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F " Cleveland's Project Impact-a se]f—perpetuating
qqﬂhh inservice program for the urban school.

Ruth. Miller W1111am R. Kennedy
Case Western Reserve University
, Introduction
‘Project Impact is an innovative three year program being carried out
in mutual cooperat1on by the Cleveland Pub11c Schools and the Department of
-Education at Case western Reserve Un1vers1ty in Cleveland, Ohio with Title -
11T funding. The program seeks to humanTve the educational process in the
urban schoo]s by work1ng w1th teachers to benef1t “the students There_were
four broad goals set for the project: _ o
| 1) The pub11c schoo]s and the Un1vers1ty wou]d cooperat1ve1y deve]op,
implement and evaluate an 1nserv1ce program des1gned to foster more
st1mu1at1ng, persona11zed and human1zed schoo] 1earn1ng env1ronments ‘
- ) m'hmﬂmmss—sﬁﬂmﬂm——
.and compotence in utilizing a variety of affective instructional
- and mot1vat1ona1 strateg1es appropr1ate to. pup1ls' Jearning. sty]es
3) Pupils of part1c1pat1rd teachers will: become more aware of the1r
own learning sty]es re]at1ve to affect1ve and’ cogn1t1ve deve]opment
4) The proaect would try to determ1ne the amount of 1nvo]vement and
. expansion of the 1nserv1ce-program that was necessary to effect
change in school outlook and climate. | |
The. crucia11ty of the need for advanc1ng teachers and pup1ls compe—”
tencies in affective as we11 as cogn1t1ve doma1ns 1s espec1a11y ev1dent tblu
educators 1n urban environments. One cannot assume that 4fta1nment of cog-

fn1t1ve obJect1ves resu]ts in the pup11 exhibiting the desired affective ":' kgﬁ

: behav1or patterns. Nh11e teachers may have been exposed to the affect1ve e

,e

.3'
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aspects of Iearning, they may lack the training necessary for implementing '
instructional strateg1es that mesh with the pupils' 1earn1ng sters as well
as to the cognitive and affect1ve components of the curriculum. However,
awareness of techniques is not enougn. Research 1nd1cates that teachers'-
and pup1ls classroom performance 1s related with their self- concepts A

teacher must be armed with techanues and a firm source of moral support

from other professionals coupled with a strong, positive self-concept.

Surveys have shown that feachers request assistance in developing
d1agnost1c skills to discern Iearner needs and techn1ques to deal w1th
these needs. The underlying pr1nc1p1e of Impact is that’ a teacher must
be able to deaI effectively with higher IeveIs of both affect1ve and cog- -
n1t1ve domains in order to develop humane students who are fully funct1on1ng

and creat1ve peop]e

Model-of Project Impact

. the th1rd year, and. they. w111 serve as controIs for the second year part1c1-7
"-pants At the comp]et1on of: the third year of Impact approx1mate1y 125 :

"‘teachers will have partie1pated ' B ff‘; .ffff'hf V, 3 %"“

Project Impact was designed to be an‘ﬁnservrce*program—that-has a

| seIf—perpetuat1ng modeI Figure-1 shows the mode] from the standpo1nt of

the part1c1pat1ng teachers and the university. personneI fon a. three year .
period. The model caIIed for 30 part1c1pat1ng teachers the f1rst year.

About 26 comp]eted the program At the end of the f1rst year, 60 persorns

wereurecru1ted to part1c1pate the second year Th1s group of,60_aIso

served as a "controI group" for the f1rst year part1c1pants ’At"thefend' v,,f'.]

of the second jear, another group of 60 teachers w111 be recru1ted for
4

/ - . .' Ty o ._.—" H

Dur1ng the f1rst year, the Un1vers1ty,supp11es the two group 1eaders
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. Tmo Qraduate students serve as trainees or apprentices. The graduate
- students'become'fu11 fledged group leaders jn the second year, resu]ting.
_‘1n foun‘group'leaders from the University At the end.of the first year,A
. participating teachers are asked to vo]unteer as apprent1ces the second
year. After an 1nterv1ew1ng process, four are chosen who seem committed
enough to serve two years., Thus, in the second year, the‘4 groups are
~led by a University trainer with a public school teacher'apprentjée, At
the conciusion of the second year, 4 more participating teachers become
apprentices for the third year DUring the third'year, the 4 second year
teacher apprent1ces bacome_ the group 1eaders with teacher apprent1ces
The Un1vers1ty w1thdraws to a consu1t1ng ro]e and has left a program that
w111 cont1nue w1thout the University's personne] |
It is rea11st1c to assume that over a five year per1od, up to 300*

teachers cou]d part1c1pate -in a-program-of th1s type. 0ne cou]d a]so

...hope for a steady pool.of 4-6 group Teaders each year. The Impact mode]

probab]y shou.d not exceed 6 groups or the adm1n1strat1on could become
cumbersome The mode]l works well for schoo] Systems that want to maKe
part1cu1ar buildings or areas 0| the cormun1ty “targets“ for the progran.

In Cleveland, the "target" area is the Co]11nwood sect1on of C]eve]and

‘an area exper1enc1ng a good deal of racial conf11ct « The f1rst year target

. schoo] was a rac1a11y m1xed -elementary schoo], the second year is a rac1a11y ,]:f

m1xed Jun1or high schoo] A program of this. type can he1p bui]d the pro- ‘

feSS1ona1 mora]e of the teachers, to better a1d them in. meet1ng the

cha]ienges of the urban school’ system

3

-%3 . f.3°0 x-35 = 10;500 Students -




" people-based act1v1t1es are intended to enhance the process of teaching
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Inservice Sessions
|

The design of Impact'is twentyfour structured two hour weekly sessions

. her from September through- Apr11 Fifteen participants and one trainer and

one co -trainer make up each seminar group The theory of this process is

founded on the belief that funct1on1ng 1"eachers in cTassroom situations

‘most effect1ve1y actualize their own g1ftedness, sk111s and potent1a1 when

they have an opportun1ty for exper1enc1a1 1earn1ng The mater1a1, act1v1t1es,

e

exercises and Tecturettes in this sequence were created and des1gned as a

deve]opmenta] process. That process is a cont1nuum for growth that 1s not .

<passess a period of time. Th1s program in human1st1c educat1on (1nc1ud1ng

the affecttve, or fee11ng, psychomotor, or body movement, as we]T as the
cogn1t1ve or thinking aspects) g1ves attent1on to the educators concern for :

the way. in which to derave learn1ng trom experience. Ihese exper1ent1a1

¥

T

jsett1ng, verba] and non- verba] procedures roTe pTaying,f

-room eva]uat1on, as we]] as’ pract1ce 1n variows teachingfmodes perm1ts adx

Part1c1pants are volunteers and recru1tment efforts can be a1med at "target" .
schooTs | o

The f1rst han of Impact 1s devoted to the teacher as a- person Each.

'part1c1pant is brought to an awarEness “of his own strengths, 1nterna1 or

.externa] mot1vat1ons, goaTs and personaT vaTues. The art of goa] sett1ng _.;‘

and ach1evement is emphas1zed to acqua1nt the part1c1pants w1th the way 1n

wh1ch to enTarge the1r own persona] potent1a1 The second ha]f of Impact

concerns 1tse1f w1th deveTop1ng these teaching sk1TTs wh1ch m1ght requ1re

some r1sk for the teacher 1f not done in a supportive c11mate Thus, c11mate

;oc1odrama, cTass-
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‘ ha]f to develop as the tools to acquire the skills presented 1ater in the
sequence of 1essons In these later sess1ons the’ group learns to view the
classroom from the students' v1ewpo1nt and cooperat1ve1y deve]ops strateg1es

.to use in the1r c]asses The teachers . try-out‘the strategies and report
‘back to the group the successes and failures. The 1essons are structured

" so as to develop as much input from the participants as possible. It is

expected that creative teachers foster creative students.
Design and Measures
Design
. For data analysis purposes5 Project'Impact‘used a two factor‘design
with the factors partial]y crossed. The'factors,were Groups (participants,
and controls) and Time (Sept., Feb., and May). The control group (the next

year's pdruupants; was oy i r‘easur d inH

Lo oa o Toe ~ Ahn’li-r gyor
] t Y\

_the academ1c year, thus resulting in a part1a11y crossed design.

September - December _ _ May
" Participants | X X - oK
Contro1s' T - _ L
(future , ; L X
part1c1pants) : ' v

_ Proaect Impact des1gn for an academ1c year
The data ana]ys1s was conducted as a’ one—way repeated measures design for
-the part1c1pants and Behrens-F1sher t- tests were conducted between the '; -?;fu
contro]s scores and the part1c1pants scores (W1ner, 1962 Games and K]are,‘
1967) For mu1t1p1e compar1sons of the means on the one-way repeated =

measures des1gn the Newman Keu]s test was used (Games, 1971\




Measures

The two 1nstruments used to measure change in Project Impact during

the first year were the Personal Orientation Inventorx,(Shostrum, 1966) and -

the F]anders Interact1on Analysis (1967).

The POI was an instrument developed to prov1de a comprehensive measure
of an 1nd1v1dua1 s va]ues and behaviors -that 1ead to se1f-actua11zat1on 'In
terms of measuring the part1c1pants growth and self-awareness, and se]f—/ )
'd1rect1on, ‘the POI is considered to be one of the better standard1zed in-
struments (Buros, 1972) It dis an “inventory cons1st1ng of 150 two- cho1ce
' comparat1ve value and behav1on judgments (some call th1s a forced cho1ce
' 1nventory) Wh11e the instrument was primarily designed to be used with one.
1nd1v1dua1 at a t1me, 1t has two scales that are capab]e of* detect1ng group

changes and/or'd1fferences. These,two are the inner-directed and t1me com-
‘ E - . b
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_ .able to t1e the past and the future to the present in mean1anu1
'nntJnu1tv He appears to be less burdened by guilts, regrets, and

resentments from the ‘past’ than is the’ non-self ‘actualized person, .
‘and his asp1rat1ons are tied meaningfully- to, present working. goals. e s
He has faith in the future without rigid or “over-idealistic goals.. o ,
individuals past and future orientations are. dep1cted as: ref]ect1ng
positive mental-health to the extent that his'past. is’used.for re- . . ...
flective thought and the future is t1ed to present goa]s.” (Shostrum, o
1966,p15) A

The 1nner‘d1rected person is one who

appears to have 1ncorporated a psych1c “gyroscope“ wh1ch is
, _xstarted by parental -influences. and .later. on.is: further: 1nf1uenced
.~ by other authority {figures. The: 1nner-d1rected man.. goes through .
“ 1ife apparently" 1ndependent, but 'still, obey1ng’th1s inner. p1lot1ng.'*
The source of inner-direction: seems: to: be4implanted: ear]y in life
and the direction is guided by a’small number of:: or1nc1p1es “The:
source of. d1rect1on\for ‘the individual is--inne sense- thatih
is gu1ded by -internal motivations rather’ than:
‘This”source -of direction becomes: genera11ze'”a an
princ1p1es and chardcter traits " (Shostr 1966
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Thus, there was evidence that the POI could detect the kind of changes
‘Impact-was trying to 1mp1ement; (Miller, 1972)
The‘F1anders'is one of the most'Wide1y used of the c]assroom interaction -
.inventories' Impact was. attempt1ngato have teachers become more concerned
with the affective doma|n in the1r teach1ng then they had- been, and severa]
categor1es of the F]anders_m1ght poss1b1y_prov1de a means of observing this.
‘The project was concerned with 100king at the percentage of'student ta]k
and the amount of extended 1nd1rect 1nf1uence (the emphas is . the teacher
. gives: to using student 1deas, extend1ng and amp11fy1ng student statements,
and accept1ng and en]arg1ng upon student feelings.) ‘

B Dur1ng the first year it was decided that some SOrt of measure had to
" be taken of the students to see if the1r percept1ons of themselves was-

affected by Impact Thus the Se]f -Conicept as a Learner (WaetJen 1967) and

the in- house deve]oped C]eve1and Pub11c Schoo] Sm11e Test- was given to the

students of participating teachers th1s past_fa]] and w111'be-adm1n1stered')'

again this May/to Students of participating-teachers andmstudéﬁts o””next

year's part1c1pants ‘ _ | _ rh o - )
The Smile test was used on K-4th grades, but is probab1y bes t suited

© for K-3. St cons1sts of a ser1és of questlons about school, subJects, and f”'ﬁﬂ

. outs1de school act1v1t1es The students mark r'n a face that 1s sm111ng ar

‘.frown1ng to. 1nd1cate how they feel about what the quest1on 1is: ask1ng them.dw;g

‘There is no post test1ng as of th1s time. bLb a facor ana]ys1s on the pre-,‘f

L test scores 1nd1cate that the students do separate subJect matter 1n the

: c]assroom from subJect matter outS1de the c]assroom A]so, some exp]oratory
ana]yses 1nd1cated that black ch1]dren are- s1gn1f1cant1y 1ower than white

ch11dren at the beg1nn1ng of the. th1rd grade T
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_Jthe scores on_the 1nner d1rected and time. oompetant sca]es of the POI _
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‘The Self-Concept as a Learner Sca]e (SCAL) has.tOUr subsca1es which.
make up four d.mens1ons of a student's concept of himself as a 1earner
motivation, task orientation, prob]em solving, and class member. The
SCAL was read aloud to grades 5~ 8 to minimize read1ng difficulties, and

grades 9 12 read it for themselves. It 1s hoped that the students w111

' exh1h1t ‘growth on at least the mot1vat1on and class membersh1p d1nens1ons

of the SCAL. QOne of the.concerns of Impact was. the evident d1saffeot1nn of

_the urban child from the>urban school systemf' It'is hoped that the post

test will at least show that Impact has arrested the’rate_of disaffection

of the students in the participating.teachers classrooms over that of

- students in other teacher's classrooms.

Results of Data[Ana]yses

Persona] 0r1entat1on Invento_x_

-

One of the flrst year obJect1ves of Proaect Impact was to 1ncrease

. F1gure 2. presents tie resu]ts grapn1ca11y

Inner Direction. The AOV for the 1nner d1rected sca]e was s1gn1f1cant

(F—18 31; df—2 52 p- 001) for the f1rst year part1c1pants. A11 three means7

measure of inner d1rect1on grew over the aCudem1c year. Also, the contro]

I

_group (second year part1c1pants) was at the same 1eveT"1n May 74 as the
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1end snpport for the conclusion that Impact succeeded in having;the.
part1c1pents "grow" 1in-a psycho1ogica1 dimension The first year controls :
became the second year part1c1pants and their scores are a]so given in
Figure 2. The,moyement upward on the inner-directed scale is also signi-
Ficant (F=21.263.df=2,72; p=.001) for the second year participants which
lends support to the conclusion that Impact does zffact the participating

teachers in a pos1t1ve, se]f -growth manner.

v o T1me competence. The results of the AOJ for the t1me competence

ca]e vas non- s1gn1g1cant for both the first (F~1 153 df=2 ,52) and second
(F 3.75; df= 2 ,72) year participants. (First year part1c1pants meun scores

were: 18.89, 18.67, 19.26. Second year part1c1pants mean scores were:

-«
>.

18.32, 17. 38, 18. 38) Figure 2 indicates. that the f1rst year part1c1pants
were a]ready at the level Impact was hoping to mo e them towards and the
second y ag,par+1c1pants are at the “national’ norm" and stay1nq there. The ~

only poss1b1e coaclus ions are that teachers are a1ready t1me competent or

1

'that Project Impact does not mahe peop]e ‘more time competent than they are
when they_start the program Furthermore, the d1fference between “norma]"
and se1t actua1ized is 1. 2*quest1ons Very few 1nstruments can make -that .
f1ne a d1st1nct16n and tre POI 1s probab]y not one of them.

F]anders InteractTon Ana]ys1s : e i

/A f1rst year obJect1ve was to have the part1c1pant5tdemonstrate ga1ns
.‘,/1n the proport1on of/student ta]k and. extended 1nd1rect 1nf1uence .measures
obta1ned from. the F]anders 1nteract1on matr1x Figure 3 dep1cts the resu]ts

" of these ana]ysés

Student Ta]k The resu]ts of the AQV were not’ 51gn1r1cant for both

the first (F—3 09; df= 2, 52) and second (F=0. 69 df 2,54) year part1c oantsntof

‘Both qroups had mean scores that were in the typical percentage range found
0

in the major1ty of c1assrooms, 25 35%. (F1rst year part1c1pants mean scoredf
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were: 26.06, 32.82, 27.30. Second year participants' mean scores were:
,33.42, 30.33, 33.31) There was some questton as to whether this was a

vaild goal for a program in affectiye-education. .Furthermore, the first'
year participants were mainly e]ementary schooi teachers. The second year
participants have a greater proportion of secondary teachers but three
fourths of them are special education and physical educat1on teachers

Some have proposed that these teachers are'least 11ke1y to show gains in
percentage of student talk, due to the subject matter or student constituents
in those age. 1eve1s‘or subjects In conclusion,'however,.Impact didfnot N

increase the percentage of student talk.

# Extended Ind1rect Inf]uence The results from the first year AQV

were s1gn1f1cant -but in the oppos1te d1rect1on of what was expected (F--.v-"

-

12 18; df=2, 52 p= .001). Figure 3 shows the means of the groups " The
, secunu year part1c1pdnts were s1gn1ftcant1y Tower dn hay 74 (Wnen Lhey

were contro) v than che .1rst year part1c1pants They were h1gher in:

ﬁ Sept. 74 but aropped in Feb. 75 However, the AOV for the second year )
part1c1pants was non=significant (F— .78 df-z »54). (F1rst year part1c1pants

=t

 mean scores were 3 84, 1.51, 2 34 Second year participants' mean scores
were: 1 89 2. 71 .2.34. ) For. ‘the second year ‘in a row, the part1c1pants
scored 1ower in thefmdount of extended 1nd1rect 1nf1uence 1n February than.
5'they did in September Perhaps the May 75 resu]ts will: c]ar1fy the s1tuation
As of th1s t1me, it must be stated that Impact has not 1ncreased the part1-
' " c1pants extended 1nd1rect 1nf1uence scores A a resu]t of the f1 t yeaw

~data ana]yses, the content’ of the sess1ons.dea11ng W1th affect1ve strateg1es

Y
1

i 1n the c]assroom vere rev1sed to.stress thpse strateg1es that nﬁght affec*

»'these resu]ts An eva]uat1on of the f1rsé year se sions 1nd1cated that: hese

e

l

.stra*cg1es had. on‘y bean nent1oned br1ef1y ' ance these sessxors occur

g

I
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‘after February, the results of this revision won't be known until May 75.

—

Summary .-

“The s1gn1f1cance of this pchect 1s that the Un1vers1ty and the pub11c
schoo1s can cooperat1veJy work to ether on inservice programs The Un1vers1ty _.
’__offers 1ts expertise and’ ]eaves/xhai expert1se in the schoo]s when it departs
‘ from the program rather. than tck1ng the/expert1se back to the campu
“the comp1et1on of the program Under this type of mode1, the pub11c schoo]s

and the Un1versdty work as equa]s which benef1ts both--Furthennore, teachers

——

are a1ded in deve]op1ng strategxes for dea11ng w1th the affect1ve doma1n in R
the1r c]assrooms, strateg1es that were probably not covered'1n the1r
Un1vers1ty methods courses. Another aspect of Proaect Impact is that 1t
seeks to benef1t the student by work1ng with the teacher, not the student. T
Programs of two hours a week - ‘for the students will noé aid in deve]op1ng o
creat1ve students if the teachers do not a11ow for 1t in the1r c]assroons
Another 1mportant ‘element to Impact was the affect 1t had on the
participating teachers, Most of them became very enthusiastic about the
program and encouraged their'friends to participate the next year. Some " y
of the teachers started up a file that was’ compr1zed of part1c1pants
'successfu1 ﬁnd unsuccessful’ techn1ques that were tried out in the c]assroom;

It is hoped that this file will be expanded so that-all of the teachers 1n “

the d1str|ct can use it as resource mater1a1 for their classrooms \

+
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participants on the 1nner-d1rectedness¢andrtjme}competent
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