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FOREWORD

DOLLARS AND SENSE i the nesult of an idea born in a meeting of the
Region IX Federal Community Coordinated Child Care Committee, eartly.

1974, .

In those days, we spoke of "Industry-Supported Child Care", and the

need to assist industries in understanding the concept of support and
the proper program and facility design for the various age ghoups of

childnen. ' p

The Committee assdisted the:Nevada Chikd Care.Services Division in ob- |
(Aaining a $30,040 grant from the Office of Chitd Déevelopment, Human — n
“Development, Department of Health, Education, -and Welfare, to accoiffz’
plish the 5o££owéng:“ ) : y

To conduét a study to test the feasibility of pnouiding“chizd
care and youth proghams through a system design, for employees
0f nesort hotels...and the primary union involved with hotels.

To identify the variables that exist in the workings, thought
processes, and follow-up procedurgs refative to the development,
construction, and operation of a program for employee's children .
from the viewpoint of management, union and employees. .

To develop a sys{em design involving*facility and progham, nepeat-

able fon other "industries", with a built-in evaluation system, -
°  with-benegits to management, employees, all children's age ghoups,

union, and the comnunity. N . :

The' Committee seemed o be pantiﬁuﬂanﬂy intenested in a "How To" booklet
for industrnies considering support of child care; this was to be used

Nationally for the promotion of the concept.

As oun State-wide Union suwrvey progressed, we discovered the need for
additional information: - , . :

I. A Clark County general population child care needé assessment:

CLark County hdh 56% of the State's chifdren population.
As we suspected, nesponses from’ the general population
varied from nesponses of a primarily empLoyed’ population
(Union Swrvey). ‘ PR

Comparison of the Union Survey (Consultants: Youth Systems,
Inc.], and the CLlark County Survey (Consultant: Janet Bubnis),
can be found in Appendix A.' ‘




1. A system for measuring "quality" chikd cane:

"Quality Chifd Care" is.a tenm frequently used and ranely defned.
If we were o expect employers to support quality child care, we
needed a definition and a means to measure the criterion within
the definition. B

We could have simply stated that the progham and the facitity shoutd
meet the Federal Inten-Agency Day Cane Requitements. Having viewed
some’ of the programs that met F.1.D.C. requirements, we §elt that
such.a statement may skirt the issues of cost and caregiver com-

¥

- petence (the fatter being our primarny concern).
We chose to develop a system fon tnaihiﬁg careggtvers at all fLevels,

and for asdessing thein competence -thereafter. ~

Owt Consultant in this endeavor is Penny Royce. Fon over a yean,
we have worked.with an exciting Task Force consisting of earnly
childhood development personnel from Nevada's proprietany centens;
State Department of Education; University Departments of Home -
Economics and Fducation; Community College Division; Headstart.

Our definition o4 quabity child care is simply:

"Quality child care means that children are in a Life-4afe,
devefopmentally healthy environment, with caring, compét%gf
carndaivens.” ) : S :

Each of the three generalized criterion are addressed: in our
"Accreditation System." "

The initial assessment system Lis 5ound in Appendix D. We have since
» tested the System and are making some changes. Interested persons
may contact us for the final product. -

ITT. A study on the cunrent proghams of "industrial chitd care" through-

‘out the Nation:

1t was within this study that we discovered a difference £n semantics,

.and the need to change our thought proccsses from gactory ox company-
based centers (that s, the common conception of "Indusinial Chitd .
Carne"), %o the many varied methods of employer suppont of chitd '
care. >

o Owr fins finding was that some of the most widely Lauded ccmpanies

- for "Industrial Child Care" did not feel that they §it the name at
all. Fon example, all of the previously wnitten material in our he-
views neferred to Pofarodd and Contrnol Data under similiarn headings.
The Pofaroid Conporation views thein progham ay a "seavice” 2o Low-
Ancome employees, and the Controlf Data Corporation views thein pro-
gram as a "Community benefit"; yet both Conponations are "employers
who support child care." ~ ¢ ,
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Jur second finding was that we could not in good conscience develop
a system design for a facility and a progham that would be effective
for everyone. No two employcrs apphoached the need for child care:
for thein employees' and/on community children in exactly the same
way. Even the companies within conAolutw.m& varied in the extent

of thein suppont.
Q

It then became oun purpose to exhibit the nationales and the methods
0§ various employers throughoutithe Nation, and to establish the
common denominators and criterivn forn their success.

Because of the Limitations of time and money, we have used one ex-
ample for each method of support. AL that, we do not purport to
exhibit all possible approaches to supponrt.

As we dtate in oun promotional brochure, "For every U.S. employenr,
the/w.hmay be a different way to invest, if the employen canres :
enoug

Our System Design, then, 4is not a "What to provide" design, but a
"How. 2o decide what to provide" design. Ue found that every employer
will have a different approach because of the variables among the
personnel; the amount of funding and personnel nesources within the
community, the employen's budget, and the degaee of employer commit-
ment %o the needs of ch,oEd/Len &

The body of the f§olLowing repont, Chapters one through four, addfcuéu
the subject of emplouen support as it nelates to any U.S. 2mployer. The
nepont discusses the present nationales, the methods, th(dwtww. 0§, and
the procedures fonr, . empLoyen-support of child care.

Rathen 1 ewhelm you with a voluminous neport that would probably
be shefve. . .2 have attempted to state our case as concisely @s possible.
1t 48 fon this neason, that wz have appendaged the suwweys forn those of
you with special internest areas. _ ¥

We hope that DOLLARS AND SENSE will give you valuable insight into the
ways an emp!_oym can make that special investment in today s chitdnen. . ...

and tomouow A Leadens .

iii » i © >
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WHY EMPLOYER-SUPPORTED CHILD CARE MAKES SENSE........
o ‘ .
In this year of our Nation's two-hundredth birthday, it is natural to

reflect upon our history, our progress, our present state, and our

future.
|

To Took to our future, we must examine the state of our Nation today,
and the status of ocur Nation's future leaders..... our children.

. One out of every 4 children in the United States 1ive in families
~with incomes below poverty level. 1 /

. Between March 1970 and March 1975, the total number of children
in families dropped substantially, while the number of children
whose mothers were working increased over 400,000 per year. 2 /

. 27.6 mi1lion children in “his country have working mothers.....
6.5 million of those children are under 6 years old. 3 /

. Théfe are just over 1 million spaces in licensed child care
facilities of all varieties (part-day and pre-school includad)

in the entire country. _ﬂ_/

. One in every 3 mothers: of ch11dren under age 6 is working. :_i_/

. Tne maJority of ‘mothers working are supplement1ng (out of need)
or supplying the family income 6y

. The major1ty of working mothers are using informal, unlicensed
child care, or no care ("latch-key" children)

. Millions of chlldren in the1r most formative years (0-5 years)
are 1ack1ng_the support and attention they so desperately need.-

e T s D s T ks s S S s B Y e S S iy S D G S e e W G S e e W D e D e i @ e G . T G W s W G W Gy S ke e WD T s G G ke S W s W G W S G S e G e Gy

* 1 s/ "7 million children llvecln families below poverty line, New
Fact Book says"; Day Care and Child Development Reports,

February 2, 1976, P. 4

2"/ "children of Working Mothers, March 1975"; Summary, Special
Labor Force Report, U.S. Department of Laber, August 1975, P. 1

Ibid.

3/
4 / "The Urgency of Child Care"; Joyce D. Miller; AFL-CIO American
Federationistﬁ June, 1975, P. 2 '

5 / "fThe Realities and Fantasies of Industry-Related child Care,"
T Proceedings of a Symposium Hosted by the University of Colorado
Medical Center, Office of Child Development and Chiid cCare

Project, May 21, 1973, P. 8 ;

6 / "wWomen Workers: Proflle of a Growing Force", Carolyn J. Jacobson
AFL~CIO American Federationist, July, 1974

..1..
-9




Telescope Profile - One State .....Nevada

S

The 1970 Census revealed that:

. 47% of Nevada's women work outside the home (1976
National figure = 43%) . 7 /

78% of our women who are “heads of household“ with
children under age 18, are working (1970 National

figure = 59%) & / ‘

There are 25,192 children under 27e 6 whose mothers
‘are working (vital Statistics Est.) ° .

Thexre are 79, 885 children under age 18 whose mothers’
_are working (Vital Statistics Est ) <o -/

* "73.4% of our women who ate "heads of househcld" with
children under age 6, are working

*Nationally, the number of children under age &, with working
mothers who are "female heads-of~household". increased 71% from,
1970 to 1975. If Nevada's women have followed the National
trend, 'we can safely project a far higher percentage of work
~force participation today of “this statistic alone.

4 1%

AS is the c.se nationally, Nevada's Birthrate has,declined sub-
stantially; however, there would still be an increase in the
number of Nevada children of all ages, with working mothers
(whether the mothgrs "followed" national trends, or not) due
to Nevada s population growth (second highest in the Nation).

deéy's FACT: Two independent Nevada surveys (State-Wide Union,

- ) and Clark County) found that: "The majority of
families use informal child care arrangements’ com-
pletely outside licensed forms of care. Efforts
to protect and assist in,the development of young
children through. standards; training, and consul-- ;

9 . tation with licensed child care operations can
- have only a limited effect, so long as the majority
T . of child care used by local families is completely
" unlitensed." :
1 .
7 /. Ibid.

8 /- "children of Working Mothers, March 1975"; Summary, Special Labor
Forcé Report, U.S. Department of Labor, August 1975, P. ¢ _

.
10




'Profile\COntigggg

! o

Ly

’ P PR

Today's FACT: Over 17,000 'Nevada Children under age 6, with working
‘ mothers, recelve unlicensed child care

Today's FACT: over 72,000 Nevada €hildren of all ages, whose mothers
work, receive unlicensed child care (Nevada licenses
, Before and After- School Care as well as the care for
' . pre-schoolers) :

Today's FACT: ‘"Licensed Child Care" “in' Nevada means that the children

are in a life-safe environment, with caring,’ trained,
s ‘ and being trained caregivers, a'aelection.of"learning

: . and physical development materials, and the proper
. nutrition to develop healthy bodies and minds. It is
not‘always a guarantee for meeting the full develop=-

mental needs of the children, but it is far better

than custodial "care", or no care at all.

»

There are hundreds of other stat1st1cs to quote, but their message is
the same.....The structure and nature of our major inst1tut10n, The
Family, has changed as dynamically as our work force, our economy,
our mores. . . . . '

Judith Helms, in her February 21, 1975 prepared testimony for the Joint
Hearing of the Senate Subcomm1utee on Children and Youth, the Senate
Subcommittee on Employment, Poverty and Migratory Labor, and the House
Select Subcommittee. on Education, summerized our situation:

“"Women will go on worklng regardless of what actions are taken by
this Congress. The lack of access to quality child care w1ll not
eliminate the economic necessity of supporting a family. Rather,
failure to provide quality child care to those who need it will
simply force families to Settle for custodial care. And, it will
be the children who suffer as a result of this ostrich-like ap-
proach we often hear advocated. The problem will not go away by
ignoring’ it. It is not a questlon of encouraging women to leave
home. Rather, women working and leaving home are .facts which have
existed and which continue to increasé.in sp1te of rising unemploy-
ment and 1n spite of decreases in family size."

0ur children are the product of this changing society.....and they are
our Nation's future leaders.

Historicallj, we have addressed the problems ‘of our children after
the damage is done, at a huge soc1a1 and economic cost'

Cmployers throughout the U.S. A have dec1ded to 1nvest our future

now, before it's too late. The1r reasons vary.....from 1mprov1ng ~

-3~
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employee morale and increasing, productivity, to a simple concern for
the Community's Children. Their methods vary..... from providing
quality child care where their employees work, to helping their
communities develop a broad range of child caring services.

* Whatever these Employers reasons dr methods are, their investment in
children can ngever totally be measured in dollars..... but their in-
. vestment makes SENSE. -

12
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WHAT EMPLCYER-SUPPORTED CHILD CARE IS
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WHAT EMPLOYER-SUPPORTED CHILD CARE IS.....

An investment in today's children and tomorrow’'s leaders varies in
rationale and method from employer to employer. We found that no two
employers approached the need for child care for their employees and/or
community childran in exactly the same way. Even the companies within
consortiums varied in the extent of their support.

 THE HISTORY of employer-supported child care dates back to the beginnings
of federal support of child care {since_some employers then and now use
government funds, tax deductions, etc., to aid their programs).

Prior to the Depression of the 3G's, the United States was the only
major industrial country that did not provide some type of federally
funded child care program. From 1933 to 1940, the government spent
$3.1 million on child care and provided services to 300,000 children.

As the United States entered World War II, employer-supported child
care had its major beginnings. "Between January 1941 and January
1944, the number of emplnyed women increased by 4 million. In August
1942, the War Manpower Commission ordered a program of federally
supported child care centers for the children of working mothers in
war-related industries..... almost at the same time, Congress passed

" a community facilities bill, the .Lanham Act, which provided... for
facilities 1nc1ud1ng child care centers, to the same 1ndustr1a1 area." 9 /

The Lanham Act of 1943 provided $51 million for 3,100 child care centers.
One example of employer support was the Kaiser Company s two large
"Child Services Centers". The company built the centers to provide’
child care for company employees on a war-time cost-plus contract. They
were successful 24 hour operations, 364 days a year.

At the end of the War, centers were-closed as quickly as they had opened.

"With the retdirn of hundreds of thousands of servicemen to the civilian
job market at the War's end; the doors slammed shut again on women and
child care centers closed down. Now that the men were back, the big
push was to return women to the kitchens and to baby making," recalls
Congresswomar Bella Abzug. 10/

‘ & (- ) N
With .the changes in the economy and the structure of The Family, mothers,
as we have seen, did not remain in the home. Most of them have returned -
to the labor market out of necessity. ' :

In the 60's, thirteen million new jobs were available, and women filled"
over 60 percent of them. Now, in the 70's while the birthrate declines,
the number of children with working mothers increases.....400,000 per year.

9/ " phe Urgency of Child Care"; Joyce D. Miller; AFL-CIO American
Federationist, June 1975,-P. 4

10 / "Woman Power! A New American Doctrine"”; Representative Bella S.
Abzug; Redbook Maga21ne, February 1976, P. 34

R
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Through the years, the federal government has made some provisions for
support of child care/early childhood education programs: The 1962

Social Security Act Amendments; the WIN program in 1967; Headstart; Follow-
through; Title IVA, and now Title XX.

Effbrts by many to achieve comprehensiVe Jegislation to provide for the
needs of children, particularly quality child care, have been lost to
presidential veta, or the opposition calling it a "Communist plot."

TAX INCENTIVES for employers' support of child care have passed Congress.
These "incentives" have no doubt assisted existing employer programs,
butiour personal interviews revealed that they were not considered

part of the primary rationales for support.

The Revénue Act of 1971 liberalized child care deductions for indi- -
viduals (and the Tax Reduction Act of 1975 increased the income levels
of eligibility), but it also made special provisions for businesses:

"A business may deduct, proportionately over a S5-year period, the
expense of acquiring, constructing, reconstructing, or rehabili-
tating property for use as a child care facilivy primarily for
employees' children. Such amortization must be for tangible
property which is of a character that would otherwise be subject
to depreciation. The provision appiies to buildings and equip-
ment, or portions of them, actually used for child care services;
that is, facilities in which children receive such personal care,
protection, and supervision in the absence of their parents as
may be required to meet their needs.

' "this provision applies to a room or rooms and play equipment or
materials particularly suited to the needs of children being
cared for during the day. It does not apply to general purpose
rooms used for other purposes; for example, as an employee re-
creation center during the evening. Nor does it apply to a room
which is =imply screened off for use by children during the day.
Features used such as kitchen facilities connected to the child
care area or children's special toilet facilities could be in-
cluded within the prcvision of the law.

B (1 .
"rhe deduction is permitted for expenditures made between January

1, 1972, and January 1, 1977. Congress plans to evaluate the
effectiveness of the provision during this 5-year period.” 11 /

"A 1969 Amendment to the Labor-Management Relations Act of 1947 permits
employer contributions to trust funds for the establishment of child
care centers for pre-school and school-age dependents of employees." 12/

11 / ”Federal'Support for Day Care'; Day Care Facté; wWomen's Bureau,
Employment Standards Administration, U.S. Department of Labor,

. pamphlet 16 (Rev.) 1973, P. 5

}

12 / Ibid.




"The Amended Internal Revenue Code, Section 162, prepared by I.R.S.
includes day care as a business expense. The explanation reads:

'A Corporation's payments to a day care center to provide
for pre-school children of its facitorv employees while they
are at work are ordinary and necessary business expenses
deductible under Section 162 of the code.....

'The stated purpose of the taxpayer (a manufacturing business
in this 1nstance) in providing the- availability of the day
carea center is (1) to pgpv1de an_ _employee with a place to
send his or her child while at work knowing that the child

is receiving proper care, (2) to reduce absenteeism, in-
crease productivity, and reduce company training costs, and
(3) to reduce employee turnover.' " 13/ -

SUCCESSFUL EMPLOYERS supporting child care seemed ironically tc have
chosen the sequence of raticnale stated in the I.R.S. exp]anat1on
above. Of the employers we interviewed or read about, the major
premise for support was to 1mprove employee morale (and the status

of the children) by providing ' 'proper care" for the children. The
productivity and turnover terms followed, as in a sy]log1sm of either
assumed or ultimately r=~ven conclusion.

"Industries make the mistake of trying to measure it (child "
care) in dollars; look at the people and not at the profit.....
you'll have a satisfied, content emplovee that will really
produce." Verna Brookins, Community Rela*ions Administrator
for Polaroid Corporation made thlS statement to us as her
"personal belief." o

SUBSIDIZED CHILD CARE AS A “SERVICE": -
THE POLARCID EXAMPLE -

Mrs. Brookins, who administers Polaroid's child care proaect calls the
program "a service, not an emp]oyee benefit."

The service is available to income-e]igib]e employees on]y. The employee
submits an application which is reviewed on the basis of income and
number of dependents. Eligible parents pay on the basis of a sliding

fee scale established by the Boston Office of Children. Polaroid
guarantees the balance of cost for normal rates in the area, though

their cost varies from center to center.

Polaroid will subsidize child care in "any licensed facility in the
State of Massachusets." Last year, employees' children's care was
subsidized in more than 100 centers.

13/ "Child Care Briefs" Newspaper; Bobbie J. Creque'; United Way of
America, Labor participation Department, March,1974

-7-
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The service is not'part'of Polaroid's public relations to recruit
employees; "it is listed only in the employee brochure. " :

»

"It isn't done for Polaroid's benefit, so we don't publish costs and
reports. It's done because it's needed."

In mid-1976, Polaroid will puf together a report reflecting among other
things, the effects on turnover, absenteeism, etc.; the report will
not be made public. 3

" (Our) policy is to encourage husbands and wives to work together.
..... to facilitate this policy, the Company has stimulated the
development of the Child Care Center. Consistent with current
research in the field of management, Abt Associates feels that

the day care center as well as other amenities...facilitate good
morale, higher productivity, better relationships among staff, and
so forth." LY .

COMPANY-BASED, EMPLOYEE-SPONSORED CHILD CARE:
- THE ABT. ASSOCIATES EXAMPLE

The above policy ‘statement came from an interview at the Cambridge,
Massachusetts based research firm of Abt. Associates, Incorporated.

The firm's only directnfnvo]vement in the Center is the provision of
rent-free space withia the company building.

“Children's Village" is the name of the norn-profit center, which relies
heavily.on parent involvement and support. It is governed by a board
of 7 parents and 7 staff. '

Fees for the Center are high, but our consultant felt that the fees
reflected the high caliber.of care. The fees range from $59.00 per
week for infants 3-12 months old, to $49 per week for preschoolers 3-5
- years old. ) T )

The facility operates five days per week, 8:30 am to 5:30 pm. The
children receive nutritious meals and snacks (kitchen within the
Center).

Children are grouped by age; each group has specific physical and
curricular areas and varying staff/child ratios:

3-12 months..... 1:4 ratio
12-24 months..... 1:5 ratio
2- 3 years..... .1:6 ratio
3- 5 years...... 1:7 ratio

17



The staff works diligently to promote individuality and variety, but
to problem solve as one united body with one primary concern..... the

children.

One good example of group problem solv1ng is the fact that all staff
are paid the same salary..... $5,600 per year. Because of budget
priorities, the staff decided that wages should remain a fixed variable.
After working under this system, the group concluded that placement of
staff with respect to type of job is much easier.

-------------------------------------- Y I R R R R N R I R I A I R A N N A N )

R

. "For each student teacher the Center employs, a free course is
given to any employee of the Center."

'EMPLOYga EMPLOYEE GOVERNMENT, COMMUNITY CHILD CARE COMBINATION:
THE. STRIDERITE EXAMPLE

" Striderite's Child Care Center is located inside the Roxbury, Massachusetts

factory in a converted off1ce space area.

It appears to be an exce]lent examp]e of a.combined effort to support the
needs of children.

The Center is a separately incorporated non- prof1t organ1zat1on The
governing board cons1sts of

3 company representat1ves (the Director of the Center counts as one)
3 Community representatives -

3 parent representatives

2 staff representatives

'“Children s Center" receives 1ts dlrect funds as fo]lows

1} The employee using the Center pays 10% of . his gross factory
income per week as a fee ($10 minimuni, $25 maximum)

2) The Striderite Char1tab1e Foundation pays the remaining portien
of the fee (the weekly fee is $47.50 per child. The Foundation
has c¢civen over $100,000 since 1970)

.3) New Careers (Federal program subsidizing émp]oyees wage and
paying for schooling).

4) .U.S.D.A. Lunch program reimbursement

5) Department of Public Welfare. The Center was established to
aid the Community; therefore, the Department pays the $47. 50
per week for eligible ch11dren

The Center. enroils 30 children, 15 employee children and 15'community

. Children, giving them a comprehensive program covered by the fee:

-9-
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1) T:Sﬁstaff/child'ratio (chi]dren's ages range from 2%
_years to 6 years)

" 2) Nutritious breakfast, lunch, snack
T3) Dénfa]‘care for each child
| 4) Mental health services
5) Family sociA] sefvi;es
 6) Regular field trips

Free consultants include a Pediatrician, Mental Health Consultant,"1
Auditor from Striderite, Industrial Nurse. The Dental care is provided
by Boston University. _ -

The Center uses paid staff, free consultants, volunteers, work study
trainees, student teachers, N.Y.C. aides, and so forth. The arrange-
ment of providing a free course to any employee of the Center for -each
student teacher in the Center, allows the regular staff the benefits of
higher education. (Two of the employees obtained their degrees while
working there). o ) -

Children's Center is also responsibie for providing guidance and coun-
seling on child-related and family-related prodlems for all the
Striderite employees. -

cccccccccccccccccccccccccccccccccccccccccccccccccccc
i

"our Child Day Care Centers work because labor and management both =
have given them such high priority and such intense commitment,”
states Sam Nocella, International Vice President of Amalgamated
Clothing Workers of America in their brochure, "We have seen the
future, and it works." ' '

UNION AND EMPLOYER-SUPPORTED CHILD CARE:
. THE AMALGAMATED CLOTHING WORKERS AND EMPLOYERS EXAMPLE

-

The Brochure continues, "The idea originated with a European trip by
..... Sam Nocella. Impressed by the effectiveness of European day care
centers, Mr. Nocella returned..... and began the negotiations with
industrial and Union leacers which led to the development of the first
~ ACWA Child Day Care Center in Verona, Virginia in 1968.

"Today there are six such centers in year-round operation (Verona;
Baltimore; Chambersburg; Hanover and McConnellsburg, Pennsylvania;
and Winchester; Virginia), serving some 1,400 children aged two to
six.' . ' ‘ T

"Approximately:75 areé.C]othing'manufacturers contribute a percentage
of their total gross payrolls to a jointly operated health and welfare

19
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~ fund administered by seven trustees from labor and seven from management. .
Today this plan provides care for more children than any other private
U.S. Organization." 14/ _

Our Consu]tant visited the Hyman Blumberg Center in Baltimore. It's
capacity is 300 children, with an average enrollment of 234 children.
The Center operates from 6:00 am to 6:00 pm; 5 days per week and oc-
casionalTy on Saturdays as a service to manufacturers needing overtime
emp]oyees

Serv1ces 1nc1ude a fully equipped Medical Center which provides constant
medical  supervision with regular examinations and immunizations. Trans-
portation and infant caré are not prov1ded

The -Center pays half the tuition and books related to courses taken to
ach1eve teacher certification. _

&y
A11 Union Members are e11g1b1e for the day care services. They pay a
token fee of $5 per week, whereas the Joint Board (Union and Employers)
‘pays over one million do]lars a year in operational costs for all Centers.
(ACWA Union Members pay to the Amalgamated Social Benefits Association
2% of their total gross payroll hours in support of the Center and
other Union services).

The Centers are non-profit'and realize some additional monies (return)
for their Lunch program (USDA)

Because of the economy- (recent member 1aybffs), the Center is now ac-
cepting community children at $25 per week.

In Chicago, the Amalgamated Child Day Care and Health Center opened
in ‘March 1970. It serves 60 children. (Another one is probably in
operation now). "Under the direction of an early childhood educator,
the Center'offers a complete range of educational, social, medical,
dental. and ‘nutritional services without charge to participating
families." = 15/

N

"Like the Union's other services which are free for its members, day
care is paid for out of the funds of the Amalgamated Social Benef1t<
Assoc1at1on i -

"The...Associatioh-is a trust which was established through collective
bargaining between the employers and the Chicago Joint Board.....

The empioyers under contract with the Joint Board contribute a per-
centage of the payroll into this fund." 16/

° B S : ;
14 / -"The Urgency of child Care;"Joyce D. Miller; AFL-CIO American
Federation.st, June 1975, P. 7 .

15/ 71bid.

16/ "A Union-Sponsored Day Care Center"; Amalgamated. Social Benefits
. Association, Chicago Joint Board of ACWA, September 1972, P. 4

-11-
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"Our Company got involved and has stayed involved because of the
benefits to the Community. -The Northside Child Development Center
is really 'a Community Center," states Gary Lohn, Manager of Public
Affairs for Control Data Corporation cf Minneapolis.

EMPLOYER CONSORTIUMS FOR COMMUNITY CHILD CARE:
THE CONTROL DATA EXAMPLE

"Perhaps experience from the last two years of operation has better en-
abled us to cope with the daily crises that sezm to abide in the world .
of day care. The experience has been valuable -- but so has our staff,
parents and Board members in supplying us with a viable resource of people
who function as a team, dedicated to the proposition that all Children

are entitled to individualized developmental experiences," states the
Northside Child Developmental Center 1973 Annual Report.

In 1971, eight large Minneapolis companiés saw a community need for
child care, and pulled together to support a large community center,
centrally tocated for the employees and their companies.|

Today, six companies remain involved. The primary firm seems to be Control
nata Corporation. The other companies are: Pillsbury; Northern States .- ..
Power; Northwestern Bell Telephone: Dayton's Department Store; and Lutheran

- Brotherhood Insurance Company. " . ' o

The Center served more than 200 children in the first two years of operation.
Children, ages 3 months to 13 years, have received services in a total day
care program for infants/toddlers, preschoolers and. elementary students.

Center operations in the second year totalled "$243,000 of -which $58,000
was provided by the local businesses, $174,000 was made available under
Title IVA...... and $11,0(0 by the U.S. Department af Agriculture,"
states the 1973 report. . o : o '

Mr. Lohn considers the finincial'suppbrt a minor aspect of the companies'
jnvolvement. The companies seem to be assisting the Center on a regular
basis in other ways; for example: - . : .

1. Participating on the Board. Mr. Lohn, who is Chairman of the
Board, states the Center "is a separate non-profit Corporation,
with a Board of parents using the Center; community people, and
several businesses." ' .

~

2. Providing Control Data experts to find a ﬁew\locatéon for the
Center (the Center will be torn down-to make woom for a highway).

3. Working out lease arrangements for transportation\vehicles:
Contro] Data uses its contract capabilities to lease“vehicles and
“the Center pays the costs. (Otherwise, the Center would-have had
to purchase the expensive vehicles or paid a higher leasihg\rate).

~
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4. Lending business expertise to the Center's dealings with
government red-tape: "Right now we are having some hassles
because the government is limiting the facility's child care
to income eligibles. - We have a number of people who have
been using the facility and now are $50 or so over the Timit.
We are going to sit down with the various agencies .and look
more carefully at sliding fee scales...we have no sliding fee -

.. scales now and there's no way we're going to a]lgw'thesevpeople
4=+ to be kicked out into the street:“ e '

AP
vl - - — . _
o

) Cén;rol Data does not quote the Center as .an "employee benefit," but
the benefits have been proven through a statistically sound method of
evaluation. The 1973 Report states:

/ .. "For a 24-month péribd..):.the aJéragé month]y-turnover'rate for
mothers using the Center was 1.70%, while for all other females
doing the same job, the average monthly turnover rate was 5.47%.....

"In sum, the investigation of the effects of the Center on parents'
absenteeism, turnover, and job performance continues to show a
favorable and positive trend." R '

While it is the contention of all the employers with whom we Spoke,
“that the investment of dollars and time can never fully be qualified,
because of the immeasurable benefits to the child.....the future adult,
Control Data‘s methodology and resultant "hard data" is significant.

[

“About 2,550 parents used these services for almost 3,200 of their
children. More than 60 percent of the parents were nurses..... :
sixty-seven percent of the Centers were in operation 6 or 7 days a
week. More than 90 percent of the child care programs were sub-
sidized by the hospitals, although the Centers charged fees." 17 /

HOSPITAL EMPLOYERS CHILD CARE SUPPORT
' THE D.0.L. SURVEY :

The Women's Bureau of the Department of Labor conducted a mail survey of
hospitals in 1968. They found that 98 hospitals were operating child care
. centers for their health:personnel.. "Of those responding to the question
. on number of years in operation, 56 hospitals had established their centers
within the past 6 years, and 16 within the last year.- Nine had operated
their centers for 15 years or longer. ’ : '

- - - - - . T D - -6 - - - - - S e T e S S O S S e S S e e s e

17/ "pay Care Programs Directly Connected with Employment”; Day Care

Facts; Women's Bureau, Employment Standards Administration, U.S.

Department of Labor, pamph;et 16 (Rev.) 1973, P. 10
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“It is possible that some hospitals may have closed their ‘day care centers
since the survey. On the other. hand, the Bureau has learned that about
20 othens have opened centers for the children of their health personnel,"

states the Bureau's 1973 book. 18/ .

©

While we were unable to visit a hospital center (because of limitations
of time amd money), we feel that such centers would be particularly: .
effective for infant care; "sick children" isolation areas for children
normally attending day care; 24-hour care; medical, mental developmental
screening and care for the children through useof medical students and

staff physicians (on rotation). :

o

"From a 1971 sample survey of 310 senior coeducational colleges and
universities, it was found that there were 100 institutions operating

90 day care programs." - 19/

EDUCATIONAL INSTITUTION EMPLOYERS SUPPORT OF CHILD CARE?
: A NEVADA EXAMPLE

!

Perhaps the mest common form of on-site child care is' that which is of-
fered to children of students attending the various forms of higher
‘education instituticns. The Child Development "Labs" are now taking on
an increasing number of the institution's staff children.

Programs for staff and students' children are-a natural for educational
institutions because of the availability of practicum students and work
study students; care can_be offered at a lower fee rate or a sliding fee

scale basisb '

The Clark County Community.College in Las Vegas offers a rate signifi~ )
cantly lower than the Las Vegas average for staff, student, and
Community children. - :

The Center offers a pre-school curriculum and full day child care for
2ighty to ninety ¢’ "ldren. Five of the Center's staff hold teaching
credentials in:Child Development or elementary or special education.
The remainder of "staff" are unpaid practicum students and work study
students who are receiving federal financial aid. o

While the present number of staff children represent only about 10% of the
Center's children, the Center's director reports. that there has recently
been an increasing number’ of applications from the staff.

Two educational institution areas that are generally behind in providing
child care for staff and student children are the high schools and the

"Voc-Tech," schools. . '

18/ -1bid. P. 9-10

- 19/ 1Ibid




While the majority of high schools provide "home economics" curriculum,
those schools that provide "education in parenthood" for both sexes, -
remain in the minority. Yet, the number of unwed mothers who are
keeping théir babies and have need to comp]ete their schooling, is on

~ the increase. 20 /

Aga1n,.the use of practicum and work study students would be a_natural
for high schools and vocational schools offering Parenting Education
curriculun.

Community employers could assist those institutions that are short on
budget, by providing or obta1n1ng monies for equ1pment, materials, and
sa]ar1es of regular staff
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" "pepsico, Incorporated, as a direct‘service ﬁo a community, awarded
a grant of $25,000 to the Day Care Council of Westchester County,
New York, to help expand existing day -care operations."” 21 /

EMPLOYER SUPPPORT-OF COMMUNITY CHILD CARE:
THE D.0.L. SURVEY :

Various employers have found ways to assist in meeting the communityv's
child care needs without direct invoivement in the faciljties themselves.
The Department of Labor reported in 1973 on the commitments by financial .’
institutions: ‘

“Citibank of New York issues conventional interim, shOrt-term loans

’ for construction of child care facilities in the city. ~Upon com- .
pletion the facilities are leased.to the city, which hires the staff
and makes the services available to -the neighborhood. In addition,
the bank..is going outside traditional banking practices by lending.
money to community groups for renovating neighborhood sites to
help meet day care needs.

"Bankers Trust Company of New York assists in the expansion of
child care services by providing funds both to private developers
and nonprofit operating groups for the construction of day care
facilities. Special loans to nonprofit groups, including some that
had been refused by other banks, enabled fledgling centers to make
renovations or purchase equipment necessary to qualify for city
funding. . The bank helps its emp]oyees find licensed centers to

.-suit specific needs and engages in programs des1gned to 1ncrease
public and employee awareness of child care.

.
- — - — - - - D O - - e s e e e e e e e e e e . e P e e S e e B WY e e e e e

20 / “children of Working Mothers, March 1975"; Summary Special Labor
Force Report, U.S. Department of Labor, August 1975, P. 2 -

21 / "Other Activities Directed Toward Meeting Dau Care Needs"; Day
Care Facts: Women's Bureau, Employment Standaxd’s Adm1n1stratlon,
U.S. Department of Labor, pamphlet 16 (Rev.) 1973, P 13 ’
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"Chase Manhattan Bank of New York funds preograms for constructing
and renovating centers. ‘The bank is concerned with community
non-profit groups. : :

" "The Hyde Park Bank and Trust Company in Chicago finances both profit
and non-profit organizations that operate centers serving Tow and
middle income neighborhoods. ‘ :

““The Urban Activities Committee of the New York Life Insuranceé Company
has adopted child care assistance as a madjor area of concentration.
Mortgage loans have been committed to finance the construction of
seven new child care centers (four in New York City, two in Chicago,

“and one in Pontiac, Michigan). Also through a-grant to a pon-
profit organization, a revolving loan fund has:disbursed seed money
to assist four additional centers in New York City." 22/

Employers have also become invoived in community child care promotions:

‘"The Metropolitan Life Insurance Company has issued "Industry's
Share in Day Care" and "Day Care, What and Why." The first of
these promotional booklets outlines industry's roele in helping to
accelerate the development 'of more day care programs. The second
summarizes the features necessary for a good program and describes
briefly the different kinds of progams. o . ’

"The Bank of America National Trust and Savings Association of

San Francisco has devoted an issue of its "Small Business Reporter"

to advising prospective operators of day nurseries on the necessary
" steps to follow in establishing such businesses." 23/

While we have not contacted the above D.0.L. reported employers, mention
of their involvement is made to exemplefy the varying methods of employer-
. supported child care. 4 o - :
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"The federal government must take the lead in making child care
facilities available to all employees," stated Congresswoman’
Bella Abzug, in_ her .December, 1975 letter to the federal General

Services Administration.

GOVERNMENT EMPLOYERS SUPPORT OF -CHILD CARE: = .
: . THE FEDERAL EXAMPLE : :

FéderaT employers at the National level. are jnvolved in support of child

care for their employees; however, the rationale for support and the extent
of involvement varies considerably, o '

- .-..__—-—.‘-_--.._-n__---—__--_~_.._..____-..-—___.._..___..__—..———.--.-._..___________—_____

Ibid. . P. 15 25
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of the seven major agency centers cperat1ng in the D.C. area, only two "
now receive direct funding from their a?encies, -the NIE (Education). and

- Department of ‘Labor Centers’ Cont1nue to*receive demonstration monies:

“s

i '"The NIE Ch11d Study Center was estab11shed as 'National Demonstration
" Center 4n Early Childhood Education' in June, 1971. The center was
utilized as an 'in-house research' facility and is extended through
June '76 on this basis 'Reésearch-aréas inclide:~ social development,
.sex-role development,rﬁnd heterogeneous and ethn1c mix...NIE supp11es
RS all facilities and expenses of operat1on ‘except rent for space and -
- .-’ pairents pay tuition op a. sl1d1ng‘sca1e ranging from $20 to $35
. weekly.. Enrollment capac1ty is 40 children." 24 /

".Tha Department of Labor's Child Day Care Center was established in
1968 with Manpower research funds. ; .

S1nce February. 1975, the Center has been operated by Educational
Systems Corporation (a "private non-profit corporation") on a "grant-
type situation, cost-reimbursement from D 0.L.", states Sandra Holmes,
the Center's E.S. C Director. .

" The Center is 1ocated in the old red brick "Aud1tor s BU11d1ng," but
parents and staff are hoping that the project can move to spacious
quarters in the new D.0.L. building. The problem, according to.

Ms. Holmes, is money...money to move and equ1p the new facility. In

addition, some Union 1eaders are encouraging parents to hold out for.
- child care as an employee benefit and/or lower rates at the new .

-fac111ty (There is a. wa1t1ng Tist of 50 parents for ‘the new place)

The Center has-a capacity for 66 ch11dren, but 33 were currentﬂy
.enrolled at the time of our visit. Ms. Holmes attributed the lower -
_enrollment to the new fees and other parents waiting, for the move.

Rooms are cleverly d1v1ded by age groups to provide 1nd1v1dua11zed
developmentally proper curriculum. Age groups served in the colorful
quarters are 18 months through early 5 year olds.

E.S.C. has a contract with D.0.L. for a $125 000: operational budget
Parent fees account for 43% of the operational funds, with D.O.L.
_paying_the remainder. E.S.C. does not have Title XX, nor U.S.D.A.
re1mbu;sements ( though the program provides breakfast, lunch,. and
snacks
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24/ The Department of Labour records, draft position paper for The
Alliance For Child Care in Federal Aqenc.les ‘ .




Ms. Holmes stressed that E.S.C. is trying to provide a "cost
- effectiveness model based on the primary premise that parents

can run a day care program." They do have a Parents Association

and parents provide individualized services when needed (repairing-

toys, supplying transportation vans, etc. ). ' o
while an evaluation system for the Center's impact on employees
has not been arranged with D.0.L., Ms. Holmes stated that their
observations could show that absenteeism is reduced and morale
("in terms of kaving a secure place for their child") is improved.
"We get many calls frof people asking for names of agencies, that
provide child care for their empioyees." . -

. S
The other five major agency centers were established in various ways,
but are now operating primarily by parents and parent fees. One: ex- S
ample. of the parent-emp]oyee jnitiative is HEW's "Penthouse Nursery":

« The "Penthouse Nursery". was Or{ginally operated as a research -and -
development c¢enter funded by the Social and ‘Rehabilitation Services o
in 1971. ' ‘ - S :

" when'the_demonstration projeét was over, the Qlaﬁslwere to discontinu

i

e’ . .
it. At that point, parents petitioned and marched, and they re- )
Ceive? $80,000 to help it. continue (phase-out grant.-- no on-going
funds). . ' ' :

The "Nursery" offers pfe-schoBT and kihdergarten fo, the 60 children
ages 2’to 5 years. : . - - )

HEW supplies space, utilities (except telephone), and maintenance,
for the facility's opefations on the ‘top floor of HEW.

Any Federal employer may use thé‘ﬁursery, but priority is given to
HEW employees. ' : . : :

Y

Parents pay a flatlrate of $26 ber' eek, while estimated costs are-
approximately $3%, week. Additional funds are received from doriations
and from parent fund-raising projects.. ' o

The Parents Advisory Board {(for the Uuréery that obviouély did not
~ "phase out"), purchases all aquipment and supplies needed, including
food; they are hoping for U.S.D.A. assistance soon.

]

We did not visit the other four major agency centers, but the following
“information is indicative of the variety of approaches by parent-employees
and their federal employers: :

27
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NIH Preschool Development Program: Opened July, 1973; established
as "employee benefit and Secretary Richardson's approval"; run by
E.S.C. -until March, 1975, when parents assumed responsibility.
Operational costs covered by parent fees, which are based on sliding
scale, and. scholarships which:are provided by fund-raising activities
and donations. Center pays rent and all costs; no federal monies
‘except lunch subsidy from U.S.D.A. . :

Social Security Administration Employees' Day Care Center (actually,
in Baltimore): Established in February, 1975, with seed money

- from the American Federation of  Government Employees Union Local,

' Federal Credit Union, Employees Activity Association, Federal

Women's Program and volunteers. ‘There is a flat parent fee for

the Center serving 45 children. The S.S.A. agency provides no

mongy Or space, but management involvement is being sought.

L

The Department of Agriculture Child Care Center: Opened in May,
1968, under the sponsorship of two employee organizations...the
Plant Industry Station Employees' Association and Agriculture;,
Research Employee's Association. Parents pay flat fees. The
Agency furnishes_space: (The D.0.L. Center recently talked with .
them_regarding "inter-agency ‘agreements" for services to Agriculture

---~employees).

- N.A.S.A. Goddard Child Development Center: Established in June, -
1973, by parent-emplorees; operated by parents who pay a flat veekly.
~‘fee.” The N.A.S.A. Agency. suppiies space. ; S

A i e i e e )
c L

'As we have just exhibited, Federal employer involvement in support of
chi]d care, parent involvement, and parent paymants, vary in extent,
rationale, and methodology, just as is the case in the private sector.

Our- timely visit to Washington, however, gave us a glimpse at the future
of government employer -support of child care and the probable effects on
private sector support. ' _ )

WOrds,'definitions, rationales, were tossed about in the halls of
federal agencies, in the offices of Women's Organizz:jons and national

uniops ..... "Agency Mission"..... "Adminiscrative Authority"..... Employee

Services"....'Employee Benefits"..... "Personal Deduction-or Business

Expense”. ... Recreational Activity" instead of "Concéssion".....

"Employée Welfare"..... "Executive Order"..... "Equal Opportunity".....
-19-
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It was -a time of exciting discussions and personal frustrations for those
people who had worked sO hard the past few years to solidify the role of
the federal government in the support of child care. To an outsider, the
"crisis" at the time may have seemed to be minor issue, but to these
people, it was not. '

It was a time when the action and support of many paid off.

We will di}cuss this issue in the next cﬁapter.
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EMPLOYER SUPPORTED CHILD_CARE DEFINED: -

1. "A variety of ways for an employer to make an investment in today's
- children...and tomorrow's leaders. 4

II. *fmployers supporting child care are small companies, large companies,
consortiums, banks, hospitals, unions and companies, government, others
..... who call their support anything from "employee benefit" to "Mission"
to "Community Service"..... who have but one common denominator: they
think that their investment of dollars and time makes SENSE. o

iII. "Employers who support child care are successful in their investment
: when:

* a. Their first concern iS to provide quality care for the child,
and assure the parent that the chilg's-needs are being met.

b. They know that thein_gjnvestment can never totally be.quan%ified
because the ultimate measurement lies in tomorrow's adult.

c. They build in an "evaluation.system" measuring the program's
impact on the employee, the company's productivity, and the
child ONLY to make decisions regarding revisions and future

_ planning. B .

d. They remain committed to their primary goal, and/or tﬁey
employ parents who are capable of recognizing the need for
continued commitment.

* “Quality Child Care" is a term frequently v-ed but rarely defined.
Qur definition: - ‘

‘"Quality child care means that children are’in a life-safe,
"~ developmentally healthy environment, with caring, competent
caregivers."



, We have devoted a year to devising an assessment tool for measuring "quality
care." It has been tested, and is currently being refined. You will find
* the original System in Appendix D "Yardsticks for Quality.” -

Because there is no one "right" way for employers to support child care,
and because communities vary in their child care-needs, we have devoted

a chapter to the employer's necessary steps in the decision-making. process.
(How You, An Employer, Can Support Child Care"). <

30
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- CHAPTER III

_ THE_ FUTURE .OF EMPLOYER=SUPPORTED CHILD CARE
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THE FUTURE OF EMPLOYER-SUPPORTED CHILD CARE«v v uesrsnsnnnss

In the last chapter, we spoke of our January, 1976, visit to Washington
as a time of excited discussions and personal frustrations for those
people who had worked hard to solidify the role.of the federal govern--
ment as an employer supporting child care.

It was a time when the actions of many segments of our nat1on s "commun1ty"
paid off.

It was a s1np1e matter, really; in November, 1975, the General Services
Administration had qu1et1y proposed regu]at1ons on the use of Federa]
space that included naming the employees' child care centers as "concessions"

..commercial ventures.

Opposition to the regulations (that were discovered by most people after
the Holiday season), was two-fold: 1) "concession" meant payment of rent,
and 2) child care as a commercial venture lost the status of an employee-
related service or benefit.

| Nh11e the number of federal employee-centers is m1n1ma1 their sphere of
. support, we found, was outstanding. .

As we have reported, the rationale for employer-support of child care
vary, but in the end all groups agreethat employer support makes SENSE.

As the letters and telegrams poured into G.S.A., the powerful Office of
Management and Budget agreed to recommend postponement of the regulations
and permission to view child care as-an employee-related, rather than a
.commercial venture. | .

-

More important, 0.M.B. verbally agreed to recommend that additional guide-
lines be developed by the Civil Service Commission to the effect that
while the federal government will not commit substantial:sums to child
care, it endorses the establishment of programs where agency heads and
employees can work out acceptable arrangements.

WHAT NOW?

If used effectively, O.M.B.'s,endorsement can start a chain of coordinated
efforts between C.S.A., 0.M.B., and the_eighty-plus members of The Alliance
for Child Care in Federal agencies.

It was "going to be our purpose here to give.you a brief overview of groups
Tike the ‘Alliance; to evaluate their effectiveness, and to attempt a glimpse
at the future of employer support through current rationales.

We found that:

1. The groups were too numerous to mention
2. They were extremely effective when reacting to regu1at1ons,
1eg1<1at1on etc.
32
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3. Problems in affecting policy often were due to the fact that
members had full time jobs apart from their strictly child care

’ advocacy interests .
4. Countless rationales for employer support have been clearly de-

fined and documented, but not fully effected because of the above.

But the numbers of groups and individuals advocating employer support con-
tinue to grow and it is doubtful that the "move" will die out. :

Iﬁ the héxt.chapter, we describe the steps an employer-should take in
initiating support of child care. 'If an employer is not familiar with the
need, the following statements may be the most substantiated rationale

previews for employer involvement. _ .

Corporate Responsibility:

"We recognize that our corporation, like others, serves at the sufferance

of society and must therefore be responsive to its needs..... We believe

"that people in our society do not want charity, but want reasonable solu-

tions to their problems within a more responsive-functioning of the system::/jﬁij

"H.R.N. is convinced that not only will company involvement in"the provision
of day care become part of future 'personnel benefits' but that such pro-
vision will increasingly be viewed within the broader context of a company's
overall approach to corporate responsibility. In other words, most companies

. are becoming more responsive to non-vage/salary concerns -- related to the
gradual improvement in the quality of working life. And although day care
for employee children is'not a direct part of most jobs, its importance to
employee parents -- not to mention its importance to children -- will proba-
bly increase to the point that employers can no longer ignore its potential
contributions to this quality." 26/ :

~ Federal Employer Commitment:

Under -the able leadership of Department .of Labor Women's Bureéu‘Direétbf;‘. B
Carmen Maymi, the Alliance for Child Care in Federal Agencies may use the
gnbounded resources available to them by taking an initiative approach, on an
-individual assignment basis, to solidify the 0.M.B. recommendation thatC.S.A.
work with them in each agency to establish programs where agency heads and
employers can work out acceptable arrangements.

The Alliance includes representatives from.the American Federation of o
Government Employees; Federal Women's Program and Equal Employment Opportunity
coordinators; program specialists; agency managers; center directors; parent-
employees, etc., from 46 Federal Departments and Agencies.

25/ Report on Social Responsibility; Control Data Corporate Social
Responsibility and Concerns Committee, April 1975, P. 1

A

26/ "Corporations and Kids: Company-Sponsored Day Care"; Corporate
Responsibility Planning Service, Human Resources Network, June 3, 1975
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They may solicit the support of state government groups who recognize the
impact of existing executive orders and equal opportunity employment
Mandates. They have, and will continue to utilize, the growing power groups
such as: The Citizen's Advisory Council on The Status. of Women; the National
Organization of Women (who have their own Child Care Task Force); The
Coalition of Labor Union Women; United Way of America; Federally Employed
Women; United Federation of Teachers. The list goes on, with thousands of
individuals dedicated to the concept of employer support of child care, and
the need for federal employer initiative. ‘

Employee Morale and Recruitment:

" The foregoing chapters have exhibited the experiences of successful employers
who have supported child care primarily "to improve employee morale (and the
status of children) by providing 'proper care' for the children." We pro-
vided substantiation of the premise that, to date, the interest in employee
morale and the status of employee and community children later leads to less

absenteeism, turnover, etc. .

Failures, such as the At&T "prototype" may have been due to their hypothesis,
as stated to us by Charles Sherrard, that you can balance the cost of turn-
over, training, etc., against the cost of child care support. . '

In a lengthy conversation with Charles Sherrard (a man who dedicated a great
deal of time and effort to make the AT&T programs work, D.0.L. representatives
stated) we couldn't help but feel that tke stress on empirical data...the "
attempt to measure everything in dollars and cents, and the costly approach
that was used but not required, such as meeting F.I.D.C. reauirements (when
they were not required and may not have been wanted), could have led to that

failure.

Charles Sherrard has strong feelings about the lack of supportive federal
- legislation for employers and employees; tax deductions, he says,;are not

enough.

One thing is certain: January 1, 1977 means the end to the "Congressional
evaluation" on the effectiveness of the Revenue Act of 1971, allowing
employers to deduct expenses for child care facilities. Action must be taken
to continue and enhance this deduction. '

Sure]y it would help if the Alliance and otheré would utilize the proven
experiences of. those successful employers who support child care and children's
services in general, in exhibiting that unquantifiable value of a child's

life, and the employee-parent's morale.

Equal Employment Opportunity:

Will the major thrust for employer support of child care come from Equal
. Employment Opportunity Mandates? '

We think so. like all other equal opportunity problems that had to be forcad
or mandated, it will be the hard way to achieve something so basic to the
needs of our Nation...the right of a parent to support the remnants of The
Family, and the right of a child to a developmentally healthy environment.
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The following are extracts from a review completed by Francis L. Clay,
Treasury Department Equal Opportunity Program:

"Today, Executive Order 11478 remains the only present main bulwork for
legally launching child care in the Federal setting, since it represents

a basic affirmative action mandate to all Federal executive agencies to...
provide the necessary resources to administer effective EEQ programs that
will benefit all of their employees' welfare. Further, E.0. 11478 places
the responsibility upon the U.S. Civil Service Commission to assure that
the affirmative action provisions of E.0. 11478 are carried out by the
numerous Federal executive agencies. To wit: Section 3 - 'the Commission
shall provide leadership and guidance to assure that personnel operations...
carry out the objectives of. equal opportunity for all persons....'

Section 5 - 'The Civil Service Commission shall issue regulations, orders,
and instructions...to assure that the executive branch leads the way as an
equal opportunity employer, and the head of each executive departwent and
agency shall comply with the regulations, orders, and instructions issued
by the Commission under this Order.' ) '

"The Civil Service Commission, in 1972 and 1973, moving to implement its
assigned legal responsibilities, has since through its rules and regulations,
issued Section 713.203 of its Federal Personnel Manual (FPM) Supplement 990-1
(Book III - Rules and Regulations of the CSC). 'Agency Program,' agencies
were mandated -- to the maximum extent possible -- to participate at_the __
community level ... in improving employment opportunities and community con-
ditions that affect employability. ' z

"To drive home this point to all agencies, in Appendix D , of its FPM
Chapter 713, entitled "Equal Employment Opportunity" (Outline of Action
Areas and Suggested Elements for Inclusion in Agency Plans of Action to
Implement Executive Order 11478), the Civil Service Commission specifically
- directed in Item No. 6, the attention of all Executive agencies toward ef-
 fectively meeting their child care personnel support ccncerns, by urging
and re-emphasizing their responsibilities for:

"'6; Participation in community efforts to improve conditions which affect
.employability ... Cooperation with community groups in the establishment and
support of child day care centers needed by employees or applicants.’

: "Further, Commission written guidance, based on the EEQ Act of 1972, has also
prescribed action/status/ progress reporting requirements in all Executive
agencies on this required particular area of Equal Employment Opportunity
emphasis. These requirements are clearly spelled out in FPM Letter 713-22
of October 4, 1973, entitled "Equal Opportunity Plans" (Reference Attach-
ment 1 to Appendix 1; and Appendix il). S

"It should be mentioned here in this context, that national policy for equal
* empldyment implementation in the public -sector is also equally mandated in
‘the private sector of our economy, upon all business and service contractors
currently doing business with the Federal government. The Office of Federal
Contract Compliance positively promulgated its Tatest Revised Order No. 4
 in early 1974 to all covered contractors on this subject. This Order states

. 85
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that in order for Government contractors to meet their affirmative action
obligations ‘to the Government regarding all employees -- especially minor-
ities and women, they are to '(h) Encourage child care, housing and trans-
portation of employees and applicants with their fimms.'"

,

s

.~~:‘/. 4
The truth is, a “class action" suit could be initiated tomorrow, or ten
years from now. Whenever, the proper suit could recognize the concurrent
responsibility of state and local governments as "affirmative action" pro-
grams and contractors with the federal government.

If the main trust of employer support should come from this area, programs
will undoubtedly be more costly and often "prototype-based.".

We would prefer that employers recognize the SENSE of support of child care
from the commom realization that an investment in children today will save
us untold sums of social and economic costs tomorrow.
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CHAPTER 1V

~HOW You. AN EMPLOYER, CAN SUPPORT CHILD CARE

[
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HOW YOU, AN EMPLOYER, CAN SUPPORT CHILD CARE......ueuuserenresnnnnnn ,

Follow the ABC's

, Approach your decis1on on the nature and scope of your investment
systematica11y.

, Be sure that ‘each decision you make 1s a1med at the ultimate goal
of assuring quality care for the children.

Conduct a, survey of your staff to determine the most capable and
1nterested person(s) to assist you in research.

Discuss employer-supported child care with employers already
involved; with prospective "partner" employers, with your
management. staff,

Enlist the services of the local child care-licensing specialists,
and state or local Office for Children (if any). These people
. can inform you on the licensing regulations and assist you
(without cost to you) in reviewing available funding-and- personnel
resources.

Follow the advice of the licensing and community child development -
specialists in making your decisions on the needs of the community;
the types of funding worth pursu1ng, and the essential elements
‘of 'a quality program.

(Guide your research staff in developing a "needs survey" of your
employees.,

. If you and your "partner" employers have made a decision as
to a probable child care facility site, this should be re-
flect§d in survey ("distance of employee homes to projected
site"

. If you have not decided on a site, your survey should re-
flect an "employee choice" .question, quoting only the arrange-
ments that you can afford (based on your decisions above)
Don't forget that there are multiple ways of funding, in-
cluding parent fund-raising projects, community parent
fees, and so forth.

. "Include questions in your survey regarding (a) family size:
gb) family income; (c) present and desired hours of care;
d) present care arrangements used by child age groups;

(e) type of care desired for age groups.

(
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. Help your.“interested employees develop a Pgreﬁt Advisory Committee.
This Committee is essential to your development of a quality, maximum-
use program. They will have additional ideas for funding and personnel
resources. ‘They can verbalize the child care needs and desires of
other employees beyond the findings of your survey. They will give
you support that you need, and they will get involved. . ‘

, Introduce the community licensing and child development. experts to
the Parent Advisory Committee, and imvolve them in your pro{fct.

, Jointly, plan now! Use all the above personnel resources and research
data,.-to finalize plans for your investment. pon't let your planning
-~"committee forget to: ' :

, Keep track of that ultimate goal.

Learn from their experiences in this exciting endeavor.

- Maximize the use'of free/ qualified Community personnel.

Negotiate all service cantracts, using the business expertise
of- the staff. ; '

Originate a "fact sheet!' on all free Community services that
can’'be used-in your prpgram (for example: developmental

@ testing; hearing and vision screening; Medical school students;

) Child Development students; volunteer groups;-and SO forth).

Prepare for some disappointments and a lot of rewards:

(Qualify the child carjiprogram through use of tfained personnel
and regular staff-development procedures. )

Require parent invo]yément of some kind in the program itself.

‘Study the laws regarding business deductions for your business
and yOUﬁ)child care program (for example: "The Revenue Act
of 1971"). .

Try their own innovations in program design.

Utilize every available method for cutting costs except those
methods that affect the high quality of care your children
need. : ‘

. Verify the claims of prospective contractors regarding license,
program, and reputation: :

-28-
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Work diligently to make that investment as rationally and as
quigkly as possible (so as not to discourage the people helping
you .

X-out the costs for expensive equipment. Yeur Community
child development specialists can suggest cheaper (and
* more child~stimulating) methods.

Y1e1d to the realization that planning is the first step only;
successful programs require the continued commitment of all
parties. .

Zero in on the fruits of your 1nvestment build an "evaiuat1on
system"’into your program. Regularly scheduled evaluations on
the impact of the program will give you the insight needed
for continued planning. Include provisions for data regarding
employee turnover, absenteeism, productivity. Have parents

evaluate the major aspects of the child care program.

Now you know all about the DOLLARS AND SENSE of a very special lifetime
investnent. - ’ S S
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Introduction:

Both the Industrial Child Care Survey conducted by Youth Systems Unlimited,
as well as the Child Care Survey done.by‘Janet Bubnis, Consultant, questioned

" parents about their patterns of child care usage and on their priorities and

concerns for their children. Each survey sampled different groups \from the
total popu]at1on, used different methods of adiiinistering the quest1onna1res,
and asked different types of questions. (See individual survey reports ‘for -
further details). Many of the specific itéms included in the questionnaires
touched upon common concerns, however, and it is the purpose of this paper

to show the areas of agreement and d1screpancy, by comparing and analyzing
the results of the two studles R .

Demographic Compar1sons

| Both surveys used similar techniques- for probab111ty samp11ng, but sampled
“from different populations:

'

The Industr1a1 survey sampled only Culinary Union employees, whether or

not they had children;
The Bubnis survey sampled only parents of children under age 13,

_ whether or not they were employed.

FAMILY SIZE:

-, More than:90% of the total respondents of both surveys had four children or

less. The Industrial survey was composed of proportionately smaller families
than the Bubnis' survey, -however: :

43% of the Industrial survey respondents had only one child;
28% of the Bubnis survey respondents had a family size of two or three
persons (presumably only one child).

MARITAL STATUS:

The breakdown of marital s+atus was -quite different for the two respondent
groups: -

Marital Status ' Industrial Survey Bubnis Survey
Married: N 53%  66.9%
Single: - 30% 10.0%
Divorced: . 14% : 12.3%
Separated: - 3% 8.7%

The greatest differences between the two groups are in the proportions that
Jist themselves as "married" and "single." This is probably due to the
fact that the Industrial survey contacted Union employees, whether or not
they had children, so that a significant proportion of single persons were

“included.. Since.the Bubnis survey only included parents, and was not limited

to employed persons, a greater proportion of married persons were included,
with few parents 1listing themselves as "single." ' .
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* EMPLOYMENT STATUS:

~ Because of the specific sampling techniques used, the Industrial survey'

“the majority of respondents employed outside the home worked a day shift.

1

included a1l employed persons, with 87% being full-time employees in

.the gaming industry. The Bubnis survey, in contrast, had only 38.5%

af its respondents empioyed outside the home. Both surveys found that

REASONS FORVNORKING.OUTSIDE-THE HOME:

Both surveys concluded that the majority of women who nave young children
and who work outside the home do so because of economic necessity. A feeling
of independence and self-fulfillment, and a desire to be able to afford

a little more than just the basic necessities, were also found to be im-

portant reasons for seeking employment.

INCOME:

Different income categories were used in the-two surveys, so'it is diffi-
cult to compare the-two groups very precisely:. :

The 1970 Census for Nevada showed 14% of the population earning less .
than'$5,000 a year; the -Industrial survey had 19% of the respondents
in this category; and the Bubnis survey had 27.8% (including families
‘specifically chosen from Welfare rolls) or 10% (excluding Welfare
groups in this category).

The 1970 Census listed 26% of the population earning more than $15,000
".a year; the Bubnis survey had 29.5% (including Welfare groups) or 39.7%
(excluding Welfare groups) in this income category; and the Industrial
‘survey showed 11% of their respondents earning more than $17,000 a year,

| It appears that the Industr1a1 survey has a slightly greater proportibn

of lower-income families; while the Bubnis survey (excluding Welfare groups)
has a greater proportion of upper-income families.

Comparisons of Child Care Usage:

Both surveys asked parents about the type of child care théy presently use:

TYPE OF CARE: ‘ INDUSTRIAL SURVEY ~ BUBNIS SURVEY
~ Sitter in own home: . 18% . . 58.1%

Relative or friend: 54% - - 49.0%

Day care center: . . 6% 14.6%

" The large discrepancy in the proportionate use of, a babysitter in the

family's own home is probably due to the fact that in-home care on a full-
time basis (as the Union employees would need) .is both expensive and hard-

© to-find; while <in-home care on a part-time basis (more than 60% of the

Bubnis survey respondents are not employed) is a common practice in most
communities.  Both surveys found that informal child-caring arrangements
by relatives and friends account for the majority of child care; and both
discovered only a minority of families using any form of licensed child care.



* COST OF CHILD CARE:

. --Both surveys found that the maJority of fam111es do not pay the full _
amount that it would cost to provide chiid care for their children. Most
families use relatives and/or friends who charge either nothing ora -

greatly reduced fee.

The Industr1a1 survey found a h1gher proport1on of fam111es with infants
(60%) paying for ch11d carey with'the proportion decreasing as the child
matured, until at age 15-18, only:3% of ‘the families paid for child care.
The assumption is that the greater responsibility and effort involved

in caring for younger children on a full time basis (because these re-
spondents were a1l employed) account for the greater proportion of paid-
for child care in the younger -age aroup1nas

The Bubnis survey, in contrast, found a smal]er proportion of families
with infants (28%) paying more than $10 a week, .compared to 39% of the
families with 3-5 year olds who pay more than $10 a week for care. The
reason for this difference is presumed to be related to the fact that

~ parents of infants use fewer hours of child care because they are less
Tlikely to be employed outside the home, and because when they do use
child care, they are more inclined to prefer informal arrangements with
people they know and trust. The higher cost for 3-5 year olds is associ-
ated with longer hours of care, plus a greater 1ikelihood that parents
"will choose’ a more structured educational program, wh1ch would presumably

be more expensive.

IV. . Comparisons in Areas of Attitudes and Preferences:

Both:surveys asked questions aimed at‘d1scover1ng what child care factors
and aspects of programs were most important to parents in selecting care
for their children:

N

COST:

While the Industrial survey found cost to be an important issue (55% of the
-respondents .answered that it was "important” or "very important"), the -
Bubnis survey. found cost to be "the most important factor" for only 7.1%
of the respondents, with 16.1% of the families considering cost "the least
important factor." A possible explanation for this discrepancy is that
the Industrial respondents are all employed, so that child care represents
a full-time necessity and a condition of their continued employment. The
Bubnis respondents were predominately (61.5%) not employed, so that child
care arrangements could be more flexible and .would use fewer of their

total .resources.

EDUCATION:

An educational program was considered important by 54% of the Industrial
.respondents. . 49.5% of the Bubnis respondents agreed that "the best thing
about day care centers is their educational programs." Only 15.6% of the
Bubnis respondents agreed with the statement "most child care arrangements
place too much stress on trying to teach a_child things," and 12.5% con-
sidered educational programs the single most important factor to.them in
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- selecting chlld care. Both groups,-therefore, voiced support and endorse-

ment of educational programs in child care.

A

~ QUALITATIVE FACTORS:

The majority (74.5%) of the respondents in the Bubnis survey considered
“the caregivers are warm and Toving" to be the single most important
factor in choosing child’care. The Industrial survey also found signifi-
cant concerns about the non-tangible, qualitative aspects of child care:
48% of the Industrial respendents rated "child's preference" as important,
and 47% rated "variety of activities" as important.

_ DIFFTCULTY IN CHILD CARE ARRANGEMENTS: o T =

STligi..1y more than one-third of the Bubnis respondents 1nd1cated that they ve
‘had "lots of difficulty in finding good child care." This was not found

to be related to income level, ages of children, racial background, or
geographical area of town, but seemed to affect all segments of the pop-
ulation. 17% of the Industrial respondents indicated thay they had child
care problems .

Nelther survey found that child care problems were 1mportant in accounting
for employee absenteeism: .

Approx1mately 4% of the Industrial respondents miss work because of
child care problems, and the average number of days lost per year is
6.5

Less than 4% of the employed persons in the Bubnis survey miss work
once“a month or more because of child care problems, and only 4.5%
miss work once every couple months

Parents of both groups ‘were asked what they would do 1n .case of an emer-
gency or temporary loss of child cére:

About 81% of the Bubnis respondents have a relatlye or friend who
could help-out; only about 1%. would Teave the children unattended; and
only about 2% answered that they."don't know" what they would do; .

Almost 60% of the Industrial réspondents indicated that their child
care is always available or they could find temporary care; 5% would
leave the children unattended; 16% would have to stay home from work;
and about 20% would make some “other“ arrangement

- 24- HOUR CARE:

-Nevada has a 24-hour economy, and though most working parents are em-
ployed on a daytime shift, there is strong agreement (77% of the Industrial
" respondents and 90.3% of the Bubnis respondents) that child care should

be available on a 24-hour basis.
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© SCHOOL-AGE PROGRAMS: -

The issue.of school-age programs for young elementary and junior high
students whose parents work is one which has just recently begun to receive
widespread attention and concern. 59% of the respondents of the Industrial
survey indicated ‘that they had need of an after-school program for their
children. 66.1% of the respondents of the Bubnis survey_ who .have=school-
age children agreed that "I don't think that thkere are: enough fac111t1es '
fbr ‘the care. of schoo]-age children-aftér schaol.”

— gl ';"’."“‘. Poscan

V Sunnarz

The two surveys described above differ in several important areas because
they surveyed different populations with divergent child care needs. In
several significant areas they showed a commonality of concerns and pat-
terns of usage, however, which have 1mp11cat1ons for planning and policy-

making:.

1. The majority of families use informal.child care arrangements -completely
outside Tlicenseéd forms of care. Efforts to protect and assist in the
development of young childreri through standards, training, and con-
sultation with Ticensed child care operations can have only a limited
effect, so long as the majority of child care used by Tocal families
is comp]ete]y unlicensed. )

2. Most fam111es using ch11d care pay friends or relatives a minimal
amount for such care, nowhere near the actual costs of operating child
~care according to Federal or State standards. Any efforts to "tighten
up" on forms of unlicensed cdré .or to convince parents of the desir-
ability of developmental (as opposed to purely custodial) child care
-will have to address the issue of costs and of parental ability and

willingness to pay for this care.

3. Most,women who have young ch11dren and are employed outside the home,

"~ . work because of necessity.  If they were not so emp]oyed, it is
reasonable to assume that a fairly large proportion of them would
need government financia? ass1stance

4. Most families surveyed seem to have found adequate means for coping
with whatever child care problems they have. Problems with child
care do not appear to contribute to a significant amount of employee
absenteeism, and most families have alternate solutions in case of an
emergency or a temporary loss of their usual child care arrangement.
It should be noted, however, that the Bubnis survey found that more
than 40% of the respondents indicated that they worried about their
child being mistreated while he or she is being cared for by someone

else.

5. The intangible, qualitative aspects of child care were found to be
important to parents, as were educational components in child care
programs. The two surveys differed in the extent to which the res-
pondents .rated cost as-a priority factor, probably due to the dif-
fering child care needs of predominately employed (Industrial survey)
and unemployed (Bubnis survey) parents. Strong support from both groups
was demonstrated for 24-hour child care, and for schoo] -age child care

programs. < .
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'APPENDIX B
" CULINARY UNION SURVEY -

Prepared by: Youth SYStemstMIihited, Consultant

to the Nevada Child Care Servicés Division

49




’ PAGE
: : o U
1. Chapter I ' . . 1
Introduction . . ;
‘Chapter 2 ' ) 3
Research Application and Procedures - . .
a. Researcan Populaticn
b. Sampling Type
c. Questionnaire Type : o _
d. Questionnaire Tabulation and Data Compilation
3. Chapter 3 "6
* Major Revelations of the Industrial child Care Study
a. Data Presentation
b. Child Care Services Problems: by Age Group (1/‘
c. Child Care Service Problems by Shift Worked
d. Lost Time from Work
e. How Parents Cope with Temporary Loss of Chilu Care Services
" f. How Parents Find Child Cars Services
g. Type Residence Respondents Live In
‘h. Family Size by Control Groups
i. Cost of child Care Services’
j. Would Parents Use a Child Care Program- 5ponsored by Their
: Employer or Union
k. Child Care Facility Business Hours
1. Parents' Need for an After School Program
‘m. Age Group. that Needs After School Program
n. How Far Would Parents Transport Child to After School Program
0. Important Features of Any Child Care Center
P. Child Care Facility location
4. Report Summary : 23
5. Nevada Resort Association (NRA) Study Data ‘ 26
6. Non-NRA Study Data . : 35
7. Reno Area Study Data ) ' , 44

50



CHAPTER 1

N INTRODUCTION
N\ | ' |
The purpose o the_primaf& research phase of the

"Industrial Child Care Study" was to gather data by means
of survey questionnaire to determine: .

(1) the child care needsof working parents

(2) problem areés in child-care that are common to
the majority of working parents '

(3) parents! attitude towards different aspects of
child-care services

(l4) whether the need exists for a subsidized low-cost
child-care program that could improve the social
environment for both children and working parents
. - 7

Nevada's two major population centers, Las Vegas and ~ .

Reno, were the designated research séleing areas. All date

.gathered reflects conditions and attitudes given by respon- -

dents in those two (2) metropolitan areas. Every effort was

made to select a reprssentative pgroup for sampling, and to

‘minimize research bias in each step of the research effort.

v

* The research phase began with the:development and B
testing of questionnaire design. To establish and evaluate -
-questionnaire relevance, validity, and the bias of )
non-response a sample questionnaire was pilot tested.

Pilot testing was done separately on three (3) different
control groups (A, B and C). The research techniques
used in control group B resulted in & 70 pertent response
rate, s : : s 3 S

Questionnaire refinements were made at the conclusion
of the pilot survey testing. No mejor changes were determined
necessary by the research group. The expected rate of response
. for the major survey was projected to be approximately. 70
percent (based on the results obtained from questionnaire pilot

testing).
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The random probability sampling techniques were used
for both the pilot and ma jor survey samples. All names
were mathematically selected from a Culinary Union computer
name list for the Las Vegas control group. The Reno control
group was selected mathematically from the Union membership
card index file. ' : '

Final results of respondency rate for toth control
groups, Las Vepgas and Reno, were less than the: anticipated
response rate based on pilot-survey sample results. The .
actual number of questionnaires returned by the Las Vegas
control group was 349 or 50 percent of. those mailed. The
Reno control group returned fifty sevén (57) for a total
of 43 percent. -

The bias of non-response must be weighted by each -
group intent upon using data collected through this research
project. Sample size was based on obtaining a 95 percent
confidence level. The fact remains that how reliable and
exact the data compiled really is, must be viewed in the
context that approximately S50 percent of those surveyed

; chose not to participate in the research project. Although
the exact reason for non-response is unknown, data gathered
from those who did respond supggested that many potential
respondents may have concluded they had no vested interest
in revealing their particular child-care relationship.




" CHAPTER 2

RESEARCH APPLICATION AND PROCEDURES

Research Population |

-

: The criteria for selection of a suitable population
was based on: o -

(1) all sampling was to take place in the State of
Nevada ° . ' :

(2) the group studied should be a major State of
Nevada industry

(3) the labor group sﬁmpled should be the principal
Jabor group ia the major industry :

Nevada's principal industry is gaming and tourism.

- Within the gaming and tourism industry, the largest.
organized labor group is under the jurisdiction of the
Culinary Union, Hence, that labor organization was
contacted vnd a.’ suitable agreement was obtained where by
they arreed to provide the research group with relevant
information needed to conduct the survey sample.

Culinary Union Local #226, based in Southern Nevada
nggotiates*lgbor agreements for their memters with the )
_Nevada Resort Association (NRA). There are thirty two (32)
(NRA) hotels ‘and casinos that negotiate under singular
leaderspip when bargaining with the Culinary Union...
Culinary Union Local #226 has approximately 21,000 members .
in the Southern Nevada area. Approximately 15,000 members
are employed directly in (NRA) hotels and resorts. ‘
4 . . A
) The primary focus on data collection was given to
those respondents who stated they worked at (NRA) hotels
" or resorts. For the purpose of comparing their child-care .
needs to others outside the (NRA) control group, data . /
_collected from non-NRA members in Southern Nevada will
ocomprise a comparative labor control group, a third control
group was comprised of members of Culinary Union #086 in
Reno~Tahoe area of Northern Nevada. ’




Samplire Tine ' . . T e ' :

Random probability sampline techniques were used to seléct
all survey respepdents,  Oulirary Unjer Lect] #0740 (Te o W a0
provided the research group with name lists. -Respondent se-
lection was based, on the mathematical selectioh of names. based:
on the ratio of total population divided by sample size needed.
Sample ;size needed to obtain a ninety-five (95) percent con-
fidence level was based on results taken from the pilot survey
guestion of the 'ratio of respondents with children as. compared E
to childless respondents. Selection of respondents for the.

Renb control.groug vas subjected to the same criteria.

No attempt was made to stratify the cample and survey only
respondents with children. This decision was based on the con-
sideration that if the profile of child-care needs wi-thin the
population being studied are to be made known, then all members

should be sampled. ) ‘

2

Questionnaire Type

‘A closed-end type questionnaire was used for the survey.
That type questionnaire.was used because the majority of re- -
spondents fall into the middle to lower sociocconomic. grouping
where experience has shown poor -response to oven-end lines of
questioning. Many minority workers would be included in the .
sample: with the possibility of some being semi-literate.
The sampling was conducted by mailing the survey questionnairec
to each resrondent's heme address. If the completed guestionnaire
"was not.returned further attempts were made to gain the respori-
dents confidence and cooperation. ' . ;

- Primary considerations for using a mail-out type questionnaire

were based on the desire to e¢liminate interviewer bias, permit
freer resp-nse while preserving anonymity, and allowed the re-
searchegroup to live within budgetary restraints. : 4

> ) A

Questionnaire Tabulation and Data. Compilation ' ‘

- Returned questionnaires were hsnd tabulated. Fach respondent
was identified as to which control group they btelonged to. The
tabulatéd results of .every question were double checked by two

- (2) or more people. Some .tables total to a number greater than
or less than 100 percent of the number of’ respondents answering

the question.




The d*fference fesults'from‘

(1) all: pereentapes are rounded to the nearest
whole,number :

k2) in some instances respondents replied to
more than'one question category, hence, the
total percentage would exceed 100 percent.

The decision to accept.or reject a given answer was
the responsibillty of the research director, ' If insufficient
data'on the questionnaire (as_a whole) made question results

non-determinable the answers were declared inralid and not
counted ,

\ e S
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CHAPTER 3

|

MAJOR REVELATIONS OF THE INDUSTRIAL
| CHILD CARE STUDY

T

Dwta Presentation

. .The major emphasis in evaluating the collected
research data will be devoted to the Nevada Resort
Association (NRA control group). For purposes of .
comparison, however, data applying to the non-NRA and
Reno control groups will be. shown in juxtaposition.

The compilation of data as.given in Table I is
for the purpose of presenting a comparatory profile of
how the three separate control groups, taken as a “group,

- compare on several key aspects. Since th: major: emphasis
of the research effort was to determine child-care needs,
all data presented refers to the respondents within their
respective control groups stated as a percentage of that

group. ‘

Specific data applying to the three control groups
appears as follows: . '

Table I

Table shows the comparison of

data for the three control .
groups, stated—-as a.

percent of . applicable group.

SUBJECT NRA GRP, # NON-NRA GRP. 4 RENO GRP. %
Respondents hsve child nn : L6 ‘ : 28
Full time employee o 87 , 65 ’ 67
Respondent ~ primary - - y .

wage earner 67 63 : 79
Respondent - married & - .

spouse works 53 : 51 sh
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SUBJECT NRA GRP. % NON-NRA GRP. € RENO GRP. %

Respondent - works to

~ support living 81 . 81 8l
- standard : - ' '
Employed in food servicé ,
or housekeeping ° 71 . 57 57
| ’
Total fesmily income less ' :
. than $ 11,000 annually 63 - 65 _ 70
;Bespondent - married and ‘
have child(ren) 68 66 ’ L8
Married/have child/works ‘
day shift 63 ‘ 65 73
Have child(rer:) and , '
works days 50 Sl 53
Respondent had no |
child-care problems 80 19 9l
Respondent had child-care o ,
problems 17 | 19 6
Have child(ren)/do not .
pay for child-care 73 75 60
f
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CHILD-CARE SERVICE PROBLEMS BY AGE GROUP

Given that a respondent stated they were having child-c¢are
service problems, Table 2 breaks down the respondent's answer on
the basis of age group that respondent's child(ren) were in,
Only 17 percent of the respondents in the NRA control group has

child-care problems.

Table 2
Table gives percentapge of parents

who had child-care problems in
given age groups.

CHILDREN'S AGE GROUP NRA GRP. 4 NON-NRA GRP. % RENO GRP. %

0 - 2 years - _ 25 7 ¢ -
3 - 5 years | C37 29 100
6 -10 years sh4 ?9_ y - -
11 -1l years 36 - 21 . -
15 -18 years b - Sy -

CHILD-CARE SERVICE PROBLEMS BY SHIFT WORKED

The ma jority of all child-care service:problems apply to
respondents working a normal dayshift., If a respondent has
children, there is a 50 percent probability or better that they
work day shift. If the respondent stated they were married and
have children there is approximately a two-thirds probability
they were working a day shift. ‘ .

i
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. ~ LOST PIME FROM WORK -

Given that a respondent stated they have children, have
had child-care service problems and have lost time from worlk,
Table 3 pives the respondent's number of days of lost timo for
'the 1974 calendar year foreach respective control group.

Table 3

Percentage of respondents who 1ost time,
and tbe number of days lost in 197& year.

LOST TIME FROM WORK 197l NRA GRP. % NON-NRA GRP. % RENO GRP. %

17% that had child-care o . . , .
problems 125 .9 ' 12

Average number of lost : : : . :
time days per year 6.5 days " 7.5 days 7.5 days

Table 3 data shows that only one-fourth of the NRA group
(that had child-care problems) lost time from work, -Both the
non-NRA and Reno control groups had a lesser percentage of
their respondents with lost time from work due to a child-care
‘service problem., Viewed overall, and given that the respondent
lost time, the actuul time lost from work does not. appear to be

excessive,



HOY PARENTS COPE WITH TEMPORARY L0OSS OF CHILD-CARF SERVICES.

Respondents in each of the threc control groups werc asked
how they cope with a temporary loss of child-care services. '
Table |l data shows that most respondents in each control group
were successful in cither contracting services that were always
available or they were successful in finding temporary cnild-
care when they needed it. - '

Table |

Shows parent's response to a
temporary loss of child-care
services stated as a % of “each
control group.

PARENT'S SOLUTION NRA GRP. % NON-NRA GRP. % RENO GRP. %

Find tempoerary . ,

child-care _ ' 37 | L6 35.
Current- services - )
always available 22 2L -2
Stay heone {rom -

work : 16 7 12
Leave child .
unattended 5 15 o 12
Qthe. 21 ' 12 18
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Table 5 shows the statistiocal broakdown on the type
child-care services respondents stated they were using.
In Las Veras, an average of T4% of all respondents who -
have children are not paying for any child-care services.
The Reno control group showed "similar results in that
60 4 of the respondents with e¢hildren were not paying
for child-care services, 1In the majority of cases the
husband 'and wife served as a child-care team. When
their shifts overlapped or other complications existed,
relatives helped out with child-care., Older children
were caring for themselves and often babysit younger
members of their family, - o

. If a child was in the agre group 0-2 years, there
was a 60 % probability that.outside child-care was being
paid for, Day-care centers were not often used by any of
the respondent control groups. Day-care was about 7 % of
the over all child-care volume. Only 3 % of the respondents:
with children were paying for child-care services for their
children if they were in the age group of 15-18 years,

" Table 5
Percent using each type

child+care services given
respondent had children

TYPE CHTLD-CARE USED NRA GRP. % NON-NRA GRP. % RENO GRP. %
Husband or wife 29 33 24
Relative ‘» 25 . 31 18
Services unnecessary .19 21 18
Babysitter 18 12 18
Day-care center , ‘ 6" | 7 ' 6
No answer & other 9 12 ) 2l
61
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HOW PARENTS FIND CHTLD-CARE SERVICES

Parents used, almost exclusively, the word-of-mouth .
communication media to locate child-caré. Table 6 data QT
shows how that media compares to other types of comnun-
ication when parents were in search of child-care services.

Table 6
.Percentage of respondents

using each type :
communication media

HOW RESPONDENTS FTHD NRA GKP. % NON-NRA GRP. % “ RENO GRP. %
CHILD-CARE .

Word of mouth : S7 Iy 53
Newspaper ‘ . 5 : 5 6
Yellow Pages . 5 7 ' 6
Other & No answer | 35 L7 : I

-12-




TYPE RESTDENCE RES?ONDENTS'LIVE IN

Data refering to the type housing used by the three
respondent control «roups is given in Table 7.

Table .7
Percentage using each type

housing given the
"respondent had

children
TYPE HOUSING USED . NRA GRP. % NON-NRA GRP. % RENO GRP. %
Siﬁgie standing house 6y 50 41
Apartment : 21 21 12
Mobile home | T 12 el
- Condominium 3. o 6
Other ’ 7 ) 7 , 18

The research group was interested in learning if a
centralized or decentralized approach to providing child-care
service would "best fit" the parents' child-care needa.

‘-
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FAMILY SIZZ BY CONTROL GROUPS

There were three children or less in approximately 8% &£
of the families. pgiven the respondent statod their family
had children, Table 8 data shows the breakdown of the
percent of families that fall into each family size.

| Table 8
Percentage of familles having

a given number of children
per control group.

NUMBER OF CHILDREN NRA GRP. % NON-NRA GRP. £  RENO GRP. %
PR FAMILY '
one child - - - 13 - 28 L7
two children | é?, | u2 35
. three children 13 1L | 6
four children 8 7 6
five children L 9 0
six children 3 0 0
seven children 0 o 6
 eight children 2 0 0
No answer - 10 0 0

COST OF CHILD-CARE SERVICES

"Respondents stated they paid less for child-care services
as the child advances in age.. Although better than two-thirds
of all families with children were not paying for child=-care,
if & child was 'in the age group 0-2 years, there was a 60
percent probability that the parents were paying for infant
care. With each year of advancement in a child's age, fewer
families will be paying for child-care for a given child.

By apge group 15-18 years the percentare Of families still paying
will be 3 percent, given they were in the group paying for
child-care serv1ces.

-1k~
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Reepondents reported the cost of chllde-care saervices were
prentest ffor the 02 year npe proun.  The uajority of both

Las Vegas nrea control proups stated they pay from fifty cents
per hour to $1.549 per hour for child-care scrvices. 'Reno re-
spondents reportcd that rarely have they paid more than 99¢
per hour for child-care services. .8 .

The majority opinion for all three control groups was that
they fclt the price of child-care services were fairly priced.
However, cost consideration is a primary factor that respondents!
stated is very important' to them when they are selcoting child-
care services. ;

Parent response to the question as to what they thought
- should Ye prime features included in a child-care program was
emphatic. Respondents stated they will use the program if it
is a low-cost program of good quality and variety; facility
is in a convenient location; and they are sure their children
will be hapopy there. ' :




WOULD PARENTS USE A CHILD-CARE. PROGRAM SPOMNSORED

BY THETR EMPLOYER OR UNION?

Given that a respondent had children, less than 20
percent of each control group stated theg weroe having
child-cgre service problems, Less than percent of each
control igroup, given the respondent was paying for :
child-care services, were currently using a day-care type
program, :

Respondents were asked if they would use a child-care
program sponsored by their union or employer, providing it
- met their needs, A clear majority stated they would use
such a program if it met their needs. Table. 9 gives the
results of respondents answers for the three control groups.

Table 9

Percent of respondents that
. woulduse a sponsored
'\ child-care program

v

SUBJECT NR4A GRP. % NON-NRA G' .. % RENO GRP. %
Would use
sponsored . program 71 60 . L7
“Would not use . ~
sponsored progrem b ) 1y ‘ 29
Respondent gave no co
| answer 14 . 26 24
GO
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CHILD-CARE FACTLITY BUSINESS HOURS

The research data showed that a majority of working
parents were assigned to a "day" shift. The parent
groups were asked if they thought a child-care facility
sponsored by their employer or union should be operated
on the basis of 2l hours a day. Although the majority

' of parents now work day shift, they stated the program
should be made available to the children of employees
working any shift. Table 10 gives percentagc results to
question as given by respondents of each control group.

LN
w

Table 10 <

Percentage response piven
by respondents on child-care facility
hours of operation

’

" HOURS OF OPERATION NRA GRP. % NON~NRA GRP. % RENO GRP. %
Operate child-cére 17 70 82
2ly hours ' ‘
Do not operate 5. -2 : 0
child-care 24 hours - : _ -
Did not answer : . 18 . .26 18
question L .
7
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~f ..
. PARENTS' NEED FOR AN AFTER SCHOOL PROGRAM

¥

‘& child-care service for miny working parents. In many
instances the school day hours do not correapond with the

same hour a parent's shift ehds at work. when asked if their -
children would bonefit from an after-school program (providing -
their child could atternd) the majority of parents responded

thut they would. Table 11 gives the percent of parents who .-
stated they would like an af'ter-school program.

The public achool system s&rves the function of providing

Table 11

Percent of respondents with
children who would benefit
from an after-school program

SUBJEGT NRA GRP. %  NON-NRA GRP. % RENO GRP. % -
'Need an after- 59 53 59
school program o _
Do not need after=- 32 19 - 1w A
school program
No answer givéh | 9 . 30 - . 24

-18-
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AGE GROUP THAT NEEDS AFTER-SCHOOI, PROGRAM

- ° Given thatfparénté resvonded their children would
benefit from an alfter-school program, Tahble 12 shous
respondents? need by age group. -

Table 12
Percent of children who:

parents want after-school
program by age group

AGE GROUP NEEDING NRA GRP. %4 NON-NRA GRP. % RENO GRP. %
PROGRAM
S-B.yéars .V 3L 30 12
9-12 Yegfs - 22 ' 19 29
13-18 years 13 lu 29
No answer ¢ ‘LO : L9 35
-19- | \
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HOW FAR W?ULD PARENTS_TRANSPORT CHIID TO AFTFR—SCHOOL PROGRAM? |

Parents who responded that their children would benefit
from an aftor-school program were asked to give the approximate
distance thoy would transport their chlldreP to such a program,
The majority stated they would transport their children at

- least one-half mile. Table 13 gives the percentage of parents
. that would transport their children a given distance to
W‘attend an after-school program,

Table 13

Percent of respondents that’
would transport child the :
stated distance /

DISTANCE IN MILES NRA GRP. 4 NON-NRA GRP, #  RENO GRP. 4%
Over 2 3 21 . | 23 - 24 |
1-2 ' 19 16 2l

-1 | 10 @ 6

-3 . ) 6 0 6 :
No answer 4y 49 : i f

-20-
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/ '~ IMPORTANT FEATURES OF ANY CHILD-CARE CENTER
B \ .

Parents were asked to respond to alist of services
or features that might be included in a child-care program.
Each respondent was asked to check those services or '
features that were important to them. Table 1l gives the
percentage response for each control group and the average
"percentage for the control groups.

Table lg

Gives .percentage of respondents
desiring a feature of service
in a child-care program,
given they have children

SUBJECT NRA GRP. ¥ NON-NRA GRP. ¥ RENO GRP. 4 AVG. GRP. %
No answer 27 ' 30 18 25
Convenience of 55 Ly 59 53
f‘location : _

Transportation 32 : 37 ’ L7 39
provided ’

Special activities 28 23 } b7 33
for teenagers '

Infant care 27 21 u7 32
provided . '
‘Weekend & Holiday 21 16 53 30
programs : _

Parents' Partici- 31 "37 _ 18 27

pation with child

Parents assist in 26 ' 16 - 29 2L
Planning program .

Let staff handle , 23 ~ 7 2l 18
entire program .

‘Would not use a 3 1 R 0 2
day-care program ’

71

=21~




CHILD-CARE FACILITY LOCATION

Respondent answers given in Table 1Ly indicate that
respondents consider convenience of location to be very
important. Of the NRA control group, 77 percent of tke
respondents worked on the Las Vegas Strip; therefore, &
centralized facility located in the strip vicinity might
-prove acceptable to that group., The non-NRA control
group employees are scattered over a-large number of
smaller businesses; hence, any attempt to provide a cent-
ralized child-care facility probably would not meet the
testiof convenience as viewed by these respondents. The
Reno control group respondents worked over a widely
scattered area ranging from the Reno/Sparks area to both
the North and South shores of  Lake Tahoe, A child-care
program designed to meet the parents test of convenience
would have to be close enough to the respondent's place
of employment or home that they would use those services,

=22



REPORT SUMMARY

Table 1 shows that a majority of the NRA rsspondenté
are: ' .

(1) Fﬁll_time employed

(2) are the primary wage-earner

(3) if married their spouse works

() have a total fﬁmily income of less than $ 11,000.
(5) employed in food service or houseieeping

(6) if they have children they work day shift

(7)  have no cﬁild-care problems

(8) do not pay for child-care services.

-

Table 2 shows the age group where respondents are
having child-care problems, if they happened to be one
of the 17 percent of the NRA group stating they were
having problems. Child-care problems are not unique to
any one age group. A program developed for the purpose
of solving child-care problems should be evaluated on
the basis of the percentage of parents paying for child~
care relative to the frequency they were having problems
in a given age group. For example, the 0-2 age group
services are pald for 60 percent of the time and have 25
percent of the problems; but, the older gr up. 15-18 years
are paid for 3 percent of the time and of that group 4O
percent of the parents paying for children in that age
group were having child-care services problems.

~ The majority of parents having child-care services
problems were having trouble on day sh¥ft. The fact -
remains ‘that a majority of respondents worked day shift.
Problems exist on all shifts but in terms of volume the
greatest number of problems apply to day shift workers.

\
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Table 3 shows that, of the 17 percent of reapondents
that stated they were having chiid-care problems, only
25 percent of the NRA groun were forced to loze time from
work. If lost time occurecd, the avcrage number of. days
was 6.5 for thc 197 caléndar year, Results for the two
comparaiory rontrol pgroups wesre similar but with.a lesser
percentige of the respondents actually losing time from

work, '

" Table Y4 shows that a majority of the NRA control
group either do not havc interruptions in their child-care.
services and/or they are successful in finding temporary

child=~care,

Table 5 shows that a clear majority of all children
are being keot by the family unit with no cost to the
parents. Day-care centers are currently getting a low
percentage oft the notential volume that exists. If
parents thought their necds were being met by day-care
centers; and if the cost of services were not prohibitive,

the report data suggests that this type child-caPe would
be used more often. '

Table 6 shows how parents find a source of child-care
services., The single most effective means of advertising
is by word-of-mouth. Other forms of advertisement are not
effective for the purpose of getting parents to try a
child-care service: : ' :

‘Table 7 shows that in Las Vegas the majority of
respondents who have children live in single-standing
houses. Apartments were also popular with few residents
living in mobile homes or condominiums, ' .

Table 8 shows that 85 percent of the NRA group families
have three children or less. One=-child families are the
largest single group, making up-43 percent of all familius
with children. j :

Parents in the NRA group stated/t“ey are paying in a
range from $ .50 - $1.49 per hour. Parents in the Reno
control group stated they rarely pay more ‘than $ .99 per
hour. Both groupe; given they were paying for child-care
services, stated they thought the cost of child-care
services they are now using were reasonable. The ma jority
of parents are not paying for child-care services. A
reasonable assumption is that many of the resvondents might
use .services provided by a day-care center® if the program
met their needs and they could afford it. ‘ '

3 ‘ -2“--
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v Table 9 shows that better than 70 percernt of the NRA

-control group would use a child-care, program sponsored by
their employer or union providing it -met their needs.
Results for the two comparatory groups were not as emphatic
but show strong support for the concept.,

Table 10 shows that parents want the facility operated
on the basis of 2l hours a day. Data in this report (See

* table 1) shows that a ma rity of respondents, with children,

are now working day shift] The results of the two compar-

atory groups showed similar results., S o

, Table 11 results show that a majorit&/want an after-
school program. Their statement holds true for all three -
control .groups., :

Table 12 shows what percent of the respondents stated
they needed after-school programs for the children of each
specific age group. The data suggests that although parents
are working day shift and using the public school system to
care for their children, a problem exists in their approach
to child-care. A conveniently placed after school program,
that is not overpficed, is needed. -

Table 13 shows that parents are willing to transport
their children a reasonable distance to an sfter school »
~ program, A program that offered children transportation
to the after school program should be very well received.

Table 1L shows that parents want a child-care facility
that is conveniently located, provides transportation, has
special activities for teenagers, provides infant-care,
and has wzek-end and holiday programs for their children.

-25-
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Page 1 7

) INDUSTRIAL CHTLD~PARL STUDY .

# %
Total queqtlonnalres mailed . i TG0
Total questionnaires returned 349 50
" Total questionnaires received that were NRA ‘ 255 73
Total number of respondents (NRA) with children 111 Ll

~ Twtal number of respondents (NRA) without children 14l 56

Section 1
Question 1
EMPLOYMENT STATUS NRA. "Number of respondents %
Full time employed 223/255 ) 87
Part time employed £/255 2
Unemployed - 25/255 10
No answer ' 1/255 , 1
: ' 100%
Question #2
HOTEL WHERE PECPLE VWORK
# % Name # % Name
I 2 Aladdin 5 2 . Golden Nugget
20 8 Caesars Palsgce 1 1 Hacienda
2 1 "Castaways - 0 0 Horseshoe
9 L Desert Inn 3 "1 Landmark
13 5. Dunes 19 7 Las Vegas Hilton
9 - El Cortez 29 11 MGM Grand
2 1 Four Queens 9 - Mint
R L Flamingo 12 5 Sahara
I 2 Fremont 14 5 Sands
7 3 Frontier 3 1 Showboat
1 1 Golden Gate 1 1 ‘Silver Slipper
# % Name
22 9 ® Stardust
6 2. . -Thunderbird :
14 5 Tropicana _ 77% -  Strip
6 2 Union Plaza o 17% Downtown
8 3 Circus Circus ) ‘ 6% No Answer
15 -6 _No Answer : y o

=1
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u ‘ . g . ; . Pngé 2 of 1

INDUSTRIAL CHILD-CARE STUDY

Section #1 .
Question #2

JOB TYPE ' NUMBER EMPLOYED % OF TOTAL (NRAl

Housekeceping E : 60 2l

Food Service 119 ) h7

Bar or, Cocktail 20 . 8

Porters or fanitation , 12 5

B~llmen or Doormen " 16 6

Other : 17 : . 7

Undetermined 11 Ly

Section #1

Question #4 N .

MARITAL STATUS TOTAL NUMBER , % OF "OTAL (NRA)

Single . L 76 | 30

Married 135 ‘ . 53

Divorced . 36 _ 14

Separated - : : 7 : 3

Undetermined 1 1 (less than)

Section #1-

Question #5

ARE YOU THE PRIMAR? WAGE EARNER? : TOTAL % OF TOTAL- (NRA)

p : S :

Yes . ) _ 173 67

No _ 7% 29

Undetermined ' _ 3

. \ ‘ 11

- Section #1 .

Question #6 3 » o
_1WHY DO YOU JHK? TOTAL NUMEBER - 94 OF TOTAL (WRA)

Necessity - N 170 67

Independance - 23 . 9

Personal Fullfillment 18 7

Extra Family incom - 36 ' 1h

Other . 1 ) 1 (less than)

Undetermined 0 7 ' _ 3

=3
-3
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No answer

27

Section #1
Question #7 .
_DOES YOUR SPOUSE WORK TOTAL NUMBER % OoF TOTAL (NRA)
‘Single | 1106 L6
Married _ 135 ] 53
No answer 2 1 (less than) °
Married (fio work) . L0 16 X
Married (work) e 93 - 36
Swing 16 17
Grave - 9 10
_Rotation ) 9. 10
Undetermined L L '
Section #1
Question #8
"TOTAL FAMILY INCOME TOTAL NUMBER % OF TOTAL (NRA)‘
$3,000.-1,999 u9 19
" 5,000.-7,999 , 26
8,000,-10,999. h6 18
11,000.-13,999. 22 9
:130000“16’9990 16 6
17,000, ~0ver 29 11
14

Section #1
Question #9

Question glves breakdown of the number -of families having children
of a certain age group given their marital status. :

MARITAL STATUS VUWBER Z MARITAL STATUS NUMBER Z
Single 76 Married 136
No answer 15 20 No answer 14 10
No children u7 62 Ne children ug 32
Have children 1 18 Have children 7 68
: @
Child's age Number of Child's age Number: of
‘ chillidren cﬁllaren
- 0-2 0-2 21 -
. 3-5 8 3-5 36
6-10 s 6-10 51
= 14-1 Y 11-1 29
15-1 I 15-1 36
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MARITAL STATUS NUMBER, % ~ MARITAL STATUS NUMBER %

Divorced 36 - Separated 7

No .answer ' 6 17 ‘No answer : 1 14
. No *children 1, . 39 No children 2 29
Have "children 16 Ll Have children o Ut 57
CHILD'S AGE NUMBER_OF | CHILD'S AGE _ 'NUMBER OF

CHILDREN : CHILDREN

0-2 3 0-2 ' 9

3-5 1 3-5 2

6-10 8 6-10 i

11-14 5 11-14 6
15-18 6 15-18 L
Section #2 . .

Question #1 ' : .-

Question gives results of the correlation of total respondents
that have children to the shift they work.

SHIFT: WORKED - NUMBER "OF RESPONDENTS % OF TOTAL WITH

| ' CHILDREN
Day _ 59 - (59/117) 50
Swing 33 (33/117) 28
Rotate - . 7 (7/117) 6
Grave 9 (9/117) 8
Undetermined ) 7 (7/117) -6
No Answer 2 (1/117). 17 :
No children g 138 (138/117) 5L of total

: group

NOTh! Total percentage will not equal 100% becauqe of % rounding
and ‘some respondents work more than one shift.

No Children Group is computed on the basis of all NRA respon-
dents, i. e., 2b5. )

-

~Section #2 : S '---
Question #2 :

Correlation of respondents with children to child-care services
during their work hours. '
FAMILY CHILDREN STATUS %

1. - Have children Ll
2. No children gé
17
3

3. No child-care prob.
li. Yes child-care prob.
5. N> answer

<
©
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: chtion #" \ . '
Question #° (oontinuvd) \ _ .
- AGli_GROUP TOTAL NUMBER DAY SWING GRAVE ROTATE.
’ . . \m _7/ 7 pA A [
0-2 yr. . 9 /37 1/5 1/5  0/0
3-5 yr. - 5 2/11 /5 2/11 1/5
6-10 yr. 7 5/26  1/5% 1/5 - 0/0
11=-14 yr. I 3/16  1/5 o/0 .. 0/0
1%—18 yr. 0 - 0/00  0/0 0/0 0/0
No answer 3 . \

\
_ \

.Explénation of abovzidata.

1. Have children - 111/?55 i.e., have children/NRA total sample.
2. No children - 1414/255 i. e., No‘childrcn/NRA total sample.
3. No child-care problem - 89/255 i .ev, Answered nc/total NRA
respondents having children. .
« Yrs child-care problems = 19/111 anfwered yes/total NRA re-

Iy
spondents hav1ng children.

5. No .answer given to question/total resoondents having children

6

\
’y

3/111.
" Breakdown of count on those responde: ts who checked they do

have a problem. Number counted and percentage are computed
on the basis. of age & shift checked as a percent of all re-
spondents who checked "yes" to havingla child-care problem.
Common denominator is 19 for computation.

Section #2

Question #3

Table gives. the number of! people who have missed work because
of child-related problems and the average number of days lost
given they had lost time.

RESPONDENT'S STATUS = NO. ﬁ LAVERAGE NO. TOTAL
_ o DAYS MISSED LOST
No children 14y 56

Have children = . 111 .

- Children and missed . o \ - .
work 28 25 - . 7.5 210
Children and no missed = Co, T :

work _ 76 68 — _ .
No answer 7 56 : \

NOTE! Three respondents checked the blank 1ndlcat1ng they loet
“TIme but gave no amount lost. Their time was figured on the
basis of what the group average would have been had they been

excluded.

80
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 Section #2
Question #h

., Table shows what reﬂpondents do when they have a temporary loss
of child-care services.

REACTION TO TEMPORARY LOSS OF CHILD CARE NO. % GOLUTION
Turrent services always available 55— .22
- Stay home from work 1 '16
Children left unattended . 6 5
. Find temporary child-care L1 37
" No Answer 23

a1

Section #3 . -

Question #1- , .

Table shows the type residence a family lives ‘r given that
they have children.

" RESIDENCE TYPE NO. % .
Single standing house 71 6L
Condominium J 3 .3
Mobile home I L
Apartment .23 21 |
No Answer - - 10 9
. ; i
Section #3 _ _ . k,//
Question #2 - o ) .

';Table shows type child-care services currently being used by
respondents. ,

TYPE CHILDCARE SERVICES USED' - NO. 2
Day=-Care center : 7 6
Baby sitter. ' o 20 18
. Husband. of wife o, ‘ 32 29
Services unnecessary L 21 19
Re .ative ) : .. 26 - 25
other . . 2 2
No ‘Answer : ) o 8 T
Sedtion #3 v g
Question #3 o . — i

Table’ shows’how ‘the respondent learned where to find child-care
services.

—_—

CHLLD CARE SERVICES FOUND NO. %
Newspaper - . 5 5
Word of mouth. 63 57
YellowW pages ' 6 5
Other 8 7
33 28

No Answer "~

. T
o v - Lt
M G - ] =
. . . - .
.o [ . . ‘o ’ .
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; ' / |
NOTE! Totul ‘percentage count is 10”% becau°e some respondents
uqe more than one typc media, : . ' E

Scction #3> S _ : . o o
Queetion h,g 6 , _ " |

: Table show the nercent of families by family size of tﬁe NRA
sample, an 'glves the average number of child-care hours used
per week correlated to family size. -

~

NO. OF' C ILDREN PER FAMIDY NO. z HOURS PLR
/ WEEK

One child family “. ' u8, _ L3 291 hr.

Tiio children family R - 27 . 38 hrs.

. Taree children family: : 15 13 36 hrs.
-Four children family 9 - 8 88 hrs.
Five children family I I 13 hrs.
8ix .children family 3 3 20 hrs. °’
-Seven children family - - -
Eight children fanily 1 2 60 hrs.
No Answer - : 1 10 -
_Section #3

" Question #4,5,6

Table shows the percentage breakdown on the number of children
that are cared for by husband-wife combination or are keot '

\ D~ ——
by other relatives free of charge stated as a percent of all

b

-'famllles having chlldren 1n the NRA group. i

AGE GROUP NO.-CHILDREN IN GROUP " % OF TOTAL CHILDR"N -
' o . GROUP. ~ - E
0-2 yr. g .12 N * (12730) Lo’ IR
3-5 yr. Lo 19 (19/B3)  uh -
6-10 yr. . . 35 : (35/51) 69 .
11=-1 yr. o 27 o (27/3L) 79
15-18 yr. "33 _ ' (33/34)- 97

Table below. shows the percent of all families Daylng within a

~.given price range for their dhlld-care services. Correlation is.-
made by comparlng hourly cost per age range/ total families' with
children in age range. : A ‘

| COST OF CHILD-CARE BY. AGE GROUP .
AGE GROUP  COST ¢ .L9¢ hr.  COST .50-.99 hr. 1.-1.4,9 hr. 1.50-2. hf.

0-2 yr. . 7 33 20 0
3-5 yr. . 26, , 21 ' 2 7
6-10 yr. .10 , 8 L
11-1L yr. 0 - 45 6 0
15-18 yr. -0 : 0 -0

. No "Answer "19%
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‘;'Section #é
‘ Question )-J-’S:6

)

’Table:givés parents’ attitude téward the cost of tha services
they use within the piven age proups., Data appliés only to

"-parents paying for child=-care., . /
AGE GRoUP ~ ‘MODERATELY PRICED % TO0 EXPENSIVE % A BARGAIN %
0-2 yrs. (11/30) 37 (3/30) 10 (h/30) 13
3=5 yrs. (12/43) 28 (9/L3? 21 (3/43)- 7
------ 6-10 yr. (10/51) 20 (15/%1) 29 (2/51) L
“11-1} " yrs. (8/3L) 2p  (2/38) 6. {3/3) 9
15-18 yrs. (3/34) .9 A(0/3h). 0 (0(3h) 0
No answer 14% . .
‘Section #3'
Question #7

- ‘Table shows how respondents select the type child-care for th:ir
children, given that they have children: /

~ I¥YPE SERVICE ' VERY IMPORTANT %  IMrURTANT % NOT IMPORIANT%
Chilgqts preference 28 20 8
Varijety of activi- : “
. ties. | 22 2¢ 7
~ Convenience 27 - 25 5
Educational program =~ 40O 1l 8
- Cost , - 35 20 6
Othep 0 : o 0
No Answer 36/111- 32% «
Segtion #3 .
estion #8 : ‘

Table shows_respondénts reaction to question 8, given that they -

have cgnildren. .

REACTION % o
Yes | LT :
No | 14 '
Ne Answer 14 )
Séction #3 J' © R .

Question #9 | o N , |
Table shows respondents reaction to question # 9 given that they

have children. g _ s
REACTION ' % “
es | 71
»Nto . , P )
Ho Answer . 18
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Section #3

Question #10 .

Table shows respondents! nnqct1<r to question #10, given that
they have children.

REACTION

No Answer ' o . ;
- Yes 59 , ' ‘ : !
N ' e _
AGE caup - & b

5-8 yrs. . - 3L

9-12 yrs. - 22 ) :

413-18 yrs. ; 13 : : i
No Answer : . 4o o o 1
Age group totals more than 100% because multiple age groups
checked by some families, ' i '

Section #3

Question #11 ;
" Table gives respondent's answer to a percent of a1l respondents
having childrer on how far they WOuld tranSPOPt children to after-. -

school programe "

DISTANCE IN MILES s PERCENT pyaT SAID "YES"
X tok a ' ' 6 '
% to 1 , o : 10

1 to 2 ' 4’ . 19

Over 2 : : . 24

No Answer - - A Ll
. Section #3

Question #12
Table gives respondént's preference on what should be included
in child-¢are programs. Peicent response is® computed on ‘'the
~basis that respondent has children,

- %
No Answer’ S ' : 27
Convenience of Location ) 55
Parents’ Participation ' 34
Special Activitier 28
Transportation Provided : 32
Facility for infants: 27
Parents assist with Program 26
Weekend & Holiday Program T -
‘Let Staff H-ndle Program - o 23
Would Not use Day-Care 3

e — _—
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INDUSTRIAL CHILD-CARE STUDY

(Las Vepns Non-NRA G:-~run) ’ ' » i %
Total Ouestionnaires mailed’ | 700
Total Questionnaires returncd - 349 50
Total Questionnaires -cceived - Non-NRA - . ol 27
Total number of respondents (Non-NRA) with child 43 L6
"Total number of regpondents (Non-NRA) without child 51 [
Section "#1
Question #1 .
EMPLOYMENT rTATUS NON-NRA 2
Full time employment ° 61/9, 65
Part time employment 8791 9
Unemployed ‘ 23/94 2L
No answer 2/9l; 2
: : : 1007
Section #1
" Question #2 .
Irrelevant in thet no concentration of employers exist.
Section #1
Duastion #3 o :
o5, TYPE NUMBER EMPLOYED % OF TOTAL (Non-NRA) =
. Housekeeping b - 18 19
Food Service e A .36 38
Bar or cocktail 6 6
Porters or Sanitation 1 - . . 1
Bz1llman or Doorman 6 : 6
Other 11 12
Unde termined - 16 “17
Section #1 ) : s )
Question #4 . : .
MARITAL STATUS : NUMBER EMPLOYED =~ ¢ OF TOTAL (NON-XRA)
Single 26 - 28
Married . L7 - 50
Divorced 16 - 17
Separated 2 §

"

Undetermined 3
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Section #1
Question #5
ARF. YOU_THE_prIMARY VAGE EARNER © TOTAL NUMBER % TOTAL OF NON-NRA
Nos 59 63 o
e ineq 58 °!
Undetoermineg ‘ - /i
e — )
e
Section #1
Question #6 *
by DO YOU WoRK? : . TOTAL NUMBFR % TOTAL OF NON-NRA
Necessity ) ‘ 66 o ~
Independance 8 | 70
Personal Fuljrjllment > ‘ 9
Extra family jnpcome 10 2
Other - oo 0 1
Undetermineq 8 )
—e ‘
R e SR S . . s——
‘Section #1 - 4 T T
Question #7 “ \ . -~ -
' ' T~ .
DoEs YOUR Spoysg WORK TOTAL NUMBER % TOTAL O' NON-NRA
Single I3 < - 3
Married _ L8 %é
. ) ' o1
— — 1
No Ansvzr . _ - 3 - v —
Married -(no york) 10 P
Married (wory) 3l 32
Soing. - - 22 55
Swing - 6 2
Grave g 17
Rotate o 15
Undeterminegq I 12
—eee e — . . - fs
—— v’—\ ) - ———
Section #1 . : : -
 Question #8 |
- ToTAL FAMILY 1ncOME ~ TOTAL NUMBER % ™ 4L OF NON-wRA
$3’ OOO."LI-:999. 28 : -
5’0000-7’(??9. ’ . 18 - }O
8,000."103999. . 45 ' ) 1 G
14, 000.-16,999 : oy o 13
"17,000,~ OVer 7 - e
No Answer » 40 1:
— —
p—— S ———




Section /14
Quastion 79

Page 3 ol 2

This question gives breakdown of the number of familiea having
children of a sertain age prour given their marital status.

MARITAL STATUS NUMBFR % MARITAL 574TUS  NUMBER %
Single 29 : Married W7
No Answer 'S 17 No Answer 2 Ly
No -Children 18 62 No children 10 .30
Have children 6 21 Have children 31 66
CHILD'S AGE NUMBER OF CHILﬁ'S AGE NUMBER OF
CHILDREN . CHILDREN
- 0-2 yrs. 0 0-2 yrs. 8
3-5 yI"S. 2 3-5 yrs. 13
6-10 yrs. 0 6-10 yrs. 2%
11-1 y_rso o o 11"1’-'- yrs‘ 1
15-18 yrs. S /‘ 15-18 yrs. 10
'MARITAL STATUS NUMBEE % MARITAL STATUS  NUMBER %
Divorced 16 Separated 2
" No Answer é 6 _ No Answer 0
No children - 50 No children 1 50
Have children 7 Ly Have children 1 50
CHILD'S AGE N"™BER CF CHILD'S AGE NUMBER OF
CH.iLDREN : : . CHILDREN
0-2 yrs. 1 0=2 .yr 0
3-5 yrs. 2 3-5 yr . - 0
6-10 yrs. 2 6-10 yrs. 0
11-14 yrs. 5 11-1L yrs. 2
15-18 yrs. 2 15-18 yrs. 0]
Section #2 -
Traestion #9 . h
Question gives results of the correlation of total respo. - ts

iirat have children to the shift they work.

NUMBER OF RESPONDENTS % OF TOTAIL WITH CHILDREN

SRIFT _WCRKTD -

Day 22 22/h3 51
Swing 1 11/L43 26
Rotate L » L4/43 9
Grave . 3 3/L43 7
Undetermined 3 . 3/L3 7
No Answer 1 1/43 : 2
No children 50 so/9 . - 53

NOTEfY 1. Total percentage is gréater than one hundred percent (100%)
because of percent rounding and some respondents work more than one

shift. . : .
~ 2. No children group is computed on the. basis of sll non-

NRA respondents, i.€., 9.

. -
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Section #2
‘Question 1

‘Correlation of.respondentﬂ with children to child-care services
- during their work hours. '

FAMILY CHILDREN STATUS %
1. Huve children L6
2. No children sh
" 3. No child care proo. .79
L. Yes child care prob. 19

5. No answer : 1
. AGE GROUP TOTAL NUMBER DAY SWING GRAVE ROTATE
0-2 yrs. 1 12 - - -~ - -
3=5 yrs. - I 37 12 - - - -
6-10 yrs. L L 9 - - - - - -
11-1l yrs. 3 .25 12 - - --
15-18 yrs. 2 12 1 2 - - - -
0 .

No answer -

[\

Explanation of above data:

1. Have children - h3/9h i.e., have children/non-NRA total sample.

2. No children - 51/9L:ie.3 no children/non-NRA total sample.

3. No child-care problems - 34/43 answered no/total non-NRA re-
spondents having children,

. Yes child-care problem = 8/43 answerﬂd yes/total non-NRA re-

.~ spondénts hav1ng children.

5. No answer given to :uestion/total respondents having childr~

6. Breakdown of count, on those resmondents who checked they 3o
have a problem. Number counted and percentage are compute!
on the basis of age & shlft checked as a percent of al. re-
spondents who checked "yes" ‘to having a child-care problem,
Common denominator is elght (8) for computation.

SectiOl{ #2 ‘ s
Question #3. o , _ >
Table gives the rumber of respondents who have missel work be-
cause of child-rezlated problems and the averagc number of days
lost given they had lost time.

RESPONDENT 'S TTATUS NO. % AVERAGE NO. OF DAYS MISSED
No children ) 1 .5l
Have children. : L3 L6 .
Children and missed work L 9 6.5
"Child and no mlssed work 39 91 -
< 0 0

.No Answer
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Scetion [t?
Quastion [

Table shows vhat resnendonta do whon thex have a temporary
loss of child-care scrvices,
EEACTION TO TFEMPJRARY J.0SS OF CHILD CARFE ~ NO. % SOLUTION
Current services always available K 10 2l

" Stay home from work . ' 3 7
Children left unattended : 6 15
Find temporary child-care 19 L6
No answer e 5 12
Tection #3
Question #1

Table shows the type residence of a famlly glven that they have
children.

RESIDENCE TYPE NO. %
Singlaé standing house 26 60
Condominium- 0 0
Mobile home 5 12
Apartment 9 21

3 7

- No answer

Section #3
. Question #2

Table shows tyve child-care services currently being used by
r2sps-ndents.

TVPE CHILD-CARE SERVICFQ USED NO. %
Day care center h 3 7
Babysitter 5 12
Husband or wife 1h 33
Jervices unnecessary. . 9 21
Relative ‘ 9 21 -
Other 3 g7
2 -5

No Answer

NOTE{ Total percentage of one hundred six percent (106%) results
fron SOme respondents checklng more than one type chlld-care used.
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Scction {3

Question #»

Table shows how the respondent soupght-out child-care services
vhen they were noedod

CHILD-CARE SERVICPS FOUND NO. %
Newspaper 2 T
Word of mouth 19 inn
Yellow pages 3 7
.. O*her ) 12 -
*'No -Answer ' 15 35

" Notel Total percentage count is one hundred three percent (103%)
because some respondents use more than one type media. S

Section #3 ' ' A

‘Question #,5,6 t

~ Table shows the percent of families by family size of the nomn-
NRA sample, and gives the zverage number of child-care hours

used per week correlated to family size.

NUMBER OF CE.LDREN PER FAMILY . NO. % AVERAGE CHIIL CARE
. . ' HRS. PER WEEK
One child femilies 12 28 10 hrs.
" Tro child families 58 L2 L6 hrs.
Three child families b 10 47 hrs.
rour chila families 3 10t hrs.
rive child families I 9 2.5 hrs. ~_ —
Six child families - - - -
Seven child families - - -
Eight child families - - - !
No Answer - 1
- - %
.Section #3

Q\iestion #’-‘-,S,

Table shows the percentage breakdown on the number of zhildren
that are cared for by husbard/wife combination or are kept free
of charge. Data stated as a percent cof.all famllles having

lcb;ldren in the non-NRA grouy.

AGE GROUP NO. OF CHILDREN IN GROUP % OF TOTAL CHILDRPN
0-2 yrs. 5/8 5 63 |

3-5 yrs. 9/ .- 9 60

6-10 yrs. 16/19 16 . 8L

11-14 yra. . 12/47 12 71

15-18 yrs. 17/17 17 400

50
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- Table below pives the percent paying the stated amount per hour
given that they are paying for child-care sorviceu.

_ COST OF CHILD-CARE BY AGE GRQUP ,
- - - .50«
AGE GROUP CO8T<-.h9/hr. COST .50-.99/hr. COST 1.-1.49/hr. 1.50-2,/hr.

- 0=-? .yr. - 3/8 38 - C -
3«5 yrs. 2/5 40 3/5 60 - . -

6-10 yrs. 1/3 13 1/3 33 1/3 33 . -
t1-1l yrs. 2/h 50 1/l v 25 yn 25

14-18 yrs. = - - -

N» Answer 1

Section #3 -

Question #L,5,6 A
-Table gives: parents attltude toward the cost of the services they
use within the given age groups. Data apnlles only to parents
paying for child~-care.

AGE GROUP MODERATELY PRICED TOO EXPENSIVE BARGAIN

0-2 yrs.  1/3 : 33 - 1/3 33

3-5 yrs. 2/5 | 40 1/5 20 - 2/5 L0
6-10.yrs. 1/3 33 . - 2/3 66
11-14 yrs. 1/ 25 - 1/L 25
15-18 yrs. - - -

No Answer L :

Section #3 : )
Qu =stion #7

. Table shows how parents select the type child-care. for their
children, given that they have children.

- TYPE SERViCE VERY IMP. % IMPORTART % NOT IMPORTANT %
Children's preference - 35 15 0
Variety of act1v1t1es 28 . .. 28 0
Convenience 33 16 5
Educational Program Lyiy 1 2
Cost _ 35 ' g 12
Other - - -

No Answer 36/111 - 35%
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Section #3 -
Question #8

P~hle shows respondents' reaction to Questlon 78, piven that
they have children.

i ‘ Percent
Yes - . 60
No - 14
‘ 26

N~ Answer

Section #3
Question #9

Ta-le shows respondents' reaction to questlon #9 given that they
have children.

Percent
Yes 70 .
No . 2 =
No Answer 26 :
Section #3 ’

Question #10
Table shows respondents' reactlon to question #10 given that they,
have children.

Percent

No Answer 30
No I 19
Yes ~ : s 53
' AGE_GROUP

yrs. : 30
9-12 yrs. ' 19
13-18 yrs. 14
No Answer ' : L9 - .
-Age groux totals are more than one hundfed percent (100%) because of
maltiple age groups checked by some respondents. S
Section #3
Questicn #11 5

Table £ives respondents' answer as a percent of all respondents having '
ch  "dren on how far they would transport their children to an

.p school. _
DISTANCE IN MILES . . PERCENT THAT SAID "YES"
kL . ' 0
Y51 | ’ 9
: 16

1-2
over 2 . ‘ 23
No Answer 92 €9
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Section #3
Question #12

- Table gives resnondents' prefercnce on ﬁhat should be included
- in a child-care program. Pcrecntage computed on the basis. that

respondent has children. _ PERCENT
No Answer. ' 0
Convenience of Location ‘ bl
Parents' Participation 37
Special Activities ' - 23
Transportation Provided . 37
Facility for infants ’ 21
Parents Assist with Program - 16
- Weekend & Holiday Program 18
- Let Staff Handle Program 7
Would. Nt use Day-Care . T3
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RENO CONTROI. GROUP

INDUSTRIAL CHILD-CARE STUDY

. Number Percent
Total Questionnaires mailed 132
Total Questionnaires returned ) 57
Resnondents nercentape return ' h3
Resoondents with childron _ 16
Respondents without children ' I
Percentage pecnondents with children : 28
Percentage resnondents without children . 72
N
Section #1 .
Question #1 .
- EMPLOYMENT STATUS ' PERCENT
Full time employment | 38/57 Y
Part time employment ' - 5/57 _ 9
. Unemnloyed 12/57 21
' Answer : . 2/57 - 3
Section #1
Question #2 N .
. . WHERE PEOPLE WORK. -
Nb. % Name No. % Name
1 -2 Blue Fountain 1 2: Mawpah Hotel
3 5 Cal-Neva Nugget 2 L Palace Club
1 L2 Crystal Bay Hotel 2 L Riverside-Hotel
1 2 Eldorado Hot~? 3 5 Sahara-Tahoe
2 iy Eugene's Rest 2 b Sparks-Nugget
1 b Harvey's Hotel 1 2 Tahoe-Nuecget
1 2 Harvey's wagon wheel 2 I waldort''s vlub
6. 11 Harold's Club 1 2 Wendy's Sunnyside
2 L Holiday Hotel 18 32 No determined
3 5 Horseshoe
2 L Mapes (Club X
1 , 2 Marvin's Home L
Section #1 o ' 3 ~ -
Question #3 ) ‘ .
JOB TYPE : NUMBER EMPLOYED\\;ﬂnyRCENT OF TOTAL RENO GROUP
Housekeeping . 2 - I
Food Service , 30 R : 53
Bar ‘or Cocktail 16 o ' 28 .
Porters or Sanitation 1. 2
Bellmen or Doormen 0. . 0
Other _ 20 s | ;
‘Undetermined 6 11

Nw)
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‘Section #1 ‘ : ‘ _— :

‘Question /i . . 2. y .
MARITAL STATUS : . * TOTAL_NUMBER ' PFRCENT OF TOTAL RENO- GRP
Single 20 ' . 35 N ]
Married T ] 23 - . Lo <

Divorced o . 11 s 49

Separated R 0 - B 0

~Undetermined ' ' "3 ' 5 ..

. . ,;) } N . .

L

] -]
r Section' #1

Ll

Questicn #5. T
- ARE YOU THE PRIMARY WAGE EARNFR TOTAL NUMBER PERCENT OF TOTAL
_Yes e . s 79 K
Undetermined - | .3 5
Section #1 ' [ A o, T g 2
Question #6 ’ _ 4 N S
WHY DO _.YOU WORK? TOTAL NUMBER " PERCENT OF TOTAL RENO GRP.
—-Necessity 'Y : T2 y
Independance . 2 b
Personal Fullfillment 5 1 . 2
- Extra Family Income : , T R
Other’ 0 -0
Undetermined 6 14
Section #1 R m - , -
Question #7 P ’ : i !
. \ - .
-DOES YOUR SPOUSE WORK° - TOTAL NUMBER -PERCENT OF TOTAL RENO GRP.
' Single - ' 37 ‘. gh
Married - : 23 uO
No Answer ' : 3 . .
Married (no work) . ' 12 o ) 21
Marrled (work) i 19
Day : 8 73
- Swing 3 27 .
Grave 0 2e)
Rotate- o G
Qndetermlned 3 27
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Section 1 -
Question /8

Y

TOPAL, FAMILY INCOME ‘TOTAL NUMBFR PERCENT OF TOTAL RENO. GRP.
£3,000.-4,999. s 17 30
50000.'7’999. ' 1//5 ' 26
8,000.-10,999. 8 A ' b
11,000.-13,999. | R 7
14,000.-16,999, | /b 1. o
17,000.=ovefl A 1 (less than)
. No Angwer . ‘ S8 : 4 - |
, Section M / - | 3

~Question #9 -
Question gives ‘akdown of the number of families having child-

ren of a cert-- . grouyp given the marital status. .
MARTTAL STATL. 4BER_ ° % MARITAL STATUS ;’* NUMBER % <~
Single 20 . , Married - ' - 25
No Answer 3 15 No Answer ' - 3 12
No.Children 13 65  No Children " 10 IO
-Have Child: - L 20 . Hawe Children 12 L8 J
CHILD'S AG. ° NUMBER OF CHILD'S AGE NUMBER OF
R -, CHILDREN =~ =~ CHILDREN
0-2.yrs. - .- 70«2 yrs. -
3-5 yrs. S - '3-5 yrs. 5
6-10‘yrs. - 6-10 yrs. 6
11-1 yrs. - 11-1L4 yrs. 3
15-18 .yrs. 2 15-18 yrs. 9
- ,l /
MARY¥TAL STATUS  NUMBER % MARITAL STATUS NUMBER %
Divgfced 12 : .Separated 0
No Answer ; 1 8 No Answer -0
No Children 6 50° No- Children ) . 0
" Have Children L2 Have Children
gcz yrs. - 0-2 yrs. 0
-5 yrs. 1 3-5 yrs. 0
6-10 yrs. 1 6-10 yrs. 0
11-14 yrs. 3 11-1l yrs. 0
15-18 yrs. - - 15-18 yrs. 0

/
- Sectior #2 | : -
Question #1 -

QUestion gives results of the correlation of total respondents
that have children to the shift they work.

o , ? 93
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- SHIPFT WORKED NUMRBER OF RESPONDENTS PERCENT OF TOTAL
WITH CHTILDREN
Day 9 : 9/17 53
Swing 5 . 5/17 29
Rotate 1 ) 1/17 6
Grave . .0 0/17 -
Undetermined 2 2/17 12
No Answer . 1 1/17 6
No Children 39 39/17 68% of Total

NOTEfY Total percentage is greater than one hundred perccnt (100%)
because of rounding and some resp-rdents work more than one shift.

Section #2

Question #2

Correlation of respondents with children to child-care services
during their work hours.

FAMILY CHILDREN STATUS ~ PERCENT CHILD-CARE PROBLEM SHIFT
1. Have children _ 20

2. No children : 72

3, 'No child-care prob. 9l

. Yes child-care prob. .6

5. N5 Answer : -

AGE GROUP TOTAL HOURS. DAY SWING GRAVE ROTATE
#/%  #/% #/% #/%

0-2 yrs.
3-5 yrs.
6-10 yrs.
11-14 yrs.
15-18 yrs. -

LI I |

LI R |
[ RO |
!

Explanation of above data:

1. Have children- 16/57 have children/Reno total sample.-

2. No children- 41/57 i.e., no child/Reno total sample.

3, No child-care problems - 15/16 answered no/Total Reno re-
spondents with children. '

L. Yes child-care problems - 1/16 answered yes/Total Reno re-

: spondents with children.

5. No Reply. a .

6.. Breakdown of count on those respondents who checked they
do have a problem. Number counted and percentage are com-
puted on the basis of age and shift checked as a percent
of all respondents who checked "yes" to having a child-
care problem. Common denominator is 1- for computation.
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Section #2
Question #3

Table Fives the number of respondents who have missed work
because of child-rrlated problems and the averapge numuer of
days lost given they had lost time.

 RESPONPENT'S STATUS NO. & AVERAGE NO. DAYS MISSED
No children | Lo 70 -
Have children 17 30 -
Children & missed days @2 12 7.5
Child & no missed days 15 88 -
No Answer - -
Section #2 - L
Question #j -

Tabhle shows what rpspondent% do when they have a temporary loss
of child-care services.

REAGTION TO_TEMP. LOSS OF CHILD CARE NQ. PERCERNT SOLUTION
Current services always available ph 2L

Stay home from work 2 12
Children left unattended 2 12

Find temporary child-care 6 35

No Answer 3 18
Section #3

Question #1

Table shows the type res1dence a family lives in given that
they have children. ¢

RESIDENCE TYPE ' . NO. . PERCENT
Single standing house 7 Y
Condominium 1 6
Mobile home L 2l
Apartment -2 12
~No Answer 3 18

Section #3
Question #2

Table shcws type chlld—car° services currently being used by
respondents.

TYPE CHILD-CARE SERVICES USED NO. PERCENT .
Day care center 1 6 =
Babysitter 3 18

Husband or wife I 2

Services unnecessary 3 1

Relative , 3 . 48

Other 1 6

.No Answer 3 18
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Above data totals to more than one hundred percent (100%) because
of multiple type services used ' some respondents. '

- Secticn #3
Question #3 -

Table shows how the resvondent sought-out child-care services
when they were needed.

CHILD CARE SERVICES FOUND NO. PERCENT

Newspaper ° 1 6 .

Word of “mouth 9 53

Yellow pages 1. 6 .
Other 3 18

No Answer L 2l

o

.NOTE! Total percentage count is one hundred seven percent (107%)
Decause some respondents use more than one type media.

[

Section #3 _ .

Question k,5,6 . @

Table shows the percent of families by family size of the Reno
Group sample,-and gives the average number of child-care hours

used per week correlated to family size. B i
_NUMBER OF CHILDREN PER FAMILY NO. "'z AVERAGE CHILD-

One child families 8 L7 2 hours

Two child families 6. 35 27 hours

Three child families 1 6 -

Four child families 1 6 -

Five child familfes - - -

Six child families - - - a

Seven child families 1 6 280 hdéurs.

Eight child families
No Answer L

Section f3‘

Question #,5,6" .

Table showd the percentage breakdown on the number of children
that are cared for by husband-wife combinations or are kept

. free of charge. Data stated as a percent of all famllles having

children in Reno groups sample.

AGE GROUP NO. OF CHILDREN IN GROUP PERCENT OF TOTAL CHILD-
: - REN IN GROUP
0-2 yrs. 3/ 3 75
3-5 yrs. 2/4 2 50
6-10 yre. 3/6 2 50
49=4); sps, - W/l - 100
L 66

LI 4
15atf pg, L

— T

59
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Table below givegﬂthe percent paying the stated amount per
hour given that they are paying for child-care services.

COST OF CHILD-CARE BY AGE GROUP
AGE-GROUP  COST .L.G  COST .50-.99 COST 1.-1.49 COST 1.50-2.

4

Ni2 yrs. - 1/1 100 - -
3-5 yrs. 1/2 50 1/2 50 - -
6=10 yrs. 1/3 33 1/3 33 - -
t1-1l yrs. S - - -
15-18 yrs. - - - - -

No Apswer g
-2

Séction #3
Question #.,5,6
Table gives parents' attitude toward the cost of the services

they use within the given age groups.

AGE GROUP MCDERATELY PRICED %4  T0O EXPENSIVE % BARGAIN ¢
0-2 vrs. 1/1 . 100 - -

3-5 yrs. . 2/2 100 .

6~-10 yrs. 2/3 . 66
11-1L yrs. T -

15-18 vrs. ) -

N: Answer 3

Section #3 - v
Question #7 ~

" Téble shows how rcsnondents select the type child~care for their
childrer, glven that t:he*r have children.

TYPE SERVICES VERY IMPORTANT 4 IMPORTANT % NOT IMPORTANT %
Child's preference & 35 18 6
Variety of activities 12 2l 12
Convenience . ei 29 18 6
Educational Program 12 2l 12

Cost - s -2 2l : 12

Other . - - ‘ -

No Answer  7/17- lL1.

Section #3 . { .
Question #8

Table shows respondents reaction to question number elght (#8)
given that they had children
_ Pe—-cent
Yes L7
No : o 29
No Answer : . ' 2l

N S 100
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Sectlén #3
Question #9

Table shows respondents’ reaction to question number nine (#9)
given that they had children.,

, PERCENT
“Yes : 82
N~ - 0]
NorAnswer . . 18
Section #3

Question #10 .
Table shows resnondents reaction to question number ten (#10) glven
that they have children. . . :

‘ @ PERCENT

o

.- b
‘No Answer T~} [ i
NG . ° 12
Yes # 59
AGE GROUP - PERCENT
C-8. yrs. 12
9=12 - yrs. : 29
13-18 yrs. . 29 .
No Answ~r 35 €
Sectibn-#3 ‘ n e

Question r11

Table 81V°s respondents' answer as a percent of all resnondents
having children on how far they would transport their chlldren to

an after school nrogran. _ )
DISTANCE IN MILES . ) PERCENT THAT SAID "yrs"
L to % 6
% to 1 - S ’ 6"
1 to 2 : . 24
~over 2 _ 2l
No Answer ‘ ” 41
Section #3 o

Question #12 2 o

Table gives respondents preference on what should’ be included
in a child-care program, Percent response if computed on the

basis that respondent has children. PERCENT

No Answer . 1

Convenience of Locat%on 59

Parents Participation :

Special Activities = - b7 ,
Transncortation : L7 3 T
PAcility for .Infants L7

Parents nssict with Prorranm 79 _
Veeknand F MHplidow Pro-ram ¢ )

Lot gtats hiandle Troerar g 1()1‘ 2h

1re Dgyecars - 0

[]{U:* Would not g
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'‘CHILD CARE SURVEY

I. PURPOSE

The purpose of this survey was twofold:
To assess the attitudes, preferences, and concerns of
parents whose children are now using, or who may use,
child care services in the Las Vegas area; and
2. To develop more reliable information on'who uses ‘child
care, for what reason, for how many hours, at what
cost, and for what ages of childreén.
Such research has not- prev1ously been done in Las Vegas, and thle
lack of pertinent infotrmation has hindered us in adequately

planning for child care needs or in setting appropriate priorities.
g

II. QUESTIONNAIRFE FORMAT. s

Due to financial limitations, it was decided that a questionnaire
administered by phone and in personal interviews, when necessary,
would best meet our needs. Before beginning the actual question-
naire, I reviewed an Urban Institute paper entitled "Guide to the
Assessment of Day Care Services and Needs at the Community Level,"
by Richard B. Zamoff (The Urban Institute, Washlngtonﬁ D. C.,
~July 1971), vhi:h contalned a sample child care*heeds assessment
guestionnaire. I also consulted with John C. Moore, Jr., who is
affiliated with Unce, Inc. a Washington,, D." C. research firm
which is conducting a nationwide child care survey for the U. S.
‘Départment of Health, Education, and Welfare. Before the final
guestionnaire was completed, it had been critiqued by Dr. Donald
Carns and Dr. James Frey of the Sociology Department at U.N.L.V.,
by Adele Bellas :and Connie Mormon of the Clark CountysChild Care
Association, by Ken Teeters and Frank Pearce of the Industrial
Child Care Survey, and by Jane Douglas of the Nevada Child Care
Services Division. (2nclosed is a copy of the questionnaire.)

The gquestionnaire was designed to cover three general areas:
1. Attitudes, preferences, and concerns of parents -~ these
& are contained in fifteen attitude statements, and in
- questions relating to parents' satisfaction with their
present child care, what their preferred form of care
would be, and what are the most and least 1mportant Eppe
factors for them in selecting child care. & "
2. . General descriptive infqQrmation ~ this is found in
e questions relating to size of Rousehold, ages of childa- e
ren, race, marital status, education, religion,. v
employment, shift worked, income, hours of child care
: used, costs, and means. of transportation.
3. Miscellaneous information -~ this covers such areas as
v reasons for using child care, reasons for working or not
working outside the home, and provisions for emergency
child care needs. *




IIXI. SURVEY SAMPLE

Since child care may be necessary or desirable from infancy through
elementary school, it was decided that the initial screening ques-
tion should determine whether or not' the respondent had any children
" under thirteen years of age. If not, the family would be excluded .,
from the survey; if so, the famlly\would be 1nterV1ewed whether or
not they regularly use child care’ serv1ces

The following samples wexe used:

1. 300 residents from the communlty—at large (excluding Henderson
and Boulder City) were selected by a method known as "random
digit dialing." Telephone prefixes were selected proportion-
ate to the number of assigned numbers in each prefix, and a
table of random numbers was used to complete the telephone
number. This resulted in many unassigned numbers, non-
residential numbers, and numbers where there weére no child-
ren in the family; but it did enable us .to include unlisted
numbers, new listings, and recently changed numbers in our
survey. Due to the large percentage of Las Vegas families
who have phones, this seemed the most economical method of . .
reaching a representative sample of residents.

2. To insure that there was an adequate sub-sample ' of families
from lower income levels, some of whom may not have phones,
an additional 100 names were chosen from the ADC rolls of the
‘Nevada State Welfare Division. For purposes of confidential-

:ity, a, State Welfare empldyee drew this sample, using tech-
niques developed by their Quallty Control staff in sampling
for audits.

3. A third. sample of 200 names was drawn from Clark County Social
Services' general assistance rolls. I personally drew this
sample by using a table of random numbers to choose where to
enter their computer print-out and to select individual names.
Due to the fact that many of these are very transient ‘people,
I had hoped that from 200 names we would be able to locate
and interview 100 families; in fact, we were able to locate
only a fractlon of that number. .

Of the families contacted, only one of the 300 community-at- large
respondents refused to be 1nterv1ewed, all 100 State Welfare
recipient® completed an incerview; and all of the County general
assistance recipients we were able to locate completed the interview,
although as previously indicated, we were hot able-to locate as many

as we had hoped.

IV. INTERVIEWERS . o

The 300 community-at-large interviews were contracted out to Las
Vegas Research and Demonstration Services, owned by Ms. Velma M.
Wiles. She trained her interviewers, supervised their work, and

validated 14% of the total number of interviews.

For purposes of confidentiality, Nevada State Welfare Division could
not allow anyone except Welfare employees or student interns to contact

] | ‘ . _3-
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reripients. T therefore trained four Welfare employees, who conducted
the interviews. They did telephone interviews for those families who
had phones, and personally contacted those who did not have telcphoncs.

The Clark County Child Welfare Offlce did the interviews w1th the .
County recipients. We attempted to locate each family through the
use of addresses on the computer print-—out, the telephone book, and
a c1ty.d1rectory Those who had telephones were interviewed by
phone,” and the others were 1nterv1ewed in person. ‘

V. PUBLICITY

‘Pre-survey pub11c1ty was arranged so that the prospective respon—‘
dents would realize that a legitimate survey 'was being conducted.
Articles describing the survey appeared in the Las- Vegas Sun and

the Review Journal newspapers. Additionally, I appeared on a
channel 3 (NBC) talk show, as well as on the news on Channels 8 (CBS)
and 13 (ABC). The Welfare recipients also received a pre-letter
advising them that they would be contacted by an interviewer, and
requesting their cooperation. Such a pre-letter was impossible with
the 300 .community-at-large respondents, however, because we did not
know the names or addresses of the persons whose phone numbers were

randomly. selected.

VI.:- FINANCIAL STATUS

I received a grant of $2,800.00 with which to conduct this survey.
.. The following amounts have been spent:

Printing- $197.89 to Harris Printers to prlnt 600 question-
‘naires, 100 pre-letters, 50 interviewer lnstructlon
sheets, and assorted face sheets.

Interviews- $1,200.00 ($4 per completed interview) to Velma M.
Wiles of Las Vegas Research and Demonstration ‘Ser-
vices, for the 300 community-at-large ‘interviews.
$32..00 ($4 per completed -personal interview and $3
per completed phone interview) to the following State
Welfare efiployees: Pat Kilgore, Mary Williams,

4 Linda Bannigan, and Jan Nicholson.,

Key-Punch-« $22.50 to J. A. Keypunch for keypunching the
information on to IBM cards (2 cards per cas2). )

Consultant--$200.00 to Dr. Donald Carns of the Sociology Dept. at

Fee UNLV for training and assistance in all phases of the.
survey preparation, administration, and analysis.

Reference- $11.33 to the UNLV Bookstore .for the purchase of one

Material . SPSS .computer manual.

%

Miscella-- $894.28 for Xerox charges and for'testlng the
neous Accreditation system. )

The coding and editing were done by the Clark County Child Welfare
Office at no charge. .

109
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VII. SURVEY RESULTS:FREQUENCIES AND CROSS-TABULATIONS

A® total of 424 interviews werc conducted, 93% by phone and the
remainder in personal interviews.” 92% of the respondents were
female and 8% were male. Of the 300 ~ommunity-at-large 1nter—
views, only one was not able to be completed. Of the 00
interviews from the State Welfare rolls, all were completed. -Of
the 100 interviews scheduled for recipients of Clark County Social
Services, we were unablé to locate many individuals because of the

transient nature of many of these people.

Question #1 was aimed at determining what types of child care thesc
people use.” A total of:
234 (58.1%) use a baby sitter in their own home;
206 (49.0%) use a friend's or relative's home;
60 (14.6%) use a preschool oxr day care center;
50 (12.0%) use some "other" arrangement
40 '( 9 .5%) use a licensed family care home.”
What seems most significdnt here is the extent to which people use
child care completely outside of any licensed capacity. Only 24%
of the respondents use a category of licensed child care.

-

- Question #2 attempted to assess the respondents' relative satis-
faction or dissatisfaction with the child care they use.

Of those who have a sitter come into their own home:
145 (54.9%) were very satisfied;
93 (35.2%) were satisfied;
24 ( 9.1%) were unsatisfied; ,
2 ( .8%) were very unsatisfied.
90% are therefore satisfied with this arrangement.
Of those who use a friend's or relative's home:
-149 (64.8%) were very satisfied; i
78 (33.9%) were satisfied;
3 ( 1:3%) were unsatisfied.
Almost 98% are therefore satisfied with this arrangement.
Of those who use a Llcensed famlly care home:
27 (48.2%) are very satisfied;
28 (50.0%) are satisfied;
1l { 1.8%) are unsatisfied.
Here again, more than 98% are satisfied with this child care.
- Of those who use a day care center:or preschool:
43 (70.5%) are wvery satisfied;
14 (23.0%) are satisfied;
- 4 ( 6.6%) are unsatisfied:
95% are satisfied with this type of child care, and 70.5% are
very satisfied (the hlghest percentage for "very satisfied"
is in this category).

Continued—-
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Of those who use some "other" arrangement:

34 (65.4%) are very satisfied;

15 (28.8%) are satisfied; '

2' ( 3.8%) are_.unsatisfied; . .

1 ( 1+9%) are very unsatisfied.
- Again, 94% are-satisfied with these arrangements.

What seems-clear .is that whatever form of child care they use, in
excess of 90% of the respondents voiced their satisfaction with

such care.

Question #3 asked the respohdents what form of child care they
would prefer, if they could have anything they wanted:

188 (49.3%) prefex a sitter in their own home;

80 (21.0%) prefer a preschool or day care center;

71 (18.6%) ,prefer the home .of a friend.or relative;

24 ( 6.3%) prefer some."other' arrangement;

18 ( 4.7%) prefer a family care home.
* The child care arrahgement preferred by nearly half of all respon-
dents, is 19 their own home, followed by day care centers, which are
preferred by about one in. five. Family care homes appear to be
the least preferred, and in. fact, only slightly more than 25% of
the respondents v01ced a preference fot 11censed forms of child care..

In further ana1y21ng the responses to th1s question, I was interested
in know1ng if differences in preferred forms of care would appear
based upon ‘the ages of the children. An analysis' of only those
families who have infants.:showed that:
46.6% prefer a sitter in:their own home;
28.6% prefer the home of a relative or friend;
14.3% prefer a preschool or day care center,
. 6.8% prefer a family care home;
3.8% prefar some "other™ arrangement. .
As can 'be seen, parents of infants prefer the home of a friend or
relative by an additional: 10% over the population as a whole, followed
"aby a family care home, - -which they prefer 2.1% more often. They are
less likely than the generalxpopulatlon to prefer a center, their
own home, or some "other“ arrangement. _
s
Applying .the same analysis ‘to only thosa families who have 3-5 year
old children, the following results were obtained:
42.4% prefer a sitter in their own home;
- 31.1% prefer a preschool or day care center;
19.2% prefer, the home of a relative @r fr’.‘lend
*6.0% prefer.-a..family care home;
; 1.3% prefer some "other"™ arrangement.
Here'there is a galn of more than 10% in the preference for center
care, follewed by‘'a slight gain for family care homes, and a decrease
of almost 7% in preference for 1n-home care. -

.
\

Since parents of both 1nfants and 3-5 jear olds prefer in-home care’
-less frequently than the total figures, it seems evident that the
parents of. school-age children would account for the greater dégree
of preference for-in-home care. Pollcy 1mp11catlons- parental

o . -6-




“*

_ preferences seem to 1nd1cate a small home-~- llke settlng for infants,
. a more structured program for preschoolers, and 1n-home care for
school-age chxldren. ) -

Addl ional analysis was done’ on this qguestion by chss-tabulatlng
prgferred form of care with income, race, education, and identifica-
tign number. None of these produced any significant correlations.

Qtiestion #4 asked how many ‘hours the respondents used child care
for their children under six years of age: : 4

34 '(12.5%)

154 (56.6%)

" 43 (15.8%)

36 (13.2%)

\ ‘4 { 1.5%)

no child care; .
less than 10 hqQurs a week-
10~-30 hours a week;

30-50 hours a week;

more than 50 hours a week.

use-
use
use
use
use

ThlS ;ﬁestlon, too, was analyzed on the basis of the ages of the
children. - Selecting only the parents of infants:
8.9% use no child care;
66..7% use.less than 10 hours a week;
. 12.6% use 10-30 hours a week;
. 11.1% use 30-50 hours a week;
.7% use more than 50 hours.
The parents of infants show a percentage decrease from the total
population in all categories except "less than 10 hours a week,"
whlch they chose” more than 10% more frequently.

Selecting only the parents of 3-5 year olds.

8.4% use
54.8% use
20.6% use

13.5% use.
2.6% use:

no child care; : .
less than 10 hours" a week-
10-30 hours a week; -
30-50 hours a week;

more than 50 hours a week.

"Here the percentage decrease from the total population is in the

. first two categories of "no child care used" and "less than 10 hours
a week.” All other areas show a sllght 1ncrease, with the category

"10-30 hours" showing the greatest increase. S

These responses were analyzed addltlonally by cross-tabulatlng hours
of care W1th identification number, :which produced significant resultS;

ID Number BY Hours of Child Care Used for Children Under age Six:

' no child [less than| 10-30 ] 30-50 | more than.
care used|10 hours hours | hours | 50 hours
 State Wc’ “are 15.2% 582 7% 4.3% | 21.7% 0
Courrty w.lifare ) 54.2% 25.0% 0 20.8% 0o . . f -
Telephone prefix 3 0 75.0% 0 '25.0% 0 :
. Prefix 4 8.9% 55.6% 26.7% 6.7% 2.2%
Prefix 6 5.9% 70.6% 15.7% 5.9% 2.0%
Prefix 7 5.4% 62.2% 21.6% 5.4% 5.4%
Prefix 8 8.7% 54. 3% 23.9% 13.0% 0 “J
_7... ?
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In the first two columns, County Welfare and telephone prefix 3 show
marked discrepancies from the other groups. When the two columns

are added together for a composite of 0-10 hours, however, their
figures are in line with the others. Moving over to column #3 (10-30
hours), which would involve regular, but less than full-time child
care (perhaps preschool for the children, or on-going activities on
the part of the parent), we see that the 15.8% figure for the total
population is not evenly distributed. Both groups of welfare recip-
ients and prefix #3 (downtown area) show virtually no usage, while
prefixes 4 (Paradise), 7 (Winchester), and 8 (Charleston Heights) are
all in excess of. 20%. In the final two columns, which would indicate
full-time use of child care (6 hours a day or mcre), again the
discrepancies in distribution are noteworthy. The two welfare groups
and prefix 3. show a significant increase in use of full-time care,
followed by prefixes 8, 7, 4, and 6 (Westside, Tonopah Highway) .
Policy implications: The need for full-time care would appear to

be greatest in low-income areas and downtown; while the use of part-
time care such as preschools might be most utilized in Paradise
Valley and Charleston Heights. -

Question #5 asked how many hours parents use child care for their
school~age children: :

59 (23.8%) use no child care;

135 (54.4%) use less than 10 hours a week;

26 (10.5%) use 10-30 hours a week;

22 ( 8.9%) use 30-50 hours a week;

6 ( 2.4%) use more than 50 hours a week.

A comparison with question #4 shows.a surprisingly high usage of
child care by school-age children. "I would have anticipated the
hours to be considerably less than for preschool-age children.

‘The responses.to this question were also-cross-tabulated with
_identification numbers, and this too produced significant findings:

' ID Number BY Hours of Child Care Used for School-Age Children

no child |[less .than [10-30 | 30-50 | more than
,|care used 10 hours hours | hours 50 hours
State Welfare 30.0% 53,3% 03.3% | 13.3% 0
County Welfare 65.0% 20.0% 5.0% | 10.0% 0
Prefix 3 16.7% I6.7% 33.3% | 33.3% 0
Prefix 4 11.9% 57.1% 9.5%:]11.9%. 9.5%
‘Prefix 6 "23.0% 63.9% 8.2% 3.3% l.6%
Prefix 7 12.2% 58.5% 19.5% 7.3% 2.4%
Prefix 8 27.0% 59.5% 10.8% 2.7% 0

Again it is helpful to add the first twe columns together for a com-
posite category of 0-10 hours. More than 80% figures are then obtained
for all groups except prefix 7 (70.7%), prefix 4 (69.0%), and prefix 3
(33.4%). What is immediately obvious is that prefix 3 (downtown)

uses considerably more school-age child care ‘than all other groups.
This is further demonstrated by looking at column 3 (10-30 hours),
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where prefix 3 is disproportionately represented. Prefixes 7 and 8
also show *high usage, -while both welfare groups show considerably
less usage. Columns 4 and 5, representing full-time child care,
again show prefix #3 to be over-represented, followed by prefix 4
and the two welfare groups. Prefixes 6, 7, and 8 show considerably
less use of full-time care. Policy implications: Priority needs
for school-age child care programs appear to be located in the City,
in areas corresponding to telephone prefixes 382, 384, 385, and 386.

Question #6 asked parents how much their total child care expenses
are, on a weekly basis: - ’
222 (66.3%) pay less than $10;
46 (13.7%) pay.$10-20;
36 (10.7%) pay $21-30;
23 ( 5.4%) pay $31-40;
6 ( 1.8%) pay $41-50;
-5 ( 1.5%) pay $51-60;
2 ( .6%) pay more than $60.

"Again, it seemed worthwhile to determine if there were any cost
differences based upon children's ages. Selecting only those families
who have infants, we obtained the following figures:

72.0% pay less than $10;
16.0% pay $10-20;
3.2% pay $21-30;
7.2% pay $31-40;
.8% pay $41-50;
0 pay.$51-60;
.8% pay more than $60. ) :
This shows percentage increases over the total population in the
proportion paying less than $10 and $10-20. A decrease of 7.5% ,
is seen in the $21-30 cost range, and all other categories are within
1% of the total figures. This seems to indicate that parents of ‘
infants pay less for child care than -do parents of other age ranges.

While at first glance this appears contrary to our knowledge that

-infant care generally costs more than other forms of care, it is
understandable when viewed in light of questions 3 and 4, which
‘showed that parents of infants tend to use fewer hours of care and
to prefer informal, home-like settings rather than more structured

programs.

This same analysis was made, selecting only the parents of 3-5 year
olds: . :
61.0% pay less than $10;
12.8% pay $10-20;
18.4% pay $21-30;
- ‘5.7% pay $31-40;
-1.4% pay $41-50;
0 pay $51-60;
. .7% ‘'pay more than $60.
Here we see percentage decreases in the two lowest categories, and
,an increase of 7.7% over the total population in the category $21-30.
This too seems understandable, considering that questions 3 and 4
showed greater preference for a preschool or day care center, and a
greater proportional. use of 10-30 hours of child care per week.

T

1il




. Question #7 measured how far from home the child care arrangements

were:
for 107 (31.8%)
for 157 (46,7%)
for 58 (17.3%)
for 10 ( 3.0%)

child care was in their own home only; °
they were” less-than 10 minutes away;
they were 10-20 minutes away;

‘they were 20-30 minutes away;

for

4 ( 1.2%)
TransPortatlon does not appear

they were more than 30 minutes away.
to-be a major problem (see also

questions 10 and 11), and for more than 78% of the respondents,
child care is either in their own home or less than 10 minutes away.

Question #8 asked how the chlldren get to and from the place where
they receive child care: . .

191
19
4

12
111
3

Question

(56.28%)
( 5.6%)
( 1.2%)

( 3.5%)
(32.6%)
( .9%)

transport their qwn children;

have a friend or relative transport the children:
have transportation provided by the child care
facility; T

have the children walk or take a bus:

have child care only in their own home;

have some "other" arrangement.

49 asked parents what they would do for child care if an

emergency necessitated their leav1ng the home for a few days:

155
- 41
148

QO b I )

It appears
could help
know what they would do.

(41.4%)
(11.0%)
(39.6%)

1.9%)
1.9%)
.1%)
1.1%)
2.1%)

L T W W
)

I antlclpated

have a relative in the home to care for the ch;ldren,
would have a sitter come to their home- i
have a friend or relative the children could stay
with; .

would use a f.- Ly care home;

would use a child care center;

would have the children stay by themselves;

would use some "other" arrangement;

don't know what they would do.

that most families (81%) have a relative or friend. who
with child care, and only sllght y more than 2% did not

This appears’ to. bp less. of a problem than

’Questlon #10 asked the responden+s which was the single most

important . factor

251
42
24
13

7

(74.5%)
(12.5%)
( 7.1%)
( 3.9%)

( 2.1%)

to them in selectlng child care arrangem:nts«

answered "the caregivers are warm and loving;"
answered "an educational program is provided;"
answered "the cost is reasonable;"

answered "the hours are flexible and the caregiver

is available for emergency care;"
answered “transportation is provided or is easily
available.

I was not surprised to see the quality of caregivers ranked first,
- but was pleasantly surprised to see education take priority over cost.

The responses to this questlon were analyzed from a number of per-
spectives, because of the importance in. clarifying parental priorities

for their children.

Selecting only those families who have infants,

-10-
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the most important single factor was: ,

86.0% the caregivers were warm and loving; :

5.8% an educational program is provided;

4.1% the hours are flexible and the caregiver is available

for emergency care; o
2.3% the' cost is reasonable; : .
.8% transportation is provided or is easily available. ‘

As is understandable with infants, the greatest increase (11.5%) is
in the category relating to the quality of caregivers, with education
showing a decrease of 6.7%, and cost showing a decrease of 3.88%. .

The breakdown of only those families with 3-5 year old children is
as follows:
75.6% the caregivers are warm and loving;
"16.3% an educational program is provided;
4.4% the cost is reasonable; . :
' - 3.0% the hours are flexible and the caregiver is available
. for emergency care; N - _ :
- - 7% transportation is provided or is easily available.
Most of these figures are within 1-2 percentage points of the total
figures, éxcept for an increase of 3.8% in education and a decrease :
of 2.7% in cost. Since parents.of both infants and preschoolers
chose cost as the most important factor less frequently than the total,
' it seems apparent that parents of school-age children account for
the higher figures in the category concerned with cost. ¢
"The most important single factor" was "also crcss~tabulated with a
number of variables. -None were statistically significant, though.
some sl.owed interesting trends which might be helpful to review here.

Education BY Most Important Factor:

Education| Cost | Caregivers]| Transportation | Flexibl=
. - Hours
Grades 1-8 | 28.6% 7.1% | 50.0% ' 14.3% 0
Grades 9-11 0 14.1% 4.2% 74.6% ' 1.4% 5.6%
High sch. grad. 12.0% 8.0% 74.7% 2.7% 2.7%
Some college 9.4% 1.9% 83.0% 0 5.7%
College grad. : 9.1% 4.5% 81.8% o . 4.5%
“"Post-grad. 20.0% .0 80.0% 0 0

Looking at-.the "education" column, it is interesting to note that with
the exception of the post-graduate group, the lower the educational
level of the parent, the greater the importance attached to an educa-
tional program for the children. Conversely, the "caregiver" column
indicates a general decrease in importance of caregiver quality in

the lower educational groups. Perhaps this reflects a tendency. of the
more educated middle class to let children enjoy their childhood and
not be pushed prematurely into structured educational programs; while
for the less educated, possibly working class parents, it demonstrates
a concern that their children receive the benefits of early education,
and less of an interest in a-"permissive," child-centered program.

-11~-
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Correlating the respondents' race with the most 1mporfant factor
also 1nd1cated some interesting patterns:

Education Cost Caregivers | Transpor- Flexible
' : tation Hours
White 9.2% 6.6% 78.1% _ 2.2% 3.9%
Black 24.6% 1.6% 63.1% & 3.1% 4.6%
Mexican 0 0 100.0% 0 0 -
Indian 0 0 100.0% .0 0
.Asian 33.3% 0 66.7% 0 0
Other 0 0 100.0% 0 0

Race BY Most Important Factor

The American Indian and Mex1can-Amer1can groups rated the caregivers
as "most important” 100% of the time. In contrast, the Black and the
Asian-American groups rated education as "most important" 24.6% and
33.3% of the time respectively. This contrasts with white respondents,

" who chose education only 9.2% of the time. It appears that the
choices of the Asians and blacks refiect aspirations for their child-
ren; while the choices of Indians and Mexican-Americans reflect
specific chlld—rearlng practlces in these cultures.

Quesition #1l1 used the same categories, and asked which was least

important to the respondents:
182 (47.9%) said “transportation is prov1ded or is ea51ly
available;"

said "an educational program is provided;"

said "the cost is reasonable;"

said "the hours are flexible and the caregiver
is available for emergency care;"

said "the caregivers are warm and loving."

85 (22.4%)
61 (16.1%)
45 (11.8%)

7 ( 1.8%)

The responses to this question were analyzed in much the same manner
. as the previous question, to see if comparable findings would result.
Selecting only those famllles who have infants, the least important

;Slngle factor was:

44.0%
22.4%
17.2%

14.9%
1.5%

transportation is provided or is easily availahle;

an educational program is provided;

the hours are flexible and the careglver is available
for emergency care;

the cost is reasonable;

the caregivers are warm and lov1ng.

Compared to total responses, these were generally the same except

for a 5.4%

increase in the choice of flexible hours and a 3.9% de-

crease in the choice of transportation as the least important factor.

Selecting only those families who have 3-5 year old chlldren, the
least important factor was:

56.4%
16.1%
14.1%

12.8%
‘7%

transportation is prov1ded or is easily’ avallable,

an educational .program is provided;
the hours are flexible and the careglver is available for

emergency care;
the cost is reasonable;
the caregivers are warm and loving,

-12-
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Here we see an increase of 8.5% in the choice of transportation and
a decrease of 6.3% in the choice of education as the 1le

factor.

Cross-tabulating educational level of the respondents and their choice

ast important

of the least important factor showed the following patterns:

)

. Grades 1-8
Grades 9-11

"High school grad.

Some college
College grad.
Post-grad.

Here, the lower the educational level (with the exception of the first

Education BY Least Importahthactor’ .

Education | Cost [ Caregivers| Transpor- | Flexible
tation Hours
12.5% 25.0% 12.5% 37.5% 12.5%
27.4% 13.7% 5.5% 31.5% 21.9%
23.8% 17.7%) .6% 48.2% 9.8%
- 14.7% 14.7% 0 v 65.3% '5.3%
8.0% 16.0% 0 68.0% 8.0%
0 60.0% 0 20.0% 20.0%

category, grades 1-8), the greater the likelihood of choosing edu-

cation as the factor of least importance.
with the findings from the previous question.
ing cost was fairly stable, except for the highest and’ lowest
educational groups, which chose it considerably more often.

This seems inconsistent
The proportion choos-

The

percentages under the caregiver column showed the same trend as in
the previous question: the higher the educational.level, the more

the concern for "warm and loving" caregivers.

Though few persons

chose either transportation or flexible hours as most important,

they .chose transportation as least

chosevflexible hours.

important far more than they

Cross-tabulating race and identification categories with least

important factor yielded no clear-cut patterns

_variable did provide some significant results:

-$ 5,000
$ 5-$10,000
$10-$15,000
~ 4+ $15,000

Income BY Least Important Factor

, though income as a

Education | Cost | Caregivers | Transpor- | Flexible
’ ‘ tation . Hours
37.2% 2.6% 1.3% 30.8% 28.2%
13.4% 17.9% 4.5% ©53.7% 10.4%
21.0% 13.6% 1.2% 59.3% 4.9%
13.8%:- 27.6% 1.7% 50.9% 6.0%

Both "cost" and "transportation" have a tendency to be chosen more”
often as the least important factor, by the higher income levels;
while flexible hours are chosen .more often by the lower educational

levels.,
level.

‘Education is chosen most often by the lowest educational
Perhaps cost and transportation are necessities poorer

 families cannot disregard, while educaticnal programs and flexible
hours are not deemed as necessary as some of these other basic

considerations.

~13~
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Question- #12 asked parents why they need and use child care:
293 (75.7%) -so they can get out for awhile to socialize or )
to go out for an evening;

177 (45.7%) -so they can work or look for work;

133 (34.5%) -to give the child an opportunlty to play with

. . other children;

95 (24.6%) -to provide the Chlld with ar educational program,

74 (19.2%) -so they can carry on community or volunteer activity.

Cons1der1ng only those who have infants, their reasons for needing
and using child care compared to the total populatlon in the:
following way: =

81.6% so they can get out for awhile to socialize or to go out

' for an .evening; -

44.1% so they can work or look for work;

36.8% to give the child an opportunity to play with otber children;

.19.1% to provide the child with an educational program;

.16.3% so they can carry on communlty or volunteer activities.
ThlS ‘shows an almost 6% increase in the proportlon using child care
to go out for an evening; and a 5%% decrease in those who use- child
care for its eduqatlonal program. A slight increase of 2.3% is
expressed in the category of giving the child an opportunlty to play
with other children, and slight decreases are seen in the remalnlng

areas.

Con51der1ng only those families who have 3 5 year old children, we
see the following reasons expressed:

78.2% so they can get out for awhile to socialize or go out for

an evening;
49.0% so they can work or look for work;
43.2% to give the child an opportunity to play with other
) children;

38.1% to provide the Chlld with an educat10na1 program;

22.6% so they can carry on community or volunteer activities.
Thls shows percentage increases over the total populatlon in every
single category, especially those dealing with the provision of an
educational program (increase of 13.5%) and the chance to play with

other children (1ncrease of 8.7%).
Vv

Question #13 was a series of 15 attitude statements, to which respon-
dents could answer (1) Strongly Agree, (2) Agree, (3) No Opinion,

s(4) Disagree, or (5) Strongly Disagree. For purposes of simplifying
this material, I will group together the Strongly Agree and Agree,
and the Strongly Disagree and Disagree. I will also give the mean
response (1 = S.A., 2 = A., 3 = N.O., 4 =D., and 5 = §.D.).

(1) "The person who cares for my child should have some kind of -
training in child care."
: Agree 353 (90.5%)"

No Opinion 9 ( 2.3%)

Disagree . 28 ( 7. Z%Y

°Mean = 1.908 .
This was the st%ongest 51ng1e response in the series. Correlating

educatiorial level of respondents with this item produced no

meanlrgful results.
-14-
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(2) "I've had lots of dlfflculty in flndlng goud child care.'

Agree ~ 138 '(35.4%)
Ne Opingon 28 ( 7.2%)
Disagree 224 (67.4%) e

Mean = 3.138 4
A number of variables were cross-tabulated with th1s 1tem, because I

had hypothesized that#income, race, and geographical area of town -
~would show very different distributions of persons having dlfflculty
in finding child care. This did not prdve to be the case:
39.0% of the respondents earning less than $5,000;
28.4% of those earnlng $5-10,000; :
40.5% of those earnlng $10- 15 000-
and 32.8% of those earning more than $15,000, all expressed
difficulty in finding good child caj’e arrangements.
36.2% of the whites; “ .
3.3% of the blacks; .
0.8% of the Mexican-Americans;
33.3% of the American Indians;
and 30.8% of the Asian Americans, all expressed difficulty in flndlng
' good child care. .
37.3% of the State Welfare recipients;
40.0% of the County Assistance recipients;
46.2% of the telephone prefix "3" group;
26.5% of the prefix- "4" group;
35.4% of the prefix "6" group;
'39.1% of the prefix "7" group; .
and 36.6% of the prefix "8" group, all had difficulty in finding good
child care. Lo '
39.0% (increase of 3.6%) of the parents of infants;
and 39.7% (increase of 4.3%) of the parents of 3-5 year olds, expressed
difficulty in finding good Chlld care. . .

In short, a little more than a third of all families have dlfflculty
in flndlng good child care. Such difficulty does not appear to be
characteristic of any particular ethnic group, income level, etc., '
but rather seeams to affect all segments of the ‘population.

(3) "I think that all child care providers, 1nclud1ng famlly day
care homes, should be licensed."

Agree 253 (64.9%) .
No Opinion - 16 (~4.1%) : '
Disagree 121 (31. 0%) : R )

' Mean = 2.421 :
The responses to this item seem to be generally correlated with

‘educational level of the respondents:

Education BY Bellef That All Chlld Care Prov1ders
Should Be L1censed L ,

N

~

; Agree No Opinion Disagree

Grades 1-8 ' 62.5% 18.8% 18..8%
- Grades 9-11 / 59.4% 1.4% 39.2%.

High school grad. 65.3% 2.4% : ©32.4% [

Some college 70.2% 6.5% 23.4% NG

College grad.. - 73.1% 3.8% "23.0% S
-Post-grad. 80.0% 20.0% ' 0 _ AN

T =15~ : . o
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Generally, the higher the educational level, the larger the propor-
tion of respondents who agree with this statement. One possible
implication, considering the widespread usage of unlicensed.child
care, is that efforts should be made to educate young mothers and
present students in the rationale, protections, and advantages of

licensed carex -

™

(4) "I don't think that children getgenough personal attention at
day care centers." .

Agree 156 (40.0%)
No Opinion 137 (35.1%)
_ Disagree 97 (24.9%)

‘wMean = 2.772 .
The fact that only one in four respondents disagree with this statement

shows the extent to which day care centers have a real job to do, in
reassuring parents that their children won't be swallowed up in the

‘numbers.
(5) "Working mothers miss the best years of their children's lives."
Agree 251 (64.4%) :

No Opinion 26 ( 6.7%)
Disagree =~ 113 (29.0%)
Mean = 2.479

(6) "Most child care providers are capable and loving."
Agree . 201 (51.8%) c
No Opinion 89 (22.9%) ’
Disagree 98 (25.2%).

- Mean = 2.711 s :
Since only one in four respondents actually disagreed with this

statement, it reflects a fairly high level of confidence in child
care providers. '

(7) "The Government should build and operate day care centers."
Agree 239 (61.6%) ' : .
. No Opinion .37 ( 9.5%)
Disagree 112 (28.9%)
- Mean = 2.580 C T .
I was truly surprised at these findings, because I expected a majority
of respondents to disagree with this statement, when in fact, less

than 1/3 disagreed. . ] ) l

(8) "Day care centers should be available at all hours of the night
as well as day."

Agree: 352 (90.3%)

No Opinion 14 ( 3.6%)

Disagree 23 ( 5.9%)

Mean = 1.910 _
This was the second strongest item in terms of uniform agreement.

i
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(9) . "The government should give cash payments for child care to
worklng mothers based upon financial need." .

Agree 258 (66.2%) R
No Opinion 24 ( 6.2%) . -
. Disagree 108 (27.7%)”' ' '

Mean = 2.495
Again, there appears to exist considerable support for government

fiscal 1nvolvement in Chlld care. .

' The responses to this questlon were cross-tabulated w1th income,
with the follcwing results: .

o

Income BY Belief\That The Government Should °
Subsidize Child Care Based on Financial Need

. Agree No Opinion Disagree
-$ 5,000 90.2% 1.2% 8.5%"
$ 5-$10,000 . 64.1% 9.0% 26.9%
7 $10-$15,000 - 64.3% 2.4% 33.3%
.+ $15,000 47.9% 9.2% 42.9% .

It is perhaps .not too surpr1s1ng to note that the lower the income,
the greater the agreement that the government should subsidize Chlld
care for 1ow—1nc0me famllles. . . ' R

(10) "The best thlng about day care centers is their educatlonal
programs." ,

Agree » 193 (49.5%) ' R
No Opinion . 111 (28.5%)
‘Disagree 86 (22.0%)

-Mean = 2,672
When cross-tabulated with educatlonal ievels of the parents, the
responses to this question appear cons1stent with previous findings:

Education BY Des1rab11;Ay of Educatlonal
Programs in Day Care Centers,

T : . Agree No Opinion Disagree
Grades 1-8 - | 56.3% 31.3% 12.5%
.Grades 9-11 46.0% 44.6% : 9.5%
High school grad. [-49.4% 24.7% i 25.9%
Some college . 55.9% ' 18.2% - |- -26.0%
. College grad. 46.2% 19.2% - 34.6%
- Post-grad. 40.0% 20.0% 40.0%

Though not statlstlcally s1gn1f1cant the general trend is that the
lower educational levels are more inclined to desire educational

" programs for their children; while the upper educational levels seem
less concerned with structured .programs than with a happy, loving
environment (see question #10). The value of early childhood
education programs, particularly compensatory efforts with "disad-
vantaged” children, appears to be well-established and recognized.

=17~
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‘. (11) ‘“Working mothers enjoy the time they spend with their children
more than if they were with them all day."

Agree R 171 (43.8%) -
.. -+ No opinion -39 (10.0%) .
© . Disagree . 180 (46.1%) =~ - L S

“\ugan = 2.982 -

' (12). "I worry about my child being mistreated while he is being
cared for by someone else." ’

Agree 163 (41.8%) -
‘No Opinion 14 ( 3.6%) 7 . ,
Disagree. 213 (54.6%) ' -

Mean = 3.072 . . .
Though a majority disagree with this statement, I find it disquieting
that more than 40% of the respondents agreed with it. This seems a
bit -inconsistent with question #z, where they voiced such satisfaction

with the child care they use. . -

(13) "I don't' think that there are enough facilities for the care
of school-age children after school.” L . -

Agree . . 219 (56.3%)
" No Opinion 131 (33.7%).
Disagree .39 (10.1%)

Mean = 2.391 : .
- Since more than one-third of -the above responses were in the "No
Opinion" category, I suspected that many of the families surveyed
had no experience with this area because they had nc children in the
relevant age range. Congidering only those families, therefore, who
" - have school-age children, the following results were cbtained:

66.1% Agree . .

22.6% No Opinion v . o

11.3% Disagree : ' : ,
Here the "No Opinion" response rate is more than 11% less than for
the total population, and almost all of this differential response
has been in the category of "Agree"--an increase of nearly 10% over.
the total population. Two-thirds of the respondents who have school- :
age children, therefore, believe that there are not enough facilities ®

for after-school care. -

o~

‘(14) "The government should not be involved in private child care
arrangements." o
- ' Agree 230 (59.0%) - . 4
No Opinion - 45 (11.5%) -
Disagree 115 (29.5%)

Mean = 2:613 : . . .
I find the responses to this 'question interesting because of the
majority (59%) who agree with the general statement that the govern-
ment should not be involved in private child care arrangements.
When asked niore specific questions about particular forms of govern-
ment involvement, however, a majority support these measures: .
Almost 65% believe that all child cares programs should be
licensed; - : ) '
"Contiqued—é ‘

4
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Nearly 62% agree that the government should bulld and operate

day care centers;
More than 66% support the concept of government subs1d1es for

Chlld care based upon financial need.

(15) "Most child care arrangements place too much stress on trylng
to teach a child things."

Agree . 60 (15.6%)

,No Opinion 117 (30.2%)

‘Disagree - 210 (54.3%) °

‘ Mean = 3.406
'Agaln there appears to be strong support for educational program

in child care. -

Question #14 begins the descriptive information on the families
- surveyed, with ‘the size of household: . .
9 ( 2.3%) have only two persons in the household;
101 (26.1%) have three persons in the household;
123 (31.8%) have four persons in the household;
78 (20.2%) have five persons in.the household;
45 (11.6%) have six persons in the household;”
16 ( 4.1%) have seven persons in the household;
7 ( 1.8%) have eight per$ons in the household;
5 ( 1.3%) have nine persons in the household;
1"( .3%) have ten persons in thenhousehold;
.1 ( .3%) have twelve persons in the household;
1 ( .3%) have thirteen persons in the household;
Mean size of household = 4.447

Question #15 asked if there were any "other adults 11v1ng in the
home: ‘

229 (77.1%) responded "yes; " _ o
89 (22.9%) responded "no. :

Question #16 asked respondents for the number of chlldren tbey had
in different age categories:
‘0- 2 years: 128 families {30.2%) had one child;
. 16 families ( 3.8%) had two children;
- ~ 1 family ( ..2%) had three children;
- 1 family ( ..2%) had four chilidren;
- 278 families (65.6%) had no children in this age

' : . range.
3- 5 years: 140 families (33.0%) had one child;
22 families ( 5.2%) had two children;
2 families { .5%) had three children; -
260 families (61.3%) had no children in this age .
" range. '
6= 9 years: 111 families (26.2%) had one ch11d°
: 43 families (10.1%) had two children;
. 8 families ( 1.9%) had three children;
262 families (61.8%) had no children in this age
- e - range. '

Continued=- ‘ ';
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- 10-13 years: 109 families (25.7%) had one .child;
45 families (10.6%) had two children;
. 9 families ( 2.1%) had three children;
v -1. family ( +.2%) had four children;
" 260 families (61.3%) had no children in this age
- . _.range. .
14-18 years: 53 families (12.5%) /had one Chlld' . N
' 34 families ('8.0%)'had two children; "~

- ,7-families ( 1.7%) had three children; .
. 330 families (77. 8%) had no children in thlS age
" range. : i

In summary, of the famllles surveyed-
. 34.4% have at .least one infant,
38.7% have at least one ch;ld age 3-5,"" ..
38.2% have at least one child age 6-9,
38.7% have at least one child age 10-13,
22 2% have at least one child age 14-18.

'Questlon #17 asked if the respondents have any other relatives in
Clark County: : _ - ’
276 (71.1%) responded Myes; "™ S, ~
111 (28.6%) responded "no." .
The surprising fact here, in my opinion, is the very high. percentage
of families. (more than 70%) who have relatives nearby. This contra-
dicts a wide-spread belief that Las Vegas is a.community where few -
young families have any relatives they can call upon for help in
~emergencies relating to child care needs. This is consistent with
- the responses to question #9, where only 8% of the respondents would
have to go outside their own homes or their own relatives and frlends
&or chlld care in case of an emergency. : -

Questlon,#ZO asked about respondents' ‘réfe:
271 (69.5%) are-white; = . o _ _
85 (21.8%) are black; ' : - .
13 ( 3.1%) are Mex1can—Amer1can, E . .
3 ( .8%) are American Indian; -
S 13 ( 3.3%) are Asian-American: .
, - 5 (1.3%) list themselves as_ "Other."
-Echudlng the two groups who were chosen dlrectly from the welfare
rolls, the racial make-up of the 300 community-at-large- xespondents
-is as follows: : ) -
83 6% whites, ' :
.4.9% blacks - -
5.2% Mexican~Americans,
. 7% American Indians,
4.5% Asian~-Americans,
. 1.7% Other.
Comparable racial figures. for the entire metropolltan area, based
upon the 1970 Census for Nevada, ‘was:
. 89.5% whites,
® 9.1% blacks, .
.4% American Indlans, 99 »
.6% Asian~-Americans, 122 :
.4% Other. RS

\
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ﬁhile these rlgures are not comparable to my. sample, several factors
need to be kept in mind: :
. It has. been five years since the 1970 Census, and the
' population for the metropolitan area has changed con-
siderably. While the 1970 Census listed the population at
273,288; the 1975 populatlon, based upon Clark County ¢
Reglonal Planning figures is 374,050, an increase of more
g ./ . -than 100,000. -
: . 2. I never intended to take a representative sample of the
’ entire population, but only of families with young children
in the home; and we specifically did extra sampling from
- welfare rolls in order to focus attention -on low-income
families. :
"Question #21 asked about maritel status: : -
.« 261 (66.9%) said they are married; oo :
39 (10.0%) said they are single;. :
34 ( 8.7%) said they are separated; -
/48 °(12.3%) said they are divorced; -
: 8 ( 2.1%) said they are widowed.
Marxtal status was correlated with identification numbefr to - see- if"*
“different areas of town showed different distributions, - Since the
¢  single- parent home would be most likely to need full-time child care,
" and would have the fewest resources to pay for it, categories were
‘collapsed to indicate simply married and non—marrled (1nc1ud1ng
s1ngle, separated, divorced, and W1dowed)

I.D. Number BY Marital Status o

Married Non-married
Telephone B
- prefix 3 61.5% ~ 38.5% i
* Prefix 4 88.2% 11.8% ' )
Prefix 6 89.0% 1 . 11.0% : ' s
Prefix 7 85.9% - 14.1% .
Pgefix 8 90.0% 10.0%

Prefix "3, representlng the centralized area of Las Vegas, has
roughlyfthree times the proportion of non-married parents than other
areas. - This seems consistent with the higher patterns of child care
usage characteristic of this area of town, as described in questions.

4 and 5. : . .

"Questlon #22 asked'.about education: @ -
17 ( 4.4%) havé 8th grade education or less;
. 82 (21.2%) have completed some high school;
177 (45.9%) are high school graduates;
.79 (20.5%) have completed some ‘college;
26" \ 6.7%) are college graduates;
. 5 ( 1.3%) lLave done post-graduate work.
Again, excluding the groups we took directly from the welfare .rolls,
“the communlty at-large group had the following educatlonal

Contlnued——
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- characteristics:

3.9%
11.6%
47.5%
26.1%

9.2%

1.8%

grades 1-8;

some high school;
high school graduate;
some college;

college .graduate;
post-graduate.

The 1970 Census showed the following educational characteristics
for the population as a whole: T

14.0%
20.7%
40.0%
'15.2%
10.0%

grades 1-8; _
some high school;

high school graduate;
some ¢ollege; -

college-graduate and post-graduate.

The same considerations as stated in the analysis of question #20

" apply here, with regard to the fact that
the 1970 Census do not correspond very

the educational levels in
closely to those in my sample.

- phe child care sample has higher educational levels than those in
the 1970 Census, which is not surprising considering that only families

with young

for this survey. -

children (that is, relatively young adults) were selected
Their educational levels are, on the whole, probably

higher than that®of the total population, which would include older,
retired persons and marginal individuals who would probably not be

°reaa.;}'ng young children.
s . :

1

3]

s

#23 asked about religion:

Question
- 202

3 92

) 14
39

3

9

A
25 |

(52.6%)
- (24.0%)
( 3.6%)
(10.2%)
( .8%)
2,3%)
6.5%)

are
are
are

Protestants; T,
Ccatholics;
Jewish; -
are Mormons; .
are Muslims; ‘ - A
list themselves as "other;" P
state they have "no preference.”

Question $25 asked the respondents if they are employed outside
the home, and if so, what type of vork they do:
149 (38.5%) .are employed outside the home;

: 238 (61.5%) are not employed. \
For those who held outside employment, we assigned codes based upon _ .
the Socioeconomic Index for Cccupations in the Detailed Classification
of the Bureau of .the Census: 1950, transformed to NORC Scale.

1 person ( .7%) had an occupation code in the '40's;
43 people (29.3%) had an occupation code in the 50's: .
.50 people (34.0%) had an occupation code in the 60's;
41 people (27.9%) had an occupation code’in the 70's;
12 people ( 8.2%) had an occupation code i~ the 80's.
Continued--
C =22~
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.Employment was correlated with area of tan.(based upon telephone
prefixes in the.identification numbers, with the following results:

. - L
’ " I.D. Number BY Employment Status
Employed Not Employed
Telaphone
Prefix. 3 58.3% 41 7%
Prefix 4 41.8% 58.2% :
Prefix 6 34.1% 65.9% -
Prefix 7 ) 41,3% - 58.7%
Prefix 8 : 46.7% - 53.3%

. Agaln, prefix #3 representing the downtown area, appears to be the
" area of greatest need, with nearly 60% of the respondents employed
outside the home.

Question #26 asked if they were currently in school or job tralnlng
23 ( %) responded yes-"
361 (94%) responded "no." ‘ P

Question #27 asked what their work or school schedule was:
85 (55.6%) work full days;
11 ( 7.2%) work mornings or afternoons only;
- 24 (15.7%) work an early -night shift (until midnight) ;
14 ( $.2%) work a late night Shlft (mldnlght until mornlng)
3 ( 2.0%) work svlit hours;
, 16 (10.5%) work. rotating or itrregular hours.
It appears that the majority of working parents can have their
children cared for in facilities which do not operate past midnight.
. The numbers who work an ,early evening shift (15.7%) or rotating or
irregular hours (10.5%)/would seem to necessitate an expansion in
our resources for early evening care, however.

o =
Question #28 asked how often child care causes the respondents to
be late or to miss work, school, or training:
6 ( 3:9%) responded "once a month or more;"
7 ( 4.5%) responded "once every couple months;"
28 (18.2%) responded "only once or'twice a year;"
113 (73.4%) responded "not at ‘all.
This seems consistent with the findings from the Indugtrlal Child

Care survey.

\

Questioa #29 was directed at only those respondents who are employed
- outside the home, and asked what were important reasons for their
working: . '
126 (21.6%) agreed that "Working is necessary for economic
survival.
94 (63.5%) agreed that "I work to get a litt'e bit more than
' ’ the basic necessities."” :
76 (50.7%) agreed that "I work because it gives me a feeling
of independence and self-satisfaction."

. =23~



Question #30 was asked of only those respondents who are not employed
outside the home, and asked what were important reasons for their
not working: D

158 (66.4%)

agreed that "Taking care of my children- is more
creative and satisfying than taking a job."

74 '(27.3%) agreed that "I can't find the kind of child care
' arrangements I would need." i )
53 (22.3%) agreed that "I can't make enough money to make it
* worth my while."
35 (14.8%) agreed that "I don't need the money."

question in this survey, asked respondents
income, before taxes, was last year: ‘
less than $5,000 a year;:

Question #31, the final
what their total family
112 (27.8%) earned
87 (21.6%) earned $5-10,000;
85 (21.1%) "earned $10-15,000;
119 (29.5%) earned more than $15,000.
Excluding the respondents chosen specifically from welfare rolls,
incor» levels are as follows: ) '
" 10.0% earned less than $5,000 a year;
22.7% earned $5-10,000 a year;_
27.7% earned $10-15,000 a year;
- 39.7% earned more than $15,000 a year.

Comparable
- 14.4%
30.0%
.29.5%
26.2%

The same considerations which were impor

figures from the 1970 Census are:
earned less ., than $5,000;
earned $5-10,000;
earned $10-15,000;
earned more than $15,000.

interpreting differences between the
relevant here as well.
the selective sampling of only young families with

figures are
since 1970,

children, and continued inflation and wage 1

all account for these differences.

tant in questions
child care sample and:the Census
The large increase in populaticn

20 and 22 in

ncreases since 1970 could

Cross—tabulated with identification numbers, the following distri-
butions of income levels were found: ‘ .

: -55,000 | $5-10,000 | $10-15,000 | +£15,000
Telephone ;
Prefix 3 37.5% 40.0% 20.0% 2.5%
prefix 4 | 4.6% 26,2% 27.7% 41.5%
Prefix 6 | 11.2% 22.5% - 31.3% 35.0%
Prefix 7 1.7% 16.9% 25,4% 55.9%
Prefix 8 . 3.6% 12.5% 30.4% 53.6%

Prefix #3 (downtown), followed by prefix #6 (Westside,
seem to be the areas with hi

i
i
i

I.D. Number BY Incomne w

1
|

Tonopah Highway)

gher concentrations of low-income families.



CONCLUSIONS

A In conclusion, some of the most pertinent findings from this survey include:

1. The majority of respondents use, and prefer to use, informal child
care arrangements outside the scope of licensed care. Roughly 90%
voice satisfaction with their present child care arrangements, though
fmore than 40% also ‘indicated that they worry about their child
being mistreated while he/she is being cared for by someone else.

2. Parents seem to prefer a home-like atmosphere for infants; a more
structured, educational program for preschoolers; and in-home care

. for their school-age children.

3. Parents tend to use fewer hours of child care for their infants;
and seek such care in order to have a chance .to socialize and to
be relieved of child-rearing responsibilities for a short while.
They tend to use longer hours of care for their preschoolers, and
to be more explicitly interested in providing their child with an
educational program and an opportunity to play with other children.

4. Regardless of the ages of the children, parents appear to be most
concerned about the quality of the caregivers, followed by the pro-
vision of ‘an educational program. Though I am sure most child
care providers would disagree with these findings on the basis of
their personal experiences, the costs of child care’were not listed
as top priority by parents.

5. Findings from this research suggest that different ethnic and sub-

culture groups may place different priorities on various aspects of
child care. This might be a fruitful area for future research efforts.

6. There is strong parental support for educational p%cgrams and for
well-trained staff, particularly dealing with 3-5 year old children.

7. Difficulty in finding good child care does not appear to be asso-
ciated with income, education, race, area of town, or.marital status.
Rather, it appears to be characteristic of slightly more than one-
third of the general population, and appears to be evenly distributed
throughout the population. ‘

-

8. Parents as a whole seem to support the idea of licensing (though they
use unlicensed facilities), government subsidies in child care based
upon financial need, and even government building and operating child

care centers.

9. On the basis of this study, the area of town with the greatest child =
care needs is that portion of Las Vegas with the telephone prefixes
beginning with "3" -- this area uses the most hours of child care,
has the hightest rate of divorced parents and employment, and has
the lowest income levels. .
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FACE SHEET (RANDOM DIGIT DIALING)

Hel1l0e I’M eessecccessseses ANnd I°m working with the Sociology Depart-
ment at the University of Nevada at lLas Vegas. We are conducting a study
of day care services available for young children in Las Vegas. Are
there any children in your household below the age of thirteen years?

NO Thank you very much. Sorry to have troubled you. .

YES Good. May I please speak to whoever in your family usually
makes the arrangements for child care or babysitting for
your children. (REPEAT INTRODUCTION IF RESPONDENT IS OTHER
THAN THE PERSON WHO ANSWERED THE PHONE).

We would like to hear your ideas on day care services, and
your satisfactions and dissatisfactions with the day care
experiences of your children., What you say will be held

-~ in strict confidence and will not be associated with your
name in any way. What you say will become part of a general
report, in which your name will not be used, which will
combine the views of other parents from this area. Would
you mind answering a few questions to help us with our

research?

(IF IT APPEARS TO BE AN INCONVENIENT TIME)
1s there any special time during the week when it would
be most convenlient to phone you? L

’

(IF IT APPEARS APPROPRIATE) : .

Would you like it better if we spoke with you in Spanish?

(IF YES) OK. We will have a Spanish-speaking interviewer
. rhone you in the next couple days. .

IBM
IoDlo #_oo-o . (1’5)

) Sex: Mal€essescocscososes 1 (6)
Femal€seooosvoncens 2

Interview: Phoneooooo;on 1l (?)
Personaleesees 2

Status: Interve. Complses 1  (8)
¢ Refusedecsecccesse 2
IncompIEte...... 3

DATE TIME INTERVIEWER PHONE _# RESULT.
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QUESTIONNAIRE

1. First of all, we are interested in all the arrangements you make to
have your children cared for when you cannot be present yourself.
. Would you please tell me which of the following arrangements you
presently use for child care. by answerxng yes or no to each one,
Is your child ever cared for..... _
. YES N

—

(1-12)
(1-13)

in yohr own home by a babysitterssesseses 1

in a relative's or friend’'s home.........'l

(1-15)
(1-16)

2
2

in a licensed family day care homeassesees 1- 2 (1-14)
in a‘preachool or day care centeressesees 1 2
2

any other type of arranaement°........... l
(if yes, specify) .

2. Now we'd like to know how satisfied you are with each of these arr-
angements that you use. Would you say you were: Very Satisfled Sat-~
jsfied, Unsatisfied, or Very Unsatisfied with your child care exper-
1enceS.e.ssss0+s (REPEAT ONLY ITEMS MARKED "YES")

V.S. Sat., UnS.v.UnS. E/A

in your own home by a babysitter.eses. 1 2 3 Lo (1-17)
in a relative's or friend's hohe...... 1 2 3. L 0 (1-18)
in a licensed family day care home..ss 1 2 3 L 0 (1-19)
in a preschool or day care centers.... 1 2 3 4 0 (1-20)
other (specify) 1 2 3 L 0 (1-21)

3. If you could have any type of child care you wanted, which one of
these arrangements would you prefer? Let me repeat them for you.

in your own home by a babysitter........... 1 (1-22)
in a relative's Or friend’'s hOMessoeesoesenss 2
in a licensed family day care homeseseseess 3
in a preschool or day care centerssessssssesht

some other arrangement'you'd prefer?esessees 5
(if yes, specify)




u.'Plehse tell me about how many hours each week you use child care for
your children who are under age six,

less than 10 hourSeecescsessssons 1 (1-23)
10-30 NOUXB e eecnssscssesasscssse 2
30~50 hOUXrBessccesccccvscscccoss J
more than 50 hourSescescccoccces 4
NO CHILD CARE USEDecosssscscaces 5
NO .CHILDREN UNDER AGE SIXesoeese O

5, How many hours each week do you use child care for your
school-age children?

- 1egs than 10 hourSececssceecssee L (1-24)
10-30 hOUrSecececessscosscsscoss 2
30=50 hOUrSeessoccesescssssccscce I3
more than 50 hOUrSsescesccscsces &
NO CHILD CARE USEDscessasssessass5
NO SCHOOL-AGE CHILDRENc¢e¢eooesssse O .

6. About how much does your child care cost you per week for all
of your children? . '

less than $10.eececssssvcccssscs (1-25)
102040000 0narneecesesssonnnas ;
 $21=30¢eccessccccscssscccsssrses

$31=b0usesersassssrsasasanananon

$U1-50ccovcccvevsscosscrcosoccce

$51-6°ooooooo.ooooooooooiooooooo

mbre than $6°ooooooooooooooooooo

O N OO WM T W N

NO CHILD CARE USEDeeveocscossnse

.

7. How close to your home are the chil . care arrangements you are now

. using? Would you Sayeees , : 3 ‘
' £ Y T less than 10 minutes awaYeanceoe oo l (1-26) :

10-20 minutes ayay........;..... 2
20-30 minutes aﬁay.............. k)
more than 30‘m1nu£es AWAYeseeeee B
- “ in your own home only.....;.;... 5

130 DON°T USE ANY CHILD CARbooooooovo q




"8. How do your children usually get to and from the place where they
~receive child care? .

do you transport them?.....;....;.........;..... (1-27)
does a relative or friend transport them?.cecess

does a child ecare service do 1t?o;oo;00ﬂoooooooo

1
2
3
do your children walk or take & buS?eeescsscscee U4
is the child care only in your own home?esessess §

6

some other arrangement?..-......................
(if yes, specify)

DON'T USE ANY CHILD CARE.......C................. o
| \

9. If you had an emergency, such as having to go to the hospital

immedliately, what arrangements would you mzkeé for your children

under age 13 if you had to be there for a few'days?
IN OWN HOME BY A RELATIVE:seeesososoosoosese 1 (1-28)
IN OWN HOME BY A BABYSITTERueoueesseosesonase?

' IN A RELATIVE’S OR FRIEND'S HOMEeoeeooeocese 3

IN A LICENSED FAMILY DAY CARE HdME.......... 4
IN‘A DAY CARE CENTEResesscesccsccccosccnsoee 5
CHILD WOULD STAY BY SELPescccscevssccssscees 6
OTHER (SPECIFY)............................-.7

NONE' OR DONTKNow........C..............CC 8

10, Peovple look for many things when they select child care arrangements
for their children. I will 1ist five factors which may or may not be
‘important .to you in selecting child care arrangements. I'd like to
know which of these factors s most important to you. The factors

are as follows:
(1) An educational program is provided.ssseec 1 (1-29)

(2)'The cost 18 reasonablesciscsccecsocssccses 2
(3) The care-givers are warm and lovingeeses 3

(4) Transportation is either provided or
is easily availableooo.co.oooeoooooo....

(5) The hours are flexible and the care-
giver is avallable for emerzency carees. 5




11. Now I‘d like to know which ic least important to you. I°ll repeat
‘the categorien:

(1) An’ educational prograﬁ 18 provided.seess 1 (1-30)
\\,/”*

(2) The cost is reaBOﬂable-....----.--.-1--. 2
(3) The care-givers are warm and loving.sse. 3

(4) Transportation is either provided or
18 easily availableii"o.o-o'o-.oo.."‘o u

(5) The hours are flexible and the care-
giver is avajlable for emergency careeces 5

12, There are many reagons why people need and us€ child care, If any
of the following reasons explain why you need or use child care
please answer yes, If any of them,do not apply {0 you, answer no.
Do you need or use child car€esssees ;

YES No
‘So that you can work Or 106k for WOrkoooo.....ooo-..o 1l 2 (1-31)
So that you can carry on community or volunteer
activitieaiO...oo.--ooo--oooo-.o'""""o...oo'-oooo 1 2 (1-32)
Because you need to get away for a while gsome-
times, to soc¢ialize or to go out for an eveningesses. 1 2 (1-33)

To provide your child with an educational programeess 1 2 (1-34)

To give your child ‘an opportunity to play with
other chlldten.....-...o......o.--.....-..,,.......-. 1l 2 (1‘35)
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13). We are also interested in your ‘feelings and impressions about child care
and topics related to child care. I am going to read several statements
to you. Please tell me how you feel about each statement, using one of
these four categories: Strongly Agree, Agree, Disagree, or Strongly Dis-
agree. Do you have any questions?

(CODE AS FOLLOWS: STRONGLY AGREE = 1, AGREE = 2, NO OPINION -°),
DISAGREE - 4, STRONGLY DISAGREE - 5)

f
o

The person who cares for my child should have some

kind of training in cqild CATrCoessssssoceocccssvrcssssssesse (1-36)
I*ve had lots of difficulty in finding good child care... (1-27)
I think that all child car; providers, including family

day care homes, should be licensedeseesccscocssccscocoscecs (1-38)
I don't think that children get enough personal att- (1‘39)

enﬁion'at day CEYE CeNtBrSecesesscssesccososessoocsssssssne

Working mothers miss the best years of their children's

lives.................................................... (1"“0)
Most child care providers are capable and lovingeesesocose (1-41)
The government should build and operate day care centers. (1-42)

Day care centers should be available at all hours of _
the night as well as day.ooooooooooooooooooogiooooooofooo (1-“3)

- The government should give cash payments for child care
. to working mothers based upon financial need..eceseoeoeses (1-44)

The best thing about day care centers is their educ-
ational programs....."...'..'........"'...'.'.........' (l-us)

Working mothers enjoy the time they spend with their
children more than if they were with them all day.eesceces (1-46)

I worry about my child being mistreated while he is
being cared for by Jomeone ellse".'ooooooo'ooo"'oo'o'oo' (1"‘“’7)

I don't think that there are enouzh facilities for the
care of school-age children after SchoOl.icescesssscssnnns (1-48)

- s

\

The government should not be involved in private child
care arrangements.'.'..."".'........'......l...'.."..' (1““9)

Most child care arrangzements place too much stress on .
tryinz to teachachild things.'...".........'."......' (1-50)
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14, Now I'd like to ask yoﬁ a few questioﬁs about yourself and your family,
for statistical purposes. What is the total number of people living
in your household ng¢w, including yourself? (CIRCLE CORRECT ¥)

2 03 os o5 06 o7 08 09 10 (1-51-52)
n 12 13 W15 16 17 18 19 20 °
- ' /
15. Are there any other persons over 18 years of age lliving in your
' household now?’
. YES...O 1 (1'53)

No..... 2

16. Now I°d like to know about the children living in your household. Please

give me their ages, starting with the youngest up to the oldest.
RECORD THE AGES AS RESPONDENT TELLS THEM TO YOU

CODING: RECORD THE NUMBER OF CHILDREN IN
' +  EACH AGE CATEGORY

0-2 yearseiscsesees (1-54)
3-5 yearseessseses ) (1-55)
6=9 yearSeeeoceece ______ _____ (1=56)
10-17 yearSeesssss (1-57)
14-18 yearsesecese (1-58)

"

17. Not counting members of your household, do you have any other
relatives in Clark County? :
: . YES'O.... 1 (1"59) N

No..’.... 2
(IF “NO*, .PROCEED TO QUESTION # 20)
18. (IF YES) How many households of relatives?
(none) g , : ' '(more than 8) . :
: - (1-60)

2 3 4 s 6 7 8 9
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19. (IF YES)

About how orton do you rot touother or talk with ‘any of
your relatives in Clark County? Would you BaYeeses

dﬁilyoooooooooooooo;oooo;o

! _ couple times a waek{,f....

weekly;m..;....o..........

. i couple times a month.esse.

| . .monthly.....,..:..........

QVGP& couple moNthBesesess

couple times a yearscesess
yearlyéor lesBecsssocncene
not'at“all.;.;............

e N/hooooo;oooooogpoowoo;ool

1

2

3.
. b

20, So that we can ba sure we‘re zettine 2 falr cross-gection.of all
households, please tell me: What {s your rarial backpround1>

Are vour

D

21. Are yont

. \/

of

I “’hit\e'oo.oooo,.ooooooo
B!ack.....J«.}....;..

,u/ ‘Mexican-American.....

ASIan~American;ooo;;o
Otherssececcccnsceces

i
/ NO RESPONSEsesvescoo-e

! . “

I married;;.:.....
.single.,........
s§5arated...;...

> ’ d;vorced.....:..

"widowedg.......a
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22, what is the highest grade of school you cqmploted?
grades 1=Bisceecsscressnrsssl (1-64)
N S a some high ACh00)veeensnssss 2
highluchool graduatececesss 3
- gome 0011eRAcesssssscsssses &
‘fﬁﬁ - | ’ | oollege graduatCessccscccses’

pdst graauate WOrKesoesoos oo (]

LR Cd . )
O . . , . <
. A ‘

23, Is your roliéﬁona . .
' Protestanticesesve 1_ (1-65)

Catholicessssssess 2

JewiBheeesssoseoes 3

LN

MOrmoNecsssscosscess 4

Muslimllllllllllllls

n l ) otherllll,lllllllﬁ A
No prpferance.;... ?

(IF PROTESTANT) What church do you usually attend?

TPROBE “OR EXAGCT NANE AND LOCATION, IF POSSIBLE)

)

24, HYow often, "n the average, have you attended church services or veligious
functions in the past two or three months? Would you 8ayeses

\

three or more times per week.eo 1 T (1-66)
. ~.

\
»

twice 8 WeeKioasssossssssenceneed R
once a week.....:...;.....;;.ﬂa.j
once every couple weekp..;.....'u
qonthly;...............,,...... 5
only ;n special occaéiong;...., 6

not at glllllllllllil%llo.’i;ll 7.
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9 W
a 123, Are you presently empioyed outside the home either fﬁil or part time? v
e - Fe T T ESeanas 1 (1-67)
' . NO..,;.. 2 -

-

-

(IF YES) What sort of work do you do?
" ¥ - .- (1-68-69)

j/.

" TIWRITE ANSWER VERBATIN; PROBE FOR ADEQUATE DESCAIPTION — Jo5—
p TITLE ALONE MAY NOT BE ENOUGH) |

o

LA ‘ -

26. Are you presently in schocl or job training either full or part time?

. . it . .
v YES{[... l (1'70)
-’N’o.oovooo 2 . -

-

(IF RESPONDENT ANSWERED "NO®" TO QUESTIONS 25 AND 26, PROCEED TO
. QUESTION 30} _ - o

L

27. (1P EMPLGYED. IN SCHOOL, OR IN JOB TRAINING) Which one of these
categories best describes your work, school, or training schedule?

full daygoo'!onoooo:oocooooooroo l (1-?1)

~

morﬁings or afternoons only.eese 2

early night shift . )
(up unt;l midnight)o(ooooooooooo 3-

late night shift '
(midnight urtil morning)ecesesss &

split hours...............g..... 5

rotating or irregular hourS..ss. 6
P . ni

28, (IP EMPLOYED, IN SCHOOL, OR IN JOB TRAINING) During the last year,
‘how often have problems with your child care arrangements caused -
you to be late or to miss work, school, or training? Would you say...

once a month or [uls) of P AIPIPEPIR R | (1‘?2)

: once every couple MONthSeeeessss 2

only onc€ or twice a Yeareseeese 3

not at allqoooooooooooooooooooooou




 29,~(ONLY TF EWPLOYED) People have different reasons for workirng.
Please tell me which of the following reasons apply to you. ‘by
answering yes:or no toc each statement.

YES  NO
wérking is necessary fof economic survival;..-..-......;. 1 2
I work to get a 1itfle bit more than the basic
necessities-.-------s-----.---6---------.----“----------- 1l 2 !
I work because it gives me a feeling of independence
and S“If-satisfaction---------.------.--------.---.----.- 1l . 2

30. (ONLY IF UNEMPLOYED) Now I1°d like to know which, if any, of the

: following are important reasons why you yourself do not work. Please
tell me which of the following reasouns apply to you, by answering
yes or no to each gtatement.

Yes MO
I can't make enough money to ‘make it worth my whilefgf..- 1 2
J don*t need the money------.....---e---.-----..-q-.---{- 1 2

.Tak{ng care of ry children is more creative and

.Satisfying than taking a joblllll.lllll‘lllllllllllllllll 1l 2
‘T can*t find the kind of child care arrangements I
would needllllllllllllll.lolllllll.llblllll.!'l.lll.'llll 1l 2

~ 31 (FOR ALI. RESPONDENTS) Which of the following categories would’ best
describe your total family income before taxes last year? ‘

less than $5.000 2 yearseees 1
$5-1°,°°0 a year...----------z
%10'15'000 8 YeArssssessseee J

over $15.°0° 8 YeAT eeee v o0 L

~

Thank you very much for your cocperation.

N
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BACK SHEET

>

°

Please answer the followinz qhestions about the interview as best
you can. This informat'on is very important to us for purposes of.
"desianing future surveys. .

1. How ﬁany minutes did the interview last? /
‘ TIME IN MINUTES _ | (2/14-15)

2. Which of the following bvest describes the respondent’s attitudes

‘ " VERY ANTAGONISTIC.eosesees 1 (2/16)
SOMEWHAT ANTAGONISTICeeaese 2
NEUTRALeccoscscscsasassass 3

i ' SOMEWHAT HELPFULcesseosass U4

VERY HELPFUL.............’. 5

R

3. How would yoﬁ describe the respondent’s interest in the interview?

VERY INTERESTEDeesocecssass 1 (2/17)
SOMEWHAT INTERESTED:sessee 2
NEUTRAL+eeeeesreseeccsanns 3

SOMEWHAT UNINTERESTED..... &

VERY UNINTERESTEDessesecss 5

h. Was it difficult to persuade the respondent to start the interview°
] ABSOLUTELY NO DIFFICULTY....... 1 (2/18)
SLISHT DIFFICULTYesescsccssccas 2
GREAT DEAL OF_DIFFICULTY....... 3

5. Did the respondent ask any questions about the survey?
' "YES.... 1 (2/19)
NO.....- 2

(if yes, specify)i




NI

BACK SHEET (continued)

Answer ONLY if this was a refusal or partial completion.

b

™

6. When did the respondent terminéte the interview? (Specify the
exact question number) ’ .
. . ?

QUESTION # : (2/20-215',

3

7. Which best describes how the interview was terminated:
NO WARNING OR EXPLANATION GIVEN.ceeeoosssasscsssssseencess 1 (2/22)

AN EXPLANATION WAS GIVEN, TO WHICH YOU WERE NOT .
GIVENA CHANCE To RESPOND..............'................O. 2

AN EXPIAﬁATION WAS TIVEN, TO WHICH YOU WERE ABLE ‘ ' -

To RESPOND._.........‘......I................i...‘......... 3

8., Please explain the exact circumstancés under which the interview
was tgrmiqated. . . :
\~

Thank you. : ‘nj

11&(?3




APPENDIX D

"YARDSTICKS FOR QUALITY"
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MANUAL 1

CAREGIVER CREDENTIAL PROCEDURES

A .
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INTRODUCTION g

The 1970's has seen an increasing interest in, and an ever expanding need

.for early childhood programs. Statistics show that at least cne-third of all
children under the age of five in the United States are currently enrolled in
-some type of child care program. .With more and more women joining the labor

- force each year, the negessity for states to make provisions for various child
care services has greatly increased. Today there is in existence in Nevada
many different types of programs avajlable which provide some form of child-
care -- family child care homes, group child care homes, pre-schools, child
Care centers, even 24-hour child care ‘centers. Within each, the need for ..
competent, caring directors ‘and caregivers is a vital necessity. To'meet this
end is a challenge the State of Nevada must face. . NN

.. The Child Care Sarvices Division of the Department of Human Resources has

~~come tc recognize the need to provide "quality" child care facilities through-
out the state. In an attempt to implement this, a set of assessment procedures
has_been drafted which will eventually award a Certificate of Accreditation to .
~early ciildhood facilities and-an Early Childhood Credential to directors and
caregivers. ihe system will he strictly voluntary in nature. Four different
procedural manuals have been tormulated to meet the varying needs of the diver-
sified child care facilities in the State. A1l assessments include observations
in the facility as well as oral and written exams; cach of these is based wﬁ%ie]y
or in part on specific defined "competencies" or performance standards which
have been made public to all those individuals being assessed.

The procedures for accreditation are as follows:

MANUAL I: CAREGIVER CREDENTIAL PROCEDURES

_A. Requirements; Individual is actively involved on a regular basis in caring
for young children between the ages of two to six years.

B. Procedures: 1) Observation of the individual's performance in the child care
facility based on performance skills defined in the 15 compe -

tency areas ;

2) Administration of an oral interview with questions based on
-defined compatencies -

3) Adrinistration of a written exam with questions based on
defined competencies

MAWUAL II: DIRECTOR/SAREGIVER CREDENTIAL PROCEDURES

A." Requirements: Individual is a director, co-direclor, or assistant director
- and also acts as e careyiver.

B. Procedures: 1) Observation of the individual's performance in the child care
facility basea on performance skills defined in the competency
areas ,
2) fdministration of a written exam based on 16 defined competency
© aveas (includes licencing requlations) -

3) Administvation of an orel interview with questions hased op
. defined competencics ‘

@ . __,. | . . 1 li i




MANUAL III: DIRECTOR CREDENTIAL PROCEDURES

-2

A. Requiremeﬁts: Individual is acting as a director of a facility and is
not nomally acting in the capacity of a direct caregiver

B. Procedures: 1) Tour of the facility with observations made relatiné to
: " director's relations with the children and exglanations
given relating to: a) Facility philosophy b) Competency
areas , : .

2) Administration of a written exam based on 16 defined com-
petency areas (includes licensing regulations) -

MANUAL IV: FACILITY ACCREDITATION PROCEDURES -

A. Requirements: 1) Facility must pass a checklist based on specific
- competency requirements (relating primarily to physical -
facility, equipment and materials) '

2) Director must be credentidled

'3) Thirty percenf of the child/staff ratio as required by
the State Licensing Regulations, must be credentialed

4) At least one caregiver in a facility must meet the
Caregiver competenciés. In those facilities where the
director is one of the persons meeting the thirty
percent personnel requirement, the director will be
required to pass the Director/Caregiver assessment
procedures

5) There muast be at least one credentialed caregiver in
the facility at all times between the hours of 9:00

v a.m. and 6:00 p.m.

6) Facility must provide for staff developmeﬁt on an
ongaing basis

7) Facility must provide a written statement of program
philosophy and program goals to each parent upon
enrol Iment of their child
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GENERAL PROCEDURES FOR CAREGIVER ASSESSMENT -

The assessment of caregivers is voluntary. Individual caregivers may re-
quest an assessment in order to receive an Early Childhood Credential.

 The assessment Will pe done by e team of three persons knowledgeable in
" the field of early childhood development and education; the team w111 be

selected by the State Accredltat1on Task Force.

The assessment will cover a two week span and wi]] consist of three d1f-

~ ferent evaluation procedures

a) Three observations in the child care fac111ty
b) Oral Interview

'-—m—c% wr1tten Exam

-10.

One observation of two to three hours will be made by each team member on
separate occasions. v

The Oral Interview lasting approximately two to three hours w111 be c0nducted
by all team members. -The interview will be taped.

The Written Exam wil] be offered by the Child Care Services Division on a
quarterly basis. Passage of the Written Exam will be requ1red before re-
questing the entire assessment.

A Final Assessment Meeting will be held with all team members. Each com-
petency area will be reviewed in terms of the Observation Evaluations, '

the Oral Interview and Written Exam. A Summary Score Sheet will be tallied
and a Competency Profile drawn up. This profile will graphically depict
the areas of .strengths and weaknesses of the'Candidate.

‘Passage of the assessment will be determined on the basis of po1nts receijved
~in-each of the three areas. The point system 1S based on a maximum of 10
~defined Points per competency area. The Candidate must receive a minimum

score of 7 in'at least 12 of the 15 competency areas w1th no scores being
below-4 in any area in order to pass.

. Upon successful comp]et1on of the assessment, the Candidate w111 be awarded

a Child Care Services Early Childhood Credential. If it is found that the
Candidate needs more training in specific areas, a list of up-coming in-service
training sessions related to the competency areas will be given the Candidate.

The Policy Board of the Child Care Services Division will act as a Board
of Rev1ew if a Candidate wishes to appeal a decisjon.
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PROGEDURES FOR THE CANDIDATE

N\ ] .
1. Caregiver submifs a request to the Child Care Services Division for an
assessment. N ' . -

2. Manual I: CAREGIVER\CREDENTIAL PROCEDURES is mailed to Candidate.
Candidate carefully reviews competency areas; references are used in areas
where the Candidate feels more work is needed. ' '

3. Candidate submits a request to the Child Care Services Division to take the
_quarterly Written Exam.

~

4. The Written Exam is taken ana\successfully passed.

5. Candidate submits a request to the Child Care Services Division fof the
- completion of the assessment. A fwo week period is set with specific times
“allotted for the three observations\and the Oral Interview.

6. If the Candidate feels any of the pérfonnance standards ére,against his/her
philosophy regarding the care and education of young. children, Candidate
submits a Waiver Form citing the specifftit .

7. Candidate notifies the-director of the chiTQ care facility of the upcoming
assessment and makes arrangéments for a substitute during the time allotted

for the Oral Interview. N

\

. 8. Candidate assists the Division in arranging the\location for the Oral
Interview, preferably at the child care facility. ‘

9. Candidate participates in the Ora[flnterview.

10. Upon completion of the assessment, Candidate is mailed his/her Competency
" Profile. If the Candidate has passed, a Child Care Services Early Childhood
Credential is awarded. If the Candidate has not passed the assessment, he/she
will be referred back to the 1ist of competency references and encouraged to
attend competency workshops. A reassessment can be dgne 6 months after the

original assessment.
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DEFINITIONS
The following definitions are terms found throughout the manual:

Accreditation -, Reference herein to the awarding of a "Certificate of
Accreditat1on" to a facility based upon successful
mg\§$jon of the requirements Tisted in MANUAL IV:
ACIL ACCREDITATION PROCEDURES. The certificate
1nd1cates high level of quality in the staff, equip-
ment and materiais of the facility.

Credential - Reference herein to the award made by the Child Care
g Services Division to a caregiver, director/caregiver, or
director based upon successful completion of the speci-
fied assessment procedures. The credential indicates
quality in performance and an overall understanding of
~early childhood programs.

Assessment <" Reference herein to the overall procedure used to
. evaluate the performance and understanding of a
¢ caregiver, director/caregiver, or director in working

with or directing programs for young children. It also
refers to the evaluation of facilities with regard to
. obtaining facility accreditation.
. Competency - Reference herein to the demonstration of an ability to
' perform a specified behavior or action under specified
conditions, observable by defined performance standards.

Performance Standards - Reference herein to the spec1f1ed observable
behaviors listed under each competency. These behaviors
may be observed in a2 child care facility or evaiuated.at
specified level of accuracy in an oral interview or a
written.exam.

Caregiver - Reference herein to any person whosz duties include direct
. care, supervision and guidance of children in a child
care facility.
D1rector/Careg1ver - Reference herein to ary person who meets- the def1n1-
tions of both caregiver and director. . .

* Director - Reference. here1n to any person who has responsibility
' ' -for overall direction and management of a child care
facility.

Ch11d Care Services Division - A State Division within the Nevada Department
; of Human Resources

=




'DEFINITIONS

_ The following definitions are specific terms found in the order in which
they appear in the. defined competency areas. )

1'Functional areas - Those areas within the child care environment which meeth
various developmental needs of the children and which fu \)
tion essentially around one type of activity (e.g., block

LA arex, library area)

, /
- Age appropriate materials-- Those materials besx suited for a ‘child at 4 given
, age, providing the child with stimulation and a sense of
_// o ) accomplishment (e.g., For 3 year olds: large, simple puzzles;
// - picture books with big, bright pictures and short text, etc.)
Transitions. " - Those period ot times which occur when shifting from one

activity to another (e.g., There is-a transition period: be- -
tween a work session and snack time, etc.) .

'Developmental - Refers ‘to developing, maturing, growing, expanding, learning,
- etc. L ) o, . .

Developmental a ilities or +asks - Those'abilities which a child at a
certain age or level of .development is-expected to be able to
accomplish- based on maturity and the expectations of those

around him.

Developmental needs - Those needs of a child at a. certain age or level
of development which should be met in order that the natural,.
orderly progression of growth takes place .

Developmental areas - Those areas of personality and physical develop-
ment which change through the process of growth and maturation
(i.e., physical/motor area, social/personal area, intellectual/
cognitive area, etc. )

Curriculum -  Those activities or events which center around a specific
theme or developmentai task (e.g., curriculum related to
developing self concept might involve children drawing life-
. size pictures of themselves, making hand prints, measuring
“self, taping voice, etc.) ‘ _

Motor skills - Those skills related to the physical movement_of the body

f
Gross motor - Relating to skills which involve large body movements

‘ utilizing the arms, legs, torso, etc., (e g., walking, climbing,

' running. jumping, etc.) :

F1ne motor - Relating to skill's which involve small body movements and
the use of the small muscles of the hand and fingers, foot,
toes, etc. (e.g., stringing with beads, drawing with crayons,
building with clay, etc )
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~ DEFINITIONS (CONT.)

Excéptional child - That child who has specific broblems in varidus aréés'oﬁvc
who has mastered tasks usually expected of an older child =
(e.g., the child with visual, speecg,_or motor problems)-
4 - _ .

Hygiene “ 7 Relating to matters of hgalth and clean]inéss-

Nutrients - Foods which supply the,Basicfnutritidﬁ_neede& for physical

growth and health maintenance

Caustic- - Capab]é of burning‘ar destroying by eating away through
: - chemical action - C ~ .

Spontaneous play - That play which occurs "spontaneously" and naturally when
. children are given the freedom to.interact with the environ-
ment and/or each other, 2 : - R

Dramatic play - That piay.in which the child acts out or dramatizes various
i situations which are-familiar to him; it.is ‘a means of re-
living and clarifying experiences and.thushelps to expand

learning and-reduce anxiety (Equipment Such as housekeeping
_-areas, dreSs ups, do11s, etc., encourages such play) )

Open questions - Those questions which are asked in a manner that require
more than a yes or no answer or a single word answer... .
and for which there are no right or wrong answers. . Active
thinking on the part of the child must take place. (e.a.,
"What different-types of circles can you find in this room?"
rather than, "Do you see any ciwcles in this room?")

Manipulative toys/materials = Those toys or materials which are capable of
being built with, taken apart, fitted together, shaped into,
etc., through the use of the small muscles of the -fingers

(e.qg., tinker toys, puzzles, clay, play dough, etc.)

~ Positive self concept - A féelinggof importance, worth, well-being for one's
self - : : _ :
A/’

Ethnic background - Relating to cultural orracial-traits, customs, etc.f,'

e
-

Self-help skills - Those tasks which the child is able fo perform for- himself,
: - ) (e.g., pouring own juice, hanging 'up own coat) - ‘

‘Listening model - A person who provides an example by carefully and attentively
kS listening and then responding appropriately if necessary
' (e.?.,fthe teacher who listens closely to a slowly talking
chiTd and then responds with an immediate reply) . '

" Language model ° - A person who provides an example by using speech appropriate
i to the age and language abilities of the listeners (e.g., for
young children an appropriate language model would be use of

short, concise, precisely phrased simple sentences)
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DEFINITIONS (CONT.)

" Cognitive development - The-capac1ty of an individual to recognize, identify,

discriminate, and integrate the features of the world
around him (e.g., the task of learning to talk is part of
the cognitive development of a child) ‘

Natural envi ronment = The physical land surfaces and air conditions which are |
a part of the earth-and its atmosphere {e.g., mountains,
plains, rivers, trees, shrubs, flowers, rain, snow, sunshine,

etc.)

‘ Sensory. - Relating to the use of -the basic five senséS of the body as ..

N

L&

a means of learning (i.e., sense of touch, taste, smell,
. hearing, and seeing) T

Spatial relationships - Relating %o objects “and their position in space (e.g.,
. : fitting things together-and taking them apart); relating A
to observing things from different viewpoints; relating to
describing and understanding the position of things in re-
lation to each other (e.g., under, above, in. front of, etc.)

Classification - The process of noti Similérities and differences (grouping),
. of finding characteristics or attributes of things, and of
describing objects in several ‘different ways -
Ser{ation_ . - The=process‘of comparing items_(e.g., which one is bigger);
of arranging items in order along the same dimension ?e.g.,

° which one is the shortest one); and of matching sets of
items with another (e.g., which one is identical)

Relating to art, music, rhythmic body movemént, oral ex-
pression (children's own stories, songs, poems, etc.) and ex-
“ploration of the environment

Creative arts



COMPETENCY AREAS s -

1.0.0 ESTABLISHMENT AND MAINTENANCE OF THE PHYSICAL ENVIRONMENT
20,0 RELATIONS WITH CHILDRE& | |
13.0.0 CLASSROOM MANAGEMENT (DAILY ROUTINES)

4.0.0 PROGRAM. PLANNING, OBSERVATION SKILLS

5.0.0 KNOWLEDGE OF NORMAL AND ABNORMAL CHILD DEVELOPMENT

6.0.0  KNOWLEDGE OF BASIC HEALTH AND NUTRITION

7.0.0 KNOWLEDGE OF BASIC SAFETY

8.0.0 ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT:
! UNDERSTANDING THE VALUE GF SPONTANEOUS PLAY

9.0.0 PROMOTIﬁ% PHYSICAL DEVELOPMENT

10.0.0 PROMOTTNG EMOTIONAL AND SOCIAL DEVELOPMENT
11.0.C PROMOTING LANGUAGE DEVELOPMENT “;‘__M

12.0.0 PROMOTING’ INTELLECTUAL DEVEL OPMENT

13.0.0 PROMOTING DEVELOPMENT IN THE CREATIV[ ARTS
14.0.0' RELATIONS WITH ADULTS (PARENTS AND CO-WORKERS)

15.0.0 PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH
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+1.0.0

'ESTABLISHMENT AND MAINTENANCE OF THE PHYSICAL ENVIRONMENT

1.1.0

1.2.0

1.3.0

" 1.4.0

Candidate demonstrates an ability to utilize the physical environment
to meet the needs of the children within the group

1.1.1 Utilizes functiona. areas '‘hich are relevant to the developmenta]
needs of the children (e.g., block area, housekeeping area, etc. )

1.1.2 Maintains an overall phyS1ca1 arrangement which allows for adequate

supervision of the children at all times

1.1.3 Maintains an overall physical environment which is cheerful, well .
~ ventilated, and in general, conducive to learning

Candidate demonstrates an understanding of the prupose of the overall
physica] arrangement .

1.2.1 In an oral interview, is able to explain why the room has been
divided 1nto certain funct1ona1 areas

Candidate demonstrates an ability to select/use materials and equipment
which are relevant to the needs of the ch11dren w1th1n the group

1.3.1 Utilizes mater1als which are age appropr1ate, st1mu1at1ng, and
sturdily constructed

1.3.2- Provides materials in sufficient quantity to keep all children
actively involved during periods of free play

1.3.3 Arranges materials and equipment so that they are eas11y accessible
to the .children

-

1.3.4 In an oral interview, is able to explain why and how 3 different
" toys or' 1earn1ng materials are used (Materials to be selected
from Candidate's environment)

Candidate demonstrates iresourcefulness 1n’utilizing certain materials
1.4.1. Utd]izes teacher, volunteer or child-made materials

1.4.2 1In a written exam, is ab]e to list those materials used which have
cost little or no money



2.0.0
2.1.0

2.2.0

2.3.0

2.4.0

RELATIONS WITH CHILDREN

Candidates demonstrates know]edge of the importance of respecting and
accepting each child as a unique, worthwhile be1ng

2.1.1. Converses with and listens to each child w1th respect ot

2.1.2 Allows each child to complete what the child is saying before
answering .

2.1.3 Bends or stoops down to converse w1th each child on the child's
own level .

Candidate demonstrates knowledge of the importance of interacting fre-
quently with each child

2.2.1 In an ora1.1nterv1ew, is able to cite reasons why it is neces-
.sary for a caregiver to frequently interact with each child

Candidate demonstrates an understanding of the 1mportance of prov1d1ng
a warm, accepting emotional climate

2.3.1 Expresses warmth and positive behaviors such as frequent smiles,

embraces, physical contact as an integral part of the child/
caregiver 1nteract10n .

2.3.2 Uses a pleasant,_fr1end1y. natural voice

2.3.3 Provides frequent praise and encodragemeht for each child

-Candidate demonstrates an ability to skillfully work w1th ch11dren in

both small groups and large groups

2.4.1 Is able to create and maintain interest in an activity among -
a small group of children

2.4.2 1Is able to manage a 1arge group of children with a quiet, con-
' trolled vo1ce

2.4.3 In a written exam, can Tist guidelines for working with ch11dren
1n groups of 6 or more
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3.0.0_ CLASSROOM MANAGEMENT _(DAILY ROUTINESY

3.1. 0 Candidate demonstrates an understanding of the importance of consis-
tency and regu]arity for young children

3.1.1 Maintains a regular schedule

3.1.2 In an oral interview, is.able to cite reasons why a child needs
a regular schedule '

3.2.0 Candidate demonstrates.an ability to smoothly handle the daily routine
activities of the facility

3.2.1 ARRIVALS: Greets all children with a smile and a positive re-
sponse : -

3.2.2 TRANSITIONS: Handles change of -activities calmly and orderly
assisting ‘those children who have particular difficulty during
these periods of time

3.2.3 CLEAN UP: Aids the children during clean up periods, utilizing
) the time for Tearning and developing self-help skills

3.2.4 TOILETING: Recognlzes the warning 51gns of toileting needs and
provides the child with the individual guidance needed; accepts
accidents calmly with no attempt to embarrass the child

3.2.5 MEALS: Participates with the children encouraging discussion and
‘ providing a p051tive model

3.2.6 NAPPING: Set< 2 proper "quiet stage"; takes into consideration the
varying activity ievels of the different ages in the group '

3.2.7 DEPARTURES: Aids children with difficult wraps and attempts to
see that each child receives a personal parting on leaving

3.3.0 Candidate Jemonstrates knowledae of the specific events which should
occur regularly during certain routines

3.3.1 In a written exam, is able to cite events which should take place
" during a given routine (e.g., events surrounding mealtime or snacks)

AN
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4.0.0 «PROGRAM PLANNING, OBSERVATION SKILLS

4.1.0 Candidate demonstrates ability to plan activities for young children

4.2.0

4.1.1

4.1.2

4.1.3

4.1.4

4.1.5

4.1.6

Plans a specific short term activity which is in keeping with
the children's developmental abi]ities and the constraints of

avai]able material and space

Schedules daily activities so there is a planned sequence of
active and quiet periods (e.g., story time fo]]owed by active
music experiences)

¥
- ~

Schedules daily activities so there is a balance between indoor
and outdoor activitjes

Plans daily activities des1gned to fulfin the varying develop- .
mental needs of the ch11dren S

In an oral interview, i$ able to :zitc a full week"s"actiVities

- which are in keeping with the overall curriculum or focus for

“hat period of time (e.g., study of basic foods could include
use of pictures, books, films, cooking experiences, film strips,

trip to market, etc.)

In a written exam, is able to hr1te up lung term goais for the
children in the group concentrating on a specific area of develop-
nent (e.g., fine motor areas: Ability to rut, string beads, build

with sma]] legos, print name, etc.)

Cund1date demonstrates én understanding of the importance.of observing
children to determine their specific needs, to evaluate their growth,

4.2.1

4.2.2
4.2.3

4.2.4

. *u analyse their specific problems, etc.

Utilizes da11y attendance and is aware of those children present
and absent. .

In‘an oral exam, exp1a1ns"how overall evaluaiions are made of
each child in the major developmental areas (physical, social,
1ntellectua1, etc.)

In an oral interview, explains the 1mportance of observing
children and how own observations are made and evaluated (e.qg. ,
use of notebook, file cards, etc.) 4

In a written exam, cites major facto 's to note when mak1nr
an gbservation of a child .



5.0.0 KNOWLEDGE OF NORMAL AND ABNORMAL CHILD DEVELOPMENT
J

5.1.0 Candidate demonstrates knowledge of the basic déVe]opmenta] stages
which all children pass through '

5.1.1. In a written exam, selects the proper sequence of developing
_,motor skills from a given list ‘ !

\

5.1.2 In a written exam, selects. the proper sequence.of,1ahghage'sk1115
from a given list ‘ :

5.1.3 In a written exam, selects -the proper sequence of developing
social skills from a given 1ist .

. . \
5.1.4 In a written exam, selects the proper sequence of maturing
skills from a given list : .

5.1.5 In an oral interview, is able to cite normal skills of a child
in a given developmental area at an indicated age (e.g., 3 year
old, gross motor area: is able to walk well, run well, hop on
both feet, possibly tricycle, etc.)

5.2.0 Candidate demonstrates an awareness of the developmental needs of the
.children within the group

5.2.1 Provides at least 3 physical areas which meet the specific de-
velopmental needs of the children in the group (e.g., for 3
year olds: -provides water play, dramatic play, blocks, etc.)

5.2.2 Pfovides‘specific activities which are geared for the ages and
developmental levels of the.children in the group (e.g., for 5
year olds: provides letters to trace, boxes of letters to work

with, materials and objects .are labeled, etc.)

5.3.0 Candidate demonstrates an awareness of the needs of those.children in the
group who have special problems or talents .

5.3.1 Providé§ cpecial activities which meet the special needs of the
exceptional child (e.g., provides balance board and practice time
for the child with a motor problem)

5.3.2 In an oral interview, is able to cite the behaviors or physical
traits which might indicate a child with special needs (e.q.,
irregular walk, unintelligible speech, etc.) :

5.3.3 In an oral interview, is able to expTain how a child with special
problems is incorporated into the program

157
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6.0.0 KNOWLEDGE OF BASIC HEALTH AND NUTRITION

6.1.0 Candidate demonstrates a basic knowledge of the need to provide and main-

6.2.0

6.3.0

tain a clean and healthy environment
6.1.1 Provides an overall environment which is clean and orderly

6.1.2 Makes certain that all eating areas and bathroom areas are
kept clean and are sufficiently stocked with essentials (soap,
tissues, paper towels, toilet paper, etc.) ' '

6.1.3 In an oral 1ntekviewl cites fatility procedures for handling a
sick child - S '

6.1.4 . In an oral interview, is able to name scme of the early symptoms
of illness which young children exhibit (e.g., red eyes, etc.)

Candidate demonstrates an understanding of the importance of establishing
sound health and hygiene habits in young children

6.2.1 Has children regularly wash their hands before each meal and
after toileting . .

6.2.2 Presents a good model for the children to look up to'(e.g,,.clean
fingernails, neat hairdo, clean clothes, etc.) ‘

Candidate demonstrates an understanding of the importance of good nutri-
tion for growing young children

“6.3.1 Makes certain that the_children undersfand the need for nutrients

in their snacks and meals

6.3.2 Provides nutrition related experiences for the children on a
regular basis (e.g., washing and tasting raw vegetables; discussing
the importance of food nutrients to parts of the body. o

6.3.3 In an oral interview, expfains how good nutrition is incorporated
into the overall program - . S

6.3.4 In a written ekém, lists several of the basic nutrients requihéd by
children daily and gives examples c¢f each (e.g., Vitamin C - orange

juice)
158
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7.0.0 KNOWLEDGE OF BASIC SAFETY

7.1.0 Candidate demonstrates-an understanding of the need to provide a safe
environment by taking precautions to avoid or reduce accidents

7.2.0

7.1.1

7.1.2-

7.1.3

7.1.4

7.1.5
7.1.6

7.1.7

7.1.8

Makes sure all exits are knownm to the children and are free of
obstacies

Keeps the physical environment free of hazardous conditions (e.g.,
removes large stones from the outside play area) ‘

Keeps all toys and learning materials free of peeling paint and
broken or hazardous parts

Instructs the children and maintains ru1es regarding the proper
use of potentially hazardous materials (e.g., sand, scissors. biocks,

etc.)

Arranges all equipment SO that it is safely positioned

Stops and redirects unsafe child behavior (e.g., child. building
block building too high, child running fast in inside environ-
ment, etc.)

In an oral interview, is ab1e to cite facility procedures for a
fire drill

In an oral interview, is able-to cite faC1iity procedures used .
in case of .an acc1dent

Candidate demonstrates a knowiedge of the hazardous materials which are
frequently found in chiid care facilities

7.2.1

7.2.2

In a written. exam, is able to 1ist caustic or poisonous materials
which are often found in a child care facility .

In a written exam, is able to 1ist materials or toys which are
potentially dangerous and can explain why

159
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8.0.0 ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT
UNDERSTANDING THE VALUE OF SPONTANEOUS PLAY

8.1.0 Candidate demonstrates an understanding of the value of spontaneous
play as an essential ingredient in the overall development of young

children . :

8.1.1 Provides time in both morning and afternoon sessiohs when children
are allowed to play freely, selecting at will from those activities
and materials available

8.1.2 Provides equipment and materials during spontaneous play which
allows each child to explore, manipulate, or create freely by
himself or with others (e.g., blocks, dramatic play equipment,
art materials, etc.) '

t

8.1.3 Is actively involved and he]bs structure and guide children's
learning during free play periods, both indoors and outdoors

8.1.4 Listens to children to obtain information for continuous guidance
of spontaneous play

8.1.5 Uses the information gained by listening to thé children during
spontaneous play time to structure more formal activities

8.1.6 Stimulates children's thinking during spontaneous play sessions
through the use of "open questions" (e.g., Asks, "What can we use
this box for?" rather than, "Do you want to make a chest with the

box?") :

8.1.7 Takes advantage of unexpected situations and needs that can be
expanded into learning experiences (e.g., incorporates the day's
snowstorm into a lesson in science) :

8.1.8 In a written exam, can 1fst reasons why spontaneous play is im-
portant for young children

8.1.9 In an oral interview, can name materials and equipment which
should be made available to the children and can explain why

8.1.10 In an'oral interview, is able to cite cues or situations which _
signal the need for restructuring of an activity (e.g., -children -

riding tricycles in too small an area)

1690
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9.0.0 ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT:
PROMOTING PHYSICAL DEVELOPMENT

9.1.0 Candidate demonstrates an awareness of the critical 1mportance of
gross motor/large muscle experiences for young children

9.1.1 Provides a significant seament of time in which the children
can utilize large muscle apparatus (e.g., jungie gyms,
swings, trikes, etc.)

9.1.2 Gets actively involved 1n outdoor and indoor physical
experiences

9.1.3 Provides varied activities and equipment which promote the
development -of the large muscles (e.g., hula hoops, balance
boards, physica] games, etc. )

9.1.4 Guides children in se]ecting “activities and equipment which
meet their needs and strengths (e.g., child with stumbling
problems is encouraged to use balance board, to practice
wa1k1ng on masking tape line, etc.)

9.2.0 Candidate demonstrates an awareness of the importance of fine
motor/small muscle experiences for young children

9.2.1 Utilizes materials and activities daily which promote =
fine motor development (e.g., use of crayons, scissors, >
puzzles, tinker toys, etc.)

9.2.2 Keeps all fine motor materials in good order (e. g s re-
places puzzle pieces when missing, sorts out broken 10gos,

etc.)

9.2.3 Guides children in selecting fine motor activities and
materials which meet their peeds and strengths (e.g.,
very young child 1s*encouraged to experiment with felt
pens but is not expected to write letters, shapes, etc.)

9.3.0 Candidate demonstrates an overall understand1ng-of what gross
motor and fine motor activities include and why they are important

9.3.17 In a written exam, is able to define the terms gross
motor and f1ne motor and gives examples of each

~ | 9.3.2 1In an oral interview, is able to explain the sequence of
“ch11d;en s gross motor development (from birth through
age 6 .

9.3.3 In an oral interview, is able to cite how fine motor
.activities are implemented into the program

161
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10.0.0 .

ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT:

| PROMOTING EMOTIONAL AND SOCIAL DEVELOPMENT

10.1.0

10.2.0 -

Candidate demonstrates an understanding of the importance of each

"¢hild building a strong, positive self-concept

10.1.1 Provides many opportunities for persona] comment about each
hild (e.g., personal greeting, commen: about the ch11d s
ciothes, praise over an item made, etc.)

10.1.2 Provides a private place at the child's level for each child to
put his persona] belongings (e.g., cubbies, boxes, shelves, etc.)

10.1.3 In an oral interview, can name different ways in which the

4 children's home culture and ethnic backgrounds have been included
in the children's activities (e.g., teaching a Spanish song,
preparing a soul food snack, etc.)

.Candidate demonstrates an understanding of the value of each child

“developing a strong sense of self-reliance

©10.2.1 Max1mizes the child's self-help skills throughout the day

10.4.0

'\ (e.g., encourages child to hang up own coat, pour own juice,

etc.)

Cahdidate demonstrates an ability to contribute to the overall socié]
growth of young children

10.3.1 "Encourages and reinforces with verbal prai~: behavior which
- promotes social growth (e.g., taking turns, sharing, taking ,
care of materials, enjoying relationships, working cooperative]y,

accepting indivil ua] differences among peers, etc.)

10.3.2 Encourages chiidren to accept and express their feelings within
acceptable 1imits (e.g., provides dramatic play equipment,
punching bags, art materials which can be used for release of

" tensions, etc.)

10.3.3 In a'written exam, selects the appé%priate method of handling
a situation dealing with acceptance of individual differences

Candidate demonstrates understanding of the need to establish and
maintain rules and appropriate disciplinary measures

10.4.1 Sets up and maintains reasonable 1imits/ru1es which the

children understand and accept
\

10.4.2 Utilizes d1sc1p11nary measures cons1stent W1th support1ve
positive development (e.g., does not put child in time-out

area for extended t1me, etc.)

10.4.3 In an oral 1nterv1ew, states personal philosophy of gu1dance
and d1sc1p11ne\ 102 - ,
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11.0.0 ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT

11.1.0

11.2.0

11.3.0

PROMOTING LANGUAGE DEVELOPMENT

Candidate demonstrates an awareness of the importance of developing
1istening skills in young children :

11.1.1

1n.1.2

Pfovides a good listening model by allowing each child to com-.
plete what he is saying and then actively responding with an
appropriate answer

Involves children in 1istening experiences where they must ac--

tively 1isten and then respond to what they have heard (e.g.,
tells a story and then asks questions relating to the story

Candidate demonstrates én ability to foster language development in
young children '

11.2.1
11.2.2

11.2.3.

11.2.4

11.2.8

Demonstrates recognition and acceptance 6f the child's level
of language development, his native language, or his dialect

Provides a continuous language model for the children by using
precisely phrased, short simple sentences

Takes children's own words and uses them as a foundation upon
which to model expanding language

Involves children on a regular basis in language activities or
games (e.g., telephone game, show and tell, etc.) .

In an oral interview, can explain what an effective language
model is and why it is so important for young children

Candidate demonstrates ability to utilize literature experiences as a
source of enriching children's language experiences .

11.3.1

11.3.2

11.3.3

Reads or tells stories to children using active facial and
verbal expressions A

Provides a quiet library or reading area with several books
which are appropriately selected for the ages and interests of
the children ‘

In a written exam, can 1ist the type of books appropriate for .
different age levels (e.g., for 3 year olds: books with large,
bright pictures and simple text, etc.) :

-20-



12.0.0

12.2.0

12.3.0

12.4.0

12.5.0

ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT
PROMOTING INTELLECTUAL DEVELOPMENT (COGNITIVE DEVELOPMENT)

Candidate demonstrates an understanding of the need to ut11ize the total

. natural environment as a 1earn1ng base

12.1.1 Utilizes the immediate natural environment for learning experiences
on a da11y basis (e g., uses weather, seasons, geography, etc.)

Candidate demonstrates an understanding of the importance of sensory
enrichment as a necessary foundation for all other intellectual development

12.2.1 Provides a variety of sensory materials and activities which pro-
mote sensory development and growth (e.g., use of sand paper
letters, "feely"bags, sniff bottles, etc.)

12.2.2 In an oral interview, can name activities and their purpose in
promoting sensory development

Candidate demonstrates an understanding of the importance of pre-math
experiences for the overall development of reasoning and prob]em solving

abilities

12.3.1 Encourages the development of number concepts in the daily
learning experiences and everyday language (e.g., counting of
number of children present, counting out napkins for snacks, etc.)

i2.3.2 Utilizes various materials and activities to make children aware
of spatial relationships (up-down, over-under, etc.)

12.3.3 Aids children.in gaining knowledge of shapes by using 2 and 3
dimensional materials along with activities to promote the over-
all concept development (e.g., uses both pictures and real
objects to teach shape concepts)

12.3.4 Provides materials for classification and seriation (e.g., various

buttons to sort into groups, ett.

Candidate demonstrates an understanding that science for young children
is a matter of personal discovery and personal interpretation of the physi-

cal environment

12.4.1 Provides the material, space and time for active persona] ex-

- ploration to take place

12.4.2 In a written exam, lists science activities which would foster
‘further investigation among young children (e.g., use of balloon
to exp1a1n about air)

Candidate demonstrates an understand1ng that children's thinking deve]ops
as they share their ideas with others

12.5.1 Encourages each child to discuss and.share individual experiences

~. and discoveries (e.g., through a "Show and Tell" time, through
individual time with the caregiver, etc.)
164
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13.0.0  ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT
 PROMOTING DEVELOPMENT IN THE CREATIVE'ARTS -

'13.1.0 Candidate demonstrates an awareness of the need for young children to ex-
plore, experiment and express their ideas through art, music, creative
movement and creative oral expression : '

13.1.1 Provides art materials on a daily basis, allowing each child the
freedom to express his own ideas o

13.1.2 _Encourages children to explore and use alternate approaches
’ rather than providing children with a .ingle model to be copied -

13.1.3 Introduces music and rhythm to children on a regular basis

13.1.4 Encourages children to explore the rhythm and flow of music
and natural sounds through body movement

13.1.5 Encourages children to make up their own stories, songs, plays,
etc- . N k] .

13.1.6 Guides children in creative play

13.1.7 In an oral intervigw, acts out fingerplays, or songs using .
active verbdl or gestural abilities

13.1.8 Ih an oral interview, cites different art projects which are ap-
propriate for the developmental abilitiec of the children in the

group

15.1.9 In a written exam, is able to list a variety of media for use'in\
art projects appropriate for the childrgen in the group (e.g., use
of beans for collages, sponges fer painting, etc.)

i

13.1.10 In a written exam, is able to Tist own methods of encouraging
children's creative verbal expressions (e.g., ciildren make up a
story from a bag of items given them, etc.)

-2z~




14.0.0 RELATIONS WITH ADULTS _(PARENTS AND CO-WORKERS)

14.1.0 Candidate demohétrates an understanding of the importance of establishing
and maintaining a positive, productive relationship with the parents

 14.1.1 Greets bargnts warmly and with respect/

14.1.2 Reeps thefbarents informed of the activities of the facility
.- through bulletin board, notes, phone calls, etc.

14.1.3 In an oral interview, explains how comﬁunicatidns are made
with parents to go over children's progress

14.1.4 In an oral interview, cites how parents' help or suggestions
have been elicited and incorporated into the program (e.g., .
parent who is a dental technician visits the class and explains;
about dental hygiene) j

14.1.5 In a written exam, selects the appropriate answer with regard '
to maintaining confidentiality about a child and his family

14.2.0 Candidate demonstrates an understanding of the .portance of maintaining
positive, cooperative relations among co-workers :

14.2.1 Maintains a cheerful, open, cooperative manner in working with
_other.staff members : . A

14.2.2 Shows respect for other staff members

14.2.3 Exchanges ideas freely with other staff members (

14.2.4 1In an oral interview,‘explains why it is important to keep

‘ other staff members informed about plans or activities which
would affect the group or entire facility v !

14.2.5 In a written exam, 1iéts ways of improving'overall staff relations
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15.0.0 -

" 15.1.0

15.2.0

15.3.0

15.4.0

15.5.0

PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH

Candidate demonstrates an overa]l healthy self-concept and a good sense
of self confidence : \\\ »

15.1.1 Ma1nta1ns self contr01 and an attitade of respect for others
15.1.2 Displays a healthy sense of humor |

15.1.3 In an oral interview, is able to cite and justify the important
personal characteristics needed by a competent caregiver

Candidate demonstrates an overa]l enJoyment of and liking for young
children . :

15.2.1 Actively smiles and openly relates to the children
15.2.2 Appears relaxed and happy in the work |

Candidate demonstrates a-need for flexibility and patience when working
with young children '

15.3.1 Shows flexib111ty in changing plans or activities

15.3.2 D1sp1ays patience when 1istening to and work1ng with young children

Candidate possesses a suff1c1ent amount of physical energy to keep up
with the éxacting pace of a child care faC111ty

15.4.1 Moves, from cne act1v1ty to another with energy and enthusiasm,
actively 1nvolv1ng se1f in all the day's events

Candidate demonstrates an awareness and interest in keeping current
with the new materials and methods being utilized in the field

15.5.1 Has participated in in-service training programs

15.5.2 In a. written exam, cites personal efforts used to promote own
professional growth

167
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SCORING PROCEDURES

..

1. Passage of the Caregiver Assessment is based on a point system.. The
Written Exam taken at an earlier date must have been suffessfully passed
(PASSING SCORE: 70 out of a possible 100 - 70%). Review of all other
points is done at the Final Assessment Meeting. o _

2. Each competency area has a possible 10 points.

3. At the Final Assessment Meeting, each competency area will be thoruughly
reviewed. - A Final Score in each area will be tabulated. Thris score
is derived from:

a) The consensus score from the team on each performance standard.
b) The competency score taken from the Oral Interview
c; The competency score taken from the Written Exam

4. Successful passage of the assessment is based on the Candidate receiving a
minimum score of 7 points (out of a possible 10 points) in at least 12 of
the 15 competency areas. In addition, no scores below 4 will be accepted
in any competency area. :

[}

5. Final scores in each competency area will be tallied on the summary score
sheet and a Competency Profile drawn up to show the specific areas of

strengths and_weaknesses of the Candidate.

6. IFf the Candidate feels any specific performance standards or overall com-
pentency areas are against his/her philosophical beliefs related to early
.childhood education, a waiver form indicating the specifics should be
submitted to the Child Care Services Division in advance of the assessment.

108
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THE ARTS ACTIVITY CARDS, E. Young and the Amaz1ng Life Games Theater
Boston: Houghton MifflinTCompany. 1971 :

THE ART OF THE YOUNG CHILD, J. Bland, New York: Museum of Modern Art,
1958 .

THE,PLAYGRObP BQOK. M. Winn and M._Porcher

" WATER, SAND, AND MUD AS PLAY MATERIALS, Washington, DC: National
Association for the Education of Young Children, 1959

RELATING TO MUSIC:
AMERICAN FOLK SONGS FOR' CHILDREN, New York: Doubleday, 1948

IT'S FUN T0 TEACH CREATIVE MUSIC, M. Rosenberg, Play Schools Association,
New York, 1965

I SAW A PURPLE COW, A. Cole. C. Haas et al, Boston Little, Brown and
Company. 1972

KIDS' STUFF. I. Forte et al, Nashville, Tennessee: Incentive Publications,
1973 s ¢ -

"Music, The Universal Language," in TEACHING/THE PRE-KINDERGARTEN CHILD,
B. Vance, quterey. Caiifornia: Brooks/;ole Publishing Company, 1973

SOMGS TO GROW ON, B. Landeck, New York: Edward B. Marks Musié'Corporation:
Sloane Association, Inc., 1950 © : .

THE FIRESIDE BOOK OF CHILDREN'S SONGS, M. Winn (ed.), A Miller, J. Alcorn,
New York: Simon and Schuster, 1966

THE JOY OF MUSIC: EARLY CHILDHOOD. R. McLaughlin, P. Schliestett,
‘Evanston, 1111no1s Summy-B1rchard Company, 1967

THIS IS MUSIC FOR KINDERGARTEN AND NURSERY SCHOOL, A McCall Goston:
Allyn and Bacon, . Incorpofated. 1965 o

WAAT IS MUSIC FOR YOUNG CHILDREN. E;-Jones. washington,vDC. National
-Association for the Education of Young Children, 1958

WHAT SHALL WE DO AND ALLEE GALLOO: PLAYSONGS AND SINGING GAMES FOR YOUNG
~ CHILDREN, M. Winn et al, New York: Harper and Row, 1970
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' 13.0.0 (Continued)

RELATING TO CREATIVE MOVEMENT N\

\

A GUIDE T0 MOVEMENT EXPLORATION, L. Hackett, R. Jenson Peek Publications,
1967
/ '

CHILD:..N DISCOVER MUSIC AND DANCE, New-York: Henry Holt, 1959

COMMUNICATION SKILLS ACTIVITY CARDS E. Young and the Amazing Life
- Games Theater, Boston Houghton M1ff11n, 1971 . )

CREATIVE DRAMATICS, M. Rasmussen, Wash1ngton, DC, Association for Childhood
Educatin International, 1961

"Creative Movement," in AN ACTIVITIES HANDBOOK FOR TEACHERS OF YOUNG
CHILDREN, D. Croft, R. Hess, Boston: Houghton Mifflin Company, 1972

CREATIVE MOVEMENT FOR THE DEVELOPING CHILD, C. Cherry, Belmont, Ca11forn1a,
Fearon Publishing Company .

" CREATIVE RHYTHMIC MOVEMENT FOR LHT[DREN, New York: Prentice Hall Inc.,

1954

_ IDEAS FOR CREA 'IVE CURRICULUM IN THE IDEA BOX, Washington, DC National

Associaticn for the Education of Young Chilc .3, 1973
LEARNING THROUGH MOVEMENT,-New York: Teacher's College Press, 1963

"Movement: The Child's Natural Lahguage,"‘in TEACHING THE PRE-KINDERGARTEN
CHILD, B. Vance, Monterey, Ca'ifornia: Brooks/Cole Publishing Company,

1973 A

"Pre-story Activities,” in A CHILD GOES FORTH, B. Taylor, Prove, Utah:
Brigham Young University Prass, 1073

y

"The Young Child: His Oral Language," in THE YOUNG CHILD: HIS ACTIVITIES
. AND MATERIALS M. Stant, New York: Prentice Hall, Incorporated, 1972

RELATIONS WITH ADULTS

14.0.0

RELATIONS WITH PARENTS.

"Accepting Our Recponsib111ty 7or Working With Parents," in THE NURSERY
SCHOOL: A HUMAM RELATIONSHIPS LABORATORY, K. Read, Philadelphia:
W.B. Saunders Company, 1974 {Rev.)

PARENTS AKD CHILDREN LEARN TQSFTHFR, K. Taylor, New York: Teachers'
‘College Press, 1967 ,

PARENTS AND THE DAY CARE CENTCR, T. Adair, E. .caetein, New Y irk:
Federation of Protostant Welfare Agencias, nisrporated
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'14.0.0 (Continued)
" RELATIONS WITH PARENTS: (Continued) \ |

PARENTS ARE NEEDED: SUGGESTICNS ON PARENT.PARTICIPATION IN CHILD DEVELOPMENT
CENTER, Project Head Start, No. 6, Office of Child Development,
Department of Health, Education and Welfare, 1969 . .

PARENT INVOLVEMENT: A WORKBOOK OF TRAINING TIPS FOR HEAD START STAFF,
Project Head Start, No. 10A, Office of Child Development, Department
of Health, Education, and WE1fare, 1969 - '

PARENT PARTICIPATION IN PRESCHOOL DAY CARE, Monograpi, No. 5, At]éntg.
Georgia: Southeastern-Educational Laboratory, 1971

"Relations Between Parents and Day Care Staff," in GUIDE FOR ESTABLISﬁING
- AND OPERATING DAY CARE CENTERS FOR YOUNG CHILDREN, New York, Child
Welfare League of America, 1966 D

"Working With Parents,"™ in A CURRICULUM FOR CHILD CARE CENTERS, C. Seefeldt,
Columbus, Ohio: Charles E. Merrill Publishing Company, 1974

RELATIONS AMONG STAFF:

"Staff Management," in NURSERY SCHOOL MANAGEMENT GUIDE, C. Cherry,
Belmont, California: Fearon Publishing Company, 1973

15.0.0 PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH

RELATING TO PERSONAL CHARACTERISTICS:

"The Role of the Teacher," in A CURRICULUM FOR CHILD CARE CENTERS,
€. Seefeldt, Columbus, Ohio: Charles E. Merrill Company, 1974

"The Role of the Nursery School Teacher," in NURSERY SCHOOL PORTFOLIO,
J. ¥unz, AssociationAfor'Childhoqd Education International, Washington

DC, 1969

"You, the Teacher as a Human Being," in FROM HAND TO HEAD, M. Rudolph,
New York, McGraw Hill Book Company, 1973

- You and the Child Care Profession," in CARING FOR CHILDREN, M. Draper
and H. Draper, Peoria, I1linois: Charles A. Bennett Company, Inc.,

1975

"Being a Significant Adult in the Lives of Young Children," in G''IDING
YOUNG CHILDREN, V. Hildebrand, New York, The Macmillan Company, 1975

A




15.0.0 (Continued)
RELATING TO PROFESSIONAL GROWTH: ' -
PROFESSIONAL JOURNALS, MAGAZINES, ETC., RELATED TO THE CHILD CARE FIELD:

"CHILDHOOD EDUCATION" Published by Association for Childhood
Education International
3615 Wisconsin Avenue, N.W.
Wazhington, DC

-. "EDUCATING CHILDREN: .
EARLY AND MIDDLE YEARS" Published by American Association fo.
’ Elementary-Kindergarten-Nursery Eduzato-
1201 ~ 16th Street, N.W.
Washington, DC

"HEADSTART ‘NEWSLETTER" Pub]ished by Office of Child Development
Department of Heaith, Education and Welfare
.P.0. Box 1182
washlngton, DC 20201

=

"VOICE FOR CHILDREN" ) Pub]ished by Day ‘Care and C+ild Dcve]npmenu
Counci1 of America, Inc. ,
10127 14th Street, N.W.
Wash tor, DC 20005

"YOUNG CHILDREN" g Eﬁfﬁﬁ’h bf National Association for the
Educa on of Young Children '
1834 Connecticut Avenue, N.W.
Washington, DC 20009

~

158




MANUAL 11

A

DIRECTOR/CAREGIVER CREDENTIAL . PROCEDURES. -

189




CONTENTS

1: Introducation

General Procedures for Director/Caregiver Assessment
Proc;dureé for the Candidate

De*initions

Cumpetency Areas

Scoring Procedures

~N ?s gl B W N

l.List of References

N

190




INTRODUCTION

The 1970's-has seen an increasing interest .in, and an ever expanding need -
for carly childhood programs. Statistics show that at least one-third of .all
children under the age of five in the United States are currently enrolled in
some type of child care program. With more and more womeUZJo1n1ng the labor
force cach yecar, the necessity for states to make provisionhs for various child
care services has greatly increased. Today there is in existcnce in Nevada
many different types of programs available which provide some form'of child
care -- family child care homes, group child care homes, pre-schools, child;
caré centers, even 24-hour child care centers. Within each, the need for '
competent, caring directors - and caregivers is a vital necessity. To meet this
end is a cha]]enge the State of Nevada must face. ’

!

The Child Care SerV1ces Division of the Department of Human Resources has -
come to recognize ihe heed to provide "quality" child care facilities through-
out the state. In an attempt to implement this, a set of.assessment procedures
has been drafted which will eventu8lly award a Certificate ot Accreditation to
early childhood i :ilities and an Early Childhood Credential to directors é&nd
caregivers. The system will-be strictly voluntary in nature. Four different
procedural manuals; have 'been- formulated to meet the varying needs of the diver-
sified ¢child -cave facilities in the State. A1l assessments include observations

' in the facility as weli as oral and written exams; each of these is based whggely
“or in part on specific defined "competencies" or performance standards which
have been made public to a]] those 1nd1v1duals be1ng assessed :
The proceduwes for accred1tat1on are as follows: ,
~Ne —

*,,,M,_f——~f~“"“‘

MANUAL I: CARLGIVER CREDENTIAL PROCEDURES

. ,._.,.—-——«—"
T -

. A. Requirements; Ind1vhdua1 istactively 1nvo]ved on‘a regular basis in caring
for yound ch1|dren between the ages of two.to six vears

B. . Procedures: 1) Observat1on of the 1nd1v1dua1 S perfbrnance in the child care -
: facility based on performance skills def1ned 1n the 15 compe-

tency areas

-

2) Adm1n1strat1on of an oral interview w1th quest1ons based on
defined competenC1es ' )

3), Adrministration of a written exam with quest1ons b:ﬁed on

defined competencies

MANUAL 11: DIPEC1OR/CAREGIVLR CREDENTIAL PROCtDUhES

]

A. Requirements: Individual is a director, co-director, or 1ss1stant d1rector
and also acts as a caregiver.. | o J

B. ﬁrocedures: 1) Observation of the 1nd1v1dua] S pertormanco inthe child care
facility based on performance skills defined 1h the competenty

areas L . : ; B

5 ' N , ,J
. 2) Administration of a Jr1rton exam based.on 16 defined compottncx
W . ’ areas (includes licensing requ]at1ons) -

. 3) Administration of an or(l 1ntcrv:ew with questlons basnd on
dof1ned competencies




MANUAL ITI: DIRECTOR CREDENTIAL PROCEDURES

A. Requircments: Individual i$ acting as a director of a facility and is

. Dot nomally acting in the capacity of a direct caregiver

B. Procedures: 1) Tour of the facility.with observat1ons made relating to
director's relations with the chitdren and explanations
given relating to: a) Factlity philosophy b) Competency
areas / :

/

2) Adm1n1strat1on of a written exam based on 16 defined com-
"petency areas (1nc1udes licensing regulations)
[

MANUAL 1V:, FACILITY ACCREDITATION PROCEDURES

“A. Requirements: 1) Fac111ty must/pass a checklist based on spec1f1c
1 competency requ1rements (relating primarily to physical
\ facility, equ1pment and raterials) .

2) MNirector must be ~redentwa]ed

ot St pé}cenf of the child/staff ratfo as requ1red by
State Licensing Regulations, mustlbe credentialed

4 L 1east one caregiver in a fac111tx‘must meet the
Larcgiver competencies. In those facilities where the
dircctor is one of the persons meeting the thirty
percent personnel requirement, the director will be .
—equired to pass the Director/Caregiver assessment
. procedures ‘

5) There- must be at.least one credentialed caregiver in.
‘the facility at all times between the hours of 9:00

: ol Ce.m. and 6:00 p.m.

// 6) Faca]1ty must provide for stavf deve]opment on an
( ongoing basis .

\
. 5

7) Facility must provide a written statement of program
' philosophy and program goals to each parent upon
enrollment of their child .




GENERAL PROCEDURES FOR DIRECTOR/CAREGIVER ASSESSMENT

1. The assessment of director/caregiver is voluntary. Individuals who are
acting in the capacity of directors and as caregivers may request an as-
sessment in order to receive an Early Childhood Credential.

2. The assessment will be done by a team knowTedgeab]e in the field of early
childhood development and education; the team will be selected by ihe State

Accreditation Task Force.

3. The assessment may cover a two week span of time and will consist of three
different evaluation procedures based on defined competency areas. These
procedures consist of: :

a) Observations in the child care facility
b) Oral Interview :
c) MWritten Exam

4. The assessment for the director/caregiver is essentially the same as that
given to caregivers with the exception of an added competency area which
relates to licensing regulations. Review of licensing regulations will
be confined strictly to the Written Exam.

5. One observation of two to three hours will be made by each team member on
separate occasions. Behaviors defined in the competency areas will be

observed.

6. The Oral Interview lasting approximately one to two hours will be conducted
by the team. The interview will be taped.

7. The Written Exam will be offered by the Child Care Services Division on a " -.
quarterly basis. The exam will include questions from each competency area
with an emphasis on licensing regulations. Passage of the written exam will
be required before requesting the entire assessment. :

8. A Final Assessment Meeting will be held with all team members. Each com-
petency area will be reviewed in terms of the observations, the Oral inter-
view, and the Written Exam. A Summary Score Sheet will be tallied and a
Competency Profile drawn up. This profile will graphically depict the
areas of strengths and weaknesses of the Candidale.

[

9. Passage of the assessment will be determined on the basis of points received
in each of the three areas. The point system is based on a maximum of ten
defined points per competency area. The Candidate must receive a minimui
score of 7 in at least 13 of the 16 competency areas with no scores below

4 in any area in order to pass.

10. Upon successful completion of the assessment, the Candidate will be awarded
a Child Care Services Early Childhood Credential. If it is found that the
Candidate needs more training in specific areas, a list of up-coming in-
service training sessions related to the competency areas will be given
the Candidate. :

“11. The Policy Board of the Child Care Services Division will act as a Board
of Review if a Candidate wishes to appeal a decision.
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. PROCEDURES FOR THE CANDIDATE

1. Director/Caregiver submits a request to the Child Care Services D1v1s1on
for an assessment.

2. MANUAL II: DIRECTOR/CARESIVER CREDENTIAL PROCEDURES is mailed to Candidate.
- Candidate carefully reviews competency areas; references are used in areas
where the Candidate feels more work is needed. (A1l references will be -
available through the Child Care Services D1v1s1on and many through local
libraries.) - .
3. Candidate submits a request to the CHILD CARE SERVICES DIVISION to take the
quarte;]y Written Ex/h (Dates of the Written Exam will be ma11ed with the
manua .

4. The HWritten Exam is taken and successfu]]y passed.

5. Candidate submits a request to the Child Care Services Division for completion
of the assessment. A two week period is set with specific times a]]otted
for the three observations and the Oral Interview. A Waiver Form is submitted
if any of the performance standards are against the Candidate's own personal
philosophy.

"6. Candidate makes arrangements for a substitute during the time scheduled for
the Oral Interview.

7. Candidate assists the Division in arranging for the location of the Oral .
. Interv1ew, preferably at the Child Care Facility

8. Cand1date Dart1c1pates in the Oral Interview.

9, Upon comp]et1on of the assessment the Candidate is mailed his/her
Competency Profile. If the Candidate has passed, a Child Care Services
Early Childhood Credential is awarded. If the Candidate has not passed
the assessment, he/she will be referred back to the Tist of competency
references and encouraged to attend competency workshops. _




DEFINITIONS '
The-fo]]owing definitions are terms found throughout the manua]a

Accred1tat1on - Reference herein to the award1ng of a "Certificate of
Accreditation” to a facility based upon successful
completion of the requirements listed in MANUAL IV:
FACILITY ACCREDITATION PROCEDURES. The certificate
indicates a high level of gquality in the staff, equip-
ment and materials of the facility.

Credential - Reference herein to the award made by the Child Care
Services Division to a caregiver, director/caregiver, or
director based upon successful completion of the speci-
fied assessment procedures. The credential indicates

. quality in performance and an overall understanding of
early childhood programs. ‘ .

Assessment - Reference herein to the overall procedure used to
evaluate the performance and understanding of a
caregiver, director/caregiver, or director in working
with or directing programs for young children. It also
rcfers to the evaluation of facilities with regard to
obtaining facility accreditation.

Competency - Reference herein tc the demonstration of an ability to

" perform a specified behavior or action under specified,

cond1u1ons, observable by defined performance standards.

Performance Standards - Reference hercin to the specified observable v
behaviors listed under each competency. These behaviors
may be observed in a child care facility or evaluated at,
specified level of accuracy in an oral 1nterv1ew or a
written exam.

Caregiver - Reference herein to any person whose dut1es include direct
care, supervision and guidance of children in a child ’
care facility.

Director/Caregiver - Reference herein to any person who meets“fhe defini-
tions of both careg1ver and d1rector

Director - Reference herein to any pcrson who has responsibility
for overall direction and management of a child care
facility. :

Child Care Services Division - A State Division within the Nevada Department
of Human Resources



DEFINITIONS

——
o,

) The fo]]owiﬁg definitions dre‘specific’terms found in the order in which
they appear in the' defined conmpetency areas:

Functionalﬁareas - Those areas within the child ¢are environment which meet
- , @ various 'developmental needs of the children and which func-
s . ° tion essentially around one type of activity (e.g., block
” area, library area) * .

Age appropriate materials - Those materials best suited for a child at a given
age, providing the child with stimulation and a sense of
accomplishment (e.g., For 3 year olds: - large, simple puzzles;
picture books with big, bright pictures and short text, etc.)

Transitions - Those ﬁ@riod of times which occur when shifting:frdm'oné,
g » activity to. another (e.¢., There is a transition period be-
. tween a work session and snack time, etc.)
Ed = : .
Developmental - “Refers fo deve]opiné; maturing, growing, expanding, learning,
@ etc. : N

"Developmental abilities or tasks - Those abi]i%ies which a child at a
- certain age or Tevel of development is expected to be able tg
¢ accomplish based on maturity and the expectations of those
~around him.

’ Developmental needs - Those needs:of a child at a certain age or level
of development which should be met in order that the natural,
orderly progression of growth takes place ’

Developmental areas - Those areas of personality and physical develop-
ment which change through the process of growth and maturation
(i.e., physical/motor area, social/personal area, intellectual/:
cognitive area, etc.) B

=

Curriculum - Those activities.or events which center around a specific
theme or developmental task (e.g., curriculum related to
- developing self concept might involve children drawing life-

size pictures of. themselves, making hand prifits, measuring
self, taping voice, etc.) .

“Motor skills - Those‘skills related to the physical movement of the body

Gross'motor - Relating to skills which involve large bod? movements
utilizing the arms, legs, torso, etc. (e.g., walking, climbing,
" running, jumping, etc.)

Fine motor - Relating to skills which involve small body movements and

AN ; the use of the small muscles of the hand and fingers, foot,
N toes, etc. (e.g., stringina with beads, drawing with crayons,
\\ ‘building with clay, ctc.) ’
\
\ : , & 6-- )
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DEFINITIONS (CONT.) ) \

fxceptiona] child - That child who has specific problems in various areas or
: ‘ who has mastered tasks usually expected of an older child
le.g., the child with visual, speech, orsmotor problems)

.aHygicné - . Relating to matters of health and cleanliness -

Nutrien;s - Foods which supply the basic nutritioﬁ needed for physical.
T growth and health maintenance :

Caustic - Capable of.burning orbdestrOying by eating away through

: .chemical action ‘

* \

‘Spontaneous play - That play which occurs "spontaneously" and naggra1dy when
children &re given the freedom to interact with the environ-
ment and/or each other z o

Dramqtic play - That play in which the child acts out or dramatizes various
situations which are familiar-to him; it is a means ofsre-
living and clarifying experiences an ' thus helps to expand
learning and reduce anxiety (Equipment such as housekeeping
areas, dress ups, dolls, etc., encourages such play) .

Open questions - Those questions which are asked in a manner that require

more than a yes or no.answer or a single word answer...

and for which thereiare no right or wrong answers. Active

thinking on the part of the child must take place, (e.q.,

“What different types of circles can you find in this room?"

rather than, "Do you see any circles in this room?")

Manipulative toys/materials =~ Those toys or materials .which aﬁé capab]e'of
.being built with, taken apart, fitted together, shaped into,
etc., through the use of the small muscles of the fingers

(e.g., tinker toys, puzzles, clay, play dough, etc.)

Positive self concept - A feeling.of importance, worth, well-being for one's
self f ' . ‘

Ethnic background -@Reiating to cultural or raci&l traits, cuétoms, etc.

Self-help skilis - Those tasks which the child is able to perform for himself
(e.g., pouring own juice, hanging up own coat) '

Listening model - A person who provides an example by carefully and attentively
‘ listening and then responding appropriately if necessary
, (e.g., the teacher who listens closely to a slowly talking
&  child and then responds with an immediate reply)

Landhage model - A person.vho provides an example by using speech appropriate
’ to the age and lanquage abilities of the listcners (e.g., for

young children an appropriate language model would be usc of
short, concise, precisely phrased simple sentences)
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“ DEFINITIONS (CONT.)

Cognitive development . - The capacity of an individual to recognize, identifv,

’ discriminate, and Yntegrate the features of the world. . ©
around him (e.g., the task of learning to talk is part of
the cognitive development of a child) :

Natural environment. - The physical land surfaces and air conditions which are

~a part of the earth and its atmosphere (e.g., mountains,

plains, rivers, trees, shrubs, flowers, rain,”snow, sunshine,

p etc.) - :

Sensory - Relating to the use of the basic five senses of the body as
a medns of learning (i.e., sense of touch, taste, smell,
hearing, and seeing) : )

Spatial relationships - Relating to objerts and their position in space (é.g.,
fitting things together and taking them apart); relating
to observing things from different viewpoints; relating to
describing and understanding the position of things in re-
lagion to each othgr (e.g., under, above, in front of, etc.)

Classification - The PFOCG§? of noting similarities and differences (grouping),
of finding characteristics or attributes of things, and of

o : . describing objects in several different ways

' o , , N
Seriation - The process of comparing items (e.g., which one is bigger);
of arranging items in order along the same dimension (e.d.,
which one is the shortest one); and of matching sets of
items with another (e.g., which one is identical)
Creatiyg arts - Relating to art, music, rhythmic body movement, oral ex-
‘ pression (children's own stories, songs, poems, etc.) and ex-
ploration of the environment ’
2
‘~ a3
: %
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1.0.0
2.0.0
3.0.0
4.0.0
5.0.0
6.0.0
7.0.0
8.0.0

9.0.0
-10.0.0
11.0.0
12.0.0
13.0.0
14.0.0
15.0.0
16.0.0,

COMPETENCY AREAS-

ESTABLiSHMENT AND MginENANCE.OF THE PHYSICAL ENVIRONMENT
RELATIONs w1IH.cH1LDRé§ @

CLASSROOM EQNAGEMENT (PAILYmﬁOUTINES) .
PROGRAM PLANNING, OBSERVATION SKILLS

RHMAL AND ABNORMAL CHILD DEVELOPMENT

KNOWLEDGE OF
KNOWLEDGE OF BA IC HEALTH. AND NUTRITION

KNOKLEDGE' OF BASIC SAFETY

\

ESTABLISHMENT AND'HAINTENANCE OF THE LEARNING ENVIRONMENT: -
UNDERSTANDING THE VALUE OF SPONTANFOUS PLAY .

PROMOTING PHYSICAL DEVELOPMENT 3
PROMOTING EMOTIONAL AND SOCIAL DEVELOPMENT .
PROMOTING LANGUAGE DEVELOPMFNT T,

.

PROMOTING INTELLECTUAL DEVELOPMENT

PROMOTING DEVELOPMENT IN THE CREATIVE ARTS
RELATIONS WITH ADULTS (PARENTS AND CO-WORKERS)
PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH
KNOWLEDGE OF THE STATE LICENSING REGyLATIONﬁ

<8¢ . ’ \\



1.0.0

'ESTABLISHMENT AND MAINTENANCE OF THE PHYSICAL ENVIRONMENT

1.1.0

1.2.0

1.3.0

1.4.0

Candidate demonstrates an'ability to utilize the physical environment
to meet the needs of the children within the group

1.1.1 Utilizes functional areas which are relevant to the developmental
needs of the children (e.g., block area, housekeep1ng area, etc. )

1.1.2 Maintains an overall phys1ca1 arrangement,which allows for adequate
supervision of the childeen at all times

1.1.3 Maintains an oveiall physical env1ronment which is cheerful, well
- ventilated, and in general, conducive to learning

Candidate demonstrates an understanding of the prupose of the overall
physical arrangement

1.2.1 In an oral interview, is able to explain why the room has been
divided into certain functional areas .

Candidate demonstrates an ability to select/use materials and equipment
wh1ch are re]evant to the needs of the children within the group

1.3.1 Utilizes materials which are age appropr1ate, stimulating, and
sturdily constructed

1.3.2 Provides materials in sufficient quantity: to keep all children
actively involved during periods of free play , &

1.3.3 Arranges materials and equipment so that they are easily accessible
to the children :

1.3.4 In an oral interview, is able to explain why and how 3 different
toys or learning materials are-used (Materials to be selected
from Candidate's environment)

Candidate demonstrates resourcefulness in utilizing certain matarials
1.4.1. Utilizes teacher, voluntee? or child-made materials =
o _
1.4.2 In a written exam, is able to 1ist those materials used which have
cost Tittle or no money

-10-



2.0.0 RELATIONS WITH CHILDREN

2.1.0 -Candidates demonstrates knowledge of the importance of respecting and
' accepting each child as-a unique, worthwhile being .

1

2.1.1 Converses with and 1istens to each child with respect

2.1.2 Allows each child to complete what the child is. say1ng before
: answering (

2.1.3 Bends or. stoops down to converse with each child on the chlld s
own level - .

2.2.0 Candidate demonstraces knowledge of the 1mportance of interacting fre-
quently with each child A

2.2.1 In an oral interview, is able to cite reasons why it is neces-
sary for a caregiver to frequently 1nteract with each chilc

2.3!0 Candidate demonstrates an understanding of the 1mportance of providing
a warm, accepting emotional climate

2.3.1 Expresses warmth and pos1t1ve benaviors such as frequent smiles,
- embraces, physical contact as an integral part of the child/
caregiyer interaction

'2.3.2 Uses a pleasant, friendly, natural voice
2.3.3 Provides frequent praise and encouragemenf for each chlld

2.4.0 Candidate demonstrates an ability to sk1llfully work wlth chlldren in
- both small groups and large groups '

2.4.1 Is able to create and maintain 1nterest in an activity among
a small group of ch1ldren

2.4.2 1Is able to manage a large group -of children with a quiet, con-
trolled voice

~ 2.4.3 In a written exam, can 1ist guideJines for working with ch1ldren
in groups of 6 or more .
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3 0.0

CLASSROOM MANAGEMENT  (DAJLY ROUTINES)

3.1.2 In an ora1 1nterv1ew. is able to c1te reasons why a child needs
Cand1date demonstrates an ab111ty to smoothly handle the. da11y routine ;'

3.2.1 ARRIVALS: Greets all children with a smile and ‘a positive re-

assisting those children who have particular d1ff1cu1ty during
these periods of time . _ o

©3.2.3 CLEAN UP: Aids the ch11dren dur1ng clean up periods. ut1lizing

3.2.4 TOILETING: Recognizes the warning signs of toileting necds and
provides the child with the individual guidance needed; accepts -t

3.2.5 MEALS: Participates with the children énEouraging discussion and

3.2.6 NAPPING: Sets-a proper "quiet stage"; takes into consideration the.
varying activity levels'of the different ages in the group.

3.2.7 DEPARTURES: Aids children with-difficult wraps-and attempts to
" see that each child rereives a personal parting on' leaving

3.1.0 Candidate demonstrates .an understanding of tle 1mportance of consis-

tency and regularity for young children .

3.1.1 Maintains a regular schedule
a regular schedule

3.2.0
: activities of' the facility
sponse - “

3.2.2 TRANSITIONS Handles change of. activities calmly and orderly
the timne for learning and deve10p1ng ‘'self-help skills
accidents calmly with no attempt to embarrass the child
providing a positive mode1 "

3.3.0 Candidate demonstrates knowledae of the specific events which shou]d

occur regularly dur1ng certain routines

3.3.1 In a written exam, is able to cite events which should take place
durlng a given routine (e.g., events surrounding mealtime or snacks)

202
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' 4.0.0 PROGRAM PLANNING, OBSERVATION SKILLS ° e

o S
~ 4.1.0 Candidate demonstrates ability to. plan activities for young children

4i1.1 Plans a specific short term activity which is in keeping with
\ . * the' children's deve]opmenfal abilitids and the constraints of

avaiiable material and space 3\

. 4,1.2 " Schedules daily activities so there is a p]anned sequence of
. active :and quiet periods (e.g., story time fo]]owed by active
music expériences). .: _ -

4 1 3 Schedu]es dai]y activities o) there is a ba]ance between indoor
- and outdoor activities | o -

4.1.4 P]ans daily activities designed to fulfill the varyina deve]op--
menta] needs of the children . ‘

?,
A . . 1%,

PR
_\

. 4. 1.5 In an oral interV1ew, is .able to cite a fu]] week S activities
- which are in keeping‘w1th the overall curricu]um or focus for
‘that period of time (e.§., studyepf basic foods cou1d include
use of pictUres, books, films, cooking experiences, film strips,

, etc ) - . . -

4.1. 6 In a written exam, is- able to write up long term goa]s for the
children in the group concentrating on a specific area of develop-
ment (e.g., fine motor .areas: Ability to cut, string beads, build

. With sma]] legos, print name, etc.)

4.2.0 Candidate demonstrates an understanding of the 1mportance of observing
- children to determine their specific needs, .to evaluate their growth
~ to analyze their specific problems, etc.

. . 4.2.1 Utilizes daily attendance and is aware of those children present
-and absent

P 2

N 4.2.2 In an oral exam, exp]ains how overall. evaluations.are made of
each child:in.the major developmental areas (physica], social,
inte]]ectua] etc.) .

4.2.3 1In an‘oral interview, expiains the 1mportance of observing
-children and how own observations are made and evaluated (e.g.,
use of notebook, file cards, etc.) -

4,2.4 In.a written exam, cites majgr~factors to note when making
an observation of a child S : .

3 .
. 1
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" 5.0.0 KNOWLEDGE OF NORMAL AND ABNORMAL CHILD DEVELOPMENT

5.1.0 Candidate demonstrates knowledge of the basic developmental stages
which all children pass through : _

511.1 In a written exam, selects the proper sequence of developing
motor skills from a given 1ist

.. 5.1.2 In a written, exam, selects the proper sequence of 1anguage skills
] - froma g/yen 11st

5.1.3 In a written exam, selects -the proper sequence of developing
" “social’ sk111s from a given list

5.1.4 ~In a written exam, selects the proper sequence of matur1ng
skills from a given 11st ’

5.1.5 In an 0ra1 1nterv1ew, is able to cite normal skills of a child
Lo in a given developmental area at an indicated age (e. g., 3 year
‘'o1d, gross motor area: is able to walk well, run we11 “hop on
both feet. possibly tricycle, etc.)

5.2.0 Cand1date demonstrates an awareness of the developmenta1 needs of the
children within the group

5.2.1 Prov1des»at least 3 phys1ca1 ‘areas which meet the specific de-
velopmental needs of the children in the group (e.g., for 3
year olds: prov1des water play, dramatic play, b1ocks, etc.)

5.2.2 Provides spec1f1c activities wh1ch are geared for tiie ages and

) _ developmental- levels of the children in the group (e.g., for 5
year olds: providds letters to trace, boxes of letters to work
with, materials and objects are labeled, etc.)

5.3.0 Cand1date demonstrates an awareness of the needs of those children in the
group who have special problems orqtalents

- 5.3.1 Prov1des spec1a1 act1V1t1es which meet the spec1a1 needs of the
' except1ona1 child (e.g., provides balance board and pract1ce time
‘for the child with a motor problem) .

'

5.3.2 In-an oral 1nterv1ew, is able to cite the behaviors or phys1ca1
' traits which might indicate a child with special needs (e.g.,
irregular-walk, unintelligible speech, etc.) i

5.3.3 .In an oral interview, is able to exp1a1n how a ch11d with special
problems jis incorporated into the program - C.
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-6.0.0  KNOWLEDGE OF BASIC HEALTH AND NUTRITION - | | B

6.1.0 Cand1date*demonstrates a basic knowledge of the need to provide and ma1n-
tain a clean and healthy environment -

6.1.1 ‘Provides an overall environment which is clean and orderly

6.1.2 Makes certain that all eating areas and bathroom areas are
. kept clean and are sufficiently stocked with essentials (soap,
tissues, paper towels, toilet paper, etc. ) _

6.1.3 In an-oral interview, cites facility procedures for hand11ng a
sick child : .

6.1.4 In an oral interview, is able to name some of the early symptoms
of illness which young children exhibit (e.g., red eyes, etc.)

6.2.0 Candidate demonstrates an understanding of the 1mportance of estab]1sh1ng
) sound health and hygiene habits in young children

6.2.1 Has children regularly wash’ the1r hands before each meal and
after toileting

6.2.2. Presents a good model for the ch11dren to ook up to (e. g , clean
fingernails, neat hairdo, clean clothes, etc. ) .

6.3.0 Candidate demonstrates an. understand1ng of the importance of good nutri-
: tion for growing young children ' '

6.3.1 Makes certain that the children understand the need for nutr1ents
“in their snacks and meals

«

6.3.2 Provides nutr1t1on related exper1ences for the children on a
- regular basis (e.g., washing and tasting raw vegetables, d1scuss1ng
the 1mportance of food nutrients to parts of-the body ¢

6.3.3 In an oral interview,-explains. how good nutr1t1on is 1ncorporated
~into the overa]] progxam

6.3.4 In a written exam, Tists several of the basic nutrients required by
cHildren daily and gives examp]es of each (e.g., V1tam1n C - orange

juice) /




7.0.0_ KNOWLEDGE OF BASIC SAFETY '

7.1.0 Candidate demonstrates an understanding of the need to provide a safe
env1ronment by taking precautions to avoid or reduce accidents

‘ _:.:‘7. ] oé .
‘removes large stones.from the outside play area)

7.2.0

7.1.1

-7.1.3

7.1.4

7.1.5
7.1.6

7.1.7

7.1.8

Makes sure 21l exits are known to the children and are free of
obstacles

Keeps the physical env1ronment -free of ~hazardous conditions (e g..

Keeps all toys and learning materials free of pee11ng paint and
broken or hazardous parts

Instructs the children and maintains rules regarding the proper
use of potent1a11y hazardous materials (e.g., sand, scissors, blocks,

etc.)
Arranges -all equipment so that .it is safely positioned

Stops"and redirects unsafe child behavior (e.g., child building
Yock buiiding too high, child running fast in 1ns1de env1ron-

ment, etc.)

In an oral interviéw; is able to cite facility procedures for a

hfire drill

In an oral interview, is able to cite facility procedures used
in case of an accident

Candidatc demonstrates a. knowledge of the hazardous matnr1als which are

.frequently found in child. care facilities

In a written exam, is able to list caustic -r poisonous materials
which are often found in a4 child care facility

~In a written exam, is able to 1ist materials or toys which are

potentially dangerous and can explain” why

no

o
o

()
\
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8.0.0 ESTABLISHMENT AND MAINTENAMCE: OF THE LEARNING ENVIRONMENT

UNDERSTANDING THE VALUE OF - SPONTANEOUS PLAY

8.1.0 Candidate demonstrates aﬁ understanding of the value of spontaneous
play as an essential ingredient in the overall development of young
children

8.1.1. Provides time in both morning and afternoon sessions when children
are allowed to play freely, se]ect1ng at will from those activities
and materials available -

' .8.1.2 Provides equipment and materials during spontaneous play which

. allows each child to explore, manipulate, or create freely by
.himself or with others’(e.g., blocks, dramatic play equipment,
‘art materials, etc.) '

8.1.3 Is act1ve1y involved and he]ps structure and guide children’'s
learning during free play periods, both indoors and outdoors

8.1.4 L1stens to children to obtain 1nformat1on for continuousc gu1dance
of spontaneous play

8.1.5 Uses the information gained by listening to the children during
spontaneous play time to structure more formal activities

8.1.6  Stimulates children's thinking during spontaneous play sessions
- through the use of "open questions" (e.g., Asks, "What.can we use
this box‘for7" rather than, "Do you want to make a chest with the

" box?")

8.1.7 Takes advantage of unexpected situations and needs that can be -
expanded into learning exper1ences (e.g., incorporates the day's
snowstorm into a lesson in science) .

"8.1.8 In a written.exam, can list reasons why Spontaneous'p1ay is im-
portant for young children - .

8.1.9 In an oral inferview, can name materials ahd equipment which
should be made .available to the children and can explain why

8.1.10 In an oral interview, is able to cite cues or situations which
' signal the.need for restructuring of an activity (e.g., children
riding tricycles in too small an area) :

207
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9.0.0 ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT:

'PROMOTING-PHYSICAL DEVELOPMENT

9.1.0

9.2.0

Candidate demonstrates an-awareness of the critical importance of.
gross motor/large muscle experiences for young children

9.1.1 Provides a significant segment of time in which the children
can utilize large muscle apparatus (e.g., jungle gyms,
swings, trikés, etc.)

9%;.2 Gets act1ve1y involved in outdoor and indoor physical
exper1ences

9.1.3 Provides varied activities and ecuipment which promote the
development of the large muscles (e.g.. hula hoops, balance
boards, physical games, etc.) '

9.1.4 Suides children in se1ect1ng act1v1t1es and equipment which
meet their needs and strengths (e.g., child with stumbling
problems is encouraged to use balance board, to practice
walking on masking tape line, etr.)

Candide”- 4amonstrates an awareness of the importance of fine
motor/si.:' * muscle experiences for young children

9.2.1 Utilizes materials and activities daily which promote
fine motor development (e.g., use of crayons, scissors,
puzzles, tinker toys, etc.)

9.2.2 Keeps all fine motor materials in good order -(e.q., re-
places puzzle p1e;es when missing, sorts out broken logos,

etc.)

" 9.2.3 Guides children in se]écting fine motor activities and

9.3.0

materials which meet their needs and strengths (e.g.,
very young child is encouraged to experiment with felt
pens but is not expected to write letters, shapes, etc.)

Candidate demonstrates an overall understanding of what gross
motor and fine motor activities include and why they are important

9.3.1 In a written exam, is able to define the terms gross
motor and fine motor and gives examples of each

9.3.2 In an oral interview, is able to explain the sequence of
ch11d;en s gross motor development (from birth through
age 6

9.3.3 In an oral interview, is able to ¢ite.how fine motor
activities are implemented into the program

208 =
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10.0.0

10.1.0

10.2.0

ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT:
PROMOTING EMOTIONAL AND SOCIAL DEVELOPMENT

Candidate demonstrates”an understanding of the importance of each
child building a strong, positive self-concept

10.1.1 Provides many opportunities for personal comment about each
' child (e.g., personal greeting, comment about the child's
clothes, praise over an item made, etc.)

10.1.2 Provides a private place at the child's Tevel for each child to
put his personal belongings (e.g., cubbies, boxes, shelves, etc.)

10.1.3 In an oral interview, can name different ways in which the
children“s home culture and ethnic backgrounds have been included
in the children's activities (e.g., teaching a .Spanish song,
preparing a soul food snack, etc.)

Candidate demonstrates an understanding of the value of each child
developing a strong sense of self-reliance

”>10.2.1 Maximizes_the chiid's self-help skills throughout the day

10.3.0

10.4.0

. .

(e.gi, encourages child to hang up own coat, pour own juice,

Candidate demonskrates an ability to contribute to the overall social
growth of young children

10.3.1 Encourages and reinforces Qifh'Verbal praise behavior which

promotes social growth (e.g., taking turns, sharing, taking
care of materials, enjoying relationships, working cooperatively,
accepting individual differences among peers, etc.)

10.3.2 Encourages children to accept and express their feelings within
acceptable 1imits (e.g., provides dramatic play.equipment,
punching bags, art materials which can be used for release of
tensions, etc.)

10.3.3 In a written exam, selects the appropriate method of handling
a situation dealing with acceptance of individual differences

Candidate demonstrates understanding of the need to establish and
maintain rules and appropriate disciplinary measures

10.4.1 Sets up and maintains reasonable 1imits/rules which the
children understand and accept.

'10.4.2 Utilizes disciplinary measures consistent with supportive

positive developmest (e.g., does not put child in time-out
area for extended time, etc.) .

- 10.4.3 1In an oral interview;}states personal philosophy of guidance -

and discipline
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11.0.0 ESTABLISHMENT AND. MAINTENANCE OF THE LEARNING ENVIRONMENT

11.1.0

PROMOTING LANGUAGE DEVELOPMENT -

Candidate demonstrates an awareness of the 1mportance of deve10p1ng
1istening ‘skills in young children

11.1.1

- 11.1.2

1[1.2.%Q

11.3.0

Provides a good 11sten1ng model by allowing each child to com-
piete what he is saying and' then actively respond1ng with an
appropriate answer

“‘V‘,

Involves children in 1istening experiences- where they must ac-

tively listen and then respond to what they have heard (e.g., -
tells a story and then asks questions relating to the story

Cand1date demonstrates an ability to foster language development in
young children '

11.2.1
11.2.2

11.2.3

11.2.4

11.2.5

Demonstrates recognition and acceptance of the child's level
of language.development, his native language, or his dialect

Provides a continuous language model for the children by using
precisely phrased, short simple sentences

Takes children's own words and uses them as a foundation upon
which to model expanding language

Involves children on a regular basis in language activities or

- games (e.g., telephone game, show and tell, etc.)

In an oral interview, can explain what an effective language
model is and why it is so important for young‘children

Candidate demonstrates ability to utilize 1iterature experiences as a
source of enriching children's language experiences

11.3.1

11.3.2

11.3.3 .

Reads or tells stories to children using active facial and
verbal expressions .

Provides a quiet library or reading area with several books
which are appropriately selected for the ages and interests of
the children S

In a written exam, can 1ist the type of books appropriate for
different age levels (e.g., for 3 year olds: books with large,
bright pictures and simple text, etc.)
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12.1.0

12.2.0

12.3.0

12.4.0

12.5.0

HMENT F ' £
PROMOTING -INTELLECTUAL DEVELOPMENT (COGNITIVE DEVELOPMENT)

Candidate demonstrates an understandfng(of the need to utilize the total

natural environment as a learning base

12.1.1 Utilizes the immediate natural environment for learning éxperiences
on a daily basis (e.g., uses weather, seasons, geography, etc.)

Candidate demonstrates an understanding of the importance of sensory
enrichment as a necessary- foundation for all other intellectual development

12.2.1 Provides a variety of sensory materials and activities which prd-
mote sensory development and growth (e.g., use of sand paper '
letters, "feely"bags, sniff bottles, etc.)

12.2.2 In an oral interview, can name activities and their purpose in
promoting sensory development

Candidate demonstrates an understanding of the importance of pre-math
experiences for the overall development of reasoning and problem solving

abilities :

12.3.1 Encourages the development of number concepts in the daily
learning experiences and everyday language (e.g., counting of
number of children present, counting out napkins for snacks, etc.)

12.3.2 Utilizes various materials and activities to make children aware
of spatial relationships (up-down, over-under, etc.)

12.3.3 Aids children in gaining knowledge of shapes by using 2 and 3
dimensional materials along with activities to promote the over-
all concept development (e.g., uses both pictures and real
objects to teach shape concepts) :

12.3.4 Provides materials for classification and Seriation (e.g., various
buttons to sort into groups, etc. : :

Candidate demonstrates an understanding that science for young children
is a matter of personal discovery and personal interpretation of the physi-

" cal environment

12.4.1 Provides the material, space and %ime for active personal ex-
ploration to take place ‘

12.4.2 In a written exam, lists science activities which would foster
- further investigation among young children (e.g., use of balloon
to explain about air) ' ‘

Candidate demonstrates an understanding that children's thinking develops
as they share their ideas with others

12.5.1 Encourages each child to discuss and share individual experiences
and discoveries {(e.g., through a "Show and Tell" time, through
_individual time with the caregiver, etc.)

211
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13.0.0 ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT
' PROMOTING DEVELOPMENT IN THE CREATIVE ARTS

13 1.0 Candidate demonstrates an awareness of the need for young ch11dren to ex-
plore, experiment and express their ideas through art, mus1c, creative
movement and creative oral express1on

, 13.1.] Provides art materials on a da11y basis, allowing each child the
A freedom to express h1s own ideas
~13.1.2 Encourages children to explore and use.alternate approaches

- rather than providing children with a sing]e model to be copied

13.1.3 "Introduces music and rhythm to children on a regular ‘basis

ey
13.1.4 Encourages children to explore the rhythm and flow of music
and natural sounds through body movement

"13.1.5 Encourages children to make up their own stories, songs, piays,
‘ etc _

13.1.6 Guides children in creative play

13.1.7 In an-oral 1nterv1ew. acts out fingerplays, or songs using
active verbal or gestural ab111t1es

.13.1.8 In an oral interview, c1tes d1fferent art'projects which are,ap-_
propriate for the developmental abilities of the children in the
group

13.1.9 In a written'exam,.is able to list a'vaniety of media for use in
] ' art projects appropriate for the children in the group (e.g., use
‘“ . ' of beans for collages, sponges for painting. etc )

13.1.10 In a written exam, is able to 1ist own methods of encouraging
children's creative verbal express1ona (e.g., children make up a
story from a bag of items given them, etc.) -

212
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14.0 0 RELATIONS QITH ADULTS (PARENTS AND CO-WORKERS)

14. T .0 Candidate demonstrates an understand1ng of the importance of establish1ng
and maintaining a positive, productive re1at1onsh1p with the parents

14.1.1 -Greets parents warmly and w1th respect

// i4 1.2 Keeps the parents inforned of the activities of the fac111ty
\\ through bulletin board, notes, phone calls, etc. ,

14.9.3 In an oral 1nterv1ew. explains how communications are made
with parents to go over children's progress

" \
" 14.1.% 1In an oral interview, cites how parents' help or suggestions ‘
' have been elicited and incorporated into the program (e.g., 5
. parent who. is a dental technician visits the class and explains
\ebout dental hyg1ene) 5

14. 1 5 In a written exam, selects the appropriate answer with regard
to\ma1nta1n1ng confidentiality about a child and his family

\

14.2.0 Candidate de onstrates an understanding of the importance of maintaining
positive, cooperative relations among co-workers

14.2.1 Maintains a cheerful, open, cooperat1ve manner in work1ng with
other staff members

14.2.2 Shows. re pect for other staff members
—14.2,3 - Exchanges 1deas freely with other staff members
14.2.4 In an ora1 jnterview, explains why it is important to" keep
other staff members informed about plans or activities which
would affect the group or entire facility

1 14.2.5 In a wr1tten exam, lists ways of improving overall staff re1at1ons ¥
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15.0.0

PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH -

15.1.0

.- 15.2.0

]5’3.0

15.4.0

15.5.0

&

Candidate demonstrates an overa]l healthy self-concept and a good sense
of self conf1dence

15.1.1 Maintains self control and an attitude of respect for others -
15.1.2 Displays a healthy sense of humor ' |

15.1.3 In an oral interview, is able to cite and justify the important
personal characteristics needed by a competent caregiver

Candidate demonstrates an overall enjoyment of and 1iking for young
children

" 15.2.1 Actively-smiles and openly relates to the children

15.2.2 Appears relaxed and happy in the work

Candidate demonstrates a need for flexibility and patience when working
with young children

15.3.1 Shows flexibility in changing plans or activities

~

]5 3.2 Displays patience when listening to and working with young chderen.

‘Candidate possesses a sufficient amount of physical energy to keep u

with the exact1ng pace of a child care facility

15.4.1 Moves from one activity to another with ‘energy and enthuS1asm,
actively involving séif in all the day' s events

Cand1date demonstrates an awareness and interest in keeping current
with the new materlals and methods be1ng utlllzed 4n the field

15.5.1 Has part1c1patedf1n in-service tra1n1ng programs

15.5.2 In a written exam, cites personal efforts used ‘to promote own
profess1ona1 growth
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16.0.0 KNOWLEDGE OF LICENSING REGULATIONS

16.1.0 Candidate demonstrates an understanding of the required facility
pol1c1es and procedures. .

16.1.1 1s able to cite a11 1nformat1on required on each child

16.1. 2 Selects appropriate procedures for transportat1on of ch11dren

" 16.2.0 Cand1date demonstrates knowledge of D1rector qua11f1cat1ons and -
responsibilities '

16.2.1 Submits copy of his/her facility personnel application;
app11cat1on meets required standards

16.3.0 Candidate demonstrates knowledge of staffing requ1rements .
16. 3 1 Is able to c1te requirements of facility employees

16.4.0 Candidate demonstrates knowledge of the ch11dren s health medi-
. cation, and nutr1t1on requirements

16.4.1 Is able to cite health requirements for child's admission
-~ to facility

16.4.2 Selects appropriate emergency and 11lness procedures
16.4.3 Selects appropriate menus to meet nutrition requirements

16.5.0 Candidate demonstrates know]edge of environmental hea1th and safety
. requirements : -

.16.5.1 Se]ects appropriate method for facility 1nspect1ons
16.6.0 Candidate demonstrates knowledge of staff hea1th requirements
16.6:1 Is able to cite staff health requirements

16.7.0 Candidate demonstrates knowledge of h1s/her relat1onsh1p to,
and the responsibilities of L1cenS1ng entities

16.7.1 Selects appropriate responses to given situations

-
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SCORING PROCEDURES

Passage of the Director/Caregiver assessment is based on a point system.

. «The Written Exam taken at an earlier date must have been successfully '
- passed (PASSING SCORE: 70 out of ‘a possible. 100 points)y. Review of all.

- other points is done at the Final Assessment ‘Meeting. ’ .

Each competency area has a possible 10 points. -

_ s . . - _ '
. Each competency area is thoroughly reviewed at the Final Assessment Meeting.
A Final Score in each area is then tabulated. This score is derived from:

a) The consensus score from the team on each performance standard
b)* The-competéﬁcy score takén,from‘the Oral Interview
c) ”Tﬁe cqmpetency score taken from the Written Exam
Successful passage of the assessment is based on the Candidate recqfvihg
a minimum score of 7 in at least 13 of the 16 competency .areas. In addition,
no scores below 4 in any competency area will be accepted.
. _Final scores in each competency area will be tallied on the Summary :
Score Sheet and a Cempetency Profile drawn up to show the specific area of
strengths and  weaknesses of the Candidate. _
If the Candidate feels any specific performance standard or overall com- .
petency area is against his/her philosophical beliefs related to early

childhood education, a waiver form indicating the specifics should be
submitted to the Child Care Services Division in advance of the assessment.

“
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1.0.0

2.0.0
3.0.0
4.0.0
5.0.0
6.0.0
7.0.0

8.0.0

9.0.0
10.0.0
11.00

. 12.0.0
13.0.0
14.0.0

15.0.0
16.0.0

: o SUMMARY SCORE’SHEET

TEAM

H

,4 _ | CTEAM TEAM s ORAL  WRIT.  FINAL
: | M1~ M #2 M43 . /SCORE INT. . EXAM . SCORE
PHYSTCAL ENVIRONMENT . s 5 6 6 2 1 9 “
RELATIONS WITH CHILDREN | 5 6 6 6 1 1 8
CLASSROOM MANAGEMENT SKILLS S 4 0 LI
PROGRAM PLANNING, ETC. : 4 5 . 6 6 0 1 7°
CHILD DEVELOPMENT ~ -3 3 .3 3 1 3 7 Y
'HEALTH AND NUTRITION . 5 6 . _6 6 1 i . 8"
SAFEFY L 4 4 4 4 1 ] 3 .
SPONTANEOUS PLAY | 7 6 ' .6 6 1 0 7
.,v:<mHn>r DEVELOPMENT . . X 77 7 2 1 10 - o
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LIST OF REFERENCES

1 0 0. PHYSICAL ENVIRONMENT

RELATING TO PHYSICAL ARRANGEMENTS

DESIGNING THE CHILD DEVELOPMENT CENTER, Head Start, Department of
Health, Education and Welfare, wash1ngton, DC: ‘U.S. Government
Printing Office, 1970 '

_ HOUSING FOR EARLY CHILDHOOD EDUCATION, Nashington DC: Association

for Childhood Education International, 1968

MAKING PLACES, CHANGING SPACES IN SCHOOLS, AT HOME AND WITHIN OURSELVES,
Fallones Scrapbook, New York: Random House, 197i

PATTERNS FOR DESIGNING CHILDREN'S CENTERS, F. Osmon, New York:
Educational Facilities Laboratory, 1971

PLANNING ENVIRONMENTS FOR YOUNG CHILDREN S. Kr1tchevsky, Washington,
DC, National Assoc1at1dn for the Education of . Young Ch11dren, 1969

PLANNING PLAYGROUNDS FOR DAY CARE Atlanta, Georgia: Southeastern Day
Care Project, 1973

SPACE, ARRANGEMENTS, BEAUTY IN'SCHOOL, Washington, DC: Association for
Childhood Education International :

"Space and Equipment,” in NURSERY SCHOOL MANAGEMENT GUIDE, C. Cherry,
Belmont, California: Fearon, 1973 _

’

RELATING TO MATERIALS AND EQUIPMENT

BEAUTIFUL JUNK, Head Start, Office of Child Development Department of
‘Health, Educat1on and NeIfare, Wash1ngton, 'DC: U.S. Government
Pr1nt1ng Nffice, 1967 /

BASIC INDOOR EQUIPMENT, YOUR OUTDOOR ENVIRONMENT YOUR INDOOR LEARNING
ENVIRONMENT, SMALL EQUIPMENT, SUPPLIES AND MATERIALS, Brochures from
TEXAS GUIDE TO DAY, Aust1n, Texas: State Department of Welfare

CREATING WITH MATERIALS FOR WORK AND PLAY, Bulletin No. 5, wash1ngton. .
" DC, Association for Childhood Education International,; 1961 '

"Developing the Classroom," in DAY CARE B. Evans et al, Boston:
Beacon Press, 1971

LEARNING MATERIALS NOTEBOOK K. Hew1tt Utah Home Care Enrichment

Center, 1974

PLAY -- A CHILDREN S BUSINESS: A GUIDE TO SELECTION OF TOYS AND GAMES
Bulletin No. 74, ‘lashington, DC, Association for Childhood Education
International, 1969
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1.0.0
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PHYSICAL ENVIRONMENT (CONT ) ‘
PRESCHOOL GUIDE, Denver, Colorado: Future Homemakers of Colorado, 1970

"Things to Make for Your Room," in TEACHING THE 'YOUNG CHILD, S. Rounds,
New York: Agathon Press, 1975 ,

HORK JO0BS, M. Lorton, Menlo Park, California Addison-Wessely Publishing
Company, 1972

RELATIONS WITH CHILDREN

2.0.0

HOW TO TALK WITH CHILDREN (AND OTHER PEOPLE) G Della- P1ana New York,
John Niley and Sons, 1973 2

"Teaching, Nhat Is It?" In PRESCHOOL LEARNING AND TEACHING, C. Landreth,
New, York, Harper and.Row Publishers, 1972

"The Teacher and the Techniques She Uses," in INTRODUCTION TO EAR!Y
CHILDHOOD EDUCATION, New York, The Macmillan Company, 1971

UNDERSTANDING AND GUIDING YOUNG CHILDREN, K. Baker, Englewood Cliffs,
New Jersey, Prentice-Hall,. 1967

LIVING WITH CHILDREN G. Patterson and E. Gullion, Champaign, Il]1nois

Research Press, 1973

"Being a Significant Adult in Ch11dren s Lives," in GUIDING YOUNG
"CHILDREN, V. H11debrand, New York: The Macmillan Company, 1975 °

PARENT-EFFECTIVENESS TRAINING, T Gordon, New York Peter H. Wyden,
Inc., 1974 _

" “Conversing with Children," in BETWEEN PARENT AND CHILD, H. Ginott,

New York, The Macmillan Company, H965
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3.0.0 CLASSROOM MANAGEMENT

~ “Children's Programs,” in NURSERY SCHOOL MANAGEMENT GUIDE, C. Cherry,
Belmont, California: Fearon Publishing Company, 1973

GUIDANCE OF THE YOUNG CHILD, J. Langford and H. Rand, New York: John
Wiley and Sons, 1975 ‘=

GUIDING YOUNG CHILDREN, V. Hildebrand, New York, The Macmi]lan Company,
1975

"Helping Children in Routine Situations," in THE NURSERY SCHOOL: A
HUMAN RELATIONSHIPS LABORATORY, K. Read, Phi]adelph1a W.B. Saunders
Company, 1960

HOW TO START AND OPERATE A DAY CARE HOME, A Gr1ff1n, Chicago: Henry
Regnery Company, 1973

“Planning for tearning," in GOOD SCHOOLS FOR YOUNG CHILDREN, S. Leeper
et al, New York, Macmillan Pub11shing Company, 1974

“"Routines, Activities and Schedules,” in TEXAS GUIDE FOR DAY CARE,. Austin
Texas, State Department of Welfare

"Teaching and Learning Strategies," in CARING FOR CHILDREN, M. Draper
and H. Draper, Peoria, I1linois: Charles A. Bennett Publishing

Company, 1975

"The Why's and Wherefores of Programming," in THE THREE, FOUR AND FIVE
YEAR OLD IN A SCHOOL SETTING, G. Pratt-Butier, Columbus, Ohio:
Charles E. Merrill Publishing Company, 1975 .
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'4.0.0 PROGRAM PLANNING, OBSERVATION SKILLS

RELATING TO PROGRAM PLANNING:

A CHILD GUES FORTH: A CURRICULUM GUIDE FOR TEACHERS OF PRESCHOOL
CHILDREN, B. Taylor, Provo, Utah: Brigham Young University Press,

1964
A PLANNING GUIDE, Chapel HiTl Outreach Project, North Carollna, 1972

CHURCH CHILD CARE/DAY CARE: CURRICULUM PLANNING GUIDE

o CURRICULUM IDEAS FOR "YOUNG CHILDREN, V. Carmichael, Los Angeles: So.
California Assoc1at1on for the Education of Young Children, 1969

CURRICULUM IS WHAT HAPPENS: PLANNING IS THE KEY, L. Dittman, Washington,
DC, National Association for the Education of Young Ch11dren, 1970

DAILY PROGRAM I. II, III, Project Head Start, Office of Ch11d Development,
Department of Health, Education, uand Welfare, 1969

'DEVELOPMENTAL CURRICULUM: A TOTAL APPROACH, L. McSpadden, Head Start
Cay Care Center, Salt Lake City, Utah

"Program Planning and Evaluating," in INTRODUCTION TO EARLY CHILDHOOD.
EDUCATION, V. Hildebrand, New York: The Macmillan Company, 1971

"SampIe Developmental Units," in CARING FOR CHILDREN, M. DRAPER, Peoria,
IMlinois: - Charles C. Bennett Company, 1975. » :

OBSERVING AND RECORDING SKILLS:

DEVELOPING QBSERVATIUN SKILLS, C. Cartwright, New York: -MtGraw HII]
Book Company, 1974 ' '

EVALUATING CHILDREN'S PROGRESS: A RATING SCALE FOR CHILDREN IN DAY
CARE, Southeastern Day-Care Project, wash1ngton, DC: Day Care and
Ch11d Development Council, 1973 :

EVALUATING PERFORMANCE AND PROGRESS, Project Head Start, Department of
Health, Education anrd welfare, washlngton, DC: U.S. Government

Printing Office, 1969

HOW TG DEFINE, OBSERVE AND RECORD BEHAVIOR, G. Hecker. D. Adams, Utah
State University, Provo, Utah, 1974

OBSERVING AND RECORDING THE BEHAVIOR OF YQt™NG CHILDREN, D Cohen, New
York Teachers College Press, 1967

"Record Keeping and-Planning," 1in TEACKING THE YOUNG CHILD, S. Rounds,
New York: Agathon Press, 1975

TECHNIQUES FOR OBSERVING NORMAL CHILD BEHAVIOR. N. Carbonara, Un1vers1ty
of P1ttsburgh Press, 1961
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5.0.0 NORMAL AND ABNORMAL CHILD DEVELOPMENT

RELATING TO NORMAL CHILD DEVELOPMENT:
A CHILD GROWS UP, C Peterson, New York: Alfred Publishing Company, 1974

CHILDHOOD AND ADOLESCENSE J. Church and J. Stone, New York Random ,
House, 1973 "

.INFANT AND CHILD IN THE CULTURE OF TODAY, A. Gesell, New York Harper
and Brothers, 1943 e

LEARNING ABOUT CHILDREN, R. Shuey and E. Young, Philadelphia, Pa.:
Lippincott, 1969

THE CHILDREN, G.,LeFrancois, Belmont, California: Nasdworth Publishing
Comnany, 1974 : -

THE MAGIC YEARS, S. Fraiberg, Charles Scribner and Sons, New York; 195§

' RELATING TO ABNORMAL CHILD DEVELOPMENT:

CHILDREN WITH SPECIAL 'PROBLEMS: A MANUAL FOR DAY CARE OPERATORS,
~ Greater Minneapolis Day Care Association, Day Care and Child
Development Council, 1972

“PROVIDING FOR. CHILDREN WHO NEED UNIQUELY DIFFERNENT SERVICES,“ in
GOOD SCHOOLS FOR YOUNG CHILDREN, S. Leeper et al, New York, The
Macmillan Company, 1974 :

SERVING CHILDREN WITH SPECIAL NEEDS, Office of Child Development,
Department of Health, Education and Welfare, 1972

“UNDERSTANDING YOUNG CHILDREN: THE HANDICAPPED CHILD IN THE NORMAL
PRESCHOOL CLASS," C. Mayer, Urbana, I1linois: ERIC/ECE, # 114

"UNDERSTANDING YOUNG CHILDREN: LEARNING DEVELOPMENT AND LEARNING
DISABILITIES, C. Mayer, Urbana, Illinois: ERIC/ECE, #116
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-6;0.0 BASIC HEALTH AND NUTRITION

RELATING J0 HEALTH: .

CHILDREN IN DAY CARE WITH FOCUS ON HEALTH, U.S. Department of Health
Education and Welfare, Washington, DC, 1967

FIRST AID MANUAL, American Medical Association, Chicago. IT11inois, 1971

HEALTH SERVICES, Day Care Ser1es, A.E. North; Jr., ‘U.S. Department of
Health, Education. and Welfare, Nashington, DC

"Minimizing ITlness and Accident," GUIDE FOR TEXAS DAY CARE, Austin,
| Te§as, State Department of. Welfare

MUMMY, .I DON'T FEEL WELL: A PICTORIAL GUIDE TO COMMON CHILDHOOD
ILLNESSES, G. Vaughn, London: Sir Joseph Causton and Sons, LTD, 1970

NURSERY SCHOOL MANAGEMENT GUIDE, "Health," C. Cherry, Belmont, California:
Fearon. 1973

PROGRAMS FOR INFANTS AND YOUNG CHILDREN: PART III HEALTH, Washington,
DC, The Appalachian Regional Commission, 1970 = -

SUMMARY OF COMMUNICABLE DISEASES COMMON AMONG CHILDREN State Department
of Health, Austin, Texas

RELATING TO NUTRITION:

CREATIVE FOOD' EXPERIENCES FOR CHILDREN, M. Goodwin and 6. PoIIen;'
Washington, DC, Center for Science in the Public.Interest, 1974

:’*" .

FEEDING YOUNG CHILDREN, Guide for Texas Day Care, Austin, Texas: State
Department of Welfare :

FEEDING - LITTLE FOLKS, National Dairy Council, E. McEnery, Chicago,
IT1inois, 1969

FOOD BEFORE SIX, National Dairy CounciI,IChicago, Illinois; 1974

FOOD FACTS AND FUN FOR CHILDREN, F. Barber and C. Murdock, ‘Salt Lake
Utah Randers Publishing Company, 1972

FOOD FOR CHILDREN: IN PRESCHOOL CENTERS, IN SUMMER PROGRAMS, Consumer and
Marketing Service, U.S. Department of Agriculture, Washington, DC, 1969

FOOD FOR.GROUPS OF YOUNG CHILDREN CARED FOR DURING THE DAY, M. Hil]ie and
D. Helen, Department of Health Education and Welfare, Washington, DC, 1969

NUTRITION: BETTER EATING FOR A HEAD START (#3), NUTRITION: STAFF TRAINING
(#3D), NUTRITION: EDUCATIOMN FOR YOUNG CHILDREN (#3F), Head Start,
: Department of Health, Educat1on, and Welfare Washington, DC, 1969

PROGRAMS FOR INFANTS AND YOUNG CHILDREN, PART III NUTRITION, Appa]ach1an
Regional Commission, Washington, DC, 1970
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2.0.0 BASIC SAFETY

A GUIDE FOR TEACHING POISON PREVENTION IN KINDERGARTENS AND PRIMARY
GRADES, Washington, DC: U.S. Department of Health, Education and
Helfare. Division of Accident Prevention. 1965

FIRST AID MANUAL American Medical Association. Chicago, I1linois, 1971
FROM HAND TO HEAE M Rudoiph, Webster Division McGraw-Hi11, New York, 1973

"Health and Safe y.“ in TEACHING THE PREKINDERGARTEN CHILD, INSTRUCTIONAL
DESIGN AND CURRICULUM, B. Vance, Monterey, California: Brooks/Cole
Publishing Company, 1973 , .

' "Health and Safety," in A CURRICULUM FOR CHILD CARE CENTERS, C. Seefeldt,

Columbus, Ohio, Charles E. Merrill, 1974

MINIMIZING ILLNESS AND ACCIDENT, Texas Department of Pubiic Neifare.
Austin, Texas . ‘

"Protecting Your Children in Case of.Fire," Guide for Texas Day Care,
State Department of Welfare, Austin, Texas

"Safety." in NURSERY SCHOOL MANAGEMENT GUIDE, C. Cherry. Belmont, Caiifornia,
Fearon. 1973

SPONTANEQUS PLAY

8.0.0

ALL IN PLAY R. M. Shoemaker, New York: Play Schools Association, 1958
CHILDREN'S PLAY. INDOORS AND OUT, New York, E. P. Dutton and Company, 1935

DEVELOPMENTAL CURRICULUM, "VALUES OF PLAY," L. McSpadden, Head Start Day
Care Center, Salt Lake City. Utah

'LET'S PLAY OUTDOORS, K. Baker, Washington, DC: National Association for

the Education of Young Children, 1966

_PLAY AS LEARNING, C. Baldwin, H. Bayer, Cornell Extension Bulletin

No. 1155, Ithaca, New York: Cornell University Press, 1967

PLAY AS A LEARNING MEDIUMf/b. Sponselier (ed.), Washington, DC, National
Association for the Education of Young Children, 1974

PLAY -- CHILDREN'S BUSINESS, Washington, DC: Association for Childhood
Education International, 1963 . . "

PLAY: THE CHILD STRIVES TOWARD SELF-REALIZATION, Washington, DC, National
Association for the Education of Young Children, 1971

"The Play of the YoungaChiid," C. Seefeldt, Coiumbus, Ohio: Charles E.
Merrill, 1974

UNDERSTANDING CHILDREN' S PLAY, R. HARTLEY, New York Columbia University
Press, 1957 '
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9.0.0 PROMOTING PHYSICAL DEVELOPMENT

_ACTIVE LEARNING, B. Cratty, Eng]ewood Cliffs, New Jersey Prentice-
Hall, 1971

"Big Muscle Builders" and "Manual Dexterity,“ in LAUNCHE, M. Platts,
Michigan: Educationa] Services, Inc., 1972

"Guiding Play and Physica] Activity," in NURSERY- KINDERGARTEN EDUCATION,
J. Levitt, New York: McGraw Hill Book Company, 1358

"He1p1ng Children Devalop Perceptual and Motor Skills," in EARLY
CHILDHOOD PROGRAMS, -A. But]er et al, COIumbus, Ohio, Charles E.
Merrill, 1975

IMPROVING MOTOR-PERCEPTUAL SKILLS, PortTand Pub]ic Schools, Northwest .
. Regional Laboratory

"Learning Activities in the Outdoors," in INTRODUCTION TO EARLY CHILDHOOD
ACTIVITY, B. Hildebrand, New York: The Macmillan Company, 1971

LET'S PLAY OUTDOORS, Washington, DC:  National Association for the
Education of Young Ch11dren, 1966

PLAY WITH A PURPOSE, M. Henderson, M. Elliot, J. LaBerge, New York:
* Harper and Row, 1966 .

e
10.0.0 PROMOTING EMOTIONAL AND SOCIAL DEVELOPMENT

A GUIDE TO DISCIPLINE, J. Ga]ambos, Nash1ngton, DC: National Association
" for the Education of Young Ch11dren, 1969 ‘

"D1sc1p]1ne," in CARING FOR CHILDREN' M. Draper and H. Draper, Peoria,
Ill1nois Charles A. Bennett Pub11sh1ng Company, 1975 ,

“Guiding the Young Child," in CHILD CARE AND DEVELOPMENT CAREERS State
of Minnesot, Department of Home Economics, 1971

\

GUIDING YOUNG CHILDREN, V. Hildebrand, New York Macmil]an Publishing
Company, 1975 ' :

I CAN DO IT, Project Enlightenment, North Carolina, 1973 | _
 PARENTS ARE TEACHERS, W. Becker, Champaign, I11inois: Research Press, 1971 i

"Me Exper1ences," in A YOUNG CHILD EXPERIENCES, S. Kaplan et al, Pacific
Palisades, California: Goocdyear Publishing Company, 1975

"Social Development and Understanding," in THE THREE, FOUR AND FIVE

YEAR OLD IN THE SCHOOL SETTING, G. Pratt-Butler, Columbus, Ohio:
Merriil Company, 1975
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10.0.0 (Continued)

SOCIAL ACTIVITIES CARDS, E. Young and the Amazing Life Games Theater,
Boston, Houghton Mifflin, 1971 , .

TEACHING SOCIAL BEHAVIOR TO YOUNG CHILDREN, S. Shank, D. Wilson,
Champaign, I11inois, Research Press, 1973

"Helping Children Develop Socially and Emotionally," in EARLY CHILDHOOD
PROGRAMS, A. Butler et al, Columbus, Ohio: Charles.E. Merrill, 1975

"Social Deveiopmeht and Understanding," in THE THREE, FOUR, AND FIVE
YEAR OLD IN A SCHOOL SETTING, G. Pratt-Butler, Columbus, Ohio:
Charles E. Merrill Company, 1975 - ‘

"Underétandfng Feeling in Areas where‘Féelings Are Strong," in THE
NURSERY SCHOOL: A HUMAN RELATIONSHIPS LABORATORY, K. Read, Philadelphia,

'W. B. Saunders Company, 1975 (Rev.) 4

UNDERSTANDING YOUR CHILD: EMOTIONAL AND SOCIAL DEVELOPMENT AND DISABILITIES,
C. Mayer, No. 115, Urbana, I11inois, ERIC/ECE " '

WHO AM 1: THE DEVELOPMENT OF SELF CONCEPT, D. Kiestér, Durham, North
Carolina: Learning Institute of North Carolina, 1973

"Sdcia] Concepts and Behavior," in TEACHERS OF YOUNG CHILDREN, D. Croft
‘and R. Hess, Boston: Houghton Mifflin Company, 1972 '

"Helping Children Develop Socially and Emotionally," in EARLY CHILDHOOD
PROGRAMS, A. Butler et al, Columbus, Ohio: Charles E. Merrill, 1975
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PROMOTING LANGUAGE DEVELOPMENT:

a3
1. .

"RELATING TO LANGUAGE :

CHI%SREN LEARN THE LANGUAGE ARTS, Minneapolis, Burgess Publishing Company,
59

"Communication and’ Literature.“ in THE THREE, FOUR, AND FIVE YEAR OLD IN
A SCHOOL SETTING, G. Pratt-Butler, Columbus, Ohlo Charles E. Merrill

Publishing Company, 1975

HELPING CHILDREN TALK BETTER, C. Van Rlpper, Better Living Booklet,
Chicago, I11inois '

~ HELPING YOUNG CHILDREN DEVELOP LANGUAGE SKILLS, M. Karnes, Arlington,

Vlrg1n1a The Council for Exceptional Children, 1968

"Language Arts," in KIDS' STUFF, I. Forte et al, Nashville, Tennessee
Incentive Publicat1ons, 1969

LANGUAGE MOTIVATING EXPERIENCES FOR YOUNG CHILDREN, Van Nuys, California:
DFA - Publishers, 1968 .

LEARNING TO TALK: A PARENTS' GUIDE TO THE FIRST FIVE YEARS, C.L. Green,

New York, Harper and Brothers Publishing Company, 1960

"Language, Stories and Books," in A CHILD GOES FORTH, B. Taylor, Provo,
Utah: Brigham Young Un1vers1ty Press, 1973 (Rev. )

"Opportunities for Growth in Language Abilities,” in AN ACTIVITIES
HANDBOOK FOR TEACHERS OF YOUNG: CHILDREN -D.. Croft, R. Hess, Boston:
Houghton Mifflin, 1972

"The Young Child and Language," in A CURRICULUM FOR CHILD CARE CENTERS,
C9 ieefeldt Columbus, 0h1o Charles E. Merrill Publishing Company,
197 ’

UNDERSTANDING YOUNG CHILDREN: LANGUAGE DEVELOPMENT AND DISABILITIES, |
C. Mayer, Alaska Treatment Center for Crippled Children and Adu.ts,
No ll7 ERIC/ECE Urbana, Ill1no1s Lo

RELATING T0 LITERATURE

TADVANTURES IN LITERATURE WITH CHILDREN, No 92, Washington, DC Association

for Ch1ldhood Educatlon International

CHILDREN -AND BOOKS, M, Arbuthnot, Ch1cago Scott, “Foreman and Company,
1964" (Rev. ) {

BIBL IOGRAPHY OF BOOKS FOR CHILDREN, Bullet1n No. 37, Washington, DC:
Assoc1at1on for Ch1ldhood Educat1on Internat1onal .

CHILDREN'S STORIES AND HOW TO TELL THEM J. B. Esenwh1n, Spr1ngf1eld,
"~ Massachusetts: "Home Correspondence School, 1917 °

* WHAT BOOKS FOR CHILDREN, F. Josette, New York: Doubleday, Doran &Co, 1937

-10- 930




0 ‘ . ) : ~
12,0.0 PROMOTING INTELLECTUAL DEVELOPMENT

RELATING TO_THE NATURAL ENVIRONMENT:

BITS AND PIECES, Nashington, DC Association of Childhood Education
InternationaT

"Our World," in TEACHING THE PRE-KINDERGARTEN CHILD, B. Vance,
Monterey,  California: Brooks/Cole Publishing Company. 1973

SNIPS AND SNAILS AND WALNUT WHALES, P. Fiarotta, New York Workman
Publishing Company, 1975

"Teacher Planning: . Ideas for Teaching With Nature," in THE IDEA BOX,
‘Washington, DC,: Natfonal Association for the Education of Young

Children, 1973

_WHEN 1 DO, I LEARN, B. Tayior, Provo, Utah: Brigham Young University
Press

RELATING T0 PRE-MATH ACTIVITIES:

{ e °
CREATIVE MATH EXPERIENCES OR THE YOUNG CHILD, I. Forte, J. MacKenzie,
Nashville, Tennessee: ncentive Publications, 1973 ‘ '

S 1.DO AND T UNDERSTAND, J. Wiley, Nuffield Math Project, Newgate Press
 Ltd. . ' ‘

KIDS' STUFF I. Forte et 1, NashviTTe, Tennessee' Iocentive Publications

'~ MATH ACTIVITY CARDS, Young and the Amazing L1fe _Games Theater,
Boston: Houghton Miffﬂin, 1971

"Mathematics,” in TEACHING THE PRE-KINDERGARTEN CHILD, B. Vance, Monterey,
California: Brooks/Cole Pub11sh1ng Company, 1973

RELATING T0 SCIENCE ACTIVITIES:

) GUPPIES, BUBBLES AND VIBRATING- OBJECTS J. McGavack, Jr., and D LaSalle.
. New York: The John Day Company, 1969

KIDS' STUFF, I. Forte et al, Nashville, Tennessee: Inqentive Publications,
1969 . L e

,m- NURSERY AND KINDERGARTEN SCIENCE ACTIVITIES, Jenkintown, Pennsylvan1a,»
Prime Educat1on Company. 1967

SCIENCE EXPERIENCES FOR NURSERY SCHOOL CHILDREN D. Haupt, Washington, DC:
National Assoc1at1on for the Education of Young Children

'SCIENCE EXPERIENCES FOR YOUNG CHILDREN, R. Althouse, c. Ma1n, New York:
Teachers College Press, 1975
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12.0.0 {Lontinued)
RELATING TO SCIENCE ACTIVITIES (Continued)

o SCIENCE. EXPERIENCES FOR YOUNG CHILDREN, V. Carmichael, Los Angeles,
* California,. Southern California Association for the Education of -
Young Children. 1969 ‘

RELATING‘TO OVERALL COGNITIVE GRONTH

A. TEACHER'S GUIDE TO COGNITIVE TASKS FOR THE PRE-SCHOOL CHILD 0
' Cahoon, Provo, Utah: Brigham Young University Press,V19?4

THINKING GOES TO SCHOOL N Furth, N. Wachs, New York: Oiford~Press. ]974

THINKING IS CHILD! s PLAY E. Sharp, E. P. Dutton, 1969
13.0.0 PROMOTING THE CREATIVE ARTS
RELATING TO ART ACTIVITIES:

* AN ACTIVITIES HANDBOOK FOR TEACHERS OF YOUNG CHILDREN Boston: Houghton |
Mafflin, 1972 : .

ART ACTIVITIES FOR THE VERY YOUNG, L. Hoover, WOrcester. Massachusetts
Davis Publications, 1961

MArtistic Experiences for Young‘ChiIdren;" in A CURRICULUM FOR CHILD
CARE CENTERS, C. Seefeldt, Columbus, Ohio: Charles E. MerriII. 1974

IBITS AND PIECES: IMAGINATIVE USES FOR. CHILDREN'S LEARNING, Wash1ngton,
DC, Association for Childhood Education Internat1ona1. 1967 ~

CHILDREN'S DRAwINGS FROM LINES TO PICTURES, B. Biber, New York: Bank ~
Street College, 1962 ,

CREATIVE ACTIVITIES, D. Haupt and K. Osborn, Detro1t M1ch gan: The
Merrill Palmer, SchooI, 1955

ﬁREATIVE ART FOR THE DEVELOPING CHILD, C. Cherry. BeImont California:
Fearon Publishers

ELEMENTARY TEACHERS ARTS AND CRAFTS IDEAS FOR EVERY MONTH OF THE. YEAR,
Re Robb1hs. W. Nyack, New York: Parker Pub11sh1ng Company, 1970

I SAW A PURPLE COW e =~

KIDS' STUFF, I. Forte et al, Nashvilie, Tennessee: Incentive Puincations,
© 1969 - . 4

RECIRES FOR ART AND CRAFT MATERIALS, H. Sattler, Lothrop, Lee and Shepard
Company, New York, 1973 _ .
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| RELATING 10 ART ACTIVITIES: (c(,mnuet)_ . . , |

TEACHING ART :TO CHILDREN B Jefferson, Boston.. All§n and Bacon, 1959

. THE ARTS ACTIVITY CARDS E. Young and the Amazing\LIfe Games Theater ’
Boston: Houghton Nifflin Company, 197]

THE ART OF THE YOUNG CHILD, J. Bland New York Museum of Modern Art,’
1958 _ :

"t THE PLAYGROUP BOOK,- M N1nn and M Porcher

WATER, SAND, AND MYD AS‘PLAY MATERIALS, wash1ngton, DC: ' National
Assoc1at1on for the ,Education of Young Ch1ldren, 1959

RELATING T0 MUSIC: ; N

-
5

AHERICAN FOLK SONGS FOR CHILDREN, New York DOubIeday, 1948

~AT'S FUN TO nEACH CREATIVE MUSIC, M Rosenberg, Play Schools Assoc1at1on,
New York, 1965 - :

1 SAW A PURPLE CON "A. Cole, C. Haas et al, Boston Litile, Braown and
. Company, 1972 ‘ , S

KIDS' STUFF, I. Forte et al, NasthIIe, Tennessee Incentive Publications,f“*
1973 P : .

. “Music, The Universal Language,” in TEACHING THE 'PRE-KINDERGARTEN CHILD,
B. Vance, Monterey, California: Brooks/CoIe Publishing Company. 1973

SONGS TO GRON ON, B. Landeck, New York: -Edward B. Marks Music Corporat1on:
~ ~  Sloane Association, Inc., 1950 ~ > \

" THE FIRESIDE BOOK GF CHILDREN'S SONGS M. Winn (ed.), A M111er, J.- AIcorn,
New _York: Simon and Schuster, 1966

"~ THE . JOY .OF MUSIC: EARLY CHILDHOOD. R. McLaughIin, P. Sohliestett,
Evanston, IIIinois- Summy-Birchard Company, 1967

THIS IS MUSIC FOR;KINDERGARTEN AND NURSERY SCHOOL A McCall, Boston:.
Allyn and Bacon, Incorporated, 1965 . _

* WHAT IS MUSIC FOR YOUNG CHILDREN, E Jones, washington, Dc, Nat1ona1
Association for the Education of Youpg Ch11dren, 1958 ‘

WHAT SHALL WE DO AND ALLEE GALLOO: PLAYSONGS AND SINGING GAMES FOR YOUNG
~ CHILDREN, M. Winn et al,-New York: Harper and Row, 1970

s
)

AR
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13. O 0 (Continued) '
RELATING T0 CREATIVE MOVEMENT

A GUID; TO MOVEMENT Ex PLORATION, L. Hackett, R. Jenson, Peek Publications;
196 . . : .

CHILDREN DISCOVER MUSIC AND DAKCE, New York: -Henry Holt, 1959

COMMUNICATION SKILLS ACTIVITY CARDS E.-Young and the Amazing Life
' Games Theater, Boston, Houghton M1ff11n, 1971

CREATIVE DRAMATICS M Rasmussén, Wash1ngton, DC Association for Childhood
Educat1n Internat1ona1, 1961 ,

"Creat1ve Movement,“ in AN ACTIVITIES HANDBOOKIFOR TEACHERS OF YOUNG
"‘CHILDREN, - D. Croft, R Hess, Boston: Houghton Mifflin Company, 1972

CREATIVE MOVEMENT FOR THE DEVELOPING CHILD, C. Cherry, Belmont, California "
Fearon Publ1shing Company :

CREATIVE RHYTHMIC MOVEMENT FOR CHILDREN, New York: Prentice Hall Inc.)
1954 , R .

, IDEAS FOR CREATIVE CURRICULUM IN THE IDEA BOX,. Washington, DC: National
Association for the Education of Young Ch11dren, 1973 | :

LEARNING THROUGH MOVEMENT, New York: Teacher's College ‘Press, 1963

o

’"Movement The Child's Natural Language," in TEACHING THE PRE-KINDERGARTEN
CHILD, B. Vance, Monterey, California: Brooks/Cole Publishing Company,

1973

"Pre-story Act1v1t1es," in A°CHILD GOES FORTH, B. Taylor. Provo, Utah
Brigham Young Un1vers1ty Press, 1973 s

"The Young Child: *His Oral Language," in THE YOUNG CHILD: HIS ACTIVITIES |
AND MATERIALS, M. Stant, New York: - Prentice Hall, Incorporated, 1972

14.0.0 _RELATIONS WITH ADULTS

RELATIONS WITH PARENTS:

"Accepting Our Respons1b111ty for Working With Parents," in THE NURSERY
SCHOOL: A HUMAN RELATIONSHIPS LABORATORY, K. Re.d, Ph11ade1ph1a
W.B. Saunders Company, 1974 (Rev.) -

PARENTS AND CHILDREN LEARN TOGETHER, K. Taylor, New York: Teachers'
College Press, 1967 . ,

PARENTS AND THE DAY CARE CENTER, T. Adair, E.. Eckstein, New York:
Federat1on of Protestant Welfare Agencies, Incorporated
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14.0.0 (Contirued)

RELATIONS WITH PARENTS: (Continued)

PARENTS ARE NEEDED: SUGGESTIONS-ON PARENT PARTICIPATION IN CHILD DEVELOPMENT
CENTER, Project Head Start, No. 6, Office.of Child Development, .
Department of Heatth, Education ‘and Welfare, 1969

' PARENT INVOLVEMENT: A WORKBOOK OF TRAINING TIPS FOR HEAD START STAFF,
Project Head Start, No. 10A, Office of Child Development, Department
of Health, Education, and WElfare, 1969 .

PARENT PARTICIPATION "IN PRESCHOOL DAY CARE, Monograph No. 5, Atlanta,
Georgia: Southeastern Educa*1ona1 Laboratory, 1971

"Relations Between Parents and Day’ Care Staff," in GUIDE FOR ESTABLISHING
AND OPERATING DAY .CARE CENTERS FOR YOUNG CHILDREN, New York, Child
-Welfare League of America, 1966

"Working With Parents," in A CURRICULUM FOR CHILD CARE-.CENTERS, C. Seefeldt,
Columbus 0h1o' Charles.E. Merrill Publishing Company, 1974

RELATIONS AMONG - STAFF:

"Staff Management,” in NURSERY SCHOOL MANAGEMENT GUIDE, C.-Cherry,
Belmont, California: Fearon Publishing Company, 1973

15.0.0 PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH

RELATING TO PERSONAL CHARACTERISTICS

‘ "The Role of the Teacher," in A CURRICULUM FOR CHILD CARE CENTERS,
- C. Seefeldt, Columbus, Ohio: Charles E. Merrill Company, 1974

“The Role of the Nursery School Teacher,” in NURSERY SCHOOL PORTFOLIO,
J. Kunz, Association for Childhood Education International, Hashington

nc, 1969

"You, the Teacher as a Human Being," in FROM HAND TO HEAD, M. Rudolph
- New York, McGraw Hi1l Book Company, 1973

You and the Child- Care Profess1on,“ in CARING FOR CHILDREN, M. Draper
and H. Draper, Peoria, I11inois: Charles A. Bennett Company, Inc.,

1975 o -

" “Being a Significant Adult. in the Lives of YoUng Children," in GUIDING
YOUNG CHILDREN, V. Hildebrand, New York, The Macmillan .Company, 1975

239
-45-




15. 0 0 (COntinued)
' RELATING T0 PROFESSIONAL GROWTH:
PROFCSSIONAL JOURNALS, MAGAZINES, ETC., RELATED TO THE CHILD CARE FIELD:

“CHILDHOOD 'EDUCATION" ~ Published by Association for Childhood
. - Education International
3615 Wisconsiin Avenue, N.W.
Waghington, DC

"EDUCATING CHILDREN: ' ‘ ,
EARLY AND MIDDLE YEARS" Pub11shed by American Association for
. Elementary-Kindergarten-Nursery Educators
1201 - 16th Street, N.W.

. : o Washington, DC

"HEADSTART NEWSLETTER" :Publiched by Office Of Child Deve]opment;
v, o Department of Health, Education and weﬁfar
P.0. Box 1182 .
- Washington, DC 20201

“VOICE FOR CHILDREN" Published by Day Care and Child Development
‘ ’ Council of America, Inc.
1012 ~ 14th Street, N.W.
Washington, DC 20005

“YOUNG CHILDREN" T Published by National Association for the

. Education of Young Children
" 1834 Connecticut Avenue, N.W.

/"‘m“’"j | Washington, DC 20099

-46-




MANUAL 11T

DIRECTOR CREDENTIAL PROCEDURES

237




0 N OO oW N
lll.ll

CONTENTS
Introduction /
General Procedﬁres for ﬁirectonﬂAssessment
Procedures -for the Candidate: |
Definitions .
List of Coﬁpetency Areas
Competency CheEkTisf
Sample Questions from the Written Exam

List of Refefences

238



INTRODUCTION

o

The 1970's has seen an increasing interest in, and an ever expand1ng need
for early childhood programs. Statistics show that at least one-third of all
children under the age of five in the United States are current]y enrolled in
some type of child care program. With more and more women joining the labor
force each ycar, the necessity for states to make prov1s1ons for various child
care services has greatly increased. Today there is in existence in Nevada

"many different types of programs available which provide some form of child

care -- family child care homes, group child care homes, pre-schools, child
care centers, even 24-hour child care centers. Within each, the need for
competent, caring directors and caregivers is a vital necessity. To meet this
end is a challenge the State of Nevada must face. '

e

The Child Care Services Division of the Department of Human Resourices has
come to reccgnize the need to provide “"quality" child care fac111ttes through-
out the state. In.an attempt to implement this, a set of.assessment procedures
has been drafted which will eventually award a Certificate of Accreditation to

~early childhood facilities and an Early Childhood Credential to directors and

caregivers. The system will be strictly“voluntary in nature. Four different

procedural manuals have been formulated to meet the varying needs -of the diver-

sified child care facilities in the State. A11 assessments include observations
in the facility as well as ora] and written exams; each of thése is based wholely
or in part on specific defined “competencies" or performance standards wiich

have been wade public to all those individuals being assessed.

The procedures for accreditation are ‘as follows:

MANUAL I: CAREGIVEh CREDENTTAL PROCEDURES ‘

A. Reguirements; Individual is actively involved on a regular basis in caring
' for young children between the ages of two to six ycars.

B. Procedures: 1) Observation of the individual's performance in the child care
. facility based on performance sk111s defined in the 15 compe-

tency areas . .

- 2) Administration of an oral 1nterv1ew with quest1ons based on
defined competenc’es

3) Adninistration of a written exam with qJest1ons based on
defined compcteﬁc1es

MANUAL I1: D;RECTOR/CAREGIVER CREDENTTAL PROCEDURES

A. Requircments: - Individual is a director, co- H1rett0r, or ass1stant director
. and also acts as a careq1ver

B. Procedures: 1) Observation.cf the individual's perfermance in the child care
' facility based on perfurmante sk1lls defined in the competency

- areas

2) Adninistration of a written exam based on 16 defined compctoncy
_aress (includes Jicensing reyulations)

3) Aduinistralion of an orsl interview wiith questions based on
defined conpetencies ' )
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MANUAL ITI: DIRECTOR CREDENTIAL PROCEDURES

‘A. Reduirements: Ind1v1dua1 is _acting as a.director of a fac111ty and is
. not normally acting in the capacity of a direct caregiver

B. Procedures: 1) Tour of the fQCility with observations made relating to

‘ . director's-relations with the children and explanations
given relating to: a) Facility philosophy . b)-:Competency
areas A Lo :

g

2) Administration of a written exam based on 16 defined com-
petency areas (1nc1udes licensing regu]atnons)

MANUAL IV: FACILITY ACCREDITATION PROCEDURES

A. Réquirements: 1) Fac111ty-must pass a checklist based on specific
' competency requirements (relating primarily :to physical
facility, equipment and materials)
. ' &
2) Director must be credentialed

3) 'Thirty percent. of the.child/staff ratio as required by
the State.Licensing Regulations, must be credentialed

4) At least one caregiver in a facility must meet the
Caregiver competencies. - In those facilities.where the
director is one of the persons meeting the thirty o
percent personnel requirement, the director will be.
required to pass the D1rector/Careg1ver assessment
procedures

5) There must be at least one credentialed caregiver in
the facility at all times between the hours of 9:00
a.m. and 6:00 p.m.

6) Fac111ty must provide for staff deve]opment on an
ongoing bas1s

7) Facility must provide a written statement of program
philosophy and program goals to each parent upon
enrollment of their child
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\ :
. PROCEDURES FOR THE CANDIDATE

1. Diréctor sﬁbmits a request to the Child "Care Services Division for an

2.

‘assessment.

MANUAL I1I: DIRECTOR CREDENTIAL is mailed to Candidate. Candidate

Candidate submits a réquesf'to the Child Care Services Division to take
the next quarteriy Written Exam. '

~ The Written Exam is ta

" carefully reviews competency areas; references are used in areas where
.. the Candidate feels more work is needed. '

|

ken and succeszuliy passed.

Candidate submits a request to the Child Care Services Division for the
completion of the assessment. . A date is set for the two-member team to

Waiver Form if any of

~ observe and tour the facility with the Director. Candidate submits a

the performance standards are against his/her

personal philosophy regarding the care and education of young children.

facility philosophy in
goals; the facility's
various questions whic
Candidate allows time
of the tour.

'Candidate'guides the team through'the facility explaining the over-all

regard to early childhood education; and program
staff development program. Candidate answers
h the team members ask from.the Competency Checklist.

for further questions to be asked at the completion
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GENERAL PROCEDURES FOR DIRECTOR ASSESSMENT |

1. The assessment of directors is voluntary. - A director who is interested
in receiving accreditation should submit a request to the Child Care
Services Division. (It is a requirement that in order for a facility
to receive accreditation, it must have a credentialed director.)

2. The assessment will be done in a single day by a ‘team of three persons
knowledgeable in the field of early childhood development and education;
the team will be selected by the State Accreditation Task Force and
will be responsible to the Child Care Services Division

3. The assessment will include:

a) A Written Exam based on: ‘1) Licensing Regulations
2) Competency Areas

b) A Competency Check]iét based on:’

1) Observation of Director's relations with the children as defined
in specific competencies '

'2) Director's explanation of specific items expanded on during tour
through the facility.

c) An explanation of the faci1ity's_phi1osophy regarding care and education
of young children, staff development, and program goals. -

4, :The written Exam will be offered quarterly through the Child Care Services
Division. -Passage of the Written Exam will be required before requesting
completion of the assessment.

5. Passage of the assessment will be based on a point system. It will be
required -to pass the Written Exam at a 70% level of accuracy. There
will be a possible 100 points in the exam. The Competency Checklist
- will be scored on the basis of observance of defined competencies and ac-
ceptable responses to the questions asked during the facility tour.
Passage of the Checklist will be at the 70% level. There will be a
possible 100 points on the Checklist. T

2

6. Upon successful completion of the assessment, the Director will be
- awarded a Child Care Services Early Childhood Credential.

7. The Policy Board of the Child Care Services Division will act as a
Boardfof Review if a Candidate wishes to appeal a decision.




'\\ !
. - DEFINITIONS

\\

The fo]]oWin? definitions'are'terms found throughout the manual:

Accreditation - Reference herein to the awarding of a "Certificate of
Accreditation" to a facility. based upon successful
\. -completion of the requirements listed in MANUAL .IV:
' FACILITY ACCREDITATION PROCEDURES The certificate
indicates a high level of quality in the staff, equip-
ment and materials of the facility.

Credential - ;\ference herein to the award made by the Ch11d Care
Services Division to a caregiver, director/caregiver, or
d1re or based upon successful completion of the speci-
fied assessment procedures. The credential indicates
quallty\wn performance and an overall understanding of
early ch11dhood programs

Assessment - Reference hereln to the overall procedure used to

' evaluate the performance and understanding of a
caregiver, d1rector/careg1ver, or director in working
with or d1rect1ng programs for young children. It also
refers to the evaluatlon of facilities with regard to,
"obtaining fac111ty accreditation. T

Competency . Reference herein to the demonstration of an ability to
perform a specified behavior or action under specified
conditions, observable by defined performance standards.

Performance Standards - Reference herein to. the spec1f1ed observable
behaviors 1isted under each competency. These_ behaviors
may be observed in a child care facility or evaluated at
specified level of accuracy in an oral interview or a
written exam.

‘Caregiver - Reference herein to any person whose duties include direct
care, supervision and guidance of ch11dren in a ch11d
care facility.

Director/Caregiver - Reference herein to any person who meets the defini-
tions of both caregiver and d1rector

Director - Reference herein to any person who has responsibility
- for overall direction and management of a child care
facility.

Ch]]d Care Services Division - A State Division within the Nevada Department
of Human Resources




~ DEFINITIONS

The following definitions are specific terms found in the order in which’
_ - they appear in the defined competency areas:

Functional areas - Those areas within the child care environment which meet
B - various developmental needs of- the children and which func-

- tion essentially around one type of activity (e.g., block
area, library area) - ’

T B

Age approprjgfé materials - Those materials bést suited for a child at a given
g . age, providing the child with stimulation and a sense of
accomplishment (e.g., For 3 year olds: large, simple puzzles;

¢ ) picture books with big, bright pictures and short text, etc.)
Transitions g Those period of times which occur when shifting from one
AT - activity to another (e.g., There is a transition perizd be-
| A tween a work session and snack time, etc.)
Developmental - Refers to developing, maturing, growing, expanding, learning,
- etc. . ' o : ’

‘Developmental abilities or tasks - Those abilities which a child at a

. certain age or Tevel of development is expected to be able to
-accomplish based on maturity and the expectations of those
around him. . B

Developmental needs - Those needs of a child at a certain age or level
of development which should be met in order that the natural,
orderly progression of growth takes place i

Developmental areas - Those areas of personality and physical develop-
ment which change through the process of growth and naturation
(i.e., physical/motor area, social/personal area, intellectual/

. cognitive area, etc.) - T '

Curriculum - ~ Those activities or events which center around'a specific
‘ theme or developmental task (e.g., curriculum related to
- developing self concept might involve children drawing life-

size pictures of themselves, making hand prints, medsuring
self, taping voice, etc.)

Mbtor skills - Those skills related to the physical movement of the body

Gross motor - Relating to skills which involve large body movements ]
utilizing the arms, legs, torso, etc. (e.g., walking, climbing,
running, jumping, etc.) ‘

" Fine motor - Relating to skills which involve small body movements and.
) the use of the small muscles of the hand and fingers, foot, ‘x\
toes, etc. (e.g., stringing with beads, drawing with crayons,
) . building with clay, etc.) S

244.
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DEFINITIONS (CONT.)

. - [T . L |
Exceptional child - That child who has sperific problems in various areas or
: .~ who has mastered tasks usually expected of an older child
(e.g., the child with visual, speech, or motor problems)

~ Hygiene - Relating to matters of health and cleanliness :
Nutrients - Foods which supply the basic nutrition needed for physical
S growth and-health maintenance
Caustic - Capable of burning 6r destroying by eating away through

chemical action

' Spontaneous play - That play which occurs “quq;aneously" and naturally when
children are given the freedom to interact with the environ-
ment and/or each other - '

‘Dramatic play - That play in which the child acts out or dramatizes various

situations which are familiar to him; it is a means of re-
1iving and clarifying experiences and thus helps to expand

learning and reduce anxiety (Equipment such as housekeeping
areas, dress ups, dolls, etc., encourages such play)

Open questions - Those questions which are asked in a manner that require

' more than a yes or no answer or a single word answer... .
and for which there are no’ right or wrong answers. Active
thinking on the part of the child must take place. (e.q.,
"What different types of circles can you find in this room?"

. rather than, "Do you see any circles in this room?")

i

'Manipulative toys/materials - Those toys or materials which are capable of
: being built with, taken apart, fitted together, shaped into,
etc., through the use of the small muscles of the fingers

(e.g., tinker toys, puzzles, clay, play dough, etc.)

Positive self concept - A feeling of importance, worth, well-being for one's
’ . self : : - :

Relating to cultural or racial tfaits,)customs, etc.

_ Ethnic background

Those taské which the child is able fo perform for himself

Self-help skills
. (e.g., pouring own juice, hanging up own coat)

\ .
A person who provides an example by carefully and attentively
listening and then responding appropriately if necessary
(e.g., the teacher who 1istens closely to a slowly talking
child and then responds with an immediate reply)

'Listening model

A person who provides an example by using speech appropriate
to the age and language abilities of the listeners (e.g., for
young children an appropriate language-model would be use-of
short, concise, precisely phrased simple sentences)

245
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© ™™ DEFINITIONS, (CONT.) |

v ”

[ " . r'd .
. L. Al A

3

‘Cognitive development - The capacity of an individual to recognize, identify,
oy - - discriminate,-and integrate the features of the world ;
* -around him .(e.g., the task of learning to talk is part of -

the cognitive development of.a child) ' o

- Natural environment - The phystcal land surfaces and air conditions which are .
‘ ' a'part.of the earth and its atmosphere (e.q., mountains, .
plains, rivers, trees, shrubs, flowers, rain, snow, sunshine, ,
etc.) - . s
Sensory . - Relating-to the use of the basic five senses-of the body as: !
- a means of learning (i.e., sense of touch, taste, smell, :
hearing, and seeing) . e T e
Spatial relationships -- Relating to objects and’ their position in space (e.g.,
’ , fitting things together and taking them apait); relating
to obsérving things from:different. viewpoints; relating t
describing and understanding the position of things in re-

X lation to'eéch‘éther”(g;g,, under, above, in front of, etc.)

~,..Classification - . The process of notihg similarities and differeqces ?grouping),
) . . of finding characteristics or attributes of things, and of
_ v . describing objects in %everal_different ways N
. R . » , |° L '( ~ o . ’
Serfation " - .The procgss of comparing items (e.g., which one is,bj?ger);
' - 0of arranging items in order along the same.dimension e.g.,

- which one is the shortest one); and of matching sets of
Ttems with another (e.g,, which one is identical)

Creative arts .- Relatingfto art, music, rhythhic body movement, oral ex- ,
- pression {children's awn Stories, songs, poems,-etc.) and ex-

" ploration of the environment ,

N



COMPETENCY AREAS.
e L

ESTABLISHMENT AND MAINTENANCE OF THE PHYSICAL “ENVIRONMENT
'RELATIONS WITH CHILDREN " E

CLASSROOM MANAGEMENT (DAILY ROUTINES)

PROGRAM PLANNING, OBSERVATION SKILLS

KNOWLEDGE OF NORMAL AND ABNORMAL CHILD DEVELOPMENT
KNOWLEDGE OF BASIC HEALTH AND NUTRITION

KNOWLEDGE OF BASIC SAFETY -

ESTABLISHMENT AND MAINTENANCE OF THE LEARNING ENVIRONMENT:-
UNDERSTANDING THE VALUE OF SPONTANEOUS PLAY

N o0 o' s w
©O o o o o o o o
© ©o o o o o o o

[0 ]

-~

PROMOTING PHYSICAL DEVELOPMENT
PROMOTING EMOTIONAL AND SOCIAL DEVELOPMENT
PROMOTING LANGUAGE DEVELOPMENT - -
PROMOTING INTELLECTUAL DEVELOPMENT
| PROMOTING DEVELOPMENT IN THE CREATIVE ARTS
RELATIONS.WITH ADULTS (PARENTS AND. CO-WORKERS)
PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH
KNOWLEDGE OF THE STATE LICENSING REGULATIONS

© o o o o o o o
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DIRECTQR‘S COMPETENCY CHECKLIST

The following competencies will be either observed or asked of a director
of a facility. The competencies have been drawn from the fifteen competency
areas defined in MANUAL 1: CAREGIVER CREDENTIAL PROCEDURES

1.2.0 Candidate demonstrates an understanding of the purpose of
the overall physical arrangement

1.2.1 Is able to explain why the classrooms have been
divided into certain functional areas

1.3.0 Cand1date supplies materials and equ1pment which are
relevant to the needs of the children within the
facility _

1.3.1 Provides materials whicﬁ are age-appropriate, -
stimulating, and sturdily constructed

1.3.2 Provides materials in sfifficient quantity
to keep all children actively involved
. during work periods and periods of free play

1.3.3 Arranges mater1als“and equipment so that
they are easily accessible to the children

2.1.0 Candidate demonstrates knowledge of the'importance of ;
respecting each child as a unique, worthwhile being

2.1.1 Converses with and listens to each child with -
" respect

2.1.2 Allows each child to comp]ete what the ch11d
is saying before answering -

2.1.3 - Bends or stoops down to converse with each
child on the child's own level

'~ 2.2.0 Candidate demonstrates knowledge of the importance
of interacting frequently with each child

2.2.1 Interacts frequently with the children in
the facility

2.3.0 Candidate demonstrates an understanding of the : ;

importance of providing a warm, accepting emotional
climate

2.3.1 Expresses warmth and positive behaviors such as
frequent smiles, embraces, physical contact

| . 2.3.2 Uses a p]easant,\friehd]y, natural voice

2.3.3 Providés frequent praise and encouragement
for each child :

-11-
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 COMPETENCY CHECKLIST _(Continued)

z |
- 3.1.0 Candidate demonstrates an understanding of the
“importance of consi<tency and regularity for
young children

u_3.1.2 Is able to cite reasons why a -child needs a
- regular schedule : .

3.2.0 Cand1date demonstrates an ability to’ smoothly
handle the daily routine activities pf the fac111ty

3.2.1 Greets each ¢child on arrival with a smile -
and a positive response

- . 3.2.7 Attempts to see that each child receives
' a personal parting on leaving

4.1.1 Cand1date demonstrates ab111ty to plan act1vit1es
for young children

4.1.3 Schedules daily activities so there is a
balance between 1ndoor and outdoor activities

5.3.0 Candidate demonstrates an awareness of the needs of
‘ those children who have special problems or talents

5.3.2 : Is able to cite the behaviors or phys1ca1
' traits which might 1nd1cate a ch11d with
spec1a1 needs .

5.3.3 Is ab]e to explain how a ch11d with Spec1a1
T problems is incorporated into the fac111ty

- 6.1.0 Cand1date demonstrates a basic knowledge of the need
to prov1de and maintain a clean and healthy environment

6.1.1 Provides an overa]] environment which is clean:
and crderly s . .

6.1.2 Makes certain all eating areas and bathroom
areas are kept clean and are sufficiently
< stocked with essentials (soap, tissues, paper
towel, toitet paper, etc.)

6.1.3 Is able»to cite facility procedures for handling
a sick child :

" 6.1.4 " Is able to name some of the early symptoms of
" - illness which young children exhibit

N 12-

/o 249




COMPETENCY CHECKLIST (Continued)

7.1.0 Candidate demonstrates an understanding of the need to

7.2.0

8.1.

9.1

0

.0

prov1de a safe enyironment by taking precautions to
avoid or reduce accidents

7.1.1 Makes sure all exits are free of
obstacles

7.1.2 Keeps the physical environment free of
hazardous conditions ‘

7.1.3 Keeps all toys and learning materials free of
-peeling paint and broken or hazardous parts

7.1.7 Is able to cite facility procedures for a
fire drill '

7.1.8 Is able to?cite facility procedures used in
case of an accident

Candidate demonstrates a knowledge of the hazardous
materials which are frequently found in a child care

facility

7.2.1 Is able to cite materials or toys which are poten-
tially dangerous and can explain why

Candidate demonstrates an understanding of the value of
spontaneous play as an essential 1ngred1ent in the overall
deVelopment of young children

8.1.1 Provides time in both morning and afternoon
sessions when children are allowed to play
freely, selecting at will from those activities
and materials available -

8.1.2 Provides equipment and materials during spon-
taneous play which allows each chilid to explore,
manipulate, or create freely by himself or with
others

8.1.9 Is able to name activities, materials and
equipment which have been made available to the
children during free play and can explain why such

.materials were made available

Candidate demonstrates an awareness of critical im-
portance of gross motor/large muscles exper1ences for

young children

-

9.1.1 Provides a significant segment of time in which
the children can utilize large muscle apparatus
(e.q., jungle gyms, swings, trikes, etc.)

- ~,
Y
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9.2.0

1 9.3.0

10.1.0

10.2.0

10.3.0

'COMPETENCY CHECKLIST (Continued)

Candidate demonstrates an awdreness of the importance of
fine motor/small muscle experiences for young children .

9.2.1 Provides materia]s'and equipment which promote
fine motor development

9.2.2 Keeps all fine motor materials in good order

Cand1date demonstrates an overall understanding of what
gross motor and fine motor activities include and why
they are important

9.3.3 Is able to cite how fine motor and gross motor
' activities are implemented into the various

programs of the facility

Cand1date demonstrates an understanding of the importance
of each child building a strong, positive self-concept

10.1.1 Makes frequent personal comment to the children
(e.g., personal greeting, comment about child's
- clothes, praise over an item made, etc.)

R

10.1.2 Provides a private place at the chifd's‘level
for each child to put his personal belongings
(e.g., cubbies, boxes, shelves, plastic containers,

- etc.)

Candidate demonstrates an understanding of the value of

‘each ch1id developing a strong sense of self reliance

110.2.1 Provides the equipment and materials necessary

to maximize the child's self help skills
(e.g., provides coat hangers at children's level,

sinks at children's level, etc.)

Candidate demonstrates an ability to contribute to the
overall social growth of young children

10.3.1 Explains what type of behavior is necessary
on the part of the adults to promote positive social

growth

10.3.2 Provides equipment and materials which allow
children a means to release their pent-up
emotions

251
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COMPETENCY CHECKLIST (Continued)

10.4.0 Candidate demonstrates understanding of the need to establish
and maintain rules and appropriate discipiinary measures

10.4.1 Sets up and maintains reasdnab]e Timits/rules
which the children understand and accept

10.4.2 Utilizes disciplinary measures consistent w1th
supportive, pos1t1ve development

10.4.3 Explains own personal ph1losophy of guidance and
discipline

11.1.0 Cand1date demonstrates an awareness of the importance
of developing listening skills in young children

11.1.1 Provides a good listening model by allowing each .
child to compiete what he is saying and then
actively respoinding with an appropriate answer

11.2.0 Candidate demonstrates an ability to foster language develop-
ment in young children

11.2.1 Demonstrates recognition and acceptance of the
child's levei of language development, h1s
native language, or his dialect

11.2.2 Provides a continuous language model for
children by using precisely phrased, short
simple sentences

11.2.3 Takes children's own words and uses them as
a foundation upon which to model expanding
language (e.g., takes child's sentence of,
"More milk." and builds it into, "You
want another glass of miik."

11.3.0 Candidate demonstrates an understanding of the importance
of literature experiznces as a source of enriching children's

language experiences

11.3.2 Provides a quiet 1ibrary or reading area’ with books
"which are appropriately selected for the ages and
interests of the children :

12.2.0 Candidate demonstrates an understanding of the .wportance
of sensory enrichment as a nece:zary foundation for all
pther inteilectual development

12.2.1 Provides a variety or sensory materials

252
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12.3.0

12.4.0

13.1.0

- 18.1.0

COMPETENCY CHECKLIST (Continued)

Candidate demonstrates an understanding of the importance

of pre-math experiences for the overall development of

reasoning and problem solving abilities

12.3.3 Provides various two and three dimensional materials
which aid in the development of shape concepts

12.3.4 Provides materials for classification and seriation

(e.g., spindle boxes, sorting boxes)

Candidate demonstrates an understanding that science is
a vital part of a pre-school experience

12.4.1 Provides the material and space for scientific
Tearning experiences to take place

Candidate_demonstrates an awareness of the need for young
children to explore, experiment, and express their ideas
through art, music, creative movement, and creative oral
expressions

13.1.1 Provides art materials to be used on a daily basis
by staff members

13.1.3 Provides materials and equipment for music and
rhythm experiences to take place {e.g., record
player and records, musicai instruments)

Candidate demonstrates an understanding of the importance

.of establishing and maintaining a positive, productive

relationship with the parents
14.1.1 Greets parents Warm]y and with respect

14.1.2 Keeps the parents informed of the activities of the
facility through a bulletin board, notes, phone
. calls, etc.

14.1.3 1s able to explain how the parents are kept informed
of their children's progress _ .

14.1.4" Is able to relate how parents' help or suggestions

have been elicited or incorporated into the
programs of the facility

253
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 COMPETENCY CHECKLIST (Continued)

14.2.0 Candidate demonstrates an understanding of the importance

15.1.0

15.2.0

15.3.0

15.4.0

15.5.0

of maintaining positive, cooperative relations among the
staff of the facility

14.2.). Maintains a cheerful, open, cooperative manner
in working with other staff members

14.2.2  Shows respect for other staff members

14.2.3 Exchanges ideas freely-with other staff members

14.2.4 1Is able to explain why it is important to keep
all staff members informed about plans or, ac-
tivities which would effect the fac111ty or dif-
ferent groups

Candidate demonstrates an overall healthy self-concept
and good sense of self confidence

15.1.1 Maintains self-control and an attitude of
respect for others

15.1.2 Displays a healthy sense of humor

15.1.3 Is able to cite and justify the important
personal characteristics needed by a com-
petent careg1ver

Candidate demonstrates an overall enjoyment of and
liking for young children .

15.2.1 Actively smiles and openly relates to the

‘ children
15.2.2 Appears relaxed and happy in the work

Candidate demonstrates an understahd1ng of the need
for flexibility and patience when working with young

children

15.3.1 Shows flexibility in changihg plans or activities

15.3.2 Displays patience when listening to and working
with young children

Candidate possesses a sufficient amount of physical energy
to keep up with the exacting pace of a child care facility

Candidate demonstrates an awareness and interest in keeping

‘current with the new materials and methods being utilized
+iin the field

15.5.1 Has part1c1pated in in-service training programs;
carries on in- serv1Ce training for the facility

15.5.2 Cites personal efforts used to promote own pro-

fessional growth; provides materials for staff to
grow professionally (e.g., books, journals, magazines)
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16.0.0

KNOWLEDGE OF LICENSING REGULATIONS

- 16.1.0

16.2.0

16.3.0

16.4.0

16,5;0

Candidate demonstrates an understanding of the required facility
policies and procedures

l6;l.l Selects appropriate policies and procedures for reporting
to the 1icensing entity, parents, other agencies and
individuals )

16.1.2 Is able to cite all information required on each child

16.1.3 Selects appropriate procedures for transportation of
- children :

Candidate demonstrates an understanding of the program require-
ments for all facilities

16.2.1 Selects appropriate procedures for positive guidance
16.2.2 Selects required elements of facility programs

Candidate demonstrates knowledge of Director qualifications and
responsibilities .

16.3.1 Submits copy of his/her facility personnel application;
application meets required standards

16.3.2 1Is able to cite.the required Director skills and abilities
Candidate demonstrates knowledge of staffing reguirements
l6.4.l' Is able to cite requirements of facility.employees
16.4.2 Is able to relate licensed capacity to child/staff ratios

Candidate demonstrates knowledge of the children's health, medi -
cation. and nutrition requirements

16.5.1 Is able to cite health requirements for child's admission
- to facility

""16.5.2 Selects appropriate emergency and illness procedures

16.6.0

16.5.3 Selects appropriate feeding and nutrition requirements
16.5.4 Selects appropriate menus'to meet nutrition requirements
16.5. 5' Selects appropriate methods for use of medications

Candidate demonstrates knowledge of env1ronmental health and safety
réquirements

16.6.1 Selects appropriate method for facility inspections

16.6.2 Selects appropriate method(s) for specified sanitation

problems
Zt)U
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16.0.0 KNOWLEDGE OF LICENSING REGULATIONS-----Continued

16.7.0 Candidate demonstrates knowledge of staff health requirements
16.7.1 Is able to cite staff health requirements

16.8.0 Candidate demonstrates knowledge of building life safety
requirements .

16.8.1 Selects appropriate life-safety procedures

16.9.0 Candidate demonstrates'knowledge of general safety require-
ments

16.9.1 Selects appropriate methods for ‘maintaining a safe
environment _

16.10. Candidate demonstrates knowledge of his/her relationship to,
and the responsibilities of Licensing entities

16.10.1 Selects appropriate responses to given situations




WRITTEN EXAM FOR DIRECTOR

Sample Questions

PART I: LICENSING REGULATIONS

16.4.1 If you hire a caregive? under age 18 years, what personal
requirements are made of the caregiver? (Cite four)

PART II: COMPETENCY AREAS

8.1.9 Define the term "spontaneous play" and list four types of
materials which should be available during such time.
4
ANSWER: .Spontaneous play - play which occurs naturally when a
- child or children are given the freedom to interact
with- the environment and each other

Materials which should be available:

e

1. Dramatic play materials
2: Art materials

3. Blocks N

4, Books ‘

-20-
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PROCEDURES FOR SCORING (DIRECTOR)

1. The Written Exam which must be taken in advance must be pasééd by a score
of 70% or better. (70 points out of a possible 100 points)

2. Each 1tem on the Competency Checklist will have a point value of one.
There are 70 items on the checklist. A passing score will be 70% or
setter (49 points out of a possible 70). Items which are observed
must be observed by at least two members of the team. .Items which are
asked must receive a coisensus score with at least two of the three
members agreeing that a positive score should be received.

3. A1l team members must attend a Final Assessment meeting at which time
each item on the Competency Checklist will be reviewed. A consensus
of two members must be.had on each item to receive a score. Passage of
the assessment will be based on a score of 70% or better.

4. Notification of passage or failure of the assessment will be mailed to
~ the Candidate from the Child Care Services Division !




LIST OF REFERENCES ’ .

1.0.0 PHYSICAL ENVIRONMENT
RELATING TO PHYSICAL ARRANGEMENTS:

DESIGNING.IHE CHILD DEVELOPMENT CENTER, Head Start, Department of
. Healtht Education and: Welfare, Nashington, DC: U.S. Government
Printing Office, 1970

HOUSING FOR EARLY CHILDHOOD/EDUCATION, Nashington DC: Association
for Childhood Education International, 1968 .

MAKING PLACES, CHANGING SPACES IN SCHOOLS. AT HOME AND NITHIN OURSELVES.
Fallones Scrapbook, New York: Random House, 1971

PATTERNS FOR DESIGNING CHILDREN S CENTERS, F. Osmon, New York
Educational Facilities Laboratony, 1971

- PLANNING ENVIRONMENTS FOR YOUNG CHILDREN, ‘S. Kritchevsky, Naehington,
DC,‘National Association for the Education of Young Children, 1969

PLANNING PLAYGROUNDS FOR DAY CARE, Atlanta, Georgia: Southea%tern-Day
- Care Project, 1973 , -
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Childhood Education® Internat1ona1 ,
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RELATING TO MATERIALS AND EQUIPMENT
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Health, Education and Welfare, Washington, DC: U.S. Government
Printing Office, 1967 :

BASIC -INDOOR EQUIPMENT, YOUR OUTDOOR ENVIRONMENT, YOUR INDOOR LEARNING °
"ENVIRONMENT, SMALL EQUIPMENT, SUPPLIES AND MATERIALS, Brochures frem
TEXAS GUIDE TO DAY, Austin, Texas: State Department of Welfare

[

CREATING WITH MATERIALS FOR WORK AND PLAY, Bulletin No. 5, Washington,
DC, Associatton for Childhood Education International, 1961

"Developing the Classroom," in DAY CARE, B. Evans .et al, Boston:
‘Beacon Press, 1971 -

LEARNING MATERIALS NOTEBOOK, K. Hewitt, Utah Home Care Enr1chment
Center, 1974 _

- PLAY --~A7CHILDREN'S BUSINESS: A GUIDE TO SELECTION OF TOYS AND GAMES
" Bulletin No. 74, ‘ashington, DC, Association for Childhood Education

International, 1969
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1.0.0 PHYSICAL ENVIRONMENT (CONT.)

PRESCHOOL, GUIDE, Denver, Colorado: Future Homemakers of Colorado, 1970

"Things to Make for Your Room," in TEACHING THE YOUNG CHILD, S. Rounds,
New York: Agathon Press, 1975 '

WORK JOBS, M. Lorton, Menlo Park, California: Addisan-Wessely Publishing
Company, 1972 -

RELATIONS WITH CHILDREN .

. '/s,

2‘0.0

PARENT EFFECTIVENESS, TRAINING T. Gordon, New Yorkg Peter H Nyden,

HOW TO TALK WITH CHILDREN (AND OTHER PEOPLE), G. Della-Piana, New York.
John Wiley and Sons, 1973 .

."Teaching, What Is It?" In PRESCHOOL LEARNING AND TEACHING, C. Landreth,

New, York, Harper and Row Publishers, 1972
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- CHILDHOOD EDUCATION, New York, The Macmillan Company, 19N
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New Jersey, Prentice-Hall, 1967

LIVING WITH CHILDREN, G. Patterson and E. Gu111on, Champalgn, I1linois:
Research Press, 1973 _

"Being a Significant Adult in Children's L1ves," in GUIDING YOUNG
CHILDREN, V. Hildebrand, New York: The Macm111an Company, 1975

-

- Inc., 1974 . -

. "Conversing with ChITdren," in BETNEEN PARENT AND CHILD H. G1nott,

New York, The Macm1]1an Company, 1965
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:3.0.0_CLASSROOM MANAGEMENT .

wchildren's Programs,” in NURSERY SCHOOL MANAGEMENT GUIDE, C. Cherry,
Belmont,-California: Fearon Publishing Company, 1973

GUIDANCE OFATHE YdUNG CHILD, J. Langford_and”H. Rand, New York: dJohn
Wiley and Soms, 1975 o

. GUIDING YOUNG CHILDREN, V. Hildebr:1d, New York, The Macmillan Company,
" 1975 : . , o .

"Helping Children. in Poutine Situations," in THE NURSERY SCHOOL: A - |
HUMAN RELATIONSHIPS LABORATORY, K. Read, Philadelphia: W.B. Saunders -
Company, 1960 s o L

'HOW TO START AND OPERATE A DAY CARE HOME, A. Griffin, Chicago: Henry
Pegnery Company, 1973 °

®planning for Learning,” in GOOD SCHOOLS FOR YOUNG CHILDREN, S. Leeper
et al, New York, Macmillan Publishing Company, 1974

“Routines, Activities and Schedules," in TEXAS GUIDE FOR DAY CARE, Austin,
Texas, State Department of Welfare . -

“Teaching and Learning Strategies,” in CARING FOR CHILDREN, M. Draper
and H. Draper, Peoria, I1linois: Charles A. Bennett Publishing

"~ Company, 1975

. "Thé‘why‘s and Wherefores of Programming,” in THE THREE, FOUR AND FIVE
¥ -~ YEAR OLD IN A SCHOOL SETTING, G. Pratt-Butler, Columbus, Ohio:
- Charles E. Merrill Publishing Company, 1975
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4.0.0 PROGRAM PLANNING, OBSERVATION SKILLS
RELATING TO PROGRAM. PLANNING: |
A.CHILD GOES FORTH: A CURRICULUM GUIDE FOR TEACHERS OF PRESCHOOL _
CHILDREN, B. Taylor, Provo, Utah: Byigham Young University Press,
1964 . ' '
A_PLANNING GUIDE, Chapel Hill Outreach Project, North Carolina, 1972

CHURCH CHILD CARE/DAY CARE: CURRICULUM PLANNING GUIDE

CURRICULUM IDEAS FOR YOUNG CHILDREN, V. Carmichael, Los Angeles: So.
California Association for the Education of Young Children, 1969 -

CURRICULUM IS WHAT HAPPENS: PLANNING IS THE KEY, L. Dittman, Washington,
DC, National Association .for the Education of Young Children,j1970

DAILY PROGRAM I. II, III, Project_Head Start, Office of Child Development,
: Department of Health, Education, and Welfare,® 1969 /

!

Cay Care Center, Salt Lake City, Utah

“Program Planning and Evaluating," in INTRODUCTION TO EARLY CHILDHOOD
EDUCATION, V. Hildebrand, New York: The Macmillan Company, 1971

- DEVELOPMENTAL CURRICULUM: A TOTAL A7 ROACH, L. McSpadden, Head.Start

| “Sample Developmental Units," in CARING FOR CHILDREN, M. DRAPER, Peoria,
ITlinois: Charles C. Bennett Company, 1975 f

OBSERVING AND RECORDING SKILLS:

DEVELOPING OBSERVATION SKILLS, C. Cartwright, New York: McGraw Hill
Book Company, 1974 5

EVALUATING CHILDREN'S PROGRESS: A RATING SCALE -FOR CHILDREN\IN DAY

{ CARE, Southeastern Day Care Project, Washinaton, DC: Day |Care and
Child Development Council, 1973 _ \

v : ” v \
EVALUATING PERFORMANCE AND PROGRESS, Project Head Start, Department of
Health, Education and Welfare, Washington, DC: U.S. Government
Printing Office, 1969 , S

HOW TG DEFINE, OBSERVE AND'hECORD BEHAVIC#, 4. Hecksr, G. Adams,\Utah
State University, Provﬁ; Utah, 1974 ,

OBSERVING AND-RECORDING THE BEHAVIOR OF 7OUNG CHILDREN, D. Cohen.. iew

- York: TeacharsCollegel Press, 1967 \

\

"Record Keeping and Planning," in TEACKING THE YOUNG CHILD, S. Rnuﬁgs,
New York: Agathon Press, 1975 ' -\

TECHNIQUES FOR OBSERVING NORMAL CHILD BEHAVIOR, N. Carbonara, University
of Pittsburgh Prass, 1961 \
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5 0. 0 NORMAL AND ABNORMAL CHILU DEVELOPMENT

RELATING TO NORMAL CHILD DcVELOPME&}\
- A CHILD GROWS UP, C. Peterson, New York. Alfred Publishing Company, 1974

CHILDHOOD AND ADOLESCENSE, J. Church and J. Stone, New York: Random
House, 1973 :

INFANT AND CHfLD IN THE CULTURE OFITODAY, A. Gesell, New York: Harper
and Brothers, 1943

LEARNING ABOUT CHILDREN, R. Shuey and E. Young, Pn11ade1ph1a, Pa.:
Lippincott, 1969

THE CHILDREN, G. LeFranco1s, Belmont, California: Wasdworth Publishing
Company, 1974 : ‘

THE MAGIC YEARS, S. Fraiberg, Charles Scribrer and Sons, New York, 1959
RELATING TO ABNORMAL CHILD DEVELOPMENT:

CHILDREN WITH SPECIAL PROBLEMS: A MANUAL FOR DAY CARE OPERATORS,
Greater Minneapolic Day Care Association, Day Care and Child
Development Council, 1972

"PROVIDING FOR CHILDREN WHO NEED UNIQUELY DIFFERNENT SERVICES," in
" GOOD SCHOOLS FOR YOUNG CHILDREN, S. Leener et al, New York, “he
Macmilian Company, 1974 _

- SERVING CHILDREN WITH SPECIAL NEEDS, Office of Child Development,
Department of Health, Education and Welfare, 1972

SUNDERSTANDING YOUNG CHILDREN: THE HANDICAPPED CHILD IN THE NORMAL
PRESCHOOL CLASS," C. Mayer, Urbana, I1linois: ERIC/ECE, # 114 /

"UNDERSTANDING YOUNG CHILDREN: LEARNING DEVELOPMENT AND LEARNING
DISABILITIES, C. Mayer, Urbana, I11inois: ERIC/ECE, #116



6.0.0 BASIC HEALTH AND NUTRITION o g o
RELATING TO- HEALTH: . o

\

CHILDREN IN DAY CARE WITH FOCUS ON HEALTH, U.S. Department of Health
~ Education and Welfare, Washington, DC, 1967. -

FIRST AID MANUAL American Medical Association; Chicago, I1Tinois, 1971

. HEALTH SERVICES, Day Care Series, A.F. North, Jr., U.S. Department of
Health, Education, and Welfare, Washington, DC

'ﬁMin.m1z1ng Illness and Accident,” GUIDE FO® TEXAS DAY CARE, Austin,
Texas, State Department of welfare

MUMMY, I DON'F, FEEL WELL: A PICTORIAL GUIDE TO COMMON CHILDHOOD
ILLNESSES G. Vaughn, London: Sir Joseph Causton and Sons, LTD, 1970

NURSERY SCHOOL MANAGEMENT GUIDE, "Health," C. Cherry, Belmont, CaI1forn1a
Fearon, 1973 _

PROGRAMS FOR INFANTS AND YOUNG CHILDREN: PART III HEALTH, Washington,
DC, The Appalachian Regional Commission, 1970

SUMMARY OF COMMUNICABLE DISEASES COMMON AMONG CHILDREN, State Department
of Health, Austin, Texas , o , ,

RELATING TO NUTRITION:

CREATIVE FOOD EXPERIENCES FOR CHILDREN M. Goodwin and G. Pollen,
Washington, DC, Center for: Scwence in the Public Interest, 1974

FEEDING YOUNG CHILDREN, Gu1de for Texas Day Care, Aust1n, Texas State
Department of Welfare (

FEEDING LITTLE FOLKS, National Dairy Council, E. McEnery, Chicago,
I1Tinois, 1969

FOOD BEFORE SIX, National Dairy Council, Chicago, I11inois, 1974

FOOD FACTS AND FUN FOR CHILDREN F. Barber and C. Murdock, Salt Lake
Utah: Randers Publishing Company, 1972

FOOD FOR CHILDREN: IN PRESCHOOL CENTERS, IN SUMMER PROGRAMS, Consumer and
Marketing Service, U.S. Department of Agriculture, Washington, DC, 1969

FOOD FOR GROUPS OF YOUNG CHILDREN CARED FOR DURING THE DAY, M. Hillie and”
D. He]en, Department of Health Education and Ne]fare Washington, DC, 1969

NUTRITION: BETTER EATING FOR A HEAD START (#3), NUTRITION. STAFF TRAINING
(#3D), NUTRITION: EDUCATION FOR YOUNG CHILDREN (#3F), Head Start, -
Department of Health, Education, and Welfare, Washington, DC, 1969

PROGRAMS FOR INFANTS AND YOUNG CHILDREN, PART III, NUTRITION, Appa]ach1an
Regional Commission, Washington, DC, 1970
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7.0.0 BASIC SAFETY

A GUIDE FOR TEACHING POISON PREVENTION IN XINDERGARTENS AND PRIMARY
GRADES, Washington, DC: - U.S. Departmer.: of Health, Education and
Helfare, Division of Accident Prevent1on, 1965

FIRST AID MANUAL American Medical Association;, Chicago, I11inois, 1971:
FROM HAND TO HEAD, M Rudolph, Webster Division, McGraw-H111 ‘New York, 1973

"Health and Safety,” in TEACHING THE PREKINDERGARTEN CHILD, INSTRUCTIONAL
'DESIGN AND CURRICULUM, B. Vance, Monterey, California: Brooks/Cole
Publishing Company, 19’3 _ .

"Health and Safety," in A CURRICULUM FOR CHILD CARE CENTERS, C. Seefeldt,
Columbus, Ohio, Charles E. Merrill, 1974 ,

~ MINIMIZING ILLNESS AND ACCIDENT, Texas Department of Public Welfare,
Austin, Texas

"Protecting Your Children in Case of Fire," Gu1de for Texas Day Care,
State Department of Welfare, Austin, Texas

"Safety," in NURSERY SCHOOL MANAGEMENT GUIDE, C. Cherry, Be]mont California,
Fearon, 1973 .

8.0.0 SPONTANEOUS PLAY

ALL IN PLAY, R. M. Shoemaker, New York: Play Schools Association, 1958
CHILDREN'S PLAY, INDOORS AND OUT, New York, E. P. Dutton and Company, 1935

DEVELOPMENTAL CURRICULUM, "VALUES OF PLAY," L. McSpadden, Head Start Day
Care Center, Salt Lake City, Utah

LET'S PLAY OUTDOORS, K. Baker, Washington, DC: Nation%] Association for
the Education of Young Children, 1966 )

PLAY AS LEARNING, C. Baldwin, H. Bayer, Cornell Extension Bulletin
No. 1155, Ithaca, New York: Cornell Un1vers1ty Press, 1967

PLAY AS A LEARNING MEDIUM, D: Sponseller (ed. ), Washington, DC, Nat1ona1
Association for the Education of Young Children, 19{4 »

PLAY -- rHILDREN S BUSINESS, wash1ngton, DC: Assoc1at1on for Childhood
EdJC tion International, 1963 : . :

PLAY: THE CHILD.STRIVES TOWARD SF' F-REALIZATION, Washington, OC, National
. Association for the Educat1on vi Young Children, 13971

“The Play of the Young Ch11d " C. Seefe]dt Columbus, 0h1o Charles E.
Merrill, 1974

UNDERSTANDING CHILDREN'S -PLAY, R. HARTLEY, New York: Columbia University
Press, 1957 )
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2.0.0 _PROMOTING PHYSICAL DEVELJPMENT

ACTIVE LEARNING, B. Cratty, Englewood CIiffé, New Jersey: . Prentice-
~ Hall, 197 ' _

?B1g Muscle Builders® and "Manual Dexterity," in LAUNCHE, M. Platts,

Michigan: Edvcattonal Services, Inc., 1972
e - \ -

"Guiding Play and Physical Activity," in NURSERY- KINDERGARTEN EDUCATION
J. Levitt, New York: McGraw Hi1l Book Company, 1958

"Helping Children Develop Perceptual and Motor Skills," in EARLY
CHILDHOOD PROGRAMS, A. Butler et a],.Cqumbus, Ohio, Charles E.
Merrill, 1975 ‘

- IMPROVING MOTOR-PERCEPTUAL SKILLS, Portland Public Schools, Northwest
Reg1ona1 Laboratory

"Learn1ng Activities in the Outdoors," in INTRODUCTION TO EARLY CHILDHOOD
ACTIVITY, B. Hildebrand, New York: The Macmillan Company, 1971 .

LET'S PLAY OUTDOORS,-washington, DC: Natior:al Association for the
Education of Young Children, 1966

PLAY WITH A PURPOSE M. Henderson M. Elliot, J. LaBerge New York:
Harper and Row, 1966

2

10.0.0 PROMOTING EMOTIONAL AND SOCIAL DEVELOPMENT,

A GUIDE TO DISCIPLINE, J. Galambos, Washington, DC: National Association
for the Education,of Young Children, 1969 I

"Discipline,"” in CARING FOR CHILDREN, M. Draper and %. Draper, Peoria,
I11inois: Charles A Bennett Pub11sh1ng Company, 1273

"Guiding the Young Child," in CHILD CARE AND DEVELOPMEAT CAREERS State
of Minnesot, Department of Home Economics, 1971

GUIDING YOUNG CHILDREN, V. Hildebrand, New York: Macmillan Publishing
Company, 1975 _

I CAN DO IT, Project Enlightenment, North Carolina, 1973
PARENTS ARE TEACHERS, W. Becker, Champaign, I11inois: Research Press, 1971

"Me Experiences," in A YOUNG CHILD EXPERIENCES; S. Kaplan et al, Pacific
Palisades, ‘California: Goodyear Publishing Company, 1975

"Social Development and Understanding," in THE THREE, FOUR AND FIVE
YEAR OLD IN THE SCHOOL SETTING, G. Pratt-Butler, Columbus, Ohio:
Merrill Company, 1975-




10:0.0 (Continued)

SOCIAL ACTIVITIES CARDS, E. Young and.the Amazing Life Games Theater,
Boston, Houghton Mifflin, 1971

TEACHING SOCIAL-BEHAVIOR TO YOUNG CHILDREN, S. Shank, D. Wilson,
- Champaign, I1Tinois, Research Press, 1973

"Helping Children Develop Socially and Emotionally," in EARLY CHILDHOOD.
PROGRAMS, A. Butler et al, Columbus, Ohio: - Charles E. Merrill, 1975

"Social Development and‘Understahdihg," in THE THREE, FOUR, AND FIVE
YEAR OLD IN A SCHOOL SETTING, G. Pratt-Butler, Columbus, ‘Ohio:
Charles E. Merrill Company, 1975 ‘

”Understanding Feeling in Areas Where Feelings Are Strong," in THE
NURSERY SCHOOL: A HUMAN RELATIONSHIPS LABORATORY, K. Read, Philadelphia,
W. B. Saunders Company, 1975 (Rev.) : :

UNDERSTANDING YOUR CHILD: EMOTIONAL AND SOCIAL DEVELOPMENT AND DISABILITIES,
C. Mayer, No. 115, Urbana, I11inois, ERIC/ECE '

WHO AM I: THE DEVELOPMENT OF SELF CONCEPT, D. Kiester, Durham, North |
Carolina: Learning Institute of North Carolina, 1973

"Social Concepts and Behawior," in TEACHERS OF YOUNG CHILDREN, D. Croft
and R. Hess, Boston: Houghton Mifflin Company, 1972 _

'"Helping Children Develop Socially and Emotiona]ly;" in EARLY CHILDHOOD
PROGRAMS, A. Butler et al, Columbus, Ohio: Charles E.'Merrill, 1975
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11.0.0 PRDMOTING LANGUAGE DEVELOPMENT
RELATING TO LANGUAGE:

CHILDREN LEARN THE LANGUAGE’ ARTS M1nneapolis, Burgess Publishing Company.'
1959

"Communication and Literature," in THE THREE, FOUR, AND FIVE YEAR OLD IN
A SCHOOL SETTING, G. Pratt-Butler, Columbus, Ohio: Charles E. M ~il11-
Publishing Company, 1975 o ,

HELPING CHILDREN TALK BETTER, 'C. Van Ripper, Better Living Booklet,
Ch1cago, IMlinois

HELPING YOUNG CHILDREN DEVELOP LANGUAGE SKILLS M. Karnes, Arlington,
Virginia: The Council for Exceptional Children, 1968

"Language Arts," in KIDS' STUFF. I. Forte et al, Nashville, Tennessee:
Incentive Publications, 1969 - _

LANGUAGE MOTIVATING EXPERIENCES FOR YOUNG CHILDREN, Van Nuys, California:
. DFA Publishers, 1968 . ;

LEARNING TO TALK: -A PARENTS' GUIDE TO THE FIRST FiVE YEARS C.L. Green,
New York, Harper and Brothers Publ1sh1ng Company, 1960 ‘

"Language, Stories and Books," in A CHILD GOES FORTH, B. Taylor, Provo,
~Utah: Brigham Young Un1ver51ty Press, 1973 (Rev. )

"Opportunities for Growth in Language Abilities," in AN ACTIVITIES .
HANDBOOK FOR TEACHERS OF YOUNG CHILDREN, D. Croft, R. Hess, Boston:
Houghton M1ffl1n, 1972

"The Young Child and Language,” in A CURRICULUM FOR CHILD CARE CENTERS,
C. Seefeldt, Columbus, Ohio: Charles E. Merrill Publishing Company,
1974 ‘ o

| UNDERSTANPRING YOUNG CHILDREN: LANGUAGE DEVELOPMENT AND DISABILITIES,
C. Mayer, Alaska Treatment Center for Crippled Children and Adults,
No 117, ERIC/ECE, Urbana, ITlinois

'RELATING TO LITERATURE:

ADVANTURES. JIN LITERATURE ‘WITH CHILDREN, No 92, Washington, DC, Association
for Ch1lﬁhood Educat1on Internat1onal

'CHILDREN AND BOOKS, M. Arbuthnot Ch1cago Scott, Foremah'and Company,
1964 (Rev.)

BIBLIOGRAPHY OF BOOKS FOR CHILDREN, Bullet1n No. 37, wash1ngton DC:
Association for Childhood Education Internat1onal

CHILDREN S STORIES AND HOW TO TELL THEM, J. B. Esenwh1n, Spr1ngf1eld
Massachusetts: Home Correspondence School, 1917

WHAT BOOKS "FOR CHILDREN, F. Josette, New York: Doubleday, Doran &Co, 1937
208 ~




12.0.0 PROMOTING INTELLECTUAL DEVELOPMENT
RELATING TO THE NATURAL ENVIRONMENT:

BITS AND PIECES, washington, DC: Associat1on of Childhood Educat1on
Internationa]

"Our World," in TEACHING THE.PRE-KINDERGARTEN‘CHILD, B. Vance,
Monterey, California- Brooks/Cole Publishing Company, 1973

SNIPS AND SNAILS AND WALNUT NHALES P. F1arotta New York Workman
Pub11sh1ng Company. 1975

"Teacher PTann1ng Ideas for Teach1ng With Nature," in THE IDEA BOX,
Washington, DC, National Association for the Education of Young
Children, 1973

WHEN I DO, I LEARN, B. Taylor, Provo, Utah: Brigham Young University
Press

RELATING TO PRE-MATH ACTIVITIES - -

CREATIVE MATH EXPERIENCES FOR THE YOUNG CHILD, I. Forte, J. MacKenz1e,
Nashville, Tennessee: Incentive Pub11cat1ons, 1973

I DO AND I UNbERSTAND, J. N1Tey, Nuffield Math Project, Newgate Press
Ltd.

KIDS' STUFF, I. Forte et al, Nashvi]le, Tennessee: Incentive PubTications

MATH ACTIVITY CARDS' Young and the Amazing L1fe Games Theater,
Boston- Houqhoon M1ff11n, 1971 ; _

"Matzema jcs," in TEACHING THE PRE- KINDERGARTEN CHILD, B. Vance, Monterey,
c-tifornia:  Brooks/Cole Publishing Company, 1973

~ _LATING TO SCIENCE ACTIVITIES:

GUPPIES, BUBBLES AND VIBRATING OBJECTS, J. McGavack Jr., and D. LaSaTIe,
New York The John Day Company, 1969

v

: KIDS' STUFF, I. Forte et aI Nashv1TIe, Tennessee:” Incentive Publications,
o 1969 N : . :

NURSERY 2ND KINDERGARTEN SCIENCE ACTIVITIES, Jenk1ntown, ‘Pennsylvania,
Prime Education Company. 1967

SCIENCE EXPERIENCES FOR NURSERY SCHOOL CHILDREN, D. Haupt, Washington, DC:
National Association-for the Education of Young Children

SCIENCE EXPERIENCES FOR YOUNG CHILDREN, R. Althouse, C. Ma1n, New York:
Teachers CoTIege Press, 1975
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12.0.0 {ontinued)
RELATING TO SCIENCE ACTIVITIES (Continued)

-SCIENCE EXPERIENCES FOR YOUNG CHILDREN V. Canm1chael Los Angeles,
Californ1a, Southern California Assoc1at1on for the Education of
Young Children, 1969

}.RELATING TO OVERALL COGNITIVE GROWTH:

A. TEACHER'S GUIDE TO €OGNITIVE TASKS FOR THE PRE-SCHOOL CHILD, 0
Cahoon, Provo, Utah: Er1gham Young University Press, 1974

THINKING GOES TO:SCHOOL, N. Furth, N.'Hachs, New York: Oxford Press, 1974
THINKING IS CHILD'S PLAY, E. Sharg, E. P. Dutton, 1969 ,
13.0.0 PROMOTING THE CREATIVE ARTS

RELATING TO ART ACTIVITIES'

B8N ACTIVITIES HANDBOOK FOR TEACHERS OF YOUNG CHILDREN, Boston: “Houghton
Mafflin, 1972 .

ART ACTIVITIES FOR THE VERY YOUNG, L. Hoover, Worcester, Massachusetts
Davis Publications, 1961 :

{

"Artistic Experiences for Young Ch11dren," in A CURRICULUM FOR CHILD
CARE CENTERS, C. Seefeldt Columbus, Ohio: Charles E. Merrill, 1974

BITS AND PIECES: IMAGINATIVE USES FOR CHILDREN'S LEARNING, Washington, .
DC, Association for Ch11dhood Educat1on International, 1967

CHILDREN'S DRAWINGS FROM LINES TO PICTURES, B. Biber, New York Bank
Street College, 1962

CREATIVE ACTIVITIES, D. Haupt and K. Osborn, Detro1t M1chigan The
Me»rill Paimer School, 1955

CREATIVE ART. FOR THE DEVELOPING CHILD, C. Cherry, Belmont, Ca11forn1a
Fearon Pub11shers

ELEMENTARY TEACHERS ARTS AND CRAFTS IDEAS FOR EVERY MONTH OF THE YEAR
I. Robbins, W. Nyack, New York: Parker Publishing Company, 1970

1 SAW A'PURPLE COM

KIDS' 'STUFF, I. Forte et aI, Nashville, . Tennessee: Incentive Publications,
1969

RECIPES FOR ART AND CRAFT MATERIALS H. Sattler, Lothrop, Lee and Shepard
- Company, New York, ]973 .
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13.0.0 ‘(Continued)

a

v

'RELATING TO ART ACTIVITIES: (Continued)

TEACHING ART T0 CHILDREN B. Jefferson, Dosfon° Allyn and Bacon, 1959
THE ARTS ACTIVITY CARDS E. Young and the Amazing Life Games Theater

“Boston: Houghton Mifflin Company, 1971 L
- THE ART OF THE YOUNG CHILD, J. Bland, New York: Museum of Modern Art,

1958
THE PLAYGROUP BOOK, M. Winn and M. Porcher
WATER, SAND, AND MUD AS PLAY MATERIALS, Washington, DC: National

-Association.for the Education of Young Children, 1959

RELATING TO MUSIC:

AMERICAN FOLK SONGS FOR CHILDREN, New York: Doubleday, 1948

IT'S FUN TO TEACH CREATIVE MUSIC, M. Rosenberg, Play Schools Assoc1at1on,
New York, 1965 .

I SAN A PURPLE COW, A. Cole, C. Haas et a1 Boston: Little, Brown and
Company, 1972 .

KIDS' STUFF, I. Forte et al NashVilIe, Tennessee:E‘Incentive'Puincations,
1973 ' . :

‘"Mus1c, The Universal Language,” 1in TEACHING THE PRE-KINDERGARTEN CHILD,

B. Vance, Monterey, California: Brooks/CoIe Publishing Company, 1973

SONGS TO GROW ON, B. Landeck, New York: Edward B. Marks_Mus1c Corporat1on:
Sloane Assoc1at1on, Inc., 1950

THE FIRESIDE BOOK OF CHILDREN'S SONGS, M Winn (ed.), A M111er, J. Alcorn,
New York: Simon and Schuster, 1966 d

" THE JOY OF MUSiC: EARLY CHILDHOOD, R. McLaughlin, P. Sch11estett,

Evanston, I'linois; Summy-B1rchard Company, 1967

THIS IS MUSIC FOR KINDERGARTEN AND NURSERY SCHOOL, A McCaII Boston:
- Allyn and Bacon, Incorporated, 1965

WHAT IS MUSIC FOR YOUNG CHILDREN, E. Jones, Wash1ngton, DC, Nat1ona1
Association for the Education of Young Ch11dren, 1958

WHAT SHALL WE DO AND ALLEE GALLOO: PLAYSONGS AND SINGING,GAMES FOR YDUNG
CHILDREN, M. Winn et al, New York: Harper and Row, I970



 13.0.0 (Continued)
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14.0.0

\

RELATING TO CREATIVE MOVEMENT |

A GUIDE TO MOVEMENT;EXPLQRATION%‘L. Hackett, R. Jenson, Peek Publications,
1967 ) @ ‘ ’ .

CHILDREN DISCOVER MUSIC AND oAncéx New York: Henry Holt, 1959

COMMUNICATION SKILLS ACTIVITY CARDS, E. Young and the Amazing'Life
Games Theater, Boston, Houghton Mifflin, 1971

CREATIVE DRAMATICS, M. Rasmussen, Washington, DC, Association for Childhood
Educatin International, 1961 ! _ — o

"Creative Movement,” in AN ACTIVITIES|HANDBOOK FOR TEACHERS OF YOUNG
CHILDREN, D. Croft, R. Hess, Boston: Houghton Mifflin Company, 1972

CREATIVE MOVEMENT FOR THE DEVELOPING ngLD, C. Cherry, Belmont, California
Fearon' Publishing: Company R _

CREATIVE RHYTHMIC MOVEMENT FOR CHILDREN,\New York: Prentice Hall Inc.;
1954 . \

S - , |
IDEAS FOR CREATIVE CURRICULUM IN THE IDEA BOX, Washington, DC: National -
Association for the<Bducation. of Young Children, 1973

LEARNING THROUGH MOVEMENT, New York: Teacher's College Press, 1963

"Movement: The Child's Natural'Language;" in TEACHING THE PRE-KINDERGARTEN
CHILD, B. Vance, Monterey, California: Brooks/Cole Publishing Company,
1973 : . ) D

"Pre-story Activities," in A CHILD GOES FORTH, B. Taylor, Provo, Utah:
Brigham,Young University Press, 1973 .. '\

“The Young Child: His Oral tangdagem"-jn THE YOUNG CHILD: HIS ACTIVITIES
'AND MATERIALS, M. Stant, New York: Prentice Hall, Incorporated, 1972

RELATIONS WITH ADULTS A v
. 4 . © \
RELATIONS WITH PARENTS: x ' ;

"Accepting Our Resbonsibility for Working With Parents," in THE NURSERY
SCHOOL: A HUMAN RELATIONSHIPS LABORATORY, K. Read, Philadelphia: . |
W.B. Saunders Company, 1974 (Rev.) .

PARENTS AND CHILDREN LEARN TOGETHER, K. Taylor, New York: Teachers'
College Press, 1967 . ‘ »

PARENTS, AND THE DAY CARE -CENTER, T. Adair, E. Eckstein, New York:
Federation of Protestant Welfare Agencies, Incorporated
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. 14. 0 0 (Cont1nued)
RELATIONS WITH PARENTS: (antinued) ' -

PARENTS ARE NEEDED: SUGGESTIONS ON PARENT PARTICIPATION IN CHILD DEVELOPMENT
CENTER, Project Head Start, No. 6, Office of Child Development, ,
Department of Health, Education and Welfare, 1969

PARENT INVOLVEMENT: A WORKBOOK OF TRAINING TIPS FOR HEAD START STAFF,
Project Head Start, No. 10A, Office of Child Development, Department
of Health, Education, and WElfare, 1969

PARENT PARTICIPATION IN PRESCHOOL DAY CARE, Monograph No. 5, Atlanta,
Georg1a ~Southeastern Educational Laboratory, 1971

"Relations Between Parents and Day Care Staff," in GUIDE FOR ESTABLISHING
AND OPERATING DAY CARE CENTERS FOR YOUNG CHILDREN; New York,. Child
Welfare League of Amer1ca, 1966 .

~ "Working With Parents," in A CURRICULUM FOR CHILD CARE CENTERS, C. Seefeldt,
Columbus, 0hio- Charles E. Merrill Publishing Company, 1974

RELATIONS AMONG STAFF

"Staff Management f’1n NURSERY SCHOOL MANAGEMENT GUIDE, C. Cherry,
Belmont, CaIIforn1a Fearon Publishing Company, 1973

15.0.0 PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH

RELATING TO PERSONAL CHARACTERISTICS:

"The Role of the Teacher,” in A CURRICULUM FOR CHILD CARE CENTERS, .
_C. Seefeldt, Columbus, Ohio: Charles E. MerriII Company, 1974

" "The Role of the Nursery School Teacher," in NURSERY SCHOOL PORTFOLIO,
J. Kunz, Association for Childhood Education International, wash1ngton
DC, 1969 . , | - AN

"You, the Teacher as a Human Being," in FROM HAND TO HEAD, M. RUdoIbh,
New York, McGraw Hi11 Book Company, 1973

.You and the Child Care Profession," in CARING FOR CHILDREN, M. Draper ‘
" and H. Draper, Peoria, I11inois: Charles A. Bennett Company, Inc.,

1975

'A“Be1ng a S1gn1f1cant Adult in the Lives of Young Ch11dren," in GUIDING
YOUNG CHILDREN V. Hildebrand, New sork The Macm111an Company, 1975

\
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15.0.0 (Continued) | )
' RELATING TO PROFESSIONAL GROWTH: _

PquESSIONAL JOURNALS MAGAZINES, ETC., RELATED TO THE CHILD CARE FIELD

"CHILDHOOD EDUCATION" Publlshed by.As$oc1at1on for Ch11dhood

' Education International - .
3615 Wisconsin Avenue, N—N
Nashington, DC -

/ "EDUCAT ING" CHILDREN: L - S
" EARLY AND MIDDLE YEARS" Publlshed by Amer1Can Association. for :
Elementary-Kindergarten-Nursery Educators

1201 - 16th Street, N. N

_ Nashlngton, DC - o
"HEADSTART NEWSLETTER" " Published by Office of Child Developrent
o ’ Department of Health, Educat1on and Welfare
P.0. Box 1182

Washington, DC 202017 .

Council of America, Inc.
1012 - 14th Street, N.W.
Hashington, nC 20005

"VOICE FOR CHILDREN" . Published by Day Care and Ch11d Development

"YOUNG CHILDREN" _ Published by National Assoéiatlon for the
i Education of Young Children,
T < . 1834 Connecticut Avenue, N.W. =
~ _ : Washington, DC 20009 - x
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FACILITY ACCREDITATION
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GENERAL PROCEDURES FOR FACILITY ACCREDITATION

i

A11 facilities may app?y for facility accreditation. The process

is entirely vo? ~~y. A request for assessment should be made
to the Child C rvices Division.
A two-member t. com the Child Care Services Division will

“make the .assessment wh1ch should last two to three hours in

durat1on
The director of the facility is required to be credentialed. The?
director may apply for either the Director Assessment or the

Director/Caregiver Assessment.

i

Thirty percent of the required staff as defined in the ch1ld/
staff ratio requirements in the .State Licensing Regulations
will need to be credentialed.

At ieast one caregiver in a facility must meet the caregiver
competencies as defined in MANUAL I: CAREGIVER'CREDENTIAL
PROCEDURES. 1In those facilities where the director is the
one person meeting the thirty percent staff requirements, the
director will be requ1red to pass the Director/Caregiver
Assessment. '

‘There =ust be at least one credentialed caregiver in‘the

facilicy at all times between the hours of 9:00 am and 6:00 pm
This is not required dur1ng the night time hours

Facility must meet all licensing requ1rgments as defined in
the State Licensing Regulations. . . .

Facility must pass a "Competency Checklist" based on reduire;
ments cited in the 15 competency areas. These are specifically
related to the physical environment, equipment and materials.

Facility must provide a written statement of program philosophy
and program goals to all.parents upon enrollment of a child.

Facility must provide evidence in the form of a brief outline
of -an on-going staf7 development program.

When all of the above requirements have been met, the facility
will be awarded a "Certificate of Accreditation" and the
facility can be duly advertised as. "Accredited."

A Certificate of Accreditation will be valid for two years

from the date of issuance. Compiaints received by the Division
about an accredived facility will be justification for an
investigation into the need for a reassessment.

Do
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FACILITY COMPETENCY CHECKLIST

1.1.0 - Facility selects materials and equipment which are re]e?ant to the
needs of the children in thé establishment

1.1.1 Facility selects materials which are age appropriate, stimu-
' lating, and sturdily constructed | .

1.1.2 Facitity providés materials in sufficient quantity to
keep all children actively involved during pericds of free play

2.1.0 Facility provides at least three defined areas which meet the specific
developmental needs of the children in the establishment. These must
be available to each group of children at different times durina the day,
(e.g., dramatic play area, block area, 1ibrary-book area; quiet area, etc.)

3.1.0 Facility makes certain that all équipment is arranged so that it is
safely positioned (e.¢., shelves are low and well balanced so they
will not topple) : :

4.1.0 Facility -provides equipment and materials during spontaneous play which
allows each child to explore, manipulate or create freely by himself or
wit: others (e.g., dramatic play equipment, art materials, etc.)

5.1.0 Facility provides a selection of gross motor equipment to aid in the
development of young children's large muscles (e.g., jungle gyms or other:
climbing agparatus,sewer-?ipes, balance walks, climbing forts, swings,
trikes, balance beams, hula hoops, jump ropes, etc.) '

6.1.0 Facility provides some special equipment which addresses specific needs of
the cnildren (e.g., balance boards, sand paper letters, puzzles with E
knobs, etc.) '

~7.1.0 Facility provides a selection of fine motor materials which aid in the
development of young children's small muscles (e.g., crayons, paints‘
scissors, paste, tinker toys, legos, small blocks, etc.)

8.1.0 Facility provides a private place at the child's level for each child to
put his personal belongings (e.g., cubbies, shelves, boxes, etc.) :

9.1.0 Facility provides a quiet library or reading area with busas appropriately
selected for the ages and interests of the children in the facility

10.1.0 Facility provides a variety of materials which promote sensory development
and growth (e.g., "feely bags," sniff bottles, sandpaper letters, etc.)

11.1.0 Faci1ity provides a variety of science materials which promote personal
exploration and discovery (e.g., magnets, scales, animals, plants, etc.)
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12.1.0,

13.1.0

14.1.0

FACILITY COMPETENCY CHECKLIST (Continued)

Facility provides materials for art and creative activities cu a regular
basis (e.g., paints, papers, collage materials, etc.)

Facility provides a specific means by which the parents ave informed of
facility activities and items of interest in the area of early childhood
development (e.g., bulletin board, parent area with books and magazines
relating to early childhood, monthly newsletters, etc.) ) :

Facility provides boo!s, journals, other materials relating tc early
childhood education, child development, learning activities, etc., to
the staff to encourage professional growth in the field. '

N
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This manual has been compiled as a guide in the assessments of
child care providers---caregivers, director/caregivers, and directors,
as well as in the assessments of child care facilities in general.

In the assessment of each, different procedures have been selected
to evaluate providers and facilities with regard to quality of care.
The awarding of a credential to an individual or accreditation to a

- facility indicates a level of high quality which the assessment has
proven is merited by the 1nd1V1dua1 or the facility.

' while the procedures d1ffer for the individual assessments, the
bulk of the overall assessments is based on a set of defined compe-
tencies or performance skills which the Candidate must perform either
with children in a child care facility or through a written exam or
an oral interview. The assessment of facilities has been based on .
a set of accreditation standards which relate to staff credentiaiing,
physical environment, and facility equ1pment It is the job of the
assessment team to evaluate an individual's performance or a facility's .
ability to meet and maintain et standards in accordance with the :

procedures set forth herein.

This Manyal covers the procedures for the 4 d1fferent assessments -
along with samp]e exams ‘or interviews required. The contents include:

1. Procedures for Caregiver and D1rector/Caregiver Assessment

General Procedures

Procedures for the Wr1tten Exam

Procedures for the Observation in the Facility
Procedures for the Oral Interview

Procedvres for the Final Assessment Meetina & -~ “<¢»ing

MmO O

I1. rocedures for Director Assessment

Procedures for the Written Exam
Procedures for the Tour of the Facility and the Use

of the Competincy Checklist
D . Procedures for Scoring

€
A. General Procedures
B
c

ITI. Procedures for Facility Assessment
| ‘ )
" A. General Procedures
B. Procedures fcr the Tour of the Facility and the Use
of the Competency Checklist

IV v¢rocedures for Appeal
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GENERAL PROCFOURES FOR CAREGIVER ASSESSMENT
AND
DIRECTOR/CAREGIVER ASSESSMENT

The procedures used to assess caregivers and directorycaregivers are essen-
tially the same with the sole difference being the addition of a new com-
petency area related to licensing regulations which is included in the
director/caregiver assessment. ' [

Both éssessments include a Written £xam which must be taken and passed at the
70% level before the rest of the assessment can begin.

Both assessments include observations in the child care facility.of the
Candidate by each of the team members. Each observation will take two to three

hours. Procedures for the observation and the Observation Evaluation Check
~ Sheet follow.

Both assessments include the Oral Interview which is given to the Candidate
by a1l team members after Observations have been completed. The Oral

Interview will last approximately one to two hours and will be taped.

Upon completion of the Oral Interview or shortly thereafter, a Fina:
Assessment Meeting will be held by the team members. Each competency areca
will be reviewed in terms of the Observation Evaluations, the Oral Interview
and the Written Fxam. & Summery Score Sheet will be tallied an¢ a Competency
Profile drawn up. This profiie will graphically depict the areas of strength
and weakness of the Candidate and will also show whether the assessment has

- been successfully completed. : . :

Passage of the assessment is based on a point system. Procedures for scoring
will be detaile” in a following section. '

lipon completion of the assessment, the Child Care Services Division will mail
Competency Profile to the Candidate. If the Candidate has passed the assess-
ment 2 Child Care Services Early Childhood Credential will also be mailed.

. If the Candidate has not passed the assessment, the Candidate will be re-
ferred back te the 1ist of competency references and encouraged to attend
competency workshops. . -

A1l records relating to the assessment will be kept on file in the Child
Care Services Division. , e .
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PROCEDURES FOR THE WRITTEN EXAM

GENERAL:

L

1. The Written Exam will be offered quarterly at varioué locations around the
state ' .

2. ‘A Tist of the test dates and locations will be sent the Candidate (a]ong with
the proper manrual) upon request for an assessment.

3. The Written Exam must be successfully passed at the 70% level before any of
the rest of the,assessment is initiated.

. PROCEDURES FOR ADMINISTRATION:

©

1. The examirer should make certa1n the room is quiet well ventilated, and with
.adequate space for all the examinees. Paper will be prOV]ded by the examiner.

2. The exampiner will give the exam to the Candidates and ask that they read
through the entire exar and ask any questions if there appears to be a
problem, .

3. The :xaminees will be giventwo hours t complete the exam. F11 papers wilil
be scored by an assessment team member and will become the property of the
Division. -

PROCEDURES FOR SCORING

1. Score ac«ord1ng to the point value de51gnated under each scoure blank.
Different. point values are given on the caregiver and the<i1rector/
caregiver tests. The possible score for each item for & caregiver is marked
with @a C. ‘The possible score fcr each item for a director/caregiver is marked

with a D/C

2. Total the scores. Put the final score in the blank designated TOTAL SCORE
at the end of the exam. Al11 Candidates receiving scores of 70 or better
have passed. A1l Candidates receaiving scores below 70 will require a re-
examination if they wish to complete the assessment. .

3. The Caregiver Written Fxam consists of only Part I - Coripetency Areas and
has a possible 100 points. The DIRECTOR/CAREGIVER Written Exam consists of
Part I - Competency Areas with a possible 60 points, and Part II - Licensing
Regulations with a possible 40 pcints to make a total 100 points.
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(SAMPLE TEST)

WRITTEN EXAM
(CAREGIVER, DIRECTOR/CAREGIVER)

Please write all answers in the space provided. If additional space is needed,
the back of each paper can be used. Keep answers brief and concise. GOOD LUCK!

PART 1:

1.4.2

- 2.4.3

3.3.1

COMPETENCY AREAS
PHYSICAL EMVIRONMENT - Mhat type of materials have you or your
children's parents ihcluded in your program which have cost little
or no money? (LIST AT LEAST FOUR)
1. . \
2.
3. )
C -4 points
D/C - 2 points -
4, :
RELATIONS WITH CHILDREN - List four juidelines for working with children
in groups of six or more. ‘A 3
1. :
2. .
3.
‘ C - 4 points
D/C - 2 points
4,
CLASSROOM MANAGEMENT - DAILY ROUTINES - Name four events which should
take place to "set the stage" for a good naptime period
1. .
2.
3,
4,

T - 4 points
283 D/C - 2 points



4
WRITTEN EXAM (Continued)

are

4.1.4 PROGRAM PLANNING - Write up four long-term curriculum goals {n thgt f:

of social development which most four year old children- should N g

one year.

1.

i !

2.

3.

4 //E\\\\\v/ﬂ_’.— :

N ‘Q 01nt5

5.1.1 CHILD DEVELOPMENT - Select the proper saq ience of developing motof
: skills from the Tist below. (List one ihiough five).

Standing upright
Holding head up
Pulling wheel toy

Skipping

Hopping on two feet //ET?~\\V/,/
B ) ) 01n

a

5.1.2 CHILD DEVELOPMENT - Select the proper seqiience of developing 13""?Zt
skills for children from three months through six years from the 1
below. (List one through five)

Babblies and coos

Language is essentially intelligible but certain
sounds are still incorrectly pronounced

Uses first word
Uses two-vord sentence (Go bye-bye, etc)

Language is intelligible with 90-100%
of sounds now correctly made

-
- ints
; o/~ 8 Roints
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WRITTEN" EXAM (Continued)

5.1.3 CHILD DEVELOPMENT - Select the proper sequence of developing social
skills for ¢ ren from one year through six years from the list

below. “ ’
__1Is beginniag to play with others |

___ Plays along side rather than with others .;
____Is able to reason with peers and adults

Plays alone, .unconcerned about the presence
of others

p

C - 5 points
D/C - 5 points

-’

Loves to show Off or be the leader

Coal

5.1.4 CHILD DEVELOPMENT - Select the proper sequence of developing abilities
Ffor chiTdren one year through six years from the 1ist below.

Is able to ‘read an easy reader
_____Draws a circle
_____Hfites his own name

Scribbles all over page‘m

Draws a recognizable picture

C - 5 points
D/C - 5 points

6.3.4 HEALTH AND NUTRITION - List four of the basic nutrients which
h11dren“—houTa receive daily and give a food example of each

h}
.o

C - 8 points
D/C - 4 points

ne
c2
L 1




WRITTEN EXAM (Continued)

/

7.2.1 SAFETY - List four caustic or poisonous materials which are
often found in child care facilities.

1. =

N.7.2.2 SAFETY - List four pre-school materials or toys wh1ch could
be potentially dangerous and explain how

!

1.

o

8.1.4 SPONTANEQUS PLAY - List four reasons why spontaneous play
is essential for development of young children

1.

C - 4 points

" p/C -2 points

C - 8 points

- D/C -4 points

C - 4 points

“p/C - 2-points



WRITTEN EXAM__(Continued)

9.3.1 PHYSICAL DEVELOPMENT - Define the terms gross motor and fine
‘ motor and;give examples of three gross motor activities and three '
fine motor activities

-

o Gross Motor

1.
¢
s 03

Fine Mctor

3. .

. e C --8 points ,
< . AR . D/C - 4 points

¢
1

10.2.3- EMOTIONAL AND SOCIAL DEVELOPMENT . - Circle the most apprbpriate answer

.A new 1jttle.black girl has joined the classroom. She is the
only black child in the group. How should the teacher handle the ,
situation? ‘ ; | )

“

a) Bring in ethnic dolls, .books, pictures, etc., if
they are not in the classroom .

_ bi -Talk about all kinds of individual differences during
B group t|me :

oo - c): Both (a) and (b) i
|

d). Ignore it

. C - 4 points
D/C - 2 points




'WRITTEN CXAM «Continued)

11.3.3

12.3.2

13.1.9

1.

PN

LANGUAGE DEVELOPMENT - List the types of books which would be
most appropriate to read to children of the following ages:

2 years: /- ) L,
. o e ] ’ . : C .
5 years ! 5
' - . C - 4 points
| / { D/C - 2 points
//‘ B - K |
INTF' "CTUAL DEVELOPMENT - List two science activities which would ’
foet- Twether investigation among young children |
' / b
] . / M ‘ \14 J{ B
2 , o
C -.4 points
D/C -~ 2 points
. ‘ l ) , 4 . . -
CREATIVE ARTS DEVELOPMENT - List a variety of media for use
in projects by the children in your group (List four)
2.
* 3. ? —
4, '
C - 4 points

D/C - 2 points

CREATIVE ARTS DEVELOPMENT - List methods which you use to

encourage ch Idren to create their own stories, songs, poems, etc.

/ ]- ‘ .-“ : .x | . -
2.
3.
: : 288 -
8. ' P ». o
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WRITTEN EXAM (Continued) .

14.1.5 RELATIONS WITH ADULTS - Circle the appropriate answer

‘What would you do if a mother told you in confidence during
a parent conference that she was planning to divorce.

1) Tell the child

2) Tell the other staff members in the class but caut.on .
them to keep the information to themselves. .

3) Tell the other parents but caution them about
speading the information

4) Tell your spouce. : _
‘. C - 4 points
D/C - 2 points

14.2.5 RELATIONS WITH ADULTS - List four ways of improving overall
statf reiations.

1.

C - 4 points
D/C - 2 points

15.5.2 PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH - How have you ‘
personally continued to grow in your professional field?
(List four ways)

1.

C - 4 points
D/C - 2 points

TOTAL SCORE

289
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A\DAITLL 1L _

(Only for Director/
Caregiver)

PART II: LICENSING REGULATIONS

16.1.1 What information are you required to have on every child in your
facility?

% points

16.1.2 Situation: You do not provide transportation for children to and
from your facility; however, you and your staff have enough vehicles
with sufficient space to take the children on short, spontanous
excursions. Are you required to:

(Circle one or more)

a) Call each parent to obtain permission

b) Ask the staff if they are willing to accept'responéibiTﬁty'fdﬁ ‘
the children in their car. -

c) None of the above ' 'TT}EHFEE

16.2.1 Please w?ite brie{ resume of your education and/or experience in
child care.

4 points

R




" PART II: LICENSING -REGULATIONS .
SAMPLE TEST CONTINUED

N s
16.3.1 If you hire a caregiver under age 18 years, what personal “
requirements are made of the caregiver? (Cite four) ﬁ?ﬁ;&
)
& ¢
g . Y e ‘ 4 points

L
a
n

16.4.1 Cite the requirements for the child'§/hea1th record upon adm{ﬁkion.

4 points

16.4.2 Situation: During the day, you notice that Susan has become very quiet, -
is "flushed". in the face, and has a slight rash on her arms. You should.

(circle one or more)

é) First remove Susan from the facility and take her to a doctor

'n) Take Susan's temperature

c) Take %usan to a separate room, .isolated from other children
d) Assign a staff person to remain_with Susan i\\

\
\

e) Contact Susan's parents and/or doctor for further instructions

- 291




PART II:, LICENSING REGULATIONS

SAMPLE TEST CONTINUED

-

&

16.4.3 If most of your children are in care fo;{ei ht hours. - .
or more,
. would be preferable: (Circle one) g r more, which menu

s

a) Snacks Cook1es and milk- ’ ¥y
Lunch: Macaroni and cheese hot dish; bread and butter; apple
_pieces; kool-aid _ "

b) Snacks: A.M. - Crackers with cheesespread and m11k
: P.M. - Raisins and kool-aid )
Lunch: Spaghetti with meat sauce: bread and butter; mixed &
vegetables; fortified fruit drink

W

2. c. Snacks: Crackers and peanut- -butter; milk
“ Lunch: " Spaghetti with meat sauce; fruit cup; bread and butter;

.orange. drink .
@

-16.5.1 Situation: Dur1ng a hea]th 1nspect1on, the inspector makes note that
your smoke detectors are 1nappropr1ate1y p]aced You should:
(Circle one or more)

. @ - Disregard the statement since it came from a health official

b - Ask for a copy of the fnspector's report

c - Have the detectors repositioned in accordance with the inspector's
instructions :

d. Request a new fire inspection and written report - 7 points

16.6.1 Evidence that the staff-are free from health problems which would

., "have a harmful effect on the children or would interfere with the
5 program, must be maintained at the fac111ty (Cite the” spec1f1c

evidence that is requ1red)

&0

7 points

16.7.1 Please refer to the example g1ven in 16.5.1. _If the health and fire
inspection reports are conflicting, would your licensing entity

“have any responsibility for resolving the problem? (Check one)

292 o Yes_
-13- No T points
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ANSHERS :
1.4.2

2.4.3

3.3.1

4.1.4

5.1.1
5.1.2
.5.1.3

5.1.4
6.3.4

7.2.1

Meat trays, orange juice containers, milk cartons, wooden crates,

PART 1I: COMPETENCY'AREAS“”
WRITTEN EXAM

St . : .

card board boxes, old tires, tree stumps, etc.

1.

AN H w N

.o, L) w N

The
The
The
The

wd
.

Have the children sit in a designated spot.:. in chairs, on a masking

tape line, 1n a c1rc1e, etc.

Have children keep the1r hands to themselves

!ﬁ N ke
Have children take turns Yn speaking " 7
X

A1l ch11dren need to'11sten when thecteacher or another -

3

child is speaking | ; BN
(Other appropriate answers w111 suﬁf1ce) ,
Have a quiﬂt activity before naptime

Make sureta11 children have%to11eted

2

Lights should be turned:off or Tow

Curtains should be drawn

. Soft music may be used

(Other appropriate answers will suffice)

Ability to take turns

‘Abi]ity to share toys and materials

Ability to play with children in groups
Abiiity to work cooperatively on a project
Ability to communieate well with aduits é
(cher appropriate ansvers will‘suffice)
proper sequence is: 2,1,3,5,4 o
propéer sequence is: 1,4,2,3,5 ”
proper sequencz is: 3;2,5,1;4

proper sequence is: "5,2,4,1,3

Proteins 2. Carbohydrates 3. Fats 4. Vitamins
(meat) : (bread) (butter) (orange juice)

Lo 7
Scouring agents 2. Ammonia , 3. Dishwashing detergent
Some glues 5. Shoe dyes, etc

293 -14-"




o 72 z'f_

ey e e AR e

&

1023

& ?conﬁEfENC?TAREAs'ﬁﬁsnsns (Cont inued)

—4.. Allows ch1ldren freedom to learn at their own pace

. .utilizing the arms, iegs, torso, etc.. (e.

2 Yearsr

'1;54¥ears°

3112'3'2

:l. Sand - 1f thrown in eyes
¥

v2. Sclssors --fif pointed at a chjld

h\«‘\,

L2
‘~.3. -Knives.-- if polnted at a ch1ld | -
4

Blocks - if used to hit with

'

(Other appropr1ate answers w1ll suff1ce)

o &
1. Allows ch1ldren freedom to work out their terisions

2. Allows ch1ldren freedom tonexplore freely with materials which

is a necessary reqﬂ1s1te for intellectual development

£
Allows children to come up w1th creative ideas or worlf

a

(Other appropr1ate answers will suff1ce)

'*‘Gross motor ~ Relates to sk1llc wh1ch 1nvolve large body. mo ements

Cl1mb1ng a jungle qym,.
, swing1ng on swings, jumping ropée, etc.

'YfFine ‘motor - Relates to skills which involve body movements and the use

of .the sma11 muscles of the -hand and fingers, foot and toes, etc.
{e.g.,: guild1ng w1th t1nker toys, stringing with beads, work1ng

with clay, etc.) 5

Correct answer is (c) o
! 4
Big, colorful picture books, very. l1ttle text s

Books with an actual story l1ne or plot

.o pictures need
- not be on every s1ngle page '

v
®

flgf;Use of baloons o study air 2 Use of seeds. to studyﬂgrowth

ifl3 l 9 l;“’Feathers ‘f :%f 6. Egg cartong\’ ®

:"Ef “{‘2.”,Mater1al scraps B 75 Beans o

i 'f' 3.. Styro foam 8.}. Buttons

; ?.".'4;.'.Corrugaped_péper Y Magaz?nes ®
.,,_,n,t'dis.-ilin foil . 1. 'Sponges, etc. |
flé,l{lblv l,’ldse;of'p2§tures - 3. Use.of story:starters'%
ftiﬁ'":TL??ATUée'gf_regordg | 4. Use of felt board figures, etc.
i§14;l;5Q} Correct answer is (2). l e 5




AL

-14.2.5

-4

15.5.2

1.

powo

1.

. COMPETENCY AREAS S (Continued)

ngitaining friendlyf}cooperative attitude -

Sharing own. ideas - )
Respecting ahd using ideas and suggestions 6f,o%hers
Having regslar staff meetings - ,.

Through in- service training programs

Through a subscription to a magazine related to early chi1dhood

“education (é.g., EARLY YEARS) - AL e
Through membership in NAEYC or DCCDCA  °
Through the use of 1ibrary books;~gf%.

. g
" d
i 0
& )

FLN
&4
23

A



PART II: DIRECTOR/CAREGIVER WRITTEN EXAM - LICENSING REGULATIONS

ANSWERS:

16.1.1 Information required on every child

4

-Reference (3.5.1) Child's full name, birthdate, current address, and
his preferred name(s).

(3.5.2) Name and address of .parent(s): or person(s) legally
responsible for child. - A y

(3.5.3) Telephone numbers or instructions on how parent(s) or
legal guardian(s) may be reached during hours child is
in facility . .

(3.5.4) Name, address, and telephone number ¢f person(s) who can
; o assume responsibility for the child if parent(s) or
el g guardian(s) cannot be reached immediately in an
emergency .

" (3.5.5) Name and address-of person(s) authorized to take child
from the facility

(3.5.6) Signed pékmission to seek emergency treatment

**optional (3.8.5) Written permission for' transportation
g
(8.1.1) Written statement from a physician, health agency, or
other service (health) on child's 'special health needs
and child's ability to partic1pate in program
(Renewed annually)

(8.2) Evidence of immunization appropriate to thélchild:s age -

16.1.2 (Referencg 3.8;:3.8.5; 3.8.7; 3.8. 9)
16.2.1 (Copy of personnel application with up- -dates must be prov1ded
& _ with test) Test case just asks for resume on test itself.
G .
16.3.1 © Personal requirements of caregiver under age 18:

(Reference 6.2 through 6.4)

**optional 1. Must be at least 16 years -of age-
2. Able to read and write
3. Emotionally and physically aualified to carry out a

program emphasizing child deve]opment
4 Currently enrolled (or has completed) a credited course
\ in child care/development
**optional 5. Employed only in nonsupervisory
**optional 6. Not make up the majority of staff on duty

2997
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DART I1: ANSWERS (Continued)
16.4.1 Requirements for child's health record o 2
(References 8.1.1 through 8.2 and 8.8)

1. HWritten statement from physician, health agency or health
service that child is in good health; known conditions are
being treated; child is able to participate o :

f*opfiona] 2. Results of vision and hearing screening within prior

.~ 'six months
‘ '3. Immunization records.
**optional. 4. MSpecial needs relating to health
16.4.2 b. (References 8.3; 8.3.1)
: c. (References 18.11) .
- d. (References 18.11)
e. (References 18.11) .
16.4.3 b.” (Other menus lack vegetab1es, sufficient balance of vitamins)
16.5.1 b. (Reference 9.2)
d. (Reference 11.6.1):
16.6.1 °  Evidence that staff are free from'health problems:

Pre-employment physical dr certificate of a three year héélth
record from a physician and a skin test or chest X-ray for T.B.
Thergafter - annual skin test or chest X-tay (Reference Article 10)

16.7.1 Answer is "Yes". {Reference Article 13)

Note: * May be used as single answer ‘
** May substitute for one of ‘the cther answers.

2617
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~ Spend the first 20 minutes~acc11mating yourself to the.environment

. PROCEDURES FQR_OBSERVATION IN THE FACILITY

~

Wear quiet, low key_qppa;él;_arrive prompfly and quietly.

.. Greet Candidate warmly:‘ii%empt to establish rapport>thr6ugh easy~conversation

"

and a relaxed manner beforé starting the obseryation.

SeTect 6hfunobtrusivé’spot where you hévelan unobstructed view of most of
the room.  Remember...:. ' , o

--do not get involved in the facility's activities

- » .}" : ° ‘
,~=do not 1nterrqptjapy ongoing:activity with comments or questions

—-do not move about~1ooking into cloéets;ietc..for unseen méterials

=-note the overall atmosphere of the rdom. how the children are
- relating to each other..to the activities offered..to the Candidate

*

--note the overall physical set up.;room“arrangemént,<orderliness,

materials available on shelves, activities going on; etc.’
~-riote the Candidate..how is she relating to the children,'to‘thed
staff..is she actively involved in activities? L

Once you. feel "in tune" with the room, you are feady to proceed. In
evaluating a Competency Area, you are- 1doking at specific performance

. standards. * It is your job to observe the following:

--if specific physical arrangements, materials, or activities are being
provided, and...- C S

--if specific cited behaviors are ociuring,with a great degree of

frequency (i.e., ‘most of the time) .

Under each performance standard are cues which may aid you in determining
if the standard is being met. No attempt has been made to make these cues’
al].inélusive; you will probably think of many other additional questions.

If possible, note all beﬁaviors in an area at one time'before moving on to
the next area. .In some areas, it will not be possible to observe all behaviors
in the length of the given-observation {e.g.; Daily Routines). If the stan-

~dard is obviously being met, place a check under- the Yes column. If you have .

not observed the behavior, or feel you need a longer time to observe a gJiven
behavior, move on and mark those physical situations or behaviors which are

relatively easy -to observe.

For all béhavibrs.seen or not seen, a written notation should be marked next
to the performance standard citing the specifics. This will be needed at the
Final Assessment Meeting when each competency area is thoroughly reviewed.

298
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\. : . . !

_ PROCEDURES FOR OBSERVATION _(Continued)
" 9. There will Be some standards which you will need to discuss with the Can-

didate. At the end ‘of ‘your observation, ask the Candidate for a few minutes
otime and check on those items and any others which you feel needs more clar{-

fication. - N .

. - r ,. .
10. No attempt should be made ta tally the total score .for a competency area yntil

after the observation is completed. However, thi? should be done on the
- same day that the observation takes place to facilitate accuracy or recall.

I1f."when tallying the total score for a competency area, each pérformance standard .
" has_a one point value. Mark each check in the YES column with one point, add
- the points togeth8% and mark the sum in the designated. blank at the bottom
of the page. S ' , :

N




OBSERVATION EVALUATION

1.0.0 PHYSICAL ENVIRONMENT

1.

X

1.1
UES:

1

1.

1

.1.2

.1.3

3.1

3.2

.3.3

YES
Utilizes functional areas relevant to the developmental T

needs ot the children within the group

-=Is room divided into at least 3 different areas which
meet specific needs (i.e., art area, library area,
block area, manipulative toy area, etc.)?

--Qutside areu has at least 3 functional areas?
(i.e., swing area, sand box, gym, trike area, etc.)

Maintains an overall physical arrangement which allows

for adequate supervision of the children at all times

--Equipment does not block the vision of the children

--Has the teacher positioned self in such a manner that
she/he can see most of the children most of the time?

Maintains an overall physical environment which is
cheerful, we]],yent11ated, and in general, conducive to

Jearning /

--Is the room bright and cheerful?

--Is proper ventilation maintained with windows open or
closed as needed?

--Do you feel ch11dren would want to 1earn, play and
stay in this environment?

Utilizes materials which are age appropriate, stimulating,
and sturdily constructed | _

-~Are the toys appropriately selacted for the ages in
the group? Are they well buiit? Colorful?

Provides materials in suffic%ént quantity to keep all

chi]dren actively involved during periods of free play .

Q

~--Children are nnt cnnt1nunus1v fightina over the toyvs
due to an insufficient number’

- Is there a sufficient amount. of materials or
ractivities availabie for the children during
free p]ay

Arranges mater1als and equipment so that they are easily
accessible to the children

" =<Are materia]s'p1aced at the child's level?

’l;Are they arranged in an orderly fashion so that the

child can easily- get and return the materials?
- > Q
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%,  OBSERVATION RyALUATION (Continued)

i.0.0 -(Continued)

1.4.1

Utilizes teacher,voluntee: Or Child-made materials

--Observe materials on the Shelves as well as outside
equipment

--Do you notice any signg of 1ngenu1ty or clever re-
sourcefulness in the mgterials used? :

TOTAL SCORE

2 0.0 RELATIONS WirH CHILDREN

2.1.1

2.1.2

2.1.3

2.3.1

2.3.2

2.3.3

Converses with and listens to €ach child with respect
--Does Cand1date_act1ve1y listen to each child?
--Does she/he ansyer with appropriate answers or is

Allows each child t0 complete What he/she is say1ng
before answering. :

~-Candidate does not: 1nterrupt a ch11d when ch11d is

speak1ng

~-If child rambles On ang on, dOes Candidate tact-
fully bring: the Sentence to a close?

‘Bends or stoops down to converse with each child on
the child's own 1evel

>

--Does Candidate do this mos;t of the time?

Expresses warmth and posjtive behaviors such as
frequent smiles, embracds, physical contact, etc.

--Does the Candiqate dispiay such actions frequently?
Uses a pleasant, friehdly natural voice v
--Candidate does not talk shrilly or harsh]y to the
children. Is her voice usually pleasant,
friendly?

Providas frequent praise and encouragement for
each child -

--Does Candidate provfde praise or encouragement when
needed by individual chijldren or group as a whole?

31
.-

-




. OBSERVATION EVALUATION (Continued)

2.0.0 (Continued)

2.4.1

2.4.2

Is able to create and maintain interest in an

- activ1ty amgng a small group of children

--Can Candigate maintain interest among a small

groUP Without resorting to punitive measures, etc.’

_—Ch1]dren are not rest]ess or anxious when working
with the candidate in a small group

Is able to manage a large group of.children with a
quiets Contrplled voice

TOTAL SCORE

YES

NO

3.0.0 CLASSROOM MANAGEMENT
__ﬁ_ﬁ.—/'_\__,__

3.1.1

3.2.1

3.2.2

Maintains 3 reqular schedule

—-Note if dajly schedule is posted .

--Do Ch11dren seem to know what they are going
to be doing next?

greets @11 cpildren with a smiie and a positive
verbal Tespgpse .

--Are the children-noticed by the Candidate?

-Does-the candidate attempt to make a persona]
comme"t to each child? ‘ N

Hand1és Change of activities calmly and orderly
assistiNg those children who have particular dif-
ficulty during these periods

~-Does Candjgate have a system for announc1ng change
of acti V1t1eS?

< --Tnere 1S not undue commotion and much

cryind and misbehavior at this time:

302
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OBSERVATION EVALUATION (Continued)

3.0.6 (Continued) . - XES

3.2.3 ‘Aids the children during clean up petiods, util%zing
the time for learning and developing self-help skills

--Does the Candidate bring in learning concepts .
during clean up (e.g., vou pick up all the squares,

all the big books, all the white lego blocks, etc.)

--Candidate_does not-do all the clean up for the
children -

3.2.4 Recognizes the warning. signs of toileting needs and

) provides the child with the individual guidance
needed; accepts accidents calmly with no attempt
made to embarrass chiid

--Does the Candidate notice children who are
squirming, holding their pants, etc.? _
--Child is not ridiculed or erbarrased 1f ha

has-an accidert

3.2.5 Participates with the children during meals en-
. couraging discussion and previding a positive
mood. o _ S

--Does the Candidate ta1k to the children, eat with
enthus1asm, etc.

3.2.6 Sets a proper "quiet" stage for napping; takes into
consideration the varying activ1ty levels of the
different ages

3.2.7 Aids children with difficult wraps and attempts to
see that @ach child receives a personal parting
on leaving

TOTAL SCORE -

15

4.0.0  PROGRAM PLANNING, OBSERVATION SKILLS

4.1.1 Plans a specific short term activity which is in keeping
' with the children's developmental abilities and the
constraints of available material and space

--Observe the Candidate guiding the children in an
activity -- does it seem well -planned? Are there
sufficient materials?  Children are experiencing

success rather than frustration?
303
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OBSERVATION EVALUATION (Continued;

4.0.0 (Continued) _ ' YES NO

4.1.2

4.1.3

4.1.4

4.2.1

Schedules daily activities so there is a planned _
sequence of sctive and quiet periods. _ _

--Is there an even rhythm to the active and passive
portions of the day?

Schedules daily activities so there is_a balance
betweer: outdoor and indoor activities '

--Do the children go outdoors during both morning .
and afternoon sessions weatner permitting? Is there = .
a sufficient amount of time spcat autdoors?

Plans daily activities designed to fulfiil, the

varying deve]opmentaT needs of the children

--Are the activities age approporiate?

--Do the khildren}appear challenged and able to carry out
activities? : N

Utilizes daily attendance and is aware of those”

children present and absent

--Is some farm af;attendance taken?

--Does the teacher talk about who is present or absent?

TOTAL SCORE

5.0.0 CHILD DEVELOPMENT

1
5.2.1

Provides at least 3 areas which meet the'specific
developmental needs of the children in her group

Note the ages of the children. If they are pri-
marily of one age group, at least 3 areas in that
age group must be observed. If there is a cross
section of ages, at least 8 areas should be observed.

--2 yeér olds: Water play area, Block area, Pouring
Table (e.g., popcorn, rice, corn meal, etc.),
- Small slides, Small climbing apparatus, Small swings

--3.year olds: Block area, Large Manipulative Toy area
Housekeeping area, Tricycle area, Sand area, Climbing

apparatus

28
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OBSERVATION EVALUATION (Continued)

' 5.010//(Continned) K e . . YES
5.1

5.2.2

5.3.1

v(Continued)

--4 year olds. Dramatic Plav area, Small Manipu-
lative Toy area, Blocks and Building Accessories
(People, Animals, etc.), Carpentry area, Hollow
Blocks or Tires or Crates for outside Dramatic
Play, Larger Jungle Gym - .

--5 year olds: Quiet L1brary area, Smail Man1pu-
lative Toy area, Blackboards, Art area, Learning
Materials area, Dramatic Play area, Qutside area
for Ball Games, Rope Jumping, Large jungle gym, .
Carpentry area.

Provides activities which are geared for the ages and
develonmental Tevels of the children in her group

—-Note if the activities seem appropriate for the ages
and abilities in the group (3 year olds should not
be learning how to tell time; 2 year olds should
not be cutting with sharp scissors, etc.)

Provides special act1v1t1es which meet the spec1a1
needs of the except1ona1 child

--1f there are children with special problems in
the classroom, does Candidate provide special
-activities (i.e., more language activities,

. work on balance beams, stress on visual motor

activities, etc.) = v TOTAL SCORE

- 6.0.0 HEALTH AND NUTRITION

6.1.1

-6.1.2

6.2.1

.order]y

Provides an overa]] env1ronment which is clean and

--Are the contents of the shelves and countertops
arranged in an orderly fashion? Are unused materials
stored neatly away out of the children's reach?.: Are
floors and walls basically clean?

Makes certain all eating areas and bathroom areas
are kept clean and are suff1c1ent1y stocked with

essentials.

--Is there soap avaiiable, papér/towe1s, tissues?

Do children regularly wash the1r hands before each
meal and aftcr toileting :

--Notice if there are any washing routines (or
-.reminders) before snacks or meals
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OBSERVATION EVALUATION (Continued)

H

6.0.0 (Continued) - » YES

C6.2.2

- 6.3.1

APresents a good model for the children to look

up to

~--Does the Candidate abpear neat, well groomed?

-~-Are the fingernails, hair, etc. clean?

Makes certain that the ch11dren understand the need -
" for nutr1ents in their snacks and meals

--Is there any noticable emphasi$ on nutrition? Do the

snacks and meals provide a good variety of nutrients?
Does.the Candidate comment on what is being eaten?

6.3.2 Provides nutrition- related exper1ences for the

ch11dren on a regular ‘basis o _

4
\

: --Is there any evidence of past nutrition-related

experiences on the walls or bulletin boards (recipes,
pictures of good foods, etc.) Do any schedules
mention cooking, food preparat1on with the

ch1]dren7

TOTAL ~SCORE

e,
|9

7.0.0 SAFETY

- 7.1

7.1.

7.1.2

1T

3

Makes sure all exits are known to the ch11dren and
are free of obstacles '

--Notice if children seeii to know where the doors are.

--Are doorways and gates Tree “of obstruct1on?

Keeps the physical envoronment free of hazardous

conditions

--Note any-loose throw rugs, broken glass,. jutting
nails, open ditches, etc.

Keeps all toys and léarning materials free of peeling

paint and broken or hazardous parts

--Note any broken toys or very old toys with paint

coming off

-26-
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7.0.0 (Continued)

-

OBSERVATION EVALUATION . (Continued)

° r

7.1.4

7.1.5

7.1.6

b}

Instructs the children and maintains rules on the
proper use of potentially hazardous materials

 --Note if any instructions are given if children are

‘using -scissors, knives (in cooking), etc.
--Note what Candidate does if a child throws a block
sand, a toy, etc.

ArrangeS'all equipmer t so that it is safely posjtiohed AR

--Note if any piece of equipment is exeeed1ngly
high or wobbly .how are m1rrors positioned, etc. -

Stops and redirects unsafe child beﬁavior S,

--The blocks are getting dangerously high...a cﬁild
starts to walk in front of a swing...how does the
Candidate react? Does the Candidate_pick up on
such situations and redirect_them?

TOTAL SCORE -

8.0.0 SPONTANEQUS PLAY

oY

8.1.2

8.1.1

Provides time in morning and afternoon when children

are allowed to play freely selecting at will from those

activities and materials which are ava11ab1e

' ~=Are the ch11dren given a free time?

8.1.3

Provides equipment and material during' spontaneous ’
play which allows -each child to explore, manipulate

‘or create freely by himself or with others

~-Note i¥ theré are dramatic play materials, art
materials, blocks, manipulative toys, sand, water,
woodworking; musical instruments. There should
be at least 3 of the above items available for
groups over 6 children; at least 2 of the above
items for groups ‘of 6 or 1ess .

Is actively involved and helps structure ‘and guide

- children's learning during free play periods, both

1ndoors and outdoors -

--Is Candidate actually 1nvolved in the act1v1t1es"

with the children?
307 N
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Sttt OBSERVATION EVALUATION (Continued)

n

8.0.0 (Contimued) . ¥ N

8;1;4-'Listénsffo'éhildren to obtain information for con-

- tinuous guidance-of the spontaneous play

° . --Does Candidate pick up information from the
' children brought out during spontaneous play and
incorporate it into opportunities for expanded
.play? - -Does she help.a situation along when it is
© .. lagging or seems to reed guidance? " ,

8.1.5 Uses the information gained by 1istening to the
“children during spontaneous play time to structure
more formal activities : ’ ‘

--Does Candidate take information brought out
" during spontaneous play and incorporate it into
- other aspects of the program?(e.g., Incorporates
. discussion of new babies and what they are like .
into the learning program after hearing a child
talking about a new sister in very unhappy terms.)

8.1.6; StimU1étes\phderen'§ thinking during spontanéous’

- play_sgssjonS“throughk;he;use.of open questions
~ -tOpen_questions make the ch#1d think and require™
- more ‘than a single word answer. S

"8.1.7 Takes advantage of unexpected situations and needs

that;can be expanded_into learning experiences

--Is unusual weather or community events'brdught
~into the Tearning experiences, etc. :

TOTAL SCORE

© 9.0.0 PROMOTING PHYSICAL DEVELOPMENT

9.1.1 Proviaés'q significant segment of time in ‘which
~the chiidren can utilize large muscle apparatus

(climbing gyms, trikes, swings, etc.)

--Does the Candidate provide'a;period for gross~
motgy activity in. both morning and the afternoon?

© --What proviSions are made f@n'active, large
muscle play in inclimate weather?

« 808
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pQOOLContinueJ S o s

* OBSERVATION EVALUATION (Continued)

Ce.t2

Pl

1 9.1.3"
e mote the development of the large muscles

9.1.4

<

1 9.2.1

g.2.2

s

Gets actively 1nvolved in at least one outdoor and
one indoor physicai experience

_-Does the Candidate join in with the children | A
outside.. help1ng with jump rope, . throwing balls,
etc ?

--Does Candidate participate act1vely in indoor
movement activities ..marching, active games, etc.?

Provides varied activities and equipment which pro-

--Does the Candidate provide some specific activ1ties
(e.g., setting up obstacle course, running races, pro-
viding swimming, et¢.)...some specific equipment
(hula hOOps, balls, jump ropes, ‘etc.)

Guides children in selecting gross motor activities

and equipment which meet their needs and strengths

'--Aids child with special problems select equipment

“which will aid in his/her. growth of large muscle
development

Utilizes materials and activities daily which promote

fine motor devel0pment

--Are crayons, puzzles, manipulat1ve toys, etc.,
-available to the children each day?

Keeps all. fine motor materials in’ good order

-.‘--Note if puzzles are in good condition. . .have ‘lost

.pieces been replaced with handmade ones’
--Are tinker toy" sticPs, lego pinces, etc., in good condi*ion’

_Guides children in selecting fine motor activities
and materials which meet their needs and strengths .

--Does Candidate help children select those materials.
which prov1de some challenge but are not too difficult

--Candidate does not allow a- Chlld to get frustrated by T
his/her inabilitv to manibulate a small material? )

U , " TOTAL SCORE

\‘\\_2.9- o




OBSERVATION EVALUATION (Continued)

10.0.0 PROMOTING SOCIAL AND EMOTIONAL DEVELOPMENT . ‘ YES MO

10.1.1 Provides many opportunities for persona] comment
about each child

--Does the Candidate attempt to persona]]y greet

each child...comment about his clothes or appearance..
provide frequent praise for items/made, display
photos of 1nd1v1dua1 children, etc.

10.1.2 Provides a private place at the child's level for
- each child to put his personal belongings

--Note whether cubbies, she]ves, boxes, etc., are
prov1ded for each child , &

10.2.1 Max1m1zes the child's self- he]p sk1lls throughout
the day.-

--Note if candidate automat1ca11v takes off a
child's wrap or does she/he just assist if needed?
Do the children hang up their own coats, serve
themselves a snack, pour their own juice?

10. 3.1 Encourages and reinforces with verba] praise behav1or
which promotes social growth (e.g., tak1ng turns, .
sharing, taking care of materials, enjoying relation-
ships, working cooperatively, accepting 1nd1v1dua1
differences among peers, etc.)

- --Does the Candidate note and praise pos1t1ve social
behavior?

10.3.2 Encourages children to accept and express their feelings
w1th1n acceptab]e Timits. .

_ .==Provides dramatic p]ay materia]s, puncning bags,
- quiet corner, etc.

--Provides time if needed. for child to taik about
' h1s feelings

10.4.1 Sets 'up and maintains reasonable 1ﬁmits/ru1es which the

children understand and accept

--Do the children seem to know the rules?.
‘Are the rules maintained consistentiy? Is
the discipline a natural consequence of poor
behavior?

310
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OBSERVATION EVALUATION (Continuedy

10.0.0 (Continued) . ‘ YES

10.4.2 Utilizes d1sc1piinary measures cansistent with
support1ve, positive deve]opment

--Uses time-out, tak1ng away of pos1t1ve rewards,
rather than punitive or shaming methods

TOTAL SCORE

11.0.0 PROMOTING LANGUAGE DEVELOPMENT

11.1.1 Provides a good listening model by allowiné each
child to complete what he/she is saying and then

actively responds with an appropriate answer
--Note if the Candidate interrunts the child

--Note_if the Candidate appears to be preoccupied or
if he/she actively listens to what the child says

11.1.2 Involves children in listening experiernces where
* they nust actively listen and then respond to .

what they have heard

--Does Candidate play records, tell stories, give
puppet shows, etc., and then ask questions relating
to what the children have heard?

11.2.1- Demonstrates recognition and acceptancetof the child's
' leval of language development, his native language or
‘his dialect : ;

-~Accepts and does not disparage each child's own
language abilities -

--Does not make fun of a child's poor or different
language A

11.2.2 Provides a continuous 1ahguage model for the
childrer by using precisely phrased, short, simple
sentences

--Are directions given simply?

11;2.3 Takes children's own words and uses them as'a

foundation upon whichnto model expanding language

--Takes sentences such as "Katy go bye-bye" and’
builds it into..."You want to' go home now," etc.

3i1 .
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— 'OBSERVATION EVALUATION (Continued)

- °11.0.0" (Continued) -~ - - | YES  NO
11.2.4 Involves children on a regular basis in language B P
- - activities ] : .

- --Uses kits (e.g., Peabody Language Development
Kit), games, (e.g., Simon Says), records, ac-
tivities, etc., to help develop children's

- language , ~

11.3.7  Reads or‘téfls stories: to children using active

facial and verbal expression

~iIs~thg Candfdate;animated, lTively with both voice
and facial expressions...does she appear to know
and enjoy the story? :

11.3.2 Provides a quiet Tibrary area with several books °
-~ which are appropriately selected for the ages and

intarests of the children

--Is there a book or library‘area? Is there a suf-
ficient number of .books for the number of children?
Is there a wide variety of appropriately selected
books for the age group?

o SR .. TOTAL SCORE.
. I ‘ L

12.0.0 PROMOTING INTELLECTUAL DEVELOPMENT " | YES

12.1.1 Utilizes the immediate natural environment for
) tearning experiences on a daily basis:

© . -=Does_Candidate make reference to weather,-séason,
etc., through conversation, activities, etc.?

"--Are there maps, globes, etc., available?

12.2.1 ‘Provides a variety of sensory materials and activities
- -which- promote sensory development and growth

lu--Are'spécific activities, games, materials used?
"(e.9., sand paper letters, feely bags, sniff -
bottles, etc.) ‘ ) ‘

12.3.1 “Enéouﬁﬁges the development of numbér‘concepts in .
; the daily learning experiences and,everyday.language

--Does the Candidate ‘utilize ‘such experiences as
cooking, block building, clean up, etc., to bring
out number concepts :

312
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12.0.0 (Continued) . . o YES

OBSERVATION EVALUATION _(Contiriued)

12.3.2.

12.3.3

12.3.4

12.4.1

12.5.1

. children aware of spatial relationships

ment ’

Provides materials for classification and .seriation
: o

Ut111zes var1ous mater1als and activities to make

--Are concepts such as up- down, in-out, in front-
behind, etc., incorporated into some part of the
program’

Aids children in gaining knowledge of shapes by

using 2 and 3 dimensional materials along with
activities to promote the overall concept develop-

--Does Cand1date use p1cture books, cut-out shapes,
aptitude boards, 3 d1mens1ona1‘shapes, etc.? .

--Does Candidate have materials to group, sort,

match, etc. {e.qg., buttons, straws, cards,
pictures, etc.) .

Provides the material, space and time for active
persona1 expTorat1on to take place in the- f1e]d of .
science - :

--Provides a place to display objects of\intere;t
brought in by the teacher or children, provides
pictures to stimulate cur1os1ty, materials to |
provide exploration (magnifying glass, magnets,
pr1s?s, baloons, water and f10at1ng obaects,
etc : ,

Encourages each child to discuss and share 1nd1v1dua1
experiences and discoveries .

--Does Cand1date prov1de ‘a time when the children can .
- share their experiences and discoveries (e.g., show
and€§e11, etc.)? '

--Does Candidate-lend a ready ear when a ch11d has i
someth1ng to explain? .

TOTAL SCORE__

-33--
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.  OBSERVATION EVALUATION - (Continued)

RS -
~ . . .- -
- .

'13.0.0 PROMOTING DEVELOPMENT IN THE CREATIVE ARTS YES  NO

13.1.1 Provides art materials on a daily bas1s, allowing
.each child the freedom to express his own ideas

--Is the child -really given the freedom to “"do his
.own thing" with t.me and materials provided?

~ -=Are d1fferent k1nds of mater1a1s proyided (e. g s -
c]ax, paints, co]]ages, play dough, etc.)

13.1.2 Encourages children to exp]ore and. use a]ternate ' ' N

approaches rather. than providing children with a
s1ng]e model .to be cop}ed :

--Note if the Cand1date te]]s or shows the children
‘exactly what'to' do (e.g., "We're going.to make Santa

. Claus Just Tike this. ")

13.1:3 Intyroduces music and - rhythm to. the children on a
regular basis _ Lo ' L

i-agoes the Cand1date sing, play records, do finger-
plays, utilize or.play 1nstruments, etc.?

~13.1.4 Encourages children to explore;the rhythm and flow,
. of music and natura] sounds through- body movement

--Are children encouraged to freely listen and to
. flow with the music? Are scarvesy ropes, ‘etc. ,
used to encoura?e this? - o o

S
13.1.5 Encourages children to make up their own stories, -

songs, poems, plays, etc.

--Are chw]dren encouf/ged to verba11ze about the1r'
’ o paintings? -

--Are stimulus pictures; etc.. used to provoke
creative story making? Are children encouraged to
make up their own songs, etc.? A

13,1.6 Guides children in creative play

~--Does Candidate encounage dramatic'play'situations?

--Does Candjdafe utilize stories, recerds, field
trips, etc., as prompters for children's
_verbal expression?

o | . TOTAL SCORE
314 |
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OBSERVATION EVALUATION " (Continued)

14.0.0 RELATIONS WITH ADULTS (PARENTS AND CO-WORKERS) - CYES  NO

14.1.1 Greets parents warmly and with respact

--Does ‘the Candidate smile and seem to put parents
at ease? Does Candidate seem to have a-good
‘ relationship with most parents? °
14.1.2 Keeps the parents informed of the act1v1t1es of the
" facility through bulletin board, notes, phone
calls, etc ,

,--Note to cee if there is a parent bulletin board, etc.

-~Check with the Candidate to see how parents are
informed of special activities, field trips, etc.
14.2.1  Naintains a cheerful, open cooperative manner in
working with other staff wembers

--Do the staff members seem to respect the Candidate?

--Is ther= a friendly, cooperative rapport among-

-all the -o- workers?
1

14.2.2 Shows respect for the other.staff members

--Does the Candidate ever ask for assistance
from a co-worker? Dces she listen carefully
to what other sta#f members say to her? Does
Candidate appear to value the ideas and suggest1ons
of other staff members?

14.2.3 Exchanges 1deas freely w1th other staff members

- --Is there an easy give and take of thoughts,
suggestions among the staff. Does the Candidate

-offer ideas freely?

~ P

TOTAL SCORE

| | e




OBSERVATION EVALUATION (Continusd)

15.0.0 PERSONAL CHARACTERISTICS/PROFESSIONAL GROWTH

15.1.1 Shows a healthy self-concep: and a good sense of
self confidence by maintaining self control and an
attitude of respect for others

15.1.2 Displays a hea]thy sense”of humor:

--Does the Candidate joke and join in laughter
with the children...with the co-workers

15.2.1 Actively smiles and openly reTates to the children

--Does the Candidate se=m ©. genuinely LIKE
children?

--Do the children seem to 1ike the Candidate?
15.2.2 Appears relaxed and happy in the work

15.3.1. Shows flexibility in changing plans or activities:

15.3.2 Displays pat1ence when 11sten1ng to and working
with young ch11dren

15.4.1 Moves from-one activity to another with energy
and enthusiasm, actively 1nvo]v1ng self in all
the wdy's  events

15.5.1 -Has7barticipated in in-service training programs

--Check with Candidates to see if tiiey have par-
ticipated in any in-service training nrnnrams

or other coursss.

I

TOTAL SCORE
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PROCEDURES FOR THE ORAL INTERVIEW

PROCEDURES FOR ADMINISTRATION:

1.

Interview should be given in a quiet, private room within the chiid care

facility, if possible. It will take approximately 1-1% hours to complete.

The team members should attempt to put the Candidate at ease as quickly
as possible through relaxed, informal talk _ : .

The team then proceeds into- the questions with each team memher asking a
question in turn. Questions are to be asked exactly as stated. If the
Candidate does not cite the necessary number of answers, ask if he/she can
possibly think of more. If the Candidate wishes to think about a question,
proceed on the next question and then return at the end of the interview to

the uncompleted question. :

Questions must be asked in all 15 competency areas. One team member should

tape the interview.’

PROCEDURES_FOR SCORING:

1.

A1l items have a 9n€ point value and should be scored accordingly:

--0n subjective responses, each team member must use his/her profes-
~sional expertise in the field to ascertain correctness of an answer;

--0On objective responses, the Candidate must give all the answers re-
quired in order tc meet the one point score for that item. If part
of the answer is incorrect or cmitted, then no score will be received
for that item. The Answer Sheet should be used with objective answers.

When the Candidate has completed the Oral Interview and answered all
questions to the best of his/her ability, the interview will be .
completed. Foljowing the interview, the team should review each
answer, coming up with a consensus score for each item. This
score should then be marked on the Summary Score Sheet and brought io
the Final Assessment Meeting. .

< ""37"'
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ORAL INTERVIEW

GENERAL 'QUESTIONS:
1. Why did you select the child care profession as your field of wora?
2. How 1dhg have you been involved in working with young children?

3. Does the facility you are presently working in reflect your own
philosophy in.working with young children?

4. Have you submitted a Waiver Form for any competency areas or specific
performance standards due to your own personal philosophy or the
ph1losophy of the facility? -

COMPETENCY AREA QUESTIONS:

1.2.1 PHYSICAL ENVIRONMENT - Name the various functional areas in your
. room and explain why they are there. (Names at least three) - ‘

1.3.4 PHYSICAL ENVIRONMENT - (three items are selected from among the
: materials in the room) Why is each of these materials used with
the children in your group? How do the children use each of them?

2.2.1 RELATIONS WITH CHILDREN - Give two reasons why it is necessary for
- caregivers to interoct frequently with each child.

'3.1.2  CLASSROOM MANAGEMENT - Give two reasons why ch1ldren need a regular,
consistent schedule.

"4.1.5 PROGRAM PLANNING, OBSERVATION SKILLS - Do you have a curriculum
i theme which you are focusing on this week-—o¥>menth? If so, how are
| you 1mp1emen+1ng your. theme (Give four d1fferent ways. )

PROGRAM PLANNING, OBSERVATION SKILLS - Why i$ observation of the
children in the facility important? (Give three reasons) How do
you make evaluations of the children in the major developmental

. areas? . (physical, social, intellectual, etc.)

CHILD DEVELOPMENT ~ Name two skills which a ch11d should be able to
do at the age of three in the gross motor area.

2
l
|
|
5.3.2 CHILD DEVELOPMENT - What behaviors or physical traits would alert
you to the fact that a child within your group might be in need of

special help. (Gives at Teast four) _

5.3.3. CHILD DEVELOPMENT - How is a ch11d with special needs incorporated
into your program? . (Names two ways)

.6.1.3; HEALTH AND NUTRITION - ‘What are your fac111ty s procedures for hand11ng
. a sick child?

6.1.4  HEALTH AND NUTRITION - What are some of the early symptoms of illness
- which young children exhibit? (Names four symptoms) :
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6.3.3
7.1.7
7.1.8

8.1.9
8.1.10

9.3.2

10.1.3

(&3]

10.4.

11.2.5

12.2.2

13.1.7

13.1.8

14.1.3

14.1.4

14.2.4

15.1.5

ORAL INTERVIEW (Continued)

HEALTH)AND NUTRITION - How do you attempt to instruct or inform
your children about the need for good foods? (Names two ways)

SAFETY - What are the procedures which you need to follow tn this
facility in case of a fire drill?

SAFETY - What are the procedures which you need to follow in
this facility in case of an accident?

SPONTANEOUS PLAY - Name materials and equipment which should be

available to the children during a free play period and explain
why it is important to have such materials (Names at least three) .

SPONTANEOUS PLAY - Can you name some situations which occur in
the child care environment which signal a need for restructuring?

(Name at least two)

PHYSICAL DEVELOPMENT - Explain the sequence of children's gross
motor development from birth to six years. (name five in order)

PHYSICAL DEVELOPMENT - How do you implement fine motor development
within your program? ‘(Names.at least four activities or materials)

-EMOTIONAL[SdCIAL DEVELOPMENT - How have you attempted to bring in

the different children's home culture or ethnic background into your
program? “(Names at least two ways)

EMOTIONAL/SOCIAL DEVELOPMENT - State your own personal phi]bsophy
of guidance and. discipline. )

LANGUAGE DEVELOPMENT - What is an effective laﬁgdage model? Why
is it important that a teacher provide a good language model to

young children? ({Gives two reasons)
\ & . —_—

INTELLECTUAL DEVELOPMENT - Name two activities or experiences which
would promote sensory development and tell how they would do this.

CREATIVE ARTS DEVELOPMENT - Tell a story, sing a song, or do a
fingerplay appropriate for the children in your group. (Uses
colorful intonation and gestures)

CREATIVE ARTS DEVELOPMENT - Name some art projects which are
appropriate for the children in your group. (Names at least three)

RELATIONS WITH ADULTS - Can you explain how-communication is
maintained with the parents to keep them posted on their child's
progress? (Names two ways) ~

RELATIONS WITH ADULTS - Have you utilized any of the parents'
suggestions or Jdeas into your program? How? (Names two ways)

RELATIONS WITH ADULTS - Why is it important to keep other staff members
Tnformed of activities or plans which might affect the group or the
entire facility? (Give two reasons) _

PERSONAL CHARACTERISTICS - What do you feel are important character-

istics needed by caregivers working with young children? Why?

(Name three characteristics)

I
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'ORAL INTERVIEW

ANSWERS: _ A .

1.2.1 Candidate is able to explain the various functional areas set up in
the classroom and how they are used (e.g., dramatic play area, etc.)

1;3.4 Note if Candidate really understands why she is using certain materials.
What type of development is the material faci]1tating.f1ne motor,
gross motor, visual perception, etc.

2.2.1 1. Provides children with a frequent 1anguage mode]
2. Helps children build a sense of trust in adults
(Other appropriate answers will suff1ce)

3.1.2 1. Allows children to understand the1r env1ronment and thus trust .

it and the adults in it
2. Helps children to feel in control of a situation when they know
what is coming next; th1s aids in the deve]opment of se]f worth

and self-concept

4.1.5 Note if curricu]gm theme is carried out through the use of:

1. "Art projécts 3. Bulletin boards, .pictures, etc.
2.uvLibrary books 4. Field tr1ps. films, etc.

4.2.2 1. Helps to npte the 1nd1v1dua1 child's weaknesses and strengths
2. Helps to note if a child is delayed in a developmental area
3. Helps to explain child's overall behavior (e.g., May notice a

child who is continually whiney is never able to get 1nto activi-
ties or piay well with the other children) :

5.1.5 Three years: Ride a tr1cyc1e, climb a small slide or jungle gym, hop on
' ~ two feet, run we]] etc. .

5.3.2 1. . Unusual gait (walk) 5. Intelligibility of speech poor
2. Frequent stumbling - (at four years)
3. Stammering o o
4. Rubbing eyes frequently ' 6. Inability to do puzz]es, lotto,

matching games, etc. - (visual
d1scr1m1nation prob]ems)

5.3.3 Some 1nd1v1dua11zed activities shou]d be included. 'If there are no
such children in the Candidate's class, ask how he/she would handle

such a ch11d

-~ 6.1.3 If. Cand1date knows the procedures, he/she w111 have no troub]e answering
this question.

1.. Fever ' 3. Red eyeés 5. Vomiting
~ 2. Red eyes o 4. Pale coloring 6. Head ache, etc.

6.3.3 1. Through discussiorn during snacks or meals
2. Through a curricu1um unit on food/nutrition

7.1.7 If the Candidate knows the procedures, he/she will have no trouble
answering this question.
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ORAL INTERVIEW

' ANSHERS: (Continued)

7.1.8 If the Candidate knows the: procedures, he/she will have no trouble

. answering this question. .
'8.1.9 1.. Dramatic play materials - release emotional ‘tensions:
: 2. Art Materials - promotes creativity and also aids in releasing
tensions .
. 3. Blocks - allows child to manipulate, build, explore, create .
. (Other appropriate answers will suffice) A
8.1.10 1. Child is starting to walk in front of a swing '
. 2. Three children are proceeding to run faster and faster around the ‘
room
9.3.2 1. Lifting head 6 Toddling unaided
‘2. Sitting up : ‘7. Running
3. Crawiing on stomach : 8. Hopping on two feet
- 4. Creeping on all fours 9. Hopping on one foot
5. Crusing along furniture 10. Skipping
9.3.3 1. Use of puzzles _ .
2. Use of manipulative toys “
-~ 3. Use of small blocks ' -
4. Use of paints, crayons, chalk, clay, etc. '
(Any materials or activities which facilitate the development
of the small muscles would be appropriate.)
10.1.3 1. 1Use of records
2. Use of bi-lingual teachers
3. Use of books about other cultures
4. Use.of ethnic dolls, etc.

(Other appropriate answers will suffice)

11.2.5 An effective language model for children is speech which utilizes
short, concise, precisely phrased sentences.
1. Children often imitate or emulate teacher's language

2. Aids in growth of vocabulary .
3. Aids in proper sentence structure (syntax development)

12.2.2 1. Cooking activities - enrich devel0pment of taste, smell, feel
-2. Sandpaper letters or shapes - promote intellectual growth through
sense of feel (tactile area),
(Any other appropriate answers w1ll do )

13.1.7 Note intonation and facial expre551ons. Any items done without undue
stammering should pass.

13.1.8 Depends on ages of children...no proaects should ‘be the highly
structured. "copy the model" kind.

(332

14.1.3 Use of conferences, notes, phone calls, etc.
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'ORAL INTERVIEW

‘ £ e . '\ o

ANSNERS (COntinued)

l4 l 4 If o parents suggestions or 1deas have been. used give no score.

l4 2. 4 l Keeps staff communication and relations running more smoothly
2. All classes might want to participate 1n the experience, etc.

",l5.l.5 Most answers will suffice if well justified Some may be:

._gwarmth, love. gentleness, etc.

~ Respect for children liking of children
. Flexibility : ‘
“Patience

Physical energy :

Creativeness, resourcefulness, etc.

.
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FINAL ASSESSMENT MEETING

’i;J,All members of the team will be present for the final evaluation,
each bringing his/her own data. :

2. As a group. ‘the team will review each competency area and decide
upon a-Final Score. This score Will be derived from: (each
performance standird needs to be observed by at least one member of
the team to be scored.) A

a. A team consensus score based on the observations -
b. Competeiicy score taken from the Writfen Exam
c. CompetencyAscere takee from the Oral Interview
3. The above scores will all be tallied on the Summary Score Sheet.

4. The Final Score in eath competency area will be taken from the Summary
o Score Sheet and p]otted on a Competency Profile.

- 5. Successfu] completion of the assessment wi]l be accomp]ished by scoring
at/or above the established mastery level of seven points (out of a possible
10 points) 1in at least twelve areas for the Caregiver, and in at least
13 areas for the Caregiver/Director. In addition, ro scores can fall

. below four in any competency area.

6. A copy of the Competency Profile and Summary Score Sheet will be mailed
: tg]the Candidate. Another _copy of each will be kept in the Candidate's
file. . ) .
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1.0.0
2.0.0
3.0.0
4.0.0
5.0.0
6.0.0
7.0.0
8.0.0
9.0.0

10.0.0

11.00

12.0.0

13.0.0

14.0.0

15.0.0

PHYSICAL ENVIRONMENT

RELATIONS WITH CHILDREN
CLASSROOM MANAGEMENT SKILLS
PROGRAM PLANNING, ETC.

CHILD DEVELOPMENT

HEALTH AND NUTRITION

SAFETY

SPONTANEOUS PLAY

PHYSICAL DEVELOPMENT

EMOTIONAL AND SOCIAL DEVELOPMENT
LANGUAGE DEVELOPMENT |
INTELLECTUAL DEVCLOPMENT.
CREATIVE

RELATIONS WITH ADULTS

PERSONAL CHARACTERISTICS, ETC.

FINAL SCORES:

OBSERVATIONS
INTERVIEW
EXAH

Nl o
.

(Sample for Caregiver)

SUMMARY SCORE_SHEET

TEAM TEAM TEAM ORAL WRIT.

) FINAL
M. #1 M. 42 M. #3 . _SCORE INT. EXAM  SCORE
7 6 7 7 2 .0 9
6 6 5 6 ] 0 7
6 6 6 6 1 1 8 \ )
5 4 4 5 2 -0 7
3 3 3 3 2 2 7 ,
5 6 5 6 - 2 1 9 H
6 5 4 6 2 1 9 :
il
5 5 4 5 1 1 7 o3
— ™M
7 7 7 7 2 0 9
7 7 5 7 1 0 ~g
7 6 7 © 7 1 1 7 9 :
5 5 4 5 1 1 7 .
5 6 6 6 1 1 8
3 3 2 3 2 2 7
7 6 6 7 1 1 9
B 121
ot " FINAL SCORE
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1.0.0
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3.0.0

' 4.0.0
5.0.0
16.0.0
7.0.0
8.0.0

9.0.0

16.0.0 ©

11.0.0
12.0.0
13.0.0
14.0.0

15.0.0

PHYSICAL ENVIRONMENT

RELATIONS WITH CHILDREN

CLASSRCOM MANAGEMENT
PROGRAM PLANNING'

CHILD. DEVELOPMENT

‘HEALTH AND NUTRITION

SAFETY
SPONTANEOUS PLAY -
PHYSICAL DEVELOPMENT

EMOTIONAL AND SOCIAL

LANGUAGE DEVELOPMENT

INTELLECTUAL DEVELOPMENT

CREATIVE ARTS

RELATIONS WITH ADULTS

PERSONAL CHARACTERISTICS
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o (Sampie ,qo_m_nm«.mm?ms
SUMMARY SCORE SHEET : P

TEAM  TEAM  TEAM ORAL  WRIT.  FINAL

M. #1 M. 42 M. #3 . SCORE. INT.  EXAM  SCORE
1.0.0 nwmwmmn>r ENVIRONMENT - 5 5 6 6 a 1 8
2.0.0 RELATIONS WITH CHILDREN 4 -3 3 3 .0 4
3.0.0 CLASSROOM MANAGEMENT SKILLS 2 3 3 3 0 0 -3
4.0.0 PROGRAM PLANNING, ETC. 4 e 4 0 0 4
5.0.0 CHILD DEVELOPMENT - 3. 3 3 3 1 o 4 -
6.0.0 HEALTH AND NUTRITION 4 3 4 4 ] T 6 .
7.0.0 SAFETY . ,. 3 3 3 3,0 1 5
8.0.0 SPONTANEGUS PLAY , 6 5 5 5 0 1 6 .mw
9.0.0 PHYSICAL DEVELOPMENT 7 7 7 7 0 1 8 ”
10.0.0 EMOTIONAL AND SOCIAL DEVELOPMENT 5 - 5 4 5 0 L 6
11.00  LANGUAGE DEVELOPMENT . 3 3 3 3 0 0 3
12.0.0 INTELLECTUAL DEVELOPMENT 3 3 2 3 ! 0 -4
13.0.0 CREATIVE | 5 5 5 5 d 0 6
14.0.0 RELATIONS WITH ADULTS . 4 4 - 3 . oy L 2 7
15.0.0 PERSONAL CHARACTERISTICS, ETC. 4 5 4 4 1 1 6
) mwz>r SCORES: )
OBSERVATIONS 62 . : ,
. INTERVIEW 9 FINAL SCORE - 80 .
- CEXAM 9 . .

IC
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GENERAL PROCEDURES FOR DIRECTOR ASSESSMENT

This assessment includes a Written .-Exam which must be taken first and
scored at the 70% level before the rest of the assessment can begin.
60% of the Exam will be on licensing regulations; 40% on competency areas.

The three team members will tour the facility with the director at which

time a Competency Checklist will be reviewed. The team members will be
either observing or asking the director various items from the checklist.

At the end of the. tour, the team members will sit down with the director
and go over any areas which were not covered sufficiently during the tour.

The director will also be asked ta explain the facility's philosophy
with regard to the care and education of the children, with regard to
program goals, and with regard to the facility's in-service training

program.

If the director feels any of the performance standards included in the

Competency Checklist are against. her personal philosophy regarding the
care and education of young children, then he/she wili submit a Waiver
Form citing the specifics which must be considered by the team members

when making their observations.

PROCEDURES FOR THE WRITTEN EXAM

General administration procedures are the same as those cited for the
caregiver on Page three in this manual.

.- Each item will have a designated point value marked at the top of the

page. The total number of points should be added together and the
sum put in the blank designated TOTAL SCORE.

There will be 100 possible points on the exam. (60 points on licensing

regulations; 40 points on competency areas) A score of 70 or better will
be passing. A1l Candidates who receive & score below 70 will require a

re-examination if they wish to compliete the assessment.

FACILITY TOUR AND COMPETENCY CHECKLIST

Each team member will have a copy of the Competency Chéck]ist. Items

from the checklist will be asked by team members in turn. Items to be
observed will be checked during the tour of the facility. '

.. The team members should make every attempt tc put the Candidate at

ease upon arrival and during the tour of the facility. Questjons should
be:asked in a low voice so that classes are not disturbed. Interaction
%yith other caregivers and the children should be kept to the minimum.
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C ' | ._ © (SAMPLE)
" WRITTEN EXAM FOR THE‘DIRECTOR
(Each item is worth two poﬁnts)

. PART I: COMPLETE 5Y AREAS ' (40%)

[~

“1.4.2 PHYSICAL EMVIRONMENT - List those materials which have been incor-
’ porated into programs within your facility which have cost littie
_ Or no money (List four) ‘ ;

i

<

,

2.2.1 RELATIONS WITH,CHILDREN - Cite two reasons why it is necessary for
a caregiver to frequently interact with each child

s st

3,3.1 CLASSROOM MANAGEMENT - Cite four events which should take place to
A - "Set the stage” for a good naptime '

————

4.1.4 PROGRAM PLANNING - Write up four long term. curriculum goalé in the
/s area of social development which most four year old children should
/ meet after one year in the facility's program.

B
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WRITTEN EXAM FOR THE DIRECTOR (Continued)

25 .

5.1.1 CHILD DEVELOPMENT - Select the proper sequence of develo ing
motor skills from the 1ist below (List one through five

__Standing upright
Holdino head up .
Pu111ng stheel toy
~__Skipping

H0pp1ng on two feet

. 5.1.2 CHILD DEVELOPMENT - Select the proper sequenee of develop1ng
Tanguage skills for children from three months through six years

from the 1ist below. (List one through f1ve)

__#Babbles and coos
is essentially 1nte111g1b1e but certain

sounds are still incorrectly pronounced

___Uses first word. ' .
T Uses two-word sentences (Go bye-bye, etc.)
~_language is intelligible with 90 .- 100% of sounds now

correctly made

- 5.1.3 CHILD DEVELOPMENT - Selects the proper sequence of developing
social skills for children from one year through six years from

the 1ist below.

anr
%

Is beg1nn1ng to play with others i
o Plays along side rather than with others
! ‘ - ""Is able to reason with peers and adults
Plays alone, unconterned about the presence of

anyone else”
Loves to show off or be the Teader

6.3.4 HEALTH AND NUTRITION - L1st four of the basic nutrients ‘which
"chiTdren should receive daily and give a food example of each

7.2.T SAFETY - Listvfour caustic or poisdnous materials which are often
. found in child care facilities ~
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" WRITTEN EXAM FOR THE DIRECTOR- (Continued)

8.1.6 SPONTANEQUS PLAY - Define the term"open cuestion" éndggive an
~_.example of such a question C ,

7/

w ' ~

9.3.1 PHYSICAL DEVELOPMENT - Define the terms “"gross motor" and “fine -
' motor” and give evamples of such activities within the child

' care program . ____._._

10.4.2 EMOTIONAL/SOCIAL DEVELOPMENT - Name two disciplinary measures which
are consistent with supportive positive development

———

10.1.0 EMOTIONAL/SOCIAL DEVELOPMENT - List four different ways in which the
' development of self concept for young children can be promoted
.within the child care facility

331
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* . WRYTTEN -EXAM FOR DIRECTORS (Continued)

-~

11.1.1 LANGUAGE DEVELOPMENT - Define the term "listening model®

11.2.2 LANGUAGE DE - ' ‘ : :
an exangTe VEEOPMENT Define the term "language model" and give

12.3.2 INTELLECTUAL -DEVELOPMENT - List two science activities which would
foster further investigation among young children

\,

4

13.1.2 CREATIVE ARTS - Select the most appropriate answer with regard to
deveioping children's artistic abiTities (Theck one answer)

a) Caregiver makes.a paper turkey which children
are to copy

b) 'Careg1ver provides a coloring book page of a turkey
which children are to fill in

c) Caregiver provides varied collage materials and
suggests children might want to make a turkey

332
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WRITTEN EXAM FOR DIRECTORS (Continued) ~

14.1.5 . RELATIONS WITH ADULTS - Select the most appropriate answer.

Nhat would you do if a mother told you in confidence during’
a parent conference that she was planning to divorce '

;) Tell the child.

- b) Tell the other staFf members in the ciass but
caution them to keep the information to themselves.

c) Tell the other parents but caution them about
spreading the 1nfbrmation

) Tell your spouse.

14.2.5 RELATIONS WITH ADULTS - List four ways of improving overall
_staff relations.

15.5.2° PROFESSIONAL GRONTH -.How have you personally continued to
garow 1in your professional field? List four ways

TOTAL SCORE

e
o
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e _.(Sample)" = Q,J

"PART II: LICENSING REGULATIONS (Each'question is worth 3 pqinfs)

;- 16.1.1 Situation: You are notified of a law suit initiated 4dainst your.

~ facility by a parent whose child was injured in-the facility. The
suit alleges that the child was injured while partaking in a program
not approved by the parent; that the child was physically incapable
of partaking in the program; that the facility was negligent.

e

The "program" involved was a new daily Series of gymnastics and
dancing skills geared to the normal developmental capabilities of

the children

Your lawyer will be out of town for two weeks. Are you required to:
(Circle one or more)

a. Notify other parents of the law suit

b. Notify and ask permission of the other parents‘for the new program

" ¢. Discontinue the new program '

d. Notify the licensing entity immediately

e. Take no action until you have discussed the matter with your
' Tawyer - ‘

16.1.2 What 1nformat10ﬁ-are you required to have on every child in your
B facility? .

16.1.3 Situation: You do not provide transportation for children to and

: from your. facility; however, you and your staff have enough vehicles
with sgfficient space to. take the children on short, spontaneous
excursions. Are you required to:
(Circle one or more)

a. Call each parent to obtain'permission

b. - Ask the staff if they are willing to accept responsibility for
the children in their car =~ - o

~ “¢. None of the abo§e




ot

* PART II:

lG,Z.l

| (Circle one or. more)

16.2.2

" LICENSING REGULATIONS - (Continued) .

Situation Mrs. Dpe informs you that her three year old son- is fully
toilet trained but that he has been "wetting his pants to get attention
She syggests that you punish him each time this happens.

What would be the best action to benefit the child

a. Refuse to admit the child
b. Punish the child in,accordahce with the mother s wishes .

c. Work with.the child by 9iving him praise each time he uses
m,the ‘bathroom - »

"d. Suggest p051t1ve alternatives to the mother and ask for per- '

mission to use those alternatives. L

Select the appropriate program requirements
(One or more) ,

a. Ifa facility services "drop in" children, the program must allow -

for the needs of these children

'‘b. A child care facility offering night care need not provide pro-

gram modifications for the special needs of children during
the night .

" ¢. Facilities serving children up to 36 months of age are raquired

16.3.1

.to take those children out of doors or to other areas within the
facility for a part of each day

d. A-daily schedule must be established for each group of ch1ldren
" 1in care . .

‘Please write a brief resume - of your education and/or experience in
child. cavre

w
()
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PART s | Lx_cENSInG"Résumrrous'__ ((:on.tinued) R

ff-"f16;3.2 "Al] child care faci]ity directors must be of majority age and
o " have the skills and ab111ty to. ....(Cite the fbur sk111$ and
ab111ties required) ‘ _

16.4.1 If .you hire a eare | |
| giver under age 18
- ments are made of careg1ver? (g1te fgﬁg;s what E_rsona? requlre-

-

16 4. 2 ‘Which of the fol]owing statements are correct°
(Circ]e one or more)

_a. In faci]it1es offering night care to five or more chi]dren,
: "n1ght shifts" have less stringent staff/chi]d ratios

b. Staff/chi]d rat1os are determined so]ely on the basis of the
- type of fac;]ity and the fire and safety requirements

c. If‘affaci]ity exceeds their iicensed capacity to offer before
-and "after school care, they must hire an additipna] caregiver.

d. A]i-of the above - "' .
; - 336
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16 5 2 Situation. During the day, you notice that Susan “has become Very
quiet, is "flushed“ in the face, and: has & s]1ght rash on her arms.
-~ You shou]d , . :
o (Circ?u one or more)

;.iFirst remove Susan from the faciinty and take her to a doctor |

a
b. Take ‘Susan's temperature

p Take Susan to a separate room, jsolated from other chi]dren

(2]

d.»:Assign a staff person to remain with Susan. -, . : :
{her 1nstruct1ons

c. Contact Susan s parents and/or doctor for fur

.;i]6;5.3 Nhich of the fo11owing are__ppropriate statements for feeding
.. and_nutrition requirements
ircle :

a;»~Bag-1unohes are not a11owed

b. The child's eating habits and food preferences at home need
- not-be. cons1dered v ,

~¢. Each chi]d shall be assured mnals and snacks sufficient enough
c to supp]ement the food served at home (to meet nutr1t1ona1 needs).

357
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PART II: LICENSING REGULATIONS (Continued)

16 5.4 If most»of your chiidren are in care _91;gﬂjHLL_JM[L§_QI;__131LJuhi§h

‘menu would be preferable:. (Circle one)

; a. Snacks Cookies and milk
Lunch: Macaroni and’ cheese hot dish; bread and butter; app1e

pieces; kool-aid

. b. Snacks: A.M. - Crackers with cheesespread and milk; P.M. -

raisins and kool-aid
Lunch. Spaghetti with meat sauce; bread and butter; mixed vegetables;

‘fortified fruit drink

c. Snacks: Crackers with peanut-butter; milk
“Lunch: Spaghetti with meat sauce; fru1t cup; bread and butter;

orange drink

16.5.5 Susan has a rash which is uncomfortable, but non-contagious, according .
to her father. The father brings along a lotion to apply. You should:
(Circle one or more) . )

a. Require instructions and a written statement from the physician that
the rash is non-contagious

b. If the child and father are known to yod, require written instructions
and a statement from the father; isolate the child and contact the

physictan for verification
c. Label the lotion with the child's name and keep it with her belongings.

d. Tell all staff members of Susan's problem and remind them to apply
the lotien at the specified times of day

16.6.1 Situation: During a health inspection, the inspector makes note that
{our smoke detectors are inappropriately placed. You should:
Circle one or more) .
Disregard the statement since it came from a health official.
b. Ask for a copy of the inspector's report

c. Have the detectors re- p031tioned in accordance with the inspector's .
. instructions

d. Request a new fire inspection and written report

338
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PART I1I:

__LICENSING REGULATIONS ,(Continuegx

lG 6.2

\K\ 16.7.1

16.8.1

The racility owner has installed disposable drinking cup dispensers
throughout the facility. You are finding used cups everywhere ex-
cept the trash containers. You should:

(Circle one or more) .

a. Institute a training program for the children where the cups are
used during break periods only and dlSpOSEd of properly

b. Institute a training program for the children where they will
"police" each other

c. Supervise and train the children on the importance of cleanliness

d. None of the above

Evidence that the staff are free from health problems which would
have a harmful effect on the children or would interfere with the
program, must be maintained at the fac1lity (Cite the specific
evidence that is required)

bR

‘Select appropriate statements regarding life-safety requ1rement"

a. Handrails- are required for three or more stairs on any one flight
of stairs

" b. Every closet door latch shall be such that children can open the

door from inside the closet

c. Portable heaters are allowed 1f separated by w1re screens or
partitians

d. Basement areas are allowed for play areas under certain circum-
stances :

339 °
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PART II: LICENSING REGULATIONS (Continued)

16.9.1 fircle appropriate methods for maintaining a safe environment
(One or more)

a. Use candles only for educat1ona1 purposes, with close adult
control and supervision

b. Keep outside refrigerators and freezers locked

1

c. Provide stairs, walkways, ramps, and porches with non-skid
surfacing

d. Check for lead content of paint when re-decorating

16.10.1 Please refer to the example given in 16.6.1. If the health and
fire inspection reports are conflicting, would your licensing
entity have any responsibility for resolving the problem?

YES ' ‘
NO

W
K

" TOTAL SCORE
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» ANSHERS:

1.4.2

2.2.1

3.3.1

- 4.1.4

5.1.1
5.1.2

5.1.3
6.3.4

7.2.1

8.1.4

-9.3.1

10.4.2

B WN—

-+ " MRITTEN EXAM FOR THE DIRECTORS o L

Meat trays, orange juice containers, milk cartons, wooden crate, - -
card board box, old tires, tree stumps, sand, etc.

--Provides children with a frequent 1ahguagé model -

'—-Helps. children build a sense of trust in adults, etc.

'.(Other appropriate answers will suffice)

1. Have a quiet activity before naptime (i.e., story, quiet music)

Make sure all children have toileted :
Lights should be turned off or Tow

_Curtains should be drawn

. -Soft music may be used

(Other appropriate answers wiil suffice)

Ability to take turns
Ability to share toys and materials’
Ability to play with children in groups
Ability to work cooperatively on a project
Ability to communicate will with adults , _
(Other appropriate answers will suffice) , =

NP WMo —
. [ . L R ]

The proper sequence js: 2,1,3,5,4

The brOpek sequéncelis: 1,4,2,3,5

The proper sequence is: '3,2;5,1,4

1. Proteins - meat \ 3. Fats - butter ,

2. Carbohydrates - Bread, crackers 4. Vitamins - Orange juice, milk etc.
: (Other appropriate'answers_will suffice)’ :

1. Scouring agents. e 4. Some glues

2. Ammenia . - 5. Show dyes, etc

3. Diswashing detergent: 6. Matches -

"Open question" - those QUesiions which are asked in a mannéf,thg;//

requires more than a "ves" or "no" answer...which reguires some-
active thinking on the part of the answerer (Example: Why do~
you think birds fly south in the winter?) '

Gross motor - Relates to skills which involve Targe body movements

utilizing the arms, legs, torso, etc. (e.g., Climbing jungle gym)

Fine motor - Relates to skills which. involve smail body movements

and the use of the small muscles of the hand and fingers, foot and

toes, etc. (e.g., drawing_with crayons)

‘1. Using a time out appfoé%h (taking the child out of the specific

environment for a few minutes time) _ y
2. Restricting the use of activity or material for a period of time

341
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ANSHERS: (Continued)

10.1.0 1. Use of a pr1vate container fov each child's belongings. v
2.  Use of a photo of the child in the container or in other places
g around the ¢lassroom .
. 3. Frequent personal comment to each child
4. Special time for each child to talk or show something of h1s/her own
(Other appropr1ate answers w111 suffice) _

J1.1.1 "Listening model" - A person who provides an_example by carefu]]yr
and attentively 11sten1ng and then respond1ng appropriately if
necessary.

=y
<

11.2.2 "Language modél“ A person who provides an example by using speech
appropriate to the age and 1anguage abilities of the listeners.
(e.g., For the young child - It is time to clean up. )

’ 12.3.2 1. _Use of baloons to ‘talk about air
2. “Use of seeds to talk about grawth, etc.
: (Other appropriate answers w111 suffice)

13.1.2 c.
14.1.5 b, . . | - .

1. Maintaining friendly, cooperative attitude:

2. Sharing owr ideas

;3. Respecting and using the ideas and suggestions of others
' 4.. Having regular staff meetings

(Other appropriate answers will suff1ce)

14.2.5 -1.

15.5.2 1. Through in-service training programs
2. Through subscription to.a magaz1ne related to early ch11dhood
.. education
-3. Through membership. in NAEYC or DCCDCA, etc.
“ 4. Through the use of Tibrary books

(Other aopropr1ate answers will suffice)
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" DIRECTOR TEST. ANSWERS - LICENSING REGULATIONS

k 16.1.1 - -b. (Reference: 3.3) ' -
S d. (Reference: 2.11.1) ;
'16.1.2 Information required on every child

(Reference (3.5.1) Child's full name, birthdate, current
' address, and his preferred name{s)

(3.5.2) Name and address of parent(s) or
person(s) legally responsible for
child . , I

i * (3.5.3) Telephone numbers or instructions
o . ' on how parent(s) or legal guardian(s) )
o . "may be reached during hours child is in
i -~ the facility i

(3.5.4) Name, address, and telephone number of
person(s) who can assume responsibility
) for child if parent(s) or guardian(s)
- cannot be reached immediately in an
emergency '

v ' ‘ (3.5.5) Name and address of person(s) autho-
: S rized to take child from the facility.

(3.5.6) Signed permission-to seek emergehcy
; treatment :

**opt%onal (3.8.5)vHWr1tten permission for transportation

- (8.1.1) MWritten statement from a physician, health
agency, or other_service (health) on child's
special health needs and child's ability
to participate in program {Renewed annually)

- (8.2 ) Evidence of immunization appropriate to the
b child's age

16.1.3 c. (References 3.8; 3.8.5; 3.8.7; 3.8.9)

16.2.1 *optional c. (Reference 4.1.4; 4.2.4)
’ d. (Reference 4.1.4; 4.2.4; 4.10; 5.2.5)

| 16.2.2  a. {Reference 4.9)
c. (Reference 4.7; 4.7.2)
d. (Reference 4.3) '

16.3.1 (Qopy of gersonnel application with up-dates must be provided'
with test) Test case just asks for resume on test itself.
-63-
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Licensing Regﬁ]ations Answers Continued
16.3.2 Skills and ability to: (References 5.2. through 5.2.5)

1. Provide program and facility which meets minimum licensing
- requirements

2. Maintain adequate enrollment, attendance, and related records

3. Accept responsib.iity for staff, volunteers, and others who
provide service ‘

4. Cooperate with licensing and other agencies in all reasonable
efforts to improve quality of care and competence of care-
e givers

5. Inform parents and other parties about goals, policies, and
content of child care programs of the facility

16.4.1 Personal requirements of caregiver under age 18:
(References 6.2 through 6.4) v

**optional 1. Yust be at least 16 years of age
2. Able to read and write

3. Emotionally and physically qualified to carry out a
program emphasizing child development

4. Currently enrolled (or has completed) a credited
course in child care/development

**optional 5. Employed only in nonsupervisory
**optional 6. Not make up the majority of staff on duty
16.4.2  c. (Reference 7.5) |

16.5.1 ~ Requirements for child's health record
(References 8.1.1 throiigh 8.2 and 8.8)

: 1. Written statement from physician, health agency, or
health service that child is in good health; known conditions
are being treated; child is able to participate

**optional 2. Results of vision and hearing screening within’brior six months
3 Immunizatioﬁ records |

**optional 4. Special needs relating to health

. 16.5.2 b. (References 8.3; 8.3.1)

' c. (References 18.11) |

d. (References 18.11) 344

e. (References 18.11)  _gg.




’Licensing Requlations Answers Continued

- 16.5.3 ‘c. Reference 8.14)

16.5.4 b. _(Other menus lack vegetables, sufficient balance of vitamins)

16.5.5 . a. (Reference 8.12.1)

| b.c (Reference. 8.13)
16.6.1 b. (Reférence 9.2}
d. (Reference 11.6.1) ~*
16.6.2 c. (Reference 8.21.1, 4.1.4)
16.7.1 _Evidence that staff are free,ffom health problems:

:

pre-employment‘physical or certificate of a three year health
~record from a physician and a skin test or chest X-ray for T.B.
thereafter - Annual skin test or chest X-ray. (Reference Article 10)

16.8.1 a. (Reference 11.10)

b. (Reference 11.12)
. d. (Reference 11.7.2)
16.9.1 a. (Reference 12.3.6)

b. (Reference 12.3.20)
c. (Reference 12:3.2)
~d. (Reference 12.3.5)

- 16.10.1 Answer is “"yes" (Reference Article 13)

Note:  * - May be used as single answer
f* - May substitute for one of ‘the other answers
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DIRECTOR'S COMPETENCY CHECKLIST

The following comoetenc1és will be either observed or asked of a director
of a facility. The competencies have been drawn from the fifteen competency :
areas defined in MANUAL 1: CAREGIVER CREDENTIAL PROCEDURES

YES NO
1.2.0 Candidate demonstrates an understanding of the purpose of
the overall physical arrangement
1.2.1 1Is able to explain why the classrooms have been
divided into certain functional areas
1.3.0 Candidate supplies materials and equipment which are
relevant to the needs of the children within the
facility
1.3.1 Provides materials which are age appropriate
stimulating, and sturdily consiructed
1.3.2 Provides materials in sufficient quantity
to keep all children actively invoived
during work periods and periods of free play
1.3.3 Arranges materials and equipment so that
they are easily accessible to the children
2.1.0 Candidate demonstrates knowledge of the importance of
respecting each child as a unique, worthwhile being
2.1.1 Converses with and Tistens to each child with
respect
2.1.2 Allows each child to complete what the child
is saying before answering -
2.1.3 Bends or stoops down to converse with each
child on the child's own level
2.2.0 Candidate demonstrates knowledge of the importance
of interacting frequently with each child
2.2.1 Interacts frequently with the children in
the facility
2.3.0 Candidate demonstrates an understanding of the
importance of providing a warm, accepting emotional
climate
2.3.1 Expresses warmth and positive behaviors such as
frequent smiles, embraces, physical contact
2.3.2 Uses a pleasant, friendly, natural voice
2.3.3 Provides frequent praise and encouragement
for each child -66- L
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3.1.0

3.2.0°

4.1.0

5.3.0

6.1.0

COMPETENCY CHECKLIST _(Continued)

. | | YES
Candidate demonstrates an understanding of the o
importance of consistency and regularity for
young children

3.1.2 1Is able to cite reasons why a child needs a
-~ regular schedule

Candidate demonstrates an ability to smodth]y
handle the daily routine activities of the facility

3.2.1 Greets each child on arrival with a smile
and a positive response

3.2.7 _Attempts to see that each child receives

a personal parting on leaving

Candidate demonstrates ability to plan activities
for young children

4.1.3 Schedules daily activities so there is &
- balance between indoor and outdoor activities

Candidafe demonstrates an awéreness of the needs of
those children who have special problems or taients

© 5:3.2 1Is able to cite the behaviors or physical

traits which might indicate a child with
special needs

5.3.3 Is able to explain how a child with special
prob]ems is incorporated into the facility

Candidate demonstrates a basic knowledge of the need
to provide and maintain a clean and healthy environment

6.1.1 Provides an overai! environment which is clean

and orderly L

6.1.2 Makes certain all eating areas and bathroom
areas are kept clean and are sufficiently
stocked with essentials (soap. tissues, paper

towel, toilet paper, etc.)

6.1.3 1Is able to cite facility procedures for -handling
a sick child S _

6.1.4 Is able to name some of the early symptoms of
i1lness which young children exhibit -
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7.1.0

7.2.0

8.1.0

9.1.0

COMPETENCY CHECKLIST _(Continued)

candidate demonstrates an understanding of the need to

provide a safe environment by taking precautions to
avoid or reduce accidents

7.1.1 Makes sure all exits are labeled and free of
obstacles :

7.1.2 Keeps the physical environment free of
hazardous conditions

7.1.3 Keeps all toys and learning materials free of

peeling paint and broken or hazardeus parts

7.1.7 Is able to cite facility procedures for a
’ fire drill - B

7.1.8 Is able to cite facility procedures used in
case of an accident ' _

Candidate demonstrates a knowledge of the hazardous
materials which are freguently found in a child care
facility

7.2.1 1Is able to cite materials or toys which are poten-
tiz1ly dangerous and can explain why

Candidate demonstrates an understanding of the value of
spontaneous play as an essential ingredient in the overall
development . of young children

8.1.1 Provides time in both morning and afternoon
sassions when childran are allowed to play
freely, selecting -at will from those activities

o

and materials avaiiable

8.1.2 Provides equipment and materials during spon-
tanzous play wnich allows each child to explore,
manipulate, or create freely by himself or with
others

3.1.9 1is able to rame activities, materials and
equipment which- have been made available to the
childrer. during free play and can explain why such
materials weire made available

Candidate demonstraces an awareness of critical im-
portance of gross motor/large muscles experiences for
young children '

9.1.1 Provides a significant segment of fime in which
the children can utilize large muscle apparatus
(e.qg., jungie gyms, swings, trikes, etc.)

-68-~
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9.2.0

9.3.0

©10.1.0

10.2.0

10.3.0

COMPETENCY CHECKLIST (Continued)

YES NO

Candidate demonstrates an awareness of the importance of
fine motor/small muscle experiences for young children

9.2.1 Provides materials and equipment which promote
fine motor development

9.2.2 Keeps all fine motor materials in good order

Candidate demonstrates an overall understanding of what
gross motor and fine motor activities 1nc1ude and why
they are important

9.3.3 Is able to cite how fine motor and gross motor
activities are implemented into the various:

programs of the facility

Candidate demonstrates an understanding of the importance
of each child building a strong, positive self-concept

10.1.1 Makes frequent personal comment to the children
(e.q., personal greeting, comment about child's
clothes, praise over an item made, etc.)

10.1.2 Provides a private place at .the child's level
for each child to put-his personal belongings
(e. g), cubbies, boxes, she]ves, plastic containers,
etc

Candidate demonstrates an understanding of the value of"~
each child developing a strong sense of self reliance

10.2.1 Provides the equipment and materials necessary

' to maximize the child's self help skills
(e.g., provides coat hangers at children's level,
sinks at children's level, etc.)

-

Candidate demonstrates an ability to contribute to the
overall social growth of young children

10.3.1 Exp1a1ns what type of behavior is necessary
on the part of the adults to promote positive social

“growth

10.3.2 Provides equipment and mater1als which allow
children a means to release the1r pent-up
emotions
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~ 10.4.0

11.1.0

1.2.0

1.3.0

12.2.0

12.2.1 'Provides a variety of sensory materials

Al

COMPETENCY CHECKLIST (Continued)

Candidate demonstrates understanding of the need to establish
and maintain rules and appropriate disciplinary measures

10.4.1 Sets up and maintains reasonable 1imits/rules

which the chi]dren understand and accept

YES

10.4.2 Utilizes disciplinary measures cons1stent w1th
‘ . supportive, positive deve]opment

10.4.3 Explains own personal phi]osophy of guidance and .
' discip]ine , .

Candidate demonstrates an awareness of the importance
of developing listening skills in young chi]dren

11.1.1 Provides a good listening model by allowing each
child to complete what he is saying and then
- actively responding with an appropriate answer

Candidate demonstrates an ability to foster language develop-

‘ment in young children

11.2.1. Demogystrates recognition and acceptance of the

child's level of language development, his

native language, or his dialect

" 11.2.2 Provides a continuous language model for

children by using. precise]y phrased, short
simple sentences

11.2.3 Takes children's own words and uses them as
a foundation upon which to model expanding
language (e.g., takes child's sentence of,

. "More milk." and builds it into, "You
want another glass of milk."

o .
Candidate demonstrates an understanding of the importe-ze
of literature experiences as a source of enriching Chl dren’ s
language experiences ,

11.3.2 Provides a quiet library or reading area with books
which are appropriately selected for the ages and
interests of the children

Candidate demonstrates an understanding of the importance
of sensory enrichment as a necessary foundation for all
other intellectual development « -
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12.3.0

12.4.0

113.1.0

18.1.0

COMPETENCY’CHECKLIST (Continued)

Candidate demonstrates an understanding of the importance
of pre-math experiences for the overall development of
reasening and problem solving abilities

12.3.3 Provides various two and three dimensional materials

which aid 1p the development of shape concepts

12.3.4 Provides materials for classification and seriation

(e.g., spindle boxes, sorting boxes)

Candidate demonstrates an understanding that science is
a vital part of a pre-school experience ,

12.4.1 Provides the material and space for scientific
learning experiences to take place

Candidate demonstrates an awareness of the need for young
children to explore, experiment, and express their ideas
through art, music, creative movement, and creative oral
expressions

13.1.1 Provides art materials to be used on a daily basis

‘by staff members

13.1.3 Provides materials and equipment for music and
rhythm experiences to take place (e.g., record
. player and records, musical instruments)

Candidate demonstrates an understénding of the importance
of establishing and maintaining a positive, productive
relationship .with the parents

14.1.1 Greets parents warmly and with respect

14.1.2 Keeps the parents infbrmed.of the activities of the
facility through a bu]]et1n board, notes, phone
calls. etc. -

14.1.3 - Is able to explain how the parents are kept 1nfonned

‘ of their children's progress

14.1.4 1s able to relate how parents' help or suggestions
fave been elicited-or incorporated into the

programs of the facility
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14.2.0

15.1.0

15.2.0

15.3.0

15.4.0

COMPETENCY CHECKLIST (€ontinued)

Candidate demonstrates an undérstanding of the .importance
of maintaining positive, cooperative relations among the
staff of the facility

14.2.1 Maintains a cheerful, open, cooperative manner
in working with other staff members

14.2.2 Shows respect for other staff members
14.2.3 Exchanges ideas freely with other staff members

14.2.4 1Is able to explain why it is important to keep
all staff members informed about plans or ac-
tivities which would effect the facility or dif-
ferent groups

Candidate demonstrates an overall healthy self-concept .
and good sense of self confidence

15.1.1 Maintains self-control and an attitude of
respect for others

15.1.2 Displays a healthy sense of humor

15.1.3 Is able to cite and justify the important
- personal characteristics needed by a com-
petent caregiver

Candidate demonstrates an overall enjoyment of and

- Tiking for young children

15.2.1 Actively smiles and 0pen1y relates to the
ch11dren e . A

15.2.2 Appears relaxed and happy in the work

Candidate demonstrates an understanding of the need
for flexibility and patience when working with young
children

15.3.2 Displays patience when Tistening to and w0rk1ng
with young ch11dren .

YES

15.3.1 Shows Flexibility in changing plans or activities

Candidate possesses a suff1c1ent amount of physical energy
to keep up with the exact1ng pace of a child care facility __

352
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COMPETENCY CHECK LIST (Continued

15.5.0 Candidate demonstrates an awareness and interest in keeping
current with the new materials and methods being utilized
in the field g ‘

15.5.1 Has participated in in-service training programs;
carries on in-service training for the facility

15.5.2 Cites personal efforts used to promote own pro-
fessional growth; provides materials for staff to
grow professionally (e.g., books, journals, magazines)

TOTAL SCORE
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PROCEDURES FOR SCORING (DIRECTOR)

1. Thé’written Exam which must be taken in advance must be passed by a score
of 70% or better. (70 points out of a possible 100 points)

2. Each item on the Competency Checklist will have a point value of one.
There are 70 items on the checklist. A passing score will be 70% or
better (49 points out of a possible 70). Items which are observed
must be observed by at least two members nf the team. Items which are
asked must receive a consensus score with «: least two of the three
members ajreeing that a positive score should be received. ‘

3. A1l team members must attend 1 Final Assessmc.t meeting at which time

"~ each item on the Competency _hecklist will be reviewed. A consensus
of two members must be had on each item to receive a score. Passage of
the assessment will be based on a score of 70% or better.

4. Notification of passage or failure of the assessment will be mailed to
the Candidate from the Child Care Services Division

354
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10.

1.

12.

GENERAL PROCEDURES FOR FACILITY ACCREDITATION

Any facility that desires Accreditation may apply. The process
is entirely voluntary. A request for assessment should be made to the Child

Care Services Division.

A two member team from the Child Care ' orvices Division will make the
assessment which should last from two to three hours in duration

The.director of the .facility will be required to be credentialed. The
director may apply for either the Director Assessment or the Director/
Caregiver Assessment. .

Thirty percent of the required staff as defined in the child/staff ratio
requirements in the State Licensing Regulations will need to be credentialed.

At least one caregiver in a facility must meet the caregiver competencies as
defined in MANUAL I: CAREGIVER CREDENTIAL PROCEDURES. 1n those facilities
where the director is the one person meeting the thirty percent staff re-
quirements, the director will be required to pass the Director/Caregiver
Assessment. . :

There must be at least one credentialed caregiver in the facility at 211
times between the hours of 9:00 am and 6:00 pm. This is not required
during the night time hours.

Facility must meet all licensing requirements as defined in the State
Licensing Regulations.

Facility must pass a "Competency Checklist" based on requirements cited in
the 15 competency areas. These are specifically related to the physical
environment, equipment and materials.

Facility must provide a written statement of program philosophy and
program goals to each parent upon enrollment of their child.

Facility must provide evidence in the form of a brief outline of an on-

going staff development program.

When all of the above requirements have been met, the facility Qi]i be
awarded a "Certificate of Accreditation" and the facility can be duly ad-
vertised as ."accredited."

A Certificate of Accreditatior willbe valid for two years from the date of
issuance. Complaints received by the Division about an accredited
facility will be justificatior for an investigation into the need for

_re-assessment.
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FACILITY ACCREDITAT ION:
| PROCEDURES
TOUR ,OF THE FACILITY AND, THE USE OF THE COMPETENCY CHECKLIST

1. A team of twb members will visit the facility and check the following:
a) That all licensing regulétibns are being met
b) That the director has received a credential

c) That 30% of the staff (required by the State Licensing Regulations)
have received a credential

d) That at least one caregiver in the facility has met the Caregiver
Competencies

e) That at least one credentialed caregiver is on duty in the facility
" during the hours of 9:00 am and 6:00 pm.

f) That the facility has a written statement of program philosophy
and program goals.that is given to each parent upon enrolliment of .
their child

2. The team members will also check on items from the Competency Checklist
which relate to standards for the physical environment, equipment and
materials. . The facility must meet all the items on the checklist to
merit a recommendation for accreditation.

3. The team will also check with the director about ongoing staff development
- which the facility is providing. A brief outline of the staff development
program will be required. It is realized that each facility's means of
providing for overall staff development will vary according to the type

of operation, the hours open, etc. '  (e.g., some facilities may have
regular staff meetings while others may use a special resource teacher,

or have individual meetings with the director, etc.) )

4. Nhen the team feels that all of the above standards are being met by a .
facility, they will recommend that the facility be accredited. A Certificate
of Accreditation will be mailed to the facility from the Child Care Services
Division.
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1.3.0

5.2.1

7.1.5
8.1.2

9.1.3

2.1.4

FACILITY COMPETENCY CHECKLIST

\

Faciiity seclects materials and eauipment which are relevant to the
needs of the children in the establishment ’ : :

1.3.1. Facility selects materials which are age-appropriate, stinu-

lating, and sturdily constructed

1.3.2 Facility provides materials in sufficienc quantity to
ES keep all children actively involved during periods of free play

‘Facility provides at least three defined areas which meet the'spegific

developmental neads ¢ the children in the establishment. These must
be available to each group of children at different times durina the day,
(e.g., dramatic play area, block area, 1ibrary-book area, guiet area, etc.)

Facility makes certain that all equipment is arranged so that it is
safely positioned (e.g., shelves are low and well balanced <o they

will not topple) '

Facility provides eduipment and-materials during spontaneous play which
allows each child to explore, manipulate or create freely by himself or
with others (e.g., dramatic play equipment, a:Z materials, etc.)

Facility provides a selection of gross motor equipment to aid in the
development of young children's large muscles ?e.g.. jungle gyms or other
climbing apparatusysewer pipes, balance walks, climbing forts,

swings, trikes, balance beams. hula hoobs, jump ropes, etc.)

Facility provides some speciai.equipment which addresses speéific needs of
the children (e.g., balance boards, sand paper letters, puzzles with

9.2.71

10.1.2
11.3.2
12.2.1

32.4.1

knobs, etc.) !

©

Facility providas a selection of fine motor materials which aid in the
development of young childier's small muscles (e.g., crayons, paints,
scissors, paste, tinker toys, legos, small blocks, etc.)

FaciT%ty provides a private place at the child's level for each child to
put his personal belong.r::: (e.g., cubbies, shelves, boxes, etc.)

Facility provides a quiet 1ibrary or réading area witn books appropriately
selected for the ages and interests of the children in the facility

-.cility provides a variety of materials which prom&te sensory developme:: ”
and growth (e.g., "feely bags," sniff bottles, sandpaper letters, etc.)

Facility hrovides a variety of science materials which promote personal
exploration and discovery (e.g., magnets, scales, animals, plants, etc.)

~77-
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FACILITY COMPETENCY CHECKLIST (Continued)

13.1.1 Facility provides materials for art and creative activities on a regular
basis (e.g., paints, papers, collage materials, etc.)

14.1.2 Facility provides a specific means by which the parents”a}e informed of

facility activities and items of interest in the area of early childhood
development (e.g., bulletin board, parent area with books and magazines
relating to early childhood, monthly newsletters, etc.)

15.5.2 Facility provides books, journals, other matorials relating to early
childhood education, child development, learning activities, etc., to
the staff to encourage professional growth in the field.

V¥
ot
0
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PROCEDURES FOR APPEAL

1. A1l candidates who have failed the assessment and wish to file an appeal
-~ should submit a request to the Child Care Services Division in writing

R .hh}w e ‘
2. “The Review Board will consist of the Child Care Services Division Policy
Board which meets quarterly. The Board will review the written statements

and oral stategents from both parties.

3. The Board wi11~35te on the appeal with a two-thirds majority needed in
favor of the Candidate to affirm.a reassessment of the Candidate by a new
team. If less than two-thirds of the Board vote in favor of the Candidate,
the assessment will stand as originally evaluated.
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