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1. OUTLINE OF THE PROBLEM

In a first study on this subject*, 65 census tracts on
the Island of Montreal were identified which, from a socio-economic
and cultural point of view, include a significant disadvantaged area.
The next 'step was to establish a link between the schools as such
and these disadvantaged areas. More specifically, the problem was
to identify schools, located on the Island of Montreal, which may
be called "disadvantaged area schools", or, in other worda, to identify
,:ehocls in which a considerable proportion of the student0 come from
disadvantaged areas. This, then, is what has been done in the framework
of this study.

It is not as easy as it may first appear to be to establish the
link between schools as such and disadvantaged areas.jhe reason for
this is a combination of the following tnree (actors; the lack of
homogeneity of the census tracts from a socio-economic and cultural
viewpoint, the coexistence of three school networks in eaeh census tract
and the divergence between the boundaries of the school feeder areas and
those of the census districts. The implications of each of these factors
will be examined next in some detail.

1.1 The lack of homogeneity of the census tracts from a
'socio-economic and cultural viewpoint

The first study showed that most of the census tracts
are not sufFiciently urdform frcm the point of view of the socio-
economic and cultural ?rofile of their inhabitants.** While
many census tracts include both a sizeable area that is dis-
advantaged and one that is "neither disadvantaged nor particularly
advantaged", in other words, a middle class area, it is not un-
usual to find, in one census tract, an area of some importance
which is disadvantaged as well as'one which is clearly advantaged
from a socio-economic and cultural standpoint. This is, of
course, the result of an imperfect partition of the Island of
Montreal into census tracts (by Statistics Canada).

This lack of uniformity tends to lead to situations like
the following: if, for example, several French Catholic Schools
are attended exclusively by children living in a censuS tract
that includes a sizeable disadvantaged area, it does not neces-
sarily follow that each of these schools has a considerable
proportion of students from a disadvantaged area. In fact, because

* *

R. Depatie, Y. Lefebvre and C. Parent, "RAPPORT SUR LES ZONES DEFAVO-
RISEES DE L'ILE DE MONTREAL", School Council of the Island of Montreal,
December 1974.

R. Depatie, Y. Lefebvre and C. Parent, op.cit., page,2 .
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this kind of census tract lAculd nomally also include a
significant area which, stkictly speaking, is not disadvantaged,
it is quite possible that one or more of these schools (in
spite of the fact that the children attending these schools live
in a census tract which includes a sizeable disadvantaged
area) draws the majority of its students from an area which
is not disadvantaged.

1.2 The coexistence of three school networks in each
district

While this ,econd factor may, for all practical purposes,
be-considered as a facet of the first one, it is nevertheless
worthwhile examining it separately. It is a known fact that, even
in the smallest tract of the Island of Montreal, children come
under the jurisdiction of one or other of the three school networks.

To understand the implications of this factor, let us take
as an example; three schools: a French Catholic, an English Catholic
and a Protestant school, which serve all the children living .1.11 a
given census tract which includes a sizeable disadvantaged area.
It has already been shown that it is impossible to conclude auto-
matically that each of these schools has a considerable proportion
of students from a disadvantaged area because this kind of census
tract would usually also include a sizeable area which is not
disadvantaged. There is, however, another reason why, in this
particular case, each of these schools cannot necessarily be class-
ified as a "disadvantaged area school". It is possible to find,
within a given-census tract, most of the French Catholics living in a
disadvantaged area, while most of the English Catholics and Protestants
live in areas that are not strictly disadvantaged, although they may
be far from being advantaged. Or alternatively, in a given tract, most
of the English Catholics may live in a disadvantaged area (this would
indeed be true in the case of Catholics,who had recently immigrated),
while most of the French Catholics and Protestants live in an area which
is not disadvantaged. In either case, only one of the three schools would
actually be a "disadvantaged area school".

1.3 The divergence between the territorial boundaries of the
school feeder areas and those of.the census tracts

This is.another 4mportant problem. In most cases, the ter-
ritorial boundaries of the school feeder areas do not correspond to
those of the census tract in which they are located, or even to
those of adjoining census tracts. This menns that even if all
the children living in a given census tract actually live in a

6



3.

disadvantaged area, the school attended by these children is
not necessarily a "disadvantaged area school". The reason for
this is that it is quite possible that this particular school is
also attended by students who live in adjacent census tracts
which have no disadvantaged areas and that these students form
the majority of the student population of this school. The
school, then, would be one that is primarily, but not entirely,
attended by students from areas which are not disadvantaged. A
considerable number of schools of this kind certainly exist on
the Island of Montreal.*

In fact, most schools on the Island of Montreal have students from
disadvantaged areas, although in the majority of these schools such
students are distinctly in the minority. This statement is supported
by the fact that in 25% of all the census tracts on ale Island of
Montreal, barely 50% of all the families with school-age children
(living on the Island of Montreal) had an income cf'less than $5,000.
in 1970. This shows that "poor" families are much more scattered
throughout the Island of Montreal than might at first appear to be
the case.

7



4.

2. PROCEDURE

In the light of the problems outlined above, it became obvious
that there was only one way to identify schools in which a considerable
proportion of the students come from disadvantaged areas. It was
a question of establishing the socio-economic and cultural profile of
the feeder area population of each and every school which serves part
or all of one or more of the census tracts that include a disadvantaged
area, while tjf.A.211_ into account the particular network to which each
school belongs, that is, the language and/or religious characteristics
of the school. Let us examine, step by step, how this has been carried
out.

2.1 The increase in the number of disadvanta ed census tracts

In the previous study, 65 census tract's were identified
as including a fairly significant disadvantaged area in terms of
the absolute numbers of children and families. In this study
however, it was also necessary to take into account fifty census.
tracts which either constitute, or include, an area which can be
called a "small" disadvantaged, area, in other words, an area which
is clearly disadvantaged, but fairly insignificant in terms of the
absolute numbers of children and families. This step is necessary
in the framework of this study for reasons that become obvious when
each school is examined individually. For example, a clearly disad-
vantaged "small" area may be qpite insignificant in relation to the
total disadvantaged population of the Island of Montreal but it becomes
very important if the children living in it, together with children
from one or more other "small" disadvantaged areas In one or more
other census-tracts (adjacent or not), constitute a majority of
the students in a given school. The census tracts which include
a disadvantaged area that is q uite small are thoSe in which the
percentage value for the majority of variables that make up the
Global Index is Particularly high, whereas the numerical value is
relatively low (which explains whythey are not among the 65 dis-
advantaged tracts identified in the previous study). A typical
district would be one for example, which has barely one hundred
families with school-age children in it and where 55% of these fami-
lies"have an income of less than $5,000. per year, 85% of the mothers
have seven years schooling or less, 35% of the fathers are unemployed
and so on. The following census tracts include a "small" disadvantaged
area:

14 38 52 69 134 241
20 41 53 70 138 263 .

23 42 54 76 142 305
24 43 56 80 164 390
27 47 57 82 210 395
29 49 58 84 219 603
34 50 59 93 223 582
36 51 61 133 240
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If these 47 census tracts which constitute, or include,
an area that is clearly disadvantaged, but relatively small are
added to the 65 census tracts which include a sizeable disadvan-
taged area, the total comes to 112 districts or approximately 25%
of all the census tracts on the Island of Montreal, These are
the districts which will be examined in the framework of this study.

2.2 Selection of the schools to be examined

Three categories of schools have been retained as being
potential "disadvantaged area schools"; in other words, those
schools whose feeder area population's soclo-economic and cultural
profile was examined:

a)

b)

c)

Every elementary school on the Island of Montreal whose feeder
area covers, partially or totally, the territory of one or
more of the 112 census tracts which have been retained
(152 schools);

a certain number of elementary schools which do not come
under the firstcategory, but which were included among the
potentiaL "disadvantaged area schools" at the request of the
authorities in certain school boards (19 schools);

a very few elementary schools which do not come under either
of the two first categories, but which already have intervention
programmes for their disadvantaged students, that is, schools
which, in fact, are already considered to be "disadvantaged
area schools" (4 schools).

A total of 175 elementary schools, belonging to all the school
boards on the Island of Montreal, except the Lakeshore School Board was
selected through this procedure and these schools were considered,
from the beginning, to be potential "disadvantaged area schools"
which consequently had to be examined individually.

2.3 Definition of the population of a school feeder area

In terms of the particular school network to vhich eaOri of the
175 schools belongs, the population living in the feeder area of a
school is defined as follows:

a)

b)

For schools belonging to the Protestant School Board of
Greater Montreal, parents and children living in the feeder
area who are not Roman Catholic;

For schools belonging to the English section of a Catholic
School Board,parents and children living in the feeder area
who are Roman Catholic but whose working language is not
French;
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c) For schools belonging to the French section of a Catholic
School Board,parents and children living in the feed ,u:. area
who are Roman Catholic and whose working language is French.

The use of this procedure involves making a Vaole $,rfries of
implicit assumptions regarding the habits of the school population:
that all French-speaking children attend French schools; that all
Roman Catholic children attend Catholic schools and so on. These
assumptions are certainly not 100% valid, but it should be understood
that there was no other possible procedure tc, u under the circum-
stances.

2.4 The variables used to determine the socio-economic and cultural
profile of the population of a school feeder area

10 of the 13 variables which made up the Global Index of a
census tract in the provious study were used*:

a) The percentage of families with school-age children and whose
total income is less than $5,000;

V
b) the percentage of families with school-age children and whcse

total income is equal to or more than $10,000;

c) the percentage of mothers with 7 or less years of schooling;

d) the percentage of mothers with 12 or More years of schooling;

e) the percentage of fathers employed as manual workers;
_

the perdentage of fathers with an administrative, professional
or technical occupation;

3) the percentage of single-parent families;

h) the percentage of fathers who are out of work (i.e. who are un-
employed or disabled);

i) the percentage of persons 15 to 18 years of age who no longer
attend school;

j) the percentage of families with 5 or more children.

The three variables used in the previous report, but not included
here, are: the percentage of dwellings without a bath or shower, the
percentage of dwellings with one or more lodgers, the percentage of
familiesrwithout children whose total income is less than $3,000. With
regard'to the first of these, data relating the characteristics of tenan

The precise definition of each of these variables can be found in the
appendix.
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7.

to their dwellings for each ward were u ..milable at the time for
enumeration tracts. The other two var!...?.b.1.2s were not pertinent to

. this study because they are not specif'.cally related to the population
in question (i.e. they are variables related to environment) which is
divided according to language and/or religion; for example, in a given
feeder area, there is no way of knowing whether dwellings with tenantr
form as much a part of non-Catholic as Catholic children's environment
or non-French as French children's environment.

2.5 The statistical territorial units used for statistical purposes

It has already been shown that there is often a divergence
between the territorial boundaries of the school feeder areas and
those of the census tracts. It is for this reason that, in the
present study, it was necessary to work with eaumeration tracts (sub-
divisions of census tracts) as well as censtr3 tracts. A school feeder area,
then, comprises a group of census tracts, census tracts and enumeration tracts,
or a group of enumeration tracts only, as the case may be. There
however, one small problem: in some cases, sections of the school feeder
area boundaries do not correspond exactly to the boundaries of scme of
the enumeration tracts but this does not have any serious effect on the
accuracy of the results because the area included in the typical enume-
ration tract is very small (i.e. a few blocks of houses).

2.6 The Synthetic Index

Following the procedure which has been outlined, a value was
established for each of the 10 variables which relate to the population
(with its respective language and/or religious characteristics) of
the feeder areas 61EdElio-f the 175 elementary schools selected. A
measure, or moreprecisely, an index, was needed to sum up, for each
school, the value established for Lach dt.the 10 variables for the
school in question, a measure which we called the "Synthetic Index".
The mbrhod used to make up the Index is outlined below*.

2.7 The "self-weighting" of certain variables

The technique of "self-weighting" used in the previous report,
where the units studied were census tracts instead of schools, is
used here for the same reasons**, and applied to the following variables:

i) The percentage of families with school-age children and with a total
income equal to or more than $10,000;

ii) the percentage of mothers with 12 or more years of schooling;

iii) the porcentage of fathers with an administrative, professional
or technical occupation.

The fo-mula used and its application is the Eame as that of the Global
Index in the previous report.

** R. Depatie, Y. Lefebvre and C. Parent, op.cit., page 59. 11



8.

2.8 The standardization of variables

The 10 variables have been standarized in the same way and
for the same reasons* as they were in the first report, where the
units studied were census tracts instead of schools. There is,

however, a difference, in that in this report, the range of variation
between the minimum and maximum value for each variable has been
divided into 25 "ranks" of equal value instead'of 50 ranks. The

decision to halve the number of ranks stems'from .the fact that, in,
the previous study, the use of 50 ranks gave rise to overly restric-
tive interpretations of the results. In fact, C.a. relatively high

number of ranks tended to show up ranking differences between dis-
advantaged census tracts which, in fac.:, were equally disadvantaged
if the real significance of the variables used was taken into account.
In the framework of this study, therefore, it seemed appropriate to
standardize the different variables by --tans of ranks that are twice

the size of those used in the first report.

2.9 The relative weight of each variable

The different va-iables which constitute the Synthetic Index
are the same ones, with the exception of three, which constituted the

Global Index in the previous report. The relative weight that each
of these had in the Global Index formula was proportional to its
"degree of accuracy" as a true indicator or disadvantaged areas,
that is, to its efficiency in measuring the "degree" to which a given
population is disadvantaged**. It seemed logical to retain the
same relative weights in this study and therefore, the relative weight
of each of the 10 variables in relation to the other nine variables
is exactly the same in the Synthetic Index as it was in the Global
IndexT- The relative-weight-of each of the variables in-the Synthetic--
Index formula is given below:

Variable

a) The percentage of families with school-
age children and with a total income
less than $5,000.;

b) the percentage of families with school-
age children and with a total income
equal to or ove/ $10,000.;

Relative Weight

11.0%

10.9%

c) the percentage of mothers with 7 or less 11.0%

years of schooling;

d) the percentage of mothers with 12 or more 9.3%

years of schooling;

* See R. Depatie, Y. Lefebvre and C. Parent, op.cit., page 62.

** See R. Depatie, Y. Lefebvre and C. Parent, op.cit., page 63.

1 2



Variable

9.

Relative weight

e) the percentage of fathers employed as 10.4%
manual workers;

f) the percentage of fathers with an ad-
ministrative, professional or technical
occupation;

9.7%

g) the percentage of single-parent families; 9.8%

h) the percentage of fathers out of work 10.6%
(i.e. who are unemployed or disabled);

i) the percentage of persons 15 to 18 years 9.0%
of age who no longer attend school;

the percentage of families with 5 or more 8.3%
children;

TOTAL, for the 10 variables 100.0%

2.10 The Synthetic Index formula

The value taken by the Synthetic Index for any given school
(of the 175 selected)indicates the "relative degree" to which this
school is disadvantaged in relation to other schools. The Synthetic
Index is defined in the following way:

10

aiRij

i=1

where = Synthetic Index value for school j

ai = relative weight of variable i

Rij= rank of school j for variable i

In other words, for a given school, the Synthetic Index value
is equal to the sum of the ranks held by that school for each of the
10 variables, each of these ranks being multiplied by the relative
.weight of the variable to which it relates. . Given that the sum of
the relative weight (expressed in.decimal fractions) of-all the
variables is equal to one, this indicates that if a school holds the
first rank for each of the 10 variables, the Synthetic Index value
for that school will equal one and that if a school holds the last
rank (i.e. the 25th rank) foreach of the 10 variables, the Synthetic
index value for that school will equal 25. Thus, the Synthetic Index
value has a.ran e of variation between 1 and 25.

13



10.

2.11 When two or more schools serve the same area

There are a number of instances where two or more schools,
offering the same elementary grade levels to students of the same
sex, serve more or less the same area. This occurs most often
with schools under the P.S.B.G.M. and the English section of the
M.C.S.C. In such.cases, tharesults obtained will obviously be
less reliable. For example, if three English Catholic schools
serve an area which includes 600 English Caiholic,families, and
of these, only 20%, or 120 families, have an income riE less than
$5,000., the results would indicate that none of-these schools
is attended by a large group of "poor" children. However, if the
children of most of these "poor" families attend the same school
(which is very likely), the results are not very reliable because
one of the three schools would, in fact, have a sizeable group of
'poor" students. Without taking a census of each school, the
problem could not be overcome in the framework of this study.

2.12 Limitations imposed by the confidential nature of data

1

It must surely have been noted that the data used in this
study are related to families or individuals with one or more children
0-17 years of age, while the study only involves elementary schools.
Obviously, data exclusively related to families or individuals with
one or more children 5-12 years of age should have been.used, h-t as the
number of suchlamilies is very much smaller than the number of families
with one or more children 0-17 years of age, the data pertaining to
the families with younger children were not available owing to regulations
governing the confidential nature of data for populations of small size.
In any case, the data are already sufficiently refined, as the total
population has been sub-divided into religious and/or language groups.

It is important to note here that, in our opinion, the fact
that the data relate to families or individuals with children 0-17
years of age does not seriously affect the accuracy of the results.
It would, for example, be extremely unlikely that, in a given area,
the majority of French Catholic families with children 0-17 years
of age live in a clearly disadvantaged area while the majority of

ench Catholic families with children 13-17 yeats of age do not
live in a disadvantaged area.

1 4
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3. RESULTS

A table will be found at the end of this section which gives the
results of the study. This table provides the following information:

a) the rank held by each school in the scale which measures the degree
to which each school is disadvantaged;

b) the name of each school (or schools in a group of schools);

c) the school board to which each school belongs;

d) the Synthetic Index value for each school (or group of schools);

e) the total number of students enrolled in each school;

f) the "percentage of immigrants" in each school; that is, the number
of families living in the school feeder area with one or more
children under 18 and whose head (who is either non-Catholic, Catholic
but not French-speaking, or French-speaking Catholic, depending on
the school in question), arrived in Canada between July 1961 and
June 1971, as a percentage of the total number of families living
in the school feeder area with one or more children under 18 (whose
head is either non-Catholic, Catholic but not French-speaking, or
French-speaking Catholic, depending on the school in question).

3.1 Interpretation of the results

The-results shown in the Synthetic Index should be interpreted
as'follows: the lower the Synthetic Index value, the greater the
"degree" to which a school (or group of schools) is disadvantaged.
It is extremely important when the results of this study are being
examined, to bear in mind the limitations outlined in several sections
of this report. These limitations, which may be more or less sig-
nificant depending on the situation, make it impossible to achieve
results that are 100% accurate. The.results should not, however, be
considered as more or less valid approximations because, in most cases,
,the limitations do not have a very serious effoct. The results, then,
with rare exceptions that should be interpreted with extreme caution,
give an accurate picture of the situation.

3.2 An important factor to be considered

It is extremely important to understand that the 175 schools
that have been examined in this study ere not necessarily the 175
most disadvantaged, or least advantaged schools on the Island of
Montreal. In fact, it is fairly certain that if each and every
school on the Island of Montreal had been studied, several schools
which are not among the 175, would have been found to be substan-
tially mote disadvantaged than some of the schools in the lower half
of the scale of the 175 that were examined.

1 5
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3.3 The question of absolute numbers

There is another very important dimension to this question
of "disadvantaged area schools". In this study, only the percentage
value of the variables has been used and therefore, the Synthetic
Index represents a combination of percentages. Schools, however,
show wide variations in the size of student population. The
practical implications are aeen in the iolloving example. Consider
a group of 200 children living in a clearly disadvantaged area. If

these 200 children, with 100 other children who do not come from a
disadvantaged area, attend a certain school, this school will rightly
by considered a "disadvantaged area school", because two thirds of
its students come from a disadvantaged area. On the other hand, if
these same 200 children attend a school with 700 other children who
do not come from a disadvantaged area, this school could hardly be
considered a"disadvantaged area school", and yet, this school does
in fact have 200 children, a significant number, from a disadvantaged
area.

In other words, the size of schools is the problem here.
If a given student population, which includes a fairly large number
of disadvantaged students who represent only a relatively small pro-
portion of the total, is divided among several small schools, it is
possible that one or more of these schools will be considered "disad-
vantaged area schools", but if this same student population is concen-
trated in one large school, that school would not be rated as a "disad-
vantaged area school". This means that a strictly administrative factor,
the size of schools, will have quite serious implications when inter-
vention programmes for disadvantaged areas are put into effect in
the schools.

The table which gives the results of this study also gives the
size of the schools, to enable the reader to identify those schools
where disadvantaged children are in the minority, but where their
absolute number is nevertheless quite large.

3.4 Comparison of the results of both studies

The following fact should be borne in mind when a comparison
of the results of both studies is made: while the previous study
dealt with the population as a whole, regardless of the language
and religion of its members, this study has dealt with three sub-groups
of the population; Protestant, English Catholic, and French Catholic.
This factor has certain practical implications. It would not, for
example, be surprising to find, in some instances, that there are no
"disadvantaged area schools" within, or in the immediate neighbourhood
of a census tract or group of census tracts which were identified in
the previous report as including a significant disadvantaged area.

16
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This can be readily explained.. The population living in
a significant disadvantaged area is normally divided into three
sub-groups, atcording to religion and language (Protestant,
English Catholic, and French. Catholic); it is quite possible that
the children in each of these sub-groups attend schools where
they are in the minority; in other words; schools where the great
majority of students do not come from disadvantaged areas. In
such cases, significant disadvantaged areas would not have a
corresponding "disadvantaged area school". It should not be
forgotten 'that disadvantaged Protestants, English Catholics, and
French Catholics can constitute a significant disadvantaged group
when they are considered together, but if they are taken separatelx,
each sub-group could make up only a small proportion of the population
in the feeder areas of their schools. This is another illustration
of what may occur when intervention progranimes for disadvantaged
areas are put into effect through the educational system, which,
on the Island of Montreal, is always divided into three separate net-
works with respect to language and religion.

3.5 Schools serving_ disadvantaged areas which should be given
first consideration in planning intervention programmes

There are no absolute criteria for determining whether a
school has, in fact a considerable number of students from disad-
vantaged areas; there are only relative ones. For this reason
priority in planning intervention programmes would pro).)ably be given
to schools with the highest percentage of students from disadvantaged
areas in relation to other schools, given the fact that all that
can be reliably determined is that such schools have a higher propor-
tion of disadvantaged students than others. There is, however a pro-
blem concerning numbers: should intervention measures be undertaken in
50 such schools, or 75, 83 or 104? ,And if, for example, 50 is
the number chosen, why 50, instead of 75, 83 or 104?

The following is a possible solution to this crucial problem.
In the table at the end oi this section which gives the Synthetic
Index value for each school, the 77 schools (or groups of schools)
which are listed above the dotted line and whose Index value is
less than 12, have two interesting characteristics. First, these
77 elementary schools, or groups of schools, should obviously be
considered the most disadvantaged on the Island of Montreal.
Secondly, and this is very important, these 77 schools, or groups of
schools, serve approximately 20% of the total elementary school
population on the Island of Montreal. This means that if intervention
measures were carried out in all the schools whose Synthetic Index
value is less than 12, approximately 20% of the elementar,r school
population of the Island of Montreal, the 20% who have thc greatest
need, would benefit.

17



The figure of 20 % should not be regarded as definitive,
on the contrary, 15% or 25% would be equally valid. However, it
is current practice to divide a given population into quintiles
(i.e. 5 sections of 20%) and normally the quintile which has the
lowest income, level of shooling, and so on, is considered to
be the most disadvantaged section of the population. This is,
however, only a relative concept. For example, the threshold
for low income of $5,000. was selected (in this report as well as
the preceding one) for the income-variable because approximately
20% of all families with school-age children and living on the
Island of Montreal in 1970, had an income of less than $5,000.

If this somewhat arbitrary criterion of 20% is used, the
students who make up the most disadvantaged 20% of the total
elementary school population on the Island of Montreal, is distri-
buted among the various school boards as follows:

M.C.S.C. 81.8%
P.S.B.G.M. 12.9%
Verdun 4.0%
Sault-Saint-Louis 1.3%

TOTAL (of all the schools
with a Synthetic Index value

100.0%

less than 12)

1 8

14.
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APPENDIX

This appendix contains a precise definition of
each of the variables used in this study and a
table giving the basic data, i.e., the value
for each variable for each school or group
of schools.
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DEFINITION OF VARIABLES

Code Definition of variables

A The number of families with one or more children under 18 years of
age and with a total income in 1970 of less than $5,000. a year, as
a percentage of the total number of families with one or more
children under 18 years of age;

The number of families with one or more children under 18 years of
age and with a total income in 1970 of more than $10,000 a year,
as a percentage of the total number of families with one or more
children Under 18 years of age;

The number of women with one br more children under 18 years of
age and with 7 years or less schooling, as a percentage of the
total number of women with one or more children under 18 years
of age;,

The number of women with one or more children under 18 years of
age and with 12 or more years of schooling, as a percentage of the
total number of women with one or nore children under 18 years of
age; ,

The number of men with one or more children .under 18 years of age
and who are manual workers, as a percentage of the total number
of men With one or more children under 18 .years of age;

The number of men with one or more children under 18.years of age
and with an administrative, professional or technical occupation,
as a percentage of the total number of,men with one or more children
under 18 years of age;

The.number of single-parent families with one or more"children
under 18 years of age, as a percentage of the total number of
families with one or more children under 18 years of age;

The number of men with one or more children Under 18 years of age
and who were out of work (i.e. unemployed or disabled) in June
1971, as a percentage of the total number of men with one or more
children under 18 years of age;

The number of persons between 15 and 18 years of age who did not
attend school full-time during the 1970-71 school year, as a per-
centage of the total number of persons between 15 and 18 years of
age;

3 2



Code Definition of v riables

The number of families with five or more children, as a percentage
of the total number of families with one or more children under
18 years of age;

The number of families with one or more children under 18 years of
age and whose head arrived in Canada between July 1961 and June 1971,
as a percentage of the total number of families with one or more
children tinder 18 years of age.
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