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Preface

This four.state regional institute for adult, supplemental, and
vocational education directors and coordinators was instituted as a
result of needs and concerns expressed by coordinators from previous
studies iﬁ the state of JIowa, as well as grqwtﬁ and concern for the tremen-
dous development of adult supplementary and vocational programs in the
four state region. It was felt by Iowa state University and the Iowa
State Department of Public Instruction that gdministrators and coordinators
could benefit from a professional development institute to cope more
effectively with the education of adults.

One of the unique features of this grant was the opportunity to plan
the program to meet the needs of the four states through the content and
implemghtation assistance advisory council made up of two local adult
directors or coordinators from each of the states, identified by their
respective State Departments of Public Instruction. Ehis council proved
invaluable to ‘Iowa Sgafg University staff in plaﬁning and carrying out
the details of the conference. Any success for planning and execution
must be shared with this council.

We are indeed indebted to the three oﬁtside evaluators and their
contributions to the'effectiveness of the evaluation process. Special

thanks is given to Mr. Allen Meyer, Iowa State Department of Public

Instruction, for his help and assistance in getting the project funded.

Irene Beavers
William Wolansky'

Co-Directors



INTRODUCTION

The Four State Regional Institute for Selected ‘Adult, Supplementary,
and Vocaﬁiqnal Education Directors and Coordinators funded by the HEW,
Education Profession Development Act - Part F was.planned, developed and
inplemeiited with the assistance of members of the Content Impleme;tation
and Assistance Council.

This council was made up of representatives from the four states,
Iowa, Kansas, Missouri, and Nebraska. Ea?ly joint planning by persons
with considerabvle experieﬁce in adulg vocational education representing
four states contributed much to th; success of this Institufe.

The objectives of this institute were:

a. To discuss and disseminate information pertaining to tie adminiséra—
tive structure and philosophy of adult supplementary vocational
education within the region.

b. Idemtify the need and strategies for “improving program quality and
-stéff in adult vocational supplementary educétion programs.

c. Identify educational needs, target populations to be served, énd set

program priorities for adult supplementary vocational education.

- .

d. To explore the need for and uée of guidance and counseling services
for implementing the vocational career model for adult supﬁlementary
vocational education students.

e. Explore curriculum materials for adult supplementary vocational

programs.

ii
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f. 1Identify methods and techniques for strengthening programs through
better relationships of business and industry to meet their needs.

g. Identify and marshall resources of the Institution to more effectively
develop program supervisory skills of the director to improve his own

operation.

One of the outcomes of the Institute was to compile a handbook
representing the major presentations by the Institute contributors
which would be helpful to the 1ocal.administrator of adult vocational
technical education programs in administering, evaluating, and improving
such programs.

.This handbook should be viewed as another resource which will
contribute to improved programming and management of the rapidly emerging
adult vocational technical education programé in all of our communities.
It is not an exhaustive resource, but it does represent a beginning
point. Hopefully each edult vocational technical coordinator will
supplement it with otber prepared and_available fesources.

Many individualS‘andVorganizations have contributed to the success
of this Regional Insfiﬁhte. Their concerted efforts provided the
impetus and expertise to insure the success of this endeavor.

The project staff acknowledges the'contributions of the members
serving on the Content Implementation and Assistance Council, executive
officers of the Missouri Valley Adult Education Association, speakers
whose papers ere contained herein, the participants of the Institute,
external evaluators, ISU staff at ehe Schemann Center, and Mr. Allen Meyer,
Adult and Career Development Consultant, Department of Public Instruction
of Iowa, who worked diligently with the project staff from the conception

6 ’ .
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of the idea to its implementation stages. 'The project staff recognize and

offer special appreciation to all who are deserving credit.

Dr. William Wolansky
Dr. Irene Beavers
Co-directors of the Project

Victor Bridges
-Janelle Saunders
- ‘i*Graduate Project Assistants
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- ABSTRACT
KEENOTE SPI&ECH
HARLES |

EXECUTIV DIRECTOR
COIVMITTEE FOR FULL FUNDING OF EDUCATION

Mary Jolley could not be here tonight because she is very busy in
Washington working on Vocational Educétion Act changes and on the area
of educational appropria tions for theLboming year. Mary is involved with
both the authorizing and the ﬂouse budget committees.

Chairmaé:O'Hara of the Post Secondary Education subcommittee of
the House Committee on Education and LaBor is also working to increase
appropriation.funding because he feels there is‘much interest and work
to be done in adult educatioﬁ. The Labor—-HEW Education Appropriation
Subcommittee is also considefzag ;;;reased funding for Adult Education
1976.

Since all of the peoplé here are involved in adui; education, it’
would seem that each of you need to'let these Committees know how you
feel about these proposed increases. By contacting your own representa-
tives, it just mighﬁ tip the scales in our favor, Justify your needs in
your ;wn areas for additionai service. The highér base you can get in
1976. the easier it will be to get money in 1977 andA'78.

Appropriations go through the Appropriation's Committee. To
receive funding you must justify your program to them, initiallxnagd
annually. The Budget committee sets the ceiling for the Appropr{ation's
_Commiﬁtee, and when ceilings are set, uncontrollabies are not considered.
Therefore, if costs go up, separate funding must be requested.

A move is cn the way to have Education funded separately so it

will not be under this type of monetary pressure. At the present .tl:

Budget Committee is working on an amendment to Title I of the Higher

8
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Educagion Act, -that would fund life-long learning. This might be of interest
to each of you and so you might want to jet this committee know how you
feel on this issue.

‘It is important for you to establish good lines of .communication
with your own senators and congressman. Write them and get on their
mailing lists. Give them input about what you think they should be récomr
mending to the committee. Show them what you are doing with federal
‘money you receive. Contact the representative's home office and make
arrangements to get them on your campuses. When they are there, take
advantage of the opportunity tc increase communication with the community.

Be persistent irn your claims for funding for educational systems,
Thirty-two per cent of the total population is engaged each year in the
process of teaching or being taught. The pay-off or return for funding is
tremendous. Without it, none of our natural vesources can be convérted
for usef

| Our political institution are set up in such a way that all major
policy decisions are resolved through the legislative process. The men and
‘'women who make rhese decisions would much rather listen to pPractitioners
in the field who know their subject. Howevef, action won't happen with
every letter, but the more 1etteré sént, the sooner there is a feeling on the
Hill that §omething ought to be done. Find out what is havpening. Utilize
the services of your congrec<ional offices. | |

It is the Congress of the Uniﬁed States and the President of the
United States who make decisions for us ccllectively. And I am willing,
because it has worked for 200 years, t; trust in the good judgement of the
informed Congress when it comes to meeting the needs of education, and
that will continue as long as you do your'part with your colleagues in
presenting them with the facts they need to cqﬁe to rational decisions.

o 9
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iTRACT
NEEDS ESE SMENT
UGENE IDDIS
Adult education, as a legitimate segment of education has finally
come of age. No longer do educationai functionaries look with suspicion
upon programs designed specifically for adults. Indeed, some of the most
status conscious institutio;; now view the adult student and adult programs
as viable and worthy extensions of their educational enterprise. . e
We need only iook at the number of colleges and upiversities whicb
have initiated new programs with a variety of formats.in order to attract
the aéult student, as thohgh they never existed prior to the present
period of retrenchment. '
Included with the sudden expansion of adult education, as well as
its sudden universal acceptance, there is a growing sehse of specialization
apd professionalism. Over three decades aéo, Horton attempted to determine
iﬁose factors or characteristics which he believed identified a profession,
thé'e were:
b~ _
1. A profession must satisfy an indispensable social need and be based
upon well-established and socially acceptable principles.
2. It must demand an adequate professional and cultural training.
3; It must demand the possession of a body of specialized and systematic
knowledge.
4. Tt must give efidence of néeded skills which the general public does
not possess ~ that is, skilis which are partly wative and partly acquired.
5. It must have developed a séientific techniquevwhich is the result of
tested experiencc.
6. Tt must require the exercise of discretion and judgement as to the time

and manner of the performance of duty. This is in contrast to immediate

direction and supervision.
19




7. It must be a type of beneficial work, the result of which is not
subject to standardization in terms of unit performance of time element.

8. It must have a group consciousness designed to extend scientific
knowledge in technicalllanguage.

9. It must have sufficient self-impelling power to retain its members
'throughout life. Tt must not be used as a mere stepping :i.one to other
occupations.

10. It -wust récognize its obligation to society by insisting that its

. . . 1
members live up to an established and accepted code of ethics.

Writing much later (1960) Martin Chamgerlain identified the
characteristics of the competent professional adult educator:
1. A belief that most people have potentiality for growth.
2. Imaginationlin program development.
3. Ability to communicate effectively in both speaking and writing.
4. Understanding of the conditions under which adults are most likely
to learn.
5. Ability to keep on learning.
6.~ Effectiveness as a group leader.
7. Knowledge of his ownhvalues, strengths, and weakness.
8. Open-mindedness ~- i.e., willingness to accept other's ideas.
9. Understanding of whét motivates adults to participate in programs.

10. Strong commitment to adult education.2

Tean.

While these writers have been ciged in the iiterature as having
assisted our field im providing it with a much needed theoretical base,
they did not diréct themselves to the question: Are we meeting the nceds
of our constituency; |

Just as program evaluation often appears to be the least important
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programmatic factor to the practitioner, so has the systematic assessment of

needs. ‘

Edmund J. Gleazer, Jr. in his paper "After the Boom...What Now for
the Community' College' has established a gset of continuing objectives for
two-year colleges, which probably ha; a much wider applicability to all
adult education agencies.

1. . CurrCnt, accurate, and comprehensive information about the community
and how the institution is serving its community.

2. Access to information that enables the college t6 develop its human -
resources consistent with rationai needs and trends.

3. A comprehensive plan expressed in terms that can be underctood and
supported by the community.

4, The ability to justify its need for resources and to demonstrate that

they have begh used effec_tively.3

Needs Assessment

An often recognized, howevqg_seldom implemented method of determining

- community service or adult education programming, is systematic needs

assessment. Authorities in the literature have frequently stated that

the determination of needs by program directors and administrators is of
paramount importance, if the institution is to meet the needs of its
constituency.

&% .
In‘reéent years, the quantification of data for decision making has

increased in its sophistication. The tools of research, the language of
cybernetics, and the manipulation of statistical formulae has tended to

develop a cult of research specialists, possessing knowledge and skills

peculiar to a select few. Thus, many competent community service programmers



have either been reluctant to employ these gpecialists. refused to obtain

the requisite skills, or have failed to develop alternative means by which
they mighé assess the needs of their'communities in order to more readily

serve their constituencies.

Two current needs studies which will have applicability to the field
are the Arizona Stiite University study and the United States Civil
Service Commission studies. While national in scope, they provide us with
two examples of how needs assessment may be applied to the wider social
system of adult education.

Utilizing the Delpi method, Mark HT Rossman and Richard L. Bunning
utilizgd the 197 professors of adult education in the United States .and
Canada. From this population, 70%Iagreed to participate. The results
should provide a futuristic kalgidoséope'of the nécessary competencies
for the adult educator in the coming decades.

The Delpi method requires several administrations of lengtﬁy
questionnaires in order to deduce a set of agreeable or at least consigtant
statements regarding phenomena. This procedure is probably too time-
consuming and too complicated for most pfacticing adult educators.

The United States Civil Service Commission through Neal E. Chlofsky
is developing a competency-based curriculum for trainees in the Federal
Government. This project is one of several within the govermment attempting
to increase the effectiveness of employee development er-ecialists or
training practitioners, an apparent perceived need.

‘It is aqtiéipated that the da;a fro; this study will indicate the
availability of graduate adult education courses that may be adapted for
inciusion in a competency-based graduate curriculum, in addition to other

disciplines.
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This study is not necessarily attempting to determine the needs of
a specific population, however, it is focusing on the general needs of
personnel, and what A;chanisms might be éppiicable to the speé&fic learning
needs of the genefal population within the Federal government who
provide the training function.

Unlike compulsory education, the adult education administrator generally
does not have a captive audiencé. His program must meet the specific needs
of his constituency. Although the increasing tendency for professional
organizations fo require continuing education for license renewal has
accelerated in recent years, and certainly will have an impact on the field.

It is foremost that the adult educator identify his constituency
before embarking upon a needs assessment program. The collection of data,
no matter how relevant, however from the wrong or inappropriate population
will undoubtedly result in unsatisfactory information. Thus, every agency,
institution, or organization will have distinctly different constituencies
and no one particular means of assessing needs would necessarily be
applicable to every organization.

In general, however, three major groups, each probably having sub-

groupings constitute the constituencies the adult educator must consider

in program planning, the imdividual,'or organization and the community.

The Individual
The needs of the.individual participant is probably the most obvious.
A survey of the enrolling population as well as the potentizl enrolling
population may provide informaiion quite different in response. The experienceé
of participants with the existing program might tend to skew the response,
however, the potential population might have encountered new problems or

new areas of interests while the enrolling group was in study, thus their

11
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needs might be perceived as different.

Group discussion, general sesssons, and the obvious behavior
exhibited by the participants in attempting to obtain more information in
their classes, through the library and‘other information sources such as

the mass media would provide an informal needs assessment.

The Organization

Organizations as collections of people and thus social institutions
also have needs, and these need to be recognized. Usually these are well
established through policy sgatements and administrative directives.

However, while there is usually a formal as well as an informal administra-
tive structure, the prudent administrator should recognize that the
organizational needs might also be equally as overt as well as covert.

Data rega.ding the organization might be obtained by open-ended
interviewing the leadership of the agency, as well as those persons
engaged in ghe every day operation of the agency.

Other means of data gathering might be an in-depth survey questionnaire
which might be kéyed to specific areas of particular expertise or interest
within thé organization, thus resulting in a gestalt or composite of the
total organization.

Additional data might be gleaned from government reports, management
records, and tests. The latter would be particularly helpful in determining

training needs.

The Community
The commuﬁity as visualized by the adult educator will vary according

to the service area or perceived constituency as defined by the organization

15
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or the imagination of the enterprising administrator; This type of
information is usually obtained through a community survey in which all
segments are surveyed in order to determine the needs and interesté of
the community.

While the formal survey may be ghe most scientific of the three
categories presented here, other means perhaps not as reliable, however,
equally vital, if the adult educator is to obtain the kind of data necessary
for adequate program planning. For exampié, a walking tour of the community,
meeting people in the supermarket, pool room;, and clubs provide a realistic
impression of community needs, as well as a mind picture of the snrvice area
by talking to the people.

Special groups or panels such as clergymen, businessmen, social
workers, librarians, school teachers an@ counselors all have impressions of
the community from their particular perspective and insight. Many
organizations have made use of advisory committees. These autonomous, yet
extremely knowledgable committees have been indispensable in providing

first~hand information regarding community needs.

A Case Study
One institution, Florida Junior College at Jacksonville, determined
that in ordér for it to meet the needs of its service area, Duval and
Nassau Counties in northern Florida, a needs assessment was warranted.
This one case study embodies some of the elements we have been discussing.
The first step in the Jacksonville design was to determine the
objectives of such a survey, what did the college need to know? Secondly,

the objectives and survey had to be compatable with the research design.'

16




Needless to say, the design had to be low cost and capable of
obtaining the needed information in a reliable manner in a relatively
short period of time.
It was vitally_important that a randomness of the population be
obtained. For example, if the college was to obtain information from
former students, then the population sample would have to include former
students exclusively. However, this particular survey was of community
needs, thus a random sample of the service area was importaﬁt.
Florida Junior Cellege at Jacksonville determined the seven
following objectives for their assessment of community needs after a series
of meetings with the College personnel and an analysis of capabilities of
the survey design:4
1. To assist the Cellege in improving end expanding the educational programs
offered in the Jacksonville area.

2. To assist the College in gearing its programs to mee; educational needs
as felt by members of the community.

3. To assist the College in evaluating the effect of its promotional
efforts within the community.

4. To assist the College in its efforts to facilitate attendance through
the removal of barriers to attendance.

5. To assist the College in providing information to the entire comnmunity.

6. To assist the College in evaluating the quality of its programs and
their impact on the community.

7. To assist the College in program planning based on potential community

demand for programs.

17
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Research Design

The staff determined that randomness and the actual mechanics of
conducting the.sQrQey woul& best be achieved through personal interview
with a samPle size adequate enough to make projections fo; sub-groups of
the population. The Bureau of the Census Sténdard'Metropolitan Statistical
Area mhpg were utilized. The areas to be surveyed were divided into grids
of 250 average populaéion, naturally the size of the various grids varied
due to population density. The grids were the& assigned numbers using a
table of random numbers, obtaining a sample of 250 grids.

After determining the point nearest to the center of the individual
grid as the interview location, four nearby residences were selected
through anothervrandom procedure, and an interview conducted at each
residencé. This procedure is known as Multi-stage Cluster Sampling.

Florida Junior College used students, who were trained in interviewing
techniques in two-day training sessions.

The students used their own automobil;s, and were paid at a rate for
the use of these autos at 10¢ per mile. This was fully within the alloted
budget, since the students conducted their interviews in the same'location
and could work in teams of four. ]

The Florida Junior College personnel has cautioned other colleges
in designing their own needs assessment:

Provision must also be made for a computer program

capable of analyzing the survey results. This program should

be able to calculate absolute and relative frequencies for

each question and be able to do analysis for subgroups, identi-

fied either by population characteristic or by the way questions

were answered. For this purpose Florida Junior College at

Jacksonville developed its own program. However,.if they are
available, many canned programs will do the job.

18

11



Considerable care must be given to the design of the survey
instrument. The usefulness of the entire survey is dependent upon the
quality of the instrument, including its reliability and validity. For -example,

- the wording of the questionnaire must be precise and véry specific for the
actual wording may raise different images'resulting in a multiplicity
of interpretations by the various subgroups. The Jacksonville staff
suggeéts more than one question relative to a particular issue, thus
reducing thé effect of pooriy worded questions, allowing for the measure-
ments of attitudé strength.

It is interesting that the Jacksonville staff felt that the best
interviewers were those students who had an outside interest in the project,
and could thus relate the experience to their college classroom work.

Heavy emphasis should probably be placed upon the recruitment of students

from political science, sociology, statistics or related areas.
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Conclusion

The reason an adult education program or any other social institution
exists, is to serve the needsiits constituency has come to expect, or has
determined it requires. When an institution no longer fulfills these
needs, séme other competing institution begins to emerge and fills that
void. Indeed, the community college itself filled the void, ignored for
so long by the more traditional institution of higher.education and even
the public schools, thus Florida Junior College at Jacksonville has
continued to serve as a significant force in its local community.

Ad T have said elsewhere regarding the new student, still holds
true today:6

.+.in less than two decades thare has been a significant change
in the world of education. The buildings were there, but a
different student appeared. He was more likely to be Black

or Chicano, he was more likely to be less academically oriented,
he was more likely to be poor, he was more likely to be older,
he was more likely to have travelled abroad, he was more likely
to have interrupted his education he was more likely to be
highly motivated, and he was more likely to be self-directed
than in any other time in our educational history.

These new students are not of the same breed of the fifties.

They have caused the colleges painfully to change. The
traditionally oriented faculty, the college in residence,

saw all that they held dear falling down around them. The proms and
dances, fraternity hazing, the fraternity systems, course
requirements, foreign language, the classics, commencement,

and worst of all, faculty evaluation by students was part of

that change. '

The reality of this, however, is that this is the case. The
real world has changed, and the democratization of the wider
social system has affected the household of learning. The new
student insists upon having a voice and some control over his
existence, both in the classroom and in his 1life.

This change may be a bitter fact for those educators who resist
change, however, the fact remains true, and unless institutions
recognize this change and are cognizant of its implications and

29
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the exigence of adjusting to this change, then the

alternative forms of learning will naturally arise. And if

they prove to be superior alternatives, then they deserve

to arise. :

To continue the present practice of providing traditional course
- of ferings and services to a population based upon past experiences is

dysfunctional to the institution and to the community it is charged to

serve.

21
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Summary

In summary, what has beeg presented here, has been a gestalt of the
increasingly necessary function of the adult educator. The present state
éf the art has yet to become a major-and significant function for most
practitioners. Howevef,rexampies of atﬁempts t; bfing about a maior
emphasis for this function havé illustrated not only the need, but also
the status of that function.

Presented hére has been two national studies, wide in their scope
aﬁd significant for the‘field as program planning mechanisms.

Three constituency groups, the individuals, the orgaﬁization and
the community provide coﬁ&enignt starting points for analyzing the publics
to which the agency or institution directs its activities.

Lastly the cése study of Florida Junior College at Jacksonville
provides a real situation in which the organization related to its
constituency and community in order to obtain data for decision making
based upon a needs assessmenet.

Only through a continuing, scientific, and systematic needs
assessment can a college, agency, or any adult education enterprise be
reasonably assured that it is meeting the felt or perceived needs of its:
constituency. The extent to which the iﬁ;éitution determines the
essentiality of the scientific approach may vary, however, it behooves the
agency to attempt to determine these needs before embarking on any adult

education function.
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e

| 15 o
ERIC ’

Aruitoxt provided by Eic:



L3

References

Horton, Byron J. "The Professor" Scientific Monthly Vol. 58,
1944, p. 164. -

See: Chamberlain, Martin. "The Professional Adult Educator"
Unpublished doctoral dissertation, Department of Adult Education,
University of Chicago, 1960.

Edmund J. Gleazer, Jr. "After the Room...What Now for the
Community College', Community and Junior College Journal. Dec./
Jan., 1973, p. 10.

Florida Junior College at Jacksonville, Meeting Special Community
Needs, Part I: Assessing the Need. Jacksonville, Fla., 1973.
pp. 3-6.

Ibid., p. 2.

Eugene E. DuBois. "The Expanding Role and Function of the Adult
Educator in the Community College". Proceedings of the Patterns
Seminar. David Hooten (ed.) Rochester: Rochester Institute of
Technology, 1975. pp. 9-10. '




Bibliography

Beyond the Open Door, The Open College-- A report on the, National Conference
on Commurfity Services and The Communiﬁj‘College. Orlando-T.alie Buena
Vista, Florida, 1974..

Cohen, Arthur M. and Associates. College Responses to Community Demands.
San Francisco, Calif., 1975.

Deshler, J. David, James A. Farmer, Jr. and Paul A. Sheats. Developing
Community Services in the Seventies: New Roles' for Higher Education.
Sacramento: Post Secondary Education Commission, 1975.

Grabowski, Stanley N., "Identification and Assessment of Needs'" in
Proceedings of the Patterns Seminar. David E. Hooten (ed.) Rocliester:
Rochester Institute of Technology, Vol. 2, No.-1, May, 1975, pp. 13-16

Harlacher, Ervin L., The Community Dimension of the Community College.
Englewood Cliffs, N.J., Prentice-Hall, Inc., 1969.

Knowles, Malcolm S., The Modern Practice of Adult Education. New York:
Association Press, 1970. ’

Millett, John D., Strengthening Community in Higher Education. Washington,
D.C.: Academy for Educational Development, Inc., 1974

Mallin, Virginia 1., rurt P. Gottschalk, Obtaining Community Input in
the Planning of Community Services: A Model. Charlottesville: Piedmont
Virginia Community College. No date.

Myran, Gundar A., Community Services in the Community College. Washington,
D.C.: American Association of Community and Junior Colleges, 1974.

17




Needs Assessment Instrument

Community College is interesf%d in finding out what kinds of
peeds and interests older people have and what kinds of programs and activities they
Would like to see developed. 1n order to get this information, your help is needed by
£111ing out this brief form. Below, in the left column, are listed 20 statements
describing feelings, both good:and bad, that older adults often feel. In the right
coLﬁmn are 20 examples of activities, courses, or programs which a community college

ght develop. Please choose the statements in the left-hand column -that best describe
our feelings about yourself. Next, draw an arrow from each of these descriptions to the
ctivity or program that you think would make you feel even better about a good feeling,
r would help to improve a bad feeling. In other words, connect statements describing how
ou feel with activities you would like to see developed because of those feelings.

Feelings T Activities
« I am often lonely. l. Learning a new language.
. I don't know where to go to get infor- 2. Meeting with a counselor and a small
mation on programs. group of elders to discuss how to cope
. I don't feel that I'm making the most of with retirement and/or widowhood.
my talents and knowledge. 3. Being trained to help care for young
. I feel powerless to change most of the children. .
fivancial and housing problems I face. ‘4. Going on field trips to local points of
o L feel isolated and homebound. ' . interest. : '
« I like meeting new people. 5. Attending a hot lunch or other programs
. L am confused about what benefits I am with other older adults.-
eligible for. . 6. Learning how to deal with and negotiate
« I miss the routine of work. . with local, State and Federal agencies.
« I feel oder people are discriminated 7. Learning about the effects and the problems
against. _ ) of growing old in this society.
« I have difficulty in getting around the 8. Having one central place to go and get
| city (town). information or just talk to other elders.
.. I enjoy having increased leisure time. 9. Volunteer work several days a week.
F. I don't know much about options for 10. Learning about my legal rights and the law
retirement. as it affects older people.
3. I don't feel needed unless I'm accom- 11. Attending a film series.
L plishing something specific. 12. Being trained to assist and inform other
. I don't think other people understand elders.
the problems elders face. 13. Learning about Social Security, health,
P. I need help in finding where to - go for and other benefits for elders.
| specialized help. 14. Having a bus or van available for special
6. I dor't have enough to keep me busy. ehopping and medical trips.
7. I feel I'm presently dealing quite well 15. Learning how to understand and overcome
7 with my retirment, but there may be the myths aud stereotypes of aging.
future problems I haven't foreseen. 16. Taking“courses in literature or world
8. I have to feel useful to be happy. : events, etc.
9. I think there are many laws and priicies 17. Learning wk:t local programs exist that
which should be changed. : are especially for elders. . ,
0. I am worried about eventually having to 18. Having a home~care service to provide help
to into a nursing home. for 111 or homebound persons.

19. Learning how to organize with other adults
to help each other.

20. Being trained %o work several hours a week
at a part~time job.

18 95 -




COMMUNITY SERVICES EVALUAT!ON

Name (optional)

Class Title

Date

return the form, please either present it to the student assistant or mail it to the

office of Community Services, College of San Mateo, 1700 West Hillsdale Boulevard,
San Matec, California 94402. Please accept in advance our appreciation.

! 1. How did you learn of this course?

Community Services brochure

i —
. Cbmmunify Services flier

— .  Newspaper suppiement
____  Newspaper article
___ Newspaper
o Announcemenf from a club or §rganizafion
A friend
____ Other

2. Have you ever taken a Community Services course before?

Yes No

———————

Please iist courses

19
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+ 3. Is the length (number of hours and meetings) of this course

too iong
satisfactory
too short

4. 'Is the material in this course : i

oumcnding . —_ cccoptabl;
___ excellent ——_. oo complex
| satisfactory —__ ‘oo elementary
4. The instruction in this cou;se is
—__ Superior | ‘ — acceptable
. ex<.:ellenf - oo elementary
o satiifa’ﬁtory : disorganized

“nonerv——
L .

6. Please rank the instructor's grasp of and ability to organize the material.

Instructor's nome , Instructor's name
] lowét scorej , ..-_. 1 lowest score
2 2
3 3
4 — 4
5 highest score o ' 5( highest score

/. Please rank the instrustor's treatment of persons in the class (courteous, helpfull, atc).

1 lowest score — 1 lowest score
2 2
3 . 3 | |
.z
__ S Highest score - . 3 highest score
20
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1 8. Would you recommend this coume to your friends or business associatas?
I

Yes _ ' ~ . No

————— mscsmng

s, Would you enroll in enotherclass taught by the same instructor if the instructor
~were. teaching c different subject?

Yes . - No.

—emmmn—

10. Do you find both the location ond physical facilities for this course to be
sdequate, pleasant and acceptuble? :

Yes - "~ No

D ——

11. What general comments do you wish to offer conceming the material, instructor,
instruction ond course value?

12. Plecse list other courses which you would like to. have offered in Community Sarvices.

13. Pleuse list any problems ¥au encountered in enroliing in this course (mis=information,
inadequate informction, deigy in receiving registration materials or any related problems).

23
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" Community Services Survey
LOS ANGELES COMMUNITY COLLEGE DISTRICT

We are conducting this survey to assist us in being more responsive to the needs of the
community. The survey asks for information about YOU and about YOUR participation in
Community Services activities at this college.

If you have already completed this survey in another cius, you need not complete another]
at this time,

Please print your name, social security number, and address in the blocks
below, one letter or number per block.

we (1 [ OO T

Infie. 1Init. Name e

15 )
Social Security Number D:D — riﬂD — i i i I I

24 29
pagress [T T T T 1 [T T T T T T T L1

Number Street

[T G

Please answer cach question below by placing an "X" in the circle next to your atswer: X
Please choose only one answer per question, '

57 Are you... 58 What is your aga? 59 Whet is your marital
status?
Q Male Q@ Under 18 ® 46 - 55
@ Female @ 18- 25 . ® 356 - 60 @D Ssingle @ Widowed
Q 2 - 35 @ over 60 @ Morried ® Other
@ 36 - 45 . ® Divorced

60 Which of the categories below best describes your current job status?

g Professional % Skilled trade/technical
Managerial . Homemaker
QO Own business @ Unskilled
® sales/clerical ® Unemployed
. ® Retired

61 What 1s the highest educational level that you have cowpleted?

Q@ None ® Associate degree
@ Elementary school ®) Bachelor's desgree
@ High school @ Master's degree
@ Occupetional certificate ® Doctorate
62 How many hours per week are you employed 63 wWhat is your racial/ethnic br.ckground?
(in or out of the home)? {optional)
Q@ None @ 20 - 29 hours @ American Indian/ Puerto Rican

Q
® American Samoan
40 or more hours @ Rlack/Negro @ Other Caucasian
Q Mexican American ® Other Non-Caucasia
@ Oriental/Asian

@D 1 - 9 hours 8 30 - 39 hours Native American
D 10 - 19 hours y

64 Please estimite your total yearly family income:

Q Leas than 56,000 ® $16,000 - $19,999
@ $6,000 - $8,999 - ® $20,000 - $24,999
Q $9,000 - 511,999 @ $25,000 - $29,999
® $12,000 - 515,999 ®@ $30,000 or over

65 How did you first learn about this camunity services class? (Check only ome.)

Q@ Radio station ® T.V. station
@ word of mouth ® Community Services brochure
Newspaper 8 College class schedule
@ Newsletter Other: —

LT
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66

67

68

69

70

71

72

73

74
75
76

77

78

How many Coomunity Services clssses have you taken before this clsas? ) .
® None ® 5-10

@1-2 ® More thac 10

QD 3-4

How many Community Services classes sre you taking now?

D oOne

Q@ 1wo

Q@ Three or more
At which college?

East Los Angeles College

Loa Angeles City College
@ Los Angeles Harbor College
@ Los Angeles Mission College

Los Angeles Pierce College

Los Angeles Southwest Collere

Los Angeles Trade-Technical College
Los Angeles Valley College

Weat Los Angeles College

0860

What is the single most important reason you are taking this class? (Check cnll:y.one.)

g Personal interest/ful fillment ® Get out of the house !
Required as part of job ® Social conteat
@ Opportunity to learn in a non-graded @ Learn hobties
situation ® No charge
@ To assist with my college classes @ Other:
Is the class offered in a convenient location?
QD Yes
@ Ko
Are you currently enrolled in regulsr college classes for credit?
@ Yee o,
@ Ko
Are you currently enrolled in sn adult education class at your locsl high schosl?
1 \ T ————
Yes !
No

L} 1 . '.‘
In which of the following Community Services events have you participated during the
last year? (You may check more than one.)

@ cultural programs (music, dance performance, theater, film series, art gallery,
ethnic activities, etc.) .

@ Recreational programs (sports facilities and leagues, swimming, etc.)

@ Lectures on variocus topics

@ Personal development (career center, mobile sdvisement, senior citizens, women's
programs, etc.) :

Have you been issued a Senior Citizens Gold Card through the Coomunity Services Office?

D Yes
@ Ko

If you hold a Senior Citizens Gold Card, by which college was it issued?

Q@ East Los Angeles College
@ Los Angeles City College
@ Los Angeles Harbor College
@ Los Angeles Mission College

Los Angeles Pierce College

Los Angeles Southwest College

Los Angeles Trade-Technical College
Los Angeles Valley College

Hent. Los Angeles College

080606

Thank you for your psrticipation in thias survey. [
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LOS ANGELES COMMUNITY COLLEGE DISTRICT

USING GEOSYSTEMS TECHNIQUES IN PLANNING COMMUNITY SERVICES PROGRAMS

by

Arthur N. Cherdack, Ph.D.

A Paper Presented To The
National Conference on Community Services in Community Colleges
San Diego, California
Maxch &4, 1976

" OFFICE OF EDUCATIONAL RESEARCH AND ANALYSIS

Arthur N, Cherdack, Director
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Our large multicampus communify college district has successfully used
. several available technical "computerizéd" tools to identify regions with low and
high community college particibation and attendance raééé. This paper will (a)
"describe the technical "software" tools employed in our system, and (b) 4iscuss
the practical-applications of the system for potential users, and ;n particular,
for community Serviceslplanners.
lSeveral years ago the District authorized a major research project
geared at learning more about the attendance patterns and participation rates of
its residents. From what locations were students coming to attend classes? What
regions were contributing large numberélof students and-whét regions were not? If
such information were known, it was felt that more intensive recruitment, and
improved facilities and program planning could be directed toward previously unserved
areas.

Through the joint efforts of the Los Angeles City Planning Department, U.S.
Census Bureau, and District research and planning personnel, several research tools
noted above were installed and are now maintained on our computer system. The
process of developing and utilizing our system is explained below.

"Geosystems" is defined as matching information to geographical places on
the earth. Data to .be matéhed and geographically plotted in our project were the
residence location; or house addresses of studénts as provided on our student ;ecord
files. One of our tools is called "ADMATCH," or Address Matching, a computer
program developed by the Census Bureau. ADMATCH compares the student house address
to the County Address Coding Guide, and assigns a.census tract identifier to each
address. One product of this process is a listing of the number of students by
census tracts attendiﬁg each of our District colleges. Anotﬁer computer.pfogram is
called "SYMAP" or Simulated Mapping, which allows us to geographically portray this
same information. Figure 1 is-a map that was developed using this technique and
illustrates the éttendance pattern for regularly enrolled students at one of our
coi}eges. Once the number of students being contributed from each District census

)

tract is known, 1t is~then a simple process to compute the percentage of the tract
: 82
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.population that this number represents., Census tract populatipn figures were

obtained from 1970 Census Summary tapes already available on our system, Figure 2
is a map that was constructed to illustrate college particibation rates. . The
District is in the process of relating other available demographic data to the
census tract level for planning purposes.

This relatively inexpensive planning system is applicable to all types
of educational institutions. It provides a basis for '"needs ussessment,'" which

may be defined as identifying localities needing educational services. It allows

" us to target areas for survey research and marketing techniques designed to discover

what services residents most desire and what type of delivery modes (i.e. television,
community services, outreach classes) are most relevant. It can assist in
determining the need and location for a new site, community services, or outreach
program. Also, it allows one to define college service areas both as localities

we now serve and as localities we should be serving; Since certain demographic,
agency, and student information can also be plotted on the house add;ess information,
we are able to study and compare other #tudent vafiables such as é;hnicity, veteran
status, sex, income, and age, as they relaﬁe to non-student population. For

example, using Geosystem techniques we can determine whether the percentage of
minority students attending a college from a specific region is representative of
thé.ethnic popﬁlation of the same region, or if the income level of our student

body ;s similar to that of the District population. Since our syétem allows us to
aggragate the numbers of census tracts to any size up to che total size of the
District, we can choose practically any region we wish to étudy and analyze.
Aggregating information for regions has been helpful in describing the demographic
characteristics of individual college service areas. This can be most- useful in
obtaining background data to support grant requests.

Geosystems has a number of specific applications for community services

planners. For example, using Geosystems techn;ques one can readily determine (a)

1f the college is drawing community services participants from the same localities

as regularly enrolled studenFs, (b) whether the socio-economic profile of community
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services participants is similar to that of regularly enrolled students, {c)
whether community services classes are convenient and accessible to the community,
and (d) the regiomns ofnthe District with high and low community services -
participation rates.

A "mini needs assessment" can also be conducted using Geosystems., It
is a fact that au increasing number of agencies (i.e. police, health, welfare,
probation, census bureau) now have computerized information aggregated at the
;ensus tract level. Once a communi}y'services area has been outlined, it is then
'poséible to relate much of these data to the same locality and plan appropriate
programs. For example, a community services crime prevention program might be
meaningful in areas with high income rates. A community services health program
or clinic might be appropriate in regions with high.disease rates. Special programs
for senior citizens might be planned ihiareas with & large proportion of elderly.

- In essence, knowing and understanding community demography can facilitate community
services program development.

Clearly, Geosystems is a research tool that has meaning for community
services planners. As illustrated, Geosystems has a wide variety of uses, and is
relatively inéxpensive to maintain. It is a convenient method for maintaining and
utilizing availaBle computerized data in the planning process. For these reasons,
the community services planners are encouraged to investigate the potential of this

system in his/her community college district.
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SANI\ BARBARA CITY COLLECE
LU UNLLY SCRVICES QUESTIONNAIRE

Planse checek your preferences.
(Kindly ignore numbers in parentheses.)

(L1-9 L. Which of the tollowine SBCC on-campus activities would you enjoy attendina?
(Check all/any applicable items.)

a. College Music Concerts . . . Often (1) Occasicnally —(2) Never _ (3)
b. College/Alhecama Theatre . . Often (1) Occasionally —(2) Never ___(3)
¢. Noon Forums (e.g., Women's

Week, Energy Crisis Series) . . Often __ (1) Occasionally
d. Handliner Concerts (e.g., '

Count basie, Stan Kenton) . . . Often (1) Occasionally
e. leadliner Speakers (e.g.,

Dear Abby, Ray Bradbury) . . . Often (1) Occasionally
f. Intercollegiate Sports

(e.g. BCC Football) . . . , . Often (1) Occasionally __(2) " Never __(3)
6. ¥Dun House Programs (e.g., .

SILCC Preview Night, Mister

2) Never __ (3)

—(

(2) Never __(3)

(2) Never __ (3)

Plan Unveiling) . . . .. . . . Often (1) Occasionally . (2) HNever __(3)
ho Annwal Arts Festival . . . . Often (1) Occasionally —__ (2) MNever (3)

i. Other

Often ___(l) Occasiovnally (2) DNever 3

Lo-14 2. Would you be intorcsted in varticipating in recreational activities on
E 31
campus or at SBLC-City shared facilities, such as the following (Check
all/any applicable items.)

aTTIeNnITTAT TErsning rark e

Courts . . , -« .+ . . Often _ (1) Occasionally _ (2) Wever D)
b. Softbail at Pcrunlng . :

P1rn e . < . Often _ (1) Occasicnally _ (2) Never (3
c. Vollrvbnll/>lhw11tun at

SBLG Sports Pavilion . . . . . Often (1) OQccasionally () Never _ (3)
d. Swimming at Los Banos

del Har Pool . . . . . . . . . Often — (1) Occasionally _ (2) Never (3
e, Oth_r

Often _ (1) Occasionally _ (2) Nevar 3

38
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QUESTIONNALRE- - Page Two

(15~24) 3. How do_veu rate SBUC on-vompus and City-shiaved facilities used for
community service and recreational activities, such as the following
(Check allf/any applicable items.) ’

a. SBCC Sports Pavilion . Good —_(1) Adequate _(2) Poor __(3) No OQpin. RG]

Comment

b. College Auditorium . . Good __ (L) Adequate __(2) Ppoor __(3) No Opin. )
Comment )

c. Campus Center . . . . Good __(1) Adequate —(2) Poor __(3) Mo Opin. __ (4)
Comment .

d. La Plava Stadium . . . Good * (1) Adequate —(2) Poor __ (3) Mo Opin. __(4)
Comment ‘ )

e. Pershing Teunis Courts Good __ (1) Adequate __(2) Ppoor — (3) No Opin. R
Comment

f. Pershing Ball Fields . Good __ (1) Adequate __(2) poor _(3) No Opin. __ (&)
Comment
- 8. Los Banos Pool . . . . Good __ (L) Adequate __(2) Poor __ (3) No Opin. __ (%)
Comment

h. Classrooms/lLecture _
Halls . . . . .. . . . . Good _ (1) Adequite ___(2) Poor _ (3) No Opin.#® (4)
Comrent

i. College Librarv . . . Cood — (1) Adequate __ (2) Poor —(3) tio Opin. _ (4)
Comment

j. Other

. Good _ (1) Adequate ——(2) Poor _(3) No Opin. (@
25-34) 4. From which informarional sources do_you normally lecarn of $BCC community

service activities? (Check all/any applicable items.,)

Santa Barbava MNews-Press . . Often __ (1) Occasionally (@) DMNover 3
Goleta vallev Today . . . . Often __ (1) Occasionally _ (2) RNever )
. Carpinteria Herald . . . . . Ofcen __(1) Occasionally _(2) Never 3
S.B. News and Peview . . . . Often (L) Occasionally __(2) \Never R G))
KEYT, Channel 3 ., ., . . . . Often __ (1) Occasionally @ Never _ (3)
Cable Yelevision . . . . . . Oféen___(l) Occasionally __ (2) tlever (3
. S.B. Radio Stations . . . . Often __ (1) Lecasionally _ (2)  Never 3

(Favorite Radio Stations)
h. SBCC Publiciry dailers . . . Often __(1l) Occasionally __(2) 1tever __ (3)

QMO AN o'

i. Word of Mouth . . . . . . . Often __ (1) Occasionally _ (2) Nevar _ (3)
j. Other Often __ (1) Occasionally (2) Never __(3)
315) 5. Which of the informational sources, in vour judpment, is the most effective
in providing yvou with comprohonsive and acchrate news of SECCO community
service activiticu? (List in order of importance: 1 through 5 or 0.)
a. Daily Newspapers (1) Heekly Newspapers (2) Television (3
—_ _ clevision
Radio () SHOC Publicitv Mailers __(5) Other (6)
32
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QUESTIONMAIRE~~I'age Three

-

(36-43) 6. llow do vou rate aceess/accommodat ion considerations in attending SECC
commmunily secvice acrivities, such as the folloving (Check all/any
applicable items.)

a. Parking . . . . ., . . Cood — (1) Adequate __ (2Z) Poor —(3) No Opin. __(4)
Comment
b. Public Transportation Good (1) Adequate —(2) Poor __(3) No Opin. __ (4)
Coument )
c. Building ldentification

. and Campus Guides . . . Good __ (1) Adequate —(2) Poor _ (3) No Opin. __ (&)

- Comment
d. Security . . . . . . Good __ (1) Adequate __(2) Poor ___(3) No Opin. __ (4)
Comment
e. Qutdoor Lighting . . Good _ (1) Adequate _(2) Poor __ (3) No Opin. W
Comment
f£. Access for Handicapped
and Senior Citizens (e.g., )

Walks, Ramps, Stairs) . Good __ (l) Adequate —(2) Poor __(3) No Opin. __(4)
Comment .
£. Restrooms . . . . . . (ood (1) Adequate —(2) Poor ___(3) No Opin. __ (&)
Comment ,

h. Food Services and

Veading Machines . . . . (ood (1) Adequate __(2) Poor __(3) to Opin. ()
Comment '

(44-45) 7. Have you or an orpanized group with which vou are dusociated ever made use

of the SBECC Speakers Bureau? (Check any/all applicable itews.)
a. Yes No
b. If Yes: Often - Infrequently
46-51) 8. Do vou have anv sugruestions for futurce SKECC community service progriumming,

such as tha followineg (Check all/any applicable items.)

a. Women's Concerns Comment

b. Senior Cirizgp Activities Comment. B
c. Recreation érogrums Conuent

d. Comcerts Comment

e. Speakers Com@ent

f. Other- Coimiennt _

(Continued on reverse side)
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QUESTIONNAIRE--Page Four

(52-38) 9. In which of the following aye brackets do you fall? (Optional) (Check one.)
a. 18-21 b. 22-26 ' c. 27-35 d. 36-45
e. 46-55 f. 56-64 “g. 65-Over

(59-62) 10. Would vou like to be placed on SBCC mailing lists for any of the follow1n°7
(Check all/any applicable items.)

a. Cultural/Public Event Mailers

b. Speakers Bureau Directory

c. Monthly Date Mate Activity Calendar

d. Discount/Senior Citizen Activity Pass Information

If you have checked any of the items in Question 10, please complete the

following:

Name

treet/P.0. Box

St
3

s

TUANK YOU FOR YOUR INVALUABLE ASS1STANCE!
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- ABSTRACT
STAFF DEVELOPMENT IN VOCATIONAL EDUCATION
DR, FRANKLIN KING '
UNIVERSITY OF MISSOURI

I. 1Introduction
A. Assumptions
1. Part-time instructors
2. Irregular class schedules
B. Post High/Adult Students
1. Initial training

2. Up-grading

ITI. Problem
A. Selecting competent people
B. In-service training
1. Selecting competency to teach (course content)
2. Organizing lesson plans
3. Teaching and evaluating
.III. Approach .
A. Management plan (review model)
B. Analysis techniques (absolute prerequisite)
1. Task compatencies
2. Instructor analysis
c. .Lesson plans
D.- Teaching skills
IV:.”BeiiVéry-Syste&é
A. Independent study (package)
B. Contracting (write coufse of study)

C. Teach with experienced teacher
35
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Charge
A. Analysis techniques
B. Lesson planning

C. Teaching methods
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Franklin King
Objective No. 2

I had a letter from Irene Beavers and here's the assignmenf that
she gave me. She said "The topic that we would like you to present is
Alternative Plans for Staff Development in Adult Vocational Educatibn, on
March 30, at 11:00 a.m. We would like you to include such things as
independent study programs, package programs, telelecturesmgnd others.
Perhaps you could also include something on evaluating these types of
programs for staff development.'"

First of all, let me make some assumptiohs now as to what wé're
trying to do. We're talking about staff development for part-time instructors;
and we're talking about irregular type class schedules. We're talking
about post high and adult students, and we're taiking about injitial train-
ing. We're talking about upgrading; disadvantaged and handicapped and some
courses that you offer for leisure time activities.

Two problems we all face is selecting competent staff and an
in-service training type program to help people identify what we're going
to teach. Next would be the problem of organizing lesson plans to get
ready to teach. Finally, the last problem would be teaching and evaluating
a given instructional unit. You identify what you're going to teach,
prepare for it, teach it, and then decide how well you taught.

First of all you have to have a plan: Decide what you are going to
do, how to set it up, then operate and sustain the effort. To do this
you need to know about facilities, trénsportation, supplies, and equipment.
Everything necessary to sustain a program is included in the plan.

The next decision is: What are the occupational requirements for

people at this level? Involved in this are the requirements for instructors

41

37



aqd requirementshfsr students to succeed in the class. .

After these decisions are made, program goals and objectives should
be set. From objectives proceed to developing instructional objectives' to
teach them. When developing instructional objectives, it is necessary to look
at the diverse levels of your future students and develop the program tc
adjust to these levels.

Should teachers have written lesson plans? This involves identifying
the instructional unit, identifying behavioral objectives and strategies
for the unit. Also, included in the lesson plan is instructional assessment.
Do you give grades? How do you evaluate if you don't gilve grades? If you're
going vo give grades you must teach your adults how to be students. Teach
them to pay attention, to take key points in their notes, and how to link
the instruction together.

Adults come from programs that tend to stifle creativity. If you
want short term courses where people can be creative, then you have to break
things down and shov: them how to be creative. The most powerful technique
for this is the analysis technique.

The analysis technique is simply breaking something down into its
component parts._An instructor should be able to break down the course
content into instructional units. Once this is done instructional mat;rial
can be identified. If instructors cannot break the course content into
component parts or at least understand analysis, they are headed for trouble.
To be successful, they need to identify the instructional units that would
teach competencies students need to do the task. The title of the lesson
comeslfrom the analysis. Each - instructional unit should be a miﬁi—course;

it should be a‘complete instructional unit, in and of itself. ’
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Information from the analysis will give each teacher management
control of his classes. From the analysis he can go to the lesson plan.
Included in this plan is tHe instructional delivery system used. How was it
packaged? Was it video taped, slides orvfilms? Is it adaptable for special
needs of students? Give the text and references.you used. Also, outline
what you are going to say.

Include interaction items to ask students. What assignment will be
given students to cement their learnings? Do not neglect evaluation
items. These itgms should be directly related to the course objectives. These
items are to be made as the lesson plan is formulated, not afterward.

When packaging materials for staff development, choose those items
that will be used over and over again. For instance, the skill of task
analysis is most important to staff effectiveness and could be packaged

first and used over and over again.

4
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TASK ANALYSIS

BEGINNING LIYCENSED COSMETOLOGLST

Clean and malintain shop environment
Maintain and care for laundry items
Care and maintain capes and caps

(WS]

4. Maintain personal grooming r
Maintain public relations

Take appointments

Maintain business records

Scissor cut hair

O 00 N o W,

- Razor cut hair

10.  Taper hair

11. Shingle hair

12. Shampoo hair

13. Treat Dandruff conditions

14. Set hair

15. Quick service styling techniques
16. Analyze hair '
17}‘ Apply rinses

18. Perform bleaching techniques

19. Apply permanent tints

20. Apply scalp treatments

21. Permanent wave hair

22. Straighten hair

23. Give facials

24. Remove superfluous hair

25. Arch/and dye eyebrows/and eyelashes
26. Apply massage techniques

27. Select and apply cosmetics

28. Manicure naiils

29. Pedicure nails

30. Style, cut, color and clean wigs
31. Merchandise products

32. Sell products and services

33. Prepare advertising
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COSMITIOLOGY  INSTRUCITONAL ANALYSI3

ORTENTATTON- N
(T5-LO) T5
0B TRAINING: Mandpuwlative Skills & RELATED INFORMATION: What the Worker
Activities The Worker Should Knowr.

Should Be Able To Do
1. Orientation for new students.
i ’ 2. -State laws and legal reguirements.

3. History, opportunities & economics
in coumetolopy.

4, General safety rules and practices
in cosmetology.

5. Sterilization and sanitation in
the beauty school or salon.

PROFESSIONAL BEHAVIOR DEVELOPMENT
(C20-L0) T20

1. Professional ethics in cosmetology.
2. sentials of personal grooming.

3. Professional attitude for the
cosmetologist.

BACTERIOLOGY-STERILIZATION-SANITATION
(C15-L45) TGO

1. Types of Bacteria.
2. Techniques of Cleaning and Sterilization
3. Sanitation Rules.

o Set up sanitizer.

. Sanitize all implements. 49

“Canitize Equipment. . 42
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LESSON PLAN #

LESSON PLAN FORMAT

COURSE TITLE/NO.
UNIT # .
(UNIT TITLE)
' SCOPE OF UNIT:
INFORMATION TOPIC # OR  DEMONSTRATION #
LESSON TITLE

_  LESSON OBJECTIVE - THE STUDENT SHOULD BE ABLE TO:

SUPPLEMENTARY TEACHING/LEARNING ITEMS: (AIDS, TOOLS, MATERIALS, ETb.)

| — .-

(Name) (Date) Special Learning Features For:
Written By:

' Instructional Delivery
© LaMP Co. 1975 System By:
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LESSON PLAN # —

COURSE TITLE/NO.

UNIT # —

(Unit or Block Title)

.INFORMATION TOPIC # (Technical - General - Guidance)

TITLE:

OUTLINE:
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LESSON PLAN #_
COURSE TITLE/NO.

UNIT # -

(Unit Title)

INFORMATION TOPIC # or DEMONSTRATION #

“INTERACTION ITEMS (To Be Keyed For Use During Presentation)

CLASSROOM, LABORATORY', SHOP OR OTHER ACTIVITIES: -~
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LESSON PLAN #

COURSE TITLE/NO

UNIT#___  —

(Unit or Block Title)

EVALUATION ITEMS: (Oral, Written, or Performance to measure attainment
or lesson objectives)

Reorder from: LaMP Co. (Learning & Medla Products)
P.0O. Box 1231
Maryland Heights, Mo. 63043

© 1975 LaMP Co. All Rights Reserved 5 4
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CLASSROOIM COPY FOR LESSON IT-1

‘COURSE TITLE/MNO. F-36Y5 Occupational Analysis
UNIT #1I Instructioha; Analysic Techniques

SCOPE OI'" UNIT: To identify. analyze, and organize the basic
coniponents of an occupation to fit into a syster
for instructional Dur,. oses.

INFORMATION TOPIC #II-1.
TASK ANALYSIS
LESSON OBJECTIVE: The student should be able to:
1. Lxplain: Task, task analysis, and job clusters.
2. Prepare a task analysis.

INFORMATIONAL ASSIGUMENT:

Robert F. llager & Xenneth 'i. Beach. Jr., Developinm Vocational
Instruction, Fearon Fublishers, Palo Alto. California, 1907,
pp. 10 - 24,

SUPFLEMENTARY TEACHING/LLARNING ITEMS:

Classroom Copy II-1
low Chart - Coursc Title
Definition of Terms II-1-#1
Job Descrintion
Cosmetolopist (Entry Level) II-1.-4#2
Flow Chart on U. 8. Labor Worce II-1-#3

CLASSRCOIT, LABORATORY, SIiOP CR OTERR ACTIVITIES:

1. Prepare a task analysis for the job as indicated by vour
job description prepared as the activity of the previous
lesson “"Identifying and Vriting A Job Descrintion.®

INTERACTION ITLMS:

kR R )
1. In"the preparation of content in an instructional system,
how vwill the tasls be identified?
'hat 1s the Jdifference betwes=n Jo0b duties and task?

e a
Then i3 there a differsnce betwosan a task and a manipulative
swill? '

b, why is it important to teach areas osher than manipulative
skills?
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-Definition of Terms II-1--#1 F.365

I. Definition of Terms

A. Task - A skill or duty recuired of a corivetent worker

while performing o job or occupying a position. A

task statement is usually composed of two parts: (2
a specific action and (2) a brief description.
Cxample: '

1. Solder radiatnrs (skill)
Take appointments (duty)

ro

3. Repair oil pump
4. Replace nluss
5 X-ray a chest cavity

B. Task analysis ~ A listing of all tasks, in prerequisite
order, required of a competent worker whiie performing

a job or occupying 2 position.

C. Job cluster - A mroup of jobs that are composed of
essentlially the same tasks or related tasks or Jduties.

5o
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F-365 II-1-#2
Job Description

Beglnning Licensed Cosmetologist (Entry Level)

Provides beauty services for custoners according to physical
features ° patron, current styles, . or according to instructions
of patro:n  and management personnel.

Stvles hair by cutting, trimming, and tapering by using

clirp-~- scissors, razors or by quick service techniques.

Lthiampoos hair and scalp. Applies rinses, permanent tints and
performs bleaching techniques. Sets hair, straightens hailr, removes
superfluous hairj arches and dyes eyebrows and eyelashes, and
treats dandruff conditions. Styles, cuts, colors and cleans wigs.
Applies ébalp treatments and massare technliques. Selects and
applies cosmetics, gives facials, manicures nails. ancd pedicures
nails.

Takes appolntments, maintains bdsiness records, merchandisés
products and helps maintain public relations and clean shop en-
vironment.

Working hours primarily durings the daylight hours according
to appointment and management schedules.

tlages are based upon a perfornance percentage as established
by managerment. |

The cosmetologist may need to stand for extended periods of
time and it 1s essential to maintain acceptable personal grooming

scheduleé as well as maintaining public relations.




I1 -1 - #3 - F-365

u. S. Labor Force

Occupation Occupation Occupation Occupation

Job Job Job_ —]

told

Task \ Task Task

—A A
|

Occupation Skills Occupational Information
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Aruitoxt provided by Eic:

QUESTIONNAIRE: COMMUNITY SERVICE PARTICIPANTS, SAN MATEO COMMUNITY COLLEGE DISTRICT

San Mateo Community Collegs District is currently conducting a sucvey among partici-
pants in Comsunity Service programs sponsored by Cansds Collegs, Coliege of Saa
Matso, and Skyline Collsge.

The purpose of this surve: ia to assist the colleges in planning programs that
effectively meut your gducstional needs and interests. We need information from you
concerning you: educational goals, your resp to pr t program offerings, your
recommendations for change, and scme gensral informstion sbout your own educational
background and individual charsczteristics.

Our three community colleges are a valuable educational resource, whose aim is to
provide top—quality instruction in s vide varisty of subjects for citigens of San
Mateo County, young and old. :

These are YOUR community colleges, financed by YOUR family's tax dollars. Please
take a fev ninutes to respond to this questionnsrie —- we need your help.

~

I. General Information

1. Course number, title, and location

2. Your zip code number

PLEASE CIRCLE ONK LETTER UNDER EACH OF THZR FOLLOWING C2ARACTERISTICS

3. Your age is

a. 16-18 e. 31-35 i. 351-55
b. 19=-22 f. 36-40 3. 56-60
c. 23-25 g. 41-45 k. 61-65
d. 26-30 h. 46-50 1. Above 65

4. Your aex is
-a. Male
b. Zemale

5. Your marital status ip

a. Single

b. Married

¢. Divorced or separated
d. Widow or widower

6. Your ethaic background is

a. Asian-American e. Nativa American
b. Black . f. Whice
c. Latin-American g§. Other (plcase specify)

d. Mexican~-American
7. Your emplcyment status is

a. Pull-time

b. Part-iime

c. KXot seeking exploymsmt
d. Seeking employment

8. If employed, your occupational cstegory is bast described as

a. Clerical/Sacretarial

b. Constructioa

c. Commmicsation/Transportation/Ucilities
d. Craftsman/Mechanic

e. Education

£. TIinance/Insurance/Law/Resl Estste

(continued, naxt page)
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Page Two

8. Food Service
h. Goverument
i. Health/Medicine
j. Machins or Equipeent Operstion/Manual Labor
k. Manufacturing

. 1. Nursery/Pleriscry/ Horticultun/lsricnltun
8. Retail Trade
n. Services
0. Wholesale Trade
p. Other (please specify)

9. Your averags annual incoms ie )

a. Below $3,000 d. $10,000-~15,000
b. $3,000~5,000 e. $15,000~20,000
c. $5,000-10,000 f. Above $20,000 ' -

10. Your highest level of gducation resached 1s

a. Elementery School d. AA Degree/Certificate
b. High School a. Bachelor's Degree
c. Scua Collage : f. Advapced Degrees

I1. Edugetional Goals and Intarsats

PLEASE CIRCLE ALL ITEMS THAT DESCRIBE YOUR REASONS POR PARTICIPATING IN

COMMUNITY SERVICE PROGRAMS .

11. To estizfy personal interset and develcpmant without receiving credit.

12. To sarn a certificate or license neaded for a apacific occupatiom, such
e2 & basutician, real estate ealespersca, or electrician.

13. To help in getting e job.

14. To nalp to advance in a presemnt job.

15. To develop occupational gkills.

16. To develop hobby ekills.

17. To enjoy cultural sctivicies.

18. To participate in recreational activities.

19. To meat naw pecple, gat away from daily routinee, get imvolved in somsthing

[ nev,

20. To becoms a happier pereon, to improva my personal or apiritual vell-being.

21. To bes a batter husband, wife, or paremnt.

22. To learn more about my own background and culturas.

23. To bacome batter informed; to leern for the esake of learning.

24. To become a more affective citizen, such as through understanding political
1 34 and 1 in national and international affairs.

25. To work toverd solving eocial problems, such as discrimination or pollutiom:

26, To learm mors about how tn eolve commmity problems or to bring about change
ia the community.

27. To batter serve the orgsnization to which I belong, such as a church, clubd,
aseociation, or agency.

28. Other reasons (pleass apecify)

PLEASE CIRCLE THE SUBJECTS, TOPICS, OR SKILLS YOU WOULD BE ENOUGE INTERESTED IN TO
DROLL IN A SHORT COURSE WITHOUT CREDIT, OR ATTEND EVENTS AMD ACTIVITIES

29. Business akills, euch as typing, accounting, or bookkeaping.
30. Salasmanship.
© 31. Management ekills, asuch as business and public administratiom, hotel or

Testaurant menagemsnt, Oor plant esuperviesion.

32. Vocational gkille and tradee, suck as automotive machanic, uloctricul
technician, or drafting.

33. Computar acience, auch ses dete procassing or programming.

34. Plight tzaining, air craffic coatrol.

35. Agriculture, farming, nursery, horticulture, foreatry, fisharies.

3é. Medical technology, such as x-ray technician, nursing or physical therspy.

(continued, next pege)
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37. Paraprofessional training, such as aides in recreation, education, law
and social agencies.

38. Cosenmtology, beauty culture.

39. Creative writing and joumalisa.

40. Sciences and mathematics.

41. Languages, such as French, Spanish, Cerman, or Chinses.

42. Humanities, such as literaturs, philosophy, history, fine arts
apprsciation.

43. Basic sducation, such as reading, basic msath, writing.

44. Psychology, personal development, family living, etc.

45. Religious astudies, iccluding Bible, yoga, meditation.

46. Occult sciencies, such as astrology, tarot, ESP.

47. Arts, crafts, and other hobbiza.

48. Performing arts, such as dance, wmusic, drama.

49. Sports and games, suchk is golf, bridge, swimming, boating.

50. Health, safsty, physical conditioning.

S51. Home repair and maintenance.

52. Sewing, cooking, preserving foods.

53. Home repair and saintenance.

54. Consumer sducation, such as buying, credit, and money sansgement.

55. Environmental studies, such as pollution coatrol, czonsarvation, or urban
beautification..

56. FPFuturs studies, such as trend analysis and projection, discussion of
literature.

57. Social scionce, public affaira, community procblems, sethnic studises.

58. Child development.

59. Travel, living in a foreign countxy.

60. Commercial art, graphic design, photography, fashion design, display.

61. Other (please clarify specific topics from above or other additional aress)

PLEASY CIECLE YOUR PREFERENCES AMONG ALL THR VARIOUS CONDITIONS THAYT MIGHT RE
AVAILABLE FOR COMMUMITY SERVICES WON-CREDIT SHORT COURSES, WORKSHOTS. OR SPECIAL

EVINTS

62. Lacture/di ion cl

63. Laboratory classes using duou:n:m. participation, or hands-om
training.

64. Confarences or vorkshops.

65. Diecuseion groups, informal book club or study group.

66. Travel-study program.

67. On-the=job training; internship.

68. Correspondence course.

69. T.V., or video cassettas.

70. Radio, records, or audio casssttes.

71. Vork on a group action project.

72. Study on my own, oo formal instructiom.

73. Attend classes a: oecupatiml centers or :ochniul centers.

74. Attend clasees at”a commmity collegs.
75. Attend classes in thc community, e.g., church, commmity ceanter or public
school.

76. Attend classes at place of employment, businase or iadustrial site.

77. Attend classes at a library, museum, gallery, studio or gymasium.

78. Attend university extension classes.

79. Attend spscial events only, such as lectures, concerts, lutiuh. forums,
confsrences or vorhhopl.

80. . Home instructiom.

81. Individual instruction or tutor; use of learning rssource materials.

82. Attend class or activity at the following times:

a. Mouday f. Saturday
b. Tuasday g. Sunday
¢c. ‘ednesday h. Mornings
d. Thursday i. Afterncons
s. Friday j. Evenings
- -
GU
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83.

84.

Attend class or activity for the following lsagth of tima:

a. 1-2 hours e. 4~6 vesks
b. 2-3 hours f. 6-10 weok”
c. Mors than 3 houre g. Semestor
d. Singls gvents

Othsr learning conditions (plesse spscify)

III. Program Evsluation

. PLEASE EVALUATE CHARACTERISTICS OF THE COMMUNITY SERVICES FROGRAM WITH WHICH
YOU ARE FPAMILIAR BY cm:x.nlc THEE MOST APPROPRIATE RATING 10R EACE ITEM, USING

THE FOLLOWING SCALE
l. Excellent
2. Good
3. PYair
4. Poor
5. Unsatisfsctory
6. Not Applicabls
85. Ths program of non-credit courses offsr sufficisnt vsristy
ia subjsct sreas. 123456
86. The program of non-credit coursss srs schedulsd wvith suffi-
cient veristy in times snd locations. 123456
87. Nom-credit courses srs offsrsd st reasonabls fees. 12345956
88. Instructors for non-credit clssses I have taken have been
knovlsdgeabls sbout the subject taught. 123456
89. Non-credit clasess I have taken have improved my skills and/
or undsrstanding. 12345¢
90. Ths program of cultural ectivities, @.g., concsrts, exhibits,
films, forums, lscturss, plsys, or festivala, offsr sufficient
varisty. 123456
91. Cultural activities srs echedulsd &t convenient times and .
locstions. 123456
92. Ths program of physiecal rscreatiom, s.g., swicving, intrs-
mursl sports, hiking, or camping, offsr sufficiimt vsristy. 123456
93. Recreational sctivities and classss are scheduled st com~
venisat timas and locetions. 123456
94. Registrstion procsdures srs adequats and convenient. 123456
95. Bookstors ssrvices srs availabls and adequats for my neads. 123456
96. Information rsgarding programs and ssrvices is adequatsly
svailabls to citizens of the commmity. 123456

PLEASE CIRCLE THOSE ITEMS BELOW WHICH MIGUT PREVENT YOU FROM EMROLLING m COMMUNITY
SERVICZ PROGRAMS OR OTHZR KDUCATIONAL OPPORTUNITIES

97.
98.

99.
100.
101.
102.
103.
104.
105.
10¢6.
107.
108.
109.
110.

Cost of fees, books, or transportstiom.

Locstion offsring coursus I want wot closs enough to bs vithia commuting
distancs.

Courass avsilabls gensrally don't geem ussful orPrscticsl.

Courses availabls srs not intsrssting to me.

Courses I vant srs not schedulsd vhen I can sttend. N

Home rasponsibiliriss.

Job responsibilitiss. .

Lack of public transportstion. . i
Parking probless.

Child csre problems.

Tsschers would not undsrstand ay culturs and my learning nceds and problems.
Attendancs requirements srs too strice.

Not enough time, energy, or stawins.

A fosling that I could not do ths work.

(Continued, next psgse)

ERIC

Aruitoxt provided by Eic:

51

A
Fas



Page Yivs

lil. 4 feeling that I am too old to go back t~ schvol.
112. Ocher reason(s) (please specify)

PLEASE CIRCLE THOSE ITENS BELOV WHICH YOU BELIEVE WOULD ENHANCE THE COMMUNITY
SERVICE PROGRAM

113. Higher standards of achisvemeat and compaetency.

114, Ao emphasis on helping students achieve confidence and self-worth.

115. An amphasis om progrums in new and amarging career fields and technologies.

116. Graster emphasis on disadvantaged students, ethnic minorities end vomen.

117. The location of more ccurses and s:tivities in communities. .

118. More basic skills vhich halp suudents overcome deficiencies in basic subject
- aceas.

119. Lower cost of course (plazse circle the highest raage you would conzider).

s. $0-10

b. $10=-20

c. $20-30

d. $30-50

e. Above $50

120. Greater emphasic on teaching skills and methods.
121. Greater availability end resources ia librazy services.
122. Better information sarvices through the following media: (circls ones used)

2. Newspapers
b. Mailings, fiyers or brochures

c. Radls

d. Television

123. Provision for child care. .

124, Developmant of cowmumity groupa or organizstions to deal with problems i{in
the local commumity.

125. Othar (piezse specify aad comment)
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RESOURCES AND S&JRCSS OFA RICULUM DEVELOPMENT
. JouN A, NIEMI
PRQFESSOR AND Assoc&EE DIRECTOR
ERIC CLeARINGHOUSE IN CAREER EDUCATION
The topic of my presentation, "Rcsources and Soufces for Curriculum

" js of utmost concern to us as adult educators who work dircctiy

Development,
in the field. And it is also a major concern of state agencies, e.g., in iy
state of Illinois, the Department of Adult Vocational aﬂd Technical Education
has recently awarded four contracts to establish rcgionﬁl resource coenters
for adult educators. Og.the national lcvel, federal agencics arce showing
iﬁcreascd awarcness of the importance of disseminating materials and athe:
resources to adult educators. One resource which I will discuss lgter iy
ERIC, which changéd its name -- and thereby greatly enlarged its scope --
from Educational Research Information Center to Educational Resources
Information Cznter.
My abproach will be to'§d;§ue our topic under five headings:
1. Some problems in developing curricula for adult and continuing
education;
2. The program planning pro:ess;
3. Resources for curriculum development;
4., Sources for curriculum development; and

5. ERIC

Problems in Developing Curricula

ARG M -

One problem in developing curricula in adult and continuing education.
bears a relationship to a philosophical position that many adultleducators
have taken when designihg learning activities -- that is, they believe ir
planning with as well as for adults. This approach has great value, but it canm
sometimes produce a tendency to concentrate on short-range activities anu
immediate needs, rather than on the long-term considerations involved in

curricuilum planning. Here, I am contrasting ‘curriculum" with "program,"

0J
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which is typically the non-credit course. As London says, it places
emphasis on "flexibility of content so as to meet the needs and interests

. . 1 .
of participating adults."” On the other hand, the more formal credit

11] ll2’3- . .
course, termed a ''curriculum, is rarely tailored to the needs and
interests of adults. Commonly, adults desiring to take credit courses
must enroll in those designed for a much younger population.

I realize, of course, that the distinction between credit and non-
credit offerings (curriculum and program) has become blurred with the recent
acceptance of the Continuing Education Unit as a measure for awarding credit
for non-credit activities. One such Unit is awarded for ten hours of
‘ . - 4 .
attendance at a non-credit activity. But, regardless of the blurring of the
distinction, it remains a fact that curriculum development in adult education
generally is limited -- although more is being done in adult vocational
education than in other areas.

Farmer provides us with excellent insights into types of learning
activities which I see as helpful to us in considering the implications of
the terms "curriculum" and "program." He lists three types of learning
activities, as follows:

1. Type I -~ Content-Centered Adult Education. This type of adult

education is provided primarily to teach knowledge, artitudes,
or skills. This educational process starts with what is to be
taugnt and who is to teach it. Then, learners arc soupht whe

are willing to learn that type of Information Ce.g., an

apprentice program that would include training in one or merc
industrial occupations or trades.] .

2. Type II -- Learner-Centered Adult Education. In chis type ot
adult education, attention is paid primarily to assisting adults
in learning what it is they wish to learn, usually with the
teacher acting as a facilitator who helps as a co-investigator
or as one who makes possible self-directed learning. ‘The learner
typically seeks to learn particular knowledge,attitudes, or
skills which will help in solving problems important to himself
and, hopefully, in solving similar problems on his own [e.g., -
an industrial safety program to reduce on the job agcidents] .
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3. Type II1 -- Prohlem—Centered Adult Education. 'This type of adult
education primarily focuses on problems that require some form of
learning,in order for the problems addressed to be solved. This
approach starts with the real and pressing problem and asks:
"What is it in the solving of this problem to which the education
of adults can contribute through the learning of knowledge,
attitudes, or skills?" Then the question is asked: 'Which
adults need to be and can be -involved in educational experiences
which can lead or contribute to the solution of the problem
addressed?"? {e.g., an industrial manufacturer in switching
over to metrics might design and implement an adult education
program to achleve this objcctivej .

It is with Type I learning (that is, content-centered) that we arec
mainly concerned in'planning curricula for adults. Traditionally, thosec
activities have been developed in secondary and post-secondary institutions,
with little attention to the needs of adults. Recently, however, there has
been a more pronounced trend toward creating specifically adult curricula and
materials, notably in adult basic education and intraining activities in
the military services and industry. The advantage of this approach is that
it generates an organized, competency-based series of objectives and activities
that are cleqr to both teacher and learner and that can be measured. This
content-centered approach is the one that dominates curriculum plauning today,
whereas the leurner-centered and problem—centeréd approaches seem to charac-
terize ﬁrogram planning. In fact, the latter two should also be important
factors in curriculum planning, in my opinion. If we fail to take into
accoupt the needs of adults, we will ignore their life experiences and,
consciously or unconsciously, mold them in the image of a younger population
with distinctly different needs, interests, and life-styles. This teundency
has, in the past, seriously hampered the creation of resources specially
designed for adult students. A further problem is that even where a curriculum
is devised, the marginality of adult education has made it extremely difficult,
because of the expense involved, for individuals designing it to reproduce‘

and distribute it wideiy. .6 3
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.some combination of the three."

In the world of publishing, therec has been a reluctance to make
commitments to publish curriculum guides and materials in this area. It
is, after all, difficult to reach decisions affecting such a diverse clientele

with so many different needs. However, there are some exceptions, e.g.,
i

RN SR

renewed interest in the potential market for guides and materials relating to
adult basic education and renewed interest in the area of technical education,
as exemplified by such publishers as Follet, Steck-Vaughn, How' ~d Sams, and
American Tech.

Ore reason for these trends in the development of curricula for
adult learners has been the passage of legislation in certain states to
make participation by adults in some type of course a prerequisite for
re-licensing and re-certification. Such mandatory education is raising
important issues amgng adult educators. It was, in fact, the theme of the
annual conference of ﬁhe Northwest Adult Education Association; and recently
in Chicago, the University of Illinois conducted a major conference
entitled 'Mandatory Continuing Education: Prospects and Diiemmas for

Professionals."

Of course, for organizations, agencies, and publishers, this
emphasis on mandatory adult education suggests a potential mass market for

curriculum guides and other resources.

The Program Planning Process

According to Houle, "the planning or analysis of an education uctivity

may be undertaken by an educator, a learner, an .independent analyst, .r

6 The complexity of program planning is

A

illustrated by Houle's model, which shows the various decision points in the

design of an educational activity. Houle has emphasized that these are

interacting elements, not a logical sequence of steps.

6y
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1. A Possible educational activity is identified
2. A decision is made to proéeed
A 3. Objcéctives are ifdentlfled and refined
)
! "a. Resources
b. Leaders
| c. Methods
d. Schedule
4. A suitable format is designed e. Sequence
f. Social reinforcement
' g. Individualization
h. Roles and relationships
i. Criteria of evaluation
j. Clarity of design
v a. Guidance
. . b. Life style
5. The format is fitted into larger patterns of life
A c. Finance
d. Interpretation
Y .
6. The plan is put into effect
7. The results are mesasured and appraised
~-— ‘i

Figure 1. Decision points and components

of an adult educational framework7

Our focus in this session is on 4a -~ resources and sources in curriculum

development.

Resources for Curriculum Development

The use of resources for curriculum development should help in
™ alleviating some of the problems posed by lack of direct participation by

adult learners in the design of Type I (content-centered) learning activities.
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Such resources are defined broadly by Houle as

any object, person, or other aspect of the environment which

an be used for support or help....Resources may be categorized

in any number of ways as materials, instruments, media, facilities,

and so on.8
"One way in which human resources can alleviate the prbblems posed by lack
of direct participation By learners is through the use éf advisory groups.
An example would be one consisting of representatives of both labor and
management in a specific occupation. This appr-ach has constituted an
essential step in thé planning of new curricula for adults in technical and
vocational education in the two-year colleges in this country. Such advisory
bodies provide input that enables an institution both to assess the
specific needs of adults and industry in a specific community, and to design
progr#ms that would interface between the potential available pool of
workers and the job needs of industry and government. One example of such
a need emerges from my home qity of Ironwood, Michigan. Almost overnight
in the sixties, with the closing of the mines, this communi.y became a
depressed area. It has since recovered, to some degree, by establishing it~
self as a winte£ recreation area for the Midwest. The developing of many
major ski hills, resorts, restaurants, and stores required a large starf
knleedgcable in the opcration of these facilities. Soon, a progfum focusing
on ski hill managemenc was set up by the local two-yecar college, with the
help of an advisory group, to meet the occupatioqul needs of this peographic
area. Similarly, the Federal Government has ré;ognizcd the value of
advisory groups in the design of curriculum to mcet the specific empLoyment
needs in a particular community by traininglso—called disadvantaged adults

through CETA programs.

3
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Other advisory bpdies that serve a very useful function in the
development of curricula are those created by professional organizations,
e.g., in the healti sciences, the nurses associations which have developed
curricula for the re-training of personnel through in-service education.
Commissions also play important roles not only ia giving advice about proposed
curricula, but in actively creating and implementing them. An examplciis
the Illinois Fire Protection Personnel Standards Commission, which bears
that responsibility within municipalities and districts.

Moving t; material resources, I would like to categorize them as
(1) books that describé available cutrricula or contain directories and
bibliographies which list both human and material resources; instructional
materials, and media; and (2)- data bases which are rich in sources for
curriculum development.

Some useful books that you might want to explore are the
following:

A National Annotated Bibliography of Curriculum Materials in

Vocational and Career Education. Springfield, IL: Division of

Vocational and Technical Education, 1974.

Jindra Kulich. Adult Education in Continental Europe: An

Annotated Bibliography of English Language Materials, 1945-1969

ERIC document number ED%OS? 321.

Jindra Kulich. Adult Eduéation in Continental Europe: An

Annotated Bibliography of English Language Materials, 1970-1974.

Toronto: International Councii of Adult Education, 1975.
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John Ohliger and David Gueulette. Media and Adult Learning: A

Bibllography with Abstracts, Annotations, and Quotations. New

York: Garland Publishing Co., 1975.

1 .
Stanley M. Grabowski and Ann C. Glenn. Directory of Resources in

Adult FEducation. DeKalb, Illinois: LERIC CiLearinghousce in Carcer

Education, 1974.

Marilyn Schreiber. Directory of Vocational Information Resources

in the United States. D=2Kalb, Illinois: ERIC Clearinghouse in

Career Education, 1975.

With reference to data bases, I will, as I mentioned earlier, be

L.

discussing ERIC in some detail. Other data bases whicih you should be

familiar with are reported in the Survey of ERIC Data Base Search Services.
In this document, you will find listed a number of data bases that woulc
assist you in specific areas of curriculum devélépment, liké gﬁe AIM/ARM
file and the National Technical Information Service file. Incidentally,

the educational materials contained in both files have been placed in

the ERIC system and can be obtained through an ERIC search. For those of
you interested in health science education, there are both MEDLARS and
MEDLINE. And, Qf course, we have DATRIX II, which is a computerized service
available from University Microfilms. On the international scene, UNESCO
has developed a data bagé.

Sources for Curriculum Development

Through searches of the data base resources, we gain access to the
names of individuals, institutions, agencies, and other organizations which
are creating curriculum material.. I am sure that all of you are acquainted

with the excellent woirk being done at the Center for Vocational Education
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at Ohio State University. Another means by which you could locate sources
is through the National Network fbr Curriculum Co-ordination ln Vocational
and Technical Eduéation. This network has been set up for the natiqnaf
sharing of curriculum materials. Other important sources of information
drcAfound in professional associations such as the American Vocational
Association, the Adult Education Association of the U.S.A., the Nacional
University LExtension Association, and the American Society for Tiraining
and Development. A particular benefit that ASTD provides to its member-
ship is a manual te assist people in the design of a learning activity.
Another 'source is found in the professional journals which, in education,

are reported in two resource systems -- the Educational Index and the

Current Index to Journals in Education. The latter forms part of the

ERIC data base.

To conclude my remarks,- I would like to explain how you could
utilize the ERIC Clearinghouce in Career Education (ERIC/CICE). First, let
me give you a little background. It is one of a nationwide netwdfk of
sixteen Clearinghouses which focus on different areas in the broad field of
education. As a part of this network, ERIC/CICE can place at your disposal a
vast array of knowledge chat reprééents the accumulated wisdom and experience
of others who have faced problems similar to yours. The data base, as it is
called, consists of 250,000 documents which I will describe later. The
task of ERIC/CICE is to =2valuate, abstract, and index documents that relate
to topics in technical-vocational education, as vell as in career rducation
and adult and <ontinuing education. The abstracts, or summaries, of the documecnts
permit‘you to judge, quickly and easily, whether a given document would be

useful to you. ' 7 [}
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Let us now procced to examine what is involved in an ERIC scarch.
Here, I propose to discuss the more sophisticated computer search, not
the manual one, and to use examples from the general field of adult
education. I am sure that you could easily transform these into examples
from adult vocational education. Incidentglly, the search procedure is
not a formidable 6ne, especially if it is thought of as a series of steps.

‘'l., Define the Subject

The subject that is to be the focus of an ERIC search must be defined
as precisely as possible, if the search isgto be truly productive. The
first step, "Define the Subject," is useful where a person is interested in a
broad subject like "adult learning," but is somewhat vague (perhaps because
of insufficient knowledge) about the specific information he seeks. (On
the other hand, the person who knows exactly what he wants from ERIC/CICE
can move directly to Step 2, "Identify the Factors.")

(a) Think about the subject. Ponder its nature and scope, the
important concepts involved, its relation to other subjects or fields, etc.
Try to formulate questions or statements (including hyrotheses) you wish
to pursue. Write down all the ideas you can think of, even if, at this
preliminary stage, they seem very broad, tentative, overlapping, or even
clumsy.

(b) Talk about the subject and your statements or questions with
collcagues, friends, university protessors, librarians, etc., espdcially
persons who have an interest in or a knowledge of the subject. Such
conversations will often help you to cIﬁrify your thinking, give you new
insights, or suggest new avenues of inquiry. The staff of ERIC/CICE are

always more than willing to help you.
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(¢) At this stage, you should refine your questions cor statcements to
make them as precise as possible; they should state exactly what you want to

know. Be alert to vague language, ambiguities, or irrclevant idecas that

may have crept in. Addressing yourself to such quesiioins as these might

assist you:

in which area of adult education am I interested?

What information is already known and/or available?

Should I set a time limit on the information sought, i.e., last year,
the previous seven years?

How will the resulting information be applied, in administrative
decision-making, in the classroom, for my own professional
growth?

2. Identify the Factors

‘Analyze the subject, that is, break it down into its major concepts,

or factors. Fot example, if you were pursuing the application of the mass

’

media to adult basic education, the obvious factors are "mass media'" and
"adult basic education."

3. Consult the Thesaurus of ERIC Descriptors

Once you have decided upon your factors, you are ready to use the

resources of ERIC. The first step is to consult the Thesaurus of ERIC

Descriptors, which is your guide to the system. It consists of more than

6,0QO descriptors, or subject headings, used to index all documents in all
sixteen ERIC Clearinghouses, not only in ERIC/CICE. ihis ERIC "language"
is not static; rather, descriptors are added to take care of new concepts

as they emérge from new documents entering the system. All documents are

assigned several descriptors, beginning with major (sStarred) ones which

reveal the concepts receiving special emphasis in the documents. The aim
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of Lhis ﬁroccduro is to index each one as specifically as possible, so that
it can be cecasily fqtrluved.

In consulting the Thesaurus, ybu spould match the factors (and any
"hidden'" components) relating to youf subject with the ERIC descriptors that
seem most relevant; some will be more helpful.to you than others. This
process is sometimes referred to as ''translating' your subject in;é ERIC
language. The purpose is to help you select descriptors that will lead
you quickly and efficiently to the information you require. To return to

the factors "mass media" and "adult basic education," it is possible to

" n

break "mass media'" down into "television, radio," '"newspapers,' and

"magazines." These are, in fact, ERIC descriptors. In "adult basic

education,'" certain "hidden" components are present: '"adult literacy,"

' and so-called "disadvantaged groups,'" for whom adult

"jlliterate adults,’

basic education programs are designed. These, too, are ERIC descriptors.
It is suggested that you analyze your own subject in the same way by

writing down all the factoiq that you can think of, and then the relevant

descriptors. Now, the way the system works is that the descriptors *you have

chosen appear as subject headings in the two major ERIC resources known s

RIE and CLJE. RIE stands for Resources in Education (formerly Rescacch in

Fducation) and CLIE for Carrent Index to JJournals of Edacation. ‘Topcther,
they provide access to more than 250,000 documents in the total network of
ERIC Clearinpghouses. Both RLE and CIJE are published monthly with cumulutive
indexes.

The value of RIE can be seen in the fact that approximatély 90 percent
of the collection consists of 200-word abstracts of "fugitive,' or unpublished
documents In many categorles: bivliographies, accounts of new programs,
conference papers, currlculum puides, and many reports on research and

7}
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evaluaction in education.* There is also a limited ngmﬁér of copyrighted
books. Each document is indexed under an ED number and also by subject,
author, and institution. '"Identifiers" are used to index concepts, names of
pcrgons and places, etc., for which no appropriate descriptor exists. The
entire text of almost every document is available on miérofiche in many
libraries, as well as in the Clearinghouses. Paper copies and microfiches of

" ERIC documents may be purchased from ERIC Document. Reproduction Service,

Y

P. 0. Box 190, Arlington, Virginia, 22210.

CIJE consists of the titles of articles appearing in more than 750
education journals processed by the various Clearinghouses. Where a title
does not sufficiently reveal the content of an article, a fifty-word
annotation is supplied. As adult vocational educators, you will be

interested to know that ERIC/CICE monitors such publications as Adult Education,

Adult Leadership, Journal of Business Education, Journal of Continuing Education

in Nursing, Journal of Extension, Journal of Home Economics, Man/Soriety/

Technology,and Training and Development Journal. Each artic!c "= CILJE is

assigned an EJ number. Descriptors and identifiers are used z+ in RIE. No
microfiche or paper copy is available.

4. Conduct an ERIC Computer Search

The model for a computer search (Figure 1) show: rha:z .ace the
relevant descriptors have been selected, the user can €: .0y an on-line or

an off-line system.

*Oniy rhose doctoral dissertations which do not appear in Dissertation
Abstracts International are considered fer inclusion in ERIC/CICE. Master's
theses wnich make gignificant contributions are also considered.
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Figure 1
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Often, only one is available. The unique feature of an on-line system is

that the user gives input to the computer in the form of descriptors

.

T Ann

and receives immediate feedbﬁékf—a process that Tiedeman has called

"reciprocal interaction," or "mediaticn,' between man-and machine.9 If the

compuéer reports a large amount of ;\Jilablé material, the subject being

scarched may be too broad, and the user will normuLLy respond by making

the necessary adjustments. Conversely, if insufficient material exists,

the subject may be too'harrowly defined, or perhaps there is a paucity of

résearch in that area. Another way that the computer interacts with thé

user is by presenting completely new aspects of a subject or suggesting new

lines of inquiry. Thus, an impersonal resource works in a personal way

with a receptive user. Once thé computer has printed out the abstracts, the

user selects the relevant ones and decides, from reading them, whether

the original documents would be helpful. Whgre the user.cannot decide from

the abstracts, he/she obtains either the microfiches or the paper copies of

the original documents and, if desired, the journal articles from the library.
The user of an offfline system experiences a different relationship

with the compufer, by virtue of a different approach to it. In an off-line

system, the computer receives requests from a number of users at onc timce.

These requests are combined in a "batch® scarch. The computer responds

by printing out all the available abstracts relating to the descriptor

input. Thus, no "personal' relationship exists betwecen man and machine.
After the individual users receive the abstracts, they proceed in the same
manner as the user of an nn-line system.

[ .

‘We shall now break into our small-group workshops for the purpose
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of developing and implementing an industrial program for & small community.

To assist you with the resources nceded for this task, 1 have conducted five

comprehensive ERIC searches in your specific areas of interest, that is,

business and distributive education, health occupations education, homc
economics education, trade and industrial education, and vocational
agriculture. You will find, in your respective mceting rooms, six copies

of the search that relates to your area. Thank you for your attention.
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EVALUATING ADULT SuPPLEMENTAPY PROGRAMS

. JAMES A, FARMER
UNIVERSITY OF ILLINOIS

Most forms of adult education seem to be flourishing not only in
this country but also in other parts of the world. Existing programs-are
being exyanded; innovative programs are being developed and implemented.
Unfortunately, developing and implementing manageable,lfeasible, and
"situation specific" ways to evaluate such programs have been largély
neglected, |

Shortly after I accepted the invitation to speak to you about .
evaluaéing adult education programs, a member of the conference's Planning
Committee, Irene Beavers, thoughtfully sent a list of questions on
evaluation that was de&eloped in consultation with several persons
likely to attend this conference. That list of questions was accompanied
by a copy of 10 "Course Evaluatioﬁ" forms, currently being used to
evaluate Adult Supplementary Programs inwgﬁis vicinity. Hopefully, my
focusing on the questions that were sent to me and on issues identified
by my reyiew of the course evaluation forms will increase the likelihood
that my remarks will be of immediate and practical value to you in

evaluating adult education programs, including Adult Supplementary Programs.

Focus of tThis Paper
In this paper, attention is focused on the following questions:
1. Is it a good idea to have one approach for evaluating all types of

adult education programs?

8U
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2. What are the typical biocks to evaluating adult education programs
and how can they be overcome?

3. How are adult education programs typiéally evaluated and how adequate
are such evaluations? |

4. How can adult education programs be more adequately evaluated?

1. Is it a Good Idea to Have One Approach for Evaluating All Types of

Adult Education Programs?

It would.be very tidy and convenient if a single approach or a stan-
dardized form could b= developed, once and for all and then used to evaluate
all types of adult education programs. Such an approach would be possible
but, in most instances, relatively invalid. There are several types of
adult educatioq programs, each requiring quite different approachgs to
evaluation. It has been found helpful not only in conceptualiiiﬁg and
implementing education for adults but also for evaluating it, to distinguish
between the following types of adult education:

1. Type I--- Content Centered Adult Education. This type of adult

education is provided pPrimarily to teach knowledge, attitudes, or
skills. This educational process starts with what is to_be taught
and who is to teach it. Then, learners are sodght who are willing
wo learn that type of informatiqg;;d

2. Type II -~ Learner Centered Adult Education. In this type of

adult éducation, attention is paid primarily to assisting adults
in learning what :.. is they wish to learn, usually with the teacher
acting as a facilitator who helps as a co-investigator or as one
who makes possible self-directed learﬁing. The'learner typically

seeks to learn particular knowledge, attitudes, or skills which
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will help in solving problems important to himself and, hopefully,
in solving similar problems on his own.

3. Type III -- Problem Centered Adult Education. This type of adult

education primarlly focuses on problems that require-some form of
learning in order for the problems addressea to be solved. This
approach starts with a real and pressing problem and atcks: 'What
is it'in the solving of this problem to which the education of
adulté can contribute through the learning of knowledge, attitudes,
or skills?" Then the question is asked: "Which adults need to ke
and can be involved in educational experiences which can lead
or contribute to the solution of the problem addressed?" (Farmer,
1974, p. 43). | o
It seems possible for most adult education programs, including
Adult Supplementary Programs'(which are in-service education for persons
who are already on the job) to be any of the three types described
above. Obviougly,lit would be inapp;opriate to evaluate one type of
adult education as if it were one of the other types. For example,
evidence of learner-satisfaction may bz cof primary concern in evaluating
Learner Centered Adult Education (7ype II) but usually is of far less
concern in evaluating Content Centered Adult Education (Type I) (in
which evidence that the appropriate content has been acquired may well
be of primary concern) orﬁin evaluating Problem Centered Adult Education
(Type III) (in which evidence of the learners having learned how to
solve important on-job problems and the consequerices of their having

done so may well be of primary concern).
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Stated somewhat differently, some forms o{ education are generally

viewed as being primarily of intrinsic value ("having value in themselves,

for their own sake, and not as a means only" (Runes, 1942, p. 148). Other
forms of education are provided basically because they are thought to

be of instrumental value ("having value due to the useful consequences

~ " ~whechthey produce, d vaAlué ds"a Teans, @ value as a contributi.n" (Rines,
1942, p. 330). It is my impression that Adult Supplementary Programs are

usually provided because they are thought to be of instrumental value.

The instrumental value of such programs can be assumed to have been
established to the extent that they produce useful consequences in the
real world. In those instances when a program, that is assumed to be of }
instrumeatal value, has been developed and implemented tut no evaiuéti?e
evideﬁce concerning what the learners do with wﬁat they learn and
consequences of their having done so, the program can be considered to be
' "truncatedh {Farmer and Knox, 1976).
From reviewing the 10 Course Evaluation forms that were §ent to
me, it would seem that aliuof the forms could be strengthened gy more
explicit attention being given to identifying what the learners intend
to do with what they have learned and what they think will be the on‘jab
consequences of their doing so. Pe;iodic, on-sight follow-up observations
apd interviews to determine what actually was done with what g@S'learned
in Adult:Supplementary Programs would seem equally desirable.
In‘gathering evaluative data concerning instrumental adult educatiéh
programs, the use of what Dexter (1970) has described as "elite and
speéialized interviewing" has been found to be useful. Qualitative

analysis of resulting evaluative data can be éccomplished through "content
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analysis" (Merton, 1968). "Iiscririnant analysis" (Tatsuoka, 1970) has been
found aprticularly usefu’ in quantitative analysis of resulting evaluative

data.

2. What are Typical Blocks to Evaluaﬁing Adult -Education Programs and

How Can They Be Overcome?

“—”M"“”éSEH"IH*EKEWEAice&”sEateg (éérb,”léfdgmééd";igéwhe;;wzéoombs, IQ;S;A
the major focue of adult education progrars has been on action, with
little or no attention being paid to evalua&égn. Based on surveys of
administrators of adult education prugrams fh ﬁhe mid-western United
States, inadequate attention has béen given to the evaluation of their.

programs for the following reasons:

1. Insufficient_pqessure for program accountability.

—

2. TInadequate undeféganding of program evaluationand of ways to
conduct validly and feésibly. -
3. PReluctance to use money, time and/or other resources on program

oy

evaluation. Cw

4. Unwillingness to require or even ask that clients take the

necessary time to provide evaluative feedback.

5. Reluctance to learn evaluative results.

6. Feeling that Aetermining the worth of a program can be done

adequately merely on a subjective and impressionistic basis.

(Green, 1974; Pennington, 1974.)

These and other blocks may continue to prevent many administrators
from engaging in evaluation or from hav;ng their programs systematically
evaluated. Sooner or later, however, they may decide, voluntarily or from
neéessity, to evaluate thelr programs or have them evaluated for .one or
.more of the foliowing reasons:

s g1 o
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1. Pressures for accountabiiity may increase

2. They may become curious to know the co-.sequences of the’r

programs, baséd on something more than subjective and impressionistic

evidence

3. Their understanding of what is involved in the administrétion
**»,“_m,”~,MHWQ£_addlt“education.programs_maymdevelop“to«the_poincwthat,they feel - -
tﬁey can no longer do without evaluative feedback | .
4. They may wish to provide evaluative feedback to learners who
pay all or part of the costs of a program, or
5. They may beéome knowledgeable about ways of validly and system-
atical}y evaluating their programs and/or identifying persons wﬁo
are caﬁable of doing so.
For these and other reasons, administrators may overcome blocks to
greater involvement in program evaluation and decide to deploy the
necessary resourceé, request the cooperation of persons involved in

and knowledgeable about their programs, and otherwise increase the

effectiveness of program evaluation.

3. How Are Adult Education Programs Typically Evaluated and How Adequate

Are Such Evaluations?

According to Petexs (1975, p. 317) and Williams (1974, p. 137), evalua;
tions of educational programs for adults that have been conddcted have
tended to rely heavily on the following types of indicators of, success:

1. Number of '"graduates"

2., Number of students placed in jobs

3. Number of participants

4. (Occasionally), the gain in achievement scores made by adult learners

5. Degrée of participation
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6. Level of involveuent

7. Gradugal or rapid expansion of a project to reach more of an
‘intended population

8. Number of instructors trained since the beginning of a project

9. The rate of learners' dropping-out of classes

10,7 The degree to which the objectives set out by a program have

been achieved.

To be sure, from some role perspective(s) (i.e., as viewed by the
funders, program administrators, or teaching) positive findingg regarding
“these indica;ors, individually or in co&bination, can be taken to

suggest that progress has been made in impiementing an educational

program for adults and that that implementation has seemingly had some
effect on the learners. An educational program for adults can achieve
all of the above, however, and still not have had a positive impact on

the learners and their ability to perform more adequately on the job.

4. How Can Adult Education Programs Be More Adequately Evaluated?
Adult Education programs, including Adult Supplementary Programs,

can in my estimation, be more adequately evaluated by:
1. Avoiding false assumptions about the evaluation of adult education
programs
2, Using a_decision—making approach in which aspects of the program
to receive the most extensive consideration are identified through
mixed—scanniﬁg
3. By following the "Twenty Rules of Thumb for Conducting én

Evaluation" (copy attached).




1. Avoiding False Assumptions

When the decision is made, either under external mandéte or voluntarily,
to evaluate an educational program for adults, care needs to be takén

to identify"and avoid what, for this type of'evaluation, can be considered
false assumptions:

1. That more is necessarily better

2. That the use of evaluative tools such as testing, participation,
and interviewing, in and of itself, constitutes valid program
evaluation.'
3. That evidence that an instrumental program has achieved relatively
narrow objectivés necessarily establishes its worth as an instrumental
program
4. That no types of causal velationships can be established between
what participants learn in educational programs, how they apply
that knowledge in social problem-solving, and the éonsequences of
that application .
5. That a valid evaluation of an instrumental program for adults
éan be accomplished by focusing merely on components of the program,
without regard to the program aQ a whole or the ways that it
interrelates with its evvironment. (Farmer, 1975, PP. 25-26)
Building program evaluationon such false assumptions is likely

to distort significantly the_evaluative findings. Using distorted feedback

may well harm the programs that are evaluated.

2. Using a Decision-Making Approach
In attempting to avoid the false assumptions listed above, it is
possible to increase the number of evaluative questions to be asked

almost endlessly. After having become overwhelmed.by evaluative questions,
87
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one group of evaluators observed:

The question-generating approach got wholly out of hand.
Questions multiplied like the proverbial rabbits while the members
of the task force looked on with Malthusian foreboding. Also,
the question-generating process, in which we found ourselves
ensnarled, seemed more circular than linear in direction. First,
we engaged in fission and smashed big questions into numerous
subquestions. Next, reacting in dismay to what we had wrought, we
fused subquestions into major questions which closely resembled

- thelr~forebears of "two generations-ago: It is not i u be denied " -

O
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that futile tasks can be instructive, but it is our duty to urge
others to seek a different conveyancy rather than mounting our
treadmill.

In a recently published monograph on Program Evaluation (¥e =+ and

Papagiannis, 1975), the author of this paper has concluded:

Whatever conveyance is used, it r+ . to learn to program
evaluations that are manageable, feasibl:, and situation specifi.;
that portray the wholeness of programs and “he relationship
between them fan their enviromments; and ti:- rrovide a defe-.s e
basis for deciding exactly what is needed.

No prefabricated approach, no evaluative medel or design, or
any set. of general evaluative questions can rrevide the type of
evaluations that have all the above characLe istics. Rather, a
"decision-Making" approach is called for. In this approach,
persons associated with the program, along with cae or more
external evaluators collaborate in planning and cenduct a specific
evaluation ~ffort that takes into account each of the Loregoing
conditions,

Looking at only a few isolated components of a program is
an invalid approach' to evaluztisn. Yet under most cir:umstances,
evaluating a whole program in great depth is not feasible. Cne
effective tool in the decision- malsng process mignt be what
Amitdi Etzioni calls "mixed scanniag', which entails scanning

‘a program and its environment much as an infantry scout scans a

battlefield under fir... The scsut rapidly views his strategic
prosition, identifie:. ‘otentlal danger or opportunity spets, and
gives them close sc: itiny. He does mot have time to gathe: all

the facts, nor can ! . *nsk at orly what is in front of him. His
task is to scan, as:iign priorities, and select thuse areas that need
careful scrutiny. E{Jluro to do this may well result in 4 missed
aportunity or a costly mis take,

The following components will typically'need to be scanned:
1. Need for the program
2. Philosophical considerations
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3. V;lues

4. Assumptions underlying or otherwise related to the program

5. The degree of the program's development, in general and in

loce! situations

6. The context or environment in which the program f.nctions

7.. Alternative ways that the program has been and is being implemented
8, ansgguences of the program

9. Explanations of consequences--the extent to which those

The effectiveness of a program is judged not only by each
of these components, but also and perhaps more importantly, by
the relationship between them.

If little or nothing is known about the results of the
program, major attention might well focus on results. If, however,
there i ample evidence of the nature and extent »f the results
and reason to think that some of its components are functioning
unsatisfactorily, then major attention might betrer focus on the
educational process, on the program inputs from learner:. teachers,
and administrators, and on the program's context.

In this decision-making process, care needs to ke taken not
to identify as critical so many aspects that 72 eva“iative effort
becomes swamped with too many details. At the same time, the
evaluator will want to examine the aspects selected from the
point of view of the program as a whole-—how they fit inteo and
affect the program, and how much they contribute o the overall
worth of the program. (Farmer, 1975b, pp. 29-31)

3. Twenty Rules of Thumb

I have found the "Twenty Rules of Thumb for Conducting an T raluation",
(copy attached), developed by Arden D. Grotelueschen, Dennis :. Gooler,

and Alan ﬁ. Knox, to contain sound, practical adﬁice, compatible with

the perspective and suggestions contained elsewhere in this paper.

)
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Conclusion
This paper has focueed on ways to conceptualize and implement

adult education program in general, with particular attention being given

‘to the evaluation of Adult Supplementary Programs. It was Suggested that

different types of adult education programs require somewhat different
forms of evaluation. Typi;;l'blocks of evaluating adult education‘programs
and wnys‘that they have: beéﬁ overcome were identified. The paper concluded
with several suggestions for strengtheniﬁg the evaluation of adult

education programs, including (a) avoiding false assumptions; (b, using

@ decision-making approach; and (c) following the "Twenty Rules of Thumb"
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APPENDIX B

TWENTY RULES OF THUMB FOR CONDUCTING AN EVALUA’I'IONl

The procedures used in actually'CPnducting an evaluation are
determined in part by what questions are being addressed by the evaluation,
the techniques selected for collecting data, and the audiences to whom
the data will be reported. Most ;valuations are unique to the situation
being evéluated. There are, however, some general rules of thumb which
might be attended to in successfully conducting any evaluation.

1. Someone needs to be responsible for conducting the evaluation.
Too often, all the details imvolved in ébnducting an evaluation are
allowed to fall through the cracks bé&éuse no one has been designated
to worry about details. ﬁost evaluation plans are ﬁaz‘automatically
imp lemented without sowmeone taking charge.

2. Make sure everyone ié informed about what is going on in an
evaluation activity. Evaluation ought riot be a mysterious, cloak and
dagger operation. Go over evaluation plans, including data procgssing
plans, with all £e1evant program personnel, so there are no surprises with
respect to what is going to happen in the evaluation.

3. Insofar as possible, be redundant in data gathering on the
concerns that are important to the evaluation. Seck to ask about a
program (or its aspects) in several different ways. Insight and understanding
often come with reﬁeated encounter.

4, Give careful directions far all data gathering instruments. Make
sure the person from whom you are requesting information understands what
you are asking for.
lDistributed to participants of the National Leadership Training Workshop

in Adult Basic Educat jon Program Evaluation. This Project is funded by
the Division of Adult Education, Bureau of Occupational and Adult Education.

USOE.
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5. Be@fre of the pressures and constraints on the program bheing
evaluated. If people are being harrassed on a day you are asking them
for information, be prepared to come back another time. Do not intrude
into the program.

6. Do not promise things on which you cannot deliver. This is especially

true with respect to time, promises of anonymity, keeping of confidences,

etc.

7. Be aware that you are investigating aspects that are of personal
and professional importance to the people working in a program. Do not
dismiss a person's work out of hand, without giving it careful attention.

8. Insofar as possible, be unobtrusive.

9. Early on, establish ground rules about Who will have access to
evaluation results, and when.

10. Collect oﬁiy those data for which you have some rationale. Try
to avoid a shotgun.approach to data gathering.

11. Kéep your eyes open for the unexpeéted or unintended. Do not
let an evaluation plan act as a blinder.

12. 1In most cases, evaiuators ought not to assume the role of
decision maker. Evaluators might spell out options, but ought not
to allow themselves to make decisions for the program administrator or’
teacher.

13. Be open and responsive to client needs and interes;s. Remémber
that client .interests may shifémés tﬁe evaluation progresses.

l4. Be positive. Being an evaluator does not mean you look only
for the negative. As§9me a project'is basiéaliy good, and that evaluation

is an attempt to make it better.
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15. Provide feedback as appropriate. Be flexible, but not premat: re,
in-sharing evalua£ive data.

16. Before you ask questions, make sure you understand what some of
the consequence might be of asking these questions. Make sure you are
willing to deal with those consequences.

17. Be business—~like. Show people you know what you are doing, without
being apologetic or pompous.

18. Be able to télerate ambiguity. You may not always get answers
to the questions you ask.

19. 1If possible, get someone to react to your evaluation plans
before implementing the plans. But know wheu to stop asking for advice.

20. Give a personal thanks to those who participatéd in the
evaluation, insofar as possible. People have given up some part.bf their

time to assist in the evaluation.



HBSTRACT
SUPPORTIVE SERVICES
OFORGE |AWREY -
IowA DEPARTMENT OF PUBLIC INSTRUCTION

SUPPORTIVE SERVICES, IOWA DEP..".TMENT OF PUBLIC INSTRUCTION
Note: A presentation of resource information avai’able from agencies
(similar informatoon is also available in other states) was presented by
Mr. Lawrey.

.This is information needed for planning of programs. The whole
planning prégram is really an evaluation cycle. There are two items needed
in every program planning project. These are:

1. Needs of the éeople; and

2. Available resources at the disposal of the planner.

These two items must be taken into consideration and blended for the delivery
of a service system. When doing planning you must also consider the
constréinté to your system. Constraints might exist as local, state, or
federal policies.

After considering the constraints on the system, you are back
to the alternatives for mel;ing needs with resources avatlable. From this
point you can begin to develop objectives. You should proeeed from objectives
to formation of instruccional plans, to eval?ation and thep back to the
beginning step of looking at needs and resources.

Some thiﬁgs to consider when looking at people's needs zre:

the manpowerhcomponent; laBor supply and demand

population needs; age levels, sex, educational_levels of people

minority groups and special needs, véterans, and handicapped

social adjustment; prisoners, mental patients, dropouts, unemployed,

and underutilized |

rural and urbéﬁ‘areas

migration trends
94
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Things to consider when looking at resources:
staff; what is availéble in public and private institutions
what supportive staff{ is available (teacher alds)
what administrative and supefvising personnel is there

what physical set up is available

what time is available (staff and volunteers)

staff development; how much in-service is needed

advisory committee; should you have people from the community

Tilere are some resources available in the form of data collections.
One is Career Education Needs Information System. Information is colle cted
on four components:
1. Labor demand
2. Labor supply
3. Student interest
4, Student outcome
The labor demand teils where people are being prepared to work and
what formal training they sre gett}ng. This collection includes information
on 300 occupations. The labor supply is collected from the employers
viewpoint. These components give a profile for education planners. The
labdr supply reflects where people are being prepared to work, now. The
Student inteérest is from 11lth and 12th graders and gives their primary
occupation choices. The student outcomes gives a three year follow-up
for those who have terminated from an occupation program. It gives the number
employed in the field, out of the field, and also the number unemp loyed.

This type of information would provide a guide for planners in
the occupational area. Iowa has a priority list put out for each year.
This would alsd be a guilde as to which training areas are in the biggest
demand. A priority program ranking is published for all areas of Iowa

- 07

90



O

ERIC

Aruitoxt provided by Eic:

and gives manpower needs in reference to replacement and expansion
influences. It also gives the studénts available with this traiﬁing to
meet these needs. With thése things in mind an occupational rating is
given to each occupation.

The Career Education Man ggement Program gives information about
Iowa in a planning assessment project. This is the state plan for admin-
istration of Career Education in drder to meet the needs of people and
employment. The Job Service of Iowa has a publication on the occupational
outlook for 1975-1980. It gives the distribution of occupations with
the greatest needs for personnel. The Employment Security Agency has
information which provides the industrial outlook in the labor markgt.
Also available to planners is a data summary on Iowa income. Iowa
Revenqe.service would be able to tell the areas of low income in the
state. The Department of Social Services could tell you who gets
assistance payment, the blind and disabled, and the intensity and
location of the low income.

All these resources couid aid the planners of occupational programs
in fdentifying the needs of the target pqn;lation; These resources

might also give clues on how to meet these needs.
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Iowa State Plan.for the administration of Career Education, Part II,
1976-1980

Prioritizing Iowa's Training Needs, Nepartment of Public Instruction
D.0.T./0.E. Conversion Table
Career Education Needs Information System interface Summaries - 1975

Occupational Qutlook for Iowa, 1975-1980, Iowa Employment Security
Commission

Annual Report on State and Area Occupational Requirements for
Vocational Education, Fiscal Year 1977, Iowa Employment Security
Commission

Data Summaries, Low Income Individuals in Iowa School Districts and
Counties, Department of Public Instruction
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LABOR DEMAND SURVEY
5,600 EmpLOYER SamPLE (STATEWIDE)-5'F )5 CEN 'S:D:g

SEPARATE SURVEY FOR EACH AREA 82.% D‘;‘gbf l)!f i
Over 300 OccupATions Response]
(LEss THAN BACCALAUREATE DEGREE)
DATA ResuLTing
-CURRENT EMPLOYMENT

LABOR DEMAND = 1, 2, 5 Years |

REPLACEMENT-EXPANS 10N |

PERCENT CHANGE

|
LABOR SUPPLY SURVEY . ;
CAREER EDucaTiON |
CETA
BUSINESS AND INDUSTRY : |
PRIVATE ScuooLs |
DATA ResuLTING :
OccuPATIONAL PROGRAM ENROLLMENTS
OccuPATIONAL PROGRAM COMPLETIONS
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STUDENT INTEREST SURVEY

7% SampLe, 11TH, 12TH GRADERS
SURVEY IN EAcH MERGED AREA
ALL PusLic, MosT PRIVATE ScHooL DiSTRICTS INCLUDED
DATA RESULTING
_ NuMBER OF STUDENTS INDICATING PRIMARY OCCUPATIONAL CHOICE
FUTURE PLANS
Four YeAarR CoOLLEGE
Two YEAR COLLEGE

FuLL-TIME EMPLOYMENT
PriVATE TRADE/TECHNICAL SCHOOL

STUDENT QUTCOMES
(THREE-YEAR FoLLOW-UP SURVEY)
TERMINEES FROM OCCUPATIONAL PROGRAMS
ALL AREA.SCHOOL STuDEnTs, 1/2 SECONDARY STUDENTS FR, 1970-71
DATA RESULTING
IN F1ELD TRAINED
IN RELATED FIELD
IN UNRELATED FIELD
IN STATE
Out oF StaATE
AVERAGE WoRKING WAGE | .
ATTITUDE TowARD TRAINING
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COMPONENT
T. Manpower Neeps

I1. AVAILABLE OF STUDENTS
A. STUDENT INTEREST
B. STupenT Neep

[1I. ProcrRAM EFFECTIVENESS
A. ATTRITIiON
B. PLACEMENT RaTE
C. Cost/BeneFiT

TOTAL

100

107

MaX. POINTS

30

20
20

10
10
10
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CAREER EDUCATION MANAGEMENT INFORMATION SYSTEM

Computerized data collection and retrieval system-yielding pro-
gram and summary information on enrollments, program costs,
and related data.

Scheol submit data at regularly scheduled intervals, for budget
appraval, reimbursement, and other enroliment periods.

Data can be extracted by individual school district, program, in-
structional level, funding source, type of program (career aware-
ness and exploration, preparatory, supplementary, etc.) or
statewide composites of program information.

Data are processed, tapes prepared, and then transferred to the
Comptroller's Office for inclusion into the state computer sys-

tem. Access into this system is available to DPI staff members

via a special request procedure.
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EDUCATIONAL IMPLICATIONS OF CETA
LES R. MOENCH
IowA DEPARTMENT OF PUBLIC INSTRUCTION

EDUCATIONAL IMPLICATIONS OF CETA

The Comprehensive Education and Training Act known as CETA is an
important resource that adult educators should be familiar with. Most
educators are already familiar with the former Manpower Development and
Traininé Act (MDTA) and, sinc? the termination of this Act, CETA may be
considered a successor to this program. Both of these acts have as a
major pufpose the provision of job training and employment opportunities
for the economically diéadvantaged and for unemployed and underemployed
citizens. MDTA was initiated in 1962 and terminated in 1973. The MDTA
Programs were administered through the Empioyment Security Commission
and the departments of education. The Employﬁent Service Commission was
responsible for determining occupational training needs, selecting
trainees and the payment of stipends. The state education departments
Provided assistance to potential sub-contractors in the development of
training programs requested by the Empioyment Security Commission.

CETA, initiated in fiscal year 1975, is a program of revenue sharing
legislation with a major purpose of decentralizing manpower programs.

It combines- in one comprehensive program many of the former functions of
both OEO and MDTA.

In summarizing the CETA Act, it is necessary to identify the major
titles, Title I is a comprehensive manpower services program. This includes
outreach, assessment, counseling, classroom-training, on-the~job training,
stipends to clients, and supportive services. Eighty percent of the funds

in Title I are distributz] to the prime sponsors in each state.

11v
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Title II is the public service employggpt program. This program
provides unemployed citizens with transitional employment in jobs
providing needed public services. The funds are released to prime sponsors
when the unemployment rate within an area reaches 6.5% for three consecutive
months. Employers are required to sign a contract that indicates that they
will attempt to continue employment affer the CETA reimbursement ceases.

Title III provides fbr special federal responsibilities..These
responsibilities include a provision that the federal government make
fund$ available to provide additional manpower services to special
targeted groups. Thesc .groups include youth, offenders, migrants, older
workers, and Indians. Funds are available in Title III for research,
training, and evaluation projects.

Title IV provides for a job corp, Title V for the National Manpower
Commission, and Title VI.for public service employﬁent. The latter title
includes temporary emergéncy employment to September of 1976.

CETA is administered through the Department of Labor which designates
prime sponsors in each state. These pri&e sponsors are based on local
governemnt agencies with a population base ;f iOO{OOO and the prime
sponsor is responsible for admnnistering CETA programs with the intent
of providing for the local planning of these programs. In Iowa we have
six prime sponsors. These Prime sponsors provide operation and planning
staffs and are assisted by advisory committees. The prime sponsors
attgmpt to determine the types and mix of programs reqaired in their area.
Each of the prime sponsors each year develops a plan that is submitted
to the Department of Labor for funding. Currently, we have some twenty

million dollars in CETA funds flowing into Iowa on a state-wide basis.
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The CETA program has at least one very direct relationship to our
educational efférté fofadults. This relationship occurs thro;éh the
vocational education servicés funds. The Governor; as the State prime
sponsor, applies for a special grant which includes funding for vocational
education services (sometimes referred to as 5% funds), state manpower
servicgs, and the staffing for state manpower services. The vocational
education services funds are administered through the Department of
Public Instruction. The Department develops non-financial agreements
with the prime sponsors to determine the manner in which these funds
will be used.

During the current year, an amount was allocated to cioh of the
six prime sponsors. This amount was allocated on a formula that included
such factors as:

50% was based on the past year's allocation,

37 1/2% was based on the number of unemployed citizens in the
area served by the prime sponsor,

12 1/2% was based on the number of adults in families with an
annual income below the low income level.

Funding for the vocational education services grant to the Department
... .was $805,000 for fiscal year 1975 and $750,000 for fiscal year 1976. During

fiscal year 1975, Ehe program was implemented rather late in the fiscal
year and consequently, there was insufficient time to plan to expend
all of the funds allocated. Consequently, some $450,000 has been carried
over to fiséal year 1976.

The Department of Public Instruction has attempted to implement
the administration of the Vocational Education Services Funds in such a
way that these funds are coordinated to the maximum with other programs

intended to serve similar populations. Consequently, an effort has been
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made in Iowa to utilize the vocational education services funds in TIowa's
area schools. As you probably already know, Iowa's area schools are part
of a state-wide system of post-secondary, two-year institutions under

the overall governance of the State Board of Public Instruction. These
institutions implement the primary thrust for roational education at

she post-secondary level in Iowa and receive considerable state and
federal vocational funds as weil as much of the vocational funds allocated
for special needs students. In addition:leach area school has an agreement
with the vocational rehabilitation branch-which provides at least one

or more vocational rehabilitation counselors in each area school.

The decision to implement CETA programming througﬁ the area schools
is intended to provide better coordination and cooperation between the CETA
efforts and the ongoing commitments of ths area school which not on}y
includes the full-time preparatory vocational programs but a variety of
additional programs for adults and students with special needs.

The vocational education services funds administered through the
Department will be used for training purposes. The present non-financial
agreements do not provide for utilizing these funds for allowances
although this is permissable under the Act. We anticipate that each of
the prime sponsors will use their own Title I funds for allowances
thereby allowiﬁg the Department of Public Instru;tion to utilize all
of ths vocational education services funds for educational training. We
feel these funds should be committed for training and related types of
educational services.

Our initial non-financial agreements with prime sponsors envision
that we will use the vocational education services funds through a system
of individual referrals to on-going programs in area schools with the

exception of one prime sponsor. This prime sponsor is a consortium of
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local governments in central Iowa that contracts with the Des Moines.
Area Community College for the operation of a skills center; this center
is a continuation of a former skill center operatéd with the assistance
of MDTA funds. We felt a system nf individual referrals would.be'the most
economical procedure to use since it would require a relatively small
staff in the state educational agency to admin;ster and would place
students in schools and programs that have already been reviewed

and approved by the Department. (All area schools are approved through
an approval procedure similar to regional accreditation approval),

also provides access to alvery comprehensive program of services, within

< %

each local merged area in close geographical proximity to the citizens
served. Thase services ié area schools include the full-time preparatory
vocational programs, the stht—térm preparatory vocational programs,
adult programs for high school completion, the college parallel courses
that may be required by individuals including the career-option
programs that provide training f;r immediate employment, developmental
and remedial courses and programs that may be required by individual
studeﬁts, and a variety of career exploration and assessment programs.
In addition, the area schools can provide counseling and other needed
student services.

The basic cost for the aforementioned programs is the individual
tuition charged by each area school, which for a full-time student for
a school year is approximately $400 and‘ﬁuch less for many of the programs.
Payments are made directly to the area school from the Department. This
provides prime sponsors with access to a comprehencive program of

services alreadv reviewed and approved by the State educational agency at

a most reasonable cost and within easy commuting distance of most citizens.
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(0f course any student may attend any of the area schools -- insuring
access to all programs'regardless of where the student resides.)

Our program also envisioned a linkage and cooperation with other
programs such as our on-going efforts in vocational education, the greatly
expanding efforts for special needs students funded with special needs
vocational funds, vocational rehabilitation services offered through our
agency and the individual aréa schools, the adult programs administered
by aréa school; andyfunded to some extent with reimbursement funds from
adult basic education and our supplementary vocational funding, individual
léarning centers, and career assessment cepters and the exploration
opportunities now provided.

Unfortunatel&, in structuring our programs, we faiied to take into
account the necessity for making numerous contacts to insure that appropriate
individuals in area schools and prime sponsors were able to communicate
about needs of students and programs available. We assumed that certain
types of information and contacts were available since we requested area
schools to identify a CETA coordinator. Although these assumptions were
correct up to a point, Qe did discover that considerable additional
effcrts were required to further strengthen knowledge ;bout the resources
available to CETA clients in area schools. The Department'has since made
a determined effort to provide adiitional ipformation particularly to
st)ffs in area schools and to identify appropriate resource individuals
that should be in contact with individuals representing the prime sponsor.

Although our initial plan provided for individual referrals into
on-going programs, this approach has not been as.successful as we would
like. This approach apparently has somz limitaticns. We have now found
that welwill need to supplement our individual referrals with the approval
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of classroom training and special experiences designed for groups of CETA
clients..These efforts will be made wherever necessary to insure that
cliénts will have services available within a reasonable amount of time
and also to insure that needed‘exﬁeriences can be made available even
though the on-going programs méy not have sufficient learning stations

to meet the needs of a relatively large group of clients. N

Our major g;al in utilizing the vocational educétion services: funds
is to enable each prime sponsor to have a comprehensive program of low
cost services available to CETA clients primarily on an individual
basis and available within fifteen days of referral to the appropriate
area school.

We also hope to create an environment in which local public agency
educators are more cognizant of the objectives of CETA and in a better
position to work with CETA staffs at the state and local level to
better coordinate activitie§ and services to meet the needs of under-
employed and unemlpoyed éitizens and reduce possible opportunities to

duplicate services that now already exist -- thereby maximizing services

in the most economical manner.
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EVALUATORS REPORT ON A FOUR-STATE REGIONAL INSTITUTE
FOR (
SELECTED ADULT, SUPPLEMENTARY, AND VOCATIONAL EDUCATION
DIRECTORS AND COORDINATORS

INTRODUCTION:

The outside evaluators for the Four-State Reglonal Institute
were: Mr., Ron McIntyre, Chemplex Corporation, Clinton, Iowaj;
Dr. Robert Scott, Kansas State University, Manhattan, Kansas;
and Dr. Frank Drake, Missourl State Department of Elementary
and Secondary Fducation, Jefferson City, Missouri. '

Through the Iowa State University staff, the conference
evaluators had free access to all pre- and post-ccnference
materlals. This included a review of the E.P.D.A. proposal
for the Institute, the reading of the minutes of the Four-State
Content Implementation and Assistance Council, a summary of the
Participant Fre-Conference Expectation Questionnalire, a review
of the Participants Daily Evaluation Rating Sheets.

The evaluation team completed a composite Daily Evsaluation
Evaluators Instrument er *he end of each day. The team also
T1led the OQutside Evalua*ors Adult Supplementary Fducation
Lcadership Conference Post-YWorkshop Evaluation as a composite
rerort at .the close of the conference. These documents are
intended to augment this final report.

The evaluation team members attended all general sessions
and rotated individually through each of the small discussion
groups during the conference. Of significant benefit to the
evaluators was the observations and interactions with partici-
pants 1in the halls, during coffee breaks, at lunch and informal
buzz sessions which occurred in the evenings.

The evaluvation team members noted the superior planning
efforts which undergirded the conference. Tnese efforts on
the part of the Iowa State staff were rewarded with a smooth
operating conference which encountered only few problems of
little sienificance. A contributor to the overall success cf
the sesslons was the outstanding conference facilities. The
meeting rooms and cther accommodations were excellently suited
for the purposes of the conference. Team members also cite the
high quality cadre of resource personnel whose presentations
were thoughtfully received by the particlipants. Finally, the
team felt a very significant contribution to the success of the
conference was made by the participants themselves. These
participants were extremely high caliber individuals who brought
a wealth of experience, albeit diverse, to the interaction phase
of the small group discussion.
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Page 2
Evaluators Report

FVALUATION OF CONFERFNCE OBJECTIVES:

From the pre-conference werk-up materials avallable, the
Evalustion Team was able to follow the development cof program
objJectives from conception. It was evident that much time and
effort were put into this most importani aspect of conference
organization. Breadth of definition appears to be carefully
monltored to assure that each participant could find an oppor-
tunlty for a learning experience.

Pre-conference interest was checked, noted and utilized
to set up a participant's specific need conference. Care was
observed that the objectives only be minimally restrictive.
Sufficient latitude for maximum information exchenge appeared
to be an integral part of the stated objectives.

The Evaluation Team understood the overall conference
purpose to be, "To provide a learning experience for the
participants toward development of the most productive under-
standing of the job of Adult Education Director/Coordinator
80 they can provide more efficient, timely, adequate, well-
designed programs to assist their community in total develop-
ment through the educational system." All objectives centered
from this mission, and in view of better than 80 percent return
of pre-conference objJective interest questionnaires with an
average interest index of four on a scale of five (five being
highest), a great deal of participant concern was evident.

As the conference progressed, it was also clear to the
Evaluation Team that the participants intended to remain open-
minded on specific pre-conference goals of their own and
malintain a posture of high expactation of a sharing and learning
experlience.

The Evaluation Team 1s 1n agreement that an excellent job
of otjectlve preparation, written detail, communication, and
follow-up was accomplished and that a significant number of
expectations were met (94 percent of critique ratings were
satisfactory or better) and the conference should be rated well
above average.

OPPORTUNITIES FOR PARTICIPANTS INTERACTION: ¢¢§46§§f{
&

The cppertunities for participant interaction and discussion
were great. The conference participants were composed of muny
strong individuals, even though some of whom had cver 30 yenrs
of professional experience and others hud iess than a single
year. As a result of this beinging together of strong people,
some difference of opinions could naturally be expected. But in
the main, conflicts were held to the minimum. There was a good
mix of subject matter (service area backgrounds) experts which
surely lended itself to lively discussions.
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Evaluators Report

Originally, participants were randomly assigned to discussion
groups, but later, people were reassigned to other groups in order
to facllitate more discussions as well as allowing for more
numerous personal contacts among the conference membership.

The conference leadership should be commended for recognizing
the opportunity and using it to better serve the overall goals
cf the program.

Many different group leaders and discussion iacilitators
313 emerge during the course of the conference. Some individuals
Gld not choose to become freely involved in the discussion until
late in the week's activities, but this was elright. When they
did feel free and confident enough to respond, their remarks
were readlily accepted. All group leaders made a vallient effort
to bring all participants into the discussion and most succeeded
very well. :

There appeared to be some reluctance by most people to
serve as group leaders and reporters. This 1s somewhat difficult
to understand since a strong helping relationship appeared to
be present. This minor problem was somewhat alleviated as the
conference progressed and the participants became better acquainted
with one another.

The name roster of participants was an excellent means of
extending the opportunity to maintain contact even after the
conference had drawn to a formal close. There was an evident
indication of openness to accept other ideas and different ways
of accomplishing various tasks.

Many opportunities were provided to share and exchange
information not only with formal discussion periods but also in
the hallways of the Continuing Education Center, around the
coffee pot, and during the evening hours. The participants
took good advantage of the occasion to ask for points of clari-
fication from the program's main speakers. It should also be
noted that these speakers should be congratulated for the candor
in responding to questions.

There was general agreement among the Evaluation Team that

this phase of the conference was very well planned and the
inplementation can not be critized.
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Evaluators Report

SUGGESTIONS FOR_IMPROVING THE CONFFREMNCE:

1. Evaluation team members wish to call attention to the
critical role that leadership plays in the all important
small group discussions. So lmportant is this role that
1t should not be left to chance. It is acknowledged that
there are considerable leadership skills which a wise
discussion leader may employ to draw all participants intc
the discussion/interaction. Since the participant member-
ship in the small groups was changed more than once, some
valuable time was lost while the group orgunized itself
and elected a discussion leader. It is noted in passing
that the participants wers pleased when the discussion
groups were reorganized. This added to a benefit of
permitting individuals to exchange ldeas with a broader
range of participants. The evaluation team recommends that
for future conferences which utilize small group discussions,
consideration be given to pre-identifying the discussion
leader. 1In so doing, a person with krown leadership skills
could be prew-selected ang would offer tha follcewing potential
advantages: :

8. Conference time could be saved by eliminating the process
of allowing the group to elect the discussion leader.

b. TFach participant could he drawn into the interaction
sesslions.

c. The leader could have advance time to become familiar
' with the objectives and expected outcomes of the small
grcup discussion.

2. The evaluation team felt that on a few occasions the objectives
and instructions for the small group activities were not ‘
clearly understocd. The team felt that at least two options
could be exercised in an attempt to strengthen future
conferences. First, careful attention must be given to the
writing of the enabling objectives and subsequent instructions
for group activities,. These should be written in such a way
that they are subject to the fewest possible interpretations

" by the group. Second, the team felt that an avalilable
Tresource person could have speeded up the attainment of an
objective for the small groups. Thls observation is restricted
to no more than two sessions where the evaluators noted that
the technical content presented problems for the participant.
An avalilable resource person could have aided the participant
1n making the transition from theory to practical application.

3. When reviewing the evaluation shee+s it may be noted that
the evalvators and participants alike were more critical of
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the panel discussion than any other phase of the conference
presentations. Obviously, it is compoundingly more difficult
to select four presenters and hold the focus of their
presentations toward the desired objective in any particular
session. Among the parel members there was some considerable
variation regarding the degree to which each contributed to
the session objective. Many contributed in a significant
fashlon while others missed the mark completely. For future
conferences the evaluators bring fcrth an ancient caution -
develop the session objective first, write the specific
enabling objectives next, and if a panel discussion is the
best strategy, select panel members carefully. fake sure
that the member can contribute to the attainment of those
objectives.

SUMMARY:

The Conference was very well planned and programmed in order
to insure the greatest amount of learning in the shortest possible
amount of time. Although some improvemeant has been cited feor
future undertakings, 1t was the general opinion of the Evaluation
Team that this conference has justifiably earned an "A" rating.
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ADULT SUPPLIMENTARY EDUCATION LEADERSHIP CONFERENCE

DAILY - EVALUATION
EVALUATOR'S INSTRUMENT

DATE_ 3/29/76
PRESENTATION DR. DuBOIS

NAME OF EVALUATOR _ McIntyre, Scott, Drake

1
Please evaluate the daily presentation on the following items using the following
rating scale:
A- above average ; S- satisfactory; U- unsatisfactory
I. Presentations
Did the presentation focus on the specific objectives of the conference?

Was the information presented in a usable manner?

Was the speaker sensitive to the unique and specific needs of the
audience?

Were therc indicators that the speaker was concerned with the
specific issues of this particular group?

Did the speaker respond adequately to the participants questions?

I

gcmﬁﬂaqrs:_ Theoritical base excepticnally strong. Presentation lacked enough
i1lustrations for practical application. Visuals, citing examples of needs
assessment approaches/instruments could have enhanced the presentation.

II. Participants

Please evaluate at least one of the discussion groups that will follow each
presentation. Observe with one greup long enough to be able to tell whether the
discussion group is zccomplishing its desired purpose.

Were the participants actively involved in the small groups? eROUP A
Was there opportunity for all participants to have inﬁut?

Were the topics aligned to the interest of the participants? S
Were the purposes of the small groups clearly defined so that groups ) A
had directions for what was their goal?

Were adequate resources available for the groups? , S

COMMENTS: A possible a]ternatixé.wou]d be to pre-identify the discussion leader and
recorder. The-small group discissions were excellent. Three of four groups did pre-

pare a model which indicated procédures for needs assessment. The objective was
substantially met.

O
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ADULT SUPPLIMENTARY EDUCATION LEADERSHIP CONFLERENCE

DAILY EVALUATION
EVALUATOR'S INSTRUMENT

DATE 3/29/76
PRESENTATION _PANEL AND SMALL GROUP (2:00-4:30)

NAME OF EVALUATOR _ McIntyre, Scott, Drake

Pleasc evaluate the daily presentation on the following items using the following
rating scale:
A- above average ; S- satisfactory; U- unsatisfactory

I. Presentations
Did the presentation focus on the specific objectives of the conference? S
Was the information presented in a usable manner? ' S

Was the speaker sensitive to the unique and specific needs of the
audience? S

Were therc indicators that the spcaker was concerned with the
specific issues of this particular group? S

Did the speaker respond adcquately to the participants questions? S
COMMENTS:  Presenters well prepared and organized.

II. Participants

Please evaluate at least one of the discussion groups that will follow each
presentation. Observe with one group long enough to be able to tell whether the
discussion group is cccomplishing its desired purpose.

GROUP S
Were the participants actively invclved in the small groups? i
Was there opportunity for all participants to have input? S
Were the topics aligned to the interest of the participants? S
Were the purposes of the small groups clearly defined so that groups ) S
-had directions for what was their goal?
Were adequate resources available for the groups? , - A

COMMENTS: Suggest a wider geographic spread to include Linel personnel from other states.
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ADULT SUPLRLIMENTARY EDUCATION LEADERSHIP CONFERENCE
4

DAILY LVALUATION
EVALUATOR'S INSTRUMENT

»

DATE  3/30/76
PRESENTATION DR. KING AND SMALL GROUP

NAME OF EVALUATOR McIntyre, Scott, Drake

Please evaluate the daily presentation on the following items using the following
rating scale: -

A- above average ; S- satisfactory; U- unsatisfactory
I. Presentations

Did the presentation focus on the specific objectives of the conference?
Was the information presented in a usable manner?

Was the speaker sensitive to the unique and specific needs of the
audience? : :

Were there indicators that the speaker was concerned with the
specific issues of this particular group?

Did the speaker respond adequately to the participants questions?

COMMENTS:: Preseptgr was extremely well organized. This was immediately
recognized by participant group and increased their motivation. This was the
best presentation in the conference thus far.

II. Participants

Please evaluate at least one of the discussion groups that will follow each
presentation. Observe with one group long cnough to be able to tell whether the
discussion group is eccomplishing its desired purpose.
GROUP

Were the participants actively involved in the small groups?

Was there opportunity for all participants to have input?

Were the topics aligned to the interest of the participants?

Were the purposecs of the small groups clearly defined so that groups
had directions for what was their goal?

Were adequate resources available for the groups?

COMMENTS: Spgakers presentation could have been reinforced by the presence of
Dr.-K1ng or his assistants in the small group discussion. Groups needed some
assistance in making the transition to practical applications. :
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EVALUATOR'S INSTRUMENT
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| PRESENTATION PANEL AND SMALL GROUP SESSIONS

NAME OF EVALUATOR McIntyre, Scott, Drake

Pleasc evaluate the daily presentation on the following items using the following
rating scale:
A- above average ; S- satisfactory; U- unsatisfactory

I. Presentations
Did the presentation focus on the specific objéctives of the conference?
Was the information prescrnted in a usable manner?

Was the speaker sensitive to the unique and specific needs of the
audience? : - -

Were therc indicators that the speaker was concerned with the
specific issues of this particular group?

Did the speaker respond adequately to the participants questions? '
COMMENTS:: '

ITI. Participants

Please evaluate 4t lea:t one of the discussion groups that will follow each
presentation. Observe with one group long enough to be able to tell whether the
discussion group is eccomplishing its desired purpose. N
GROUP

Were the participants actively involved in the small groups?

Was there opportunity for all participants to have input?

Werc the topics aligned to the interest of the participants?

v ln [ |x>

Were the purposcs of the small groups clearly defined so that aroups
had directions for what was their goal?

Were adequate resources available for the groups?

JOMMENTS:  Panel seemed to contribute little to the achievement of

the stated objective.

Panel gave attention to "in-classroom" activities rather than program quality and staff.
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