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ABSTRACT
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knowledge of which preservice teachers were .in the experimental or
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Analysis of the data indicates that the overall performance of the
experimental group significantly increased after training and that
each of the variables contributed significantly to this increase. The-
results, therefore, support the theory that it is possible to train a
preservice teacher to increase his level of enthusiasm as _described.. . —.. -
by the eight varlahles.,(un)
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of training. Two trained observers rated each of the sixty tapes_,, ﬂiwmimW;w;;

- Dr.'Mary L. ‘Collins’ -

ABSTRACT

THE EFFECTS OF TRAINING FOR ENTHUSIASM ON THE ENTHUSIASM
OF PRESERVICE TEACHERS

Twenty preservice elementary teachers, randomlyrassigned - ten
to an Experimental Group and ten to a Control Group, were used in.
this investigation to determine: 1) whether preservice teachers would
demonstrate a significant increased 1eve1 of teacher enthusiasm after
participating in a training intervention on teacher enthusiasm° and
2) whether these same preservice teachers could maintain the increased ,-i

level of teacher enthusiasm. three-. weeks after the—termination of train-

| ing. Eight teacher behaviors were identified as descriptors of teacher o

enthusiasm: 1) vocal de1ivery, 2) eyes, 3) gestures, 4) movements,.
5) facial expression, 6) word se1ection, 7) acceptance of ideas and

feelings and 8) over-all energy 1eve1.» Training the experimental

group to increase their level of teacher enthusiasm based on these»ff*'“

eight variables included class discussions, peer teaching and;micrqf"'7 -

teaching with public school children.

-
'I

Data were gathe1ed on the above teacher characteristics by video »5

taping both the Experimental and Control Groups prior to any train-.”

ing, immediately after training and three weeks after the completion

based on a 5-point scale without knowing which pre-service teachers
were in the Experimental or Control Groups or the order of the taping.

On the basis of the results recorded by the raters, and using the .

following analyses, a two-factor mixed. desig*-—repeated measures on‘f*

one factor, simple effects, t-tests, and corre1ations, it wasifound that.‘
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a) training in teacher enthusigsm signific;ntly inqrgasedlthe'
observéble level of‘teacher enthusiasm (<.001+) of the pre-
service teachefs, b) that these same preservice tea¢hersAwerg
able to maintaln a significantly increased level of enthusiasm

(<.001) three weeks after completion of the training, c) the

high reliability coefficients indicated that the vé:iaﬁléé‘Wéfe _
maintaining their consistency across differeht testingfperiodsv |
and also established the reliébiliﬁy'of the instrﬁméh¥;“§ﬁ&'."“
d) the performance of the preservice teacheré,ip':ﬁé:E;éé;iééﬁféi}’
Group in each variable showed a significgntlyvg;éater ;n¢;;£se¥:
—over the performance of the preservicé téé§hefs iﬁnéﬁé é§#ffb1It- ;f;

Group.




' Dr. uaiy ﬁynu Coliin

Y

INTRODUCTION

. (Yo
ot

Teacher educatlon in the 1960 s and 1nto the

1970's contlnues to experlence dramatlcfchanges partlcu—ﬁg

nlarly in the tra1n1ng of teachers. It seems reasonable

_ past, thlS was accompllshed by satlsfactorlly comple 1ng

courses at a college or unlver51ty and student teach ng

in a publlc school_ thtle attempt was made to. systemr

atlcally coordlnate thls 1nstruct1on w1th,th performance

-

in the fleld (Peck & Tucker, 1973).‘ If a: studentfteacher

were able adequately to demonstrate kn'w‘edge n . campus

modellng w1th the master teacher and.a w1111ngness:to

1ncorporate a superv1sor s recommendatlons 1nto"pract1ce

_(particularly 1n hls/her presence)pmthen_the*student

‘.

’becane a. certlfled teacher. ' . vff»iﬁfffﬁ"

Today, educatlon is in"an: era of accountablllty

(Cllfford, 1973) The publlc 1s demandlng_that»the,a

| schools be held respons1b1e for thelr students_

learning,
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and wvhen it doesn't accept the resuits, it votes against

school budgets. Many teacher training institutidns have

accepted the accountability challenge and have hecome

part of the Competency Based Teacher'Education“(cBTE)

movement. In_ fact, Karl Massanarl, Dlrector, PBTE

Project (1973), reported that out of 783 teacher tralnlng

-institutions respondlng to a nat1onw1de survey, 71 per?f'P

-

cent 1nd1cated that they were 1nvo1ved 1n thls movement

e Lo
et TWT S

The unlque features of a good teacher educatlon programv

f>- o

are a sincere effort of the planners to., 1) 1dent1fy

qqi_r,:m@,
the teacher outcomes to be demonstrated 1n advance,
- 2) speclfy the condltlons and cr1ter1a for assesslng

Ve e

these outcomes. IR

institution must go "publlc" in 1dent1fy1ng t

L one proceeds through the program 1n a loglcalwsequencerwww

“ . -

Since there is a heavy emphasls on assesslng and measur—'
ing these competencles, there is the danger that many'

of the competencles w1ll be in the cognltlve area and

| that the affectlve domain W1ll be neglected. Ih;s wg§if7*'”

e —ve tm

B
!
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the same concern of the authors of Taxonomy of Educa-

! tional ObJectlves, Handbook II:
]

Affectlve,Domaln,

when they stated:

« « Educational objectlves in this
(affective) domain tend to be state- -
ments of desirable but undefined vir-
tues. As- long as the affective’ objec—
tives remain in this empty and airy -

.. limbo, there is ‘little that is llkely

. to be done in the school. either. ‘in

" evaluation or in the. prov1d1ng of . T
appropriate learnlng -experiences. . If . ' A
affective objectives can be defined -
with. appropriate preclslon, ‘we' belleve
it may be no more dlfflcult to produce: .
-changes in students in this domain e
than it has been in the cognitive: . .
domaln . s e [Krathwohl et al., 1964

76].

This statement is appllcable today 1n 1dent1fy1ng teacher

-P

tra1n1ng objectlves as CBTE programs evolve. The need

is to identify an 1nc1us1ve list of competenc1es whlch

. incorporates those teaching behav1ors that are dlffl-»f‘V

*J

but appear to be

'~effect1ve in helplng puplls to 1earn or Just "make‘

sense"

. cult to measure and to tra1n for,

until research: 1nd1cates otherw1se. After

these outcomes are 1dent1f1ed and thelr assessment~w~~w tm*"

cr1ter1a determlned then- prov1d1ng the needed experl- j;ﬁ

ences’ whlch will lead to a demonstratlon of these out- - 'u*{

-

comes 1is necessary.

D e e T O
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Significance and Need of the Study

As one reviews the 11terature relatlng to edu-

cational research he/she w111 ~soon become aware of the

dearth of research pertalnlng to the measurement of

teacher behavior and the relat1onsh1p between teacher

behav1or and student ach1evement. Teachers want to

believe that certain teacher character1st1cs or

performances can produce or 1nf1uence spec1f1c student

| behaviors (Ryans, 1957 '1960; MJ.tzel, 1960).,-“;,"

on pupll behav1or—-1ncrea31ng the effectlvehbehav1or .

(Jayne, 1945; Anderson & Brewer,

Cogan, 1958; chrlstensen,k1960 Gagne‘

Rosenshlne and Furst (1971) rev1ewed ,boutvflfty

B

studies which attempted to analyze the relatlonshlp

between teacher behav1or and pup11 galn

fied eleven teacher character1st1cs

e 1 e e -

Mslgniflcant- clarity, varlablllty,

enthus1asm, task~hi_ﬂ
oriented behav1ors, student opportunlty to learn crr—v*jﬁ;

l terion material, use of student 1deas and general

\ . ..

PAruntext provided by eric
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indirectness, criticism, use of structuring comments,

types of questions, probing, and level offdifficnlty'

of instruction. The major criticisms of this“review‘

. (Heath & Neilson, 1973; Gall, 1973) were the lack of

agreement in the area of student achlevement measures

and the 1dent1f1catlon and measurement of teacher

DRI _...,. '.’l:" .
behav1or. However, the basic reason for thls revzew

o~y
&

was to plead for more research 1n thls area.v

suring teacher effectlveness based on pup11 galn and

1. C. ~{. o B
examlne the mea- ;;h

felt that it may be more prom1s1ng to

.-~ -\-' el

surement of teacher behav1or. Slnce the 1960'5,

These Systematic observatlons seem to prov1de encour-~

aging results. He stated 1n hlS report-

The caution of the researcher about
implementing a pProcedure which: Stlll«wMWMr
~needs*exten51ve work is surely appro-
priate; yet in comparison to the alterna-
tives, observational methods seem the"
most. hopeful. They do- not create pres-
sure for ‘the teacher to- stress’ low: level
objectives. They avoid a series - of mea-
Surement problems which are dlfflcult,
if not dlsabllng. ‘They measure: the per-lg‘
formance whlch is most d1rect1y under the.

Bt 4 ot e e e s P,




control of the teacher.. They permit'the
faculty and admlnlstratlon of a school -
or system to agree on’ .valued teaching .
behaviors with a mlnlmum ‘of misundexr~ "~ < o
standing. . They give the- teacher feed-
back on his teaching behavior. . They -
permit the teacher to apply the research
flndlngs which ‘do exist relatlvely '
dlrectly. If programs of acoounta- 5 RS
b111ty on competency-based teacher edu-‘. <
cation are to be 1mplemented, systematic . '
observation appears to- be .one of the more - '
-promlslng assessment procedures far mea- S
suring teaching skill ISOar, 1973, p. 211]..

" this behav1or, and preparlng aﬂshort-termitralnlng

of the eleven teacher characterlstlcs de51g-?-'

nated by Rosenshlne and Furst (1971), the one selectedﬁ

-

a———
—
.
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Therefore the specific purpose of this research was to
determine whether preserV1ce teachers would exhibit
1ncreased teach1ng enthusiasm after a tra1n1ng 1nter?
ventlon on enthusiasm.

The need for a training 1nterventlon on

1ncreas1ng the d1sp1ayed level of teacher enthu51asm

of preserv1ce teachers became apparent to thls researcher;:

when working w1th a preservlce teacher who had recelved

an incomplete in student teaching.A She was attemptlng K

AT M S

to improve her teaching skills in m;cro-teachlng sess1ons;

.and after v1ew1ng a v1deo-tape of her teachlng skllls ?'

LN

& | remarkea: NI 1ook bored, I sound bored and the chlldren
are bored. The supervisor, unable to flnd any refer—QT'

ence to tra1n1ng in teacher enthus1asm, dev1sed aQ-

|
|

while m1cro-teach1ng. After returnrng to the total

————

c1ass and teaching a lesson, the cooperat1ng teacher

f remarked that _the preserv1ce teacher;had«hadrher most"”“ B

successful teachlng based on pup11s' responses Imme-yV

d1ate1y after the m1cro-teach1ng sess1on on’ 1ncrea51ng

her observable level of teacher enthus1asm.'

ERIC
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It is. hoped that this research will contribute’
to the 1nformat10n on identifying the hehavxors that

specify teacher enthusiasm by measurlng the observable

level of teaching with enthusiasm of preserv1ce teacher s

and determining the effectlveness of a tralnlng 1nter-,,:7

“ : This 1nformatlon should have mean;ng for those 1nvolved
. ,, ,.s-‘,.-‘.

in tralnlng preserv1ce teachers and those anOlVed 1n

serv1ce teachers.

'determlnlng whether preservzce teachers,mn,theTeaff'

T

Aruitoxt provided by Eic:



—— e

Dr. Mary L. Collins

-
Lot Saes [0 -13

¥ s et o1

-

stages of thelr tralnlng pProgram would demonstrate a

51gn1f1cant increased level of teacher enthu51asm after.

-participating in a training 1ntervent10n on teacher

enthusiasm. The varlables whlch were used to 1dent1fy

classroom were:

1) vocal dellvery, 2) eyes, 3) gestures‘
4) body movements,

)
t
{
!
i
j
f
!
i and measure the level of a teacher s enthu51asm 1n a
]

5) facial expre351on, 6)_word sele

tion, 7) acceptance of 1deas and feellngs, and 8);over—

all energy level.

recognized in the fielad. The deflnltlons of these

specific teachlng behaviors are as follows.'

l. Vocal Delivery..

‘great and sudden change
in’ tone pltch

2. Eyes . . . .

snapping,‘sh n
- ing,. 1:|.ght1ng up, -open -
"wzde._fﬂ‘

3. Gestures . . . ., . . .‘frequent demonstra ive
! - movements of the
- head,’ arms, hands,‘and-

i : face.~;. e

Movements ., .

— .ggégg_bgngs_g change




e v-wwv—ﬂu-—w

5. “I"‘acial Expression . . . changes denot:.ng sur-
‘ ‘ ' prise, sadness,: Joy,
thoughtfulness, awe. o

many. adjectl.ves,;ﬂ e
great va.r:l.ety. Lol ol

7. Acceptance of Ideas
and Feelings . . o e e qu:l.ckly w:l.th v1gor"

- - and- an:unation, .ready

“to accept, praise, en—

courage or. clarz.fy J.n
' a nonthreaten:.ng L

|

|

]

| .

' 6. Word Selection . . . . . h:n.ghly descr::.pt:.ve,
|

tra).nlng sessz.ons. .

e o o S

: i ' H2 : _ :-Astay ng
S power as’ shown by :.t _ob ,_erv '

—— e —
1]
)

© oeore wma

.
]
N
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Subjects

Twenty preservice elementary teachers, who had‘registered to
take a mini-course on Teacher Enthusiasm in the Spring of 1975 be-
came the subjects for this study. They were unaware that this‘was'~
a regearch project. They accepted dividing the ;iass"aﬁd random
assignment because of the highly individualizing training proee-

dure. The course requirements included an (unspeeified) number

of video-taped teaching sessions in a elassroom. Taping was "

done by the instructor/researeher of teaeher enthusiasm, and the

instructor of the A-V mini-eourse who was known by the preserviee

teachers. The cooperating teaehers and pupils in the teaehing

centers were also familiar with the. video camera and equipment..
These preserviee teachers were in the seeond semester of a f

sequential CBTE program. In the first two semesters these pre- :

serviee teaehers spend approximately one-half oﬁmtheir,time in

perience in teaching. During the 3rd semester ) o
~are involved in teaching and related aetivities full time. These
twenty students were randomly assigned to two groups, ten ‘to ?J"'
the Experimental Group and ten to the Control Group.‘

These students already had experienee teaehing in a teaeh- r?fﬁ:;A'h

ing eenter during their first semester field experience. Dur-,,

ing their second semester, they were- also assigned to elementaryf”




schools and were actively teaching ‘during the time theae data

were gathered. Their program in teacher training had changed ;

from the traditional education couraea to seminars, 1ecturea,d
workshops and mini-couraea. Most had participated in peer "
teaching and half had been involved in micro-teaching. All
twenty had observed and liatened‘to themaelvea on audio-rideo‘

tape.

Training Intervention (2-Week Duration)

1. Group Instruction

The Experimental Group met. with the inatructor (reeearcﬁﬂv’,

listed on the board and a diacusaion of theae d cr ptora aa we11

as descriptors of an unenthuaiastic teacher followed , The inatructor, K

then dratributed the aheeta that describe the eight variables of

teacher behaviora that convey teacher enthuaiasm on low, medium,
high levela.

The students read and discuesed these variables. e



The ten students were then given the assignnent to teach a ten~
minute lesson to their peers during the next two sessions.‘ They
could select the topic and teach a lesson for their peer-age group

or a particular school grade.

2. Peer Teaching

In the second and third sessions, Tuesday and Wednesday,

after remlnding the class that the focus of observations and

.

discussion would be teacher enthusiasm as described on the sheets

distributed to them in the last session, each student was audio-
video taped teaching a ten-minute lesson to'seven-of hislher peers.'
Two of the students acted as observer-raters and rated the pre-
service teacher on a skill sheet that listed the eight variables ,
which describe teacher enthusiasm.' As»each student completed:
his/her teaching, feedback was given first by-the preservice

teacher on hisIher reactions to the quality of teaching enthusiasm '

of his/her Performance. Feedback from the raters based on their SR

 observations as related to”the variables followed. All students S

participated in this discussion snd‘the video-tape was replayed to
reinforce those times when the teacher demonatrated teaching with
enthusiasm as well as to point out incidents where enthusiasm couldv.
have been increased. Students alternated.rolea between‘teacher,andfg
student until each of the ten preservice teachers had completed thef“”

peer teaching assignment.




-
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3. Micro~Teaching

The instructor met each preservice teacher at his/her.field’
settingufor a micro-teaching session on Teacher Enthusiasm.
These sessions lasted a total of six days - Thursday'to.Thursday. :
The following procedure was used for micro-teaching:*

a. Preconferencing - review of teaching behaviors

which describe teacher - enthusiasm.

b. Instructor video-taped the preservice'teacher~
teaching a 10-15 minute lesson of his/her'
choice to approximately five pupils from :
his/her class.

e A 20 to 30 minute conference was . held immediately
at the end of the first teaching.!

The tape was o
reviewed to reinforce thoseitime when thel' e

teacher demonstrated teaching with enthusiasm.~

Changes and recommendations for the re-teach‘
were planned at this time. Immediatelyi t ‘the

end of the conference the teacher retaugh "*

“same’ lesson to five” differmnt pupils f om_ his her

class incorporating the recommendations an

changes.

4. Final Session

’

The total Experimental Group met on the final Friday of’the
two-week session in order to view some of the video—taped teach and
re~teach micro-tcaching sessions Cwith students' permission) Eeed—

back from students on the training was received at this time.

R



Procedures for Collecting Data

Data were gathered on.the eight variables ofiteacherrbehavioro
on each preservice teacher in both the Experimental.and'Control'
Groups by the following'procedures: “ ‘ _ : | ‘,Wffi

l. The week prior to training, video-taped the pre-l
service teachers (both E and C groups) teaching

a 20-30 minute lesson of their choice.:l>;

2, The Experimental Group completed the mini-course
(training intervention) on teacher enthusiaam
(described on pp. 12 - 14). -

3. Video-taped the preaervice teachers (both E and c;_wl..‘w:Jf‘:f
¢ groups) teaching a 20-30 minuteAlesson of »1‘ “
their choice in their classrooms the week after
training was completed.

,,h.ﬁﬁThree -weeks--later- themsubjectawin the*Expert““nf
mental and Control groupa were again video-:fdﬂ;ff
taped teaching a 20-30 minute lesson of their
choice in their classrooma to see if they could

" maintain a displayed fncreased level of teacher

enthusiasm.
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5. Two observers were trained to use the raters' tally
sheet based on low, medium, ngh'deccriptore for
each of the eight variables that define teacher en-
thusiasm,

6. After the two obaer;eri had obtained reliability of
.90, they each rated the sixty tapes without knowing
which preservice teachers were in the Experimentall
or Control groups or the order of the taping. The
ratings were based on a five-point scale anchored by
the poles of the dimensions. A score of five.on one
of the variables that conveyed teacher-enthuaiaam meant
that the subjects received the highest.rating on that
variable, three was medium and one was low. The ob-
servers were trained to stop the tape at two-minute
intervals and rate the aubject on each of che'eight~

variables, There were ten scores for each variabie.

PROCEDURES FOR ANALYZING THE DATA

l. At the completion of the ratings a total for each tape
was obtained by adding the scores (10) for each vari-
able and finding the overall total by aumming the totals
‘of the eight variables;~ Where there was a discrepancy T
in the scoree between the raters the lower score waa '

consistently used by the researcher.

2. These overall totals were grouped and arrangediin a
table in order to more readily observe the. aiffercncea

in the raw scores between the Bxperimental and Control -
Groups on the pretest, posttest I and poatteat 11, _
3. In order to obtain more useful knowledge ' about_theae raw
totals, and their diaperaion; means and standard devi.-
ations were computed to compare the Experimental and

Control Groups.




4. To find out whether preservice elementary -teachers~—-
did demonstrate a significant increasenin their ‘
observable level of enthusiasm while teaching

*after training, a two-factor mixed design re-
Peated measures on one factor (Winer, l962) '
was used. ’

5. After determining that the overall performance of
the subjects had changed tests on simple effects
wvere used to determine whether the Experimental
Group differed from the Control Group during
observation l observation 2, and. observation 3

6. Since there .was a decrease in the total scores'
within the Experimental Group on posttest I and
IT a t-test was necessary to determine if this E
decrease was significant.

. 7. After completing the above procedures the raw ; e
Score totals for the experimental and control
Groups on each of the eight variables were

 summarized. '

8. Means and standard deviations,. o-fact

~design repéated” measures “on one fact

s tests,;

- of simple effects and t-tests were also com- fh?'-‘
puted for each category to assess its signi- )
ficance. '

9. The intercorrelations between variables ‘were
obtained by using the Pearson Product Moment
Correlation, Intracorrelations were obtained
by using the Split-haives Coefficients._.V




Report of Findings L

A summary of the raw scores is reported in Appendix E and
Appendix F, Appendix E presents‘;he over-all totals of each

subject in teacher enthusiasm on the pretest and posttesta.

Appendix F Presents the totals for each of the eight cate-

gories for each subject on the pretest and posttests. B

1

Means and Standard Deviations

4

»

The mean scores and standard deviations for the Experimentalf

and Control Groups on the pretest, posttest I and posttest II

are reported in Table 1.

B

An 1nspection of this table indicates that the Experimental ?f

Group not only increased in its over-all displayed level

teacher enthusiasm after training, but the subj ct tended to

display a greater degree of variance in their performances;dur-

‘ing the posttests.1

The subjects within the Control Group‘tended tc

were computed.

Lrhe average scores of the Experi en; IVGr
posttest II on the variables vocal, ey
and over-all- ‘erfergy ‘decreased, However,
. the subjecta on these ariables_increas

posttest II.- [ '
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Table 1 .
j COMPARISON OF THE MEAN SCORES AND STANDARD DEVIATIONS
i - IN TEACHER ENTHUSIASM OF THE EXPERIMENTAL
_ AND CONTROL GROUPS P
Pretest Posttest T . _Posttest IT
M . sbp M ‘SD . .M - SDh
Variables ! t’f |
Vocal E 13.3 5.5  '350. 56 29,0 6.2
c 14.5 6.5 17,3 5.5 14.6 . 5.0
Eyes E 12.6 5.0 33.3 8.4 262 g7
c 13.4 7.7 6.1 5.7 164" -'s5g
Gestures E 14.1 5.5 6.8 9.8 ' 188 5.9
c 12.2 4.4 145 35 4.5 5.3 -
Movements E 10.0 0.0 ' 206 . 7.2 15.3 g7
c 0.2  o.6 10.7 . 1.2 10.5° " 1.1
Facial ’ . RN
. E 12.4 4.2 32.8  10.4 27.2 . 11.8
Bepression. . 4 6.1 16.2 = 5.8 . 15,7 ‘54
Word -
i E 0.8 1.4 24.0
Selection C 1.5 16 106
Acc:P;gnce E - 13, 5.9 . 33.5 g
s o 1l 64 169 Sk
- Overmall E 12,1 4.5 31.6
nergy C  12.4 3.9 12.9

Total Scores E © 98.9 26.6




Dr. Mary L. Collins 20

The results“revealedlthe variablesvtc be duite Qi;ii;;’in.
reliability. For example, the reliability for the separate
variables for posttest I ranged from .84 for gestures to .93
for eyes, word selection and over-all energy. Thelsubjects
displayed greater Yariance on each of the eight variables
after training. The high reliability coefficients which indicated .
that the variables were maintaining their consistency across
different testing periods;also established the reliability of

the instrument.

Differences Between the Experimental

and Control Groups

One of the major purposes of this study was. to determine the

effects of training in enthusiasm on the Experimental Group as
contrasted with the Control Group which received no training.
It is obvious from Appendices E and F that the Experimental

Group did increase in its over—all performance after training.puf’f~“f.,”>.

, However, vas, this increase significant in comparison to thv'Con—v

TS S AR

trol Group? To answer this question a two-factor repeated measure

design was used.

The data are summarized in'Tahie 2."ThefresuitsfshOW~aia

significant and interesting interaction between the three observa—l*iv"

tions and the observable increased level of teacher enthusiasm. .

Figure 1 which graphically depicts this is also included.;
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Table 2

SIGNIFICANCE OF THE OVER-ALL OBSERVED PERFORMANCES
OF THE EXPERIMENTAL AND CONTROL GROUPS -

IR

Source ss °  arg . NS EF . - over-all p

—— —

Total 234,641.0 59

Batween

n 108,931.6 19
Subjects

| Teacher En- S e T
thusiasm, E = 61,120.4 1 61,120.40 . 23.01 < .001
& C Groups : . - S S

Error 47,811.2. 18 ° 2,656.18.
Within - : g S Lo
Subjects. ) 115,009.4 _ 40, e N - T

Observations  60,430.2 2 30,215.10

_Observatibns

X Teacher En-  39,395.7 2 19,697.82.
S vraeael | B ~thusiasm.-.. .- e T e T S

Error 15,183.5 36 - 421,76 -

O
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Experimental Group

--~= Control Group

Fig. 1. Mean ratlngs of 1ncreased-performance by‘

Pretest. . Posttest T

Groups in teacher enthu51asm,
(E = Experimental C = Control)
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As predicted, the preservice teachers in the Experimental
Group demonstrated an over-all significant ir.'.:re ase in their |

‘displayed level of teacher enthusiasm asg. compared to the pre-*

service teachers who received no specific training in teacher
enthusiasm. F (1, 18) = 23.01, P < .001, '.l‘hus, the first ,
hypothesis was supported.

The data also. demonstre.ted that the over-all tendency of

the preservice teachers was to change in their"_ erformance _
level over the three observation testing periods, F (2 36) ='» o
457o,p < .001, o o E T

Figure 1 i11ustrates that the Experimental Group whose

mesn scores were s1ight1y lower than the Control Group during -

PRSP

tests of simple effects- were“ used. ‘ This demon

Groups on the pretest. It did establish that there was a signi-
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supported Hypothesis 2 by indicating a significant retention
in the increased level of performance.on enthusiasm of the
Experimental Group while teaching three weeks after training.

As was anticipated, the performance level in.teacher
enthusiasm of the Experimental Group did increase significantlv .
between the pretest and both posttests as compared to'the“ |
performance level of-the Control Group. However as,depicted in : ’f, _;}f:
Figure 1 there appeared to'be a sharp decline in'the-level'of:

enthusiasm between posttest I and II of the Experimental

Group. To determine the significance of this regression

t-tests between two correlated ‘means: were used‘**

demonstrated an important decrease in the 1eve1 ofjperformance__

PR s 8, 3010 a2 o e 1= ki 0 i

to explain. It may be that the preservice teache

from Figure 1 that the Control Group did not vary

from one treatment time to ‘the next and possibly the Experimental '

Group would not vary significantly if they were again observed
in another six weeks. However, if over time the subjects ‘con-

tinued to decrease in their observable 1eve1 of teacher enthusiasm

then this would have implications for inservice education.
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Differences Among the Eight Variables

Results from the analyses on each variable indicate that
the performance of the preservice teachers in- the Experlmental"nw
Group in each category--vocal, eyes, gestures, movements, -
facial expression, word selection, acceptance of ideas and
'feelings, and over-all energy—-showed a;significantly.greater
increase over the performance of the preservice teachers in

the Control Group. The results in each category were signi- -

ficant beyond the .001 level.

There was no significant difference between the E and C

Groups in each of the eight variables on the pretest,. All ofi;f

the variables were significant beyond the .001 level onfpost-:,:;pl_.:“

test I. Seven of the variables showed evidence;of a signi-_
ficant difference between the Experimental and Control Groupsffff7
. during posttest II but at different levels of significance.
Gesturing was not significantly different during pos'
Eyes, facial expression, word selection were significant at the“
.01 level while movements and acceptance of ideas and feelings
were significant at the .001 level on posttest II |

None of the variables demonstrated a significant difference .“ .
between the observation periods for the Control Group.: Except |
for gesturing, the performance of the Experimental Group in

the other variables was maintaining a significant increased level

three weeks after training. :
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Again there was a distinct decrease in the Experimental
Group in each variable three weeks - after training. Remember
that over-all, the observable performance of the Experimental
Group did decrease significantly on poattest II aa compared
to its posttest I, but was malntaining a aignificant increaae
in teacher enthusiasm when compared to the Control Group.

A study of the data indicate that 8ix of the variablea did

decrease aignificantly, thus contributing to the aignificant

Group on poattest II. Intereatingly, movementa
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In vocal, eyes, facial expression, and,overfallmenergx,;

the subjects'displayed'a greater'variance.within thetgroup
three weeks after training than immediately after training. fln'

other words, some of the subjects remained fairly stable while othersg?;¢~t'*

moved farther away. “This could be due to either. 1) some of

the .preservice teachers’ gaining increased confidencevwhile

teaching and being able to demonstrate an observable increase in’

these variables, or 2) possibly some of the subject' observed

these as their strong points when viewing thei_

continued to increase. Plus, the converse couldralso be true.:.”

They could have observed ‘that these were weakwarea and»were“wf“5~“

concentrating on increasing the. displayed 1eve1 of these four

variables.

more alike. An example of this was word selection where‘the

standard deviation decreased 5. l. A possible conclusion is that

becoming more alike. The questions to consider are: is'this accept-?”

ERIC
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able in terms of the level of student achievement? Is the word

selection used by teachers adequate? Gﬂrtainly this tOpic needs-

further study,

Since the inter-rater reliability was .90, it appears-that

a high inference measure -. teacher enthusiasm - could be more.

readily identified when it was described by increasingly IOWer i

ference variables-the eight descriptors of teacher behaviore.

More refinement is needed on describing and measuring these

categories.

Even though this was'en experinentai;re@nerirﬁande:ﬁredicriVe —

study, the sign:ficance of the resulta seem to. hav implications

training vehicle.

-

ERIC
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i

" given teachlng population could 31gn1f1cantly 1ncrease

its level of teacher enthus1asm by studylng the var1~'

ables and descrlptors of teacher enthus1asm alone, peerx

'teachlng alone, or mlcro—teachlng alone, or a comblnatlon'

of two of the above.. Addltlonal studles could be done

with secondary preserv1ce teachers and w1th 1nserv1ce .
teachers. If the level of teacher enthus1asm of: thevff*:
Experlmental Group contlnued to. decrease over perlods

of tlme, thlS could have 1mpllcatlons for 1nserv1ce

teacher tralnlng.’ In ot X Words, 1t may belnecessary

to perlodlcally have workshops or some form'of reln_;f__,

‘forcement in order to ma1nta1n a de51rednlevel of teacheriw

'.enthuslasm.

- With rep'licatioh- 'tdf?othe‘i.—' samplesor ultiple

Aruitoxt provided by Eic:
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teacher would result in an increase in the studen ts

ability to achieve in the classroom. It is hopad this

i study will stimulate additional reseaxrch, not only in

studying the ceffect of the training in enthusiasm on
teachers, but also the effect, if any, on the level of

lecarning by the students in the classes of the teachers ff

who had undesrgona this training.

[T ——epeg iy ey

Finally, it is 1mportant to note that thls stucy’
doas not conclude that all’ teachers should attaln a

specified level of teacher enthu51asm to be effecc1vel

be to have preserv1ce teachers, after underg01ngfthe

enthusiasm tralnldg 1nterventlon, recelve tralnlng 1n

awvareness of when to modulate teacher enthu51asn v1th~

their students (1nd1v1dually or. 1n groups) 1n an effo

Sl

ERIC
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to provide a more effectlve learnlng environment for

Pupils.

This study accepted the premise that teachers

dlsplaylng an acceptable to high level of teacher .

enthusiasm would have a better learnlng env1ronment

in their classes than teachers who do not. The preser-’w

vice teachers durlng the tralnlng sess1ons were encour~-

aged to display the hlghest level of teacher enthuslasm

even to eéxaggerate.

Demonstratlng the hlghest level in each of the

eight variables was stressed dur1ng tralnlng because:

the researcher was aware that when each subject would

be teachlng 1n a full classroom other varlables would”*ﬁ

1ntervene to decrease the obServable level of teacher-

enthusiasm. " Thus, none of the tra1ned subJects demon—}'_”

strated such high teacher enthuslasm that they appeared

.to be cheerleaders" 1n the classroom.

Durlng the reteach of the mlcro-teachlng

sessions each subject was pleased by hls/her observable'“

1mprovement in teacher enthuslasm over the1r prev1ous

teachlng dur1ng tra1n1ng. They stated that they felt

the lesson went Smoother and they recelved a better

response from their pupils. Thls not only encouraged

ERIC:

PAruntext provided by eric
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them but provided a "genuineness" in their display of teacher
enthusiasm, o

This researcher believes that if arteacher's;msinlccn-
cern is for pupils to learn then he/she will use everyrcomr
petency he/she possesses to achieve this goal.

- It 1s hoped that this study, while providing data about

one preservice training module, will stimulste further re-

search and more systematic, more scientific approaches-tc the

identification and training of preservice teachers in those
teacher characteristics that seem to be effective in helping

students to learn.
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DEFINITIONS OF THE EIGHT VARIABLES OF -
TEACHER BEHAVIORS THAT. DESCRIBE.
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List of variables (indicators, behaviors) that. communi-
cate high teacher enthusiasm:

l. Vocal Delivery . . . . rapid, excited‘Speech-‘Varied,.r1wv
lilting, uplifting 1ntonatlons,
i great and sudden. changes 1n
tone, pltch el

2, Byes . . . . « . . . . dancing, snapplng, shlnlng,
: : llghtlng up, open w1de ‘

3. Gestures . ... o o o . frequent demonstratlve movements
ﬂ of the body, head, arms, hands
l ‘ . and face ’

{

!

]

. 4. Movements .« s s .:._large body movements,dsw1ngs
ti ' ‘around, changes pace, bends
body W SRS e

5. Fadal Expression . .-;,changes denotlng.surprlsﬂ
' ness, Joy, thoughtfulnes'

6. Word Selection e e . .

7. Acceptance of Ideas
: and Feelings . . . . .

» 8. Over-all Energy -
Level . . . . . . . .

Q
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PEER TEACHING OBSERVER-RATING SHEET
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PEER TEACHING OBSERVER-RATING'SHEET 
( ¥ ) check the appropriate column:

VARIABLES Low | Medium | migh | Comments

‘l. Vocal

2. Eyes

3. Gestures

4. Movements

5. Facial Expression

6. Word Selection

7. Acceptance of
- Ideas & Feelings

8. Over-all Energy
Level
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RATER'S TALLY SHEET ON TEACHERvENTHﬁSIASMx"‘

Key: high’enthus&éﬁm‘qqpveyeai_,

4 .

5

4 o

3 . medium enthusiasm cohveyeé'
2 T . S

1

low enthusiasm conveyed

Name of Rater Code Nq. p%ifapeji};
Variables | B Intervals (z'mi;';",tes)".
1] 2|.3| a| s| 6| 7] 8
1. Vocal . |
2. Eyes
3. Gesturgs .
4. Movéments .
5. Facial Expression
é.'-Wbrd.Seléctiﬁn‘ . ', .‘ gy ';V?-‘E:ﬂw
Acceptance of - N
7. -fdeas &-Feelings ‘
8. Over-all Energy.iéﬁel
v Lo e
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. OVER-ALL RAW SCORE TOTALS FOR TEACHER ENTHUSIASM FOR EACH SUBJECT
: ~IN EXPERIMENTAL AND CONTROL GROUPS DURING OBSERVATIONS

'

i o  Experimental. Group
'

i

Subjects ~ Pretest® . éosttest Ip' | Posttest Ir

109 278 34
132 -.189. © . 1558’
158 - B 255
80 o228 T 1682
84 208 . 131
80 : 146 ST 120
82 So277 .20
80 - 194 13s
20 . 322 . L gy
- 94 ‘ o 282 o Lo e - . 196,

- .
Q\DQ\!O\U‘I:&'NNH

Subjects “_,Prétést'

.
s
. e .,

183 .
80 ¢
80
120"

‘82 .
88 .
957 .
114
.80 ¢
81

P T
X

=
| .
AO\Dm\IO\UliwaH

aPriorvtolan&'traih ‘V

H
L PN S e e = ke L tan e man
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RAW. SCORE VARTABLE.TOTALS FOR'EACH SUBJECT 1N BOTH.GROUPS

Subjects ' I IT IIT © I IT III. .. I II.

;1 1138 30  "12:44 44 - 1834 24 . 10,
b2 2033 24 15 31:20° 2019 .15 .- .10
'3 26 40 38 26 40 40 - 26 20 27 10"
4 10 34 31 10 41 20 10 22 12 - 10
5 10 29 29 . 12 27-18 10 20 18 10
6 10 24 20 10°18 21 10 17 12- 10
7 10 37 36 10 39 33 10 34 13 10 17
8 10 33 20 10 25 15 10 21 20 10 11711 .10 3
9 12 40 28 11 38 24 13 47 26 - 10 47 32 . 11 42.26" 1340 2
10 14 42 34 10 30 27° 14 3421 10 26 10 - 1238732 14 43726 -
Variable Vocal Eyes “Gestures Movements Facial &=~ - d: -~ Acceptance
o . * . . . Expression -Selection® . =

oo:ﬁWOH Group

. _ Observations. S e
Subjects I II III I IT IIX I II IIX IIIIII ~ I II III I XTI III .~ I II III

1 10 18 20 10 10 17 10 18 12 10 12 10 10 10 '12°© 1010 10:--10 18 10

2 20 24 26 22 26 24 11 20 12 101010 21 26 21 10 14 15 - 12 24 18
3 29 21 11 30 16 15 2311 13 101012 = 28 17°18 15 12 10 - .26 19 13
4 10 11 12 10 20 10 10 10 10 10 10 10 10 20 11 10 10 10 - .10 15 10
5 10 12 14 11 16 20 10 10 29 10 10 10 13 15 13 10 10 10 14 14 30
6 10 23 15 10 23 21 11 16 14 10 10 10 11 23 15 .10 10 11 10 21 20
7 15 24 14 10 18 13 . 17 17 15 10 13 10 10 19 24 10 10 10 10 22 23
8 20 14 14 11 11 24 10 13 13 12 10 13 = 11 12 23 10:10 10 25 16.15
9 10 12 10 10 11 10 10 18 14 10 12 10 10 10 10 10 10 10 101011

10 © 111210 10 10 10 10 12 13 10 10 10 10-10 10 10-10.10 10 10 11

Variable Vocal Eyes Gestures Movements @ Facial - Word Acceptance
. - s Expression ° . -Selection o

1 , 2 3 . 4 5 L ie 7

Q
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