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THE SOCIAL STUDIES IN ALBERTA -- 1975

A REPORT OF AN ASSESSMENT

FOREWORD

In January, 1874, we submitted to the Department of Education a report

entitled Sccial Studies in Alberta: Prospects for Evaluation, which was both a

report of a preliminary study and a plan for a follow-up, in-depth evaluation of
the status of the '"new" Social Studies program in Alberta.

That plan, along with some guidelines provided by the Department of
Education Social Studies Evaluation Committee, became the terms of reference of
the inquiry reported in this document.

The terms of reference mandated that the study be: (1) descriptive --
to describe the nature of operating programs; (2) comparative -- to verify the

congruence or lack thereof between the intended curriculum and the real; (3)

normative -- to determine the appropriateness of the program in terms of the
Goals of Basic Education; (4) exploratory -- to determine the factors related to
successes and failures; and (5) interpretive -- to generate recommendations as

to how the program might achieve optimal success. We have attempted to follow

this mandate.

To provide for ease of reading and/or selective reading,the report is
presented as a Summary Report and five Appendices covering our major activities.
The report is presented to the Department of Education in the hope that

it may assist in determining future policies and actions.

L. W. DOWNEY
August, 1975
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THE SOCIAL STUDIES TN ALBERTA -- 1975

A REPORT OF AN ASSESSMENT

A SUMMARY REPORT

Our study of the new Social Studies program in Alberta involved five
major activities: (1) a review of the background of the new program and the
development of a conceptual system to guide us in its assessment; (2) critiques
of the Master Plan of the new program -- the publications of the Department of
Education which set forth the philosophy, the orientation, the content and the
strategies of the new program; (3) a questionnaire survey of teachers, students,
and parents -- to provide attitudinal and descriptive information; (4) an analysis
of a sample of locally-developed programs; and (5) a series of interviews, obser-
vations and site visits.

The specific, detailed findings of those five activities are presented
in Appendices A to E, respectively.

Our object here,.in this summary report, is to present the outcomes of
the total project. To do this, we synthesize the findings of all five activities

into a set of general conclusions and judgments. From these we proceed to develop

our recommendations.

But first, let us examine the questions to which we sought answers.
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The conmeg- i e e Sppectnaia A) whiich was initially developed to

alve mpidanae to Tihdn Tyl vopy et tend oeveréld ordera of quuntionuz queutions

-—— instruction, implementation, and

about the thres demaing of  the anudessiend

Copmative cwaluat Tong pireeriohe o the prosexsas of initiating the new Social

Stapdios - v ther Macior o e covoeloped, how 1 wad franslatea into programs,

and how Lo was eoede opsrational in the ¢lassrooin; and questions about the products

Or outcome. —= how appropriate the Mastor Plon was and how effective in spawning

programs , how appropriate and eiincrive luailly-developed programs were (are), and

how desirable the final cutoomes proved to L in terms of student learning.

Tocanss of limited resources, howsever, it was decided that not all issues

could be given the Sdane in-depth treatment. Instead, priority was given to the in-

structicnal domain rather than the implementaticn and formative evaluation domains,

Y ET et

and +o products rather than o processes.
Hepen, our mijor quastions became:

B How appropeldte and of fective was the original Master Pian -- particu-

larly the [lan for Inctructicn?
(«) Docz 1t embody a nhilosophy appropriate to the ex ressed goals
4 s
of pen=ral educarion in Alberta? Are 1ts basic orientations
aound?

(1) Te it consistent both internally and with current knowledge or
thnoricr of learnsrs and learning? Of teachers and teaching?
0f innovation and change?

(¢)  Haw the plan beon effectively communicated to the field? Is
i+ understood by teachers? Is it accepted by teachers? Does
i+ serve to guide them properly in program development?

2 How appropriare and offoctive were (are) the programs that have been

developed at the local lavel?
(a) Do they reflect bt philosophy and the orientations of the

& Man? T8 net, why not?

Masror

(L) How and Ly whom are such plans developed? Do they incorporate

studént, parent and commnunity interests, as intended?

9



(¢) Is the process of program development given appropriate time,
resources, and support services?

(d) Are formative evaluation techniques incorporated into the
process of development?

(e) Are programs of equal quality from region to region?

(O8]

How effsctive and appropriate is the typical school/classroom
situation?

(a) What is the current status of installation of the new program?
To what extent does the typical classroom situation reflect a

fidelity with the Master Plan?

(b) What constraints still stand in the way of more complete and
more effective installation of the new program?

(c) What can now be said about the impacts of the new program, in
terms of learner outcomes?

Some of these questions, of course, are difficult, perhaps impossible, to
answer precisely and unequivocally at this time. For the evidence on some issues
is very difficult to uncover; on others, it is not yet all in. Hence, we have for-
mulated our conclusions and judgments in varying degrees of certainty. Where we
consider the evidence to be compelling, our conclusions and judgments are unequivocal.
Where the evideﬁce is less compelling, our conclusions are more tentative and our

judgments less precise.

II. SUMMARY OF CONCLUSIONS AND SUPPORTING EVIDENCE

Our conclusions are presented here in the form of ravher broad generaliza-
tions, synthesized from the specific findings reported in the various appendices.

Supporting evidence is presented in the form of illustrative data.

A. CONCLUSIONS REGARDING THE MASTER PLAN

In our analysis of the Master Plan (see Appendix A) we ciuisidered five
variables: (1) the appropriateness of its orientation and its fidelity with the

expressed goals of education; (2) its internal consistency; (3) the level of teacher

ERIC 10
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awareness of and familiavity with the Haster Plang (1) irs acceptability to tea-

chiers, parent s, and stuwdentsy amd (%) Tto perceived utility to teachers.

L. Approved atenees of Ovientation and Fldelity with the Goals of Education.

The Four major documents of the Department of Education (Experiences in Decision

Making, Hesponding to Chanpe, and the Llementary and Secondary Programs of Studies)

each emphasizes social reality as the Important consideration in program develop-
ment .

The orientation is oxpressed as follows: "By actively confronting value
issuen . . . |students] will deal not only with what is but also with what ought to
be and will have the opportunity to make this world a more desirable place in which
to live". We consider this orieniation to be most appropriate and forward-looking.

This orientation is significantly different from the academic disciplines

orientation of the’sixties, which was typified in Bruner's Process of Education.

Indeed, it should be noted that the conceptualization created by the architects of
Alberta's new program antedates Bruner's call, in 1971, for a moratorium '"on matters
that have to do with the structure of history, the structure of physics, the nature
of mathematical consistency, and deal with it rather in the context of the problems
that face us".

This orientation is clearly consistent with the goals of education, as

cxpressed in such official Department of Education documents as the Statement of

the Purposes of Elementary Education and The Goals of Bacic Education. Also, its

stpess cn individualization, on morality through open inquiry, and on desirable

Fulures is consistent with the orientation recommended in A Choice of Futures:

Report of thr Commission on Educational Planning.

Our summary conclusions regarding the orientation of the Master Plan are

expressad by Chamberlin (Appendix B.1). The Plan is:

11
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most defensible for it rhrust toward involving students in the
axanination not only of 'what is' butr also of 'what ought to be';
For inuisting that students confront real problems that involve
conflicting values; and for ashing that processes and content be

[}

-
selected to develop an understranding of sipnificant social problems.
(~. 3)
3. Level of Intornal Constioteney.  Though, as we have notad, the Master

Plan is thoroughly commendable for its orientation, It has some serious internal
inconsistencios which continue to hedevil teachers,

l'or example, though the guides preseribe that the valuing process end
with students acting on thelr decisions, the retention of traditional topies such
as "the historic roots of man" and "comparisons of Alberta with remote fegions of
the world'" is in no way conducive to action.

Also, though heavy emphasis is placed upon the seven steps of the Raths
model of valuing, none of the sample units illustrates how this model sﬁould serve
as the basis of instruction.

There appears to be a further inconsistency in the "knowledge'" section
of the program in that it emphasizes the importance of interdisciplinary concepts
whiloe at the same time advocating unidisciplinary studies.

A fourth perceived inconsistency is in the area of knowledge building.
Though teachers are cautioned against asking students to engage in valuing without
adequate bases of knowledge, the sample units seem to suggest that students be re-
quired to begin predicting consequences before there is any substantial mastery of
knowledge.

Finally, though the Master Plan clearly recognizes the importance of
"allowing each student to enhance his own personal meaning of humaness", what is

uniquely "human" tends to get standardized in Raths' seven criteria.

12
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3. Thacher Awarencss and Familiarity. Though most teachers seem aware of
the major thrusts of the naw program, and though most are aware of the existence
of a Master Dlan, most are not thoroughly familiar with the substance of the major

documen ts.  Specifically, though over 90% of the respondents to our questionnaire

claimed fo he aware of Responding to Change and/or Experiences in Decision Makin
I g g )

i+ became ovident in our interviews that they differ widely in their knowledge of
Chese documents.  §t was further evident from our document analyses that, though
most Leacher- sogram developers were familiar with the major thrusts of the Master

Plan, many of the more subtle orientations (for example, the treatment of concepts)

tended to escape them.
in general, we concluded that & great many teachers do not have the deep

familiarity with the Master Plan that would be required for effective implementation.

4

Acesptability of the Master Plan. There appears to be reasonable support
for most of the orientations of the program among teachers, parents, and students.
Cor example, 61% of the students, 55% of the parents, and 74% of the
teachers supgort the program for its focus upon the examination of societal goals.
Similarly, 4% of the students, 79% of the parents, and 90% of tﬁe teachers support
+he program for its emphasis upon consequences of human behavior. Over 90% of the
students, 89% of the parents, and 81% of the teachers support the program for itsl
concern with coniroversial issues. And 53% of the students, 76% of the parents,
and 877 of *the teachers approved the idea that society’s policies and leaders be
chal lenged in the classroom. |
it should b= nored, however, that despite the general support given to

the specific ideas indicated above, a full 32% of our teacher respondents rejected

the new progran for its gemeral emphasis on values.

13



5. Teacher Perceptions of Utility. Teachers varied widely in their per-
ceptions as to the real utility of the major dccuments. Although most teachers
responding to our qu- ° ionnaire claimed familiarity with the major documents

Responling to Change and Experiences in Decision Making, they appeared to be

neither strongly negative nor strongly entimsiastic as to their usefulness, ease
of understanding, organization, clarity and pedagogical value. (Appendix c.)

Similarly, though the Programs of Studies were said to be available, most teachers

were again neither strongly enthusiastic nor strongly negative about their useful-
ness.

From our interviews we learned that most teachers are appreciative of
the content of the handbooks -- but for a variety of reasons. Some perceive them
to be useful in providing the general orientation toward valuing and inquiry; others
perceive their usefulness to be in the content direction they provide; still others
value the guidance the handbooks provide for lesson planning.

Some evidence of lack of utility (or perhaps, comprehension) of the
Master Plan was found in our document analysis. For example, although the Plan
suggests that concepts be developed by rules, teacher-developed units indicate that

concept development is predominantly by example and by topie.

In swmmary, we conclude that, although the Master Plan is highlu commend-
able and highly acceptable in its major orientatioms, its internal inconsistencies
and a lack of teacher awareness of its subtle intents have rendered it far less
useful than it ought to have been. Indeed, we conclude that the Master Plan 18
still, five years after its creation, far more an idea in the minds of its creators

than it is a guide to Social Studies education in the classrooms of the Province.

14
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B. CONCLUS IONS REGARDING PROCRAM DEVELOFMENT

'n our analyses of the processes and products of program development,
we ewamined six mejor indicators of quality: (1) fidelity with the Master Plan
—- in the marters of value concepts, the Designative-Appraisive-Prescriptive
(:.A.7.) orieatation and the treatment of skills; (2) adequacy of time and re-

sources; (%) level of support; (4) adequacy of formative evaluation techniques;

(5) diFferences anong regions; and (5) adequacy of Canadian content.

L. #idelity with the Master Plan. Although the units focusing on value
issues tend to be isolated portions of instructional programs, such value concepts
as are dealt with appear to have a high level of fidelity with the value concepts
recommended in the Master Plan documents. Specifically, in 92% of the units ana-
lyzed, the value concepts incorporated into the programs matched those specified
in the Masrter Plan. However, the evidence also suggests that value concepts tend

to ger developed largely by topic, only slightly by example, and almost never by

The so-called D.A.P. orientation of the Social Studies program prescribe
that an appropiiate balance be struck between the designative, the appraisive and
the prescriptive modes. In the designative mode, emphasis is on what is, what was
or what will be and the major stress is upon the traditional academic disciplines;
in the appraisive mode, emphasis is on what should be and the major stress is upon
issues or problems having interdisciplinary bases; and in the_prescriptive mode,
emphasiz i upon what should be done and the major stress is upon the formulation
of appropriate courses of perSonal action. In our analyses of programs, we found
the major emphasis {80%) to be on the designative, a very minor emphasis (20%) on

the appraiszive, and no orientation whatsoever toward the prescriptive.

15
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The skills incorporated into teacher-developed programs also reflect
a high degree (100%) of fidelity with the Master Plan. But the skills which are
emphasized are typically lower-order skills -- recall, map reading, ctc., to the
exclusion of essential valuing skills of comparison, of dialogue, of understanding

and appreciation, and of compromise.

2. Time and Resources. The Master Plan calls for extensive involvement

of teachers, students and community in the processes of local program development.
Yet the time and resources allowed for teachers to engage in +his activity are
generally minimal.

A full 92% of the teachers polled indicated that they needed time for
program development; only 22% indicated that they were given such necessary time.

Over 75% of the teachers agreed with the proposition that students should
be iriv .+t in program development; but just over 40% viewed this as a possibility
-- because of time constraints.

The plight of the Elementary teacher in the matter of program development
appears to be a special case. The Elementary teacher is a generalist; she/he teaches
many, if not all, subjects; hence, the burden of program development in the Social

Studies appears to be particularly onerous at this level.

3. Level of Support. Teachers, in general, are not at all enthusiastic about
the kinds of encouragement and assistance they received (or rnow receive) in the task

of program development.
Most (73%) view other teachers as their best source of assistance. Some
(44%) consider supervisors and consultants to be helpful. Few (36%) think their

principals are supportive and still fewer (29%) perceive teachers' associations as

helpful.

16
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10.

In retrespect, most teachers rank the Department of Education as being
most heloful o them in implementing the new program, the local school board as
beinyg of sucond most help, the teachers' associaticn as being third, and the uni-
versitiaos as Tourth.
though teachers belisve that the Department of Education's

consultants could and should be of considerable assistance, their potential is

larpeis lost through their efforts to be, at once, both assistants and-evaluators.
q. Foreative Evaluation. Until now, no real formative evaluation of the
program has tuken place. The evaluation materials produced during the pilot-

testing phase of the new programs were not made available to teachers (and, indeed,

now appear .o have been "lost"). Individual teachers who are attempting either to
conduet formative evaluations of their own programs or more summative evaluations

of theip students' progress are at a total loss to know what the criteria or the
p

norms ought to be. Hence, the norm has become either traditional evaluation of

“ona l content or no evaluation at all.

Eradi

5. Feaicnal Differences. A very wide discrepancy appears to exist between
the quantity and quality of materials available to students and teachers in urban
areas and those available in rural areas. In most urban areas, the materials for
program development are fairly adequate; in most rural areas the materials are
quite inadequate.

Similarly, consultative and support services appear to be quite adequate
in urban ar~ds, but quite inadequate in rural areas.
Not surprisingly, therefore, the level of program implementation (as re-

vealed in *tezacher-developed Drograms) varies markedly from region to region.

17
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6. Canadian Content. In the prescribed program, there are provisions for
Canadian content. However, these provisions are unevenly distributed. While
most of the Elementary program (grades 1-5) and the Senior High program (Social
Studies 10, 20 and 30) do specify topics and themes which deal in Canadian content,
the content at both the grade ¢ and the Junior High School levels is completely
devoid of Canadian materials.

Fully 82% of the teachers polled, 79% «f the parents, and 65% of the stu-
dents believe that the Canadian content®* of the Social Studies should be increased
-- and perhaps, by inference, more evenly distributed across the grades.

It should also be noted, however, that most parents, students and teachers
would deplore an emphasis on "Canadiana" which would become chauvinistic or nation-
alistic. Instead, they would favor an emphasis which would make Canada the base,
the starting-point for the consideration of all issues -- be they world-wide or

Canada-specific.

In swmmary, we conclude that there has been considerable slippage in
the translation of the Muséer Plan into programs. Concepts are still developed
in traditional wajé -- largely by topic and in unidisciplinary ways, not by rule;
the emphasis is still upon the "designative", at the expense of the "appraisiﬁe"
and the "prescriptive”; and lower-level skills of inquiry still take precedénce
over the higher level skills of value inquiry. We further conclude that some of
the reasons fbr.this slippage are: lack of time for program development, lack of
resources, lack of comsultative services, and lack of teacher competence in pro-

gram development.

18
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C. CONCLUSTONS REGARDING THE SCHOOL/CLASSROOM SITUATION

In our attempt to assess the appropriateness and effectiveness of the
real classroom situation, we asked three questions: (1) How fully and faithfully
do various teaching-learning situations reflect the philosophy and intents of the
Master Plan? (2) How effective is the new program in terms of its impact upon
student learniﬁg? Are desired outcomes, in fact, being achieved in the classroom?
(3) What constraints have stood (or still stand) in the way of effective implemen-—
tation of the program in the schools of the Province.

For each of these questions we have a number of indicators which allow

us to arrive at summary conclusions.

Z. Fidelity of the Classroom Situation with the Master Plan. As a measure
of fidelity with the Master Plan, we selected five indicators: (1) the valuing
and inquiry orientation; (2) the D.A.P. orientation; (3) the use of "unstructured
time"; (u4) the level of student involvement in planning; and (5) the scope of

teaching-learning activities.

The Valuing-Inquiry Orientation. Althbugh about 80% of our respondents

appear to believe that the valuing orientation, controversial issues, challenges
to society, and active involvement in Societylshould-be the hallmark of Social
Studies education, fewer than 50% report that corresponding activities do, in fact,
take place in their classrooms; hence, it would appear that the discrepancy between
what most teachers perceive to be the ideal and what they perceive to be as the
real is very large indeed.

Also, it must be noted that many teachers reject tne valuing orientation
(32%); even more reject the non-textbook approach and the rotion of open student
inquiry (40%). Not surprisingly, the lecture, note-taking, and testing for the

recall of facts remain the dominant activities in such classrooms.
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In a very small proportion of the classrooms (fewer than 20%), have the
valuing and inquiry orientations become the pervasive orientations they were in-
tended to become. In these few situations, highly committed and imaginative
teachers have succeedsd in preserving the integrity of the program and adapting
it to their students' needs and interests -- with the result that truly exciting

environments for inquiry, for critical analyses, and for valuing have been created.

The D.A.P. Orientation. It was the intent of the Master Plan that, in

dealing with v lue issues, appropriate emphases would be given to the processes
of designation, appraisal and prescription. We have found that the designative
aspects of the process are dominant, almost to the exclusion of the other two, in
a large majority (over 80%) of real classroom situations; that the apprai;}ve as-
pects of the process receive attention in only about 20% of the situation;; and
that the prescriptive aspects receive attention in Qery few, if any.

resresy
B ‘o

The Use of Unstructured Time. Our evidence on the use of the so-called

"unstructured time'" portion of the program appears to be somewhat conflicting.
About 75% of the teachers indicate that students should be involved in deciding
what to do with the unstructured time -- but less than 50% claim that students are
so involved. Also, though 65% belisve that records should be kept of the problems
studied by students, only 40% claim to keep such records.

A full 25% of the students, however, claim not even to know about the
one-third unstructured time -- and many of those who do know about it refer to it
as a "myth". They allege that they are only minimally involved in planning the
use of this time, ‘and claim that their inputs to the planning process are used only

if they coincide with the teacher's interests and intents.
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Level of Student Involvemcnt in Planning. Though about 85% of teachers

believe that students should be involved in selecting issues for analysis, only
50% do, in fact, claim to involve students in this activity. Only 35% of the
students, however, believe that they are so involved.

Similarly, while 74% of the teachers believe that ample opportunities
are provided "for the exploration of student feelings', only 45% of the students o
agree. And while 71% of the teachers claiﬁ that ﬁbehavior is examined from many
points of view', only 49% of the students think so.

In summary, there appear to be two fairly large discrepancies here:
one, of the order of 35%, between the extent to which teachers believe students
should be involved in planning and the extent to which teachers believe students
are involved; and the other, of approximately 25%, between what teachers perceive

the situation to be and what students perceive it to be.

The Repertoire of Activities. The new Social Studies program virtually

mandates that teachers and students engage in-a wide variety of teacher-learner
activities -- independent inquiry, group discussion, role playing, simulation,
community analysis, and so on, depending upon the substance and the object of the
learning experience.

We have found that, in what might be called "traditional classrooms',
the lecture and note-taking are still standard fare. In classrooms in which the
newer orientations have been adopted, the individual student research report has
become the major activity -- to the virtual exclusion of all other strategies.

Hence, it may be said that a very limited repertoire of learning activities

pervades the Social Studies classrooms of the Province.

in light of all of the foregoing indicators, we conclude: that the new
program is operative at some minimal level of fidelity with the Master Plan in
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that L6 48 operative at about 50% level

pirtuai iy all gelonls and elanirooms;
LIe I B T I 4 »y i’ 2
S L gy D and that 1t Is operative at a considerably

i1 but « few classrooms.

Songd

ceeieby level of fidelita

Final Measure of Quality. At the outset. we

mrct acknowlodire that @ do not have the kind of data (before and after measures

hehavior) which would »naizla us +o make unequivocal statements about

Che dmnacrs of ~ha new progran.
data we have are In the form of student opinions and parent opinions.

st e interpected with great caution for the reason noted at sev-—

A H Triae [Ent .
ANl Dz Uipn e

cral points In fhis revort -- namely, that the new program has been implemented at

variows levelo oF authentici+ty and, hence, that different students may be reporting

enocignificantly different progsrams.  liowever, the following seem noteworthy.

£ +the Trogram on Students. Students' views differed, as one

T v o =
L anns 0

would suspent, regarding the ultimate impact the Social Studies were having upon

thom as persons.  From our questionnaire survey, for example, we gleaned that just

cver half (52%) believe that Social Studies classes do, in fact, help them to
arriva at zolutions to social problems; that, similarly, just over half (51%) be-

ial Studies do, in fact, help them to reassess their attitudes,
hetiefs and values; buft that only 37% believe that they are provided with "real"
corortunities to act out thefr value choices and learn the consequences; and that

till fewer (13%) belleve that experiences in Social Studies do cause them to change

thelr behavioe in daily life.

Porceprual Difflcultiss. Earlier in this report, we noted a very wide

discrepancy between teachers' percebtions of what ought to be and what 7.2 in Social

Studies educetion. In general, students' opinions support these discrepancies ad-

But there are also some significant discrepancies between
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reported that in thelr classrooms ample opportunities are provided for the

"exploration of student: fecling:'', only 45% of our student respondents agread.

w

imilarly, while 71% of the teachers claimed that "behavior is examined [from many

points of view', only 3% of the students agreed.

Such diserepancies seem to suggest that, even though teachars intend to

s

provide certiin opportunitiss and experiencas for students, students often do not
realize (op Lelieve) such exporiesnces ave being provided.
Similarly, many, aany students helisve that they are not allowed suffi-

involvement in program planning. Hven the sqo-called one-third unstructured

time, rhey allegs, 1o almost torally planined Ly teachors. An a result, students
claim to be unaware of +the objectives of many activities and, hence, TO profit less
+han +they ought to.

Finallv, the students we interviewsd tended to corroborate our judgments

(From the questionnaire and teacher interviews) that authenticity in program im-

plementation and affactiveness varies from classroom 1o classroom. One student

had developed a formula which he expressed somewhat as follows: "In any three
years, the Junicy High or thé Senior High years, a student ié likely to get one
vear of boring lectures, note-taking, memorization, and tests; one year of point-
105, ungulded student projects; and one year of really exciting experiences -- with
+he +eachor plaving an important role but allowing the student to participate fully.
That one year makes it all worthwhile."

(whep students agreed with this general diagnosis. And they concluded

~ e or e 7 I~ 4 - E J
simply: It all Jdepends on the teacher.

In swwmary, it must be recogn.zed that the evidence on the impocts of the

i

new procean cn students 15 Very skatehy. Cleariy, however, most students do not

.

beiieve he program 18 hoving a major Lmpoct. Fupthermore, they claim net to be
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17.

in tune with many of their teachers about the major orientations, strategties,

and intended outcomes of the program.

3. Encouragements and Constraints. Why has the program not been more
evenly installed in the classrooms throughout the Province. What constraints
have stood, or still stand, in the way of effective implementation?

There appear to be at least five partial answers to this question:

(1) a tendency to dichotomize the various positions in the philosophical and
pedagogical belief structure underlying the Social Studies; (2) the availability
or non-availability of resources; (3) the presence or non-presence of encourage-
ment, support and consultative assistance; (u4) the demands of the program develop-

ment task; and (5) basic teacher qualification.

Dichotomization. Perhaps nowhere in education is.the tendency to dichoto-

mize positions and beliefs as great as it is in the Social Studies. Many teachers
believe that one engages either in valuing or in the acquisition of knowledge ~-
but not both; either in interdisciplinary studies gz'in rigorous inquiry -- but not
both; either in discovery-oriented activities or in learning -- but not bothj; and
so on. The dichotomies are endless. As a result, many teachers believe they must
be willing to sacrifice the socially and personally maturing experiences of valuing,
critical analyses, and social activism, if they are to provide a "solid" education.
Conversely, other teachers believe they must be willing to sacrifice skills and
knowledge, if they are to allow students to engage in inquiry, in valuing, and in
what they perceive as "random" student activities.

Too few teachers (and students) are able to ''get everything together"
into a legitimate and consistent patterm of Social Studies education. Too many
tend to incline too far in one direction or the other -- toward free and open student
inquiry, without the appropriate knowledge and skills or toward the mastery of facts,
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without experience in inguiry, in valuing, or in critical analysis and involve-
ment. No doubt this tendency to disagree on the basic belief structure of the

new program is an important factor in its pattern of implementation.

Resources. Though some schools are now developing or acquiring fairly
rich resources in the Social Studies, most teachers are still mindful of the early
days of the program when appropriate resources simply were not available. Indeed,
in some schools materials are still either inappropriate or in very short supply.

Not surprisingly, many teachers and students believe that a return to
a standard, prescribed textbook is the only solution to the problem.

Clearly, the new program is very dependent for its success upon a variety
of learning materials of many forms. Unless such materials are available, the pro-
gram will flounder -- as it has. This unevenness in resources appears to us to be

another major factor in the pattern of program implementation.

Support and Encouragement. Teachers report that the support, encourage-~

ment and assistance they have received has been minimal and varied. Though most
teachers (over 60%) considered the Department of Education to be most helpful in
orienting them to the new program, and though many teachers (over 55%) from the
large urban centres reported that district-wide services were and are provided, in

the final analysis, teachers viewed each other as the best source of assistance and

encouragement.

Over 50% of the teachers did not view their principals or teacher organi-
zation as helpful or encouraging.

Again, it seems clear that patterns of assistance and encouragement in-
fluenced patterns of implementation. In larger situations, where teachers could
turn to each other and/or to distriet services, implementation tended to proceed.

In other situations, where both c: gial support and consultative services were
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minimal or non-existent, teachers tended (and still do tend) to revert to what

they know best -- the teaching of traditional Social Studies.

The Burden »f Program Development. Very few teachers (19%) reported

that they were provided with time for planning and program development. This,
coupled with the scarcity of resources noted above, no doubt still impedes pro-

gram implementation.

Teacher Qualifications. Approximately 50% of our teacher respondents

reported that they held university degrees in history, geography or the social
sciences. This i3 not surprising since slightly over half (52%) of our respon-
dents were Elementary teachers and might well be expected to have majored in
language arts, early childhood education, or whatever. [However, 14: ‘-eported
majors in English or physical education. ]

The point is this: there are many teachers struggling with the new
program who, for whatever reason, are basically unprepared to deal with it.
[We interviewed some High School Social Studies teaghers, for example, who had

majored in fields unrelated +c the Social Studies and found them to be quite un-

19.

comprehending of the major themes of the program. To these teachers, such notions

as inquiry, valuing, critical analyses, and so on are little more than slogans;
when attempts are made to implement empty slogans, the results are as often mis-

educative as they are educative. ]

We conclude that basic teacher preparation (and deployment) is another

critical factor in the implementation, non-implementation, or mis-implementation

of the new program.
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Parental Knowledge and Involvement. The architects of the new Social

Studies program anticipated active involvement in planning by parents and the
community. This involvement simply has not developed. Indeed, very few parents
are even knowledgeable about the program. If any are involved in planning, we
were not made aware of them. Very likely, this lack of community knowledge, in-

volvement and support has been a further reason that the program has not gained

the momentum anticipated.

IV. SUMMARY JUDGMENTS

Some of the foregoing findings and conclusions were formulated upon
fairly concise and quantifiable data. Others, however, were synthesized from

observations and impressionistic evidence.

The task now is to move from these various sets of data and indicators
to our final set of judgments or evaluations. These are summarized in the Profile
on the next pagé.

It will be seen that attainments vary markedly, in our judgment, among
the various dimensions of the Profile. For example, we have judged the Master
Plan to be excellent in its orientations and fidelity with the goals of education,
but somewhat lacking in its utility. Similarly, the programs were judged to be
reasonably faithful to the Master Plan in the expressed value concepts and skills,

but much less faithful in the treatment of values and skills.
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A PROI'ILE: THE STATUS OF THE SOCIAL STUDIES 1975

Low ; } | - #igl

. The Master Plan

1. Fidelity with Coals of Education

2. Appropriateness of Orientation

3, Level of Internal Consistency >

4. Level of Teacher Awareness ‘4’»

5. Level of Teacher Familiarity —p

6. Acceptability: to teachers
to students
to parents

7. Perceived Utility to Teachers >

\ A 4

3. Program Development

1. Fidelity with Master Plan
(a) in value concuepts —p
(b) in concept treatment —P>
(c) in D.A.P. orientation —p
(d) in skills
2. Adequacy of Time
3. Adequacy of Support
(a) from the Department
(b) from the District
(c) from the University
(d) from Associations
4. Level of Formative Evaluation
5. Extent of Regional Equality
6. Adequacy of Canadian Content

v

C. The School/Classroom Situation

1. Fidelity with the Master Plan
(a) in the valuing orientation

—»
_:—:;

(b) in the D.A.P. orientation —Pp
—»
—_Pp
—b
—»
—b

(c¢) in the use of unstructured
time
(d) in level of student
involvement
(e) in scope of activities
2. Impacts Upon Learners
(a) in problem solving
(b) in reassessing beliefs
(¢) in deciding behavior
(d) in forming life styles
3. Level of perceptual agreement
between teacher and student

4. Adequacy of resources

5. Level of support & encouragement
6. Adequacy of planning time
7
8

. Level of teacher qualifications
. Level of parental involvement
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Clearly, this iz & mized ceport card. In the very complicated pro-
cesses of innovation -- of clavifying the grand idea, of communicating that
idea to practitioners, of translaving it into programs, and of installing these
programs in classrooms -- there has been a grear deal of "slippage".

Some of the causes of the slippage thar has occurred are now not

difficult to identify:

i. From the outset, there has not been a high degree of consensus on
the basic philosophy, the orientations, or the objextives of the

naw progran.

ii. Also, from the outset, there has been a serious shortage of support
and resources of all types -- moral support and encouragement,
guidance, consultation, instructional materials, and planning time.

iii. Many teachers, because of their inadequate or obsolete preparation
and/or mis-placement, simply are Tiot able to cope effectively with
the demands of the new progran.

iv. A wide-spread failure of schools to involve their communities in
the planning and implementation of the program has effectively
excluded the community as a source of encouragement and impetus.

v. Finally, the fact that teachers have declined to "take students into
+heir confidence" (or to put it another way, have not "effectively
recruited students" to the orientations, the objectives and the
strategies of the new program) has resulted in dysfunctional gaps
hotween teachers' and students' perceptions as to what the new
program is or should be al about.

V. RECOMMENDATIONS

We were asked to take stock of a particular program innovation at a
particular point in time in its evolution. We were asked to judge that innovation
-— on the basis of its appropria:- ness, the extent of its implementation, and its

effectiveness. And we were asked to recommend on its future.

O 29
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In general we have judged the Master Plan of the program to be appro-
priate -- but in need of refinement. We have judged the implementation of the
program to have becn difficult, slow and spotty -- and, hence, in need of further
impetus. And we have judged the effectiveness of the program to be not only
spotty, corresponding to the uneven pattern of implementation, but «lsc consider-
ably short of expectations even in situations where the program has been reason-
ably well installed.

These judgments may appear harsh. They may be interpreted by some
readers as good and sufficient reasons (if they are indeed valid) to call for a
retreat from the new program. We would disagree. The history of innovation is
replete with "mixed report cards" -- uneven patterns of acceptance, uneven patterns
of implementation, and uneven patterns of effectiveness.

Yet we are convinced that, after a five-year trial period, the program,
as it operates in some situations, has demonstrated that it has an exciting poten-

tial. How is this potential to be realized?

A. RECOMMENDATIONS RE. THE MASTER PLAN

We have judged the Master Plan to be appropriate in its broad goals and
its general orientation. We have further concluded that it has the potential to

generate exciting and appropriate programs. Hence, our first recommendation is:

#1. That the new Social Studies program be continued -- with certain
refinements, to be noted later.

We have also noted, however, that the Master Plan Suffers from some

rather serious internal inconsistencies and is further weakened through lack of
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teacher familiarity, understanding and acceptance. We recommnend:

ly prove to be an onerous and difficult task.

ave mixed; philosophies are entrenched; and experiences have been varied.

24,

That the Department of Education undertake a reassessment of
the Master Plan and a thoroughgoing revision of the major documents
in which the Master Plan 1s articulated. As a minimum, the revised
documents should:

i. clarify and expand the specific orientations and illustrate
how these may be subsumed in the various themes and topics;

ii. clarify provisions for student (and/or comnunity) inputs to
the goals and content both of the general program and of
the "unstructured time';

iii. distribute Canadian content more evenly across the grades;

iv. recexamine the theory of "expanding horizons" as it applies
to the themes and materials of the program;

v. express the messages of the Master Plan in language compre-
hensible to all teachers -- specialist or non-specialist.

The reassessment and revision that we suggest in #1 above will undoubted-

as a matter of strategy, we suggest:

#3.

B.

Hence,

For attitudes toward the Master Plan

That all relevant groups (Department of Education, Local School
Authorities, the Teachers' Association, Faculties of Education,
Students, Parents, and Citizens) be invited to participate in the
reassessment and revision of the Master Plan; and

That somo appropriate instrument such as an ad hoc Task Force
be created for the conduct of the task.

RECOMMENDATIONS RE. PROGRAM DEVELOPMENT

We have further noted that, although the architects of the new program

hoped ard assumed that program development would proceed at a vigorous pace at the

local level, little was done to ensure that such would be the case. As a result,
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the activity 'has been spotty an. . mixed quality. We believe the activity
should now be given a new impetus and a new turn toward quality. Hence, we

recommend :

#u., That the Department of Education create (or cause to be created)
new instruments or agencies for the promotion and refinement of pro-
gram development;

That these instruments (agencies) be allowed and encouraged to
take on various forms -- depending upon size of local region, extent
of local resources, etc.;

That these agencies assume sixz major functions:

i. to design model programs,
ii. to serve as demonstration centres,
iii. to train consultants and programers,
iv. to develop prototype materials,
v. to give leadership in formative evaluations,
vi. to serve as a clearing-house/communication centre; and

That care be taken that these agencies remain "service oriented"
(i.e. provide incentives, expertise, support, etc.) and not develop
into a new level of bureaucracy.

C. RECOMMENDATIONS RE. THE SCHOOL/CLASSROOM SITUATION

We have noted that many teachers, when confronted with the new program,
tended to react in one of two ways: either by remaining unchanged -- and continuing
to fungtion as the directors of learning, the transmitters of knowledge, ‘and the
evaluators of student progress; or by changing completely -- and moving from direc-
tors to observers, from participants to spectators, from the foreground to the back-

ground of the learning situation.

[One observer described the latter tendency in a parody on a familiar

song: '"Where have all the teachers gone?']
We believe that the undirected student report is not a particularly ap-

propriate alternative to teacher domination of the learning environment. Indeed,

we recommend: Q9
L
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#5. That teachers and consultants be encouraged to strive to achieve
a broader repertoire and a better balance of both teacher and student
activities in the classroom;

That the purpose of the activity (be it interest-generating,
question-clarification, information-gathering, data-analysis, conclu-
sion-drawing, judgment and/or valuing) be used as the basis for
establishing the role and function of the teacher at any particular
point in time; and

That teachers participate actively in all types of classroom
activities to monitor and guide inquiries, to ensure that the various
orientations and purposes of the program (concept development, skill
development, value inquiries, the D.A.P. balance, and so on) get
meaningfully incorporated into learning activities.

D. MISCELLANEOUS SUGGESTIONS

1. As indicated, there appears to be a rather wide-spread belief among
students, teachers and parents (along with such agenciés as The Committee for an
Independent Canada) that Canadian content ought to be increased in the Social

Studies and distributed more evenly across the grades.

We do not quarrel with that belief; it is surely reasonable to hold
that Canadian citizens should have some grasp of the historical, geographical,
cultural and social bases of their homeland.

RBut we have noted that in some circles (both within and outside the
classroom) this renewed emphasis upon Canadiana has taken on a highly national-’
istic, chauvinistic quality. Also there is a new demand for a kind of encyclo-
pedic knowledge of Canada's history and geography. These turns are completely
incompatible with the expressed goals of education and with the fundamental

orientations of the Social Studies program. Hence, we suggest:
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He . That teachers and program-developers exercise appropriate cau-
tion as +they move toward increased Canadiana in the curriculum.

That Canadian content be used, appropriately, as the vehicle
for many inquiries, as the starting point for others, and as the
‘reference [oint for others; but
That tuc desire For more Canadian content not be allowed to be-
come the excuse for subverting some of the other important goals of
the program.

2. We have observed that patterns of student involvement in Social Studies
planning are mixed. In some cases, students are in no way involved; in others,
they are involved quite superficially; and in still others, they are allowed to
"take over" certain portions of the program, turn it in the direction of their
current whims and interests, and deal with it as they see fit.

We believe that no one of these patterns is entirely appropriate. Stu-
dents should not be excluded from planning. But neither should they be included
in = superficial or patronizing manner. Nor should they be allowed to plan ana
conduct their activities without teacher guidance. Instead, students shoula be-
come partners in the planning process and one of the goals of the endeavor should
be to make them become skillful and committed through the experience. Specifically,

we suggest:

#7. That deliberate attempts be made to familiarize students with
the aims, the orientations and the methodologies of the Social
Studies program;

That students be deeply involved in the processes of clarifying
goals, of planning activities, and of assessing progress; and

That, through these and other means, a commonality of perception
be sought between student and teacher. '

co
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3. The new program is toured as one in which the student develops an in-
terest and a skill "in making the world a better place in which to live'. Yet,
we have found that, in very few instances is there any real or meaningful contact
between the Sovial Studies classroom and the "world out there'". Parents and com-
munity groups are totally uninformed about the Soclal Studies program; they are
in no way involved in planning it; and they make little or no contribution to its

implementation. e suggest:

#8. That some kind of communication device(s) be initiated, either
at +he Provincial or local level -- or both -- to inform the public
of the purposes, orientations, and strategies of the program;

That deliberate attempts be made to involve parents and socliety
in planning; and

That community resources be used maximally in Social Studies
education.

Yy, Finally, we have noted a wide variation in the competencies that various
teachers bring to the task of implementing the new program. Some are steeped in
the +paditions of the past and have difficulty either accepting the new orienta-
tions and/or implementing them effectively. Others are generalists (or trained
in anorher subject field) and have difficulty coping with the materials and the
modes of the Social Studies.

We think the rather wide-spread belief that "anyone can teach Social
trudies" is totally wrong and does nothing but damage to the program -~- not to

mention the students involved. Hence, we suggest:
=
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#s. That Gchool Aanthopritics exercise caution in their hiring and
deploving practices -- to ensure that teachers are qualified for
+he tasks auoieoneds
That enlichitenced programs of in-service education be initiated
cooperativel by lLocal Authorities, the Association, the Universities,
and the Department to engage practicing teachers in self-development
through: short courses, involvement in projects or program develop-

ment, vicitation programs, and so onj and

That special consultative and information services be provided
for non-specialists -- particularly Elementary t+eachers.

A CONCLUDING THOUGHT

Throughout this inquiry, one very troublesome issue has returned to
us over and over again. This is the matter of teacher selection.

1t now appears abundantly clear to us that no depth of scholarship,
o teehnical excellence, no classroom expertise will serve the needs of the new
Social Studies program unless the personality and the disposition of the teacher
are supportive of its intents.

About one-~third of our teachers reject the inquiry and valuing orien-
tarions, and less than one-fifth actively promote them. Effective programs of
reacher education may do much to change these ratios. It is clear, however, that
many candidates for teacher education enter professional programs with attitudes
and philosophies and convictions (variously derived from the home, the church,
or the community) which are partly or wholly antagonistic to student prerogatives

of open inquiry and valuing. 1In many cases these characteristics are so firmly

29,

ingrained that no amount of study (disciplinary or interdisciplinary) and no amount
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of liberalizing experience (professional or other) will dispose them towards other
than estab Listment kinds of thinking and acting in the classroom.

Ts this not a kind of sabotage?

We now require from all teacher-education candidates indications of aca-
demic potential comparable to that for other kinds of professional education.
Should we not also require from them (especially those who, like Social Studies
teachers, will be dealing in areas of social alternatives) indications of intellec-
tual flexibility and openness -- together with the disposition to encourage these
charactoristics in others?

Given the fact of our pluralistic society and a Social Studies program
that purports to accommodate a plurality of positions and values, is it reasonable

to leave the implementation of that program in the hands of teachers who, themselves,

cannot tolerate pluralism?
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Una+ of the material in this Appendix has been extracted from our
prolininary veport, Cocial Studies in Alberta: Prospects for Evaluation,

which was cnbmirted in January, 1974,
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Pt carly 10", g number ol forces hepan teoome vee o Atbe pta
e o ather drastie pevisions of the Social Studies proprams then in
Do i the end of the decade, new program: had been developed for all
vebe Inothee Plementary and Secondary schools.
oncral to the propram changes were a number of assumptions and

o el Faith: (1) that Soclial Studies ought to include much more than
Vi teeelltionad diseinlines of history and geography and, indeed, ought to
Car e he cdndent te the major conceptual frames and mods . ol thought o7 il
cee Lelal seienees: (2) that rote memory and the simple nwistoooof oo oupght
Tuo oy to oo fnquiryv-orientod experionces; (2) that the processes ol
colnine cnght to he o ocontral aspect of all learning experiences in the sociul
“ie (h) that restbooks and other kinds of obsoleceing materials ought to
Sl was te more teacher-prepared learning materials to keep the cou!om . rary
aree . of the snbject alive and up-to-date; and (5) that students aud parents
st have a oprood deal o say about the selection of materials.
These and other ascumptions and articles of taith, held by the early
anciiites to of the programs, have not gone unchallenged. Indeed, analysts of

ool Stwdie s prosram. and the teachers who attempted to implement the new

oame continge to roisc troublesome questions:
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L b b d A T e et e i ew Buedonss it bt
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Lo e e T et Lo peogeans e tad Lod Wik the e
Gl e che progeams prodacing the andTeipated (or desired)

S e g e et e oft Dudlviduals e an st miflew:l

(o ‘ ! FArAREE Pl l" Ay ey I /{ by Yy e N o

o M ' J D (A T A A A S I ST B (1Mot Lonn whtet woulad be appraopad iy Or
UL o mmes o e vy diEFTenlt questions that were addressed in
! i | EH}"‘,' .
I. ORILCTS OF THE STUDY
Toseneral, the obijoct of our study was to deseribe the new Alberta
T antien proprams, o asesg fhe Appropriatenens and wffectlivenes: of
o o o i, At to iadgee whether and how the programs oinpht to be modi-
: ' ta Sloaresd T the Dutare,

Moro anecitically, onr ehjactivas wore:
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i to deseribe the actual operatbions of i pw fporeamg == fod
they were implemented, the Lteaching v lon T e it G
how srndents are ovaluated, how and by Al oot ot T ue e e

and materials deve lopeds

stintenoo of rho go=anited HEALNE A1 QAo R P

P

Li. ot wertfi othooo
to determine the axtent o which "whas Tttt b wart intese il
Tii. Lo gurpen thoe attl

tha e proprans;

fudes of teachers, papresitn, and studeai 1o

<

to compare the operational obivctives of rhe Social Studies proe-
grams with the approved "Goais of Rasic bducarion in Alberta®

v. to Judge the aeffectivencss of the programs in achieving their
aims;

vi. to Tdemtify factors which have contributed to the successes and
failures of the programs; and

vii. to recommend changes.

TT. THE ROLES AHD COALS OF EV?EUATTON?

Tollowing Scriven's admonition, we tended to regard the purpose of
this evaluation in two ways: (1) in terms of the gans of evaluation, and (2)
in terms of the roles of evaluation.

Viewad in terms of goale, the purpose of any evaluaivion is to assemble
appraisive information about rhe worth of an object -- in our case, the nev
Sonial Studies,

aut viewed in terms of roles, the purpose of a prograi evaluation is
to provide decision-makers with appraisive data to inform their task of judging

alternatives and making choices.

1. .. . .
"hosw ohicctives are quoted from the Memorandum of Agreement of September kb,

1974, which =et the terms of reference nf the study.

Yuch of this background, conceptnual material was first presented in Downey
Research Associates, Social Studies in Alberta: Prospects for Evaluation, a
preliminary report to the Department of Education in January, l1974.
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Seriven points to the potential confusion between the goals and roles
of wvaluation in the fellowing terms:

Iuilure to mare (the) rather obvious distincticn between the
nolen and goals of cvaluation ... is one of thie factors that
s led to the dilurion of the process of evaluation tc the
polnt where 1t can no longer serve as a basis for answering

the questionz which are its goal.?d

T10. DIMENCIONS OF UVALUATION: VERIFICATION, VALIDATION AND VARIANCE

1t has been suggested in the Alberta Department of Education's publica-

Coo bl fon Cuidelines, that "evaluation activities are an attempt to deter-

L,

. . ; . . . . L . . s
mite how well educational objectives are achieved". This activity we refer to

Ao veri fMoations in i, ebjectives are the principal guidelines for evaluation.

While veriricatlon'ls a necessary dirension of any evaluation activity,
ir is net, in our view, a sufficient one. What is lacking, when procedures of
copiTicat ion alone are used, is any attempt to assess the worthwhileness of the
reals and objectvives of the educational program under consideration. It is such

o csiment of the worthwhileness of these goals and objectives we refer to as

validation. Only when the two procedures are used to complement each other can
o comprehens ive and adequate evaluation result. By employing both verification
and vailidation we can attack the two evaluation questions which Stake points out
ran lopicallv be anked about any educational program: (1) Does it achieve what

. ; \ e s s . . 5
i-n maker intends? (2) Is what it is intended to achieve worth something?

G, - , - ) .
¥, Seriven, "The Methodoliogy of Evaluation". In P.A. Taylor and D.M. Cowley,

Tvaluation, Dubuque, Iowa: VWm. C. Brown Co. Publishers,

[ Ty zov It 3 -
Feadinge in Curriculum

1577, pp. 28-30.

C. Rhodes and €. Lomas, Lvaluation Guidelines, Department of Education,
ta, 1972, p. 1.

e

Daniels, LePoi R., The Justification of Curricula. A paper presented at the
AERA Annual Meeting. New York City, 1971.
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While the procasses of verification and validation may he quite

different in pursone, thev are & in procedure. Jimply stated, an objeat

of vvaluarion in selected, a4 crirerion in adopted, and = comparison is made in

arder Lo ancertain the extent to which the object of evaluation has mat the

epitovion.  Por purposes of hoth verification and validation, the objects of

svaliuarion will be the same; the oriteria for ovaluation, however, will diffnr.
When the process is one of verification, the criteria will b internal to the
E et . et

Lropram and will consist of the inrents of the program designers.  Wnen the
process s oone of validation, the criterion or criteria will be external o +he
program and will be independent of the intents of the designers. TIndeed it may
be the intents of the designers which are being appraised.

Analytic descriptions of both the object of evaluation and of the
svaluation criterion are important and essential aspects of any evaluative under-
taking, as is the making of the comparison, i.e., ascertaining the extent to
which the object Fulfills the criterion. Since we assume that there can never be
a perfect congruency between object and criterion, it is in the attributing of
meaning to the nature of the sc-called discrepancy, that we regard as being the
rast critical aspect of any evaluative undertaking. Too long, we feel, it has
been assumed that a lack of perfect congruence has been regarded negatively by
evaluators and decision makers, with the result that the ferm "discrepancy' has
acquired negative connotations which were largely unintended when it was intro-
duced to the literature of cducational evaluation. It is to avoid such connota-
tions, and to avoid conceptual difficulties in our discourse that we introduce a
further term, variance. 'The notion which we wish to convey through this term is,
as bafore, a lack of congruence, but one which may result from either losses or
addivions (Side-effcéts or unintendod effects) which may be oither negative or

positive, or a combination of the two.
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-

Tnoammarys, then, onr o approdchs toothe evalnuation revolved around

‘ CLoTLr St aenrut veritication, sialidation, and variance.
Iy. GOMALNS OF EVALUATION:
TR CHMPLEMENTATION, VYVALUATION

e of cur carly protdems in the development of this plan of evalua-

Ciod i i precice ldentitication of the objeect or the "what' of the evalua-

cien wepe soupht from afnumber of sources: discussions with teachers,

et bons of documento, diceussions witn Lepartmental officials and advisory

commlbtenn, and L0 Olt.
11 the ideas, so generated, temded to fit rather neatly into one of

by e 3 ~e
three domains:

. Instruction -- the way the prcgrams operate in the classrooms
of the Province;

i. Implementation -- the way the new programs were initiated in
schools and classrooms; and

iii. Formative Evaluation -- the way in which the pregrams were
moniitored and improved during the initiation stages.

Then i+ each of these domains, it became possible to conceive of the
set of acrivities or processes which, in turn, produced various cutcomes or
troducts:  from master-planning to a master plan, from program—development to
~ programs, and from transactional activities to terminal outcomes, pro-
duets or data.

The three domains -- along with the various processes and products --
apre summarized in the conceptual framework on the next page. This conceptual

- tem gemepatred the questions which were to become the substance of our

avalustion. —
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v, MUTHODS OF TNQUIRY

techniques and staged cur activities

H

Weo emp ioyed [ lve evaluative

v Tive covresponding phasaes:
S Cne wan an analysis ond asscessment of the Master Plans them-

L the tracitional techniques of documentary analysis. This

v U

civity cielded specific data for certiin aspects of the study, and also

demern et ideas and inctrument items for phase two.

A fhaoe Two was a questionnaire survey of a sample of teachers, stu-

i e rarents.  This survey produced much of our attitudinal data and 2iso

Come noednl derseriprive materials.
.

- ihase ihree wao an in-depth analysis of teacher-developed programs --
co Gerepmine the ewtent to which these follow or fail to follow the principie:r,

“1icics and the suidelines of the Master Plan and the extent to which theyv

copnare with the approved "Principles of CGeneral Education'.

i The Fonrth data-gathering phase was a series of site visits to a sam-

ii

ol of schools throughout the Province, for the purposes of interviewing teachers,
dente and parvents, of examining resources and materials, and of observing
cloasroons Tn operation.

. The fifth.and final phase of the study was one of synthesis and judg-
ment.  During this period rthe research team attempted to "put togerher' all of
to identify and correct inconsistencies, and 1o arrive at warranted

thee Vindings,

crnelusions, judgments, and recommendations.

Tt will be noted that some of our activities were planned to give the
study breadth and comprehensiveness; others were planned to give it depth and
he noted that there was considerable redundancy in

Tnrensiveness.  Also, LE will

fffavtn -- for we wished to use each successive activity as a verification

our &

i axplanation of what had been found in earlier activities.

Al
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THE SOCTIAL STUDIES IN ALBEPTE -- 14975

REFPORT 0F 411 ASSESSMENT

APPENDIX B

CRITIGUES OF THE MASTER PLAN

1. A CETTINUE OF THE 1971 ALBLRTA LLEMENTARY SOCIAL STUDIES CURRICULUM

l. ls the program conslstent with social reality? ........c.ocoece.. bl

2. Is the program consistent with the broad stated goals

For the FElementary SchO0lsS? wueeeeeieereesesasesasasesceceness U5,
3. Are the goals valid and comprehensive? ............ovveeen.e.. U8,
4. Is the program well organized to provide sequential

Jevelopmant of the g0alS? ... ieeiiiiiiiersnneraenssccitenneens 52.
Y. Is the prosram consistent with the characteristics of
CRLLATENT o v ve s eesensenonseseseaasassssesssssensssaceessssansss O3
. Tz the program consistent with characteristics of teachers? .. 55.

7. Is the program internally consistent? ....ieeeecieenenianeenne 57.

NI TS 1ON o v e eessnceeenasssssananasassssssssanssessosasassesaoss 0Ol
RO EQIENCAE v eensensseessosesssnssssanasosasesssassasasenansasanas 630

2. Al ANALYSIS OF THE 1971 SECONDARY SOCIAL STUDTES CURRICULUM
PUIDOBE e eesssoeeeansssnsnnsssasssaattossasoassssttosssssoassssscss 66.
Program Intentionalitys. MAN +ueeeeeieenirenreeienenrnenenaenaa.. 68,
Perspeetive on Man:  DBased .oeiieiieeieeraiiitiiiitiicititienenn 69.
Porspective on Man: Gchemen of Reference ..ovveviecenciencecnnen. 76.
Perspective on Han: CONTEXEL weveeenseeessreerosessecaaneenanaaas B0,
IMPLicAtions «ueeeuseeeeenioasans nseaenscstsesssssnaaanasenaaanss 8l

B LIOEPADIY «eveernnsnseessssneensasonanassocssssessssssssansass 860

The critique of Lxporiences in Declsion Making was prepared by C.
Chamberlini the analysis of Responding to Change by T. Aoki and W. Werner.

‘Though each is referenced to the particular document under review,
hoth eritiques are generally applicable to the two programs.
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APPENDIX B.]

A CRITIOUE OF THE
MENTARY SOCIAL STUDIES CURRICULUM

pLEMEN

HER Haﬂ my cholee now, in terms of a curriculum project for the

eventicea, it would be teo find a means whereby we could bring society
Liek to ito senne of values and priorities in life. I helieve I
would e quite satisfied to declare, if not a moratorium, then some-
thing of a deemphasis on matters that have to do with the structure
of history, the structure of physics, the nature of mathematical
cons latoney, and deal with 1t rather in the context of the problems
rhat face us. We might better concern ourselves with how those
problems can be solved, not Jjust by practical action, but by putting
Fnowiedpe, wherever we find it and in whatever form we find it, to
work in these massive tasks.l

Jerome Bruner, 1971

The curriculum exists only in the experiences of children; it does
not exist in textbooks, in the course of study, or in the plans and
inrentions of teachers.?

William Ragan, 1966

in assessing the validity of the 1971 Alberta Elementary Social Studies
curriculum, Bruner and Ragan provide bases for examining its main strengths and

ite main weaknesses. Tt is at its best in being consistent with the social reali-
+ies Bruner is concernad with in his 1971 statement. Its most serious weaknesses
aphear to be in making the transition from a written course of study to actual
experionces for chiildren.  This paper poses seven questions about the 1971 program,

and in avtempting to answer them provides an analysis of some of the main features

af +he program esplainad in Dxperiences in Decision Making, the 1971 Alberta Elemen-

tarsy Social Studies Handlook.
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7. Iz the program consisiont with cocial realtty?

Cor aep ety yoaors cnrricoalar theorind bave emphasiaed the need

For tre propram o be rooted inonccial reality. In 1907, Dewey was volinting to

' B Y e o o oy Ly s g [P ~ ey [olE PR
Uelpe Pyndamental Tactor srocans being the nature of the child

ans e satare of the tocie
Stanleyv, an Sheros woere clainming wide a-reement "that curriculum jrinciples and

) . . e B o . -
crocedurcn should be grounded In scocial reality’™. Bruner's 1971 pl=a is repeated

Feere rapid technological changs has had on our so-

Svomany today whe note the ef

ciety, thé lag of social adjustments, and the need for a school program which is
designed to help prepare children to understand social reality, with all its prob-
lems, value conflicts, and potential satisfactions.

Ragan states that:

We live in the midst of vast technological revolutions which render
ohsolete the structure and operations of manv of our social institu-
tions and raise the nced for the applicat--:: -7 human intelligence
to the solution of problems of living as ne. 3 L.fore . . . Pupils
must be taught to think for themselves and to develop solutions to
problems rather than mercly to memorize answers . . .9

A similar concern is reflected in the views of a number of promirent
Social Studies educators. HNHichols and Ochoa have stated:

A vafe predicrion for the children who are or will be enrclled in the
elementary schools of this decade is that their adulthood will be
characterized by increasingly complex soclal issues. Some of these
icsues ape likely to be cxtensions of current.and historic conflicts;
other issues Lave yet to be identified. The problems inherent in
continuing technological development, expanding urbanization, increas-
ing population, and growing environmental pollution can be safely pre-
dicted for the year 2000. If educators are genuinely concerned with
Adaveloping a generation of socially competent adults who can skillfully
address such preblems, elementary social studies textbooks need to be
organized around these pervasive social issues.®

Goldmark (1968), addressing herself to the objectives of education,

has voiced similar sentiment::

o1
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en we are cducating at present will be living in a

. . . The child:

omiety which wili b guite different from the society we know to-

oy. Bducarion {or today's world may be of little consequence for
St M ovaluotion of alternative oducation theorien and

[
Turnme neciery

Lrcpame must bee made I the context of what will be needed in a

T oy b Y. L HN thay 3 Vs .. e CE e P 3 . A .. g
Y semier o i Leoiolon faking is ment defensible for dvs thrust fo-

Ciplt T i lay cadentn o dno the comarination not only of "what is" but alsc of "what

‘Lot "sedents confront recl problems rhat involve

‘il

cr Tt values"; ancd for ashing that the processes and content be salected to

ignificant uoiclal problems. The growing concern fer

[ . . RO S B
A M urtdderstanalng

physical environment without depleting and

cual Loy te o ability to Dive within

.nd Tivabitity, and

+

t1 obsolescence of "the structure and opera-

Gecision Making.  In calling for students to exanmine "their personal relationship

‘¢ the noclel and phycoical environment" and to examine value issues related to such

as "peer velationships, family matters, work, politics, religion, money,

veerestion, morality, culture, and other problem areas . . .13 the curriculum does

<oom to place social reality in the forefront of important considerations in design-

2 Is the program consistent with the broad stated goals for the Elemer.tary Schools

An exzamination of some of the documents written to state the purposes of

.» Elementary School compared to Experiences in Decision Making may provide a basis

-t
.y

for derermining rhe extent to which the 1971 Elementary Social Studies curriculum
seems to work toward the impertant goals these documents state.
In 1979, the curriculum branch of the Alberta Department of Education

Usened @ Statement of the Purposes of Elementary TLducation. It expressed concern

that "The present program of our educational system is not accommodating a changing
society, nor is it shaping the direction of change for that society. The program

52
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appears unconcerned with major problems of pollution, poverty, population and
prejudice”. TFrom this concern grows the statement of major purpose, beginning:
The aim of clementary education ic to provide opportunitie: For the
development of self-actualinzed individuals who improve and enijoy
the social and physical environment. 10
This iu Followed by statements of two specific purposes: '"Developing a value
system by which to live" and "Developing intcllectual, emotional, and physical
behaviors with whichi to function moraily in the social and physical enivironment. '3
The Dlementary Social Studies program is consistent with both the stated
major and specific poals: in attending to "what ought to Le'" concerning the social
and physical environment, and in its conviction that "Human values should be the

major focus of attention in the new Social Studies".1?  Euperiences in Decision

Making indicates the agreement its broad goals have with those of the curriculun
branch.

In 1972, the Commission on Educational Planning under Walter Worth
issued its report, in which it stated broad goals for education growing out of
an analysis of future projections about Alberta's soclety, one a "second-phase
industrial society", and the other a ''person-centered soclety'. Worth stated that
realizing a vision of a new society depended on a transformation of values, and
that a choice between alternative scts of values must be made; therefore "Our
future system of oducation must be designed to help Albertans make the choice".13
Four broad goals are then stated.

The first is individualization, or increased independence, gained
through more autonomy being given in self-selection of the content of learning;
acquisition of knéwledge of alternatives open to him; and knowledge of criteria

for choice. Experiences in Decision Making provides that one-third of the program

each year should deal with problems of current interest, and that 'teachers and

students can practice responsible decision-making by planning together learning

53
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emperisnces which are Significant and relevant fo their lives'.lt

The ocend Sroad joal Worth states 1z preservation of morality through

it

cpen Tnpriey, acknowledping freedom to discent and to devise now standards of

Clvinz. Thic goals ceeane cencittent with the emphasis in Experiences in Decision

viaoand guestions of what ought 1o be.

Hoerth ' ridrd goal seems closely related. Tt ds anticipation, or de-
woelos i o conception of what a person wishes to be like at various points in the
Corure, andd ineveasing his capecity to influence the pattern of future events and
cintroal oeelerating change.  Again, the emphasis on desirable futures in Emperiences

lvion Making io olearly in agrecment with this end.

Moriviarion, or being excited about continuing learning, and having the
1= and atrategies essential to doing so, 1s Worth's fourth goal. This goal is

el oA S -

{efr vaguely defined, and is difficult to use for comparison to Experiences in

Secicion Making.

A third statement of broad goals for the schools is found in the 1975 .

41t 2 Department of Cducation publication, Goals of Basic Education.l® Though

goals are for gradec 1 - 12, the dozen geals stated should find some support

‘n rach of the subject curricula of the Elementary Schools if there is to be con-

sistency in programs. Lxperiences in Decision Making appears to have aims parallel-

ing at least three of those dozen. The first of the 1975 Goals is good citizenshi
£ b
knowing civice rights and responsibilities, forms of government, and cultural heritage.

Puseriences in Decision Haking's focus on social issues seems likely to promote such

pln.  The second of the 1975 Goals is understanding changes taking place in the

world, and being able to meetr the future. Again, the emphasis in Experiences in

Decision Making on giving direction to change through knowing what is and deciding

what

ought to he saens peculiarly appropriate to this goal. The last of the twelve
1975 Goals is develepment of basic knowledge competencies, including understanding

and o+il1l in the social sciencus. As will be noted later, Experiences in Decision
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Jattempts co achiovs anderstending oF Droad

several fislda., The Lroad goals hore swem to be sufficiently similar as o
rompatible, however.

The analysis of these three documant: providas 4 positive answer o
the question, "I- the program conuistent with the broad tated geals for the

Slememtary Schoels?' How wvalid they appear to be in lisht of other criteris

vemain: to be emamined in tie next section.

3. Are the acals valld and corprehensive?

The poals stauted for Evperiences in Decision Making are in three

categoric=: values and valuing, skills and processes, and concepts and generali-
sdtions.

The section on values indicates that each student is to "determine how
he will interpret and apply" the following values: The Dignity of Man, Trecdrm,

16

tquality, Justice, Dmpathy, and Loyalty.’ Others who have emamined & cor= of

values from which students may develop their own interpretations and applicationc
have come up with similar scts. Pricel’ included all but justice in his list, for
example. To state such a list would seem to reflect an assumption of commonallty
within our culture new and in the future which may be difficult to defend. Au more

and more subgrouns emerge from within =ociety due +o differences in background .n.
2 Iy s J b}

areas of concarn, and as more subgroups come from cutside prasent soclety due to

immizration and change, such an assumption of commonality may be questionable,

Particularly, if d about "what ought to be' are to be made on the basis

of knowledge of alternatrives to "what is", a broadening of the value base would zeem
needed. The ewamination of other cultures may result in the need to consider such
other values as beauty, serenity, and harmony with the physical environment. The
g
5O
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Lo ek sod @ valulng process o oan adaptation of Raths':t  Choosing --
T Dyontoaen siternaiives. () Considering all Fnown conseduences

caet o termatwve. (51 Choosing freciy from among altornatives.

L%,

() Boin: banpy <Lt ok (%) Affirming the cholee, willingly and in
ol Lec -- (+) Acting upor the cholce. (7) Repeating the
sorio Looneontly Lo S ot o T
e frwvolve students in examining cocial
, vuiiding knowiedge of concoenuences of alternatives, choogsing freely from
e cnceeaemees, atfFirming the cholee and acting consistently on it.
Troo process Lan soversl enisclons voo important to igmore.  TD it is
cov tenult G ootudent: being clesr on how to interpret and apply the valucs listed,
T vtsen - wouid seem to need some component to help children conceptualize the

\ - _ bt ~ 18 . .
viinen unon which thelr cheless are made, as Guldmark has included in her model.

o Foilows wirh, "identifving values and assumptions of the alternatives
Toooasaurs That studants o« the reasons they use to support their choice for

T liclt walien o0 oncworing the guestion, "If vou give all of these reasons for
o : 419
+hat ls most important to you?

+he adapted version of Rathu' process 1s provi-

ion For zyotimaris ewaminatlon of evidence upon which "known consequences'' are
ate. Tlpe the program depends upon the examination of value issues, it is

zrydents examining statements containing emotional appeals

actl, vome ovargeneralization, some invalid logic, and some ques-

20 21

. - 22
Starr” , Fenton ~, and Glaser

!
and Marcham2+
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Part of the difficulty in using the adaptation of Rathn would appear
t6 be thar .r was originally written as a definirion of what a value is, not as
through a proklem to a decisicn aboat i,

+G e LY WOTEing

2

A more wallid process could probably have resulted from combining elementc from

¢

imon's problem-solving method, mentioned elsewhere in Expericnces in Decivion

taking, with ¢leoments from Goldmark's and Ratha' writinga.

The second category of goals in Expe=riences in NDecision Making i

5Fills and processes.  These are arranged under the Paths heading -- choosing,
crizming il aoring.  While being happy with a choice may fit as part of a defini-
tion of valiu., a3 Raths intended, it is of dublous value as a skill objective.

it is noteworthy that in addition to the inclusion of a number of

s}ills common to language arts programs (as locating and summarizing information),
mel o (=)

)

I3

there are also included a number of skills more specific to Social Studies, as
interviewing, surveying, observing, hypothesizing, testing hypotheses, and plan-
ning strategies suited to actions.

Perhaps the most significant change in the gkills goals of the 1964
flementary Social Studies - Enterprise curriculum and those of the 1971 guide are
the addition in 1971 of skills relating to valuing and acting, and less emphasis
on critical thinking. In 1764, there was concern that "evig nce must be relevant
and must not deal with side issues', and that analysis of evidence be stressed so

; : 25
ches, stercotypes and assumptlons are challenged". There was

(PN

that ". . . cl
concern that children be able to evaluate sources: "In order to arrive at truth,

thev need to be able to reject, or accept with reservation, much of the propaganda

26 Tf these kinds of skills were important to

presented for ‘their consumptlion”.
deal with the topical units planned then, they would seem to be in need of still
greater emphasis in the 1271 program with its value issue units.

The chapter on '"Goals for the Social Studies' in the 1969 HMCSS Yearbook

points out the need for such skills to accompany a valuing emphasis:
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weelit Permaen GuAEes s Lhe

I+ should also be the role of the school to inquire into the sore

spots of the society and to provide the kind of value-education
rhatr rens the loarner to make his own value cholices and to choose
At e [f this end is to be aclileved, the learners

wpripped with soeh intellectual skillo as eritical doubt,
o read and lioven skeptically, and the ability to
vecornloes caosumptions that are not erplicitly stated but that
undgerlie particular value ponitions.27

Teopmu e coneiuded, Then, that the decrease in skills related to

cerltonoine in the 1970 program is inappropriate to other aspects of the curriculum.

[

T chipd category of objectives in Lxperiences in Decision Making is

cezooept s and generalizations.  To avoid compartmentalizing man's behavior for study,

conaepta dn Beperieneen in Doci

sion Making are selected to integrate knowledge from

she oo lal soieneos.  Dnvironment, causality, and interdependence are each broken

Aown Ints Sour sub-oconee

ts. These fifteen ideas are to develop an understanding

-

af ohe major concept of the program -- interaction. No rationale is offered for
tha: selection of these sixteen concepts rather than others, and there is no apparent
revicon for using them vather than some of the ones included in Taba's list, such as:

A , Se, 28 N . . .
Afffevances, tradition, and values, or Price's list, such as sovereignty, indus-

rriallzation-urbanination, wecularization, comparative advantage, morality and

. . . . , . . . 29
choima, scarcity, input and output, saving, market ecconomy, and institutlon. Nor
i, it clear why interaction rather than, say, system was chosen as the major concept
+0 organine all others, nor why system was felt to be a sub-concept of environment
rather than the other way around.

in conclusion, the validity of the goals appears to be less than certain

ind +o warrant further chought.

~

The second part of question 3 concerns the comprehensiveness of the goals.

Thourh the Dwpericnses in Decicion Making goals appear 1o be consistent with the

1)

Seeal o roals sraredd Ter Alberra, are thero others which may need to be considered as

e

+ is more appropriate than ever to emphasize the de-

velopment of process oriented pernons, and identifies eight processes we need to
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help children mast=r. Sha notes that coveral of the cirht ave already receiving

much At tonrion, oot rhar more atrens ton e eds e be s ro o orheros Mo ot
on loving ond ereating are micoiny o the Alberta social Studics cureienlum, o
0oher distinetion hetweon valuing ond decicion-makine. The Calyary Publie Dehood

Hoard Tontal adion mrosran 1o decirned avoand Berman's orocecsses, indicaring
3 <o & N k] B

that at ieast one omoior Albert. sehool svotom views the Provincial concopt of

A0 T O nEArrow,

. 31 . .. . . . . . ..
Taba decivned 4 Social Grudies curriculum which bad, in addivicen to

values, sbitble, ond knowladee, a fourth category of objectives: thinkinn. Zasced

1)
Tt

on consi-ierable rescarch by haroelf and othoers, she concluded At thinking o

learnad, ot it is learned developmentally, and that thinking skills ean be taught

ne
systenat toaliy".T She daesigned into her program objectives and inductive strate-

sins chosen U9 incredase student ability to conceptualize, compare, generaline, de-

weleu chailng of cause-and-effect relaticnships, and apply generalizations to novel

- [

sroblems.  The goal here iz vo improve children's ablility to do the abstract thinking

a

involved, 2o distinet from understanding 1 knowledge product (conecept or raliza-

tion).
Prom these two ewamplas, it would appear that the ohjectivoes -7 the
Alberta program may e narrower than would be desirable, and may not include some

importan: areas of obirctiven.

4 I the program well organised to provide cequential development of

the goals?
Becanse of the program commitment to teachers and students planning
learning wxpericncen, very little aspecification of ordering the objectives tca achicve
cuimulavive learning, to provide readiness at onn level for more complex learning at
later levels, or to provide for review and practice of either learning has been built

into Luperiences in BDecision Making. Very broad suggestilons are provided fuor grade

leve ]l topies, and it is suggested that concepts be treated in greater generality,
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ahstractnenc, and complexity thronph succceding grades, but these leave so much
we bnaividnal venchers and children, that it wouldn't appedr to

b eapsoratine to ocay Uhar sxperiences in Decision Making completely gives up

Pl adwantacc o elaine 1 top capeful cequencing in order to provide freedom for

“room level. Opportunitics te use data from one grade level

clannine v i 2%
LS T Fer eomparicon inoa later prade, an 13 done in the Taba curriculum, the

ver ape lost. AP lhe same time, the likelihood of

Minme oo currdiculum, and orhero b
mantered at one level being systematically retaught at a later level is

L the kind of dicadvantageous overlap also probable with this lack of

AT T e N O S <
gt ian ro arsuencing.

“es, in rhe one area where some minimal sequencing is done, namely grade
Povel toplaz, fné rationale is 2ifficult to understand. The movement from self to
family . to neizhborhood, te communities, to province, to nation, from kindergarten

“iwe meems to Foll w Hanna's expanding environment theme. But at grade six

this is abandenod, and historic roots of man is introduced with no explanation or

apparsnt benefit.

ion U would seem to yield the most clearcut of answers: no, the

Miact

“rojsram in not well erganized to prcvide sequential development of the goals.

v 1

S ‘s the program consistent with the characteristics of children?
When des igning a program for young, rapidly developing children, it is

of obviocus iuportance to goar it carefully to their abilities, interests, and experi-

SNCAG .
Much rescarch has been done to provide educators with this kind of under-

=+uanding, and needs tc he considered in relation to the nature of the 1971 Alberta

“ocial Srudies curricnlam.  intellectual development has received extensive study,

and the conclusions of Piapet seem crucial to match up to the intellectual demands’

1 GV
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of Experiences in Decision Making. Ragan summarizes Pilager's description of the

child in early school years s follows:

The young child i Freguently illogical because he makes judpments
in terms of his perceptions, of how things look o him.  The amount
of liguid in the tall, thin container locks 4 1f it were more, aud
the visual image iz so overpowering that the child docsn't think
srraight aboutr the problem. To think logically about the problem,
the child must give up arriving at conclusions on the hasis of
sensory data alone. Rather, he must shuffle the Jdata about in his
mind, performing operations upon what he perceives. But up to
about seven yoarm of age, the child is in what Piaget calls the
"breoperational stage" where he judges in terms of whatever Factor
of variable stands out.33

Many children in kindergarten and grades one and two are likely to be
at the preoperational stage in their thinking. This would seem to make 1t very
difficult for them to consider a range of consequences resulting from a range of
alternatives when making decisions about value issues. Rather, they would seem
more likely to select one consequence and ignore others, even if they were aware
of them, when making a choice. The kinds of mental operations needed to use the

valuing process specified in Experiences in Decision Making would seem to be beyond

the level reached by many children in the lower grades.

Another approach to considering the suitability of the curriculum for
the child has been taken by students of child development such as Havighurstal,
who have produced generalized sets of developmental tasks for wvarying stages of
growth. In examining those which Havighurst has outlined for middle childhood, or
that period novering Elementary School, it is strikingly apparent that many of the
tasks concern self perception and interaction with peers. Havighurst's third de-
velopmental task for middle childhood is learning to get along with age mates, and

his eighth is achieving personal independence, where '"the school and the peer group

O

35

are laboratories for working through this task'". It would be possible to develop

many of the concepts of the Alberta curriculum, such as goal, norm, power, conflict,
and cooperation, as well as provide for choices among values such as loyalty, equal-

ity, and freedom while examining issues related directly to these developmental
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Lend

wing on their concern for these

rasks of ohildren at this stapge, therehy capitall
Pk ot problems. Yer, only at kindergarten are problems related to self and
cocr onpeci Cieds The poasibifity of ar Pliving emisting motivation throuph captur-
Troovae oachab e moment! woudd supestoa recwamination of the toplcs chosen in

fewr o Doow oo e levelopmental tasto of children in the Dlementary Dehoolo.

’ S B progpay concdutone with eharacteristies of teachors?

I diccussing conditieons affecting curriculum adoptions, Thomas ard

il e Tiat o cepies of postalates, two of which apply to th i question:

Vertuilate l: The mope time, offort, emoticnal tension, and money
required of people who must Implement the curriculum change, the
1oos likaly the chanpe ls to be effected.3b

Postulate 5:  The acurriculum becomes revised in name only if claszu-
poom teachors are not prepared with the skills and materials they
niasd to carry out the specific steps of the new methodology and if
a6 -valuarion it made of their progress.37

e conviction ewpressed in the preface to Experiences in Decision

rhat ench classroom teacher and her students should ''practice responsible
L . . . . 438

dorlsion=making by planning together learnlng experiences . . . meant that a
st deal of "time, effort, emotional tension, and money'" were required of tea-

chorn Fo transiate the guidelines broadly stated in Experiences in Decision Making

ARl

into specific learning activities for students. It required a good understanding

-

of the changeu in goils, ability to plan suitable learning activities, unit or-
canization to provide decislon-making, 1oéation of appropriate resources, lessons
Foaussing on previously uncxplored emotional and value-laden areas, evaluation of
i etive goals very difficult te assess through traditional procedures, a need to
tranalate the program Lo parents, and a multitude of other tasks. Not surprisingly,
man Leachers wore slow to implemsnt a program making such demands, perhaps more so
qudpno Yhey were civen no additional time to prepare, and, unlike secondary tea-

chers, wore usually generalists also preparing activities in reading, spelling,
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mathematics, art, mucic, scivnce, physleal education, health and Jaugoape arts.
. an oo " " S
At early obely by Orowthor Found tiar of 317 Dlementary todachers enpveyed o 20
were not familioe with the wature of the program, 227 woere familiar with ot fu
wize not implementing 1o, 270 were putting some parts ol the curtdculun into
. - . . . a3
practice, and 27% roported they were fully implementing the program. Ueacher

comments on the broyran provide aupport Por the first Thomas and Brubakoer povtul ite:
i : I

Can't anything Lo done to case the burden of preparation?  Fomenben we
have: other lessons 1o vrosent boasides Socilal Studics.

[ find that it has taken me two months to prepare one wnit thoroughly,
L

and oven then D'm bhaving to make modifications as ['m teaching the unlt.

Hy pervonal feeling 1o that the majority of Blementary teacher: ars not
cquipped to take on the recponsilility of developing a total unit and
in all fairness [ do not think they can afford the many hours required
Lo produce one.

nderstanding what is being asked of teachers, and putting it intc

sractice are two different things. I feel I understand the aime of

the course fairly well but transferring that into something tangible

and nseful in Grade 3 1s quite another matter. "0

The diffieculties faced by these teachers was recognized by several
school systems who realized that just as differences among children exist, so do
differences among teachers, and that means that while some teachers will be able to
bring the time, energy, ewpertise, knowledge of resources, and understanding of the
program to bear on the task of dewsigning units for their own unique group of learners,
many other teachers will not be so able. These school systems' response was to
generate resource units which translated the Provincial curriculum inte a local in-
terpretation of it -- frequently lacking the focus on irterdisciplinary concepts,
decision-making process, and "what ought to be'". Given these difficulties, it be-
comas questionable whether the loss of focus in translation and the losc of learning
due to the earlier noted lank of careful sequencing are worth the emphazis on indi-
vidual teacher responsibility for planning -- a responsibility too demanding for
many teachers to accept.

Alternatives to the Alberta approach are evident when examining other
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peevioe U cedation L Bpitioh Cotantda has speeificd eequirementy for thoir

e e e et i tons, and celectad the most suitable Tor
q
o I coearel wr b et Ll Syemeworks for ani bt for teachers to Flesh
H
L LTy s s s e b completely develop hin own undte from
G
s gy Tt T sanelo ot

It preosran doone beodeweloped by individual teachers from broad

' H

e, il v moptain o esperience as many different interpredations
T e preel Ui o s e tegschers. Butothe similaritics con e lnereved

Sv eidine o ocnreriooolum opnile with as great internal consistency as posctible.

~o and valuing are the main emphasis of the program, and it would
coo; dmportant to spaeify osrade level toples through which these goals could bhe
coiiY elpieveed o Dlamentary achool childeen.  The curriculum guide specifies that
“he valulng rrocess ond wirh students acting on their decisions, yet it has children

Yo ordee Voap. flve and ciw dealing with topies so far removed from social settings

cownanle o thely influyence as to effectively assure no action being taken. Com-

ripe Alberta tooremote araas, ac fhe U.S.S.R., Australia and Argentina in grade

or refions of Canada in grade five, and particularly combining
Hoeranes in berh pace and time in the grade six topies, Historic Roots of Man, con-
svadict +he statod decire for acting on decisions.

The difficulty in completing this last stage of the valuing process is
‘niicat.l by the fallure of the sample units to provide for any acting. The grade

"Would You Like to Live in a Boom Town?'" knowing nine-year-olds

-
i

four uni
can A little to act on their decisions. The grade five unit on Vancouver asks
"enld Trancportation Foutes Displace People?" and concludes with a simulation game

o dramatize possible action. While this provides opportunities to affirm choices,

it in too remote from reality to allow action. The grade six unit title reflects

64



the futitity of trvinge to provide for action when dealing with the Historic
boot of Man topie:  "Did the Awteen Deserve to he Conquered?”

NGO Social Studies Cureieanlun Guidelines agreod with the Tmport-

Lo

ance of providing for students acting on decicions, but supyyoted that the Tocal

nommn ity Lo the proper arenat 'Pxrencive involvement by students of all apes in

S . . . . . 41 .
the activities of rheir community is, then, essential. The casier access to

people in power and the smaller numbers of people involved borh make local action

more realictic.

in his presidential address to HCSS, John Jarclimek pointed even closer

ro home: '"Perbaps the most important arena for social participation lies within

=

the institution of the school i'ltself”.Lu Since this is an institution more easily
influenced than the broader society, if school policies support the Social Studies
program emphasis on acting, it would seem reasonable to have Elementary School
children start here, rather than on groups remote in time and space and less likely

to be sensitive to children's efforts to affect them.

that the school is a suitable topic of study if

Banks also sugpes

acting is to be included in the process:
Since the school is a social institution with problems which mirror

those of the larger society, students can be provided much practice

in shaping public policy by working to eliminate problems in their

classroom, school, or school system. They might start by studying

and analyzing the problems within their classroom.%3

In summary, there appears to be a contradiction between the emphasis on
acting on decisions and the remote topics selected for grades four, five, and six,
and a neod to consider the school and community as topics providing more realistic
apportunitiss to carry through the acting phase of the valuing process.

A second contradiction confronting teachers trying to implement the

valuing emphasis in Expcriences in Decision Making lies in the great emphasis placed

on the valuing process in early pages and the lack of such process in the sample
VT
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anitu.  In the preface of Bmpericnces in Decision Making, it is stated, "The

. . .. . . i
valuing rrocess sheuld be rhe major activity of social studies students'.

(Crmphias e added) Vet one searches dn vain for sample units in which students
crocecd hrouphn steps one to neven as 7aid out in Chapter One of Lxpericncees

‘n Decinion Masing. Cleachers ave left to conclude that vhe emphasis on thiu

io net so doportant an otated carlior, or perhaps not easily planned

into anits.

weelated to this conflict between statements in early chapters of the
cuyrriculos suide and the semple units, the opener 1s assigned the task of initiat-
ine the valuing process by enabling "the teacher and students (to) identify one

. . . b5 .

or more value issues to be investigated". Yet most of the sample units do not
have openers which will enable children to identify a value issue and begin the
vainine process -- unless answering such quentions as "Why is the supermarket
having a grand opening?" are considered to identify value issues.

A fourth contradiction in the valuing component of the program is begun
e thee heavy emphasis po d on develeping students' ability to use a valuing pro-
~os o, a3 attested to by @ - designing of the whole skills program around the pro-
co i oond stavring ". . . the new Social Studies Is concerned primarily with develop-

. . o U6 .
ing oorients! ability to process values'. If students are to be able to use this

e, nome provision should be made to help them conceptualize the whole pror 17,

rather than loolated component skills within the whole. Yet, no provision within

tra chapters or sample units indicates how, or indeed even that this should, be

done.  If students are to be helped to Llecome autonomous decision-makers and value-

| raCossort, Such process conceptuclizing would seem an important part of the ﬁrogram.
The knowledge segment of the program is not free from internal contradic-

Lians either. Gne which confronts teachers is confusion over whether knowledge goals

are to be interdicciplinary concepts in which the "disciplines are integrated in

6o
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such a4 way as to be odndi tineaishal be e separate et it T D ar wiiether know Loy
of separate dhcipinen oo vo be parcacdis Thouph the et ion spocl Pyim ooy !
Ghlvct v coam o ba vepey e Tnoteesesing the decivabilicy of fotorration, the

coctlon wrating crvde evel toni-oo conld Gave sudents oneape o THiGtorioi . oo nn-

mic, coeiciorioaly and/Zor oapraphie analy 1" and later "Anthropologioad o acaly o
A s s i )

. . te ‘ . . .
rred oot T i rery™ 0 ok whils wonld Taedicane the development of conceptual

cacis fron the disciclines woamed.
Simllarly, on page cloven, teachers e Aasked to dend owithoanceporien of

fnowle dee whileh Tnelude coneert e, poneralizations, thoories, and struccaees, et

thare 15 ao indicatien in the seorion on knowlodge objecrives in chapter two that

anything orher than concept.s and genaeralizarions are to be developed. The tupes of

broader idoan Sloom Ldentifies ar "a Lody »F principles and genzralizations which
. ) b . o
arec interrelated to form & theory or structure are omitted. Apparently those

categorien of knowledge, Introdused in cne section, are not taken seriously in a

later sectlion.

The preface

Fnowledye bullding taelt becomes another contradicticn.

peints out that while thore i to be less emphasis on covering knowleidse from

M
b

higtory, peogvaphy and the social sciencen, vis Iz not to say that such knowledge

is unimportan*. Students cannot 'value in a vacuum', without knowledge of alterna-

tives and consequences.  Mor will 'the rooling of mutual ignorance' prove for vary
C g 56 . . . A
long to be significant an? ralovant'. ety an cramination of sample units indi-

cates that frequently there in so little dava intake and knowledge buildine thar
"Uooling mutual ipynerance’ must bhe the hacis for conceptualining and for predicting
conseqnences,.  For example, in the second grade sample unit, the only dara sourcas
used dre dads, srocery Tists, and three short readinegs.  Coneeptual goals include
system, interdependence, and cooprration, and students are to predict consedquences

and make decislons about Mr. Cork, the popman in the supermarket, taking some pop

for himself, and Bob pheoning in sick 5o he can go swimming. The paucity of data

Q : (57
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ot e d e et b b et S oo i D nge and bnow ledpe e fer e

RTINS Lo ob s i e s dove goped andd Jypliud. Controarmy to the
Palpe o T ot b Yo bt Too the ppefaeey coveral sample anito provide
o Sl Lo b Ty s beaden Lo inge deve Joped,
g et Db b thaoee e ceveral duternal inconerd o epedie
St R R e e e b o bement Tra e progrom.,
CVHICTSTON

St Dot Thtpooerory quetlon, curricula must be tustifiable in
Th L1 caroe st oo reailiey, and the main strength of the 1971 Alberta
Yooy bl Tradies eurrionlum is o in dealing with the rapidly changing world,

Al Lhe e wnion mey b oo to pive direction to those changes in deciding
Mhiat ouri o Be. This conesrn with values and social issues helps to make the

prorram's voc s conclntent with many of the goals stated for the Elementary Schools

Les st docaments dovelenod in thlis Provines. A comparison of the valuing, skills,

and Khowle soals ‘o oset of poale and rationales developed by others calls their
vali ey Inteo gy i, and ajso leads to concern for their comprehensiveness. It

was noted thas o desive to leave the specific development of the program to individual

ind taeir wtudents resulted in no learning benefits from careful sequencing

oo learning, comparison, readiness, and review. Examination of

CUODrDWIan Juimly

5 .

the chapacteristic: of ehildren indicated that the stage of intellectual development

dosaribed by o

For ohildren in early school years would appear to make the
Crecorited uae of Eaths' valuing process unmanageably complex; while Havighurst's
Anatee oAt dewsdormento! oo Jaring 1he middle childhood stage would indicate

thar the ropies chosen irnore the concerns of the child, and the opporturity to take

advantare of the "feachable moment'". Crowther's research ana the production of
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resource units by several school :zystems were noted as indicators that the ex-

nectation that Elementary “eachers have the time, expertise, resources, and desire

to develop *their cwn unito from ceraveh may be unrealistic, and place an unmanage-

abl- load on teachers. Pinally, several lnternal inconsistencies were noted which
would seem to cause teachers difficulry in understanding and in implementing rhe
program with the children in thelr classrooms.

As Ragan's quote pointed out in the introduction, the only currlculum
which mattors in that whi 4 exists in the ewperiences of children. For the reasons

indicated above, the 1971 propgram may ewist more on paper than in children's ex-

periences.
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APPENDIX B.2

AM ANALYSTS OF THE
1971 SECOHDARY SOCIAL STUDIES CURRIZULUM

(7. - .ki and W. Werner)

“he Alberta Social Studies program wus conceived in the late 1360's
during a period characterized by extensive curriculum reform. In the area of
Social Studico reform, the Alberta Department of Education was, without dount,
at the forefront. From among the several curriculum reform models then avatll-
able, this Department, almost alone in Canada, chose to select "value issues"”
as the venue for emphasizing the processes of valuing and inquiry.

This action by the Alberta Curriculum Branch was wundoubtedly a positivé
thrust toward reform.

Almost a decade has passed since the initial step in the innovation
s baken -- i.e. the revision of Soctal Studies 30. The possibility that the
Curriculum Branch may soon move into a second phase of development seems a rea-

sonable one. Thus it ceems 'imely that a eritical examination of the program now

ch

0 serve

3

be made an input, tf and vhen the Master Plan of the program, as

articulated in Responding to Change, is reexamined and revised.

PURPOSE

The purpose of this paper is to examine the perspective of the Master

Plan of the Alberta Social Studies program -- as reflected in Responding to Change.
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Tn +this cormection, an interesting feature of the Alberta Social Studies

cecrram 1o lts recognition of rhe importance of perspective. This can be seen in

tro advocacy for students to clarify different viewpoints of individuals and groups
rowards coclal Lssues:
: among alternatives depend on the values that are held by

Since cholces

the choouer, Social Studies programs should provide for the exploration
of value: conflicts in our society and of the consequences of actions
1

wat Follow from different value positions.

(Responding to Change, 1974:2)

concern for points of view is a premise that students live in a

I

Chnddertying thils

(Responding to Change,

vl char-ietorized by increasing pluralism in perspectives.

15701 0) . Puriher, in planning and implementing the program, teachers are given a

creeific guideline on pluralism:

Loes the program provide free and open inquiry into value issues by
rudents and does the teacher respect the students' right to hold
view that differ from his own?

(Responding to Change, 1874:53)

the o
.
ko

points of

icit is an assumption that teachers and students should be identifying perspec-
and the consequenccs of these perspectives for value issues.
The approach used in this analysis is the phenomenological method which

stematic examination of underlying perspectives (the foundational pre-

allows oo
suppesitions, Interests, and approaches) that shape our views and structure our

experience of the social world. This approach requires that we question our taken-

for-granted everyday experience. Such quzstioning must probe the foundational

. . . that iz, going to the roots, to the ground presuppositions that
shape and guide human life -- and that this searching for foundations
demsnda that we bring with us none of the usual operative baggage, the
epistemniogical, methodeological, metaphysical concepts we typically
use in the course of our daily lives, theoretical or practical.

(Zaner, 1973:28)
Fven fheurh the program supports critical analysis of various viewpoints

b/ students, perspectives appear o be taken for granted. Indeed, questions may

. 74
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be raised about particular reality-views which underlv the program and which are

imposnd upon teachers and cindents.

INTOITIGHALTITY . HMAN

\
s

Leoowned oy nrogran developers for ordering an

i"i‘l‘.% i,,h'-‘:.' 1 ] Ve

v
&
I

: ~oy M - PR, i - . vy -, S N 3 - - . = ey
ing redalitvy. Corrral to oy e of theoe perspoctlives 14 2 VIoW OF DdEn

! Lo world.

ALl edu~ational practice implies a theorenical stance on ihe educator's
part. This stance in turn implies -- sometimes more, sometimes less

explicitly ~- an interpretation of man and the world. It could not be
otharwis

(Freire, 1970b:205-206)

Implied within the Alberta Social Studies program and the practices it prascribes

_therefore, is a view of man and his relation to the world.

When the perspective concerning man is examined, it becomes evident
that the major orien’ation of the Alberta program is technological. (freire,
1970a). Within this technological framework, problems are defined in terms that
allow for solutions through the application of technique designed to produce pre-
dictable ends by standardized means under specified conditions. (Smith and Meux,

1968:101-102) Primary- cbiectives toward which technique is directed are: control
] q

of the problem and definitions of context in order that both may be fitted into a

clear-cut siratepgy; certainty of solution assured through proper application of

means; and efficiency in attaining outcomes. Under this instrumental logic, know-
ledge is judged for its capacity to increase control, certainty, and efficiency in
problem-solving. OGenerally, the empiricai-analytic knowledge of the sclences is
called upon to provide rules and stratégies, conditional predictions, and skills.

Here, skills refer to the proper application of rules and strategies in poal at-

tainment. Within a technological framework skills are emphasized because they

68.



v oan o in oa oositvion fo solve spobloms’ T onemas, 17272:355).

: ' el criomration, culled by Habermas purposive-rational,
rerlorn o
Yy omopetel acc lon or rational cholee or their conjunction.
T i b roverned by tQCWT3CAl rules based on empiri.al

conditional predictions about
These predictions can prove
rational choice 1s governci by
. They imply deductions fram
; decision procedures; thesoe Dro-
v or incorrcctly -deauced. Purpeoive-
red goals under -iven conditionz. Hut
imes means tlo.o are appropriazte or in-
of an effective control of raallity,
v on tha correct evaluation of po.sil:le
bt from caloulation supplemented by values and

(Habermas, 1972:354)

PEROFECTIVE ON MAN: BASES

- of any program is that directed toward the stu-
dent oan ! onie cocial worlds this viewpoint is implemented in (1) the intended out-
comees, 02y instrunental content and (3) activities for teachers and students. In
Sovher wapds, what we feach and how we teach it reflects our conception of what man
anic to any program is 1ts perspective on man through
dilch the human worlsd ie interpreted and made meaningful.

Geeause the baseor vhat underly perspectives define differing man-world

o lationanips, our cholce o

(=1}

interests, presuppositions, and approaches in develop-

iny a program has ao

T

sequences for how we view the student and for how he will view
Chieetr nstit.
Thpe- Lases of a perspective are significant for identifying in programs

4 realitvoview of man. ‘Thece are reality-guiding interests, approaches and pre-

fons. Selection decisions concerning instrumental content, intended outcomes

and teachnr/student activities are made in terms of these bases.
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Reality Guiding Interests

inter~ste inherent in the techniques suggested by the Alberta

e
Y
i
-
0
P
=3

progran are thogse of contrel of student reallry-consroucting, cerrainty of pre-
scribed outcomes, and officiency of goal achicvement. Fnowlodge is to have

when applied to problenm-

teehnical applicablility in terms of these Interas

solving (Fesponding to Change, 1974:2, 13, 99, 74).

in Pesponding to Change we. find the following:

“ome 0f the major conicepts needed in studying human behavior are
cutlined below. Thesa concepts should be used bv students in de-
veloping generalizations and rheories which seek to explain pecple’s
values,

THTERACTTON is a key concept in the understanding of social problems.
tisroey, geography and the social sclences describe in part man's
interaction with his social and physical environment.

ENYIRONMENT is, itself, an important concept which can be defined in
terms of Time, Space, Culture and Systems. Man's interaction with

his environment produces CAUSAL RELATIONSHIPS. In order to understand
causality, one needs to recognize that behavior is affected by GCoals,
Norms , Technology, and Power. Since all man's interactions involve
cause and effect relationships, he lives in a state of INTERDEPENDENCE.
Interdependence may take the form of Cooperation and/or Conflict and
may produce Stability and/or change.

(Responding to Change, 1974:8)

In terms of our analytical framework, we can interpret the above as
follows: the program developers who framed the above cast intellectually their
own reality definitions and projects upon teachers and students, who in turn are
to impose these definitions upon the social world.

That this control over teachers and students is to be extended over the
public school career of the student is evident in the following:

Major concepts listed are to be introduced early in the child's

schooling, at a simple level and through experienc.s appropriate.

to his stage of maluralion. In succeeding years, the concepts are

to be treated with increasing depth and through different content

material. Skills and values, as integral parts of the conceptual
fyramework, are to be treated in the same spiral fashion.

(Responding to Change, 1774:13)

All content selected for study is to be cast in a problem framework in which these

major concepts are to be used in the defining of problems, and solutions are to be
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npht within the pre-deflned matria ol concepts (Kuhn, 1570).
foneern Lo fonuoned on the method utilized rdather than on the situation

conet apong cechndieal conrtros 1o deemed successful 1f method iz properly applied.

hinoolatesd with inteitoctrual and technical control is an interest in

ety werrainty of outeomes In contrelling student realitvv-constructing

T Bloe e ol sted techniques (referred to in the program as stra-
L lonwenrories ) cheepliste, cviteria, formats, tables, modes, steps, designs,

: i 1y b quencing (Responding to Change, 1971:3), organizing

ClosperciingT e UhAange, 147u:3), and structuring (Responding to Change, 1974:13)

Af tearming Mesperionoes s and by the ewpliclt detailing of proper method: for

ivarion, planning, skill and concept development, and for be-

Th methods and knowledge of Social Studies are designed to:
+udents to cope with a world of uncertainty now and perhaps
EoLen tainty in the Future. In other words, teachers must develop

4 cemcern in students that is future-oriented, using the wisdom of the

+ial selonee disciplines as analogues and tools in trying to come Lo

ine with rhese uncertainties. Strategies of inquiry combine the
components of the Social Studies in Alberta -- knowledge, skills

Giiing --— to aid the student in dealing with these uncertainties.

(Responding to Change, 197u4:95)

he intepest in technical control and certainty also implies an interest
in oifleienev.  Throushout the Alberta program the efficient achievement of goals

Teacher planning is directed towards making student "learning"

ta Change, 1974:27, 13, 74, 40).
Ir+epeats in man and his world, therefore, evidenced within the program

control, certainty, and efficiency. These interests

. e pmee et o~
are Syggantive ol

are epbedded within the approaches suggested in the Alberta Social Studies program

e tealing with thee stadent oand the soclial world.
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Pre-defined reality ctructures, o

Ly the program to control f

student awporience, and consaquently

aach level 4

tv, and aff

- . P - M . -
DVyoFTain Lhers: 18 a

causes oroblems rather than as the ©

over tLime (Pesponding

world

TRennn IS iif‘)l'!l"(_;

(&4
nut thece

to Chang

N A SRR arvd o Poumien

of contral, cortoainty,

v
IS

tial world ape
When &

saotion onn he applliaed, bio

uestion he is always asking, "What's
. . is something *hat can be plain
He looks at the world as if he were

from problem to problem -- either
mselves or, often, looking for new

Yrom concrete obijects and

i\
‘n
2
]
ot
2§
=
(oW
“t
.
.
3
‘-{‘
5]
>
[p]
oy
A1)
N
+
o
()
»
3
P

(Forgan, 1970:90)

of control.

that

£
anlon.

accordance with his

Diects in

Ly students

to Vview soclal change as

rendoncy

n-going praxis of men who construct

o, 174:7).  "Responding -o change'

within the Alberta progran o

analvtic knowladge of social science

-
L

heir

-

P

to solving ke

that
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e
i
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Sisbals

. Por such a mentality the problem corrasponds

Tn attempts to master and 1To improve

at hand.

articularly in the form of method, ars transmitted
cacher planning and reality views, Ly teachers to control
to control the social world. At

mranes of demination 1z encouraced in the interests of control, certain-

wh: Ty
LR SR G

social

considored

application of the techniques and empirical-

in order that students may:
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..ot with o a world of aneertainty now and perhaps of less certalin-
VT e noonote ooy s ceachiers st develop a concecrn in
RN S Poga e

i tuture-ord ed, using the wisdom of the social scienco

. Sl B At nwols in trying Lo come to grips with thene
e it Lo

(Feoponding +o Lnanpe, 1970:35)

S red to seck cerrtaingy and stabillity within the

vy Ccojeror o oLl by Srve end open anquiry (Rezponding 1o
Ly o, i oo 0 and choliees (fesponding to Change, 1774
- Loty L Leriendl oraallov-constructing (Responding to Change, 107
' g B TR T TP peke thilz world a more desiranle ;looe
Corhenl e e e U 0 i) Alzo, the program staten fi
; ceocitizens who demonstrate perscual, scclal,
: oo nev o constantly examine individual ao well
CoL o inLr b ivimerns , ceachers ave to "eoonerate with the home, the
iy oanet wemhe izl wresocies in helping students find how to live and what to
S S

DAY, are to help students Yreconcile otd and

cerelug valus R cndine to Thange, 1274:04), are to design ewperiences that

73.

T RN " ride inodanany compered with a world view (Responding to Change,
RTINS B S cning value iscues In terms of "physical and psychological well-
clne™ 1%74:98), and are remirded in the program that in

inn g el o orade

T chould vabke inro account prevalling community attitudes in the selec-
tlen o cnoions. 1 a teacher perceives a need, he may want to investi-
i orobiem, but should use discretion in the choice of mater-

v deveijopment of content. He should not upset the com-

(Responding to Change, 1974:u6)

Wichin there constraints, the student 1s to examine the meaning of human dignity,

Froedom, oquallity, justic, empathy, and loyalty (Responding to Change, 1974:6). In

other words, he is to lnterpret justice in terms of the present political and social

80
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4.

status-quo of his community. U appears rhat social criticism, confliet, and

dissent are encouraged only minimally within the program.

Presuppos itions

+

One can roeadily support the prog 'yorecornition that man iz central

i Social Studies. T+ ic made explicit in the program's initial theme: 'What

iz Man?" (Zeoponding to Chanpe, 1074:21). However, the vange of ossikble answers
\ LK) 3 i

P

is rectrieted by the program’s interests and approaches directed towards the stu-
dent and the social world. The program tends to standarize man by its various
taronomios and other nchemes that abstract and objectify man.

“ueh a view of man tends to disregard him as a conscious being who in-
rentionally relates to his world in a multitude of ways, who constructs social
realities in an ongoing pra=is, and who intersubjectively imposes meaning upon
his world. The value issues suggested in the program are loaded with human mean-
ing -- indeed, they are issuas because of different human intentionalities. But

when students are to examine these icsues in terms of '"the interaction process' and

its concepts (Responding to Change, 1974:7-8), through key questions, concepts and

problems (Responding to Change, 1974:21-45), and by means of diverse techniques

that disroegard in general human concclousness, problems are apt to be defined and
solved abstractly within a framework of controi, certainty, and efficiency. 8Simi-
larly, teacher:: are to understand students primarily not so much in terms of the

creativitv, uniqueness, relevancy structures, and histories that characterize them,
but in terms of ascessed needs, demonstrable behavior, and various taxonomies. Re-
forring to the nature of the learner, the program views the student by means of

cognitivn, affoctive, and ckill categories, objectives and methods. Human experi-

ence is thus fragmented, allowing the possibility of technique to be directed

towards manipulating each of these parts iu terms of efficiency.

81
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One needs to cons lder that by reducing intentionality to behavior, to
tamonomios and to needs, there is a danger of viewing man and his relationship
Tihochee wordd as technicwl problem-uolving that can be executed without too

ioning of the appropriateness

aman meaning and without a quest

syrocadures.,

croprain raecognizes the importance of allowing such student

. )
R T
DRt o, e
ce .
28550

noepsonal meaning and understanding of humanne

v finicion, values are perscnal things -- and their development is
3 sersonai and lifelong process. Process is emphasized, for in a
roy-idiy ehanging world cach person develops habits of examining hic
surpe s, anpirations and attitudes if he is to find the most intelli-
coent, pejationshin between his life and the surrounding world. It has
Soen aald that the primary roal of education is to create and maintain
human.- coclety. The new curriculum allows students to explore ways

and means of enhancing

the humanness of humanity.
. (Responding to Change, 1974:64)

standardized and reduced to the level of physical

coer o, whar Lo unicquely human is

kl

nomena by aeven ariteria in the interests of control, certainty, and efficiency:

7o Le cignificant the value issue must meet Raths' seven criteria of
what i worth clarifying . . . and also have a sense of immediacy and

polgnanay .
(Responding to Change, 1974:65)

Ceotpeated, values become natural phenomena (Lewis, 1965:74). TFurther, students are

condirioned ro judge value in terms of a scheme. Values are tc be understood with-
in +he came epistemological framework as are objects of the world. What becomes

ER

technique:
i@ process by which a student arrives at his values is more important
:an the value position he obtains . . The primary purpose of the

Tl

t

process is to prepare students for confronting public . issues rationally
validity of any particular point of view.

important 1=

to demonstrate the
(Responding to Change, 1974:64).

rathor than

The valuing process has become content (Responding to Change, 1974:64)

rimaril, on progesses rather than on values, the question of

and by
norms tends to be bypassed. In other words, the perspective of the new program
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on man is not rendercd problemstic wheon the dctions of teachers and students re-

N i H PRI (i PO - Ty PEREO N
main tecbhnlesl onoo (Habormas, 1:72:755).

Whel mey vosult Ly thio stanes is the possible decmpha.ic cf human

Analitios and characteristios of the human condit]

1 A awe, MySTaTT, oon-
Flict, ambisuicy, uncartainty, meaning, purpose, 2nd personal bilographyv. (Arnlc,

1976 :8-9).

=

MAT: SCHEMDS OF REFTIRENCE

L:]
=]
(%3]
"t'
3
[
=3
b1
o
—~

“ocial real’t is ordered and interpreted in the program by various
schemes that place :.ings in reference to one another. For the student the pro-

yiies major concepts and key questions through which he is to make senge

kKesponding to Change, 1974:21-45); similerly. for the

tcacher, the program provides ewmplicit schemas fopr interprating the student and
scts. I+ o in these schemes that the interests, approaches, and presupposi-

in the previous section are operationalized within the vrogram.

Thrae different types of ordering and interpretiv.: schemes (intoerest-

at-hand, stocks-of-knowledge, and logics-in-use) are directed towards the student

within the program.

Interests-at-hand

Tnteposts—at-hand rofer to the immediate goals and plans outlined in the

program as behavioral objectives (Responding to Change, 1974:15-20, 51-54). Stu-

L rrate clear-cut and hierarchical behaviors: seven 5teps of a

dents are to
"valuing procoss™, five stops for "internalizing a value complex', six steps: for

3

"the solving of some intellactual task', and six steps for idealing with social

problems" (Responding"to Change, 1974: 5-11). These beliavioral objectives are ex-'

amples of manipulative technique designed to serve the intercots of control, cer-

tainty, and efficiency.
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CerToe e e e e st y these tarn Lo s

% oL ootiver affor oniy o general indioa-
Jr o oot centant of learning opportunities Inothe
‘ DR ‘ Dol ptnnTrn of logrning opportunities
' i o cowcrere and elass. A11 learndng ope-
Tt e teocarnc oot owlicoh o ghe chieerives cutlinad abovi,
Qo ) Cogan ety s osrructured coopwe
v T et i, w1 crobklom af current intercot.
vilng to Chanre, 1970:8)
A 4o ST . cehlcvements arn to be evaluare:r in
: RN ab b iven "o Change. 1974: 15-16, 52-4727.
- - ~';’,lhf' |
i B T I T ‘onomies, lists, models, charts,

SR o e YTt Feeped 1n thee gpogram: Troay provide not only points of
Ceienont oy be elassifled and interpreted but alse rules
cow s Tt ey ey aounting, oo planning for students.  Thes ctandarired ctocks-

Ceanome nepcetaal o reens through which educational reality i rre-s

oot sydeyo within tle prosran, and when applied by teachers to students, also

77.

siee T el crooms. o ving demenntrated his valuing, knowledpe, and skills behavior,
. et e b S oed wirhia variouns schemes of reference, assessed in reference

LS opartiendar level or stage of competence, and have appropriate technique

C it e him. ceriointy of outcome iz dependent upon the degree of efficlency

Gl in fhe intevaetion among human beings and attempting to control
(in tie strong sense of rhe term) the environment to guarantee rhis
cewtainty . The entipe oriontation seeks to eliminate the ambiguity
snd mmnoortoinsy thar mabes human action a personal statement, thus also
Sy e iy Aeperoonal lcing human interaction.

(Apple, 1974:22)
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Logic-in-use

Logic-in-use vefoers primarily to thoose principles used to direct proca-
dure ia ordering and interpreting the world. Within the Alberta program the on-
going lcgzic provided to teachers and stulents for guiding their roality-constructing
is that of clear-cut boundaries, classificatlons, process-product concerns, depen-
dencvy upon one, and analyzis. This may 1llustrate, as Apple suggests,

. that in general educators have appropriated the recon.tructed logic
of science rather than the logic-in-uze of scientific investigaiion.

Their view of scientific activity as the expert and efficient means to

guarantee certainty in results has been fundamentally inaccurate. [t
pepresents a picture drawn from techuological models of thought.

(Responding to Change, 1974:15)

Throughout the program clear-cut boundaries are emphasized. Concern is

shown for "a clear, consistent and defensible system of values" (Responding to

Change, 1974:5), liitle overlap and repetition of subject and resouce material

(Responding to Change, 1974:11, u6), selection of content that illustrates concepts

"in concrete, simple, and specific forms" (Responding to Change, 197u4:21), hierarch-

ies of skills and objectives (Responding to Change, 1974:5-6, 74, 89), behavioral

objectives stated clearly and precisely (Responding to Change, 197u4:15, 48, 51, 54),
"eare ful structuring of tie order or sequence of learning experience' (Responding
to Change, 1974:3, 8-9, 13, 15, 52-53, 75), structuring of knowledge -- facts, con-

cepts, and generalizations (Responding to Change, 1974:2, 8, 13-1h, 90-95), a variety

of discrete procedural steps, and many other instances oi clear definition. The
program in effect asks teachers and students to experience and understand reality

in terms of clear-cut boundaries. There appaars to be a possibility that reality

is peduced to statements of facts, concepts, generslizations, processes, and organi-
zational sequences wWithin the program. Therc is also a possibility, therefore, that
reality is reduced to a standardized category, a predefined explanation, and a pre-

dictable case.
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What could Le serious is the possibility that students and teachers
Voreame 0 toyether Jdepopdent upen one perspect ive for apprehending reality. In
arnor words, the program could boecome encapsulated within its own perspective.
Pop omample, Lo atating that students should be learning how to value and inquire,
thi- p1ogram prasont: one ¢lear-cut view of inquiry and of valuing:

.

fr omuot bo emphasized that since there is no truly universal set of
values, and since present values are undtrgOlng change, the only vali“
productive activity for teachers is the teaching of the value-

clarification skills.

(Responding to Change, 1874: 64; emphases added)

A= such, the propram's ordering and interpreting of reality has become absolute;

stpens uypon "the problem-solving sclentific method" and "the process of valuing"

emphas izes one way of apprehending reality (Responding to Change, 1974:64,83).

“hpah monopolarization, ar tues Maruyama, oo 73 t+he individual to formulate a clear,
coheront and systematlcally simplified imc. the universe" (Maruvama, 1966:13u4J.

Accommodation for alternative peuskechtives crn man seems 10 be called for in the
DYrogram

0f the vanious logics that characterize the Albertc program, analysis
and clarification are primirv. The language of value clarification suggests a
Mmedical model" in which stadent needs are to be diagnosed, assessed, and proper
remedios applied. Mechanical metaphors of systems analiysis and management imply a
factory inpur-output model ¢ schoolinw; similar’y, the language ~° planning
characterizes student acts in terms of termindal behaviors, various .romess cui..erns,
and efficiency. Lists of provided concepts encourage students t¢ aLproach the human
world in torms of needs, problias, cauces and efrects, and zo on, rather than in

torms of human intents, meanings, acts, and vizwpoints (Responding to Change, 1074

7-i, 13-1, 21-45, 93-95). Tiis anati~ ti-al control uf fellowmen makes Social Studies,

lissectin , room in which "we cut up dead men" (1965:81).

-

=
P

w

in the words™of laewis, 3
aroad typifications applind in the program o groups of pecpie replace uniqueness

and heterogeneity with a sense ol anonymity in which humans are dealt with
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as o ouarious olas:

cy oL, Mpre-inductrial', PAFpo=Act ot MHentornn'

cte.uah oead Lyl Ploar bone e v ferred o an s Dot S RS A P
can by lled In formulanine b orract Lons reforred to os MEe Tivattora!

(Gasponding vo Change, 1170:017%-10). Thiz analvtic contrel ¢ Zwplication: for

viye st or b amede s ctanding of eing having w

man an obiject of technical control

by cur langumys and metohaors, the clhjeet tends to be "otripped of its qualitative

pretarties and roducad to nere guant Do

fn, 1965:872).

PTESPRCOTIVE 051 MAH:  CONTDXT

There is a c¢ontext within the Alberta program that maintains a particular
point-of-viaw on man. Thin context includes reality coordinates for defining man

and for prescribing student experience.

Fealitv Coordinatas

0f the multiple rralitvies within which Gocial St .o5 programs are de-

valoped, the Alberta program's contaxt is banically that of

Reality
definitions within the program have been influenced by three houndary beliefs de-
signed 1o orian . teachers 1o Socisl Studies and to guide their acts of reality-
constructing with students:

Three {actors have an impact on vhe

instructional program wherever the
edusation of vouth has been institurionalized in some type of formal
schoois. These Factors include: the nature of society, the nature of
the learner, and the naturs of the related disciplines. The change in

society, the expansion of - oclal sciences, and increaser knowledge
about the learner have Inf. ad our priorities and emphasis in the
instrnetional program to be orfered. Tt is in the. unity of these three

~= the child, the seniety, and organized knowledge -- that furure excel-
lence in the schools will be found.

(kesponding to Change, 1974:2; emphasis added)

This wview of "the child, *he sociaty, nd organized knowledge" i unified
by technologically orientated interests, approaches, and presuppesitions.  The

"narure" of the society and the learner are defined in a frumework that extends

87
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cotnian]l aonreg] Loty similarty, the "nature' of knowledse is dufined in
‘ T J it for application to both sociery and the
ooy, LT pe pivs b Lonotracted and impoosd uypon students, within the
T o TTonins Lo Geredinare o
fo Vi, Lecial coalivy i defined within a problems frameworic:

Cupe soviety is ocenninundly changing.  Puturicts tell us that the
srobable shape of vomorrow’s wordd will include the following:
Toohnological innovation will continue to develop at an acerlerat-
ing rate, bringing witi: 1t change; population trends will continue

rer moom, resulting in intensified problems of urban living; the

st hilshly developed economies will move beyond the industrial

Geate te Lhe post-industrial leve) (emphasis on services rather than
_ mairy), roouiring o conzinuing education for the periodic
Cpadniny for carcer: nd leisure; and governmental institutions
w111 cootinne to ewitand their functions. as society changes, so will
it presolems change.  The cmerging soclety presents alternatives from
whicl cholces can be made. Decisions will have to be made regarding
cenflicts among nations; the Increasing gap between the affluent and
effective participation in the decision-making process;
-ion of human rights; and the enhancement of the human

’

e

S BRI I

Dl ey e e
e ‘!rf)(hl_ 5

Phe prore
condition.
(Responding to Change, 1974:2)

i program's tochnological stance vis a vis human situastions comnels
Gebopiow to define ihe soclal world in terms of clear-cut problems ard tr ase

rechniiues 1o seer possible solutions (Responding to Char~~. lui :idl-bi).

- -

This problom~uolving activity orizntates suvud - = < the world in ieris of pre-

defined key questions and concepts and by redns .7 ppe v methods and skills.

Por eneamprle, in framing a val: iosue on vtvandard of living, i.e., '"To
Wil e me nhould mon use honan and natural resources to improve his standard of

living?", program developers bave stressed a technological approach to the 'problem'.

Py & e

sroseppos it lons and values underiving the issue or the wzning of standard of living

1o various groupn (Responding to Change, 1974:28). In tre program, in seeking

"possible solutions to the problem", students ai- guided by questions concerned with

afficiency, improvement, consumption, and management. Concepts provided channel
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atudunts toward treating staudard of living as o problem to be solved primarily
Ly ot Yieation of propor technbius, Qo Finiticons, and conceptual analysis. This

approach meay be everldy restrietive and mey chesenre questions related to differing

interprataticns of the problem, politicel ideolepivs in which inequalitico are

legitimined by warious group, and taken- for-pranted ascumptions related to +he

worth of continued prowth and improvement.

(7  Soecond, knowledge i defined within @ single epistemolegicral framevork:

The social sciences are changing rapidly as the "inowledge revoiution'
poce lorat The acceleration of social ceience rescarch has incrcased
the quality of available data (specific information, organizational
Crpuctures and methods of inquivy) from which choices must be made.

i

(Responding to Change, 1974:2)

Consequently, teacher planning ls to be within defined knowledge boundaries:

As the social sciences are transformed, their emerging scope and empha-
515 must be reflected in the social studies on a continuing or evolving
basis. ;

The program should be organized around coraepts and generalizations
from all the social sciences, and the traditional dominance of chrono-
logical history should L2 ended.

(Eosponding te Change, 1974:3)

Soeial scirnces are deemed necessary for providing technically applicable knowledge
in the form of "specific information, organizational structur-. @ -nd methods of in-

;iry" for definiry and solving soclal problems (Habermas, 1977:354, 361). DBecause

this epistenmological orientation towards social problems is to be "scientific”

rather than hermeneutical or politiecal, control of problems and certainty of out-
comes is ascured on the basis of rescarch methodology and quantity of info.mation
providced by the empirical-analytic sciences. Therefore, the framework of concepts,
koy questions, and methods provided as a perceptual screen for approaching the world
places students and teachers in a relation of control vis a vis the prescribed

izsnes. In other words, knowledge 1u viewed as that which has technical appliicability

through its arplication to nocial problem-solving. What needs to be conzsidered are

59
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sther modes of knowing related to how individuals and groups give meaning to
iy oo Libanionc, bew vhey define thelr reality and acts, and how they in-

syt ool problems dnd pousible solutions.

crgdent realiny i defiped within coordinates of psychological

Loarnine ey
4 oegdent 's meadin oo For learning i now seen to be c¢losely related
¢ e ipdividual ackground of experience, as well as being influ-
caed C maturavional stage. Instead of walting for the learner
Y veadinecs of his own, the school may possibly assist i

Lqiberarsly providing experlences to develop 4 hackground for under-

Vaneding torine or problems that are introduced.

“a i1 Jdiifopences in learning should be recognized by educators.

crouping 1s sucpected of generating self-fulfilling pro-

For mtudonts labelled as "slow', and creatn: oxpoc-
inhibit effective development of the potenvial studants

: "ot andard" groups. Some students gain insight eu3ily
shroush incependent study, while others ceem o imake projress more

' ' shoy have much interaction with others. Some profit from

hiv srructured learning situations; cthers do well when per-

r con pesuired, to develop much of the structure for them-

Lure Lo
N

s}

Cournine w0 1 oan organized structure 1s efficient. Srecific facts
Lecome fere . hnful when their vel cionship fo concepts and generaliza-
Cle T omdersrood.  Concluciorr and generalizations developed from
fudicd in an organized context are retained longer and, if for-
n, are more «asily reconutructed. Trans fer of learning is likely
«nhancea.

o~

i b‘:f

(E@;ffnding to Change, 1974:2)

X}

sie natare of the Learner' within the language framevork of '"needs",

o svior" ) "readiness for learning', "stages', "individual differences", "efficiency'

cransfer of Learning,Tieveln of student ability", and so on, the program both ob-

jer +hat they may be acted upon in various ways arid trans-

ctean T1 cnber's terno Srem o TThou' to an "It" (Responding to Change, 197h:

Y. npdente are proccssed by a variety of techniques, sequences, and organiza-

ciamil srructures, prosumably gleaned from certain soci<l sciences. His cbiectifi-

ctian oo eosmnleted by heing processad +hrough behavior:! cbjectives and standard-

‘ Dy i o5
Do L WD Lo CamODOomien. S 1though there is support for studant involvement in

~tn languagre of planning is that of control:

90
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Treocdanniie o o tniton Ctady o e withoa ot beudees e la |
; Ses Lol wrweontn Tnothe
AR i " ot ! U N
. cudentas ' oschosl e R
Oy e i oo e Denment oF wrieron themeanrd tesgon
e viefier o i gl ! Saodnd e thees e Lo v
T AR EUNRSY T he jrojon FETRINN
TR C S et clarified, and rhe o2 b
e Frpots gt i 7 ‘ rateysd oanoF
T e : trr et fioe prelininary
e v Ly el iono
T FRE % SPA A AR ol ot 11

it towr ovrnads,

{5 o i s 3

TV e peertan b o b pannewerh Cnvegcr wnieh Mthe naare of the
. 1 - . - Tty L T P M PR SN \ S RA (RS _— T .
ane e 1ot rof Lo A "iewpeint o of pec bt rechnlceal conrtrol (Vabevpa o, 10T

Lo ernoldered Looan sweension of the framework to accommodate

serar 1 el ie e sueh as teaching acts thar oauide grudents and those acts That

helo o student o nderstand their io5 and perspectives.

3 of referencs, and contemt avident within the

< e

Per. peot i Lasaes,
sngpest an orientation In which man tends to Le viewed as an object

of control, certainty, and efficiency. A2

Snbema in the dnteora

an lnsirument for veality defining within *he classrooms, the Alberta program will

tond to s toe interosts rhat constivuted it. This perspective, therefore, has

Nan's ability to treat himself as he wlll means that some men have the

o olher men what they please” (Lewis, 1765:72).  That programs are an
applicit ion of pawer 1o define reality for teachors and for students is often recog-
nized, but whai i noplecced are questions inplicd Ly such control: Control by

whom? Control for wha!: purpose? Control within what normctive boundary conditions?

Control based upon what image of man? Becauce these guide our actions, what need:

o 91
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b Cepoprlocprdin OF
Coo e T UEFRE S owne Gerd tnar Mo most fundamenval protolens
G e e L Tenc i S0 v technleal” (1973:412). 1 sueh iuothe

v

PR S e el per e dven s needod For approachiing i and

b
. G ey sy oo ancihoe an dnberesi i technteal e e L8
v Frre e Jep ok iy the octs and intentions of felloumen ==
B P 1P ETI N S VAL ¥ EN SR sograms -- but wheiher e
Do s o pendhe s o Ble one franework in Soclal Siwilon.
S e i Avalidl Lo for developing programs and for interprw ting
L & & k E

el D (Borean, L0793 ilberias, 13715 oan Hanen, 1974). Rather than a
Cnote o Tentat con, cocial ctudles needs, in the words of Morgan, 1o

el

“oopd-and-r | k-embracing, living unity of differunt

cvwe L0t the world and of the many facets of the human being! (1970 ::v).

ot

cyosvan L basedd upon an lmage of what the person is. 1In view of this
Crenlae for prosran velopment, any future revision of the Alberta Social Studies
it mers weeli sl serioun consicration to extending itsell to allow alterna-

e eoent Lo aunone which the existing perspective will be one. Such a revi-

U

P ouonid o ipdeedd Lo M1EilImont of pluraiizm which, in essence, the existin

TSR SHPROrTS.

92

ERIC

Aruitoxt provided by Eic:



10.
11.

12.

14,

15.

O

ERIC

Aruitoxt provided by Eic:

BISLTOGRAFIY

Aoki, T. Pin-foilnting Tucues in Cuprieulam Decision Making.  Curriculum
Lecision-HMaking In Alberta: A Janu. look. Troceedings of a conference
gponsored by The Alberta Department of Dducation, The Alberta Teachors!
Ausociation, and The Alberta School Timestees ! Assoclovion, Red Deer,
March 25-28, 1974a, ?2-38.

Aoki, T. Thice Modalitics in coeial Condies (Life Yryles, Values and
Quest Problems).  One Horld, Wel. KU1, ile. 3, Gummer 1%74b, 82-90.

Apple, .M. The Process and fdeology of Valuing in Educational Settings.
Educational bvaluation: Analysis and Responsibility, M.W. Apple,
V.7, Snbkoviak, H.S. afler, Jr. (eds.). Berkeley, California:
McCutchan Publishing Corporation, 1974, 3-3u.

Apple, M. Scientific Tnterents and the Nature of Lducational Inetitutions.
Curriculum Theorizing: The Peconceptual:stS, W. Pinar (ed). EBerkeley,
California: dclCutchan Publishing Corposation, 1975, 120-130.

Berger, P.L. The Sdcred Canopy. Hew York: richor Books, 1967.

e

freire, P Podagopy of the Oppressed. MNaw York: Herder & Herder, 1970a.

freire, P. The Adult Literacy Proce:s as Cultural Action for [reedom.
larvard LDducational Review, Vol. 40, No. 3, May 1370b, 207-225.

96.

freira, P. Cultural Action and Conscientimation. Harvard Educational Review,

Vol, 40, llo. 3, August 1970c, ns2-u77.

Habermas, J. Knowledge and Human Interests. Boston: DBeacon Press, 1871,
=309,

Habermas, J. Science and Technolosy as Ideology. Sociology of Science, B.
Barnes {(ed.). MNiddlesex, England: Penguin Books, 1972, 353-375.

Hall, B. Pedavory of the Oppressed. The Tanzania Educati-n Journal, No. 1,
Vol. 1, 19477, 2-3.

O

vuhn, T.S. The Structure of Scientific Fevolutions (Second Edition, O
Chicago University Press, 1970.

Ag0:

Laing, F.D. The Politics of Experience and the Bird of Paradise. Middlesex,

tnpland, Penguin Books, 1967.

Lewis, C.S. The Abolition of Man. New York: The MacMillan Co., 1965.

Macdonald, J.B. and D. Clark. ~pitical Value GQuestions and *the Analveis of
Objectives and Curricula. The Second Handbook of Research cn Teaching,
R.M. Trevers (~:.) Chicago: Rand MclNally and Co., 1973, 4C5-412.

93



. Maruyvama, M. Monopolarication, amily and Individuality. DPoyehiatric
Ouarterly, Vel. s, 1966, 133-149.

17, Borean, 0. The thpsan Predicaments: rsolution and Wholeness., New York:

olta Bookoe, 1970,
14, Schaeffor, ©JA. Back to recdom and Dignity. l1llincic: Inter-varsity Preso,

Li72.

Pee Sebmte, Al The Fhenomenology of the Sorial Wor . london: lleinemann Educa-

tional hooks, 1072,

3.0, and M. Meus. A Stuady of the Togle of Teaching. Tqﬂghjnqi
Vot e Points for Study, R.oilyman (ed.). Hew York: J.B. Lippincott
C0., 1068, 101-117. "

St. Van Manen, M.ouM. Some Search Orientations for Research in Social Studles
Tdiedat ton,  Paper presented at the H.C.5.5. Research Advisory Committec
Secalon, Chieavo, Hovember 27, 1974, :

. saner, FUM. O Solitude and Sociality:  The Critical Foundations of the Social
Geisncey.  Phenomenological Soclology, G. Psathas (ed.). Toronto: John
Wiley and Sons, 1073, 25-u43.

91

O

ERIC

Aruitoxt provided by Eic:



THECCTAL T T R ALEIRTA - 1975

o B A R A RO T AN O

AUPEHDIR O

-~

U TOIIAT D GHRVEY O THACHERD , STUHDENTS AUD PARENTS

Tntroduerion = Hethods and Reporting Technlques oo, 89.

I. Pinadinges == The Doichior Divey i et it ar s 90.

iT. Cindins == Ther DEdont SUDVEY e eeessretrnansasasasaaasasaass L17.

[er. Cindines == The FATPOI SUDPVEY cuvveeseossasassesssasasssassass 1330

cnery Comaricons -- The Responses of Teachers,

Students and Parents ceeeeeeevessaaaaa. LHO

Sitondum #1 -= The Joaple, The Instruments, The Methods ...... 156.
Lioandum #2 -= The social Studies Teacher Population in

Alborta = A DeucripTion oueeeesveieeseesaaaass. 161,

Copparter analyses ©F thie questionnaire data were condueted
Ko odaedoon with o feehniodgl elvioe from G Grobin.

was writton oy Darboea Downoy.

[

88.

ERIC

Aruitoxt provided by Eic:



Psq.

AviHbLx C

St U A P SURYEY OF TTACHERS , STURTRTS AND PARCHTS

T et Tonna bees suevesy vias bt ot of the four major rescarch aeti-
it ieude tn this acceessment praject.in general, the ohijert in using
Ve et bonmaire techmigue was o pive scope and breadth to the project.

Cpee e i Pieally, Phe purposes of the survey were!d ‘first, to learn the

A ratadon snd g Tndons of teacherns

, ctudentss and parents with respect to a

€ sy and second, to obtain certain kinds of desciiptive informa-

ST R REREREt

Flon abe ot the operation of the Social Studies program.

METHODS A0 REPORTING TECHNTQULS

Detailed deseriotion of the teehniques of sampling, instrumentation,
distribution and collection, and analyses are provided in Addendum #1 to this
appendix.

Total numbers of respondents were: 737 teachers, 525 students, and
306 parents.

In our analyses we procecded as follows: first, simple frequency dis-
fributions were run of the responses to all questions; second, in cases where
rhere appeared to be a good deal of variance, frequencies were cross-tabnlated
against respondent-characteristic data; and finally, chi-square tests of signi-
fican~e were run on the differcnces.

We chall rerort our findings question by question. In the case of open-
enid-! questions, the report will take the form of a discussion of the most common

responnes.  In all other cases, frequencies will be reported as percentages

. 96
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and differences among the rosponaes of sub-proups will e peported and dig-

crsned = when thay are seatictically sipnificant bevond the 05 el

2y

[t e e £ e e e e = . e Ty e e e e i T msom Sis s m

Lin Seeerlon 0o B thies fLonnad pey i asked three onen-ovded
wtions:s (L) What, Dn powur 0tow, are Bz 0o ma,jnr Srrong bR r')f
Z s ? () ."-/77.:'1,,‘- ar: the tuo major weaknisges?

o
/r oo Sociard SEuduen
s - g e - . . 9 - 17
(. vl ."1(:',"’]".’.'7/.1.1‘))‘!.’7 PR AL _f")?’ 1 '7’0( fl’l the ,'77’()3‘101‘”:.

0, . g iy .
Phe pesponecs aepe wn follows:

t
i

1. The speosran cirencthe mont freauently cited by Seachers wepe: (i)
the freodom ond flowtil 1icy 160 allows for ctudent-teacher planning; (2) the
intor=diceiy linamy nature of the coitent which permits it to be integrated with
the content of other subject areas; (3) the cmphases wpon valuing, decision-

naking and eritical thinking; and (1) Lhe wel L-formulated scope and sequence

of the progran.

2. The weaknasaen cited wore: (1) lack of appropriate resources; (2)
too much emphasis on the affective domain and the vaiuing process whiech lead
to methodolouical proilems and a resulting nebulousness in the program; (3)
lack of history and geography -- espectally Canadicn; (4) the wirealistice
aspects of local teacher progran development -- in terms of time and resources;

and (5) the lack of appropriate texztbooks and teacher guides.

3. Recommendations for imrrovement included: (1) more and better re-
source matericls; (2) morve Canadicai materials; (3) more in-service activities;
(4) more time, money, and consultation for program development -- particularly

in rural areas; and (5) more comprehensive and more structured program gutdes.
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in Seotion il, we confroited respondents with a number of asscr-
Monght Ea" sidtements whout the Soctal Studies, and asked
toagree or disagrec.  Below, the questions are stated verbatim

coid mesponses are popovtad dn perceentages.

i I -1 Goelal Stwdies program, emphdases should be placed on:

{ ) inowing what happendcd to people in the past

i'ndecided 51

. -7
flo response 2|

A £5 Disagree i1
' -R1 o -7
s

Oteongly Agree 16 trongly Disagree 1

{t) ¥nowing current happenings in societies and cultures

indecided 21
» -
‘ HNo reaponse ZJ
Aqpee 55 96 Disagree z
Strowngly Agrec 41 Strongly Disagree 0

() Tealing relationships between actions and consequences

Undecided 77
- 8
o response 1]

Aciree 48} 90 Disagree Z}_ P

Stronaly Aaree 42 Strongly Disagree 1

(1) beciding about desired conditions for man and society

Undecided 161 .
17
No response 1

Disagree 8]

Agrce a7
Strongly Disagree

Strowgly Auroc 87

{=) Haking decicions about courses of action people should take

Undezt.ded 171
) . 1=20
- No recponse 8|

dgree 4¥J o6 : Disagree Z J /
~ =00 -

(3]
&
Strongly Aorce 25 Strongly Disagree 2
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2.

(O]

. The Alberta Social Studies program should provide a cet of soniety's values
that must be taught.

Undecided 16|
_ , -20
Noo response 4

Appee 20 . Dsagree EZ} £
Strongly agree 617 Strongly disagree 22| o

[Ttough this question genevated differences among respondents, thene diffor-
onees are attributable 1o the various interpretations placed on the auestion.
This we pleaned from welitten comments, ]

nt, the Department of Educatien curri-ubi guis.
of program development.

Indecided 20
. -23
lio response 3

Yo 1 Tocal program devalo

stould Le used as the bhasis

Arrec 5il ‘0 Disagree Lé 77
.y - -—‘ . - -
Strongly agree 8 Strongly disagree 3

7. Translating the provinclal curriculum into units of study should he the re-
sponsibllity of teachers at the local level.

Undecided 13 7
; . -15
No response 2

Agrec 437 Disagree 27 .
fa s ty, y- ” 92 -67 4 P . -Zé
Strongly agree 24 Strongly disagree €

8. Value lssues discurssed in the classroom should reflect concerns of:

(a) Parents

Undecided 11
-16
No response 6

Ag ree 61 _79 Disagree 21 19
Strongly agree 11 ’ Strongly disagree 3|

(b) The teacher

Undecided 9
-15
Nlo response €

Agree 58 58 Disagree L3 _17
Strongly agree 10| Strongly disagree 4

(c¢) The student

Undecided 515
No response 2

Agree 57—_({ Disayree 21
Strongly agree 33 90 Strongly disagree L |
99

ERIC

Aruitoxt provided by Eic:



33.

S (Y Compandt oy greeoaps

ivilecided L] L,

. . .. ST Lo

Jo response 7
: S P Nisagree 9111
i 1T 5 b Stre A 15 0 o |~
aleoaaree 8 Strongly disagree 2

(v Choremhos

Undocided 10 37
Ha recporice 1Y

. 371 - Disagree 171 5
, , gy , : -26
sirongly agrec 6 : Strongly disagrec 2

[ ffepencens among responces on this item are attributable to type of
sehool -= i.e. Public or Separate.  Whereas only 37.8% of the public
hool teachers apreed, 70.7% of the separate school teachers agrea.

{Sig. levnl -— 0001}

A ©scial Studics tewtbook should be prescribed by the Department for each
grade.

Undecided 14 _18

No response 4| ~

Acroe 227_,, Disagree 24 ..
Strongly agree 18| ° Strongly disagree 18] °°
¢ gey

[7iff ronces on this item are attributable to amount of experience -- but

in a curiouzs wav. The mors the experience, the more they agree. Only

29% of the teachers with less than 6 years experience agree; but 51% of

the teachers with more than 15 years experience agree. (Sig. level -- .02).
Also, more than 60% of Calgary teachers disagree compared to about 35% of
all others. (0ig. level -- .0002)] '

&

10.  The cutline of content prescribed by the Department of Education is broad
anouprl to allow teachers to plan activities of their choice.

Undecided 31
No response &

dgree 0 _gg Disagree 4‘_5
Strongly agree 29| 77 Strongly disagree 1

11. he Social Studies program should be interdisciplinary rather than hased on
separate disciplines.
Indecided 13 18
No response &| ~

Agree 49__74 Disagree 61 g
Strongly agree 25 Strongly disagree 2
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12.

13.

“ly,

Departmental Social Soadies Finad craminations chould be mandatrory For:

(1)  GOrade 9 stuadents

e cddod i 4_] o
bl 4

i posponse 1
-

Agraey L.

Stpagly agrec L8

TN o evn e o
AJ[/I'(«‘//.A_. Laowitaareade o

;""1'-‘:”["'7"")""' . /-OJ 7 7

[0 Ffoprenens among rosponsen on thio item relaro to traching level.,  Only
27% of the alomentary teachers strongly disagree, byt a Full £0% of the
sceondary teachers atrongly disagrec.,  (Sig. level -- .6001) )

(1L,) Crade 12 ctudents

Indecided £2J_OS
o response 13| "
Disagree 167 ..
]—40

N ;
aupne ‘ f? Strongly disagree 19|77
Strongly agrec D1 -
(As in the canc of 12.a, differences of opinion on this item related to
level of instruction. Senior secondary teachers disagreed at a Uh.2%
lovel with departmental examinations, while junior high teachers disagreed
at only a 34.7% level, and elementary teachers disagrecd at only about a
29% level. (Sie. level -- .0001)]

Canadian content in the Social Studieu programs should be increased.

Undeeided 7__ .
No response 2

Agree - 28 -89 Disagree 8l 4
Strongly agree’ 54 Strongly disagree 1

n Seetiom IIT of the questionnaire, we presented a further sat
of assertions about what ought to be and asked our respondents to
amswer in two ways: first, in terms of whether or not they agree;
and second, in terms of whether or not the situation prevailed in
cheir owm classroom.

14,

ERIC
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A. The major emphasis of the Social Studies program should be its value
orientation.

Indectided 19
-23
Ho response 4|

Aaree 39]_ﬂ€ Disagree 24 30
Strongly agree 6 Strongly disagree 8| °°
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(o)
[92]

. R AN O fheooretor empliin of the Soeial Studies program o
ol e lens .
I opesromae = 1
Heldom 26 o
o =l
Neior 2
| Fle o "ahonid Le pect of this questlon (18.A), respon-
St st Suoatel -- with separate school teachers apgrecing
G R pewed ) camperead tooa Bou b level Fors pulllic school teachers,
Cogt thee i cwdentatton chould be the major emphasis.  (Sip. -- .00)
Sas oot Mwhat 1o anpeet (LR pospondente differed by level of in-
oo rion —— with 68037 aprecment at the prade 10-10 level, ©7 7% at the
e ], BUT g rhee =6 lovel, dand 6L.4% av the K-3 level, that the
b L) L)
oo ovientagtion isoin effcet. Sip. == L02)]
. i e tal Studicn propram shonld provide for the exploration of student

Undectded 7

] - 8
No response 1

A 661 gp Nisagree 5 0

PP NN 77 Sty 1y dis ) 2

Strongly agre. Strongly disagree 1

I

. Tn my olactroom the Soclal Studies program dees provide for the explora-
tion of stadent feolings.

No response - 8

Alwaae 81 . Seldom 18
P =74 -18
Often ot Never 0]

1. A The Tocial Studies should deal with controversial issues in the class-

TN
imdecided 12 14
No response 2|

Ao 587 87 Disagree 37 5
Serong iy agree 23 |70" Strongly disagree ZJ

2 1 Ao deal with ~ontroversial issues in my classroom.

No response - 9

I8

AL 5]_5: Seldom 331—36
Dften S01TT lever 3]

CThe apeater the number of years of training, the more teachers claimed to
doal with aontroversial issues; the range was from 69.2% for those with
Mmoo thn 7 oceaps to 00, 0% Fop those with only 1 year. (Sig. -- .002)
Ao, hiciory, social science, and geography majors (in that order) claimed

to deal more in controveriial issues than did other majors. (Sig. -- .0001)
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1h. By (eont inued)
And the hivher the Level of Tastruction,
with controversial Tosnesy the range wan
o8 For Juntor hiphy oo b0y

(ie, Lol - Lnieal |

Db i o

17, \ vt ahens b sty hnen
hcdeod qed
oy vesnomioe
Aare, &
{ e
Sreora iy e B
. I'n my class soadens s do

flo rosponse -

Of ke 60

Allweas Z/:I -
’ -71

18, N
the rocular school dav.
imdect.ded
o response
Aoreae EOZ0 I
- . -
Stronaly cgre.
B.

school davy.

for elementary,

pee oeachone

the
frem

e

con©

13,30

Lo

clair
for senlor bip

fov o rimary.

e
tegcehera

1o

from muany polnvs of viow,

Diaaree
Strongli disacne

study human behavior from many poinns

19

Seldom 18 _19
Never 7

4 5
Z i}

Disagree
Strongly disagree

Ho response - 3

/!QJays iy ~10
Often L0

A.

19,
Social Studies classes.

indecided
llo response

Agree 547 82
Strongly agree 28

No rasponse

Always &
Of'ten 33]‘38
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(o
Se ldom ?51—78
Never oEJ

Disagree

Strongly disagree

D
- ta

Seldom 351

Never ZSJ—SO

Teachers should have time Yo plan thelr Social Studies program during

a1

I do have time to plan my Socilal Studies program during the regular

Society should expect to have its policies and leaders challenged in

70 -
3]-26

2}' 5

In my classroom the policies and leaders of society are challenged.



e Conninued)

Dovcro o wn b i Ml 19" anpect of rhis gquestion varied according to
oo of teddinin., university mijor, and level of instruction.  The lonper
thee period 0 o lier cducatiion, the more the policles and leaders of

wocioty wore chatlenped in the alassroom. Gip. level -- .0001). The
Bicher tie level of innrrmietion, the greater the extent of the challenpe.
(L. lowel -- L0001). And history, pecyraphy, and social . scienne majors
Cin otiar order) elaimed that societyv's policies and leaders were challenged
ooy olaearoomns more than did other majors.  (Sip. level -- .0001)]

T the Sacial Studies program the dominance of history should be ended.

Undecatded 17 .,
-
No response 6

Agrec al o Disagree 37 57
Strongly agree &0 Strongly disagree 14|

[ Teachers with -5 years of training disagreed with this statement at a
19,5% level. But the disagreement increased both with less training, to
%3,3% at the l-year level, and with more training, to 50% at the 7-year
level.  (8ig. -- .0m) Also, 57% of the history and English majors dis-
arpeed -- compared to 36% of the geography and social science majors.
(¢ig. level -- .03)]

. In my classroom the dominance of history in the Social Studies prograin

has ended.

No response - 24

Always 3?
£ ‘,‘ Q1] -32 Se Zdom 32 _
Often 29| Tover 12 44

[While 17.8% ofF teachers of irades 7-9 claimed that the dominance of history
had ended in their classrooms, only 35.1% of teachers of 10-12, 30.3% of
teachers of 4-6, and 26.2% of teachers of K-3 were prepared to make such
a claim.  (Sig. -- .006)]

. buring some of Social Studies class time students should be involved
ith people in the community.

Indectded ZZ]—ZZ
No response 1

Agree 62]_g4 Disagree 3]_
Strongly ogree 22 Strongly disagree 1|

B. My Social Studies students are involved with people in the community
during some of their class time.

No response - 8

Always 1 Seldom 67
Of ten 19]-20 Never ZS]—72
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98.

A Bvery cchoot should have a common statement of objectives for the

Secial Stadles proveam ofbered.

Ihrdeodded //] 0

No pesponse 6 o

dgree i, R NIy Lol o,
o i =) s . =W
Strongly agree L ’ Strongly laagree  d
i My sehool doen have a common statoiont of object Tver for the Social
Studies propran of ferad. '
Ner posponge = 28
Alvage detdom 27
. PR A . L d=0r
Often 718 Never ud ™
A Objectives of the tocial Studies program should be stated in behavioral
form. :
Undecided %‘I sy
o response 12|
Agree 35 42 Digagree 14 20
Strongly aygree 7 Strongly disagree 6
B. In my classroom objectives of the Social Studies program are stated in

behavioral Fform.

flo response - 24

Always 67 .., Seldom 3071,
Often 27| "7 Never 13| °
A. Student attainment in Social Studies should be reported in:

(a) Percentages

ndecided 10 _26
No response 16

Agree 271 _z¢ Disagree L6 _38
Strongly agree 9| Strongly disagree 22

(b) Parent-teacher interviews

Undecided 8 -58
No response 50

Agree L5 " Disagree 71 g
Strongly agree 18 "853 Strongly disagree 2| °
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Uy My B .
Dhnowrr Lo g

[ ooy olacsaroom student

Poroentages

) '7-
WOz
L& ’

-teachor

Alwages
Often

CAP e

()

Always 5o
Qften 37|

et ter prados

S . 00
loays 40] 4o
i Y 1

Alwas 2UJ (i
M - L

38

Often

sf rhe following

B munn to bhe dealt
(1)  Teachers
. 9
FSTRN AL o .
.:/ } g "‘Qz‘l
Strong Ly agreea 54
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Inedeerl dend 14 7
»y . i e 7o -t
GO peshernt Ly

Digagree

L
. . M Y
Steomaly disagrec 10

(hicleed doed ‘13
"5 - PE Ak
No vesponse 7
M sagree

Strongly disagrece

attainment

A

No rpeoponse -

Seldom 10 48
Never 32| ¢

interviews

No response - 14

Seldom
Never 6

N response - 16

Seldom
Never

llo response - 13

Seldom
Never 8

should have responsibility
in the classroom:

with

imdeeidod 2 -
No response 5

Disagree
Strongly disagree

103
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2hLA, (cont inwed)
(Hh)y  Parente

(3]

Noopenponse 7

imdectded 0y

-.‘»Z
Aoy ar . Moaogree 272 B
A . =% . Voo . -0
Strowgly aaree a0 Strovciy Jleapec 8

(v tadont s

hadoeetddid 7} 0

Lo peanoiiae u
. Y oaeg o yae, !
[]:],)!v‘,v [ or ['w-‘!‘(lﬁ4“v KA 't L
=55 . -0
‘e . sy Y L,ooan - T P s - . y -
Strongiy agree B Stroniin Heagrec

(1) School Adminitrarion

bl ¥4
No reasponse 8

indeetdod ZQ} on

Aupee S7 e Disaqgrec 200 .,
~ - - . - . P a2
Strongly agroe b Strongly dsagrea 11

() Hctiool Boards
Undecided 197 .
-51
No response ZZJ

s - 6L o s orer Y » ‘)

Agree ) Disagree

10y € ¢ :]—238 Loadg ¢ ,}—‘SIZ-
16

< Lo
(sl

Strongly agree 5 Strongly disagree

B. Each of the following do have responsibility for selecting controver-
sial Insues dealt with in my classroom.
(a) Teacher

to response - L1

y vy v T [ad 3
Always ul]_77 ‘ Seldom 9 4,

W ©

— 1

Often 46 Never

(b) Parents
No response - 14

Always Z_7 dem25_m
Often 6 Never 54

(c) Students
No response - 13
Always 7 Seldom 28
: - -3
Of ten 46‘:| 55 wever 6]
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RN Coontinead

) ehion b adninatrat e
P VR TSI R
R
: T
[N ,.,]
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Hoooenporane - 18

inctraet tonoat the

ol

a0 ,
8 -

Pooplanmins proseanr o

e Thwatlued ot deterndning

oo coa leoareh obijestiven

imcdreetded
rio response

8

NS SFEr

7
. 2L
- —e)
vty N . . . - . 7
N LA L]"\,v’ e “t

(1LY Inctructional resourcos

"mdeeided 19
7 2 2 YT € g 17“
flo response  {

Agries RIUR

), . S =0

Strowg iy agros o

t¢)  derning activition

Undeeided 191 ,

flo response

oo
XS]

N . e
T L n&
.5 ', . . N + -
STERORIE L ¥

T pla

vod in the determining of:

invol

{1)  Frogram roals and objectives

No resporse - 14

Always LY .
Often 4
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101,

Sotdom M7

o
s "l."'""
Neeoor /.]

ST ./I.(,{(,V"/

Neoeer

the Home

Disagree

Strongly

28
9}-5’7

disagree

Disagree
Strongly

281-39
disagree 11| °

Disagree
Stremgly

aning programs of instruction at the school level, the Home is

Seldom 24
Never 57]_8Z



O

ERIC

Aruitoxt provided by Eic:

(continued)

o

() Instructional rosources

Moy pesponge - LA
Always 1| dolcom nut
A -3 0 =78
Often 8 Never &2
() learnineg activition
Ho raopoise - LS
Alwaga L o Seldom 2370 .
. - 7 . L =70
Ff b 3 Hever 5& ) ¢
I n planning programs of Inutruction at the school level, the Church
should be involved in the determining of:
(1) Program goals and objectives
Undecided 17 29
No response 181 °
Agree l6 18 Disagree 291 c3
: - ~ . —-—0J
Strongly agree 2 Strongly disagree 24

[A Full 53.3% of the public school tecachers disagreed that the Church
should be so involved -- but only 26.9% of the separate school teachers
disagreed. (Sig. level -- .0001)]

(b) Instructional resources
Undecided 17 _29
No response 12

Agree 14 _16 Disagree 31 _55
Strongly agree 2 Strongly disagree 24

102,

[As in (a) above, over 59% of the public school teachers disagreed that the

Church should be in this activity; only 35.5% of the separate school tea-

chers disagreed. (Sig. level -- .0001)]

(c) Learning activities

Undecided 17
2 "32
No response 15

Agree /A J 13 Disagree 30} 55
-— Iy - .

a
Strongly agree 1 Strongly disagree 25

[Again, public school teachers disagreed at a 60.2% level compared to 36.93%

disagpreement among separate school teancher:s. (Sig. level -- .0001)]
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In planning programs

the detornining of:

b

Program goalas and obijeatives

Jer rasponse -

Alwans 1
0ften A

inotructiondl resouroas

llo respense

Gftem 3 )

Alwans Z:I
v/ — ‘7

ferarning activities

No recponse

Alvaye L],
Often 3 :

14

l6

Never 67| °°

Seldom 7,5]_ o

Seldom 14
Never 6‘7:]—8Z

Seldom 14
Never 66]‘80

103.

~F instruction at the school level, the Church is

In p:lanning programs of instruction at the school level, Students should
he involved in the determining of:

Frogram roals and objectives

Undeetded

lio response

Agrac 52 o
e . LSal-62
Strongly agree 10

natructional resources

Undeectided

o response

Ararea 58
: -61

Skronaly acres 6

fearning activitios

thdectded

No response

Strowggli agroe O

In plannilng progrdins i

in derorminine:

110

instruction a

t the school level, my students

Disagree

Strongly disagree

Disagree

Strongly disagree

Disagree

Strongly disagrec
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(a)

()

()

(a)

(h)

(c)

(d)

(continued)

1ou,

Program goals and object ives

Always 21 ..
A Y

LA
Often 25

No rosponse - 13

Seidom 37
Never 23]_60

Trotructional resources

Alvays 2 77
oo R ]
Often 29

No response - 13
Seidom 3
Never 2

o~

]_ IL—)6

Learning activities

Always 2] a4
Often 40| °

Fach of the

Improvement of
Aqree

Strongly aqrea
Improvement in
Agree

Strongly agree
Improvement of
Agree

Strongly agree
Measurement of

Agree
Strongly agree

No response - 13

Seldom

3571 44
Never ZOJ

following should be a goal of evaluation:

the program

Indecided 21_4
llo rasponse 2

Strongly disagree 1|

&

N6 gy Disagree T 9
391 Strongly disagree ZJ ‘
the allocation of resources

Undecided 8]_19

Mo response 4] "
E;J-86 Disagree 1l 2

teacher performance

Undecided 51
No response 3|

541 4p Disagree 1y 2
361 Strongly disagree 1

student achievement

Iindeetded 4 _'_ 7
No response 3J

[\V)

Disagree Z]_

Strongly disagree 1

550 4
BGJ-"Z
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orE, Tr my alossroom, owh of “he following is a oAl of evaluntion:

(1) Taprovemrent in the program
No response - 17

Atwars 19| ., Seldom 127 14
Often 50|70 Never ")_‘

(*3  Improvement in the allocatrion of resources
No response - 19

Always 13 Seldom 23]
Often ZQ]—SZ Never -29

{..) J{mprovement of tencher performance
No response - 17

Always L8] .. Seldom 12
Often 4 ."-)J =67 Never 4 -I— L6

()  Measurement of student achievement

No response - L6

Alwais 387
'J'77 Never L[|

.
Dten  4b

Se ldom 6] .

30, A i record should be kept of the problems studied by each student during
the 1/3 unstructured time.

Undecided 16
-25
No response 39 |

Agrne 16 65 Disagree 6 _10
Strongly agree 19 X Strongly disagree 4

B. v my nlassroom, a record is kept of the problems studied by each stu-
dent Jduring the 1/3 unstruc tured time.

flo response - 19

Always 47 Seldom 201_40
Often Never 20
31, A, Students and teachers should jointly plan the use of the 1/3 unstructured
Social Studies time.

Indecided ZZ-|_77
No response ’

Agree 52 _78 Disagree |

uUponnZy agree 24 Strongly disagree 1]
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/4

1. B, My students and I do joirtly plan the use of the 1/3 unstructured
Goeial Studies Time,
Ho response - 17

Always 24] . Seldom 25} e
—)e)

. e -t 2 . ',.
Gften 4 Never L

| The higher the level of Instraction, the more teachers indicated thov
involved srudents in jeint planning:  53.0% at the 10-12 level; 53.4%
at the =9 levels H1.01% 0t the b=t level; and aP.1% at the K-3 level.

(Giv. lavel -- .0001)]

--—-—
i
i

In Section [V of the questionnaire we asked teachevs to assess
the usefulness and availability of certain resources.

12, In planning Social Studies units, I have found helpful:

(a) Cample Units in Fxperiences in Decision Making

No response - 4

Seldom 531_r3
Never 20 | o

i

T

Always 7 .
Y . (=4
Often ooJ
[Only 26.7% of the respondents with 1 year's experience viewad thrse
sample units as useful. This proportion increased to 32.9% among tea-
chers with 2-3 years' cxperience, to 38% among those with 4-7 years, to
ny. 6% among those with 7-10 years, and to 49.2% among those with 11-15
years. (Sig. -- .04) Also, the units were viewed as helpful by 61L.u4%
of primary teachers, by u8% of elementary teachers, by 38.3% of junior
high school teachers, and by 22.1% of senior high school teachers.
(5ig. -- .0001)]

(b) Consultants

No response - 3

Always 5—-28 Seldom 45 -69
Often 23 Never 24

[Only 13.1% of the senior high respondents viewed consultants as helpful
-- compared to about 30% among other teachers. (Sig. -- .0001) Also,
consultants were viewed as helpful by only 19.2% of teachers in small
cities, by 23% of those in rural areas, by 26.1% of those in Calgary, and
by 35.4% of those in Edmonton. (sig. -- .0001)]
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3.

(continued)

() Other teachero
Jo response - 2

Alwers L8]

. e =80
Often 73_]

(i} Sample units by teachers
No response - 2

Always 12 66
“ -0h
(ften 54J

["Mese uqnits were claimed useful by 71.9% of primary teachers, by 69.83%
o dunior high teachers, by 67.5% of the elementary teachers, and 60.6%

~F the senior high teachers. (Sig. -- .0001)]

(+-) Workshops, Inatirutes, conventions
No response - 2

Alwaye 10
Of ten 39]'49

() Commercial curriculum projects

No response - 4

AER) I~
ALidanys > .
e <126
Often &1

Seldom 15

e

Never

Se Ldom
Never

Seldom
Never

Se ldom
Never

{g) Correspondence School Branch Social Studies

&

No response - &

Always 1|
Of ten ZO}-LZ

T find the [ollowing resources available for a
Ttudies program:

() Audio tapes and records

No response -~ i

(1) FVilms and film srrips
No response - &
Aliays 17| 27
(ften 54J

114

Seldom
Never

values

Seldom
Never

Seldom
Never

26
6

oriented Social
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32. (continued)

(«) Mewspapers and periodicals
No response - 3

A ZU(IU_L; 18 68 Se ZdOlﬂ 231_ 99
Often 50| Never 6| “

(' (1) Conmarcial Social Studies resources (texts rojects s S imulations )
s B
o reasponie - 4

Always 13 .., Seldom 28
Often SZJ-né Never 4 -32

(«) Teacher prepared unit/resources
No response - &

Alweays ZS}-6Z Seldom 30J_$7

Often 48 Hever 7

(£f) Television programs
No response - 4
/ 8 o &) 5
Aéqayu ~6 -36 Seldom 4 -60
Ofter 30 Never L5
[ In Section V we questioned teachers' familiarity with and
l ratings of certain materials.

3. Are vyou familiar with

(a) Ewperiences in Decision Making (Elementary Handbook)
[ A

Yes: 63 No: 34

(b) Responding to Change (Secondary Handbook)
Yes: 39 No: &4

(¢) Propgram of Studies (Elementary)

Yez: 65 No: 30

(d) Program of Studies (Junior High)

Yos: 46 No: 46

(a) Program of Studies (Senior High)

No: &4
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Joe {eontinued)
[Plet egyrwiciae]y . diGFaran-o T penponses to rhis set of questions were
R S RS N IR B LF iyt lon. (:;1,. . -O) Tt i jfl‘t(:PCfStlng‘ to note

Vi inoall omacen, ewenpt one, more teachers than might be expected, on
rtp tacin of the tovel-of-instruction distribution of the sample, are
f Toe o witt the various documents.  That one exception is Pesponding to

o3 though U6 of the respondents were secondary teachers, only 30%
liar with the document. ]

med +a he

109.

G vour rating of Fesponding to Change and Experiences in
on ther L-polnt ccale as indicated. »
Fositive & 5 L 3 2 1 Megative
. S L L 2y i3l 9| L7 81 & Useless for teaching
;|_
P bo wndersitand Sy g0 861l 51 3| Difficult to understand
—

Aaarlodile 431 141 10 S 2 4 Not available

We il eraandzed 5118321121 5| 2| Poorly organized

Jdean elearly stated sli5126| 16 &) &5 Ideas vaguely stated

DF vaiue to me 211312516112 7 |- Worthless to me

[Though well over G0% of our respondents claimed to be familiar with these
docunents, 25% did not respond to this question. Those who did appeared

to he naither strongly negative nor strongly enthusiastic.]

e, Please indicate your rating ~f the Program of Studies related to your teach-

ing Jevel.

Positive 6 5 4 3 2 1 Negative

Ly

limaful for teaching 76 130 {15 {10 | 6 Useless for teacching

Faar to understund 8127 (26 |Ll2 5 3| Difficult to understand

Aval b le a6 (18 |10 3 2 2 Unavat lable

Well organtned 7122130114 4 2| Poorly organized
Trieas elearly stated 5118 128 {17} 9| 5| Ideas vaguely stated

lUseful to me 4 115 127 {17 |10 7 | Worthless fto me

[Apain, 19% of our respondemts did not answer the question.]
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37. Ttor my classroom activitie:s, the recources recommended by the Curriculum

Rranch are

Positive i b 5 th 13 |2 1 Nagative
Avar lable ko me 0 |15 180 118 |11 5 “-z;;vuflable to me
Appropriate for elass s |iz sz 18t 81y 3 I'mappropriate for class
Used.in classes g 110 (85 |18 |14 9 Not used 1n classes

[Berween 10 and 15% of the respondents did not answer various portions of
this question. And the responsen of those who did differed significantly
on the matter of availability according both to level of instruction and
place of residence.  The higher the grade level, the more available re-
sources woere pereeived to be.  (Sig. level -- .0003) And urban teachers
perceived resourcnn to bhe more available than did rural teachers.

Sig. level -- .043)]

In Section VI, we asked two open-ended questions -- one having l
to do with the use of the L/3 wnstructured time and the other with
teachers' use of pertodicals and their views on the usefulness of
these periodiecals.

38. What topics have you and your class studied during the 1/3 unstructured

Social Studies during 1874-75?

1. The most popular topic is (urrent Events -- including both Canadian
and internatiomal issues.

2. In urban centres, local government issues receive a great deal of
attention and siudents are encouraged to attend councill meetings and
examine differing points of view.

3. At the elementary level, the 1/3 unstructured time appears to focus

on annual festivities (e.qg. Christmas, Halloween), and on the cultural
lifestyles of such nations as Norway, Japan, and the legends of
Eskimos and Indians, and Ancient (ivilizations.

4. A number of teachers use the 1/3 unstructured time to develop and en-
courage discussion and debating skills.

5.  Simulation games are used to odd to the student's perspective, par-
ticularly at the junior and semior high school level.

£. Outdoor education, with an emphasis upon environmental and grographic
skills, is pursued in some of the Province's classrooms.
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int the profes:ional pericdicals related to Social Studies that you find

to raspond to this question. A number of
question appear to have miginterpreted
; ﬁach teachers listed Time, Reader:
as their professional manazinw
a "t secn wny recormmended lists ,
‘ Mo Lk : would sugguau that tecchers requi
het IOV IO p:i.Hhufcwni “vﬂ"“ﬂzcal and ihat school libraries j' il
Lol cuch pordodteals for projessional deve lopment.

)i

M

re

, 1

e far Socic! Studics Jowrnal 18 One Worid, which is published
it e Cownell of the Alberta Teachers' Association (this

v U Ceriion Lo omade coadladle to all teacher members of the Social Studies
Tli. Une instructor and The Teacher were popular among teachers at the
tarne level. A mumbar of teachers also subseribe to The Grade Teacher
Seesnard, Fidpeec Lo

Section VII, we asked ¢uestions about the implementation of
progrwn and teachers' views with respect to the helpfulness
P ous agenctes and activities.

L. Which of the Following were helpful to you.in becoming familiar with the
philonophy, the goals, and the objectives of the new program?

4) Written materials from the Department of Education

No response - 7

] 56 Not helpful ZSJ 07

Vory helpfud
No help received 12

o
8
Helpful 8

b

(%) ATA-sponsiore:d workshops

No response - 11

Vers helpful & . Not helpful 18
. h A0 " p . 49
e lp il any No help received 34

oy sebeel or dlorriot wspelsohops

ir reapouse - 8

Vo i fu Net helpful 13 _34
el il No help received 21 ”
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He .

(continued)

()

Helpful a4

Courses in +

the Paculty of Lducation

No res

Vaery helpiul 11

ef At Following were heldpfal te

poNseE -

BRIt

10

in

in

bt
Ko help recelved

ot helnfiud
Ho help recoived

becoming

helpful

coming familiar

Education

P

Vot helpful
fo help receivead

wipiul
Ho help roe

Not

ot
No

help ful
help recceiuve:d

familiar

and material e new prosram?
(vi)  Writren matepiz!o oo von Lororiment o
o resporie - 7
Virny Ty,
- "
fado? )
(5) ATA-suonsored woriohop
Ny v v i o
N ! .’,;J< U - L
& s
v, |-
(=Y otinol or dioer’ WOTE BLORE
Mo vegpongs - 8
Vorn nolyfd 01 .
PR aiiRs
i
(3) Counrses in the Paculty of Pducation
Fio pesnonse - LI
T ] .
ROSY AV BT S A B A ¢ Ry
Jieip il Er
.~ -t
',."ﬂir:'.}x of the following were helpfal fto you
proposed new teaching Sies For the program?

Ypitten materials the

lo responsc

st - N e M o) W
STA=ponsorant wars s

No response

Very helpful 6] .
Helpful 2 .
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14

Departmenrt of Eduration

&8

ot helpful
Ho help received

Not helpful
No help received

(6

-

-

q

B

o
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272 { continued)
() Tobewl or discurict work shops

o response - 10

oy iyl 13 L ot helpful 4 _z6
; ;! : No help received 22| "

Cor o Pongrenes in the Paouloy of Ldncat ion

Jo vasporse - L3
el Voo helpful Lo _co
a 7_I v No hel Lp received 40 o

v, it should be noted that the Department of Education was viewed
vl mort teachers Le:ing helpful in all categories: in philosophy,
P of the cespundantus in rescurces, AU%; and in teaching strategies, &u%.

he local achool or districr ranked second in all categories: in philosophy,
58, iy pesources, 5%%; and in teaching strategies, 5u%.

Tree ATA vaib-d third in all categories: in philosophy, 40%; in resources,
27 snd in teaching strategies, 3u%

e

The Paenlty of Dducation ranked fourth in all categories: in philosophy,
447 . in pesources, 27%; and in teaching strategies, 31%.

o ver, thore were sipnificant differences (at levels ranging from .03 to
.0001) in the responses to each of these questions -- according to experi-
once, lavel of teaching, place of residence, and in some cases veparate or

pubdlic avstem. These differences might be summarized as follows

1. Persons who claimed to havn peceived the most help from the Depart-

went btended to have at least seven or more years of experience, to teach

in the publis s~hool system, and to teach grades 10 to 12. Also, however,
-+ was viewed as being particularly helpful by teachers of

in the larze cities, in the matter of orientation to the new
ahilon by tﬁﬂﬂhmws of gprades 7-9, in small cities, towns and rural
apraas, amiliarising them with the resources; and by primary teachers

in rthe small towns and rurai areas, in familiarizing them with teaching

stratopics.

e Ty

eragdens

. The porsons who received the most help in all three categories from
“eiv local schools ov districts tended to have at least seven years experi-
te teacl, oither at the primary or junior high level, to reside in one

‘L twe major citics, and (in matters of philosophy and resources) tc
1ehr in vhe public wchoel system.

9. pepsons who received the most assictance from the A. T.A. tended to
have ot least seven years ewperience, to teach at the high school level,
fo peside in small eiries, towns and rural areas, and (in matters of
philosophy and Eﬂﬂfﬂfﬁ?“) to teach in the public school system.

L. Pepsons who reccived the most help from the Faculties of Lducation
on all matters tended to reside in the small cities and towns and rural
areas. Those who received the most help on the philosophy of the new pro-
gram tended, also, to have less than three years experience and to teach
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12, (continued)

at the upper elemenrary and senior hipgh school levels. Thosa whoe ro-
colred most hoelp rewaeding 1osources tended to huve more than 15 yoors

S Loenter Liich =ehool tevel.  Those who re-

ospericonce and to beosen gt

celved the most b by oo Beacndng crrateedes bad lemo than thives yours
cxpericnce and togsht oat the upper clementary and e hiigh school
(E1) of vheos tondoncios have boom commar i Trom ditforences

Sratisrically significant b 1he <001 Tevel or greatoer. )|

]

¢3. Who, st the local Lewved, was helpful in Taitiating vhe new programs by

of fering cnconragement and advioe?

(1) ‘Principal
Ho response - 14

Very helpful .“)—!_ 20 < FNot helpful L5 £0
Help ful :37_' Y No help received 35|

(b)) Supervisors
No response - 14

Very helpful 12 -44 Not helpful l5 _49
Help ful 58 No help recetved 27| ~~

(c) Other teachers

o)

No response -

Very helpful 221_77 Not helpful 9 18
Helpful 52J v No help received 9

(d) Teachers' organizations

No response - 14

Very helpful & -99 Not helpful 22 _57
Helpful 24 No help received 35

[In this case, other teachers were viewed by most teachers (73%) as being
helpful, followed by supervisors (u4%), principals (36%) and the teachers'
organizations (29%).

There were significant differences however: those who viewed other tea-
chers as the most helpful tended to teach grades 7-12, to have between 7
and 10 years experience, and to reside in the cities; those who viewed
suporviszors as helpful also tended to reside in 'the cities, but tended to
tiach at the K-6 level, and to have had more than three years experience;
those who viewsd prinecipals am helpful also tended to reside in the cities,
to teach at the F-6 lavel, bir have had three years or less experience; and

those who viewed the local ~hers' organization as most helpful tended to
reside in small ecities, to ind rural areas, to have taught more than 7
years, and to teach at the -12 level. (All these tendencies have been
summarized from difference. “vnificant at <.01.)]

ERIC ~ 121

Aruitoxt provided by Eic:



Who, at the Hegional or irovincial level, was helpful?

() TDepartment of Education

do response - L4

Very helpfid 4 o Not helpful 17 48
Halpd se | No help recetved 31

(t.,) Regional Office
llo response - 16

Very haipful 4} X

: Not helpful 177
i#elp ful 2z |7%° ] 58

No help received 41

(¢:) Taculty of Education
No response -~ L4

Very helpful 47_01 Not helpful 20 -85
Help ful Z7J “ No help received 45

(4) ATA Specialist Council
No response - 14

Very helpful 71_ﬁ? Not helpful ,01;54
Help ful 25 [77° : No help recetved 39 °

[Again, the Department of Education was perceived as being helpful by the

mont teachers (38%), followed by the A.T.A. Specialist Council (32%),

115.

‘hon the Regional Office (26%) and finally the Faculties of Education (21%).

It should be noted, however, that very small proportions of the teachers

found any of these agencies to be very helpful.

Those who did find these agencies helpful tended to reside in the small
~ities, town: and rural areas -- not the large cities. Those who found
the Department, the Repglonal Offices and the Specialist Council helpful
tended to have had more than 7 years experience; those who found the

Facul tirs of Bducation helpful tended to have had less than 3 years ex-—
serionae.  Alno, he Department tended to have had more impact at the

grades -6 and 10-12 levels; the Regional Offices at the K-3 level; the
“pecialist Council at the 7-12 level; and Faculties of Education at the

4-f level. Finally, the Specialist Council tended to have a greater im-

nact in the separate school system than in the public. (These trends
re 1t differsnces at the .05 level or greater.)]

Iie Deekiom VINT, we asked for information about our respondents.

ERIC
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CIAP. tale: 50 Female: 48 No response: 2
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u6.

u7.

b4g.

51.

52.

Years of University learning:

1l year
2-3 years
4-5 nears

Hajor:
. Higtory

Urography
Soc. Selence

4
o

69

oy

o~
in

Years of experience:

year
Yorrs

A
2-3
4-6 years

Position
Teacher
Dept. Head

Level
K-grade 3
Grades 4-6

School System

Separate

Residence

Metropolitan
Edmonton

Metropolitan
Calgary

w
ty

19

18

b2
Co

£-7 yyears
tHore than 7
No response

English
P. Ed.
Other

7-10 years
11-15 years
More than 15

Coordinator
Other

Grades 7-9
Grades 10-12

Public

Other cities
Towns and
rural

™~
[S\]

[ SN

~N h o

Do

79
78
22

8¢

44
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T, PINDINGL -- THE STUDENT SURVEY

i
i in Section [ of the GQuestionnaire, we asked the same three open-
i that we asked teachers: (1) Fhat in your view, are
: R vg) ci the Social Stu:ics program? (2) What are
e RG tggor weaknecses?  What suggestions do you have for improving
; Lo 7
L. The program strengtho most froquently cited by students were: (7))
g “ upon cultural studics -- ineluding that of Canada; (2) the use of

Lnarsion, debate and studemt envolvement; and (3) the relevance and interest-

. A L. .
“hgronature o the motarial.

. The weaknesses eited by soma ftudents were somewhat in contradiction
with the stpeengths cited by others: (1) lack of Canadian content; (2) lack of
stucdent invaolvement in planning classroom activities; (3) inappropriateness of

1) lack of tire for in-depth studies of selected topics; and (5)

N
-~
slay

muich emphasis on tests, note-taking and lectures.

3. Hecommendations for improvement included: (1) more Canadian content;

(n) more and Detter resowrces appropriate to the vartous issues; (3) more rele-

co cnvironmental studies, futuristic studies, internationa’

Bopd e ——
/

and (4) more studert and parent involvement.

One student summarized students' opinions somewhat as follows: "It
o 1
i+ hard to talk about program strengthe and weaknesses -- because it varies from
situation ro situation. One year you get a good teacher and you think the program

Sreeats o but the nest year you getv a lousy teacher and you think the program is

terrible.  Whether the program 1s cood or bad depends entirely on the teacher".
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I Soction IT, we confronted the students with a number of
qosertions, "oughl to' statemenls dbout the Social Studies, and
acked them to agree op dizagree.  Below the questions are stated
verbatim, @id pesponses dre veported in perecntages.

L. Th o Social Gtudies program, emphasis should be upon:

(a) HKnowing what hapbened to people in the past
3 Pl peorp p

Undeci ded ZGJ_ZQ

No response 3

Agree

Disagree 191 .
St ey » -25
Strongly agree

497 56
7J- ’ trongly disagree 6
(b) knowing what is happening now

Undecided 4]
- 6

No response @&

Agree 331 g9 Disagree AN 9
Strongly agree 59| Strongly disagree 1 3

(¢) TPredicting what might happen as a result of people's actions

Undecided 25
-30
No response 9

I
59 Strongly disagree 2

Agree 367 Disagree 9113
Strongly agree 23 |

(d) Deciding what would be best for our society

Undecided 23
-29
No response 6

Agree 12

Disagree 81_10
Strongly agree 19

1
J—6Z Strongly disagree 2

(e) Deciding what people should do

Undecided 23| 4,
No response 11 v

Agree 281 25 Disagree 221_z,
Strongly agree 8| Strongly disagree 8
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The Department of Education should provide a set of society's values that
must be taught.

Undecided 22| o,
No response 12| °

Agree L3 _16 Disagree 28\ _sp
Strongly agree 3| Strongly disagree 27"

Human values discussed in the classroom should reflect the concerns of:

(2) Parents

Undecided ZQJ
-25
No response €

Agrec 37 _45 Disagree 23 30
Strongly agree 8 Strongly disagree 7

[Disagrcement with this item tended to be stronger at the senior high level
than at the junior. Only 11.5% of the grade 7 students and 23.3% of the
grade 8 students disagreed. Beyond this, disagreement increased to 32% at
the grade 12 level. (Sig. -- .0001)]

(b) Teacher

Undecided 20]
-25
No response o

Agree 38 45 Disagree 22 _30
Strongly agree 7| Strongly disagree 8

(c¢) The student
Undecided 7}_ 9

No response 2

Agree 41 oo Disagree 2l 2
Strongly agree 47 Strongly disagree 1

(d) The community interest groups (Chamber of Commerce, Home and School,
Legion, etc.)

Undecided 25
N -33
o response 8

Acree 33 L, isagree 18 95
—4D . =20
Strongly agrec 9 Strongly disagree 7| °°



6. (continued)

(e¢) Churches

Agrec L8 3
Strongly agree 5| °

7. Departmental Social Studies

(1) Orade 9 students

Agree 23 -32
Strongly agree 9| 7

(b) OCrade 12 students

Agree 26'_41
Strongly agree 15| °

Undecided 24} .

- hand )'5
o response 11|

Disagree 254 40
Strongly disagree 19|

final examinations should be required for:

Undeeided 14
/A

No response

&
&

Disagree Z?}_
Strongly disagree &

Undecided 261_26

No response 10

Disagree 14 _33
Strongly disagree 19| °°

[Objentions to final examinations tended to differ by grade level and

school system.

The lower the prade level the less the disagreement,

from 5.7% disagreement at the grade 7 level to 61.5% disagreement at

the grade 11 level.
12 level to u46.0%.

Curiously, disagreement diminished at the grade
(Sig. -- .0001)

Also, disagreement from public school students was greater, u42.8%, than

it was from separate school students, 36.0%. (Sig. -- .02)]
8. Canadian content in Social Studies should be increased.
Undecided ZGJ
-21
No response &
Agree 3L s Disagree Qﬂ_Zd
Strongly agree 34 Strongly disagree 5J N

in Section III, we prescnted a further set of assertions about
what ought to be and asked the students to respond in two ways:
Ffivst, in terms of whether or not they agreed; and second, in terms
of whether or not the situaticn prevailed in their classrooms.
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4. Al In Social Sradice proprvo o, human values should be the major emphasis.
“ided zw]q

. g 7]
Lo oregponse b

d Disagree 4] .
}-.ﬁz: o ]— L6

Ay 7
Sl e L Strongly disagree 2

B in our So.ial Studies class, the major emphasis is on human value:s.

No response - L1

Aoy 7 o1 Seldom 26 28
Often 64 Never 2
. A The Social Studies program should provide opportunities for students

1 explere their feelings.

Indecided 13
j -17
Ho response 4

Agree 45 -7g Disagree 51 p
Strongly agree 31 Strongly disagree 2

2. Our Gocial Gtudies program does provide us with an opportunity to ex-
plors our own feelings.

No response - 9

Always 12 Seldom 36
Cften 33}—45 Never ZO]—46

[ Mrades 11-12 students perceived the opportunities to explore their feelings
+0 be greater than those perceived by grades 7-10 students. A full 57.6% of
the grade 7 students claimed such opportunities occurred seldom or never;
only 12% of the grads 12 students made this claim. (Sig. -- .0001)1

11. A A teacher should be willing to deal with controversial topics in the
alassronn. _
Undeeided 51_ g
No response 3 |

Agree 401 90 Disagree [/ 9
Strongly agrec 50| Strongly disagree 1
. our teacher does deal with controversial topics in the classroom.
No response - 10
Always 22 P Seldom 23 28
Often 40| " Never 5| °

[A Full 84.6% of the grade 11 respondents claimed they seldom or never dealt
with controversial issues. Only from 20.5% (grade 12) to 29.6% (grade 10)
made such a claim. (Sig. -- .0001)]
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12. A, Students should study human bohavior from many points of view.
imdectided 16 19
dooveaponse ST
Agre f.l.‘,'—] I i sagren 67 g
~ g 2 . . - O
Strongly agree 31 blmnuﬂy dlsagree 2

i W <do study human behavior from many points of view In our classroon.

Ne response - 10

Always 9 19 Seldom 38 17
Often 40| Neviee 8

[While ul.6% of the public school students claimed they seldom or never
Founed the opportunity to study human behavior from many points of view,
only 38% of the ceparate uchool students made such a claim.  (Sig. -- .039)]

13. A, The community should emxpect to have its policies and J(*ddor" challenged
in Social Studies c.La:_:ue').

Undecided 27| .
N "vjl)
No response 8

Agresz 31

‘ Y Disagree 8]_22
Strongly agrec 22

Strongly disagree 4|

B. The policies and leaders of the community are challenged in our Social
Studies clanses.
© No response - L4

Always 51'n0 Seldom 31 66
Often 15 | “ Never 35

4. Al In the Social Studies program main emphasis should not be on history.

Undecided 151 .
. -19
No response 4

Agree 327 ¢ Disagree Z.S‘_24
Strongly agree 25 Strongly disagrec 9

R. In our Social Studies.class the main emphasis is not on history.

No response - 12

-45

A f,u/tu/-:: v 3 43 Seldom 33-
Nften 4J K Never 12|

129

ERIC

Aruitoxt provided by Eic:



with o people inothe community.

o , .
CangcditerLy Zt.'.’l.'«( 7!

Ny pesponze b

.-}:(I‘. ' o it
e . [ A
E Y‘E?U‘EL"/ ./:'( 4200 BN ‘jJ

i Huring come of oy Social Studics ela
oeorTe In the community .,
Ho response -
Mways 4,
Lo
D8y LA

Student progrecs in Social Studles sh

Percentapos

Undecided 9
No responsce 6

4QPNG i zﬁ Yy
Strongly anree 31
interviews

Undecided
No response

Parent-toacher

20
L2

Agroe 5 -39
Strongly agree 7

| bisapreement with
low of 3.8% among
(Cip. -= .0001L)]

()

ot ter grades

iindeeided 17
No response 10

Agroc

:‘(/-l v
R - 4
Strowg by agres

1]

Written comments

indecided 14
He response J
g

¥

B R
22J'°0

g

Stronglii agree
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12

ould

J-24

]" 32

|2

J-es

time we

Dicagree 7

Strongly disagree &

are involved w

Seldom 24 -1
Never 47

he reported in:

Disagree 8
Strongly disagree 4

Disagree 18
Strongly disagree 18

Disagree 20
Strongly disagree 16

Disagree 11
Strongly disugree 6

Durine some clans fime Secial Studices students ;hnulq be involved

ith

|

]—36

thee 1dea of parent-teacher interviews ranged from a
grade 7 students to 57.3% among grade 11 students.
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e,

(cont:inued)

varvent=teachor-student fnterviows
e ded ZJ] oo

fes rexsposiser 4

Ao 2 Liaaaree Ty ”
NS ET (q;rwu'.nfj o Stvewgln dicagres 1700
Tur progress o Social Dadices io oroported o

» R v
Porcentases

L 4y e 7
Mo veaponae - LG

Alwcaga #8717 Deldom &b .
o, =77 =Ll
Oftere 10 ] Never 4

Parent-teoachor intorviows:

=~
[N

Ho pesponse -

Always 9] an Seldom 271 ,,
a =a/ B £ v
Of b a8 ] Hlever 22

full 72% of the grade 11 stwlents ciaimed that parent-teacher interviews

aeldom, 10 ever, occurred. Unly 39.2% of the grade 8 students and nor = of
the srade 7 students made such a claim.  (Sig. -- .0001)]

()

(1)

(e)

Lettar grades

Ho reaponse - 15

Always 187 . Seldom 207] 59
Often 141 7" Never 32J oe

Writton comments
No response - 15

Always z,.s] . : Seldom 29]_ 16

Often 24| " Never 17

Parent-teacher-student interviews

No response - L&

Always 5 5., Seldom &
Often 8] 7" Never 5
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o vesronse 9

hared ded 8 } r
~

ST / f.’-] oy Disagree
. -l "

Inde et ded 7\oz0
Ho response  J

SR Disagree
S U HES S ) SR Strongly disagree
(¢ ool adninistration (priucipal, etc.)

imdeatded 28}_ 97

Ne vesponse 9

l ?"I o Disagree
y

(¢ Cohioot boapds

hdecided Z.C’T o

-
Mo response L0

79 Disagree

1 747
rrong lowgrres |

]

ragree

Strongly disagree

trongly disagree

Strongly disagree

29
-53
34] ’

AL IR )
N In
1
[}

[l
te

Dech of he following is involved in selecting controversial topies

to he shedied in our class.

(a) Teachers

llo response - L3

Al G . Seldom 14| .
OF ten 36]'6“ Never 7|72t

O
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17. i (continue )

(b)Y oyt o
Jor ity -
sl N o Sl e T E
Ofione Soaer i
(oY Teoachers and stadent
Hey vosponsas - L
1 {t(-’t}'f(.‘f :l’)‘!’ . 1 v(',",;y \f ‘/"‘\‘:..(: l.:".,—z
o ey | s c =
S PRITRK dever 14|
7 of the grade 11 stadents clatmed coldom, 11 cvor,
in e lecoting controveraial issuon for atudy.
iio both dlrections tao 27.3% at the pradoe 12 level and 1.
°/ - Lu0ul)  Also, while 36,270

Loevel. (i,
claimed seldom or never to be involved, only
stwdents so_claimed.  (5ip. == .007) ]

307

(1) Tehool administration (principal, ete.)

Yoo respoinse - 14

Aleas a1, § Seldom 2¢
Ofiem 8 L_J Nerver 37,_]
(0)  Gehool Boards
Ho vasponse - L5
Always 15 18 Seldom 191,
L, a7 -
Often 23 Never 28|

to

10,

)

Vi)

Lo invelved

Thiz proportion decreascd
Y ’4‘“’ at
of the pub:lic school students

thn pprade

of the coeparate school

57

a7

18. Al In planning what is5 studied in Soeinl Studies, parents should be in-
volved in deciding:
)
(1) GCoals
» . n
Undectded 17 28
No response 11| ”
dgree 28 irnsagree

4

Teaching materials (films, books, etc.)

Undecided Z4},p5
lo responsae L1 T

Strongly agree

(h)

177

_93 Disagree
3

Agrec
Strongly agree

O
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14, A, (continued)

(o) Tearnine aetivicie

No response )

Indeetded ,‘3:,’]
- L

A ol .. Disagree 22 44
. . Lf=ah . - . -
Serongle agree 6 ° Strongly disagree 22

P In planning what io studied in Social Studies, parents are involved
inodeciding:
() oaln

No response - 13

Alweye 8 Y Seldom 28 74
Often 11177 Never 52

(1) Teaching materials (Films, books, etc.)
No response - L1

Always 3 Seldom 20
Often ZZ}-Z4 Never 55}-75

(¢) Learning activities
No response - 13

Mways 3 /5 Seldom 22 74
Often 10777 Never 52

P, AL In planning what is taught in Social Studies, the Church should be
involved in deciding:

(a) Goals

Undecided 131_06
iio response 13| °

Agree &1 Disagree 26 g,
Stromgly agreo P | Strongly disagree 41

(v1  Teaching materials (Films, books, etc.)

‘mdecided 131
> -a7
No response 14

Acren ﬁ}_ q Disagree 25| ps
L Strongly disagree 40

ot ~r - -
N S RS/

e

.
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Never
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Seldom 1
llever €
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Seldom 7
Never 6
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I A
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Disagree

19, Al {continnad)
(o Tearning, activitices
il exicderel
Moo roesponse
Aeiroe g I ;
. ’ o= O
s n‘."«.?)’:{/,"v’ (ffl]!‘(.’!' N J
. Tn planniny what b tanehit fnoour Soelal
involvad in heeiding:
()Y Coals
S Pesponss
Al .
. A Rl s
ften
(%) Teaching materials (00 lms, books, oteal)
Ho regponge -
LI, 77
[RRANY F 23 A8) L .
(/)',“[,‘;') ¥ ,’;J .
(¢)  learning activities ST
o
Alwas d .
Oftten B
200 AL In planning what 1o tauche
vorlvend in decidins:
(a) Ooals
ihmdeo? ded
Ho rosponse
Aqrea

_ 7o,
Strovgly agree 511 "

matertals (Films, books,
Undectded
o response

Agree hh
i 178
Strongly agrce 43
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Ihiddered.ded 7]_11

o roesponge A

Disagree
Strongly disagree

1,
Z (¥

toopht in our Social Studies class, srtudents are

doctd iln:':

HNo response - L1

Se ldom

Never

317 .
20]'55

(fitmn, books, etc.)

flo response ~ L1
Se Ldom

357 .
Never ]_08

23

No rasponse - 10

Se Ldom

34
Never ]_53

19

mount of involvement of students in deciding upon the three

erials, and activities -- was lowest at the grade

B Giitae aley w
PTeesed, win ovwr 7 .. claiming seldom or never to be involved. It
SECHEEITE SRS S a2t the grade 12 level, with 58% claiming to be seldom
cr nover Lnvolved.  and it increased down the grades from grade 10 to

3 whore: only 30.7% claimed to be seldom or never involved.

NGIID

social

oo ial problens.

A

I Ny
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Srudies should help students decide on possible solutions to

Undeeided 13 _10
No response 6|

27 Disagree 3. 4
550" Strongly disagree 1
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21.

22.

23.

130.

B. Our Social Studies classes do help us decide on possible solutions to
social prcbhlems.

Hlo respongz - 14

Alvays L1} ., Seldom 27 -34
Often 41| "¢ Nevzr  7{ "

[Students at the upper grade levels apparently perceivod the Social Studies
to be more useful in rhis regard than did those in the lower grades. Only
20.4% of the grade 12 students claimed the Social Studies seldom or never
helped them to decide on solutions to problems. But 42.3% of the grade 7
students and 46.2% of the grade 8 students so claimed. (Sig. -- .0001) ]

A. Social Studies should help students evaluate their own beliefs, values
and attitudes.

Undectded ZO] 7
-14
No response 4

4 _81 Disagree 3. 5
7 Strongly disagree 2|

EAN

Agree
Strongly agree .

CA

B. Our Social Studies classes do help us evaluate our own beliefs, values
and attitudes.

No response - L2

Always 12 _57 Seldom 29 _37
Often 39 Never 8

-

[Again, the value assigned to the Social Studies increased by grade. A full
46.2% of the grade 7 students claimed the Social Studies seldom or never
helped them to evaluate their beliefs. But this proportion decreased to
28.4% at the grade 12 level. (Sig. -- .0001)]

A. Social Studies should give students opportunities to act upon the choices
and decisions that they make as a result of their studies.

Undecided 15 -20
No regponse &

Agree 437_77 Disagree 2| 3
Strongly agree 34J Strongly disagree 1
B. Our Social Studies does give us the opportunity to act upon the choices

and decisions we may make as a result of our studies.
No response - 13

Always 9~_37 Se ldom 35]_50
Often 28 Never L&

[Respondents differed on this issue by school system. Only 41% of the separate
school students claimed they were seldom or never given the opportunity to act.
But 51.4% of the public school students so claimed. (Sig. -- .015)]
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AL Social Studies should cause students ‘to change their actions in daily
life
Undecided 25| .
. ~-33
Ho response 8
A qree

Disagree 26]_45

Stronaly agree Strongly disagree 19

o

ST
N
¥

Our Social Studies does give us cause to change our actions in daily

No response -~ 17

Always

()J{[,(’ 1

Seldom 34 -7
Never 36

31 ..
ZO]—ZU ‘

M Section IV, we asked students to indicate what topics he or
she had studied during the 1/3 unstructured time and to give us some
tnformation about themselves.
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Unstructured Time.

Aprroximately 25% of the students did not respond to this question.
TJome others indicated there is no such thing as unstructured time.

The following were listed by those who responded: (1) diseipline
studics -- in history, geography, and economics; (2) urbanization and
aascciated problems -- crime, poverty and transportation; (3) studies of
particular areas -- Africa, Asia, Latin America; (4) Canadian and inter-

“enational current cvents; and (5) debating -- on such topics as the future,

government, «nd SO on.

e
O .

o response - 1

Male 46 Female 53
Uracles .
No response - 1
vIr 5. X 15
vrrr o 21 1-53 XI 14 |-46
1xX 27 XIir 17z

138

131.



132.

27. School System.

No response - 1

Public 80 Separate 19

?8. Residence. 2
Edmonton 241 4 Other (ities Sl eq
Calgarmy 251 Towns & Rural areas 46| "

o
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133.

TIT. FULULINGS -- THEL PARENT SURVEY

: Frow I, we asked the same three open-ended questions that
| fond preoious iy askod teachers and students: (1) What in your view
E g Ehe Boo major sérengths of the Soctal Studies program? (2) What

! s the two major weaknessen?  nd (3) Wt suggestions do you have

Sy - )
o LpinProRementy

FETERRTS]

The wast majority of the responses indicated that parents did not
Fosw cneash abont the Social Srudies to respond to this question -- or others.
However, some tried.
1. The strengths perceived by parents included: (1) the emphasis upon
the diseiplines of history and geography; (2) the orientation toward cultural
studies, valuing processes and the future; and (3) the relevance of the program

to the naeds of today's otudents.

K The weaknesses cited were: (1) a Lack of Canadian content -- history,
geagraphy and political seience; (2) a lack of resources -- including prescribed
tewebooksy () a lack of in-depth study of any issue; and (4) the emphasis upon

veraonal values, to the exclusion of social values.

3. Recommendations for improvement included: (1) that parents be helped
to know and wnderstand the program; (2) more community involvement in the Social
Studivs; (3) more Canadian content; and (4) more emphasis upon the processes of

change .

Tt will be recalled that our parent sample totaled only 306. Also, it will be
noted that between 40 and /0% of the parents claimed insufficient knowledge to
answer many questions. Hence, it became meaningless to run cross-tabs or tests
of significance.

140
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134.

[n Section I[I, we confronted the parents with a number of asser-
tions, Tought to' ciatements about the Social Studies, and asked them
Lo agree or disagrec. '

L,

Tn a Sacial Studies propgram, emphasiz should be placed on:

(a) Knowing what happened to people in the past

ndecided 4}
o -9
Hlo response 9 |

Disagree 10 _12
Strongly disagree 2

Agree 6571 29
Strongly agree Z4J /”

(b) Knowing the current happenings in society and cultures

Undecided 3]_
No response 4

-92

Agree 40 Disagree iy
Strongly agree 52 | Strongly disagree 0

(c) ¥nowing what might happen as a result of people's actions

Undecided ZZ]
-17

flo response 6

Agree 48 g Disagree
Strongly agree 31 Strongly disagree

[T
1
N

(d) Deciding what would be best for our society

Undecided Z8]
-26
No response 7

Agree 39__55 Disagree 16 20
Strongly agree 16 Strongly disagree 4J_

(e) Deciding what people should do

Undecided 17 _31
No response 14

Agree 32 _40 Disagree 20| o9
Strongly agree 8 Strongly disagree 9|
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135.

5. The Alberta Department of FPducation should provide a set of society's values
that must be tausht.

imdecided 21
-29
No response 8

Agree 27\ ag Disagree 19 _33
Strongly agree 11 K Strongly disagree 14 v

. In local program development the Alberta Department of Lducation curriculum
¢nides chould be used as the Lhasis of the program development.

Undecided 16]
. -25
Ho response 9

Agree o4 -63 Disagree 9 ~19
Strongly agree  9|0° Strongly disagree 3

7. Translating the curriculum into units of study should be the responsibility
nf reachers at the local level.

Undecided 13]_

No response 6 L9

Agree 19 |_sg Disagree 12 ~15
Stronglu agree 17 Strongly disagree 3

L

9. iluman values disecussed in the classroom should reflect the concerns of:

imdecided 10
-19
o response 9

[ACRRe)Y
i
0]

diree S| o Disagree
Strongly agree 22 Strongly disagree

(1) Teachers

Undecided 91.19
No response L0

Agrea YA Y Disagree 91 15
Strong Ly agree U5 ] vr Strongly disagree 6
(¢)  Studentn
Undeet ded 61 79
llo response 6| 7
Agree 541_gs Disagree 2. 3
Stronaly agree 3L| Strongly disagree 1

L S 14123
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8. (continued)

(1) Community interest groups

Undectded
Ho responge

Agree 38 50
Strongly agree 11| "
() Churches
Undecided

llo response

Agree ad -
o » L =47
Strongly agre: 13

136.

21}_34

Z!g
Disagree Lt _i6
Strongly disagree 5 ’
L7 .,
14}"1)Z
Disagree 14 _29
Strongly disagree 8

9. A Soelal Studies texthbook should he prescribed by the Department of Education

for ecach grade.

Undecided
No respcense

Agree 407 .,
o =62
Strongly agree ZJJ

15
s

Disagree 9 _17
Strongly disagree 8

10. The Social Studies program should not be fragmented into separate disciplines

such as history, geography, etc.

Undecided
No response

Agree 27]_42
Strongly agree L5

(a) Grade 9 students

Undecided
No response

Agree 20 -39
Strongly agree 12| "

(b) OGrade 12 students

Undecided
No response

Agree 26 - 49
Strongly agree 16

143

15
7}—22

Disagree 24| 2
Strongly disagree 12

11. Departmental Social 3tudies examinations should be required for:

187
ZZJ—ZQ
Disagree 25] 39
Strongly disagree 14|
14
11|25

Disagree 21
. "33
Strongly disagree 12



2. QCanadian centent in Social Studies programs ‘'should be increased.

Urndecided 8
-14
No response £

dpree SZ] 79 Disagree 61 p
Stpongly e 481000 Strongly disagree 1

the Gomial Ztudics program rthe main emphasis should not be on history.

Undecided 9\ 14
No response b i

Agree 481_6p Disagree 12 _18
Strongly agree 20J . Strongly disagree 6
Le. Farents are genervally familiar with the Social Studies program taught in
the schools.
imdecided 6
-16
No response 10 |
Agree 101_17 Disagree 43 _73
Strongly agree Zi ’ Strongly disagree 30

1%. In order to meet future life situations, the Social Studies program should

caquip students with abilities to cope with conflict and uncertainty.

Undecided 8
-14

No response 6
e 5 D1 7
ﬁj{ec ] 2 -78 Disagree -8
Strongly agree 33

NOHY

Strongly disagree 1

<

in Section I1Ii, we presented a further set of assertions or
statements of principle and asked parents to respond, not only by
agreeing or disagreeing with the various principles, but also by
indicating whether or not they perceived these principles to be
oparative in their children's classrooms.

137.

1h. A, In the Alberta Soclal Studies program human values should be the major

smphasls.,

Undecided 17]
-24
No response 7

Agree . 39 -59
Strongly agree 20| °
Q 144:1
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l6. B.

In my child's classroom, the major emphasis in the Jocial Studies is
on human values.

Jo vesponse - 41

Aliseny s bj_vn
often  53)77°

17. A. The Social Studies

to explore their own feelings.

Indecided
do response

A qrae
Strongly agree

B.

program should provide
b3t

?qldgm 2?]_21
Never L

opportunities for students

) 4.
s

Disagree 71,
Strongly disagree 2

The Gocial Studies program does provide an opportunity for my child
to explore his own [(eelings in the classroom.

o response - 39
Always 7]-?6 Seldom 21 _95
Often 29| Never 4

18. A. A teacher should be willing to deal with controversial topics in the
classroom.
Undecided 4}
-6
No response 2

Agree 50 -89
Strongly agree 39

Disagree 3
Strongly disagree 2 °
B. The teacher is willing to deal with controversial topics in my child's
classroonm.

No response - 40
Always 15| 4. Seldom 15| .,
Often 28| "

Never 4

19. A, Students should study human behavior from many points of view.

Undecided 3}
- 6
No response 3
Agree 59—_09 Disagree A
Strongly agroee 531 7" Strongly disagree 1 '

O
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lausroon,

S, v det, whoulde SFASITTRN

il studiles clasoes.

Iindecided
No response

My ehild does otudy human behavior from many points of view in the

No response - 40

£

Seldom L6 _79
Never 3

to have ity policiles and leaders challenged in

13
.o

Aeryeze 40 g Disagree 51 ,
Steongly anree 271 Strongly disagree 2
K. Gocivties policies and leaders are challenged in my child’s Social

Studies class.

No response - 44

Always 6 _50
Often 4

Seldom 19
Never 8]—27

! AL During.some Social Studies class time, students should be involved
iith people in the community.
Undecided 11 _74
No response 3 .
Agree 53 —79 Disagree ] 51_ ”
Strowgly wyree 26 Strongly disagree 2]
. Luring some Social Studies class time, my child is involved with

"people in the community.

o response - 43

Al s

I}
. %
Jften /(,f:l

A rosery achool shonld Hew:
adies program: of ferad,

Midaetded
No response

Vi sl .
' B o PR Ll
Jtrongly anree [F
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Seldom 22 _39
Never 17

4 common statement of purposes in Social

137 ..
20]'20

Disagree 41_ 5
Strongly disagree 1]
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140,

My child's school dees have a common Statement of purposcs in the

o peapongs - 58

Studies program offercd.
y
N ]
Alvays 8§ ¢
ISR 1oy feen
O e I

Sindentat progrenn

Peyaantages

lyree ad
{1‘:/ ¢ . v ~60
Stooncly agrad SL

tholeeided ,9}-26

N posporse

Farent-teachoer interviews

Agree 161 e
Strong Ly agree 14

letter grades

oo

Ayre 2

o0
N (v
Strongly agree 6

1
J

Written comments

Agree 50 -68
Strongly agree 16

Parent-teacher-student

Agree o 0
Strongly agree 15

indecided L1Y .
) -32
Hlo response 21

Undecided 12 —44
No response 32 '

ndecided 71 95
llo response 18

ifAterviews

Undecided 17
-42
No response &5

- 147

Never

Setdom L1 .
ae

Disagree
Strongly

Disagree
Strongly

Disagree

Strongly

Disagree
Strongly

Disagree
Strongly

in Secial Studies should be reported in:

disagree

disagree

disugre:

disagree

disagree

Y,
!
(o4
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. My ehild's progress

Peroantages

in Soo

ial Studies is reported in:

17 i cn
E .-,\'JC,“«.(,

Papent-

Always
Of ten

[.e:t ter

Always
Dften

()

Written

Alwais
(Hten

(&)

Farent-

Always
Often

Vo response - 46
;”’ 30 Seldom 4
/ . -15
e Never zz] :
teacher interviows

No response 49
25 s Seldom 13 ~19
191 "" Never 6
gradas

No response - 52
4] . Seldom 8 _29
e |7 Never 14
comments

No response 47
3] . Seldom 11
24}_“7 Never 5| %6
teacher-student interviews

No response a0
4 70 Seldon 11 _38
g Never 27

A. Cach of the following should be involved in selecting controversial
topics *to be studied in the classroom.

( )

tTeachers

Agree

{
Stronaly aygree 20

‘h)  Parents

Agree

Strongly agree

Undecided 6 _91
No response 1§

517 - Disagree 5]_ P
1 Strongly disagree 3|
Undecided 25
-44
No response L9
1 .
2 _36 Disagree ] 14 _2p
ZOJ : Strongly disagree 6
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142.

2u. A, (continued)

() Teachers and stuadents

Indec ded
Ho response

o>

|-

Agree 50 Disagree 3
at -1 |-81 P . _ 2= 4
Strongly agree 3T Strongly disagree 1

()  School Administration (principal, ete.)
T

Undecided 16| ..
lio response 17| "7

Agree 39 _49 Disagree 12 -18
Strongly agree 10| 7T Strongly disagree €
(e) School Boards
Undecided 25-_40
No response 25 |
Agree 25 _32 Disagree 19 _28
Strongly agree 7 A Strongly disagree 9
24. B. Each of the following is involved in selecting controversial topics

for my child's Social Studies class:

(a) Teacher

No response - 55

Always 22 _z7 Seldom 6} 8
Often 15 Never 2
(b) Parents
' No response - 57
Always 2 P . Seldom 11 35
Often 6| Never 24|
(¢) Teachers and students
No response ~ 54
Always 11 _29 Seldom 13 ~17
Often 18 Never 4
(d) School Administration (principal, etc.)
No response - 61
Alvays 7 ~19 Seldom 12 20
Often 12 Never 8]
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B. (continue

School

()

Allways 8
Often 4

AL in planni
invalwved in de

() Jdoals

e
Strongly
(1))

Teaching

Ayree
Strongly

(c)

Learning

Agree
Strongly

8.

in deciding:

d)

Board::

ng what i
l‘iﬂ“[lgi

LY]
agres 8|

PA
' #]

naterials

157 .
s

activities

agree

agrec b

[n planning what is taught in Social Studies, the Church is

(1) Goals
Alwairs 2?-] "
ften 4 '

tt)  Teaching materials
Always &)
(I ter A

1u3.

63

Jo response -
Seldom 107

eLld 0_23
Never 13

aupht in Sceial Studies, the Church should be

indecided

12]_30
flo response

L8

Disagree

Strongly disagree

a7
o]

Undeetidad

No response 21

Z4]-35
Disagree

27 -43
Strongly disagree

16

Indecetided
No response

16
22]-38

Disagree

Strongly disagree

25
Z8]-43

involved

flo response ~ 65

Seldom 7
Never 32}39

N response ~ 56

Seldom 7
Never 32]_38
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26.

26.

iby,

B. (continued)

(¢c) Learning activities

No response ~ 66

Always 3|_ , Seldom 771 .,
Often 4 Never 30 °
A. In planning what is taught in Social Studies, Students should be

involved in deciding:

(a) Goals
Undecided 12 _25
No response 13
Agree 421_57 . Disagree 13 18
Strongly agree 16 Strongly disagree 5

(b) Teaching materials

Undecided 15 -30
No response 15

Agree 38 45 Disagree 29__25
Strongly agree 7 ' Strongly disagree 6|

(¢) Learning activities

Undecided ZZ-_25
No response 13
Agree 471 _¢p Disagree ZZ-—Z5
Strongly agree 13 Strongly disagree 4
B. In planning what is taught in Social Studies, Students are involved
in deciding:
(a) Goals
No response - 54
Always 7 _18 Seldom 16 _2g
Often 11 Never 12
(b) Teaching materials
v No response ~ 55
Always 5 _13 Seldom 18 _32
Often 10 Never 14
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B, (continuad)

() Learning actlvitien

Muwaus ¢

o =10
O e ZoJ

e Tn o lanning what
fnvelved in deciding:

(i) Goals

Kl

Agres .)f;-I_dS

I3

Strongly agree D

(1) Teaching materials

1u5.

No response - 54

Seldom 15 ~97
Never 128

is tmuyht in the Social Studies, Parents should be

Undecided 16__30
o response 14

Disagree 217

Strongly disagree 4_-25

indecided 19 _3g
No response 19

Anrea 251 _2p Digagree 26 _32
Smpongly agree 5| 7 Strongly disagree 6
() Learning activitiesn
Undecided 207
-38
No response 18
Agrae 307_25 Disagree 23"_07
Strongly agree 5| " Strongly disagree 4
3. In planning what is taught in the Social Studies, Parents are involved

in deciding:

(<) GCoals

Always & 9
Nften 70

(h) Traching materials

Alwaps 1

Often &1 v

No response - 64

Seldom 14 _37
Never 28

o response - 66

Seldom 16 _39
Never 23] °
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(c)

Al

(a)

(b)

(d)

(a)

(continued)

Learning activities

dooresponse - G4
Always & g Seldom 165} g
oY . |- I
Oftern 81 Never 23
Parcnts should be Fept informed about the Social Studies programs by:

The bepartmoent of Lducation

Undecided 16 ,¢
ilo response 29|

Disagree ' 40]_24

Strongly agrec 9 Strongly disagree 4

" [3)
gpee 24
AP J_zz
The rhool

Undecided 5 -1
o response 10

Agree 521-82 Disagree 3| 3
Strongly agree 30 | Strongly disagree 0

Home and School Association

Undecided 16
No respomse 33

Agree 23 _28 Disagree 19 _93
Strongly agree 5 Strongly disagree 4

The School Board

Undecided 17 -48
No response 31

Agree - 18 _93 Disagree 24 _99
Strongly agree 5| °° Strongly disajree 5| °
Parents are kept Iinformed about the Social Studies programs by:

The Department of Education
No response - 60

Always 3 g Seldom 10 _39
Qften 5 Never 22
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78. B. (continued)

(LY The School
Ho response - 56

Alvegys 117, Seldom 13 99
Ofter 1117 Never @

() Home and School Association

Ho response - 61

always 1 Seldom 11
s L -32
Often UJ 7 Never 21 #

(1) The School Board

No vesponse - 61

Alocgrs 2, Seldom 10 _33
often 4] " Never 23

DL i Schools should hold sesslons which acquaint parents with the Social
Studies program.
Undecided Z4—_29
No response 15
Agree BN o Disagree 41y
Strongly agree 88 Strongly disagree 0
B cohools do hold sessions which acquaint parents with the Social Studies
vrogram.

Ho responsc - 57

Always & . Seldom 16
L - 5o |-34
Of'ten 4 Never 18

fn Sewtion TV, we asked pavents for some information about

ot

thomae lves anrd thein ol ldren.

36, Grade level of chiltd.
o response - 7

Nioeenbar;, - D ~ Junior High 37 -89
Senior High 32

1514

ERIC

Aruitoxt provided by Eic:



o

ERIC

Aruitoxt provided by Eic:

31.

32,

4.

Participation in school affairs.
None/lNo response - &7

fome: and School Lo -
Sporting Events 81

[
Ty

0.
No response - J

M le 26

kocidence.

Metropolitan Edmonton 32_} c Other

Metropolitan Calgary 07

Gchool System support .
flo response - 3

Public 77

iu8.

Kindergarten 1] Ny
Other 204 7

Female 65

Albcrtu C1ties 0 47
Small Towns and Rural 41

Separate 20



TV.  OUMMARY COMPARTSONS

THE REGHONSES OF TEACHERS, STUDENTS AND PARENTS

“ares of our questionnaires were constructed in such a way as fto ask

Che tteess gpoupn of respondents some identical questions.  Our question now is:
Hews L ceaehers, students and parents Aiffer in their views on various aspects
af o Loecial Btudies?

. Peapooived Strongthe and Weaknosses of the Program -- And Recommendations

For Improvemsnt

1. Trere apprears to be little agreement among the three groups as to the

giverarae of

the program. Teachers believe its utrengths are its flewxibility,

-

‘ntordlsciplinary naturs, and its emphases upon valuing, decision-making,
and cri*i-al thinking. Students believe its strengths are in its cultural stu-
Ve and o pelevance. Farents agree with the students about the program's
relevance , but also perceive its attention to the traditional disciplines of

hinrory and geography to be another of its strengths.

N

. Tzachers perceive the basic weakness to be lack of materials and re-

sonreas -- ineluding time for local program development. Also, some teachers

e

are critical of the emphasis upon valuing and the lack of a solid base of dis-
~inlined inquiry and knowledge. Students agree with teachers that materials are
a4 problem.  And they are critical of the fact that they are seldom involved in

program planning but, instead, are subjected to too much lecturing, note-taking,

and teatine. Students and parents both deplore the lack of Canadian content.

O
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Parents are critical of what they perccive to be a kind of superficiality in
the program (i.c. a lack of in-depth studies of any diseipline or issue) and

ite eoncontration on personal value:n:.

3. With recpect to rocommenchaiona, thore 10 complete agreement on one
matter:  there ought to be more Canadiaon content.  Also, both student: and

] teachers and students

parents want more involvement in propram decisions.  faod
Loth want bhetter resource materialo.
[T. The Bacic Ovientations and Imphaces of the Program

L. The Following 1o a summary of the levels of support of the three

groups for the five points of emphasis (Quection ).

Level of Support (%)
Point of Lmphasis — T
Teachers | Students ! Parcnts
i
i K
1. The past 81 56 79 |
t
2. The present a6 92 92 i
3. Relations -- actions & consequences 90 59" 79
4, Deciding desired social conditions 74 61 55"
5. Deciding desired action 66 36 4o

Som~ interesting comparisons may be noted: (1) students would not
emphacize the past as much as teachers and parents would; (2) nor would students
be as concerned about the relationships between actions and consequences; (3)

parents would not emphasize the attempt to set desired social conditions as

much as either students or teachers would; and (8) neither parents nor students

would emphasize action as much ag teachers would.

157

ERIC

Aruitoxt provided by Eic:



2. Though none of the three groups was very supportive of the idea that
the schools teach a set of preseribed values (Question $), students opposed the
Cidea wost vigorously.  The npecific ratios of agreement werc: teachers, 27%;

students, 16%; and parvents, 29%.

3. Thore wore Further interesting disagreements on the question of whose
coneerns ought Lo be vefleeted in value inquiries (Question 8 on teacher ques-

rionnatire).

Level of Support (%)

Whose concerns
Teachers | Students Parents
1. Parents 72 u5+ 73
?. Teachers 68 45* 66
3. Students 90 88 85
I, Community groups 67 uQH 50
5. Churches u3 23* u7

Clearly, students would not assign as much influence in this matter

to any other group as would teachers and parents.

4. The three groups supported the interdisciplinary nature of the pro-

gram as Follows: teachers, 74%; students, 57%; and parents, 68%.

5. All agreed that Canadian content should be i:.creased: teachers, 82%;

students, 65%; and parents, 79%.

h. Tnterestingly, final Jepartmental examinations at the grade IX level
ware supported by ezactly 32% of each respondent group. Such exams at the
spade w11 level were supported by B0% of the teachers, by 41% of the students,
and bv 4?% of the parents.
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7. Only u0% of the teacher recpondents believe there ought to be
preseribed texthooks, but 62% of the parents believe there ought to be.
[TT. What Te and What Ought To Be In The Operation OF The Program

The Following is a summary of the perceptionz of the threc proups,

both as to what ought to bhe and as to what is in real Alberta classrooms, with

respect o various aspects of the operations of programs. [The iscues are ab-

breviated from upecific questions in Section TIL of the three questionnaires.’]

Level of Support or Agreecment !
The Issue What Ought To Be What [s 44
T. | s. | P. . so | e
1. A value orientation b5 56 59 60 61 38
2. Exploration of student feelings 86 76 75 4% ) s 36
3. Dealing with controversial
issues 81 90 89 55 62 13
4. Behavior from many viewpoints a2 73 92 71% 44 W1
5. In-school teacher planning 92 —_ — 12 — —
6. Challenging society's values 82 53% 76 38 20 29
7. End the dominance of history 26 57%] — 32 43 -_
8. Involvement with community 8h 71 79 20 17 18
9. Statement of school objectives 58 — 72% 26 — 25
10. Objectives in behavioral form u2 — — 33 — —
11. Reporting student progress:
i. percentages : 36 74 60 43 77 39
il. parent-teacher interviews 33 32 60 52 37 32
iii. letter grades 45 37 28 42 33 26
iv. written comments 82 60 66 BU 39 37
v. parent-teacher-student
interviews — u2 Lo ——— 13 12
15 9 (continued)
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| Lheve Lol Support or Agrecment

The fooae Wt Ought To B I What o

) 1. . . T. G .
! PSP S e

i CoL e Lo iy cont oMoy Lo Tnned

) HE RS EYRS B a3 3 71 7 O, a7
i

2 RN R I e 20 30 7 e R
; it cendent s 85 87 8. 53 5L 29
t

: crtmipiiorrat Lo n 20 IR 16 249 19
[l

| Lehool boards 28 19 32 13 48 1
[

? e dvement of the Homees

! MRS

| oodn certing obiectiven ah 2 ) 5 15 9
t

L. Lo selecting rasouroen A 23 30 9 1u $

i o plhanning iearning
H getbivities 32 25 35 9 13 13

nvoivement of the Chureh:

i
! TLohn cetting objoctiven 18 7% 26 uy L 6
3

TLL 1 seleeting resources 16 # 22 I Yy 7
: Pit. iu planning Learning
i aerivitios 13 8 19 Y 3 7
; 15, Tnvalvement of the Students
! PLodn seerting b jeetiven H2 g7% 57 27 38 18
.
: il in selecting resourceds 61 78 b5 31 3 13
: Pii. o dn planmine learning
i aetivitjes 76 87 60 Ly 37 19
Dl Deals of avalnation:,
t
| i. improvement of progranm 9L — — 69 — —
§
E i, ailocation of resourceas 86 — —_ 52 _— -—
f i1, improvement oi teaching a0 - — 67 — —
!
: iy, measurcmant of otudento 21 —_ -— 77 S —
§
1. Fecordine /3 amstruetured time Ho —_ — u1 —_— —
|
Polx, Dradent =teacher planning 76 — —_ u8 — -—
! 1M, Deciding solntions to probloms — 77 — — h2 _—
% 20, Uwaluation ~f student beliafs — 81 —_ —_ 51 —
{ 21. Cppordunitios to act on rl:h()i(:e:?. — 77 — —_ 37 —
i 20, Causing change in actions — 27 —_— — 13 —_

(continued)
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lovel of Support or Agreement
The Tunue What Ought 1o Be What g
T. a. I, T. S, b,
23. Responsibility for keoping
parcots informed:
i. Dept. of BEducation — - 31 — — 8
ii. Schonol — — g2 — —_ 22
iil. Home & School Assn. —_ — 28 — — 7
iv. Sehool Board — - 23 — —= b
204, Holding Parent Information
Session —— _— 67 —_ — 9

A number of very important general observations should first be made

about the above summary of comparisons:

1. The discrepancy between the ideal and the real, perceptions of what
ought to be and what is, is very great. All respondents -- teachers, students,
and parents -~- appear to hold one vision of what might be, but quite another

perception of what really is. This sense of discrepancy (one might say, dis-

illusionment) permeates virtually every aspect of the operational analysis.

2. Though there appears to be a degree of consensus of a few issues, it
is also apparent that the agreement between teachers and parents is considerably
greater than the agreement between student and teacher or student and parent.

In other words, the student appears to have different perceptions, both as to

what is and what ought to be, than do teachers and/or parents.

3. Though some parents did attempt to respond to the questionnaire, the
rate of failure to respond as well as the inconsistency among their responses,

would sugges! that parents are not well informed about the Social Studies.
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Their reoponnes to ane apeeific queation and their written commentys corroborate

that cucpicion,
The pate=of=aprecment, within proups, in not particularly high.  Sup-

oo hovers around the 10-00% Level.  Henco, disagrecnment is

vt POy meny

just about rhe same level.  Tndeed, it would appear that concern:

dithin rromps on come isoves in little, if any, higher than it is between groups.

Some of the more stpiking inter-group comparisons are noted with an

daterisr in the table.
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frocreuiMeTe, e METHODS

A vandon sample f 1853 teasners was oo locted From the trovinoial
il tudies teacher populations 1213 elementary teachers, 277 junior high

Social Cradies voachers ) and 773 senior high Social Studies teachers.  The

total sample veprensontod boo1% of the Social Dtudies teacher population.  (The

actual nasber of teachops recclving questionnaires was slightly less than 1053
dne to daplication in the cample tlst.)

Thore wore no other strata selected for survey sub-samples., ALl
hmior and senior Ligh nchonl Social Studies teachers and all elementary school
teachers in Albarta were eligible for <eloction.
Seventy-eight reachers in the sample were randomly selectoed to dis-
tribute questionnalres to a class of Social Studies students. OF these 78,
30 classes (of approzimately 30 students cach from Grades 7 1o 12) were asked
to complete
to 12) were asked to take questionnaires home for parents to

each from Oracos )

fill out. The student survey, with a sample of 900, and the parent survey, with
a sample of 1440, increased the total sample to 4193.

2. THE INSTRUMENTS

A separate questionnaire was preparcd for each of the three groups

(teachers, students and parents). To test the instruments for clarity and

-y
>
oo

a student questionnaire, and u4# classes (of approximately 30 students

156,
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compre e ivane o e conductod ooy Plot survey in Bdmonton from Pelruary 3 to

et et coprenonling, the elementary, junior high, and
Tor o een T ol Tncrrnet Tan were e lootad by rhe Bdmonton Public Sehool
s o tent the teacher e tionterires The 09 teachors who responded took

Coo s isenssion ceceion with Fhe survey team to further examine the in-

Al o, % cludents in the Univeraity of Alberta Education evening pro-

crer comp leted the pllot insirument.
t |

(t»  orudent Questionnalre

T student questionnaire was pilot-tested on 104 junior high school

el K

Ctadents in Ndmonton by menbers of the survey team.

i

(o) Paroent Questionnalrpe
Twenty-nine parents of children from the student group were involved

a pilacs=testing the parent questionnaive.

-ing, the questionnaires were redraftad with

Pellswing the pilot-te
avrronrlate amendments, approved by the research team and Advisory Committee,

el orrinted for Jdistribution.

&l

o

DTSTRIBUTTON ARD RETURNS

The auectionnalres were distributed to 14 regions throughout Alberta
Anrineg the last week of abruary and the first week of March, 1975. In 11 of
these regions, representatives selected by the President oi the A.T.A. Social

Studies Council received packages of questionnaires for distribution to teachers

l 164
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in their area. It was hoped that this method of "personal contact' by the re-
gional representativesn would result in a better rate of return.  OJuestionnaires
for the remaining threo r$xionn (tmitlying fudmonton, Outlying Calgary, and Big
Country) were malled directly to individual teachers.

Table 1 on the newxt page shows the distribution and returns for each

reglion.
ollowing the May luth final deadline for returns, an additional 34
reacrher, 50 student, and ¢ parent questionnaires were received. However, these

have not been ineluded in our tabulations since analysis was almost completed

when Chey arerived.

4. ANALYSIS AND FINDINGS

The data yielded Ly the questionnaires were coded, key-punched, and
then submitted to computer analysis using Statistical Package for the Social
Sciences data analysis programs. Tnitially, simple frequency distributions of
responses to each question were calculated. Subsequently, responses to some of

ables to per-

e

var

\
part
(6]
[a®
o
4]
0
Y
3
Q
c
o]
[t

the questions were cross-tabulated against sele
mit identification of variations in respon.:es and relationships between charac-
teristics of respondents and response patterns. Tests of significance (Chi Square)

were run on all cruss-tabulations.
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TABLE 1

DISTRIBUTION AND RETURNS BY REGION

Bedion Type of Number Returned Not Percentage
g ror Question. Distributed | Completed Returned Return Rate
Ye ilowhead Teacher 45 ¢ 45 0%
Student 60 0 60 0%
Parent 30 0 30 0%
Central West Teacher 119 66 53 55%
Student 30 9 21 307,
Parent 60 29 31 L8%
Central East Teacher 129 56 73 43%
Student 60 30 30 50%
Parent 120 25 95 21%
Northwest Teacher 136 50 86 37%
Student 30 0 30 0%
tirent 90 23 67 26%
Northeast Teacher 63 34 29 54%
Student 30 27 3 90%
Parent 60 23 37 38%
Southwest Teacher 140 59 81 L2%
Student 30 25 5 83%
Parent 90 0o 90 0%
Southeast Teacher 64 24 Lo 37%
Student 30 0 30 0%
-Parent 90 0 90 0%
Edmonton Pubiic Teacher | 259 149 110 . 58%
Student 150 102 48 68%
Parent 240 52 188 22%

1()6 (continued on next page)




TABLE 1

(Continued)

1860.

Reqi Type of Number Returned Not Percentage
egion Question. Distributed Completed Returned Return Rate
9. Edmonton Teacher 113 79 34 70%
Student 30 29 1 97%
Parent 90 4o 50 LL%
10. Calgary Public Teacher 283 104 179 37%
Student 180 135 45 75%
Parent 300 76 224 25%
11. Calgary Separate Teacher 65 26 39 4o
Student 30 0 30 0%
Parent 60 7 53 12%
12. Edmonton Outlying Teacher 259 62 197 24%
Student 210 140 70 67%
Parent 180 27 153 15%
13. Calgary Outlying Teacher 82 12 70 15%
Student 30 28 2 93%
Parent 30 0 30 0%
14. Big Country Teacher 37 4 33 11%

(Drumheller)

%% There were no student or parent questionnaires sent to

this region.
TOTALS: Teacher 1794 730 1064 Ly
Student 900 525 375 58%
Parent 1440 302 1138 21%
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HUTH D

LU TAT TV THACHER PordLar N T ALBERTA
I CR LT TON
T S cre i Alberta who have bmgn identified as rhe
[ Lectorr penweat ione fnocenior high sehooln, thers are £9% Cocial
s (.17 G 17 o7, tnotwor high schoole there are 1128 (7.7
’ cwenrareyy nenco o thers e wonn (0 u%),

Syt sepeont of the fonior aigh schocl Social Studies teachors
maler 12, e fomale. in tunior ninh, 07.0% of the Social Srudles teachera
plen o v Comilie. o obems prary schoolo, 2u% are male; 75.7% are fo-

Geoeorlend “eplics teacher 19 batween 32 and 37 years of age,
o 7 e 17 weare (4 a5 ovears with the same school board), and has
I X <ol it
el Ceiiwing wavron, moro detalled descriptions of e popuial lon
YTy m it tleai ferm. Theoo dava are from a Department of Education
: (e it Tone] Foeord.  The Record inclwles all elementary
e med thone Lipgh schosl reachers who teach Social Studies or Social Science
o cpe-t il Gapomors of vheir time.
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GOCLAL STUDIES TEACHDFD 1N ALBLRTA:

SOME CHARACTERIUTICS

Liementary
4 bads: ) Tem, | Total

Desariytive optopoy
oL ERASEES

b oan s an g

. S

Lo Ape Caverae. yours)

2. Percont married

3. Toral teaching !
veperianee (aviepage o e nLT LY 7.0 7.0

Vel )

b, Term with the same
employer Copverae e 3.4 3.t 3.4 3.7 3.2 n.2 3.3 b0

yedr:s )

5. ears of toacheor
V. Year pohacht T nLy T u.ul 3.8 N7 u.u 3.3 3.5
education

6. lHighest Doepres (%)
=B.Bd. only u2.5 nhH.3 L3.5 4B.6 | 52.3 by .7 S1.h 41.3 43.8
-B.Ed. & other Rach. 23,4 .1 22.1 15.7 H.b 12.9 12.6 3.3 5.5
-Other Bachelor only 1u.9 17.2 15.3 18.9 ] 15.8 18.0 u.8 8.4 10.0
~M.Ed. 7.4 6.0 7.2 h.1 0.9 3.1 5.9 0.9 2.1

=Ho dayree .9 gLk 5.6 9.5 1] 23.7 13,8 12.4a ne,s 27.%

7. Certification 'hald (%):

-Professional 92.3 89.1 91.7 87.8180.0 85.6 85.9

65.0
5.3

&
(S I v o
. .
o w
n

-Provizional 3.0 3.9 3.1 h.1 u.y h.2 .5

-Standard & Lo 1.6 Lo i 1.5 3.8 2.2 2.9 13. 11.1

-Junior H | 0.3 0.8 o.n 1 0.6 5.3 2.0 1.8 16.9 13.3

vy
>
<
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A

Paytu A o

I BTOTRIBUTIONS (%)

AT STUDILRS TEACHERS

16:3.

T TJunior iligh ' Elrmentary
vl Hale Fom. Totalll Male Fem. | Total

| ! [l

e e e o = I . ! i

T I e S § Z 1

= ' ot ; .3 (S 0 0.3 0.3 0.5 0.5

1
J

o 11 130 16.6 7.5 2104 15.7 21.5% 1 20.1

) S 0y e ) 8.7 33.7 24.0 30.4 28.7 20,91 22.8

o e I T oo.g | 21.3 ] 11.1 | 18.2 || 22.9 | 12.8]1%.2
- —"1; S o -i—x—.‘.) 10.9 th.1 10.9 6.1 Q.U 12.1 9.3 ¢ 10.0
o :”. - | i 1.1 Hoth 7.0 7.0 7.0 7.6 8.1 7.9
BN o | S B.h .2 b1 7.9 5.2 5.6 8.4 7.8

) Pt L6 6.2 4,90 1 6.1 .7 3.5 8.5 7.3

- -"-—"--. o 1. .7 2.4 1.1 3.5 1.9 2.3 £.1 5.1
T 1 o n ,0 0 0.4 0.6 0.1 0.4 0.9} 0.8
o i l (oo noR n,A 0.u n.3 0.3 0.5 1.1 n.9
UL (L N 0.1 0.1 0.3 0.2 0.2 1.0 0.8
[ 0.2 2.3 n.e 0.1 0.3 0.2 0.1 0.5 0o.4u
~-~'---*~-°~-~--~i'--~'"'-~-'- ST 0.8 0.3 0.1 0.3 0.2 0.1 0.1 0.1
Py o+ 0 0 0 0 0 0 0 0.2 0.1

Tyt ol

Ton.6

yon.o L100.8 §.00.0 | 100.0 |1

00.0

100.0 {100.0

100.0
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ACHTIS PREPURTINCE (%)

QUA TOCTAL STUDTED TEACHTRS

| Junior High

164,

Male Pon

Total

'-1L_‘ -

13.9

14,4

S
3

1 L A AN P I FAN ST Lol f.l
S A A S L l
' . t ., ] . ?
Eohon i L | S W | SN bf 5.8
U USSR SN N ,..IL__ ————
. D ! ) {i
! B! . tay I /o 22 bl 7on ol G.7 .7
U & SNSUU PP U N !
i t !
I :! . ; 7 b ? { s r;_s 6.0 Hel . 5.7
U £ PRSP AP
_ A ! !
i | . ; [ I % 8.7 3.0 7.1 Gou £, 0 h.l
. - . a7 frah) 5.5 6.2 Lol .5 b.7
;
) v i -
/ I S foob ol 1e 3 hon .3 b.s L.y
& ol A N 5.0 hoh b.a u.7 .0 .l
— — L - - :
‘1 o7 3.1 Lol .7 1.2 u.3 b7 3.7 3.5
10 Lol .7 o .l 2.3 3.7 4.1 3.0 3.7

11

12

3.3

13

1h

Tht

18.8

20.2

17.2

20.0

28.7

26.6

100.0

100.0 1 100.0 100.0 ] 100.0

100.0

100.0

100.0

100.0
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TUROH L SWEIELHCD WITHOTHE SAME EMPLOYIN (%)

LA COCTAL STHRTES THACHLED

Jundor 1igh | Ulementary

. O : T - ] - i
v e Dt R I Male Fem. Toval Made Vean. Tetal
i |
- - e S = 7
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YUARS OF CTRACHER DUCATTON (%)

ALPURTASGOTAL DTHDTET TEACHERD

Dlemontary

Mo Lo Peti Total

i oty 11.3 8.7
e e e, - ]
0 n 0 n.n 5.8 I TR 1.5 13.7{ 10.7

27.1 15 25.7 22.8 .5 L4 21.6 6H.0 1.8

7 0.2 0 N.1 0.3 0 0.2 0.% 0.1 0.1

O
—

T+ 0.3 0.8 0.4 .1 n.3 0.2 0.2 0.1

Hot Specilfind 1.4 2.3 1.p 1.3 1.5 1.3 1.2 1.6 1.5

Total: Lo0.01 100,01 100.0 100.0 100.0| 100.0 100.0{ 100.0{ 100.0
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HTGHEST DEGREE OBTAINED (%)
ALBTRTA SOCIAL STUDIES TEACHERS

167.

Senlor Hipgh Junior High Elementary

e Male | Fam Total Male | Yem.| Total Male| Fem.| Total
—w——‘::;_:—::_X_'"_M“—-~ L2.5 L5.3 43.0 ug.6 52.3 u9.7 51.4 Li.z u3.8
bLooangd ci,l’*._(-;x“ Bac ., 23.9 1u.1 22.1 15.7 6.4 12.9 12.6 5.3 5.5

ey bacnelor thot 17.2 18.3 18.9 .15.8 18.0 14,8 8.4 l(').d

. d, oond ! 7.h £.0 7.2 b1 0.9 3.1 5.9 0.9 2.1

Li. and other 0 0.3 0.1 0 0 0 0 0 0
oy Moot er .0 7.8 .3 2.9 0.9 2.3 2.1 0.6 .9
Doctopar.: 0.4 0 0.3 0.3 0 0.2 0.3 0 0.1
_H—";:‘T;;:_’- b, 3.6 5.6 9.5 23.7 13.8 12.9 u5.5 37.6
fotal 100.0F 100.01 100.0 100.0| 100.0f 100.0 100.0| 100.0} 100.0
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POSITION OF EMPLOYMENT

ALMERTA SOCTAL STUDIES TEACHERS

Pousition sr. High % Jr. High % Blementary | %
Teacher only RS 75.5 858 76.3 ThR7 77.7
Substitute teacher 23 3.3 21 1.9 256 2.6
Teacher and:
Department Head 56 3.0 29 2.6 36 0
Libraridan 3 0 5 0 175 i.8
Audio~Visual Coord. 5 0.1 8 0.1 72 0.1
Work Experience Coord. 8 1.1 3 0 3 ¢
Guidance Counsellor 9 1.3 19 1.7 g 0
Vice-Frincipal 32 .6 Th 6.6 1n0e6 .2
Principal ?3 3.3 74 6.6 470 4.9
Other 12 1.7 32 2.8 697 7.2
Pejected data 2 0 2 o 13 0
TOTAL: 697 100.0 1125 100.0 3634 100.0
t
e
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THID COCTAL STUDLES L8 ALBERTA -- 14975

o RKEDORT Q0 AN ASSESSMENT

AUPPIINDIX D

ANALYSTO AND ASSESSMENT OF [HNSTRUCTIONAL PROGRAMS

fntroducrion - The Rationale and Approach oo iiiiiieeeeeee.. 170.

i R I PR I =5 I
It. I o NS K<L, 38
it Junior Hich School oo, ettt e e et ettt e. 208,
e T T L L e it et et ettt et ettt aeaateaeaee. 220.
. L e By G300 Lt it it ettt sttt et et eeeiensosateaaeaanane. 236,
Y1 T 8 oV S P T 18 < B8

VTl Allevty Cocial Studien Progran Analysin FOPmM cue e eee e e e, 2u9,

e ool documents veportad In this Appendix were conducted
by Hasooy and their colleapgues at the University of Alberta.

A List of the individual analvsts 1s presented in Section VI of the

'
i
! vaport.
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APPLIDIN D

\

ANALYOTS AND ASOLOSHNNT OF THSTRUCTIONAL PROGHRAMS

N

THEORATTONALE ANL AFYREOACH

™. content of thin report is concerned primarily with the domain
e

of lnutruct ion, which we have defined as the processes and rroducts associated
» 4 t

with (1) the Mastoar Pian for Tnotruction aw astated in the Curriculum Branch's

3

2

major documcnts (cur., Eesponding to Change, Twperiences in Decision Makin

Program: of Siudics, ote.), (2) Tnutruct ional Programs (i.e., resource units

and Jor teaching unite developed by school dintricts, teacher or teachers), and

(3) thae interactive phase of instruction (l.e., the classroom situation). Dia-

gramatically, theze show as follows:

——————— 7| Master Plan | FO o CTTTomo T . LT
lopment | V’rr : Development Instructicnal :Llassroom'
Master i P ) of | Programs , Situation:, .
U0 s Instrction i, . it ; a0 .. ¥ Terminal
tor ] 5/ time ;[nmtructlonall (resource units, Interactive Out comes
ruction ;/5 é?'; . lrograms i |teaching units) y Activities - i
_______ a ROV 1T e e S o

The foous of rhis report is on the instructional programs, that is, the
resource units and teaching units developed by teachers in schools and school
districts. Tor this study, we have interpreted these instructional programs as
transforms for classroom use of the Master Plan for Instruction. Viewing the in-
structional programs in this way permits ns to examine the content of a program

as the program developer's interpretation of the Master Plan. Tt also permits
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tenal programs with the Master Plan: 1.e., the

nomo compare fhe TG
et T ovlews o Toefal Tl ;ith the Master Plan developers' views of
vty Dol i,
Aee Toolieatod abeve fuothis study, the content of the teacher's
A, i periconces in Decision-Making, is re-

e an dntearal jact of the Vepaptment's Masier Plan tor Instruction.

Cheo nandbooks are ensentially service publications'" and are
cxelsovive snly insefar as they duplicate the content of the Programs of
St dbowewer, oocarefnl analysis of the preliminary remarks in the Social
ciiion of the Plementary, Junior High School and Senior High School

Crory o b study reveals rhan the cepvice documents (Responding to Change and

in Deeision Mabing) are an elaboration of the contents of the three

0f atudies.  Heneo, in this ntudy reference is made to Responding to

Clgnee and Vxpericnees in Declision Making as a critical base for evaluation.

Ve Incire tional programs, decigned by teachers prior to instruction,

codet i ivdy or Tmplicivly vhe teachers' intents: i.e., the outcomes an-

7

~ivatedd, the instructlonal lisplays and the teacher/student activities invended.
Thee e v, hen, roelToeor the teachers' conceptualizations, certain aspects |
v isb ferm thee contont of this study.
e hoavee herne in omind the poscililities of variance between instruc-
cienal pregrans (Inteneded) md the instructlional situation (operational) that

Cien . The ofatenen®s made in this report need to be viewed in terms of these
Cocioitiries.  They will reeaive fuller attention elsewhere -- within the lar-

C ottt of information from the questionnaire and the on-site surveys.
Weowlow the key ourbases of this study as follows: (1) to. examine

factedd annents of the teashops! conceptualizations of the Alberta Social

K Cerd e s pevealed in the instructional programs they have developed; and (2)
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to assess these in terma of the conerptualizations in the Master Plan of the
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APPROACHES 70 BEYALUATLION

Tn the fotal acheme of the evaluation of the Alberta Social Studios
program of which thin in a parr, ‘e cvaluation -eoneepts wore utilized:

cinnidorad fo be that process in which the worth
or procesc in judged in terms of an internal set

1,

T.ooratidarilo, conaiderad to he that process in which the worth

of the & ot or procese e judged In terms of an external set
of ¢ri oria, lndependont of the interests of the progrom;

varianes, considered to be the variation between the what <&

anld the what chould be, but a variation which conld be viewed
sither pouitively or negatively. That is, whereas typically

variance is considersd o deviance or deficiency freightod with
negative value, in our formulation we have attempted to avoid
the one-sided negative connotation which tonds to provide con-

ceptual difficultiss.

Tn the ansessment of the instructional programs attention was given
primarily to the verification process. The internal set of criteria were derived
From the ovaluation team's analysis of the Master Plan. 1In the verification
4
\

activities, the evaluation tean was engaged in simultaneous consideration of )

hil

the data venerated by the anal?sts in rhe analysis of instruccional programs,
and (b) the set of internal criteria resulting from the analysis of the Master
Plan documents. During this process, certain concerns relevant to the process
of validation emerged, concerns regarding the validity of the criteria generated
from the analysis of the saster Plan documents. In our endeavor to shed light
on the validation process as well as the verification process, we have consoli-

dated these concerns and now present our comments.

Q : 179
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SESCETETION OF THE ARALYTTCAL APPROACH

1 cydor to apalyse the instructional programs, The . berta 3Social

Sradien eorram Analyain Form (gee . 249) was decigned specifically for this

e ovraninet Ton, gaections, and indeed the exact phrasing of this Torm
viod in tle discuscion which noew follows.

The oniudy was AR artenpt to examine selected aspects of the way
Liown. u teachers coneeptualize the Alberta social Studies, we surveyed initially
Sy 1 ocernera Ll deseription of the instructicnal programs to seek:

- whether, among instructional programs ewxamined, resource units or
teaching units prdominated;

- who weprs engaged pprimarily in the evaluation of instructional pro-
SYAms ;

- whether the instructional programs were developed for the 2/3 pre-
seribed portion or the 1/2 non-structured portion of the Social
Studies program.

T main portion of the analysis focussed on six selectad aspects,

vach of which is described briefly below.

l. CPITNTATION TOWARD TOPICS/PROBLIMS AND TOWARD KNOWLEDGE TREATMENT

This anpect was guidsd Ly the central question: What is the general
orientation % the programs toward topics/problems and toward knowledge treat-
ment in feorpact ion?

A major concern in the analysis of the instructional programs was
the identification of the orientation of the programs toward topies and/or

problems.  Of particular relevance here is the formulation of Char..: iorris

in Gipnification and Significance, identifying three orientations: designative,

appraisive and prescriptive. rach of these is described briefly on the next

page.

180
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(1 Tesignative Oricntation (). In thic orientation, the emphas

o

ot lrnorrmation velated to the questions:  What wee?  What Ss? What willi i
Thene point to three desivnat ive cub-modes Lased on the pact, proecent, and

Future vomporal dimension:

Ve lpmoar Ton Tesie /ieab Lo . Tl
i Vit wos? o Whart happensod? Paut
P What 102 What i happening? Present
03 What will be?  What will happen? IMiture

N

B

they desisnative modes show 2 concern for otatements about objecta,
pea Lo b oevents dn thee oty present or Future.  Typleallyv, stress on academico
e h]

Taciptines roelbatedd to Secial Studien (eug

B

., hiztory, gcopraphy, and the scecial
seieneen) reflects a atrecn, on the desipnative mode. History typically has a
designative faropest inothe oventn of the past; geography has typically a deslig-
native intepost i the precent; sore soclal sciences reflect designative interest
in the contraol »f ecvents in the future as characterized by their interest in pre-
diction, control and oxplanat Lon.

I

The major develepment of Soailal “rudies In Canada and in the United

States during the sisties was 4 thrust in rhe direction of rigor through closer
wlherenee to the modes of inquiry reflected in the disciplines. The oricntation
of this thrust may be considered to be designative.

The intent of Alherta ocial Studies with emphasis on Experiences in

Decivion Making and on Fesponding to Change implies emphasis on the future,

rather than on the past or present.

{") Appraizive Orvientation (A).  The emphasis here ls on problems and state-

ments concerning Mhat showld be? or Whal owght te be? Social Studles resource
units and teaching units in which these questions are of central concern are said
to have an appraisive orientation. Value is:zues or problems concerned with pre-

ferred or desired states or conditions fall into this category. .

(3) Prescriptive Orientation (P). ThLis places the emphasis on problems and

statements concerning What should he done? or What ought to be done? Instructional
programs with o major concern for social action to bring about personal or social
improvements are saild to have a presariptive orientation. Value issues or problems
concerned with the formulation of a course of action fall into the prescriptive

category.
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Revond desimative, appraisive and deseriptive orientations, we

cotaee D Tnrvnetional pyeorms Lo terms of their orientation toward the
verie o) dedlod e D Debrees fone Tuo puch orientations are considered:
sre tpansmission and ingquiry.

rnoWwledre tranomicsion orientation, the knowledge to be

croend Dy studtents inoprescribed and emphacis s placed on the process of

treat-

know-

under-

1"

CeLcuprinsion of Enowledes trom whio knows" to "one who does not know'.

orie

o pnnemin s ive aspect predominates in instructional intent.
fnothee inquiry orilentation, knowledge to be understood by the student
ot speeseritiod byt rarher constituted {constructed) or formulated by the stu-
Lo e inoenided by oa probiem (deslpgnative, appraisive or prescriptive).
Lo e preoaess it eharassorlzed Ly the koow o 'toactions upon his wotld as he
i bimse 1t in thee comestrnetion ol Joslss statements concerning What
o i o What LD Be?y of anpralsive statements concerning What should
Co v preeseriprive staterents conesraing Vazt should Bz done? In the analysis,
v treepreal ! il way.  Por onorance, if the inductive approach is

aproted o be inquiry oriented.

sy~ oricntaticns (orionvation toward topics/problems

ard orionvation srudenrs! way of knowing) allowed us to formulate the

Pt bowing:

inow. xdge Transmission (1) Inquiry ()
K 15E e et L

CEATONNTTVE (D)
(it wan?)

Y
1 L)

11/1
D2/1
D3/1

D1/T
07T
D3/1

{vinatr 1

(it

Wik

irnld ba?)

A/ vl\

LR ()

empld b M

~ done?)

(R

O
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2. COHCTPTS/COCEPTUALT M THC

The Soonial Studics Handbool s devote a large segment to - epts, their
uee and formulation in instructional programs.  Tn o the Master 21 e fisted
concepts 0 urliced in o the consiruct Len of programs.

, inoee v ining the resourcs and teaching units, alter identifyiag
thir by conecpts mepticonse b Ly the programmers, the analysts have indicated whe-

ther or not these concepts are vericered in the handbooks Responding to Change

3

in beeinion teking., The content of each instructicnal progran

Buperior

cwamined was furiber cmamined to see whether or not the concepts identified were

actually developed in the unit,

The a;proach towards concepts as reflected in the instructlonal program
was andlvrzed ac follows:

(1) tConecepts through examples. Tn this approach the genéralized concepnt

2

such as ramily' is approached through ezamples (e.g. Indian family, Chinese

Family, Mexican family, oteal).

(?) Concepts through rules. In this approach the generalized concept is

conceived as a comatruct of subconcepts which enter into lawlike relationships.

B

(3) Concept:: an topics. This appreoach in based on a very loose usage of

the term concept, and is essentially topical rather than conceptual. It iz used
as a catapopry of concepts in the analysio because of its prevalence in Social
Studies. (e.g. the topic, North Amerlecan Tndians, approached through education,
problems, reserve settlements, culturs, ete.)

For the first two approaches, - - zpts through examples and coirceUs
through rules, we oxtended our analysis of the instructional programs in terms
of the primary teaching strategy used: that is, whether the strategy called for

student attainment of the concept, or student formulation of the concept.

ERIC
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3 VALURG /AT 0.

Tro amed ot o rhe programc in terms of orientation towards designa-
Cive , appeaimive el preseripive toples and/or preblems alrcady provides a
comeral wview of waloeo mphadio or lack thereof in the programs. In this

Gt e o Yvnio of the appraicive/prescriptive dimension is owxtendad and
Pnowve i 0 Uiy the Following questlons:

i, Do the valus conccpts identified in the instructional programs
reflont the maior value concepts listed in the Master Plan
documents?

[i. fre dhe value coneepos identified explicitly developed in the

prorrams?

e Gocial Studies handbooks emphasize the Social Studies skills, somc
of whici nve already been indicated. One broad set of categories was with re-
gard to the orientation toward knowledge transmission or toward inquery. e
Cnowledee transnission orientation implies stress on skills such as . z2calli,
conprehonaion; whereas the inquiry orientation impli=s sve.z -
seneralining, abstracting, analywing, synthesizn’: ,, 2nd so on.

Sjmilarly, the general strategy of dea: .. w41t concepts was analyzed

in terms oi emphasis on attainment or forr la o or concepis.

In this section our analysis was extended and guided by tac following

W
4
-t
=

STLIONG

rue

i Do the skilles identified in the instructicral programs reflect
the major skills listed in the Master i'lan?

ii. Ape these skills listed explicitly developed in the program?

181
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S STULBENT TAVOLVEMENT D PROCFAM DEVELOPMENT

A oaspeot ol g ropram development wuadceh Tg repeatedTy ctrasood o the

Master Plan i the notion of toachee caed crtadent involroment o program Jdevaelop-
ment . Henee o dne the anvedenic of the fievtruct Tonal prosrona, data were sought to
aceicst e in o probine Tnto this anpect.s The thres enlding et lons wers as

follows:

o 1o cthere evidenes of student fuvolvement in the deve sopment - F
the program:

ii. In there provision in the program for ctudent involvement in pro-
prvn development after the program ie launched?

-

Uil 0F ges in the apower to either of the above, iu this in solvement :
-in the devilepment of poals and obvjectives?
-in the dewv lopment of instructional materials?
-in the development of teacher and/or student activities?

i PERCONAT, ASTERSMIDNT

The final dimension analyeed was based on the analysts' judgment of
cach propram in teprms of itn uselqalness in reaching, ease of understanding, or-
canization, clarity of statement of ideas, appropriateness for srade level, and

student interoest,

THSTRUCTIONAL PROGRAMS :
RESOURCE UNITS AND TEACHING UNITS DEFINED
notructional programs may be of two kinds -- typically referred o
as resonrea wund ks and toaching units. A resource unit usually consists of an
aeray of some or all of instructional objectives, instructional materials,
teacher and astudent activities, cte., [rom which a teacher is expected to fur-

ther select and to orsanize his own instruction. As an instructional program if

is lonsely struactured. A teaching unit, on the other hand, consists of the same

185 SR -
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Pr. Y. Cherk (of the Department of tduecation), Mr.
Gl Mr.
tr.

with
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"
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P devament s inatyoed below are teachling and resource units pooe-
creol intricte, croups of teachors, or individual teachers.  Theoe
poenpiveey with the assaistanes of the Lepartment of Fducation, the Socin]

orta Teachers' Association, regional consuster ',

teachers.,  OF special assistance in

Sohrelher (regional consnltant= with the

#. Wray (o osident ot the Alberta Cocial

s ne bemonton Catholic Sahool Beoard.)

o0 doaching oand resource unita were collected originally.

sl ieat fuee T

Weeres o n0qpl s

S b Stndies,

ey eliminated

ir, content, and approach ware

phat e incomplete or were desipned for ocial

Table 1oon the et page camnar-

o om anits collected and analyned.

179.



.

T

)
'

CH R

a

B

(G

\
et

: e
= -~ - > e 4
- o

187

o

IC

E

Aruitex: provided by Eric



Pooooiision

BN VTR |
Do Lie Peeednton dHating outlines the vrimary Social Studics
N A R AR RSO
S otwe-tniedn o of oL blree

Clnederparton -

St 1 - “omily living through case
. contemporary family, a
.ro-Asian family, and other
: ' - e -- analiysis of interactions which wccur
“or omample, the local neighbours, rural and
urban noeiphbours, neigh! ours in other cultures.
v People's Communities -- comparison and
ol ant ol community life in, for example, a
modern-day Tndian or Pskimo community and a Horth
are rican megalops 11s; a village in Africa or Asia
a6 a community in the Pacific, or tropical South
foericony a2 Mennonite or Hutterite community and
ather communities which lend themselves to compari-
TLTE Lant contrant,
coo Ve arre winately ne-third of class time, classes in Social Studies

i, b devoted toopreblems that are of current interest to students
anctotoastor oy

e Tomire s lacted for analysis, 80% could be classified

G edles T Ve Fhs rwa=thivds otructwoed class time.  They include unit

rade 1 -- aoaaid T oUver Be The Boss In My Family?
A amily in Peru
‘v "o Rural Familles Spend Their Time In Autumn?

Crade 2 o-- Should T Be A Good Neighbour At Christmas?
deiphbirhood Rules: Do We Need Them?
e Local Meighbours

Trade 3 -- Would You Like To Live In Africa?
Why Ts lLand So Important To Japan?
Wiould Today's Indians Be Happier 1f They Had Never Met
The White Man?

5 188
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No kindergarieon units wore cwamined, althouph it would appear that

A nuber of the erade oo oanite mizche Deoadapted Fore bFinderparton use.  Units

e s ? would be such o Goaroes. A

such as Who Am I7 aned How Ao |

number of the units seen to bo o carpy-over of topias froo fhe LQ“”\waidl
. g

Studies program -- Lo Thers faviliog Hew Iy tehoeolyaeds Cohends ), shonfd [

be A Good Helghbour At Chrictm? (v orman) and The doaweslans of Hennesberget

(Norway). ‘lwenty percent of the anits olansitled ds bos iy appropriate for the

ono-thind unurructured time would tall inte thin carpy-over catelory.

P ORLENTATL ON

Table 7 oalasceiiies rhe Divicion §ounits gz2lected for study intoe five

groups. ‘The classification is baged on th following five questions:

(1) Is the unit primarily concern.i wi. h knowledge trancmission?  Units
that were representative of tha previous s ,eial Studies program (1964) primarily

fFell into this class. For ewample, Our School, People and Places from Literature,

tiskimos.

(2) 1s the unit inguiry oriented? 'The rhrust of Txperiences in Decision

Making is such that one might expect units to focus on problems, open-ended

questions and alternative conclusions.
(3) Is the unit mainly designative In nature? Designative questions focus

on what was (A Pionggz‘jfgﬂgi) or what is (QEE_§FhOOl)'

(4) Is the unit mainly appraisive Ln nature? Appraisive quesvions —
on what cught to be and what should be done. The new Elementary Social Stu....
program makes it very clear that thers should be a shift from designative to
appraisive concerns:

students are invited to deal not only with the '"what is" but also

with the "what ought to be'.
' (Experiences in Decision Making, p. 5)

3y actively confronting value igssues, students . . . they will deal
not only with the "what is" but also with the "what ought to be . . .
(Fxperiences in Decision Making, Pp. 9)

"
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I the unit mainly presoript

(5)

ive In nature?

Prescription implies

183.

thet

Gbents will be involwved in determining what ought ko be done.  The Raths valuing
INTA IR i"f?l[jﬁifﬁlfljfwi:f:mﬁffLi& ny, iv central to the now program. Inherent
Yt Folh's moedel in heavy emphasis on the prescriptive or taking of action upon
el values.

e e e e e S -

i Table 2.

i ORIENTATLON OF SELECTED DIVISICN [ UNITS

Desipnative Ap

praisive Prescriptive

Total

Fnowlodge

Tpanamlas ton g, 5%

0.0

Tnquiry

trientid RIS 16.5% 5.5% 50.5%
TOTAL: 78% 16.5% 5.5% 100%

Ar ie indicated In Table 2 G

selectad for

At oarad e knowladge transmission.

he vast majority of the

Division T units

analysis remain designative in orientation; further, about half are

Both trends would seem to be contrary *o

FATMENT

Fhee thrmpt of the new Soclal Studies program.
OONCETD IR
The conceptn Licted
ore the nest paca,
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Division I units analyzed are shown in Table 3



I]\li¢ i" A
SEETATLTIG CONORT LU AL BEVELGERD T SELECTIY STVYGTON 1T
(Uit analyued = 20) '
I
f . £ inite Tneludi i o, of Units
i do.o of Units Tnetuding . .
Al ' ‘ ) P Which Actually Develoy
' the: Concept ) Iy ;
i _ the Concept o
'
Coopordtion 5 “
t
Tntorsdopendene:s x n
Cont ] ler 4 3
Cultur:: ‘ f b
Scaraeiry ? ?
Place ' ? ?
Lpace v h 4 .
Fnviroument ! 3 3
Change ! 3 3
Horm:s 3 3
Responsibility ] 0
Loss 1 0
Pamily 2 0
Decisions | 1 0

The handbool sets fort)l, the knowledge component of the primary Social
Studien program in terms of concepin: and jeneralizations.  The sixteen listed
concepts and others:

. . . should be studied in more than one grade Level on the under-
standing that lower grades wili attend to the concept in a specific,
conarete and cimple manner.  Succeeding grades will treat each con-
copt in greaten generallty, abstractness, and complexity.
(txperiences in Decision Making, p. 13)

The conceptual desipn is a madification of the one developed by Taba (1967).
“‘ « ey a -
Unfortunatoly @ he controls Taba had over the application of such a

scheme to the specific units in her program are lacking in the Alberta program.

. 101
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( tenees in Decision Makine, p.
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ion.

concopts were developed in
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P ' “!En? TP B IV c oo 7o crp it . tiyepe Py
. ' et P it aotinber of
S P T ' il it the eoncept.
- L : coat o s e Tindieat s
R ce o eovali o toun o
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CLanning, Wi o becoonso, beachers should
TS I SEOYR I SUTFINENE S EENT N
b hibient .
RN Coite b Do el et st bo make this distin
e SR PTS
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[P s Do e,
Table: L.
AT . DRSS T sSnireTnd DIVISION

Through
Lxamples

Through
Rules

Topical

18 units
o Tapmation 2h units

ol e O unlits

0ounits

0 units

0 anits

H units
30 units

18 units

o hnadbhocdh e teanhe o

. . - CA

ductively Trom genepalization to concept to specifie:
stionld Loarn inductively; beginning with specific data, conceptualiz-
data and then generalizing about the concepts.

3

ing thix
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The Place of Concepts in Socin Studies

Teaching and Learning

U Generalization
. Concept Concept
—_— 3
O [ —_~
g 3 =g
c - g_ -
c c
6o . .
g = Specifics Specifics 20
S 2 § 2
& o2

Specifics

—

Specifics Specifics

Table B dneddeates that about one-balf of the units (54%) followed
this model. That is, they doevelopad concepts inductively either through ex-
amples or rtopics. About 0% of the units taught concepts directlv -- that 1is,

setting out the concept that {5 to be learned and following up with specific

swamples, rualos or ropica. A large number used a topical approach to concept

n

development (5u%).  Thi. probably {s a reflection of the previous Social Studies

program where all units were seof fortn on a grid in topical format.
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VALK CONCEFTS

187.

coucent outiined in the provineial handbook are starred in

Table o

VALUE COUCERTS TOUHD 1 SLLECTED DIVISTON [ UNITS

(Units analyzed =

20)

o,

of units including

the concept

No.

of units which
actually develop the concept

The dignity of
man

“rpeadom

“hquality

SIustice

shmpathy

Thovalty

SOrher Values
Fesponsibility
Honaesty
Fespeact
Cooperation
Life Styles
Authority
Interdependence
Cleanliness

Hork

—

N

H OH o O

1

in Dmperiences in

Decision Making.

Tho vaat

Yo clennnie]

majoritv of the value concepts included in Division I units

in e

oped in

Barvthoolk

oamits.,
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further, Table 3 would seem to

indicate that

concepts not only appear in the objectives of the units, but have
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value concepls, an they appear in the objectives of the units, range

From a position of value indorfrination to one which is ensentially value free.

Peamples from two units 11lustrate thin point:

Objectives
AL Values
2. To inatil o cense of responsibility in the child.

h. To internalizo o oense of honesty, justice, Tair play, coopera-
tion, lovalty in the children . . .
(Crade 1)

Objectives
A. Value Objectives

Students will make value judgments regarding respecting the rights,
feelings, and ideas of others living in a different type of commun-
ity. (Impathy) (Grade 2)

SKILLS

Laperiences in Decision Making (p.11) identifies at least two categories

of skill obiectives: cognitive and soetal. S

Cognitive skills include:

1

Recall and recognize data which are pertinent to social problems.

- Comprehend pertinent data (this skill includes the ability to translate,
interpret and extrapolate from data).

- fnalvze pertinent data in order to identify elements, relationships and
organizational principles.

- fwaluate pertinent data in terms of intermal and external criteria.

- Synthesize pertinent data in order to create an original communication
or propose a plan of action.

- Apply pertinent data in the solving of social problems.

Socinl skills inclurde:

Interpret the feelings and ideas of others.

Respond to the feelings and ideas of others in a manner appropriate to
the occasion.

- Fxpress one's owm faelings and ideas to others.

- Cooperate with others though not to the extent of compromising basic
values.
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Tii eatererication of ehillu is but one of the plethora of schemes
Tt i Social Otudies programs inoan attempt to bring order to skill
Gewelonment.  Hsing this A1sificatlon, it would be hard to conceive of any

1Y tere eendd net Le ineludod within dts Loundaries; hence the utility of

Vi e en bee pestioncd. Thie writers of Tperiencos in Decision Making

SreofL e e that the MLtayyvering arnayv oF Coeial Studies skills" can e nub-

S e the valuing proeens == Loo., choosing, prizing and acting (p. 2u).
fialvnis of the units ravealed that the following skills were listed:
V. bocating data
2. Classitfying data
2, llvpothesizing

u. Interpreting data

. Organizing data

fi. Communicating

7. Data gathering

8, Group skills

9, Tnterviewing

10. Acting on decisions made
11. Problem-solving
1?. Listening

13. Solution generating

14, Labelling

A1l these okills are mentioned in Experiences in Decision Making,

ind all could be Fitted intsc the gross categories of cognitive and social
4 ills. lowever, it is problematic whether or not the skills mentioned within
rhe analyeed units do in fact £it with the meaning imposed upon them by the

sirthors of Experiences in Decision Making.

These unit skill objectives were, according to the analysts, actually

developed in the unit.
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’ Table G.
SETLLS DEVUTOPED TH SELECTRD DIVISTOMN T MODEL UNITS
l Ave these skills re- Are these skills
Shill Flected in Experiences developaed in the
in Decision Making? Unit?
YLG Y0

Locating data gl 3
Classlifying data 7 7
Hypothesizing ) G
Solution generating 7 7
Interpreting data ) 5
Organlizing data b 4y
Communicating 4 , L
Gathering data 7 7
Group skills 6 6
Interviewing Y U

[ Labelling data 3 3
Acting on tdecisions 2 2
Problem-solving 1 1

i Listening 4 Yy

i

The followiag principles seem to have been operative in the analyzed
units:
i, Skills thould be taught functionally in the context of a unit.

ii. The program of instruction should be flexible enough to allow
skills to be taught as they are needed by learners.

iii. The learner must understand the purpose of the skill and have
motivation for developing it.

This functional approach may ignore two other principles:

i. Skill development is most effective when there is systematic
and continuous application of skills.

El{llC 197
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191.

111 inctruction should be presented at increasing levels of
Ficulty acrooss the prades.

~ry ok

SPILENT FNVOLVEMERT TN PROGRAN DEVELOPMENT

‘

“oudent involvement and ctudent/teacher planning play an important
Fhee Dlemontary Social Studies program.  The Master Plan states:

Within this broad framework called the master curriculum teachers
and students can practice responsible decision-making by planning
ropethor learning experiences which are significant and relevant

to their own lives. (p. 5)

Approvimately onc-third of class time in social studies may be de-
voted to problems that are of current interest to students and
teachers o . o (p. 7

The olanning of all social studies units should be preceded Ly
class discussions which are suided by probing questions from the
acher. Purposes of this pupil-teacher discussion should be to
dentify:
1. [Problems, themes, or topics which students wish to investigate.
2.  Attitudes, fecelings, beliefs, and values which need clarifying.
3. Skills which need strengthening.
Areas of knowledge in which conceptual understanding is lacking.
(p. 29)

4
I

.

Ho%ever, not one of the eighteen analyzed units contained any evidence
of student involvement in the initial development of the program, or of involve-
ment anywhere during the actual implementation of the program. In spite of the
ated Master Plan objectives, the units do not abide by them. One might specu-

G

1ate an to whether the unit plan developers consider Division I students to be
LoD immatﬁre to make their own decisions or whether the unit plan per se negates
~+udent involvement because of its specificity in objectives and teaching/learning
seratersies.  TF a unit plan is viewed as a recipe book for a teacher to follow,
the veeine cannot contain aninown elements such as the decisions students might
maro i1 given the opportimity.

T, bR weore o viewsd favorably by the analysts, as can be

senn in Table 7.
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v Table 7.
OVERALL THMIRESSTONS OF DIVISION T UHTTS

s 5 4 30201
Unaful tor Leaching o4 00N Uselens For teaching
Lasy to understond U R A A Diffirult to understand
Well orpaniaed o n 2 0 Poorly orpanived
[dean olearly statod 37 04 A0 Tdeas vapuely atated

N~
-

Appropriatae for prade lovel o7 09 Inappropriate for prade lovel

o]
—

Tnterestine fer otudents LA K R Uninteresting to stulents

Yor despite these favorable ratinge the unit plan method can b
questionsd. Of the intent ol the Master 'lan is Lo allow stud~nt/toiacher
deeicion-making, one can Atk whether the "pacipe book" unit plan meets this

obiective. For LF decision-making in the classroom is to operate, rhen "recipes"

become redundant.

I, DIVIGTON IT

Lxpericnces in Decision Making devotes one chapter to planning instruc-

tional units for the Elementary Social Studies program.  And, although this hand-
hook indicates that +he unit method 15 only one means of implementing the program,
the amount of space devoted to this method and the absence of any alternative
approsches would seem Lo indicate that the program developers favor this format
for organicing instruction.

Tt has been ctated that the unit method was a child of the Progressive

oy

Tra, and was stronply advocated during the first forty vears of the twentiet
century; further, that the primary purpose of the unit method was:
196
O
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Lo

o Vimit the ranpge of a topie and henee to pernit a
et esperat ive dnepivy beeotne teacher and the
i vheen, o copablde ohd ldren to acquire Factual control,

L e Geen o ve i Terreiraded ancwers oo sipniFieant ques-

Cione. I oaddition. it wan desimned to facilitate the

T A S TS A R [ R R 1aooroosm and to pive every
Caid some rerponsibility fors Jdeaision making and planning
Cooy o b oomn eda et ion,

(Govee. 1965: 165)

Tie precent day Atberta Dlomestery School Social Studies program
Wt b beeriates Lisrle from the eripgiral purposen set forth for the un.it
pec hiod. Tr i aoee predt that Alberta teachers have been Prepariﬂg
“alroewer oundt plans for many vears, often with the help of ewternally pre-

Doredd recuree upito. The latter ie a peference back to the basic planning

od wred in the Dnterprise, Alberta's unique response to the progressive

e b
aditeat ion mevenent in the United Ctates.

Ciiapter 17T of the lementary handhook sets forth suggested pro-
nediras for develoning unit outlines. These characteristics provided a
vardotich which was uned to appraise the units developed by teachers and

teacher groups in the Provinee for the new program. In using such a yard-

ot iah, however, two things were kept in mind.

Tivat, at 1oast two kinds of formal units were found in the Province
At Lhe prenss ot vime. Thene arve regsource wnits and what may be termed model

o sple i,

2G0
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RESCURCE tNITS GAMPLE UHTTS
Compoendium of objectives skille, A specific plan for developing
contant questions, refoercences, a toplic. Includes objectives,
learning activitios aned cvilua- content, teaching/learning otra-
tion activities built aromd A topies and evaluation activitieos.
speciflc topic. Scorven oo Soerves as o moded for teachers to
source of ideas for teachers to une in planning their own unit:.
use in developing their own L

unirs.

STUACHING UNTTS &
Specific plans for a particular

group of children in a given
classroon.

Both kinds of units are expected to help save a teacher's time,
cnergy and effort in preparing a teaching unit for use with a specific group
of children. Table 1 gave a breakdown of the units examined and those sub-

jected to detailed analysis for this report. Unit Titles by Grade (p. 236)

provides a list of these units.

Resou~ce and sample units are available to teachers in the Province
from a variety of Sources.’ In many cases school districts have committees of
teachers prepare units. Individual teachers and students in classes at the
universities prepare and circulate units. Recently, the Social Studies Coun-
cil of the Alberta Teachers' Association offered to its membership a 1list of
units which may be purchased through the organization.

Several school districts in the Province, such as the Yellowhcad
School Division, have gone one step further and prepared resource collections
which include resource units along with artifacts, photographs, films, film-
strips, and reference books. These collections are usually circulated to

teachers from a central booking depot. Experiences in Decision Making itself

contains six sample units for teachers.

201
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T e intereating to notoe the aboence of resource unita preparved by

cowmercl ] Cieme in fhe Provinesg  This is probably attriburable to the unique

v

Tooture s e b Alevta preeam == mabing such mateeials urmavketable in other

Capt oo Sanatay caded henee cconpomierlly risky.

A necond considerat ion of those undertaking ar assesument of the

nits from avours! the Provinee was the basic evaluation question, "How well

4 rhe anits meot the eriteria for units established in Lxperiences in Decision

T The question of the goodness or validity of the ideas contained in

Che unlts i oreflected in the examination of the handbook itself.

CONGRURNCY OF EXPERIENCES IN DECISION MAKING
AND
DIVISION IT (Crades 4-5-6) UNITS

Ther Provincial handbook states:

e

iu to be spent inquiring into the following themes or topics:
fpade TV = Peapie in Alberta - ilistorical, economic, sociological
and/or geopraphic analysis in Alberta's people, including comparison
and contrast with other world areas that have similar historical,
ceographic and/or economic bases.

(pade ¥ - People in Canada - Sampie studies to analyze historical
and/or contemporary life in Canadian regions.

cpade YT - Historical Roots of Man - Anthropological analysis and
sncial history of early civilizatiors.

fpprowimatoly one-third of the social studies class time i1s to be

devoted te problems that are of current interest to student and
|

Approximately two-thirds of the social studies classtime Division IT

t=achers.
(Experiences in Decision Making, p. 16)

Vivision T units selected for detailed analysis were classified

2/3 Gocial Studies Classtime - 20
1/% Cocial Studies Classtime - O
G E - 2
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Althourh i may he avpued thet oy unit eomdd Lo atudicod Jdaring the
ono=-third wert encrured Cacial Crudics clang Uime, I secems that cpecllic unt ey
Lased on topios, ather than those that £70 the preseription of the Provinedal

handboar , have not boeen propared,

UNLT ORTENTATION

It would appear that the units te a pgreat extent are sim:lnv to those
proparad for the previous Social Studies program. For example, the objcctives
of the 1904 Hlementary program were such that almost all Division IT units pre-
pared for it wonld be classifind as degignative. That is, the units were con-
cerned with what was (Life in the Pact), what is (Canada at Work), or what will
be (Social Progress in Canada and United States). The 1971 program chould have
cffected a shift from these designative concerns to appraisive and prescriptive

concerns. This shift would occur if units developed met the criteria as estab-

lished in Dxperiences in Decision Making. For example, reference to the apprai-

sive nature of the program:

. . . they will deal not only with the "what is" but also with the
"what ought to be" . . . (p. 9)

while the prescriptive notions of the program are embodied in the valuing process,
as concelved by PRaths, which appzars to be the heart of the program:

Students in the Alberta socilal studies should demonstrate that thev
are:

1. Identifying all known alternatives

2. Considering all known consequences of each alternative
3. Choosing freecly among alternatives

Choosing -

Prizing - 4. Being happy with the choice
5. Affirming the choice, willingly and in public if necessary

Acting - . Acting upon the choice
7. Repeating the action consistently in some pattern of life.

(p. 9)
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‘r the comments of the unit analvots:

The waluen obdectives applv mainly in the area of choosing - there
Pooriess g ioips e oacrius toodo with value decisieons.
The widoas eriticiom Isohat the unit is solely desicnative with ne

or ideas for cither appraisive or preveriptive approcchen

thenes,

-

Arientotion coneern of the program as outrlined in Experiences

“ins i Lo anproach teachers are expectad to take to the prograt.

! pravicusly the unit method is the only organizing approach

«d by thie handboek, which states:

. it
crpanized around value issues.
question form and require students to make value judgments.

v strongly suggested that clementary social studies units be
Value issues are usually expressed in
(p. 30)
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The handboo¥ (p. 1%) lists criteria for selecting unit learning cxperi-
cnces . They should involve o pertinent value issue, have futurity, contribute
to the development of social and/or inquiry ¢kills, Jead to an understanding of

significant social preblems and be relevant to the neads and interests of learners.
Thig approach to learning otill seems to reflect fairly consistently the phildsophy
of John Dowey and means little shift from the apprceach expected in the old Inter-
Trise program.
~
Table 9 indicates that 2% of the units analyzed seemed to be inquiry-
oriented. The remaining 48% of the units appear to focus heavily on the trans-

mission of particular sets of knowledge. Inquiry oriented units included titles

such as Should the Canadian Indian Adapt to the White Man's Way of Life, Canadian

Minorities: Should They Maintain Their Identity?, and Should This Town Die?.

“nowledge transmission oriented units included titles such as People in Alberta,

Historical BEoots of Man: Ancient China, and Do Alberta and Argentina Have Similar

Problems?.

The unit titles raise questions of relevance and significance. Although
caution must be ewercised in judging units by their titles, they often provide an
indication of what is in the unit. One of the units in the Provincial handbook,

Did the Aztecs Deserve to ke Conquered?, is typical of the genre of units that

have beon developed in the frovince. Whelher the Aztccs deserved to be conquered
or.not is unxikely to have any impact on any other issue that might be examined,
and it isc unlikely, therefore, that it can be justified in terms of future use,
relevance, or student interest. Indeed an examination of this group of units leads
to the conclusion that they are really fanciful titles to units which are primarily
dedicated to knowledge transmission. Where they do attempt to follow through the
suggestions of the Provinclal handbook the question of their worthiness as a legi-

timate Social Studies pursuit must be raised.

2005



CONCEPTS AND CONCEPTUAL APPRAOCHES

the new social studies outlines major ~oncepts and generali-
~aiions that are easlily remembered, enduring, and transferable to
a4 variciy of 1ife situations. (p. 5)

fnowledye of conco . generalizations, theories and structures
cherld result from students synthesizing the specific data ga-
Gwred or produced while confronting value issues. (p. 13)

Thus, Txperiences in Decision Making sets forth the position taken

Ly thi Alberta program that organiziig concepts will become one of the major

thowledie obisetives of the program. The organizing concepts themselves are

identified as:

q Wi,
Ffﬁ HROP

- 0
O%OO \ / -

THE INTERACTION PROCESS

ENVIRONMENT CAUSALITY
-——e

- Time - Guals

- Space - Norms

- Culture - Technology

< System - Power

INTERDEPENDENCE

- Cooperation
- Confhict
- Stabihty
- Change

(Experiences in Decision Making. p. 13)
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An ewamination of +he units selected for analysis is given in Table
10 on the newxt page. The table indicates tnat for the most part the concepts

developed in bDivicion TI units are those identified in Experiences in Decisicn

Making. These concepts are only lisred as unit objectives but in the main are

also develoned to some extent through learning activiries. It should be nected

£

that the use of organizing concepis such as those used in the Alberta program

is built upon a number of hypotheses, including:
Concepts make remembering easier by helping organize large @nounts
of factual material.
Concepts encourage trawsjer of learning to new problems.
Concepts help children work in the language of academic scholars.

Congepts from the disciplines can be developed in a form that.even
young children cun work with.

Coneepts facilitate greater understanding.
A set of interdisciplinary concepts representative of history,
social science, and bohavioral sciences is an adequate base for

a Soetal Studies prosram.

Concepts can be revisited with greater understanding as a learner
progresses from grade to grade.

Concepts which are basic to the Social Studies are essentially

simple.

Few of the units make explicit these hypotheses nor do they make clear
the tentativeness of organizing concepts. That concepts may be modified or dis-

carded is not made clear.

Experiences in Decision Making makes it clear that the acquisition of

conceptual knowledge occurs or should occur inductively.
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POV
Conservation
Conparation

Soclety
Justice

Valuing

W
T N T = R SR

Adjustment

Table 10.
creTeers e UGEnD IN SRLECTED DIVISION IT UNITS
(Murber of units = 22)
Fapen Include@ in Actgally Dev?loped
- ~he unit in the unit
s [ohs 6 8}
SOTRE 12 12
"noerdependence ) 3
Tronmment 2 2
Tannality ? 2
Culture 2 8
Interactinn 2 2
Teennoleagy 5 5
Time 2 2
Horma 1 1
 3ystems 2 1
Stability 1 0
a7 u 3
u u
3

O NN O O

“lListed In Experiences in Decision Making
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The Place of Concepts in Social Studies

Teaching and Learning

[] Generalization @
! Concept Concept ~
—~ ?g —_—
jwipts 1 t =0,
[« Y 9 =
e g
az Specifi Specific 2.
o= pecifics pecifics 2 g
s g < "
] o 3,
~ 2, ~ =
2 o=
Specifics

1

‘[17 Specifics Specifics

The analysis of the selected units indicated that the majority of the units (60%)

Table 11.

APPROACHES TAKEN TO CONCEPT DEVELOPMENT
IN SELECTED DIVISION II UNITS

Concepts %
Through Examples 12
Through Rules 28
Topical 60

were developed in a traditional topical approach. This approach is similar to
that used in the 1964 Elementary Social Studies program and has its origin in

the 1933 State of Virginia Social Studies program. It has had long use in the

* 209
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Alberta Elementary School Social Studies program, having formed part of the
tnterprise program. The least used approach through examples (12%) would seem

v be the approach which closest approximates that advocated in Experiences in

teecision Making.

VALUE CONCHRPTS IN THE UNITS

Table 17 shows the value concepts that were included in the units

H

anaiyveeet.  For the most part the value concepts included in Division II units

wipe: thoue identiFficd in Experiences in Decision Making. Further, the concepts

9

gwer. not just listed in the units: _in most cases they were developed through

¢£

supgeoted learning experiences.

Table 12.
VALUL COHCEPTS FOUND IN SELECTED DIVISION II UNITS
(Units analyzed = 22)
No. of Units No. of Units Which
Value Concepts Including the Actually Develop

Concept the Concept
The dignity of man 13 13
'reedom 9 9
Bquality 9 8
Justice 6 5
Empathy 7 7
Loyalty Y4 3
Others .
Love 1 1
Respeact 2 2
Coupage

; Cooperat Len 1 1

Interdependance 1 1
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confiusion
Lrogran.

peared in

The treatment of value concepts in the unit chows a great deal of
about the role such concepts are to fulfill in the Social Studies
For ewample, the Following arc listed as "objectives' as they ap-
units.

They should determine the effects of a class system on the dignity
of man. (Crade &)

Loyalty - Development of an appreciation for the diversity of life
styles in Alberta. (Crade 4)

Do the arts improve the quality of life of the individual in society?
{Crade 5)

Should we accept and respect differences among Canada's ethnic
groupa? (Crade 5)

. students will: -
“v) demonstrate appreciation for the spirit of people who explore
the unknown. (Grade /)

Part of the confusion among the unit developers can probably be traced

to Experiences in Decision Making. Teachers there are given the following. seem-

ingly contradictory directives:

and

The new Social Studies invites free and open inquiry into the
definition and application of individual and social values.
(p. 9)

versus

Does the experience fit as a part of a sequence which will lead
to a reasoned pride in Canada . . . (p. 9)

Students in the Alberta Social Studies should demonstrate that
they are
Choosing --

i

2¢ o o .
3. Choosing freely from among alternatives (p. 9)
versus

In keeping with the basic tenets of democracy (and with optimism
about the nature of man and the efficacy of democratic ideals)
. . . (p. M

204,



The. units reflect a variety of interpretations which range from the

incuication of a particular =et of values to what is essentially a value free

position.  trfortunately, the sample units in Experiences in Decision Making
vive iittle suldance to unit developers.

)2 T r ad
L(JIL] l.lLru(J

neriences in Decisien Making identifies at least two classcs of

G oare to Le included in the obinctives of the Social Studies program:

e P - . Yoy T 7 o
ot nive aiille and al skills.

opnitive skills iacluds:
- Feeall and recogniyo dara which are pertinent to social problems.

- “omprchrrd pertinent data (this skill includes the ability to
ranslate, interpret and extrapolate from data).

rertinent data in order to identify elements, relation-
and or{aﬁ_“atﬂoncl principles.

2

- twvaluate pertinent data in terms of internal and external criteria.

- Synthesize pertirent data in order to create an original communica-
rion or propose a plan of action.

- Apply pertinent data in the solving of social problems.
(p. 11)

Social skills include:

- rnowledge of ways and means of dealing with social problems should
also include the ability to:
1. Interpret the feelings and ideas of others.

Pesgpond to the feelings and ideas of others in a manner appropri-

ate to the occasion.
. Cooperate with others, though not to the extent of compromising

basic values.

o

These two classifications of skills seem to be tj ypical of the myriad

of schemes that are used in Social Studies programs in an attempt to bring order
to skill development. However, the classifications arc so broad it is hard to
conceive of any skill that could not be included and hence the usefulness of the

scheme may be questioned. Samples of skills found in the Division units analyze
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included:

2.1, Map skills Map orientation, use of lejends (grade 4)

Data using - distinguishing fact from opinion
- hypothesizing
- defining (grade 6)

Develop cause and effect statements (grade %)
Recognizing cequence and chronology (grade ©)
Table 13 indicates that all of the ©kills listed in the units were,
at least to some extent, developed in the units. It also reflects the mixed

categories from very global to highly specific skills which were contained in

units,
Table 13.
SKILLS DEVELOPED IN SELECTED DIVISION II UNITS
(Units analyzed = 22)
SKill No.‘of quts' No. of Units '
Included in DPbjectives Actually Developing
Data gathering 11 11
Analysis 12 12
Evaluation 12 12
Problem solving 5 5
Reporting 3 3
Social ckill 5 5
Mapping 2 2
Graphing 2 2
Synthesis 1 1
Comparisons 3 3
Interviews 1 1
Group dynamics 1 1
Choosing 1 1
Prizing 1 1 %
|




The skills included in Experiences in Decision Making and the units

yoed neem o be based on the following principles:

{0 o311y shouwld be taught functionally in the context of a unit.

‘e

’
.

e nposran oF lnstruction should be Flexible enough to allow
t & >
Skiils to be taught as they are needed by learners.

114, The leapnor munt understand the purpose of the skill and have
motivation for developing it.

T following principles of skill development seem to be ignored:

5kill development is most effective when there is systematic
and continuous application of skills.

[

$1. ©kill instruction should be presented at increasing levels of
ALfficulty across the grades.

STPUDENT INVOLVEMENT IN PROGRAM DEVELOPMENT

ctrudent involvement and student-teacher planning plays an important
»ole in the Clementary Social Studies program. The Master Plan states:

within this broad framework, called the master curriculum, teachers
and students can practice responsible decision-making by planning
together lcarning experiences which are significant and relevant to
their own lives. (p. 5)

Approximately one-third of class time in social studies may be de-
voted to problems that are of current interest to studeuts and
teachers . . . (p. 17)

The planning of all social studies units should be preceded by class
diceunsions which are guided by probing questions from the teachers.
Purposes of this pupil-teacher discussion should be to identify:

1. Problems, themes, or topics which students wish to
investigate.

5. Attitudes, feelings, reliefs and values which need
clarifying.

3. Skills which need strengthening.

ii. Areas of knowledge in which conceptual understanding

is lacking.
Mout teachers already use suitable formats in the preparation of
unit plans. Howsver, some mdy prefer to use the following format
whien sllowe fop offective integration of objectives and learning
opportunities. (p. 29)
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However, as Table 14 indilcates, the accommaaation for »tudent involve-

ment in the units analyzed is minimal.

Table 14.

PROVISTON FOR STUDEHNT INVOLVEMENT IN THE DEVELOI'MENT
O SELECTED DIVISION II UNITS
(Unite analyzed = 22)
i ¥
Percentage of Units Analyzed
Yes Mo
LCvidence of student inveolvement in
the development of the unit. 19 90
Student involvement provided Ffor .
in the unit. 25 75

In those few inztances where student involvement was incorporated in

the unit, none were included in goal determination as is shown in Table 15.

Table 15.

PLANNED STUDENT IMNVOLVEMENT IN SELECTED
DIVISION II UNITS
(Units analyzed = 22)

Tnvolvement In Yes No

Goal development 3 2
Instructional naterials 3 2
Teaching/learning : trategies 2 1

The predicating of a Social Studies program on the unit method of

instruction raises the question of how useful the unit method is considered

2195
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. It T Aicecnoaying to reac Che oomnentn of Orle ky and Smith, whea, o
- 5 - fT e it meerton and unit wlanning, cone lude that they are:!
D Lo et qocepted oo oa Precquent characteristi-z
P et e a8 novanidue that infiuences educational
v ey

(vapvoan, foprch 1272, p. 1417%)

i1, {his section are based on 50 Junior High School

e tr (eentos 70w oand v) that were examined. A1l teaching units examined applied
el B Fga-thiird: ructional time as prescribed within Departmenta

‘haso units were created by groups of teachers or
~me instances (10%) units were developed by school dis-

that school districts had assigned groups of

canmbeps or had tea-heps releazed for the development of units. Ho units concern-

~rtienal” time were available for eramination. This may be due
‘o the Fact that the cne-third time is devoted to individual projects, that teachers

rlan differently for this +ime, or that the time is not being utilized as set out
be; the Department of Education.

The unite examined were almost equally distributed between the knowledge
rpansmission orientation and the inquiry orientation (56% to u4%). (See Table 16
on the next page.) In the DAP dimension, 86% of the units had a designative orien-

sive orientation, and only 2% a prescriptive
2

0
[N

tarion (D1, U2 and D), 12% an appre
E] b t

orientation.
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Table 16.
ORIEHTATION TO TOPIC/PROBLEM (%)

Orientation to Topic Dl ‘ D2 D3 A s
¥nowledge transmission
oriented 18 36 0 o O 56
Inquiry oriented 18 14 0 10 2 b
36 50 12 2
i
TOTAL: 86 12 2 100 :
i

Within the knowledge transmission orientation, practically all of

the units emphasized the "what is" -- i.e., the present state of affairs with-

in topics under study. Units oriented towards inquiry also concentrated upon

the designative ("what was' and "what is').

The designative stance in both

knowledge transmission and inquiry orientation (86%) indicates where the

classroom teacher appears to be concentrating his/her attention.

The apprai-

sive and prescriptive stance of Responding to Change is not stressed:

unit

N
[

developers appear to be ignoring the appraisive and action stance of the Master

Plan.

The stance of the units suggests that program developers concentrate

upon having students "understand', "examine'", '"have an a reciation of" and
bl bl

"know' about facts and concepts.

Our impression is that their designatively

oriented instructional programs stress historical and geographical dimensions.

The units also reflect a general tendency toward these disciplines which would

appear to contradict the interdisciplinarv intent of the program (Responding to

Change, p. 93)

21




In most units student activities are controlled by the teacher.

Studenzs ' presentation of ideas and methods of learning techniques are

massified":s  instructional display materials reflect the interest of the

teacher rather than the interest of the student. This stance is somewhat

inconsistent with premises evident in Responding to Change (pp. 2-3, 11,

HP=50, 88-89, 95-99).

The use of behavioral objectives in many of the units can be seen

ac o control or monitoring device in the approach students use towards prob-

1enm defining, the location of data, and the conclusions that students arrive

at within the units' experience. The heavy emphasis upon the designative

component of units examined suggests that teachers are mainly oriented toward

factual information. Students are often presented with readings and then

asked questions such as the following:

i. What was the extent of the Church's influénce over the live-
of the people in Latin America?

ii. What problems did the politicians face in attempting to curb

the Church's power?

iii. How was the problem of the Church resolved in Mexico? In

Argentina?

iv. Why did a problem such as this not exist in Canada in the

19th century?
The major skills emphasized appear to be data

The very title Responding to Change

societal '"change', the Alberta Social Studies

rhat is future-oriented. The emphasis on the

collection and data organization.
reflects the belief that due to
program should provide content

"what was" and '"what is" compo-

nents of the designative orientation at the same time point to the neglect of

the "what will be' or "what will happen'" dimension. This is contrary to the

furure orientation of the Alberta Social Studies as reflected in the handbook's

title, Responding to Change.

. 218
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The questions of student ©Valuation provided in the teaching units
also represent the heavy emphasis UPon recall and factual knowledge. Students

are asked to answer the following t¥bes of questions (emphasis added):

1. Identify three occd3lons when the U.5.A. interfered in Latin
America to "stop COMmunism'. (grade 9)

2. What effects would the variocus climate types have on the way
peoplas live in the diffepent regions of Africa? (grade 8)

3. Locate the following on the map of Africa, e.g. Sahara Desert,
Wile River, etc. (8rade 8)

4. Mame several ways 3D which Mexicans show this attitude each
Hovember 2. (grade 3)

5. Define what an antbTopologist is. (grade 7)

6. Dizcuss: Are Minority Groups Trapped in the Poverty Cycle?

(grade 3)
While these questions ifpear to meet the criteria suggested in sections of

Responding to Change (p. 15-16), the contradictory nature of the segments of

the handbook leaves the teacher in Some doubt as to what form of evaluation he/

she is ewpected to pursue. The handbook states:

1. All too often it [éValuation] is seen as if it were only
measurements ~ a wa¥ of determining marks, grades and credits.
(p. 55)

2. Objectives of Evalud@tion . . . (3) to provide for individual

needs (g. 57) .
The variance between Chapter g on 8Valuatién and Chapter 3 on objectives needs
some examination in order to gssist teachers tv meet the program's main emphasis
-- which appears to be value clarification, value inquiry and value concepts.
The units examined represented this lack of clarity with their concentration

upon cognitive recall to the detriMent of the valuing dimension implicit within

the Alberta Social Studies program-
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CONCEPTS/CONCEPTUALIZING

Tt would appeir from Table 17 that the substantive concepts used in

the units oxamined ars takon from Responding to Change.

The teaching units
aloe aupgest P ot

+ teachers concerned develor the concepts

ags listed in the
Bindbeat s The eon ermphiasined within the univs, at the Junior Higih School
iovel, v *hess of technolegy, eulture and change, and this is in keeping with
tioe dntene of the program guildeu.
Tal-le 17.
CONCERT UEVELOPMENT (%)
| .
i Yes No
L. .
Aro the concepts listed In column A
raefleated in the suggested grade
outline in Fasponding to Change
(pp. 21-15)7 100 0
Are rhe concepts actually
developed in the unit? 33 7

The teacher's concept of a concept, as shown in Table 18, appears
somewhat varied.

byr
& 7

The general view of a concept (60%), that it is one of

-1

&)

orfeality, indicated the program developers''weak'" understanding of concepts.
n

noo
w030

looszness of the understanding of concept is reflected in the fact that
of the units ewamined approach concepts through examples. Concepts
through rules was pursued in only 12% of the teaching units examined. The
control of concepts in this case appeared to be determined by the use of a

social science discipline (e.pg. political science, history, geography, etc.)

222



Table 18.

GENERAL APPROACH TO CONCEPTS (%)

- 12%
Rules
e N
60% \ 28% ;
Topical \ Examples :

Table 19 shows that most program developers were concerned primarily
with concept attainment (48%), although formulation of concepts was fairly ac-
tively pursued (30%). Some units, while listing concepts, show little or no

understanding of either concept formation or attainment.

Table 19.
THE STRATEGY OF DEALING WITH CONCEPTS (%)

Concept attainment 48
Concept formulation 30
Neither 22

|

This interpretation given to concepts varied from teacher to teacher

and this, in part, may be due to the inadequacy of Responding to Change's

handling of concept development (p. 8). While the handbook refers to the

interdisciplinary base of Social Studies' concepts in many units, concepts

221
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worn examined in a disciplinary structure. The diagramatic representation

of Mspiralling concepts' as shown on page 9 of Responding to Change seems to
have created problems for teacher interpretation. The concepts for value

clarification (e.g. Dignity of Man, Preedom, Equality, etc.) are seen as

heeing

applicable in varying degrees of complexity to all grade levels. The
"awpanding horizons" belief built into the Alberta Social Studies program
ivin o tandeney For grades 1 - 6 teachers to concentrate upon environment, with
tle: stres: on space, time, culture and system; the Junior High teaching units
weurine tihe pelationships among the concepts of technology, man (goals and
norme ) and culiure in causal termss; and the High School examines interdepen-
dence in terms of cooperation, conflict, stability and change. This would

muppest that the basic idea of concept development proceeding from the simple

e complex io being "ignored" by many teachers. A weakness may be the

3 3.}
tie2

(At

iack of clarity in the diagram on page 9 and the lack of amplification of the
Ley concept of interaction which is stressed in the handbook.
VALUES /VALUING

The value concepts that were identified in the teaching units ex-

amined were in keeping with those suggested in Responding to Change (see

Table 20 on the next page). In general, the value concepts as suggested with-
ir, the teaching units, and supported by departmental handbooks, were also

dovojoped within +he teacher produced products. The value concepts that re-

{ the most attention within the teaching units were empathy, freedom,

A R BTt

el b and Justice.

Table 20), and that the same percentage

Vit Lo paarricle wvadue cancopts ("":

i reaching uni:a tailed to develop value concepts that they considered an in-

cvpal nart of rhe unit that bot been developed.

222
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The units examined would supggest that value concepts are being

"

cxnined within the "sheudd™ dimension, but the predisposition to act may not

be amplificd to 4 depree consistent with Responding to Change. While many

teaching units attempt to examine valae issues, the extent or peneralizabi Lity

of valu. concents suyrested in the handboon allow for many interpretations of

their "development'.  The basie premice of "prising, acting, choosing' woulsd

appear to bhe unelear as o oethod wichin valuing, and this is reflected in the

units evamined. Units did roeflazct an attempt at values clarification:  this

was particularlty noticeabls when simulation games, readings which represented

varions views, and attitudingl scales were used.

Table 20.

VALUE CONCEPT DEVELOPMENT (%)

Yes No

Are the value concepts listad in
Column A reflected in the suggested
grade outline in Responding to
Change (p. £)?

100 0

Are the value concepts actually de-

veloped in the unit? 90 10

SKILLS

The major skills, as identified from the examination of teaching

units, reflected those proposed in Responding to Change (see Table 21 on the

next page). [t was alse clear that teaching units attempted to develop the

skills that had been selected from Provincial guidebooks. The skills that
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weve olearly emphasized consisted of dat rhering and data organization,

-

tending co support the denipnative component of the ecxamined teaching units.

7t owenld iso appear that the teachling units have a tendency to concentrate

aron reacding and writing skills. The teaching units also attempted to develop

Ten it et i oL L trhouyh not to the same depgres as deta collecting skitls.

Cn dimension of problen solving has not been interprated by

that is consiztent with the intent of Responding to ~“hange.

fasit, an svated carlier, has beon on data gathering skills and their

1¢ attention has basn given to the "active" mode of #kill

T g it
soeelornent. T craditional cmphasio.on knowledge is still predominant and

L. underctood or implemented in the teaching units

tranoact ive nodoe has et to be

Cwarmiined.

Table 21.

SKTLL DEVELOPMENT (%)

Are the skills listed in Column A

reflected in the suggested grade

cutline in Responding to Change

(Chapter #, pp. 74-89)7 100 0

ire the skills actually developed

in the unit? 100 0

STUDENT INVOLVEMENT IN PROGRAM DEVELOPMENTY

I+ wonld appear that little student involvement takes place in the

initial development of teaching units. This suggests that teachers either use

topics from Responding to Change or else they select what is considered relevant

221
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to students. In only 10% of the teaching units (see Table 22) was there any
recognition given to student involvement in the initial development of programs.

Tn Chapter 7 of Responding to Change criteria are listed in the planning of

units of atudy; criteria 18(a) (p. 54) specifically refers to the involvement
of students in the development of programs. From the units cxamined it would
appear that teachers or proups of teachers develop programs and ignore the

factor of ztudent input.

—
Table 22.
STUDENT TNVOLVEMENT IN PROGRAM DEVELOPMENT (%)
Yes No
Is there evidence of student involve-
ment in the initial development of
‘the program? 10 90
Is there provision for student input
somewhere in the development of the
program? 28 72
If "yes" to either or both above, is
this involvement
-in the development of goals and
objectives? 20 80
-in the development of instructional
materials? 76 24
-in the development of teaching and/
or learning strategies? 60 4o

The scene as determined from the examination of teaching units
appears a little better in the case of student input within the ongoing de-
velopment cf programs. In this case, 28% of the teaching units allow for
student input, although 72% of the units show no direct student involvement
(see Table 22). The 28% of units examined provide students with the oppor-
tunity to become involved in program development, although.student role varied

[l{llC | 225
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conaiderably.

The unirs riat o allow student invelvement admit this input in
rather speeifie wavs.  The student is zeldom involved in the development of
roals and objectivaes that are a part of cach teaching unit; students are
vonerdliy involved [u the development of display material and, to a degroee,
there 1o aluo invelvemont in the developing of teaching and/or learning
stratesien. The units examined, where student involvement was provided for
while moeting some of the criteria as specified by the Department of LCducation,
do not fully meet the intent of the program development implicit within

Recponding to Change.

The analysts were asked to consider the teaching units examined

on the bhansis of the following:

1. uscfulness for teaching
ii. ease of understanding

iii. organization
tv. clarity of ideas stﬁred
v. appropriateness for student grade level

vi. Interest for students

In general, the teaching units were found to be "acceptable" from
the toacher's perspective. The teacher's recognition of a need for teaching
units and "should" experiences helped the analysts to understand the intent of
the programs developed. The consensus was maintained except for issues v. and
vi: while teachers recosnized the intent of the teaching units, the interpre-
ation of apprepriateness to grade level and student interest tended to be
comcvheii negative.  Tn some part this is undoubtedly due to the heavy emphasis
myothe designative componort of the teaching units, and the lack of student in-

valvoment in the developmont of programs.  "Interest for students" is of crucial
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importance: ignoring It may well result in loss of motivation.

V. SENTOR HIGH SCHOOL

UNIT ORIENTATION

All of the units ezamined at this level were designed for the two-
thirds preseribed instruction time. These units consisted of unipaks units
distributed by school boards, units being sold by the Alberta Teachers' Asso-
ciation, and units developed by individual teachers. The sample consisted of
25 units.

On the basis of the units examined, we cannot make any inferences
concerning the one-third unstructured portion of the Alberta Social Studies
Program. The units did not contain any evidence concerning the topics, ap-
proaches, and extent of time "devoted to problems that are of current interest
to students and teachers" (pp. 10, 11).

Table 23 on thc next page summarizes the orientation evident within
units to the topic or problem of concern. Methodologically, the orientation
of units to a topic tends to be inductive. Students are to approach factual
material in terms of a question or problem and are expected to arrive at a
conclusion or generalization. This tendency to an inductive approach was
loosely classified as being inquiry oriented (72%). However, what is considered
in these teaching units to be inquiry is not similar generally to the inquiry

strategies su,gested in Responding to Change (pp. 95-100, 6, 53, 54); if these

strategies were to define inquiry, then very few of the units would be other

than straight knowledge transmission. Program developers would appear to
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Vidont - anowe ving cpeeificd questions and solving proe-

P rpret fnopiry e
Lo D s ey mater Db wt T ohare e ivher aolecteod.  Studenta
. /
dpee civen very Lot be cholee Tnocmereising docision-making skills when defining

G Tgnat el Yhow! of nnit topics.  Ctadent activities are teacher cuntrolled,

tel o b e promised ons

cavene it of cLwl nt fnterosi, expericnce, and ledrn ing

Sbyles and

i1 teacher selootion and interest rathers than the intopests of
students.
not consiotont with, the view of inquiry evident in

T twe, el AT

Do (pp. Se7, 11, S2-fn, mB-89, 95-99).

b .'.(]il'li»Y o O

Table 23.

ORTEHTATTON TO TOPIC/PROBLEM (%)

I

inowleden transmission oriented

fnauiry oriented 79

Dezignative

nl-What oac.  What happened.  (past) 36
D2-What 7s.  What 75 happening. (present) 4y

D3-what wiil be. what will happen. (future) u

Appraloive

What ought to be.  What ought not to be.
What snould be. wWhat should not be. 16

frescriptive
uhat cught to be done. What ought not to be done.
vhat should be dowe. What should not be done. 0

Althoush the mejority of the wmits are oriented towards teacher con-
trol, there is variation among units concerning the degree of structure and

method preseribed for inquiry. On the one hand, units which are designed in
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the form of a unipak or with bcehavioral objectives tend to give a student very
1itt1e choiee and tend to menitor closcly a student's problem-dofining,
information-locating, and peneralizing. On the other hand, units which are
designed with no explicit objectives tend to lack conceplual or methodological
structure.  lor example, one grade 11 unit consists of a list of questions of
which the following are oxtracts:

i. TIs the idea of cternal damnation of non-Christians still valid?

ii. How can the Church which is a traditional institution perform
in an age of change?

iii. Vvhy did the Reformation take place when it did?

iv. TIs the civil violence in the world today a symptom, a cause, a
result or a method of change?

v. Should a society attempt to maintain its traditions? Why or
why not? What good are they?

Twenty-five questions such as these are not resecarchable within the time span
of one unit. In this example, inquiry nceds to be based upon a methodological
and conceptual structure, or else the "answers" to these questions become little
more than a gloss. It can be concluded that there is a wide variation in that
which is conceived by program developers to be inquiry strategies.

An examination of the type of inquiry and knowledge transmission pre-

dominating in the units examined is summarized in Table 2u.

Table 2u4.
DESIGNATIVE/APPRAISIVE/PRESCRIPTIVE ORIENTATION (%)

D1 D2 D3 A P Total
¥noviledge Transmission Orientad 16 12 0 0 0 28
Inquiry Oriented 20 32 I 16 0 72
Total . 36 Lh L 16 0 100
GRAND TOTAL: 84 16 0 100
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The great majoritv of univn aee designatively oriented (84%), em-

rerlated o Mehat waa" (36%) and "what is' (su%)

Corsivine factial mateeiat

Decurping.  Only o lew of the units (160%) are appraisively oriented and none

A preccriptively opiented,  Thie i surprising in light of the appraisive

and precoriptive atance of Responding to Change.  Teachers appear to be ignor-

fng o peinterpreting the valuing and action premise of the program:

7
e

. . . Istudental will deal not only with the "what is", but also
with the "what ought to be' and will have the opportunity to make
1thin world a more desirable place in which to liwve.

- (p. 5)

The Lapre emplasis in Responding to Change upen the "valuing process" (pp. 5-6,

T, GOSGU GU-TH, BL-B6, 98-99) and upon "social action" (pp. 5, 6. 13, 63, 99)
iz not reflected senerally in the units examined.

An cxamination of the intents of the units strongly suggests that
toachors ape concerned primarily with the factual content. Students are to
nerotiate large amounts of information, lists of questions, and multiple read-

Factual material ic to be "knowm'", "understood', and '"reorganized" by

students into written form: consequently, the skiils intended are data collec-
tion and organization. The major orientation of the units, therefore, is to-
wards Factual information of the past and present.

Vory few of the units (49) were designatively oriented towards infor-
7 &) .

mation related to "what will be'.

+that because of accolerated and continuous societal '"change', Social Studies

content shonld emphasiue pros

VA . . . .
2. 5, 13, %, °3%). As this premise is reflected in very few of
DU o SR iin re. Loed to

does Responding te Change.
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223.

Responding to Change is premised on the belief

orld of uncertaintv', and develop "a concern in students that is future-

G, it does nor appear that teachers share the same concern for

"shange', "uncertainty', and "what will be" as
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1t would appear that teachers utilize the social seienees as the

contest e and madel o orpanicing Dretual matesials History and poeo-
graphy are the widely ased exenplars for unit development, although mary unite
utiline anpeots of varioun soeial colfenee diseiplines.  However, the predomin-
ance of diceipline-based anit developnent does explain partially the decipna-
tive rather than appralaive or preceviptive orientation of most units.

The- use of belurizoral obicctives also tends to maintain a designotive
rrientation in those units in which such objectives are used. Thic desipnerive
stance i partioularly cvident in unipaks because the unit orpanization in ac-
cordance with behavieral obLijectives focuses the student upon mastery of hito
of information rather than upnn valuing, inquiry and social action. Those units
that are organized around a value question or a social problem tend more towards
an appralsive perspective.

Student evaluation is based primarily upon written assignments and
tests. Examinations are weishted hesavily towards the recall and intcrpretation
of factual matorial. Students are acked, For exzample, the following types of

questions (emphasis added):

1. List the mammation needs of man. (grade 10)

2. In two or three sentences give a clear definition of the science
of anthropolicgy. (grade 10)

3. What is the basic function of Parliament? (grade 10)

b, Identify at least Four different political institutions that
make decisions regarding your school life. (grade 10)

5. Explain in one or two sentcnces each two differences in the
authors' attitude towards Quchec. (grade 10)

£ Locate on the outline map of Canada, the location of the first
English speaking settlements in Upper Canada. (grade 10)

7. Discuss the role of the Soviet Union, the VWestern Nations and
Japan in the Chinese Revolution. (grade 11)

3. Compare and contrast the programs of the Kuomintang and the

KA

C.C.P. Which do you feel had a more realistic program? (grade 11)



VAR

Teor quantions snchoas these wouldd copear Po e dneonnicrent with the following

s R e e b D Pey i, o Chang o Conphac T aedded )
1. Popardlecs of the way In which an oljective has been stated,

the ro o no way of dotormining whother or not it has been
aohils ved until theore o oan oboscervable, overt behavier en the

par o oL the learner (p. i0).
T Thee objeot Tyens shonld be attainable by instruetion (not by

e tdent ) aned Shioaid be capalde of belng medosured (p. 16).

o Ape object ives nracd o rerms of studont'e hehavior or

performance wiiich oan b evaluated?  (p. $4)

e cory 0t o difFicult to interpre U the evaluation strategies utilized In

Soactino oandta o the Tight of Recponding to Change as a totality. Recommended

']

Diclines for ewiluation tend to b contradictory when they have to be appliied

irounlit development.  The followingy ctatements are not casily interpreted Lf

evaluatisn it to be understood by teachers in terms of Chapter 3 on behavioral

ob jeatives (emphasis added):

1. A11 too often it is seen as if it were only measurement - a way
of determining marks, grades and credits (p. 55).

o Arc ctudents involved in the evaluation? (p. 54)

3. Objectives of fvaluation . . . (3) To praovide for individual

needs (p. 57).
Tndacd, Chapter 2 -1 cvaluation and Chaprer 3 on objectives need to be articu-
lated with the program's major emphasis on value clarification, value inquiry,
and value concepts. The units examined have neglected evaluation of the valuing
dimension and focussed rather upon measurcable cognitive recall. The orientation

in student evaluation, therefore, tends also to be designative.

CONCEPTS

The majority of substantive concepts identified in the units were re-

flected in the suggested grade outline in Responding to Change (see Table 25 on

the next page). Concepts stated appear to be developed throughout the units,

although many concepts (30%) are merely listed without being followed up. Some

o 282
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units do not appear

however, nany unitas

T

P ntad

Table 2

Arc the concepts reflectad In the

suggested grade outline in

R T ——

— i — e

Responding
PR

codenpr prvELovypnt (0

R e UL

reo e concerncd Yith connepts or gencralizations per sej;

fompt 40 deVelop and use concepts as tools for ingniry.

Ho

Lo e e e e ]

to Change (pp. 21-u5)? 82 18
Are the concepts actually developed
in the unit? 70 30

!
ol

RIC

A characteristic of many uNits is a lack of emphasis upon explicit

strategies for concept development (Pp. 90-93, 97). sStrategies for attaining

or formulating concepts are often difficult to identify in units because of
emphasis upon organizing and interpr®ting factual material. As summarized in
Table 26, one-half of the units did 9ttempt to Use concept attainment strategies
to some degree, defining and illustr@ting concepts for students primarily by

For

providing various readings. Ope-quidlter do not attempt any strategy.

example, in a unit entitled "A Sstudy OFf Ruevolution', grade 11 students are to
axamine the following sequentigl topicg:

Introduction to China

Banic Factg of China and the Chinese

~. Traditiona) Socicty

D. Rebirth of (hind
F. Life in Communi®t China
I'. New China policY

The Mind of China

0.

and geography js "cOVaped" topically, but the concept of

China's history

"pevolut ion" is not developed. Students merely answer questions and are tested
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i Table 26,

on content covered. Ferhaps Responding to Change (pp. 93, 97) needs to be more

cxpiicit as to how concepts are to be developed and used.

THE STRATRCY OF DEALING WITH CONCEPTS (%)

‘ Concept attainment 52
Concept formulation 28
Nedither 20

The varying interpretations of Responding to Changs with reference

to concouts evident in the units appear to reflect confusion over what a con-
capt i (see Table 27 on the next page). The majority of uniss (60%) do not
appear to Le based upon a concept of concept. Information is organized by
torics or by questions rather thun by generalizations and concepts. One-
quartar of the units view a concept as a general label or category into which
examples can be placed. Few units (16%) develop concepts as rules or criteria
for Jdiscriminaring events. For example, "imperialism'" may be developed in
terms of interrelated subconcepts which provide a rﬁlewSystem for student
thinking about events rather than a list of examples for topics. When one

examines the concept of concept implicit in Responding to Change, there is no
2

consistency between the discussion of coricepts undertaken (pp. 90-91) and the
Pllustrations supblied (pp. 21-4%). What a concept is needs to be established

more cleariy, because the units examined appear to show some confusion.

231
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2729,

A N [
vedld A (77-

CUHVRAL APPROACH TO CONCEPTS (%) i
i
l |
Concepts through examples l 24 |
. . : !
Conzepts throuph rules ! 16
Topical ! 60
t
We had difficulty in interpreti. g units in light of the "interaction
procecs" specified in Pespending to Change (pp. 7-9, 14, 94-95). It would ap-

pear that teachers also have difficulty in understanding

and "spiral" velationship preucribed.  As

rions of what a concept is, what the program's

conceptsd are to be developed.

The "interdlsciplinary” source

Change (pp. 93) has many interpretations

in the units examined.

appears to be interpretod in three ways by the unit developers:

the conceptual scheme
a result, there are many interpreta-

conceptual base is to be, and how

for concepts assumed in Responding to

"Interdisciplinary"

1. Fach unit iu developed within the confines of one social science.

Nver the course of a grade, students would examine concepts from

four or five disciplines separately.

dents in one school system study:

Students are

For example, grade 10 stu-

In the preamble of this unit

1
-

told

(a) "I am an Tndian". Two of the objecctives of the unit are
"to learn fundamental concepts of anthropology" and "to
learn tho skills of an anthropologist'.

() '"Irench-Cnglish Tensions'".
students are told: "In this topic you will be using the
ckills of the historian in studying the development of
the French and EBnglish cultures in Canada .

{(¢) "Politics: The Art of Decision-Making".
that the purpose of the unit Is "to aid you in learning
~oncopts from the diseipline of Political Science' in order
to understand "man's political behavior'.

(1) '"Geographic Development of Canada'.

Concepts are selected
from physical, cultural and economic geography.
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- Coeb ounilt Lo develowed by celeeting concepts from four or five

Giotiner disciplines. For exwample, 2 student would deal with
coyeapiiical conewpto, then history, then sociology, and so ol
in ovamining a problem. Disciplines are kept separate and dis-

Fleet,

E Poeds unit i dewelopod by celecting concepts which o nol re-
Tt 4o g e cifie discloline base.  The boundaries amony

wlnlines tend e e broben town in this appreach.

Pe Tiyed twoe approwies woudd ivem to be cleser to beling muitidisei-

Choper rnap dinrereliceiplinary, ¢honeh responding Lo Change (p. 93) is not

cp oin peosenting whit the disrinet ion sheuld be.

VALUES

fa watue concepts cugrested in Responding to Change (pp. %, 91) are

T -neval nature thet most (76%) of those identified in the units are re-
IS R of man, froedom, aiuality, justice, empathy, loyalty" and

om (L Panle 28).  Hewever, the primary emphasis of ihe units iz upon sub-

ciantive concepro.  Jalue cenespts tend to be more implicit within the units.

Table 23.
YALUL CONCLPT DEVELOPMENT (%)

Yes No

Ape the oaine coneepts reflected in the
suscested srade outline in Responding

o e b g e e

I to Change (p. £H? 76 24
{
. Are the valus concepts actually developed

i orhe uniie ah 15

234a
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The "wvaluing process" is not svident generally in units. Part of the

reason for this may he the briefness with which valuing stratesgies are dealt

with in Responding to Change (pp. 5, 52-54, 64-74, 85-26, 98-99). The value
frameworks of kaths and Krathwohl, value clarification techniques, and value
inquiry approaches are not used commonly in units. Value clarification dces
occur with simulations, attitude scales, and readings which present various

points of view on an issue.

Units are not organized generally around a central value question or
a constallation of questions. When value questions do appear in units, it is
difficult to trace their development. One could conclude that value questions
are often "tacked on" to the beginning or the conclusion of a unit, rather than
being an integral part of the unit's objectives, display and strategies. It is
the substantive material that is of primary concern.

The ideal of "free and open inquiry into the definition and application
of individual social values" does appear to be '"inconsistent with the application
of theistic goals' in some of the units examined (p. 5). TFor example, one general
objective of a unipak is to:

Acquaint you with various methods of initiating social change which
are acceptable to Christians today.

A guideline recommended for planning and implementing units is that "the teacher
respect the students' rights to hold points of view that differ from his own'

(p. 53). It would appear that the valuing premises of Responding to Changé are

interpreted differently by various school boards.

SKILLS

Skills suggested and developed in the units are related largely to

the student's collecting, organizing, and presenting of data (see Table 29).
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"

fnia zmphasis is consi

ront with the designativé orientation of the units in
soneral.  Gtudents are taught primarily to translate information from various
print soupeas into their own wrinten exprossion; consequently, the emphasis is
gvon locaring, interpreting, svnthesizing and presenting information.  The com-
man i Fy, tetoevicion, and media other than books and local newspapers are lgnored
an leslitinat.e dava cources,  dedes of expression are mainly written, consisting
GF ot , ancwars Lo questions, and "reports". Very few of the units can be
interprerad as being concerned eoxplicitly with "social skills (6%), "communica-
sion™ skilin (i%k), "apitical thinking" (5%), "problem" defining and solving (7%)

At "decision making' (H%).

Skiila related to the "valuing process" (pp. 74,86), "exploring

1

Soolings" (p. 85) "interpersonal problem solving" (p. 85), "inquiry" (pp. 95-99)

e "nonecepts of methods™ (p. 91) as set out in Responding to Change are largely

neglecred.  The premise of the Social Studies program that effective and cogni-
+ive skills are to be integratcd does not appear to be particularly useful to

tho roacher (pp. H-6, 7).

Table 29.
SKILL DEVELOPMENT (%)

Yes No

1

I

| - T s )

i Are the skills reflected in the suggested

| srade outline in Responding to Change

1 .

| {pp. 74-89)7 100 0
|

!

i

1

Ave rhe 5kills actually developed in the
unit? 90 10
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STUDENT THVOLVEMENT

crudents were not involved in the development of the units. In-
dividual or groups of toachers constructed units for utudents rather than
with students. This producer-consumer pattern does not appear to be consis-

tent with the assumption of Responding to Change concerning the classroom ac

the locus for unit development:

The planning of @ Unit of Study for use with a particular class
of students should he preceded by an assessment of the students
in the classrcom - a diagnesis of their needs, problems, inter-
o5ty , background, and social learning . . . Much of this know-
ledge will have to boe gathered as the Unit of Study is developed
with the students . . . (p. 51, emphasis added).

Further, a criterion to be applied to the planning of units is:
Are the students involved in the formulation of objectives and
in the planning of content and learning experiences?
(p. 54) (see also p. 8)

None of the units examined showed evidence of student involvement as it seems

to be suggested by Responding to Change.

Further, many of the units examined have been published for, and
distributed to teachers for general usage. This apparent trend towards de-
veloping teaching units for teachers is difficult to interpret in light of

Responding to Change:

If proups of teachers work together in planning units of study
the participants can jain valuable learning experience, especially
those who are less ewxperienced or less knowledgeable in the new
prograrmi. (p. 51)
Teachers are not cooperatively planning and developing units of study for the
purpose of their own professional growth. Rather, units are prepared by an

individual teacher or group of teachers for other teachers. A basic presup-

positien of Pesponding to Change ic that every teacher 178 a program developer;

this does not appear to be evidenced in the units examined. Apparently teachers

239
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need units of study prepared for them, Inconsistency in Responding to Change

o

as vo whather units are (1) to be developed by teachers cooperatively, or (2)
tey b developed by teacher and students jointly, does not appear to affect the
dﬂQulmeental 4, proant taken in the units examinec. School boards may have
Celected a third oprion, that of having units diveloped for and distributed to
voachers . This may cuggaest That two assumptioris underlying the present program
v Agesrinonables

i. that teachers have the interest, time, and expertise to develop
thelr own units; and

Li. ihat 1t io desirable or feasible for ctudents to be involved
jointly with teachers in unit development.

What in clear, though, is that further clarification concerning the notion of
"development' is needed by the Department of Education.

However, in some of the units (40%) therc is a weak provision for in-
put of student concerns and suggestions into the unit framework (see Table 30
on the next page). This input is not in the develééﬁént of the unit's goals and
cbjectivas, but in the instructional materials and strategies used. Teachers
retain control of what the units are designed to accompliSh'by defining the
value, knowledge, and skill objectives for students. The assumptions appear
to be that (1) students are not capable of defining jointly with their teacher
what sotudents are to learn, or that (2) this defining should be the teacher's
prerogative. Student involvement in the development of instructional material
and Rtréfegies iz qualitatively minor and is usually of a supplementary nature.
2tudents are allowed to choose "topics', for example, although these topics are
generally within a teacher prescribed framework. Especially in those units which

are based on behavioral objectives, as recommended in Responding to Change (pp.

15-20), the possibility for student input into the unit itself is significantly

minimal.

o 240
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Consequently, it would appear that the units examined are conceived

23h,

by theiyr developers an products rather than as classroom processes and activities,

The wmits are frameworks to be imposed upon student activities and tangible
materials to be mastered rather than problem solving, valuing, and acting.

Significant questions could be raised concerning the social control function

of such units, the view of knowladge underlying them, and their consistency with

present learning theory.

Table 30.

STUDENT TINVOLVEMENT IN PROGRAM DEVELOPMENT (%)

Is there evidence of student involvement
in the development of the program?

Is there provision for student input
somewhere in the development of the
program?

If "yes" to either or both above, is this
involvement

-in the development of goals and
objectives?

-in the development of instructional
materials?

-in the development of teacher and/or
learning strategioes?

Yes No
0 100
40 60
0 100
75 25
82 18

FERSOVAL ASSESSMENT

Analyzers assessed the units as favourable generally on the following

criteria:
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interest. (See Tabiles 31.)

Table 31.
PERSONAL. ASSESSMENT BY ANALYZERS (%)

P

N5

\
"
w
[N
19}
~1

Use-Ful for reacnhing

3
Tacs vo underctand o7 500 1% 3
7

Wwall oprganiced 37 20
Tdeas clearly ctated 15 Ly 17 15

ror

for

=

woN

w

O

(]

Useless for teaching
Difficult to understand
Poorlyv organized

ideas vaguely stated

Inappropriate for student
grads level

Uninteresting to students
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Cne :

V. UHTT TITLCS BY GRADED

A Family of Long Ago

A family in Peru

Should I Ever Be the Boss in My Family?
How Do We Get Along Together?

A Dutch Family

A Month With Red Deer the Indian Boy
What is Good and Evil?

Who Am I7?

vhat Is A Family?

How Am I The Same As Others?

How Do I Find About My ‘orld?

Is There Anything New In My Schoolyard?
“hat Should I Do About Christmas?

In What Way are Japanese Families Similar to Canadian
Families?

A Contemporary Family

llould You Like To Live In An African Family?

How Do Rural Families Spend Their Time in Autumn?
Physical Environment - Effect on Family Functions

The Family - Yould you rather live in your type of family
or in an early Indian family?

tould I Like to have Been a Boy or Girl in & Pioneer Home?
llould I Like to be a Member of a Pioneer Family?

A Family in Japan
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firade One: How Should T Spend Christmas
{(cont'd.)

A City Family

that T Am
Gride Two: Snould You Have a Pet?

fn Overview of Unit Plans for Grade Two Social Studies
Should I Be A Good Neighbour at Christmas?

tlhy Do People Choose to Live in a Particular Meighborhood?
fow Do Rural Families Spend Their Time in Autumn?
Where tould You Rather Live?

Heighborhood Pules: Do We Heed Them?

“lould You Be Happy Living in Japan?

Neighborhoods: Rural and Urban Neighborhoods

Qur Local Heighborhoods

Should I Go to School?

A Family of Biblical Times

tlould you Like to Live in China

Nhy do People Live in the City?

Yould you like a Hutterite Neighbour?

Neighbours

A Family of Long Ago

The Indian Today and Yesterday

I Yould Like to Live in

The Growth of the City

‘
Grade Three: Aire the Bushmen Primitive? Bushmen of the Kalahari

Would You Rather Live in a Larger City?
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Grvde Three: Study of Zomwunity Preblems
fiont'd.)
Vould You Libe o Live inoa Coffee Planfalion in RBragi’?

Change g Charactoristic of Mer und has “aturg? Tnvireeront,
but is this change in his Retnral Cnvironment the same
throuaiout the world?

'

Yy s land So Dmnertant to Japan?

+

Life in

“he Jungle - frazil

How is CQur Community a Part of Tdnenton

How Has the Eskimo Changed In Mis Journey Through Time?
1o Christmas Celebrated Differently Throughout the World?

In What 'lay Does the Fire Department [1lustrate Cemmunity
Interdenendence?

Are People Living in iHorway Different To People Living in
Edmonton?

Hould You Like to Live in Africa?

Life in a Modern Eskimo Community

ffrica Below the Sahara Kenya

A Contenmporary Family Resource Unit

A Comparison and Contrast of Communities
1. A Fishing Village in Japan
2. Life on a Prairie Indian Reserve
3. A Masai Community in Kenya

Man in Communities

N
h
i

liould Today's Indians De Happier if they had Hever liet the

White Man?
tlould you like to live in an Eskimo Village?
tould you like to live on a Coffee Plantation?
Yould you like to live in Kenva?

A Local Cormmunity Problem Lo
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Liberwe and thne U.S.S.R.

fs the Alberta Parks Program Provide Adequately for the
Vacationer?

“dow Does Alberta's Econumy Affect It's People?

Sanuld Edmonton Have Been Chosen for the Capital of Alberta?

Do Alberta and Argentina Have Similar Probleins?

0i1 in Alberta and the Middle East

#at is Alberte RPeally Like?

Should a Town be Allowed to Die? (The Birth and Death of a Town)
Towering Skyways

Should I Ever Be The Boss In My Family: Teaching Unit in Social
Studies

fiustralia: Local Study V.S. Australia

fould You Like to Have Deen an Alberta Pioneer?
Qur Cultural Roots

“ill ¥We Run Out of Trees?

A Comparative Study of Cattle Ranching in Alberta with Sheep
Ranching in Australia

Farly Days in Alberta

The Wealth of Alberta

Local Study Compared to Australia
Alberta: A Vacation Land to be Developed
The Alberta and Argentine Cowboy

an in Alberta

Hould you Stay in an Alberta City?

fnes History Affect Native People?

Shanld Avaricert Families Have the Vote?

History of Alberta, 1754-1905

249



O

ERIC

Aruitoxt provided by Eic:

Grade Four:

(cont'd.)

Grade Five:

bow Shoule Ve Use CQur Land?
Should inoritics Keep Their laentity?

Would You Like to Live in the Qutback of Austraiia?

Canada - Fact or Fallacy?

Powness - Past, Present, Future (In Depth Study of a local
Aroa )

Seads, Blood and Dattle

How Should Peorle Dotermine Land Usage in Which Land it Yaluahl
fvailable Lend and Valuable Industrial and Urben Dzvelopnznt

Canada: \lhere Sheould He Live?

The Search for Greener Pastures

Calgary: Past, Present, Future

lihat is Culture?

Yellowknife - Capital of the North West Territories

innipeg - Gateway to the Hest

Transportation Past, Present and Future

An Analysis and"C@mparison Gecqraphical, Sociological,
Economical, Historical, and Political of Four Regions
of Canada: Quebecc, Ontaric, The Maritimes, and the City

of Vancouver

chould Valuable Arable Land be used for Industrial Develourent
and Yrban Housing?

Should the Canadian Indian Adapt to the Yhite ian's “ay of
Life?

familton: Vheels of Progress

The Fishermen of Lunenberg
Ckanagan: Valley of the Sun

The Morth: Should It Be Developed?

Should a Provice Be Allowed to Secede?
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firade Six: Ancient Civilizations
Are Some Primitive Customs Worth Preserving?
Should Hagar Have Been So Horrible?
Tne Past So hat?
An drban Envirorment Study
How Does Man Chonse a home?
\lhny Did Ancient Crcece Rise and Then Fall?

Should The Greeks Deserve to be calied the Backbone of qur
Heritage?

Historical Roots of Man: Ancient China
Ancient Greece? The Birthplace of Democracy

Unit Cutline for the Analysis of the Development of Nationhood
in Canada

farly Civilization of Egypt

Aire Patterns of Our Democratic Government Similar to that of
Some of Ancient Greece?

Did the Ancient Romans Make use of the Ideas of Other Peoples?

llas the Structure of Medieval Society Dictated by Conditions
of the Times?

Could There Have Been an Egyptian Civilization ¥ithout the
River Nile?

Was There Any Justificaﬁion‘for the Crusades?
Hationhood in Canada

Civilization - An Anthropological View

The Aztecs: Imposed Death?

“edieval Society

village Life in India

ihy did a great nation like Egypt sink into oblivion?

Should 'Ye Preserve the Remnants of Past Civilizations?
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Grade Six: Wiy was roligion so dmpertant in Medioval man's 1ife?
(C{)ﬂt'd.)

Did Western Civilization destraoy the Mivans?

The Incas - Fingdom ia the Clouds

The Phoonicians

Sulture of the Runans

Sartarians V.o Lhe Romans

Covde Seven: The Caradian Indian '

Pro-Industrial Society Great Britain From Roman Occupation to
the Industrial Revolution

flan-Cul ture-Technology in Pre-Industrial Societies Britain-
Roman QOccupation to Industrial Revolution

An In-Depth Study of Canadian Culture

On VYalues

Social Studies tHandbook, Grade 7/

General Qutline for Unit Study of Pre-Industrial Cultures
“hat is Alberta?

The Haséi

Ride to Hownere: Indian Culture in Conflict and Co-operation

Man, Technology and Culture in a Pre-Industrial Society The
Australian Aborigine

tan, Technology and Culture The Bushman

that is Culture?

Canadian Indians - Coming of thite !an to the Present Time
Pre-historic ilan

Does Environment Affect Culture

Similarities and Differences of Pre-Industrial Cultures
itan: The Dirferent Animal

The Cultural and Technoloagical Progress of Early Man
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Seevoen:

4.)

The Culture and Technology of Tasaday

Hooo oo =ccializatinn take place?

Technolngical Change in Cskimo and Aorigine Culture

The Stone Age Cavemen of Mindanas

.

Tarly Man
Cultural Conflict

What is Technolooy?

Huntors and Gatherers:

e Afeican Horld

Pacific Tslands

Nan, Culture, and Technoloyy, in Afro-Asian Societies

Should the Rights of the Individual be Considered More Iiportant

The Bushmen

than the Rules of Society?

Social Studies Handbook Grade 8

Pardon Me

Should the Rights of the Individual Be Considered More Important
Society: Modern China :

Than the Values of

How Should You Respond to a Conflict Between Mations Such as
the One that Created the State of Bangla Desh?

Population and Production in Afro—Asian States

African Geoqraphy
African History
India
Industrialization

China

Feonardc Dovelonment in fifrica

Tho tdd)e oo
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1.
i

Hine:

2ul,

Cultural Change in Africa
Anc Afvican Culture
Afro-Asian Man

“partneid in Soulh Africa

Palitical tostability in ATvo-fisia is often a result of a lack
of political experience

Afro-Asian Nationalisn

Colonial Africa

1A
11
¥

olitical Systewms - Democracy

Should the State Assume Responsibility for the MHelfare of the
Individual?

Poverty

fv what means and to what extent should the state control Lhe
individual?

Individual Liberties

South America (Cverview)

The Church in Luatin Awmerica

Latin America - V.S. Relations

Culture of the Soviet Union

Should Latin American Countrics Adopt Cuba's Policy of
Povolution to Likerate Themselves from U.S. Political and
Yconomic Domination?

Culture in the testern Horld

Political Systems - Democracy

By whal neans and to what extent can the individual and the
group influence decision making?

The Geography of Latin America
The Individual and Society

The Yelfare State

251



O

ERIC

Aruitoxt provided by Eic:

Orac: Mine:
{conl'd.)

&

d

Ge

Fleven:

To whal exi-nt have revolulions in Latin American countries

resulted in progress for the people?
Industriolization
is Infustrialization desirable for all societics?
Is Churje Always Progress?
ELCLE
The Hotory of Latin America
The History of the U.S.S.R.
Communism V Democracy

Uysardzabion in Latin America

Tourist Map Interpretation

Social Studics 10 Value Issue III
Social Studies 10 Canadian History
Federal {a game)

Urbanization

Geographic Development «f Canada
Francn-English Tensions

Canedian Fthnic Groups

piei: Saint or Sinner?

Lanadian - U.S. Relations

Study of Canada - Its People and Culture
Poilitics: The Art of Decision Making

ofm A Indian

Cultural Conflict
Population and Production

Religion and Chanae

245,



Grade Elceven:
(cont'd.)

Grade Twelve:

ERIC

Aruitoxt provided by Eic:

M,

Goography 20

Cocial Stadics Unit Arade X0 Peligion and Change
Rendicarnce and Reforcation

vhiat doowe can by Tradition and Cnange {Cowe Sludics)

How Doezs Art Reflect tan's Quost for the Ides]?

Should a Society Maintain its Traditions?

How is Change Reflected in Socictal Resoonn. o 1o Problews?

Social Change: The Mon-Violent Approach

S. Union: A Problem Study

Soviet Union: Value Issue

Geography of the Soviet Union

A Suggested Approach for a Study of the U.S.S.R.

Soviet Union: HMotivational Activities

An Introduction to the Study of the Soviet Union

Formulation of Understanding, Problem, and Minor Problems

Group Crganizations

Study of India Using the Problem-Solving Apnroach

Sugcested Cpening Activities for Yhat is Technology?

Inferring and Generalizing

Articles on Culture: Change

Suggestions for Developing Cbjectives, Content and Evaluation
Strategies Related to the Decision Making Process in
Secondary School Social Studies

Values Inquiry in High School Social Studies

Development of Socialistic Democracy vs. Development of
Capitalistic Democracy

Economics 30
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Orade Tuelve: Social Studies Unil Grade 12 Conflict and Co-operation
fvon't.d)
Horid Lar |

China: In Revolulion

PomocraLic Capitalism vs. Dewocratic Socialism
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VIT,  ALBEWIA SOCTAL S THDIES PROCRAM AMALY DTS FORM

(Developed by 1. Auki, D. Massey, B. Connors
W. Werner, D. Wilson, and 1. Wright)

Analyzed by

Date
Phone No.
1Y This program is a Teaching Unit ‘___ or Resource Unit [:]
(2) Titie {as given)
Subtitle {as given)
Develop by School District {:] Program is for Div. I II III TV
[:] (circle)
Group of Teachers Grade (if identifiable)
Teacher L__. School or School District

No references given

'3} The program is designed to be used in the 2/3 prescribed portion

in the 1/3 "unstructured" portion

CIdE

unable to tell

256
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1.0 ORIENTATION TO TOPIC/PROELEM

1.1 From the examination of the unit briefly state what you think i< the
intent of the unit:

Hence the unit Knowledge transmissior orientec
tends to be:

Inquiry oriented

1.2 The major emphasis of the unit tends to be (check one )
Desiunative

D1 - What was. What happened. (past)

D2 - What is. What is happening. (present)

D3 - What will be. What will happen. ({future)

Appraisive

What ought to be. What ought not to be.

L]

What should be. What should not be.

Prescriptive

|

What ought to be done. What ought not to be done.

What shou]d be done. What shpu1d not be done.

|

SUMMARY OF 1.1 and 1.2

D1 D2 D3 A P

Knowledge Transmission \
Oriented

Inquiry Oriented

257
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e lrmH'Pt /\"<,~"(M'|‘_!Hf"i_ll.'_}

2.1 In this sectinn you have three tasks to do.
Pk 1 . T oenTaen X0 Vit the maior substantive concepts that are
Plontrried anothe program,

Yoo Ar Lo won ety disted inwolunn A orerleched e Che
synqested rade outline in Responding to Chance (pp. 21 - 43)

Ceoanopeoiionens i Dueision Maxing Tppl 13- D)2

Cuse 8- T e Loneepts distad aotually developed o the unity

Colurn A Column £ Column C

Yes No Yes  No

o S ot
c.2 Czneral /‘Dnmach Lo Concepts
A - Concepts throsugn exa 5 Using the schemes on the

o o jeft as a framework for
lilorae ] /\ Lod analyzing the conceptual

~ approaches, indicate which
T animal \ one best represents tha unit.

B - Concepts through rules

[PESuFce
e _._ iproducticnj .
I Market Requintion™ -eme———— SR
l defineci by throe intor rrelated]
EIER ‘;[l rules: N
tCisiribution] — \Resou’ﬁé‘

Consumption|

- Jopical
reducation] hiding]

| N. Amem can

Indians l—lcultu rel

E]{[\C GeCsrapily .ﬁ’ v rotTF 258
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Mhe.

2.3 The strategy of dealing with cuncepts focuses on
concept atlainment
concept formulatio:

neither

SUMMARY OF .2 and 2.3

General Approach to Concepts

A B
Concept attainment e \ !
Concept formulation o _-’_w
3.0 "Should be" Values/¥aluing A .
3.1 In this section you have three tasks to do.

Task 1 - In column A, list the major valuc concepts that are
identified in the progran.

Task 2 - Are the value concopts listed in column A reflected in
the suggested grade outline in Resnonding to Chanae
(p. 6) or in Lxveriences in Pecisicn Making p. 11)°
Task 3 - Are the value concepts listed actually develepes in
the unit?
Column & Column B Coiumn C
Yes No Yes HNo
—




4.0 Skills

4.7 [n tnic section you have three tasks to do.

Tack 1 - In rolumn A, 1ict the major skills that are identified in

the prograi,

“aob T Bre vtwe tkitl. Tisted in column A, reflected in the sunnested

grade outline in Respording tu ihange (Chapter ¥, p. 76-69,
JR

e Exporii
Lapevir

t

o v Ueeision Making (p. 24)7

- hre the sbalis listed actually developed in the unit?

Colunmn B
Yes No

o Stgcsre lovolverant in Progran Development

ore avidence of ctudent involvement in the
ia1 development of the progran?

for student involvement some-
nc development of the program?

Jision
where irn *h: oonged

N
(98]

I¥ ye: uo either cr both above, is this involvement

n
(9]
—

Y in the development of goals and
objectives?

—
[S2)
(€%
~o

~—

in the development of instructional
materials?

(5.2.3) in the development of teaching and/or
Tearning strategies?

260
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Column €

Yes N0

]

yes
]

yes

HE
19}
v

yes

yes

no
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I[f I were teaching this unit

Useful for teacninn

Easy to understand

Well organized

Ideas clearly stated

+

Approprizte for student
Grade level

Interesting for
studeints

I would co

not

L |

der 1t

O

1

6 & 4T3 7w
T A R A
S o e R
R A
6§ 5 4 3 2 1

55 A3 7]

jueas vaguely

irappropriate
grade level

uninteresting

0L,

1o stucents
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THE SOCIAL STUDIES IN ALBERTA -- 1975

FEPORT OF A1 ASSESSMENT

Lewed

APPENDIX E

PHE STTE VISITS —-- IHTDRVIEWG AND OBSERVATIONS

ntroduction - Intent and Execution ce.eei e cieriesiaansseases 256,

. S 1« Y (22
[i. BT T o N 1 - S
Tii. L tor Hirh GCHDOL et it ieteretacscssasatencssasnesenresaessees 287,
Al
Ty, . i or Il BCRO0 L v it e ettt et et enn ettt aensassseaness 298,
V. SO TANAINTS e eeeseae et totncacenanenseteenansanensenanaass 322,
Vi, T VI PO OUO LG e e e e e aceasaneenns et taesnesseasnesrass 325
The aite visits -- interviews and observations -- were conducted by
reams, one for edach of the grade divisions.
Parvicipants were as follows:
DIV T and 1 . JUNIOR HICH SCHOOL SENIOR HIGH SCHOOL
Heo Jonnors H. Baker T. Aoki
. Hassey E. Olistad L. Downey
H. Toows D. Wilson W. Werner
. Wright

DS
(N
oo

O

ERIC
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[NTENT ~1D EXECUTTION

PR -,
B RV

4 and exccured constitute the third phase

e : N PRI . L e e g
Mo aive wicits as rianned

Gf b data-aethering activitios.  The major purpose of these visits was to

Lrewvide backsround that would be uscoful in interpreting the results of the

fipst-phase questionnalres and the cecond-phase document analyses. In par-

Fieular, they afforded glimpses lnto Social s+udies classroom life, the orien-

~

Feachors toward the new pregram, the reactions of students, th

vicwt of varents, etc. Every effort was made to keep the interviews informal,

From +theoce visits must, however, be guarded. Al-

“heueh the: smehools and olaszroons were chosen to include large and small, urban

and pural, public and serarate, they constitute only a small portion of the

revineial total, and are not statistically representative. The observations

.

he headinge of strengths, concerns and implications --

v loh Pl low -= under

Cterofope e Lhoushi of as illustrative or suggestive rather than as firm

. with other findings they may well be valid).

e tenieal (althonsh in combination

\ 263
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During the Jant e

in Feur toams (oo Loraons

chocl ndd the Senlor Hio
Calooey R ARTA RS TR TR S S I
ret o

Toarhers intorviewsd
Cradents Intervis
fmintarrato

rlasaroons visited

Lilrarians

Others intarviewed

Laareas, prosran evaluatior

et ionna ires and o0 vthe dr

izion

sited

Farento interviewsd

Studont pro

notructional

o]

nterviewed

wora axplored:

of April 1975. twelve researchers working

, “ivision II, the Junior High

2% =ohools in and near Cdmoniton,

~f 2311 rescarchers totalled as

Q

PO I

I I
teieeessaeeess 33
T . L

P 141

Litrapy/resource contres visited ........ bl

T £ 2

ograms examincd ......... 73
T 15

Y 7

otorsln were used for children, teachers, and

Appendix). The protocols varied depending

rime available For the interview, and the

ithin +hese constraints the following
instructional programs, local program

, Jepariment of Tducation publications, program change, program re-

Thase categories reflect the organization of the

analysis. They also constitute the format

yrder which obuervatiens on the site visits, follewing, are presented.

ERIC
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I. DIVIS

—

0
Traditionally vhere has been a sotrong attempt made to integratoe the
primary Social Studies program with o ter Dlementary School program aress and
sarticularly the lanpuage arts. The previous 1964 Elementary Social Studies
program, and prior to that the Enterprise program, were both strongly committed
to the notion of integration. However, thers is growing support Ffor the reccg-
nition of tho importance of phenomsna which lie more exclusively within the
Social Stﬁdius domain. If young children are to attend to problems which center
around personal and social decision-making, the need to set aside a portion of

the day to attend to these matters increases. TIf a special pattern of social

science concepts is to be developed from grade to grade, and if children are

to be involved in value procossing, it would seem there is need to handle these

matters in more than an incidental manner as part of the reading or language
progran.

cesearch which indicates that political ideas, attitudes towards other
racial and religious groups, notlons of authority and loyalty, and basic person-
ality development occur primarily in the early years and remain somewhat stable
thercafter, would seem to belie the notien that it is "reading and writing that
counts'. Researchers in the area of child devalopment constantly remind us that
children are not miniature adults. '"What they don't get now they can catch up

on later'" may not be true for young children.

Leperiances in Decision Making seems to have made this shift. Although

the authors of the document would probably support the idea of integration in the
primary grades, they appear to make a good case for a definable Social Studies

program in the early years.
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TNSTRICTIONAL PROGRAMG

“he elavoroom ohoervations and interviews explored the instructional

L Y in operation in Division I classroons. Representative questions were

o follows:

what does the program emphasize -- skill development, acquisi-
rion of factual Jdata or concept development?

1. noos the program cxplore controversial issues or local problems?

i. Tz the program primarily designative, appraisive, or prescriptive?

+.  ilew well is Canadian content being handled?
. Shemid there be oo cingle or a group of basic texts for cach grade?

i, what kinds of Secial Studies program records are kept or should

be kept?
Ar one might expect, The results of the visits showed tremendous varia-
#len aerens the Provines. FProm the teacher who indicated that Social Studies was
not part of her prozrnmALecause she had to teach the basics, to the teacher who
Ly hep olass heavily invelved in the examination of the proposal for a new pro-
vineial park, it was obvious that the key to the program was the teacher. Her
Loaoberound, intersats, enthusiasm, and initiative were crucial. What also became

apparent wan that oven the most amhbitious teacher was rendered ineffective without

fhe suppert of administrators, resource personnel and instructional resources.

(1) The team could net help Lot be impressed by the dedication and optimistic
oature of rhe primary scheel teachers, children and associated parents. The tea-
chars, many working under trying circumstances, maintain an enthusiasm and zest for
teaching that frequently made up for poor or non-existent program support.

(2) The amount of time some Division I teachers give to the development of
"rarial Studies [ roprams is cconsiderable.  Many are involved in producing resource
L irs at the local level. OFften this includes writing readable material for young

children -- a time-consuming tank.

260
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(3)  Where practicsd, tho develonment of valuing «kills was of Foorive,
(L) Hany proimary Srode ol biven were actively invelved in Sooicd Dtudies

loarning cwpericaest, Aovaricory of bochnpiquen were ased in both the roditional

/

md new prograns viewesd,

Coy o e e of prosvoame cuch s these of Taboo and Sonesh were Soeno

Ciny ocooaoskderabie merit. Althouph they are not consistent with the Maotorp

Vol

Flang, cnlidverns e stT ol bishdy dnterpested and potivated.  Teachers Pelt their
i ore able ro o alfer o usdbivy Doeial Srudies program that would not Lave

re: design their own.

() The use of the 720 kit In some classrooms wWas scon as being of

I3

vith thes aime of the Social Ctadies program.

(7Y The develonmen: of a et of aschool objectives for Social Studirs by

the tanct opo ygan soon an desivalle,

oo rma

(1) Hanv of the progr . were designative in nature -- focusing, as have

prévious programs, on "what was', "what 1", or "what will bhe'. Even herns the
maln thrust was on teacher-diractad aativitiﬁm and not on student inauiry. This
appoars contrary to the inrtent of the new pregram, which would meve * . wards the
appraisive or prescriptive (i.e., "what should be'" and "what sheuld Lo done’™?)
and on student inquiry.

() Tor many teachers thore has been no change from the 1964 nrogram.  Thev

are using the same Yesourcas and materials with the came orientation that they

v Cal
hawve always amed,

{3) ow rrimary chilidren in the classes visited are involved in decision-

1ty

making units.  The exploration of persdnal and sccial problems for the moot paet
is not being undertaken at this level.
(h)  The rocial-action component of the program is difficult te implemonts.

+

The tradit ional program topics make 1t difficult te focus instructional proprame
en prascriptive concerns.

(5) There is wide concern that the valuing dimension of the program is too

sophisticated for young children.

no
(3]
=
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(v}  HMony teachers el rhat the propram dic ot silow for individual

Locrney A iTorenen

o
)
i

(7 Faronrts, Jatdaren, teachers, and in fact all groups, expressad coi-
Conarion eontent . Somehow it owas felt that the b4t prade

Tt T Tren s o the S prade toplo (Poople dn Canada) wero inap-

T i - cRpo PXaitiay &l obu
i b
T e eoennid oteobewr a0 Lo owioan bheo satunal objectiveo o thedlr
* T Yo oo e o tenn Tves stated in behaviorer Doean, Thig
coc e Do o tag ) Doaen i act ivities and wvaluatio procedoros,
' S weomo Lmbeeyert v Lhait, a new program is introduc it the
o 0 L gerior to the propran It is replacing, some sort of compulsory
Viining of reachers occour., It would seem tantamount to malpractice
S o wemenr of Dducation or local procram administrators to allow young
L by prosrans chat thoy have, by virtus of creating e new pro-
v, L Thedl e ouvedated,
P beachors are oxpoctaed Lo develop thelr own
s o0 Do st T wnas they boe opdven in-school time to i
At Cvonaoudn Do tawas avallable to explore ways and mzans of providing

L e . .

ot Dducation shoulid consider making regional consultantz

Sl = Thedye yele as evaluators detracts from their usofulness in a

Soace v will pe mnet effectad by them.  The program casts the teacher in the
- the Master Plan as a basis teachers are expected
te <develop Social Studies units based on a diagnosis of the needs, interests and

2

abilivies of the children in their classrooms. Units which successfully meet the

Q ) 268
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criteria set forth in the handbook would meld two or thraeo of the bhasic concepts
set forth, Rath's valuing process, a specified soade level toplc, a number of

skills related to Rath's medal, the concerns of childran, the interests of par-

~nts, and available resourcey, into a unit which would result in ehildren being

involved in parsonal or social action ob sone Find.

Strengths
(1) A number of teachers indicated satisfaction with the flexibility and

freedom that the Master Flan allowed them.

(2) The new program has caused many teachers To be drawn into projects in-
velved in producing resource and/or teaching units which reflect the goals of

the 1971 program. This has been valuable in-service training.

(3) A number of local administrators have demonsztrated considerable exper-

tise in involving teachers in the development of programs.

(u) Satisfaction was expressed by teachers, in their capacity of program
developers, over the autonomy allowed in using the local environment both as

motivation for, and as an integral part of the Social Studies program.

Coneerns

(1) The lack of schelarship in a great many of the units and materials
produced by teachers is distressing. Much misinformation is being passed on
to young children. The tendency to accent the exotic when dealing with foreign
nations is still very much prevalent in primary classrooms. Dutch windmills,

Japanese Kimonos, Ebskimo ice houses, and berobed desert nomads abound.

(2) The role of the teacher as a program developer rather than a program
adapter seems inappropriate for many primary school teachers. The time, erper-
tise, and interest required to produce a Social Studies unit places an unreal-
istic burden on many teachers who are faced with the responsibility of managing

seven or eight other programs.

(3) Some program developers have exhibited a lack of knowledge of the 1971

Alberta Social Studies program.

269
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(0) Lirele ovidenos was found that joint teacher/pupil planning was

crocaredeed e T the pedmery o chool Soeial Studies program.
% M

C% e aneechiied gootroetueed Fime was virtually non-existont in the

TS T I A D N I ST O

i) T postion b there bedmg "the bocial Studies program' for the

Poil. LEochijeotiven wepe set gt the Preovineial level

it S Tt o i o o f programs hoth commerceial and locally de-
st e aned te achieve <he given set of objectives?
yoof Sl liching nmita, t1e ocholarship of the material should be
CUteccamiresd. Mo misnt Lo accomplished by the Department of Education
Lo T e L, auth it s wha would be available to review anitvs

Tl arean, weas. anoopraphy, history, polinieal science.

¢ ) The Sevartment of Dducation should exdmine Ways in which pareuts could

1y fresodved in Suoial Stadie: program developwment .

CL) T deeal aopran developnent s to occour, noney should beomade v iil-

gl s o diEDerent methods o brogram constructlon.,

CREARCPRETET R RDUCATTON FRESCRIBED PROGEAMS
ANG DEWVLCE PUBLLCATLIONS
SO iab o ntadies ppeprains sed others progroms: bave rraditionally been

et byt cepaetment oo bdueat fone Tdead by, the Pepartment of Dduration

T LGt Uhe et deanal diree tiong cpeciiied by the rovineial leginlature.
L i imaiu, prosram chotess have been unbodied in o the olfical program of
St e, b el ot ine, what teactens g Tecally boand to teach, and in-service

O ieation which ool wpon, cxptain and often give methodological sugges-

¢

Ciones o carpying on e progroaec.  [n the case of primary school teachers,

chs lictinetion iu not fsmpertanc. o them Lxpericnces in Decision Making is

270
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(7Y An cvtempr chould b made ve atetc idean elearly and succin&tly with
i e f e e ot weessul oy Tnoservies pubiicationz.  They should be de-
ol T teoatiaere s are Camillar wivh, but not necessarily specialists in
- 2o “ i i
{0 T cooat st anen e preoccns of undt developmend rvatrher
SR o Conmreyr
e Teoantie v be mede avatialle to
, P
; Gt ke oo fex sequention opills development chart.
' Lecaptneert o F D op oot Ton shouws L provide a wide range of uniivn at
L Leee s boewlnute cor carongr the ausplees of the School fook
SOGEAN UHANGE
: vyt of cffeeting o change-over of Social Studies programs ic
Tl i coove ntertien than it ohao recoived. It seems cbvious from
w . ! Lty of prinery teachers ars still rteaching the
o . crvocran, Mioanderstanding of the aime and objectives of
S s o eeiletlan ef 34 s characteristic of many olade-
v RN T8y . uortohoer s, the work of consultants ceem te have had
1 2v Ui trowrdedos level. Moot primary teachers are aware
e e et an few are committed to sceing it succoessfully Intre-
Tl < RS SR O
v seers re tee 10+ tle incentive for primary teachers to follow the
: rovoram. e e reacure from colleagues, the change does not oifer
H inorerns of Saved

1 time and effort, and the emphasis on

valuing e mony o e aoey

{ teep il of Lthn bavic worth of the program.

o 272
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trengths

C1)  Manss cchool Curicdiot ions have peovided release ©ine for toacnors Uo
work on the now Doeial Otadion prosrame Toocome ooter thin has @llowed the

(2) Licrrict-preparcd medee thee LEferent prograin

easier for come toacher:,

Toneerns

(1) The chanpe-over to the new program was not systematically planned.
There was not, nor doas there currently exist, any way of knowing whether all
teachers in the frovinos have been at lceact cwpoucd to the ideas in the new

DYOFYA.

(2) One-shot workshops, lnstitutes and programs seem to be of little
help in «ffecting changes at the classroom level. These activities appear to

make teachors aware of change, yet fall chort of committing them to it.

(3) "Barthquibe" program changes negate most research that has been done

on change straiegias.

(4) Somn teachers were merely handed Experiences in Declsion Making, and

some did not even have Lt.

Implications

(1) Any program change should be effected in a planned, logical manner
prior to and during this change so that teachers are not only aware of changes
but are encouraged to offect change. This would involve workshops, institutes,
university or other cour.ces and follow-up dactivities in the school. These lat-

ter activities are of key ilmportance.

(2) The Department of LEducation should not presume that earthquake change
is either desirable or feasible, but should estai:lish more communication with

teachers and other interested parties to explore the desirability of change.
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267.

TROGRAM KeSOURCES

cperienoos o Deeision Making places some unique demands upon re-
SO LD eiilven e o bee involved In omploring personal and social
IR ESTORNY fion, theps must be materials from whieh the value positions of

cronpe ney e cuiracted. Tugitive materials of many kinds

h Codiar oy ranphlets, newspaper articles, speeches, brochures, record-
! il ponteras seenm bt be the hest sources for value processing. Traditional

v Fera g e

; much provide some material for concept development and social in-

Lt vituss quetions, particularly For young children, require explicit

~baden matepial,

The: retentlon of the traditional grade topics in the primary program

covwhdder an Pllusion that many rescurce materials are available. In actual

iot, when the ideas in the Master Plan are carried on in the classroom, few

of the traditiona] materials are of any help.

R A B
PR N

(1) “omc exeellent rescurces such as the DUSO kits are available for

voung ahi ldren.

(23 Many cochool Jdivtricts are putting together, with the help of their

source Rite for cirenlation in the district.

Coeehimen

Instructional Haterials Centers are providing valuable resources for

(3)

student and teacher uze. Some teachers felt that resources were bhoth available

and appropriate for thelr studento.

IS RS Y T

(1) Thore are few conmercial malerials available that specifically meet

the needs of the Alberta Social Studies program. Basing a program upon non-

sotiztent resources, or upon thoso which must be produced locally, is at best a

quest ionable prdctice.
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TEOE e T sl ieny boce g s Tace, Tt bas beon done o lmon

LTl e e ey —o i e et ane URRIRTES LR RS
et b i aranen e e A e Ll of 11T e or e Taoe-
v
v e T e s T e b el e nued L g -
DR ! ! -
Wl s e e T anegoinge cvaluation of student '
, [ I,

S e o e e T v D T ol pepert ing procodune L attomn -

Mat otudents had sondlood and

. alh DT W
: : ' TN ol
Ehro i ment part Fareann bve cvaluat ien of the primecy srades Oeofs)
i e boner befuy andertaken., Trial-and-error atvtempts at th Py

Srenh oy Tart e sne peortan cenn taorertacs any evaluat lon program.  Unit ooolans

B H e Lo e e Fied,
L) Manos o voowsre A b licing the came resources and programs year afto

cor T ey emn s Iee g LT L feach ne /learning, activitic s, or student out-

{3 Clene v Tration proceduras were often haphazard or oo gancyal thet

Pheomsde e et rs b D 1itnle information concerning what students were

RIS ol we g bothey were progreasing.
{ Many e e oo el concern regarding the di Fficulty of evaluating

Lt rutannees g vennee fal e e e AfFeative domaln.

CLy e Ser e et e Blgenolon should study methods whereby formative and
sanmet e cvs bt laon o proprams covnld be carried out.  These methods should in-
sl evidlbiuation of racogpeos used by both teachers and students, evaluation of

chidant onteonas, evaluation of teaching/learning activities by both teachers and
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stooants, and ctudent and teachoer ovaluation.

(2) Mo~ profecoional development vime should be npent on helving program

devi-Topers ule dinenostic, formative and Sunmative evaluastion tools.

(3) Procream developnent projects shoinld have a Formative cvaluation oom-

ponent built into them.

(h)  evelopmental aetiviticos should net be terminated upon completion of

the kit or unit plan.

SUMMARY

Despite the non-representativencss of the sites visited, the Division I
team was svtruck by the amount of variation in Social Studies programs. We saw
both quality Enterprise and "new' Social Studies programs, and very inadequate
Interprice and "new" Social studies. We were also made acutely aware of urban/
rural differences. Large urban centres appeared to offer the teacher a great many
more opportunitics for professional development and the obtaining of resource ma-
terials fhan did the small rural areas. On the whole we also found befter trained
and more informed teachers in the urban areas. Yet the amount of teacher dedica-
tion and student interest in the Soclal ctudies was apparent in all sites visited.

What came out glearly in this phase of the research was that the teacher
made the differencce, and that the quality of the difference was dependent upon the
human and material raesources available.

It was also clear that implementation activities for the new program

were Far from effective and that Lxperiences in Decision Making was not regarded

as a useful document by the majority of teachers. Most teachers were confused

about the valuing emphasis and therefore rejectec it or interpreted it in their
own way. However, concerns about the flexibility of the program were polarized.
Teachers either were in favor of classroom autonomy, or wanted a far more struc-

tured and prescribed program. This fact leads the team to wonder if it might not
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D il e et e Ph1e for the Department to liave dlternarive programg

NEIE N PO B T R T v
DU ot Dt bon i dntunts of the new proveon have, inn the cives
Coy ey been Fmp lomenrved. Uhiin contd be due to o number of factor

Clee G ot Somlementoatbon e ivitiee lack CFotewr ner sapport or tine,

C e ot tealdniity ob the prosram inothe Dirst plase. Many tedachers ascumed,
Lt seeongly g ttert ek v tiod, ctudeny decioion-mabing and valuing were

oot et bor youny, chilldren.

e concerned that ihe-ir children eoceive o

e .;-"1114 o1 jerthty N i
i oeial o sarlien progeam. They wWere o favor of children exploring value
vy et werc conecried about the ek ol informalion they roceived regardingg
Cooniiet pwnwsean et et i T i L fadactens e ntudying. Parents
e entpe ety pheawted thoel Che i views had lewn ced. One parent in-
cre s net thiosoer. tree Plrest nime cheaadaver e crked for Uer opiuions.
The matority of students appeared interestoad in and merlvated by thelr
] e et iwicien, deepire the oiten Lack ol ovnprueney of these acrivi-
i, i rh Master Plan.,

The poradox ob the ol amd e proprams lhevip. 1o Ll Lo Chee cb temp!

Lo How does a Leacher explove feellrn dnrd

Cooeid e interosts o wivh old topd

e on e traditional o topicon an tho poole 28 the facher in e

ity or A study ob doliand? ies avtomels  dve beul i Je at thi= Departmernt

Cdueat bon op local levelo toocarey e Mrethink ™ on g imary prade programs i

Ve bl de, ettt ey, Ghiios Doonpe tally borne ot i uituations in which

Ceyebeer e canddardly e bien aper o teach Docial Stodie and has 1itile or un-

shoiny o wiidel to bopme Uhee progilidihg Having receiv.d little or no exposure to the

YUY
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[ DIVISTON il

shy PEORANE

w1 fertl eriteria which provide a

: : i B O N T S SRS BRI YA AL REN FES R0 LA e more ohviouws oiroos

DT Bl e om o s prainive or presoriptive coneonn

Seoe b b e oo T b on Ui wbal ohould e
e TS aw gty toan exclunively on the Wil san,
S i T cronn o rhe dnterdisciplinary con-
Fot Tt Tt andbionk.

sn aontrovers) 1 isoues, personal prolblemd

Cieombion o e ultoin ohildvern acting upon the deciclonn they

. . - - 1 -
Ceote S Y conceoracd with o a value tooue.

- R R T e S WY B M o

AN +he units and concepts cohildrer
e rhpenprhont Fhoiy cchinol caroecr.

Tan TT inTerwicas atrempted to Adeter o o what estent tne

Ctnlen of coachers, ohildren, pavents. adamiocoot o vn,oand suppori

wor et feplenent ool the dipecrions set Torth i Lhe nanioc

3

in gernoral

Sl wleite indleats that it is noarly imposcible to speak
v Tlawtolon D13 imopoons.  The instimscticnal programs were as diverse as
Fheir nlanning.  Excellent ewmamples ~% hoiis the 106U

g e ST evryire aned the now Gecinl Studies were in ooy 2tlon.  Poor

A test procrams were also to he Found. At least two teachers tried

fo convinen the Lniorviewers that @ veturn to rote learnis, was essential for

281

O

ERIC

Aruitoxt provided by Eic:



27h,

successiul Tosial Studics; howszver, manv of thelr colleagues expressed satis-
faction with a procens apiroach 1o the Social Studies. It is within this con-

.
l

tewt of contlioring view. that the following statements are made:

Strengths

(1) The enthusiacm and interest of students in the program, whether it

was the old or the new, was admirvable. One parent commented: 'The gap betweer

H

the student and the teacher has noticeably narrowed". 3he obviously considered
thiz very desivable and attributed it to the humanism of the Social Studies pro-
gram.

(?) Where instructional programs more closely matched the Master Plan, it

seemed that trained teacher iibrarians played a significant role.

(3) Many Division Il teachers ar. making good efforts in the area of
Canadian ccntent. FTarents felt the uth and 5th grade programs made a good con-

tribution in this area.

(%) Some school districts are making an effort to provide continuity and

sequence in children's Social Studies experiences. Various forms of records

have been devris.d for this purpose.

Concerns

(1) Manv Divicien Il clacsrooms are engaged in Social Studies (- »oams
which #re difficult to jurtify in terms of the Master Plan. One E£th grade class
spent the year studying the legislature. Both the children and the te.cher were
excited about 14, but the project hardly fits the criteria established in

Ixperiences 1in Decision HMaking. Another 6th grade class was involved in a

university-like survey of European and Canadian history. Again, possibly a

worthy endeavor but hardly consistent with +the 1971 program of studies.

(2) The policy of some boards in relegating the operation of the library to
library aides is unsatisfactory. These people certainly fill a need but they in

no way replace a profestional librarian.

(3) Where a school district has created units or resource kits, these be-
come the Social Studies program for teachers in these jurisdictions. Often the
intents of the provincial program become almost unrecognizable. The program in
many cases becomes topic-oriented and focuses almost entirely on designative

concerns.

Q :3531
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Y The decision-making thrust of the program is being clrcumvented.
Licher vlanning ceems contined to the student selecting from two or

(n
Fupll/t
Teachers are still making almost all

Chree precdefined topics o activities.

cpnct tonal prosram decisions.

() Teacher-liteavians chould beoineluded inoany Social Studies in-
cerien speppams . Their influence .n programs seems hasic to the succens of

G Preeram.
() Thi. services of a trained teacher-librarian should be considered
41 operation of an Elementary Social Studies progrm.

srade program should be examined.  The study of ancient civili-

{ ) The Hith
Consideration should he

Tore breaks the cmeanding horlzons pattern. STV G

ing Lorth America and South America.

Secduding
(8)  Consideration should be given to include more specific Canadian content

v1oeach grate level.
f monituring pupil progress in Social 3tudies grades -6 should

veriaps in program development,

5 would he., alleviate gaps and

dai omuctail problems Cavolved inopupil mobility.

The tcacher-pupil planning aspect of the Elementary Social Studies pro-

ning,

svam needs bolstering

LOCAL PROCKRAM DEVELOPMENT

The 1971 Social Studies rogram casts the teacher in the role of program

devaloper. The assumptions are: (i) ihat unless the teacher does the planning
qe/ohe will have 17:cle commitment ~o the program, (2) that teachers have the re-

social science background to identify generalizations and concepts *to plan

wuired

), that <eachers have access to resources appropriate [.r the topices in

(1) that toachers thoroughly understand the role of the valuing

i '\
H LY

{5) *hat t~achers can coordinate and plan for the

282
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vvaluataor i

I S R vl eereitmt te cole G both concud tontandt
o R cnpec gy need the supbort andt e Poaneo
L T R ot L endeed they had never seen g reglonal Goclal
4 '
' ! ' ;i Clon of ofTort aeres . ihe Provinee in uhe bt
v SRR SRR HERTES It cme wertoful of pesouren o
o , iy Cieess Gnootwenty ol bierent jurdsdiotlons wltaoul any
RO ‘ N I GO PR N SR VI , or the effecring of coonomico
; CLeinle fhyooash velume Loooing.
’ o I Tt coonaary Sohosl teacno. o oand hired for Llementacy
S A B ree. L l1e b own undortale training.
v Py [IREES RN P L Shaolr own programs bl Secial
" s fo foapade lovel should be we s avalaable.
Co Lo tinent ol Daneation to nroduce a soriio of
: ik Lt yeptioates by ocal jurisdictions operaning
Wt i ] (ATt B SRRl
recte s S ceudien program development center should Lo con-
: " ' G oo et suen o center would be to (1) design models for Local
T D S Coemp, TU) nerve as a demonstration center for tcuchers, (3) train
: et iy yvice coennips o, (4) oroduce model materials for classroon
(- ooamtmens of bducation should caref 1llv examine and upgrads the
Loy nel feps orageal Alberta teachars.  The disparity boetween many rural
oA iorions @ laree urban centers is unjusiilieble.
O I raginty chould be established where unitz developed by local
RS P c - few oveviow by oncholars in the area, sugget for materi-
e ST : hed with other groups in the Province working on
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DEPARTHUNT O DDUCATION
PROUGSNRIACT PROCEARS AND STRVICL PUBLICATIONS

coanad

Yo ddistinetion made berween the official propram of studier ol a

i

service publication such an Dxperiences in Decision Making docu not exist for

toachers.  Por thoem, Deperiences in Decision Making i@ rthe legpal program. for

ewample, the sample unit: are secn as decrced unit: for cach grade, not as er-

amplas of unit development.

LB EpN PP I A
St)"n'nw L
el AL B AN

o

(1Y Some trachers found Bxperiences in Decision Making useful.

(2) Teachers see and approve of the flexibility in the prugram.

Toneorng

(1) HMany teachers sece Puperiences in Decision Making asz jargonistic and

containing a number of contradictory statements.
{2) rPublications for parents and students are non-existent.

(3) Little offort has been made to let parents know about the Social Studies

3

program and to invite their participation in its development.

Ine 1ications
(1) Ffforts should be made to ensure that service publications are under-
standable by teachers familiar with Social Studies, but who may not haw- special-

ized training in the area.

(2) Some clarification of the purpose of a service publication should be

attempted. - .odological concerns might best be handled separately from the
rationale nd content concerns.

(3) A publication for parents re "The Social Studies Program K-12" should
be prepared and made available.

(4) A series of articles should be made available on a regular basis to

local newspapers re the Allwrta locial Studies program.
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PROGRAM CHANGL

Leneare s into T drea of propram change is inconclusive dat best,

D oape s one pregrann Lo another really carricd out?  Social Studios

. . . Bk . .

Cbe o e b Bt poenblar peobdome Unbike OPher progtdin dreas whoere
R Do ettt b cFFect ] ladssroon change Social Studies

cedtnte e mstoowi ten boen nade dl the philosophical Level, with the actual

o Sooampid o netordal lety o individual teacheis.
Sttt Social Otudies proprams seem to have hbeen tied to particular

o tni s tdua s ca epoupn, dtel this scems to have resulted in less than

cvitert fon ob i programs prior to implementation.

THl pecent aniveosaity courses decicd Familiar with the almes

(IR et wid
i e Dy proytdiin.
() ome ochool boards dre sabing fforts to lnvolve tedachers in in-service

word shiopa, cosinares, and vesourc: kit development.

IR EEEVIE SO FRRTES
() et s bacn and eofessionatism of many teachers is making the change
S new progpan mors offective than it mipht otherwise have been.
+ S AR
(1) Thass iz no wystemat ic Provineial orogram for assuring that cvery Soclal
Ciiiee, teenohwr wi Ll bee fami Pler with or trained to handle the new program.
(Y One-day wort hops oeem foo be usetul only in providing knowledge-level

Copmat ion about the program.  Lirtle ceemns to he done at the commitment or

cladsproon operdation leved.

g W oultattes have liedecual- Lime to actually provide classroom consulting
TV Lo S or twe cave g scicol s totally inadequate in terms of real assis-
tares o Pod [N

£0) Tapern s wepse sonerally unawere of the change  in Sowial studies programs.

Ly

They i«1t somewhat apologetic about their ignorance of ihe prograi.
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() Tvovetiers 5 net boe ]l conrortande it coneal bt wies gt bamgetead to
L T R PR AP R S T S A £ A ¥ R0 H S I TR S R P A R T T RS

Drtor e b et o b ot e e Lo,

(i Eroroww srcaran e peal iy o T s the proceams they e b b

W e e e Ty e b beiion ceaehey dn the Proviroe b oot
(AN Ceact tie b S de e Tve b o dnserieine the ooty
T T ST SRV Y T S T R T R T I X R IER IR R PR N LRI WA SORY A SYRRR TG SEFTTN

{00 L centor tor ! 1 DL e Tan Vil ! cotanlrshied
il dL e U ot ! i wiondiel e ! w b renn
CrboThey FEETAN SEEIN
() e e s e b conondtan s cheuld be octoarly defined. L whew
et ey oty i oo cvmpsuLtan o, thodr pouckers should bhe preatly inoreeroed
el aertiontardy v ial dnovaral cocoan whepe cuppaord syotems apbear o Le

wodovtors s s e o bvern i e b, sreaking program, and oeen TUV.

ooeopnidered oo 3l ooan ra let parent know abrouat tho

H N b M H | - - 3 PSR S T A
bewle o7 Tnwodwioy narents in rroseam plannine ohoecbd beoowplon .

b availalle for local progron planning ond deve lop-

e clewvelopment of models for program

plannine that mishr heon
(2) Tata from opilor projests shoutd o owihiely disseminated during the oro-
sram chanre phoase. To oooms inderonsiihice (e acsk teachers to chance proprams

to ctudents using such programs.

withon some Tndio v ion of what

PUECES

FROGRAM Rl

Resource Materinls for Blementary Sccial Studies (1972) provides an

annotated list of materials for the new program. Unfortunately the vast majority

of the materials listed, tosether with those found in schools, are more appropriate
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(1) Lo Aart et o Dihpeation chould conalder praviding llbhraroen and
Socinl Trodlo peroanne o Liomonthly annatated pubileation lists of Uocial
Syl materialo.

() gl ywesional ol : il r conciderably axpand their resoures Loldingn
Fhogw ~an Lo camireed Sop Cee gl Ot ilen veacters. In order for rural teashers 1o
trert reecional ofbion L the honen of oreralion may need to Lo expanded,

(3 Phe Doiape T orcepinal il and the tack of materials could be mot by the

e Cocial Otudies materialo: arrancements with

Ly the afilcials of the

Deenariment .

(u) & Fear iocal resources and programs could examine issues such as
yoeada LIy format Ton and stercobtyoes, and surgest sultable resources for
teachors In otie i ld,

(%) EBefore the sontarion of Social Studies programs the availability

of ouitable resources o

brasran cvalnation

recognized in Luperiences in

corpd ol

i

carefully

ALUATTON

i a erueial component of anv program:  this is
Decinion Making. Formative erzaluation, if it has

taken place, has been the responsibility of the classroom teacher.

The traditional
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1

oL Wit e s T any el st S po0mE LU e b that (1) Lthe program has yet fo
oo T ntend, oo U0 b han Feen virtuelly totally vejeted.
AN " v AT i veamonyens bt cantaln evaluarion sheetos reriodically
Cg b et waset Lo peRoVe IRSul i allo PEeSoUrci, G pursue mors rolevant
JU oo T aiosowinhidn the Bia
v conven b peviiod thelr reporting pronosdures in crder to botier
Ny i wooe of their children.

() i o eeene o and cchoeels aree providing children with the same recources
t >
Vs s reear ften peir, withe Tittle evaluation of the miterials weed or of

el ddran T pramres

(7)) Uvoludabicn tocls for weacher use are scarce. The Canadian Tent of Basic

Ui ovaludie map reading and work study skills, but it is of limited

T
Py Tie sl ion wmaterials wsed during piloting of the Provinaial program
G e el e vreacters. theso should have provided nseinl medelds far
Co s e Gt e ienine cvaluation instruments.
() et nt o R . sheutd provide methods wherely formative and
: (2 Saluation o b procran chould beocarricd out. These e thods should
Yo e ey it ber Lor bt teachers and srudents, ~valuation of ctudent
v ey e Ination of teaching/Yearning aetivities by both teachers and students,
P Teen Tat ion b “op both reacheps and otudents.
Pt ted et rew nemeronn ctonhd dee care folly conducted, and results widely
i i ted prioe to prorean Inplenentation.
(0} 5 topenit Tye cvalaation component should be built into program development
Sreete v,

(o) enciiscw amt unit kit should be continuously upgraded by means of teacher

At otudent evaluat 1on.
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For «owample, Deatcdo

or relate such peopraphical Facts to an idea or to an issue.

P flegroer HTCH SUHOOL

S peloneit S e ar aeen Pt rated rationa ey Social Studies
Lt et e A e Dot Mipho rhiool e Tndocd in the
Gea ot propeeiy toopetloor the Pasic wosumption that "sehools
CLiento o their gquest Foroa clear, concistent and defensible svstem
Vo oty Fuptiormore, beoa steady cmphas s on "free and open
we e T it ond appdieation of Individual and social valucn',
TR B O T N cocamet fon and thio coplasic were not rrecdeninani -
Tooqeee n the conools wisiied,
THOTREACTIONAL PROGEAMS
ey wpn e ity wﬂlnh aree widely disseminated among teachers
s ot e the bacie framework for classroom instruciiaon.
e il i wariety of waye: some are modified to suit i~di-
ver Triveraes o, whiles otners are presented without modification
Ciic e e omalte oF i one-third time option.

oot taacteps cagcest their preference for units organized around

fe: ot lenlar srade 1avel,  The attempt at "econcepts', however,

wpe s e datend Lo
i cormonly o glve woy to an emphasins on what was or what 18 kinds of infor-
s e T mite ol te beo g ol lectrion of factual worksheets that simply
gt Gabrt o tive s or esuntry, rather than pocsessing a unifying idea.
Tio st of cowverase do o0 Liearly - vident in class erxaminations and handouts.

e from a reograrhiy unit indicate extensive map work --
¢ ote. -- with little attempt to apply

: : . v Tl . P e
A PR SR SV G I,!L(H.‘l{,ll.’

Units focusing on
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While we woers Ticappointad In the balance and cmphasis and the grneral

quility of activities in valuing, we saw enough Ilmpressive work to confirm a view
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penn S e By
AN ST AN

e

(1) b pwnd gttt it b e et Ton T ver ey ety ettt W T
P ARy Teart Ton of e T lon Ofr ot iier ha o odeie ol o aree oot trv el
Gefiot e beae bt o preeers Lo e 0 sieenn drepads o e thee frees oz Tonation
[N BUNT i ' [ RS 1ie [ N S DU AN O (AR ER o f i sty ' N REFY AL o
Civbed ot - - Lo ' i ‘;?x A BN ' 2! KBTI " i
i Toeer b, ;o vt ' ! [ ; ! ‘ t . [ ?.w ot by b
Ll
(. P i [T S W RVTAL STRY: Yoot [ b e ot '
Pl darey o il ateds Dt oweontd eoantfady v wodion Tnoede s e B sl Tmp e
SRR B [EPTEEA Pl . PN ,"_,' L S R R EER A ‘ R TR IR S S LTI Tom.
bt spielr T e et oo Phpoget oy e Fhe e : il T ol
g bewed Doy oo coencheras T s Import anty fherelore oo Ty oowhat o clntey
Chooco inadeguac i one e bative e teaeler-cdumatLon proogranis, Hanns v Peis
cpeab diopoaracing i of fheoo procpam

(1) Soportanitien and needs Inoin-goervice aducation, !

Losho for beginning and

, ourht similarly to be atudied.

QEmnorienaoe eonern

reemite Tor o the yreater avallability of consultants for horh ho-

() ~Arransy

Sianing and csperienced teacners chonbd be nepotiated, A Four o'clonk deadline

for consultants desrivens mest teachors af oan opportunity to make use of theo

neyviaes,

(%)Y b osptions should b more referabin to student interosts and local needs

(valuo or ioone oriontad) ratrher than 1o te ohers' academic interests (auog,

nistory options).

Lodal, FROGRAN DEVELCEMERNT

A clhinvacteristic responsa by parents to questions as to whether they are
involved in procran planning ic '"not really”. A characteristic response by stu-
dents is '"not very much”. The toochers, say most of our interviewees, do the
pleamnming.

We have described (above) the main ways in which teachers make use of

units -- adoption, adaptation, or development, for planning purposes. We have

Q 2 9 7
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Sl ot e e b tre cqe =t time provicion dor the planndng and

Coo el o g dnreret eo teachers and cbadents, ane of ooptions.
Covn ey o e e withiin decionated i, Tirtle stadent par-

D e o sl it oo lecting dnsuen or in olanming stratepics.

Cielc et o ceplain o sp omowse Hheir Taak of dHrect -

Dot T pree s s Uanning byosoagse st g thet they anake their influcnee felt
Cs ot vene sl wave == i.e., throurh home and schoel ccntacts, through

Sl T e L or wen throah indications of approval or non-approval via
et it toa ey e sren e ther bablot Tox.e Students, however, are mora gen-

ria o dne i b Lo e, 1f ot actually to protest their lack of invelvement

v olannine. Cthey espeens thelr dissatisfaction not only with respoet to

Co o ree=thiod rires "option” bat to the Laric two-thirdu as woell.

(i) in many caces, schocl and/or regional teacher groups are engaged in ef-

Tooclon soionndne entorprises.

() Tooo e oL instances, sleol or regional teacher groups solicit

caren /o twient vecction. in currleulun planning.

Cd nea Tow e oy teachorenarent -stwdent school and/or curriculum committecs

Liestoane vy, pedvenis awd community groups arce not involved in pro-

(o) rndent o, waneent Tnooa ot wy, s generally eweluded from the plan-

crianity to select issues for individual or

Foempn & o r b r oaer e
FRE SRS ¥ A I A

(1) wrheools shonld attempt o create broader opportunities for public in-

valvement in prosram planning.  This would not mean that all parents and public
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9Y T number of classpooos atuadentnoapes gt Sl g leol atoa b ad
/ I8
vanve of ideas aned vaiees 1ot potsible ander rhe ol progran.

(1) Many rogcte re sesxn oot to fave cragert The oy Yol VR Lo proSit i
o Wi Do SuNIGpenl Y <o o Ltoee Wil JSYREEES! oot T e
et ton b e teetoel cutrisht oop coes e debanie

(2)  Some moachers aptodr 1o lacs Doifnofies el Tl len aned thee R ILT ree-
iriredt Tor v new profram. Lot T Frecptont Lt supest that fhe have boen

Tneade pate-ly briefod or prepared, claiming inadbesquacies o documentary marerialn

e T teagcbeer-eduedt Lan g roranin rontect Lyl

I Liosat
i SRS

Cen items 1o— 6 (inehisive) under Ingiructiondl Irogrdms - TmpTieation . 3 and

om 1 under Departient of Rducation tublicat lons - Implication:.

PROGRAY RESOURCES

Acsewonn to a broad spectrum of resource materials in clearly orucial
to the success of the new program. This is generally understood. Indesd, mos
toachers and librarians have mads special efforts to acquire for their programs

naterials beyond temrbooks -- pamphaets, pericdicals, reports, tnlcvision pro-

prams, audio-visual and audio tapes, filmstrips, plctorial and praphic materials.
Strenaths

(1) The resources Lituation broadly (perhaps partly hecause of speciat
all~cation for the Social Studies) ranges from adequate to good -- both as 7o
primary materials housed in elassrooms, and broader reference materials in
librarias.

(7Y Moot teschors have attemptad to b selective in their choice of re-
sour~e materials -- relating them to specific program topics as well as to The

program generally.

(3) The instructional media center beging te emerpe as an economia and
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i fecrive moans of providine npecial materdalo.

(o e e oyt sy hessever, baen undily uelec tive in o terms of their
¢ [IMRY{ e ) i
o parnser o are tlll inedequately cupplied,

(o)t ite s renaval range and adedguacy of moierials, there are scrious
c i ion o oor distriturion and access.  These result in part from failure to think

Sl e croger ciacement of marerials (as between library and classroom), and

G mpee e Teadeangte Leounine (which hinders aveilability romotlion and
. l. 0

Plore oo . iu the provision of sultable Zanadian materials.

(1Y menoare. snderprivileved schools and classcvooms must be brought up

Voo stancard . ALD st be supnblied with a sufficient stock of those varied re-

Ceegroe s that make the sroad approach to the Alberta Social £tudles program feasible.

(~y Phraloal . ilities, notebly library space and equipment, require up-
croctine dn many sebon o,

() eneols need to po-examine the relationship between libraries, reso wce
feTitee et clamorecr satoriale fo oav 1o better coordinete the purchase ol ma-
Cepl il Lpd to dporove acedsn o them.  Tnomany instances more effective consulta-
S tee e pecagiped botween libraricus and teachers.  (Many library holdings appear

et ot b poaech yeed by otgdental)

(L) Teachor veenive mere formation as te the ronge and availability and
crmtioe of canadian naneriale.

() Instrocnional nedibs conners (erpecially in rural arcan) warrant further

oty gt Tone, ity oand deve lepnent.

s

DRGRAM NUALIATION

ihere is creat variation here.  Dvaluation in some schools is rigorous.

N S T¢ir v oae, place at all, ic based simply on the cpinion of
9~ 302
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some vind of ovaluation.

(1Y ost reachere dde ottt

Hiitie s avpear minimal inodesipn and only infermal
in ot arares —- nnat teulvoa oo ob propram developrent.
: LT f

1 —ay 1A -
oo snided by

J) S low=np aes feicioe anmedi fiostion dnonot o appear o

Sl Ta sorme e evalunation procedamen but rather by individual teacher cw-

(01 o ithench acelools and eonniy districts appear to gponser aumeron:s doe-
velorment o portunities, thov tond ro Le directed toward new developments rather

“tan 1o tieo improvement of already existing programs.

slleatoons

(1) There i npocd to build into the program formative evaluation activities

(beyond teacher tpiniont). and 1o make available teacher time and resources for

(2) The Department and school distriets should be more concerncd with the

< ¥

role of evaluation in program development (as distinet from mew programs).
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v, ORIIOR HIGH SCHOQL

he espectation of the Department of Bducation for Social Studio.

instruction iu exprectsed in the IMvogram of Studies for Yenior Hign Schools, as

follows:

By activetly confronting value issuss, students will come Lo know the
ideas and feelings of themselves, their peers, and the adult genera-
tion; they will deal not only with the "what is" but also with the
"what oupht to bLe'™ and will have the opportunity to make this world
a more desirable place in which te live. (p. 131)

The Department's prescription is that Soclal Studies at all lavels

should be «<oncerned with three modes of imquiry based on the basic problems of
b

what 7, what cught tc be and what ought to be done. This provided us with a
basin For interprating aspects of the instructional programe in the Senior High
Schools included in the site visits.

In interpreting and assessing the instructional programs in the Senior
Higli Schools, we utilized the concepts of verification and validation. By veri-

fication we mean the interpretation of the variance between the instructional

programe and the Master Flan (Responding to Change/Senior High School Program of

Studies); by validation we mean the interpretation of the variance between the
instructional programs found and external criteria. This approach enabled us to
identify strengths and concerns of the instructional programs and to draw implica-

tions.

o
<
(3]
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JOCTORAL PROGRAMS

i atel service documents (Program of Studies for

Dmpartient ol olitelal aned

LoGehools and Reopending to Change) set ont general indications of

oty Mt

)

e and centenr in the Social Ctudien, but leave the detailed prograsuing

soetlon 1o edch teachor and class, with the prescription that such in-

Deroinhvn e

Meonsistenl with the objectives' outlines in the major

gruct lonal pragrans e

et

Tothin met ton of the report, the followlng aspects of Instructional
I3 3 A

Sty come arse considereds

e

Frogram Emphasces
Hpstructured Portion (one-third time)
Tescher Commitments and Attitude

Imprescions of arents and Students

PROGEAMN EMPHALSTD

Lopweader bR

(1) Flexibility in terms of content seclectlon and teaching/learning strate-
inopereeived by teachors to Le the program's major strength. The program
adapted to accomuodate local concerns and interests. Topica specified in

sram of sindles/Responding to Cliange are not perceived by parents, students,

intorviewed as being restrictive. We found, however, that teachers

b reachers
sl :En?_-;hy"rw;t thio progran T V'”'.‘:"?.'_'/ of ways.
() Many teachors, paren’s drnd stidents interviewed were supportive of the

sora s ol thie newr T

“tudicn. on the kills of problem solving, critical

i, and valuing.

+he Social Studies is a source of con-

(7)Mo contemporary orientarion o
Social Studies appear to be

Toerable interoest oand onthasiasm anong students.
and inereasing popularity among those students who

: STRLZ AR ST TRl P BT

I e, %0 oriont ition in most of the "value issues" in Social Studies
147, in *he unit »n "Population and Production" in Social Studies 20, and in the
stems" In Social Studies 30.

b

3006

it -1 aned Beenomi

Rt
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(1) Students! intorasts and ecncerns 1o well o ar toachers' inteorests and

!

spedicponitions can be Incorporated into programs. Ald find that the invaolve-
ment of otudont inters oto oan o integral aspect of proyram development wWas cc-

coptable o, and was being Implementod by some teachors.

Lonlea el

(1) T oseneral, we beve found cnphasle on the designative aspects ci the
oprorram (Looo, infermation iving theongh traditional forms of Jecturing,

D U on-and-annwer, e o haentn, eio. ) Do o tith in o vopue. The EErdinive aos

-
=

socts of the prospam are only SLichtly in evidonee:  valuing procannos

Beomisandorstood o pedectesl Leowmany . The preneriptive aspoecots are virtaally

Truoved: cocial ootion 1o dicccuraged more than promoted.

(2) Thepe tond: Lo e g unidicciplinary (primarily historieali rather than

I sydineiplinary emphosis in many citvations. A large number of the teachers
tnrviewed ape teaching hlstory rather than Social Studies. his oricntation

Cewards hictory is especially cvident in the Social Studies 20 unit, "Tradition
ane' Chanye” and In the Social “tudies 36 nnit "Conflict and Cooperation'. Crade
19 value issucs are also approached by many teachers historically. Teachers
justify this emphasic by suating that rhe value issue approach lacks ripor and
backpround content needed Ly studento.

(3) There is a prominent feeling among teachers and parents that students
do not know where places are located: consequently, grography is perceived as
‘an important aspect of the program, especially at the Social Studies 10 level.
However, geography, as taught, io largely a recital of place names and physical

features. Rarcly is cconomic or cultural geography utilized.

(4) A "report syndrome' has rosulted from the Master Plan's cncouragement
of student involvement. Almost all research for reports is interpreted as search
of information on topics, and is conducted in the library. Seldom is the community

used as a source of data.

Implications

(1) Tt appears thar teachers find difficulty in implementing the ppraisive
and prescriptive aspects of the program: consequently, a designative stance is
taken by most teachers. The Department should consider new ways to foster teacher

commitment to valuing and to social action inquiry.
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(oY hL e T e T et T afren daker on e
oo Tl speion . e appears to be a noed Tor
ol e i Cooneitenabiwe dooioes,
g PR )
s ‘ o C e onc-thingd anviractured tlime provicion
Co. : - cord e veachor-stodent dndivioneo pronecto.
o) v R v 5 Tntorpresod by teach oo - e
; r- con b gt Tons of current event., athero oo
T e e s st et Tnmeeenn ', otherps nos Dooas
‘ - Lot be 3ol ted From teacher-preuos Lo -
v oah S o Vit uron the toplew ctrhoiure!
. (- . B
) - ’ T SIS o ey Wieen forviowed e
R ST A e ey e ostudents wery Faffiled bvos oqueooanion
Co i Do dect T openarine. Appoorontly most veachoro oo
i i v Fen ihle thie o prion of Reop aiing to Chancs eonceri-
o T ot tvivias,
' T vl oy cohma’ s aer yvecords of student setivities in
T e L vt s ctat Tighed Techniouers for reoords oo aooompan:
o Yo e et ibygevor, we found that one groun of teachors In oA
C il ot ews e peesres of all nrejects and topics undertalen Ly o-ach
T & i v e ocaame the entire Secial Ctudies program wat individu-
: ! e st ired, srudents complained about tonic ovarlap
e hnner ot tLibrarians suggested that some

(1) The Department of bducation. the ATA Social Studies Council, and Univer-

I

sity personnel should davelop in-service and pre-service programs that focus on

5 308
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the intention of the one-third unctructured time, and on ways in which successful

teacters bave developed a teacher-student joinuly planned program,

TCACHER COMMITMINITS ANL ATTTTUDES

Utrengths
S SES LTS

(1) There ig ovidence that many teachers are committed in varying degrees to
the new Social Gtaollics.  Most Goclal Studics 10 tcacters interviewed Indicated

senoral aat jsfaction with the value insues that comprise the content of the program,

althoush they had some raservations about the relevance of a few of the options.

(2) Moot tlocial Orudies 20 and 30 teachers interviewed were supportive of

the topics of the two procepibed units.

Lore2rns

(1) Though 2 large proportion of teachers express commitment to the new pro-
yram, it appears that they are more inclined to adopt the themes and the issues
than they are to adopt the processes of valuing and inquiry. Although a large
proportion of teachers approve of the flexibility in the program, many of them are
overcome by its implications.

There are a number of reasons for this state of affairs. In the first
place, many teacher: of the Social Studies ar~ untrained as Social Studies tcachers;
cuch teachers almoct inevitiably fall back on tewthbooks, prepared units and the
student report as the hacen for instruction and learning. Also, many teachers
lack the expertise in and the time for program development which this program calls
for: nas a result, pactaged materials become attractive. Finally, many teachers
claim that teacher echiation programs do not prepare them to cope with the demands
of the new programs: as a result, when confronted with the realities of the real
teaching situation, they find it necessary to depart from their ideals and search
For alternative, make-do, approaches.

"Clearly, it is a complex mixture of attitudes, commitments, and pressures
that makes Social Studies teachers respond as they do to the new program. Most of
them feel they were "not allowed in on the plan" at the outset; most of them agree,
nevertheless, that the basic ideas behind the new program are sound -- though in
need of refinement and clarification. They accept the themes and issues; but they

find that the task of development and impliementation remains extremely difficult.
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(") There are yreat differcnces among teachers in the way they define

T rde . m- o a Liicaery dand peopraphy, as melti-dicciplines, az social
cpbvy o sonlal o sedienoes,arel 5o on. These differences have influenced the

Wrree of aecep tanes and implementation of the program.
(:)  The fagud e and veludng ovientutions of the program are not well under-

Coed e malyy teachers.  HMajor di FEicultics are expericnced Ly some in attempting
} J N

(89

Lo ihe i cnosions on imquipy and valuing from Responding to Change into

srocram slanning and instructional procedures.

il Do Roves

s _L____..._.._.

(i) In-serviee and pre-scrvice programs need to be developed tc provide tea-
teps and stodent-teachors with conceptual tools that will allow them to view at

L reta-lovel the varieties of forms of inguiry that can exist.

THPTEAG TONS OF PARENTS AND STUDENTS

it

/ Trera L 3
(1) Oenerally, students and parents perceive Social Studies as relatively
fmeortant, but difficult to teach and atudy in comparison with other high school
cubjects.  The sreatoest pavent and student interest in and support for Social
rudies was empressed in those schools which have successfully implemented a value

and inuiry oriented program.

(1) Pecause pavents are not very familiar with the Social Studies programs,
vieir imprecsions are quite vague and their recommendaticrs are general rather

specific.  Some parents, of course, deplore the demire of history and geo-

wen Moty £EM L 4vained meademie thought. Others, however, applaud the

Ghatio upon centenperary Lssnes and express pratification with their youngsters'

corcrne with present-fay affairo. A1l parents advocate "more Canadian content".

(v)  Ctudent reactions are similarly mixed -- though for different reasons.
s trudents derlera the lack of student input into program development and
Ctytees =Yg 1o, ¥apes o tiicnts resent the emphasis upon history and geography
and indieate that they prefer an emphasis upon contemporary issues. Manv students

"poreet ayndrome':  they believe there must be other ways
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of achievine srtudent involvemenr arel promotine individual inguiry.

sl i cabions

(1) e bhad diftienlty finding poarents who wene interested in diceunsingy

hee Soelal Stadles. Teochors also cxprer ol concern over lack of success in

achicvivcs any Lorental irveolvement in the vropram; thev als expresaed doubro
fot ornine the e iraldbity arel feasin ity of such attempts. Careful considera-

Cion needs te be oiven o both vationale and approaches procently used to 111 form

o
1]

Ll tamiliapice rarentn with new g rocrams, 0d to involve parents in aspects of

proproam developrent and cvalitat dor.

Liwtid, DROGRAL DEVELOPHENT

Theo Mastep Piar (froyram of Studies for Senior High Schools Preponding

v Changs) Liots the aims amd objectives of the Alberta Social Studies as 'a

poneral indication of the procesces and content of learning opportunitics in the

aeinl Studics'™.  Hance, the Master Plan holds each tracher and class responsible

Fop detailed planning of Instructional programs (Program of Studies, p. 133).

Local program development is a key feature in the Master Plan for instruction.

We see in rhis prescription at least two basic concepts. Tirst is the notion of
tdecentralization of program development', I.eo., personnel at the local level are
held responsible for detaliled instructional programming within the basic framework
of the aims and objcctiven.

Seccnd, since the Master Plan holds that "schools must assure the explicit
responsibility of cooperating with the home, the church, and other social agencies
in helping students find how to live and what to live for", it is clearly implied
that the community ought to be involved in program development activities. Hence,
orie requirement of the now Docial Studies .o that program development become a task

involving not only teachers, but also students and parents.
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T Mone - fhird unsrrvuctins focime! proscript ion is, iIn fact, 2 device

Coe G eiig tane oo foesvidauas stadent wiiiobe allovied to pursue ot least &

v E o S e tporram acconding to his own cheosing.
. Ce i e wirvh paremt o, studento, anc LeAcnens, We
Dot e e e g ieta e aerivinien cooonioten yiiwn progrig devo lop-
o ; R IRV e e pecard e the orrengihs of
o ce Lot poeoyriin oo opeent dctivities ‘n oche schools we vitited.
[ 0

Syt e ot T e s ered aowide variation in the range of Jocal

faund that in about half of the nin: High

i S S e ST
d Ui, tevel of Social Studies program dovelopment
i IR SO that most of tha teachers were conducting

CLto i sdfition o thelr repular teaching duties, the num>er of
v ey D Tn pronram development may be: rerarded as reasonably high.
we Lenoals where we Found a hish levol of activity in program

reachers. It ccems that

Ceediip t T cvesr o chew jopmers activity de presence of committoed

b Y

Iyie eommitient program deveiotment activity wouls

LY e i omesls withoo o igh level of program deveiopment activityv,

: Lo aiivenens' which zseemed to change the whole Social Studies
ot o ot e Peen students were asked to rank crder major subicets
' fe Gty ool Studiens ranked Tirst or second.

() Nuen i rhe developmental activity was designative: i.c., empnasis

e topical and factual knowledge.

~
o
et

oy e of vl contral Jdemands of the new program is that program develop-
s tecesme A Soint ondeavor -- involving at least teacher and student and,
vreterably, peachers, ctudents and parents. The one-third unstructured time is,

in Fact, a device for insuring that the irdividual student will be allowed to
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pursue at leact some learniangs of his own cheocing.  diewaevoer, we have found

versy T evidenae L0 Do T T VRS PRt AL STLL Nt LSRRI SRR S SR TRTET
1 Qe ol ok el e
(3) A concern gy otned by b o cogchyr T e Taelt ot Tand ling!
sudit long thut, ro ther, oo RIRPE SR crah Lo
doveloprent. Mont fr el W s
Lo o dnorriment .l browlecdee (Prow-bow ) o one Craen dng pYosrans
Lack of posources —- fime and fanetc (the fornor 1o connidered nore
cruecial by teachers);

ool of consultatrive anclotance in program development Activitios.

Inmil il iion:
R AN At as)

(1) Tt iu apparent that many teachers ape interccted in program development

Lo [
but lack expertise in suslb activity. I local program devolopment is o occur
in local schools, provicion nust be made to provide service programs to teachers.

suprested are:
Tn-sorvice prosrams: teachers organirations, Department of Education,
Tacultiocs of Sducation might launch in-service “local program develop-
ment'" incstitutes;

Pre-servies programa: program development ckills might be included as
a part of pro-nervice teacher cducation programs.
(?) 1t iz apparent that many teachers who are willing to bz involved in
program devalopment are nunable te do so because of the lack of time. The time
pequirencnts of program development as a part of a regular teaching load should

bLe emplored Ly administrators and school board:.

MASTER PLAN AND SERVICE PUBLICATIONS

e

The Mpogram of Study and parts of chapters 1 and U of Responding to

Change are prescriptive. These handbooku outrline the rationale, objectives and

topics “o he utilized by teachers for planning their instructional programs.
t b I

Service publicaticns include Responding to Change (chapters 2, 3, 5

5-12)

and Resource Materials for Social Studies. These documents interpret the pre-

scribed program in terms of method~’ -y, teaching aids, and reference materials.

O
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Plidiegs Tt pocoritod tonias and the rationale and ob-
v cedEied Tr tee hamdiboors are cummariacd in this section.
oot proseriprlonn por topies -»n for wach rrade are out-
i i dorors 1o o Fonronding, o Change.
AN ,,,"‘
AP
(17 peosrited ropics appedr 1o be accepred and implemented by most tea-

o e teet. Tn SGecial Studice 10, we found an emphasis on the following
Tons e ion (i arity, poverty, urbandination, consumer problems, national-
Lot i lingsna o,
Gib reoiehers and ctudenis indicated consistently that at the Social
1 1wl ther Fecus on "topulation and Production' and "Change vevsus
e e Coe e

. CRY P N
R W S U 4

Peditical

| rudies 30 teachers were satisfied with the prescri! °d units,
We luded
T fi-

Al Leonomic Syo o

vema" and "Conflict and Cooperation'.

et ional prosvanss Cin the schools visited reflect a high deg:

C1ev oto the topion ppescribed in the Master Plan documents.

teachsrs wore support ive of the content of the handbook in a

Come indicated that the handbook wan useful in providing a

cenerai orientation toward inquiry and valuing; others

indicated usefulness of

: Pl oo Seemise 1t provided content d
Creet 4 medepate Jderrec of coners oo puidel
; e, coaeledd preat!y inothelr
o) e eely ol oreachers, perentsoand
G Lo tee Danadian cccent in Social Srudies
ot imencions of comadion 11
i e Piated in the Progeam of GOt

£ Do

.. H
S SUETIN N

o relovanes orf topios For cbaddento,
" e ogebors wore concerned with tho
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toachors hidve glven

particularly at the grade 10 level.

1. artionlarly the issues

irection; still others because it of-

ines in lesson planning. Teachers
k]

familiarity with Pesponding to Change.

studenty interviewed were very favor-

10, They indicated support for the

srudents are able to oxamine through the

tudies.

serious attention to the question
Some
abatractnes:s of some of the value

concerning multiculturalism,
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bilingualism, recicnal dicparity and forign aid.  These groups have attempted

to mala theoe valne ioemen nove coneroeta: For oemample. the valas foone desline
With multicultaralise was trancformed into a case studv of an appronriate

1 I
Canzdian ethnic creoup (i.o., Huttorites) and its relarionship to the doninant

soniery.  Cuch adaptive offorts are ancouraring.

(1) There 1o come ovidonce teooneseat that the over-all program miv, 'n
Gome penpects, be lacking in prorer cequence. Students in Social Urudies 10,
for cwample, appear to lack the banlc Fnowledge for dealiny with the complex

ioouwes thoy encounter in the courasae.

(2)  Althonsh many rredde L0 amdents spoke positively of the Jwiadiuw con-
tert of +he Secial Ctudies 10 progran, many of them expressed serious concern
about e limired emphacis on Zanada in grades 6-9, in which the program is as

follow::

rade - Historical Foots of Man
firade 7 - Han, Technology and Cnlture in Pre-Industrial Societicos
Grepde 3 - Technology and Culture In Afri-Asian Societies

Crade 0 - Man, Technology and Culture in Western Societien
(exeluding Canada)
Studehts were aot implying roeiection of the topies listed abova: many of them

i appreval of knowing about regions beyond Canada. [Rather, they ware

expresse
concerned atont their lack of knowicedse of Conada, and deplored the fact that
they soeem to know more :Lout African and Asian countries.

(3) Social Studies 10 students and teachers interviewed were in general
favorably dinponad toward: certain of the value issues: urbanization, and high
mass consumption (interpreted an consumer education). However, they were less
favorably dieposed to value issues on Canadian national unity, bilingualism, non-
alipnment and foreign aid. Some students and teachers reparded these as adult
ismsues relevant To some stu'lents (usually the bright ones), but non-relevant to
the interastis of many students. Teachers indicated that in attempting these
value issuec they had not been successful in generating student interest, and
would hesitate Lo ombark on the losues asain.

Many indicated concern for the difficulty level of these issnes. They
were concerned that students lack the knowledge base required and interest in

dealing with "difficult" topies such as national unity, bilingualism, non-alignment,

3io
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() o s e uroae s 1o o canadien hemes chondd Ler malontgi o,

ST e i wtern v tiineualion, patlonal anity, nop-olispment

o T Rt eh mne yerord oo ledng Medule! dounaes) chould beore-
I : Vel 4 et s Tor the difficulty level., In such re-
oo e Do et e e s Fpge corh tenchers and ctudento.
- N SR SLUTOLL

(.Y ¢ e Lrreapth cussestied by oo s was the freedom the documents
ciae ooy temciar planning.  Bvery o oo Jho wac conducting a succesinful
Lttt s ovoycam was faverably disposcd to the valuing and inquiry orisn-
t. Jne teachor stated:

f. ot eonrradic Sens oand limitations, as do most programs. However,

~me seeepts fopanictic and democratic velues. and if one feslc
coav rees 1o omust e piven puided ewperience in the complex task of
it Gecelcion i, fhen one should support this new curriculum. Tt
cuprorred an g definite otep in the right direction, par-
AR Thoeomparicon with the old course of ctrudigs.

v ivten aritique of Responding to Tharfe.prescented by

the 1 or-teacher)

() T . v opeorions to the Haster Plan, Responding to Change, wore mixed.

Teo o Grnatyersiiee sndd uneful in its treatment of philosophv, orier-

L e et tewoon it found it vesue, inconsistent and Dapraciical in
X e apeer L et e owhat teachers considered to be the atrengihs and
Ve et e pent . they were close to unanimous in their opinien that

14 served 1ittle more than to

et el et hat e dooume

apriate to e various courses.

(1) There it nesd for a fnndamental re-examination of the program's basic
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philosophy -- followzd Ly a4 strong reaffirmation or modification.

pocimilar need Top oo omore adequate definltion and des

(7)Y Ther. 1o

of tha Tnquiry and valulng orientation: of the prosram. UYnless these ave hetter

underatood, they will Le pasced off an "jargon™,

(MPLEMEN AT ION ANlD SERVICE ACTIVITIES

Tt following intentions are clear:

That implementation activities be shared by the Department, school

Syoater, and tedcher:
The Lepartment of tducation develops lists of objectives and curricu-
lum outlines in broad general terms. In the school system, and within
a specific schonl, it is cxpected that further spocification of ob-
jectives, content, and processes will be developed. At the classroom

S,
level the curriculum "comes alive', for there, under the guidance of
" It is at the classroom level

the teacher is where "the action is'.

that interaction between the curriculum and the student occurs. In
the firal analysic, it 1s the decisions and expertise brought to the
learning cituation by the teachers that determine the nature and im-
pact of the curriculum.
(Responding to Change, p. 50)

That implementation of the general prescriptions provided by the Depart-

ment (see Responding to Change, chapters 1 and 4) be the responsibility primarily

of tcachoers:

In planning and implementing the new program in social studies, a
trachor's primary concern is an understanding of the theoretical
basis of the curriculum and of teaching skills for implementing it.
To achieve this understanding teachers will need to participate in
activities which foster their professional competence, such as in-
service meetings and workshops, study groups, visits and discussions
with other teacherz. The reading of current professional references
and periodicals related to social studies is recommended also.

(p. 50, emphasis added)

That Ffamiliarity with the program initially be achieved by means of

conzeltants, wort chops, and the hordbooks.
That activities be provided by the regional offices, Department publica-
tions, A.T.A. specialist council, universities, and the central offices of school
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et e ol o bt foneg aned judped them to he more or loss suecaessful

v cone nded that a bosr of Fartors wore in-

Gy hacher Do iative and commd bnont were judgr @ to he more important

g rert L conoml ot ive cerviee in the achievement of success.

a4

() e asked bow famillarity with the intended program was obtained,

id tihat workshops conducted by teachers who had

coperes e beer intervioded
Gy bnplemenyod The progran within their own classrooms were of most

Vet e ee Leaciers interviewed were, on the whole, complementary about

st Lt b Provineial Socoial Studies Council to promote the implementatiocn
S pesw oporran. ony beachers rarcicipated in workshops, institutes and
Cioie af ronforenc s beld Yo the ATA rrovineial Social Studies Council.
() Twweg commitment and group getivity seem more productive than i "ividual

gt aerivies.  Those schoels in which the program was implemented most

I |

T e hadh a Cocial Studiens staff who were committed to change and worked
int planning.  Theoe teachers perceived themselves as being in
e Wit s coeon Caclal octadier philosophy and set of goals for thoir de-
rrrnen . Thoy Golntiy Llanned and evaluzted proprams. Continuous collection
sl LocllinT i resourcs matepials, cuch a5 newspaper and journal clippings, was
e PniTity . Those teachers all arrend that it was possible to im-

e ST MR O ASRR R A B A7 el Froup commitment and activity.

(W) hweesosn ful implomentation Doodue in part to support provided by school
e i ion. Thin cgport inonot only tfinancial bur philosophical. In the

el whiel rvideneed the greatest degree of impiementation, all of the

tx
~

Ve hiers mered fvead ihe principal as understanding the valuing
eioniarion of the program.  These teachers felt that they

Potrative curpert for o conbinuous program and resource development.

() Libearians appeas 1o b ey individuals in successful implementation
Crot e an bermtand the conlnoand rationale of the prorram. We found that these

Loy ane ot fee o pert Joelal siudies teachers, primarily by clipping and

ne marerial related enpecially wo the grade 10 value issues, putting teachers

N

b |
v

i contacs with enrrent multi-sedic material, and working with individual students.
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The library rather than the olassroom L:oa foeal point for many teachers,

(lOr 2 10

(1) Toachors ara most aritical Toth of the initial implereota! fon progeam

anet o vhe follow-up cervice aetizities provided by varioun apencies.

(70 ene Cageners pomain Litter Lo they wevre encouraged to become in-

yolve! In the early pilet tecning -- enly to bo lenored in the subocprent imple-
Y ; ’ . t t

mentarion propram.  Sthers e cpitienl fecanse they Taow thar come pro-tooting

wt Jdotee o—= bt they are e 1o o Loarn <ngthing about the reoanlte. Utill others

was made Ly oany ageney to belp them Mset started”

ool neploctad Docause Lo
on the fesd preocram. And it othern, younger teachers, are aritical of the

Paculties of Lidueation for net propariong them to deal properly with the programo

when they first entered tne profe:
(3 The waluing and social Lotricn ctance of the progran has not bheen im-
Slement-ob by omany teachors,

(4)  ineffneriveness of the ioplementation program has had significant ef-

foorty.  Toachors who do not fulty comprehend the new program and have not "inter-

nalized" 1to [ hilorophy, orientation anl objoctives, feel inoecure. In their in-
seenpity Fhev demand more structure, more history content, and prescribed tewt-

Lhooks.

(5) tHow that the programs are under way, teachers remain critical of the
support services they receive.  Thev allege that the Department's consultants
are not very helpful to them 1 coping with the program. They judge workshops
sponsored by Upecialist Couneils, the Universities, and the Department to be
virtually uselesas.  And they contend vhat seme offorts to provide service (notably
+he develorment and distrilution of unitz) are dysfunctional and in contradiction

to the philosophw of the program.

(1,) D to unnueccesstul implementation, csome school districts and cervice
ageneiens (eencultants and the specialist council) are making available unit plans
to teachers.  This trend is perceived by some teachers as belng contrary to the
intonte, raticnale, and Ciexibility =7 Ahe proeran. Alno, the qmality of come of

these units iz questionad by teachers.
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e ver initiat jon, a second phace of impiementa-
Pien cot vitios sweas to Lo warranted.  The sceond phase should not, however,

Sl e T Tl Tope Inorerd, new ways chould be sousht to "opresd" and in-

i . . IR L, . - . . o
[ LU lev o e T ey e Tact LNy,
CTon o e vgevan ' chi b anhiiend pocirion oL nloiny fao-
oo e T e s e s T npyle ins neods to forns non

cheert, Bl ne oo o0 waulae oviopted propramec . and alrtermative

Depe v Ememino vt bew e chous o0 in=servicing could be attempre: by
Voolerae.anyoccanpde oot by have Leen succensful o o lementing
ooy oesrr oL Do i e Do tire In ordder to work with otten schoois
whlch ier e een lnvited,  twor o a period of two or three weeks such a tea-
oo Do It ates e pren S v aehers to develop and implement their own pro-
SLe Decleert ot Lnuiry, ideas For orescurces, nd alternative ways of planning

Poroanon Dowe taping wale incuen would be shared by this joint activity.

OO0 T T tries of Hducation should re-sxamine thelr role 1o determine:

coomany heeginning teachers regard so much of their ewxperisnesc

freonher Faculcy of Sducation as irrelevant;
. ey coinld e lp prepare teachers to cope better with the new
NSRRI e HaH
A S micht ald in the vrofessional development of practicing

chould re-cmamine its own service role to determine:

Wi consuttonte are not viewed as helpful by tenchers;

int in formative evaluation;

Tootems Trowicir oot teachers, particularly in rural arcasn, Yo

recoturees materials.

o oo Cltuntion, methods need to be devised to help teachers develop

Coocwnsoands witiin corroanawork of inquiry, valuing, and student Lntereto.

SNTTRUCCTONAL FESONRCES

The weercs of “he Socjal Studies program depends upon availability and
appropriatencuss of a variety of instructional resources. Value clarification and
O
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inquiry are related to the extent and quality of materials and

Ot

~twadent . 3~'~~.:1)-:)rulin,: fo Clhunge states aleardy the

tadies propram requires a wide
sinple texthook wilt do.
foappropriate print materials such oo roforenoe o
y will
weadine and vertal learning antivities the
matorials ouel as Filme, Filmoteips, clideo, nietare

i facts and neodels. (ot

The socind Pange

PoLOUCN S,

noew
Hioo et

i
\

pnowspapars, panphlets and articles.
¥ thyon,

S 21T R TR IE
RO
e CONU L Ge 9 -

RLOOURCTS

SVATLABLLITY OF

rhan

(1)

I many ochools visited, it was apparent

Leon made ainoe the astablichioent of the new Cocial Studies to

timnal resource acnters,  dWe

irhan comeosite hish cchools) a special Social Studies Inntruc

DSenter nas boen ot

comprlon.  Both nrint and non-print materials are housod here.
: i

of such a4 center is rsoenerally a cooperative venture involving,

heeads , school and central office administration.

in these centors we found the Following:

PEOUNCED
w11l
. v“'r ‘.,

ide

o, dlagrams, tares,

tional

1ished, unnally housed in the Social Studles

3.

deital wtilized by

are to occdpy:
of inavracetional
2 variety

teegd

, pericdlcals,

neod Lo enric

cooof audio-viau

concerted cfforts have

develop instruc-

have found that typically in large schools (euy.

Re

N2

source
teaching area
The establishment

jeachers,

1. multiple sets of print materials;
i3, colleations of wxeroxed articles:
iii. oimulation gamesy
iv. selected sogments of kits (e.g., from llarvard Social Gtudies
Program, Anthropological Curriculum Study Project [Chicago],
ienton's Inguiry Program, Sociological Resources for Social
Studies, etol)s
v. videotapes of selected TV programi;
vi. audiotapes (cassettes)/Filmstrips/slide sets
vii. others.

Coneerns

(1
only a few (one to three teachers),

structlonal resource center.

was generally lower than the holdings in urban composite schools.

raises a concern for equality between urban and rural schools.

321

O

ERIC

Aruitoxt provided by Eic:

The smaller schools where the Social Studies teaching staff numbered
we found the classroom itself to be the in-

The quantity of holdings in these smaller schools

This situation
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Library holding:, particolarly in the rural

gt to o rul v -racource program. o

pOTU

Coien el cuch moeeasines as Time, The

such oltuations we

nchooln vicited, arce not

{found

Plain Truth, and tvo

Ponei 1y on

() Crade 10 Lo rhe couraoe repeesenting the
. itons o orapst it e Yhics eograe, todchors need

2RI iy panee. Teachers Find that much of

AT AT

.
v ey
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listing conld ine]
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cecongeendat ion found in kesponding to Change:

rreatost
materials
the

tienroret o
POVerlY

address

problem.  Beeaunse

sultable for a
material available and

urhanization, mass-

fen, national unity, bilinpualism, non-alignment, cconomic autonomy,

irn 2id) are not always readable by grade 10 students.

And stndents were concermed about the lack of Canadian

sources, especially of non-book
available for the major value issues of the program.

ses, or even suggestions.

43111 a manifest nead for methods to implement the following

Unfortunatelv, school budgets generally restrict the annual funds
vailable for the purchase of this instructional material . . .

of teacher:s
to coordinate their efforts

FouUpns
i advantageous

esource Contres may be established to make

.:ting, and erpanizing the resource materials.

in a school or in a school system should find

assessing, accumu-
Social Studies
more materials avail-
system.

in

(p. 50)

ALTe for All teachers in a school or school
Toactera in schools where o e

Trowen i arpear that o othor teachors

b centers and how o clire them among schools.
ATDROTETATIENLSS OF RESOURCES

The new propram has given impetus to the development of new and better

rosouree materials at all levels.

dinpesal »f oo adents.

materiar s an the
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Strergtin
(1) outaining qualisy vvoonrecs io not nearly the problem it won five
vears oo, We tound thedt teachers and liheariann have built up over e oo l-

foctions ot loctive tool o oand [Dbes pelovant to all erade Levels.

I (R B

(1) A& meter pronlen S0 madntainig curren: pesource o erials for preade

P T material o avat el fvon the Nat benal LLm Board 1o ooften 10 Lo 1N vedars
e, ned therefore not onlivels appropriare fer o dealing with "perplesing value
n

P L Vaeing contenpor s daneeiian anciety! (Recponding to Chanpge s r. W) Where

ooty et cie oyt s e el and up=to=dote v Found that teacieers treeaw
Pl et b T e s Doy eeanue of v time facteor involved dooconctinon-
oo dv o boe g i eonteniarry mriorial o sonee beosciern have interpraoted the prade 10
oty e s trtin e peeioned contamt of hiceery and/er poopraphy.

(20 AU i o ool there wan comes siudent complaint about the olbolete

(7)) Matorials reprvescontin g variely of viewpoints on political and necial
inecen are not sonerally ia evidenes. Teachors and librarians in omaller schools

Packed intfoenat jon abemr thee onpees of el materials,

Implications

(1) Come of the conenrns indicated in this section call for major undertak-
ings in the Jdevelopmeni of instructional reoourcezs. N.TL.B. filmg and T.V. shows
are produced primarily for the vicwing public, are designed to give information,
and place viewers in rhe otance of recipients.  TPedagogical needs may well demand
a different approach to Film production. However, such undertakings would require
a large finencial and human roesources commitment, and appear now to he beyond the
capabilitics of any lacal program development group. It appearc that the Depart-
ment should identify these resource necds, and explore the possibilities of funded

resources devolopment activity.

EXTENT OF RESOQURCE USE
Teachers, librarians, and students were interviewed concerning the extent
NS
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~f inereasing use of multiple resources in voclal

TR i vyt i Crerhere inoonr visits didowe enconnter tedacher roiiance
w s oy e eendy of any nnit.
L ettt b1 e trede e ape uzed celectively.  Teack
) st b mre e e wniet ame rolated te T'O{,),.LL'S under study.
. ; TR cruveests ot
w1 e pe pees o f conmunity persons, institutions, and
v Cv i rhouls tes e, idersd an well in planning the irutruc-
T CE I R VE AT S Uhe uoe of speakers. Fleld trips, interviews,
Ciepeers ol by the dnvolvement of students in communityv proijects,
el Cadien clasoroom can draw upon community resourcern for

(p. 50)

‘ cor camined, we had to eonclude that students rarely utilize any
- w panioad i1 vhe olassreoom or the library. Hon-print data sources
: cmces ueslocted even in the one-third unstructured portion of the courses.
C A i motoriois are e lng produced commercially, many teachoers
(: Ln "o ocmiall copters) are unavware of them. “imulations, televicion,
- o tit . and pesters are nolt extensively used, cvcept in the largest
! H [

QO
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o5 sels

‘here tonds to be an emphasis upon cla o f

Come teachers recommend that textbools be recom-
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CROURAM BEVALUATION

Fesponding to Changee soprests that:

AL too often 1t (ovaluation) is seen as if v were only reasurement
-~ a way of det omindng marks, grades and ceedits. However, when
cvaluarion ln more broadly viewed as feedback . it resondates throuph
oversy stagoe of the educational process and contracis the noest utep
in a1l onr educational decisions. (p. 59)
Thie ohjectives of this continuous evaluation "feedback' are to improve the pro-
mram, the allocaticn of resources, and the performance of toeachers and of stu-
dents.  The role of evaluaticn is thus perceived by the Department ac primarily
formative. We attempted to determine the extent of formative evaluation under-

taken by teachers during local program development and by the Department during

Provincial piloting of the program.

FORMATIVE EVALUATTON IH LOCAL PROGRAM DEVELOPMENT

Strengths
(1) We saw a variety of evaluation procedures being used by teachers. For
one instance, students were encouraged to share responsibility for evaluation

through self-evaluation.

(2) No students and few teachers wanted Departmental examinations. Thoge
who did wanted such exams on an optional basis. Parents, however, were generally

.

in favour of centralized examinations.

Coneerns

(1) Evaluation focuses primarily upon knowledge objectives, there is prac-
tically no evaluation of skill and affective objectives. Teachers expressed a
general concern for both the desirability and feasibility of evaluating '"wvaluing

processes'.

(2) FEvaluation is defined by teachers as measurement of student knowledge
and achievement. Testing thus becomes an instrument of social control by the

teacher.

(3) A variety of evaluation methods, as suggested in Responding to Change

325




319,

(;. v 0=62), were not evidenced dne the programs we examined.  Written reports

Lol s tostn wers rhe prioaey means for attributing marks to students.

(1) Cormmon o lassroom ovaluation (testing) practices should be examinud

noreras of the underlying Interestsoand assumptions.

(') The: turpiculum Branch conducted a series of pilot tests for the courses
fmp lemented. A mator aln of rhe piloting was to assemble evaluative data for the
tppose of making revisions. e found several teachers who were involved in pilot
rostine:; this we take as evidence of the sensitivity of Curriculum Branch person-

el b the need fo be in touch with reachers during program development activity.

PRI S

(1} ilewever, it appears From comments received from pilot teachers that there
v no planned program of formative ovaluation. This lack of planning may be the
yoason why come of the pilot teachers were not called upon in any serious way to
supp v evaluative data for progranm revision. Because of this failure to follow
“iaourh, pilot teachers tend to have a negative attitude toward thosc who initially

prquented the pilot activities,

() Lack of any planned program of formative evaluation during the phases of

“he propram has allowed the program To evolve in many diverse and unmonitored ways.

(3) There is concrrn ameng some teachers that there was insufficient time
san betwaen program devoelopment and Province-wide implementation. -It is felt by
these people that not sufficient time was allowed for satisfactory revision of the

L

proprams following piloting.

Inplications
(1) Tt would appear that, in future, a formative evaluation program should
be built in with a program development activity.
326
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St trators K L 1 1 2 1 1 9 J

Classrooms Vioitod ’ A 3 2 0 3 1 1 3 15

Lilrary/RMecources 2 1 1 1 0 1 1 3 10

Stadlens rroatoato 11 0 2 0 2 1 Ly 0 20

—_—
Inatructional Frograms

Faamined

0 4 2 ? 1 10 6 1 26

Lirrarians 2 0 1 0 0 1 0 1 5

Toachoer Alds 1 0 0 0 0 1

Others 2 2 0 0 0 0 L

—

t

Instructional Madia Center 1 0 0 0 0 1

Hat

Edmonton Separate
icine

21.4.75
Edmonton Public
22.4.,75
23.4,75
Mayerthorpe
25.4,75
Ponoka
28.4.75
Innisfail
28.4.75

Black Diamond
29.4,75
Calgary
30.4,75

Med
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neluding Loeal program development)

Strengths

(1) AL all levels there is evidence of the interest, onthusiasm, cnergy

and indead the Adedicatien of @ subsrantial core of teachers committed to making

the new Droprdm Hork.

(9% Ar wome levels (notably Divicion: T oand TV) ctudents are aet ting o

quality prosram net herotofore possibla.

CoRnooTng

(1) Programs are often tos lesipnative -- urressing historical, peorraphic,
o other "facts'" +wia traditional teaching techniques rather than inviting student

inquiry and valuing.

(7) Trachers are making almost all proyram decisione -- with virrually no

student or parent involvement.

(3) Units, however generated, are often abortive -- poorly patterned, some-

Irplications

(1) Attention to teacher selection and education, both in-service and pre-
service, is very much indicated. So also is the role and availekbility of con-

sultants.

(2) IFf teachers are to be program planners and developers, they must be

given time and opportunity for these tasks.

Q 9 (
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MASTER PLAN AND SERVICE PUBLICATIONS

(1) Teachers penerally approve the freedom and flexibility of Master Plan

dmcuments.

Congarma

(1) On balance, however, teacher reaction is unfavourable. Responding to

vhatpe, for example, is regarded by most teachers as "not very useful'. Experiences

in Deoision Making is criticized broadly on the basis of readability. jargon, and

VATUenans .
frmlications

(1) T+ iz generally felt that service publications need to be reviewed and
revised with a view to clarification of philosophy and intent, simpler and more
neeinet statement of ideas, the provision of high quality sample units, skills

development procedures and valuing strategies.

PROGEAM CHANGE

. ,
Strenabnn
e

(1) This has heen most effective where group commitment and involvement have

emn Fosiersd through system provisions of various kinds -- released time, work-

Shopn, Cloecumentary and ot Loy renources.,

Yy g .
Lona2rrn
——

(1) Many. coevhape most, teachers have not truly grasped the spirit and intent

OF the pew prow oo, nov clo they ovinee the sensitivities and skills necessary for

(1) Change muat e systematically planned, with sustained support activities
ranving fran pre-service education to in-service education (including workshops and

inttitutes), rogothep with easy access to resource materials. A second phase of

330
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YT. TINTERVIEW PROTOCOLS

THTERVILW SCHEDULL (TEACHERS)

structional Programs (Teaching/Pesonrce units)

¢y, s, 11, 13, 14, 19, 16, 17, 17, 20, 1)
Lowes your program emphasizo:

YiLtory?
interdisciplinary/multi—disciplinary?
cuploration of feelings/values?
rhallenze soclctal issues?

student' involvement in community?

orientarion to D/A/T?
Canadian content?

prescriboed single text at each grade?

oncerns

aoommendat iona

ey (173 time) (T30)

ecord of Top

Ape racords hept?
Continnity
Trananiosion

oncorns

Caconmendations

‘neal Program Development

e reachers (vou) asasumed the responslibility
L F rpanslating department prescriptions? '

2Lk

iizve local teachevs been involved In trans-
lating interasts of new 5.0, programs?

How: during school time?

e 332
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RVIEL S0 ULE (CTeaACHERS)

s tile s2hool a common set of §.5. objectives?

e obj ~ives stated pehnviocally?

¢ pro viss vbased upon contresersiat isgues?

o are iroolved in goal sesting?  heme, church,
studencs

"

o are iaveclved in development of instructional
materials?T  hone, church, studer

=)
o
n
<
[§)
i
(&)
T
0
fi

o are 1uvolwed 1 nc oo
activitcies? tomez, church, studen

ncerns

coamendations

£)
espondirz to Change/Zxperisucaes in Decision Ma
ograms of study)

(O3]

er Plan (T6, 10, 3%, 35,

-~

find documents easy to undwrsitanid
- clear in idea presentation?
- suitable organization of contznt?

- flexible/broad in content?

Overall value to you.
- usefulness in teaching?

- usefulness in program devalopment?

:ommcn@gtgons

/

liarity of new program (T32, 40, 41, 42, 43, 44)

iliarity obrainad from whom?

ai
(i.e. coasalzants, othier teach=»rs, sorkshops, etc.)

> moot Lelpiul ln you becorming familiar with:
resoursen and materials?

€y ¢
o 3¢33
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RN LR A0 DUELE (TEATHERS)

viary)  ueefulness of souEple unlts
croran development.

'

5
Y

(t
.
o]
¥
1]
ool
[
-
1=
@]
Ui

wrructional Feosources (T33, 37, 39)

- availahilicy?
- appropriaten2ss?

- how well used in class?

Concerns,

Recommendations

ormative Evaluation (T29)

- during local prograa developmant?

- duric: provinciel piloting?
o3

Concerns

| 334
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[TERVIEY SCHEDULE (STUDENTS)

Intervicwee:

[astructional Prowrams

- What is the emphasis in social studies? (4, 3, 9,
10, 21) (Yasc, Present, Future, Canadian Content,
Human Valuws, Feelings)

- Do scuool=z t=ll you what te balieve? (5, 6)

- Controversial topics are expilainzd in Social
Studi=s? (12, 13)

- Are students involved in community social action
daring class time?

s?  (17)

udents, Church)

selects tuplcs f[or socia
.Toachers, Parents, Schoo. Roard, S

~ (1

- Wwho is iavolved ia plaaning social studies goals?

lcarning activities?
(18, 19, 20) (rarents, Church, Students)

-~ Does social studies give students opportunities to
act upon decisions made in their studies? (23,
21, 22)

- Does social studies cause students to change their
actions in daily lLife? (24)

Comment

Recommendation

Evaluation

- Should there be Departmental Examinations?
Gd. 9?
Gd. 127
(7)

- How should progress in social studies classes
be reported?

(16)

Conment

Recommendation

O
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[LuTERVIEY SCHEDULE (PARENT)

2, 16, 17, i, i3}

(Populas ion congrol)

it doring classtime?

- t.ottre g prascribuec rextbook? ()

)
©

- [es vour school nave a statement of purposes?
2
Comment

Recommendation

Implementation

- Are you familier with the new program? (14)

- Where did you learn about it?
(teachers, child, school program)

- Are parents informed about their students programs;

if so by whom? (Dept. of Ed.7, H.S.A.?, School
Board?) (23, 29)

Comment

Recommendation

3306
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[HTERVIEW SCHEDULE (PARENTS) /
Interviewee:

~Crading
- Should Departmental exams be held? (11)

- low 1is progress to be reported to parent?
(interviews, grades, %, written comments) (23)

Comment ) N

Recommendation

337
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