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The Responsibilities of the Instructor

Your respo&%ibilities as instructor will include the

. following:

e

1. Examiné.the prerequisiﬁe report fopﬁs made out.
‘o by trainees for admission into this module.

2. Administer and score the pré-assgssment; decide
upon an entry level for each érainee acbording
to instructions given in the module; and com-
municate with the trainee about his (hér) entry
level.

3. Schedule group sessions.

4. Lead group discussions and provide direction

during group evaluation activities,

5. Evaluate written reports.
6. Monitor the progress of all trainees, assighing

supplementary activities as needed. ; e

h

Entry into Module III

Check each trainee's Prerequisite Qualification form

to make sure that all trainees have completed or been exempted

from Module II.

Pre-Assessment

You will administer the pre-assessment to all trainees,
score their responses according fo the guideliheé;which»follpw,
then decide ﬁpon aﬁ entry level.for each trainee.éccordiﬁg:to_
the aifgqtiohs providéd~on pa§é16 of.thé moddle.’xxéﬁ'ﬁiiif;isd

%«,1ﬁform the trainee of his (hg:)jentryiieve1._

ERIC’
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Guidelines for Scoring the .

Pre-Assessment

Question # Response . .- “ |
1 The trainee should show an understanding of how -

to use parent interviews to gather information.’
The response ehould reflect skill in obtaining
information that will be of direct use in
educational planning -~ for example, what the

children ac;uéllyldo at home, what they are

[

attempting to masfef, and how the parents
respond to their behavior. The trainee should
also exhibit sensitivity in.avoiding areas that
dare not reievant, roo emotionally upsercing for.
the parents, or likely to be seen'ee-an indica-
tion of inappropriate probing; |

The trainee Should also show an‘understanding i
of written questionnaires as a means of obtaining
information from parents. |

See Element I of this module and the notes'en
Elenent I in this gﬁI&eafén;ndre details.

Y
kS . st
: . . - .

2 The trainee's, response should indicate skill
in working cooperafively"with parents to define

common objectives, with parental concerns and

priorities clearly reflected in any‘jointv

ERIC
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activities planned. The response should also

include.one or more related behavioral objectives.
defined for the child. Specific home activities

to reach this goal or goals should be listed. A

plan for on-going feedback and consultation ’ !
should be described as well.

See Element II of thié module and the notes on

Element II in this guide for more details.

3 The workshop objectives and activit{es listed .
| by trainees'éhOuld réflect the common need of
most of their parents and be appropriate for

most éf their families. The workshOp schedule

should include Oppoftunities for parental par-

s

ticipation, including doing and talking. There

should be an indication of planning for follow-

through by such means as written handouts to

I
3,

- ) . guide parents a;_hpme or a{plan for gnofhg:
‘meeting to coﬂtinue the work beguﬂ aﬁ the'first
oné. There should also be anvindication that
parental feedbéﬁk (evaluation) of the effectiveness

of the workshop was or would be obtained.

See Element III of this module and the notes on

Element III in this guide for more details.
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Administering This Module

This module cénsists primarily of three types of
activities: group meeting#, direct work with parents, and
the preparation of written docuﬁghts. Your role will be to
guide tﬁe group acéivities of ghe trainees, _monitér their

woik with parents, and . evaluate their written reports.

ELEMENT I ' ' )

Activity 1

To assist you in guiding the .group discussion in this
activity, here are some points,to'consider when using questionnaires
for gathering information from parents.’
1. Written questionnaires can be used to obtain informa-

tion from parents earlier in tﬁe school year than

would be possibie if the teacﬁer had to reiy on in-

dividual inte;views with parents. K
2. Even when brief parental interviews do t%ke place . o
early ;n the school yezar, they.usually sefye several v
*  purposes other than infofmation-gatheringj A br;ef
written questionﬁaire may then be a very useful sdpple-
ment to such interviews. - |
3. Some parents may be able to communicate better when
given specific questions to answer and a few days to

respond to these questions.

4. . By bbtaining the same information from all:parents, 'the .

-

- teacher is building up a base for compariné and grouping

e

parents for later activities.

e ,

M o
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5. Questiénnaires may be of limited value when the
parents are ﬁarely litera;e or have poor facility
with written English.

6. Questionnaires may be of limited value with parents
who are extremely confused, depreésed; or'immobilized
by their child's handicap.

7. When the use of written questibnnaires is not advisable,
the teacher may find it usefui to ask the same questions
during an interview and to record the parents' answers
on the questionnairé form. d
This procedure overcomes”tﬁe limitation of written
questionnaires with some parents, while maintgiping
the advantage of soliciting needed, common i;formation : /
from parents, N | | . |

8. The types of information most appropriately_éolicited
by teachers from parents of youngvhandipapped1Cﬁiidren in-
clude parental concerns; parenta};objeceivés andlﬁrioritieé

- \

for the child's learning in regata to self;heipiskills;.

motor development, language, sbcial interactidn, self-

control, and pre-academic~skilis;,and parental indications

of their own willingness to participate'in school programs
designed to help them become better home teachers of

their own children.

ERI

Aruitoxt provided by Eic:



Activity 2

The erainees'.reports should indicate sensitivity to
the pupils' parents -- their degree of language facility,
their time schedules, factors which may limit their participa-
tion in school-based activities, their need for home visits;ii
in some instances.

You may evaluate these reports alome or with the
trainees in a group session. If the group is small, the
latter alternative is preferable. If you evaluate the reports
by yourself, select examples to be read and discussed in the

roup, in order to broaden each trainee's base of experience.
g n .

Activities 3 and 4

The report (in Activity 4) .of the work done in Activity 3 ' ,ﬁﬁ
" will be the basis for judging whether trainees have understood :
the purpose of soliciting information from parents.  Information
per se is valuelees. The major skill the trainees are to develop "
in this activity is how to use the information they have elicited
from parents in their educational planning. Be exacting in your
demands for appropriate educational implications on this report.

Examples of both good and poer use of parental information

follow. . _ ' B

ERIC
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Good Use

Implications for

Information Relevance . Teaching Strategies
John wants’ to Increasing the ' ‘1. Provide John with

do things for i child'S'ihdepen-. ~di£ected practice in . |
hi?self, but he dgnce in self- . grasping, holding, and
~is‘so clumsy help activities pouring, using materials
that he con- is an important | suéh as colored water,
stantly spills goal in educating sand, funnels, plastic
and drops every- young handicapped pitchers.

thing. I have children. : 2. Give Joﬁn guided
stopped trying practice in using real
to let him help. . : utensils and foods at

snack time and lunch.

3. Discuss with the
parents howiphéy éan
help John:devglqp -

:  skill in pouring,
grasping, hoiding, etc.,“
at ﬁ§me in an appropriate
way for that particular

household.

Poor Use
Implications for
Information Relevance ' : Teaching Strategies
John wa;;s to It is impdrtant to 'Teli the mother tha;;shég.a
do things for ,.teach_yhé child to o sh§u1d 1et.J§hp;;:&fﬁé;?ﬁi
. himself but he eat by h;ﬁself. S E;uée hé'ﬁ;11f§§§fiéar

ERIC
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Implications for

Information Relevance Teaching Strategies
is so clumsy that if he doesn't practice.

he constantly spills
and drops everything.
I have stopped- trying ) . T
to let him help.
Note that in the example of poor use of information, the
teacher did not use the information obtained from the.parenta in
the planned teaching.strategies. Nor did the teacher provide the

parent(s) with the support -needed to make home learning more

likely.
ELEMENT II
Activity 1

“

Some basic ideas to help you iead this discussion are

provided below

1. Home follow-up guides may be quite useful aids for

supporting implementation in the homJJOf ideas presentedv |

at meetings and workshops.’ They can serve as»reminders :

to parents, concretize ideas presented too abstractly,
broaden the range of ideas from which parents:can select
activities, and serve as. take-off points for parent '. v. ;:ﬁ?ik,

improvisation. o o '.“-_f L ';-?fﬁ

2. The home follow—up form included in the module is appropriate p

for on-going communciation when a joint decision has been

reached by the parents and the teacher that home activities

Aruitoxt provided by Eic:



3. ~ The confent bf these reports cannot be completely
judged because a critical factor is unknown: the
appropriateness of the suggestions for the particular
homgs in&olng.
4, ‘Alterhéte fdfﬁafs.for homélfbiisé;gghgiéﬁfm;;;;;.oﬁ | |
one behavioral objective, with suggestions for a . ,}
s -

number of activities that are carried out naturally

in the home and are not necessarily tied to specific

school activities. The activities should enable the

pupil to attain the objective during a particular

week. An example of such a follow-up guide.is given
below:
Objective: To involve paign;s in helping their child

develop size discrimination. .

Activities:
S I Z E
] ‘ Stacking (so that largest is on’ the
. ‘ bottom): -

"pots, pans

measuring spoons or cups
books, papers, pads
boxes, blocks

Grouping by size:

- plates, cups
screws, nuts.
buttons, spools of thread
oranges, apples

- ‘towels, socks
. paper bags'
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Arranging in size places:
pens, pencils, spoons, forks
combs, brushes, belts
suitcases
Finding appropriate:
" covers for pots and pans
rubbers for shoes

boxes for presents ) 5
nuts for screws

Activity 2

You may want to clarify the instruction to avoid the
families that are more difficult to work with during this

training experience. The purpose of this module is to guide v %3

the trainee through the steps'of a successful home-school
interaction. Having maétered this basic process, the trainee
can then adapt her/his approach to fit the special needs of
other families.

One concept you may want to discuss is that families

. -

“which appear difficu

to work with at one poinf,méf'?f6§é.tq
be quite cooperatiye and resoqrceful'énce thevtéa;ﬁeféhds‘deméné,
strated her/his own) involvement, competence, ;qd,iﬁferést'in
their input.. -
The objectives defined in the preliminary plan should
clearly reflect common prio:itiequf the home and the sphoq1,
and should be realistic objectives for a particular child and"
family. The objectives should be stated- in behavioral terms

(e.g., "To increase the number and kinds of opportunities

which John is given to practice independence in feédiﬁg",or.-‘

\).,

Aruitoxt provided by Eic:



o
=

"John will be able to grasp a fork and feed himself small
chunks of meat without hurting himself during the course of
a meal').

The strategies outlined for achieving the objectives
should be appropriate in terms of parent_ skills, sfylés, and
time-space demands. Ways to help the parents implement the °

strategies and an on-going means of consultation should also

be included.

Activities 3 and 4

The tape and report from this activity will be the basis
for jnging whether the trainee has established basic competeﬂce
in conducting a planning conference with parents. You may choose
to review the tapes and reports either in a.group with the trainees
or by yourself. If you choose the latter option, you may want
to play parts of two or three tapes at a group session to
illustrate particularly skillful leadership.

The tapes and reports should clearly demonstrate the
definition of behavioral objectives, the selection of teaching
strategies, and a plan for on-going consultation. The meeting
should reflect sharing and respect rather than domination by the
trainee or imposition on the family Af ideas that they.might not

be able to use.

13
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ELEMENT III

Activitx 1

Some basic points you may want to cover in the discussion

are g8iven pelow.

1.

2.

The agenda incorporates the following general steps:
The meeting starts with a period in which intro-
ductions are made and objectives communicated. It
goes on to present new information to the pérticipants.

The parents are then given the opportunity to participate

‘in a first~hand, concrete application of this new informa-

tion, which has been designed to be relevant to them.
They are asked to expand or generalize from.this
example to their own indiyidual experience. Finally,
they are given a written suggestion guide to use at

home.

The evaluation form for this workghOp is tied to its
Ohjectives -~ {.e., itAmgaéures to what ex;ent the

Workshop objectives were attained ra;hef‘thanfasking
for an iﬁpressiOn from the participants of how well

the objectives were attained.

The parent take-home uses simple language and
illystrations so that it can be used even by parents
with limited skill in written English. The activities
Suggested do not call on the parents to engage.in
ﬂétivities that are foreign to their usual schequ;gg

or that entail consideréble extra effort.




Activity 2
The trainee is to demonstrate skill in applying all of

the earlier guidelines for selecting objectives, scheduling

activities, planning for evaluation, and preparing for follow-

up.
© Activity 3

" You may want to discuss with the trainegs the.learning
pdssibilities inherent in having an observer provide feedback:
At the same time, be sure to deal with any anxiety which this
requirement may arouse. You may also want to help select the
partners for this activity. Make clear to the trainees who
are acting as observers that the record of their observations
is to be just that--a record of observations--with their own
evaluations kept out.

The statement(s) to be prepared in this activity should
reflect the evaluative conclusions of the observer and the group
leader about the group meeting, as well as demonstrate that the
trainee can critically examine his (her) own professional be-

havior so as to improve it in the future.

Concluding the Module

When Activity 3 of Element III has been successfully
completed, the trainee will have finished both Moduie III and
the module cluster. He (she) should now be ready to independently
expand his (her) relationships with the f;milies of handicapped.f
children. ‘ L
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