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PREFACE - K
. : /

Materials of the project stress parallels between the/ﬂives of children
and the lives of all other humans. The process of decision making is learned
through making decisions whether one is a child in school oy an adult in a
specific occupation. So too are other career development concepts. learned.

One learns coping behaviors by being able to cope wi*“h situations in the here
and now. Children at school are involved in an occupatioh, that of "school
child" just as an adult may be in the occupation.of tai}br or chemist.

~. Visits were made to career education project sites, career education
curriculum guides and career development theory were/?eviewed, commercial mate-
rials were examined, and people in various occupations were interviewed. Out
of all these -activities emerged the eleven career qéve1opment major concepts and
the seventy-six subconcepts around which the Enrighment -of Teacher and Counselor
* Competencies in Career Education materials are built. Certainly more career
development concepts. exist. However, 'some priorities had to be established.
With the help of a validation task force the staff was able to reduce the con-
cepts to a manageable number. . e

~ Five textbook series were reviewed and concepts commonly presented at
each experience level were identified for language arts, mathematics, science,
and social studies. Once both career development and subject matter concepts
,were identified, teaching strategies were ‘developed which ‘infused the two types
of concepts. : .

Jeaching-learning activities have to have a “juniping-off" point. The
project staff has chosen to use occupations selected from-the fifteen USOE
clusters of occupations as the agent to bring together career development and
subject matter concepts. It is the philosophy of the project staff that at the
K-6 level, in general, it does not matter which occupations are chosen. In
fact, occupations do not have to be used. However, occupations are highly
motivational in nature and serve as an excellent means to help students.acquire
career deve]opment and subject matter processes and content.

_ An honest attempt has been made to avoid sex and minority group stereo-.
typing. Illustrations and text were-reviewed by minority group members and
representatives of women's groups. Some illustrations were redrawn and some
- text was rewritten. The authors invite all users who find any illustrations or
wording that contain stereotyping to modify the materials. It was impossible
for the staff to determine whether publications Tisted in the bibliographies
contained stereotyping. -The user should be alert to this possibility and
- review all materials listed in the bibliographies.

Throughout the development of this guide, students and %eachers at
Buzzard Laboratory School offered suggestions for improvement »f the materials.
Many children's suggestions are-incorporated into this publication. B

_ . The vastness of the population for whom this pubTication is intended
‘made it difficult to produce a document that would fit the needs of the entire
population. Therefore, the staff expects that many adaptations will occur.
This may be .highly desirable because the professional classroom teacher is
very adept at auapting.

8 - ==The Project Staff



ORIENTATION TO THE GU1DE

Dear Teacheh,

You are about to be introduced to a promising innovation in K-6
curriculum--career education. '

Put aside any pat ideas you may have.
Career educat1on isn't just learning‘about Jjobs.

Career educa+1on isn't steer1ng children
into certain careers.

Career education doesn't force ch11drnn to
ask "What do I want to be?"

class per1od ca]]ed career
education.

You don't have to buy new.
materials,

You don't .have to change
useful teaching methods.

o
w0
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INFUSION is the Master of.Ceremonies
- for career education.

" Career education has two componeénts.
I. The Subject Matter Areas

These are.the building.blocks of
every K-6 curriculum. The
activities in this guide will
reinforce Science, Language Arts,
Mathematics, and Social Studies
concepts.

II. The Career Development Areas _.

. oA, ?he’Deve]opmenta]
Dimensions

Understanding and skills
in career development
guarantee parsonal satis- ,
. faction and success in the-several
: adult careers (parent, citizen,
.worker, etc.) which each child will
~assume as an adult. -Understanding
and skills in career development help
children to know themselves. Areas
such as Coping Behaviors, Decision
Making, Lifestyle, and Self-Development
have been labeTed the developmental
dimensions of career development.

B. ' The Interacting Dimens*ons

. Children think of themselves as
workers. They are interested in
‘knowing, trying out, and ‘comparing-
‘the characteristics of adult tasks.
Children wonder, "What tools do you

. use? Can I do it? How long does

it take you to learn your job? Are

.you ever in danger? Bored? Do you
‘make enough money?" Areas such as _
Occupational Information, Educational

. Awareness, and Attitudes and Apprecia-
tions have been labeled the interacting
dimensions of career development.

When\these components are INFUSED
into a single teaching/learning

activity, career
education -

happensx\
\




Concepts

Subject matter concepts for the activities in this book were adapted
- from major textbook series. . .

Concepts for the developmental dinensions of career development are
identified bv one to three major concapts. ‘Each major concept has K-6
subconcepts sequenced by increasiry detail and difficulty according to
experience level. - : - ‘

Concepts for the interacting dimensions of career development are
more general and are the same at each exprience level in this series.

Teacher Goals

The career concepts lend themselves to a spectrum of teaching activities
beyond the scope of those offered in this book, Teacher goals are provided -
so that you may preview. and scan the -teachability of a concept. The
teacher goals will alert you to many ways to reinforce career concepts
_throughout the school day. '

11
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Object%ves

_ You are correct if you assume that each career education activity -
has more than oné objective. “he activities have objectives from the two
_-Lareer—education components--subject matter and career development. -

There is_ a reasonable balance between m '

.~ the cognitive;—*“”———i——_

. | affective, —

-~

and psychomotor. -

objectives.

Objectives appear in the discussion of an activity like this.
PPO means Pupil Performance Objective.

. . compile a lis” of ways
to find out names and addresses
Lifestyle , of local nurseries. PPO '

Lifestyles wﬁthih‘a communi ty
differ. -

Use the yellow pages of the telephone
- directory as .one source for locating
_____ - nurseries in the immediate area.

.The career concept tpwakd which the objective was written is beside
it in the left hand column. S

12




EvéTuation_ o : -

'Thé‘evaluatiqn of pupil achievement after ‘an infusion strategy
(teaching unit) has been completed must depend primarily upon the sensi-
tivity and judgment of the classroom teacher. The “intelligent selection
of means of evaluation has a direct relationship to the actual learners
involved and the local conditions. For example, the classroom teacher is
the best gqualified person to decide whether a certain child should demon- -
strate a given knowledge "orally" or "in writing." The §ame-consideration
may be applied to the amount of knowledge or skill required. :

Rather than prescribe a posttest, the present materials suggest that
the pupil performance objectives for the infusion strategy activities be
used as bases for the individual teacher's evaluation of pupil achievement.
With these objectives and their corresponding activities as starting points,
the teacher may decide to designate: : ‘

w

A CERTAIN NUMBER OF REQUIRED ACTIVITIES TO BE
PERFORMED BY ALL PUPILS; - T :

or, A CERTAIN NUMBER OF ACTIVITIES WHICH MAY BE TREATED
AS ELECTIVES BY THE CHILDREN; .

or, A COMBINATION OF'REQUIRED AND ELECTIVE ACTIVITIES;

or, A NRITTEN, ORAL, OR PERFORMANCE TEST CONSTRUCTED
ACCORDING TO THE CONTENT AND ACTIVITIES ACTUALLY
. EXPERIENCED_BY THE CHILDREN. 4 )

13
13
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ORGANIZATION OF THE GUIDE

-

You are probably very familiar with the content of the subject
matter areas--mathematics, science, social ‘studies, and language arts.

" However, career development content may be new to you and you may need ito

become familiar with career development concepts. For this reason, with-

in each grade or experience level the guide is organized around the

. developmental dimensions--Coping Behaviors, Decision Making, Lifestyle,
and Self-Development. Infusion strategies (teaching units) have been

prepared which focus on a career development concept. ‘

In case you are wondering what happened to the other three dimensions
of career development, you will recall that they were called the interact-
ing dimensions and they do just that--interact with the four developmental
dimensions listed above. Separate teaching units have not been written
for the interacting dimensions concepts. Interacting dimensions concepts
have been integrated into the suggested activities for the developmental
dimensions.

Each experience level has been tabbed so that you can quickly find
the experience level(s) that are appropriate for your students. Within
each experience level you will find eight infusion strategies. The infu--
.sion strategies follow the same pattern for experience levels:

~ Coping Behaviors - 2 infusion strategies

Decision Making - 2 infusion strategies

Lifestyle 1 infusion strategy'

Se1f-Deve1opment'

3 infusion strategies

14

14
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Th{s book is organized so that you can use it in different ways. The

; INDEX is your key. _ .

~ Suppose’ you wanted to teach about an ocuwupation because it was of high
interest in your geographic area or of special interest to the children.
Choose an infusion strategy by occupational theme.- °

Dimenston Infusion Strate Activity Subject Matter ° . Page
] Soing Below Diver Why Dive? 3 Describe, Fid similarities
. t and differences
LS Coming Attractions Theater Alike and Descrlbé. find similarities —_—
. Manager Different and differences
. : ~
SO At Your Service _ Deliveryman Try This One Categorizations

Perhaps you wish to transform a math period into career education. Select
your specific math topic and use that activity. :

MATHEMATICS -
(Facts and Operations)
[«:} 1 Protect You Policeman ‘X‘:':h::"zn Be . Counting . —
+CB I Protect You Policeman Help Me Find It Cardinal numbers —
DM - Things Look Different Pilot Listen to ) Cardinals to 100 { ___

Ground Control

15
15




, . . . : . ~

_//_ areas. Choose activities from that section and teach them.

ANt 80 !
4
£
¥
What's the Number? Telephone Long Distance One-step problems
Operator , Calling
‘oM Try It This Way ' Home Service More or Less One-step problems’
Representative i
LS That's Living Nurseryman People or Plants One-step problems
LS That‘s Living ) Nurseryman ) Gardens One-st2p zroblems
LI Made to Measure Upholsterer Measured tn Fit 2lve nunber stories
1
B
\
'
-
~, '\.'

Q _ ' - 16
ERIC |

Aruitoxt provided by Eic:

Or maybe you feel your children need work in -one of thé\Eareé(“development

1]



-

In this guide you will find teaching materials in the form of teach-
ing units called infusion strategies. Each strategy cortains the following:

Career development concepts

... . 2. Teacher goals
7--3.__ Vocabulary :
4. “Perfecrmance objectives . ‘
5. Listings-of subject matter concepts used
. 6. Preplanning suggestions

7. Student activities ..

- 8. Student pages (REACT pagées)..

9. References to related materials o :
10. Job descriptions of the occupations presented

Within each infusion strategy there are 3-5 teaching actiVities. Be
se]ective: Choose those that fit you and your. students. :

REACT Pages

-Student materials ‘are offered for each activity
in the form of Reinforcement Activity (REACT)
~ pages. The REACT page is an activity sup- -
plement to be used at the discretion of
the teacher. Directions for using the
REACT pages are at the end of each
activity. . '

17
17




Maybe it's time to.start--

- You may'noﬁ feel that you are ready to start using ‘this guide. If SO,
you need not read the material below. However, if you need additional pre-
view of guide contents and additional suggestions for getting started, )

LET'S TAKE A WALK THROUGH THE_GUIDES. -

IMAGINE YOU ARE A FIRST GRADE - TEACHER who has decided to correlate some
social studies concepts and career development concepts. The steps
described below will assist you. '

IT IS IMPORTANT THAT YOU FOLLOW EACH STEP EXACTLY AND TIRN TO EACH PAGE
NUMBER GIVEN WHEN YOU ARE INSTRUCTED TO DO S0.

18



‘Using the Master Index of'Infusion Strategy Content

Step 1

Step 2

Turn to the master index at the back of this
guide. Note the code at the top. Look for
the heading titled First Experience Level.

Undér this ‘level, note the titles of each
column, then look to the column titled ,
“Subject Matter." Moving down the column,

-go through all four areas, language arts, -

' Step 3

mathematics, science, and social studies.:
Match the concepts which you see here with
the_subject matter concepts you are now
teaching. You may find that there are
many concepts Tisted which you are now
using or have used in your classroom.

Let's say you have been working with the
social studies concept "dependence upon
others" and you find several strategies
which deal with that.concept such as "I
Protect You" - Policeman, "Going Below" -
Diver, "A11 the World" -~ Actor, etc.

Further suppose that there has been a
current event focusing the attention of

the children in your class on the policeman.
Therefore, you decide to teach the "I '

‘Protect You" infusion strategy which pre-

~sents the occupation of the policeman. You

are now ready to find that strategy so that
you can become familiar enough with it to
begin your planning. The strategy begins on
P. ___in the Coping Dimension Guide. You -
can determine in which guide the strategy is
Tocated by Tooking at the "Dimension® coiumn,

Using the Introductory Material in an Ithsion Strategy,

Using the Job Description, and Using the References

- to Related Materia]s

A Word About Infusion Strategies--

‘Infusion strategies are samples of ‘how to
infuse career development concepts and ‘subject
matter concepts. Occupations serve as the .

- vehicle to accomplish the infusion process. In

all cases there is no attempt to steer children
into specific occupational emphases. The
intention, rather, is-to precvide a survey of a
wide range of occupational areas from which an
individual could begin to consider his own
potentialities and to capitalize upon the
excellent motivation that occupations can pro-
vide. Eath infusion strategy contains three-
five teaching activities.

19
19
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Examine the introductory page of the infusion .
strategy (page _ .
development dimension is Coping Behaviors.
(Perhaps you feel that you need more infor- i
mation about the Coping Behaviors Dimension. |
If so, turn to the beginning of. the Coping X
Behaviors section (pages _  through ). ;
and look over this material for background i
information.) Be sure to read the subconcept
and major concept which are also found on ;
this introductory page. Note that the occu-
pation dealt with is the policeman and the '
occupational cluster is Public Services. If |
at this time, you want to know more about what
a policeman does, turn to the end of the .
infusion strategy (page _ ) and read the job.
description, Police Officers.

Step 4‘

- Step 5. As you turn to the next page (page _ ), you
will find Teacher Goals and a listing of the
titles of the four activities presented in
this infusion strategy. The next page shows
the vocabulary 1ist. Simply familiarize your-
self with the information on these pages.

Step 6 If you were in the process of preparing to
teach this infusion strategy, now would be

N a good time to look over the list of related

: materials found near the end of the strategy
- (page ) so that plans could be made for.
obtaining them. o . '

Using the Activities Which Involve the Children

Step 7 Turn to the first activity in the infusion

strategy which is titled "Watch Qut" (page ___);

Here you find the performance objectives
which are for the career development concepts.

A word about performance objectives-- -

Care has been taken to provide objectives
at different levels of difficulty within cog-
nitive, affective, and psychomotor domains.

Step 8 Look at the listing of subject matter concepts
: used in this activity and the preplanning
suggestions for the teacher (page ). .

20
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Step 9 The next few pages __ through __ contain

the activities which involve the students.
Each page is divided into two columns. In
the Teft column, you find the dimension sub-
concepts and the names of the dimensions
which are being used in these particular
activities. (For more information about

the three Interacting Diménsions, turn to

| - Pages ___through __ .) The right column

gives a description of the activities which
involve the children. The pupil perfcrmance
objectives {PP0) are in italics and are '
followed by suggestions for infusing the
dimension concept with class activities and
the child's life.

"Using The REACT Pages

Step 10 In the right column on pa§e ____(at the end

of the 'student activities), you.find the
teacher directions for using the REACT

'.pages. -Following the directions you find

a code and the REACT page title. The code
used to identify the REACT page includes the

initials of the career development dimension, .
- experience level, and the number of the REACT

page as it appears in sequence. For example:

" CB/Level 1/1
"Safety First" -

Coping Behaviors/Level 1/REACT page ‘1

The same code also appe&rs on the REACT pages
(pages —_and __) :

A word about REACT pages—-

Examining Other Activities

The.REACT pages are not intended for
passive enjoyment. -REACT pages ask children
to do things that are based on a child's own
individual interests and needs.

-

Step 11

Now turr to page =+ You will find a second
activity titled "Tt Had To Be Written." This
activity is the second of four activities
written for this infusion strategy. . You may
examine this activity and the two following
it in the same manner as you examined the
first (Steps 8 through 11).

21
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Using Other Strategies

Step 12 Having looked at all four activities in the
infusion strategy, you have completed your

examinatiqn of an entire strategy. Once you Fxamination
understand the steps involved in using one - completed
- strategy, you will find it easy.to use any J; '
of the others. ’ :
7-
¢
B T i
a2

22




It'é'timé to'stqrt—-,'

The infusion strategies are by no means an exhaustive list of
the ways that career education concepts can be infused with all subject
matter concepts. Sample infusion strategies have been prepared to show
how career concepts can be integrated with concepts in mathematics,
language arts, "social studies, and science. However, the door is open
for you to devise additional infusion strategies for subject matter con-
-cepts that are not included in the sample strategies. You'll understand
how to develop some infusion strategies once you have tried several of
the samples. ' N

The community is. at your doorstep. Use it!
Parents are available to ass{st. Invite them in!
Hands-on matekia!s_can‘be obtained. Get them or make them!

Infusion strategies remain to be devised. Create some!
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Readiness Level \ ‘
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Oimens fon Infusion Strategy 7. Occuoation Activity Subject Matter \ Page
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D As | See It Commercial I Can Guess Uses of language: express 100
Artist t feelings, describe, inquire
LS . Specials for Customers Grocer Because There Informu! awareness ¢f sentence ' 148
Are Pecole oatterns
Ls Soectals for Cystomers firocer gm:;s Why 1 Proper ‘forms and usage ’ . 158
: {]
-‘(Llstenﬁng and Speaking) . R .:.’
=] Moving and Changing Construction Following Listening comprehension . ’ k1
Machine Operator N Directions . .
c8 ’ Do As l‘ Oo ¢ Teac'her . ‘Read the Story . *Listening comprehension . 63
DM Knowing Where to Go ’ Fireman ' What\ Is a Goal? Listening comprehension 116
o™ Knowing Where to Go Fireman l Lompar{ng Goals Listening comprenension - 122
S0 Play Is work Athlete Breathe und Show and tell activities 196
. Balance .
S0 Play Is work Athlete Time Out L.(stenlnq for comorehension 200
(Reading). .
cs Moving and Changing Construction ' ()aldoor.s Read labels ' 42
Machine Ooerator
. €8 0o As | Do ’ Teacher What Ooes the Left-to-right orfentation ° © 58
4 Teacher Do? Letter name knowledge . .
ce ) Do As | Do ‘ ) Teacher Read the Story Picture reading ’ 63
oM As | See It im:cul Look at Me Audio and visual discrimination - 95
] . Xnowing Where to Go - Fireman What Is a Goli? . Sound-letter relationshio Ilé.'
oM " lnov.mg Where to Go ) Fireman Comoaring Goals Tell story from thurf ) 132 .
LS . Soecials for Customers Grocer Because There Leftrto-right orfentation . 148
Are Peonle Visual discrlmmt_mn
1] The Family Likes :t Landscaoer Tree or Flower Picture dictionary ' _lBl
50. Play ls wWork Athlete Time Out Left-to-right orientation 200
S0 This [s Home Homemake r I'm Hungry Patterns of orgamization 219
—~ Cause-effect, sequence
(Writing Skills) .
cs - Do As I Do : Teacher What Does the Print own name, simple words ) 53
. . Teacher Do? .
ca Do As I Do Teacher - One for the word labels for objects in room 67
. Books
Readiness Level
MATHEMATICS
(Facts and Ooerations)
cs Moving and Changing . - Construction More Than One Counting . .}
Machine Operator Toy .
o™ As 1 See It ) Commercial Whet a Shaoe " Counting membars of a set "
. Artist Equivalence
- [
7 '
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OimnAston Infusion Strategy

L5 . Spectals for Customers

{Figural)

- LS Specials for Customers
. S0 . Play' Is Work
. {Geometry) ) i
ot As I See It
[} As_l See‘ It
S0 ) The Family Likes It
5D The F;mfly Likes It
(Measurement )
8 ’.Ht::ving and Changing
8 Do As 1 Do
Ls ’ Soecials for Customers
1 The Family Likes It

(Problem Solving)

c8 Hoving and cnanqinq_

cs 0o As 1 Do ‘
(Biologv) R

SD The Family Likes [t

(Earth and Sky)

8 Moving and Changirg

{Physics;
1] A« 1 See It

{Scientific Methng)

e N As 1 See It

o] As | See It

oM As 1 See It

[l As 1 See It

LS Soecials for Customers
SO The Famtly Likes [t
S0 The FamiTy Likes [t

) This {5 Kome
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Occupation

Grocer

Grocer

Athlete

’ COI;BIQ"CHI

Artist

Commercial
Artist

Landscaper .
Landscaper

Con(% uction
MachYhe Operator

Teacher

Grocer

Landscaper

Construction
Machine Operator

"Teacher

feuiuty

They Depend
on Me

Thay Depend
i "e

Rules and
Penaltfes
What a Shaoe
1 Can Guess
Sizes

Planning

How B81g Is
1e? '
One for the
Books

That's Why 1
Do It )

Sizes

How Big Is
1e?

One for the
Books

Readiness Levrsl -

Landscaoer

Construction
Machine Guerator

Commercial Artisy

Commercial Artist

Commercial Artist
Comercial Artist
c;mnercul Artise
Grocer

unq;caber
tandscaner

Homemaker

SCIENCE

Tree or Flower

Ourdoors

Louking and
Seeing

What a Share
Looking and
Seeing

1 Can Guess

Look at Me
Again

That‘s why |
Do It

Sizes
Tree-or Flower

The Family
Cares

25

28

i

Subjfect datter

Coun’ting members of a set

-
Read bar and picture graphs
8ar _9;-397:5

*

Recognition of simple smapes
Recdgni:ion of simple shapes

Hanipulation of basic solids
ard planes

Manfpulation of basic solids
and ‘planes

"

bi it!nquisn short-tall, heavy-

1ight, Teast-most, wide-narrow

" Calendar

Distinguish short-tall, heavy-
light, “least-most, wide-narrow

Distinguish short-tall, neavy-
Tight, least-most, wide-narrow

Simnle oral problems
Counting for classroom needs

Simple oral problems
Counting for classroom needs

-

Growing plants and their care

Local weather conditions
Functions of Shape

Use of senses to gather gats
Cateqorizations

Use of senses to gather data

Use of senses to gather data
Categorizations

N .
Tertures

Categorizations

Categorizations.
Categorizations

Categorizations

Pase
153

153

2

84

176

180

46
67
158

176

46

&7

184

42

90

84
90

100

158

176
184
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(Geography)

{History)

° 1
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Maving and Changtng
knowing Where to Go
Knowing where to Go

Snec(a]s'for'Cus;omers

Specials for customers

"The Family Likes It

This Is Home

This Is Home

Knowing Where to Go

Moving ang Changing

Moving and Charging

(Political Science)

Hoving and Chanqing

Moving ang C;anglng -
Moving and Changing-

As 1 See Xl.

A5 1 See ll.

Play Is wWork

(Sbcxology~=nlnroaolbz>)

Moving ing Lhanging
Yovsing and rhanhiny
¢

Do As 1 Do

As 1 See It

Ay | See It

Xnow1rg ‘Where to fin

Krowing Where to Go

*nowing where to Go.

Specials for Customers
Specials fnr Customers
Soecials for Customers

The Famtly-Likes It

Readiness Level

Occupation Artiv(lz
Construction Following
Machine Operator Directions
Fireman What 1s a Goal?
Fireman Now and Future
Grocer They Depend
on Me
Grocer Working to
Help .
Landscaper Tree or Flowsr
Homemaker I*m Hungry
Homemaker . The Family
Cares
Fireman How to Get to

Construct:un

Machine ()uerawr. N

Construction

SOCIAL STUDIES

the Fire

Following
Directions

How Blo I5 It?

Machine Operator

Construction

Machine Ocerator

Construct ton

More Than
One Toyv

Outdoors

Machine Onerator

Construction

Machine Ocerator

Commercial
Artist

Conmercial
artist

Athlete

Canstruction

How Big {3
It? -
Look at Me
Look at Me
Agatfn

Rules and
Pemalties

Outdoors

Machine Qperator

Construction

Machire QOperator

Teacher
?

“Commercial

Ertist

Cormercial
Artist

Fireman

Firem.n

fireman

U
. firocer

Arocer
Leocer

Landsiaser

“ow Rig 1g

[s?

The 15 Yew
‘Look ing ang

Seeing

Look at Me
Again

What 15 8
Goal?

Now and Future

~
I Can Do 1s
Myself

Because There .
Are Pepnte
That's why |
Jo It

working to -
He' y

PiL aing

26

29

Division of labor in home,
school, and community

Division of Tabor in home,
school, and comunity

Division of labor in a group
uifferencés between goods and
services

Family needs and wants

Family needs and wants

Division of labor in o famly

Differences hetéeen good§ and
services

Ofvision of labor in home

Map represents surface of the
earth,
Use of symbols

Persona) memories

Persona) memories

Authority in school and home
Classroom and building, rules

Classroom and building rules
Authority in schoo) and home

Authority in séhoo) and home

Authorfity in school and homé

Author ity in school and home
Classroom and building rules

.
Individuatity and responsibility
Care of eaufpment

. {
Membership 1n 4 group

- Individuality ang responsidility

Individuality and responsibility
Individuality and respons{bility
Individuality and resoonsibility
Membershio 1n a grouy M
. .

Membershin in a group
Individuality and 1esponsibility
Membership.in a group
Individuality and responsibitity

Individuality and responsibility

Membership fn a group

3
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MOVING AND CHANGING

READINESS LEVEL| INFUSION STRATEGY

CAREER DEVELOPMENT FOCUS: An individual should learn

OCCUPATIONAL FOCUS:

to cope with authority
exercised by others.

Construction Machine Operator

ACTIVITIES

~ IN-THIS INFUSION STRATEGY

2.
3.
- 4. How Big Is It?

Following Directions
More Than One Toy

Outdoors
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Teacher Goals

Teacher goals’ of this strategy combine a Coping Behaviors-Dimension
subconcept with subconcepts from Attitudes and Appreciations, Career Informa-
tion, and Educational Awareness, and subject matter concepts for the occupa-
tion of the Construction Machine Operator. -In ths perspective .the teacher's :
goals are to: o . : ‘ '

Provide an opportunity for children to have the
responsibi]ity{of authority. : '

Help children develop an understanding of the néed
for,aﬂthority. o

Lead‘children‘to an understanding that construction
machine operators have rules and gqidelines to follow.

T ' Sét up situations to simulate working conditions of
a machine operator. .

3
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.
- FOLLOWING DIRECTIONS

Readiness Level Acti?ity

| Performance Objectives

Coping Behav1ors D1mens1on

. 'Ldentzfy the authority that speczfzed the task to be com-
pleted by the construction machine oOperator.

Attitudes and’ Apprec1at1ons Dimension

. 'Ldentzfy one contmbutwn to society mado by a constr'uctwn
‘machzne operator.

4

Career Information Dimension

. name one kind of construction machine.

Subjeét Matter Concepts

~Social Studies Language Arts '
Economics ’ Listening and Speaking
Division of ]abor in L Listening comprehension
home, school, and ' :
community
History

Personal memor1es

Preplanning Suggestions

Story to read a]oud about a construction mach1neny operator
Materials for a vocabulary chart

Pictures of construction machinery - :
Magaz1nes and cata]ogs for cut and paste act1v1t1es

31 h
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FOLLOWING DIRECTIONS

. An individual should learn to
cope: with authority exercised
- by others. :

Coping Behaviors

Completion of a worthwhile
task has value for the worker
and for society.

Attitudes and Appreciations

Occupations require the use of
specific materials and equip-
ment, _ : e

Career Information

(YY)
o

[

Construction machinery operators are
usually not self-employed. This
means that they must learn to cope
with authority of those for whom .

. they work.

Read to children stories about con-
struction workers. The story about
the steam shovel operator is familiar
to most teachers in early childhood
education. - B

-« « identify the authority
that specified the task to be
completed by the construction

machinery operator. PPQ

From stories develop a vocabulary

chart with pictures that identify
several different kinds of power=
driven construction machinery.

... identify one contribution
to society-made by a construc-
tion machine operator. PPQ .

Children are usually able to identify .

some kinds of machinery because con-

struction and demolition is so wide-
spread. .

. . name one kind of cénsfruc—
tion machine. PPQ -

Provide magazines and catalogs which
have pictures of the various machines..

,Develop a bulletin board with pictures

children have cut out and mounted.and
children's drawings of construction
machines.

3



" The REACT page shows a sandwich. Ask

the children to talk about who might
héve made the sandwich. Lead the
discussion into who provides food for.
each child. Include the wage earner
and the person who cooks food. Lead
children to explore the idea that the
wage earner and the cook are really
respending to the authority of the
human's need for food. Children

need to learn that there are many
kinds of authority. The personal
direction giver is exercising only.
one kind ot authority. K

Discuss how each child goes about:
asking for special things at home.
What happens when a child verbally

_ demands sométhing? How do children

recognize when the.parent has finally

reached the end of to]erance?

CB/Leve] R/T

"Thi§ Is From Us"

83
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MORE THAN ONE TOY"

Readiness Level Activity

[;;rformance Objectives

' Coping Behaviors Dimension

. give directions to other children in a game.

. . deseribe and explain the neceésity for one kind of obedience
on a school field trip. : )

Career Information Dimension

. . . name two situations in which a crane operator is needed.

Subject Matter Concepts

Social Studies Mathematics

Political Science . - Facts and Operations
. Authority in“school and - Counting
home -
Classroom and building

rules . .

~

]

Preplanning Suggestions

Stick, string, paper clips, and construction paper
"Fish" (about.5 inches long)

"Fish pond" -

Pictures of a crane

w
i
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MORE THiN ONE TOY

An individual should Tearn to .

cope with authority exercised

by others.

Couping Behaviors

Occupations require the use of
specific materials and equip-
ement.

. 4
.- Career Information

An individual should learn to
cope with authority exercised

" by others.

Coping Behaviors

36

Construction machinery operators need
a variety of skills. 'One-special
skill for the crane operator is good
eye-hand-foot coordination.

Use any game or activity in which -
coordination is needed. A simple

and familiar game uses a rod, string,
and magnet to "fish." The "fish" '
usually have an attached paper clip

to attract the magnet. Emphasis of
the activity is learning to cope with

the authority of others.

. . . give directions to other
children in a game. PPO

-As an example of giving directions,

one child is "boss;" the other child-
ren are workers. The “boss" points
to the "fish" the other child is to

- pick up. A Tlimit is set either in.

number of tries or in amount of time

allowed to "fish." Any other fish
. caught must be returned to the “pooi."

B

« . « name two situations in
which a crane operator is
needed. PPO ' :

Show pictures of .a crane operator.
Help® children see the relationship
betwezn their game of "fish" and the
crane operator'sattempt to pick up

a specific item. Select pictures of
cranes in operation in many differ-
ent situations such as excavating
and moving scrap material. .

. . describe and explain the
necessity for one kind of obed-
ience on a school field trip.
PPO : ' C



“ag

Undoubtedly during the year there

will be a crane in operation some-
where near the school. Plan a
visit to the location where a crane

is being used. :

Make ample preparation for the field
trip, Follow suggestions of the
school. Suggestions for field trips
appear in other professional mate-
rials for this project. Stress the
idea of obedience for safety sake in
relation to the crane .operator on the
Job and the child on the field trip.

The REACT page shows an excavation .
site with a sign that says "Keep °
Away." Discuss with children who-
might have put up the sign. Why is

a sign like this needed at a construc-
tion site? Is the sign "Keep Away"
something children should respect?

Lead children into talking about when :
they have had to respect the authority .

of an absent person. “My mother
doesn't want me to play‘on the way

home," -is an acknowledgment of author-

" ity exercised even though\yhe parent

isn't present. \
: , \

CB/Level R/2
"Keep Away"

37
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OUTDOORS

Readiness Level Activity

Pev%okmante Objectives

—
— s o)

- : Cee g
LT A ¥

~~Coping Behaviors Diménsion -

~——— L ... . showbyaition the ability %0 cooperate in c&rryinglout AR
‘particular classroom activity. : :

~ Career Information Dimension

. give a reason why outdoor work.might be pleasant or wnpleasant.

Subject -Matter Concepts .

Social Studies ' o z “Science :
Political Science _ Earth and Sky
Classroom and building .. LocaT weather conditions
rules . :
Authority in school ani Language Arts
home o - ' Reading Skills -
Sociology-Anthropology - Read labels
Individuality and :
© responsibility . .
Preplanning Suggestions . »///
) . " : S
/s

"Play equipment to simulate cgﬂétfuctionfmachinehy
Materials to make a sign :

}

39
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© An individual should Tearn to
cope with authority exercised
‘by others. . ‘

Coping Bohaviors

QUTDOORS

.. to’ the job and ‘the authérity of ‘the K

_Plan an area in the room as a con- -

‘play area.

" appear at -an‘unexpected time.'

o, ) L T
Construction machinery operators have
seasonal work. Most construction -

“work is out-of-doors. Some workers ..
- must be mobile. :Their work sites .- .
change as the location work changesl‘sj

'aiﬂ"jhe individual worker may find him- .-
- self working under many different 5
" conditions. . He must be able to adapt :%

person who is directing .the job.

+ « « show by action the
ability to cooperate in car-
rying out a particular class-
room activity. PPO . . -

struction site. In the area placé
equipment. children ‘use in pretend-
ing they ai: constiruction machinery.

. operators.’ "Establish rules for. play

that are consistent with the ordinary
rules of the classroom. Discuss the .,
outdoor nature of tonstruction workers! - :

Jobs. With help-from-the class make w_‘:
a -sign to be put on the constructio

a

BAD WEATHER *- .~ .+ . *

T

Develop some ‘agreement “with" the elass. .
about who is to place the. sicn on“the .
play area. Define when ‘the 'sign may - ="
be used. - - . L

3

o o e ue
PO

You-may wish to visit only when -weather:
outdoors is bad.. " This' really..creates ™
problems for the, class. because‘the g

days children need to stay indoors- 777 1%

1

‘they aiso need a variety-of activities.”

The best solution is to have ‘the sign.
: :\)L ot

¥
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The individual worker detér— )
* mines which aspects of an

- occupation may be pleasant or
unpleasant.

Career Information

‘many workers whos

44

N
-

o o give a reason why out-
door work might be pleasant or
unpleasant. PPQ

' Chi]d%én must respect the sign. Some-
-time when the sign is being-used,
meet with the group to discuss how an

outside force affects plans. Have ™ .
children give experiences from their
own lives about plans changed because
of weather. You might wish to list
such situations. *

No-picnics

No swimming

No fireworks

No baseball

No play in the park
No golf ‘ ’

Ask children fto tell how they feel
and what they‘do when plans are

changed. Relatd this feeling to the
\Qpbs are dependent

on weather.

WORKERS WHO DEPEND ON WEATHER -

Farmer =~ .
Construction Worker
Painter -

Gardener

Athlete

" The REACT page shows a child Tooking

out ‘the window which is covered with
raindrops. When the picture is shown

‘ask children how they feel in the

same-situation. Ask for suggestions
for activities which can be substi-
tuted for planned outdoor activities.

Encourage children to recall times
adults were restless because weathes
changed the adults' plans.

CB/Level R/3

"What Can I Do?"
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- HOW BIG IS IT?

Readiness Level Activity

Performance Objectives

Coping Behaviors Dimension

. tell how the size of a erane limits the crane operator's
ability to perform a job.

Career Information Dimension

. tdentify estimating a load as a skill needed by a crane
operator,

+ + .« tdentify eye-hand coordination as a skill needed by a crane |

Operator, ,
Subject Matter Concepts . o
) Mathematfcs N Social Studies
Measurement . "~ History .
Distinguish heavy-1ight; a Personal memories .
wide-narrow, etc. Political Science :
‘Problem Solving -Authority in school and
- Simple oral problems home
Counting for classrcom - - ~ Sociology-Anthropology

needs . . Care of equipment

Preplanning Suggestions

I

Bucket or boxes for carrying small blocks or toys
Tweezers, *ice tongs, etc. for picking up objects

43
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HOW BIG- IS IT?

‘Knowledge and skills in sub-
ject matter areas are helpful
., in occupational competence.

E&ucational Awareness

An individual should Tearn
to cope with authority exer-
.cised by others. ’

Coping Bzshaviors

47
44

" The operator of.a cfane needs to

estimate proper load size.

- » . tdentify estimating a
load as a skill needed by a
erane operator. - PPQ

The size of the bucket of the crane
remains constant. The Tload to be
picked up varies in size and in
kind of material to be moved. A

. load of earth, a pile of bricks, a

heavy metal beam, and .a stack of -
scrap metal are examples of the kinds
of things to be moved by a crane.

-~ o « « tell how the size of a
. erane limits the erane oper-
ator's ability to perform a

Job. PPO _

A small érane will move smaller .
loads. The number of Toads will
increase as size of load decreases.

Plan classroom activity directly
related to size of load and number of
of Toads. Each child in the activity
is to be a crane. Children involved
are to estimate how much they-can

pick up, carry, and deposit success-

fully. Make a stack of -books, blocks,
paper, crayons or any familijar class-
room supplies. Have the materials
moved to another location in the
room. Have different children move
the materials. Each time keep track
of: (1) the amount of time to move
the materials, and (2) number of
trips involved.

An entirely different aspect is if
the child ‘could move the materials
without dropping them. You might
decide to pretend the objects to

be moved are highly breakable. Any
dropped article somehow makes the
operator less efficiznt.



Knowledge and skills in sub-
ject matter areas are helpful
in occupational competence.

Educétional Awareness

Ask children to recall situations

‘when they needed a special physi-

cal skill. Riding a two wheeler,
learning to tie shoelaces, and
using scissors are-only a begin-
ning in a long 1ist of things
children try to learn at this age
level. ' :

Compare the baby learning to feed
himself with the crane operator.
Can the baby use a spoon to pick

up fnod? Can the baby get the food

to it's mouth without any spill?-

. « . identify éye-hand
eoordination as-a skill

needed by a crane operator.
PPO : '

Try to assemble for use .in the class-
room tweezers, sugar tongs, pliers,
meat -tongs, ice tongs, and any other
similiar household equipment. Put
these pieces of equipment in a work
area. Have children assemble many
different kinds of objects to be
picked up. '

'Encourage children to use the tools

to pick up the objects. Experience
will help their coordination. Help
children Tearn that workers must
learn to do their jobs. Compare
the child's learning tasks to the
workers'Tearning tasks.

- The REACT page has a picture of a

hard hat. The construction worker
may need to wear special protective
clothes on his job. Talk about why
the hard hat and other protective

clothing is needed. -



49

Ask who probably made the decision
that the construction worker

needed a hard hat. Help children
recognize that authority of others
infiuences most situations. . In
some cases the authority is a group
who -are interested in safety of
individuals. Could the worker be
on the job without the hat? o

CB/Level R/4
~MI'1T Use It®

o
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RELATED MATERIALS

Beginning Re%pohsibi]ity: Learning to Follow Instructions (Film, Color,
. 11-min.) Coronet Instructional Films, Coronet Building, 65 East
South Water Street, Chicago, I1linois 60601, 1970. '

Beginning Responsibility: Rules-at School (Film, Color, 11-min.) Coronet
i Instructional Films, Coronet Building, 65 East South Water Street,
Chicago, I11inois 60601, 1964.

Big Book of Building and Wrecking Machines, The (Book) George Zaffo. Grosset
‘ and Dunlap, Inc., 51 Madison Avenue, New York, New York 10010, 1965.

Build-A-Road Construction Puzzle (Puzzle)'EducationaT'Reading'Service,
320 Route 17, Mahwah, New Jersey 07430, 1969.

Dickie'Bui1ds a Tfuck (Film, Color, 12-min.) Encyclopaedia Britannica Educa-
. ' tional Films, Inc., 425 North Michigan Avenue, Chicago, Mlinois
60611, 1967. - .

Fiéld Trips Out of the Orainary (Sound Fi1mstrip) Eye Gate House, Inc.,
146-0T Archer Avenue, Jamaica, New York 11435, 1970. = ‘

Girls Can Be Anything (Book) Norma Klein. E. P. Dutton and Co., Inc., 201
Park Avenue” South, New York, New York 10003, 1973.

Kingdom of Could Be You, The: Careers in Construction (Film, Co]or; 4-min.)
. EncycTopaedia Britannica Educational Films, Inc., 425 North Michigan
Avenue, Chicago, I11inois 60611, 1973.

' Mfke,MuT]igan and His Steam Shovel (Book) Virginia Lee Burton. Houghton
‘" MiffTin Company, 2 Park Street, Boston, Massachusetts 02107, 1939.

Seagort.(Fi1m, Color, 17-min.) Encyclopaedia Britannica Educational Films,
Inc., 425 North Michigan Avenue, Chicago, I11inocis 60611, 1973.

Story of Building a House, The (Filmstrip) Eye Gate House, Inc., 146-01
Archer Avenue, Jamaica, New York 11435, 1970.

What Does Your Dad Do? (Sound Filmstrip) Carlton Films, Box 56, Beloit,
Wisconsin 53511, 1971. o
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CONSTRUCTION MACHINERY OPERATORS

_ Operating ‘ergineers operate and maintain various types of power-
driven construction machinery. These machines include power shovels, cranes,
derricks, hoists, pile drivers, concrete mixers, paving machines, trench
excavators, bulldozers, tractors, and pumps. Operating engineers often are
identified by the types of machines they operate or the type of work they
perform--for example, craneman, bulldozer vperator, derrick operator, or
heavy equipment mechanic. These craftsmen have a wide range of skills because
“they work with many different types of machines--some complex and others
relatively simple. The range of skills may be illustrated by describing the
work performed by an engineer who operates a crane and one who operates an
earth-boring machine. : ' ' ' .

‘The ~rane operator manipulates various pedals and levers to rotate the
crané on its chassis and to raise and lower the crane boom and the ToadTine.
The operator also manipulates a number of different attachments itc the crane
boom for various construction purposes. For example, he manipulates buckets
for excavation work; pile drivers to drive steel beams, wood, and concrete
piling into the ground; and wrecking balls for demolition work. Good eye-
hand-foot coordination, skill in precision handiing of keavy equipment, and
Jjudgment in estimating proper load size are among the essential aptitudes
needed to do the crane operator's Job. In contrast, the operation of earth-
boring machines that dig holes for poles or posts is one of the less skilled
tasks performed by operating engineers. The operator sets the proper auger
(drill) in the spindle, starts the machine, and stops it when the auger has
penetrated to the correct depth.

_ Although the skills required of an operating engineer vary, there is

-"an. increasing trend toward more versatility in this field, and an individual

. who desires steady employment, particularly in construction, should know how
to operate several different types of equipment. Operators prefer to work on
the more complex types of machines because they are paid higher wage rates
for operating such machines.

: The majority of operating engineers work on construction projects.
Most of the construciion machinery operators are employed by contractors"
engaged in highway, dam, airport, and other large-scale engineering projects.
On building projects, they are employed in excavating, grading, landscaping
and in hoisting concrete, steel, and other building materials. Others are
employed by utility companies, manufacturers, and other business firms that
do their own construction work, as well as by state and local public works
and highway departments. Relatively few operating engineers are self-
employed. Those who are self-employed are, usually owher-operators of con-
struction equipment, such as bulldozers, small cranes, and backhoes,

: In addition to employment in construction work, operating engineers
operate cranes, hoists, and other power-driven machinery in factories and
mines. In some cases, the dutie; of operating engineers in nonconstruction
Jjobs are about the same as those in construction work. For example, opera- -
tion of a crane to unload cars of coal at a factory is very similar to oper-
ation of a crane to unload barges of sand and gravel for a street paving job.
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On the other hand, the work of a steel pourer (craneman) in a steel mill
- -differs considerably from that of a crane operator in the construction
industry. : T
Construction machinery operators are employed in every section of t e
country.” Their work, however, may often take them to remote locations where
highways and heavy engineering projects, such as dams, are being built.

ost training authorities recommend the completion of a 3-year appren-
ticeship as the best way o qualify for journeyman status as an operating
engineer. Many men-having mechanica] aptitude, however, enter this occupation
by obtaining jobs as oilers (operating engineer's assistants) or as helpers to
heavy equipment repairmen. Workers on these jobs gain a knowledge of the
machinery, how to keep it in good working order, and how to make repairs.
.Oilers and helpers must perform their work well and demonstrate initiative
before they are given the ‘instruction from experienced operators that is neces-
sary for advancement. They also must demonstrate interest in and ability to
learn the correct methods of hand1ing equipment and be able to recognize
hazards that must be avoided. - ’ ' ‘
Some men having mechanical experience, such as that obtained from oper-
-ating farm.equipment, may get jobs operating the simpler construction machines.
Operating knowledge of a broad range of related equipment and attachments, how-
. ever,. is ordinarily necessary to obtain continuous employment. - This all-
round knowledge is obtained best through a formal apprenticeship program or by
working as an oiler or helper, -usually for a much longer period of time than
it takes to complete ean apprenticeship.

) Apprenticeship standards provide training in the operation of each of
the following types of equipment: (1) universal equipment (hoists, shovels,
cranes, and related equipment), (2) grading and paving equipment, and (3) :
plant equipment (such as material mixing and crushing machines). Thesn standards
ailso provide for the training of heavy~-duty coastruction machinery repairmen.
The apprenticeship. program for each training classification consists of at
Teast 6,000 hours (3 years) of on-the-job training. Training is given either -
by a lead engineer, a Jjourneyman, or a master mechanic. In a typical univer-
sal equipment training program, the apprentice learns, among other things, to
use, maintain, and handle safely the equipment and tools used in the trade;
set grade stakes; and read plans and instructions. He also learns- to use weld-

- ing-and cutting equipment and the different types of greases and oils. 1In
addition to on-the-job training, the apprenticeship program includes a mini-
mum of 144 hours a year of related classroom instruction in subjects such as
reading of grade plans, elements of electricity, physics, welding, and auto-
motive maintenance. , o -

N . : . - .
Apprenticeship applicants generally must be. between. 18 and 25 and must
be physically able to perform the viork of the trade. A high school education
or its equivalent is required o complete satisfactorily the related theoretical
instruction. Applicants also must demonstrate the ability and aptitude neces-
sary to master the rudiments of the trade. ‘

The rapid rise in employment of operating engineers will occur mainly
because of the anticipated growth in construction activity. The growing
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volume of highway construction, resulting from the federal government's long-
range mu]tiyjﬂ]ion-do]]ar'highway development program, will be especially
important in providing thousands of job opportunities for operating engineers.
Job opportunities also wilj result from the need to maintain and repair the

Pation's expanding highway system. _ :

The trend toward the incneasing_use of construction machinery shows
every indication of continuing. More specialized and more complex machines, .
particularly those used in earth-moving, as well as smaller mactiines suitable
for small construction projects, are being developed continually and are
expected to be 'sed to a greater extent. The increasing mechanization of mate-
rials movement in factories and mines also should result in growing employment
of operating engirzers outside of construction.. : .

.Technological improvements are. expected to 1imit somewhat the growth
in employment of construction machinery operators. For example, the increased
size, speed, mebility, and durability of construction machines has expanded
- operators' work efficiency. Mobile tiuck cranes are now in use that can 1ift
125 tons to a height of 330 feet (equivalent to a 3.-story building). These
mobile cyanes can travel over highways at speeds up to 35 m.p.h.  Scrapers are
in use that can Scoop up and carry from 75 to 150 tons of dirt in one load.
tarth-moving machines now move many times the amount of material that could -
-be moved by the largest machine in use a few years ago. Redesign of equipment
has reduced breakdowns and improved maintenance efficiency.

In addition toﬁimprovements,in'conventional machinery, many types of
" Taborsaving equipment developed in recent years are expected totcain widespread
use in the next decade, Frequently, these machines combine the functions of :
several conventional machines. One example is the slipform paver that Spreads, .
vibrates, forms, and finishes concrete paving in one continuous operation. The
slipforin paver replaces at least four other machines formerly used in concrate
paving. A pipelaying machine digs a trench, Towers the pipe jnto the trench,
and fills the trench after the pipes are connected. In addition, electronic
controls on construction equipment are being used increasingly. For example,
the use of electronic grade controls on highway paving equipment results in
smoother pavements and greater efficiency of the paving operation.

The operating engineer's work is performed outdoors: consequently, he
usually works steadily during the warmer months and experiences slow periods
~ during the colder months. The work is active and sometimes strenuous. The ,
~operation of some machines, particularly bulldozers and some types of scrapers,
is physically tiring because the constant movement of the machine shakes or
Jjolts the operator. -

A large proportion of operating engineers are members of the Inter-
national Union of Operating Engineers. :

Adapted from: Occupational OQutlook Handbook, 1970-71 edition.
' U. S. Department of Labor, Washington, D. C.
pp. 392-395, )
51

54




1

éehc?

‘DOAST DO -
READINESS LEVEL| INFUSION STRATEGY O

' - ' o=
CAREER DEVELOPMENT FOCUS: Different skills are required
' for different tasks.

1

~ OCCUPATIONAL FOCUS: Teacher

. . ACTIVITIES
. IN THIS INFUSION STRATEGY -

1.” What Does the Teacher Do?
2. Read the Story .

3. One For the Books

4. This Is New

Behaviors 'Ccpin“g Behaviors Coping jBehaviors,,Copin_g Behaviors




Teacher Goals

Teacher goals of this strategy combine a Coping Behaviors Dimension-
subconcept with subconcepts from Attitudes and ‘Appreciations, Career Informa-
tion, and Educational Awareness, and subiect matger concepts for the occupa-
tion of Teacher. 1In this perspective the teacher's goals are to: '

Provide opportunities for children to take part in
teacher tasks. . - :

_ Offer activities in which. children can identify a-
. skill or knowledge. -

Plan situations in which children will use old skills
in new ways. .

Develop challenging -situations which give children a
chance to practice skills.

Direct attention to the variety of skills used in
daily Tife. '
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WHAT DOES THE TEACHER DO?

Readiness. Level Aétivity

o

Performance Objectives

. Coping Behaviors Dimension

. ﬁame two different tasks at home that rqquire the uge of
one particular skill. o

<3

Educational Awareness Dimensigg///,//////

. identify two adults who hqgg/déffé§;;;ilevels of ability ¥

in the.same skfif/ff;knewiedge area. A
Subjgg;/Matter Concepts
’/ B )

Language Arts
Reading ,
v Left-to-right orientation:
' ~ Letter name knowledge
Writing Skills ‘
Print own name, simple words
N ‘

Preplanning Suggestions

Chart paper and materials for recording writing charts

Materials for school tasks, such as painting supplies, Tibrary -
boaks, or any other child-oriented materials used in the classroom

Materials for preparing a bulletin board by the class v

~Materials for meking iabels for children's work
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WHAT DOES THE TEACHER D0?

ﬁifferent skills are required for
different tasks.

Coping Behaviors N

+

59

tify the skills used in the task.

Introduce the idea of different skills

for different tasks hy helping children °

identify tasks they have at school and -
at home. Tasks include all activities
in which children take part. Eating,
watching television, and playing are
all to be considered as ‘tasks.

Record tasks at school in a chart
form. Help children recognize left-.
to-right movement of writing used in
reading the names of tasks.

« « « name two different tasks
at home that require the use
_of one particulcr skill. PPO

Hdve children select a?ta$k§ thén drama-
tize the-actions, Have children idegg

. 3\
Painting sincludes putting on a paint
apron, dipping brushes in paint, apply-
ing paint where it is wanted, and

making a picture. Help.children re-
late these skills to other tasks. Put-
ting on a paint smock is really dressing
oneself. Applying paint is a hand-eye
coordination skill used in many activi-
ties..

Look for the gross {dentifiable skills. -
Holding the brush could include bend-
ing fingers properly and balancing the
brush in the hand. These need not and _
probably should not be identified; how-

~ever, some children may be able to trace
'skills to fundamentals. Recognize any

individuals who have these understand-
ings and work with them individually.

Ask children to make a 1ist of tasks
the teacher performs. Record the 1ist
for your own information. Children
identify some tasks as the teacher's
which, because of ease of doing, really
could be shared with children. Tasks

~such as separating beans from macaroni
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Learning achievement dependé upon
effort and ability.

Educational Awareness

60

92|

could be too difficult for children
in the sense that it is too time con-
suming and tedious. : o

Several teacher tasks have been select-
ed for development in this strategy.
They may be similar to those in your’
class. . :

Getting things ready was one suggested
task. Preparing a bulletin board has
been used as the.activity.

Plan with children a bulletin board

" display of children's pictures. Dis-

cuss what is needed for the bulletin
board other than pictures. Record
what children suggest is needed for

‘the bulletin board.

1. Cut out letters for the
title. . - _

2. Mount children's pictures.

3. Write children's names
for identifying pictures.

4. Put things on the bulletin
board. . :

. « . tdentify two adults who
 have different levels of ability
in the same skill or knowledge

area. PPO :

Develop each of the‘activitieé'at a
different time with children's assis-
tance. o

Point out skills used dnd help children
recognize that five year olds are still
developing the skills and are not ex-
pected to do as well as an adult.. De-
velop the idea of practice as one way

| to learn or develop a skill. Empha-

size persistence as a quality related
to growth in ability to. accomplish a
task: o T



ot

Making lettering includes the skill
of drawing the letters op tracing
around patterns and cutting out the
letters. The skill of spelling is
also needed but might be ignored .in
this situation. Lettering uses. the
eye-hand coordination skills which
are not usually well developed at
this age. .

Mounting pictures includes skill and
“knowledge in selecting -appropriate
colors and sizes-and pasting the pic-
‘ture and the mounting together. One-
to-one matching and making mountings
the correct size are other tasks that
require specific knowledge or skill.,

Printing children's names on labels
uses skills of reading and writing.
The infinite number of skills used

in reading cannot be pointed out to
children at this time. Writing re-
quires hand-eye coordination skills ,
in addition to some types of reading
skills. ' '

N : Putting the items on the bulletin
' ' board includes planning placement.: A
_ : o : sketch could be made to show the class
SN ' ' : how to plan the design. Other skills
: . ' ‘ : are selecting the items correctly and-
actually securing the items on the
bulletin board. When the board is com-
pleted, review all the tasks involved
and the different skills or knowledge
needed for each task.

The REACT page is a picture of a bul-
Tetin board. Ask the class to discuss
“the variety of skills or knowledge in-

§ volved in planning and making the
-bulletin board. ' '

CB/Level R/S
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i | READ THE STORY

; AReadines§ALeve1 Activity

¥

'[;;rformance Objectives

Coping Behaviors Dimension

. diseuss what skill may be important'to the task of. selecting
and reading aloud a book.

- desceribe how to learn to show pictures that accompany a
record or a story. ‘

~ Educational Awareness Dimension

. name at. least orie worker other than a teacher who might
choose a book to read aloud. '

Subject:Matter Concepts L ‘-

Language Arts
-Reading. :
Picture reading
Listening and Speaking
Listening comprehension

Preplanning Suggestions

Read aloud 1ibrary books.

Materials for making a chart story |

Visit to a. library to.choose books (Room or school libraries are
suggested.) :

Clock or timer
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Different skills are required for -
“different tasks. *

Co;;ing Behaviors

Knowledge and skills in subject
matter areas are helpful in
occupational competence.

Educational Awareness

64

. read the book.

e

READ THE STORY

Teachers read to children as part of
every day's activity. Focus attention
on selecting the book and reading aloud.

Children cannot be expected to identify

~ the skills involved in reading. If the

situation is "right," the teacher can
identify left-to-right nrogréssion,
recognizing sounds of letters, under-
standing, giving meaning to a group of
letters called a word, or any other of
the many reading-skills. :

. . . discuss what skill may
be important to the task of -
selecting and reading aloud
a book. PPO . _

" To deve]oplrecognitibn of skills needed

for selecting a book, present the prob-
Tem to the group. What skill does the .
teacher need in order to iead aloud to ©
the class? Record or itemize in some
way the variety of tasks and skills.
Children will be able to identify with
smaller units which make up selecting
a book. '

The book must be selected. The reason .
for selecting a bnck is related to on-
going class activities or for entertain-
ment. The skill would be knowing how - <
to find a book related to the subject

or finding where a certain book js.
Reading-aloud obviously implies knowing
all the silent reading skills. Less
easily recognized skills are using your
voice for interpretation and telling
time to know how Tong 4t will take to

. « «.name at least one worker
other than a teacher who might
choose a-book to read aloud.
PPO

Ask children to identify other‘WOrkefs
who might be expected to choose books
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Different skills are required
for different tasks. . :

Coping Behaviors

65

62

< .
for %eading aloud. Actual,reading to

“the class also involves skill in showing

pictures at the correct times and so
all children can see them. Keeping
children's attention can be mentioned
as a separate skill.

Have children identify a topic for a
book. Either take the class to a 1i--
brary or show them how to find a book
or story in a collection. Read the
story to the.class at an unaccustomed
story time. Call attention to the time
before starting and after completing

- the reading. Discuss how to know when

to start the story if it is t) be re-
read during a regular "read aloud"

time. Reread the story on a later day .

indicating that the group had identi-
fied how long the story would *ake. .

- «~. deszribe how to learn to
show pictures that aceompany a
record or story. PP0 ‘

Have childred show pictures which
accompany records *- learn about the
skill of showing pictures as the story
is read. Elicit from children how

they have learned to do this. Some
children will have had previous experi-
ence; others will have learned by ob-
servation. - Any explanation will have
as the basic ingredient the ability to -
listen. — _
The REACT page is a picture of an adult
reading to a child. Elicit from chil-
dren what has happened before this pic=
ture, what is happening now, and what
may happen next.

CB/Level R/6
“Tg]T About.ff"
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. . ONE FOR THE BOCKS

‘Readiness Level Activity

- Pefforménce}Objectivés

Coping Behaviors Dimension

-’ideﬁtify_a teacher as a person who knows how to keep
efficient records. : . .

Aftitudes and Appreciations Dimension

- explain how keeping supplies aqvailable ié of value to other
individuals. ’ '

. déséribe keeping supplies available for class work as a
responsibility of the teacher. :

Educational Awareness Dimension

. identify ability to count and keep records as helpful to
the teacher. ' : ’

Subizct Matter Concepts

- Language Arts . Mathematics
Writing Skills - . Problem Solving
Word labels for objects in - Counting for classroom reeds
room ' Measurement ’

Calendar

Preplanning nggestions

Teacher and school report forms: attendance, bus list, etc.

‘Materials to keep a record of the use of school supplies such as
colored construction paper used in the room, etc.

Calendars or lists of holidays :

List of children's birthdays

67
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ONE FOR THE BOOKS

Different skills are required for

different tasks.

Coping Behaviors

Completion of a worthwhile task
has value for the worker and

for society.

Atiitudes and Appreciations

Work involves tﬁé-acceptance_rf
responsibility for a task..

[

Attitudes and Appreciations

68

Chi]drén are aware that teachers work
at a desk and have - records to keep.

P é&entify a teacher as a
person who knows how to keep
effieient records. PPOv

The attendance record, milk record,

and bus record are daily records and
are probably planned with chiidren.

Look for a different kind of report
that can be adapted to use with chil-

-dren.

This strategy is selected to illustrate
keeping a record of colored construc-
tion paper in the room. The record is
kept in order to know how much to use,
what colors are used most, and how.much
to order at the mext order period.

-« + explain how keeping sup-
plies available is of value to
other individuals. PPO '

- Ask children what happens to their ac-

tivities at home or school when sup-

~plies are missing. Cereal or bread

are probably used daily by most chil-
dren. Have children tell how their
parent knows when supplies are low.
Ask how the items are secured if the
family has run out of the item.

- - . describe keeping supplies |
available for class work as.a
rssponsibility of the teacher.
"PPO : :

PGint out that:schools usually do-not
allow teachers.the money to go to a
store to buy what is needed. Rather,



Knowledge and skills in subject
matter areas are helpful in
occupational competence.

N

Educational Awareness

teachers must plan ahead:for a year

to estimate what will be needed. The
skills and knowledge needed for keeping
supplies on hand need to be identified.

Lead children to figure out some of
the things that the teacher needs to
know before ordering construction

‘1 paper. :

1. How many children?
2. 7I$/Baper a holidaycolor?

3. Is the paper a color mdst
children 1ike?

4. . Is the color one that is E
used often as a background . .
color?

Take tasks one at a time to identify
skills. Children can count the num-
ber of class members. The skills of .
counting and reading names are in-

-] volved.

69

Study the calendar to ook for holi-
days that occur during the school year.
Record the holidays and colors associ-
ated with them. Halloween calls for
black, orange, and yellow. Christmas
decorations use red and green. Valen-
tine's Day needs red, pink, and white
paper.- ’

Skills involved are using a calendar

and identifying holidays. A different
“kind ‘of knowledge is knowing what

colors are associated with each hol4-
day. ; . '

- « . identify ability to count
and keep records as helpful to -
the teacher. PPO . )

Diép]ay the colored paper on hand. If
it is convenient, have paper where the

| class can count full packages and count
~or estimate the number of loose sheets.
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It may.be more suitablé to select one
‘or two colors for the class to inven-
‘tory. Make a chart with the color ‘and
amount of the paper. Keep a running
inventory as paper is used. Date the
- chart and use samples of paper rather
than the name of the color.

{yw 1T‘ Packages - Sheets
2. 4
O R

Each time paper of a particular color
1s used change the inventory. Discuss
‘Wwith theiclass what color paper can be
used most frequently. Relate this to
the idea of budgeting any commodity or
budgeting_money: ’ - Co

] Try to continue the activity Untj1 the
end of the school year or until the
next-ordering period. '

. | - Skills include counting, writing, know-
: 5 ing names of coiors, and record keeping.

Any simple record keeping can be used.
If parent conferenc~s are planned,
children can help schedule times and
; . record any changes that occur. Health
: : -records pertain to children and arée
¥ : ‘ suitable for havifig children help plan
procedures of recording. o

-The idea thét recofd Keeping requires®
. persistence is of extreme importance.

The picture on the REACT page indicates

a type of record that is almost univer=-

sal. The state requires that births be.
~registered. SchooTentrance is based

on chronological. age. Contribute to

the discussion by either suggesting or.

by eliciting from children all the ways
“that birthdate is used in our society.
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Further activities can be developed by

visits to the place a birth is recorded

or by looking at birth certificates and
- related activities. '

CB/Level R/7
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. - THIS IS NEW

Readinass Level Activity

Performance Objectives |

Coping Behaviors Dimension

- « participate in a game which requires varyzng types of body
movements.

..zdentzfy teachzna physzoal activiiies as one of a teacher's
skills.

Career Information Dimension

. describe three personal characteristics needed by a teacher.

Educational Awareness Dimension

. . tell haﬁ eontinued effbrf'and practice helped develop a
: physica; skill. .

B

Subject Matter Concepts

_ Social Studies '
Sociology- Anthropo]ogy
Membership in a group
Individuality and respons1b111ty

Preplanning Suggestions

Select an active game new to most ch11dren
. Materials for making lists or charts of skills
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THIS IS

Different skills are required for
different tasks.

Coping Behaviors

"Different skills are required for
different tasks.

Coping Behaviors

Learning achievement depends upon

effort and ability.

Educational Awareness

Occupations require special
personal characteristics.

Career Information

74
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. tive game to the group.

NEW -

Plan to teach a new or different ac-
Select a
personal favorite that the children
haven't learned or look for a game

that is new to the teacher and students.

« « . participate in a game
which requires varying types
of body movements. PPQ

Start by -analyzing a game children play
now. * Have children dramatize playing
the game. - At each change in activity, . .
record the skill. If the game js dodge-

| ball, the skills could be Tisted as:

Making a circle
Throwing a ball
Jumping
Running

Other skills would be' keeping track of
turns and watching to see that rules
are followed. . _

s identify teaching physical
_activities as one of a teacher's
skills.. PPO :

When the: new géme is inffbduced, have
children identify skills the teacher
uses in teaching the game.

. tell how continued effort
and practice helped develop a
physiecal skill. PPO '

Ask children to identify skills that
are new to them. Let other children
who -have expertise in the skill help
and advise the learners.

. déscribe three personal
characteristics needed by a
teacher. PPO"

LI
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Point out that each person often has

-the opportunity to be a teacher. Dis-

cuss personal characteristics a teacher
needs. Children will probably identify
patience.and knowledge about a topic as
the two foremost requirements. Lead

~the discussion into other areas which

seem appropriate. Good health, ability
to work independently and with others,
ability to meet demands of time, and

- the need for interest in keeping up

with research are all facets of teaching
that children can understand.

As -each characteristic is mentioned,
elicit information about a behavior
that shows the characteristic. Chil- '
dren can explain using either an adult

or a child as an example.

The REACT page pictures a child walking

a balance beam. As the picture is shown,
ask individual children if they can do
this, too. Lead into demonstrating and
practicing walking the beam. -Discuss
where such a skill might be used.

Ask how one learns to walk on a balance

‘beam or a $imilar piece of equipment.

CB/Level /8

“Keep Trying"
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RELATED MATERIALS

Come With Me to Nuréery School (Book) Edith Thacher Hurd. Coward-McCann, Inc.,
200 Madison Avenuz, New York, New York 10016, 1970.

Cooperation, Sharing, and'Livjng ngether (Mu]ti-Media) Educational Projections
Corporation, T9TT Pickwick Avenue, Glenview, Ilinois 60025, 1971.

"Field Tkips Out of the Ordihary.(Sound Filmstrip) Eye Gate House, Inc., 146-01
Archer Avenue, Jamaica, New York 11435, 1970.

T Want To Be (Sound Filmstrip) Carlton Films, Box 56, Beloit, Wisconsin
23511, 1971, : ‘

I Want To Be (Books) Chi]dfens Press, Inc., 1224 Wesf Van Buren Street, Chicago,
IlTinois 60607, 1969. - ~ . )

Kingdom of Could Be You, The: Careers in Public Services (Film, Color, 4-min.)
EncycTopaedia Britannica Educational Films, Inc., 425 North Michigan
Avenue, Chicago, I1linois 60611, 1973. : ‘

Let's Meet the Teacher (Tape) Mincom Division, 3M Company, 3M Center, St. Paul,

“Minnesota 55TQ], 1971. :

Little School At Cottonwood Corners, The (Book) Eleanor Schick. . Harper and
Row, 49 East 33rd Street, New York, New York 10016, 1965.

School and School Helpers (Pictures and Resource Sheets) David C. Cook Texas
tducational Aids, 4725 Main Street, Houston, Texas 77002, 1970.

There's Nothing to Do, So Let Me Be You (Book) Jean Harton Berg. Westminister
Press, Room 908, Witherspoon Building, Walnut and Juniper Streets,
Philadelphia, Pennsylvania 19107, 1966.

We Go to School (Film) Coronet Instructional Films, Coronet Building, 65 East
South W@ter Street, Chicago, I1linois 60601, 1970.

3

77
74




TEACHERS

Teaching 1is the largest ;;\;he professions. Men and women are fyll-
time teachers in the nation's elementary schools, secondary schoels, and col-
leges and universities. 1In addition, thousands teach part time. Among them
are many scientists, physicians, accountants, members of other professions,
and graduate students. ‘Similarly, large numbers’ of craftsmen instruct part

time in vocational schools. Many other people teach in adult education and
recreation programs,

No other profession offers so many employmert ooportunities for women.
Women teachers far outnumber men in kindergarten and elerientary scheols and.
hold almost half the teaching positions in secondary (junior and senior. high)
schools. However, only about one-fourth of al] college of all college and
university teachers are women. :

Kindergarten teachers conduct a program of education for young chil-
dren. ‘Most frequently, they divide the school day between two different groups,
teaching a morning and an afternoon class. Some, however, may work with one
group all day. They provide the children with experiences in play, music, art
work, stories, and poetry and introduce them to science, numbers, language,
and social studies. In a variety of ways, kindergarten teachers help to de-
velop children's curiosity and zeal for learning, as well as to stimulate their
ability to think. After school hours, kindergarten teachers may -plan the next
day's work, prepare the children's school records, confer with parents or pro-
fessional personnel concerning individual children, participate in teachers'
jn-serviee activities, and locate and become familiar with teaching resources.

Elementary school teachers usuali, work with one group of pupils during
the entire school day, teaching several zubjzcts and supervising various ac-
tivities such as lunch and play periodz. 1In s:me school systems, however,
teachers in the upper elementary grads:; may tcach one or two subjects to sev-
eral groups of children. Many school =zystens .:1so employ special teachers to
give instruction and to assist classrcom teachz:s in certain subjects ‘such as
art, music, physical aducation, industirial aris, foreign languages, and home-
making. Teachers in schools which haye only .. few students; iargely in rural
areas, may be required to teach all sufipetts in several grades. Programed
instruction, including teaching machine~ :nd “talking typewriters," and -the
increasing use of teacher aids are new developnents that are freeing growing
numbers of elementary school and kindergarten teachers frem routine duties and
allowing them to ‘give more inGividual attention to their studentc, '

Paiong the most important personal quaiifications for elementary school
teaching are an enjoyment and understanding of children. Teachers must be
patient and self-discinlined and have high standards of personal conduct. A
broad knowledge and appreciation of the arts, sciences, history, and literature
also are valuable. Civic, social, and recreational activities of teachers may
be influanced, and sometimes are restricted, by the cusioms and attitudes of
their commyunity. - . . -

Although the average time spent in the ciassroom (less ‘than six hours)
usualiy isless than the average work day in most other occupations, the ele-
mentary school teacher must spend additional tim: each day giving individual
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" help, plaining work, preparing instructional méter{als, developing tests, .
checking papers, making out reports, and keeping records. Conferences with
- parents, meetings with schooi supervisors, qﬁh other professional activities _

~also frequently occur after classroom hours
. ’ tos . ° i

Secondary school- teachers--those eﬁp1oyed in junior and senior high
schools--usually specialize in a particilar subject. They teach several .
classes every day, either in their main subject, in related subjects, or both.
The most frequent combihations are 'English and history or other social sci-
énces; mathematics and general science; und chemistry and biology or general
science.. Teachers in some fields, such as home economics, agriculture, com-
mercial subjects, driver education, m sic, art, and industrial arts, less fre-

~ quently conduct classes in other subjects., The teaching method may vary from
formal lectures to free discussions, depending on the subject and the students®
needs and aptitudes. The chojce of method usually is left to the teacher.

, Besjdes giving classroom irstruction, secondary school teachers plan
and develop teaching materials, develop and correct tests, keep records and
'make out reports, consult with parents, supervise study halls, and perform
- other duties. The growing use of tearhing machines, programed instruction,
. and teacher aids relieves the teacher: of many rcutine tasks. Many teachers
_Ssupervise student activities, such as clubs ard social affairs--sometimes
after regular school hours. Maintaining good vaiations with parents and the
community is an important aspect of their Jobr.

- Probably the most important persona] qualifications for secondary
school teaching are an appreciation and unizrstianding of adolescent children.
Patience and self-discipline are desirable traits, as are high standards of
personal conduct. In addition to an enthusiasm for the subjects they teach,

2 broad knowledge and appreciation sf the arts, sciences, history, and litera-
ture also are desirable. Civic, sociai, and recreational activities of teach-
ers riay be influenced, and sometimes restricted, by the customs and attitudes

of their community. :

' According to a recent survey, the average work week of secondary school
teachers is about 46 hours a weck, of which 23% hours are spent in classroom
instruction and the remainder in out-of-class instruction and other duties.

A11 states require that teachers in the-pub]ic schools have a certifi-
cate. Several states requirz certification for teachers in parochial and other
. private elementary schools. C

 Teacher certification in most states also requires professional educa-
tion courses. Eighteen states require that teachers work toward a fifth year
cr waster's degree within a certsin number of years. Some school systems have
higher educational requirements than those for state certification.

In nearly all states, certificates are issued by state departments of

education on the basis of transcripts of credits and recom: nHations from

- approved colleges and universities. Certificates may be issued to teachers
from other states if the prescribed programs have been completed at accredited
colleges or if the teachers meet the academic and other requirements of the
state to which they are applying. Under certain conditions usually related to
a shortage of qualified teachers, most states will issue emergency or temporary
certificates to partially prepared teachers. However, these certificates must
be renewed annually. - :
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A11 states have certain additional ‘requirements for public school
teaching. For example, they may require a health certificate, evidence of
citizenship, or an oath of allegiance. The prospective teacher should inquire
about the specific requirements of the area in which he plans to work by writ-

~ing to the state department of education or the superintendent of the local
school system. ' : .

Most institutions of higher education offer teacher preparation. .In
a four-year teache-preparation curriculum, prospective elementary school
teachers spend alwcnt one-fourth of the time in professional courses--learning
about children, tre ploce of the school in the community, and materials and
methods of instruct’onm-inc1uding student teaching in an actual schoo] situa-
tion; the remainder of their time is devoted to liberal arts subjects. Some
study of theprocess of Tearning and human behavior usually is included,

- Since most schools are in session less than twelve months a'year,
teachers often take courses for professional growth or work at other jobs
during the summer. Some school systems, however, are -extending the teachers'
working year to twelve months, including a one-month vacation in the summer.

Teachers often add to their incomes by teaching in summer school,
-working as camp and--recreational counselors, or doing other work. Some teach-
ers supplement their incomes during the regular school year. They may teach
in adult or evening classes, work part-time in business or industry, or write
for publication. :

Employment in teaching is steady and usually is not affected by changes
in business conditions. Tenure provisions protect teachers from arbitrary
dismissal. Pension and sick Teave plans are common, and a growing number of
school systems grant other types of leave with pay. An increasing number of
. teachers are being represented by professional teacher associations or by unions
. that bargain collectively. for them on wages, hours, and other conditions of
' employment. - : -

Adapted from: Occupational Outlook Handbook, 1970-71 edition.
- U. S. Department of Labor, Washington, D. C. -
pp. 196-203.
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AS I SEE IT

[READINESS LEVEL] INFUSION STRATEGY

CAREER DEVELOPMENT FOCUS:. Choice means "making up one's mind"

*and there are certain situations
where one can make choices.

o " OCCUPATIONAL FOCUS:’ Commercial Artist

, ACTIVITIESﬁ _
IN THIS ‘INFUSION STRATEGY

1. What a Shape.
Looking and Seeing

.. Look At Me

Decision Making Décision_ Making Decisidnf;M-ak‘

2
3
.A;».I Can Guess
5

If\g}

Decision Mak

ing

Mak

1S1oN




‘Teacher Goals

; Teacher goals of this strategy combine a Decision Making Dimension .
subconcept with subconcepts from Attitudes and Appreciations, Career Inforiia-
tion, and Educational Awareness, and subject matter concepts for the occupa-
tion of Commercial Artist. In this perspective the teacher's goals are to:

Structure experiences for children to make individual

o\

decis1ons in which qivergent thinking is encouraged.

Help children undérstand that products are packaged or -
designed_to_appea] to the user.. = '

Help children realize that a commercial artist must be
aware of the world around him. :

Lead children to understand the kinds of situations in
which divergent or ccnvergent thinking may be used.

. Provide experiences which make children aware of the
~ world around them.

Point out the opportunities in daily life for making
‘ choices.
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WHAT A SHAPE

Readiness Level Activity

Performance Objectives

2

Decision Making Dimension

. state a choice available to an individual in teacher-

structured situations.

. cooperate with classma.es in determining hquw to pZan an
activity in a teacher-structured situation.

Attitudes. and Appreciations Dimension
. explain why a school has q time for starting and dismissing.
. describe keeping_the attendance record as a-reéponsibility to

oneself and others.

Educational Awareness Dimension

. identify a knbwiedge used by a commercial drtist ¢n his job.

o

Subject Matter Concepts

‘Science Mathematics

Scientific Method Geometry e
Use of senses to gather - Recognition of simple shapes
data Facts and Operations -~
Categorizations ' Counting members of-4 set
Equivalence
Preplanning Suggestions L

Bulletin board area children can reach

Square, circle, triangle, or rectangle to use for recording the -
name of each child .

Box for storing labels

Pins or thumbtacks .. -

Extra shapes for recording attendance totals
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WHAT A SHAPE

Most occupations include com-
mon expectations, such as punc-
tuality, dependability;-and
- avoidance of excessive absence.

Attitudes and Appreciations

Choice means "making up one's
mind" and there are certain
situations where one can make'
choices. '

Decision Making

. 85

To'welcome each child to the class-
room cn school days, assign an indi-
vidual activity for which each child
must assume responsibility.

- « . explain why a school
has a time for starting and’
dismiseing. PPO y

Use a bulletin board area for recofd-
ing attendances. Each child will

-have his own name to attach to the

bulletin board to show that the child
is “present" for that day.-

Provide hieces of paper of cloth cut
in shapes of squares, circles, tri-

angles, and rectangies.

+ « State ‘a choice avail-
able to an individual in

- teacher-structured situations.
PPO

aLet each child ée]ect a shape on

which his name is to be written. As

.children select a,shape, repeat the

child's name and‘{he name of the shape
selected. "Judy picked a circle;"
"Car1 has a rectangle."

The_choice of space to be used for

. the bulletin board may create the
‘need for a’whole series of class de-

cisions. The area needs to be low

82"



Knowlaedge and skills in subject
matter areas are helpful in
occupational competence.

+ Educational Awareness

Choice means "making up one's
mind" -ai.d there are certain
situations where one can make
choices. :

Decision Making

86
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Work invoives the acceptance - . . . describe keepihg the

of responsibility for a task. . attendance record as a re-
‘ o o © sponsibility to onmeself and
Attitudes and Appreciations _ others. ‘ PPO . R

Point out the need for removing name
tags each evening. This can become

a classroom task assigned to a child.
Discuss what would happen if ‘names
were not removed each day. Mathe-
matical possibilities are almost end-
less. Each child matches his label
on a one to one basis.

Counting how many chiidren are pres-
ent and absent and then counting cor-
responding. Tabels provides an oppor-
tunity for counting and the need for

a beginning understanding of addition.
Those absent plus those present should
total the fall class enroliment. ‘Rec-
ognizing shapes and using :he correct
name -should beccme a matter of habit -
in the group. Suggest that children.
form groups according to the shape
of their name tag. Record the names
of each child in a group and the to-
tal number in. the group. '

Who Chose?
) ’ Triangle  Circle - Square
.Tom, Jan 2. Judy 1 7
Rectang]é.
- 8

“»

Lead children to understand that the
total number of each grous of chil-
«dren should equal the total number
of shapes of a particular size.

' Careér-Orienteg,]earning may ’ A ideniify a knowledge

take place 4in"school or out used by a commercial artist

of school. ; ' on:his job. PPO

Educational Awareness
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As children learn the shape names,
lead into discussions of shapes in
the world of nature and the world

of man-made things. Help children
actually see the world around them.
Lead children to really focus atten-
tion on what they see. -

The REACT page presents shapes used
in different ways. Help children
identify the object and -the ‘shape.
Lead children into identifying and
designing their own pictures using
squares, triangles, rectangles, and

circles.

DM/Level R/1
"That Shape Is Right"
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LOOKING AND SEEING

" Readiness Level Activity .

| Performance Objectives

Decision Making Dimension

. describe a situation in which an opinion was changed or
eonfirmed. .

. cooperaté with one or more. classmates to deéign a package
- for a product.

Educational Awareness Dimension

; tell where one learned to identify'a specific product.
. tdentify one skill needed by a commercial artist.

[

| Subject Matter Concepts

Science : * : Social Studies

- Scientific Method Socio]ogy-Anthropb]oZy- . -
Use of senses to gather Individuality and responsibility
data : - o

Physics -

:Functions of shape'

Preplanning Suggestions

Assemble a supply of empty containers of familiar products.
. (Those in a grocery. store play area would be suitable.)
. Several sets of identical boxes: shoeboxes, crayon boxes, etc.
A -collection of classroom materials to use in playing a matching
game (matching object to container)

8 7 ‘ N 2. =
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LOOKING AND SEEING

2

Children need to have experiences
in making observations about the
world in which they 1ive. Many ac-
tivities in a child's 1ife may iave

. @ relationship that the child tras
itzver- observed. ;

Career-oriented learning may <« . tell whére one learned
take place in school or out - : to inoatify a specifie prod- .
of school. ’ uet. Vil ” :
’ Educational Awareness ' _ n o . .
W s o Have on dis;luv » variety of pack-
o ages and cant* «¢. < uf products
familiar to chitaren. MWork with -

large or s@#13 ¢ ouL: <o develop
the activity Fuint out ithe display,
- then ask snz or more children to-
tell what they see. fchiicwl edge.
any comments a child makes. Listen
for any reference that indicates. »
that a child has identified a prod--"
uct because, of the packaging. :

)

‘e

" Knowledge and’skills in subject . . . tldentify one skill

matter areas are helpful in _ -needed by a" commereial art-
occupationat competence. - R ist. PPO '

Educativinal Awareness

Compliment the child for peing so
observant. This type comment usually
is enough to lead other children to
similar observations. "I 1ike that
cereal in the purple box," or "I
“bought my new shoes in that same kind
of box," are remarks which indicate
children are looking in a way that
associates past experience with the
present. '

Point out that the dzsigner.of the
package made t in such - #ay that
the packaae would be re2dily asso-
ciated with the product.

o , Show obje-ts or packages and encourage
Py children to -ompare the shape, color,
o size, and decorations +f the nackage
with the same charactaristics of the
product. ’ '
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Choice means "making up one's
mind" and there are certain
situations where one can make
choices. '

Decision Making

Choice means "making up one's
mind" and there are certain
situations where one can make
choices. :

Decision Making

92.

‘89

.« . deseribe a situation in
which an opinion was changed
or confirmed. PPQ

/ sk children if they ever look at
people and let the outside appear-
ance influence the way they feel
about the person. Encourage chil-
dren to tell what happened to that
opinion after a closer relationship .
developed. . L _

The same attitude often occurs with
new foods. A child rejects a food
before ‘tasting. Ask ¢hildren for
examples from their own 1ifo. Ask -
if parents insist that a child taste
each new food. "Would red mashed
potatoes taste.as good as white ones?"
"Would chocolate milk taste as good
if it were blue?" "Would a square
hot dog be as good as the shape we
know?" Hold up a package. Ask if
children 1ike it or if they would
make a change. Then select an ob-
ject for which a child is to design
4-package.

. . . cooperate with one or
more classmates to design a
package for a product. PPQ

Ask cuestions which help children
t4ink about. making the package suit-
able to the age of the consumer and
appropriate for the use of the prod-
uct.” .ompare-the child's design with. -
tiose of similar commercizi design.
Have materials availabie for either
two or three dimensional designs.

_Devise a game in which two identical

boxes are siiown.




: Show also three or four items which.
) S ' ' . could be put in the boxes.

Have one child, "It," leave the group.
Have other children put one item in
“each box and put the unused items out
of sight. Call the child who is "It"
back to-the group. The object of the

game is to determine what has been
put in each box. Encourage children
to 1ift, shake, and estimate weight
before guessing.

Allow about two guesses for each box
before stopping the child and having
him lTook in, each box. :

Call attention to good reasons for
guessing. The child who says, "The
feather is in it because the box is
very Tight," is reasoning well. "The
box is sort of light and has lots of
rattles, it must be the crayon," is
also good reasoning.

_ Continue the game varying the objegfé(
s : used.

- The REACT page is to stimulate ideas
about what appeals to an individual.
A second purpose of the page is to
introduce. the idea of.form follows
function. This idea has been used
in many designs from homes to combs.

Use the page to e]icit_fdéas about

appeal of products and practicality

of design. o
DM/Level R/2

“Does It Fit?"

Pu—————
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Readiness téve] Activity

Performance Objectives

Decision Making Dimension

. « . differentiate between choice of clothes to wear from those
one has. ' o

.. describe a pfeférence for an article of elothing, sensitivity
or "feeling"” for the clothing.

. - . state choices available in teacher4détermined'activities;

Career Information Dimension

- - - specify clothing appropriate for school.

]

[;;Bject Matter Qoncépts

'Language Arts . : Social Studies

Reading - Political Science
~Audio and visual discrim- Authority in school and home

ination

Preplanning Suggestions |

A place in the room to use as a hiding area for a child
Several media for making pictures by children o
Chart materials for recording information about ;hi]dren's pictpﬁes

o
e




Choice ‘means "making up one's
mind" and there ii¢ certain
situations where.one can make
choices. ' :

- Decision Making

7
/
i

’

Choice means "making up one's
mind" and there are certain
situations where one can make
choices. ' .

Decision Making

LOOK AT

~ -hidden child.

ME

In all suggested éctivities'use class--

» room routine and supplies normally
‘availabie.

Meet with the group to

discover what each child is wearing.
Start the activity by selecting one

child to accompany you to a place in
the room where the child can hide.

. Return’ to the group and ask the name

of the child who is missing.

After the child ‘is named, ask, "What
is she wearing?" Acknowledge each P
response without pressing for details,
When children have described the cloth-
ing to their satisfaction, callthe
Point out the major
features of her clothing, "A green-:
dress with white dots, white socks,
and ‘brown §hoesi" '
. L T

WContinuéfthe activity.chOOSing several
_children.

Each time a child returns,
look for more dEtails,in the clothing.

. . differentiate between
choice of clothes to wear from
those one has. PPQ :

At some puint, ask a child who de-
cided what he would wear for that _
day. Lead the discussion into the

difference between selecting clothes

to-wear from among those one owns

-and selecting clothes to be bought
~in a store.

. . describe ¢ preference
for an article of elothing,
sensitivity or "feeling" for
the clothing. ' FPO

‘Encourage children to talk about why
* they chose to wear certain clothes.

Lead children into responses such as,

- "I 1ike blue;" "The soft material
- feels good;" "I always have a good

time when I wear these socks."

- Vo



Occupationé may have certain -« . épecify clothing appro-
) dress requirements. - L priate for schocl. PPO

Career. tnformation -

Ask if a parent has designated cer-
P : tain clothing as appropriate for
T , specific activities. Are some clothes
s . : x | for school, others for play, and still
— . S others for very special occasions.
- - . - Elicit reasons children understand if
clothing is deemed appropriate or in-

appropriate.
Choice means’ "making up one's « 1+ . state choices available
mind" and there are certain ' in teacher-determined activities.

situations where one can make - PPO

choices. - ' :
Pecision Making . Complete the activity by suggesting-

i . that’each child make a picture showing

. o ‘ how she is dressed at that moment.
» ' Encourage children to use any media
: : ~available. Point out to children the

choices of media availsble to them

for pictures--paint, crayons, chalk,

cut and paste, and any other materials

available. '

Observe the children to discover how
each selects his own activity. Watch
for those who change their minds or
are undecided as well as those who™
go directly to the activity.

When the pictures have been completed,
meet with the group to show .the pic-
tures. Ask each child why he chose’
the media he used." Accept any response
without further questioning.—

Display the pictures on a display
area familiar to the class. Keep
the pictures to be used later. Make
a record of what media the child
. . - used and record any particularly de-
T . : scriptive reasons f%r the choice.

The REACT page for' this activity is
the picture to show and discuss with
. @ child or with a group of children.
Lead children to discuss comfort in
tha articles of clothing the child
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in the picture is wearing. Looking
for details in pictures is a reading

activity. Ask children to find simi-.

larities and .differences between the

. clothes in the pictures and their own

clothing.

Leap the comments into the area of

maging choices in clothing and why

one would or would not want to have

~the articles in the picture on the
REACT page. - Elicit comments about

places where the ¢lothing could be
worn. Accept any suygestions; the
children are representing their own
opinions as they have been developed

in their family Tife.

«©

DM/Level R/3
"What I See"
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- 1 CAN GUESS -

. Readiness Level Activity

Performance Objectives

-

Dec1s1on Mak1ng Dimension

. deseribe whu rore than one of the five senses may be needed »
to zdentzfy an obgect

—Educationa] Awareness Dimension

. name a characteriétic which helped identify an object.

Subject Matter Concepts

Mathematﬁcs . 7 LanguagefArts
Geometry Lo Grammar and Usage ,
2 Recognition of s1mp1e Uses of language: express ,
— ‘ shapes o fee]1ngs, descr1be, inquire
Science |

- Scientific Method

Use of senses to gather
" data

Categor1zat1ons

Preplanning Suggestions

‘Objects in a variety of shapes and for a vafiety of uses

I

o o o 100
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Choice means "making up one's
mind" and there are\certa1n
situations where one cah\make

cho1ces o
pﬁésim{ Making |

Leérning achievement depends
©upon effort and ab111ty '

Educational Awareneu

98
101

"I CAN GUESS

~ Play a game ‘in which an object is

described by shape and color, size
and numerical relationships. Choose
familiar objects with characteris-
tics that are -easily identified. "I
see something in this room that is
red and has four legs."

A chair

"I am thinking of something round
that has two hands and has numerals
written on it." .

A clock -

¥

"What is. it that is tall, brown and -

green in spring and summer and the
green changes to other colors in the
fali?" _

ﬁg{ ~ Atree -
» \) < - | .““\g
. o ' ]
. describe why more than /.

H

one of -the five senses may be |
needed to zdentzfy an obgect /
PO - ]

S, : f

When size,: color, shape, and number
characteristics do not. provide for
identification, add other clues which
children will recognize. "I am
thinking of something -small, white,
soft, and round Tike a can is round “
Well, reader, what is 1t7

A .
. name a cnaracterzstzc

which helped ¢dentmfy an ob-
Jjeet. PPO .

Ha
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Discuss the §ense'that was used when
the description was verbal. In each
case the child listened, but they . "

~ imagined texture, size, and other
‘characteristics because of earlier

experience.

Help children identify certain char-

acteristics that help one classify

an object.  Comparisons to krown ob-
jects .are frequently used by children
to identify or describe something;
"It is taller than this house," or "I
know it is softer than my teddy bear."

Reader, did you think of a marshmaj-
Tow? . : IR :

The REACT page, "Here Is A Clue," '
presents a box of common cube shapes
wrapped as a gift. Elicit as many -
suggestions as possible for what .

. .could be ‘in ‘the box. Help children

set up parameters for guessing. Per-
haps the box is for an adult on his
birthday or a baby that has just
been born. In any case help children
decide whether or not the contents
would- be suitable, the right size,
and if it is something they would
have selected, . .

DM/Level R/4

"Here Is:A Clue”
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LOOK AT ME AGAIN N

Readiness Level Activity

Performance Objectives

Decision Making Dimension

. take a sittuation in which he is permitted to .make a choice.

Educational Awareness Dimension

. identify where one has learned to use various art media.

. . describe how one feels toward using a specific art material.

"| Subject Matter Concepts

Social Studies. . - . Science

Political Science : Scientific Method
Authority in school . Textures
and home s E

Sociology-Anthropology
Individuality and
responsibility

Preplanning Suggestions | . ¢

Materials for charts to record media children use in making»
pictures. (See LOOK AT ME activity to compare with an
-earlier experience:) ' ' ‘ _ :

101
o I
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- Choice means-"making up one' 'S
mind" dand there are certain
situations where ‘one can make
ch01ces

‘ Decision Making.

LOOK AT ME AGAIN

Meet with children in a group. Close
your eyes and describe clothing one
child is wearing. Ask that child to
stand. Open your eyes; hope the cor-
rect child is standing. If there are
more children standing than the one
whose clothes you described or if

that child has not responded, repeat
the description.” Help the children
understand who it is you are describing.

‘You. may wish. to have children play

an identification game to focus their
attention on detaiTs.

Remind children that earlier they

~ have made illustrations of what they

were wearing. Suggest they make
another picture of themselves showing
what they are wearing today.

. take.a situation in
which he is permitted to make
a choice. PPO :

When the pictures are comp]eted have

- each child show his picture and tell

why he chose to use the particular
media.

Keep a c]ass record of the media each -

child chose.

What I Used for a Picture ofg;yseif

Paint - Crayon + Chalk
John ~ Bob " Joe
_-Jean ~ Barb " Jenny

.Count the number of children in each :

category and the names on the chart. .

| Compare the number of names ‘in each

category using the-terms "less" and.
"move." . "More children used chalk
than crayons." "Less children used

- crayons than chalk."”

05



Career-oriented learning may
take place in school or out
of school. :

. Educational Awareness

o

- Learning achievement depends
upon effort and ability. -

Educational Awareness

106

their own names:

Distribute the first set of pictures
drawn by the children. Ask children
if the media that was used in both
pictures is the same or different.

What Media I Used for
Pictures of Myself

Same Different
Mary “Joe
Jan - - Carl
Phil '

.« identify where one has
learned to use various art
media. PPQ '

If possible, -have children write
Discuss why chil-
dren selepted the media that was -
used. wﬁtch for-and record responses
which indicate: (1) influence of
peers, "I Tike Mary's picture,"

(2) influence of previcus experiences,
“I don't like to-cut and paste," or
"I just 1ike to use crayons," and
(3) influence of home, "I don't want
to get my shirt dirty," or "Mother
likes my paint pictures." By lis-
tening to children's reasons, one
can understand why behaviors appear.

« « describe how one feels
toward using a specific art
matsrial. ‘PPO o

~ Teachers can then help children ad-

just to 'situations. Point out that

“learning at school .includes trying

things one might not ‘ever have tried
before. Learning also includes the -
practice effect, trying things one
does not do well ir v¢rder to become
more skillful. -

The teacher who works with small
children needs to stress that an art-
ist sees the world and communicates . -

.. 103



, ‘ his feelings and understandings
N .through'art.

The REACT. page presents a picture
of several art media for children.
Lead children to describe the one
that would be most suitable for a
prOJect they have in mind.

~ DM/Level R/5

&\ ~ "This Seems Best"

10 4 S




S/4 YSA91/Wa

' ebod IDVEY

108‘
105

Q
ERIC



-—-..RELATED MATERIALS

“Adventures of the Lo]]1bop Dragon (Sound F11mstr1p) Soc1ety for Visual Educa~
~ tion, 1345 Diversey - Pa*EWay, Chicago, I1linois 60614, 1970..

Come to Work With Us (Books) Sextant Systems, Inc., 3048 North 34th Street
Milwaukee, Wisconsin 53210, 1970.

Feeling Blue (Booi) Robert: Jay Woolf. Charles Scribner's Sons, 597 Fifth
Avenue, Mew York, New ank 10017, 1968.

~ Ideas, Images.and I' (Book) Franco, et al. American Book Company, 300 Pike -
Street, Cincinnati, Ohio 45202, 1970.

The Kingdom cf Could Be You: Careers in Fine Arts (Film. Co]or, 4-min.)
Encyclopaedia Brittanica Educational Films, Inc., 425 North Michigan
Avenue, Chicago, Ilinois 60611.

Pa1nt A1l Kinds of Pictures (Book) Arnold Spilka. Henry. Z Walck, Inc., 19
Un1on Square West, New York, New York -10003. . :

Rainbow of My Own, A (Book) Don Freeman. The Viking Press, Inc., 625 Mad1son
' Avenue, New York, New York 10022, ]966 o

_ Start to Draw (Book; Ann Campbe]] ‘Franklin Watts, Inc R 56“ Lex1ngton

_ .. Avenue, New York, New York - 10022 1968.

This Is Yellow, This Is Red (Book)-Robert A]]en. Platt & Munk, 1055 Bronx
River Avenue, Bronx, New York 10472. ' -
o _ What Could I Be? (Book) Walter'L1fton' Science Research Associates, 259
East Erie Street Ch1cago I]]Tno1s 60611. :




COMMERCIAL ARTIST

: gIhe,art work appearing in rewspaper and magazine advertisements, on )
billboa¥d posters, brochures, catalogs, and television commercials often is
created by a team of commercial artists. ' ' '

In a small office, the art director may perform the layout and board-
_work himself with. the aid of apprentices. In a izrge office, he may be re-
sponsible for developing concepts with the copy writer; setting stahdards;
dealing with clients; and purchasing needed photographs, illustrations, let-
tering, and other art work from free-lancers or art serv.ces,

Much of the advertising artists' work is in Creating the concept and
art work for a wide variety of promotional items or "collateral material®
(including direct mail advertising, booklets, folders, brochures, catalogs,
counter displays, etc.) used to supplement newspaper and magazine ads or tele-
vision and commercials. They also may preparé slides, filmstrips, and other-
visual aids. : . o < ' T

- Commercial artists also create the formats of magazines and other -
publications, designing or laying out the editorial pages and features and
producing or purchasing the necessary illustrations or art work. Some com-
mercial artists specialize in fashion illustrations, greeting cards, book
illustrations, or in technical drawings for industry. = ‘

- Most commercial artists are employed as staff -artists- on a regular
salaried basis by advertising-agencies, commercial art studios, advertising
~departments of large companies, printing and publishing firms, textile com-
panies, television and motion picture studios, department stores, sign shops,
mail-order houses, greeting card companies, and a variety of other ‘business
organizations. Many work as free-lance artists, selling their art work to
- any available customers--chiefly to the same kinds of organizations that em-
 ploy salaried artists. Some salaried commercial artists also do free-lance
work in their spare time. A number of commercial artists work for Federal
Government agencies, principally in the Defense Department. A few teach in
art schools on a regular or part-time basis. . ’ K

Artistic ability and good taste are the most important qualifications:
for success in the field of commercial art, but. it is essential that these
qualities be developed by specialized training in the techniques of commercial
and applied art. In addition, extensive education in the fine arts--painting,
sculpture, or architecture--and in academic studies provides a job foundation

‘for obtaining employment in commercial art and is essential for promotion to
higher Tevel jobs, ‘ , : _

The most widely accepted training for commercial art is the instruc-
tion given in art schools or institutes that specialize in commercial and’
applied art. To enter art school, a high school education usually, but not
always, is required. Some schools admit only those applicants who demonstrate
talent by submitting acceptable work samples. The course of study, which may
include some academic work, generally takes two or three' years, and a certifi-
‘cate 1s awarded ongraduation. A growing nurher of art -schools, particularly
those in or connected with universities, require four years or more of study -

. o _ - _



~and creative artists.

.,\

and confer a bache]&r's-degree--common]y'the bachefor of fine arts (B.F:A.).

“In these schools, commercial art instruction is supplemented by liberal arts

courses, such as English and history. limited training in commercial art
also may be obtained through public vocational high schools, private home-
study schools, and practical experience on-the job, but supplemental training
usually is needed for advancement. o '

- The -first year in art school-may be devoted h%imari]y to the study of
fundamentals-~perspective, design, color harmony, composition--and to the use

- of pencil, crayon, pen and ink, and other art media. Subsequent study, gen-

erally more specialized, includes drawing from 1ife, advertising design, graph-
ic design, Tettering, typography, illustrations, and other courses in the .
student's particular field of interest. Artistic judgment, imagination, and
ability to visualize ideas on paper are basic requirements for a' successful

.. - career in commercial art. The various specialties, however, differ in some
“Fu of the specific abilities required. For example, letterers and retouchers

must be able to do precise and detailed work requiring excellent coordination,

- whereas i1lustrators and designers’ heed imagination, a distinctive. art style,

and, in most cases, the ability to draw well. Some experience with photog-
raphy is useful to those interested in art direction or design.  For commer-
-cial ‘artists engaged .in free-lance work, the ability to sell both ideas and.

- finished work to clients is important. A knowledge of type specifications

and printing production is very helpful. Alsn, a business sense and respon-
sibility in meeting deadlines are -assets. Art directors need a strong educa-

‘tional background not only.in art and business practices but also in the lib-.

eral arts. Alvertising art directors require a special kind of creativity--
the ability to conceive.ideas that will stimulate the sale of the clients®
products or-services. ' : ‘ '

Beginning commercial artists usually need some on-the-job training
before they can qualify for other than strictly routine work. Advancement is
based largely on the individual's artistic talent, creative ability, and edu-
cation. After considerable experience, many commercial artists leave sala-
ried employment for free-lance work. Most illustrators are free-lancers; .

-many of them have an.agent, or artist's representative. | :

- Commercial artists usually assemble their-best art work into a folder,
or “"portfolio,"” to use in displaying their work. A good portfolio is ess:n-

- tial in obtaining initial employment and free-lance assignments as well-as in

changing jobs. o

Employment and advancement opportunities for talented-and well-trained
commercial artists in most kinds of work are expected to be good through the
1970's. Young people having only average ability and little specialized _
training, however, will encounter competition for beginning jobs and will .
‘have Timited opportunity for.advancement. . B L .

~ The demand for commercial artists will continue to vary with the kind .

fof specialization.  For example, demand for paste-up and mechanical artists - .

is expected to increase but jobs for designers, art directors, and- layout men o

-are fewer, much sought after, and open only to eXperienced, high]y talented,

108

_111"



: Among the factors underlying an expected slow-increase in employment
of commercial artists through the 1970's is the upward trend in business ex-
penditures for all kinds of visual advertising. Demand for television graph-
ics, packaging design, poster and window displays, and greeting cards will
.. create some increase in the employment of commercial artists. In addition,
. the growing field of industrial design is expected to require the services of
more artists who are qualified to perform three dimensional work with. engi-
~ neering concepts. IR ' '

. Women haVing exceptional aftistic talent wi]]ltontinue to find employ-
ment in'all aspects of commercial art work, but particularly in the textile
industry and as fashion illustrators in department stores.

~ -The earnings of free-lance artists have an especially wide range since
they are affected by such factors as the nature of the art work he performs,

the range of his-board skills, the amount of art work he sells, and the price
_he receives. 0 - : g

, Salaried commercial artists generally work thirty-five to forty hours
a week, but sometimes they must work additional hours and under a considerable
amount of pressure in order to meet deadlines. Free-lance artists usually
have irregular working hours. ' '

Adapted from:, Occupational Outlook Handbook, 1970-71 edition. _
: U. S. Department of Labor, Washington, D. C. :
pp. 173-175. . - | o NN
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* KNQWING WHERE TO GO

[READINESS LEVEL] INFUSION . STRATEGY

CAREER DEVELOPMENT FOCUS: An individual should recogni ze

j what "a:goal" is and Tearn how
{ ’ ' . to set one's own goals.

OCCUPATIONAL FOCUS: ~  Fireperson

ACTIVITIES
.IN,THIS INFUSION STRATEGY .

What Is a Goal?
.~ How to Get to the Fire

1

Now and Future

. Comparing Goals

I Can Do It Myself

Decision Mak

A s A~
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| Teacher,Gools

Teacher goals of this strategy combine a Decision Making Dimension
subconcept.with subconcepts from Attitudes and Appreciations, Career Informa-
tion, and Educational Awareness, and subject matter concepts for the occupa-
tion of Fireman. In this perspective the teacher's goals are to: .

‘Lead children to identify goals of workers that might

be different than the obvious ones.

Help children learn that they are workers in the school
situation. o ' . ’

Expand pupiis'-awareness of goals a fjreman has.

Help puniis understand a fireman uses many facts.in his
. work. S ' ‘
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WHAT IS A. GOAL?

Readiness Level Activity

Performance Objectives

Decision Mak1nq Dimension

.- tdentify and tell a goal fbr two workers.

. explazn why seZecttng a warker to vzszt the class is a
gan

Attitudes and Appreciations Dimension
. « tdentify a task One.assumed ﬁaluntarily.

. tdentify askang an assigned question at an interview as
a responszbzlzty to others.

, Career Information Dimension

.. zdentzfy the occuvatzons of two workers in unszrm and
name one work activity of each.

Educationa] Awareness Dimension

. . . tell where you learned to zdentzfy the occupatzon of.
each of two workers

+ « . glve an example of one's own experience when tryzng to
learn did not result in achievement.

Subject Matter'Concepts

Language Arts ' ~ Social Studies .

Listening and Speak1ng _ Econom1cs .
Listening comprehension Division of labor,

Reading _ hoeme, school, com-
Sound-letter relationships munity

Soc1o]ogy-Anthropo]ogy
Individuality and
~ responsibility

113
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PrepTanning Suggestions

A display of workers who wear familiar. uniforms--police,
sailors, nurses, etc. : ' : .

Materials for recording chart stories of children

Plan a classroom vi3it by a worker who wears a uniform

familiar to chiidren (the school nurse, cook, janitor).

- . A tape recorder for the interview

114
117



Occupations may have certain
“dress requirements.

Career Information

Career-oriented 1earn1ng may
take place in school or out -
of school.

Educational Awareness

'_l

An individual should recognize
what a “goal” is and learn how
to set one's own goals.

Decision Making

An individual should recognize
what a "goa]" is and Tearn how
to set one's own goals.

Decision Making

WHAT IS A GOAL?

118 .

115

--the original word.

Have available plctures of workers
in uniform whose occupations are
known to children.

. « . identify the occupations
of two workers in uniform and
name one work activity.of -each. PPO

.« tell where you learned
. to iden tify the occupations of
.each 2}\§yo workers. .. PPO -

Record the’ occupat1on of each worker
(fireman, astronaut, policeman, nurse)
under or by the picture of the worker_

,Ch11dren can become aware that a word
'they say can be recorded in symbols

which represent the word and that the .
symbols, in turn, can be read to make

)

. 1dentzfy and tell a gan
for two workers PPO :

LY

As each worker is 1dent1f1ed by occu-.
pation, have children tell -what they
think is the major §oal of work for
a person in the oocupat1on -

Suggest to the class having one or
more of the workers v1s1t the school.

. explazn why seZPctzng a
worker to visit the class is a
goal. PPO v

Lead children to understand that their
immediate goal is to select one worker
they wish to meet.



Learning achievement depends
upon effort and ability.

Educational Awareness -

119

Ask for suggestions about how to

choose the worker. Select the one
most suitable for the group. Con-
tinue to help children 1deptify

. goals in all activities.

After the worker has been selected
by the group, discuss things chil-
dren would like to find out about

- the worker in the occupation.

<« . give an example of one's

own experience when trying to

learn did not result in achieve-
" ment. PPO :

" Learning a physical skill takes more

than willingness.. Help children iden-
tify the roles of physical readiness
and practice in a learning situation.

Help children understand that a ver-
bal response cannot always provide

" adequate information to the Tistener.

.Tape record a group discussion-so that

the free interchange remains free. - An-
alternative would be to record each
child's remarks.

Try'to elicit questions_tﬁat pertain
to the human in the occupation.

~ Help chi]drenvundekstand that by plan-

ning questions ahead of time the class
is Teading to the goal of finding out
what they really want to know about
the worker.

- Explain that you will send the ques-
‘tions to -the person to be interviewed .

to help that person be prepared to
answer questions or bring materials. -

Post.fhe'queétions that children have
decided upon. Assign a question to

. a child, explaining that confusion is

reduced when each person has a specific
responsibility. -



Work involves the acceptance
gy of responsibility for a task.

Attitudes and Appreciations

Work. involves the acceptance
of responsibility for a task.-

Attitudes and Appreciations

120

"Plan a practice interview so that
-each child has a chance to become-

familiar with an interview tech-
nique.

To avoid too much confusion about
planning and inviting the person to
be interviewed, the teacher should .
assume the responsibility for making
arrangements for the interview.

.« . identify a task one
assumed voluntarily. PPO

Elicit from children why you are
assuming the task. Ask children to
give examples of when they have vo]-
untarily assumed a responsibility.-

Post in- ‘ormation about the time, date,
name of person, and any cther perti-
nent information regarding the. inter- .
view. Stress to the children the im-
portance of knowing the name of the
person and that workers also have a . .

-persona] 1dent1ty

. . zdentzfy askzng an assigned
question at an interview as .a re-
- .sponsibility to others. PPO.

At the time of the interview, help

children to be successful. -Lead chil-
dren to respect each other's respons1-
bility for assigned roles.

Following the interview have chi]dren
send either pictures or a class note
to thank the person for coming.

. The REACT page is to emphasize 1is-

tening activities. Show the picture .
to a group of children. Ask children

~ to tell a story about the picture.

Several options are available for a
story. The scene might be at a fire
with the fireman telling the child
what to do. The picture might show



an interviéw at school or at the _
fire station. The fireman might be
. the child's father returning from
work. '
, DM/Level R/6
“What Is the Suggestion?"
N
;
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"HOW TO GET TO THE FIRE

Readiness Level Activity

Performance Objectiveé

- Decision Making Dimension

o :
- explain a map of the elassroom by zdentzfyzng real ob-
Jjects with the symboZ on - the map. ,

Educational Awareness Dimension

. describe how a picture is a symbol on a map.

[l

Subject Matter Concepts»

Social Studies
Geography
Map represents surface of the earth.
Use of symbo]s

Preplanning Suggestions

A supply of roadmaps, building.maps, maps used in children's
games, etc.
Mater1als to make a c]assroom map 1nc1ud1ng 1arger obJects




HOW TO GET TO THE FIRE

‘Recall through a story or class dis-
cussion that a goal of the fireman
is to get to the scene of the fire

. “quickly and with proper equipment.

For the fireman, getting from the
fire station to the fire by going
the fastest route is essential. Em-
‘phasize that this might not always
be the shortest route. 4

An individual should recognize ' . emplazn a map of ‘the

what a "goal" is and learn how . elacsroom by identifying real
to set one's own goals. - & '} -~ obgects with the symbol on

the muap. 'PPO

Decision Making

Ask children if.anyone knows how
‘people learn to go from their home

. ' or work station to a new -location.

' Children may suggest asking people,
or some children will insist they
know every place. Elicit using a

g map. Remind children of trips that
a family has had when maps were used.

- .Discuss with. the class any informa-
tion they may have. Suggest mak1ng
a- map of the classroom.

Use the floor as a work arza so that-
the directions will be correct. -Make
the map large enough to 1nc1ude de-

- tails of the room.

In the c1assroom show a large é1mp1e

map of the classroom without any
furniture.

g

124 o
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Career-orianted 1earn1ng ey
take place in school or out
of schoo]

Educational Awareness

125

“.one or twn children.

-y

Point to any spot on the map and ask.

a child to trace a lina to any exit.

- Relate this to a fireman going to a

fire if he could drive anywhere with-
out regard to streets.

Elicit the idea that the room has -
objects that prevent getting directly
to an exit. Have children show or
name objects which wou]d be obstruc-
t1ons

On- the map of the empty room have .,
-the children sxetch simple pictures”
wh1ch represent. objects in the room. .+
“Small objects may be placed on-the = -

~ map rather than us1ng drawings. b

. . . describe how a pzcture
i8 a symboZ on a map. PPO

As different small p1ctures are p]aced'
on ‘the room map, point to a spor and
ask 'a child to trace a line to.any
ex1t

Then place a ch11d in the sctual spot
1n the room to move as suggested

Th1s activity re]ates to the. f1reman
-who must know maps of the community
.and recognize symbols so that the ,
‘route chosen to a fire is satisfactory.

The- REACT page should be used with
The map of a .

t; 122 )
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community has symbols which indicate
structures and natural features.

Children dre to identify symbols on
, the map. ‘

DM/Level R/7
"That's What It Is"

126
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. NOW AND FUTURE
!

Readiness: Level Activity
E\‘ '.

| Performance Objectives

. \'k

Decicion Making Dimension

. itdentify as a "goab"'ohe activity that has become;?outine
for the class. N . LR

. iéantify one persdnal goal.for a given time pegiod.

. identify a group goal thai the class has reacﬁéd.

Gt

Attitudes and Appreciations Dimension

. . discuss the feeling one has when a task i§fcompleted.

Subject Matter Concepts | «

Social Studies . '
Sociology-Anthropology
"~ Membership in a group
Economics -
Division of labor in a group

Preplanning Suggestions

ao

Display any materials which are related to the interview of
~ the worker who visited the class. ’
Plan activities which children can perform as part of the daily
class routine.
« Calendar h

Materials for charts for record keeping
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. NOW AND FUTURE

An individual should recognize
what a "goal" is and learn how
to set one's own goals.

© i

Decision Making

An individual shou]d,recogni;e :

what a "goal" is and learn how
to set one's own goals.

‘Decision Making’
.

129
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Recall the meeting with the worker

-who visited the classroom for an

interview. - Elicit "goals" for.the _
worker in that cccupation. -

Generalize about "goals." Ask chil-
dren to suggest why they are going
to school. ‘Accept all comments

~children make, then try to elicit

from the group one or two statements
which seem to.summarize all sugges-

_tions. "To learn to read," "To get

smart," "To learn how to act " exem~
plify general goals.

Young children have 1ittle awareness.
of time in the future; however, they
can verbalize what they see as ulti-
mate obJect1ves for themselves.

. zdentzfy as a "goal"
one actw'z,ty that has become -
" routine for the class. PPO

The most familiar routine is probably
having assigned duties ‘that one must
fulfill: taking attendance records
to the office, distributing milk and
the accompanying essentials. En- .

‘courage children to/tell what happens

the child responslbﬂe does not or
cannot do his share,

zdentzfy one personal -
gan for a gwen time pcmod PRO -

'Routihes are'necéssaky'to the smboth

operation of the class. Within the

routines children have options. Each. -

day try to meet with individuals to

- help, establish a personal. goa] to

accomp11sh during the d¢y




An 1nd1v1dua1 should recognize "« « . tdentify a group goal

. what a "goa]" is and Tearn how that the elass has reaghed. PPO
to.set one's own goals.

Deoision Making Next ‘discuss more 1mmed1ate goals
-apd”try to establish with the group
specific activity for the group
“ to accomplish. For example, decorate
a bulletin board with information or

pictures about a'worker. -

Help children plan and cdhp]ete the
activity.

/.‘ . . Lo .
. Completion of a worthwhile has . . discuss the feeling one

value for the worker and for has when a task is compZeted PPO
society.

When the task is completed, 'discuss
with children the idea that members
of the group have helped each other

- and themselves. Ask children to
tell about other times they have set
and comp]eted a goal.

Attitudes and Apptecint"ions

-]

P - Ident1fy the nroject with a sign or'
: " story which tells the start1ng and
comp]et1on date.

Help children express the idea that
each goal set and completed helps
' .. -one feel good now and leads to a
3 : * | feeling of assurance and a feeling
S ' g of being able to set one's own goals. -

The REACT page picture for discussion
is about helping others. Help chil-
dren verbalize the idea of de]ay1ng
ane's own play time to help someone

DM/Level R/8
"I Can Wait"
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COMPARING GOALS

Readiness Level Activity

Performance Objectives

Decision Making Dimension

. identify a goal of ‘the worker in the story.

Educationa?l Awareness D1mens1on

. compare gans of two -workers in the same’ occupatwn

Subject Matter Concepts

Language Arts
Listening and Speak1ng
Listening comprehension
Reading
Tell a story from a p1cture

-

Preplanning Suggestions |

Storybooks about workers who have roles familiar to children, par-
ticularly the worker who was interviewed -
Materials to record chart stories by the class.

o
e
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An individﬁa] should recognize

COMPARING GOALS

what a "goal" is and learn how -

to set one's own goals.

Decision Making

Learning achievement depehds
upon effort and ab111ty

Educational Awareness'

130
19
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‘work.

: SOHS

Following the interview with a work-
er, select a story to read aloud that
is about a worker in *he same occupa-
tion. : ’

. zdentzfy a goal of the
, worker in the story about the
fireman. PPO

Remind ch11dren that the person iri-
terviewed and the character in the
story have the same occupat1on Ask
for a'definition of a goal in terms
of the children's ability to define,

‘then ask children to listen to the

story to determine the goal of the
worker in the story. Explain that
the goal may not be related to the
After the story, review goals
of the person who was interviewed to -
determine if the person in the story
and- the worker who v1s1ted had s1m1-

~ lar goals.

- Following theIStory record the adals

of the character that are suggested

i by the ch11dren

. coﬁpape goals of two .
workers in the same occupa-
tion. PPO :

Ask children if any of the goa]s of

" the worker. they met in class are the

same as the goals of the 'worker in.
the story.
clus1ons about why or why not

,E11c1t 1nformat1on that pr1or know]-'

edge was necessary to make compar1-' i

;;;;;;

Help children draw con- "fa



. The REACT page reTates to the de-
: SN cision making subconcept of making
\ ‘ ‘ T a choice. The picture shows two
' " ‘| - toys. After discussion of the pic- -
ture, the teacher should ask these
questions:

1. Which toy would you want
for yourself? Why?

- & 2. Which toy®would you give
€§5 to a.younger child: as a-
_present7 Why?
3.7 Nh1chftoy would you give
“to an-older child as a -
- present? Why?

1bM/Leve1 R/9
"Which One?"

| ._'134; |
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I.CAN DO IT MYSELF s B

Readinesé Level Activity

Performance Objectives

'Decision Making Dimension

. set a goal fbr puttzng on and fastening a coat.

Attitudes and Appreciations Dimension

. identify one way to heZpla peer reach a goal.

Subject Matter Concepts

Social Stud1es v
Sociology- Anthropo]ogy ,
Membership in a group : : I ‘
Individuality and respons1b111ty '

Prep]anninnguggestipns

Plan to adapt a worker S ro]e to the ro]e of the child 1n the class- '
room. o

Build an attitude of wanting to pract1ce act1v1t1es unt11 they ate '
successfully completed. .

’ — —

133

136 R




Y,

I CAN DO IT MYSELF .

An individual should recognize
what a "goal" is and learn how
to set one's own goals.

‘Decision Making

¢

Work involves the acceptance
of responsibility for a task.

Attitudes and Abpreciatio‘ns

This example uses the firéman. Use
any worker familiar to ch11dren and
adapt the act1v1ty :

Recall goals of. the fireman; then

~ dramatize the way ‘firemen could get

ready for a fire.

. . .g@et a gdal for puttzng
on and fasténing a coat PPO

A

As part of the preparation, firemen
are supposed to :put on protective
clothing before going to the fire.

Let the room be the fire station,
children's wraps the firemen's ‘uni- -
forms, and some spot in the classroom
the fire truck. At a signal, the
children in the dramatization pu

and fasten, their own wrap, ther/go

to the fire trugk.~

. identify one way" to heZp
a peer reach a gan PPO

If any cﬁi]d has difficulty with a,
coat,.encourage others to help at
the moment of dramatization.

Watch forlindividua]s who have diffi-
culty dressing themselves. Plan to
have-them practice putting on their
coats during free time.” Be sure to
help children where there is need -
rather than penalize for 1nab111ty

to funct1on. ,

The REACT €age presents a child p]ay-
ing the role of a fireman. The child

-is involved in a real 11fe work - situa-
“ tion of .his own. Fastening boots or
- overshoes:is usually a rather.diffi-

cult task for the young child.

134
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Show the picture with the idea of
. eliciting remarks which indicate the
., immediate work goal of the child,
putting or overshoes. Help children
_ develop an understanding of the many
- o small goals that are part of a larger
' 1 goal. ' o B

DM/Level R/10.

“This Comes First"

138
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RELATED MATERIALS

Community Worker Series (Fi]ms) Carlton Films, Box- 565 Beloit, Wisconsin
53517, 197T. ' ‘ ’ )

'jFirehcuse'Dog (Film) Bailey Film Assbciaies, 2211 Michigan Avenué, Santa
' Monica, California 90404, 19721x : '

Fireman, The (2nd Ed.) (Film) Encyc]opaedia Britannica Educétiona]lFi]ms,
Inc., 425 North Michigan Avénue, Chicago, I1linois 60611, 1970..

‘Fireman and His Work, The (Tape),Mincom Division, 3-M Company, 3-M Center; -
_.St. Paul, Minnesota “55161, 1971. . C. - .

© Girls Can Be Anything {(Book) Norma Klein. E. P. Dutton and Company, Inc.,
; 20t Park Avenue South, New York, New York 1003, 1973. .

Helpful Little Fireman (Film) Coronet Instructional, Films, Coronet Building,
. 65 East South Water Street, Chicago, I11inois 60601. ” '

Job_Puzzles (Picture Puzzles) Developmental Learning.Materials, 7440 North
~ Natches ‘Avenue, Niles, I1linois © 60648, 1973.

The Kingdom of Could Be You:  Careers in Public -Services (Film, Color, 4-
‘ min.) EncycTopaedia Brittanica Educational Films, Inc., 425 North
Michigan Avenue, Chicago, I11inois 60611. ’

Policemen and Firemen (Filmstrip) Childrens Press, Society for Visual Educa-
tion, 1224 West Van Buren Street,.Chicago, I11inois 60607, 1968.

Why People Have Special Jobs (Fi'lm, Color, 7-min.) Learning Corporation of
America, 71T Fifth Avenue, New York, New York 10022, 1972.




FIREFIGHTERS ~ -

Firef1ghters help protect us from a hazard that costs thousands of
, lives ‘and mi1lions of -dollars in property damage each year. Without the1r
) " services, the loss of iife and property from fires would be even greater.
This statement gives information.about firefighters who are full-time, paid
employees of city and town:fire departments. It does not cover part-time
volunteer firemen and others who serve only when the alarm 51gna1s that they
are needed at a fire. ' - _ -

_ Dur1ng the1r hours on duty at the fire stat1on, f1ref1ghters must be

prepared at a moment's notice to rush to a fire and handie any emergency that

" occurs. Because f1ref1ght1ng is dangerous and complicated, it requires team--
work and must be well organized. At every fire, firefighters perform specific
jobs assigned to them by a commanding officer; they may connect hose lines to
hydrants, operate a pressure pump, position ladders, or perform some- other
duty. Furthermore, depending on the judgment of the officer in charge, the :
assigned duties of individual firefighters may be changed several times while
the company is in action. Under emergency conditions firefighters are often .
called on to use their own initiative and judgment. Firefighters, therefore,
must be proficient in many different kinds of firefighting activities, as well
as being capable of helping people to safety, adm1nister1ng first aid, and
taking care of other emergenc1es .

. Fire prevent1on is another 1mportant respons1b111ty of city fire de-
partments. Specially trained personnel inspect factories, theaters, and
other public buildings for conditions that might cause a fire and for com-
pliance with local regulations relating to fire estapes, fire-doors, storage
of flammable materials, and other poss1b1e hazards. - Educating the public
about fire prevention and safety measures is also a part of the firefighter's
JOb Frequently, they speak on this subject béfore school assemblies and civ-
ic groups In many communities, they regularly. inspect private homes, at the

~owner's request, in an effort to prevent fires by p01nt1ng out poss1b1e haz-
ards to home owners.

. ' Between a]arms, firefighters spend cons1derab1e time at their local
stations, improving their know]edge of firefighting and doing maintenance
work. They also part1c1pate in practice drills, clean and lubricate fire-
fighting equipment, stretch hoses to dry, stand watch at f1re a1arm 1nsttu-

' ments, and ver1fy and record alarms.

< To become eligible for an appo1ntment as-a f1ref1ghter, an-applicant .
must pass a written intelligence test, a medical examination, and tests of
strength physical 'stamina, and agility, as specified by 1oca1 civil service .
regulations. 1In most communities, these examinations are open oniy to-men -
who are at Teast 21 years of age, meet certain height and weight requirements,
and have a high school  education.  The men who reccive the highest grades on -
their examinations have the best chances for appointment. Extra credit usually
is given for military service. = Experience gained as a volunteer fireman or
through firefighting training in the Armed ForCes also may improve an app11—.-
cant's chances for appo1ntment :

» . 1;38
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As a rule, beginners in 1afge ffre departments "are given fraining for

several weeks at the city's fire school. Through classroom instruction and

practice drills, ‘the recruits study such fundamentals as firefighting tech-
niques, local -building codess fire prevention, and first aid, and learn about
the use of axes, chemical extinguishers, ladders, and other firefighting equip-

ment. Upon completion of this training, they are assigned to local fire com-

panies. Opportunities for promotion are good in most fire departments.. As
firefighters gain experience, they may be advanced_to progressively higher

-ratings, and, after 5 to 10 years or more of service, become eligible for pro-

motion to the grade of lieutenant. ‘The linhe of further promotion is usually
to'captain, then battalion chief, assistant chief, and finally to chief.
Chances for advancement generally depend upon each candidate's position. on
the promotion 1ist as determined by his rating on a written examination, his

~work as a fireman, and his seniority. Throughout their service, many fire-

fighters continue to study fire prevention and related subjects to improve
their performance on the Jjob and prepare' for promotional examinations. Pro- .
grams conducted by many state-governments and city fire departments throughout

the country provide training of this kind for tens of thousands of firefighters

~each year. Some universities offer courses in fire engineering.

~
-

Among the important personal qualities of firefighters are mental

~alertness, courage, mechanical aptitude, and endurance. Initiative and good

Judgment are extremely important, because firefighters often must make quick

decisions as situations change while companies are in action. Leadership
. qualities are-valuable assets for officers, who have the responsibility for .

establishing and maintaining a high degree of discipline and efficiency, as
well as planning and directing the activities of the' firefighters in their
companies. e -

The number of firefightér§ is expected to increase rapidly to meet

. the needs for fire protection in growing urban communities. As cities become

more crowded, however, officials will give more emphasis to activities asso-
ciated with fire prevention, and many firefighters will spend a greater amount
of their time inspecting buildings for compliance with fire regulations and
participating in fire prevention campaigns. ' ‘ :

Practically all fire departments furnish pay allowances for protec-
tive firefighting clothing (helmets, boots, and rubber coats) and many pro-
vide dress uniforms. ' .

In some cities, firemen are on duty for a 24-hour shift, then off
for 24 hours, and receive an extra day off at intervals. In other cities,
the day shift is 10 hours and the night shift is 14 hours, and firemen ro-
tate shifts at frequent intervals. Firemen's scheduled hours range from 40
hours a week in some cities to 60 hours in others; the national average work-

“week is about 56 hours. The scheduled workweek in metropolitan centers having

large fire departments tends to be considerably shorter than in small com-
munities, but recent developments in collective bargaining have resulted in
a-general -trend toward reducing the workweek of the firefighter. Some metro-
politan areas are already recording 48-hour workweeks and others have work-
weeks as low as 40 hours. Scheduled hours on duty usually include some time
when firemen are free to read, study, or pursue other personal interests.

. 138 -
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_ ~ In addition to their scheduled hours, firefighters must work as many -
~extra hours as necessary to bring a fire under control. .When overtime is
worked, ‘most city fire departments either give compensatory time off or extra

pay for the additional hours.

, The job of.a firefighter involves risk of 1ife or injury from sudden.
~cave-ins- of floors or toppling-walls, as well as hazards associated with ex-
posure ‘to flames, smoke, and- bad weather. In fighting fires in industrial
establishments, firefighters miay come in contact with- poisonous, flammable,
and explosive gases and chemicals. . - ) '

Adapted from: Qccupational Outlook Handbook, 1970-71 edition.

U. S. Department of Labor,.Washington, D. C.
pp. 338-340. - . '




 SPECIALS FOR CUSTOMERS.

[READINESS LEVEL] INFUSION STRATEGY

CAREER DEVELOPMENT FOCUS: Most people work and thefe are
" : - many reasons why perple work.

OCCUPATIONAL FOCUS: Grocer

~ ACTIVITIES B
IN THIS INFUSION STRATEGY

1. Because There Are Peop]e_

They Depend On Me

2
3. That's Why I Do It |
4.. Working To Help

le Lifd

Y'e Lif'es_tyl'ej Lifestyle Lifé,stﬂe,. Lifeéfy_léf Life‘Sty.,le'.-,,;.l_.hifeétyler-L'ifestylé: Lifesty

t.

f
i
fi
i




Teacher Goals

Teacher goals of ‘this strategy combine a Lifestyle Dimension subcon-
cept with subconcepts from Attitudes and Appreciations, Career Information,
and Educational Awareness, and subject matter concepts for the occupation of
GroCer. In this perspective the teacher's goals are to:

He1p chi]dren>identify their own reasons for choosirng
an activity. ' . :

Develop fhe unde}§tanding that adults have a variety of
-.reasons for working in a certain occupation.

Lead chi]dren to:distinguiSH differences in the way -fami-
ly members contribute to family life.

Make chi]dren aware of task similarities‘between&their
Own activities and those-of a grocer.

142
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BECAUSE THERE ARE 'PEOPLE

Readines§ Level Activity:

Performance Objectives

- Lifestyle Dimené*on

. cite one exampZe of why the grocer needs to get along with
peopZe

. tdentify szzng to be with peopZe or liking to be aldne as
a reason for choosing a partzcular cZassroom task.

Career Information Dimension

¢

. define three—fburths of the terms in the vocabulary list.

« . . give one reason for Ztktng or not liking an actzvzty of
' one's oum.

4 -

Subject Matter Concepts

. - Language Arts , : Social Studies
Reading - _ ' Sociology- Anthropo109y
Left to right orientation Membersh1p in a 1 group

Visual discrimination’
Grammar and Usage

Informal awareness of

sentence patterns -

‘| Preplanning Suggestions

Materials for a ‘vocabulary chart:

Audio-visual materials of the grocer

Individual cards for each vocabulary word

Field tr1p to grocer s or class interview with a grocer

146
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BECAUSE THERE ARE PEOPLE

The grocer likes pe0p1é and enjoys
working in a situation where he can -
meet many kinds of people face-to-

face.
Occupations have their own ' ;1.,. define three-fbﬁrths of
vocabularies. _ the terms in the vocabulary

Career Information

iist. PPO '

@

The grocer learns many special words’
-and their meanings. Plan to develop
- With children a vocabulary iist. " Use
language arts lessons which use the
‘vocabulary terms. Those s.ggested
in the Tist accompanying this strat- -
egy may be useable. Other terms which
children suggest need to be included.

. _ As the discussion of words deve]obs,
- : ’ : emphasize the idea that without peo- -
- - ple there would be.no need for gro-

. o cers.
Most people work and there are’ "« « . cite one example of why
many reasons why people work. ' ~ the grocer needs to get along
N with people. PPO
Lifestyle . .
Ask why people continue to return to.
the same place to shop. Lead.children
to understand that the people who work .
in a.store make the store appealing.
Friendliness to customers and care in
making the merchandise attractive are
qualities that please other people.
. The individual worker:determines - « « . give one reason for
s Which aspects of an occupation . liking or not liking an ac-

may be pleasant or unpleasant. - F tivity of-one's oum. PPO
’ ‘ Career lnformaﬁo‘n . )

Ask chi]dreh in the grdup-what kinds .
-of activities they Tike to do best.
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Most people work and -there are | . . . idemtify liking to be ‘-

many reasons why people work, ' with people or liking to be
‘ ‘ ~ alone as a reason for choosing
a particulir classroom task.

PPO

Lifeatyle

As each child tells what it is he en-
Joys doing, mention whether or not: it
is an activity which involves others.
Lead children into commenting on ac-
tivities which involve: - (1) working
P alone, (2) working with other people.

Show a’ filmstrip or pictures of a

_grocery store to introduce the idea -
of a vocabulary 1ist. Follow the
filmstirip with a discussion asking,
"What is a grocer?". Then ask other
questions which Tead children into -a
discussion of words about grocers . .
which need to.be defined.. Write each
word on a chalkboard and later on a
large word card. Make a large chart
with all the words. )

[ grocer
Store

Develop words the children suggest

. and ‘include the words necessary. to
develop the idea of the work of a
grocer. The list should be short to

+ . | grocer
| customer

~Store-

maney

Job

prevent words from overpowering this
age child. The measurement of under-
starding word meaning is a child's
ability to use-a word correctly in a
spoken sentence.

After the vocabulary is developed,
help children find or make pictures

150
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. | which illustrate the concept of the
@P : word.

Méture chitdren may be-able to match
the word on'a word card with -the same
_ word on the vocabulary chart.

Sfarc

Job )
qrocer

- Use reading readiness activities
' U which promote Teft to right progres-.
sion, association of written symbols
Wwith a spoken word, and visual dis-
crimination. If the situation is prac- .
tical, plan a field trip to:a grocery
store.” Pre-plan the trip carefully -
. with the grocer and with children.
wern--o L If-a Pleld trip is not feasible, plan
: _ '25 an interview with a grocer. In either
/ : case, the emphasis should be on an oc~
e cupation in which getting along with
people is necessary.

: _ | The REACT page should start a discus-
RO . i - sion of the kinds of people an indi-
- - vidual Tikes to know. The picture
uses posture to portray attitude.
Lead children to .discuss the charac~
teristics of individuals who are well-
Tiked. Try to avoid using any child's = .«
name in the discussion. Ask individ- :
: .| ual children to assume this pose. Ask
, others how they think the child in" the
, 2 pose feels. Is he angry, upset;, in a
) hurry, scared? .= o '

. LS/Level R/
"We C&n Pjéy,with You"
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- THEY DEPEND ON ME
T _Y/Pw _

-Readihess Level Activity

lPerformance Objettives -

‘Lifestyle Dlmens1on

. identify liking to heZp people as a reason for woz°k1ng

Attitudes and Agpreciations Dimension7

e
- AT

. tdentify by. name at Zeast three o@upamons ‘which supply ™

3

goods or services needed in the ch'LZd 's da'LZy Z'Lfe \ .

LN
° R

, Subjeci Matter Cohcepts

Mathematics ' Soc1a1 Studies
Facts and Operations - - , Econom1cs )
Counting members of a ’ _ Differences between goodc:‘l
set T and services .
Figural ’ Family needs and wants
: Read bar and p1cture : '

: ) graphs. : =

Preplanning Suggestions

Chart mater1a1s to record favorite foods of class members
Materials to make signs. for each of the favorite foods
Counters or markers

Chart of snack time supplies needed for the c]assroom

i
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"THEY DEPEND ON ME | T

This activity is to create the idea .

- of the grocer's service -as supplier

to the community. The service idea .
of the work appeals to some people

as a reason for selecting work. Ask
‘children to name a favorite food pre-

-pared- in their home. Record the $n-

formation to use later.

Hamburgers 111
French Fries ™1 11
. Lemon Pie 11 :
" Pancakes 111
Hot Dogs 1117

Teéﬁh-the use of tally marks for re-

’cording how many. Make signs.for the

favorite foods ard give children count-
ers to represent their food.

/T 1 A\
lﬁxmbun,xm f:’;fggh rl—gg”,'lﬂmcakesr ﬁﬂ,

L4

The beginning of graph work is to un-
3§rstand one~to-one matching. Start

th objects that each-child can han-
dle. Have children place their mark-
er above the sign showing a favorite . -
food. When the activity is completed,
count children and markers in each

-category to show the sameness of the

number of object: and number of people.

"One, two, three markers for hamburg-
ers, Marla, Carl, Sharon, one, two,
three children. Three markers and
three children." '

3
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Later experiences can be the use of
paste-on markers on sheﬁts of large
plain paper. : ,

Each child has his name on a marier
~ Which 1s.pasted on a chart in a col-
- umn -labeled with the kind of drink |
the chila will have. This can be
used at drink time to help chiidren
whose task it is to get the dr1nks

Most people work and there are ' . zdentzfy szzng to

many reasons why peop]e work. -~ . | - heZp people-as a reason for
Lifestyle B wor'k'mg PPO

’ - : . £
Discuss what happens if the. cht]dren
responsible for getting the snack
supplies do not get enough or get .
- too much. ° Ask children who it is that
. must keep supplies of foodstuff . ready
. for the community. Discuss the gro-
o - . cer as a middleman who tries to pro-
R ‘I vide what people want and" need. . By
. - stocking certain food, he also may .
‘o : try to Tead people into good food
- ' ' - habits and away from poor eat1nq hab-
its. : _

Point out how important“it is ts a
grocer to be able to estinate what
‘people will want to buy. There are
. , two aspects to the necessity for.
-7 accuracy in determining demand that
_ ‘children will understand. The gro-
R cer wants to serve people and make
‘ a living for himself and his family.

, "Adapt a game of London Bridge. One

® - : + part of the bridge could be a favor-

‘ o | ite food and .the other side a little
known food.. The.child who is caught
chooses -the side he 1ikes best..

a = ' o T Let;chi]dren5wh6'p1ay the-role of a
- : : bridge span' choose. their own foods.

- 3 . - I ‘  Keep_the purpose of the game in mind.
b : : L ' The grocer, or any other supp11er
must be alerf to demand if he 1is to
- serve h1s c11ente1e

&
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Specialized occupations result . . . tdentify by name at

~in an interdependent society.  least three occupations which

" supply goods or services need-
;d in the ehild's daily life.

- PPO :

Attitudes and Appreciations

. Ask children to name, suppliers on
whom children rely in daily 1ife.
-Children will include suppliers of
physical objects such as the grocer,
the paper boy, and the ciothier. Be
sure that chiidren include the sup-
pliers of electricity, heat, water,
police protection, fire protection,
health services, and similar services.

, _ ; - The REACT page is to stimulate a dis-
e ’ cussion about responsibility family
R : . members.have to each other. Children
- |- have discussed interdependent societies.
N ' - Now discuss the interdependence of -
' family members. The picture should
prompt a discussion of the adult's re-
sponse to torn clothing. - '

/ - The girl who has on her old play

) . +| clothes isn't worried about a tear.

. ’ o .1° The boy is wearing his good clothes.

o : _ _ | ‘Lead.the discussion into how parents

' would react to tears in good clothes. .

. Help children verbalize the idea that
good clothes do cost money. Children
have a responsibility to take care of
them. Discuss the difference between
an accident in good clothes and de-
liberately playing in good clothes.

LS/Level R/2

T B "I Try To Be Careful

i56
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_THAT'S™WHY 1 DO IT

Readiness Level Activity .

3

Performance Objectiveé

L4

-i3g

LifesAyle Dimension

. identify doing a task successfully as a reason fbr seZectzng
an activity of ome's own.

Attitudes and Appreciations Dimension

. . . describe how he feels when he “completes a task.

. Educational Awareness Dimension

. identify how one uses cZassificati’orz in his own daily Zife.

. identify an actzmty of a grocer in which cZasszfzcatwn is
used ‘ .

Subject Mattér Concepts

Mathematics N o ..Language Arts .

Measurement » "~ Grammar and Usage _

Distinguish short- ta]] © .+ . Proper forms and usage
heavy-light, least- most, ' -

wide-narrow _ ~ Social Studies
' , . Sociology-Anthropology
Science - . Individuality and

Scientific Method - : responsibility
Categorizations R

Preplanning Suggestions

Supp11es for a “groceny store" in the c]assroom

-Unopened containers or supp]1es of a variety of Welghts, for
example, 1 1b. or 3 1b. cans of coffee

Plan for c]assroom Jjob ass1gnments on a regu]ar bas1s.

N | 154
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THAT'S WHY I DO IT

Most people work and there are
many reasons why people work.

Lifestyle ]

Know]edge and sk1lls in subJect
matter areas are he]pfu] in
-occupational competence.

Educational Awareness .

-which certain children do well.

‘a grocer.

together.

Peopfe select tasks because they feel
competent when doing the work that 1s
involved. '

-

zdentcfy doing a task
successfully as’ a reason for

selecting an activity of one's
own. PPO .

*

o

Ask children if they ever choose ac-

~tivities because“the activity is one

in which they feel comfortable and
competent. Suggest activities in _
Watch
to see if those childrenm 1ike to do
those activities. Lead children to
verbalize the idea of ]1k1ng to do

what one does well.

Ask children to name-activities of
As children respond, ask
1f any of them like similar activities.

Follow by suggest1ng a p]ay grocery
store in ‘the classroom. Children-can

-bring supplies for the store from home.

Empty containers and plastic produce
can be. found in most- homes :

As ch11dren bring supplies, have space
1ava11ab1e for stor1ng the ¢ontainers.

. identify how one uses
elassification in his own
daily Zifé. PPO.

/

Suggest that s1m11ar products be kept
Use terms such as "short,"
"tall," “large," "small," "heavy," and'

""11ght" in helping p]an arrangements

_ Relate the idea of classification to :

the way a child puts play things away. _

. The heavy, non-breakable items and
Tight, .fragile items are stored with

reference to the characteristics of

t . . c ) 4
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Knowledge and skills in subjecd
matter areas are helpful in
occupational competence.

« " . Educational Awareness

- Completion of a worthwhile task
has value for the worker and
for society. . =~

°  Attitudes and Appreciations

the item, Classroom storage .can be
studied to'determine why certain ob-
Jects are placed as they are.

Arrange children in the group in var-
ious ways. Put two rows of tall chil-
dren in front of the smaller children.

*Discuss the disadvantage to the small-

er children. Then place in groups all
children whose first names begin with
the same letter. Name a product; chil-
dren whose -names begin with the same
sound should respond: -"Marshmallows."
"That's good Mike, Martha, and Mary."
Point out the variety of ways to class~
ify any group. 3

Bring to the class containers which
have not been opened. One and three
pound cans of coffee can be compared
for weight. The concept of light-
Heavy and large-small will have real
meaning with actual materials.

Children at this age are probably
still in the intuitive stage of con-
cept development and should not be.
expected to do more than have the ex-.
periences of comparing weight and

'size. The terms “heavier," "1ighter,"

"larger," and “"smaller" should be
teacher talk.  Children need to be-
come accustomed to hearing correct
terminology before they cah use it.-

- . tdentify an_activity
- of a grocer in which class-
ification is used. PPO

Encourage children to draw parallels
between arranging and comparing the
grocery stock and other activities.
Do children who paint or build with
blocks enjoy arranging grocery stock?

. . .'describe how he: feels
when he completes a task. PPO

" Help éhi1dren uhderstand that“work

may be chosen because one enjoys the

160
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kinds of tasks involved. An equally
important reason may be the feeling -
of security one has in doing things

'_that one knows are done well.

The REACT page is to start a discus-

ston of the similarity between chil-

dren's play and adult®s work. Ask. -
children to. discuss what the child is
looking at in the grocer's window.

Lead into the: idea that people chodse

work they enjoy doing. ‘
What has the child done.in p1ay-thaé

. the grocer does in his work? Suggest

that children try to stack their blocks

~like the cans or fruit in the window."

LS/Level R/3
“Look at That"

1'57_
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WORKING TO HELP

Readiness Level Activity

a

Pérfbrmance.Objectives

Lifestyle D1mens1on :

. . . State. z‘he difference bez‘:tdeen workwg in the cldss store ! when
- one g assigned and where one chooses. :

Attitudes and Apprec1at1ons Dimension

. + o« .8how responszbzlzty by foZZounng an assigned schedule.

-

. + . describe how a worker mght fr'eZ on the, job zf he left home
- angry.

.. . compliment a classmte for Dezng in the store and bemg a
- good helper. :

.&
4

Lareer 1nformat1on D1mens1on

.. . identify the grocer as a worker who has a scheduled work time.

. . zdentzfy ear»mng a sz‘mg as a purpose for workzng.

T

Subject Matter Concepts

Soc¢ial Studies
~ Sociology-Anthropology
Individuality. and respons1b111ty
Economics
Family needs and wants

'Prepianning Suggestions

‘Area. prepared as a "groceny store." ' ' _
~ Chart materials to estab11sh a class schedu]e of reSpons1b111t1es
in the store °

-—
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Most occupations inciude com-

mon e¢xpectations, such as punc-

tuality, .dependability, and
- avoidance of excessive absence.

©

Career Information

" Most people work and there are

many reasons why people work.

Lifestyle .

WORKING TO HELP

'These t1mes wou]u be ass1gned to stu-

~ Use an-—area of the room to have a

grocery store. Plan role playing
activities and encourage free play

- time in the grocery store area.

Develop understanding of the grocer
as a man who has a family to be con-
sidered . as he plans his work time.
Using the store in the room, set up
a schedule of times when the store
will be open for business.

. identify the grocer as
a worker who has a scheduled
" work timex PPQ

. State ‘the difference
between working in the class
store when one.is assigied
and where one chooses PPO

dents as classroom. jobs. 0bv1ous]y,- ‘

the work periods would be short “Al1
ch11dren would not need to work as grocers.
" SCHEDULE

Grocer _ . Class
Joe, Helen 9:00’- 9:30 Free Time
Jane, Bob
Bill, Marla \9 :30- '9:50 Read A]oud
Carl, Judy 9: 50-10: 10 M11k

Store C]osed" *10:10-10:30 Rest

180

Customers can come and go in the ro]e
p1ay1ng act1v1ty.

«



“

Work involves the acceptance
of responsibility for a task.

Attitudes ar)'d Appreciations

t

Earnings vary with occupations.

Careor Information

Work involves the acceptance
of resppnsibj]ity for. a task.

Attitudes and Appreé iations

o '_155 _

- to support a family.

kind of work.éf

. . . show responsibility I;y
following an assigned sched-
ule. PPO : .

Workers must ‘agree on who will be
In the store at the .assigned time
period.” One or more children could
work at a time, but it is the task
of all to be responsible for having .
someone in the store at all times.

. . tdentify earning a liv- =
ing as a purpose for working.
~PPO . - ) o

<

The purpose of the activity is to
lead children to understand that
although a worker chooses work for ‘
many reasons, one reason is usually

- .
e~

Special dramatizations can show .the

- grocer's family telling him about

something that they need. "We must-
have a new kitchen stove." The gro--
cer, male or female, will respond in
a way that indicates awareness of
the relationship between earning a

- living by work and buying necessities
. for a family.- Suggest the responsi-

bility to help the wage earner get
to work on time and in a good frame

of mind.

. « . describe how o worker .
- might feel on the job if he
left home angry. - PPO :

Discuss. how children feel when others
pay little or no attention to what
the child feels proud of doing. Ask
children to give -examples of how good -
it is to have someone acknowledge
that the'child.has accomplished some



Completion of a worthwhile task ‘ « « . compliment a classmate
has value for the worker and for- ' for being in the store and
society. = 1 - Dbeing a good helper. -PPO

Attitugies and Appreciations

Describe a pleasant or unpleasant
situation at home. Then ask the
child how he would feel after he
left the situation..

"The alarm didn't go off. When the
family finally woke up, everyone .
., had to hurry and everyone got cross.
People were arguing about who didn't
X set the clock. Everyone left home
: for school or work without break-
fast." '

or

N "This morning we had everyone to-

| 9gether at breakfast and we each had
our favorite cereal. We.planned for
a special picnic we will have this
evening." ’

Be sure that children who are assigned
to work in. the store understand. that
when there are no customers the work-
ers are to straighten the store, re-
design displays, make signs to dec-
orate the store, or advertise products.

Watth‘for.opportunities'to praise .""
-children who are responsible and have.
Creative jdeas.

The REACT page presents a turbulent,
stormy. scene in nature. Have chil- -
-dren describe how a stormy day affects
them. Being out in-the storm is dan-

gerous to life and even though it
might be stimulating, being in the.
, , i - storm creates feelings of tension. .
. : : _ Have children recall the class dis-

B .| ~cussion about leaving home after an

upsetting situation. Compare - being
angry and upset to a stormy day. The
child becomes exhausted from all the
tension in-an unhappy emotional situa-
tion. - ' ,

166 | :
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Lead children to explain calm and

. happy.scenes. The feeling of se-
curity-develops when one has a de-
~gree of certainty about what will
happen. Children might make an
v T1lustration of a calm, happy out-
. door picture. L ' .
- ~ LS/Level R/4
"Feelings"
/-
|
.% g
. \\_%
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RELATED MATERIALS

Arithmetic in the'Food Store (Film, Color, 11-min. ) Coronet Instructional F1]ms,
Coronet Bu1]d1ng, 65 E. South water Street Chicago, I11inois 60601,
' 1969 ‘

'Beg1nn1ng ReSpons1b111ty Being a Good Sport (F11m, Color, 11-min.) :
Coronet Instructional Films, Coronet Building, 65 E ‘South Water
Street, Ch1cago, IMinois 60601, 1969. , -

Come to Work With Us (Books) Sextant Systems, Inc , 3048 North 34th Street,
M11waukee Wisconsin 53210, 1970.

HeT]o, Henry (Book) Ilse- Murgret Vogel. Parents Magaz1ne Enterpr1ses Inc.,
52 Vanderbu1]t Avenue, New York New York 10017, 1965. -

Kingdom of Could Be. You, The: . Lareers in Market1ng and Distribution (F1]m,
Color, 4-min.) Encyc]opaed1a Britannica Films, Inc., 425 North
M1ch1gan Avenue’, Chicago, I11inois 60611, 1963.

Mike and Steve V1s1t the Shopping Center (F11m, Colof, 14-min. ) Encyc]opaed1a
Britannica Educational ¥ilms, Inc., 425 North Michigan Avenue, :
Ch1cago, IM1inois 60611, 1969. | -

T My Commun1ty (Pictures and Resource Sheets) David C. Cook Texas Educat1ona1 5

Aids, 4725 Main. Street, Houston, Texas 77002, 1970 :

People Who Help Our Commun1tx_(Transparenc1es) Troll Assoc1ates, East 64 .
‘Midland Avenue, Paramus, New Jersey 07652, ]970

péb Corn and Ma Goodness (Book) Edna Mitchell Preston. The V1k1ng Press, Inc.,
_ 625 Madison. Avenue, New York, New York 10022, 1969.

Schoo] Nrob]ems Getting A]ong With Others (Film, Co]or, 12-min. ) Bailey F1]m
Associates, 11559 Santa Monica Boulevard, Los Angeles, California
90025, 1972.

Sgpermarket Puzzle (Puzzle) Educat1ona1 Reading Serv1ce 320 Route 17,
Mahwah, New Jersey 07430 1969. .
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. . GROCERS

The'grocer is typical of an individual who operates his own store.
Running one's own business appeals to individuals who value independence.
Running one's own business involves- tak1ng risks. Capital is needed to buy-.
stock and equipment and to meet the organizing expenses for wages and rent..
Enough ‘capital .must be available to see the grocer through s1ack periods

‘when expenses are heavier than income.

, The grocer needs a 1ocat1on that is in an area which is convanient
for customers. The Tocation must be in an area which does not have too much
competition from similar stores. The-grocer, 1ike- other entrepreneurs, needs
to unde~.tand the needs of people in the area. Quality and quantity.of mer-
chandise and. service vary in relation to the clientele. ' The grocer needs to
be able to keep a friendly attitude in order to please people and maintain
their patronage. The independent merchant needs a background in accounting,
selling, advertising, business management, and personnel relations.

The grocer needs to develop a working relationship with who]esa]ers
of foodstuffs. Fresh fru1ts, vegetables, meats, and da1ry products may be
handled by specialists in or near a city. The grocer in a city may be able
to select his own fresh produce. Grocers who are located at a distance from
the wholesale markets will have to depend on the salesmen representing the
wholesale firms. Retailers may depend on wholesale salesmen to check the
store's. stock and prepare orders for items which will be needed before the - .
salesman's next visit. The grocer will depend on the wholesaler for informa-
tion about new product S 9 advert1s1ng displays, and prices to charge for ‘prod-

o

The size of the store will determine the number of employees. The

grocer, as store owner, needs to'understand the work of each employee. The
grocery checker accepts money, makes change, and gives some kind of receipt
to customers. He also keeps records of the amount of money involved so that

.-cash accounts can be balanced at the end of the day. Cashiers may prepare

cash for deposit, write checks, or pay out cash for purchases. °“In grocery

stores, cashiers often bag customers' purchases and during slack periods may
perform other work. Cashiers meet the public and must be able to ma1nta1n a
friendly manner no matter what the provocation from customers. , '

Cashiers use some business . machines; a background in high school bus1¥
ness .courses is helpful. To perform duties efficiently, cashiers should be

able to deal with f1gures accurate]y and have finger dexterity and good eye~ R
hand coordination.

Stock clerks may keep records of incoming shipments. and merchandise
in stock. They must keep the shelves of the store filled with merchandise
in a way that is attractive to customers. Stock clerks are the workers who .
are frequently asked to help customers locate special items. The stock clerk
must be friendiy and cooperative with the public they serve.

R
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Meat cutters in retail foodstores set up counter displays and wait
on customers. The meat cutier may divide retail cuts into individual por-. -
tions. He must know cuts of meat and may need to understand meat buying and
grading and record keeping. Training in mathematics is helpful "because the
meat cutter must weigh and-price meats. Health certificates may be required

-in some communitiés.:

The  ratail grocer may need many employees or few employees depending
on the size o: the store. Competent, well-trained help who have a pleasant

manner with customers can make the difference between a successful store and
a failure. : : ' : . - ,
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“THE FAMILY LIKES IT

. [READINESS LEVEL INFUSION STRATEGY

CAREER DEVELOPMENT FOCUS: Awareness of oneself within the
: context of the family structure
is important._ :

LS ——

~ OCCUPATIONAL FOCUS: Landscaper

~ ACTIVITIES |
IN THIS INFUSION STRATEGY

1. Sizes

Planning

Tree or Flower

| 168 | \‘
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Teacher Goals

Teacher goals of this strategy combine a Self-Development Dimension
subconcept with subconcepts from Attitudes and Appreciations, Career Informa-
tion, and Educational Awareness, and subject matter concepts for the occupa-

- tion of Landscaper. 1In this perspective the teacher's goals are to:

Encourage children to describe members ‘of theif ovin families.

Deve]dp experiences to-help children understand‘that each
family member contributes to family 1ife. '

Give pupils an understanding of how family life affects a.
landscaper at work. -

Help children understand that peers may Tive in a different
family structure. :

.ol
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 SIZES

Readiness Level Activity

Performance Objectives

Self-Development Dimension

AN . .« . deseribe members of one's family according to velatiie
N : height. - .

Educational Awareness Dimension

. zdenmfy arrang'mg ob,jocts in proportwn as q skill needed -
by a Zandscaper

Subject Matter Concepts

Mathematics .- | ' Science
Measurement ' » Scientific Method
Distinguish short-tall, _ . tateaorizations

heavy-light, least- most,
wide-narrow

Geometry
Manipulation of basic
solids and planes

Preplanning Suggestions

o

Classroom furniture and materials to be placed in 2 variety cf
arrangements

Space for making arrangements

Paper for drawings of family

Play house or play area with toy shrubs, trees, and other 1and—
scaping mater1a1s

\171
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Knowledge and sk11is in -subject .

matter areas are helpful in
occupational competence.

. Educational Awareness

Awaréness of oneself within the
- context of the family structure
is important.

Self-Devalopment )

SIZES

177

A 1éndsca3er is concerned with size
of p1ant1ngs in relation to each other
and to the area to be landscaped.

. 'dentzfy arrangzng obgects
wn proportion as a skill needed

" by a landscaper. PPO

This kind of relationship can be :
deveiopeq through classroom arrange-
ments. Place a large chair and .two
small chairs togetn"r in several ways.
Have children discuss the arrangements
in teims of -the abserver. When the
largz chair is in front of the smaller
chairs, they are hidden from view.
Suggest a rearvasngement.

Developing sput 1al relationships is _
important. #Have children view arrange-
ments from &1 sides. Point out that
the size of the area and the location
of items influences the arrangement.

Agk children to visualize an arrange-
ment from different heights. Would

an zdult get the same view as a child?
ives a baby see physical items: the
same as a five-year-o0ld?

. deseribe members of one's
fhmmly aceording to’ reZatzve
height. PPO .

Have children describe their immediate
family -in terms of size. Who is tall-
e#st, shortest, and how do the in-betweens
rank in size?  Children should draw
pictures of their families with the
idea of size. Suggest that rither the
tallest or shortest be drawn irst.-
Other members can be .drawn in relation
to the first f1gure Have the child
identify himself in the picture 1n ,
some special way. :
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Set up a play area to be "landscaped."
The purpose ‘is to provide an oppor-
tunity to rearrange objects in a
variety of ways. Provide plastic
plants or use any various sized objects

‘to be arrangéd in special order.

If a playhouse is available, it could
be included in the landscape design.

Remind children to arrange objects

so that proportion is pleasing to the
eye. : .

The picture on the REACT page, "I Can

Reach It," relates to knowing and

accepting your size <in a world of
adult furniture. Children are often

~ expected to have good table manners

when the situation is almost impos-

, Sible for them. The size of table-

ware-and furniture is usually scaled

to the adult. Ask children if they are

willing to use cushions or a high chair
of any kind. Help children understand
and accept being the size they are.

Many similar instances arise in which
the child is at a real disadvantage.

Shopping in most stores is difficult

~because counters are at eye level.

The child reaches for something to
help himself really see it and he is

~told, "Don't touch."

Ask children to give other examples
and explain what they do to adjust.

SD/Leve] R/1
"I Can Reach fi",

«
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PLANNING -

Readiness Level Activity

Performance Objectives

Self-Development Dimension

. . tell how ',each member of a famZy might influence a family
decision. T - : :

. take part in a dramatization which shows how a family can
make plans. : T ' _

Attitudes and Appreciations Dimension

. show overt appreciation Sfor work of others.

Subject Matter Concepts

Mathematics Social Studies o
‘Geometry ’ Sociology-Anthropology
' Manipulation of basic Membership in a group

solids and planes

Prep1annihg Suggestions

-

Drawing paper, paste, and small p{eces of colored construction paper

identical in size and shape .
Chart or story of a classroom planning situation

175 T
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~ PLANNING

3

The landscaper plans with the people
concerned before making final plant-
ings. Several plans may be made to
present to the people who will make

the final decision. . The landscaper
sees a variety of ways to use mate-.
rials. Develop understanding of

using the same materials in many ways.

Y

Completion of a worthwhile task .+« « « show overt'appréciation
has value for the worker and for for work of others. PPO

~ society. -

Attitudes and Appreciations 'Give each person in the class a large
. piece of drawing paper. Distribute
many small-identical -pieces of colored
construction paper to each child. :
Have each child paste the small pieces
to the drawing paper. Talk about the
resulting picture as a "design." Com-
pare designs. Show approval and '
appreciation of each design.

Compare these to the variety of designs
a landscapar might make.

Awareness of oneéelf within the- ... tell how each member of
context of the family structure a family might influence a

is important. _ family decision. PPO
$olf~Dev9bpment '

- Ask if the family makes plans before
entering into activities. Lead chil-
dren to tell when particular family.
members have the 'most influence in
planning. If a trip to a play area
1s planned, the small children may
influence the choice. Buying a major

. item such-as a car probably will be

~ planned by the person-with the money.
However, if the purchase is for the
‘Tamily, the needs of the family will
be a major consideration. '

Elicit examples of how families
include each other in planning. Since
family structures are different, the
examples will vary.

181
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Awareness of oneself within the - . . . take part'iﬁ'a dramati- A
context of the family structure zation whieh shows how a family | (
is important. : ean make plans. PPO :

Self-Development

Select several situations.cited by -
children to be dramatized. Help chil--
dren from diverse backgrounds come to
a working relationship.

These strategies emphasize develop-
ment of awareness of one's self in
family structure. At the same time
.children can learn that peers may

have different roles in their families.

The REACT page, "Who Decides?" should
cause a discussion of who selects the
television programs in their homes.
Lead children to discuss any formal
plans or patterns that are established.
Is Father or Big Brother always able
to watch his favorite shows? What

- are the children's times to choose pro-
grams? .

oy Lead into a discussion of other kinds of "
family planning. : '

SD/Level R/2
“Who-Decides?"v
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" TREE OR FLOWER \

\

) LN
Readiness Level Agtivity

|
Y
&
%

NN
\A

| Performance Objectives - : o ..\\g
. N

. ©~ + Self-Development Dimension

_ s« . name other members of the family and tell the spectal ways
.. one depends on -e’achl of them. :

“

Career Information Dimension

. define three-fourths of .z‘;he items in_ a vocabulary list of
landscaper's terms. C :

Educational Awareness Dimensicn

. tdentify: seience as a subject matter needed by a landscaper.

4

Subject Matter toncepts

Science : _ ' Social Studies

Biology . . . Economics :
Growing plants and their - Division of labor in a

care . - ~ family .
Scientific Method ‘ . .
~C~tegorizations

Language Arts
‘Reading - :
. Picture dictionary

L

Preplanning Suggestions

“Pictures. of plants commion to the geographical area
' Visuals;of tools used in caring for ‘plants . .
Scrapbook for-making a picture dicticnary

"Nursery catalogs to be a source of pictures for . the pfctUre dictionary

Nursery cataldgs-and visuals of plants from other geographical areas
Terrarium or planter and plants te be used in/the ‘classroom
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TREE OR FLOWER

Knowledge and skills in subject
matter areas are helpful in
occupational competence.

Educatiornal Awareness

‘Occupations have their own
vocabularies.

Career Information

Awareness of -oneself within the
. context of the fam11y structure
is 1mportant . :

- Self-Development

. the big classifications.
. if plants are used, for other than

otherwise unsightly areas.
‘help keep the soil in p]ace.

180
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Landécapers mﬁst know which plants
will give a desired effect.

. . . tdentify scievice as a
subject matter needed by a
Zamdscaper PPO

He must know b]oom1ng seasons, rate

of growth, soil and food requirements
of plants, and the scientific knowledge
required to ma1nta1n a successfnl land-
scape.

0

de] ine three-—fourths of
the 'Ltems in a vocabulary list
of landscaper's terms. PPO

.'

A landscaper's. vocabulary is special-
ized. Plants have :common names and
botanical names. Tools for des1gn1ng

~and tools for actually preparing the:

landscape have special names.

Develop with children a picture vocabu-
lary of p]ants fam111ar to the geo-
graphicai aréa.  The first big classi-
fication might be trees, bushes, or
flowers. Other categaries would be
Just as su1tab1e ' , .
Walk around the 1mmed1ate ne1ghborhood
of the school to- identify plants in

Look to see

decgrative purposes Trees provide
shade; -bushes and- flowers may cover ,
A1l plants

.« name other' members of the
fmmly and tell the special ways
one depends on each of them. PPO

e
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I» the classroom lead children to
understand that, although plants
may be similar, each plant makKes
a special contribution.

Compare this to a féhily. Ask chil-
dren how each depends on other family
members. An older brother may walk

. to school with a child; another sib-

1ing may be a baby-sitter. Sometimes
a child depends on a particular family
member for understanding.

To develop the picture dictionary;<

.provide plant catalogs. Children can.

cut pictures of specimens from the
catalog to use in the picture dic-
t1onary

Widen children's horizons by including

*a section in the dictionary of plants

from other geographical locations.

- Desert plants and jungle plants would

be unusual in many areas of the country.

Flant several unlike pTants in the

same planter. Give all plants the

same treatment. Watch to see which
survive best. Notice differences in
growth rate, color changes, and any
other outstanding dieatures.

- At some point, compare treatments of

plants with different treatments of

‘children. In any family each child

is an individual and will need special
attention. Older children can stay

up later than younger ones. - One child
may have glasses; another ch11d may
need special foods. Emotional needs
are équally individual. Children
must learn to respect the individual .
differences in-a family. Each child

~should-be aware of his own special
- treatment in the fam11y and recognize

why he is special:

The large tree on the REACT page, "We .
Work Together," should prompt a discus-
sion of how trees are used in the

child's 1ife. Elicit from children

B -



ways trees contribute to the com-
munity or area. .Discuss the depen-
dency the tree has on care from

‘ humans. Ask children if they have

i ' ' observed trees that have been trimmed
{ . - to permit power. Tines to go over the
tree.. Lead children to discuss the
relationship of plants and humans.

-SD/Level R/3
"We Work Together"
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* RELATED MATERIALS

Building Work Habits Series (Filmstrips) McGraw-Hi11 Book Company, 1721 Avenue
Qf the Americas, New York, New York 10020, 1967.

Come to Work with Us (Books) Childrens Press, Inc., 1224 West VYan Buren Stfeetw'
Chicago, ITTinois 60607, 1971. - :

h

Community Keeps House, A (Film, Color, 11-min.) .Bailey Film Associates, 2211
' Michigan Avenue, Santa Monica,.California 91201, 1972.

Conservation for Beginners (Film, Co1dr; 11-min.) Coronet :nstructional Films,
Coronet Building, 65 East South Water-Street, Chicasz:, I11linois 60601,
1970, - : A

Kingdom of Could Be You, The: Careeis in AgriLBusiness.(Fi1m, e or. 4-min.)
Encyclopaedia Britannica Educe:.arial Films, Inc., 425 M -k =iczhigan
Avenue, Chicago, I1linois 6061%, 1473, -

Lef's Visit a Tree Farm (Film, Cd]of,.11mmih.) Coronet Instructional Films,
' Coronet Building, 65 East South Water “treet, Chicage, ITlinois 60601,
1969, _ ' o

School and School Helpers (Pictures and Resuurce Sheets) David C. Cook Texas
ot tducational Aids, 4725 Main Street, Houston, Texas 77002, 1970,
p .

Small Lot, A (Book) Eros Keith. Bradbury Prass, Inc., Englewood C1iffs, New
Jersey 07632, .. . _ S

Walk in the City, A (Book) Rosemary DaWson and Richard .Dawson. The Viking
' Press, Inc., 625 Madicon Avenue, New York, New York 10022.

rs
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LANDSCAPERS

The field of landscaping includes workers at a variety of levels of
training. The professionals are landscape architects. Other workers are land-
scape contractors, landscape designers, landscape nu: serymen, and landscape

- mair.tenance contractors. ' ‘ '

The movement to beautify America, the rapid growth of suburbs, the
trend to landscape industrial plants, and the extensive building of parkways
and highways with planting, as an integral part, all required the use of land-
scapers. - , '
. Landscape architects are needed by government agencies, private business,
and individuals. The architects are needed in the departments of public works,
on planning commissions, in highway, park and recreation departments, and other -
agencies. Landscape architects are on the staffs of private corporations and
organizations. Some landscape architects are. specialists in conservation;
others are experts in the layout and planning of subdivisions and design of
cities; others deal with airports, schools, hospitals, and recreation companies.
A landscape architect needs talent and aptitude as well as training.

" The landscape architect is an engineer, a scientist, and an artist. _As
an engineer, the landscape architect must be good in mathematics. Training in
architecture, surveying, and land measurements are studied as preparation for
the profession. He must know about the design and position of roads, terraces,
and walks. He must understand drainage and grading. Much of his work is in the (
field of mathematics'and'draftsmanshiph; , : ' '

Training of -a- Tandscape architect includes many science courses. Geology
is studied to know how the earth's surface was formed. Suil structure and jts
relation to plant growth is studied. Courses in botany, plant classification,
identification, and propagation are essential because the landscape architect
will be working with plants. Some basic studies in insects and the disva~es
common to nursery. plants and how to control them wiil be necessary.

The landscape architect must understand desisn and proportion. He must
-be able to visualize how a setting can be impruved. Landscape architect: must 2
be creative and have insight and sensitivity. :

~In many states, a’]ahdscape architect mué; have a colTege degree in
~landscaping and must be licensed by. the state. Some states require a specific
period of experience before a license is granted.

A landscape architect must be able to communicate clearly: He must.
inform and educate those who seek his services. A professional landscape
architect's work includes giving advice, drawing plans, writing reports >nd
specifications, and directing the work of contractors to carry out landscaping

projects.
A planting plan indicates the location, size, and names of all plants

s
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any instructidns for planting. Final drawings give construction details for
walls, paving, walks, steps, sprinkling systems, drain .lines and drain inlets,
and lighting. ' - '

Spedifications give instructions on how the work 1§'to be done. AN
-zoning laws ard regulations must be met. :

A landscape contractor is able to do big jobs for industries, hotels,
schools, and fiousing developers. Landscape architects use a landsczpe .con-
tractor to carry out their plans. A landscape contractor might employ a land-
scapé designer for projects which do not require services of a landscape ~
architect. : Co S

A landscape designer is one who has college training but either works
for a degree or has not received a license. These designers work as consultants
and design landscaping for homes, cemeteries, go1f courses, parks, and buildings.

: A Tandscape nurseryman does not need a degree or Ticense. His training
usually 1imits him to plarining for small businesses and homes. He usually buys
his stock from wholesalers as he needs plants for specific jobs.

The need for competent landscape maintenance contractors outstrips the
supply. Contractors assume responsibility for landscape upkeep. These persons
can work on any scale from maintaining private gardens to care of large public
areas. Some knowledge of plant care is needed by contractors who also supply.
muscle needed for landscape care. g ' 4

. ,. ‘ o :
_ “As the country develops understanding of ecology of the environment,
landscapers ‘will be in great demand. L o

Adapted from: Occupational Qutlook Handbook, 1970-71 edition..
- - U. S. Department of Labor, Washington, D. C.
pp. ,22_8-2‘30. _ : ’



. PLAY IS WORK

READINESS LEVEL|INFUSION STRATEGY

CAREER DEVELOPMENT FOCUS: An individual is influenced b

other people.
OCCUPATIONAL FOCUS:  Athlete R .
ACTIVITIES | | ;
IN THIS INFUSION STRATEGY | 3

. ~Breathe and Balance

2. Time Out

3. Rules and Penalties

o . . p

pment -S"elf_;D_e-'ve,lc;)pmerfi_t Self Development Self Developme

-52,
m !
>

>
o

==
[}
'p)

e
:.

-'gf

Mok
o
|
it
.




Téoch_er' Goals

. - Teacher goals of this strategy combine .a Self-Development Dimension
subconcept with subconcepts from Attitudes and Appreciations, Career Informa-
tion, and Educational Awareness, and subject matter concepts for the occupa-
tion of Athlete. In this perspective the teacher's goals are to:

Call attention to ‘the ways in which an athlete cooperates
with other people.

Help children recognize the ways in which they adjust to
other people. ' o

Lead children to understand that. they, -themselves,
influence other:.

Develop an appreciation for feé]ings of other people.

188
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BREATHE AND BALANCE

Readiness Level Activity

\

Performance Objectiveé

Self-Development Dimension
. tell why an athlete is a favorite person.

. name television as one medium for learning to identify anm
athlete. ' :

. work alone at a balance activity.

Educational Awareness Dimension

. identify outdoor exercise as one kind ¢f activity for an
athlete.

.. fdbntify body balance as a skill of an athlete.

’ [

Subject Matter Concepts

Language Arts
Listening and Speaking
Show and tell activities

Preplanning Suggestions -

Bulletin board display of a variety of workers
Filmstrips, mov<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>