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FOREWORD

Most of the work of the Southwest Reading Confer-
ence consists of the activities of the annual meeting
and the publication of the Yearbook.

All of the papsrs presented at the anmial meeting
are contained in the Yearbook. Additional articles
of interest written by members are also included.

One of the purposes of the organization is realized
in the presentation and evaluation of topics relating
to reading methods, technliques, procedures and mater-
ials used in increasing proficiency in interpreting
the printed page. ZFmphasis is placed upon experiment-
ation and research.

The success realized by the Conference is due
almost entirely to the interest, contributions and
excellent professional attitudes of members participa~
ting in the work of the conference.

This volume contains articles published in the
first three Yearbooks.

Oscar S, Causey
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PART I

FIRST YEARBOOK 1952

THE READING PROGRAM IN THE COLLEGE CURRICULUM
Dr. William Eller
University of Oklahona

The reading hatits of most adulis in this country
cculd be markedly improved thrcugh & program of speCi-..
fiz tralning in speed eand comprehension skills requir-
ing only & few weeks of gulded practice. For young
adults in coliege, such improvement in reading ebility
can effect significant improvement in gcedemic perform-
arce. College professors, when esked the reesons for
fellures among thelr stuiects usuwally include "poor
reeding and study hebiis" iu their ligts. In reccgni-
tion of this cause of acedemic deficlency, many colleg-
es heve provided some sort of instruction in reading
teshniques for studernts of poor reading ability. Moyt
of these college reeling programs héve been incorpora-
ted into the total collsge progremsg in the past decade.
Trhe etltendence at this conference indicetes that coll.
ege officizala throughout bhe Scubhwesy recognize the
slgznificence of 1h¢ readlng prebiem 2mong colliege and
wiversity shuden EVET: though geme geonference visit.
Crs arg repre ssxuihu ipstitutions whilch as. yebt have oot
plammed ar attack on the problem. ;

The widespread intersst in collsge weeding itatruc.
tlon stems net only froam the reelizaticn of ths import-
2ree of adequale reajiag I

T ab S vileos Qcadamice,
but from en awaraness of the WY gré ifning regults
ecileved TY the current meth ds of teachlng rezding to
aéult:. Tn the iiterature, reading spged hes bemen acc-
cried conelderabply meve zltembtion than has reading com-
prehsngion, although, of couras, readiyg without comnre

heislon 15 net seally reading. The greater atier dion
hea been dewufe“ to speed because the typical coileges
atudent in a trainipg progrem will increase hig reie of
reading about 100%, vhereus his comprshensgion insreass
dvring the same period mey te only J0% or 15%, as meas-
wed by one of the widely-used stanmdardirzed testa.



During the first eight woeks of the second soum-
ester, 1951-52, 140 students were enrolled in thwo
reading improvement course at the University of Jxla-
homa. During this eight wesks session, the averazw
increase in reading speed was 83%; the average in-
crease in comprehension was L4é%. Both percentagss
are based on results of two forms -of the Iowa 3ilent
Reading Tests, one form given at the beginning of
the program and the alternate form at the termina-
tion. The comprehension gain is probably &t least
partly spurious, since a student who has performed
on one form of the Iowa Silent is at an advantage
when an alternate form is administered.

.During this same eight weeks period, L. D. Gil-
more, & clinician in the reading laboratory &t the
University of Cklahoma, conducted en experiment which
compared improvements in reading skills made by enrol-
ees in the college reading program with chenzes in
reading abilities of a similar group of students who
were not given formal reading instruction. Mr. Gil-
more's subjects were freshmen students in the Army
ROTIC program at Oklahoma. Two sections of these
students, 42 cases, were given the eight weeks of
reading training which is standard at that institu-
tion; two other ROTC sections (33 cases) were given
no reading instruction. All four sections were test-
ed with the Iowa Silent Reading Test at the beginning
of the eight weeks session, and again at the end with
an alternate form of the test. During the training
period, the average reading speed of the men in the
two experimental sections increecsed from 267 words
'per minute to 4O4 words per minute. The averege
speed among the controls changed during that time
from 269 to 273 words per minute. The improvement
among the experimentals was statistically signifi-
cant at the .1% level of confidence; the change a-
mong the controls was attributable to chence. The
experimental sections demonstrated a moderate in-
crease in comprehension, significent at the 10% lev-
el of confidence; the control groups showed no gains
in comprehension. )

Moat college reading instructors who nave been
attacking students' reading problems for eny scnsider-
able poriod have devoted some effort to the improve-
ment of coumpreheusion skills, and have experienced
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gome suncess. Howaver, since comprehonaior is not in-
creased .wuch for theo average student, 1t should be point-
ed out “.aat the marked lumprovement in rate of reading
alone woild be sufficient Justification for college read-
ing insucucticn, as long as such progress can be effect-
ed without loss in comprehernisicn. The volume of reading
which confronts the collcge student is great enough that
if he can be helped to reduce his reading time by half,
he shou:l1 have quite a bit more time for other academic
chores. One of the pionsers in the field of college
reeding, Dr. J. B. Stroul of the University of Iowa, used
to say 2a Jest, "If I can teke a student who reads a cert-
ain numcer of pages an hour without understanding. and
can get him to "not understand” that much printed matter
in a half hour, I maintain that I've helped him."

Pernaps the need for rapid rsading is most apparent
vhen facier reading rates are considered as an asset in
critical reading and thinking. Social scientists are cgn-
cerned ehout the crltical reading abilities not only of
college students, but of the entire adult population.

One requisite for critical reading is a good background
of information, and one of the best ways to acquire a
background is through wide reading. If a student can
double his rate of reading, he can double his opportun-
ities tc enrich his background. By wey of illustration,

. consider a student who wishes to find out about Socialism
in Englend. He mey begin his study by readinz a book,
but if he knows very little about England's socialistic
programs. he can't read the book very critically. After,
he hes read half a dozen books representing different ..
points cof view, he can read much more intelligently on
the subject. In dealing with any subject the more in-
‘formation a reader possesses when he begins to read. the
more critically he can read; and. the more rapidly he

can read, the more he can build up his informational back-
ground in a given period of time. )

Here in the Southwest, there is a particular need for
reading training for college students, since our students
are on the average. somewhat inferior to the average of
college students throughout the country., in the matter of
reading ability. Recently, BErnest A. Jones. director of
the reading progrem at Northoastern State College, Tahl-
equeh. Oklahoma, surveyed ths reading abilities of fresh-
Zsn entering several of Oklahoma's institutions of higher
education. His rescarch indicated that 63% of the fresh-
ken entering the University of Oklahoma in the past five
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years have fallen below the nationzl median on the
reading section of the Ohio State Psychological
Exemination. ZEven less roassuring was the disclog-
ure that (8% of the freshmen entoring Oklehoma A & M
College fell below the mediun score on the reading
test employed.at that institution. While Jones did
not collect data from any Southwestern states other
than Oklahoma, it is probable that many colleges in
this region would provide similar data if the exper-
iment were repeated.

The foregoing paragraphs have dealt with the nec-
esalty for reading instruction in colleges, and the
satisfying results usually obtained when such instruc-
tion is offered. Some attention must be devoted to
the actual incorporation of the reading program into
the college curriculum.

Most college reeding progrems now in existence
are supervised locally by (1) the English or ccmm-
unications skills department, (2) the psychology-
guidance department or (3) the education department.
There are, as would be expected, advantages and dis-
adventages in each of the three arrangements. Cert-
ain persomnel of ths educetion department usually
are best informed abcut the teaching of reading, but
in some instances they have failed to realize that
adult reading instruction should be different from
the teaching of elementary reading in a great many
respects. In colleges which have a communicaticns
skills program, the instructors of thet department
may well be the logicel supervisors of the reading
program, and the task certainly belongs in their
domain. An arrangement which provides for Joint
msnegement by the education end communications skills
staffs has the edventazes of both the methodological
know-how and & wisc persapective of the place of the
reading instruction in the total skllls program.

At present, only a few colleges and universities
have re¢ading progrems which local administrators con-
sider eatirely adequate. It 1is common practice to
administer & reading test to entering frushmen, to
locete the poorest readers, and then to provids in-
struction to these low-scoring monbers of the group.
While the philosophy of this apprcach ssems reason-
able, 1t fails to recognize the fact that meny of

the good readers in the freshmen class -- or in any
of ths classes -- would improve their reading skills
i
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tremendously 1f instruction were provided, 'znd it can
be argued that it is Just es important to help the good
rocder to become an outatanding reedsr as 1t is to help
the poor reader to becoms an everege rcedor.

Some colleges charge an extra fee for enrollment in
the reading izprovement course. Since special equipmsnt
and materials are usuelly used in the training, it seems -
appropriate that & nominal fee be charged, 1if desired,
as 1t 8o often 18 in connection with laboratory science
courses. A small fee might even discourage students who
are nol genuinely interested. But because the devolop-
mant of reading skill may mean the difference between suc-
cess .and failuré for some students, the fee should not
be excessive to the point that some poor readers couldn't
afford the instruction.

Doubtless, there are many satisfactory arrangements
for supervising reading programs in various local sit-
uations. The importent aim right now is to make this
training available to all students who can profit from
1t, so that they no longer need stumble along without
a respectable command of this indispensable tool for
learning.



PROBLEMS IN THE ADMINISTRATION
OF A COLLEGE READING PROGRAM

Albert J. Kingston, Jr.
Texas Agricultural and Mechenical College

Many difficulties beset the remedial specialist
who 18 charged with the responsibility of organiz-
ing and administering a college reading program.

Many of these problems grow out of the fusual role
played by a reading progrem in the college community.
Reading programs are comparetively recent innovations
and many of the difficulties which aries are dus to
this condition. In this discussion an attermpf has
been made to touch upon many of these factors. It
must be realized from the onset that some of the diff
iculties which axe discussed will not be encountered
in all institutions. and that many specific problems
will arise in any one institution which are aot comm-
on to other institutions. It must 2lso be recognized
that thls discussion does not presume to encompass '
all of the problems which must be faced by the re-
medialist.

Analysis of the prcblems faced by the reading
speclalist probably may test be made by categorizing
the difficulties into two areas: those which concern
the integration of the progrem into the existing
structure of the college cr university, and those
problems which arise in ccnrection with the organi-
zdtion and operation of the reading program itself.
It must be rececgnized, however, that areas eare not
dicotomies, but merely are convenlent frames of ref-
erence employed for the purpose of clearer analysis.

In attacking the problems which arise in connec-
tion with the administration of a college reading
program, it might be wise first to consider the im-
plications of such & program upon the institution
vhich sponsors 1t. E:SiCally, the inauguration of
a reading prozram connotes &in admission that the
instftution sezks to apply an sducationazl philoso-:
phy: which dedicates itself to essisting the student
in so far s posasiblo in mekxing en adequates edjust-
ment to college study. Harsin lies the first prob-
lem which faces the reading specialist. On thsg

6 13




campus of every college, one can find many professional
m>n who do not believe that the collsge should concern
- 4tself with students who lack adequate preparation or
who fail to make normal =djustments. This group of ac-
alemicians feel that the establishment of a reading im-
provement program is an overt admission of lowered acad-
emic standards and "watered course work".. This conflict
in philosophy becomes more apparent if course credit is
proposed for student participation in the reading program.
All who are engeged in the field of reading have heard
exclamations of disgust and disparaging statements from
faculty members who believe that en institution of high-
er learning should not waste its time with a student who
failed to develop adequate reading skills prior to en-
rollment. The director of a reading program must "gell"”
his program to this group of the faculty.  The selling
‘cannot be done through slick, super-sales techniques,
tut can be done through discussions and meetings conduct-
6d in a professional manner. After a period of time, the
roading specialist should be &ble to demonstrate to this
group the value of his services by use of follow-up stud-
ies and other rssearch methecds. Another technique which
Las considerable valus is to invite groups of the faculty
to enroll in the program so that they might gain first-
hand kncwledge of the methods employed and the results
cbtained. Most of the group who participate will becoms
strong supporters of the program. The spscialist will
also have additional ammuniition to utilize if he has some
¥nowledge of the large number of accredited and highly
regarded institutions which have established reading pro-
grams. He should also draw attention to the reports con-
corning Industrial and armed forces reading progrems,
Other problems -develop at the opposite end of the
ecale, Many faculty meombers will welcome the establish-
ment of a reading progrem and will regard it as a panacea
for all of the difficulties encountered by students. . The
reading specialist must caution this group and carefully
explain the limitations of his progrém. He must teke
rains to prevent his program from becoming the refuge of
ctudents wheo have all sorts of maladjustments. Many stu-
dints will be referred who do not have true roading dis-
&bilities but rather have inadequate scholastic eptitude,
foreign language handicaps, and social-emoticnal maladjust-
rente, Although scme students may have problems related
*0 reading, such es inaffective study habite and poor spell-
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ing end writing echievements, they may best be aided
by other studont persornel ssrvices.

The resding specialist feces other difficulnies
whizi grow oub of his subordinate position in the
colloge hierurchy. Xe muet secure the whols-hearted
coozeration of his supericr if hie efforts are to be
fruttful . Many college administrators tend to regar
a reading progrem in the same light as they would an
othsr academic progrzm. Tha problem bscomes intensi
fied if the reading program carries credit. Often
college policies and regulatious hamper the special-
ist in individuelizing his progrem to the exthent he
desires. Other difficulties erise regarding grad-

ing systems. delimiting clags size, end per-pugil

- treining cost. Sometimss administrators fail to rec

ogaize that mechanical elds, moticn plcture films,
stardordized reeding tests, and test answer sheots
ere expensive. Some adminlstrators tend to compere
reading progrexa expenses with the instructional cosi
of such related subjects ag Engiish, Educetion, or
foreign languages. Similarly, scme adnministrators
tend to calculate the reading spocialiist's work loe
by employing the sane criteria utilized to evaluate
the loed of en &cademic teacher. These edministra-
tors fail toc recoimize that the director of a read-
ing program must sgpend corsiderable time in individ-
wel worlk confesrences devoted to the dlagnosis of &
student's difficultics end to the planning and super
vising of the pupil’'s program. I marny college read
ing progrems, maximwa asudent galins are not being
rezlized because the apecialist lecks sufficient
time ¢ superviss the progress of students as closg-
ly as desired. The reading gspocizlist must femil-
jerize his suporior with his wock problems 1f he 18
to ovoid thene pitfalls, Despiie the contrary opin-
ior. h2ld by sceme college ingtructors, most colloge
and wunlversity adminietrators are usually willing
to listen to reason.

Iv pussing, 1t might s wr:ll to mentlon another
area which sometimes creostes difficulties. This pro
Jem inwolvea the question of which depuriment or oer
vice should aponwor ard oporets the recding, progyam.
The developnent of many programs ure tborted becauss
the sponsor'ing group fuils to enlist the oupport aund
ccoperation of ell the depeartments of the insgtitutio
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Effective reading programéiﬁ'Qe been. devslcoped under the
gsgis of departments of Education, Englisu, er 1 Psychol-
cay in additicu to warious étg@ent yergormelr exrvices.,
Tne sponsorship of the reading progran shotu™ ! be dster-
rined by studying local ccrditions end the final decle-
1on should be besed upon the discovery of thne most effect-
jve location. The estzblishment of the program itself
should be & joint eunterprise,
Considerable discussion has been devoted to the diff-

jculties entailed in the estublishment and ecceptance of
he reading pregram within the total framework ¢f the in-
stitution. After these difficulties have beon eliminated,
the remedielist must faece cerhein provlems in the organ-
szetion and edministraticn of the progrem itself. He
rust study meny factors befcre he launiches his progran.

A sound approach is tc analyze the meeds of the student
ropulaticn, and to dssign his ccurse to satisfy these
eeds. He must decide which skills n9sd emphasis and
determine the amount of time which sheould te devoted

1,0 such phages as voczbulary development., word attack,
word recogniticn, spon of recognltion training, etc.

Ee must decids whether to employ en individualized
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emphasis upon dovelcpmental reading. If his situation
18 typical, hs will find that dboth arprozches ers nesdad.

A8 most colleges and universities have developed
group progreams in reading lmprovemsnt, it might urove
leneficial nc analyrs scme of the difficultnies which a-
rise from this methed. In the doveloprent of group pro-
grems, the specilalast usuelly employs ous of two appreach-
es. He may utilize a "shot.gus" appreach which consisws
cf touching briefly upon many subekills or he may chaniwl
Lkis progrem so that only four or five gkilla are emgha-
sized, Ir employing either zpproach ths gpecialist
rust meke provisions for individuels whose needs are not
veing satisfisd, His pregram must bs flexibie onouxn Lo
vrovids fer individuaiized tralning and dizgnosis,

One of tre most coutroversiazi questions which faces
the gpecialist who develeps & groun progréit 18 whether
or nol, course credit should boe grauted for atuzert part-
iciraticn., Many valid argumants have besn prcifered Lo
support toth sides of this questlon. Ag previcusly men-
tioped, meny professional men resl that credit lowsrs
acedemic stenderds, Others fear that the reading course
1e in danger of becoming & havsn for the student "shopper

' 9 1 6



Still others believe that if credit is given for
developing edequate reading skills, credit should
also be given to students who make educational,
vocational, or personal adjustments with the assia-
tence of other counseling services. Those who fa-
vor giving credit argus that many students who need
the training will not seek it as readily as they
should if credit is not offered. Many reading spec-
ialists feel that it is difficult to hold students

as long as they desire if no credit is allowed.
Reading programs which do not carry credit often do
loeo as many as fifty percent of their students prior,
to the completion of training. Again the specialist
must enalyze the local situation to determine whath-
er & more effective progrem can be developed if cre’-
1%t is offered. ; )

If credit is offered for the readlng program,
certain difficulties arise in the determination of
grading stendards. Two methods of grading are comm-
on. One plan requires that each student be evalua-
ted in terms of his individual progress and echieve-
ment. An alternate method i8 to grade students 1n
terms of standards or rnorms which have been deter-
mined mera or less arbitrarily. Although the latisx
plan seems to be unrezlistic in the light of indivi-
duel differences waong studevts, it seems (o be the
usual methcd of grading students in thelr academic
courses. Most reading spacialists agres that the
better plen is to grads students in terms of their
progre3s. This tecknique of grading, however, causes
certain difficulties. ETassentially this method 1s
dependent upon the equivalency of the test naterials
employed to determine the student’s progress. Un-
fortunately, no ccmpletely adeguats material or stend-
ardized tests ars available. Another difficulty may
arise when students discover the grading method. Scme
may deliberately depresa thelr initial recading per-
formances so that spuricusly high achievsment resulis
ere cbtained. Whean credit and grades ers coffered
for participation in a re:dirvg progream, tle spacial.
ist should seek constantly to deemphasize those as-
pacts and to emphasize that the objective 1s wread-
ing, improvement per sc. One additional cantion sheuld
be voiced if the pregram has been developsd su that
students are graded in terms of individual progreocs.
The specialist must femiliarize gdministrotors, coun-
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jelors, end teechers with his grading oystem. Faculty
aembers who werk with students must recognize that a
student who has secured en ebove averase greds in the
rending prosrem; need not be en above averegs or super-
tor reader whan compared to the total student populetion
»f the insgtitution.

Certain other factors releted to the actuzl admin-
{stration of the program should alaoc be considered. Some
of these heve been briefly mentioned previously. It is
imperative thet the specialist keep his progrem so flexi-
ble that the needs of each student cen be satisfied. The
framework of eny program should be sufficiently dbroed so
that the substitution of one training technigque and exer-
cise for enother can be made easily whenever diagnosis
of & student's difficulties indicete the desirebility
of ‘such a step. As motivation and desire to improve play
importent roles in reading improvement, ths specialist
should be constently elert for opportunities to develop
end increase these factors. In this connecticn he should
pay careful ettentien to the various materiels utilized
in the progran. All materisls should be checked in terms
of interest sppeal and readidility. Materisl should be
varied, end renge from comparatively simple %o ccumplet:.
The specislist will scmetimes fimd thet it is difficult
to obtain as much materizl es he desirss, alihough pub-
lishers are doing & bstter Job in developing suitebls
materiel. Still the program director must rzszlize that
many of the siudsnts sho enrcll in the presrad will have
strong negativs feelings rsgarding reading. These anti-
pathies will have to be broken down if the reading train-
ing 18 to be sffective.

As previously mesnticned, reading improvszsnt programs
tend to be costly. The program director should explore
the possibilities of transferring some of the cost te the
students who benefit from the training. One of the most
effective and eimplest methcds to do so 1s tc charge a
laboratory fee. If this msthod is not poasitle, another
workable srstem 16 to coapile the exerclse material into
a menual which each student is required to purchase.
Local conditvicms will éstermins which of thess prectices
is better,

Problems sometimes develop in connacticn with the
location of the reading leboratory and its rhysical facil-
1ties, Wrensver possibils. the laboratory should te 1
ted in & comperatively quiet, well-lighted end wall-
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ventilated room. - It should be located in a centrs)
spot on the cempus, whlch at the same time is some.
what removed from the main rcads of student traff-
ic. The room should be alloczted to the reading

_program so that equipment maey be readily avallable,

Rothing is more discouraging than the task of hav-
ing tc assemble and disassendbie ejuipment before
end aftsr the use of it. The availability of equip
et of'ten encourages the students to use i1t during
their free hours. Items of cquipment should be pre
tected, however, from the curious student to whom
they are enticing playthings. If feasible, ‘the
leboratory should be located in the proximity of
the counseling services so that referrels may be
mude readily when deemed adviscble.

Ir this discussion an attempt has been madc to
touch upon muny of the difficulties which becet the
director of =2 collegs reading progrizm., It ig resli
zed that many problems have not becu mentioned and
that none have veen fully explored. Mony other pro
lems arise in soms institutiguns which are not typis
or usual, In other schools meny of the problems di.
cussed will nevsr arise. The conscientious reedir,
speoialist.will glweys face problenms in the adminis
tration ¢f nhus progrim. :n ideal progrem 18 never
achieved. Jhsn the spscielist nas solved most of
the existing problems in his program, he should see
nev ones. The best reesding progrems are not atatic
but rether zre dynamic. It is oAAJ when one is a-
ware of diff'iculties and shortcominzs that growth
and jmprovemsnt tuke place,
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A DEVELOPMENTAL READING
PROGRAM FOR COLLEGE STUDENTS
Oscar S. Causey

Texas Christian University

The purpose of the reading program at Texes Christian
University is improvement of the reading ability of coll-
ege students.

Success in collegse, end frequently in business and
the professions, depends in great measure upon the indiv-
idual's ability to read well. The bulk cf information
is to be found in books. Journals, reports and magazines,
Mastery of the printed pege is open only to those who can
read with some fair degree of comprehension end some fair
degree of speed. With few exceptiong students who are
most successful have developed superior reading ability.
With few exceptions students who axe dropped from coll-
ege for poor scholarship, or are put ou probation, are
studsnts who read slowly end with poor comprehension.

Few persons have deveioped reading ebility comper-
eble to their intelligence. Studente heve cepecity for
learning more then they do. The increese in reeding abil-
ity, which comes from better reeding hebits, brings a
valuable aid for increass in learning. All collesge stud-
ents, regardless of how well or how poorly they read, con
improve their reading ability in & properly conducted
¢ourse in developmsntal reading. .

Tne edministration of Texus Christisn University Tae-
cided to begin ‘e resding program before the director of
the program was employed. The present progrem begen in
the fall semester, 1950. The policy end plians were 4is-
Cussed in the Deens® Council. The verious schools snd
aepartments of the University gave their suppor: jrom the
teginning of the progrem. Thsre is close coopsration he-
tween the ccunselling service end the reeding leboratory.
Jhe numerous counsellors ars supplied with information
relating to students that ensbles them to advise students
wisely concerning the reading prosram.

’ The success of the 1eading progrem depends upon the
hethods and techniques used. By use of the correct methods
énd techniques students ere aided in improving five besic
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reading skills -- comprehension, rate, reading in
thought units, vocabulary, and directed reading --
end in the intogration of these skills. The result
is a better reader.

" The reading laboratory is open to all students
and faculty members. Students from the freshman,
sophomore, Junior end senior classes, as well as
graduate students, take the course in developmental
reading. Professional people; members of business
orgenizations and military personnel who by the na-
ture of their work are required to do extensive read-
ing enroll in the Evening College. The instruction
is individualized and adjusted to the needs of each
student. Upon entering the course each student's
reading ability is determined in terms of the chosen
basic reading skills. During the conferences which
follow each student becomes familiar with the pro-
cedures he is to follow for one semester in improving
his ability to read.

During the year and a half the reading program
has been in operation, three hundred twenty-five
studenis have completed the work in the Rezding Lab-
oratory. The progress made by this number of stud-
ents is as follows:

Averege Initial Comprehension ... 81%

Average Final Comprehension ... 90%

Average Initial Rate ccosscoecsss 219 words per

minute

Average Final Rate  cccoseces.00. 400 words per

minute

Average Gain (by reading score).. 102%

To arrive at a score that measures a combination
of comprehension and rate in an initial score, and
also in & final score, use 18 made of the equation

R.s. ¢ Be X C.
. 100
In this equation R.S, = reading score, R = rate

end C = comprehension.

None of the three hundred tWenty—five students
have failed to improve roezding ability. It mey be
noted egain that the average gein is 102 percent.
Only twonty students, or six percent of the total num
ber, gained twenty-five percent or less. More then
half of those trained gained one hundred percent or

more.
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The greatest gain was 376 percent. This freshmen,
a girl, mede a comprehension score of 98 percent, end
a reading rzte of 695 words per minute. The second grezt-
o8t gain was 364 Percent by a girl in the freshmen class
who improved her comprehension 22 percent é&nd attained a
rate of 687 words per minute.

The highest rate of 916 words & minute was attained
by a young man in the senior class.

A credit of two semester hours is given for the course
in Developmsntal Reading. The curriculum committee of
the University has approved credit for three semester
hours beginning in the fall of 1952.

Work is offered in the Graduate School for training
of teachers of reading in colleges and high schools. Meth-
ods, techniques, procedures and materials for Developmen-
tal Reading at high school level have been prepared and
tested. ’

In addition to textbooks the books listed below ere
used. Special materials and procédures have been develop-
ed for enabling the students to profit by use of these
books.

Better Reading by Elizabeth A. Simpson

Fighting South (The), by John Temple Graves

First Two Decedes of Life (The), Merry and Merry
Hawthorme Sclected Tales and Sketches, Nathaniel Hawthorne
History of Texas Christian University, Colby D. Hall

How to Read & Book, Mortimer Adler

Kimball Contest Copy, John N. Kimball

Moby Dick, Herman Melville

New Testament

Reading Laboratory Workbook, Oscer S, Causey

Readinz end vocabulary Development, C. O. Weber '
Story -- A Critical Anthologsy {Tne) edited by Merk Schorer
Story of the Johns Hopkins (The), Bermheim

22
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A SUMMARY OF THE CONFERENCE
Rudolph Fiehler

Southern State College

The first Southwest Reading Conference for Col:
eges and Universities, held at Texas Christian Uniy
ersity on April 24-25, 1952, reflects a growing inmt
erest in the development of courses in reading ium-
provement on the college level. By custom, instruc
tion in reading has been the peculier function of
the elementary school. The 24th Yearbook of the

- Nationel Society for .the Study of Education went sc

far as to advocate specific reading instruction in
the first three grades only. but twelve years later
in its 36th Yearbook, this same orgenization advo-
cated reading instruction through each year of the
common school progrem. Today therc is a growing ac
ceptance that treainirng in reading cen be helpful at
every level of insiruction, and that a reading im-
provement program in college is justified if it pre.
duces only an increase in the rate of reading.

A growing number of colleges and universities
ere promoting reading improvement under o variety
of progrzms. In the Scuthwest, Texzs Christian
University huas enrolled 137 students in five sec-
tions meeting three days & week for two hours cred-
it; Texes A & M. lists 9 reﬁdin" Course a8 & one-
credit-hecur elective 1n 1ts basic prcgram and has
more than %30 students in ;d sections mesling thres
times a wewsl; the University of Oklehoma asaigns
creduzte assistunts to g*oap of 10 to 12 students

—(

for =n eight week courss. Elisewhere, Purdus and
Cornzll have nulzbly suc cessful programa. Iowa Ste
Uni"sr ity incliuies rezding s cue ol the four basi
ils in = vommum¢cgt¢o, courée, the other skills
belny listen ng, weiting. #2nd gpesking
The prograiis have dsvelcoped

ne ped variously. pub haove
toen nst successful when they have been pushed fre
the adninistrative level. They have Leen success-
Tully assignzd to English Depurtments, schools of
Education, or to the guldence services, and Jjoint
sponsorship has bsen found to be entirely practicab

23
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T%o the cownseling services and instructional staffs
Jointly surveying the needs of students, selecting those
vho need the special attention of & reading program, and
determining the approach to be used whether through the
clinical method, through group instruction, or throuzh a
combination of techniques. * .

Methods used are manifold. Experience at Texas
Christien University points to the advisability of con-
centrating on a few areas -- comprehension, rate, vocabu-
lary, reading in thought units, and directed reading --
rather than to attempt a wider approach through & scat-
tering of techniques. Training in word recognition, or
"phonics,” 1is stronrly advocated for those students whosae
deficiencies in these learnings point to special nesds
in this direction. Among the various mechanical devices
vhich are available, the most generally used is the pac-
ing device. which moves a curtain or shutter downward at
a controiled rete o.-. I page of reading material and
thus requires an ac.c.eration of the speed of reading.
Schools with wsll-crganized programs usually have enough
of these machines to en2bls an entire class to use them
at one time. UHNext in fevor is the controlled-exposurs
projector, or tachistoscope for training in quick per-
ception and recognition. With this device, students be-
gin training with numbers of five digits at one-second
eXposure, and gradually rsduce the Interval of exposurs
to one-hundredth of & second, while ths number of dinits
is expended to seven and nine. The telebinocuier, for
detecting pesrticular difficulties in vision, is acceptaed
a8 regular squipment where a cilinicel epproach 1s used.
Films on reading improveimsnt produced by Hervard Undver-
8ity and Iowz State University are zlec much in favor.

Opinions very 28 to th: vaiue of the mechanical de-
vices., Scme feel that the specific habits develored by
the pacing device and the iflash meoter are a most effect-
ive foundation for improved sk:1l; others think that
students wili e hsalped quite as effsctiveliy if thoy are
8imply sent to the iibrary fcr' a free reading period;
8till others maintain that the particular value oif thess
devices, or "gudigets" 1s to interest the student and te
provide him with an objective measure of the prugress he
is muking.,

At its closing session, The First Southwest Reading
Conference voted to provide for & continuing organization
by choosing an executive committee headed by O. S. Caussey
to publish tho proceedings of the conference and to 24




errange for a 1953 meeting.

The distribution of representatives at the
conference by position and departments wes as
follows:

English, eleven.
Education, eleven.

Reading, eight.

Deans, six.
Psychology, two.
Not designated, three.
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PART II

SECO!D YEARBOOK 1953

RECENT RESEARCH IN READING
ON TES COLLEGE LEVEL

Dr. Erery P. Bliesmer
The University of Texas

The research reviewed in this paper has been arbitrar-
i1y limited to that reported in the literature during the
1agt five years. While reports of studies relative to
reading on the college level. have appeared with scme fre-
quency during the lest decade or MOre, there has been &
marked increase in the number of such reports during the
iaterval covered by this paper. - Other then noting such
an increase in the literature directly, this increase is
further ovidenced by the appeerance, for the first time,
of a yearbook of the vational Society for the Study of
Ejucation which is devoted, in part, to reading at the
college level, i.e., the Forty-Seventh Yearbook (35);
and it has been only this year that a specific section for
rasearch in college reading is to be found in the Review
of Educational Resezrch in its three-year cycle topical
coverage (12). As still further, but perhaps needless,

evidence of the rapidly increasing importance and recog-
nition being given to collegd reading. consider the recen-
cy of the Southwest Conferaonce on Reading.

Descriptisns of various college reading programs were
found to be rather plentiful. *“hile a review of these de-
scriptions is not a purpose of this paper, it might be )
pointed out that such are to be found in over twenty of the
references cited for other purposes in this paper (2; 33
55 6; 7; 8; 11; 13; 23; 38; 395 305 365 ko5 b1; h2; b3,
b4; bs; 47; 51; 53). It will suffice to say, al this
point, that the vearious progreams found described range from
the very simple or =ager ones, offering little more than
ettempts to increase reading speed by means of some mechan-
ical device, to scms rather elaborate ones which include
rssearch relative teo various methods, systematic teacher-
training programs, exiensive testing, dingnosing, and evel -
tating of results, end the like; end that the direction of,
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or responsibility for. such programs varies conside;
ably, as does also the type of persormel engaged in
such work.

Evaluation of the offectivensss of perticular
reading progrems was involved in a considerable num
or of reports (2; 7; 8; 11; 13; 26; 28; 29; 20; 33;
3k; bo, L1; hoj kb, 45; U6; U7; 51), Positive re.
sults have been reported, almost without fail, How.
ever, methods and bises used for Judging such effect.
iveness varied tremendcusly., Orne Program involved
no diagnostic teasting program, Procedures used being
deteormined by the type of asaistance reguested by
students, and the siress being uven acquisition of,
experience with a wide variety of, and interpreta-
ticen of eppropriate use of. new skills (13). sStu-
dent support of this parvicular progrem for o veriod
of over seven yeurs wes considered us indicetion of
1ts effectiveness. Another report {30) clatmed evid.
ence or improvement on ths basis of a comparison of

pre-tiraining test resulis obtained with ‘the Jowa Sil
ent Readinz Tests with test results obtained at the
end oif' the training period with the Nelson-Denny

Reading Test, This verticular writer acknovlodged

the lack of couparability of norms; but she stated
that "the purpose or affording the students evigence
O their pregress sincs the instruction tegen" wag

8L111 served. Still another report ‘423 claimed an

sveruge imprevement of 50 percent du tne reading of
all students who had received btraining in the readin:

leboratory end thet this particular training had mad:
iy posaibls tor & counsidorable nunber cf students to
ccntireie colless work successiully. Partliculur tegts
used, 20 any, other | : veluaviig, or specifis
£ 1n which improven fas sLtainsd, wer
¢, Simpsor {43} reported thetn, since
srvice Leberatory ut Corniegie Inutitute
ol Teochncicsy hud proved Lo be of considsrzble help
to rnany students, oxperimente]l comparison of Zroups
Wis rarely ever mads, Hs lmpiied, howevsr, that
such comparisons made during the initial stagses ol
the service indicated that 1t wes beneficial to & ca-
sidereble number of freshumen students.
A number of studies besed on conclusions prelutive
to the effectiveness of particular prograns upon com-
parisons of pre cad post-training test results
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obtained with equivalent forms of a test, or tests, the
Jowva Silent Reading Test being the test which was used
Tost frequently. A statistical enalysis of data was not
employed in a number of the studies. Brown (7) found that
fifty-five of the pourest réaders among the entering stu-
dents at the Unilversity of Miunesota (those scoring in the
~oweat 1l rercsaut on the Nelsou-Dsnny Test end placed

in & special reading gsection) made an averace growth ia

reading of 3 years 1n ons “f”ter {from = 9.6- to & 12,4
grade equivalent leval). . otucr group of forty-four stu-

dents who had scorad frcm Lhe «21fth through the twenuty-
second percemntiles on ths Nalscx -Denny Readinz Teost Initicl
ly, and whe aad compisiad a commiaication SE1118 course Lp
which emphasis was on one cf three aress ot:or than read.
ing (listening, writing, or speeking), was Tound to heve
progressed o little over & year (from a 11.2- to 12k
grede level), during the quarter. One-hundred-twenty-

two students balow the fortisth percentile on the initiel
Nelson-Derny Test, and in one of the special ewplacls sec-
tions other than reading, were also found to huve mude al-
most a yearis growth (from & 12.2- to & 13.1- grade level

‘average) .

After a leboratory course et the University ot Chicego,
elghteen of twenty-two entering students wezkest 1in rsading
were reported by Birfield (8) as having geined encugh in
reading to be abls to #zo into the writing section of Engli sh
1 or.inte Englien 2. Somswhet higher geins in rete than
in comprehznsion were found; but, in genercl, substantiel
rate gains were accompanied by subsetantial comprehensicn
gaing. TFinding gains in voczbulary development to bs louz
substantinl lad Burfleld to couclude thut either vocebu-
lery development responds losse to treining cr else the
Anericen Council Test doos not aedequetely rsrleoct voouuu-
lary growth, Cherles {(11) presented date to show that
those students in a University of Nebresks reading end
study improvement course who wesre in the lowest guortile
with reapect to ACE "L" scores wmede the greatest propor-
tional geins in rate end comprehension:

Schleich {#1j, in e rebovt of a three-rzar experinment
at Worcester Junior Collegs. stated that at <tne bﬂbinn;lg

of the first year over three- fournba of tre studenis placed
in a speciel reading cless were rezding belcw & tonth greads
level {or determined by the Iowa Silent Regding Teutj. At

the end of a semester of training, only two were st*ll red-
ing below a tenth grade level, with one-third resding on
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a college level. All of those reading below a twelf.
th grade level continued with ancther semester of
training, with a mean gain of cver two years belng
achieved. The program the secozd year was much the
same, excopt for the additien of the Harvard films
the second semester. Final aporaisal at the end of
the second year showed gains comparable to those of
the first yeav,

Watts (51) obtained results with a rather unusual
program, tudents were given case studles, these were
discussed, individual and group recommendations for
correction were made, and actuzl remedial procedures
which had been employed were revealed, The students
applied the materials to themselves and diagnosed and
prescribed for their own oro*lems, Watts claimed that
improvement was shown by Schrenmel-Gray High School

and Collere Level Reading Tes: scores; but no " indica~

tion of significance was giver, nor was a control
group utilized.

In contrast to the reporied studies just cited,
the studies referred to imnecdiately following did em-
ploy some type of statistical analysis of results.
Murroughs (34) found thirty adalts taking a reading
improvement and enhancement ccurse to have made sig-
nificant improvement, as determined by Standard Read-

ing Achievement and "ffective Pe~ding Rate Tests.
208 ES .

Sheldon (44) reported results ottained with an exper-
imental reading program for medical students. Scores
obtained initially with the Iowa 3ilent Heading Tes
showed only tnree subjects atove the fiftietn per-
centile. At the end of the rnire-wsek training period,
all except two had re~ched c¢r exceeded the median
noim, and these twe showed significant gains also.
Speed improveszent ra. ced from ‘wWenty tu one-hundred.-
gseventy-five words per nminute, with a medilan improve-
meat of elghty-five words per zinute., Staton (46347)
presented comparative data for twelve Alr Force offi-

er

cers who had completed a seniing improvement course
ard after a time lapse of f: <= four to iwelve months
had completed another esger ially similar ccuise.
Anzlysis of data indicaie? =at marked increase in
rate, without comprehensic: oz could ve expected
from reading inprorement ¢

. <
. >

sur=es and thn' repitition
2t :rn nigher 1. .7ing rate
end ¢f the original course,

of a course terded o rec
than that achieved at *re
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Decidedly in the monority are the several studles
which utilized control groups in fadzing effectiveness of
results. Barbe (2) found gains in r:ading rate, alter
twelve weeks of training, to ve sizrificant for ar exper-
jmental group of twenty-five students at Kent State Univ-
ersity. The progress of a contrcl group was almcst stat-
jc and was not significant, Sixty-two students enrolled
in the Reading Laboratory of Western Michigan College
were found by McGinnis (28) to have made statistically
significant gains when initial and final scores on the
Jowa Silent Reading Test were ccopared. No control

group was ir-olved in this comparison; btut furtner com-
parisons were made wlth three ¢rcups of twenty students
each: -an experimental grouap wi®z only reading labora-
tory training, a control group wrich had completed a how-
to-study course, and another ccrircl group which had had
relther the reading nor the how-tc~study course. Com-
parison of initial and final sceres on the reading test of
the Ohio State Psychological “rzmination showed that the
reading laboratory group had ra’e statistically signifi-
cant gains; the control groups nad also gained, dut not
go significantly. In another study reported by McGinnis
(29), an experimental group of twenty students was found
after sixteen weeks of training to Lave made significant
gains in reading ability when cozpared with an equated
control group whose members had rot had training.

Several criticisms have teen directed toward evalu~
ation procedures employed. Murzhy and Davis (33) posi-
ted that progress reports of re-edial work should be re-
garded skeptically as common errors in method often led
to erroneous indications of prczress. Failure to correct
test scores for chance success and to consider regression
effects were mentioned specifica2lly. Robinson (40), af-
ter reviewing current remedial practices at the college
level, also wrote somewhat caustically concerning meth-
ods of walidation of techniques used in college reading
programs, She pointed out tra* academic criteria wvere
generally disregarded and that other ¥facile but less
relevant¥ methods were used for demonstrating sungested
improvemeat. Ske further mairtained that motivational
factors involved in selection 2f remedial course vierk by
students had been completely nszlscted in reported avp-
raisals. Resulis of a questicrnaire-interview survey of
Yale University students? attitudes toward a non-credit
anéd volunteer remedial reading course were presented.
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Robinson found & wide range of initial motivation.
Less than .half revealed an original motivation which
ght be considered advantageous to instruction; the
majority participated either through cosrcion or as
a meeans of avoulding certain envirowmsntal demands,
Robinson aiso rsportsd an evaluation of the Yale Cliv.
ic pregram in which scholastic performance was used
as 8 critsvion. Pwportedly, an atiempt was malle
te taks inivtial motivetion inmto account =lsco., Foll-
owing ths training period, the acadsmic gains meds Yy
the rsmedivl group over & couircel grecup approsched
significance at ths ’3 to 20 percent level.

Uso of acudzuic zchlevement as e criterion was
also found in several other studies. Barbs (1), com-
varing grade polnt avsrages of subjscts during the
quarter followiny remedial work with such avereges
for the gquarter & year lster, found chauges in these’
averages to be significent et the 5 percent level for
the experimectal group but not significent for the

“control group, Charles {11) compared ails laboratory

group with the control group with respsct to grads
point average during the first semsstcr. He found
that 65 percent of tha laboratery grcup had earaned
higher marks then the control group, but the differ-
ence beitwsan meun weighted averagss was net gignifi-
cant., Cowmpariscons msds during the second semester
showsd that thes cxpe“lnent 1 zZroup had meintainsd i+4s
higher aver=zge, tuht hs erce was still not

sigmificant, TIa ome of udies reportsd by Me-
Ginnta (293, and cited as . the persons enrolled
in who rezding leborsicr gLatistically signi-
ficent higher polinb.hour 3 than did the squiva-
ient group of control gubjlecty,

Jery 1ittls direct 3tady of the perwspsncy of
r=sulte-appeers Lo have bsen node. Shsldon and Mc-
Ginniy heve given stzisd recognizion to the problem,
Shslden (hu\ ausstionsd the permansnsy of rate gains
achieved in hils stud

z

7, and he sxpressad gn iuntent

to do 2 further survey ieter. McGinnis gteted dir-

gctly that she »z¢ mede no sttenpt to delzrmine the
e

P

permansncy of gain in reading ebiiity in ons of her
gtudlise [2%2). & mors or less avowsd intent to inves-
tigute permenency of improvemsst wag included in the
gtudless reported by Berbe, by Charles, and by Staton.
Both the experaimentel end control groups in Berbe'sg
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‘study (2) were retested six months after completion

of the former group‘s training. The chengss in rate

'for .the experimentel group, while having dacreased

glightly, were found still significant over those of
the control group. The yermansncy of changss in grade
point everage wsre not pucrpcsively investigated, but
since the comperiscuna to determine the significance
of changes were tasei cn results obtalned a year apart,
the suggestion of permansncy 18 corteinly more than a
slight one. #& streng suggestion of permanency is also
conteined in the report bty Charles (11), considsring
the continuation of the higher although still not sig-
nificent, grade polot avsrage of his experimental group.
Stator:'s analysis of data obtained relative to repeti-
tion of a reading improvement courase caused him to con-
clude that a dsclime in rate may be anticipated, folluw-
ing complstion of a course, bput not ons extenuding to the
original lcw poin% {ms dstermined by an initiel test) (LEY
Attempits to eveluate iLhe materlals, methods, or
procedures ured in reading programs hsve beemn made |
geveral investigators. McGinunis®s studies (2825
made in an attempt to svaluate the materials and pro
ures used in her reading laboratory program. The fini-
ing of statistically sigrnificari gains for the experi .
mentel groups 1nvoived led her to assume thal the matsr-
igls and procedures wers of veiue in improving both the

Pt

oyt

Fo¥ B

reading ab1lity aad the psini-hour ratics of colisgs
gtudents. She ettrivuted ths gains mads, in park, tc nhe
nature of the materials used in deing cerractivs work,
these having besn primarily dirschad toward acedemic 3wy
aipment rather than Zerely an increags in reading cats
She also assunmed that mechauical instrumsnts a2nd tech

niguss used had scme effect in faciiitating development
of reading and study ski “ut ghe 414 not regard thess
as being the primeavy eff factors., Thez medical etu-
8 on {44) requeated that man.
erials more related to the ieids be ussd in the read-
ing progrem. This was tried, and while the experimens
wes not spscially directed toward this point, indicetions
were that such materiels were inadequate for improvement
purposss. vestover and Miller {53) described individue-
1lized procedures used with an adult reading cless. The
forty hours of treining provided included prectice with
an individual pacing mechine, tachistoscopic treining
with digits, and repid reading peced by a group reading
32
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timer. Information relative to results was to have
been reportod at a later dete, but this reviever
was uncble to locats such information.
Investigations concerning effects achieved by
use. of spescific mechanical methods have been report-
ed by Freeburne, Glock, and Lewis. Freeburne (19)
used the Flashmeter for measurement and training
in perceptual span and speed. Subjects used were
University of Iowa freshmen in six remedial classes
who had scored at or below th~ twenty-fifth percent.-
i{le on the Bloomers Rate of Reading Compreheunsion
Test. Two teachers each taught a perceptual speed
group, a perceptive span group, and & control group.
For & period of three weeks, training in perceptual
speed or perceptual span was given the experimental
groups while the control groups carried on work in
speaking or writing. Then all groups were given in-
tensive reading training for three weeks. Gains,
as measured by the Iowa Silent Reading Tests, mads
by the groups trained in perceptual speed and those
trained in perceptual span did not differ signifi-
cantly from those made by the control group, sug-
gesting that the Flashmeter testing alone may have
provided effective practice for the control group.
Glock (21) reported a study of the relative eff-
ect of three methods of training, or conditions upcn
ths eye movements and reading rate. Two sectlons of
freshmen remedial reading groups were assigned to '
each method, with three teachers being involved in
the study. Under one condition, mechanical spacing
and pecing obteined, the Harverd Films being employed
to flesh test in phrases across and down & screen.
Under the Bocond condition, only mechenically con-
trolled pecing was imposed, being achieved by & film
developed by Glock whereby two lines of text were
projected simulteneously. Undsr the third condi-
tion, no mesns for mechanically controlling reading
were used; the subjJects read printed materials un-
der ths verbal set to attempt to rcad as fast as
vas consistent with comprehension. The text used
in &11 three methods was that of the Harvard Films.
Nine rseding sub-test scores {cbteined with the
Traxler High School Reading Test, the Iowa Silent

Readirg Test, and the Blocmeri Rats of R;ading Com-

Prehe-sicn Test) and Ophthal-O-Graph eyo movement
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racords were used in the analysis of results. The evid-
eace did not show that techniqués designed specifi-

cally to train eye movements were generally more effec-
tive than the othor methods. Considering certain of

tne criteria, controlling eye-movement practice did prove
to be superior in training rate of comprehension. No
gignificant differences were found between methods used
for improving rate when no level of comprehension was

gat for the reader. The efficiency of a method veried
vith the criterion and the teacher.

' A report of en investigation by Lewis (27) showed
that when two groups of adults, equated on the basis of
{nitial reading gpeed, were trained by two different meth -
ods, the group trained in comprehension made & gein in
speed neerly three times that of the group trained exclu-
sively to lmprove eye movement exercises. A nurber of
machanical devices (flash-meter, metronosScope, and mim-
exgraphed eye-improvement exercises) were used exclu-
gively with the latter group; the former group concen-
t~atsd on structure of material, speed of comprehension,
and insight into an author's thinking, meaning, and intent.

Informetion with respect to incidence of poor reed-
ing ebility eamong college gtudenta is to be found in sev-
eral reports. Bear (4) alludes to surveys which indicete
that an average of 15 to 20 per cent of freshmen m2y be
expected to be quite deficient in reading ability, with
trom 5 to 10 per cent being so seriously retarded thawm
extansive individual help is needed. On the basis of
Nslson-Denny Rgeding Test scores, Brown {7} found & per
cont of University of Minnesota entering gtudents reed-
ing at ninth grade level or below, 1h per cent at tenth
grade level or below, and 21 per cent at eleventh grade
level or below, For 338 entering students tested with
the Iowa Silent Reading Test, Brown found 12 per cent
rsading at ninth grade Jevel or below, 23 per cent at
1Oth grade level or below, and 33 per cent at eleventh
grade level or below. Cempariscn with other colleges
end universities led Brown to view the spread as not
wausual but rather commcn.

Several investigations of the reading iuterest,
_h=bite, or attitudes of college gtudente have also been
reported. Abraham {1) administered ‘'a questiormaire to
a cross-section of scme +welva-hundred freshmen and sen-
icrs in nine colleges aud wiversities, He found heavy
school assignments checked most often as & reason for not
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reading mere. Plcture magazines wers most widely
read and proferred, aud e lack of intersat in schot
arly acd professicnal publicaticns was indicated.
Brown (7), comparing questionnalre results with inc .
vidual scores and final improvensab achleved with
his reading treining program, found that impreye-
ment seemed to depend strougly on effurt, frequent
uge of the dictionary, pracuice and ohasrvaeticn of
practice effects, wide reading, attendance at Hac.
vard Reading Films, and type of skill suphasized,
Teisphone answer3 to & short questicnnalre were &e-
cursd from a stratified sample of cne hundred Univ.
ersity of Illimois students by Chapin {10} . Resul-s
indiceted that approximately helf reed for recrea-
ticn more than four hours per week, the psrcentags
ircreasing with classification level, more veteran:
than non-veterans, and mure worklng than nen-worki.g
students reed more thar, four hours, Mo differonces
wers found for sex end marital status, and tocks
moat frequensly mentioned ware meatly standard and
ghove {Flesch irdex}, Hull {22}, studylng the reat-
ing interests of Trashmen, mest of whem were from
rurel daistricts, found a prefsrence for short sasy
items, with more juvenile reading among Junior col..
gc studerts thun expscted. The gtrong influence
of Leok ciubg ané pockeh boog ediblens was noisd, anl
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oy Welngerten (025, Howew
men duvring w2 1in
teagicn of gete nd needs beyond
el and a ssarch f{or reading materials
Ar investigaticn of the extra curricuier readivg n
areats of studenbhs wao also mads by Jones {245,
Prestcn (37) found thazt o smail group of superics
college wemen, who hed relatively pcor reading abill-
ty, felt themselves han%iqapped, but that they tende
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‘to rationuzlize; 1l.2., all found certain advantaeges in

slow reeding. -

The problem cf readebility eppears to be obtain-
ing an increesirg degree of recogniticn. Flesch'a
presentaticn of nsw readznility messurss in 1948 (16)
wes followed by a series of criticisms end revutteals.
Ferr end his essoclates analyzed twenty-two employes
hendbooks and presented rasulting data in Justifica-
tion of their simplificatiorn of Flesch's formala (k).
Flesch {17) =2ai Klars 125) prasented rebuttels, erd a
reply was made to these (15). Micheels ond Tyler {32]
compared readebility ratings ottained for a sslectlon
of United Neticnal publicetions by applicatrons of the
Dale-Schail, ths Flesch, and ths Forg. . ormulze. The
Dale-Schall ard Flesch formuize placed the meterizais
mostly at a college freshman ievel; ‘ths Forge formula
pleced them vear an eighth grade level. A reading test
ou the meisrials indicated that these wsre too diffi-
cult for & group cf puplis whose average reading €ti-
lity wes that of college freshmer:.

Prognosis and disguosis in readizg improvemsat
progrems were expresszd 2s problems by scme writers,
end several experimentel investigations wire regortal.
Despite the relatively slapcrats teeting program 1o
the Unilversity of Chicago Readirg Ciimics, Burfieid
(8) expressed a need for better scresning and disg-
nostic test. She found thatbt in goneral, those having
lowest vocabuisry scores galned the Ieasi;\thcse nae-
ing lovest rate sCOres guined the mest; and these
having highest curprehersics scores gained the meat.
Brown L7} reperted that nigh schocl rami furriernsd a

i
T

fairly geud 1nasx of whal Pprogress might te ospectsd
in vocanulary 1mpreversnt and Eragraphl CURDrensngic..
arter 19) usea a Meice Fsycheme'er to measdrs
changes in pelmer skin realatance of each of twzany
infericr and twonby superiur rezadors while those BUD -

reada
Jects roud porticms of the Goay Cr
Test. He foeund that averags charngs in palmdr GKIn reé-
slstancs could not be oxpscted to differentiate be-
tween superior erna infericr readers excopt &8 materials

becams mcre difficuii., He suggestod use of his tech-

nigue in meaguring frustration similtaveously with the
measurement of reading achievement and in dstermining

whether psychotherepy or merely remsdial tutoring was

needed. Fresbwme (18) presented figures to twenty
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four subJects by weans of a tachistoscopic device
and then determin- ths number of figural after-
effects odbtaining. He found positive correlatioms
between number of figured after-effects and total
and subteat scores on the Iowa Silent Reading Test,
but only one was significantly greater than zero.

He concluded that the results of his study must be
considersd to be negetive, insofar && use of the
tests as tools for the teacher of remedial reading
was concerned. Triggs (50) ccncludes, on the basis
of research, that tests which break down mental a-
billities are much more valueble foir determining
techniques to be used, and ypredicting success in,
corrective work than are tesis mezasuring general
ability. Tinker (L49), coordinating the findings
"of a series of experiments, found that pause dur-
ation, takxen alone, was mot a walid measure of resd-
ing proficiency; but whem combined with fixation
frequency, the resulting perception time appeared
to be a fairly valid measure.

Several reports were cuucerned with reading a-
bility and scholastic ability or academic achieve-
ment. Murphy and David (33) reported small, but
significant, negative correlations between average
freshman grades and ability to reason in reading
(vocabulary level being held constant). Preston
and Tuft (39), investigating the resding habits of
twenty-two Junior women who were eligible for Phi
Cata Kappa, found evidence to contradict the pop-
ular assumption that gocd scholarship demends eff=
icient reading ability ss.z pre-requisite. In
terms of the particular tests and ncrms used, from
one-third to one-half of the group was lacking in
reading speed, recognition span. freedom from re-
gressive movements, and comprehension. Wheeler and
Whesler (54;55) reviewed & nmumter of studies and
pointed out that indications of reading ability are
nct necessarily measures of intelligence and that
the difficulty of reading material in an intelli-
gence test does not differentiate the poor reader
urless it is sufficiently sbove his reading level
to interfere with rate and comprehension. A study
of reeding proficiency and intelligence ratings of
University of Miami freshmen led them to conclude
that the ACE Psychological Examination is materially
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ynfluenced by reading efficiency.

This paper will conclude with brief refercnces
t several investigations concerning, in a broad or
3enaral way, posslble factors affecting reading.
g-rothor (48} found that the level of muscle action
arcompanying the reading of materials expressive of
hippiness, hate-anger, tranquillity-reversnce, and feer
d-fferod significantly. The greatest reaction was to
fsar-involking material; the least to tranquillity-rsv-
ecence. He also found a more wildespread inyolvesment,
nsightened ty practice, for a group of unselected subj-
e-ts than for 2 group well-trained in interpretative
r-ading. Murroughs {34} rsported finding no signifi-
¢t correlations between improvement found on reading
taate, after completion of & reading program, and ret-
124l rivalry rates. Frseburne and Fleischer {(20),
iavestiguiing the effects cof music distractiom upon
rsading, found no significant differeuces betwsen rate
end ccmprehensicn perfeormance of a control group and
g-oups exposed to classical, semi-classical, or popu-
lar music during reading. They did find that tvhe group
ezposed to Jazz read significantly faster thzn the cont-
rol group.
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ASSESSING STUDENT REACTION TO A COLLEGE
DEVELOPMENTAL READING PROGRAM

Dr. 4. J. Kingston, Jr,
Texas A, =nd M, College

Since the end of World er IT many institutions
of higher learning have developed verious types of
programs designed to improve the reeading skills of
their students. Most of these Progrems have placed

. major emphasis on the development of faster reading

rate end greater reading comprehension. Feny re-
ports of the successes of such Programms have been
published in various professional jJournals. Al.-
most all reports seem to emphasize are increzsed
rezding rate and comprehension sc mezsured by
stenderdized testing devices, or, in & few caseg,
the improved acedemic achievement of stud-nts who
had participuted in rouding programs. Few reports
have been publishecd concerning the reacticns of
perticipating students toward the progrems then-
selves., While there should be no doubt thet in-
proved reading effectivencss ard ecedemic dchievae-
ment wus®t be considercd as the Primery gools of
eny college reading progream, the discovery of how
can alao furnien
tctor seeus to
1 overlocksad or Lakern o srented In nost

evidence of itg success.  Thig

have pe

Speclinlisls cenitliancusly enphasiae the
Inportenze of motivalion 16 wh2 student 13 Lo woh-
love meximun benotit from o resaing program Most
speciclista elas aErec that 1b iag ¢Tten Gl 0 enlt
to ascertain the dsgree of moulvetion ressessed by
sach student enroli=d in o el progruw,. At tho
come tlme for reasons of expedien.y nwaerous coll-
esee and wiversitiss have deveiiped group reading
progrems,  Sometimes 1t sevems thut we tale for
granbed that each student Praseasss o mesinum
degree of motivetion vhen ls euaters o program und
that he maintaineg thut motivetion Lhroughout the
entire program. As teachers we know fronw expexri..
ence that we can meke no sscumptions of this sort,
but that we mugt continuously provids experiences
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“which tend to incrvease and maintain ths motivation of all

of our students. It seews reasonable to zsswne that one
of the best ways to assgss3 tile motivational needs of stu-
dentd .ia to determine how thoy feel atout e program or
coursé. This study represents an attempt to describs the
reactions of & group of students to ths vaerious techni-
ques employed 1in & typicel group reeding program znd to
assess the opinions of the students regarding the value
te them of sucn training. ‘ -

The remedial reading program at the Agricuitural
ard Mechanical Collegs of Texes is administeored under the
gulss of & credit bvazic ccurse. The majority of studsnts
errolled inm the program have eithsr freshman or scphomerea
clagssificetion. The course is so organized that each
section meets in groups of thirty to thirty-~five for two
fifty-minule perieds eazh wesk., These periods ars devo-
ted to such activities as tachistoscopic treiving =nd
practice specizl reeding exsrcises from a work:ook. Spec-,
ial reeding films are alsc empleyed at these times. In
addition to these periods of group work, each student da-
votes fifty minutes each weelk %o training with e reading
acceleratcr, Accelerator treining is individualized so
that each student preogresses at his cvn rate.

In order te determine the rsactions of students to
the resding program, & quosticanaire wag edministered to
376 studenta enrolled in the coursa during the fell sem-
ester of 1952 and to 4O8 stulents enroiled in the opring
ssmester of 1953. All questionnaires were anonymous &c¢
that studonts would eypress their reactions freely. The
questionneires ccntained the fellowing instructicus: "We
ace irisrested in discovering how you feel ebcut the Pem-
edial Reeding Program, Place & check in the spece winlslh
bzst indicates how you feel sbout each quegtion." In
ganeral the items were designed to evaiuate the echi
ules of the students regarding the value of the c
12 the improvement of resding skills end towsrd the v
lous mechenical devices end speclel exercises einployed
in the progrem.

tally of the responsss to the guestiommaire indi-
cated that most students felt that the course hed helped
them to improve their reeding skills. A majority elso
felt that the course had helped them to improve their
reading skills. A majority elso felt that it wes essier
to read their study assignments as a result of the pro-
grem. It was interesting, however, to note that only
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8lightly more than one-half of the students felt that
the course hagd helped them tc lmprove their academic
grades. One reason for this attitude seemed to be
‘that the questionnaire was administered prior to f£i-
nal examination week and many students indicated an
unwililingness to make comments either pro or ¢on,

It should be alsgo pointed out that in general the
students who ware enrolled in the reading program
tended to represent a below average group in schol-
astic aptitude. PFor many students poor reading skill.
was not the fundamental cause of academic difficulty

An apparent inconsistency was noted in the re-
8ponses made to the items designed to evaluate the
development of mature reading habits. Although over
8ixty percent of the students indicated that they
enjoyed reading more than they hed prior to enrol-
ling in the program, only thirty-five Percent gtated
that they d1d more recreational reading than they ha
prior to receiving training. Many students volun-
teered the information that they were unesble to do
88 much recreational reading as they would rave like
due to the pressure of their acedemic duties It 1is
doubtful, however, that this 8XCuse can be accepted
at face value. It seems more likely that many stu-
dents will not transfer acquired reading ski{ils to

recreational reading unless this goal 18 emphasized
" in the reading program.

The responses to items designed to determine
the attitudes of students tovard the various devicer
employed in the Progream were interesting. Most stu
dents felt that the reading accelerator was most ber

eficial. The reading films, the workbook, and the
- tachistoscope received votes in that order. Any in
terpretation of these rosponses must rely upon the
answers to other questions not encompassed by this
study. Can students tell which technique of rem-
edlation is theé most or the least valuable to them?
Did students respond to the items in terms of their
own felt needs? Did the methods of utilizing the
‘devices influence the responses of the students? 4
previously mentioned, this 8tudy did not presume tc
investigate these factors, but these results point
out the need for a more careful investigation desig
ed to demonstrate the value of using various mechar
cal devices for motivating students,
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The 88 of thr juestionnaire method enabled those

ho were conductin: the reading program to ascertein how
"he participating =° ider.ts reacted to it. Although the
esults seemed to ''.dicete that most students felt that
*hey had benefited "rom the course, they elso revealsqd
-reas vhich seemed to nead further anelysis. For exanm-
le, during the fail 8emester, many of the reading in-
vtructors believed that *~o much time was being devoted
+0 vocabulary development The questionnaire indicated
"hat the students disagraad. Similarly the length of
‘he course during the fal., semester had been approxim-
ttely twelve weeks for soms of the sections. Many stu-
cents felt that the program was too short. As a result
¢f the questionnaire the length of the program was leng-
thened to fifteen weeks and more vocabulary training giv-
2n. The results of the 8pring questionnaire served to
reflect these changes. Since motivation plays such an
important role in readins improvement it would seem that
soms method of this .ype which would reveal student re-
action to the coure= ~ontent, tesching technigues. and
mechanical s2id shou!d supplement the more common meth-
ods used in the smvaluation of a reading program.

The table -n the follouwing pagss illustrates the
responses to the questiounasire discussed in this study
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Instructions: We are interssted in discovering how
you feel sbout the Remedial Reading Program. Placea
check in the space which best indicates how you feel
atout each question.

Item

1. Has this course helped you to improve your
reading skilla?

2. Do you find it easisr to read your study
agssignments now than you did before taking
this course?

2. Do you feel that this course hes helped
you to improve your grades in any of
your academic courses?

L, Do you now enjoy reading more then you
did before tekinz this course?

5. Do you do more recreational rsading now
than you did before teking this course?

6. In order for you to dsvelop aleguate
readinz skille, do you feel that the leng-
th of this course is:

7. Which cf the techmiques used Lo help
- you hes ©tgen the most valucble?

8., Which of %the teclmigues uszd to hel
g
you has been the leagh valuable?

S. Do you feel that sufficient time wes
devoted to wvocabulery developineut?
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VOCABULARY DEVELOPMENT IN
COLLEGE READING PROGRAMS

Miss Loris DeFigh
University of Tulsa

Roading is by nature a thoughtful activity. The
chief characteristic of any good silent reading per-’
formence is mental elaboration of ideas. The ideas
are those presented by the writer, those brought in-
to the reading situation by the reader out of his
own past experiences, the new ones created and the
0ld ones modified by the intermingling of the two.
Ideas must be understood when presented; they must
be interpreted, evuluated, and applied in some way
in order for reading to serve a worthy purpose.

However, none of this mental activity involving
ideas could happen without adequate command of the
means by which thé ideas are first stimulated. Words
are the "triggers" that set up the patterns of
thought in the reader's mind at the outset. With-
out complete understending of these "triggers" the
whole communicative experience would be impossible.

"Both writer and reader must understend the symbolic
system employed in order to engege in linguistic
intercourse. Words and ideas are inseperable. The
former is & means to the latter. This being the ’
case, emphasis must be placed on vocabulary control
and development in any good reading progrem. Stu-
dents must, as they express it, "talk the lingo" of
many areas of expressed ideas. They must become
sensitive to the thought conveyed. They cannot be
like the oral reader who expressed with exactness
a selection to an auwdience, but upon being question-
od about the ideas she had read, replied, "X don't
know. I wasn't listening.”

'Individuals are constantly expressing their own
idecs in one way or another. They sre &lso contin-
wously engaged in getting impressions of the 1deas
of others. All humen beings have natural urges to
communicate with one another. They will develop
these abilities in the natural course of growth. In
a systematic progrem of developing ebility to express
thoughts or derive impressions, we are simply
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training i{ndividusls to do with grenter elffectivencas
whet they have the natural wrge to do, &nd would do,
in one way or enother, enyvay.

gtudents have a need to dovelop two kinds of vo-
cebularies: an expressive vocabulary walch includes Lo
gymbols used in writing and spoaking, end the Improssive
vyocabulary which they will use in reading and listoning.
There will be symbols that students will know &s & pard
of one of the above vocabuleries and not the other. For
example, it 1s not wn-common for & student to have e
"hearing” knowledge of & term end yet be unable to use
it to express an idea of his own. Recently I overheard
a student remerk about a work, "Sure, I know that. I've
heerd it lots of times!" but when esked to give & clear
explandtion of its meaning, or to use it correctly %o
express en 1dea, he was completely &t & loss to do so.

We superficially hear words used end sse them in print,
without any cleercut concept of the reesction their uss
ghould stimulate in our minds.

The example cited is 1llustrative of one of the =aj-
or problems in vocabulery development at the college lev-
ol- namely, to make students more acutely aware of trhelr
vocabulery inadequacies. Years of practice in passing
superficially over words they do not Xmow, moving blithe-
ly along the lines of print, happily 1znoring whatever
strange words ére there, 1s not conductive to vocabu-
lary growth.

Ons of the first steps toward vocebulery develorzent
arong college students 18 to develop & "word conscience;"
a word conscience that nags at the reeder every tinms he
snubs & symbolic friend. He must leern to recognizs
when & word does not create an impression in his mind end
discipline himself to see 1ts mesning et once, both in
the present contest where it occurs, end &lso wherever
else it might be encountered presenting & different con-
cept. .

A second problem with which we must deal is &n ined-
equate background of experiences necessary for the wzried
. interpretations that must be mede by the reeder in wicde-
ly differentiated arees of content. This is particularly
true at the college level where higher level reelini mat-
orials deel with ideas that eare so ebstract, so elislve.
or so "long ago and far away' from the experlences of
the reader. 1 cen recall a young ren with vhoa I workel
recently who, over the years of pre-college, hed eTprocci-
ed the problem of vocubulary extension largoly through
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looking up liste of words ir the dictionary. He
had locked over the meaninga glven; assuced they
8aid somevhat the same thing, picked out the short..
est one {(He vae physically lazy as well as mental.
ly 0!}, and wrote it dowrs. Upcr: tho surprising
discovery of the extent to which ore can go in in.
torpretating ard using a slrgle term. he cried in
distress, "I'1l never learn all that. I thought
I knew the meaning of thess worde!" When words
can stand for so many concspts, many of which the
student has not an adequate experience to develop,
ve have an extremsly hazardous pitfall to avoid;
that of talking with werds about words. To do so
can become a reckless, thoughtless, and extremely
worthless activity imdeed.

A third problem that students Present 1s their
irability to use the skills of word attach neces-
sary o 1dentify the word to be loarzed. Thess
skills may secm to te quits elemerdsry to some, and
it is quite truve that they ere first taught at the
elencutary schcol. level, bui nevsorthsiess, students
continue to arrive at college unabls to ewploy the
necgageary tousls of werd atta;k“taaﬁﬁgxe;absclutely:m»:
esgential-Inths afpvcach to word-losarining, Colle-
ege reading programs have nc okher choice thaw to
assuney the rewsiial job of BUypiyisg ths wecemsay
instruction in thsse akills to stuionta vheese pre-
vious training in them has provad Insdequate. With-
out the ability to empioy these lower-level skills,
we caanct move with the student into ths vordatuly
areas thal emplcy higher-icvel abilities in vecabu-
lary dsvelopment,

HOW DOES A VOTABULARY GROWs

Vocabuvlery Zevelcpment 1o a gradual process of
growth in word ccniroi. This Broviih process proc.
6ede in three directioma which might te referred
to av height, breadth ani depth.

BEeight begins ths process. Crhildre:n build their
knowledgo of words upon words, acquiring more andg mese
in number, Piiing thsm up higher ani higher. Througn
listenivg and telling the number of knova words in-
Croagcs wntil by the ege of six, when they enter sch-
ool, they bring with ther & spoeking ani listening
knowledgo of approximetely 2,500 words. Then the
roeding vocubulary is intrcduced. In ths beginn-
ing much of the voczbulary consists of a troasfer of
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terms from those alreedy known in spesking end listening
to the reading end writing situations. After a while the
vocebularies of all the facets of languego become mors
perallel and together move upward in en inter-rolatod way.
Words met in reading must become usable to the student in
speeking and writing. Words heard and seen must convey
meaning in reading situations.

In order to change unfamiliar words into familier
ones, one must acquire a working command over certain
types of ekills: (1) those concerned with pronounciation,
end (2) those concerned with understanding meaning.

Students attempting to attach an unfamiliar word must
employ the following aids:

a. Use of the context surrounding the unknown word

as a means of figuring out what the word is;

b. Use of certain analysis techniques, either phon-

etlic or structural, i.e., consonant letter sounds,

vowels, syllebic accent, etc.; ' :

c. Use of the dictionary.

These aids are very useful to the student if he
knows how to use them. Many college students do not, It
has been my unfortunate experience to encounter many _colle

‘ege freshmen who have no working knowledge of the indepen-
dent attack that can be made upon a word.

They seem to be unequipped to make use of the very
elementary knowledge of the application of the final e

principle, vowel diagraph principle; understandings con-

cerning syllable division, assigament of vowel souxds
within syllebles, etc. when attempting to pronounce a
new word. They depend upon context as test they cen, or,
if they are really concerned about complete clarification
of the word, they seek it in the dictionary. If they ars
rot concerned, they ignore it and go on without a clarifi-
cation.

A young freshman I observed recontly will serve as
en example of the use that can be made of some of these
skills. I watched him attack the word antipethy as foll-
ows: He first analyzed visually the word's structure;
that 1s, its root plus the prefix anti, and noted the y
ending, often found on noun forms. e recognized ths
meaning of anti as "against." Sc he :easoned the word
83 raming something which is against caomething. His next

. 8tep was to identify the mesning of p.oth. He made an ‘asso-

ciation at this point; heo recalled thot the word syupathy
contained the same word part. Tris word means "same fool-

ing" or "being of the same frame of mind." Therefors,
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path in antipathy must mee- "’eelinb", end with the
suffix ,nu*, tn= meening murt be "feeling uwguinst
something,”" or"bpeiung of oppusité frome of minc."
He checked hiz ressoning egainst the context, de-
cided it made sense &nd continusd on hie way in ths
reading situation. Is knew and employed useful tocls
cf structurel anslysis to ensble him tc get the new
word quickly without having to iuterrurt the line of
thouzht while he comsuited a dictiogery :
It shouid not be assumed that the student shoulid

nevar use ths dicticnar Indsed 1t can he one of
his most valuable too*c, However, it shouléd truiy
be = tool and mot = crutch. A d*c* nary might wvell
be empioyed in the abovs examplis at the end of r eai
ing sessiou to check the line of rezsoning cof +

28
sfuda t. n this way he may b2 gure his a'ta(k wes
. Tt ghiculd bte used 2iss when ths effo-ts

T
of inds endent sttack do nOv Fizld the d=2sired ra-
sults. They cuamnnct slwa
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17 students were stlie to efficiently employ ell

;fhase techniguss, they would have tools wiih which to

yorx toward building their stock of words. eénd the
pile would grow higher end higher. Tlie numvers of
vords added should Increase continuously.

Vocsbulery must grow in breadth as well as height.,
This means that shudents axtend outward, broedly, thelir
xnewledge of known words. There ére many weys that this
i done. One wey is toc recogalze the many forms thet a
gingle word can have ené the wany functions it cen per-
form., If & new word is first met as & noun, then the
student may extend his vocabulary knowledge of that sin-
gle word by discovering if it can function as a verb, an
edjsctive, or soms other part of speech, sometlimes by
perely chenging slightly its basic form or atructure.
mhis is illusitrated in the word ego, which ceon becomne
ecolst, esctist, egotistical, egoism,

his knowledge can proaden still more 1if & student

_comes tc undérstand the varient meanings the word cen

have, sometimes without changing 1ts structure or func-

tion in tne sencence. The simple word line, functioning
es a nous vitnout chenging its form, mey mean: & line of
print, @ ciothes line, & telephone line, a line of atteack,
& line of pecple, a fishing line, a line of telk.

Becoming acqualnted with & word's relatives cau
broaeden the vocebulery knowledge ve seek. An example of
this is i the word aukcmobile, which can spresd its re-
lations over & wide area to inmclilude autozrat, automotive,
autobiography, sutcmabic, sutograph; autovncton, autonomy,
sutointoxicatica, authority, authorize, authentic, and
autcpsy, @sd meny others. .

Oue can further broadesn thelr word understending by
assccietion of words with other words vhen thelr msanings
contrast. It has been said thet, ™A thing 1s never so
black ec when it’e compared with vwhite," end thet is app-
lizble here. Scmetimes meanings cea not be so well un-
derstood wutil they mre placed alougside an cpposite meer-
ing for comperison. Using entonjyus and synoayms ic &
very effective way to intemsify understendings oi the
¥nown word end zlso to stretch forth to the rezims of
others, sums of which are unfamiliar end of fer new opy-
ortunity fer mors word exploratior.

In s3d!tio: to antomyme, the word study would glso
include synonyms, homonyms and heteronyms. This broaden-
ing of mearing glves the student greater possitilities for
interpreting intended meening.

l .. b4



The third end fiual aspect of the vocabulary
developmont proce s Je depth. This is & much more
subtle phase of the process then the first two end
has 1ty place at tow »' her levels only, after a
firm foundatiova for . las beon ectablished in the
two phases previously ilscussed. In this aspect
we must consider voce..lary as it expresses mood,
qualification, degree, implication, association
en¢ “igurative meaning. This phase of language
¢ lopuent, perhaps more than the others, builds
en upproeciation of the richness of our language.
Flgurative language should not be restricted to
the reading of falry tales, poetry and legends of
childhood. We must not overlook the opportunitiea
offered in the study of idioms, satire, irony, and
non-literal languege as we work with students at
the higher levels,

They need to feel the undertones, to sense the
bias, the exagserated, the playing up of one un-
derstanding and the minimizing of enother, through
clever cholice of words. They need to recognize
the emotionel appezl, the sarcasm, the "goody-
goody" overplay that cne encouwnters gso frequently
in materials meant to propaganidize, to exext
pressure, and by such meeans seek to control the
thinking of the reader.

It would seem appropriate in swmmary to point
out the following considerations that teschers at
the college level must teke note of in vocabulary
developmont as a pert of their reading programs.

1. At the college level it is not uncommon to

find students at many levels in their vocabul-

ary development. The instructional progrem for
them must begin at the point of the development
of. student and must be largely an individusl
matter.

2. In order to insure the student against

"word-learning” on purely a verbalistic level,

the words must be outgrowths of actual or

vicarious experiences of the student in lang-
uage situations. Much doing, seeing, talking
and listening, as well as reading, should be

the stimulua for word study.

3. Materlals used should be varled in type, con-

tent and difficulty. A good reading program de-
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velops vergatility in the reader in order thzt he
may broaden his reading experlences for his rTerson-
al compctence and enrichment. ‘

4, Studenits should be helped to develop more
wholesome attitudes about rcading. They should
be helped to see ths value in being able to ex-
press themselves well and to interpret the idses
of others with clarity aand understanding. Only
through better use of thelr communicative ebili-
ties cen they echiove their own fullect personzl

realization and at the sawr» time develop coxpleie
harmony end understandir ‘tween themselves end
others.
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TIPES OF READING PROGRAMS
Dr. William Eller

University of Oklashoma

For the past yesr the Executive Committee of ths
Southwest Reading Conference has been collecting, by
means of quesilonnaires, information about reading im-
provement programs in colleges and universities throug:.
out the South and Southw:st. Exemination of this date
suczests that there way not be Aistinct types of resd-
ing programs as suggested Dy the =bove title; the
exaniner is more likely to be impressed by the sim-
1lerities of these various prugrems than by their dif-
ferences,

The college Instructor fecré with the task of
establishing a reading program in his college usually
sterts with an inquiry into the methods and materials
of existent progrems in his vicinity. The typical
questions askeu have been used £1 a basis for the fol-
lowing summsry of current practices. '

1). Department in charge of resding progrem:
In almost ail institutions the ccllege rsading
ccurses are administered by one or a combination
of these depszrtments -- Psychology, Education,
Guidence, English {Communicaticn Skills).

Jutuwre of instructional staff:

The ecademic renks of reading instructors is a
matter that 1s determined by size of inatitution
and the extent of develupment of the reading pro-
grem. In most cases the picnesring work is done
by a4 staff memver with the renk of aggistant pro-
fessor or higher, but once the program is under
way ana especizlly after it has cxpauded to seov-
eral times its original enrollment, assistants of
lesser ucademic rang are often employsd, Parhi-
cularly in larger universitiss the bulk of the
actuel teaching 1s done by graduate assistants
and others who have not attainad professorial
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3.

5).

6).

Basis of student referrals:

This 18 one aspect in which there 1is considerable
verlation between schools. In some institutions the
reading courss is offered on an entirely voluntary
vasis, while in others, all the enrolees are selec-
ted by screening tests and are required to taks ths
course Jjust as much as they are required to take
freshmen Erglish. Most colleges which require poor
readers to take work in reading, also provide sec-
tions in which other students may enroll voluntarily.
Voluntary enrollments result from referrals by edvi-
sors, professors, counselors, friends and scholastic
committees in fraternities and sororities. Some
students enroll without specific referrzl becsuse
they are suspicious of their own resding abilities,
Publicity in school newspapers stimulates this last
type of enrollment.

Total hours of instruction:

The total emnunt of instructional time veries from
a minimuwr ¢ 10 or 12 hours to & virtually unlimit-
ed emcunt. It i¢ impoassible to calculate a mex! -

n a few colleges becsuse students ars permittes -
repeat the reading courses wntil they feel thai vicy
heve profited meximally. In the Southwest the model
situstion is the one in which two or three hours of
instruction ere offer=d each week for a ssmester.

Acadenmic credit given:

Just three or four years ego very few institutions
were allowlng academic credit for reading improvement
courses. Many colliege curriculum plamners felt that
studeats should take such a gelf-improvement courss
without credit on the assumption that theyv should
heve learned to read before entering college. The
allcwance of credit then, 1s pertiy & product of the
spread of the philosophy that reading skills should
be developsd throughout the academic life of the stu-
dent, A secend and more realistic reason ic student
demend for credit, and limited student interest when
no credit is given. Both interest and attendence
seell Lo be helped whon credit is offered.

Cost t6;S§udent:

Almost &ll colleges. provide reading treining at no
el Y



7.

8).

9).

extre cost to their own students but there are a
very few which chargo a suall foe on the logic
that esince considorable expensive eguipment is
involved a fue is as Justified as in other labor-
atory coursco.

Equipment Used:

An would be expected, the equipment employed vear-
ies from collegoc to college, but there are three
types of mechanical eids predominating: (1) read-
ing films: (2) reading rate accelerators: (3)
tachistoscopic devices. A few large scale pro-
grems use mechanical equipment which is the pro-
duct of local ingenulty.

Materials Used:

In addition to the slides needed for tachisto-
scopic presentation and the prose material used
on the rate accelerators, most college reading
instructors use workbook type exercises. of
the commercial workbooks, Impreving Reading
Ability by Stroud and fmmons, end The College
Developmental Reading Manuel by Wilking end
Webster, are widely used.

Treatmeni of Severaly Reterded Readers:

A very nmall percentage of collegze students

are such inefficient readers that they cannot
profit firom the type of instruction given to
the grea®t bulk of their contemporaries, and in
fact, would only be frustrated if continuously
exposed to it. It 1s standard practice to deal
with such problem cases either individually or
in very small groups, and usually simple read-
ing materials arse provided.
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SOME PROCEDURES IN DEVELOPMENTAL
READING IN COLLEGE
Oscar S. Causey

Texas Christian University

It is unnecessary to make an issue of the importance
of effective procedures in a course designed to improve
reading abllity of college students. Whether a best set
of procedures exists at this time is debatable. Methods,
techniques and procedures used successfully by an in-
structor in one situation might not be highly successful
in the hands of enother in a different situetion. But
the necessity for using specific plans remains, whatever
the teaching situation. '

Some degree of success has been attaired by use of
the outline given below.

I. General Objectives: Improving reeding ability of
college students.

Specific Objectives. 1. Improvemwent of conprehension,
{a) gresping significence of passage (b) finding implica-
tion, (c) Justifying opinions, (d) noting details (o)
classificetion of ideas, (f) comperison of ideus, (g)
generalization. 2. Increasing rate of corprehension.

3. Enlargement of vocabulary. L. Reading in thought
units. 5. Skimming. 6. Directed reading.

After the students are given en explanation of the
above obJjectives, procedures are introduced that are
designed to provide individual improvenent in the area
of each objective. Each student checks frequently his
progress. (Seeo Dally Work Record on page 56 for illus-
tration,)

. II. Each of the topice below (wndsrscored) 1s .-
Prosented by lecture and is followed by discussion.

Psychological Aspects of Reading. 1. Reading as
thinking.,” 2. Emotional experiences. 3. Reading for
information. k. Recreational reading. 5. Interpreta-
tion as it relates to experience.

How We Learn. (1)(2). 1. Some basic principles of
learning.' 2. Application of the principles to improve-
Bent of reading. 60
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Reading as & Composite Skill. 1. Identification
of fifteen reading skills. 2. The six skills to be'™
doveloped in this cowrss. 3. Integration of tho six
skills. L4, Individual reacding patterns.

Developine Skills. (3)(4). 1. Neuro-musculer
skilla (an 1llustrative cpproach). 2. Mental skilly,
3. Somo principles of learning in use in improvement
of reading aebility: (a) readiness (b) frequency
(c) recency. 4. Use of principles of learning in
improvemont of reading ability. ‘

The Porceptions and Reedinz. (5) 1. Identifi-
cation of six perceptions. 2. Auditory perception
in relation to reading. 3. Visuzl perception and
reading in thought uwnits.

Sustained Attention. (6)(7)(8)(9)(10). 1. Im-
portance of sustained attention. 2. External stimuli.
3. Inner waywerd thoughts. L. Recent emotional ex-
periences.

Getting Acquainted With a Book. (11)(12).

1. The title. Implication of the title. 2. The
author. The author's purpose in wriling the bouk.
3. The prefece. L. Teble of contents. 5. (a) Has
the book an index? A Glossary? Bibliography?
Footnotes? Maps? Charts? Tables? Pilctures?

(b) What use 1s made of each of these parts in (a)?
4. Format. Type. Different sizes of types. Vhy
differsut sizos of typet 7. Word analysis. One-
syllable words. Three syllable words. Words with
more than three syllebles. 8. Length of sentences-
short, long, very long, varied lengths. §. Length
of chapters., 10. Documentery abbreviations. Uso
of documented references.

Using a Book. (13)(14)(15). 1. Statement of
purpcse in reading a book. 2. Skimming. 3. Ex-
pected rate of readivg - high rate, average rate,
slow rate, very slow rate. L. Will purpose in
reoading book be fulfilled dy reading the book once,
twice, ro-reading some chepters? 5. Taking notes
on the book. 6. Reading for making a book report.

Proceduren. 1. The reading ¢bility of each
student 1s detormined in terms of comprehension;
rate of comprehensicn and wocobulery. 2. Ths
initizl reading score of ¢ach student is found by
the squaticn Recdang Score equuls rate timea cou-
prehension divided by one hundred.
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3. Initial reading scores and vocabulary scores cre
glven to each student at the beginning of the couras.
i, Materials to be used in the courso &yo discussed.
The students examine the mater’w=ls. 5. Instructions
aro given in the use of laboratory equivment. 6. The
students lesrn their daily procedures. {In devising
some of the dally procedures liberties have been teken
with use of the "Morrison Mastery Technique" in chang-
ing it from "test, teach, test, modify the procedure,
teach and test to point of mastery," to "test yourself,
leern, test yourself, confer with your teacher, learn,
test yourself, learn to point of maximum imorovement.")
7. The objectives of the courss mentioned above are
given to the students. 8. Students deteriine each day
the porcent gain or loss in comprehension and rate of
comprehension. 9. Progress reports are mede frequent-
1ly. (See Progress Report on page 57). 10. A "success
pattern” for the course is given to the students. 11.
Vocabulary tests are given five times each semesher.
i2. Work outside of class includes three areas: (e)
vocabulary building, (b) improvement in comprehension
and (c) assignments in use of megazines and newspupers.
Assignments in (&) end (b) are made on & weskly sched-
ule. The following vorkbooks ars used in the course:
"Improving Reading Ability by Stroud end Ammons, Cou-
cerning Words, by J. B. Norwood, Readin: and Vocadbulery
Development, by W. O, Weber, and Reading Laboratory
Workbook by Oscar S. Causey. A

The chief emphasis in the course is placed upon im-
provement of comprehension. Approximately two thousand
questions have been prepzred on books which the siudents
read in the laboratory. Some of the questiong ars used
daily by the students in order to discover the extent of
comprehension of material read. In order to provido, 2t
loas{ in part, for variation of interest of reeding, fif-
teen different books have been provided 2s a part of the
1aboratory equipment. There ere three hundred copies of
the fifteen different bocks. An emple gupply of selescted
megazines is also availabls,

III. Evaluztion. At the end of the semsater; evalu-
atlon of achiecrement 1s 1made on the besis of progrcas
Rade by each st.odent, The lessures are odvjoctive. Pro-
£ress made tcuard four of the stated ohjectlves 1s the
Lesie of moasursment - coupreohicusion, raic of conpre-
hension; reading in thought wnits end vocebylary.
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DAZLY WORK RECORD

Name Date
READING PACER

Title of Book

Setting of Pacer

With Without
Pecer Pacer

‘Pagas read

Reading rate

Comprehenslion

Average

Present reading

gcore

Initial reading

B8COre

" Percent gain
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1.

9.

10. Initial reading score

FROGRESS REPORT

Nanme Daﬂe

Nams of boock

Starting time

Finishing time

Reading time

Number of words read -

Reading rate in words per minute

Comprehension

Reading score

11. Percent gain
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Two typos of matorial are used in the finel evalua-
tion - (&) stundardized tests, (b) teacher-mede ob-
Jectives tests.

Iv. Outcomsg. In ordor to discover soms of
the subJjective outcomes throe approaches to students
have been made: (a) group discussion, (b) individual
conferences, (c) written evaluation of the course
with or without student signatures. In meking the
third approach, students are earnestly requested to
meke both favoreble and adverse criticisus. Among
the important outcomes are changed attitudes and
feelings that defy accurate measurecmsnt. The last
two approaches are mors fruitful. Soms adverse crit-
lcisms havo been valueble in further course planning.

Among important outcomes in the ares of feelings
and attitudes were the following: a better attitude
toward lsarning; the feeling of satisfection that
accompanies achlevement; the feeling that follows
success; satisfaction that accompanies success;
satiafaction that comes with smooth rhythnic reading;
and increased desire to leer::.. more self respect
because of better preparation of class essigmments;
preperetion of class assignments in shorter time; a
better ettitude toward use of the library. Reports
showing improved attitudes toward use of books were
particularly pleasing.
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EVALUATION OF READING FILMS
Dr. William Eller

University Of Oklahoma

8Since reading films are deslgned to aid in the
improverment of reading rate, an evaluation of such
films might well bYegin with a conslderation of the
reasons for slow reading by high school end collegs
students and by adults. Buswell has indicated that
vhen adults read slowly and inefficiently - and most
adults do - it is usually because of one or more of
the following factors: (1) Shors span of recogni-
tion, (2) Unnecessarily long fixation time, (3) Num-
8rous regressive movements, (L) Sub-vocalization and
(5) Limited vocabulary.

0t these five factors, the first four are useful
in a consideration of the values of reeding films.
While extent of vocebulary is a very important in-
flusnce upc: rate of reading, it is a factor of a

- Q1 fferent -nature-thean -tk - - ther four, since it in-
volves so much less "hab.' and so much more higher
mental process. Because il is rot a matter of hadb-
1t, vocebulery size is not much affected directly
by reading training films, which are planned to aid
in the substitution of good reading habits for bad.
However, vocabulary-building exercises which employ
other materials are rightfully included as a part
of many high school and college reading improvemsnt
prograuns. (See "Vocabulary Building by Loris DeFigh,
page 13.) . .

There are two batteries of reading films in wide
use in speeod training rcading todey, the Hervard
Films and the Iowa Films, both of which present stor-
les arranged in phrases which appear on the screen
for brief intervals of less than a8 second, The :
phrases are presented in typical reading fashion in
that they proceed across the screen from left to
right and down the screen from top to bottom. Only
ono phrase of the story is distinctly visible at
any given moment. Since the stories ere presented
in phrases instead of individual words, and since
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each phrase is on the scroon for such a short timo, tho
reador is more or less forced to roed by phrases instecd
of word-by-word. After a certain amount of this prac-
tice, tho typical student has merkedly lengthencd his span
of recognition, thus overcoming Buswell's first factor.
The second factor is dealt wlth at tho same time, bocause
the phrases &re on the screen for such short intervals
that long fixation times are impossible. Because only
one phrase 1s distinctly visible at a time, and because
a phrase disappears after its brief appearance, regres-
sive movements are futile. Thus Buswell's third cause
of slow reading 1s treated by the films, as regressive
novements go unrewardod and thus tend to disappear.
Reading films also tend to get rid of the fourth
listed cause of slow reading, sub-voceilzation, but in
& less direct manner. A reader who suwb-vocalizes says
each word to hiwself as he rsads it, even though he may
not move his lips. It 1s obvious that this places a
definite linmitation on his rate of reading, because
he can not read silently much fester than he can Lali.
When reading films ere employed to spzed recding,

each film is usually presented st a elightly fester spood .- -

" thén the film which was used during the preceding train-
ing perlod. For exumple, if & film story was presentad
at '290 words per minute on Mondey, the story rate for
Wednesday might be 315 words per minute. As the rate of
presentation increases, eventually & speed is resched
vhich prohibits sub-vocalization simply because the resd-
er canmot "talk" fast enough to say the words to himself
and still keep up with the film.

Many reading specialists feel that the grestest
value of reeding films, or any mechenical device, is
motivational. Certainly films cen provide a great doel
of motivation, although if the stories .are dull or of en
Inappropriate level of difficulty, the effect might be
negative.

After the foregoing consideration of the raticnale
of reading films 1t is appropriate to consider the ques-
tion: How effective are reading films in actuel practice;
8pecifically, what ere their edventeges and limitetions?

Most collego reading instructors who have employed
filus as a segmont of their progrems sxe satisfied that
the films are valuable. Surveys of students enrolled in
readirg improvement cowrses at both Texes A. snd M. and
Oklahoma University have indicuted that they alao
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consider the filma worthwhile. When asked to name
the rterlals and instruments most helpful to them,
the rstudents ranked ronding fili:- second, Just
slightly below reading rate acculerators.

The most obvious limitation of reading films
is their lack of flexibility for adaptation to in-
dividual differencos. Usually theo films are used
with groups of students; even when av attempt is
made to group the students homogeneo.nly according
to reading rate, the story is often presented too
rapldly for some readers and too slowly for others.
This problem 1s not alweys as great as it seems to
bo for the slow readers because a few of- them need
to be pushed. These same few slow readers do not
seam to have enough self-discipline to profit max-
imelly from individual reading devices such as read-
ing accelerators and small tachistoscopes. For
such readers the day by day acceloration of the
film presentation can be advantegeous.

"7 As the rate at which the stories are presented
increases, some students find they are unable to
keep up with the group. The -slower students can
be accomodated in verious ways. If they cannot be
separaled from the rost of the group, the increase
in spe9d can be made less difficull for them if the.

...... . nev £film to be presented during the clsss period is
preceded by une or two of the filmg already vieved
during previous gessions. If the slow readers can
be separated, it often proves helpful if one or two
films of similer speed cen ba shown during two or
three consecutive class periods before any faster
‘films are employed. Also, most motion picture
projectors have some speed control, and it is often
poasible to regulate the spoed of story presenta-
tion by simply controlling the projector speed.

Some of tho more rapid resders complain that

"they can read 600 words per minute from standard
printed text more easily then they cen read 450
words per minute from a film. Thoy find that the
film phrescs are too short or thet the fixation
times are too long for comfortable znd ef'ficient
reading. Some instructors fecl that it is desir-
evle to uge reading films only until students can
read 400 words por minute or slightly faster.
Lfter this speed 1s attained, the filma are
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abandonod in favor of other materiuls.

A few studonts indicate that they are bothored
by the irregulority of increcses in spoed from film to
film. Among the fowe Films the gein in speed from one
day to the next may be only 9 words per minute, but the
followlrg day, it may be 2% vords per minute. It sccons
doubtful thet this insquelity of spe=d gzin 1s very ser-
ious. It 1s more likely that the student difficulties
arise from varylng degress of intercst in the context,
verying difficulty of the stories and fluctuating cond-
itions of projection. Often when two films ere shown
during the same class period, some students insist that
the slower film actually prescnted its story fester.

Two common complaints ebout reading films ere not
serious enough to provoko worry. The firs:t of these is
that reading from films is highly ertificiel. This would
be a legitimate complaiut excepl for the feact that the
distributors of both the Iowe end Hervard Films have

be used in conjunction with the films. Whan these part-
lcular materials are nct used, nserly all ingtructors
provide some cther typicel reading eelections. Occa-
slonally scmeons who has only Jimited experierce with
reeding films is perturbed by vwhat hs calls "the unreel-
istic arrangement of the phrases". Scmstimes e single
phrase will contain the end of one senteuce and the
beginning of the next. The experienced instructor igs
not bothered by this end the students do not complain
about 1t beczuse both instructor end student have dis-
covered that rhythmic reading is .sore important than
neatly arranged phrases. .

In summary, there seems to be = little doubt that
reading films contribute materizlly to the total read-
ing program, but like most types of equipnent, they
should be used in connection with other techniques
rather than by themselves.
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DEVELOPMENTAL READING COURSE
AT CONVAIR
Mr. R. A. Wegner.

Publicity Comnittese, Convair

The industrial monagement man must read a large
volume of increasingly complex material. He must
depend, to a large extent, upon written material’
for the irnformation necossary to the effective di-
rection of his Jjcb. ’

Unfortunetely, much of ¢he r2ading matter that
comes his way contains a large amount of non-ess-
ential meterial. Bowever, he cennot assume the
contents of any item. He must be :ble to uelsct
and thoroughly understend that which 1s important,
without permitting the reading procsess to interfere
with the many other lmportent demends made upon his
time.

The Convair Management Club, Fort Worth Divis-
lon, recognizing the importance of reading rapidly
and understanding clearly, recently sponsored a
cowse in developmentel resding. The course, de-
signed to increase speed of ccmprehension, was one
of a number of courses which are offered through
Texas Christian University under the sponsorship
of the Management Club. It ran from June Sth to
Auvgust 25th end ¢ ried three semester hours credit.
It was taught by Professor Oscar S. Causey, Director
of the Reading Laborestory of Texas Christien Univer-
8ity. Professor Causey, an outstanding authority
in the field of developmental reading, is also
Chairman of the Executive Committee of the Southwest
Reading Con:forence for colleges end universities.

The Management Club offared ten scholarships,
covering the tuition costs, to the ten students
meking the highest rcading scores. The c¢nrollees
who won the scholurshipr mede an average gain of
139% in reading ability. Thet is, they doubled
their reading scores end threw in an extra 30% for
good measure. The percentile gain was detormined
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by comparing the initial recdinz scores with final roud-
ing scoros with use of the form:lz, Rezding Score cquals
Rate times the Comprehonsion diviied by one hundred.

The aversge gain for all trzinses wzog 93.3%. The
loweat average gain mede by an iniividual wae 255. The
greatest average gain by en individual wag 21h%,

Reading leboratory facilities and procodures were
used throughout the training pericid. The tachistoscopeo
wvas used by each person to develiecp quicknasss of porcep-
tion and to increase the number of words perceived in a
single "thought group." The techistoscope is a slide
proJector with a time-control eztechment that linmits the
time of an exposure on the scresn. The time range of the
exposure is from one second to one hundredth of a second.
By practice the studeat reduces ‘hs time required to
percelve the meaning of the groiz of words. For exemple,
a student who werceives a phrass or asentence from threo
to 8ix vords in one second in tr: initial period of itrain-
iz loarne by practice to perceivs the same in onz fiftieth
cr one hundredth of a secoend. Es develops the habit of
quick perception.

Each student used a readin; pecer to develep con-
tinulty in quickness of percepiicz. A readlng pacer is
a motorized gadget that moves & cover boerd dovnward
over thc page obscuring the lines from view of tho read-
er as 1t moves. The rate at which the cover board moves
is controlled by moving en adjusimsnt device on the in-
strument. The student tries constantly to increase the
rate at which the cover board ozscures the page. Cure-
fully prepared procedwres are followed for checking com-
prehension several timeos each dsz.

One of the basic aims of such & course is to specd
up thinking. More and more, rezid and accurate thinking
1s dem=snded of the manegement man. Since receding is &
form of thinking, the course waxs directed toward brinz-
ing the rate of reading comprekr:asion closer to the rate
¢f thinking. It 1s generally e&:capted that practice in
faster reading promotes the hadit of faster thinking.
Without exception, those taking ths courseé were able
to bring tho rate of reading clcser to the rate of
thinking.

The fastest reading rate stisined was 664 vwords
per minute with a comprehension score of 87%. Three
other students roached & top srozi of more than 600
vords per minute. The top rezding rate for all students
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Aruitoxt provided by Eic:

was 440 vords per minute. This compares very favor-
ably with-the average beginning top rate of 225 words
per minute,

Twenty-seven percent of the enrollees developed
"supsrscnic reading rates". This is a rate of com-
prehension high encugh to quiet the vocal chords,
bring them to rest, and remove cne of the chief
obstacles to faster comprehension of the printed
page. The vast majority of people tend to "say sil-
ently" the words read. This causes the vocel chords
to be in constant motion in an attempt to produce
orally the worde being road. It puts the brakes on
the mind of the readors. Since there is a limit to
the rate at which the vocal chords can move, thoy
ure overcome and thelr obstructivs 2ction ¢easen
when the retdin; rute reaches aprrofinetely 450
words per mirute. Af%er this rere 1a acquired, read-
ing beccuss svesier and couprehension hecomes greater.

The enrollees wuintained & Irigh level of inter-
eet thrvoughout, Of the thirty-thrce initiclly en-
rolled, only t

cur dropped, three of them for reasons
veyond their control. Fercsntuge of attendance was
very high, with =13 ubsences beling made up.
A tig pelerit; of the ctudents bellisve thii the
Increcos ondity wbility hoa o riiely carried

AnT thsy ire Wble

> i J woro surely be-
causs they can acqulre th. neeessary infornctlion
much more readily .né scour .tely.,

This experiment at Cernvulr sesns to indicate
that training in rapid reading nay eventually be
offered irn industry genernily us o substanticl
neans of meking one of the difficult vhzses of
menageument’s Job slimpler. Trondng ie rapld rend-
irg cen muke 2 pcattive contritition to roising
the level of vhe manmigzmant man s effectivencas,
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PART III

THTRD YEARBOOXK 195k

READING=~~~AN INNOVATION
IN THE COLLEGE CURRICULUM

Ralph €, Staigsr
Miselssippl Snukhern College
-y
There is no doubt that rsading courases, 28 such;
have not long been included in col :
w

irst succassiul residifng program 3
literaturs a scant thirty-ous years ago.

Stone reported an sxpaviment with five clussses in
~sducatioznal psychology ab the Uni “ere**" of Itiincie
and ten clseses at the University of ﬂuwkininom, This

ERe

rst course has developed inkor Srogrwns in many
first 1rse has developed inbto many pross i many
collegag, '

REA that poychole
the sur et meported
ege roudiug ccuises have their origilr
1y yourg scisnc icgy,
Psychologis oY% educators, were Lhe Iore-
bears of our co ng specialisis. alentivs’

interss! ir the procsds in re2ding during

i

the eigntsen fo Javuplig later stuiies of

eye mownmnr*s 1 wers followad vy the work
cf Cattell,; Evrdms dge, Husy;, Deerporn end many
others. Tnay W aolegists, intersevwed in ths
phsnomsnl wnich & g3e gading. Thely arnveshigh
tions, howevsr, di ch to stimulate ingserssi 1 ths

reading procscs,
T4 has been szid that ths most carefully stndlosd
individuals in the world are memters of ~0“howore
peychoilesy classos., They are wider comsbant
- veillance, end are forever being used az surjscts in
one exveriment or enctner. Fraquenit use of student
subjects wss made by the eerly investigators of read-
ing. This custom also influencad co*+gge reading cour-
esg, {

ﬁ
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Miss Adelaide Abell, for instance, in 1394, ro-.
portod experimonts on the reading rate of forty
Wollosley College girls. She found that on the whole
swift reading saved time without necess«rily decreas-
ing comprohension. Likewisge, Dr. V. 0. Quentz test-
ed the reuding rate of fifty Juniors and senjors
of tho University of Wisconsin, eand drew conclusions
sbout their performances.

The cuwnulative effect of these studies and
many similer experiments, together with tks nur-
turing influence of several new factors in college
curricula and the college population, led %o the
final development of reading courses.

The curricular change which occurrsd =i about
the end of the nineteenth century was a shift in
emphasis which had importent consequencss. The
studenit had, in the past, been cffered c:ly one
curriculum. From the establishnent of Fervard
Collisge 1im 1636, the prescribed subjects offered
wors studied~-from the sams booia--by ever; stu.
dent. The sibJects were ususlly philosoziy; lan-
guages, literature, and mathematics. Oniy e
linited amount of rsading, from the prezcrivsd
textboolka, was necessary.

As the ninsteenth century drew to & close
the curriculum wes expanded to include ==
number of additional subjects, often voczi:
nature rather than cultural. All students
no longer read a linited nwibor of beoks t
their college degrees, but insteed many boo “s, in

wid
e¥D

UJ ,J )

many areas; ware expected tov te yread.
becams necegsary as reading domands wers
with the curriculum.

At the same time, the collsgo populzilon was
changing, Economic expansion end prosrarily enabled
new groups of sgtudente to enter cclle 125 40\ only
enterod acadcmlc ha’ls, Tho VO"&tiOTWL a,uacts of
the new ccllege curriculum were the resuis of pres-
sure from this group of students. Their intsrasts
vere not exclusively verbal and intellecizel; al-
though they were the cream of the Americcn culture,
the chunge in tho culture wes reflected in the coll-
eges, Thig chenge continued, end duricg the nineotesu
thirties and forties geinecd tremondous riczsntum.
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The colleges were no longer ths privjlﬂna of tre fow; &
collewe education becems the right of any fusrican,

As tho collego population changod nﬂd eg the
cwriculws broudened to Include many sublects end to
require much roading on tha part of college stuiznbs;
the nssd for reading Improvoment becawmo eovidont., The
vork of the psycholozists wag put to use. S:irze the
r3ychologiats theuselveoa were rarely intsrestsd in .
teaching recding improvement courses, this fioiciion wes
taken over by others, ueuwally Intorested wstheraz of the
Englich department or instructors in Educaticn. Muach
lator, guidence pesople entersd the field, too. Sous-
times the youngsr psychologists were presscd into ssrvice

Changing Emphases

In 1909, F. M. McMurry publishsd How o Siudy and
Teaching Hovw %o tuiva This book influmcw Tony writer
gad teachers, snd led to the development of courses in
study methods. One point which McHurry msfe vas that
reading and study wro considered symonymous Ly many pocnle.
He cited Dr. Lida B. Earhart's Study to show zow wocfully
igonerany students wers concerning methods cof study, end
45

kis ovn exporicnce with tsachers who vers si:

ary lgnoz
ent, Preoent day iustructers in collegs reeling class-
63 find that studeonts &till nesd help in situly hebits,

The later ninectcon twenties saw the publication of at
least six bocks in this area, &nd mony others were pube
lighed and uscd, before and efter this perici., John
Adomg, in Lﬂﬂ:uu, called his 1915 publica +1c4 Ma¥ino
ths Most of One’s Mind, "A Guide for AJ1 Stuleniad, Tk
Gr7ious influsace of peyshologists can be rb;_~
thess ewrly ptnli:ubions, for there are chipilsirs en-
Litled "Maridpu?aticvn of the Motwory”, "W"t‘ue of Study
and 'Ihikl..._l:‘? I AT ke 36 Natwrs of Rg,.-uing

Scms of the other Imporiant books pudblisnsd during
the ninsteen twointiles im this eroa vers Bird:
tive Stuldy Bobits, Beo V 8 Leorning How Lo St
Work Bff Ct¢~elv, Cravfordis The T,\uniuAﬁ

ot

Esadley's How to 8 Study in CoLlrﬁ* end

@

F‘“diﬂ; and Suu*4“ Contiining Tterest in tris ereu is
evident from the punlication of profoszions) btooks et
the high school lowel synch as Rrivk's Directanz

ipg in ths Socomwiney Schpol, Fr derick, “Regsiale,

8x iisbury 8 Dircct‘"r Ioarn arning, and Wooding end
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Flemming's Dirccting Stndy of High School Pupils.
Many menuale end e *hboorq gero also publiq;ed
It is significant that ia general, study manuals, un-
like subject metter texts, retrin their wsefulncsy
throughout the years. Thero are many idecs con-
tained in MaMurry's 1909 volume which cen be put.

"to profituble use by present-dey students.

The first emphasis in college reading courses
was on study skills and hebits, for study and read-
ing were considered synonymoue. With further ex-
pericnce, reading separate from study took on
more importance.

Reading comprehension was considered an import-
ant erea 1n most of the study manuals, but with
the development of standardized reading tests en-
abling objective measuremsut of comprehension o-
bilitles, and the emphasis on silent reading in
the literatwre, improved reading comprehension
becams the gonl of collegs reading courses.
Study skills were still considered in most coum
seg, tut the enphasls ghifted to the develomment
of ccmprehension cxills during the lute nineteen-
twenties and ninetesn thirties.

Kete of recding investigaticns were conducted
by psycholiogiste many yeurs ago. Sows emphasis
wed placed on lmproving speed of recding in the eex-
1, days of collegoe reading through the study of ey
movements, and by stressing the individualis need
for excegding his eaccustemed rats. The development
of projection dovices, however, greatly stimulated
the emphuasis on spsed reading. The tachistoscope
and the metronscope vere uged dwring the nineteen
thirties 1n gvor-increasing nuwiters. Their mochan-
ical aspocts interested some tecchers snd administre-
tors; menufacturers® sales efforts stimulated their
use. But it was leczrned that the machines' use alono
was not encugh to improve reczding. Their uwse as a
motivoting device secmed to be most Justifislle.

Films deglgned to Incrsave reading rato and com-

chensicn were the next developnant. It Je signi-
fjcsnt thet with beth the Hervord and Iows Reading
F;ln;, suppicr. - lory execcivso vers published. The
filnm elone wes act considered zdequate,

Reading prcers hive been the Jitast dovice Qevel-
opnd to iIncrecze reodiug epeed. The machines all
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utilizo the seme principle: the rander s=ls hig wmaching
for & certain spced, and a shutt:r device cee hin.
Some manufacturvrs use a metal shubber; so vplestice,
scpme bars of mstal cr plastic, and ono wirely & bomm of

light to stimulate the resder to incrsacs:
The great sdvantaze of these devices is that they are
individual, and cas be used with eny rezding mailerial,
In all cases, comprehensica is also teren into consid-
eration. Speed is not the only ovjective, for speoed
reading.without comprehension is useless. The by-prod-
ucts of increasing rate of comprehensicn--overcoming
word-by-word reading, plodding, and fear of missing
sonething-~are importent. Recognition of thes emo-
tional aspects of reuding therapy heve bescn a recent
development in reading progrems. Close coopsretion
with student persormel services and psychiclozice
clinics appears to ve cowing into the piciure. Beulsh
Ephron's bvoolr "The Emotion2l Aspocis of Rrzdinz" lucid-
ly descritec this deovelopment.

Preascnl Status

eading instruction in owr colleges iz atill in
8a th’S of flwz., There are Va*,1n~ o_r-:‘-s in 4if-
Torent dnstitulicns., In gu?ﬂra*, Iz etil-
twdo has been tekon Ly collogs ¥ lelisla,
nuch the same ar the eclectilc attitude of reading
- teachers in ths elewentary and secondaxry schonls. The
beat in every school of thought 1s used, in an attempt

to create fimer prcograms, to bring moxinmur results
Speed reading, siudy halbits, comprehsnsion SLL*lb, Vo~
ceébulary development ere Included in modern reading
courses.

Great strides weyre :xde during the sirsteen-forties
and fifties in terms of the number of collegs ~bvdipb
scrviceos made availzble, In many coses the need for
these services wes rede evidont by the inflw: of va

veterans whose need for hslp wes pressing «nd vhose
netivetion wos strong. The euccessful courssa were
not built in & duy, howevor, NOr ore Lhel secure in
every college cxuziculunu

Changas heve always becn mafo In ou
1ce of bitter o“'031tion by conserva
th aublect-neticr interosis, Grp’gihi surport hos

sonetimes been given recding cowraesg, bub oflen thoy

S
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1
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have been scorned a8 e mouns of perpetuating the
wifit iu collepo. The unlairness of thie criticisn
is easily scen by theo proponents of reuding couracs,
but it povertheless rowsning, Lo bo revived ol inter-
vals by Qlsgruntled colleciues.

Te roucin in the cwrriculum, reedine courses nust
overceus thig attitulde by produvcing results which
will prove thelr usefuluess. Feds and covermecheni-
zatlon nwst be avoidsd. The cowrses must continus

to be esteblished, so that college roa 1ding cources
will teke a permansut place in the college curricu-
Jum,
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AN EVALUATION OF THE TACHISTOSCOPE
IN READING IMPROVEMENT PROGRAMS

Roy E. Sommerfeld

Oklahoma A. and M. College

This paper is besed in part on research done at
the University of Michigan in 1951 (32). Interest
in the problem was aroused by a journal article
which discussed the technique, developed by Dr.
Samuel Renshew of Ohio State University, for teach-
ing faster reading by "treining students' eyes to
see better" (L4, p. 20). This visuel training, or
Perception training, is accomplished by exposing
numbers containing from five to nine digits with e
tachistoscope et speeds renging from 1/10 to 1/100
second. Reading tests adminjstered before .-4
after a series of such training sessions arc re-
ported to show large, and in some instences even
phenomenel, increcases in recading speed with no loss
in comprehension. In fact, an increase in compre-
hension also may be showm.

For example, Renshaw (27) revorted that he
treined three students for three thirty-ninute per-
iodg per week over = period of eleven weeks, using
only digits as tachistoscopic stimuli., As & result
of this treining, the average reading speed of the
students increased from 547 words ver minute to
1,127 words per minute on materiel selected from
the Reader's Dizest. On besstges from ¢ pesycholozy
textbook, the rezdinz speed increzsed from 468
vords per minute to 775 words ver minute. Ccmment-
ing on the zbove rosults, Renshaw steted that the
"protocols of the students contain clear end unam-
biguous testimony to the fact that reeding and un-
dersta?ding what ves read wes easier and surer" (27,
p. 222).

In enother instonce, Renchew reported & truin-
g prozrum involving @ grour of exscutives at the
ttelle Memoriul Institute. Thico progru: conslgted
I two helf-hour pericds per week for fifteen weeks.
acristoscopic materials consisted primerily of
1sits ¢lthough some English vords, Megyar words,

fatFY
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and geometric forms were also used. Stendsrdized read-
" 4ng tests administered before and after the training
brosram showed that the average reading speed of the
group had increased 27 percentile points. The average
comprehisnsion -score for the group had incressed

- 33 percentile points.

Uging & similar prosram with & grnanf sdulta

* in en evening school class at Arlington, Renshav (27)
. reported &n average gein of 26 percentile points in
" gpeed and 33 percventile points in comprehension.
‘Renshaw's results suigest that there is a close
relationship between the size of tachistoscopic span
for digits end reading achievement. That is, if it
i3 true that reading ebility can de improved by
training the individuzl to perceive and report longer
end lonzer series of digits which are exposed for
ghorter and shorter periods of time, then it must
follow that the size of the span for digits 1s dir-
_ectly related to recding &bility. The stud; cited
goove (322) wus begun to investigate this relation-
ship--specifically, what is the relationship betwcen
techiztoscopic span for digils and reading ability.
he question might be egkod: what doos the
ebility to gresp unrclated dlgits have tc-do with
reeding cbility? The cognitive processes involved
in noruel reeding would sccin 1o o Ter beyond Wi
abilit; to pesrcclve digliis cyposed In ¢ tzehisio-
scops. 1n &n; event, a siudy of the relationchim
betwoen the size of the perception spen for Gigs:
end reading cbility oifcrs 2 test of the intrinsic
velue of techisioscopic technique. Such e criticol
investigation is necessiry veCEUBE commercisl orzon-
izetions wre enthugizsticelly promoting techisto-
scopic devices &nd materiuls for use in schools.
frticles (18,33) have appesred which encourage the
uge of such apperatus in developmentul end remcdicl
recding programs. Meny schools and colleges have
purchaged tuchistoscopes end slide meterials fTor
their reuding progrims. Although meny claima &arsa
being mede for Luchisloscoplc training, there ico
evidenze of ¢ny scientific proof of the intrinsic
velue of such treining.
82
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Evidence Pertaining to the Question

Research related to thie problem falls into the
following categories: (1) investigations involving
tests of tachistoscopic perception, (2) investiga-
tions of the effect of tachistoscopic training on
the span of percepticn, (3) investigations of the
eficct of vachistcscopic training on reading achievs.
ment, and (4) investigations of the relationship
between tachiistoscopic span and reading ability.

Tests of Tachistoscopic Perception. These tests
involve the ugse of a tachistoscope™ for exposging var-
lous stimull and asking the subject to report what
he sew. Techistoscopic span of Perception is gener-
ally determined in one of two wvays., One method is
to determine the length of the longest seriss of
stimuli--letter, digits, words, symbols--vhich can
be percsived and reported at a given exposure time.
Th'3 hes been referred to as the threshold span., A
eoca 4 wethod is to determine the number of stimuli
which cen be perceived and reported for a series
which is larger than the subject csn percelve as &
whole unit in the given exposurs time.

Another device which has besn used to obtain a
weaswre of eye spin ie the Ophthalmograph. This
instrument i3 a binocular caumerc utiiizing a moving
f£ilm on which is recorded, by means of Light re-
fiected from the corneas of ths eyes, the coordin-
ated movements of the eyes wnich occur during read-
ing. From the film records it is possible to ob-
tein, by ccunting, the number of fixations or pauses
in reading @ line of print; the nwiber of regres-
sions or backward glances; end, since the film is
rmoved by means of a constent-speed motor, 1t is
&lso possible to determine the rate of reading.

The nuwber of words in the reading pessusge dlvided
by the totzl number of fixetions requirsed to read
the pessage ylelds @ measure of the span for words
in normal reading, which Buswell (4) defin~d as
the span of recoznition. It hus elso be~n demon.
strated (BY that eye-movensnt meagsures are velid
toste of reeding ebhility,

Techistoscopic traininz end increases in the
spen of psrception. A number of studies, inclu-
ding those by Whipple (42), Foster (1k), Dzllen-
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Foach (7,8,9), Gray (17), Renshaw (26,27), Seward (31),

R

Polch (13), Weber (39) (L41), Hollend (20), Root and
Root (29), and Freeburne (15), have reported that
practice in percelving quick exposures will incre:uge

- the span of perception, or, as it is sometimes vealled,

the spen of apprehension: terms which Tinker (27,
treated as synonymous. whipple (42) sttributed the
incroases entirely to the fact that; with practics,

the subjects become hebituated to the experimental ~ni-

ditions. Dearborn and Anderson (11), nowever, con-
¢luded that although part of the increase is due to
beccming accustomed to the novelty of reading from a
techistoscope, thers a3lso sesme to be an improvemsnt
vhich represents a reel charge in habits of percep-
tior. Reports by Reashaw (25, 26, 27} and a number
of edvocates of his techmiqus, including Rcot eand
Root (297, MacLatchy (21}, Melcer and Browvn {22],
and Hoiland (20}, give ardeunt support to the use of
tachistoscopic methods for ilmproving percerticn.

Tachigtogcopic *training end reading improvement.
Pners have been a number of investigations of the
1Pfects of tachistoscopic treining on subsequent per-
forrmance in reading. In addition to the studies by
Renshaw (27) citéd earlier, the same Renshaw (26)
reported & progrem involving first.grade pupils in
the Gary, Indiana, school system. Experimental and
coutrol grsups were set up on the basis of intelli-
gence and socio-economic ratings. The experimental
groups were three classes {rom three schools seclscted
%o repregent high, medium; end low socio--econcmic
levela. Th= three control groups came from compar-
able schcois. Ths means and ranges of the interli-
gencs atiugs of the two clagses froem the two
achools of cemperanle seclic--econnnic level were
repcerted as belng closely similer.

Thz chiliarsn in the experimecval groups vera
givew: threa twenty-minute perliods oi tachistcecoplc
training par veek throughout the schonl yesr. Child.
ren In ithe ountrol groups wers repcrted to have besn
give:n sxactly ths sans ype lvelr-uction as the ex-

S perimental groupd exospht for the tachistoscnpic
traiving. They were, howewsr, in diffsrsci schools
and under diffsrsnv teachsrs. Az a result of this
experiment, Reashaw concludesd that:

. < . the svidencs . . . is clesr and unacblguous:



Children who have hed adequate tachistoscopic train.
ing in the first grade read more fluently and under..
standingly, show distinctly greater skill in number
work, exhibit greater range, quickness and accuracy
in general observational noting, in art work, etc.,
than children of equal native ability, under teachers
of equal competency in the same curriculum, whd have
not had this form of visual training. (26, p. 1).

From a closer inspection of the data presented,
however, it appears that these claims are based on a
comparison of the test scores of the experimental
class from the high socio-economic school with the
test scores mmde by the control class from the med-
dum socio-economic school. An inspection of the mea
intelligence ratings of these two groups shows a
difference of 10.8 I. Q. points in favor of the hig
soclo-economlc experimental group. Renshaw apparent-
ly Justifies such treatment of the data by the state-
ment that "teaching in the Ambridge (high socio-econ-
omic control) group is rated as superior, and in the
Edison (high socio-ecoromic experimental) and Jeffer-
son (medium socio-economic contzrol) groups, as aver-
age” (26, p. 4). Such treatmeant of data would cert-
alnly raise sericus qusstions ccncerning the valid-
idty of the conzlusicns drawa from the data.

MacLatchy (21) describes a pregram using Ren-
-phaw'’s technique with a group of elementery school
pupils at Bexley, Ohio. The prOgram begen with the
first-grade pupils in 194k, and continued with the
same group in the second grade in 1945. Scores on
two reading tests given at the end of the first
grade showed the average of the Bexley pupils to be
aprroximately six months above their grade place--
ment. At the end of the first semester of the second
grade, scores on & reading test showed the Bexley
average to bhe approximately ssven months above their
grade plscement. At the end of the second grade,
scorss on two subtests of the Durrell-Sulilivan Read-
ing Achievement Test placed the Eexley everage ab
elx to eight woathe ahove their grads 1s+sl. Theme
"marked gains" in reading were attributed to tachie-
toscopic training. Howsver, othsr techniyues were
alse intreduc2d into the rsadirg prograr, und no
atlsmpt wes made to show how much of the “gain' wss
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due to tachlstoacopic methods as compared with
other innovations in the reading program.

Melcer and Brown (22) credited tachistoscopic
methods with rapid geains in first-grade reading.
Their study wes conducted at the Danforth Element-
ary School in Texas:City, Texas. While these authors
made a pretense of setting up a control group, they
actually did not have two equated groups. Among the
grosser discrepancies was the fact that the experi-
mental group contained forty-five Mexican children,
most of whom spoke Spanish at home, and very few of
whom could speak English before entering school; the
remaining part of the experimental group consisted
of thirty American children whose intelligence scores
were "somevhat above average.” The control group was
made up entirely of American children, who for the
most part, were "average or superior in intelligence,"
and "a few" of them were "inferior".
The experimental group was given tachistoscopic
training beginning with geometric forms, going on to
"extensive"” training with digits, and some lessons on
recognition of words and phrases. "Children who seemed
to be having great difficulty were assembled in smell
- groups and given special help and instruction” (22, D.
1218). At the end of the training poriod, the experi-
wental group had made a gain in reading test scores of
16.45 points. The control group had mede a gain of
12.65 points over the same period. No attempt was
made to establish the significance of the difference
'in gain between the two groups. The authors conclud-
ed with the stetement:

It is hoped that this experiment will prove
to be of some value in establishing the fact
that the tachistoscopic training is unquestion-
ably an invaluable aid in promoting good skills
in many phases of work of the school cuwrriculum
(2, p. 1219).

The cenclusions of the preceding studies seen to
26 based on the pest hoc ergo propter hoc fallacy.
There is algo the unfortunate fendondy to attributs
all of the gairns to a perticuluer techniqus end to
ignore other veriebies in the exverimontal sltuation,
Rofaerence o these studies 1s included here noti
Yecause of their countridbution dbut to indiccto the
caliber of somo of the matorial which gets into the
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literature.

Among the more objective studies, Sutherland (36)
investigated the effect of tachistoccoplc trailning on
rate of reading. Her subjects were freshmen in rem-
edial reading groups at the University of Iowa. The
experimenteal group was given tachistoscopic training
with words and phrases; & second experimental group
was enrolled in a reguler freshman reading class ‘in
which training centered around the Harvard Reading.
Films and the Wilking end Webster College Developmentzl
Reading Manual (43); a third group served as controls,
Following tachistoscopic training, the first exper-
imental group was also enrolled in reguler freshman
reading classes at a higher level and made greater inj.
tial gains in reading achievement than dZd4 the secord
experimental group. By the end of the reading train-
ing, however, the former group had lost this adventegs.
Both experimental groups made reading test gains sig-
nificent at the 1 per cent level of confidence, but
the net gains of the group which went directly into
the remedial reading program exceeded the net gains
of the group which received the tachistoscopic train-
ing prior to the remsdial progrem. It is unfortunate
that a meeasure of comparisén was not obtained between
the reading ability of the first experimental group
before quick-exposurs training end the reaeding abil-
ity of the second group before beginning the remediel
progrem. Although Sutherlend concluded that percep-
tual speh treining given before direct instruction
in reading may facilitate the students' progress, ths
deta reported do not recessarily substentiate such en
inference. -

An interesting outcoume of Sutherlend®s (36) study
was that the control group, which had received no
special training of eny type, &lsc mzde gainas signif-
icent at the 1 per cent levzl of confidence on one
reading test. and gains significant at the 10 per cent
level on a gecond reeding Leat, The implications of
this findlpg will be consldered later.

Weber (Ll) cornducted a study irvwolving two ex-
perimental groups and e control group at Wells Colly o
His firat esperimentol group wes gliven tachistoscopic
training beginning with presentutions of noussngse
forms and wvwords wnd ending wilh coplex seateaces.

Bis socond experimentul group worked wnder supervisio:
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with exercises from L. C, Pressey's manuel of Reuding
Exercises for Freshusn (24). Following the training
perlod, reading tests showzd that there were no ess-
ontlal differences 1In the gains producsed by the two
oxperimental methods. A comparison of the scorea made
by the experimental groups with scorss made by the
control group showsd that ths former gained 12.1 per
cent 1n ccmprehensiocn while the latter gained 7.3 per
cent. The experimental subjects gained 36.1 per cent
in rate, while the control subjJects gained 15.6 per
cent.

Freeburne (15) also investigated the influence
of tachistoscopic training on reeding ability. His
subJects were freshmen in the remedial réhding pro-
grem at the University of Iowa. Tachistcscopic train-
ing was given with words end phrases. Reading tests
after the training period showed significant gaias in
roading ability for both the experimental and control
groups. (It should be noted that Freeburre 1s eamong
the few investigators who reports teking into censid-
eration the effect of the regression phsnomenon on
test scores in a testretest situstion with individuals
at the extremes of a distribution. He reports that
the mean galns wers corrected for regression toward
the population meen.) Anelysis of his results showed
that there was no significent difference between the
mean galns of the experimentzl group and the meen
gains of the control group.

As a part of Fresburne's (15) investigation, the
initiel and final tachistoscopic fests were administ-
ered to the control group. Freeburne attempts to ex-
plain the gains in reading made by the control group
on the basis of the hypotheses that the training re-
celved by the control groups during the two adminis-
trations of the tschistoscopic test was sufficient to
account for the significent (1 per cent lcvel) gains
in reading. It is difficult to understand how signi-
ficant gains in reading ability cen be attributed to
training received from two such techistoscopic tests
administered et an intervel of three weeks. There 1s
basls for skepticism also in the fact that when Free-
burne correlated tachistoscopic span scores with his
various measures of reading ablility, he found correla-
tions ranging from.123 to .292. Only one of the co-
efficients was significent at the 1 per cent level ¢
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confidence. In spite of he stetistical significence
of this correlation, the question still remains es to
whether or not this relationship fa'high enoush to
be held accountable for tne guin in r:ading scores,
St11l further basis for skepticism 1g, found in the
correletions of the increases in perception speon
scores with the increases in re=ding scores. All
-were negative and ranged from -.051 to -.222. This
finding certainly could be interpreted as evidence
that gain in spen 18 not ¢lu<sly related to gein in
reaeding.

A number of service schools have instituted re-
medial reading programs in their officer-training
courses. Thease programs generzlly consist of tech-
istoscopic training combined with paced reading prac-
tice with a reading rate controller. Such a reading
program at the United States Air University (1) pro-
duced remerksble gains in reading rate without sac-
rificing comprehension. Materials exposed for quick
perception training included digits, words, and
phrases. Unfortunately, the relative contribution
of the tachistoscoplc exercises and practice with
the rate controller was not investigated. Allen
(2), nowever, reporting on a progrem at another
sarvice sclkool, concluded that the use of the
tachistoscope, vhen compared with other methods of
supervisad reading practice, wes of little conse-
quence. .

Investigations of tho relationship between tach-
istoscoupic spen and reuding avilit:n. A few investi-
gators report -eaving tested the rgletionship bstwesn
percention span and measwes of reading ability.

As menticned sarlier, Freesburne (15) correlated
percsphtion span scores with reading test scores.

The coefficlents ranged from .i23 to .292. His
tachistoscopic presentations consisted of words end
phrases. As & pert of znother investigetion, Bus-
well (6) flashed numbors ranging from three to nins
diglits and administered e retec of comprehencion test.
Tke correlation of .16 wee reported between these two
veriebles. Sutherlund (36) found correlations rengz-
irg from .31 to .37 betwecn tachictoscopic span for
worde ond measures of reeding rate,

To return now to the initizl issus which prouapted
the current investigatiion. As & result of his own
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investigations and a revies of selected investigations
reported by others, Renshaw concluded that "tachisto-
scopic training with digits, 1f carried well towerd
the shoulder of the curve, will precduce siznlificent
increases in reading comprehension and becsuse of
this, in speed" (27, p. 222). The conflictinz con-
clusions drawn from the ‘nvestigetiions reporied above
cannot be taken 28 conclusive evidence elthsr to sub-
stantiate or to refute the rather extravacent cleims
made by Renshaw. Only the studies by Renshaw, him-
self, reported exclusive use of digits in ths tachis-
toscopic training program., Further evidence was
noeded to claerify the reletionships involved. Since
many inveatigetors use words end phrases for tachis-
toscopic treaining, it wes alac declded to investigate
the relationship between tachistoscopic span ior
words and reading ability. Iix addition, the relation-
ship between perception spen and recognition span was
included in the study.

The Study

The investigation was carried on during the sum-
mer and fall of 19%1. Subjects of the investigation
vere ninety-seven volunteers from the elecentary
course in Educatlonal Psychology at the University of

Michigen,

Anuvng other factors investigated, the following
measures were obtalned from oach subject: iwo meas-
wes of tasthisctosceoplc span for digits--{1) the
threzhold span and (2) the number of digits perceived
when the etimulue neries was greater then the thres:-
0ld, referred to as the meen span for dizlis; teachis-

toszopic spua for words; a rate of reading score ob-

prehcnsicn;  end the spced of comprehensicn so

teined vhilo the subjects wers recding three 1,000-
word pasecsce from Strang's Study Type of Reeding Ex-
ercises (jh)‘ the level-of compzehensiov score from
the Cooperative English Tegt, Test C2; Recding Com-
5

the same instrument. Photographic records of eye
novements vhile the subjects read a pessage of Grade
XII difficulty ylelded measwres of tho size of the

Tixations in normel reading und measuwres ol rate of
randing, ,
In order to test the relationships widsr congidera-
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"tion, Pearson productmoment correlations wers run te

tWween the varlables concerned.
Results

Teble I shows the correlations between the
measures of tachistoscopic spen and racognition
s8pen., None of the coefficisnts achieves statis-
ticel significence at even the S5 per cent level,
Thus, no apparent reletionship was found beiwveen
the size of ths perception span and the size of
the span used in normal reeding--as measured by
the techniques used in this investigation,

The correlation petweer techistoscopic spen for
words and rate oo the Strang passages is the only
positive corrslittion to show statisticul gisnific
cence; and that is at the 5 per cent level, The
corrzlation betwesn mean span for digits and speed
for cemprehensicn is elso sigaificant at the 5
por cent level but the coefficient is negavive,

Thus, these findings havs not demonstrated
that either tachistoscopic spen for digits or baci-
istoscopic span for werds as much in common with
easures of rete and comorehension g measured
by techniques used in this investigation with the
population involved. In the abgence of such cvi-
dence, 1t is difficult to see how tachistoscopic
training cen have much effect on reeding perforu-
ance. :

Discussion of Results and Implications

There ure a number of other facts vhich cast
doubt on the intrinsic validity of tuchistoscopic
training. Fer one thing, many experimenters have
demonstrated that the size of the tachistoscopic
8pan for words greatl; exceeds the size of tle
fixuations in normal reuding. Robinson (23) found
that tachistoscopic spzn was more then Ywice as
larze as span in normal reading. Welker (36) sup-
ports this finding. Herris (19) found tuchistos-
coplc span to be more then three times e¢s lerge as
Span of recognition. In the Present investigation,
tachistoscopic span for words was 2.9 times as
large es fixation span. These findings seem to
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& TABLE I
CORRELATIONS BETWEEN MEASURES OF
TACEISTOSCOPIC SPAN AND RECOGNTIION SPAN
Tachistoscopic Spon Rocognlition Span

Digits :
Threshold Spun .162
Meen Spen 027

Spen for Words ' .179

Table II showe the correlations between the measures
of tachistoscopic spun and measures of reeding cbillty.

10

TASLE II

CORRELATIONS BETWEEN MEASURES OF
TACEISTOSCOPIC SPAN AND MEASURES OF READING ABILITY

Tachistoscople  Strang Eve Movenent  Comprehension
Span Passages Pezsage Level  Speod

Digits

. - e -
$nxesgol?k . 13G .C?E -'Oi; -,O;l%
hezn Sprit 113 125 -,132 -,210%

Span for Words L2130 055 187 03k

b Indiczies significonce at tho 5 per cent lovel eof
FAR

coniidence.



indicate that rarely, if ever, doss an Indiv-
iduel even upproach in his Fixations in nermpel
rcading “he size of big perceptucl spun In tach.-
istoscople reading. Thet is, normel readers ¢l
rezdy huvs & grecter ringe of epprehensicn theo,
shey ordinirily use. If the total tuchistoscop-
ic spen for words were used in reuding, the aver-
tge ccult would regquire only twe to fouwr fisstlons
%o reud un aversze line of print. However, in-
vegtisations (33) heve shown that avercge revders
will melle ¢o neny as six or eight fixcetions per
line of reading. In fect, in « stud; of Ere Move-
meris of superior readers, Walker (32} found en
averagze of elmost elgzhit fixations pe~ line.
Dixon's (12) resulis are even more strikting., He
found that colloze professors averaged 3.55 Pix-
2tions per line on the pagcaze recd hofons oo

1

K]

eye-movensnt Cancra,

Further evidences on this voint iy to be Founa
in the fact that, generally, an individual will
recd familicr meterisl more rapidly than he will
read unfemilier or difficult miterizl, It would
seem that, in the casc of readlng the unfonilicy

r dilfficult metevial, the eyes nust, in sflect,
"merk time" while the ming i3 "entching up™ with
then or comprehonding vhat Lhe eyes Lrs perceliv-

(o]

(]

inz. Thie idec s borne oul vy Ruedlror (30} WHO
concluded thet rate 13, in the mein, determined
by the repidity with which nedsivge is wroused
ofter the words wure seen, Tzt is, it 1s not

Lhe materiad
R I P
& 1t after
Resgearch by the Army

gotbine

7
a metier of g 22 the bruin,
1
L

there.

chology Frogram (18] hes i

Lhat techistoscoric trainiv. o “

increzse the zencral olfficieney of perceptiecn and
widen the angle of vieion. Their findings show
thet while digit training ¢34 lesd to a zmifi-
cont improvsment in Aizit soores, it did not ime
LIove the subjecLa!? vproficicncy in recesmizing
alreraft. A more slgnificont Tinding wes that
the results of juick-ernosure training 418 not
generslize to the estsnt of improving poriorm.
ance on the tesi of perceptual erfficiency, the
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lexibility of Attention Test, CP L11E (16, pp. 82-86),
employed in the investigation.

Since the completion of the study cuwrrently re-

-ted, Manolakos {23) hss reported am sxperiment
carried outv &t the Marire Coryps. Supply Schocls. Al-
though the nuiber of »subjects involved (thirty-four)
ves rether small; the results are interesting. The
subjects, who were Marinec Corps officers undsr in-
gtruction at the Supply Schools, were ¢ivided into
two groups equated on the basis of ege, intelligence
test scores, initiel recding rate, iti=l comprehen-
gion score, end educationsl level.

Both groups spent elghteen 25-minute training
gessions on the Reading Rete Coutroller. The "Con-~
trol" group had, in addition, eighteen 124 ninute
treining gseaslons with the tachistoscope using dizits
es—stimuli—and-olec-nine.l2L minute periods devotsd

4o the development of vocabulery end en equal nunbey
0" periods for the developrment of comprehension skills.
Treining for the "BExporimental” group differed in thet
no tachistoscoplic exercises were provided. The tilue
elloceted For such training in the control group wes
utilized in providing a "broader progrem of treining
in vocsbulery end comprehension ckills," (23, p.hily

At the erd of the training period, Manolokes (23)
found nc siznificent differences betwesn the groups
ia the reduction of the number of fixubtions, the In-
creese of the spin or recosnition, or reduction of the
duration of the fixctions. There was ¢ significaont
differsnce in reading rate, however,.but this wos In
favor of the "exporimental” group.

Eow, then, can the claims vhich sre mode for tuch-
istoscopic training be reconciled with the ¢bors in-
dictments? The answer probcbly is thet the improve-
rent which has been attribuisd o these metheds is
etuelly the result of csr
sre not inherent to the meths

T+ hec hoen adequately dimenstrated thed geing in
12ading sohlovemont cen be cvitained D omony diffcrent
ivpes of truining programs whebhor they ioveive o ck-
exnosure tralnlng, pacing devices, exercises ar-
pretat lon, scne spoclel reeding wenucel, or a h
nbudy pongrean.

N
Tnvestigations which neve compered tachistescepic
o}
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found no significent differences between the improve-
ment in reading brought sbout by these methods. Quick.
exposure training shows no superiority over any of the
other methods. If the method employed in the reading
" progrem 1s not the determining factor in reading inm.
provement, how, then, can the improvement be account.
ed for? ‘

One suggestion that has been made is that many
individuals adopt reading practices which are below
their capabilities; that is, their reading perform-
ance is nowhere near their capacity. Websr (40) 1in-
dicates that slow reading in the aversge adult bears
all the familiar earmerks of hebit., Buswell (5) feele
that a narrow spen of recognition becomes hebitual
with the reader and that the span is habitualizead far
below the reader's possibilities. If this concept of
the cause of slow reading is true, then any pressure
which tends to break down these inefficient habits

~-could—bring—about‘an—improveméﬁt"iﬁ“féad1ng achieve-
ment. Thus, guick-exposurs training may give the in-
dividual a mental set toward perceiving a larger unit
in one glance then he has been accustomed to. Pacing
devices may force higher levels of spesd on reuders
who have become habituated to lower levels of perfora-
ance then they are capable of attaining.

However, reading progrems which make use of no
mechanical devices produce gaing in reeding as large
as, if not larger than, those progzrams which do use
artificial devices. The enswser to this quendery has
been suggested by several esuthors, most noteably Dear-
born (10), who indicated that "motivation through the
change of the set of mind or the intention of the
learner is & more imporiant factor in remedial resd-
ing then the particular methods and materisls of in-
struction” (10, p. 1). Accordingly, "methods which
are intrirnsicelly not even scund or szne, may, be-
cause of ths novelty of thoir eppeul and their aggur-
ance of success, arouse *he student to nev hopes end
efforts a2t improvemsnt" {10, p. 1), Referring to per-
ception-training devices, Decrborn soys, "What these
metheds may do is increzse porceptusl span by offerirg
the reuder more motivutlcn. That ie, they succeed nc
by stretching the visual epen but by spurring the miné
(10, p. 6). In other words, the motivation which is
associstod with almost &any methed that is tried nay
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account for the resulting improvement as ruckh 23 the
method 1tself.

From the results of those studies whick s:sloged
a control group, it can be inferred that ruck of the
gains in reading achievement reported for tzz zubjectis
in the reading programs cen be attributed to Zzztors
other than the training because the untreinsl siudents
also mede significent gains in reading achisvyazant.
It would seem that the mere passage of acedezIc time
appears to account for some improvement in rezding.
There 18 & probability that, at the college level, the
amount of reading material which the student is expec-
ted to cover in a given time is in 1tself & sTur bto
higher levels of reesding achievement than t-zss to
which the individual has become habituated.

The principal conclusion to be drawn frcz this
investigation ‘s that no significant reletinzship has
been found bcivaen measures of tachistoscorl: span and

the mea-ures of reading ability employed. I: follows
by implication that quick-exposure training, o and
of itself, cennot influence the prccess of rs=zding
except &8s certain secondary fectors, such &s zotiva-
tion, are involved.
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RECENT RESEARCH RELATIVE TO
COLLEGE READING

Enery P. Bliesmer

University of Texas

L4

With a few exceptions, the research reviewed in
this paper hes been limited to that found reported in
the periodical literature since the last Southwest
Reading Conference (4l) and to that reported during
1952, which was not covered in the review of research
presented at the last conference.

. Results obtained in & number of reading improve-
ment programs have been reported. Methods used in

_effecting improvement varied widely, both within and

between programs, as did also methods used in measur-
ing results and types of enalyses of results made. -
Smith and Tate (42) .found reading rate controllers
settings, tests based on senior high school level
materials, and Smith-Moler Test results all indicat-
ing substantial rate gains for a small group of Univer-
sity of Kansas students perticipating in at least 25
and up to 7O sessions. Tachistoscoplc projectors and
reading rate controllers were used in the program.
Speed opn the rate controller rose rapidly and did not
appear to have reached a maximun for 2 subjects com-
pleting 70 sessions. Actual rates indicated by the
tests, while substantial, were considerably lower

than rates indicated by the controller; eand gains in-
dicated by the Smith-Moler Test were accompanied by
gsome drop in comprehension. Students participating in
a Northwestern University progrem used a great varlety
of procedures and materiels (53). Substential geins
vere indicated by Iowa Silent Reading Test total scores

_and, purportedly, comprehension scores also tended to

improve. Average reading rates on relatively easy
materials progreased from 272 to 4TL4 words per minute.
Purdue University's reading course for average and
superior readers used Harvard Reading Films, the SRA
accelerator, group end individual tachistoscopes, and
2 geries of difficult rcadings in the field of sclence
(13). Comperison of Disgnostic Readingz Tests scores
of 307 participating freshmen and a control group of
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282 non-participants shoued speed ;ains of 62 percent
and 9 percent, respectively. Tie eXperimental Sroup
made small, but siznificant, gains in vocabulary and
general conprehenglon also, Johnson (£4) found that

reading ability ho oroved to about the suie extont
wien he compared : ©S obtuined wit: - sroup in
Which readin~ skiZ 1 been tau:ht directly with
tiiose obtuined wultv.. . _roup in whish poyelotiieraly wes

considered only uith rotference to i 2srcl.olosy of
learniz::, .

A nuw.ber of army anl air force rrocrai.s hive also
been're\O“toi. Locally constructel tests over waterial
used in tie ZO-hour pro-ru:n: rcported :y Staton :nnad
laize (40) iadicuted _zins for over 1600 alr Coiung

and Staff Schoo~ Officers, frow a besin mning averoze
rate of “3-words per minute to 641 words pov -
(122 nercent fain), with compreiensio. 210 1es
a be’inning 75 norcent to 79 oerecent.  The
sessions involved a short neriod of tieldiz
cosnition exercises, abilizin: a rezdin- rutge controlley
before reudin: reaninrul nwterisl which increaned in

difficultj as tle course advaonead, Chanjes, Jdeoserited

Ly Juckson (NM), rude in tie vrosran the follouin: year
entailed creater emphasnis on tl“Ln-ng iz couzrelienzion
Rewd C S

skills, “efw"" ovtuined with iirvird
(found more diffienlt thun most of i
in the prosran) shoved su ate cuing, urd sens col -
preension suing, for oix Sroups surticipatin: in tie
rzvised prosran; bt treso salns vere co;uldar“bl; less
tian the uords-per-ninute sLing shoun 1. tie ¢.i sro-
Sren (uhen simpela tags
duta linitations, oniy
ol renults obtuined uis:
and locully —conutruCucl
the ~rorril of tihc LAertermiasto:

(1). Reading instructior po“Ji"tcd tixce e
phases: reuding rate conirollor cxcrcises With recreas
tional reudin mterials, tochistoscosic cierelises, and
uge of a iori runual and supileientary exercizes for
apolicution of rezdin: siills. Soro Jelng, Lut rutiuer
moderute ones, uerc Indicuted. Wliile scores of wd-
aneced ufflcer° reeeivin s 29 hours of instru ction werc
slightly hicher than scores of ! Basic office receiving
only 19 hours, averazc increases offered 1i cvidence

i 3!
of value received for extra time s-ent. heculting ro-
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visions in the prograc included curteilin; of tine for
tachistoscopic exercises, ineludin_ such nrwctice during
tlie same period as rate controller practice, and pro-
vidinz udultlonal time and nmaterizls for DrdctICJl read-
inz exarcises. Gains made by a group in the revised 20
kour orosram wiere greater than those imde in the old

" Z9-hour progran and were considered "quite inpressive

in view of the lesser time involvoed for the former
sroup.

T..e basic education prorru.: of the Arnyts Inforna-
tion and Education Centar, Fort Lees, Va. was raorted
briefly by Liles (32). Durln, an cxporidental period
of approximately five and one-half ronths, L5 out of
391 recruits, who orizinally were usable to absorb
nilitery trqlnluu becaise of inubility to read und
urite En;lish and to do simple aritivnticul proulang,
viere able to pass an U, 3. Ar.cd Forecas clewentory knes-
ledse test after 25 days of 4 ihour instruetion cucli, .
Forty-tuo out of an additional 68 were able to nuss toe
exanination after an addition:1 100 hours of insty ruction,

Larze groups of businessnen atitracted to a read ing
pro.ran at the University of Pittsbur;h werc report:d
to H&ve made unusual prosress (8). Business clientg
at the Reuadinz Laboratory of New Yor: vere rcrorted to
have been able to worii at their oun pacces, with irdivi-
dual equipment, touard the soul of GOO to 700 viords
2er ninute, beginning with an aver:s e rate of 250-viords .
per minute (8). Soue were able to cxesed the rcal con-
siderably, with a record of 3,750 reportedly bein set
by a Chica’o lawyer. Readin:; efficiency claszses for
business nen and industrial executives in the Detroit
area met an hour and a half a week for 10 uueks and
included re;ularly a reuzding speed check on a standard
thousand-viord exercise, discussion of a to.'ic in the
reading skill areca, and 1l or 2 of Lie Harv:rd Readins
Films. Results obtulned witah the uelgon—Dcnn Reuding

- —

Test Michirsan Speced of Readin- Test, and reudln" speced

- progran (25) revealed that, althoush 64 nercent folt

checku showied gains Jhich were hi. nly significant otQtis-
tically. !
In addition to use of standurized tests and other
measures in evaluating programs, several studies of re-
actions of participants to prograns viere mads, Question-
naire responses obtained in Hingston's Texas A and L

the course was too short to develon adequate readinz
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skills, 97 percent felt it had helped thex to improve
basic reading skills and 85 percent thought they hed
been ailded in studying assignments. Only 35 percent
indicated that they d4i1d mors recrestional reading,
although 6L percent indicated they enjored reading
more than before. Students enrolled the following sen.
ester responded very similarly (hk: 10-13). Eighty-
four percent of the officers in the original Quarter-
master School reading course felt greater reading eage
and/or ability, according to Allen (1), 75 percent
thought the course should be lengthened, end 81 per-
cent considered the course as good or better then othe
subcourses taken. The favorable responses might be
considered surprising in view of the relatively small
gains made in the program. Questionaire responses
of officers 1n the revlsed progrem were even more
favorable. A slight mzjority (56 percent) of 118
randomly selected officers in the Air Cozrmend end
Staff School program (45) renked the course as

highly effective only in increasing speed (the skill
vhich received major emphesis). A considerzble port-
ion, larger than would be expected in view of test
results, ranked the course moderately effective in
alding improvement in.general areas of coxprehension.
Eighty percent of the Northwestern University stu-~
dents 1ndicated their course had been of vealue in
their college work (53).

Few specific attempts to determine the relative
value or contributions of eany of the verious pro-
cedures employed were reported; but several stud-
ies have yielded suggestive indications. Sheldon (k1)
stated that none of the many veried technigues used
in the Syracuse University reading course seened
appropriate or efficlent when uscd alone, leeding
to an Inference that improvement effectsd was per-
heps due to varied techniques and procelures in
combination.

Smith end Tate's study (h2) wes an siieudt to
deteruine criount of improvement which o o)
pany use of tachistoscopic projectors ]
rate controllers, Half the time of ccoh session wes
devoted to work with each wechine, Wwhile substant-
i1al improvement was indice:...? by the tesi uszd, these
geins were not nearly ¢g g ¢t as those Indicated by
rate controller settings. It was not possible to
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determine the relative contribution of each mzchins.
Menolakes {30) studied the effects of tachistoscopic
training upon reading improvement of matchsd oxporimontal
and control groups of Marine Corps Supply School officers.
Training of the experimental group diffored from thet of
the controls in that no tachistoscopic training wes pro-
vided, though time allocated for this having been includ-
ed in a broader vocebulary and comprehension program.
Caomparison of results of eye movement records after train-
ing showed no significant differences between the groups.
Rate increase differences were significant, however,
favoring the experimental group--the group without
tachistoscopic training.

Kingston's students indicated, by questionnaire re-
sponses, that they felt the reading rate accelerator
and the reading films had been most helpful (39 and 35
percent, respectively) and that the tachistoscope had
been least helpful (41 percent) (25). It was pointed
out that each technique had not been given equal em-
phasls. A Considereble partion of Quartermester Offic-
ers rated, on gquestlonnalres, the tachistoscope as
being of least value also (1); menual practice exer-
clses were rated as belng of greatest value. This
reaction, plus purported opinion in the field, led to
previously noted revisions in which the tachistoscope
phase was drastically reduced. Officers in the 'revis-
ed program reacted similarly. Questionnaire respon-
ses of Northwestern University students indicated that
applying reading technigues to college materials, in-
dividual work with instructors, end vocebulary build-
ing activities had been most helpful (53). Tachisto-
scopic training, one of numerous activities in the pro-
gram, was not regerded as having beeon particularly help-
ful,

Reasons for use of the rate controller for recogni-
tion exercises instsad of the tachistoscope, which had
been discontinued after heving been used in the past,
were not given by Stuton and Maize (45). The last test
of reeding speed in the progrem they reported geve re-
sults which were 135 words per minute slower than test
rate results obtained with the controller at the end
of 16 periods. Smith and Tate (42) noted & sinmiler
lack of transfer &nd raised the guestion of the level
to which epsed end comprehension had been built.

Snyder (43) describded the use of a Flashreader, &
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device which moves down «o page and is "flippeg® for
each line by the reader, Severzl desirebls resultg
were claimed, but he Pressutad ne cobjective duta
The chier leun seems to lie in stimulation eng mud
tenance of interest, The grour ﬁ“ChjStOSCODD, Viic
hud besn used, did not 8ppzar 1o sustein the sepe

interest, Poss;ble motivationul 7zlues cf the tack
istoscoye have been noted fregurnilx {(1: 25, Shy

=

Ar uliempt to improve re=x dins speed end compre.
hension w1thwun "elaborete machines op xpenzive
equirment” wos describegd by Andrsws (3)0 He re.
ported that aftsr two months of wwics-z.weck
of one<minute g

L2 Specd oxsroigan with samy
studznts rea d it rates varging frez 250 to 1,000
words per minute. “Pegga wire montioned buh nes
iaenti;*eh.

A nunber of

rruerts

SLAOT,
Sy

ed Lo ths Chngtruction,
) "

have
ot
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Collese Studonts wors Tourd te

il

With en index 1n fAmerscon diatery as dad sco
Cocporutive Laoisoh Lx¢m1"'*1)“ Test CP
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All multlple Porr”lurJons oL t iuad xheu A P h

-
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scares were 2lso higher than &any obtained when ACE and DRT

£ goores Were combined. A combination of C2 vocebulary
comprehension scorecs correlated pracnlually as highly

yith the history index as did 2 combination of ACE total

.score end Test C2 scores. Corrslations obtained in a

- gtudy with Michigan State College students indicated
“that the DRT end C2 were equally releted to the ACE at

& fairly hidh levex, thet Forms A end B &f the DRT vere

comparable forms, &an ard that the IRT end C2 vere posl-
tively related but not qulclentLy enough to be con-
" gidered equivaient Teets (233,

w¢ttv, Stolarz, end Cocper (53) reported a correla-

“tion ¢f .36 betuwaen sceores of 114 students on the C2

and thelr scorss ou ths Iovws Silent Readirs Test, suzs-
esting thait tha Twe tegts might be measuring somewhat
different phases of reading. The varying centant of

the tests as well og the selcct neture of the group {tho
02 scores were cmeng thi 1ows3t 15 percant among Lhe

gcores ol entering frbshman, wight have been important

fectore in the relatively low relotionship. Trosler
(497 reported ihet ths G2 64y withoul doubt sulfficlently
difficuit Tor aven very Tarle creduste studeria

In 2 study by Fredosikasu {2¢), one groun of Fraow
v freshmen w3 sivs* the €2 wider condlzﬂcus of
staauar& vimins and div f“OLJ Lhie ofhar
sete tiuins of Part I 17 catul.: 1‘* Fort

with Tz _ LYY
beer. caliza +owes Townd that
ducac ac i in
deviatic in p
gcored, [BRe¢

rr2la 103

gy 1

2

Jonawing Svalds HILD
f .

2

8 :
failed to produce JIZMJ??cant a fffrﬁnb?d,
ipgs esud to wercs @t pormit
test to remain SImpLE.
Preston zrnd Botsl {25) obtained a siznil
palntion of 43 when rate and comprehen
h Towva Sileat Recding Tegl wers obtaiu"“

otendard timed cond iticns. Without
xlgnﬁ’lcanc cerrelation oF 20 wun Tound, g vhew

tc conclude that wder unbimed LOP jti1ons vate &apd COLV
prehension are relatively 1nd *De;Junt of one &anc '
When DRT vocabulary test scoves obtained wunder tiue;
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end untimed conditions wure compered, a correlation
of .66 was found; but they considered this relation-
ship too low for predictive purposes and regarded
the timed test as practically a different test from
the wuntimed ons.

Several reported programs used the Hervard Read-
Ing Tests. Thoss tests were considered more diffic-
ult in the Purdne Program (13) then the DRT; -but a
greater percent of increase in speed was indicateg
- with the Hairverd Reading Tests than with the DRT.
However, use of the Harvard Reading Tests in the
Air Command end Staff School reading program gave
indicetions of smaller rate gains than had been
indiceted for most officers with Previously admin-
istered tests which involved less difficult mater-
isla (22).

Three reading tests were included among the tests
to which Forbes (19) applied five different reada-
bility formulas. The average grade placement levels
obtained with the five formulas were middle-eleventh
grade for the Cooperative English Examination, Test
C2, and the Minnesota Spsed of Reading Test and mid-
dle-tenth-grade for the C2, and high-ninth~grade for
the SRA Test. The grade placement estimates obtain-
ed with the other five formulas yielded ranges of
five to seven grade levels for each test.

Smith and Tate (42) used the Smith-Moler Test of
Reading Efficiency as one of the measures of improve-
ment used in their reading progrem. The test meas-
ures reading rate end couprehension on selections of
three levels of difficulty (seventh grade, college
freshmen, and college graduate levels). It has not
yot been published. Nichols and XKeller (34) re-
ported the development of the Listening Efficierncy
Test which was used to measure improvement in lis-
tening skills attained in communication courses.
Comparison of trained end untrained groups pro-
vlided evidence that listsning skills were recdily
amenable to training. They also used one Torm of
the Purdue Placement Test in Enulish, Part V, in
the regular menner as a reading test end another
form as a listening test by having exoaminors road
sclections and items. ALl reading-ligtening cor-
relations were significent, the highest being in
the reading-ewphasis section. The greatest moean
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. difference, a significent one, wes found in the listen-
ing emphasis section. :

Cerillo and Sheldon (9) have suzuested & tentative
design for a test which provides for a natural reading
situation and which measures the flexibility of approsch
to different reading situations.

Hall (21) found that over half of a group of students
tested with the Nelson Silent Readinz Test showsd an in-
crease Iin scores when background music was used. The
major source of increase was in accuracy, and students
of below average Intelligence and achievement benefit--
ted the most. General student reaction to background
nusic was favorable.

Readability has continued to receive considerable
attention. Klare (27) concluded, as the result of an
extensive evaluation of five readability formulas, that
the Gray-leary, Flesch, and Dale-Schall formulas meas-
ured much the seme aspects of readability, with diff-
erences between the three being slight. He attrib-
uted differences in ratings to differences between tests
on vhich the formulas were based and to particuler lim-
itations of the formulas themselves rather then to diff-
iculty of materials measured or sempling errors. The
meaning of grade ratings for adult materials was ques-
tioned.

The five different formules Forbes (19) epplied to
twenty-seven selected tests commonly used for counsel-
ing purposes were found to be correlated significantly,
(the rank-order correlations emong the Dale-Schall,
Flesch, end Lorge being the highest, those involving
the Lewrenz and Yoekam being among the lowest); but
definite differences in results for the verious tests
by the five formulas were noted {as much as 9.1 grades
between ratings detsrmined for & single test by two
formulas). Forbes presented a simplified formula
vhich bases vocabulary difficulty on weights assign-
ed to words in the Thorndike Junior Century Dictionary
(1942 rev. ed. ) end which reguires only half an hour
to apply to a test.

Quantitative results obtained by Russel and Fea (38)
in their analysis of six formules suggested that the
Dale-Schall, Flesch, end Lorge formulas were about equal-
ly good measures of difficulty of children's books, in
view of the ratings givon twelve selected books by 63
"librarians. Correletions based on the limited samples
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suggested, however, that the Flesch formula did not -
usually give books the same comparative rating as tre
other two and that the Winnetka formule rated them
much a8 did the Dale-Schall, only at a level two
grades higher.

Swanson and Fox (h6), studying the effect of
"eusier and herder™ versions of twelve articles
printed in a company newspaper, found no signific-
ant differences in retention; however, they did fips
significant differences in comprehension. Results
obtained suggested motivationzl factors inherent in
content might be the most crucial fector where indivy-
iduals select whet they want to read end leern; but
where individuels sre required to resd end gtudy, as
in classroom and training situetions.

Maloney (29) found the directions end 1tems in
File's How Supervise?, & test of supervisory quality,
to be at the difficult level (Flesch formula). He
concluded thet the test could be reed only with difs
iculty by the average forem:n end therefore, was of
doubtful validity @s & measure of supervisory abili-
ty for lower level personnel. .

Witherington (5z), epplying the Dale-Schull for-
muls: to eight recently published educztional psychic-
logy textbooks, found them to range from tenth to
twelfth grade level in difficulty &nd concluded that
ell were epproprizte, in view of readebility, for .
the types of clusses for which intended. Allen (2)
found that orzl commenteries of factual instruct-
lonal films written one grude level below the pre-
sent grade placement of sixth grade pupils result-
ed in significantly grestér Tedrning then did com-"
mentaries written one grade level «bove. The
Flesch, Dale-Schall, and Lorge formulus were about
equal in predicting comparative readability of com-
menteries; but the Lorge consdistently predicted o-
bout two grades lower than the Flesch and the Dale-
Schell varied in its prediction.

England, Thomus; end Paterson (18) reported &
study of reliability of the origzinul Flesch formula
énd the simplified Flesch formula whixh had been pro-
posed earlier by Farr, Jenkins, end Puterson (17) and
hed been criticized by Klare (26) and Flesch (18).

Reading ease scores computed by 1k relatively
inexperienced anulysts end &n experienced analyst
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Yielded results which confirmed eerlier reliability stud-
Jes and showed that both the original and simplified
Flesch reading ease formulas were highly r.liable. Dunn-
‘otte and Maloney (15) found that the simplified formula
could be applied by naive subjects with a greater degree
of accuracy and in less time. They concluded, therefore,
that it was truly a simplified formula operationelly.

} A number of studies were concerned vith verious
reading abilities and characteristics. Krise (28) in-
vestigated the relations between reversal tendencles

end each of a number of factors which have been posited
‘as causel factors. A highly significant correlation

(1 percent level) .was found for space relations ebility,
lending support to the theory that difficulties in

space relations, or confusions in figure-and-ground
relations, glve rise to reversals in reuding. In a
study by Triggs (50), ability to divide words into
syllables shoved some growth from Grade 6 through the
college freshman level, but Triggs found very little
growth evident on ability to hear and metch sounds

from Grades 6 through 13. Schubert (L0} has 26 Los
Argeles Stute College returded readers teke two formg

of the voczbulary test of the Colifornis Recding Test

to meesure recding and heering vocsbulary. One Torm

was given es & reuding test, the other as & heiring
test. She found no significent differences betveen

the two mecn scores.

Menon #nd Patel (31) found that test results in-
dicated slow resding rates for TO teachers in trelning
at a sccondcry teachers college. £ 8light negetlve
correlation between rute znd ccaprehension was found

_for the group; but 1t wus reported that good rezders
were never slow &nd fast readers vere never poor.:
Thirty college students in a study reported by Perry
(35) were found to resd Arabic numerals significantly

~faster =nd with signiticently grester accurucy thon
they read Romwsn numersls. Tinker (47) found the in-
fiuence of semall type, vibrations, &nd use of itulics
to be cuwsulative and to produce relatively lerge drop
in speed of perception. '

Using « questionnaire approved, Schubert (39) wt-
tempted to ascertein factors whichn might differcnticto
poor college reuders from good ones. Fifty returded
readers and 50 unselected cases of the same 5ex and
grade stutus were sampled. Poor study habita wvere
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indicated for the retarded readers. Items which Seen.
ed contingent upon emotionsl factors (such as nervoug.
ness in class discussion, oral reading, and taking
examinations) were experienced more often by them
also. The investigation revealed, however, the
possibility that apperent causes of reading retard-
ation might be results of the condition. A group
of Northwestern University upperclass students part.-
icipating in the reading improvement program (53),
vhile not seriously retarded according to test norms,
exhibited relative inflexibility in rate, lack of
various critical comprehension abilities, and lack
of ebility to concentrate and to sustain effort upon
difficult materials. Smith and Tate (42) uged
Minnesote Multiphasic Personelity Inventory results
in comparing the 4 students meking the greatest and
the 4 meking the. lesst gain on the reading rate con-
troller. The least gain group appeared to have more
emotional distractious--greater anxiety, psychasthen-
ic behavior, and tendencies towerd parenoia; but
the very few numbers of cases did not’warrent eny
definite conclusions.

Dowd (1L), studying the best end poorest ach-
levers among those in the highest decile of the
ACE Psychologicel Examination, found differences be-
tween groups on reading ability existed on a rolative-
ly high level. Generally, students in both groups
wvere in the upper half of the class on reading lev-
el; but a large proportion of non-achievers fell
Just ebove the meen while most of the achievers
fell in the highest range of scores. Dowd con-
cluded thet specific impingements of the college sit-
uation were not responsible for under-schievement in
high capacity students but that factors operating
-to lower acedemic efficiency. had also operated
to depress the same in the eerlier school environ-
ment. Bond (17), studying disperity botwcen copa-
clty end achievement emong sesnior high school stu-
dents, found high ability pupils indicating not only
the tendency to spend a dlsproporticnate smount of
time on courses liked best zs an importent obstacle,
but &lso poor study hebits ¢oveloped in lower grudes
when success cume easily. Cerler und McGinnis(10),
cornpering the 100 freshmen having the highoat point.
hour ratios end the 100 having the lovest, predict-
ed thet ono zpt to become & suparior student would
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would have, emong other things, a reading test score
in the upper quartile and would claim to have rezd
five books and six periodicsls during her senior
year 1n high school. One apt tu become en inferlor
student would have, emong other things, a renking in
the lower third on reading test score und would clain
to have read three books and five periodicals during
. his senior year.

Only one reported investigation of the effects of
a reading program upon academic achievement was found.
Mouly (33) egreed with Robinson (37), cited end dis-
cussed in the review of resesrch last year (§), that
the final criterion for the success of a remediel read-
ing progrem is the improvement of the academic grades.
He compared honor-point ratios of 106 students who had
successfully completed a course in remedial resding
with the ratios of a control group of 164 students who
Lad scored equally low on the initial test but who had
not teken the course. He found significant differences
favoring the reading group snd concluded that improve-
ment in academic grades could result for those who took
a reading course seriously. At the University of
Florida, correlations between exsmination gredes in
" a course based on efficient reeding end grzées in
other subjects have ranged from .47 to .83 for over
15 yesrs, with every correlation except two heving
been higher than .55 (51:v). While this 18 not en
indication of the direct effect of the reading pro-
gram upon academic achievement,, it was considered as
indicative of the increcased chences for success in .
academic work for one who improves his resding ebility.
Witty .(54) pointed out that perheps improvement in
&rades in a particular subJect should be enticipeted
only when reading skille necessery for thet subject
.&re emphasized in the reeding program. Kingston (25)
nede a similar suggestion with respect of increase in
recreational reading. ~

No study found reported involved any direct attempt
to check permumency of gains; end only two reports
gave stated recognition to the value of checking such
(5: 22). Perhaps the studios concerned with eflects
of reading progrzms upon academic schievemen®t can be
- considored indicutive of some degree of perccnency of
€s.ng. '

It may be of interest to note that, as far as
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could be determined, only two of the reading Progres
discussed in this paper entailed voluntary Perticipe. =
tion (45:53). Staton and Maize (45), considereqg tha
reading progrem perticipants of the Air Command ang
Staff School to be a highly motivated group, becauss
although committment to the brogram was voluntary,
once comnitted, students were not permitted to with.
draw. Out of 96 Northwestern University students
strongly urged to svail themselves of reading serv.
ice bscause of low scores on tvo resding tests,

less than half chose to enroll for the work, (52),
Comparisons of 180 students comprising the lowest

15 percent on a reading comprehension test, 11k
students who had followed the suggestion to take

& 8Second reading test, and 42 students who partici-
peted in the reading course showed that the last

two groups were quite similar to the first group

in terms of average scenss and variability on the
first reading test. This Buggested that putting

the second test on a voluntary besis may have
resulted in eliminating many students who needed
help greatly. . Although enrollment in the reeding
Program at the University of Mismi wus compulsory
for students gcoring below a certain point ¢n a
reading test, a "substantial number"” who were sched-
uled to take the course failed to register for it;
énd not all who took it completed 1t successfully (3.
It was suggested that difference in Personzlity cher-
acteristics, if any, between those tuking the "re-
quired" course and those who, although required to
take the course, intentionally or unintentionally
avoided doing so might be en important unknown
factor. It was also suggested that this might be &

disturbing fggtgr_in_yoluntary.programs....“.u, S
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EMOTIONAL PROBLEMS IN READING
Elsie Dotson

University of Texas

The things thet I'm going to say to you now are
not the results or conclusions of a scientifically

reading as a form of behavior, and how and why some
of our own life needs énd defenses are acted out in
this perticular act. Naturally, what I think and say
i1s a result of observations made while working in the
reading program at the University, and I'm sure that
some of the. things I hypothesize and feel now will
change in.time; some will be modified and part of my
present thinking will become more firmly fixed. So
Jou cannot expect to hear a theoretical treatise, rath-
or, (1f I were not afraid of digressing), I would just
like to talk with you &bout the college student and
his reading. I am sure you all havé observed the seme
things that I have, and have had similar thoughts ang
questions; so this will Just be a mulling over of owr
mutual concerns. '

I work only with pedple in collegs and this is a
select group. My observations are made on this group
and 1t 1s about this &roup that I think and am talk-
ing today. I do not meen specifically to imply that
other groups may not be sirilar - Just thet I 4o not
knowv other groups as well.

When we talk about emotional problems in reading,
¥e &are not talking sbout anything unique- anything
that goes in & category ell by itself. Firstly, read-
ing cannot be regarded e&s separate and 8part from otlker
behavior. In the college student, reading 1is as much

‘a part of his 1life az zost anything else. He reads 1o
learn, to recreate, to ¥111 time, to compete, to pleese
someone elso, to win respect, to escape from reality,--
in fact, he reads for clncst the gamo reasons he does
8 lot of other things. Rz.ding is Just one of his
mzny natural‘everyday “ivivities.
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And what 1s true of our other behavior is true of reed-
ing. :

- We expross in our walk much about ourselves. Our
eating hebits say much &bout us - our sleeping habits,
the way we wrilte, the way we talk, the wuey we reed.

This is our life - our own unique way of living; our
needs, defenses, fears, aspirations can all m&ke them-
selves partly known in many of these everydey activities.
All of these things we acquire to adjust to life.

Lot us examine a little more closely this particular
ect of reading -- how irtimately it is a part of our
life -- 1t 18 us; e read, i1t 1s not Just reading.

Let us loock et how integrated =nd everydayish read-
ing is in our totel lives. As a small child we see
others read - our perents. This they cen do and we
cannot. What do they do with this achievement that we
don't have? Share it with us, indicate to us that read-
ing is fun. Do they express annoyance when we went to
be read to? Many of our feelings :u:-<ui reading are
acquired at this stege."

Then when we begin school, we ere subject to & whole
variety of feelings about reading -- the feelings of
parents about our reading, our teacher's feelings about
it, and our classmetes--naturally, we are feeling and
reacting, chenging and acquiring feelings about our
reading too.

We find in school that nearly every subject we
study has to be read about. For those courses we don't
like, it 18 a task; for those we do, it 1s & pleasurs.
By now books have assumed a subtle "have tc"™ quality.
Books are also, or may be, part of our concept of auth-
ority--if the book says it, it's right; and as such, our
total feelings of authority may cover our feelings to-
werd books.

Reading becomes a way of recreating, & way of sat-
isfying our curinusity; it cen be, and frequently is, a
sort of substitute fantasy life. Meny pre-adolescentis
end early adolescents read avidly--they are viceriously
exploring 1life thrcugh this medium.

Then to college with ell the multiplicity of recd-
ing requirements und experiences it holds.

So you see, reading is Just another fucet of our
lives. And since it is Just another aspoct of our
lives, we are learning about living ¢nd living in owr
experlences with it. Many of the world's demends can
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be mot only by reading; we must reud to pass owr
school courses, memorize & poem for an English course
study our Sunday School lessom, study our biology if
we went to be & doctor, study herd if we want to do
as wsll as an older brotner. Naturally, how we feel
about thsse demands can effect how we read. If we
are anxious to pleasse the world, we could become
vociferous readers; if we resent the demends we may
resent reading; if we ere afraid of the demends, we
may be afreid of reading; 1if we rebel against these
demands, we may refusz to read. The way we fesl-
about the requirements of our environment may be-
come the way we feel gbout reading. In fact, we ev-
entually mey think we only feel this way about read-
ing and not about the demends at all.

We have lezrned that not only are many of the
world's dsmends to be met through reading but that
some of our demands can also be met through read-
ing. Can we got approved by reading? Is erudition
a meens of gaining sociel prestige? Can we dominate
through reading attainrsnts? Can we express our
resentment by refusing to read? Can books serve
as ready-made day dresms to satisfy our needs?

So you see, throuzh this form of behavier ¥mown
as reading we learn ebout the demands of our cul-~
ture, the folks who people it, and about ourselves.
When We ere reading, we are reading.

Now, let us look at some of the attitudes that
we sometimes see acted out in reading--some of
these feelings that mey interfere with reading
efficlency, and some of the ways they mzy manifest
themselves. o ‘

There 1s the often-sesn word for word reader--
many times fears or anxicsties are found to be back
of his approach to the printed page. £s you all
know, the word for word reader will soon tell you
that he is afreaid he will miss something--that is
why he rezds each word. What is so awful about miss-
ing something? Perheps nothing, if missiug something
mecns only that to you--but if one error calls up all
yowr fears of inadequacy, then one error is quite
frightening. Let me give you an anclogy: Supposo
after you go to bed et nizht you hear & floor bhoard
pop. VWell, you can undsrstaad that it 1s Just a
boerd popping as ths houss ccols off. However,

2
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3uppose you were reading a perticularly exclting murder
mystery before you turned out the light--then you hear
the floor board pop. After just reading the murder
imystery; all of your fears sbout life, death, and agg-
ression are apt to be a little cloger to awareness,
"and the sound takes on meaning in terms of these feel-
ings and can give you quite a scare. Disproportionate
o0 be sure--that is if you were just reacting to the
cooling house. But you were not, you were reacting

to a lot of fears that had momentarily beeu stirred
up. And that is the way some readers react to an err-
or; they are not reacting just to the error but to
the threat the error carries with it--fears of total
failure, inadequaecy and helplessness.

Another possible factor in word for word reading
is preoccupation. This is something all of us have
experienced. We ¥ill be concerned ebout something,
find it difficult to concentrate, end in an effort to
force ourselves to attend to the reading matter we will
literally read each word. Sometimes it happens that
a person is very much involved with a problemn--one
which he may not be fully aware that he is constantly
trying to solve. But as a result he has to force him-
gelf to attend to each word. It is as though his
_attention spen is only one word long.

Another possible reading difficulty that could re- -
sult from preoccupation could be the inability to attenmad
to details in reading. The person may complain that
he can get the main idea but that he can't meke himsself
get all the details. He may even argue that detalls
are unnecessary. Usually these people eru apending moz
of their mental emergy in the sulution or.ihe repression
of some emotionel problems amd have very little energy
left with which to cope with detalls. 7

Then there are people who are afraid to try to [
waderstand-~to try and to feil would mean to be a fail-
ure. Better not to try and to continue believing that
if he did try, he could get 1it.

Sometimes helplessness is his bid for love, or for
attention. Only by needing help can he get attention,
and thereby assurance of his worth. Or helplessness
can be & way of dominating others. He has found that
when he cannot do for himseclf people stop what they
are doing and try to help him. Lot me cite a case in
which a young man used his general inadoquacy eund his
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inebility to understend and retain what he read as g
means of geiting reassurance and also as a means of
retaliation.

This young man came to the Bureau seeking asgig.
tance in his reading skills. He seemed principally
concerned about the fact that he was failing in hig

-courses. He manifested much concern over this and
asserted his willingness and eagerness to do any-
thing that would help. On the reading tests we ad-
ministered, he did not perform as well as most stu-
derts do, and on an intelligence test he rated fairly
low when compared to college people. He hegan con-
ing to the group meetings and instead of getting bet-
ter, he appeared to do worse. This upset him quite
& bit; he came often to talk to the peopls in the
progrem about-it. It was then arranged for this boy
to get individual help with his reading, but no one
over vas able to really get through to the young
man. He wes so busy telling us how poorly he was
doing-~how he didn't seem to be improving. Actu-
ally, he.was too busy insieting_on his-own—failures——

to do much about them. Further conferences with him
revealed that his femily had rather high expecta-
tions of him, and when he failed to live up to
these, his father begen to berate him. This young
man felt, and hed felt for quite a while, that he
was a fallure and very much mis-understood. The
boy was quite hurt by the father's attitude. How
could he in turn hurt the father? By beirng Just
vhat was causing the father so much concern --

a failure. And so the younz man was confronting
the father with what he felt the father deserved.

This 1s greatly oversimplified end many aspects
of this case were omitted, but I wanted you to see
one way this boy was using poor comprehension
skills.

Well, I could go on for quite a time if I were
to try to list 2ll of the attitudes thet might playe
part in determining how we reced and how they might
menifest themselvez. It is particularly complex,
too, since the same reading problem might mean some-
thing entirely different to each of two people man-
ifesting 1it.

Since reading can, and does, mean so much to each
of the persons coming to our reading clinics, what
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can wo do to help insure that his experience in the pro-
"gram might be & therapeutic one, without giving thorepy?
‘Well, essentially, I guess, Just whct most of us ere 2l~
ready trying to do. We try to provide a place where the
minimum of pressure to do right, to pess, to succeed, is
expected--where the optimum of rsessurance, encowrage-
ment end understanding are extendsd to the student.--and
to give the student & new and stimulating experience with
reading., In meny instances, a reeding program serves oOn-
1y to recondition a person--that is, to assoclate pleas-
wre with reading rather than feer cr discomfort.
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INFORMAL METHODS OF APPRAISAL
A. E. Denton

Texaus A. and M. College

Schocl reading programs recently have becoms
broader end more flexible because of variance in
materials and purpcses of reading and the obJectives
of instruction. It is logical to assume that these
factors have influenced greatly the complexity of
diagnoging reading ebility. The development of stand-
erdized measures has not been able to keep pace with
the need for appreaising achievement in the broader
aspocts of reading instruction.(13)

Carter &nd McGinnis (3) define reading disabil-
ity as inability to lemam to read vhen taught by or-
dinary classroom procedures. This deficiency is
obksorvable in the student's whole environmsnt and
may affect his educational, social, end emotional agd-

‘‘‘‘‘‘ Justments—No—student should-be-classed—as-a-case -

of reading disability solely on evidence presented

by reading-tsst scores. Such testing would constitute
only a fraction of the evaluetion. All factors in
the cass should be given consideration. Evaluation
of reading includes not only the use of formal or
standardized measvres but also the use of informa-
tion gathered by informal methods which permit the
teacher to adapt the testing {c the perticular

needs and abilities of the studeuntis.

What are scme of the more conmon informal tech-
niques of appraising reading «-ility® Most authori-
ties in the fisld of reading agree that teachers are
. able to estimate informally the student nseda through
(1) observation, casuel conyarsation, end analysis
of their work, {2) case histories or rscords. and (3
informal tests. The teacher; by cbserving the indiv-
1duel student in a classroom situztion, talking with
him, end stuiying his written exzminations or compo-
sitions 15 cepablae cf discerning cirtain manifesta-
tions of reuding disability. The teacher 1a cble
to find out comsidereble informatiov -boul his read-
ing ability, interests; and need for rczding.
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When the student reeds orally, the teocher can imm-
edistely detoct mispronunciation, substitutions, in-
sertions, omissions, additions, repetittiois, and rever-
g1l of letters, syllables, words, snd phrases (8). It
is posaitle to note manifsstetions of enotional end
persorzlity deviation, insbility %o do satisfactory
acadenic work, rate of reading, and to securz a check
of comprehension in terms of sumwaries or queations
over the msterial he hae read.

Diagnosis from observation tegine with the student's
appearence at the first conferemce and should continue
taroughout his course in remecdial reading. Soms clues
which may aid the instructoxr im perveliving what is
wrong with the student’s reading process éere preaented
by Trigss (1)

1) Articulation--observation of the student reading
silsntly will shov presence of lip roverent in-
dicaeting articulation of all or part of each
word he reads, forcing undue attemtion to each
wvord. A comperison of oral and silent rezading
ratea is alsc an aid to destection of articula-
tion es well as tho student’s reading habits.

2) Eye movements--usuaslly a sympTtom, not a Cause;

SR of.pcor.reading. __They are the result of other
diasbiiities, faulty comrrehensicu, or limited ~
vocebulary and are best attacksd by improviuvg
generel readirg skilis. If a student’s other
reading diesbilities are correched, eye move-
ments will probzbly toke cars of thzuselves.

3) Hzad movement-~-unnecassary head movsient hinders

' eccurate perception anl decreesses rats of read-
ing.

4) Use of mechaniczl aids--the tendency to peint
with a finger cr pencil 1s a gccd indicavicn
somathing is wreog.

5) Work or study habits--since study skills end
reading skills are cloasly related. It is scme-
times difficult to distinguisn bebtween them.
Note how thoroughly the student seems to concgu-
trate, how well he hendles exerciscs, how much
timo he requires to coupiste certaiu tasks, and.
Yow well he follows directions. All these Tac-
tors are impcrteunt in dlieguosis and remodial
trestmesnt. Does the student do as little &s
possible, or is he a nard worker? It is advise-
»le to correct poor study techniques before
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attempting any type of Remedial work.

Case history is ¢nother method which 1s valueble
in diagnosis of reading problems which are so comp-
lex that the students would be more &ble to gain a
realistic understandinz of their problems and be
more likely to assume respcnsibility for overcoming
their disabilities if they were handled in individ-
ual conferences. The way in which the student is
referred to the reading clinic or to the reading
specialist largely determines the success of ther-
apy. Securing a history of the student's academic
achievements, interests, and family background
should be a part of the dlagnostic- process, for' -
it often aids in choosing the best remedial app-
roach. Triggs (11) feels that a good case history
should include:

1) A measure of scholastic aptitude and perhaps

results of intelligence tests.

2) Past high school record--grades, subjects, and
teachers, etc.--which would disclose physicul
illnesses, changes of schosl, absences, and
the type of work he has done in courses reo-
quiring a great deal of reading.

3) Special abilities and vocational interests,
which mey provide motivation to develop nec-
essary reading skxills for his chosen profes-
sion.

4) Health history, which may reveal important
deviations in the areas of hearing, eyesight,
and speech.

5) Both objective end subjective estimates of
personality, which st best can only indicate
general areas of meladjustment end ere unre-
lieble in the hends of untrained personnel.

6) Educational and Socio-eccnomic status of the
family. ,

7) Extra-curriculer activities, which will en-
egble the clinician to select reeding material
of interest to the student and also aids in
establishing rapport. ]

Information of the sgbove nature may be gathered
from the studont's cw:iulative record, conferences with
the studont, parents end teachers of the student. Tt
1s wise to work out soze procedure for recording tho
data. If there is no definite system and place for
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recording the information, it mey beceme loest or destroy-
od end all the work will have been in vain. Compilation
uf the case history should continue throughout the
remedial program. This informction will also be valu-
able later as part of the student's permanent reccrd or
in research. R ~ s
A third method of appraisal is by tests. The stand-
exrdized test has definite advantages in at least three
areas: 1) determination of the range of reading ability
in class groupings, 2) determination of the range of
achievement in certain phases of reading, such as word
recognition, comprehension, and vocabulary, 3) in
measuring the amount of gain resulting from instruction.
Such tests indicate little concerning-detailed reading
abilities and should not be relied on as a complsate
guide for directing instruction, especially for indiv-
idual students (5). Traxler (10) made & critical sur-
vey of 28 silent reading tests which could be used as
¢legnostic measures., If a tegt yielded three or more
separate sccies, it was considered diagnostic in na-
ture. Forty nine (49) types of reading ability were
tested with the 28 tests wnich he Judged fairly re-
liable, valid instruments. He stated that the dizg-
nosticien 1s more important than the test and thal
"no one test thoroughly measires a1l ¥inds of reza-=———"
ing ability.

How than will you attempt to diegnose these de-

tailed reading sbilities which cannot be measured
by stendardized tests? Durrell (5) points out that
the Tollowing areas can be satisfactorily measured
by informal tests:

1) Reading interest and attitude and the emount

of voluntary outsids reading.
- 2) Word skills employed in silent reading.

3) Study skills, detailed reading, skimming, esso-
ciational skills, uge of the dictionary, end
parts of & book.

L) Suitability as to the reading difficulty of the

materials used in classroown instruction.

The following reading skills are measured by in-

formal or non-stendardized tests:

1) Word analysis

2) Orel reading

3) Oral rocell (aided or wneided by questions)

L) Written recall (aided or unaided by questions)
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Proper use or ini'ormzl tests, ouprilenert
obssrvation, wili yield for the conpeta t tea
information of sufficient diagnostic nabure
useiul in meeting the individuzl ncuds

The regcurceful teucher who utilizes all of rhe
informal techniques of upnraisal~-observ@t10ds Cryw
hlstorlcs or studies, and informal ueocs--mﬁli te
doing & great doel in mssting end overcoming the
needs of the studsnt,
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ANALYSTS OF READING QUESTIONNAIRE
Alvert J. Kingston

Texas A. and M. College

Tho following analysis is based upon the bl ques.
tiomaires returned in the Spring of 1953 to Osceur
S. Causey, Texas Christian University. Of this tosel
29 vere received from four yeur colléges and 15 fre-
Junlor colleges.

I. In response to the question: Does your ingti-.
tion offer courses in re: ing methods, rewsd:

reading, clinicul procedures cnd/or other
ler cowrsss to prepore teachsrs to tezch
ing in puslic echooclu?

Fowrteen Junior collezzes responded negative-
ly and one only, Hovard County Junioxr Collaze,
lizted cowrses in the teaching of rexcing.,

Tventy-seven senior colleges indicated thes
they offered two or more breparatory cowrses,

Two genior colleges; Lamoxr Tech and the Universit-
oi" St. Thouss, éo not eirer work im this cywc

Dus o tio diversity o:f' courao offierin. a
no uitempt wos nede in this initicl telly to
clussiT; the cowrses wa to objectives ana SCOLE,
It was signiticunt, newever,; tiat wost oi tue
cowrses crg dirccted toucrd slementury school
tezching and onl: four schoeols reported cpocini
courses wnieclh dewl with Hiz School rezding per
Be. Many ingtitutions regurded their reading
Courses us serving « dw:l gurpose, getisfying
toth high schiool end elementury schonl necds.

T

II. In response to the question: Is provision

. nude for the cullese students in theso clusses
to ldentify wng study recding problems by ob-
Serving or texching elementury or nigh school
boys or yirls?

Twenty-twe of the tventy-seven ingtitutions

offering courses in rexding make provisions for
their students to observe or to tecch

1 3 1 ot
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elementary or high school children in the class-
- rooms. (It is not clear vhether this provision is in
“. addition to the normal practice teaching requirements).
Five schools didn't report.
Nineteen schools reported the use of a case
. method procedure. for training prospective tecchera.
- Of the twelve colleges which operate reading
laboratories or clinics, eight of them provide
some opportunity for prospective teuchers to ot-
serve and study elementary or high school children
, in these situations.
III.As previously mentioned only twelve of the reporting
four year colleges operate reading leboratories or
clinicc. Thus fiftesn of the reporting senior insti-
tutions do not furnish this service. None of the
Junior colleges reported operating a clinic.
It is intcresting to note the divercity in
reaponsible depertments emong collezes which do op-
erate reeding programs. These are tallied below.

Departuent Instituctions
(¢) Guidonce Services 2
(v) Deportment of Educetion 5 -
(¢) Depurtment of Psychology 1
(a) Department of English 1
Those with dual responsibility
Educatlon and Psychology
Depurtuents 1
Educctionul Psychology ond
Enzlish Departments 1
"Education and English 1
Total 1=

IV. Only fourteen instltutions report the use or
gtondordized tests to discover the reuding 4bil-
1ties of prospective teachers. Two oniwor ingti-

tutions report thei they use gtendordined testic

()

-

vith selected groups of studentc i.c. tiose W
erroll in specific cowrses. Only tires aohonl
report the usc of tevcher mnade tecty. .

V. Eleven collezes ofifer & course designed specill-
cally to - improve the recding gbility ot thetr
stidents. Five institutions grent credit ond
gix do not give credit for this course.

VI.Ta reaponse to the question: EHas your institu-

tion made & study to determine the amount of 132

-
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. reading done by prospective students beyond
textbook assignments? Three institutions ing-
icated that they had done informal studies.
These institutions are Texas Southmost Coll-
ege, East Texas Buptist College, and Austin

' College. None had the results availeble.

VII. Questions submitted: ‘ :
1. What methods can be used to Improve the read-
ing competency of prospective teachers if

clinics or speclal courses are not available,

2. Cen all departments of an institution in

which prospective teachers enroll for courses

be made aware of their responsibilities toward

improving the reading ability of the students?

If so, how?

3. What percentage of prospective teachers take
an active interest’ in reading current events?
Can this be improved?d  How?

L. What steps are colleges teking to improve the
language handicaps of Spanish speaking stu-
dents? How is teecher preparation being dir-
ected toward this end?

5. What is the place of the reading progrem in
today's school?

6. Should reading be taught as & part of a lan-
guage arts course?

T. What shnuld be the role of television and
other audio-visual techniques in teacher pre- -
paration.

8. Should the teacher bzgin with a planned reed-
ing program or should she start with a know-
ledge of her children?

9. By what methods can one prevent reading d4if-
ficulties?

10. What 1s the place of phonetics in the read-
ing progream.

11. To what extent should the teacher of any sub-
Ject ares be equipped to teach the proper
methods of reading that particuler area?

12. What specific preparation in reading does the
elementury teacher need? .

13. How cun we get more administrators to onroll
in reading courses or vorkshops vhich relate
reading?

1k. Whet kind of in-service training would be most
beneficial to teachers of reading? 133
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IIT. Other topics in which interest was expressed re-
lated to the administration of reading progreams
or clinics for college students. Questions in
this esrea included the cost of a program, who

 should ‘be responsible for it, and should credit
be offered.
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READING IMPROVEMENT IN INDUSTRY
D. D. Hunt

Humble 01l Co., Houston, Texas

What is this business of "speed reeding?" Much
has been written about it in recent years; meny
claims, scme almost fentastic, have been made for
the results of relative short periods of training.
They are really not unmindful of the ago-0ld appeal;
"Be the 1ife of the party--learn to play the piano
in ten easy lessons." '

The "everage executive™ has been told very
bluntly thet he does not know how to read, that
his reeding, generally, is equivalent to that of
a seventh-grade schoolboy., Honestly, this has been
presented as "fact", substantiated by tests of more
than a thousand executives. Theo® men were tested
either in special university clinics or by profes-
sional reseding consultants.

They kzve been told that after only 15 to 20 hours
of "readirg training,” they may expect to find their
reading speed doubled and comprehension of what they
~ read increzsed. Even the seventh-grade schoolboy
would go for a proposition like that!

Preliminary Work

' Anything that holds the faintest ray of hope for
mekxing tze Job of the industrial munager a bit easier
is generelly worth a trial. It may have been Just
soms such feeling as this that led soms of cur exec-
utives to zek the question: What is this business
of speel reeding? To get an answer to that question
a very careful but not too conclusive investigation
was mede ¢f what was zctually being done in reading
training in this area. It was not too conclusive
becuuse £t that time nowhore in the Southwest could
we Tind +vhere a reading course had becn conducted

in indusiry. However, we reccmmonded to management
that an exzerimentel course, in which they would

serve as "guinea pigs,” be conducted by a profess-
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ioanl reading instructor. Management egreed cnd a 20-
hour courags was conducted on Company time in the gensrel
offices in Houston by Dr. Selma E. Herr of Tulune Univ-
ersity. The results of this course were sufficiently
enzouraging to prompt managenent to apprcve the course
on a continuing basis to be conducted by members of

the Training Division.

Problems Peculiar to Industry

The experimental course showed that some changes
were necessary to adapt it to industrial needs. One
of the biggest problems in conducting a reading im-
provement course in industry lies in tailoring it to
fit the circumstances peculiar to industry. Thus far;
"gtudents™ have been from upper menagement levels.
They are executives who, for the most part, ere al-
ready overloaded with responsibilities. Today's pro-
blems always look bigger than tomorrow's; thereis
little time for anything but current activitles... This
mekes 1t difficult for them to reet with eny great de-
gree of regulerity or at specific times. Therefors,
sustained attendance constitutes one problem.

The duration of the course, the frequency and
length of meetings are necesserlly limited. The
scope of the course must be given careful consideration.
Even in small groups there is a wide divergence in
such characteristics as age, formal education, back-
ground, and experience. From a practical point of
view, it is Ilmpossible to spend much time on such
essential elements of reading improvement as vocabu-
lary development and concentration exercises. Mcs* of
the training in these phases 1is incidentzl to other
aspects of-the course. This course was organized and
presented with a consideration of these a&nd other cir-
cunstances. ’

Organization of Course

Each class is limited to 12 mewbers or "students”.
They meet during raguler work hours at & fregusincy of
tvice each weex for a period of 10 weeks. Each meeot-
ing 18 13 houra in length. The Tirst meeting of each
class 1s devoted entirely to & test to determine the
baglaning reading rate and couprehension of each mem-
bar. Diagnostic, Survey Section Tests are used through-
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out the course. The second meeting is spent in orier-.
ation. An explanation is g8iven of Just how the COUrea
will be conducted. Each Plece of equipment used in
the course is demonstrated and its purposes explain-
ed. At this-point, an explanation of tho nechani-
cal aspecis of the reading process is given the 2rou:
and the premise is established that we proceed cn -
the basis of correcting certain mecharical faulics,

To supplement this explanation, a 10-minnte nction
Plcture film entitled "Speeding Your Readind' is
shown,

Two Phases of the Courss

With ths exception of the 1lth mesting, whicl mavl
the mid-way point of the course, and )

;
neating, of eacn course, ail of the otners follow
the—smme patTerT, LI :
to tvo phassg: fou
testirg and i6 ms
8iriiir: with the th
inte two secticss o

Tae treining ie
aad individuzli workx., Y
group treimang, the oth
irg in ancther reom, T Lon ol wach pav
40 minutes. Thsre ig Lo LollNe Dreak bolves
Sessions which gives time 1oy T bt

Lhe couwrss i
T

i Parts, groug

secilion 18 given {

20 1udividual traic-
e L

13

Soovoand change of

.
Thut nhalf ¢ ook wealalng period giveu to indiv-
Tdu=l work inciudes 25 minutss of wractics reading
orn the Rewding Acosiors Fractice vewding wmat-
erial 1s boken From the T rs Digest. Cororet,

e e et

and selected noyvelic. During the lauybt 15 pinute:

of each of these perivds, o reading test Tronm SRA
Better Reading Rock 2 is giveo. These are telien
alternately, anEE*bf trne Reading Accelerator and
wipeced. By these tests, dally progress cof eoch
individual is indicoted, Progress 1s azlso deter-
mined and compared with thot ehown by the reiding
book tests, by other Disgnoatic, Survey Section
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“tests given at the mid-way point of the course and at
;the end.

Results of the Course

R TR AN

:

‘ In brief, our "students" found at the end of a 20-
‘hour course, they read 86% faster than they did at the
.beginning and, at the same time, thelr comprehension of
‘wnat they read increased 17%. Five months after they
had completed the course, they found ~“at they retained
.50} of thelr gain in reading speed & . 51.% of their
‘intreese in comprehension. It will be interestiing to
see what this restention looks like one year after theas
‘people finished the course.

' The teble on page 132 shows the irdividuel progress
‘gttained through the course and the retention of pro-
gress five months aftier completion for 18 of the 2k

~menpers-enrolled . two different claesses sincz the

" experimental couwrse. The other slx menbhers of thews
- groups vere unavailable for the retentlon testus,

Now, il we could define "reading", we riigzht be
eble to tell whether this is good or bed, W2 woulc
at lesst be zble to tell if the tseis ou apeed and
comprehenszion have any validity with respect to a
person’s real abillty to read znd comprexnend. But,
at the preseni, we know of noc better meuns Tor deter-
mining progress so we use this meing o8 o yoardabich
wntil scme tetter device 1s suzgesled. Poesibly the
best indication of success isg the unanimous feelirg
among "studenis" thet the course helped them o freat
deel..

We are purticularly irndebted to Dr. A. J. Klpgzuen
of Texas Agrlcultural and Mechanicel Colleges ond tc
Myr. Oscur S. Causoy of Texas Christien University Tor
their advice and counsel. I{ this course may be con-
sidered swwceessiul, they certainly deserve much of
the credit. We have drawvn freely from all thai we
heve observed end heard in the way of techniques snd
practices, end have agttempted to orgenize end woply
them to the best adventege under the clrcumstances
peculiar o the industry.
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SOME FACTORS IN THE READING BACKGROUID
OF COLLEGE STUDENIS

Ogcer S. Causey

Texas Christien University-

Principals of representative high schools in one
state were requested to furnish information thet was
considered. by the writer to be of value in determining
some of the significant factors in the reading back-
ground of college students. Principals of high
schools of various sizes, both rural end urben, were
requested to cooperate. One hundred replies were re-
ceived pramptly. :

One request wes for comment upon the often re-
peated statement, "Every high school teacher should be
a reading teacher". The following fifty comments ere

—typical-of those-recsived.— R
1. Excellent statement.

2. Not poasible or practicable.

3. Yes, this is true even with mathematics.

. It is & nicé idea but hardly true. The average
teacher is not prepared to teach reading.

. True, but most teachers do not have the time for
much supervised reading.

. In senior high school, no. Not practical. Just
as well say that all should be & shop, music, or
Spenish teacher. Perhaps a«ll English teachers
should.

7. As true as can be, but we have few converts. How-
ever, we neced to get out feet on the ground and do
the Job we should do before the high school gets
‘them.

8. Ideal, but will never be done.

9. Yes, according to their training and abillty, how-
ever, specialists are needed in this field and a
definite reading program established in speed and
comprehension.

10. Too little, too late.

11. Reading can be taught effectively only when 1t 1s

taught in every class - not in Just a reading cless.

12. This is en importent statemont, but is somewhat
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limited because of lack of reading skills in mar
teachers.

13,  Yes, except that the subject content, erecs 1o Le
e¢xplored, and voluminous cultivation of these apoe
izl subdivisions of curriculum meke cenconivant
attention mandatory, _

14, We will not heve a good reading program until thiz
is true. '

15. Bvery teacher is a reading teacher. She teachss
the child to get thought from the printed page,
Every teuacher 1s concerned vith vocabulary de-
velopment of his particulaer area, o

16. Every high school teacher should be interesteq
in the general improvement of reading but spec-
ial training is necessary for remedial work,

17. The statement is true, but so far we have faileg
to convince the teacher.

18. A toacher would include reading with a multitude
of other things..

19. Most all learning in school is devendent upon

ebITity to resd. Becausc of their inability

to read students want the teacher to tell thonm

the answvers, Lecrning through reading 1is more

effective, thercfore, teachers need to know how
to veach reading to facilitate better roading,

20. I agree - this 1is not feasible because of the
muny difficulties involved in high school cur-
riculum, ebilities, etc.

21. Anyone who teaches, teaches reading,

22. Good reading habits end skills are certainly
essential in the learning situstion of every
high school pupil--therefore every teacher
should teke proper notice and give due consid-
eration to the resding hebit eng skills of every
pupil in every gubject.

23. Most high school teuchers are carrying such a
heavy load thut they are wndble to have reuding
classes. Favor having recding clesses and reczd-
ing teacher giving student credit when he takes
reading course,

2k. Developing study skills suitable to euch differ-
ent subject, including verious types of reading
habits, 1s the responsibility of overy teacher,
Teaching remedinl reading requires specialized
training in methods 0¥ teaching reading,
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és Every teacher should be able to glve slow pupils
gome help in reading difficulty.

26 Thig is true, but it oversimplifies the problem.

27. If e child csn reed, not Just call words, 1t will
help the child in any subject they are teking, from

. mathematics to literature.

28, We sulbscrive to this statement.

29. This is important beceuse of the different types of
reading requirements in the various subject metter
fields.

30. By all means every teacher should know and practice
the reading techniques pertinent to his or her sub-
Ject, Science teachers or mathemetics teachers will
have a different vocabulary, different organization
of textbocks end different methods of reading.

31, Very fev are, seems that too many feel that students
Just learn reading.

32. If students are not taught to read, they are going

to meke little progress in high school. Surely,

every teacher should stress reading.

33, This is probably true, but the other often repeated
statement is equally true, "What is everybody's
business 1s nobody’s business.

34, The statement speeks for itself.

35..A reading teacher is a specialist. ZEvery teacher
cammot teach reading.

36. In & sense this is true, but &8 a general rule, the
classes are set up so that attention to reading prob-
lems in the classroom is almost impossible. Lack
of materials keeps the averege high school teacher
from being much help.

37. True, but every teacher cennot do the job reserved
for the specialist.

38. Unless we have a course that has for 1ts primary
objective the improvement of reading ebility, every
teecher must teach reading in their other clesses.

39. In my opinion, the statement is true. Wc ere doing
our best to make it a practice.

40. I believe the statement is true.

41. Our school does not have zn esteblished progrem for
improvement of reading ebility.

42, Could this not be done by each teacher teeching
vocaebulary peculiar to their own subject as well a
choosing current material and other materizl to t

gubJject. ' : 1 42
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43. I heartily agree. Especially in high schools
where special reading courses can or may not be
included in curriculum.

44, Trve, but exceedingly difficult to gsecure.

45. This should be true. Every teacher could have the
opportunity if the proper training hed been prov-
*ided for him or her. -

k6. Reading being of fundamental importence in all act-.
ivities; all teachers should be capeble of agsig-
ting the student; however, I believe that thoge
teachers who should be especially trained are the
English, speech, history, science - those whose
courses demand extensive reading.

47. Every high school teacher is =z reading teacher.

48. Under the present setup this seems to be true.
Yet, with adequate reading programs in the grades,
it should not be necessary to such en extent.

49. Not unless he is prepared; not a hit or miss
attempt at teaching reading. »

50. There is a definite need for reading improvement
in the high schools.

The principals were also asked to indicate the
title or position of the person In charge of reading
in their respective schools. The summary of the re-
plies, arrenged in descending order of frequency, is
as follows: English teacher, reading teacher, coun-
selor, director of reading progrem, principeal, class-
room teacher, director of curriculum, language-arts
teacher, reading consultant, supervisor of reading,
department chairmen, director of clinic, school su-
porvisor.

Fourteen of the schools reporting stated that
high school credit wes given for courses in which the
major emphesis in the courses was placed upon improve-
ment of reeding ability, Seventy two percent of the
principals reported that they have difficulty in
- finding teachers well quelified to tesch reading in
the high school.
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COUNSELING IN RELATION TO THE READING PROGRAM
Tandy W. McElwee

Louisiana State University

The remarks that I will meke relative to counsel-
ing and the reading program are based primarily on the
reading program es it is organized at Louisiana State
University. The reading progrem at Louisiana State
University is gquite similer in many respects to those
in other institutions; yet in somo respects it is
different. For that reason I would like t0 take a
few minutes to describe briefly the reading program
at Louisiana State University.

The Remedial Reading classes meet one hour a day,
two days each week for a period of twelve weeks. The
course is non-credit.

Students who score below a scaled score of 49 on
the Cooperative Reading Test, Higher Level, are en-
couraged to enroll in the reading course. Approxima-
tely one-third of the students score below that point.
It is not compulsory for students scoring below a
scaled score of 49 to enroll in the course, but, if
a student enrolls, he is expected to complete the
course. Any student who wishes to enroll in the
course may do so regerdless of his score.

The program is based on group. instruction rather
than individuel instruction. Materials used in the
reading classes are: Study Type of Reading Exercises,
College Level, by Ruth Strang; Thirty Days to a More
Powerful Vocabulery by Funk and Lewis; Reador's Digest;
and Purposeful Readinz in College by McCallister. The
Tachistoscope and reading films are used in the class.
Reading Rate Accelerators sre availeble for use by the
students outside of the classes.

I hope that the preceding comments, brief as they
are, will help you to understand the remarks that are
to follow.

The counseling reolative to the reading progrem at
Louisiana State University may be divided into two
broed sreas; first, the counseling with students prior
to their enrollment in the reading course, and socond,
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that counseling which 1o done in connection with the
rouding courso.

Thoe counselling thuat is done prior to enrollment
in the reuding course is dono by & number of peopls
and has ws 1ts main purpose the scquainting of stu-
dents with the ssrvice thut is avellable to them.

The sorvice 1s in the form of the reuading course which
1s designod to help students improve their reading
ability and consequently do better college work., It
may seem a bit odd that one would have to "sell" read-
ing improvement to a person who 18 a poor reader, but
in & program such as ours where there 1s no credit
to be earned from taking the course, it sometimes
tekes quite a bit of salesmanship to get across to
the students the fuct that an improved 1eading s~
bility will pay dividends in all classes taken.

The first counseling that is done relative to
the reading program is by members of the faculty.
Ezch new freshmen is assigned to a faculty counselor
vhom he sees prior to registration. The faculty
couwnselor discusses with the student the value of
a good reading ¢bility and encourages the student
to teke adventege of the opportunity to enroll in
the reading class 1f his reading ebility is below
averuge.

When the student presents himself for regzistrea-
tion he again telks with a faculty member who essists
him in registering. This faculty member is not nec-
essérily his faculty counselor, The faculty member
has aveileble en alphabetic roster of 21l new fresh-
men. Data relative to the studentfs performance on
the English, Chemistry, and Mathemetics placement
tests, his rank in his high school graduating cless,
and whether or not he scored helow & scaled score of
LS on the reading test ere on this roster. The
faculty member urges ocach student wvho scored below
a scaled score of L9 to enroll in the reading course.

After the student, who scored below a sceled
gcore of 49, has completed repilstration. for his ac-
ademic cocarses, he meets & repregsentative of the
Reading Depariment. He hes slreedy besen acquainted
wlth the reading program by the twe previoua confer-
ences with fecully uenbers ead ot this tino the re-
presentative of the Reading Depirtmont discusses with
him the orgenizetion of the reading clessss and
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encourages him to enroll in one of the clasees. Be-
tween fifty and sixty per cent of the students scoring
below & scaled score of 49 enroll in one of the reeding
classes.

A check is made of the academic record of all stu-
dents who were invited to enroll in the reeding clessos,
but did not do so and a&ll of these students ere contacted
again at the time they register for the second semestser.
The representative of the Reading Depertment egain dis-
cusses with these students the vzlue of a good reading
ebility end suvggests that they could improve trheir acad-
emic work by improving their reading ability. - A major-
ity of these students who did not énroll in reading dwr-
ing their semester do enroll in one of the reading class-
es their second semester in school.

The previous comments may &ppeer to have 1ittle rela—
tionship to counseling; but in a progrem organized on
the basis as thet at Louisiasna State University the
counselling done relative to the enrollment of students
in the reading program is very necessary if an eppreci-
able number of the students are to be served by the
reading program since there 18 no ecademic credit, per
8e, to be earned by teking the reading course.

The second phese of counseling in relatlion to the
reading program takes place after the students ars en-
rolled in a reading class.

Counseling in relation to visuzl difficulties.
Students enrolled in the readinm class are given the
Keystone Visual Survey Tests. The results of the tests
are discussed with the students &nd any student whose
teats results indicated a possible visual handicap is
encouraged to visit his doctor or optometrist. It is
suggested to all students thet they should visit their
doctor or optometrist if they exrerience eye strain as
a result of rsading.

Another phase of the counseling of students enrol-
led in the reading program is necesssry beceuse of the
organization of ovr reading progrzn, This 1s the coun-
seling which is done relative to class attendance end
dropring of the course. Possibly, the need for this
couuseling is brought ebout beceuse we have failed to

eet the necds of the students. However, moat stu-
dents feel that tho course will do them scm2 good. "I
just don't have the time for it end besides that, I
don't get credit for the cowrse” 1s the ugsual answer ve
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get when we ask the student why he wishes to drop the
course. In a few instances we have Tound that the
8tudent 1is carrying a heavy academic load, in which
case it is suggested that he would profit by dropping
one of his regular academic courses end continue in
the reading course. We mede & comperison of the ac-
ademic records of students who did no. take the read-
ing course. This study was mede in terms of paired
students. Students enrollingthe course were paired
with students who did not take the cowrse (on the
basis of general academic ability end reading ebili-
ty). When the results of this study are discussed
with students wishing to drop the course the students
usually volunteer to remain in the course and usually
work harder at improving their reading ebility.

The third end most immportant phzse of counseling
students enrolled in the reading course is that coun-
seling which is done with the students relative to
their individual reading problems. Fven though the
course 1is organized primerily on the basis of group
instruction, each instructor hes & conference with
each of his students. During this conference the
student's individual reading problems are discussed
and the instructor helps the student work out a
program of work to be carried on outside the read-
ing classes. This program of work is designed to
assist the student in limproving the besic reading
skills in which he is most deficient. The students
are encouraged to come in and discues their prob-
lems relative to reading end study.

The remearks I have made relative to counseling
and the reading progrem may be somewhst different
from the counseling wkich each of you hes been do-
ing in your reading progrem. I think 21l of us
have to orgenize cur progrems to fit the particular
sltuation at our institution. In thet the primary
purpose of the reading vrosram st Louilsiana State
University is to assist students to develop a read-
ing &bility adequate to do successful college wvork,
our first problem is to rotivate the students to the
point where they will aveil themselves of the oppo: -
tunities to improve their reading sbility. Our scc-
ond problom is to assist the students, who aro desin
our of improving their roeding ability, to develop #n
acequate readigs ekill. Our conseilng is done to solve
these problems.
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COUNSELING AND THE READING FPROGRAM
Albert J. Kingston

Texas A. and M. College

Any institution of higher learning which includes
in its offerings some sort of remedial or developmental
reading progream is, in my opinion, demonstrating its
accepience of that educational philosophy commonly cal-
led "the student personnel point of view." One of
the tenets of the student personnel philosophy is the
belief thet any institution should be concerned with
the development of the "whole student” or his totsl
persorn2lity rather then merely concerning itself with
his intellectual or acedemic growth. The philosophy
also includes the belief that all students cannot be
expected to adjust to college situstions as rapidly
and reedily as others. Believing these things, such
institutions are prepared not only to modify their
progrexs so as to assist students, but also are pre-
pared to assist some students to meke necessary per-
sonal and individual adjustments. Thus, adJustment
may result from modifications within the college pro-
gram or within the student. Counseling may be said
to represent one of the main methods through which
changes are effected by the student. The development
of insight into one's difficulties, the echievement
of cleerer and more feasible educational end vorational
goals, the learning of more sdequate sociel skills,
end other gains too numerocus to mention may all be
products of the counseling process. On the other hend,
&8 college reading progrem mey be szid to demonstrate
a college's willingness to modify its curriculum to
meet the needs of students. In one sense then, both
counseling services and reading services may be said
to have common goals end objectives - aiding the ztu~
dent to adjust to the college community. -Does it not
follow, that thess services should be coordinated?

¥ost educetors believe that reading is one of the
most essential academic skills which a student needs
if he is to adJust successfvlly to college 1ife. In-
adequate reading skills may result in a student en-
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countering academic foilure or meking slover acholes.

-tic progrsss thun might otherwise be unticipated.

A student in this situation often developa feslings
of insecurity and enxlety. His anxiety sometimes
further prevents him from c¢oncentrating on his stui-
izs and he fails to brogress as well as he ctherwige
might. This condition results in complications ag
it further increases his anxietiss, A cyclical pat-
tern cr "vicious circle" results. In such cases two
different approaches have been denonstrated success-
fully.. Counseling which relieves the student's
anxicties and reduces his tensions often results in
enabling him to operate more effectively in learning
sltuations. Sometimes his reading skills appezr to
improve spontaneously. Another approach is to con-
centrate upon the development of improved readinz
skills. In such situations the student's enxieties
mey be relieved as he discovers he can more adequate-
ly meet academic demunds, Profitable results have
been obtained through both metliods. If tuis is

true then, it would seem ressonable that & coordin-
ated approach might be best in such cases and that
the most efficccious results can be obtained when
both counseling and reading services are smployed
cnd-coordinated. We might ask ourselves if we

ére sccuring the meximum use cf our couseling ser-
vices for such purposes.

Another intimate relationship betieen the road-
ing program and the counseling service should be enm-
phasized. Each service is in en unusucl position
to dircover students who need the specialized assis-
tence provided by the other. Counselors snd reading
specialists .T.ould be alert at ell times to the ad-
visability of referrings students. Only when thic
procedurs is followed con effective agsistance be
Ziven to some studonts, In mony collezes cnd univ.
ersitiss the reeding prozrem is administoread by a
non-psychologically or non-cliniczlly oriented de-
partment. In such institutions the testing ond
counseling service must bs utilized to assist 1in the
Program. Valusble diagnostic informetion con be
furnished by psycholeozical tosting and 21l o us will
agresz that we can more reeaily assish o student when
W€ possess accurate information zbout hig interasiz,
motives, intelligence, and other characteristics.
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Without complete testing it  is sometimes impossible to
determine which factors are causal and which are second-
ary or even symptomatic to the reading discability.

It is my opinion that the college reading program is
gso closely related to the counseling services in goals,
obJectives, and methods that only when close coordins-
tion is mainteined can success be achieved.
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READING PROGRAMS FOR ADULTS
A, J. Pellettie:l

Univeréity of Houster:

This presentat’ | is intended to supply some eans-
vers to questions . .ised at last year's readiry con-
ference. It appeared at that time that answers wars.
needed to such questions as, "How long should adult
programs continue?" and "How long should each session
last?" There were also quostions hinging upon tests
used in the measuring of the rate of reading and
comprehension. The author will not be able to supp-
ly the pictoriel presentation and will therefore con-
fine himself to enumerating some of the main ideas.

1. One study made by the writor showed that grad-

uate students made no appreciable gains during a per- ._
~ 1od of time while other unselected groups of adqults

recelving training made rather significant gains in
similar tests. Both the Jowa Silent Reading and the
Otis Test of Intelligence were administered to both
groups. The graduate group received no improvement
of reading instruction, Conclusion: It appears that
reading among adults can become static. It also a-
ppears that adults can increase somewhat significant-
ly in effective reading performance. :

2. A second study conducted by the author dealt
with senior high students. This group wvas made up o
an average distribution of high school seniors ex-
cept for a number which seemed to excel other senjiors
in the school. A clsss in the improvement of
reading - conducted. After twelve weeks, the last
session wuod for testing, profiles were medo of the
two students showing the slowest rate of improvement
and the two students showing the fastest rate of im-
proveument. Conclusion: The charactor of improvement
of all four of the studonts geoms to be consistently
positive. A grudual growth for tho slover and a
rapld growth for the fester students. There 1s en
indication that training in reading improvement is
desirable for high schocl gtudents.

3. An appraisal of profiles oflsg.e_!ildardizod

2k



reading tests would show wide discrepuncies cven among
good readers. Adults who score cbove the norms in ad-
vanced teats on the high school end collego level,
would meke low scores on such thingzs ag directed read-
ing, location of information, and the sclection of key
worda. These low sub-test scores probavly reflect
occupational practices. People employed in research
laboratories may have little or no need for skill in
Indexingz.

. Testing for comprehension poses en unsolved
problew. The writer hes administered comprehension
test nueztions to students who had not rsad ‘° eassign-

ment. These students have obtained rather b scoras.
Th» questiocns as to whether reading is necess:  for
comprehansion are to be debated wnder such ccicl ions.

An analysis of a so called thres part comprehcension
test, (a) reading for detail (b) readi~- {~r rentryel
thought (c) reading for inferences, rew =7 .t one's
ability to correctly answer five or mor: - Tous out
. of seven docs not mean that he will answer oorrectly
the questions dealing with central thougnt. Further-
more, the abillty to correctly infer does not meen that
the person will angwer correctly the central thought
or be successful In detailed questions.

5. The use of pacers end flesh devices, when con-
tained within the limits for which they were devised,
proves to be bensficial. Data for our adult group in-
dicate that progress made in free reading, wnder pacing
conditions and with tachistoscopic meterial carried en
concurrently, 1s related. This 1s not intended to mean
that there is transfer of training.

6. Multiple sessions per wesk over a period of three
months seem to yleld better results than short scgssions
or classes which are conducted on & one hour,.one time
a.week vagis, ,

Adult courses which meest two howrs on & one timo a
week basis seem to yileld better results than clesses
which meet for only one hour.

Coursve which provide for theory end laboratory
sesslons seem to be preferred by adults more thon class-
es conducted on a practilice basis only. Among compara-
ble adults, those who attend more frequontly and reg-
ularly make the greater gains,

Rechocks show that gains mnade are retained whon the
individual continues to apply the new skills acquired
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during training. Frequently over-looked is the fact
that short clesses do not lead to lasting end perm-
anent gains,

I would like to suzgest to professional members
of the conference that these adult courses be more
appropriately labeled as Reading Efficiency or Reed-
ing Improvement courses. May I also suggest that
we emphasize meaning, not speed. Speed 1s fairly
readily obtained as & by-rroduct in a course of
reading improvement.

The very remarkable succeas of colleg=s and
mnivers? Lies during the last six or eight years
with reading prozroms designed for improving rsad-

— ing-—ebitity of-their-students-has led to frequent
inquiries avbout siwmiler programs for adults.

For the purpose of determining the extent of
adult reading improvement programs offered by ¢-11l-
eges and unlversities the cheirman of the Execu-
tive Comittee of the Southwest Rezding Conference
gent recently en inquiry to all the state univer-
sities in the countr; and to ons of the largsr
private institutions in each state. Twenty eight
replies were received from state wniversities and
twenly three from privately controlled institusions.

The questions submitted and the swmary of the
date received are glven below.

COURSES FCOR IMPROVING READINIG ABILITY OF ADULTS

i. Do you offer a course that has as its chief
purpose improvemsnt of rcading ability of adults
other than thoss enrollied as reguler day otudents
in yow institnution?

Yes, 23. DNo, =3,

2. Which departrnient or cchiool in your institution

offers the courss? .

Psychoiogy, 3. Fducaetion, 8. ZEnglish, 3. Guher,

12, (Other" includes student personnel, exten-

slon, testing services, adult educetiion, guidence,

spezch and general education,
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-If you are not giving such a course, &are you planning
a course?

Yes, 6. No, 1k,

: 4. Length of cowrse in weeks?

7 weeks, 2., 8 weeks, 1. 9 weeks, l. 10 weeks, 10.
11 weeks, 1. 12 weeks, 5. 15 weeks, 4. 16 weeks,

. 1. 17 weeks, 1. 18 weeks, 1.

:5. Class hours of attendance required?

%" Tnhe renge is from 10 %o 6h4.

6. Number of meetings per week?

# Renge 1 to 5.

“ 7. Are credit hours given for the course?
Yes, 9. No, 18.
. 8. How much credit?
b Seven institutions give credit. Credit veries from
; 1 to 3 semester hours.
*g, If no credit is allowed, how is the course classified?
: Service courses, 9. Extension, 10. Others, k.
{10. Number of students enrolled in the course this
' semester?
Renge--smallest enrollweni, 14. Largest enrollment,
, 500, Total in all ins%hitutions reporting, 233k.
'11. Is the course offered awzy from the campus?
Yes, 10. No, 1T7.
12, Names of workbooks used by the students?
Increasing Reading Efficiency, by Lyle L. Miller.
Study Type of Reading Exercises, by Ruth Streng.
Better Reading Books, by Elizebeth Simpson. How
to Read Better and Faster, by Normen Lewis, Xffec-
tive Study, by Robineon. A Menuel of Reeding of
Exercises for Freshmen, by Pressey. A College Read-
_ ing Workbook, by Sheldon and Carrillo. Efficient
| Reading, by Brown.
! 13. Reading instruments used?
: Reading.pacers, 23, Films, 17. Techistoscopes, 18,
Others, 3.
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WORD ATTACK AND VOCABULARY DEVELCOPMENT
Mrs. Hazel Horn Carroll (Mrs. Timothy)

Southern Methodiat University

Word attack will be emphasized in this discussion
with vocebulary development as a by-product. To put
it in a popular streamlined title--Word Attack Goeg
to Colleges.

After all, our vocabularies do enlarge as we
sharpen our word attack skills.

To begin with, I should like to teke & few
minutes to ask you to write dovn what you do when
you meet en unfamiliar word.

Lest year, the director of owr Reading Clinic, was
working with a group of 90 school principals snd admin-
istrators. She asked them for this seme information
I have requested from you.

Some of the answers would have startled you and
ceused you to think of the need for word. attack skills
at any level. One man said: "Get somcone to go to
the dictionary." Another said, "I ask my wife."
Still enother replied, "If it is essential that I get
the meemning, I go to the dictionary."” '

O0f the 90 educators most ussd the dictionary or
contextual clues to gain the moaning of new words.
Only eight used word-form clues. Eight used struc-
tural znalysis and seven used phonetic analysis.

In reporting these enswers I have mentioned sev-
eral methods of word ettack. Now, I should like to
list five methods which I shall discuss. They ere:
word form, structurel anelysis, phonetic analyois,
contextual clues &nd use of the dictionary,

I mentioned the results of this informal guestion-
naire to indicate the need for the teaching of word
attack skills in college so that they may bo used
there and in adult life.

Frances Trigg says in "Improve Your Rozding" that
meny college students do not realizo how many words
they 4o not know, cond do not cere enough to do any-
thing ebout it until they cre taught how important
& good vocabulary is. 155
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She tells this intereating little story. She has a
student pretend he is going into e bookstore to buy a
book. Tren all the woards in the book he dozen't know
say, "Let's discppear. This student wouldn't epprec-
jate us enyhow because he doesn't lmow vhat we meen."
The student would pick up the book end in astonishment
call the clerk and complein, "Look here, this Isn't
right. I'm paying herd earned cash for this book end
I do not went one full of blank spaces. I went every-
thing I'm paying for.® He then would pick another
book but he still wouldn't get what he ¥zs paying for
wnlesz he had some way to unlock the words he did not
know.

For & thorough wnderstanding of these wmlocking
skills, I am going to explein them as they are first
taught.

Using vord form clues is the noting of likenesses
and difTerences in words. The child who notices that
sand is just like hand except for the beginning is
noting word form. The skills ossential (noting like-
nesses end differences) for using word form clues &re
basic to successful structural and phonetic enalysis.

These two types of analysis are interrelated end
often must be cambined in attacking a word. In these
ipstences structurel snalysis logically preceded phon-
otic anelysis in the word attack process.

Careful sciutiny of words shows thet they are ro-
lated in families. Fach word has its ancestors, cou-
sins cnd distant relatives.

Each femily is descended from a parent word, end
through every word that belongs to that femily hes
& specific meaning of its owm, it 1s alweys related
to the meening of the parent word. For exemple, the
vords port, portfolio, porteble, and porter are ell
descendsnts of the word parto, a Letin verd that meens
“"to cerry”

Eech has its perticuler meening but they ell refer
in same way to the act of carrying. Kow, suppose you
ceme across the word portege--you could guess it was
a cousin of porter end a descendant of Pepa Porto. So,
learning a number of parent or root words of the Eng-
lish lenguage will help you to guess the fernily eon--
nection of meny unfamiliar words you mect.

Leerning the mezaing of cormonly used vrefixes and
suffixes will give you soms more tools in your word
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detective kit.

So, learning parents, prefixes, and suffixes wil
meke old friends of words once strange. If you meet
importable, you know im means “"in", port means "to
carry" and able means what it says--wholly, "able to
carry in."

Another phase of structural analysis is dividing
words into syllavles. And if you can pronounce the
syllebles that appear you will find that many words
that were unfamiliar in print are familiar when you
pronounce then.

A very usable system of dividing words is given
by Kottmeyer in his "Hundbook for Remedial Reading."
He gives the rule that the nwiber of vowels (except
finzl E and double vovels which count as one) deter-
mine the number of syllables a word will have,

Skills become more automatic when they are prac-
ticed systematically and regulerly. In order to
provide this, I have the vractice in my classes of
heving vhat we cell "the three nev words" on the
board for each meeting., These cre not alvays new
words, but euch one represents one of the three main
parts of structural analysis which sre: ooking for
parts of a compound word, leoking for femilicy Pro-
fixes, suffixss wnd roots, and dividing words acc-
ordinz to the rules of putiterns Just expleined.
Thece three words cre kept in columns, ong column
for each division method. £ nev word is odded to
gacn colum et ezeh clooo mecting,

. Exemplesa: , . v ¢ve cv
RECZIVER/SHIP RE/DOULT/ABLE RE/DUI /DAET
DOOR/PLATE DIS/MEMBER /MEIT ve ¢v ¢V
EDGE/WISE DUCT/LESS DOC/TO /RATE

‘'VC CV cve ¢V
EC/TO/DER /MAL

The building of these lists in colwumnu improsoe:
on the students these methods of attack :nd gives to
me fer tetter results then eny other method of prac-
ticing them.

Phenetic znelysis vwill not be glven 23 much en-
phasis in a coilege £roup ag structural anclysis bub
the revieving of some phcnetic elements is helpful,
I believe. The ones I sugzest ere: (1) Two vowel
letters may be used to represent variant single vow..
el sounds as AI in rain wund pléf%sqﬁnd ag 00 in food
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Fand good. (2) Diphthongs or two vowel sounds blended to
ﬁform one speech sound. (3) The only vowel sound in & word
tor syllable is affected by en'R" if the "R" follows it.
${4) If "A" is the only vowel in & syllable or word, eni
:it is followéd by "i" or "w", the "a" then has neither
t-its long nor its short sound.

i These rules are most easily taught, I believe, by

: posting a pronunciation chart containing thess elements
and a key word. Ths 1ist I use is:

Sy

¥

i

oi-oy--oil--boy ar-aw~-taught--strawberry
ou--house ay--tray
ar--gster ew-~~-Screv
ur--turtle oo--broom
er--fern 00--book
ir--vird ai--snail
ai--plaid

Last year at this conference Dr. Fiehler prescnted
a most interesting discussion of this system of pro-
nouncing end getting the sound of words by eing helper
words, For example, malign could be pronounced with
the help of sign or align.

One of the wmost profiteble and enjoyable means of
recognizing words and getting thelr meeninss is from
context. The necesscry context may come before, aiter
or both before and after the uninown word. L omey
appecr as an uppositive, as o quelifying phresze, or in
perenthesis.

Guessing meanings from context is & veluant bls
vice--and according teo our informal surveys, the most
frequently used device. But to dcpsnd on this &
would cause many mistekes.

The fifth and last method of word attueck waich I
shall mention is use of the dictionery. I put it last
because I believe that other methods should bs used
first, so as no¥ to interrupt reading. Bub it is &
velucble teol and one that should be used easily. To
ic this, use of guide words caw be tamgnt. (Students
don't elways reach college kmowains this).

It usuzlly is profiteble to discuss word origing,
synonyms, antonyms &nd howmonjyms. The big unuoridged
lictionaries will, of course, give more complste and
detailed informetion, The dictionary should be used--
but used wisely and as a tool--not as a crutch.
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"I have discussed word form clues y Btructurel and
phonetic analysis, contextual clues and use of a dic-
tionary as five methods of word attack., The use of
these will aid in word recognition and word mesning.
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GROUPING IN REMEDIAL READILG
Elsie Dotson

University of Toxas

I. Since I am currently involved with this problem of
trying to group students in the most effective manner, I
have several rather strong feelings on the subject, and
the first that comes to mind (I'm swre thie i1s because
it is the one that hes afforded me the most difficulty
lately) is the multiplicity of practical considerations
that you need to have iIn. order to launch into this. I
weuld 1like to go into a few of these with you, since
they sre &ssuming such a place of eminence in my think-
ing.

A, Sufficient time for individual interviews. Anytime
you work on a group basis, you &are going to have tou
allow time for individuasl contacts.

B. Adequate lesson preperation and sufficient timo in
which to do this. In workingz with people on bthis
problem of reading improvement, you will heve %o do
a lot of improvising, i.e., using materials in ways
other than those designated in manuels end finding
new materials to meet current necds. Also, you
have to know the materials well enough to be able
to use them in stimulating further thinking.
Another factor involved in this consideration of
adequate preparation is planning for diversity with-
in the group. There may be times when you will want

"to put this group on an assignment while you work
with only one or two members of the group. This
involves putting the group on a meaningful task--
not Just one that will keep them occupied while you
work with smaller numbers.

C. Diversity of materials. As you cen seo from the
previous point I Just discussed, you will need e
diversity of materials if you diversify the group.
Also, you may want to switch activities entirely
for & while and this may necessitate completely
different materials.

D. Interest in group Activity. On & more personal
basis-~-but a very practicel one--working with
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groups requires a bellief, desire, and procliv.
1ty to work in a group =ituation.
These are some of the things I think a person should
think through thorouzhly if he is interested in worl-
ing with groups. And I cannot emphasize enough the
amount of time you will need for Preparation and for
individuel contacts.
II. VWhy group? Ncw let us 80 into some of the why's
of grouping. :
A, Homogenous Zroupings:
Well, of course, one of the most obvious and
vlausidle reasons for grouping is to try to
students with similar problems in the 3ane
group, thereby making it possible for you to
work more intensively with the problen ct hend.
B, Vary the size of the groups;
By grouping, you cen very the size of the
group according to the goals you set up for
each grouping--the goals being deterrmined to =
great extent by the needs of the students,
Therefore, in my opinion, scme skills lend
themselves to a lurge Sroup cyoroidch--one thas
is relutively mechunicul--such as working on
increesing rate of reeding, while the optimun
conditions for the acquisition of mort ColpY'e -
hension skills call for smaller aroupa,
C. Individuulized approach:
If you ure ablc to detsrmine vnen and vhere
snoller grouns ¢re the most effoctive setting

i
for certain studics, then SO CLouge & nore

o
fasai

¥
rndivideclized epprocel within the aralicr
The members within the rroun will hove & m
<+ -
L}

D. Gives the instructor a chgnoe ‘o Boon in oo
1

with the indlviduanl, By woriking in sweller
ouns the Lo lmows whon te zhenre Liw
£ T o

2cBivity of the groun, whan to work on dirffersns
sitills. By worling mors Intinstely writl the
Qroup, tae ingtructor 1o betier cble to Moy w.c.
Lo refer the stuaent to other agenciss which
might be “ble tec mect other needs that could bs
Interfsrire: vith the student’s eif'icisucy, Sucn
other agencics as provide: (1) Vocutional fud-
dence, (2) personel cownseling, (3) opthalmol-
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group --we come to the bacis ror grouping. This is
enigma to me, 1 i

ncd of zrouping? Instead of attempting to ansver
tldt question--for I do not know the &
2 tell youw how we are doing it ot the Universivy of

ogical cere, and (4) tutoring.

' Greater opportunity for disgnosis. By working in

smzller groups the instructor is confronted with
en opportunity for continuing diagnosis and anal-
ysis of the student and his reading skills.
Small homogenious groups provide a grezter growth
climete. In a smcller group setting the student
has a grecter opportunity to find himself.

1. Gives him a chance to got support through idch-
tifying with others. I have noticed that in
groups in which thers is & great diversity of
skills, some students tend to shut themselves
off from the group. But a similarity of pre-
formance seems to invites participation; with
others like himself the student is f{reer to
gsce himself as he is-~~to explore then, why he
is this way, end why others are. It is rather
obvicus that the student must first zccept his
lcvel of perform'ncc before he cen change 1t.

2, Sociezl climcte. Swrell informzl graoups soon
becoumes a social eg well 23 an instructicnal
gathering., Thic mekes for mors intsraciion,
se)li exploration, group reessnurance, CiCour-
cement, support end criticism, Algso, it 1g
new reading sitmosphore, and thercby tecomos
¢ positive ceanditiuning cxpczlﬂn'ﬁ in ploce of
the wipleasent experienses the student hes haf
previously wita re dln

IS m (

[}

S

Busis for grouping:

after 2ll thic talk about way onc shievld try

¢t
o

ny
[
b

E
[ &
I will admit, Weob ig Uhe mosh eticctive

end vy,
Sl groups, you gathered Trom ad
previously that I fowvor ¢ rals
b*' thls I mesn aoyvhsre Trom D
Homogenous aspects. Also you have ;¢1“nwod
I velieve people of similor levels of
should be rrounsd togethor, We wnz o
¢rogs wmeens of doing this--nemely:
(1) A1l students who, on tnﬂ DRT read below 20C
wprr end who get below 257 ] the comprehensi
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questions right, are put in one group.

(2) Students who, on the DRT, read at a rate ¢
betwr . 1 200 wpm and 300 wpn end who get 75%
or more of the comprehension questiongy
right are grouped together.

(3) Those reading between 200 wpm and 300 wpm
but who get only sbout 50% of the compre-
hension questions correct ere grouped to-
gother.

(4) Those reading faster than 300 wpm and who
get 75% or more of the questions correct are
grouped together.

By grouping this way we have eliminated two rathe»
obvious differences in skills--rate ang comprchen-
sion.

All we are aiming for here is that no one will
finish resding way ahead of the othors end no one
will consistently get more right or wrong than the
others when we discuss meenings. As I have mentioned
before, i1t hes been my observation that {uring dis-
crepancies seem to serve to drive some st.lents awey
from the group. We do shift students frou.. group to
group. It sometimes happens that even though a per-
scn's scores on the DRT are ginilar to the scores of
others in his group, his behavior in the reading pro-
gram 18 quite divergent from that of tho others, In
this case he is usuelly shifted to another group.

I en sure that you, like I, feel that grouping is
one of' the most pertin= t pProblems facing us today
and should any of you have other basis for srouping,
I would welcome +he opportunity to discuss it with
you,
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THE SOUTHWEST READING CONFERENCE, 1951-1953
Miss Lucile Willowby

University of Oklshoma

Becuuse the Southwest Reading Conference is a uni-
gue orgenizaticn, so far as any of its members know, some
of the detells of its origin and function may be of int-
erest to new members of the Conference or to college rezéd-
ing specialists in other sections of the United States.

In the fall of 1951, Oscer S. Causey, Director of the
Reading Lctoratory, Texes Christian University, wrote to
the directers of several other reading programs at
Southwestern colleges, asking if they felt thet & confer-
ence on college reading would be useful. The replies to
this inquiry encouraged him to go ahead with plans for
the first mceting of the Confersnce, which was held on
April 25, 1952, at Texas Christian University. The
program ior thie first mee’ing was planned by Dr. Albes-
J. Kingston, Jr., of Texas A. and M., Louile Harris of
Oklahoma College for Women, and Dr. William Eller of the
University of Oklahoma end Cacar S. Causey.

Representatives from five states attended the April
neeting in 1952, which was devoted to the practical
Problems of operation that were encountered by the read-
ing improvement programs in the reglon and were suzg-
ested by the theme: "Dsveloping & Reeding Program for
College Students.” Becauss there were quite a faw per-
sons in attendnnce who had not yet set up thelr local
reading programs, bubt who were faced vwith this necess-
1ty, the Confsrence vrogram evolved intc a series of dis-
cugsions in which the dirsctors of the large collepge resd
ing progrims shared thelr experience-based "lnow-how'"
vilth the people who had yet to build thesir programs.

At tho closing session; the Conference voted to pro-
vide for a2 contiauing organization end elec*ed Mr. Cousey;
chailrmen of a committee authorized to publish the pro-

" ceedings of the Conference and to errange for a 1953
meeting, Additional members of the executiva committee
included Rudolph Fiehler, Heod of the English Depertment,
Southern (Arkansas) State Collegs; Louie E. Harris, De-
vartment of Psychology, Oklahome College for Women;
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Albert J. Kingstor, Jr., Director of the Reading Lap.
oratory, Texas A, ung M.; and Willien Eller, Director
of the Reading Laboratory ang Clinic, University of
Oklahowua.

Purposes of the organization were to nake knnum

to otharw inferestod Pl'Sons the procedures used in
Drogrcms of college level and to encourage further
experimentation angd research, Merbership was 8Xxtend-
ed also to thoge associated with industrial ang other
adult reading improvement Programs,
The second annual meeting was held December 1o.
13, 1952, &t Texas Christian University, &8 the resut
of a decision to have the neetingg during the first
Semester rather then in the sprinz. Theme of the
Conference and of the 1952 ysarbook wes "Inproving Resgq.
ing Programs for College Students ang Ldults." My,
Causey was again nomed Chairmen of the eéxXecutive com-
mittee which included Migs Loris DeFigh, Universit;
of Tulsy; Tendy W, McElwee, Louisiana State Univer-
slty; A. J. Pellattieri, University of Houston; ang
Dr. Kingston.
"What Colleges Are Doing with Reeding Progrems"”
Weas the theme of the third ennuel conference Decem-
bor 11-12, 1953, at Tex:s Christian University. ' at
the busineus session it was woted to change the ex-
ecutive committes to 81X memvers serving three-yeur
terms, with provisions mde in the election of the
siX persons in 195% to Liiow the election op tvo cou-
mittes menbeory £0a0 yeor thereafier, It Wug &loo de-
clded to elect tuo from the rebiring committes and
to limit membershipy on the Bxucutive comuitice to
tvo percons iron SN one stuto,
e mev executive commitisee includes Couser, o
Ve g sdbﬁequentlg Daied chodanig, oo Kingsten from

’ ¢ for thrce-;eny Lsrris; Ralph
C. Stoiger, Missimsly;i Sonthern Unlvorsit;, and
Eller rox tro-reor termin: one Mra, Derothy Contrell,
Arkunzrn Steate Teuchore cllege, and Roy Somerfeld,
0% Yuhom: £ end M., for ne~-yvorr terns,

Indicetive or the varioty or JPORSCrs o rewd-
ing Progrems c¢nd of the Lyre of versorsy interested
in the reading problem ot the colless level is the
distribution by vosition ang depertments of the pe-
Presentatives ot the conferences, The Second meet.
ing hes veen chosen to repregent the three neetings:
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Director of reading clinics or leboratories
Reading consultants or teachers

Deans

Heads of Departments of English

Director of Testing and Guidance

Director of Guidance

Counselor—Psychologist

Counselors in Guidance

President or College

Teachers (from instructors to professors)

English

Education

Socizl Sciences, history
Psychology

Guidence

Staff menbers of Industrial Programs

Representing High Schools

Graduate Students

Optometrists

(Some others did not indicate positions
or departments. )

The increase in the attendancc and the number of in-
stitutions represented at successive” Conferences reflects
the growth of the Conference and the continued interest
in the problems of reading et the adult level. At the
first meeting an attendcnce of forty fouwr {the forty-
tvo nemes listed in the Proceedingg do not. include thot
of Dean Thones F, Richerdson, who tppcared on the pro-
&rom) represented twenty-nine colleges in five stoteg-.-

~ Texas, Oklzhoma, Arkansos, New Mexico, and Louisiana;
six high schools in Oklsahoma and Texas; «nd optometrists.

According to the second yeurbock, atterdunce at the
second meeting was seventy twe and represented thirt;-
three colleges in seven states, Kensas and Mlisgissippi
being the o new onee; Tfowr industries which sponsor
adult reszding prograns;  five high schools in two statasg;
and optometrists, This representation continued to ex-

~—piad- An—1653with -Miszowri— and IAdizng making a totel
of nine states of which forty-tvo colleges end univer-
sities were represented. Respresentation of the high
schools, industrial rrograms, znd optomstrists remain-
cd dbout the same, Altogether, fifty-six different
colleges znd universities and sixteen high schools have
been represented ot the three meetings held by the Soutl
west Reading Conference. 166
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One of the most obvio.s trends in the program
of the Conference has been toward research. The
first meetings were necessarily concerned with prac-
tical probleme: how to use the tachistoscope, the
uge of reading accelerators, etc. Research was

not excluded bhowvevrar 2nd dneresaed dn irmoartence
- WOV y—ar L 282 haiie 2

in the successive progreams. It appears that results
of experimentation and reseerch will continue to
grow 1:x importance in future meetings.
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