 1 2 1 1
Lack of fluency 1n

oral expression 2 4 4 3
Speaking in elliptical units 4 3 5 4
Poor enunciation (diction) 3 4 3 2
Other: TLack of confidence 5 0 0 0
Inability to select important ,
details from what they hear 1 1 1 1
Short attention span 2 2 2 2
Inability to grasp main ideag

of lectures 3 2 3 3
Other: Lack of interest 4 0 4 o
Other: 1Inability to 1 -

distinguish tone : 4 0 0 0
Other: Failure to listen

to peers 4 0 0 0
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instrucfion. At times, diversity of the special needs madé individualized
instructicn difficult.* ”

In discussing their views of students' progress, almost all teachers’
said théy notiqed improvement inu;heir students' writing. Most teachers
agreed that the greatest overall improvement occurred in ess;y structgre,
buﬁ tﬁe§ varied.widely in their opinions of which type bf.stﬁdent éhowed
the greatest improvement: some thought that weaker students improved most
noticeably; others, that the stronger students benefited most. OCccasion-
ally, teachers reported reading improvement, but most were urable to judge
this area.**

The teachers' anecdotal reports also recorded.a reduction %n students'
fear of writing. 1In some cases, students actually informed teachers that
they héd gained more confidence in themselves as writers. These anecdotes
and observations, however, were not confirmed by the results of the Writing
-Apprehenéion Instrument, which are reported in Part IV of this report.

College

Students in bofh college experimental and control groups had difficulties

in many areas of reading, writing, speaking, and listening, according to the

questionnaire responses of college teachers. Generally, the frequency of

student problems in each skill area; as reported in Table 11, shows that

*In general, the teachers reported that they found the instructional materials
at the appropriate level for the majority of their students. In cases where
extra skill reinforcement or supplementary enrichment was needed, the teachers
reported that they used the multi-level TAP Resources distributed with each TAP.

**The instructional materials were designed to achieve writing improvement
o through reading instruction. Growth in writing, which implies reading growth,
was tested continually.
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READING

WRITING

SPEAKING

LISTENING

TABLE 11

COLLEGE INTERNS' AND TEACHERS' REPORTS OF STUDENT PROBLEMS
IN READING, WRITING, SPEAKING, AND LISTENING
GIVEN IN ORDER OF FREQUENCY (1 = MOST FREQUENT)

Fall 1975 Spring 1976 {
Exp. | Cont. Exp. | Cont.
Inadequate vocabulary 1 1 1 1
-|-Inability to grasp central idea 4 1 1 2

Inability to grasp supporting

ideas . 2 2 2 3
Inability to understand the

mood or tone in literature 3 2 4 3
Inability to understand meaning )

of words in context 5 3 3 3
Other: Lack of motivation 6 0 c 0
Commitment of gross errors

in grammar 1 1l 1l 1
Inadequate knowledge of :
punctvation and mechanics 1l 1l 3 1l
Inability to spell 1. 1 5 2
Poor dictidn/vocabulary 1 1 3 1
Inability to organize 2 1 2 1
Insufficient ideas 3 2 4 2
Other: Writing the way

they speak 4 0 0 0
Impoverished vocabulary 1 1 2 1
Repetition of phrases .

and expressions 2 2 1l 1
Lack of fluency in

oral expression 3 2 2 1
Speaking in elliptical units 3 0] 3 3
Poor enunciation (diction) 3 2 4 2
Other: Poor grammar 4 0] 0] 0
Other: Speaking with an

accent ’ 4 0 0 0
Other: Inability to organize

thoughts 4 0 0 0
Short attention span 2 i 1 1
Inability to select important :

details from what they hear 1 2 1 2
Inability to grasp main ideas

of lectures 2 2 2 1
Other: Lack of interest 3 ) o U
Other: Hostil lty 3 0 () 0.
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college student errors were similar to those made by high school students,
except that the "commitmwent of gross errors in granmar" in the writing area
was observed more often by colleée teachers than by high school teachers.
Students within college control and experimental groups in both semesters of"

the study alsc made similar errors. Also, as“Teble 11~shows, teachers of

college groups believed many different probleﬁs in each skill area contributed

equally to poor student performance in English.

Lack of motivation was reported as a greater problem in the séring.than
in the fall in the.anecdotal accounts prepared by teachers of experimental
groups. Absenteeism and lateness were also reportea more often in.the spring
than in the fall by some teachers,;but a majority of college instructors
ebserved few problems in this area.

- Wide heterogeneity in student skills Qithin a single class was reported
less frequently by college than high school teechers, and all coilege teachers
observed improvement in their students“ writing during the semestet. College
teachets differed.over the areas where greatest improvement was shown: some
felt sentenee structure improved most; others thougﬂt organizational skills
showed the greatest improvement. The teeehers felt they did not have enough
direct evidence to judge their students' growth in reading.

Students as Described by Themselvee

Student questionnaires were administered at the beginning and end of
each semester in ordet tc learn how students perceived their own social and
educational backgrounde, educatioral and career goals, reading and writing
attitudee, intetests, and problems. : -

A global picture of the students in this study was obtained in the fall

semester by the tabulation of all student pre- and post-questicnnaires,
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incluQ}ﬁg the pre-questionnaires of students who did not completé thévsémester.
In thé spring semester, howéver, a more focused: picture was ob;ai?ed; all
student pre-bandigost—questionnaires were paired, and students whd'aid not
complete the semester were excluded from the tabulation, The expe:imental
and control groups were not substantia;ly differeﬂt-in.both.semesteré.*
| “-““A détaiied ;iew pf students' responses. may be found in Tables,BO to 49,

- in Appendix C; these tables show all response.variables for each guestion and

~ the pe?centage of students who responded to eéch variable.' A narrative of

the major findings in the student questionnaire follcws.

Social and Educational Background {See Tablee 30, 35, 40, and 45,
Appendix C) -

42

The percentages of mdles and females who part1c1pated in thls study were
approximately equal. In the high schools in both semesters, most students
were 16 or 17 years old. 1In. the colleges in the fall, mést students were
17 or 18 years cld; in the spring, most were either 18 years old or 20 and
over. |

All college students were freshmen. High”school students, on the other
hand, were in.the eleventh or twelfth grades. 1Irn the fall, a larger number

. of experimentai group high school students were in thé eleventh grade (76%)
than in the tweifth grade'(23;), while in the control group an equa; number
were in the eleventh grade (49%) and in the twelfth grade (51%). In the
spring. fﬁe experimental and coﬁtrol groups had relatively similar ra#ios

- " of students in eleventh grade (81% experimental, 93% control) and twelfth

grade (17% experimental, 7% control).

*The diminished sawplé available to take the post-instruments (see Tables
€ and 9, Fart II) was not substantially different from the larger sample
available to take the pre-instruments, and therefore, studentfattrltlon
may be assumed to be unbiased.
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In high school, almost all the students (97% to 100%) were unmarried.
In college, a large percentage (88% to 98%) were unmarried. ‘
English was spoken at home by a large percentage of all students (69%
to 82%), and similar percentages (67% to 84%) were American~born. An
even greater percentage of all students (92% to 96%) spoke English among
their friends. A small percentage of students had been born abroad and
brought to Anerica as infants (5% to 15%) or had lived in America‘fewer
than five years (1% to 15%). | |
When asked to designate the category of their father's ocoupation,
approximately one—third of the students in the fall high school groups
selected "non-professional" (34% to 37%) or "other" (39%‘to 42%). The spring
high school groups selected "laborer" (31% to 32%) or "other" (28% to 30%).
‘In the college groups approximately one-third in the fall selected “non—
professional" (33%), "laborer" (30% to 31%), or "other" (28% to 39%), and
in the spring, "non-professional" (27% to 35%) or "laborer" (30% to 37%).
Education was considered to be important by the families‘of almost
all students in both high school and college groups. |
Outside jobs were held by approxlmately one-third of the fall high
school students (35% to 39%) and by nearly one-half the fall college students
-(42% to 49%). 1In the spring, one-quarter of the high school students
(26% to 28%).and one-third of the college students (32% to 38%) held outside
jobs, One—half to two-thirds of the college students (55% to 66%) who worked
did so for 16 hours a week or more, while -only one-third touone—half the high
school students (33% to 52%) with jobs uorked.ls hours a week or more. Rela-

.tively few students (0 to 17%) worked fewer than 5 hours weekly.*

*See Tables 30 and 40 in Appendix C for student responses to other job—
related questions.
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High school student preferences for work or school were about evenly

divided, except that the fall control group students (65%) strongly preferred
. " S ) )
school over work:L”School was strong}y preferred over work'by’college groups
(72% to 90%). The "most time-consuming activity outside of school," for all
. students, however, was_not ”jobﬂwllO%.td.zs%)mbut "social activities" (26%

to 56%); -

Cutt}ng Engiish class was a more serious problem in college than in
high school. A large perqegtage of high school students, at the beginning and
end of ‘each seme;ter, reported they "never" cut English class (59% to 74%).
'Approximately two-thirds of the College students saidlin the pre-questionnaires
that they "never" cut English class (63% to 66%) , but on the post-questionnaires
they indicated that they cut English class much more often (only 19% to 43%
reported they "never"lcut).*

English was rejected as a favorite subject by abouf'three-quartgrs of
all the students (67% to 83%).

In rating their overall schaol performance, slightly less than half
the high school students in all groups (39%_to 43%) thought they were
"average," approximately one-fifth to one-third (22% to 30%) thought they
were "average iﬁ some courses and exce;lent in 6thers," and about anecther
one-third (30% to 35%) thought they were "average in some courses and having
.difficulties_ih others."

"Satisfaction" with their own school recoris was repo;ted by approximately
one-foﬁrth to one-third of all students (23% to 31%) in pre:quesfionnaires,

- but these percentages dropped at the end of each semester (15% to 23%), at

*See Tables 30 and 40 in Appendix C for student responses to additional
questions about their Ernglish courses.
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.

which time most students indicated they were "somewhat" satisfied (41% to

-50%) or had "no" satisfaction (35% to 40%).

When asked if.they liked to do homework, the largest percentage of

students (40% to 63%) on pre- and post-questionnaires indicated "somewhat ."

- Among those vho indicated "no,?,aﬂgreater_perCentage»were‘high;school,students

(35% to 558%) than college students (11% to 31%).

The belief thét school marks would affect their future was held by more
than half the-sﬁudents (52% to %4%)_answering all éuestionnaires, except for
the spring college control group (81% pre-questiénnéire; 66% post-question-

naire),

Educational and Career Goals (See Tables 31, 36, 41, and 46,
Appendix C.)

Plans—to—emter coii§§§=W§f§'rep6rted by a ﬁajority of high school
students. Many of the high schgol respondents indicated they would attena
CUNY,‘either a four-year CUNY college (22% to 33%) or a two-year CUNY college
(16% to 23%). Approximately one-fifth to one-third of the high school
students (18% to 35%) reporfed on both pre- and post-questionnéifes that
they had no pians to attend college.

Those high school students who indicated they were college-bound gave
és reasons, on both pre- and.post-questionhaires, "choose a career" .(28% to
36%) of "prepare for a job" (25% to 34%). Major reasons given by college
students for attending college included "choose a career" {28% to 41%),
"gain knowledge" (27% to 38%), and "prepare for a job" (20% to 36%).

Almost all céllege students queried in the fall indicated that they:

- planned "to graduate" from college (93% to 99%). In the spring, -the college

experimental group reported almost entirely (97%) that they planned "to
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graduate," but the college control varied”somewhat.in response: on the
pre-questionnaire, only three-quarters (71%) feported that they planned "to
grad;ate}" but by the eﬁd of the semester, almost all of them dicd (97%).
"Profe551onal" careers were indicated as goals by the largest percentage
of high school respondents (28% to 40%). "Non-professional" caréers were
reported as the goals of a smaller péréentage (20% to 32%). "Professional”

goals were indicated by a much larger percentage of college students (61%

Ao

to (69%). -~
As for starting salaries in their career choices, approximately half
the students in all groups replied that they had "no idea" (39%_to 61%), but

about three-quarters of the high school students (75% to 81%) and almost all

coltege—students {(92% to 98%) indicated that thef eipected to qualify for
better positions than their parents had.

Reading: Attitudes and Interests (See Tables 32, 37, 42, and 47,
Appendix C.)

Two-thirds to three-quarters of all students (66% to 79%) said fhey
liked to read. Most high school students (59% to 69%) rated themselves "fair"
readers. A slightly larger percentage of college students (67% to 78%) rated
themselves "fair" readers, while about one-fifth to one-fourth (16% to 29%)
rated themselves‘"very good. "

Most students (84% to 100%) reported £hey would like to improve theiﬂ;'."”"
reading skills. Fewer studenfs (high school students: 31% to 51%; college
students: 47% to 77%) reported they liked to study reading skills.

In reference to reading comprehension,'a large percentage of all students
(55% to 80%) repcrted that they usually understood all reading assignments.

An even larger percentage of all students (75% to 96%) reported that they

~

remembered what they read.
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Asked if they were "satisfied with reading education up to now,"

-approximately two-thirds of the high school students (48% to 68%) in all

groups indicated that they were. Fewer college students (23% to 47%) were
satisfied with their previous reading education at;the beginning of each
semester; at'thé end of each semesFer, however, they (33% to 60%) indicated
somewhat greater satisfaction. The gréatest increase in satisfaction with
;eading education occurred in boéh college groups in the ;pring semester.

When asked if they would like to be in a special class to improve their

reading skills, one~fifth to one-third of all high school students (20% to

37%) responded "yes." Among college students, the percentage of students

interested in a special_reading-class-was—somewhat Higher (32% to 473).

In describing their reading habits, approximately half the'students;
except for the spfing college groups, reported they read newspapers daily
(47% to 53%). 1In the spring college groups, the percentage reading newspapers
daiiy was simaller (34% to 44%). Magazines were listed as items read "some-
times™" (38% to 47%)ér "weekly" (23% to 30%). Reading preferences most

frequently selected by all students were: "love stories" (21% to 34%),

"science fiction" (20% to 32%), and "mystery/detective" {12% to 27%) .

Among those students {(approximately 50%) who held jobs, reading was

reported to play "no part" (15% to 38%) or a "small part" (13% to 25%) in

- their jobs. Nevertheless, a large percentage of students {76% to 97%) indi-

cated that they believed reading would be important in their future careers.

Writing: Attitudes and Interests (See Tables 33, 38, 43, and 48,
Appendix C) o :

A favorable ui:itude toward writing was reported by approximately one-

half to three-quarters of the students (53% to 72%) in all grbups. Most
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students (66% to 79%) rated themselves "fair" writers. Most students (78% to
98%) indicafed that they would like to improve their writing skills.'_
However, only one-third to oné-half the high school students (32%'tq 5;2)
and one-half to three-quarters of the college students (55% to 78%) reported
that they liked to study writing skills.
. Specifically, the desire to learn more about grammar was reported by
. a majority of high school students (47% to 72%) and by an even-larger

percentage of college students é79% to 99%). Three-quarters of the high

school students (71% to 83%) indicated a desire to learn more about organi-

zation in writing, and an even larger proportion of college-students—(87¢————

to 100%) reported the same desire. Improving spelling was also desired by

a majority of high school'studenfs (61% ta 75%) and by an even larger per-
centage of college étudents (54% to 100%).
- Student opinions about the value of their most recent writing class
shifted from the beglnnlng to end of each semester: in experirental groups,
the percentage of students who believed English class had helped them improve
writing rose at the end of each semester {from 76% to 91%, pre-questionnaire;
to 82% to 97%( post-questionnaire) ; among control groups, however, a marked
decline occurred in studentlestimates Of'help received in their most recent
English class (from 78% td 100%, pre—queétionnaire; to 6i% to 88%, post~
questionnaire). | T |
| Asked to .indicate whether or not fhey would like a special class to

improve their writing, from one-fourth to three-fourths of all high school

- students (25% to 73%) indicated they would. 1In the fall, abo@f half the
college students (45% to 50%) wanted this kind of clasé. At the beginning

of the spring semester, a large percentage of- all coliege students (70% to-99%)
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wanted such a class, but by the end of the semester, a smaller percentage
(Sf% to 63%) did.

When asked where they p;efefred to be when writing, a majority (58%
to 73%) selected "at hoﬁe." Preferred types_of writing included: "scﬁbol
essays" (28% to 43%, high school; 41% to 64%, college) and "letters" (23%
té 32%, high sqhool; 12% té 36%, ccllege). |

Of those students (approximately 50%) who worked, many {18% to
34%)mrepo§ted writing played_"no part" in their jobs. Writing as a "small

part" of their jébs was reported by fewer students (7% to 31%). Nevertheless,

a-large-percentage—ofstudets—{63% to 95%) indicated @ belicf That writing

would be important in their future careers.

Problems in Reading and Writing (See Tables 34, 39, 44, and 49,
Appendix C.)

In reading, "“inadequate vocabulary" was selected as the major problem
by the largest percentage of students.(22%lto 30%) in all groups. Other
reading problems selected with high frequency were: "inability to grasp
supporting ideas" (14% to 23%), "inability to understand mood or tone in
literatufe" (13% t;.zl%), and "inability to understand meaning of words in
context" (12% toL?I%);

In writing, "inability to organize" was the major problem reported
by the largest percentage of students (21% to 38%) in all fall groups.
"Gross errors in grammar" was selected by the largest percentage of all
sthdents (22% to 24%) at the beginning of the spring semester; by the end of
the spring semester, "gross.errors in grammar" aﬂd "inability to organize"
were selected with equal frequency by the highest percentage of both exper-
imental groups (20% to 23§), while "inability to organize" was selected with

greatest frequency (26% to 29%) by both control groups..
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A_Comparison of Teacher and Student Descriptions

The attempt to develop an overall profile of studsnts participating

.in this project, using reports by teachers and student responses to ques-

tionnaires, resulted in several corresponding and contradictory observations.
Both students and teachers perceived that students had reading and
writing difficulties. In reading, "inadequate vocabulary" was the major

pfoblem reported by the largest bercentage of all students. all teachers

in the fall, and the dollege teachers in the spring, also reported "inadequate

vocabulary" as the students' major reading problem Spring-high—schoot

O
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teachers chose this area as the second major reading problem. (See Tables
10 and 11.) In writing, both teachers and students agreed that "inability
to organize" was the most frequenf handicap to good writing; teachers,
however, also cited many other sericus writing problems. (Sce Tables 10

and 11.)

A comparison of student and teacher reports on class attendance showed
highly discrepant perceptions: while many teachers reported excessive
absences in their classes, most of their students reported they "neverf cut
English class. As teachers “end to keep accurate recoxrds of student
attendance, it may be assumed that students were reluctant to be candid -
about their attendance habits. A second equally reasonable explanation for
the contradiction is student misinterpretation of "cut," which man§ take
t> mean "absence without good reason" rather than "all absences," including

—
those for reasons of health, personal, or family problems.
A significant point of agreement was reached, however, by teachers and

students in experimental groups--that student writing gkills improved during

the semester. 1Indeed, at thes end of each semester, experimental group
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téachers reported noticeable gains. Also, the experimental group students
at the end of each semester reported that their writing class had helped

" them improve their writing skills greatly.
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Pre and Post Essays

PART IV

ANALYSIS OF DATA

All experimental and control group studsnts were required to write

. an essay at the_beginning and at the end of the semester. This essay test

5T

to write an essay in reaction to it.*

Pretest and posttesﬁ,

-

required students to read a short selection on communication in class and

The same selection was uced for the

but at no point before the administration of the

posttest were the students told that they would be given the same test.

For the purposes of evaluation, each student's pretest essay and

posttest essay were paired and then coded to conceal the sequence in which

they were written and to conceal which group, high school or college,

experimental or control, the student was in. Outside readers, who were

either high school English*“départment chairmen or college Enclish professors

and were in no way connected with this project, were selected to judge

“the essays. The outside readers determined whether the paired essays showed

no'difference in writing skills or whether one essay was better than the

other.

In order to insure reliability, all outside readars were trained for

the judging of essays by the Project Director at the same time and were

present for readings at the same time.

. . ""“-4‘
Discussion among readers was not

permitted and rest breaks were encouraged to reduce the fatigue factor.

The training of the readers included orientation to the "General Criteria

for Evaluating Student Writing Samples" (see Appendix B), the same criteria

*For a description of the essay test, see "Materials ﬂtilized," Part II

of this report.
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used by the experimental group tcachers to evaluate their students' writing

during the semester, The training of the readers also included orientation

to the method used for rating each essay. This method required the reader

to rate all essays on a scale of 2 (poor) to 10 (good) or 1l (poor) to 5
(good) in seven specific areas: Organization (2-10;; Ideas (2-10);
Sentence Structure (2-10); Diction (iis); Punctuation (1-5); Mechanics (1-5);
and Spelling (1-5). fThe differentiated ranges of‘2—10.or-l-5 indicated the
different emphases to be ‘Placed on the various factors. Aggregate scores
for each essay in the pair yielded either the judgment that there was no.
difference between the paired essays or that one essay was better than
the other.

Summaries of the results of both the fall and the spring semester
readings are given in Tables 12 to 17. These tables show readers' judgments

1

(frequencies) in preferring the pre essay or the post essay or in finding

no difference between the paired essays. These tables also show the per-

centages (proportions) among the various preferences. These data were

subjected to a chi-square test of independence. As these tables report,

the post essays of the experiﬁentai group students were preferred signif-

icantly more often than were the post essays of the control group students.
These data, it should be noted, reflect simple preference,ﬂnot magni-
tude of differences between two essays. In order to verify the reliability

of judgments, approximately 50% of the essays were given a second reading

by a reader who did not know the judgments of the first reader, and 15%

of the 50% were given a third reading. For the purposes of data analysis,
only the last evaiuation of each pair was used in the tabulations. Consid-

ering the total number of paired essays in this stud&, very few sets were
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Readers' Cumparison of Pre aﬁd Post High School Essays

TABLE 12

Fall 1975
Frequencies
Pre Essay Post Essay No
Preferred Preferred Difference
High School Experimental# 26 177 21 224
High Schoel Control 48 43 - 17 108
74 220 38 332
Proportions
Pre Essay Post Essay No
Preferred Preferred Difference
High School Experimental*| 116 <790 ©.094 . 1.000
High School Conirsl .444 .398 .157 1.000
. .
.223 563 144 1.000
2
«X" = 54.73, p < .001
| TABLE 13
Readers' Comparison of Pre and Post College Essays
T : e Fall 1975
Prequencies \ e
Pre Essay Post Essay No
' Preferred Preferred Difference
College Experimental* 16 114 11 141
College Control 32 45 12 89
. 48 159 23 230
‘Proportions
Pre Essay Post Essay No. e
Preferred Preferred Difference
College Experimental# .113 .809 .078 © 1.000
College Control .360 <506 .135 1.000
.209 .61 100 1.000
';l 2 = 24.83, p < .001
47
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- Readers' Combined Comparison of Pre and Post
High School and College Essays

Fall 1975
Fraquencies
Pre Essay Post Essay No
Proferred Preferred Difference
Combined Experimental® 42 . 291 32 365
Combined Control 80 88 29 197
122 379 61 . _562
Proportions .
Pre Essay Post Essay No
Preferred Preferred Difference
Combined Ekxperimental® .115 . 797 .088 *1.000
Combined Control .406 .447 .147 1.000
.217 .674 109 1.000
2 .
A"'Z = 77.41, p < -001
TABLE 15
Readers? Com@arison of Pre and Post High School Essays
Spring 1976
-Frequéncies
Pre Essay Post Essay No
Preferred Preferred Difference
High School Experimentalw 31 302 17 350
High School Control 8¢ 67 14~ 161
111 369 31 511
Proportions
Pre Essay Post Essay No
Praeferred Preferred Difference
High School Experimental* | .ogs ".863 .049 ""1.000
High school Control .497 .416 .087 1.000
.217 .722 .061 . 1.000

*X 2 2117.79, p <.001
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TABLE 16

Readers' comparison of Pre and Post College - Essays
Spring 1976

e PTG Las

Pre Esséy Post Essay No
Preferred Preferred Difference
Collega Exparimental* ‘18 90 7 115
College Control 16 - 25 2 43
34 115 9 158
Proportions
Pre Essay Post Eséay No
Preferred Preferred Difference
College Experimental® 157 .783 .061 1.000
College Control 372 .581 .047 }.000
.215 .728 .057 1.000
*X?=s.61, p <.02
TABLE 17
Readers' Combined Comparison of Pre and Post
High School and College Essays
Spring 1976
Frequencies
- Pre Essays Post Essays No
Preferred Preferred Difference
Combined Experimental® 49 392 24 465
Combined Control 95 92 16 204
145 484 40 669
Proportions ’
Pre Essays Post Essafs " No
Preferred Preferred Difference
Combined Experimental® .105 - .843 .052 1.000
Combined Control 471 -451 .078 1.000
217 723 .060 1.000
. 2 . ) »
'Z, = 119.09, p <.001
) 49
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judged as having no difference between them. In short, teachers who were
trained to use the instructional materials helped their students to improve
their writing skills significantly.

Classroom Teachers' Evaluation of Experimental Group Student Writing

As a cross-check of outside readers' judgments and as a record of
‘teachers' judgments of ongoing studeﬁt progress over the semester, the
4 experimental4g;oup teacﬁers kept a "Student Profile Sheet" on their experi-
ménﬁal_grouplstudepts. This “"student Profile Sheet" was a checkliet that
-asked the teacher to evaluate'eachbstudent's work in ten important areas
of writing skills.* The teacher used this checkliet for four different
essays, two of which were written in class and two of which were written

as homework by each student during the semester.

High School Experimental Group Student Progress

In the fall, the high school experimental group teachers reported a
»dlmlnlshlng number of student ertlng problems in the ten areas llsted on
the Student Profile Sheet.‘ Table 18 presents the number of students with
problems ie each area on each of the four essays written during the semester.

" As can be seen, from the first to fourth essay the number of studeets with
preblems in Ideas diminished fromABé to 56; in Organization ffom 126 to 51;
in SenteﬁCe Structure from 106 to 45; in Wording from 126 to 81; in Punctu-
ation from 161 to 132; in Run-Ons frem 97 to 55; in Sentence Fragments from
76 to 41; in Incorrect Principal Parts of the Verb from 43-to 40; in Lack
of Sub]ect—Verb Agreement from 72 to 42; ana>in Incorrect_Case'of Prenoun

from 55 to 24.

i
*For a descrlptlon of the Student Profile Sheet and how it was completed by
the teacher, see "Materials Utlllzed " Part II of this report.
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Table 19 reports the results of correlated chi-square tests used to see

if each diminishing number of problems between the first and the fourth

.essays was statistically significant. Alsdjmdeteiied‘Z X 2 tables on these

- data appear in Appendix D. As the 2 X 2 tables show, except in the area. of

In:zorrect Principal Parts of the Verb, a statistically significant smaller

number of students made errors in nine areas of writing by the end of the

semester,

In the spring, similar results were found. As can be seen from Table 20
from the first to the fourth essay, the number of students with problems in
Ideas diminished from 123 to 51; in Organization from 155 to 35; in Sentence
Structure from 167 to 64; in WOtding from 171 to'88;'in Punctuatien from 223
to 182; in Run-Ons from 104 to 35; in Sentence Fregments from 100 to 35; in
Incorrect Principal Parts of.the Verb from éS to 28; iﬁ“Lack of Subject-Verb.
Agreement from 93 to 45; and in Incorrect Case'of Pronoun from 72 to 34.

Table 19 reports all the correlated ehl—square tests on these data.
Also, detailed 2 X 2 tables on these data appear in Appendix D as well. Aé

the 2 X 2 tables show, a statistically significant smaller number of students

made errors in the ten given areas of writing by the end of the semester.

College Experimental Grougfstudent Progress

In the fall, the college experimental group teachers reported al
dlmlnlshlng number of student wricing problems in the ten areas listed on
the Student Profile Sheet. Table-21 presents the number of students with
problems in.each area on each of the four essays written during the semestef.
As can be seen, from the first to the fourth essay the number of stﬁdents
with problems in Ideas diminished from 49 to 31; in Organization frem 88 to

31; in Sentenee Structure from 75 to 31; in Wording from. 93 to 68; in

63

52



TABLE 19

~'.Summary'of Comparisons of Failed First Essay,

Passed Fourth Essay, Teacher Evaluations

High School College High School College
‘Fall 1975 Fall 1975 Spring 1976 |Spring 1976
A 2 A2 & X2

Ideas 8.24%% 4.45% 48.91%%* 7.76%%
Organization 42.04%*%* 33.88%%% 102.86%** 44.08%**
Sentence Structure | 41.02%%* 16.20%** 71.20%%% 20.83%**
Wording  19.05%%* 5.12% 50.28%%* 28.13%**
Punctuation 4.07* 17.78%%* 17.33%%% 20.83*%%*
Run-On Sentences 20,25k k% 0.11(N:S.) 41.09%** 8.80%*
Sentence Fragments | 17.75%%* 5.44% 43.58%%* 22.50%**
Incorrect Principal '
Parts &6f Verb 0.07(N.S.)| 6.26%* 37.34%%% 9,53%%
Lack of Subject; . _
Verb Agreement 12.65%*%% 0.10 (N.s.) 30.32%%% 11.76%%*
Incorrect Case . T
of Pronoun 19.57%%* 18.62%%% 24.90%** 23.52%%*

*p £.05
**kp < .01
*%kp <001
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Punctuation from 110 to 74; in Run-Ons from 36 to 28; in Sentence Fragments
from 43 to 21;fin‘Lack of Snbject—Verb Agceement from 37 to 17 and in
Incorrect Case of Pronoun from 24 to 2. The number of students with prqblems
in Incorrect Principal Parts of.the Verb increased from 24 to 25.

Table 1% reports all correlated. chi-square tests on these data. Also,

‘detailed 2 X 2 tables on these data appear in Appendix D. As the 2 X 2

tables show, except in the areas of Run~On Sentences and‘Incorrect Prin-
cipal part of the Verb, a statistically significant smaller number of
students made errors in eight areas of writing by the end of the semester.
In the spring, similar results.nere found. As can be seen from Table 22
from the first to the fourth essay, the number ‘of students with problems in
Ideas diminished from 39 to 24; in Organization from 61 to lS;'in Sentence
Structure from 68 to 4l;‘in.Wording from 78 to 48; in Punetuation from 79
to 52; in Run-Ons from 47 to 28; in Sentence Fragments from 60 to 30; in
Incerrect Principal Parts of the Verb from 42 to 24; in Lack of éubject—
Verb Agreement from 62 to 42; in Incorrect Case of Pronoun from 33 to 6.
Table 19 reports all the ‘correlated chi square tests on these data;
Also, detailed 2 X 2 tables on these data appear in Appendix D. As the
2 X 2 tables show, a statistically Significant smaller nnmber of students

made errors in the ten given areas of writing by the end of the semester.

Figures that graphically illustrate the high school and college trends

T

-

just reported appear in Appendix -D.

A Comparison of Student Writing Progress as Assessed by Outsgide
Readers and by Classroom Teachers

In appraising the similarity in judgments of student essays made by

the outside'readers and by the classroom teachers, it should be kept in

56 : .
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mind.that the elassroom teachers' bvuluatiOns~were more suﬁject to bias than
were those of the outside readers. The classroom teachers knew the order in
which theit studeﬁts"essays were written, had personal information about
their>students, and were aware of the weekly goals of the curriculum; none
of this infdrmation was available to the outside readers. Further, the
outside readers evaluated pre and post essays written by both experlmental
and control students. The classroom teachers, on the other hand, evaluated
four essays written at four intervals during the semester by their students
in experimental classes exclusively, More objectivity, therefore, can be
attributed to t;e jgdgments of the outside readers.

In assessing bre versus post essays, the outside readers clearly pte—
ferred the pest essays of the'experimental group students. 1In assessing
their students' praogres: during the semester, the experinental group
teachers ciearly found a dimipution in'tﬁe number of students who had

problems in ten areas of writing skills. Thus, although at no time did the

experimental group teachers and the outside readers consult each other, they

" reached the same conclusion: the students in the experimental groups in

this stﬁdy made significant progress in developing their writing skills.

Pre and Post Curriculum-Based Tests

In the fall semester, all experimental and control group students
were required to take curriculum-based tests in reading and Epglish error
recognition at the begiﬁningwané'ead of the semester. These tests were
based on the curriculum objectives in this project.

One purpose of administering these tests was to ascertain if the
curriculum materials were suitable for the student populatien. Examination
69
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of the test scores, using group means (see Tables 23 ané 24), shows that

(1) the materials were at a suitable level, ana;42) the experimentel and
control group students were at a comparable level.

Another purpose of administering these tests was to determine if

‘ﬁeasurable.growth took place over the approximately‘lsfweek semester. The

investigatore realized that progress_ig writing, %n perticular, is best
measured pgf&ifect assessment’ of writing, as ;as reported earlier in this
chepter; however, in an effort to learn as much as possible about the
student populatiop skill level, the curriculum-based tests were administered
as pretests-and poseteets. ‘

All test score data Wefe subjected to two types of analyses: (1) cor-
related t-tests to ascertain if each separate group"ﬁade.progress and (2)
analysis of covariance F-tests to determine whether the experimental or
eontrol group made progress ip comparison to each other. Subsequently,_
subsets of items‘within'each test were examined.

Reading Assessment Test

The Reading Assessment scores reveal statistically significant improve-~

ment within each group, except the high school control, as can be seen in

ATabie 23. Also, as Table 23 shows, a comparison between groups reveals that,

while neither college group achieved statistically 51gn1f1cant higher scores

-than the other, the high school experimental group achleved statistically

significant -higher scores than did the high school control group.

In addition to the overall analysis of these Reading Assessment data,

analysis of one specific subset of data (items 11-15) was undertaken. These

items test comprehension of a short essay on communication, a selection that

was also used to elicit writing for the pre-essay test. Thus, by looking
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at the scores achieved on items 1115 it could be determined if the 'students

understood what they had to read in order to write the essay test. Data

" on items 11-15 are reported in Table 54, Appendix D. 'This table shows

that within all groups there'were statistically significant gains, but a
comparison between groups reveals no statistically significant differences.

Engliéh Error Recognition Test

As can be seen in Table 24, the English Efror Recognition Test scarés
reveal statlstlcally significant 1mprovement within both the hlgh school
and college experimental groups; but not within either control group. Also,
as Table 24 shows, a comparison between the groups reveals that, while
neither high schoél group achieved statisctically significant higher scores.

than the other, the cbllege'experimental group achieved statistically

'siguificant higher scores than did the college control group.

- For further examination of the data, the 45 1tems in this test were

,Msubd1v1ded into 5 sets. Each set consisted of 9 items testing the recog-

nition of one gross error. Thus, there was a separate set of 9 items for

each of the following: (1) Sentence Fragments, (2) Run-Together Sentences,

{3) Lack of Subjecf—Vervagreement, (4) Incorrect Principal Parts of the

Verb, and (5) Incorrect Case of Pronoun: Data on each of the five sets
are reported in Tables 55 to 59 in Appendix D. These tables show that there
were some statistically significant gains within each group, but there were

no statistically significant differences in the comparison between groups.

Pre and Post Standardized Instruments
In the spring semester, all experimental and control group students were

required to take standardized tests in vocabulary and reading comprehension
72
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-(Eo!a) and in English (Stanford) at the beoinning and end of the senester.*
. [
One purpose of administering these standardized tests was to ascertaln
how the student populatlon in this study compared to the norming populatlon.
Examination of the pretest and posttest scores, using group means converted
- to stanines, showed that the sprlng'student population in this study
generally fell into the below-average range.
.Another purpose of adm1n1ster1ng these standardized tests was to
-~ determlne whether measurable growth took place over the approxlmately 15-week
semester. The investigators realized that progress in writing, in partic-
ular, is bestvlearned by direct assessment of writdng, as was reported .on
earlier in this chapter; however, in an effort to learn as much as possible
about the student population, these standardized tests 1n reading and
writing were administered as ‘pretests and'posttestsi
All data on standardized test scores were subjected to two types of
analyses; (i).corrélatedbt:tests to ascertain if each separate group made
progress from the‘pretest to the posttest and (2) analysis of covariance
F-tests to ascertain if the e}perimentai.or control gronps made progress in

comparison to each other.

Vocabulary (Iowa)

The Vocabulary test scores reveal statistically significant improvement
within each group, except college control, as can be seen in Table 25. Also,
as Table 25 shows, a comparison between the groups reveals no statistically

significant. differences.

*For a description of these standardized tests, see "Materlals
Utilized," Part II of this report.
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Reading Comprehension (Iowa)

As can be seen in Table 26, the neading Comprehensic:n test scores reveal
statistically Significant improvement wx*ﬁin each group, except college
control. Also, as Table 26 shows, a comparison between the groups reveals
that while neither high school group achieved statistically significant
higher scores than the other, the nollege experimental group achieved statis-

- tically Significant higher scoces than did the college control group.

English (Stanford)

e~ The English test scores rawzal statistically significant 1mprovement
within each group for both high school groups but not for either college
« group, as Table 27 sths.‘ Alsc, 2s can be seen in Table 27, a comparison
between the groups reQeals ne statisticallﬁ significant differences.

The latter finding may be a-hributed to the-fact that in addition to the
relatively short time between +he provest and the posttest, less than a
third of the English skills tested in the Stanford test related'to the TAP
instructional materials.‘ That is,vof the 69 items, 51 related to areas such
as spelling, vocabulary, and capitalization, areas that did not receive
major emphasis in the =ap watierials; only 18 items related to such areas
as qrder of ideas and effactiveness of expression, areas that did receive
emphasis in the TAP materials. As mentioned earlier,.this test was given
to obtain comparative data on student populations.

Pre and Post Writing Apprehension Instrument

. - At the beQinning and end of the spring semester, a writing apprehension

instrument was administered to the experimental and control group students.*

*For a description of the Writing Apprehension Instrument, see "Materials
. Utilized,"” Part II of this report.
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This instrument was administered to identify !2: che writing
apprehension level of the students in this study, and (2) any change in

writing apprehension. levels over the approximately 15-week semester. All -

data are summarized in Table 28.

AsTcan be seen, the average scores rénged from 66.98 to 72.38. On
the instrument's scale of 26 (low anxiety) to 130 (high anxiety), these
scores fall in the moderate range. Thus, all groups both at the beginning

and end of the semester were found to be only moderately apprehensive about

S

writing.
Table 28 also shows that within groups, only one group, the high school
experimental group, showed a statistically significant decrease in its

writing apprehension level. However, a comparison between the groups reveals'

no statistically significant differences.

To further eiamine these data, a response-frequengy tabulation was
made "to determine if any particular item received a strong positive or‘ -
negative response. Just as the total score- data reported above rngal,
the separate—itéﬁlfabuiétion éiso reveals that the students in this étudy
had a moder#te degree of apprehension about writing. 3esponses to only one
of the items deviated slightly from this moderate level: responses to the
statement "Expressing my iéeas in writing is a waste of time" reflected a

relatively low level of apprehension.

Teacher Self-Reports

In both semesters, the experimental group teachers were required to

O

Aruitoxt provided by Eic:

£ill in a Teacher Self-Report form on each TAP they completed. These forms,
which listed each TaP's reading objectives and writing obﬁeétives, asked

the teachers to estimate what percentage of class time available was used
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-1

for each separate objective.* This form served as a check on teachers
progress through the TAP materiai and as a constant reminder to the teacher

of the correlation between reading and writing skills. -

‘All teachers' percentage estimates—for each—TAP;fall and spring, were

tabulated to ascertain the average percentage (Eﬁ of time spent on each

separate objective. A summary of the Teacher Self-Reports for each TAP is

given in Tables 60 to 82 in:Appendix'D.

A number of findings are of interest. First, especially in the fall

semester, a diminishing number of teachers completed the TAPs as the sefiester

progressed. This is not surprising since the fall semester was shortened

— by the two-week public school teachers' strike and was further interrupted
by many school holidays that occur in fall semesters. For the spring semester,
in response to teacher and student suggestions, the total number of TAYs was
reduced from 13 to 10. As a result, many more‘teachers completed the TAPS.
Table 29 shows the number of teachers who completed each TAP.

Another interesting fiﬁdlng is that the majority of teachers spent

’approximately from 1% to 29% of their time on each separate obJectlve in
reading and writing. A minority -of teachers spent from 30% to 59% of their

. R o .
time on some of the objectives, and few teachers spent frcm 60% to 160% of
their time on any'objeotive. Whenever teachers did spend more than 59% of
their time on an objective, the objective pertained to writing. 1In addition,
a slightly higher percentage of time was spent on the writing objectives in
each TAP. From these observations a number of conclusions can be drawn:
first, a majority‘of teachers implemented most of the objectives, and second,

a majority of teachers covered all the materials in the TAPs they used, Thus,

s -

*For a description of the Teacher Self-Report form, see "Materials
Utlllzed " Part II of this report.
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.. TABLE 29

Number of Teachers Whn Completed Each TAP

TAP ___ Fall (n=23) Spring—(n=27)
' 23 2
28 23 : g
2B | 23 2
3 . )
B a - 22 _ 26
4B* 22 -
5 20 25
éa 21 - 25
- 6B* 17 _
A 14 0
7B 1 _

*1In the spring semester, the "B" TAP
- was_integrated intc the "A" Tap..

**peview TAP.

-

“T
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it may be assumed that the teachers correlated reading with writing skills.
Also, with slightly more emphasis on Lhe writing materials, the Leachors

spent a balanced proportion of time on each objective.

Teaching Conditions as Described by Instructional Personnel

~ At the end of both semesters the éxpzrimen;al group teachers were
asked to describe the teaching conditions in their schools.

High School Conditions

In the fall semester, a majority.of the high school teachers in this
project repor;ed that teaching conditions in their schools weie onty minimally
aqcéptable.' A minérity of high school teachers séated that tedrh;ng condi-
tions in their schools were géod and ‘that the materialg they needed were
available,

Some unusual factors-that hampered teaching effectiveﬁeés were the
publié school teachers; strike which éhortened the semester and
scheduling difficulfies in the high schools which resulted in frequent
transfers of students frOm.one'class Eésanother during the.firét month’pf
the term.

More common factdrs.greating feaching problems were also reported. A
typical class met five times a week, a §FhGGU1e tﬁaﬁ genefally met with
lteacher approvai; however, in manykSEhaols each class meeting Qas.only 38

~ minutes long, making it very difficult for some teachers to give'fuil r.resen-
tations of the lesson required in'the project. ' As é result, instead of being.
able ﬁo_teach.an entire reading or writing lesson in-one period, te&chérs
were forced to subdivide the materials, éausing §éme loss of con:inqity

-

betweenlrelated-parts of single lessons. Also, students often arrived late

72
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to class, and some had to leave class early to participate in special activ-
itiles. sSeveral classes were scheduled so early in the day (7:20 a.m.) that
low attendance and low.mgtivation were inevitable problems. Outéide ﬁoisé
,(somepimes from the PA sygtem in the school itself) interrupted lessons.
Stationary furniture in some classrooms médé-fiexiblé arrangements of study
groups imposéibie. Méét teachers also reported great difficuity in obtaining
supplementary materials and teaching aids beyond the project materials
provided for them. Fér e#ample, overhead projectors and audio—visgal ﬁaterials
were seldom_available} many échools had no supply of paper for compositions,
and several teachers found it "virtually impossible" to obtain a classroom
set of dictionaries-for studenté' referénce.

In the spring semester, the majority of high school teachers stated that
conditions in their schools were gobd and.that materials and fesources were
available; however, a.minority of teachers were severe invtheir-condemnation
of Eégching conditions ana complaineq of lack of supplies, insufficient
chalkboard and storage space, .and stationary desks which made flexible class-
room arrangements impcssible. Although most high school teaéhers in the

' spring semester reported more favorabl§ on <iassroom conditions than did the
high school teéchg;; in the fali semester, both é;;;ps of teachers réported
that studeﬁt absence and lateness were key disruptive factors. .

Taken together,_£he déscfiptioks by the high school teachers of teéching
conditions in ghe fall and spring semesters cofroborate the major findings of
the special American Federation of Teachers Commission* on the crisis in the

schools of New York City: a debilitating,cut¥back in supplies, a growing

‘problem with student motivation,.and increased absenteeism.

" *Reported in the New York Teacher, February 8, 1976.
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resqqrcés, and physical conditions conducive to learning. Unlike college _

- College

In the fall semester, college interns reported satisfactory classroom
conditions. However, several interns reported that materials such as paper,
chalk, erasers, and dictionaries were not generally available. Also, in a

few cases, the classrooms did not have enohgh chaips,'and the interns had to

"search for additional chairs before each class. In addition, a small number

of iqtetps‘reported either that their'clasérooms were poorly heated.or
ventilated, or tha£ noise from outside construction inteffered with their
tezching. While few reported overwhglming,problems with classroom conditions,
aimost all interns feit that.their classes.did not meet often enough. 1In
their opinion,'é% to 3 hours of class per week in one seméster wés inadequate
time for stﬁden;s to reﬁédy their problems in reading and writing. Thebfall

interns also noted that time was further reduced by several holidays at the

beginning of the semester.

For the spring semester, the college interns also reported satisfactory

classroom conditions, including the ‘availability of necessary materials,

interns in the fall semester, the spring interns as a group did not_express the

need for more class time. Several reported, however, that campus problems,

‘including the budget crisis and absenteeism, were disruptive factors.

The major difference, then, between the descriptions of teaching condi-
tions by college interns in the fall and spriné semesters was in their atti—
tudes toward classroom time. This difference may be due to (1) fewer holiday
interruptions at the beginning of the springlgemesﬁer and (2) the spring
project materials, ﬁondensed.on the basis of\;uggestioné fréﬁﬂthe experimental

group teachers and students at the end of the fall semester, which were better

‘suited to “available class time.
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Teacher Evaluation of Project Materials and Effectiveness

At the end of both semesters the experimental group teachers were asked

to complete a questionnaire about the quality and effectiveness of the
instructional approach.. A majority of the teachers rated thepmaterials
"good" or "excellent." Further, a majority of the teachers said that the
materials had been "successful" or'“very successful" in helping their

students improve their writing skills. also, a majority of the teachers -

said they would like to use the approach in the future.

"

The teachers were also asked to describe any benefits to.themselves
or their students they felt had resulted from,their participation in the
project. The teachers reported that they felt the seminar worksnop had
helped them to improve their teaching, ;;; thus, their students' reading
and writing skills. Several teachérs reported that the progect increased
their knowledge about the teaching of expository writing and made them aware
of the great importance of teaching basic writing skills. Other teachers
commented that their ftudents liked the structured approach to writing and

that the students benefited from having materials for their own use.

Student Evaluation of Project Materials and Instruction

complete a brief questionnaire about their opinions of the instructional

materials.’ The-student responses were then used‘by the project personnel in
making revisions of the materials for the spring semester.

The questionnaire items.asked for (1) evaluations of the Reading
Student Worksheets and the ”Writing Student Worksheets, (2) jndgments
about the degree'to'which the‘students folt that the class instruction had
helpec them inprove in reading and writing, and (3) suggestions for improve—
ment of the materials. S T
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Examination of the student responses reveals that few students rated .
the Student Workshéets "very poor" or "poor"; almos: all students rated them
from "fair" to "excelient? with the majority of ratings in the "gbodf.
categgry. In general, the high school”;tudeﬁts tended to rate the materi;ls
more highly thén.did the college students. Few students reported that the
c;aésroom instruction they received "did not helg" 6rw"helped somewhat";
almost all studentS'feported they were either "helped" or "helﬁed very much."

In general, the high school students tended to rate the helpfulness of their

classroom instruction more-highly than did the college students.

"
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PART V

.

SUMMARY OF FINDINGS AND RECOMMENDATIONS

Summary-offEihdings

This study has éiéﬁihedman expérimenta} approach to remedial writing
-instruction as compared with other téaching methods commonly employed in
- New York City ﬁigh schools and colleges.of The Cify Universi;y of New York
(CUNY). The unique feature of this studf i% the correlation of readiné and
writing instruction in a highly structured deziui: Tor the purpose of -
improviﬁg expository . ting.

This ‘study, ;bnductéd Huring‘the-academic yeax Aﬁ?SwTﬁ, inQolved 71

teachef§ of remedial.English‘;nd 2,066 student;,in ;é New‘?ork City high
"schools and 5 colleges of trne JUNY system.

The study set out to aécgméiish five ﬁéiﬁ objectives: (1) to analyze
and dévelop testing materials and other instruments. in order to obtain
accurate student préfiles so that pfoperlinstructibn could ke implemented;
(2) fé:gfiiize teéching materials that'speéifically corréiéfe reading and
writing’instruction; (3) to train teachers of reﬁediai English to cope better
with students' r2ading and writing problems through the usébof Tea;her
Activity Packets (TAPs}; (4) ©o evaluate tﬁe progress of students within and
betwecr experimentél and control grqﬁps; {(5) to achieveAconétructive_

. . art;culation between New York.City high écnools_aﬁd CUNY in preparing open
.\~a§missions students for college English.
Within the scoée of the'éata c;llected for this study, the investigators
. ' .reached the following conciuSions:
1. The first purpose of the project, to obtain accurate student profile: so

_that appropriate instruction could be implemented, was_achieved by the
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collection of data from students and‘teachers-participating in the@broject,

summarized as follows:

-

1.1 All students participating in_the project, males and females
in almost equal numbers, were ‘a the eleventh and tWelfth_grades in
'hlgh school or in the college freshman year. Their ages ranged from
16 to 18 in all groups, except that some college students were 20
years 0ld or more. =a majority of the student populatlon spoke

Engllsh at home and among their frlends, very few were foreign born. .

Most were members of "non-professional™ or "laborer" families,
N . virtually all of wham held education in high regard. Many students

who held outside jobs worked. from 5 to 16 hours a week, but most did’
x N
not find "jobs" as time-consuming as soc1al act1v1t1es." A majority

of hlgh school studencs Planned to enter college and aspired to an

educatlon higher than their Parents had. !

1.2 Many high school students indicated aldesire to improve their
‘language skills and To afvnxd cailege. Those who hoped to’enter~
college, as well as those already in colizge, believed that reading and
writing would be important in their careers.

l.} Student motivation, for the onfposes of analfsis, was linked

-to subject preference, level of skill, and attendance. The latter

e

was measured by the cutting of classes, on the assumption ~hat students
tend to cut classes they do not ilike. According to teachcrs, student

motlvatlon for Engllsh study and level of skill were generally low, and

-..absenteeism was high. Most students 1nd1outed they were ru>t especially

- fond of the subJect, ‘their achlaveme“_ was "averaje " and thelr attendance

was good. Although these students rated themselves "average," standard
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tests in reading and writing indicated their scores were below national
levels in these skills.
) X o
1.4 In estimating their reading abilities, most students reported

that their reading comprehension was good, and that they remembered,

what they read. These estimates, however, were contradicted by scores

achieved on standardized tests.

1.5 Reading preferences among all participantsdcentered on love
stories, science fiction, and mysteries. A dgreater number of high
school students than college students read newspapers "daily," while
some students reported they read magazines "weekly" or "sometimes."
Student reading preferences, thus, reflected an appreciation of popular or
escapist literature rather than a taste for more reflective.works.

1.6 The desire to improve reading and writing skills was—expressed
byua very'high perceritage of students, but a muchbsmaller number
indicated a desire to study or do homework. This mixed motivation .
is only one of several signs that the 'students tended to be unreal-
istic about goals and the means to achieve them.

1.7 When asked. if their most recent class had helped improve their
writing skills,:a much higher percentage of students in the experi: b

mental groups, than those in control groups, felt their English class

had helped. TheSe indications of student preference for highly

- structured learning, corroborated'by teacher reports and scores obtained .

from outside evaluations of student essays, indicated that the TAPs

- provided appropriate instruction for a large percentage of those usirg

71them.
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'1.8 On specific language groblems, students and teachers were in
considerable agreement: in reading, inadequate vocabulary and compre-
hension of ideas appeared to be major handicaps to éuccess; in writing,
lack of organization and gross_errofs in gramméf were perceived as
major_probleégi‘ Teachers, however, reported that the students had

many more difficulties in reading, writing, speaking, and listening,

than those noted by the students.
2. The second purpose of this project, ﬁo_utilize materials that cor-

related sequential reading and writing instruction, was achieved by imple-~

mentation of highly structured lessons.

O
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2 I CTurriculum-based tésts in reading and wrifing, édmiqistered
at the outset of the-prpject, resulted in a skills profile of Fhe
target student population which demcnstrated the suitability of thése
instructional materials for this population.

2.2 The TAPuméterials, according to teacher and student evéluations,
wére judged to be at the appropriate level and were successfully
employed. .The materials were rated "good" or'?excellent" by a majority
of the teachers who also rated the TAPs "successful” 6r "very successful"
in helping their students impro&e writing skills. Student respohses
to the materials were equallv favorable: the méjority rated them "good"
aﬁd 1nd1cated that they had "helpud" or "helped very much" to improve
their readlng and ertlng sLLITS. A S

2.3 The discipline required to follow the correlated format of
tﬁe méteriéls w;s considgred an additionai benefit by many.partici—
pating high school teachers aﬁd college.interns whé reported tﬁat

the highly structured lessons with specific objectives-provided
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clear direction and a sense of security for both instructors and

students.
3. The third purpose of éhe project, to train'teéchers to cope begter with
remgdial Engli;h problems. in the classroom, was achieved4thrqugh'in—sngice‘
;eae£er training. _ ' . ‘ 3 _ : S
| 3.1 Aiprdfile was obtained of teachers pa;ticipating in the
project who, aithough différing in age and teaching exéerience, had

several important traits in common: all had voluhteeréd for this

‘project; all had little or no experience with developmental tec..niques .

for teaching basic reading and writing skills; and many. preferred-+e

teach only literature rather than literacy.

The in-service training seminars, thérefore, were essential to
prepare these teachgrs for the project, to provide motivation for the '
new approach, and to démdnstrate techniques fof employing the
materials.. As the seminars progressed, teachers observed reading
and wfiting growth among their ;éudents and gained confidence in
their own abilities té_cope with students’ reﬁédial English problems.

3.2 Teacher evaluationS\qgmghe"ih—se;vice seminar, submitted

anonymously, reflected the teachers' sense of accomplishment with

the materials:

I can only reiterate that I have seen very marked-

imprévement in writing organization skills’and ability
to stand up under the stress of-examination.-

.. .other teachérs in my school are amazed at the
results.

The majority of the'students...rejoiced in their
progress.

It was a delight Eo teach structured, developmental L
,,lessonsmagain...Forwtheustudentsuit~was~a*nbv&ltyv~'The
class obviously enjoyed and profited from the course.
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4.

I experienced greater confidence in my lessons because
they were so highly structured. I know exactly where I -

was going for the week and what I wanted to achieve each
day.

My own personal enthusiasm for the project tended to
carry over to the students invelved. They sensed the
logic inherent in the program and bought it. They felt
that they were given the tools and could wrlte quite
readlly on any given topic.

I gained insight into how a remedial class should * o
be structured.

within and across groups, was achieved through continual and variad

measurement techniques: curriculum-hased tests,-standardized—tests;

The fourth purpose of the project, to evaluate progress of students
} .

O
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questionnaires, writing apprehension scale, ‘classroom essays, and essay

4.1 Curriculum-based reading tests, administered to students at.

the beginning and end of the fall semester, revealed that the high

school experimental group students achieved reading scores that were

signifiéantly higher than those of the control group students.

There

were no significant differences between the reading scores of the

college groups.

0

4.2 Curriculum-based English error recognition tests, administered

to ail students at the beginning and ené of the fall semester, revealed

no significant differences between the high school experimental and

control groups.

significantly higher than the college control groups.

The college experimental groups, however, scored

administered to aii"students at the beginning and end of the spring

semester revealed in vocabulary, no statistically significant
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differences between groups; and in ‘reading comprehension, while there
were no statistically significant differences betweenihigh school
groups, the college experimental group achievedustatistically signifi-
c:nt scores in comparison to the college control gronp..

4.4 Standardized English (Stanford) tests, administered to all.
students at the beginning and end of the spring semester, revealed

no statistically significant differences betwéin all experimental

a

and control groups.

4.5 A Writing Apyreucusron—instrument, me2asuring students' fear

O

ERIC

Aruitoxt provided by Eic:

of writing, administered to all groups at the beginning and end of the
spring senester, reveﬂred mocerate apprehension levels among all students.
4.6 Ongoing essay evaluatio“s revealed statistically Significant

improvement in the, experimenra] -groups- in--contrast -to" the ‘control ”~

groups. Essay tests administered.at the beginning and end of both
semesters revealed that approximat ely 80% of the experimental group
students'improved in their wiitten work, whereas approximately 45%
of the control group students improved. These evaluations were made
by trained readers who had no connection with this project. According
to the judgments of experimental group teachers, these findings were
corroborated by stead§ indications of improvement in several essays
written, during the semester, by experimental group‘students. This
improvement occurred in major factors_nhich are important in writing:
ideas, organization, sentence structure (gross errors), wording, and
punctuation. These positive results indicate that tne TAP materials,
properiyiutilized, led to significant improvement in writing as

opposed to other methods of instruction used in the contrel groups.
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5. The fifth purpose,‘to achieve copstructibé articulation between New york
City high schools and‘éUNY, was achieved prim;rily by a single in-service
trainipg program’f;r high school teachers and-college interns.
5.1 The in-service training workshops and seminars provided
opportunities for high school teachers and college intgrns (1) to
learn and exchange»iyfq;yg?ion about»methoash standards, and . _ _““m.hj__T_
pufposes of remediai English teaching; (2) to discuss problems
‘students had in making the,tfansition from high school to cqllege
English courses; and (3) to modify the goals and content of their
< ' courses so that greater continuity between the twb levels might

occur.

5.2 Instruction in the usé of the»cu;ricuium-matériais—provided”bctb
groups of teachers with speéific methods for échieving this éonéinuity.
Analysis of Tap desigd_and application gave each éroup valuable
insights ‘into processes for the development of remedial English
curricula ana the intér:elationships between secohdary and post-
secondafy English.

5.3 Beyond the seminar#, further articulation was achieved in
many high schools whe;e department chairmen received and aisseminated
teacher.traininé inférmation. |

5.4 A high school supervisor visited the high school teachers
frequenfly and repépted at the in-service sgminars on his observations.

College interns also reported their experiences with TAP instruction

at the seminars and to the doctoral facllty at The Graduate Center —
of CUNY. | .

; o
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5.5 The Division of Hiéh schools of the New York City Board of

Education was kept informed of progress throughout this project so

that it might utilize the information for purposes of articulation.

"% Recommendations

The forégding findings lead the investigators to recommend the

i
following:

Recommendation 1: Develop Accurate Student Profiles

It is common knowledge that national literacy levels, now at a record
-low, have been-dédlining éteadily over the past twenty years. 1In 1975,
the Séhoiastic Aptitude Test scorés continued their downwérd trend

- . of the past_tenryea;s; the latest report of the Nation#l Assessment of- -
S Educational Prcgress showedwgevere declines in the past four years in the
wgitiné skills of 13- and l?-yéar—olds; a corresponding stuay in reading
by the Départment of Héalth, Education, and Welfare éhowéd lower scores
in 1975 than a decade before. In-addition, a recent Census Bureau survey
indicates that of those Americans who speak English as a Second hénguage,
a majority have problems with it.;

Although many educators speculate that departure from traditional
college-prep;ratory curricula may be the causé'for.this declipe, no single
cause can be cited with confidence. What is appzrernt is that yery little
is known about specific student populations and their specific learning .
needs and problams,

1.1 It is recommended, therefore, that in high school and college’

remedial programs, and regular programs as well, precise information

96
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—about students be obtained so that appropriate materials and instruc-

et e -

tional modes may be selected and implemented.
1.2 It is further recommended that studentwﬁrofiles be compiled
periodically within each high school, college, counseling or research

center so that curricula can be_modified_continually.

Recommendation 2: Use Suitable Instructional Materials and Restructure

The decline in reading skllls of students in the senior high schools"

and colleges has evoked response from publishers who, according to a

New York Times-article (November 7, 1974),, now issue simplified colleqgs
texts to meet the needs of poor readers. Although sone college English«'
texts are now at appropriate reading levels, they still do not reflect a
correlation of reading instructionlWith writing instruction.

Teachers, generally, are obliged to make the reading—writing connection

themselves. No doubt many do so successfully. In this study, however, high

. Success rates were not apparent among control groups, where specific corre-

lated materials were not in use. This is not to place blame on a single
P

group. Indeed, some educators feel that eduoational researchers are the ones
"who pushed the Humpty Dumpties of reading anj wr-iting'off the wall of
kinship and broke them into so many - pieces that it will take at least all
the king S men to put them back together again so that a child once-more

‘:__:.. Py

can learn to read and write" (Miles Meyers, Changing Education, May 1976)

Because of correlated” reading and writing materials utilized in this

study, improvement and satisfaction in writing was achieved by three out of

- four students in the- experimental groups. This-instruction was delivered

in a highly structured seguencé that resulted in this success rate, which

was far'greater than that achieved from other.instructional modes. This .
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Eipqing supports Nevillé Bcnnutt's*Aclaiﬁ that tbe best results in English

come frém formal instructipy, the poorést Erom informal approaches. )
2.1, It is reéammeﬁded, the;efofe, that teachers be encouraged to

exﬁeriment with corfelatedﬁreading—writing materials and highly

" structured teaching modes. To this end, opportunities should be

provided for classrqom‘teachérs to do so.

| S 2.2 It is recommended,-fufther, that a full complement of Correiated

feading;writing Eurricula be developed fdr all levels of high school

and college English courses so that students may e#perieﬂce contiﬁuity

ip instruction. |

2.3 It is recommended, as well, that curriculum mpdifications be
madé continually and that greater time allotments be made for class-
room_instruction where warranted.

2.4 Implicit in thege curricular recommendations is the proﬂgbility
that soﬁé Qtudenﬁé; as in this study, may not ﬁe responsive to the
correlation OfAreadinglﬁﬁa writing skills and other strhcture§ modes.
For these students, it is recommended ;hat‘alternate medes of instruc-
tion be devised and encdpraged.

2.5 Further, because many teéchers carfy heavy teaching and service
ioads, it is recommended that other studies be conducted by qualified
research personnel so that additional solutions may be found forAthg
vpfoblems of remeaial education. -

Recommendation 3: Improve Pre-Service and In-Service Training in English

: Remediati?' : e .
. If glish teachers are to be prepared‘properly, c&lleges and graduate

s;hools need to reexamine traditional Eurricula for English majors. The

*Neville Bennett, Teaching Styles and Pupil Progress, 1976
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addition of pre-service courses in the teaching of reading and expositbry
writing, ihHCOrrectiye and remedial English, and, abqve all;“én infernship
program that permits students to acéuire experience in the field, can re-
_vitalize graduafe English programs by better aaapting them to current needs:
Most English teachers presently employed in the field are neither

trained nor equipped for remedial work, having been prgpared in coileggs
- and graduate schools as instructors of 1ite£ature. Few havé had sufficient
tréining in linguistics or language skills, as is ;epdr;ed iﬂ studies such

as Bossone's The Training and Work of célifornia Public Junior College + "

P

.\; Teachers of English (1964) and Bossone & Weiner's The Tity University quliéh{

Teachers: A Se%f-Report Regarding Remeaiai Teaching. These studies further
répoft that most teachers view themsélves as teache;s of litefature rather
than of litéracy; Thus, most are unasle to copé éffectively with remeaial
reading aﬁd writing problems, and many freely admit their inadequacy. As has
beén demoﬂstrated in this study, English teachers seek such tréiniﬁé}iw”

_

3.1 It is recommended, tﬁerefére, that colleges and graduate schools

e

incdrporate within their degree programs pre-service and in—gervice
trainingvin;English'skills4instruction.'
3.2 It is"fﬁfthef fecommended that college ana university depart-
- ments of edgcétion and of English work cooperatively to desié; én

appropriate training program for prospective teachers of remedial

) English, training that would allow for internships.

‘Recommendation 4: Increase Emphasis on Accountabilicy

The decline of literacy among students nationwide has coincided with .

the rising cost of educational process itself. Public confidence in the

. .

high school aiploma'and even the college degree'has been undexmined by the

88
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poor performance levels of graduates who cannot qualify'for_demanding jobs.

As a recent Wall Street Journal atticle (January 16, 1976).states: "To some,

(underemployment) merely reflects what they see as general decline in the
abilities that educational credentials reptesent these days. Personnel
administrators,,tor'example) complain that surprising numbers of applicants
canftlspell or do simple arithmetic with speed and accuracY; As one:employer
puts it, 'Hign-school diplomas just don't mean what they nsed to, and it's
the same for college.degrees.'"

| School administrators and e&ucation leaders have also contributed to

this loss of confidence. Recently, for instance, Charles G. Clark,

. Hawaii's new school suﬁerintendent, was reported (San’Juan Star, April 11,

1976) to have said that "students who cannot read should be awarded the high
sphool diploma anyway . ... A diploma should be based. on attendance and not
on academic achievement. . - - Some stnaents 'will never learn to ;ead in
spite of everything that has been‘dpne for them' and they should not be
'punished’ for their failures."

In addition,:ealleges, faced witn a rising number of underﬁrepared'

students, have hastily initiated and inadequately implemented remediaiw

~

English progfame. and where they have failed the programs have been quietly

abandoned without a single written record of their achievements or failures.
A‘decline in academic standards in New York schools and.colleges, as‘

in most institutions nationwide, has ‘aliso contributed to the loss of* public

confidence in. edulation and concomitantly to legislators' reluctance to fund

e

education fuliy. According to the 1974 Podell study, as reported by The New

York Timeei(September 2, 1974), excellence of academic achievement does not

have a standard meaning at the 18 different campuses of CUNY. Also,
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grade variances were seen among the different disciplines.

4.1 - In order to reestablish public confidence in the hlgh school
d1ploma and the college degree, it is recommended that the New York City
high schools and colleges of The City University evolve common goals
and criteria for achievement in the basic skills, similar to those
implemented in this study.

4.2 1t is also recommended that a city—wide conference be called
on minimum competency in the basic skills, a conference charged with
the difficult_task‘of identifying wayS“to define and measure these

'competencies. Perhaps in this way confidence in the.high school diploma N

and the college degree will be restored and a working basis for account-

-

ability will be established.

Recommendation 5: Develop Effective Articulation Retween High Schools and -
Colleges . -

Individual students as well as the public have borne heavv costs in time
and tax dollars as a result of inadequate coordination between schools and
colleges. An educationally efficient continuum of learning in high school
is essential to eliminate obstacles to college enrollment for students who
desire a college education. Whether or notlthese students stay and succeed
in college depends very largely on the quality and effectiveness of their
English’ instruction in high school. Articulation to this end between secondary
and higher education deserves more attention. .

5.1 It is recommended, therefore; that‘throughout the nation strong
cooperative efforts between high schools and colleges be .implemented.

In this way, the literacy levels of high -school graduates and incomlng

freshmen can.be upgraded significantly. ' "
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5.2 It is further recommended that the New York City Board of .
Education and the Board of Higher Education of The City University
adopt strong resolutions requiring. that articulation practiceszbetween

the-two systems be expanded and enhanced.

Concluding Statement

' The results of this‘study suggest that improvement in writ;en“coﬁpoei-
tion is not impossible to measure or achieve; that tests, test‘conditioﬁs,
and methods of instruction, wheﬁ empleyed properly, can reflect and contribute

to writing improvement; and that research dealing with remedial English does
nor have to remain an unexploredrtgrritory.

In this study, we have presented what we believe to be accurate and
complete data'on how effective teaching and learning in the area of'remedial
reading and writing might be ﬁeesured. These data served as the kasis for
our recommendatlons and w1ll be, we hope, the basis for fur*her research.

In calllng for such research, we urge that studies 1nclude continual and
varied evaluatlon procedures so that impressionietic reports are notArhe
. B A

sole criterion for judging instructional effectiveness.

¥
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LIST OF INSTRUCTORS AND INTERNS PARTICIPATING IN THE STUDY

Baruch College ' J Anthony DiMatteo
: ‘ ‘ Professor Louis Gioia
sl , © Vivia Heron
: Lora Kahn

Diane Marks
‘Professor. Robert Scotto
Carol Tillona
Charles Whitney .

. Brooklyn College S Professor Thomas Boyle
: . ' Amy Ehrlich
Professor, Virginia Morris

P
P

Hunter College ' " Alan Bailin
. Professor Phyllis Edelson
SR, Donna Poler
Patricia Rudden
Sarah Schachter .-
Professor Lucille Shandloff

John Jay College ' Professor William Coleman
Barry Capella '
Michael Contreras
Andrea Geffner
Professor Lee Jenkins
Professor Pat Licklider
" Professor Virginia Morris
Giselle Neuschloss
Kathleen Paradiso
Professor Charles Pilch
Katherine "'1 =ms'

Queensborough Community'College ~ . " ‘Professor John Brereton
' : Betty Engelberg

David Mark

Jeffrey Shapiro

Linda Weinhouse

John Adams High- School ’ Phyllis Lehrman
Aviation HighlSchool ; Sally Cohen
: . Lawrence Fox

Esther Pantofel

Bayside High School - ‘ Marjorie Helm

\"\-.\ } R . ‘ .
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LIST OF INSTRUCTORS AND INIERNS PARTICIPATING IN THE STUDY

{CONTINUED)
Bryant High School ' Sidney Séifer
Christopher Columbus High School Laurence Arlen
Curtis High School - Doris Thomson
Rashelle Trefousse:
DeWitt Clinton High School Esther Nolan
.. Haaren High School ' Sol Lida
" - o Angela Stouman
John Jay High School. S N Roberta Hunter
e William Hunter
George Merolla
Andrew Jackson High School ' - Phyllis Goldman
Newtown High School Ann Cahill
: Leah Malkin
.Richmona 31l High School " Lynne Greenfield
’ Theresa Oropallo -
F. D. Roosevelt High School Anne Petsas
Sheepshead Bay High School =~ Carmela Chirico
: ' . : Laurence Vide
South Shore High School . - G. Ben Dachs
‘Joyce Fuller’
é Spfihgfield Gardens High School . Hariett Cohsn
Tottenville High School 5 Marilyn Aronson
' Rosalie Giordano
o : . . Mary~Ellen Merrill
Washington Irving High School Anne Toboroff
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HOW T FEEL ADOUT WRITING

DIRECTIONS: Below are a series of statements about writing. There
ére no right or wrong enswers to these. stetements. .Please indicate
the degree to whica each statement applies to you by circling the
appropriate recponse, using this code: ) »

SA = Strongly Agree
A = Agree
. U = Uncertain
D = Disagree
SD = Strongly Disagrse

While some of the statements nay seem repetitious, fake your time and
try to be as honest as pPossible. Thank you for your cooperation,

1. I avoid writing................ creeevennan tecirentannnns ...« SA A U D 8D
2. I bave no fear of my writing being evaluated............ .eee SA A U D 8D
3. I look forward to writing down My ideas..........0vvun. .0 SA A U D ©b
b, I am afraid of writing essays when T know they will be
evaluated...ceeeunrnnn..... tececsonnananan. cerecans secve.e.: SA A U D 8D
7. Teking a composition course is a very frightening ' b
_ experience....... ereececatennnan St ce ittt tetnenae. e« SA- A U D 8D
6. Handing in a composition makas me feel good........ crrecncnn SA A U D sD
7. Wy mind seems to go blank when I start to work on g ' S
composition,..... ceveeenens Cecececietcennnnen. seeecvscee.e. SA A U D SO
8. Expressing ideas through writing seems to be a waste f. ‘ . _
’cime. ........ seseecese.o SA A U D S
9. I would enjoy submitting my writing to magazines for ) .
evaluation and‘publication........ $trtrecceciieiiienisieess SA A U D 3D
10. . I like to write my ideas down........ P ceeceesecccnse... SA A U D 8D
11. I feel confident in my ability to clearly 2Xpress my ideas :
in writing............. C e et etentt ettt srecececnee SA A U D SD
12. T like to have my friends read what I have written.......... SA A U D sb
13. I'm nervous gbout writinge.e.eeeninen..... ceccereveciacssesss. SA A U D SD
1k, - Pecple seem to enjoy what T writeeeeeiuiernnnnnnnnnnnnnnn. SA A U D 8D
15. I enjoy writing.......... eereeenaan cccteste0 s onansens .«oS8A A U D 8D
16. I never seem to be edle to clearly write down my ideas...... SA A U D 8D
17. Writing is a 10t of fUWR.eeiveersesnnsnnnn.,. ... creeean ctesee SA A U D 8D
18.. I expect to do poorliy in composition classes even vefore I
. " enter Them, e ettt e e eetenas eeecesee-8A A U D 8D
..19. I like seeing my thoughts Ol PADCTessrscrertronsnennsnseneas SA A U D SD
' 20. Discussing my writing with others is an enjoysbfe _
. EXPETIONCE e nn. .. tesconnaan cebecaciccnns ¢eesseeerescse.e SA A U D SD
2L, I have a terrible time organizing ry ideas in a composition :
COUISC e eenrsencenannees Cecescttet et taeanns.e ectetcntnnnaeon SA A U D 9D
22, Veen I hand in e composition I kmnow I'm going to do poorly.. SA A U D 3D
23, TIt's easy for me to write good compositions........ ¢ecce.ee. SA A U.D -8D
" 24, I don't think T write as well as most other people..........S4 A U D sSp
25. I don't like my compositions to be evaluzted................'S& A. U D 8D
26. I'm no good at writing........... S ettt ittt atteerenenn.. .8, A U D -SD
96




. Student's name:

i

STUDENT ESSAY PROFILE

C;ass:

Teacher-s Name:

r ' Week essay written/TAP #

4/42B 6,/#3B

9/#6

11/48

Date essay written

Idea;

Organization

Sentence Structure

Wording

'Punctuation,'MeChanics, Spelling

GROSS ERRORS:
U The Ruii=On Sentence

The Sentence Fragment

Incorrect Principal Parts of
the Verb

Lack of Agreement of Subject
and Verb '

/" Incorrect Case of Pronoun

O
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TABLE 30

—

-, FALL 1975, PRE STUDENT QUESTIONNAIRE

SOCIAL AND EDUCATIONAL BACKGROUND .

High School Exp.| High School Cont.}College Exp.| College Cont.
n* YL T n* XL n* | gwx n* YT
i ) h
" | sex- , 391 ‘ 243 . - 216 - 155
Male _ 57 51 .- 53 ' 49
Female . 43 48 47 51
Grade 391 - 246
0 .. 1 .0
1 76 - 49
12 . 23 51
Age 391 244 216 155
14 : ' 1 0 o | 0
15 14 Q- 0 -0
le - sl 46 - 0 1
17 25 39 - 19 ' 19
18 ' . 6 4 57 ¢ 64
. 19 2 1 11 12
- 20+ 0 0. 13 4
Marital Status 1380 244 213 152
Single:. . v 99 98 96 98
Married B B 1 0 2 1
Widowed 0 1 1 0
Separated 0] 0. 1 1
Divorced 0 1 0 0
Language used ,
at home ‘ 398 ’ C1 247 214 156
English ' ‘ 79 - 84 ' 80 82
Spanish 11 oy 12 8
Italian 2 1 2 “ 3
French ‘ 0] 0] 1 -0
. Other: 8 6 5 7
Language uged '
with friends 390 244 211 152 ,
English M 95 96 95
Spanish 3 3 2 )
Italian 0 "0 0 1
French 0 0 0 0
Other 3 2 2 2
~ 1loo0
1190




‘ - " TABLE 30
T - (continued)

FALL 1975, PRE STUDENT QUESTIONNAIRE-

SOCIAL AND EDUCATTIONAI BACKGROUND

High School Exp.| High School Cont. College Exp.|College Cont.
n#* . R 12 n#* T o gkk n#* gk n* 324
‘| How long in i ' 5
=~ | the USA 377 ‘ 243 209 147
. ' .Born and o oa . )
" lived here 82 78 80 82
Born here but :
lived ‘abroad
more than ;
10 years 2 5 1 1
Born abroad !
and came
here as an :
infant 5 8 8 7
Born abroad :
and lived
here less ‘
than 5 years 7 7 10 9
Born abroad ' !
and lived »
here less : -
L than 2 years 4 2 1 1
Father's Occupation [353 217 183 132 ,
Professional 9 10 8 11
Non-
professional 34 37 o 33 33
Laborer - 26 26 31 30
Unemployed 5 4 7 4
: _Other 26 23 21 22
Family thinks
education is :
important 386 242 210 149
Yes 99 99 99 99
No 1! 1 1 1
Outside Job 371 A P 205 148
Yes 35 39 42 49
No 65 " 61 58 51
i
111

-101- -



TABLE 30

"{continued)

SOCIAL AND EDUCATIONAL BACKGROUND

-~

High School Exp,

High School Cont.

College Exp.

Coiiege Cont.

n* gRx n* FEx n* YT n* YT
Hours of ‘work 130 80 87 75
5 hrs. or )
less * - 14 11. 6 4
6-10 hrs. 23 19 11 C 17
11-15 hrs. 15 23 22 13
16 hrs. or ’
more 48 47 ~ el 66
Job inteferes 7 )
with your work 128 ~ 81 87 74 /,’-
Always 1 2 1 4
~ Sometimes 43 52 58 ;fSS
‘Never 56 46 41 38
Preference about -
work 144 90 82 74
Rather work
than go . .
to school 40 34 24 20
Rather go
to school . ; -
than work 60 65 76 80
Most time- ,
consuming activity
outside of school 415 258 210 150 . h
Job- : 11 11 - 18 o2l .
Homework 14 16 19 26 -
FPamily duties 13 16 19 12
Social .
activities 54 48 40 37
Other 8 9 4 4
Number of : .
English classes 378 238 216 151
1 required ' -
course a3 84 67 62
2 required :
courses 12 11 28 34 X
1 elective )
ccurse 1 1 1 1
Required and
elective
courses 4 .3 4.. SNSRI N
102 -
112



TABLE

&7
30

PPN

{continued)

FALL 1975, PRE STUDENT QUESTIONNAIRE

SOCIAL AND EDUCATIONAL BACKGROUND

| High School Exp.

High School Cont.

College Exp.

College Cont.

n* YT

n* %**

n* k%

n* . gxx

English courses
"taken- in addition
“to regular schoo?
English courses -
Summer: school
Night school
Summer and
night school
-Private '
tutoring and.
language
school
None of these-
only regular
school
classe§

86

236

92

207

92

90

Cuts English class
 Never
Rarely
Twice a month
Once a week
More than once
a week

383 |
| 59
31

246
63
28

206

Self-description
of school record
'~ Honor student
Average in
some courses
excellent in
others

Average student

Average in
Solne courses
i have o
difficulty
in others
Below -average

22
43

‘1242

29
39

204

35
39

144

35
36

24

103

113




TABLE “30
{continued)

FALL 1975, PRE STUDENT QUESTIONNATRE

SOCIAL AND EDUCATIONAL BACKGROUND -
' High School Exp.|High School Cont.| College Exp.| College Cont.
n* gE* n¥ YT n* &%k n*  G¥%
Satisfied with _ : .
school record . 390 " 1242 ~ 1200 142
Yes 27 ' 25 - 27 27
Somewhat - 42 * 44 46 53
No ; . : 31 : 31 27 20
Likes to do homework |391 . 242 - 207 -
. Yes 13 13 - - 18 © 23
Somewhat . 40 : 41 - 51 58
No 47_ - 46 . 31 19
Thinks grades will .
affect future life |[391 248 ' 203 T 143 ‘
.+ Yes : 55 57 . . 56 61
Somewhat 30 29 - 30 29
No o 15 - . .14 14 10
English is o o : : -
favorite subject 379 241 | 206 143
- Yes : - 18, 20 17 17
* No 82 80 83 83

*This column reports the number of students who responded to each item. 1In the
high school experlmental group, 391 students answered the questionnaire. 1In the
high school control group, 243 answered the questionnaire. 1In the college
experimental group, 216 answered the questionnaireé. In the college control
group, 155 students answered the questionnalre._ If the number of students in a
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a.group who responded to a given item is larger than’ “the - .group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest percent.

- , 104
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TABLE 31
AR L

- %
FALL 1975, PRE STUDENT QUESTIONNAIRE

CAREER GOALS

EDUCATIONAL AND

High School Exp.

High School Cont.

College Exp.

College Cont.

n* YT

n* gk

n* T

n* gk

Kind of college
‘plans to attend
-~ CuNY 2-yr.
college
CUNY 4-yr.
college
NYC private
-.college
College outside
 of NYC
No plans to

attend colilege

384

19-

28

24

23

241
20

32

18

21

Primary reason
for wanting a
college education
Choose a career
Prepare for
a job
Please family
Gain knowledge
No plans to
attend college

390
34

25

18

20

1242

36

26

17

19

Primary reason

for having decided

1 to come to college

. Choose -a career
Prepare for

a job

Please family
Gain- knowledge
Other

193
36

33 .

27

143
36

30

Has plans
to graduate
from college
Yes
No

200

148

o e

105

115



-

TABLE 31 - |
{continued)

FALL 1975, PRE STUDENT QUESTIONNAIRE

e

EDUCATIONAL AND CAREER GOALS

T

o High School Exp.|High School Cont. College Exp.| College Cont.
“_' n* . Fh* % ghk n* ghk n* gk %k
. Career Goals 366 {235 , 210 - 1153
Professional 39 35 ' 62 64
Non-~ ' , :
~ professional 20 25 17 10
$  Laborer | - 2 -2 ' 1 2
Undecided 19 19 10 12
Other 20 19~ 10 12
Expected starting ' B
salary at chosen : o
career 385 239 s 209 152
$5,000-$10,000 11 9 8 ' 8
$10,000-$15,000 18 15 "31 22
$15,000-$20,000 12 16 22 17
No idea 59 60 39, 53
Expect. a better :
job than parent's 383 227 202 146
Yes 80 ' 75 94 ' 92
No 20 25 6 8

*This column reports'the number of students who responded to each item. In the

high school experimental gzoup, 391 students answered the questionnaire.
In the .college
In the college .control - -
If the number of stiidents in a

high school control group, 243 answered the questionnaire.
experimental group, 216 answered the questionnaire.
group, 155 students answered the Questionnaire.
group who responded to a given item is smaller than the group total,
that some students.did not respond to the given item., If the number
in a group who responded to a-given item is larger than
indicates that some students chose more than one answer

In the

it indicates
of students

the group total, it
for the given item.

**percentage may not equal 100% because of rounding off to the nearest percent.

-
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‘QG? , '-1_ : - v TABLE 32 - e —

o o A 'FALL 1975, PRE' STUDENT QUESTIONNAIRE

I

READING: ATTITUDES AND INTERESTS

High School Exp.| High School Cont. College Exp.| College.Cont.

= R Brw n* grx n*  g¥ nk _ gw*
“ . | Likes to read 385 . s : | 208 f1ss
T Yes ' . . 89 69 74 © 7?66
. No 3L ' 31 ' 26 34
Self-evaluation of _
‘reading ability 386 242 207 151
Very "good . 35 40 19 - 22
- Fair . - 61 59 \ .- 76 . 71
© Poor 4 . 1 : 5. -7
‘Wants to improve
reading skills 1389 {239’ . 209 ~ . ]1s1
Yes ‘ : - 85 . 84 97 - 97
) No ) 15 16 . 3 3
Likes to study ‘
reading skills " | 393 240 203 ‘ 149
~ Yes 43 37 57 51
No . A 57 63 _ 43 49

Usually unéer—
stands all of

reading assignments | 385 ' 241 ' 209 152
‘ Yes 67 76 65 59
No ©33 24 35 41

Remembers what

is read ' 392 ) 240 207 148
Most of - . :
the time .7 90 .92 - 91 . 86
Not usually 10 8 9 14

Satisfied with
reading education

up to now 389 238 205 153
) Yes , 62 ) 65 : 47 43
s No’ - 38 35 53 57
=
- Believes English
: class will help : ;
to improve reading 377 A 242 199 - 1149
Yes 7 69 62 81 81
No ) ‘ : 31 38 A 19 19
107

* | | - o 117




TABLE 32
(continued)

FALL 1975, PRE STUDENT QUESTIONNAIRE

i T READING: ATTITUDES A0 INTERESTS
P o High Schooi-Exp.|{ High 3¢hool Cont. College Exp.] College Cont.
n* Fhk- nk ), gk n* gk*x n* gh*
Would like to be —
in a' 'special class
to improve reading 381 . 239 . 199 148
. Yes:. . ' : 26 I 21 RER 33 41
No . 74 ! 79 67 59
Reads the newspaper {385 242 {210 S l1s1
Daily 50 ' 52 51 50
. Sometimes 30 24 28 .27
.= | V% Most days - 17 22 =20 | - 19
' " Never - . .3 _ . 2 : ‘ 1 4
Reads Magazines 387 : 1242 217 148
- Weekly 28 27 .28 30
Most weeks o 14 ' 12 15 10 ...
Monthly : S 12 . 12 - S12 16
Sometimes 41 . 46 43 - 40
Never . 5 . 3 2 4
Preferred reading 425 280 219 167
Biography/ ' .
history . 11 -5 21 15
Mysteries 26 26 : - 25 25
Love stories/ ' .
sports 26 27 22 22
---- ~  Science . . :
- fiction/novels 24 26 24 31
Other _ 132 . lé 8 7
Reading as part -
of job 382 231 . 207 ’ 144
Large part 10 ‘-8 12 - 11
Small part _ - 16 e 13 17 20
Not at all 24 26 : 32 - 38
No jnb } 50 53 , 39 : 31
118
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TABLE 32 -

{continued)

-
-

READING: ATTITUDES AND INTERESTS

FALL 1975, PRE STUDENT QUESTIONNAIRE

High School Exp.

High School- Cont.

College Exp.

College Cont.

n¥ Fhk n* Fhk n¥* Fh* n¥ Fhk
Believes reading
will be important _
. in career . 370 241 2086 149
' Yes 81 80 93 89
No 19 20 7 11 :

_*This column reports the number of students who résponded to each item. In the

high school experimental group, 391 stude-“s answered the questionnaire.

high school control group, 243 answered

. experimental group, 216 answered the questionnaire.
. group, 155 students answered the questionnaire.

2+ questionnaire.

In the

In the college
In the college control
If the number of students in a

group who responded to a given item is smaller than the group total, it indicates

that some students did not respond to the given item.
in a group who responded to a given item is larger than the group total, it

If the number of students

indicates that some students chose more than one answer for the given item.

**percentages may not equal 100% because of rounding off to the nearest percent.-

los
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TABLE 33
FALL. 1975, PRE STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESié

High School Exp.|High School Cont. College Exp.|College Cont.
n% R 312] n* %** n* gk n* Bhk
Likes to wriie a76 1244 209 146
Yes - 63 6l 56 53
No . ‘ 37 39 : 44 47
Self-evaluation C. .
as a writer - 379 247 211 147
Very good ' 21 19 -9 24
- Fair . 68 73 70 . 66
Poor . 11 8 -2 - | 10
Wants to improve N : . .
writing ability 1383 232 208 . 146
' Yes . 82 .78 97 97
No - _ 18 _ .22 ) 3 3
Likes to study . _ :
writing skills 381 L 1238 208 147 _
Yes 38 32 62 58
‘No T owe 62 . 68 38 ) 42
Believes school has | . : _:;‘ : =
.. taught enough *¥rewr. ’ _
about writing “ 1383 239 205 148
Yes - 54 51 » 32 30
No . . 46 : 49 : 68 70
Wants to know .
more about grammar 382 238 ) j 209 149
Yes .64 ' 59 ’ 83 85
'No 36 41 17 15
Wants to know
more about
organization
in writing 383 239 209 - 1149 .
Yes : 77 74 ' 96 93
No 23 26 4 7
Wants to know : _
more about spelling | 386 239 "1 209- 150 :
Yes : : 68 ' 6l . 79 . 81
No ’ " 32, 39 .. 21 : 19
_ 110
o | 120




' TABLE 33
(continqed)

FALL 1975, PRE STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESTS

_ High School Exp.] High School Cont.| College Exp. College Cont.
. n* ghk n* TR n¥ g% n* PYT
Believes English
. class will help to . . . .
- improve writing 381 239 | 206 150
Yes 76 78 91 93
No 24 ' : 22 9 e
Wants to be in a
special class to : : )
4 -improve writing 378 238 206 146
) Yes - 26 26 45 50
No 74 74 55 ' 50
Prefers to do
writing assignments | 380 o 240 S 1210 143
-In class 19 17 . 17 29
- At home 67 o 72. , 67 59
In library —“ 7 7 11 9
Elswhere : 7 4 5 3
Prefers to write 392 _ : 247 201 144
School essays 28 33 ‘44 46
'Poems 12 13 ' 9 5
Letters . 31 - 30 32. 27
" Newspaper ' '
*  articles 8 7 N - 12
Other 21 C 17 9 10
Writing is part ,
_of job 374 243 208 152
Large part 12 12 12 13
- Small part . 15 12 16 ) 23
Not at all 21 ‘ ) 23 , 31 30
No job 52 X . 41 34
121
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TABLE- 33
{continued)

. FALL 1975, PRE STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESTS

High School Exp.| High School Cont. College Exp.|College Cont.
n* ghk n* gk k n* ghk n* gk
Believes writing
‘'will be important :
in career 366 242 202 139 .
" Yes 72 ' 68 84 ) 81
No 28 32 16 19

*This columh reports the number of students who responded to each item. In the

high school experimental group,
high school control group,
éxperimental group, 216 answered the questionnaire.
group, 155 students answered the questionnaire.

group who responded to a given item is smaller th

that some students did not respond to the given item.
in a group who responded to a given item is larger than
indicates that some students chose more than one answer

391 students answered the questionnaire.
243 answered the questionnaire..

In the

In the college

In the college control

If the number of students in a
an the group total, it indicates

If the number of students
the group total, it
for the given item.

**Percentageé may not equal 100% because of rounding off to the nearest percent.
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TABLE 34

FALL 1975, PRE STUDENT QUESTIONNAIRE

PROBLEMS IN READING AND WRITING

e

High School Exp.

High School Cont.

College Exp.

College Cont.

n* gh*x

n#* gEk

n¥  gk*

n*  gkk

Self-description
of major. '
reading problems
Inability to
grasp central
idea
~Inability"™
to grasp
_ ~supporting
ideas
Inability to
__understand

406

11

271

288

10

20

199

13

21

mood or tone
in literature

- Inadequate

.. Vocabulary
Inability to
understand

_ meaning -of
words in
~context

Other

29

17
11

24

20
11

15

28

20

24

14

113

12

3




TABLE 34
{continued)

FALL 1975, PRE STUDENT QUESTIONNAIRE -

PROBLEMS IN READING AND WRITING

High School Exp.| High School Cont. College Exp.}College Cont.
‘n¥* XTI n* k% n* gk* | % kK
Self-description -
of major :
writing problems 545 346 385 - j266 -
Insufficient _
ideas ' 14 A -19 , 13 13
Inability to - : -
organize ‘ 21 21 24 28
Commitment of ’
gross errors . "
in grammar 19 19 16 - 15
Inadequate
**7 knowledge of’
punctuation , :
and mechanics 17 14 , 17 18
Inability to
spell ‘ ' “11 12 14 3
Poor dici:ion )
and vocabulary 13 10 P 17
. Other’ C 5 5 2 1

*This column repcris the number of students who responded to each item. 1In the
high school experimental group, 391 students answered the questionnaire. In the
high school control group, 243 answered the questionnaire. In the college
experimental group, 216 answered the questionnaire. In the college control
group, 155 studenis answered the questionnaire. If the number of students in a™ -
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. TIf the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

“**percentages may not equal 100% because of rounding off to the nearest percent.

114
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TABLE 35
FALL 1975, POST STUDENT QUESTIONNATRE

SOCIAL AND EDUCATIONAL BACKGROUND

High School Exp.} High School Cont. College Exp.fCollege Cont.
n* T n* YT n* Y n* T
: Sex 289 166 - 158 112
Male . 58 51 ' 44 49
, Female -1 42 : 49 ' 56 51
Grade ~ 289 ‘ 166 o
11 - 74 : 49
12 26 ' 51
-1-Age- 289 lee 158 112 )
14 0 0 0 0
15 ) 6 1 0 0
16 50- 42 0 0
17 : 33 51 6 6
18 10 4 65 73
19 . 1 2 17 14
20+ -0 1 13 6
{ Preférence -
about work 280 _ 160 . 152 107
Rather work ' e
than go to . :
school : 42 ) 43 26 o 28
Rather go to . '
school than . »
- . work ) 58 : -1: . 74 - 72
Cuts English class 286 : 164 156 108
Never 68 ’ 68 42 43
Rarely ' .25 26 47 52
Twice a month 3 ) 4 8 )
Once a week 4 1 . 1l 1l
More than once ‘ L
a . week 1 R 1 0]
Satisfied with )
- school record 289 " |166 156 124
Yes 16 21 18 is
Somewhat 44 42 49 50
No 40 38 : 33 ) 36
~ | Likes to do homework| 288 "~ 1166 158 112
Yes : 15 7 . 18 13
Somewhat 40 39 53 60
No 4¢ 55 29 27
115
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TABLE 35
(continued)

FALL 1975, POST STUDENT QUESTIONNAIRE

SOCIAYL AND EDUCATIONAL BACKGROUND

. ~m4.‘ .. |.High School Exp.|High School Cont. College Exp.|College Cont.
’ n* Fhk n¥* LR n* gk * n¥* Fh*
Thinks grades will . -
affect future life | 289 ‘ 166 157, 112 _
Yes 56 56 - 56 63.
" Somewhat _ 28 : 32 31 28
No 15 12 13 9
English is .
favorite subject 286 ‘ 162 154 110
Yes - 17 20 20 15
No - 83 : ' 80 J 81 86

*Thisicolumn reports the number of students who responded to each item. In the
high school experimental group, 289 students answered the questionnaire. 1In the
high school control group, 166 answered the questionnaire. In the college

- experimental group, 158 answered the questionnaire. In the ccllege control
group, - 112 students answered the questionnaire. 'If the number of students in a
group who responded to-a given item is smaller than the group total, it indicates"
that some students did not respond to the given item. If the number of students

- in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not- equal-100% because of rounding off to the nearest percent.

-
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TABLE 36

FALL 1975, POST STUDENT QUESTIONNAIRE

EDUCATIONAL AND CAREER GOALS

- ' High School Exp. High School Cont. College Exp. College Cont. -
o nk Y ~ n* YY) n* g%k n* gER

Kind of college

Plans to attend 282 : 167
CUNY 2-yr. :
college ’ T21 21°
CUNY -4-yr. : : :
college 28 33
NYC .private _ :
college ' 9 8
College outside .
of NYC | , 19 20
No plans to ' :
attend college - 23 o 18

Primary reason
for wanting a

college education 289 167
Choose a career 34 - 28
Prepare for )
a job . 27 34
Please family 2 2
" Gain knowledge 16 20
No plans to :
attend college 20 i 17

Primary reason
for having decided

to come to college . 171 " 123
’ - Choose a career | - , 29 30
-Prepare for . i
a job 36 - 36
Please family _ : 3 4
Gain knowledge ' 30 28
Other ' ‘ 2 ' 2
Has plans
- to graduate.
’ from college o 159 - {116
Yes o : 93 . 926
- No ’ 7 4
117
Q f- . . : R 127




TABLE 36
{continued)

FALL 1975, POST STUDENT QUESTIONNAIRE

EDUCATIONAL AND CAREER GOALS

High School Exp.]| High School Cont.|College Exp.| College Cont.

n¥* ¥ * n* ik n* %** n* Rk

Career Goals . 286 157 153 . 111 ) .
Professional -} 37 ‘ 40 -~ 65 . 87

Non- - : I :

professional 22 24 13 14
Laborer C 1 3 " 2 ' 0

‘Undecided T 14 19° ) 9 : " 10.
Other ‘ : 26 . 15 11 9

*This column reports the number of students who responded to each item.. In the

_ high school experimental group, 289 students answered the questionnaire. In the
high school control group, 166 answered the questionnaire. 1In the college
experimental group, 158 answered the questionnaire.” In the college control
group, 112 students answered the questionnaire. If the number of students in-a
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a given item is larger than the group.total, it
"indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because/pf-rounding off to the nearest percent.




TABLE 37

FALY 1975, POST STUDENT QUESTIONNAIRE

READING: ATTITUDES AND INTERESTS

vt

IR <oy

High School Exp.[High School Cont. -College Exp.|College Cont.
n* YT ‘n* ) - n* gk n* YY)
- Likes to read 289 . {165 | 157 113"
Yes 69 ‘69 74 _ 70
No : 31 , 31 - 26 30
_Sélf-evaluation of ' ‘
reading ability 289 . ‘ 166 158 110
Very Good 33 37 29 : 19
Fair 63 - 60 _ 67 . 80
Poor - _ _ " : .3 4 ' 2
Wants to*improve : :
reading skills 288 - - 165 157 | 113
Yes . 84 85 94 924
No 16 15 6 6
Likes to study _ .
reading skills 287 165 " 1154 112
Yes ' 39 .31 . 53 47
. No 61 69 L 47 53
) R
Usually under- :
stands all of T
reading assignments | 288 ’ 165 : 153 110 _
Yes : 74 80 71 64
No . 26 20 29 36
Remembers Qhat - .
is read 287 167 157 - . il1
Most of ' ‘ ' -
the time - 92 ' 92 - 90 91
Not usually ) 8 8 10 _ 9
Satisfied with
reading education . _ )
up to now 288 165 ) 157 112
. ~ Yes 5 61 61 46 39
No _ 39 - 39 . 54 : .61
| Believes English
- class has helped -
to improve reading | 286 l64 155_ 111
Yes 67 . 58 - 56 66
No 33 42 44 34
_ 119
Q : - 11239




TABLE 37
{continued)

2

FALL 1275, POST STUCENT QUESTIONNAIRE N

. READING : ATTITUDES AND INTERESTS

High School Exp.|High School Cont.| College Exp. |College Cont.
n* gk n* gh* nk - kK n¥* ghk
Would like to be . . B
in a special class : , . T
. to improve reading | 288 167 157 111
' Yes ' 22 , 20 34 32
No ™. 78 ~ 80 66 68
Reads the newspaper | 299 lel . 155 112
Daily _ 49 52 53 . : 51
Sometimes T 29 30 ‘ 28 32
Most Days 19 ) 17 17 15
Never 3 ' -2 2 2
Preferred reading 326 ‘ 181 o 192 - 1 130
' Biography/ .
. history 13 17 9 19 21
Mystery/ " ‘
detective 23 : 24 21 15
Love stories/ . _ : : ‘
-sports ' 27 -27 25 .24
Science . '
fiction 26 29 26. 29
Other 12 11 - 10 12
Reading as part 7 ‘ : .
of job ' | 288 | 164 159- 112
- Large part ‘ 9 6 16 17
Small part l6 17 : 21 21
~ Not at.all . 26 25 : 30 ‘ 29
No. job 50 53 . .32 . 33
- . ~
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TABLE 37
(cont.inued)

FALL 1975, POST- STUDENT QUESTIONNAIRE

READING: ATTITUDES AND INTEKESTS

High -School Exp.|High School Cont. College Exp.|College Cont.
n* g : n* X o n%®  _gk% n* SRk
Believes reading
will be important .
in career 282 160 156 112
Yes ‘ 78 y 77 92 ' 88
No 22 23 : 8 12

*This column reports the number of students who responded to each item. In the

~ high school experimental group, 289 students answered the questionnaire. In the
high school control group, 166 answered the questionnaire. In the college
experimental group, 158 answered the questionnaire. 1In the college control
group, 112 students answered the questionnaire. If the number of students in a

_group who respended to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a-given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest percent.
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TABLE 38
FALL 1975, POST STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESTS

High Schocl Exp.|High School Conts|/College Exp. JCollege Cont.
n* T gRk n* YA : n* sk n* FY LN
Likes to write 283 165 157 112
e 2 Yes . 60 58 61 ' 59
- Ne . 40 1 .42 -39 - 41
Self~evaluation
as a writer 279 ' 165 157 112
Very good " 20 ’ 17 . 11 13
Fair 70 s 4 76 | 78
Poor 11 9 . 13 - .10
Wants to improve _ ' :
writing ability 284 165 "158 112 .
Yes " 82 81 : 96 97
No . 18 ... 19 ‘ ® 4 3
Likes to study . - . :
writing skills - ] 282.. 165 ' | 157 112 ‘
Yes . 42. - 35 © 60 55
No 58 65 40 - 45
Believes school has
taught enough
about writing 282 164 . 159 . , 112
Yes - . 59 = 51 41 38
No : . 41 49 59 62
- ya
Wants to know .
more about grammar | 236 ' ie4 154 109
. Yes . 57 63 79 ~ 81
" No . ' 43 - 37 21 19
Wants to know
- | more about
organization - : . _
in writing. -1 289 166 155 112
Yes : 73 75 - 87 90
No 27 25 14 10
Wants to know .
more about spelling | 286 . 166 158 . 113 .
"~ Yes 61 63 74 85
No 40 - 37 26 _ 15
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TABLE 38
L : ' ' . (continued)

FALL 1975, POST STUDENT QUESTIONNATRE

. WRITING: ATTITUDES AND INTERESTS

High School Exp.| High School Cont. College Exp.|College Cont. |
n¥ gh*k n¥* ghk* n¥* S hk n* Ghk
Believes English
Class has helped to .
' improve writing 276 165 "1156 _ 114
Yes : e3 61 ‘ 83 88
No 17 34 17 12
Wants to be in a
special class to . :
improve writing 283 le4 155 . 110 .
Yes ’ 30 29 49 - | 45
No _ 70 71 ' 51 55
Prefers to do ,
writing assignments | 293 ) _ 156 116
In class 22 : 21 1 - 10
At home "™ 66 73 . 72 64
In library - 8 5 ’ 13 19
Elsewhere _ 4 ’ -2 5 7
Prefers to write 305 168 ‘1169 116
School essays 41 43 48 48
Poems 14 - ' 7 9 S 12
Letters 23 25 24 | 19
Newspaper ) . .
articles 9 -9 7 . 6
Other ' 13 : 16 12 15
Writing - is“part ,
of job . , 283 le7 156 ‘ 108 :
Large part 11 10 ' 15 19
Small part 17 14 18 22
Not at all 24 25 - 34 o 28
No job _ 48 , ‘52 33 B 32
- -~ -~
)
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TABLE 38
{continued)

FALL 1975, POST STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESTS

High School Exp.{High School Cont.|College Exp.}College Cont.
n* ghk Tk YT n* . gk% n*®  gkk
Believes writing
will be important . A
in career ' 286 : 162 156 . 113
Yes 71 63 ‘ 83 ‘ . 80
No 29 37 17 20

*This column reports the number of students who responded to each item. In the
high school experimental group, 289 students answered the questionnaire. 1In the
high school control group, 166 answered the questionnaire. In the college .
experimental group, 158 answered the questionnaire. In the college ‘control

AAAAA group, 112 students answered the questionnaire.” 1f the number of students in a.
group who responded to a given item is smaller than the group'total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

- .- : .
**Percentages. may not equal 100% becauze of rounding off to the nearest percent.
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TABLE 39

FALL 1975, POST STUDENT QUESTIONNAIRE

PRCBLEMS IN READING AND WRITING

High School Exp.

High School cont.

College Exp.

College Cont.

o n* XTEE

n* XY

‘n¥*  gk*

nv R

Self~description
of major
reading problems
‘Inability to
grasp ceniral
idea
‘Inability
to grasp
supporting
ideas.
Inability to
understand
- mood or tone
in literature
Inadequate
vocabulary
Inability to
understand
meaning of
words in
‘context
Other

301

16

17

27

20
11

190

10

- 17

28

217

13
14

18

29

166

13

18

15

30

125
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TABLE 39
. _ ' (continued)

FALL 1275, POST STUDENT QUESTIONNAIRE

A,

X

PROBLEMS- IN READING AND WRETING

High School Exp. |High School Cont. {College Exp. [College Cont.
n* ’ g% n* gh* n* g% n* ghk
Self~description
of.major - .
writing problems 385 771245 280 188
' Insufficient i '
 ideas il 15 o 15 13 15
.Inability to . .
organize _ 22 ' - 25 : 21 25
Commitment of ' '
gross errors _
in grammar .18 _ 16. 14 12
Inadequate '
knowledge of
punctuation
and mechanics - 16 : 14 17 13
Inability to :
spell 13 s 12 le6 12
Poor diction ' '
C ‘sand vocabulary 13 12 ' 15 |- 22
Other 4 4 4 2

Ned et e

*This column reports the number of students who responded to each item. In the

- high school experimental group, 289 students answered the questionnaire. In the
high school control group, 166 answered the questionnaire. In the college
experimental group, 158 answered the questionnaire. 1In the college control
group, 112 students answered the questionnaire. If the number of students in a
group who responded to a given item is smaller than the group total, it indicates
that some students did noét respond to the given item. If the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest percent.
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TABLE 40

SPRING 1976, PRE STUDENT QUESTIONNAIRE

SOCIAL AND EDUCATIONAL BACKGROUND

High School =xp.|{High School Cont. College Exp.]College Cont.
n* 'S 2] n* kR n¥* ghk n* S 2]
. .
' Sex . : 417 204 ' 96 32 .
. Male | 53 o 52 43 50
Female . 47 A 48 ‘ 57 50
L]
Grade - - . ' 418 204
10 2 0
11 81 93
12 ‘ 17 7
. Age 419 190 26 - 32
14 0 ) 0 0 0
15 2 4 0 0
16 . 50 64 2 )
17 ‘ ) - 34 23 15 13
‘ 18 11 7 36 38
- 19 : 2 2 16 15
20+ ' 0 0 31 34
Marital Status 414 218 94 1 32
Single 97 . 100 ’ 88 91
Married 1 0 8 9
. Widowed 0] 0] 0] 0]
Separated 0] 0] 2 0]
Divorced 2 o 2 0]
Language used :
at home 411 203 ‘ a3 35
English : 77 76 72 69
Spanish 12 - : 14 le 11
Italian o2 3 4 6
French 1 ' 0 2 0
. - Other 8 6 6 14
Language used .
- with friends 4186 207 108 33
‘ English . : 92 924 : 92 924
Spanigh 2 2 8 6
Italian 0] 0] 0] 0
French 0] 0 (0] 0]
Other 5 4 0 0
127 .
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TABLE 40
{continued)

SPRING‘1976, PRE STUDENT QUESTIONNAIRE

" SOCIAL AND EDUCATIONAL- BACKGROUND

High School Exp.|High School Cont.|College Exp.|College Cont.

n* T n* T Tn*  gR*x n* SR

How long in . _ .
the Usa - 414 203 95 )27
' Born and
lived here ’ 76 o 84 67 67
Born here but . )

lived abrcad

more than

10 years ' : 6 1 4 4
Born abroad
and came

here as an » :
infant 8 7 11 - 15
Born abroad
and lived
here less .
than 5 years 8 6 15 11
Born abroad ’ h
and lived

B here less . _
- than 2 years 2 , 1 3 4
Father's Occupation | 353 178 70 23
Professional 12 o1 7 4
Non~ ' _ :
‘professional 24 20 27 35
Laborer ' 32 31 37 30
Un~mployed 5 8 10 9-
Other 28.. 30 19 22
Family thinks
educacion is
important : 413 198 . 96 32 .
Yes © 100 98 929 97
No 0] 2 1 3
Outside Job 384 188 100 ' 32
Yes 28 26 32 38
No : 72 74 68 : 62

128

138




TABLE 40
{continued)

SPRING 1976, PRE STUDENT QUESTIONNAIRE .

SOCIAL AND EDUCATIONAL BACKGROUND

High School Exp.|High School Cont.]College Exp.| College Cont.
nw gRx n¥ X1} n* ek n* gRE
: Hours of work " 1114 50 29 12~
: 5 hrs. or . . C : . :
. less 17 6 o | 0
- ‘ 6-10 hrs. 25 22 ' 24 17
A "~ 11-15 hrs. 25 20 21 25
16 hrs. or ‘ . N
more ' 33 52 _ 55 | 58
Job inteferes :
with your work 118 — —149 29 12
Always 7 . 4 3 8
Sometimes 47 ' 37 59 ' 83
Never 47 59 37 8
Preference about
work 140 56 25 10
Rather work
than go
to school 36 41 16 10
Rather go .
to school . )
than work 64 - 59 84 90
Most time-
consuming activity
outside of school 406 ‘ 199 - +1104 35
Job 10 1 ' 17 | 26
Homework 18 16 257 23
Famiiy duties 15 14 20 26 .
- Social
activities 46 ' 56 ‘ 35 26
Other 10 4 - - ' 3 C
Number of )
English classes 399 186 122 30
1 required ' » ’
course 75 ' 84 64 53
2 required :
. courses 21 12 33. 43
1 elective _
course ' 1 -0 0 .0
Required and a
elective )
courses : 3 3 ' 3 : 3
122
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TABLE 40
(continued?”

SPRING 1976, PRE STUDENT QUESTIONNAIRE

SOCIAL AND EDUCATIONAI, BACKGROUND

High  School Exp.

High School Cont.

Cocllege Exp.

College Cont.

n* ol

n* %**

)

n¥*

TRk

English courses
taken in addition
to regular school
English courses
Summer school
Night school
Summer and
night school

404

198

95

w

31

Private
tutoring and
language
school’

None of these-~
only regular
school
classes

85

21

75

87

87

Cuts English Class
Never
Rarely
Twice a month
On¢e a week

More than once-

a week

403
70
21

200
74
23

93

63

35

30

43
57

Self-description
of school record
Honor student
Average in
some courses
excellent in
others
Average
student
Average in
some courses
have
difficulty
in others
Below average

398

25

42

191

30

40

96

31

46

30

30

47

13
10

130
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TABLE 40
- {continued)

SPRING 1976, PRE. STUDENT QUESTIONNAIRE

'SOCIAL AND EDUCATIONAL BACKGROUND

) High School Exp.|High School Cont. College Exp.|{College Cont.
o T n* YT ] Nk YR n* T n* gx*
Satisfied with .
school recoxd 406 ) _ 201 ' 95 31
) Yes 29 ' 31 23 29
Somewhat 44 38 42 29
No 28 . 31 35 42
Likes to do homework|406 201 98 . 31
Yes _ 17 16 35 - 32
Somewhat 48 41 54 48
No 35 43 11 19
Thinks grades will :
affect future life 409 202 : 196 31
Yes 53 55 . 64 ‘ 81
Somewhat . 24 25 29 10
No . 24 19 7 10 -
English is
favorite subject 417 - 197 112 . 31
" Yes 24 23 26 32
No 76. 77 74 68

*This column reports the number of students who responded to each item. 1In the
high school experimental group, 417 students answered the questionnaire. 1In the
high school control group, 204 answered the questionnaire. 1In the college
experimental group, 96 answered the qQuestionnaire. 1In the college control
group, 32 students answered the questionnaire. If the number of students in a

- group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students

. in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest percent.
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'TABLE 4] .
SPRING 1976, PRE STUDENT QUESTIONNAIRE

EDUCATIONAL AND CAREER GOALS

High School Exp.|High School Cont.]College Exp. College Cont.

n* @ gk* n* TR nt  gRk . n*  gkk

Kind of college .
plans-to attend 403. _ 194 : .
CUNY 2-yr. _ ' )
college 22 16 '

CUNY 4-yr. . ‘
college 1 25 22

NYC private '
college ' 7 .5
College outside

of NYC 21 22

No plans to )
attend college 25 ' 35

Primary reason —_—

for wanting a '
college education 413 192

Choose a career 30 30°

Prepare for '

a job 25 : 25

Please family 2 0

Gain knowledge 21 15

No plans to

attend college 22 _ 31

Primary reason

.| for having decided .
-|-to-come to college . ) 102 39
Choose ‘a career : 41 38
Prepare for
a job e 20 23
Please family 2 -8
Gain knowledge 36 28
thex » 1 3

Has plans
to graduate .
from college - T 91 : 31

Yes \ : o : 97 100
No 4 3 » 0]
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TABLE 41
{continued)

. SPRING 1976, PRE STUDENT QUESTIONNAIRE

EDUCATIONAL AND CAREER GOALS

\ ~—

High School Exp.|High School Cont. College Exp.|College Cont..
n* gh* n* -3 2] . n* gh*x n* gk *
Career Goals 1352 - - 170 : 95 32
- E;ofessional S 38 28 ' 6l 66
Non~- ‘ ' 4 pulaa
professional ' 26 32 16 . 13
Laborer - 1 ‘ 2 11 0
' Undecided 15 . .15 13 9
Other ' 20 23 0 13
Expected starting
salary at_chosen :
career 407 - 1196 - | 97 31
$5,000-$10,000 13 7 : 16 6
$10,000-$15,000 21 21 27 23
$15,000~$20, 000 10 11 . 12 13
No idea T 56 6l 44 58
Expect a better . . ‘
job than parent's 399 - |184 |93 _ 30
Yes 81 ' .78 98 . 97
- No . ' 19 22 2 . 3

..... -

*This column reports the number of students who responded to each item. In the ,
“high school experimental group, 417 students angwered the questionnaire. 1In the
high school control group, 204 answered the questionnaire. 1In the college
experimental group 96 answered the questionnaire. 1In the college control

group, 32 students answered the questionnaire. If the number of students in a
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Fercentages may not equal 100% because of rounding off to the nearest percent.
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TABLE 42

SPRING 1976, PRE STUDENT QUESTIONNAIRE

READING: ATTITUDES AND INTERESTS -

| High School Exp. High School Cont. College Exp.[College tht.iAq
G . n% ghR n* gh%h “n% SRR n* gh*
Likes to read 407 . - j201 96 32
) Yes 71 75 -79 : 78 v
No . 29 - 25 . 21 C22
‘Self~evaluation of ’ .
reading ability .= |414 199 97 32
Very good 30 32 16 16
Fair 63 : 66 : 77 78
Poor 7 ) _ 2 ' (3 6
Wants to improve
reading skills 412 197 : ' 96 32
Yes _ .92 88 97 100
No 8 ' 12 3 0
Likes to study : ,
reading skills 404 195 94 31
- Yes 51 - 43 . 77 65
No , 49 57 23 35
Usually under-
stands all of )
reading assignments |412 197 93 . 22
Yes - 67 1 . 66 55 77
No 33 - 34 45 23
Remembers what .
is read 410 197 95 ' 32
Most of
the time 90 94 89 75
Not usually . 10 & - 11 25
Satisfied with
reading education
up to now . 406 198 92 31 : .
Yes 60 : ‘ 68" 39 23
No ' 40 32 61 77
Believes English
class will help
to improve reading [400 . 199 95 32
Yes 76 64 .92 88
No : 25 36 8 12
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TABLE 42
{continued)

"SPRING 1976, PRE STUDENT QUESTIONNAIRE

-READING: ATTITUDES AND INTERESTS

'

High School Exp.|High School Cont. College Exp.fCollege Cont.
B - , n* TR n¥ - gk T n* PYOrY n* | g%
‘Would like to be
in a special class .. :
to improve reading | 407 191 90 30
Yes , 35 32 _ 39 : 43
No . _ - 65 o8 6l 57
Reads the newspaper | 404 197 ' - 195 32
Daily . : 48 : 51 41 - 44
Sometimes " 35 27 36 31
Most days , 15 _ 21 - S 19 22
Never ' 2 1 4 3
Reads Magazines 395 203 96 32
Weekly , 23 28 25 28
Most weeks 17 . 9 : 20 16
Monthly 13 12 12 12
Sometimes 44 47 - 41 38
Never 3 4 ) 2 6
Preferred reading 398 - 195 124 . 34
Biography/ -
history _ ’ 13 13 . 19 24
Mysteries 25 20 27 12
Love stories/ : 1
sports 33 32 21 21
Science 1 - '
fiction/novels 20 23 . 26 . 29
Other 10 : 13 6 ' 15
Reading as part _
. of job 400 . 193 94 31
' Large part 12 6 11 10
Small part 13 13 18 13
. Not at all 25 23 19 32
No job 51 59 : 51 45

i35




. _ TABLE 42 -
ot {continued)

SPRING 1976, PRE STUDENT QUESTIONNAIRE

READING: ATTITUDES AND INTERESTS

‘| _.High School Exp.|High School Cont. College Exp.{College Cont.
1+ n* gh* n gxk n* sk n¥* gr*
Believes reading
will be important _
in career ’ 405 196 94 . 31
Yes ' 86 84 ' 97 90
‘No 14 _ - 16 3 10

*This column reports the number of students who responded to each item. In the

"~ high school experimental group, 417 students answered the questionnaire. In the
high school control group, 204 answered the questionnaire. In the college
experimental group, 96 -answered the questionnaire. In the college control
group, 32 sgtudents answered the questionnaire. If the number of students in a
group who responded to a éiVen item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 190% Leczuse of rounding off to the nearest percent.
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'TABLE 43

SPRING 1976, FRE STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESTS

High School Exp.|High School Cont. College Exp-.l|Cocilege Cont.
) n* ghw n* X k% n* ghx n* k%
Likes to write 372 198 %6 _ 30
Yes 72 : 67 69 63
No 28 33 31 37
Self-evaluation ,
as a writer 389 200 95 31
' Very good 22 22 9 3
. Fair 68 69 78 77
Poor 11 10 13 19
Wants to improve :
writing ability 410 196 96 31 ,
Yes 84 83 98 97
No 16 17 2 3
Likes to study
writing skills 406 193 94 29 .
. Yes 44 42 72 69
" No 56 58 28 31
Believes school has
taught enough .
about writing 408 191 92 29
Yes 49 64 30 21
No - 51 36 70 79
Wants to know
more about grammar 402 191 e3 32
© Yes 72 68 99 97
No 28 32 1l 3
Wants to know
more about
organization _
in writing 405 194 926 30
Yes 83 74 96 . 100
No 17 26 4 v 0
Wlants to know
more about spelling |03 193 96 29,
Yes 7, 70 86 100
No 23 30 14 0
137
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TABLE 43
{continued)

SPRING 1976, PRE STUDENT QUESTIONNAIRE

WRITING:  ATTITUDES AND INTERESTS

High School Exp.|[High School Cont. College Exp.|College Cont.
n* R - nk T n* gk nk QA%
Believes English
class will help to ’
improve writing 387 190 96 24
Yes 82 : 82 86 100
" No 18 18 14 0
Wants to be in a
special class to
improve writing 393 187 92 30
Yes 33 ' 25 99 70 .
No 67 75 1 30
Prefers to do L.
writing assignments | 412 191 97 33
In class 20 24 11 15
At home 64 64 60 - 58
In library . 9 10 23 27
Elswhere 7 2 6 0
Prefers vo write - 415 192 926 33
School essays 34 34 41 39
Poems ’ 10 9 7 6
Letters 31 30 30 27
Newspaper '
articles 8 10 7 18
Other 17 16 15 9
Writing is part
of job 383 188 87 29
: Large part 15 11 i8 17
Small part 15 12 15 7
Not at all 25 18 18 34
No job 45 59 48 41
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TABLE 42
. {continued)

SPRING 1976, PRE STUDENT QUESTIONNAIRE

WRITiNG: ATTITUDES AND INTERESTS

High School Exp.|High School Cont. College Exp.|Collegée Cont. |
n* - . Kk _ n* Y8 'n* ghk n* kK
BelieQes writing
will be important
in career 387 187 88 27
Yes A : 77 : 75 ’ 85 : 8l
No 23 ' 25 6 1¢
»
*This column reports the number of students who responded to each item. In the
high school experimental group, 417 students answered the questionnaire. 1In the

"high school control group, 204 answered the guestionnaire.
experimental group, 96 answered the questionnaire. In the college control
group, 32 students answered the questionnaire. If the number of students in a
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a given. item is la. jer than the group total, it '
indicates that some students chose more than one answer for the given item.

In the college

**Percentages may not equal 100% because of rounding off to the nearest percent.
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TABLE 44

SPRING 1976, PRE STUDENT QUESTIONNAIRE

PROBLEMS IN READING AND WRITING

High School Exp.|High School Cont. College Exp.|College Cont.
n* Rk n* . g% n* - gk n* ')

Self~-description
of major e ,
reading problems = | 521 199 - 141 54
Inability to o :
grasp central 4 ) . .
idea 14 - - 9 14 t°]
Inability
to grasp
supporting
ideas 19 19 18 - 20
Inability to ’ -
understand
mood or tone _ .
in literature 14 16 16 19
Inadequate
vocabulary 25 26 27 . 30
Inability to '
understand
meaning of
words in
context
Other

[N

N -

. [
[ 8]

N

=

[

L]

TR
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TABLE 44
" {continued)

SPRING 1976, PRE STUDENT QUESTIONNAIRE.

PROBLEMS IN READING AND WRITING

High School Exp.|High School Cont.| Collecs Exp.| College Cont. |
. : n* Tr* n* R n* g% it YY)
Self~description
of major . . ,
N writing problems 608 239 17g 64
Insufficient ‘ .
ideas : 10 - 15 22 , 3
Inability to _ :
organize 20 18" 22 17
-- Commitment-of | - - - . ' o
gross errors .
in grammar 22 22 ~ 24 22
Inadequate e
knowledge of o
punctuation
"and mechanics ' 14 14 15 23
Inability to
spell : 14 13 12 9
» " Poor diction ' '
and vocabulary 15 13 14 19
Other 5 - 5 0 2

*This column reports the number of students who responded to each item. In the
high school experimental group, 417 students answered the questionnaire. In the
high school control group, 204 answered the questionnaire. In the college
experimental group, 96 answered the questionnaire. 1In the college control

' group, 32 students answered the questionnpaire. If the number of students in a

. group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest percent.
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TABLE 45
SPRING 1976, POST STUDENT QUESTIONNAIRE

SOCIAL AND EDUCATIONAL BACKGROUND

High School Exp.jHigh School Cont. College Exp.|{College Cont.
n* [ n* Frx n* gR* n* %3]
Sex _ 394 225 98 32
Male . 53 51 44 - 5C
Female ' 47 49 . ' 56 50
Grade . 395 - . 225
10 5 ’ 0
11 79 94
12 16 ' 6
Age 394 _ 225 98 30
14 . 0 0 0 )
15 : 2 ' 3 0] . 0
16 oo 42 47 0] 0
17 ' ) 41 : 38 9 .7
18 15 11 -39 40
19 -1 2 15 23
20+ "0 0 ‘ 37 30
Preference ) '
about work A 400 . -~ | 215 ' 95 25
Rathexr work -
‘than go to’ : a
school 40 43 19 20
.Rather go to '
school than .
work 60 57 ' 81 _ 80
Cuts English class {398 230 -7 32
Never 63 71 _ 39 19
Rarely 29 24 51 ) 63
Twice a month 2 : 3 . 8 19
Once a week 3 -0 2 0
More than once .
a week 3 2 (0] - 0]
satisfied with
school record 422 235 92 31
. Yes 19 20 15 23
Somewhat 41 45 44 42
No 40 35 41 35
Likes to do homework| 419 214 . o7 32 :
Yes: 14 : 13 . 32 C .25
Somewhat 48 © 45 ' .54 63
No 38 42 o 14 13

it
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TABLE 45
(continued)

-~ SPRING 1976, POST STUDENT QUESTIONNAIRE

SOCIAL AND EDUCATIONAL BACKGROUND

High School Exp.|High School Cont. College EXp.|College Cont.
h n* 1A : n* Shk . n*’ gk n¥* gh*
Thinks grades will . : k v
affect future life | 407 : 226 94 32
-Yes' - A 55 52 59 - 66
Somewhat 29 30 ' 28 22
.No™. 16 9 ) 14 13
favorite subject '~ | 390 e {215 86 30
Yes ‘ ‘ _ 25 21 : 22 33
No ' ) 75 ' 79 78 67

*This column reports the number of students 'who reéponded to each item. 1In the
high school experimental group, . 394 students answered the questionnaire. In the
high school control group, 225 answered the questionnaire. 1In the college
éxperimental group, 98 answered the questionnaire. In the college control
group, 32 students answered the questionnaire. If the number of students in a
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. " If the number of students

. in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Pefcentages may not equal . 100% because of founding off to the nearest percent.

N.B. The spring semester student questionnaire were pre and post paired.
The data were then hand-tabulated. The small differences in the numbers

between some pre and"post cells are attributable to human error in counting -
large numbers many times.
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TABLE 46
. 'SPRING 1976, FOST STUDENT QUESTIONNAIRE

EDUCATIONAT, AND CAREER GOALS

High School Exp.|High School Cont.|College Exp. College Cont.

n* grk n* YT  n*  gkx n*  gxx

Kind of college

plans to attend -} 377 210

CUNY 2~yr. _

college 23 21

CUNY. 4~yr.

college : 23 - 24

NYC private :

college 7 : 4

College outside _ , o

of NYC - 17 : 16

No plans to
attend zollege : 30 34

Primary reason

for wanting a .
college education 367 210

Choose a career 28 28

" Prepare for

a job - 26 25

Please family 1 2

Gain knowledge . 22 16

No plans to ,

attend college 23 29

Primary reason
for having decided .
to come to college : 99 39
Choose a career : ' 29 ‘ 28
Prepare for .
.a job _ 25 26
Please family ’ 5 5
Gain knowledge 38 38
. Other ‘ 2 3

Has plans
to graduate : : "
from college v ' 90 32
Yes ‘ . ‘ ' 97 .97
" No ' 3 3
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TABLE 46
{continued).

SPRING 1976, POST STUDENT QUESTIONNAIRE

EDUCATIONAL AND CAREER GQALS

High School Exp.|High School Cont.[College Exp.| College Cont. |
e n* . %** n* %** n* %** n* Rk
Career Goals 347 . 199 89 35

- ' ' Professional 38 29 69 63
' Non- . : '
professional 27 . ) 31 ... 20 26

Laborer 3 3 ' ' 0 0

Undecided 13 16 4 9

. Other . = . [ . 13 . o 22 7 -3

*This column reports the number of students who responded to each item. In the
high zschool experimental group, 394 students answered the questionnaire. 1In the
high school control group, 225 answered the questionnaire. 1In the college
experimental group, 98 answered the questionnaire. In the college control
group, 32 students answered the -questicnnaire. If the number of students in—a
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest percent.

. N.B. The spring semester student questionnaires were pre and post paired. .
- The data were then hand-tabulated. The small differences in numbers ‘

between some pre and post cells are attributable to human error in counting
large numbers many times.
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TABLE 47
SPRING 1976, POST STUDENT QUESTIONNAIRE

READING: ATTITUDES AND INTERESTS

...... . High School Exp. High School Cont. éollege Exp.|College Cont.
. ) n* gkk ‘n* ghk n* FAk - n* gk
Likes to -read 402 1225 98 31
B Yes ’ 74 : 73 79 - =17
B . No =~ 26 27 ; 21 : 23
Self-evaluation of : :
reading ability 405 229 96 _ 32
Very Good 27 1 : 28 28 o 19
Fair : _ 69 v e6 .. es. | - 78 .| ..
" Poor = . o 4 5 4 I -3
Wants .to improve - ‘ :
reading skills 405 231 28 31
N Yes . 920 : 8l 99 97
No _ 10 19 1 3
) . .
Likes to study : .
reading skills 376 228 _ 98 32
Yes 50 40 68 59
No . 50 " 60 - 32 41
Usually under- - . . e s
- stands all of , )
reading assignments | 400 - 235 . 28 31
Yes. : 64 69’ : 65 77
No 37 31 35 23
Remembers what :
is read : 400 : 237 26 32
Most of . n
the time 88 89 _ 96 84
Not usually 12 . 11 4 16
Satisfied with
reading education :
up to now 389 227 92 32
Yes - 58 65 60 50
No 42 - 35 40 50
Believes English
class has helped _ v :
to improve reading 397 227 97 . 47 :
Yes 68 58 ' 73 89
No 2 42 27 _ 11
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TABLE 47
{continued)

SPRING 1976, POST STUDENT QUESTIONNAIRE

READING: ATTITUDES AND INTERESTS

157

; High School Exp.|High School Cont.!College Exp.|College Cont.
n¥* %** n* %** n* Fhk n* gk
Would like to be
- in a special class
to improve reading 399 228 99 31
Yes 37 29 47 - 42
No - 63 71 52 - 58
{1 Reads the newspaper | 404 221 95 32 )
Daily 47 49 40 34
Sometimes 39 36 39 44
Most days 12 15 20, 22
Never ] 2 0 1 0
Preferred reading 387 232 103 38
Biography/. .
history 12 8 ‘19 ‘18
Mystery/
detective 23 23 20 13
Love stories/ - .
sports 31 - B4 e Y g e
Science
fiction 23 25 27 32
"Other 11 10 7 13
Reading as part
of job 394 231 91 32
Large part 15 10 20 13
Small part 15 16 14 25
Not at all 22 25 . 15 25
. No job 47 49 51 38
147
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TABLE 47
{centinued)

SPRING 1976, POST STUDENT QUESTIONNAIRE

READING: ATTITUDES AND INTERESTS

ug i
High School Exp.|High School Cont.}College Exp.|[College Cont.
N n* X1 n*. g hk n* Fx*k nt Y

Believes reading -
will be important ) »
in career 387 211 89 38

Yes . 86 84 ' 92 76

No . 14 16 _ 8 24

*This column reports the number of students who *esponded to each item. In the
high school experimental group, 394 students answered the questlonnalre In the
‘high school control group, 225 answered the questionnaire. In the college
experimental group, 98 answered the quertionnaire. In the collegé control
group, 32 students answered the questionnaire. If the number of students in a
group who responded to a given item is smaller than the group total, it indicates
that gome students did not respond to the given item. If the number of students
a in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest percent.
“ . N.B. The spring semester student Questionnaires were pre and post paired.

The data were then hand-tabulated. The small differences in numbers

between some pre and post cells are attributable to human error in counting
large numbers many times.
' 158 : '
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" TABLE 48

SPRING 1976, PCST STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESTS

=

High School Exp.[High School Cont. College Exp.|College Cont.
n* TN n* ghk B n* 'Y T n® gk
- , Likes to write 384 224 95 31
Yes R -Y AR 58 o 61 . 55
No 33 . 42 39 45
Self-evaluation
as a writer ‘ 392 223 97 o 32
Very good 18 . 15 10 6
Fair : : 74 : 74 Y . 78
Poor” 15 8™ | 10 10 16
Wants to improve ' : » . : _
writing ability 404 : 223 91 © ] 31
Yes . ‘ 83 - 80 ' 97 97
No ' 17 ' 20 3 3
Likes to study _ : .
writing skills 392 220 920 ' 32
Yes - 52 e 40 78 66
’ No . 48 60 22 - 34
Believes school has
taught enough C .
about writing 388 ' 220 89 32
Yes 6l 63 ) 47 31
No 39 37 . 53 69
Wants to know .
more about.-grammar [403 226 g1 31
Yes : 71 64 ) : .87
* No 29 : 36 . 9 " 13
Wants to know R - -
more about
) ‘organization . :
in writing 402 - 1220 90 29
Yes - 79 71 93 : 93
No 21 © 29 , 7 7
Wants to know : _
more about .spelling {400 224 ' 26 34
Yes 75 6l : 85 85
" No 25 39 : 15 15
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TABLE 48
(continued)

SPRING 1976, POST- STUDENT QUESTIONNAIRE

WRITING: ATTITUDES AND INTERESTS
High School Exp.| High School Cont.|College Exp.jCollege Cont.
T n* YT n* T n* ghk n¥* - gRw
Believes English
class has helped to
improve writing 401 223 94 32 .
Yes 80 72 97 88
No . 20 28 .3 12
Wants to . be in.a -
special class to
improve writing 396 227 92 -+ 1 30
Yes 39 73 57 63
No .61 27 43 37
Prefers to do
writing assignments | 395 227 95 33
In class 24 26. ‘14 6
At home 60 62 64 67
In library 11 S 18 27
Elsewhere 5 3 3 0
Prefers to write 168 238 o8 33 _
School essays ‘ 38 39 45 64 }
Poems 11 16 9 15 ’
, Letters 26 32 36 212
Newspaper e
articles 8 7 6 3
Other 17 6 4 6
Writing is part
of job ' 397 221 90 - 32
Large part ' 14 11 19 16
Small part 17 21 16 31 |
Not at all © 23 .- 24 18 19
No job 46.:. 44 - 48 34 .|
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TABLE 48
(continued)

SPRING 1976, POST STUDENT QUESTIONNAIRE

WRITING: ATTITUDES.AND INTERESTS

. High School Exp.|[High School Cont. College Exp; College Cont. }
. S . n* gh* n* T " n* Y n* Sk K

Believes writing

- will be important : )
" | in career 395 ‘ 222 ‘ 92 32 ,
! Yes 79 ‘ 79 85 : 84

Ho 21 21 15 le

*This column reports the number of students who responded to each item. In the
high school experimental group, 394 students answered the questionnaire. 1In the
high school control group, 225 answered the questionnaire. In the college.
experimental group, 98 answered the questionnaire. In the college ,control —
group,” 32 students answered the questionnaire. TIf the number of students in g " -
group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. If the number of students .. .
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the giVlen item.

**percentages may not. equal 100% because of rounding off to the nearest percent.

N.B. The épring semester student queétionnaires were pre and post paired. =
The data weré then hand-tabulated. The small differences in numbers
between some pre and post cells are attributable to human error in counting

large numbers many times. -
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TABLE 49

SPRING 1976, POST STUDENT QUESTIONNAIRE

PROBLEMS IN READING AND WRITING

High School Exp.

High School Cont.

College Exp.

College Cont.

n* ***

n* YT

n* g%

n*  R%%

Self-description
of major
reading problems
Inability to
grasp central
idea
Inability
to grasp
supporting.
ideas
Inability to
understand
mood or tone
in literature
Inadequate
vocabulary
Inability to
understand
meaning of
words in
context
Other

514

le

le

18

26

18

264

19

16

22

115

11

23

21

29

46
20

15

13

28

15

152




TABLE 49
{continued)

SPRING 1976, POST STUDENT QUESTIONNAIRE

- ' PROBLEME IN READING AND WRITING

High School Exp.|High School Cont.|College Exp.{College Cont.

. n* FRW n* ghx n* gk n* gk

Self~description
of major _ o .
writing problems 605 303 ‘142 66
Insufficient . ‘ .
ideas 13 . 16 15° 9
Inability to - :
organize : 20 26 23 _ 29
" Commitment of |’ ' ’ '
' gross errors

u in ‘grammar 20 - 19 23 17

Inadequate :

knowledge of - 4 *
punctuation - .
“and mechanics 15 12 : 13 17
Inability to ‘ . , :
spell o 13 13 . 8 8
Poor diction

and vocabulary| . .15 : . 12 11 17
Other 4 "3 6 4

*This column reports the number of students .who responded to each item. In the -
high school experimental group, 394 students answered the questionnaire. 1In the
high school control group, 225 answered the questionnaire. 1In the college
experimental group, 98 answered the questi.nnaire. In the college control ‘
group, 32 students answered the gquestionnaire. If the number of students in a

. : group who responded to a given item is smaller than the group total, it indicates
that some students did not respond to the given item. 1If the number of students
in a group who responded to a given item is larger than the group total, it
indicates that some students chose more than one answer for the given item.

**Percentages may not equal 100% because of rounding off to the nearest Percent.

N.B. The'spring semester student questionnaires were Pre and post paired.
The data were then hand-tabulated.. The small differences in numbers

between some pre and post cells are attributable to human error in counting
large numbezs many times.
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TABLE 50

A Comparison Between Student First Essay Problems

and Student Fourth Essay Problems
as Reported by High School Teachers

- Fall 1975
) 'Ideas Fourth Essay
- - : . . e i Pass Fail
fass . 127 28 )
- First Essay :
| Fail | - 54 28
1'2 - 8.24, p < .01
Organization - Fourth Essay.
;; " 'pass Fail
: . » Pass . 100 1 21
First Essay '
Fail 39 27

Zz =42.04, p { .001

Sentence Structure Fourth Essay

Pass Fail
Pass 124 12
First Essay
Fail | . 70 31

Y2 =41.02, p < .00

Wording Fourth Essay
’ Pass Fail
o - Pass 95 22
- : Co First Essay
Fail 62 58
. 2 _ 19.05
. - . x = . IP<-001
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TABLE 50
{Continued)

0N Comparlson Between Student First Essay Problems
: and Student Fourth Essay Prcblems

as Reported by High School Teachers

Incorrect Principal Parts
of Verb

T o o Fall 1975 - " ]
Punctuation Folurth Essay -
Pass Fail -
' Pass 63 27
- First Essay
Fail 44 103 -
' 2
Z = 4-07' P < .05
Run-On Sentences Fourth Essay
Pass Fail
Pass 120 21
First Essay
Fail 62 34
2 |
1z = 20.25, p < .001
Sentence Fragments ~ Fourth Essay
Pass Fail -
) Pass 144 17
* .. First Essay
Fail | . 52 24

2
X

=17.75, p < .001

Fourth Essay

Pass " Fail
. Pass | 169 . 26
First Essay
E . Fail 28 14
'//tz = .07, N.S.
156
\(o 1645
ERIC &




TABLE 50 -
(Continued)

- A Comparison Between Student First Essay Problems

L and Student Fourth Essay Problems
: ' as Reported by High School Teachers
T .Fall 1975 .
. ' Lack of Subject-Verb Fourth Essay
Agreeiant : ' ..
: - Pass Fail
) Pass | 150 17 )

First Essay

Fail | 45 25

2/ = 12.65, p < .00l

... ..Incorrect Case - e Fourth Essay
of Pronoun '
Pasg Fail
Pass 176 8
First Essay’ ‘
Fail 38 15 .

2
¥ = 1957, p <.001

" . -

Legend: All blocks of four cells in this table are read as follows, using
' the first block as an example: in the category of "ideas" 127
- students were reported to have had no problems in both the first
and fourth essays (pass-pass); 28 students were reported to have
had problems in both the first and fourth essays (fail-fail); 28
students were reported to have had no problems in the first essaw
. but to have had problems in the fourth essay (pass-fail); 54
students were reported to have had problems in the first essay
but to have had no problems in the fourth essay (fail=pass). A

chi-square test was performed upon the pass—~fail vs. fail-pass
cells. : .

Note: Discrepencies in numbers reported in this table and in Table 18,
Part IV, are attributable to differences in tabulation.-systems. All
- differences, however, are slight.

157




TABLE 51

"A Comparison Between Student First Essay Problems.
and Student Fourth Essay Problems

 as Reported by High School Teachers

. Ideas
Pass Fail
) Pass | 150 ° 17 :
‘First Essay - VU PR ;
2 o :
% = 48,91, p <.001
Organization Fourth Essay

) Pass - Fail
Pass 125 ° ‘ 10.

First Essay
Fail 130 - 25

Sentence Structure

Pass Fail
Pass ‘100 23
First Essay
Fail | 126 41

Wording Fourth Essay
Pass . Fail
Pass 92 27
First Essay
Fail | 110 61
2
7Y =50.28 p< .00l
158 -
168
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Spring 1976

Fourth Essay

2 : -
Z .'=102.86, p¢ .001

Fourth Essay

-

5 ‘
X =71.20, p < .001




TABLE 51

* (Continued)
z .
i

A Comparison Between Student First Essay Problems

X - and Student’ Fourth- Essay Problems
- as Reported by High School.-Teachers
o : : Spring 1976

Punctuation

Fourth Zssay

. S ‘Pass Fail
E Pass- 39 28
First Essay
Fail | . 69. 154

Run-On Sentences

7:2 ='17.33, p< .001

Fourth Essay

Pass Fail
]
Pass = 166 20
First Essay
) Fail 86 18

2 =41.00 pg .00l

Sentence Fragments

Fourth Essay 

Pass Fail
- Pass | 172 18
First Essay
Fail | 85 15
2
xr = 43.58_’ p( .001
: Incorrect Principal Parts Fourth Essay
of Verb
Pass Fail
) Pass l 190 T 15
First Essay
Fail ! 72 13
o2
1 =37.34, p< .001
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- TABLE 51°
{Continued)

A Comparison Between .Student First Essa;\Problemb

~and ‘student Fourth E3say- Preblems -
as Repeo rted -by High ‘School Teachers

Spring 1976

- .Lack of Subject-Verb <+ Fourth Essay

Agreement. .
: Pass Fail
pass ‘| 183 " 14
'First Essay’ v
Fail | 62 31

2.2 =30.32, pg.oo1

Incorrect Case Fourth Essay
Pass Fail
" pass 208 10
First Essay >
2

2 =24.90, p .001

- Legend: All blocks of four cells in this table are read as follows, using
. . the first block as an example: in the category of "ideas" 150
stadents were reported to ‘have had no problems in both the first
and fourth essays (pass-pass); 34 students were reported. to have
had problems in both the firs% ‘and fourth essays (fail-fail); 17
students were reported to have had no problems in the first' essay
but to have had problems ir the fourth.essay.(pass-fail); 89
students were reported to have had problems in ‘the first essay
but to have nLad no problems in the fourth essay (fail-pass). A

chi-square test was performed upon the pass-fail vs. fail-pass
cells. . i

Hote: Within any problem category, the total number of students who are
reported to have failed the first essay (i.e., those who failed the first
essay and passed the fourth essay added to those who failed the first essay
and failed the fourth essay) equals the number of students who had problems
in the first essay, as reported in Table 20, Part IV. Similarly, within any
problem category, the total number of students who are reported to have failed
" the fourth essay (i.e., those who passed the first essay and failed the fourth
essay' added to those who failed the first essay and failed the fourth essay)

.equals the number of students who had problems in the fourth essay as reported
4in Table 20, Part 1IVv.
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 TABLE 52

A Comparison Between Student First Essay Problems
' and Student Fourth Essay Problems
as Reported by College Teachers

Fall 1975

) ‘gggééjfll Fourth Essay
faés - Fail
: ) i
o S o ~ pass | 75 | 15

’ . First Essay A W
Fail 29 | 13
_x,z = 4.45, p < .05

Qgganizatidn fourth Essay
Pass Fai;

Pass 50 10

First Essay
Fail ° 58 14

2 :
Y = 33.88, p< .001

Sentence Structure FOUrth‘Essay

Pass Fald

R j

Pass 66 e

First Essay » ;j
Fail 36 21 f

i

-

. 2. y
X~ =16.20, p ¢ .001

Wording Fourth Essay
o Tzss Fail
. v Pass 37 l?
First Essay |
Egil 33 45
2

X

= 5.12, p £ .05

16l

171



TABLE 52
(Continued)
A Comparison Between Student Firzt Essay Problems
and Student' Fourth Essay Problems
as Reported by College. Yrachers'
Fall 197% . '

' Punctuation Fourth Essay
g Pass Pail
'Pass 35 7
First Essay
" Fail | 34 56 ,

2% =17.78,'5< .00

Fourth Xssay

Run-On Sentences S

i

Pasz  Fail -
. Pass . 89’ 19 |
First Essay = i
| \ §
Fail 17 7 3
' :
2 ' "
:{ =0.11, N.S. .
Sentence Fragments Fouxrth Esmay
_“?ass Fail
) Pass vy 11
First Essay . g ;
Fail 25 6
» . ~ N ' '2. . '
. 2 =5.44, p<.05
Incorrect Pnihcipal Parts Fourth Essay
of Verb R ! .
‘ Fass Fail
pass . 89 20
8 First Essay
Fail 22 1l
2 .
x = 0l‘lol st'v
162

. 172




TABLE 52 :
(Continued) —

A Comparison Between Student First»Essay Problems
and Student Fourth Essay Problems
as Reported by College Teachers
Fall 1975

‘Lack of Subject-Verh

Fourth Essay

Agreement - :
E Pass Fail
3; _P§ss 94 10
First Essay R R
Fail 24 4

[

) 2 . v
2/ = 5.76, p £ .05

Incorrect Case
" of Pronoun

. Pourth Essay

. . , Pass Fail
Pass _' 106 2

First Essay ‘ ' : o

Fail 24 0

5 _
Z = 18.62, p < .001

All blocks of four cells in this table are read as follows, using
the first block as an example: in the category of "ideas" 75
students were reported to have had no problems in both the first
and fourth essays-‘(pass-pass); 13 Students were reported to have
had problems in both the first and fourth essays (fail-fail); 15
students were reported to have had no problems in the first essay
but to have had problems in the fourth essay (pass-fail); 29
students were reported to have had problems in the first essay
but to have had no problems in the fourth essay (fail-pass). a
chi-square test was performed upon the pass-fail vs. fail-pass
cells.

Legend:

Note: Discrepencies in numbers reported in this table and in Table 21,
‘Part IV, are attributable to differences in tabulation systems. all
differences, however, are slight.
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TABLE 53

A Comparison Between Student First Essay Problais
and Student Fourth Essay Problems
as Reported by College Tsachers

Spring 1976

Ideas Fourth Essay
Pass Fail
Pass 55 7
First Essay )
Fail .22 17
5 .
X, =7.76, p < .0L.
Ogganization Fourth Essay
Pass Fail
Pass 39 1l
First Essay
Fail 47 14
2 _
A = 44,08, p < .001
Sentence Structure Fourth Essay
Pass Fail
Pass 29 . 4
First Essay '
Fail 31 37
2
2’ = 20.83, p<.ool
Wording Fourth Essay
E ' Pass 'Fail
Pass 22 1
First Essay
Fail 31 47

A* =28.13, p < .o01
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TABLE 53
{Continued)

A Comparlson Between Student Flrst Essay Problem4

-and Student Fourth Essay- Problems
‘as Reported by College Teachers

Spring 1976 - ' -

Punctuation Fourth Essay
Pass Fail .
Pass 18 4
: First Essay
- Fail 31 48
2 :
X = 20.83, p <.001
Run-On Sentences ‘Fourth Essay
Pass Fail
~ Pass 43 11
First Essay i
Fail 30 17
- 2
A° =8.80, p <.0l
Sentence Fragments Fourth Essay
Pass Fail®
I
B Pass 36 5
‘First Essay
- ' Fail 35 25
2
AL =22.50, p € .001
‘Incorrect Principal Parts Fourth Essay
- of Verb
Pass- Fail
§ Pass 51 8
‘ First Essay
Fail 26 16
2 ' .
'Z = 9-53I'P <-01
165
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 TABLE 53
(Continued)

A Comparison Between Studsnt First Essay Problems
“and Student Fourth Essay Problems
as Reported by Ccllege Teachers
Spring 1976

Léck.of.Subject—Verb fourth Essay

Agreement ~
o Pass Fail
—-.. Pass 32 A 7
First Essay -
Fail 27 35
2

/Z’, =11.76, p < .001

Incorrect Case . . Fourth Essay

of Pronoun

Pass Fail
: Pass . 66 ‘ 2
First Essay
‘Fail 29 4
2 v ‘ .
z =23.52, p <.001 : +

Legend:

All blocks of four cells in this table are read as follows, using

the first block as an example:
students were reported to have
and fourth essays (pass-pass);
" had problems in both the first

in the category of "ideas" 55
had no problems in both the first
17. students were reported to have °
and fourth essays(fail-fail); 7

students were reported to have had no problems in the .first essay
, : but to have had problems in the fourth essay (pass-fail); 22

students were reported to have had problems in the first essay

but to have had no problems ‘in' the fourth essay (fail-pass). a

chi-square test was performed upon the. pass-fail vs fail-pass
cells. : -

Note: Within any problem category, the total number of students who are
reported to have failed the first essay (i.e., those who failed the first
essay and passed the fourth essay added to those who failed the first essay
and failed the fourth essay) equals the number of students who had problems
in the first essay, as reported in Table 22, Part IV. Similarly, within any
problem catagory, the total number of students who-are reported to have failed
the fourth essay (i.e., those who passed the first essay and failed the fourth
essay addes to those who failed the first essay and failed the fourth essay)

equals the number of students who had problems in the fourth essay as reported
in Table 22, Part IV.
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FREQUENCY OF STUDENTS' PROBLEMS AS REPORTED BY TEACHERS

160

30

FIGURE 1 .

" NUMBER OF ESSAYS WITH ERROR
" AS REPORTED BY TEACHERS

High School Experimental Students, Fall 1975

S IN MAJOR ELEMENTS OF WRITING

Ideas

IS TR TN
Organization

L g
Sentence Structure

1 N I 3 T O B B B
Wording -

. . .

Punctuation

-,y
40 *
20m
] ———— . —g— R —— 7 ——
First Second Third Fourth
Essay Essay Essay

STUDENT ESSAYS WRITTEN DURING THE SEMESTER

eweees e (Ea e ampadTy s

le7

Essay

SR 15 A/ (OO



- NUMBER OF ESSAY‘% WITH GROSS ERRORS AS REPORTED BY TEACHERS
ngh School Experimental Students Fall 1975
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FIGURE 3

NUMBER OF ESSAYS WITH ERRORS IN MAJOR ELEMENTS OF WRITING
AS REPORTED BY TEACHERS | Lo

College Experimental Students, Fall 1975
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" FIGURE 4 - ‘ e .
NUMBER OF ESSAYS WITH GROSS £ERRORS AS REPORTED.BY TEACHERS
College Experimental Students, Fail 1975
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FIGURES

NUMBER OF ESSAYS WITH ERRORS IN MAJOR ELEMENTS OF WRITING
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- FIGURE 6

NUMBER OF ESSAYS WITH GROSS ERRORS AS REPORTED BY TEACHERS
High School Experimental Students, Spring 1976
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FIGURE 7 :

NUMBER OF ESSAYS WITH ERRORS IN MAJOR ELEMENTS OF WRITING
AS REPORTED BY TEACHERS ‘ :

College Experimental Students, Spring 1976
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FIGURE 8
NUMBER OF ESSAYS WITH GROSS ERRORS AS REPORTED BY TEACHERS
College Expenmental Students, Spring 1976
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