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STRACT
‘ " Major issues of two mini-conferences for

sinoss/labor/industry community representatives with extensive
perience and involvement in’ career education are reported in this
nograph. Focus is on recognizing and utilizing community resources
at now exist and moving actively toward building new community
sources. To this end, the monograph describes the principle of
llaboration in career education and delineates the major kinds of
reer education activities calling for collaborative efforts between
ucators and the. bu51ness/1abor/1ndustry ‘community. Eleven current
jor national programs involved in career education are described;

is suggested that if these national efforts cap be made an
tegral part of a total community career education effort, the goals

career education will be enhanced. Examples of how local community
sources are used for career education are presented, based on the.
cognition that local, not national, efforts will determine the
fectiveness of 1mp1ementatlon of career education. Further issues

p011c1 and directional guestions are discussed. Lists of the two
ni conferences' partic1pan§s*§;e appended. (TR)
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PREFACE

During the 1975-76 academic year, the Office of Career Education, USOE,
under contract with the Center For Vocational and Technical Education, Ohio
State University, conducted a series of 27 “mini-conferences" bringing together
persons. from various specialities to discuss their actions in and concerns about
career education. Two of these “mini-conferences™ were held for persons
representing the business/labor/industry community. It is the  experiences
reported in these two “‘mini-conferences” that is reported here.

Both of these “mini-conferences’ were attended by persons nominated by
State Coordinators of Career Education and by 1974-75 “mini-conference”
participants as having extensive experience and involvement in career education.
In both “mini<conferences” discussions were led by the Director, Office of
Career Education, USOE. The format in both was informal with the primary
purpose being one of seeking information and advice from the participants.

Notes made at both of these “mini-conferences” are found in the final report
of the 1975-76 Mini-conferences prepared by Dr. Richard Miguel, Center for
Vocational and Technical Education, Ohio State University. Those interested in
examining such notes should make direct contact with Dr. Miguel.

No clear consensus was sought or found among participanis at these
“mini-conferences.” The facts reported here, while believed to be accurate, may
be checked with individual “mini-conference” participants whose names and
addresses appear as an Appendix to this report. No “mini-conference”
participant can be held responsible for endorsing any recomniendations or
conclusions found here. That responsibility belongs to the Director, Office of
Career'Education, who wrote this report.
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COMMUNITY RESOURCES FOR CAREER EDUCATION

Kenueth B. Hoyt
Director. Office of Career Education
United States Office of Education

Introduction

Elements of career education, on both a natipnal and local level, existed long

hetore the term “carcer education™ was coined. Many of these elements existed

in the broader community. not as an integral part of the school system itself.
Mos: saw themselves as concerned with building some’ Kind of cooperatwe
relationship with the formal educational system, but they did not view
themselves as part of a collaborative effort, Among. the most crucial questions
facing career education, as an evolving coneept. the following must Lcrlamly be
included: (a) How can the career education effort lead to strengthening and
re-enforcing previously existing retated community efforts?: (b) How can such
community efforts be” coordinated in ways that will allow them to build on,
rather than compete with, themselves and with the total carcer education
effort?: and (¢) How can the scope and variety of community efforts refated to
career education be increased and made operational at the local level? Flere, an
attempt will be made to provide examples that. may lead toward beginning
answers to these three crucial questions, '

Career education secks to break the cycle of misunderstanding and distrust
existing in many communities between educators and members of the broader

-community -including the business/labor/industry community. A key feature of -

this ‘effort lies in recognizing that many community resources exist. NOW that
could and should be utilized in helping youth understand and capitalize on the

changing relationships between Education and work. [t-is not a matter of

building  yet annthu superstructure on the alrcady complex system of

Education. Rather. it is a matter of recognizing and utilizing community

resources that now exist and moving actively toward building new c')mmumly :
resources.

THE PRINCIPLE OF COLLABORATIQN IN CAREER EDUCATION

“Collaboration™is a term that implies the parties involved share rcspunsnblhty
and authority for basic policy decisionmaking. Further, it implies, that-eaclit.
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party has action responsibilities contribu: the success (or lack of-success)
of the total collaborative effort. Finally, 25 that each party recognizes a
responsibility to understand and -to work . .. eratively with all other parties.

“Cooperation,” on the other hand, is a term that assumes two or more parties,

each with separate and autonomous programs, agree to work together in making
all such programs more successful. To “cooperate” with another agency or
organization carries no implication that one either can, or should, affect its
policies or operational practices.

It is easy to see why the conéébt of collaboration is threatening and
distasteful to many persons. Why should a local school board, a superintendent,

~or a building principal; listen to suggestions from the business/labor/industry

community? Why should the President of a Jocal corporation consider changing
company policies with respect to interacting with educators based on suggestions
made by educators? Why should an established community organization, such
as, for example, the Boy Scouts of America, listen to suggestions for changing its
operational  programs? In each instance, one could justify ignoring such
suggestions based on a rationale that holds that those making them simply
“don’t understand what we are up agamst "

Sometimes, resistance to such suggestions has been centered around a notion
that “what we do is none of their business.” It is “his notion that career
education seeks to eradicate through a collaborative . mmunity effort. To the
extent that we share a common concern for helping youth and adults solve .
problems of Education/work relationships, then what each of us does towards
contributing to solution of such problems becomes the “business™ of all of us. If
any of our individual efforts had been as good as we have sometimes pretended
they were, the problems of Education/work relationships would have moved
much further toward selution than is obviously the case today. The principle of
collaboration calls for all of us to center our primary concern around the
question, “How much help can be made available to the individual?”" not around
the questian, “How much credit can we «et for helping?”

The principle’ of collaboration demands that alt involved recognize the need
for and actively pursue the art of compromise. To “compromise” means that all
involved be willing to change their ideas and practices, to some extent; based on
the expressed needs and ideas of others involved. All involved are asked to do so
without changing their basic ideals or principles. It is a difficult process that
often leaves all concerned feeling that something less than the optimum solution,
from their individual point of view, has been found. It would certainly be much
easier to continue, as in the past, to operate in an atmosphere of isolationalism
with each of us going our own separate ways. We have done this for far too long
and youth have suffered as a result. If we are each as concerned about problems
of Education/work relationships facing youth as we say we are, it does not seem
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too much to ask that' we now begin to practice the art of compromise and to
actively implement the principle of collaboration.

Collaboration:. Answering Career Education Policy Questions
If collaborative, rather than independent, efforts are to be evidenced at the

community level. it is essential that basic agreement be present on answers given
to each of a number of operational questions.” Such questions are the proper

concerns of Community Career Education Action Councils which, hopefully,”

will soon be in widespread operation. They include questions such as:
g

1. How are community resource persons to be identified for the classroom?

2. What procedures will be utilized for contacting communny resource
persons? Who is to initiate the contact?

3. Who arranges for field trips for students? For faculty members?

- 4, How is agreement to be reached on development and/or selecuon of career

education’ matermls for use in the classroom?

5. What emphasis should be placed on paid, as opposed to unpaid, work
experience for students?

6. Who evaluates the effectiveness of resource -persons in the classroom? How
are such evaluations to be carried out? To whom are they reported?

7.&\%0 evaluates the effectiveness of student field trips into the community?
Who conducts such evaluations? To whom are results reported?

8. How should interested community agencies and organizations contact
school officials with respect to career education related activities?

9. Under what arrangements should summer work experience opportunities

for faculty. members be arranged? What restrictions should be in place?

Even the few illustrative questions cited above should serve to make it
obvious that effective, workable answers te questions such as these should b2
made with involvement of multiple segments_of the community. Whenever
questions involving school operations are involved, school officials should, of
course, be part of the decisionmaking group. Yet, if school officials try to make
some of these decisions unilaterally without the collaborative involvement of
other segments of the community, it is reasonable to expect that difficultiesin
implementing decisions will arise. If school officials try to make such decisions
by consulting with only one part of the community while ignoring others,

A
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“Ssimitar degrees of ditticulty are hkely to emerge. For example, if basic policies
regarding work experience programs for senior high school students are made
hetween school officials and industry executives, local labor unions can be
expected to object - and they should!
g s
The types of questions posed above are ones considered in g large variety of

community based efforts. It would not be wise for school officials to operate
under a senies of policies. each quite different 18 nature. that give an advantape

tuone community organization over another. The collaborative policies required
for an effective community career education effort should apply to all segments
of the community. 1t is basically tor this reason that we urge all those who will
be affected by such policies to-be involved in their formulation as well as 1n their

execution, "

Incach case wheiher one is speaking about the local school system, the local
umt ol the Boy Scouts ot America. the local Chamber of Commerce, the local
Jabor union council, the local Council of Churches, or any other community
cireer education, resource, it is obvidus that the toraf goals -of the organization

—-—extend-considerabli-devond only i career education emphasis. Thus. in addition

to workmg out calluhorgnve policies with other community agencies and
organtztions, its also essential that cach such ageney or organization view
commitnients to career education within a broader set of goals and gesponsibili-
ties. Anessential understanding in 'uny collaborative community career educa-

tion cffort must be the right of any partner to refuse to participate in
implementirig a specific decision reached by the group. Both legal and practical

“matters make this necessary. As the collaborative effort evolves, understandings

of mutual problems should increase to a point where such refusals rirely become
necessary. Inothe beginning, however, - they may be expected to be rather
frequent and may. unless recognized as a learning experience for all involved,
lead to abortion of the collaborative effort before it ever has a real ghance to
work. All communities shoull! recognize and be prepared to deal Wwith this
problem;

‘ Major Kinds of Career Education Activities Calling For Collaborative Efforts

There is no aspeet of career education that cannot profit from a collaborative

etfort utilizing a variety of kinds of community resources. A list of specific kinds

of career education activitics. on which collaboration is possible, would include
the following: ‘

1. Identification of community career education resource persons.

2. Preparation of career education materials for use in the classroom.

7
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3. Conducting career education experiences for students in classrooms.

4. Providing observational experiences (including shadowing experiences)
for students in the business/labor/industry community.

S Providing career exploration experiences (including both unpaid work
experience and internships) for students in the community. '

6. Providing paid work experierice opportunities for students.

<

7. Providing pari-time and full-time job placement programs for students.

8. Providing unpaid work experience for students related to productive use
of leisure time. ' e

9. Providing (including developing) vocational simulation equipment and
exercises for students for use in discovering occupational interests and
~aptitudes. S )

10. Providing direct experiences for students in career decisionmaking.

1. Pm\}iding staff development materials and uctivities for educators de-
signed to increase their knowledge and appreciation of the world of work.

12. Providing work experience opportunitics (paid and/or unpaid) for staff
persons in education within the business/labor/industry. community.

In all these kinds of activities, community resources now exist, in almost
every community—both in rural and in urban America—for increasing the
cffectiveness of the total carcer education effort. A wide variety of kinds of
organizations have been participating, oftentimes in isolation from the formal
cducation system, in providing these kinds of activities to youth for many years.
It is time that all such efforts be joined together, in a collaborative fasnion, in
ways that will maximize the helpfulness available to youth. It is neither wise nor
prudent for local school officials to attempt to provide these kinds of activities
by ignoring currently existing- community cfforts. Neither is it wise for such
community efforts to contirtue to operate as though the carcer education effort
Jdoes not exist. This is consistent with the basic rationale of the broader human

services movement. Career education is part of that movement. '

o
CURRENT MAJOR NATIONAL PROGRAMS
INVOLVED IN CAREER EDUCATION
Each of the national efforts to be described here were involved 'in.ccrtain
aspects of carcer education long before the term “career education” was ceined.

5 —
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and. career education advocates. particularly those from educational settings

' PO »

“o

None o them needs the support of career education advocates in order to
cuminuc to exist, Eaclris a strong and viable effort in its own right. On the other 0
,

will find there is much o learn from persons associated with these national
eftorts and many ways in which the effectiveness of local carcer education™™

-efforts can be enhanced by working with them. If these national efforts can be

made an integral part of a total community career education effort, the goals of
career education will surely be greatly cnh.uucd

-

Junior Achievement .
. .

Junior Achievement (JA) 1s the nation's oldest youth economic education
program. Founded in 1919, it'involved during 1975, 192,000 senjor high sehool
\outh who directed and operated 7.500 small-scale businesses in over 1.000.
communities in our Nation. JA operates a gystematic, planned effort, throuuh
focal business and industry executives, that involves approximately 30 two hour
meetimes per year for participating senior high school students, Students,
working in groups of approximately 20, form and operate small businesses under
the guidance and leadership of business and industry executives. It is an
intensive. “hunds-on™ experience involving all aspects of the business from
product design to production to marketing, accounting, and personnel practices.
Paid professional staff members organize JA efforts in communities throughout
the Nation, but JA advisors Ilwnmlvcs are volunteers from the ranks of business
and industry executives.

The prime stated purpose of JA is economie education, it gims to help senior

. L P . a
high school students discover. through actual participatory experiences, the
nature wnd operations of the free enterprise system in the United States. In this

‘sense. JA holds great potential, value for all senior high school students. A

secondary goul is:to provide career awiareness and career exploration opportuni-
ties for those students considering careers in various aspects of business.

An increasing number of high schools are offéring students elective credits
toward high school graduation for successtul pacticipation ina JA prograni, The
surprising thing is that more are not doing so. Certainly, the JA program
provides an excellent opportunity for all kigh school students to-learn the basu
principles of economic education in an exciting and stimulating way. The
opportunities tor carcer C\ploralmn inherent in the JA approach, could be
greatly expanded well beyond the area of business, with very little effort. If, in
any community having both an existing JA program and a beginning career
education effort. those responsible for career education should be seeking ways
to work actively and collaboratively with JA sponsors. Career education could,
and should, stimulate gnore student interest in JA and should encourage more
students to participate i the JA progran.
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. . addition to the traditional JA program for senior high school students, the

“Jumior Achicvement organization now operates scveral additional kinds of

srograms, cach of which represents a valuable contribution to the total career
education effort. These include: (a) “Project-Business¥--a program for junior
high school students involving one class period per week for 18 weceks in which a
volunteer businessperson serves as @ resource person- in .existing social studies,
economics. or mathematics classes. This program may be operational in as many
as 1.500 classrooms during the 1976-77 school year: (b) “Economic Aware-
ness™ - an information program in basic economics for students who do not sign
up for JAzand (c) “Job Education™- summer paid work experience program
for disadvantaged inner-city youth. Students in this program meet 15 hours per
week (3 hours per day for 5 days) of which 10 hours are spent in actual
production activities and 5 in teaching students dbout the world of work.

*Project Business’™™ ccrtainly represents a kind of JA activity that ought to be -
easily incorporated into existing carcer exploration activities at the junior high
school level. “Job Education™ represents a very practical answer to one of the
key problems carcer education is trying to solve—namely, finding paid work
experience for low income youth. Both deserve the support - and active
cooperation of school officials. '

Obviously, the JA program, with its prime emphasis on cconomic understand-
ing and careers in business,.represents only a relatively small part of a total
career education effort. Just as obviously, it represents a very large part in terms
of active volunteer involvement of members of the business/industry community
in the cireer development of those youth it serves. A truly collaborative career
cducation effort, in any community where JA exists, would surely involve JA
representation on the Community  Career Education Action Council, active
efforts of school personnel to assist the JA program, and active efforts of the JA
program to enhance the total carecr education effort. '

Where JA cfforts arc not now present in a given community, Ainformalion
regarding JA can be obtained by writing to: JUNIOR ACHIEVEMENT, INC.,
550 Summer Street, Stamford, Connecticut 06901.

. Boy Scouts of America

The Boy Scouts of America have operated programs of Cub Scouting and
scouting in communities throughout the Nation for many years. [n 1968, they
established a new program called “Exploring” Himed specifically at helping -
youth, ages 15-21, make decisions regarding their personal and vocational lives.
“Explorers”™ are nu! scouts. Therefore, they are not correctly referred to as
“Explorer Scouts.” Open to both boys and girls, young women now comprise 34
percent of the total membership of 433,586 Explorers throughout the land. The
exploring program operates in communities where, with (in 1975) 112,748
volunteers and about 400 professional executives, 25448 Explorer Posts and
Ships existed. ' ‘
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The total Explorer program invol os six major Kinds of activities: (a) social:
(b) 'vocutionql': (¢) outdoor: (d perse- 2! fitness: (e) service; and (f) citizenship.
Concern is expressed for aidiry yo »h in developing and.making decisions abqut
total lifestyle not merely their pre bauvic roles in the world of paid employment.
The emphasis on productivin ard usefulness in total lifestyle is entirely
consistent with career educa’ oit's rmphasis on making work - paid or unpaid.-a
meaningful part_ of the individual's lifestyle in both the world of paid
crpplojmcnl and in prod. ctive use of leisure time. h

7

Each year, in coeperation with. local high schools, the exploring program
seeks to survev Lo, 2t ional interests of high school age youth (Grades 9-11) by
use of a “!tu.:nt Career: Interest Survey Card.” Resvlts of this effort are
reported back to jocal communities along with encouragement to form Explorer
Posts. relacend te- areas of strong expressed local student interest. An Explorer

Post is tnicaly formed around a particular area of vocational interest—e.g.,
Health Occupations, Law Enforcement, Environmental Education, etg.~often

W B of funds supplied by professional associations or industrial organiza-

tio, having special interest in encouraging youth to explore careers in that area.

Career exploration activities carried out as part of the Explorer program
include the use of resource persons in group ‘meetings, field trips, and )
exploratory work experience— basically the same kinds of activities one finds in
any comprehensive career education effort. With the way the Explorer program
is organized and operated from the national level, it is certainly possible to
establish Explorer posts, in any conununity, covering a very wide range of
occupational arcas. At present, the opportunities for carcer exploration among
the total range is limited by the kinds of emphases leading to formation of
specific Explorer Posts. '

The extensive involvement of volunteers from the business/industry commu-
nity, the high degrec of similarity in goals between the exploring program and
career education, and the use of after school time for exploring, all argue
strongly for much closei collaborative efforts between the Exploring program
and career education than have typically been evidenced to date. Local school
officials could ecasily become much more active in urging an expansion of the
Explorer program effort in ways that will more_adequately cover the world of
paid employment and be available {o a greater proportion of the student body.
Those mmembers of the business/industry community now serving as volunteers in
exploring programs could certainly be encouraged to involve themselves more
fully in the total carcer cducation ecffort. Relationships - between school
counselors and Explorer posts, as well as teachers in specific areas, could and
should be greatly increased. If career education is thought of as a total
community effort - and not simply as something run By the school system - then
surely the exploring program of the Boy Scouts of America should operate as an

integral part of that effort.
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It is important to note that at present plans arc being developed for inserting

"a strong career awareness eriphasis into the Cub Scout Program. This, too,
would bc entirely consistent with the goals of eA;eer ‘education. Those wishing
© more mformauon regarding. the uxplorer program should write to: BOY
SCOUTS OF AMERICA, North Brunsw:ck, N.J. 08902..

—
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. erl Scouts Of The U S. A

r
qurently. there are about 3 1/2 million members of the Girl Scouts operating
out of 350 Girl Scout Councils in this nation. Over 500,000 women currently
serve, on a volunteer basis, as Girl Scout Leaders. In recent years, this
organization has expressed a strong interest in and commitment to the problem
of establishing.a national coordinated effort ‘affned at beginning to solve the

problem of rcduetlon of occupational sex ste cotyping as a deterrant to full
__freedom of o*cupauonal choice for women.

L] ~ Y

One model program in the area of health careers - entmen‘ “From Dreams To
Reality” —has alrcady been developed and .is currently being used with Girl
Scouts, ages 12-197 in many Girl Scout Councils. The Manual for this _program js
exceptionally wéll developed and includes a number of fascinating approachcs
aimed at helping Girl Scouts explore their ifterests and aptitudes in the area of
- Health, Occupations. Many of the ideas, sclf-analysis processes, and kinds of
suggested cxploratory “actiVities found in this Manual would be equally

applicable to any occupational arca a person—male or female—might wish to-

explore. To-the extent that any local Girl Scout Council expresses interest in
_ emphasizing career.exploration for its members, local carcer education coordi-
" nators should’ find multiple ways of encouraging and assisting'this effort. To do
> 50. wou]d surely-ennance both the comprehensiyeness 'and the effectiveness of a
total community career cducation cffort.

‘Like the BSY Scouts of America, the Girl’ Scouts of the U.S.A. have also
expressed interest'in and made progress toward helping elementary school age
girls engage in the process of career awarenéss. Thasnew handbook.for Brownie
Scouts will include a separate section on *“The World of Work.” Those wishing
more information should write to: GIRL SCOUTS OF THE U.S.A,, Program
Department. 830 Third Avenue, New York, N.Y. 1?072

The National Alliance of Businessmen (NAB) ( e -7

“The National Alliance of Bysinessmen was established in 1968 to aid in the
effort to find jobs for the disadvantaged. Funded jointly by the U.S. Department
of Labor and financial/personnel contributions from majoer mdustnes NAB
Metro offices now operate in 130 -large urban: communmes “throughout the
United ‘States. The potential of NAB for. career education, however extends
conSIdcrably beyond these 130 metropolitan areas. N

\a
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o oot anemtoyment among disadvantaged adults through o
aves aands ot pm;w;:hl Moty tor youth: (1) summer

Ty canenr prepanation: (3 motivations (4) guidance: and (5)

A cpcration Fhe Summier Frployiment program seeks to locute
N Seads Lol e veonthe e tadl-time or part-time summer jobs, Tts
c o e e e monade sidh vouth waith opportunity to earn money
By e s retuenan to dngh schiool meothe tall, Participation of the
v taeton penonnel espeaally school coumselors s, actively
Ccoee e s vouth and notivating them to participate in this
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i St o bte Dreastons (GOLD)Y propram, This is essentially @
e s dsaebvantaeed youth whieh can, and often does, operate
vt et Chool's ewn worksstindy progranm efforts, Participating
choo o veatt o thay proprnn with career guidance as part of the
|
[ Yoo Staanon Lad o Ponee (YMTE) program brings successtul

eV e asonien trom diadvantaged backgrounds together with
Lo bt hool stadents nsnatly as part of the school progriun during
o Cool b B he aopo purpose oan U made it so cant you' approach to

b el
f vl L NAR has operated Career Guidanee nstitutes for high
C ot e e papene ot the Career Guidanee Institute (CGH) s w0
v el the aeeer vudanee provided by public school educators 10
i C s bt s e ool youth, i recent years. persons attending
Lo trane s e heen sedected s terms hrome a local sehool involving both
oot et shanearators s owell as counselons, Activities involve leaming
w o sbat bl ncoapations and acanpational opportunities through field trips
vt gl Conacts with persons trome the business/industry - convmunity,

Pt apont . e cnconpaped 1o deselop and implement ways of infusing such
peonl Ly anto bath the teactmp/learning process and into the career guidance
cro ot el o hond settmgs, The projects esulting, from recent NAB Career
Gorbie o Tenmntes ane enly career education infusion materials developed by
L e toachers along with an mereased emphasis on career guidance by high

vl e elors 1 seen 1o us the Career Guidanee Institutes of NAB have, in
fat beoooe career education statt development efforts and that they might bhe
vt apptoptately noned “Career Fducation Ingtitutes,”

The Coltepr Chuster proprans of NAB s an effort to help colleges serving
cvisnnly mmonity youth better blend the liberal arts with professional
eeodization ottenups that will puprove abillty o graduates from such
datitutions to enter and compete suecesstully in the labor market,

)]
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In cach NAB Metro, the youth progrumt’\hus encouraged the establishment
and operation of an Industry/Education Committee tharged with responsibility
for successfully implementing these variousiyouth programs. Membership on
this Committee is seen as coming from lhc entire business/labor/industry
community as well as from the formal sul:'mul system, It is obvious that,
conceptually. little difference exists between whm NAB calls an “Industry/Edu-
cation Committee” and what we call a “C(\llnpu111!y Career Education Action
Councik.” The essential difference, of course, is that the “Community Carcer
Education Action Council™ is seen as invol\)jng all youth at all levels of
education. It would be vbviously both natutaliand desirable to find the NAB
“Industry/Education - Council” either be strongly represented or, preferably,
become an integrai part of what we are calling a “Commumly Carcer Education

- Action Council.” The name, of course, is umm ortant. What is important
p

coneerns ltself wnh a coordinated and unified commum(y effort. Certainly, the
NAB Youth program should be a part of that cffort not apart from it.

Those mtcrcslcd in learning more about the lOtdl NAB cfforr»mcludmg the
NAB Youth program—should write: THE NATIONAL ALLIANCE OF BUSI-
NESSMEN, 1730.K Strect, N.W., Washington, D.C. 20006.

Business and Professional Women's Foundation

'
4

As part of their national conceri¥ for encouraging and assisting wonen to
enter” business ‘and professional ouup.lllonsi the Business and Professional

-~ Women's - Foundation. through its local chapter nationwide, has an active

program providing career u)unsclmg for women 25 and over. Recently, through
a Carnegic Foundation grant, the Foundation embarked on a joint ¢ffort with
the American Personnel and Guidance Associatiop aimed at developing more.
effective carcer counseling for high school gitls. With their main contacts being
inade with school counselors, this etfort now extends to 250-300 communities
in various purls of the cnunlry. S

There are a very lurLc number of local Business and l’mfcwonal Women’s
Clnbs logcated jn the United States. Members of such clubs could, and should be,
valuable resources for assisting pdrucul.lrly in that part of “career education
concerned wifh reduction-of occupational ‘sex slcrcolypmg They could also
serve as valuable career role models, as key individuals’in community career

exploraticn experiences, and in community career gujdance and counseling

cfforts. Local career education efforts have not, to date, made as much use of
this resource as they should, Those interested in doing so can obtain further
information from: BUSINESS- AND PROFESSIONAL WOMEN'S F()bN[)A
TION, 2012 Massachusetts Ave., N.W, sthmyon D.C. 7003()



National Association of Manufacturers (NAM)

The National Association of Manufacturers was organized in. 1905 with a
major expressed goal of promoting and providing better educationfindustry
cooperation. In 1969, the NAM started publishing a scrics of public policy
reports on industry /education cooperation. One of these reports dealt with the
desirability of appointing an industry-education coordinator at the Federal,
‘Statecand local levels. One such person now serves in this role within the U.S.
Office of Education—Mr. Louis Mendez, Burcau of Occupational and Adult
Education, U.S. Office of Education. In addition, a State coordinator has been
appoimcd in cach of the 50 States. Unfortunately, most are on a part-time basis
in -various State educational agencies. This aspect of NAM's operation is in
clearcst cwdcnce in-New York State.

Recently, NAM has been collecting data regarding what 150 of their member
companies are doing in the area of industry/education cooperauon Hopefully,
that publication, when it appears, will contain numerous examples of how such
councils arc contributidg- directly to community carcer cducation efforts.
C.rtainly, those local career education persons interested in lcarning more about
how to work with industry could learn much from the past experiences of NAM
memibers. Those interested in doing so should write: NATIONAL ASSOCIA-
TION OF MANUFACTURERS, 1776 F Street, N.W., Washington, D.C. 20006.
(NVote: Plans were announced in spring 1976, for NAM to merge with the
Chamber of Commerce of the U.S.A\)

Certainly, NAM has cxercised national leadership in promoting industry fedu-
cation cooperation—particularly at the secondary school level. To take advantage
of this expertisc as we now try tc move from a cooperative to a collaborative
relationship represents a great challenge for career education.

National Association For Industry-Education Cooperation(NAIEC)

" The National Association for Industry-Education Cooperation was established
in 1964 with an avowed purpose of utilizing the resources of education and of
industry in ways that will enhance and improve the relevance and quality of
education programs as preparation for work. . Originally established as the
Business-Industry section of the National Science Teachers Association, the
NAIEC .broadened its scope and became an independent organization in
1964-65. In 1972, NAIEC rerged with the National Communlty Rcsources
Workshop Association.

The activities of the NAIEC, like its interests; parallel those of career
education very closely. Approximately 20 NAIEC local councils (8 in New York
State) are operational and about 150 persons are now active members of NAIEC.
One of the major kinds of local activities consist of conducting Commumty
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Resources Workshops designed to provide local educators, K-12, with a means of
analyzing all community resources, of learning more about the world of work in
their community, and in devising ways of bringing a more proper emphasis to
education/work relationships in the classroom. The original plan for these
workshops was to establish it, in cooperation with a college or university, in
order to enable participants to receive university credit. Approximately 50 of
these workshops involving college credit have been held in States such as
Michigan, New Jersey, Ohio, New York, Indiana, and Washington. Most run
about 6 weeks.

As a result of its experiences, the NAIEC has produced two publications, one
concerned with how to cstablish an industry/education council and the other
with how to conduct a community resources workshop. Persons in carcer
education can learn much- from studying these two publications and will find
them ecntirely consistent with the goals and objectives.of career education.

The NAIEC has been struggling for years, as a small professional association
of dedicated individuals from industry and education, to establishing ways of

imnroving education/work relationships. When the term ‘‘career education”
. g .

came along, the NAIEC found nothing essentially new in its expressions of needs
and concerns. As the carcer education concept has now cvolved and broadened,
it still includes the basic goncerns that led to the formation of the NAIEC in the
first place. Where local NAIEC Industry/Education Councils have been estab-

lished, they should certainly be utilized by carcer education personnel. Where -

NAIEC sccks to establish new Councils, they should find carcer education
practitioners ready and cager to assist in this effort. ‘

Those interested in learning more about the NAIEC can do so'by writing: Dr.
Donaid M. Clark, President, NATIONAL ASSOCIATION FOR INDUSTRY-
EDUCATION COOPERATION, 235 Hendricks Blvd., Buffalo, N.Y. 14226.

A

Chamber of Commerce of the U.S.A.

The national Chamber of Commerce of the U.S.A. has had career education,
as a top priority, since. 1971, During this time, the national Chambf;','r has taken
the leadership in bringing together a wide varicty of agencics and organizations,
hoth within and outside of formal education, to prepare, by consensus
agreement, a major policy statement on Carcer Education. The resulting
publication, eititled Carcer Education: What It Is and Why We Need It was
publishcd in 1975 and has received wide nationwide distribution and discussion
since that time. - ' ' '

(n addition to promoting the concept of career education through such
agencies and associations at the national level, the Chamber has also been active

1
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ir supporting Federal carcer education legislation. Were it not for the active
support of the national Chamber, it is doubtful whethier any Federal career
education legislative would exist now.

In 1973, the national Chamber spoasored and conducted a national Career
Education conference it Washington, D.C. involving key decisionmakers from
both education and the business/labor/industry community. Results of those
conference proceedings, too, have received wide attention and distribution.

The most significant work ol the national Chamber, however, has been its
efforts to interest and involve local Chamber of Commerce organizations in
community career education efforts. At the present. time, approximately 100
such tocal Chambers across te nation are working actively to help implement
career education in their communities. Some, of course, are more active than
others. A prime example of an outstanding Chamber effort can be seen in the
work of the Albuquerque, New Mexico Chamber of Commerce. There, the
Charrber tas been actively involved in identifying business/labor/industry
vesource prrsons for career education, in promoting part-time and full-time job
placeinent, and in working with educaticnal officials in infusing career education
throughout the K-12 school systent.

As with many other national organizations, activities of local units of the
Chamber are not under the direction or control of the national Chamber. Each
local chamber, while receiving information and suggestions from-the national
Chamber, is free to develop its own initiatives,- The actions of the national
Chamber in endorsing and supporting carcer education can and should serve as a
model for local use—~provided local education officials want this to happen. At
the local level, the Chamber cannot typically be expected to take the initiztive,
Given an invitation ' to participate in career education by top administrative
officials in the school system, local Chamber of Commerce organizations, in
most communitics, ean be expected to rcspond favorably.

T

The power and potential of the local Chamber of Commerce for supporting

the career education concept and for taking a leadership role in assisting in its

implementation as a collaborative community effort should be utilized wherever
possible. For further information regarding activities of the Chamber of
Commerce, write: CHAMBER OF COMMERCE OF THE U.S.A., Education and
Manpower Dcvclopment Committee, 1615 H Street; N.W., Wushlngton D.C.
20062.

American Telephone & Telegraph Company
The American Telephone & Telegraph Company (AT&T) has, f:)'r years, had

an estublished policy of cooperating with school systems on a wide variety of
kinds of educational endeavors. Currently, about 300 full-time AT&T
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professional persons are assigned full-time to the job of educational relations.
Located throughout the United States, they work with local AT&T employees in
helping them work cooperatively with school systems at the local level.

Many of the AT&T programs_arc oriented prinarily around classroom
instruction rather than centering directly on career education. Included among
these are the award winning “*Aids to Science Education™ programs, a special
program designed to help students understand computers, and a variety of
programs designed to acquaint students with good telephone usage technigues.
These direct instructional aids have served to supplement other instructional
materials in many school systems.

In recent years, AT&T has become directly and deeply involved in carcer
education through a variety of efforts. One such cffort is a carecr awarcness
book. designed for use in elementary school reading, social studies, and language
arts classes entitied “Come Work With Us In A Telephone Company.” At the

- secondary school lzvel, another example iliustrating carcers in the telephone

company is seen in a film entitied *A Career Is Calling.”” . -

Recently, AT&T has made 2. concerted effort, at the secondary and '
postsecondary levels, to participate actively in the total carcer ?ducalion effort.
A large: part of this has involved production of very high quality films, cach of
which is accompanied by a good discussion guide. Included amdng these films is
one designed to acquaint businesspersons: with carcer . education entitled
“Getting It Together: Our Kids. Our Schools, Our Business.” A sccond film,
entitled “A World For Women In Engincering,” shows women at work in
traditionally male-dominated engincering jobs in the telephidne company. Using
a total lifestyle, rather than a narrow occupational approach, it is an excellent
example of efforts to reduce vccupational sex stercoiyping. Recently, AT&T
produced yet another film devoted to the problem of reducing occupational sex
stereotyping  which approaches  both, the potential for females to” enter
traditionally male-dominated occupations and for males to enter occupations
traditionally dominated by feinales. The film, entitled “Anything You Want To
Be" is designed to be used as part of a nulti-media curriculuin package
developed by AT&T for use in the senior high school. All of these materials are
free on loan to schools and can’ be obtained through contact with local
telephone company personnet. "

" At the national corporate level, AT&T has been among the leaders of major
industry in secking support for and active participation in carcer education. A
part, of this effort has becn aimed at encouraging local. carcer education
practitioners to extend their scope of contacts with representatives from. the
business/labor/industry community beyond their local telephone company.

ig :
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General Motors Corporation (GM)

In 1975, Generai Motors Corporation took a major national leadership role in
career education through adoption of a policy statement and a set of
implementation guidelines for use at local GM plants throughout the nation.

Because of the nature of this policy statement. and its obvious implications for

similar- kinds of actions on the part of other maJ()r natmnal corporations, it is
reproduced here in full:

GENERAL MOTORS AND CAREER EDUCATION

General Motors® support of quality education includes the concept of career
“education in United States schools and colleges. By joining in this educalionul
movement, GM seeks to help guide students to becoming better citizgns with
increased  self-awareness, improved decision- -making capabilities and with
better skills for work. This national carcer education effort should lead to
more meaningful, worthwhile, satistying careers for alt American youth.

General Motors intends to help schools and colleges, particularly those in GM
plant city communities, meet their career education objectives by actively
participating in o number of ways to include:
- Providing classroom speakers and materials on specific careers and career
arcas. )

- Providing piant visits that emphasize people skills and work cnwron-
ment.

LCooperating with local school ponplc in- designing more realislu. career
c.urrn.ula and teaching aids.

— Cooperating in career orientation progrums for counsclors teachers and
administrators.
r B
- Scrving on industry-education advisory councils and coordinating GM's
involvement with state and nuuon.ll organizations supporting the career
education cffort.

General Motors joins with other business, crganized labor, community
organizations, parents and cducators in this effort to make preparation for an
individual’s life work a major goal of American education at all levels.

In implementing this pohcy staterment, GM has established, at their national
headquarters, an active program designed to encourage local GM plant personnel

to work collaboratively with school systems in their career education efforts.

’
T
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Such activities are reported to all concerned through a newsletter entitled
“Career Education Exchange.” A recent issue of this newsletter, for example,
reported on involvement of local GM plant officials with carcer education efforts
of local school systems in Arlington, Texas: Dayton, Ohio; Defiance, Ohio; and
Hudson. Ohio. It also provided these GM personrel with other sources of carcer
education materials and activities.’ :

General Motors has exprassed interest in helping other corporations interested
in formulating carcer education policy statements and has employed professional -
staff members who are Both interested in and qualified to furthering both the
conceptualization and the implementation of career education. Persons inter-
ested in taking advantage of this expertise can do so by writing: GENERAL
MOTORS CORPORATION, Educational Relations, General Motors Building,
3044 West Grand Blyd., Detroit, Mich. 48202. ' '

General Electric Company (GE)

The General Electric Company has been actively involved in carcer education
related activitics for almost twenty years. It continues to be a prime example for
other large industries concerned about helping youth understand and capitalize
on relationships between education and work.

In 1959, GE initiated its summer guidance programs deéigned to help high

school counselors learn more about the world of work and, as a result, provide

better career guidance to students. This program, designed as a 6 wecks summer
experience, is conducted under arrangements with various universities under
which counselors receive graduate credit for successful participation. It differs
from the NABS guidance institutes described earlier primarily in that, under the
GE plan, counsclors study various occupations within a given GE ptaut in depth,
including relationships among them, rather ‘than getting an overview of a wider

- number of occupations in a varicty of industrial settings. In recent years, as with

the NAB cffort. teams—consisting of a counselor, a teacher, and an administrator
for a single high school—have been sclected for Institute attendance (rather than
limiting attendance to counsclors alone). This change has resulted-in increased
attention to implications for changes in the teaching/learning process in the -
classroom as well as in the carcer gluidance process—thus making it truly- a
“eareer education” rather than simply a “career guidance™ experience. These
Institutes include “shadow experiences™ in GE plants where individual Institute

“members are assignéd to one GE worker. By including labor union members as

well as management officials, GE feels great benefits have resulted.

A recent expansion of GE effort is found in their “Educators-In-Industry™
program which, like the Institutes, involves teachers and school administrators as

~well as counselors. This 15 week program takes place after school hours during

N
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the school year and involves in-depth visitation to local GI plaits where
educiators learn about vintous occupations in GI2.
. s

The, GE Company also operates, through many of its locai plants. the
Program To Increase Minority Engineering Graduates (PIMEG)—a systemutic
effort to acquaint minority high school youth with opportunities in engineering.
It has resultel in a tour-fold increase in just 3 years in the numbers of minority
persons enrolling in Colleges of Engineering.

. .

The CE Company is heavily involved in a communications program that
produces career guidance material directly for high schoot age youth. In addition
to a series of very attractive and well-done bouklets carrying such titles as
“Planning Your Career™ and So You Want To Go To Work,” they also include.
a series of posters. appearing a. ads in student publications, designed to help
vouth relate their hobkbies and interests to various possible career choices.
Typical of these are posters carrying titles such as: “Jim Bennette is often lost in
space. What kind of job do you think that'll get him?™ and “1f there’s one thing
Blaine Griftin knows. it’s how to spend money. What kind of job do you think
that’ll get her?” Each is accompanied by a short list of suggestions of possible
occapations such youth may want to explore. These have been very popular.

,

Finally, GE has produced a “hands-on™ career exploration display, trans-
ported in a van. for students with interests in engincering entitled “Expo-Tech.”
Entirely sclf-contained, the 17 sections -of 2Expo-Teeh-provide -many—youth-—---

. cach year with opportunity to learn basic principles of engincering through

“actua'ly handling equipment of various kinds. Designed primarily for junior high
school age students, this traveling van has found wide acceptance in inner city
schools that it has visited. . Like other GE materials, it is accompanied by an
“Fducator’s Guide™ containing suggestions for teachers and counselors on ways
of preparing students for *“Expo-Tech™ and following up on this experience.

Eachi of these GE programs holds great potentiul for those interested in the
(mplementation of career education. Those persons wishing 1o learn morc about
GI's involvement should write to: GENERAL ELECTRIC COMPANY, COrpo-
rate Education Relations, 3135 Easton Turnpike, Fairficld, Conn. 06431.

i On The Horizon: Emerging National Community Resources
For Carecr Education

The major national commuhity resources for career education, described
above in some detail, represent, hopefully, only a relatively small portion of
those that will soon become avuilable in communities throughout the Nation.
Here, examples of emerging national efforts, each with great potential; will be
identified. It is hoped that these—and many ‘more—will soon have active local
collaborative involvement in the total community career education effort.
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The National Coicil of Churches, with its local gotlnlé}i)ﬂrl& everywhere,
represents one such emerging ceffort. In 1975, this group began exploring the
topic "*Career Education and the Churches™ witly particular intcrest in personal
values questions posed by career education and its humanistic definition of the
word “‘work.” Onc outgrowth of this has been the initial establishment of-a
National Centcr On Christian Studies In Education and Work. Activities have,
initially, been limited to obtaining consultant help from recognized national
leaders in career guidance and counseling. Current efforts.are underway to locate
80--100 pilot sites in the country who, through local churches, will provide
study papers on carcer education. I this study effort becomes converted into a
national action program, it holds great significance for serving as a vital
community resource for carcer education in both rural and urban America.

The American Legion adopted a major pohcy endorsing career education in
1976. Plans are now underway to comert this policy-into a set of action
suggestions for local legion posts—including the Legion Auxiliary—to usc in
serving as a community resource for career education at the local level. The golls
of the American Legion and the American Legion Auxiliary are similar. with

respect to youth programs, in-many ways-with—the_goals of career education.

Local Legion posts are located in almost every community with members vitally
interested in the future—including the career future—of this Nation’s youth. It
represents a very powerful potential resource for carcer education.

In the last few ycars, the Comprehensive Employment and Training Act
(CETA) has established local programs aimed at helping disadvantaged persons
prepare for and find cmp'.oymcnt‘. CETA provisions are present- for helping
disadvantaged junior and senior high school youth in their career preparation.
CETA prime sponsors must, of necessity, maintain close relationships with both

~--—oducational officials and with the local business/labor/industry community.

~ Local CETA Advisory Councils are similar, in composition, in many ways to
those envisioned under the concept of b-Community Carcer Education Action
Council. Local educators interested in implementing carcer cducation have
already atilized CETA, as a valuable resource, in such communitics as Prince
Georges County, Maryland and in Dade Qounty, Florida. Nationwide, however,
much remains-to be done in building close and effcc_tive‘working relationships
between CETA and school-based career education cfforts at the local level.
CETA represents a viable and valuable resourge for the implementation.of career
aducation. It is one that should be used.

In the spring of 1976, Rorary International devoted a _special issue of their
magazine to problems of educationfwork relationships. Local service clubs, such
as Rotarv. exist.in almost every community in the nation. Several are already
active in assisting local sclivol systems in the implementation of career
education. Yet, we have barely scratched the surface in terms of the great ~
potential such local service clubs have for purticiput.i‘ng' in community career

.,
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education implementation cfforts. Members of. such clubs—Kiwanis and Lions
International as well 45 Rotary —cover collectively most of the busineés/industry
community, including many small businesses whose active participation will be
essential to the success of career cducation. They are a valuable potential
community resource.

Beginning attempts have been made to involve organized labor in career
education. Career education policy statements have already been passed by both
the United Autoworkers and by the United Rubber, "Plastic, and Linoleum
Workers of America—two very important national labor unions. In terms of a
truly national effort, it is unfortunate that membership in these two unions
tends to be centered in only particular sections of the country. Yet, the
examples they have set could be utilized by other major labor unions across the
nation and, if this is done, the potential for carcer education would be

‘tremendous. If organized labor is to become the kind of valuable career

education resource it should, it will be essential to involve representatives from
organized labor in the carly stages of operation for Community Career
Education Action Councils: Organized labor has a reai interest and stake in the
goals of career education, but they rightfully resist the notion of being brought
into the picture “after the fact.” Local career education efforts should seek
active involvement of organized labor NOW.

The All Volunteer Armed Forces represent yet another powerful potential
community resource for the implementation of carcer education. Both the Navy
and the Army now employ a number of professional education specialists who
relate with professional educators with respect to educational and occupational
opportunities in the all volunteer armed forces. Since both education and work
are found in the all volunteer armed forces, this scgment of suciety should surely
be given careful consideration by youth trying to solve problems of education/
work relationships. The education specialists of the all volunteer armed forces
could.very well become **Carcer Education Resource Persoris” serving educators
in local communities. The total carcer education concept cannot be imple-
mented unless cfforts are made to involve the all voluntcer armed forces.

Recently, the New York Life Insurance Company has launched a new

—-national effort aimed at producing both films and printed materials for use in

helping high school and college students in the career decisionmaking process.
This is but one of many possible examples of large national organizations, with
local representatives in almost every comniunity, could conceivably combine a..
national career education campaign with strong urging of their local representa- |
tives to become involved in carcer education at the community level.
For several years, the Joint Council On Economic Education has promoted
the World of Work Economic Education (WOWEE) program in school systems
throughout the nation. This is a systematic attempt to infuse basic economic

r
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understandings into the curriculum of elementary and secondary education. The
WOWEE participants. in many sections of the country, have, on their own,
expanded their efforts to encompass a more comprehensive career education
approach. A prime example is Mrs. Dorothy Clark. Sth Grade Teacher, in North
Little Rock. Arkansas. It is reasonable to expect that creative teachers such as
Mrs. Clark, already involved in WOWEE efforts, will increasingly move in this
direction. ’

The Women's American Orgariization for Rehabilitation and Training (ORT)
has, as part of an international association of Jewish wornen volunteers,
promoted the need for and the provision of high quality vocational education. In-
the last few years, local ORT groups, in many communities, have provided a very
effective leadership role in promoting the concept of . ~rerr oducation and in
drawing together otlier significant community resoute o assist in this effort.
ORT's contributions to carcer education have already bzen significant and seem
likely to be even more so in the years just ahead. it is a most valuable resource
indeed for career education practitioners.

EXAMPLES OF USE OF LOCAL COMMUNITY RESOURCES
FOR CAREER EDUCATION

In the long run’ focal, not national, efforts will determine the effectiveness of
implementation. of career education. No national cffort, regardless of how well it
is ‘organized or financed, can assure that help will, in fact, accrue to a given
youth. It is only at the local level where this can occur. When one considers that
local communities vary widely in terms of carcer education resources, it is
obvious that the pattern of Gperations will alsg vary greatly from community to
community. It would be neither possible, nor should it be necessary to attempt to
summarize the wide variety of ways in which local community resaurces are
currently being utilized in career education. Instead, this section will present
only a few cxamples of local actions that-hold potential for adaptation by-other
focal communities.

Education Resources Association - New Castle County, Dglaware

Dr. John Reynard has been loaned by the DuPont Corporation (with DuPont
paying his salary) to join with onc teacher ‘and one sccretary paid for by the
focal school system to form the Educational Resources Association. It cperates
as a nonprofit organization charged with finding and utilizing both personnel

"and facilities in the business/labor/industry community for use in career

education. In a one year period, 175 business organizations signed up to
participate under a “controlled use frcqucncy arrangement, guarahieeing cach
that they will not be asked to participate to any grcatcr extent than they
indicate is desirable and possible.
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They have developed evaluation sheets for use by business/industry personnel
in evaluating both classtoom and tield trip “experiences in which they are
involved. A similar set of evaluation “sheets have been developed for use by
educators. In wranging for the use of business/labor/industry personne} as
resource persons in the classroom, a system has been developed under which the
business person meets with the teacher two weeks prior to the actual visit to
make plans. A resource catalogue has been prepared for teacher use listing the
persons and the physical fucilities available as comimunity caregr education
resources. In addition. two booklets have been developed—one entitled “Tips
For Teachers On Using Comnumity Resources™ and the other “Tips For
Community Speakers In The Classroom ™ They have tound both of these
booklets being widely used . '

Under this system, the teacher makes contact with the community through
the Educational Resources Association. In this way, indiscriminate school
requests are avoided. The directory is coded so that the teacher does noj know
the name of the person or industry being requested. Instead. if the teadher can
specity the kind of hélp needed, the Association can locate an appropriate
person and/or facility for meeting that need and is available at the desired time.
The prime_carcer education activities involved are: (1) use of resource persons in
the classroom: and (2) field trips for students and educators into the
ci)mmunily. : -

Frisby Manufacturing Company - Elk Grove, Illinoié

Mr. Tim Fnsby operates with about 150 employees and. as one employer, has
been actively engaged for some time in stimulating the implementation of career
education in his community, Initial efforts were thwarted' by an expressed lack
of interest on the part of school officials. This did not stop Mr. Frisby. He
eventually helped implement Project EVE—a hands on carcer exploration
program for teachers. This project operated as a graduate level course in after
school hours and allowed teachers, with the help of 20 local firms, to visit
plants, observe workers on the job. and then share their experiences in the
classroom, o i )

In addition, partly throu'gh Mr. Frisby's efforts, an-Economics Teacher
Project has been initiated in which teachers are taught a 20 week course in
economics: with teachery being persons from the local business/industry .
community. It was a helpful way of increasing teacher knowledge of their own
business/industry community. On another occasion, Mr, Frisby was able to
secure a number of industrial resource persons to speak at local PTA meetings -
informing parents of the conununity and the opportunities for youth career
choices. In one clementary school, Mr. Frisby helped get a “Popcorn Factory™
project underway which, in one-day, cecpose(’l clementary school -pupils, in «
“hands-on™ expericnce, to an awareness of more than 40 different occupations.
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These e\mmplcs of efforts on the part of Mr. Frisby 1llu>tratc situations which
could be rcpcalcd in communities across the land. It-is the example of the
concerricd person from the business/industry ¢ommunity volunteering his/her
time to get some career cdication activities initiated in the local school system.
The initia}’ resistance  Mr. Frisby, .found among school administrators: is not
unusual, bur it is becoming much less frequent as the career education
movement gains momentum. The fact that, despite such initial resistance,

_ positive initial carcer cducation steps-were “takep | Isan excellent example of what

can happen when only one person from a given Lommumty becomes interested
and mvolved in carcer education: Imagine” how many, other “Tim Fnsbys must

“exist in the Umtcd States! . . -

IPAR - Portland, Oregon g0y o

Several years ago. a group of congerned busmcss/labon/mduslry leaders in
Portland. Oregon becare concerned about what thcy regarded as a lack of
understanding, on the part of high school students, regarding the democratic
form of governmenl and the free enterprise system in Whlch we operate. As
result. they foimed the Institute for Public Affairs Relations (IPAR) aimed at
finding ways T which key persons from the business/labor/industry community
could go into high schools and interact with fiigh school students. Paid for by
contributions from the local busmcs>/labor/mdu.,try community., IPAR em-

. ployed an _Lxcmtlvc Director and began operations us a nonprofit agency.

When' the career cducation concept came on thd scene, IPAR cove ot 18

activities into a comprehensive community career educatipn effort. They now

operate a central clearinghouse of cemmunity resources for career education
available to teachers and counselors in the Greater Portland area. Their activities

.include the identification and utilization of ‘community resource persons. field

trips for students, and cven a job placemsent operation. School officials arg
represented on the IPAR Advisory Board, bdt this was not something started by.
the schools. IPAR members today want “IPAR™ to stand for *1 PARTIC-
IPATE"-and indecd they .do! It is today a very 'well organized and cffective
()rgam/dllon for use of L()mmumly resources in carcer. eduuu()n Many ()lhcr
commsunities could learn much from the le.R experience. >

.

Jacksonvillé, Florida

An opposite way of involving commuhity resources tor career education égn
be found in Jacksonville  Florida where the career education effort was initially
launched by school personnel. The interest and- willingness to help on the part of
the business/labor/industry community was quickly discovered and has been
widely utilized throughout the Greater Jacksonville arca. In the spring of 1976,

they held ‘their first “Community, Carcer Education Appreciation Night™ in the

auditorium of the First National Bank in Jacksonville: There, before.a crowd of

. .
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soctal hurstred penoms trom the schivols and the business/lubor/i_nduslry
cornuntythey cogaged moan “Emmy Award® :w\qccdurc under which, for cach
stothe By USOE occupatonal clusters, thiee “nominees™ from the local
Pavtness Laboraindustry communmity were named and one selected to receive a
Pravque tar outstanding - the Jacksonville career education effort. Such:a
piecedure could bemitiated wmany community . ¥ the Jacksonvilie experience is
#vabid example it should be very successtul.
=R )

Motormick Spice Company -Baltimore, Maryland

e 20D ihe MeConick Spice Company initiated efforts to work with one
e oy school Hocated siese to their plant aimed at encouraging teachers to
bhado papiin with problasis of educationfwork relationships. Teachers requested
Har marenis supphed by McCormick officials be organized for classroom
proscataias A 2 eulis the company employed three professional writers,
Bt thenanto thsr plant tor a week to study occupations, and then asked
theny toowiite s senies of learning packages for use in junior high school social
sk AL present. 30 such learning packages exist which can be used on a
Aeup ot individushized basis covering such topics as “*How to apply forajob,”
“The worker and s community,” 1 am important,” and “How to make a
Basdver™ Tuken av o whole, they can be used as a total curriculuny for eighth
stadosociab studies ) At present. 3y are sometimes used this way with personnel
o the MoComek Spice Comnany coming in as resource persons as needed .

\ econd ettort of the Company involved arranging plant tours for secondary
wheoi students. Duning such tours, students are_assigned to employees on a **]
ot B kasis wath the employee actually conducting the tcur for the individual
stadent. This procedure has helped many students establish contacts with adult
emploved workers that can be used as resources for help in various kinds of
deciions cluding career decisions—faced by the student. The McCormick
Spive Company gs convineed that this procedure has helped both students and
their own employees recognize and appreciate their own worth and the vatue of
wooth - o

v &
IN RETROSPECT -

The examples reported here serve as clear and convincing. evidence that .
ety resources for career education do exist and are being utilized in
nany wavs and i many places. Viewed only as reports. of programs and
practices. they should serve as valuable suggestions for ‘those interested in
wtihzing conmmunity resources in career education efforts. At the same time,
these examples rase a number of cruoial policy and directional questions-for .
career educatim that must be considered by those considering use of
cTmuniy sesources. Here, an attempt will-be made to identify and to discuss
these rueszl questions. ‘ -

S ~
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Does Communily Support For Career Education Exist?

While career education has been endorsed by most uf the major protessional
associations in Education. many educators seemn te be stdl unsure whedher or not’
to embark on a career education ettfort in taeir local comicities. The two
‘prime questions being, asked still are: (a) will the community realty suppoit
carcer education? and (b) is career education truly a [sting reforn plovement or
simply another educational “tad™ - -

The cxamples presented here should make it clear that, outside of formal
education. attempts 1o initiate” what can only be called a c:reer education
emphasis have existed and operated for many years. A deep and serious concern
for helping youth understand .the free cnterprise sysiem, the current and
projected nature of the world of paid cmploymcnt. the personal meaningfulness
work can hold in the lifestyle of the individual, and the changing relationships
between education and work has exisied outside the formal structure of
education for a good many years. Efforts of such groups as Junior Achieveinent,
the National Association of Manufacturers. and the Boy Scouts of America,
represent only a few of the examples reported carlier demonstrating this to be
the case. Had such groups not perceived a need for these kinds of activities, they
undoubtedly would not have begun them. Each has, in many waysand for a
good many years, tried to enlist :the support and participation of educators in
their eftorts. Cne of the most common things heard as they describe such
attempts is the resistance found within the group of professional educators. Itis
likely that this perceived resistance and lack of interest is what led many such
community resources to initiate their efforts independent of professional
educators. In any event, an objective view ofth community resources described
here can lead to no other answer but on¢ indicating that the community /s
interested in career education. '

The long history ofseveral of the national efforts described here makes it
clear that community interest in career education is neither new nor temporary
in nature. It the carcer education concept is new to the formal education system,
it certainly is not new to the broader community. 1f schools are wondering
whether they should initiate of continue a carcer education emphasis, there is

~ certainly no doubt on the part of the broader community . Based on past history,

it scems more legitimate to ask whether the education system will work with the

_broader community in career education than to ask whether the community is
willing to work with the formal education system.

. | )

“Those school systems who have sought community support for and involve-

ment in their career educaticn ctforts have, almost without exception, reported

that such interest is present and that this interest and involvement grows as

. career education takes place. While exceptions undoubtedly can be found in

certain communities. it seems valid to state that.-in general, the broader
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conununity is both ready and willing to commit resources 1o the career
education eftort.

What Is Different About Career Education?
The examples of national and local community career education actions cited
here make it legitimate to ask the question: Is carcer education simply an

-attempt on the part of the fornial education systems to do what the broader

community has been trying 10 do for many years? Two important reasons exist
juttitying a “No™ answer to this very important question,
S e _

In the first place, career education represents an attempt to secure an internal
professional commitment to change on the part of educators themselves, The
recognized need for such changes in the attitudes and actions of educators is
evident when one examines the significant educator staff development activities
being carried vut both by NAB ard by General Electric. By and large, however.
the examples reported here illustrate attempts on the part of the broader
community to seek cooperation from educators. but nor to change the barsic
attitudes or actions of educators themselves, Career education starts from a basic
premise that it is time for the same kinds of concerns for problems of
cducation/work .relatjionships that have led to formation of many of these
external efforts to be translated into internal professionai commitment to
change on the part of teachers. counselors, and administrators at every level of
Education and throughout the system of American Education. If the career
education effort is successtul, such internal changes in professional educators
will take place. If this happens, each of the national examples cited here should
grow in receptivity and become even more successful in the future than they are
at-the present time, :

Second, career education difters from eatlier efforts in its emphasis on the
need for collaboration in community cfforts. From a purely factual and
objective view, it is obvious that many of the existing commmunity efforts have
been started and continue to operzte completely independently from all others.
While cach has been successtul in many ways, none has been as successful as it
could be if joined forces with all others. While each of these community efforts

has expressed concern for youth, several have been initiated with broader

societal concerns in mind. Career education asks all to coordinate their efforts in
ways that keep a primary focus on the individual—and how that individual can
best be served by all of the resources existing in the community: A truc concern
for the individual represents the only valid reason why we should all scek ways
of working_together. It is a valid concern and should serve as sufficient
motivation to try. .. s T
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i Carser Education: A Concept or a Program?

At several points throughout this discussion, statemen's have been made that
certain co:nmunity programs stand as good examples ol career education in
action. This kind of statement, unless clearly understood. zouid lead some to
believe that career education advocates are tiying to ke over” all such
community programs and use ‘“‘carect education’ as the single label to be applied
to all of them. The same concern is often voiced by educators who, at times,
lhave been _led to believe that carcer education will “‘take oves” all existing
programs in the education system. These are incorrect impressions and nmust be
corrected. .

Within the formal system: of Education, career education operates as a
concept to be infused into all existing programs, not as a new program to be

. added to all others. As a concept, career education seeks to fuse the philosophy .

of vocationalism with the phllosophy of humamsm in ways that will make
“work” be perceived as.a human right of all human beings, not as an unwanted
societal obligation. Further, career education seeks 1o fuse the teaching/lcarning
process with the career development process in ways that wili make education,
as preparation for work, 2 major goal of all who teach“and of all who learn. In
doing so, career education does not ask for new curricula, new buildings, or new
kinds of specialists at the building level. Fgther, it esks all educators— teachers,
counselors, curriculum specialists, administrators, etc.—to infuse the career
education concept into their operational programs. Career education is a
concept, not a program.

Slmllarly, wnhm the broader community, career education does not seek to
become a competing effort with such earlier efforts as Junior Achievement, the

_ Girl Szouts of the U.S.A., or any other effort. Rather, it seeks to join such

efforts together both within the community and in terms of relationships with
the formal education system in ways that will help all conceined recognize ways
in which, by working together, youth can be better served. Within any given

“community, there should never be a career education program. The Commur:ity

Career Education Action Council, with whatever staff it may possess, will not be
responsible for operating any programs. Rather, it will seek to find ways of ~
helping all existing programs grow in effectiveness by working together-and by

- increasing the ease and effectiveness with which they work with education

personnel. Again, it is important to.emphasize career education as a concept, not
as a program. : :

~ The power of career educauon properly lies i the power of persuasion, not,
in the power of position, prestlge or financial control. The career education
concept will derive its power to help solve problems of education/work
relationships through building effective actici programs both within Education
and in the broadér community that emphasize ways in which all can work
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together in the interest of youth, \ruln cant go to“anyone and_everyone, but
help should go to youth, :

¢

Who Should Coordinate Career Education Efforts In The Community?

“Atseveral pomts in this discussion, the concept of the Community Carecr
Education Action Conneil ln.n been Teferred tow-The idea of such a Council
ditfers from the concept ol the Industry-Education Conncils being championed
by NAILC only m terms of its emphasis on colluboration and on the need for
chunges within professional educators themselves. There is nothing new o
starthng about the notion of 4 “coordinating council."

Mhe “Comnumity (.lrcu Education “Action Council”™ envisioned here would
involve all segments of the community —the educational system, business and
industry. organized  labor, parents, - locul  govérnment leaders, comunity
volunteer woups. and yomrh, Tt would hopetully receive funds. from some
combination of souzces, to employ the services of one or more “carzer education
courdinators™ charged with responsibility tjn')r bringing the total cormmunity - the
education system included - together in a concerted career education effort, Like
the career education coneept itselt, it would operate only with the power of

- persugsion. It would seck consensus in building plans not in imposing plans

devised by its own stat? imembers

Whether the person heading up the Community Carcer Education Action
Conneil should be an educator, a business/industry person, a labor union official,
a purent, or a local political leader is viewed here us relatively unimportant. The
important thing is that this person understand and appreciate the miiltiple
eftorts of all seqnents of the conununity. [t will be essential, of course. that this
person be especially sensitive to the needs and problems of educators since, in
the long run. most of these community efforts involve interaction with the
education system to some degree. This does not mean that the person selected to
head the etfort should necessarily be an educator.

Whoever is selected, the most important point to rccogni/c here is that
someone should be selected und some kind of coordinating agency should be
estublished. If' this is not done, we will all continue on_our separate ways and,
once again, vouth will have been served less adequately than they could be, That
is the reak importance of the career education: LOHLLP[
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APPENDIX A

List of Mini-Conference Participants
Career Education and the
Business/Labor/lndustry Community
Conference =7 October 22,1975

Joseph Bertotti, Manager John Marchak

Corporate liducu!ion_Rcl;ninns' Managing Editor
_General Electric Company Changing Times Education Service
73135 Easton Tumpike 1729 H Street, NW.

Fairtield. Connecticut 00431 Washington. D.C. 20006

Timothy Frisby ) Howard Marshall

R. J. Frisby Manutacturing Co. Manager. Community Relations

1500 Chase : . McCor: iick Company

* Bk Grove Village, (L 60007 ‘ 414 Light Street
Baltimore. Maryland 21202
Ann Graham v '
Business & Professional Women's Duke Nielson
Org. Director, Minpower, Training &

. 920 Laurel Street Education '

Las Cruces. New Mexico 88001 Associated General Contractors

. 1660 South Albion

Lewis Harriman . Denver, Colorado 80222

Vice President . :

Manufacturers & Traders Trust Co. John Norris _

1 M&T Plaza Indiana State AFLCIO

Buffalo. New York 14240 1000 North Madison Avenue

Greenwood, Indiana 46142
°Albert Lorente

International Representative Wayne Owens

" Skilled Trades Dept. . Community Affairs Manager
United Auto Workers N " General Electric Company
8000 East Jefferson . : 3198 Chestnut Street .
Detroit, Michigan 48214 ’ Philadelphia;Pennsylvania 19101
Jack McGlothlin John Reynard
Assistant  State Legislative Director Personnel Manager
United Transportation Union DuPont Company
704 Turner Road " 10th & Market Streets
Pittsburg, Kansas 66762 “ Wilmington. Delaware 19898
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APPENDIX B

List of Mini-Conference Participants
Involvement of Community Organizations
and Associations in Career Education
Conference #27 May 21,1976

Richard Amold

Manager, Educational Relations
American Telephone & Telegraph Co.
Room 538, 195 Broadway

New York, New York 10007

Richard Bauer :
Exccutive Secretary

Carcer Planning and Services
The United Methodist Church

P.0. Box 871 : :
Nashville, Tennessee 37202

Norman Berg

Associate Director

Exploring Division

Boy Scouts of America

North Brunswick, N.J. 08902

Joseph Bertotti

Manager

Corporate Education Relations
General Electric Company '
3135 Easton Turnpike

Fairfield, Connecticut 06431

Lenora Cross

Executive Director -

Business & Professional Women's
Foundation

2012 Massachusetts Avenue, N.W.

Washington, D.C. 20036

William Elliott %
Managt_:r.'Educat'ional Relations
American Cyanamid Company
Berdan Avenue

Wayne, NJ. 07470

Chester Francke’

Dircector

Education Systems Planning
General Motors Corporation
3044 West Grand Boulevard
Detroit, Michigan 48202

Nancy Garfield -

Director, Evaluation Unit
.Girl Scouts of the U.S.A.

830 Third Avenue v

New York, New York 10022

Lee Hamilton

Vice-President ,
National Assoc. of Manufacturers
1776 F Street, N.W.

Washington, D.C. 20006

Maurcen Walenga

Assistant Director

Research and Development Dept.
Junior Achievement, Inc.

550 Summer Street .
Stamford, Connecticut 06901

Thomas Walsh
Assistant Director
Economic Security, Education, and -
Manpower Section ,
Chamber of Commerce of the U.S.A.
1615 H Street, N.W.
Washington, D.C. 20062

Lorraine Whipple

Administrative Director -

Youth Division

National Afliance of Businessmen
1730 K Street, N.W. .
Washington, D.C. 20006
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