DOCUHZHT RESUGHE

il

ED 129 125 HE 007 856
AUTHOF® Posenblatt, Raron; And Others
TITLE The adelphi Fxperiment: Accelerating Social Work

rducation.

THNSTITUTION Council on Sccial Work Education, New York, W.Y.

PUB DATE 76

NOTE 198p.

AVATLABLE FEOM Council on Sccial Work Zducation, 345 East U€Eth
Street, ¥ew York, New York 710017 ($4.50)

®DRS PRICE F~30.83 Plus Postage. HC Not Available from EDRS.

DESCEIPTORS Lcademic Achievement; *Advanced Placement Programs;
*Field FExperience Programs; Graduate Students;
Graduate Surveys; *Higher Education; *Masters
Deyrees; Professional Educetion; *Social Welfare;
*Social Work; Social Workers; Student Adjustment;
Student Fvaluation; Summer Programs

IDENTIFIERS *#pdelphil University

ABSETRACT

The educational program adopted at Adelphi University
School of Social Work provides students interested in cbtaining the
master's degree in social work with an opportunity to accelerate
their professional education. As undergraduate students they can
elect to major in social welfare, and if they do, some courses
usually available only to graduate students will be open to then.
They can also earn credits for their field work experience. Once they
receive their baccalaureate degree, a number of them are admitted to
the accelerated graduate program, which initially consists of
enrollment in a summer session at the school of social work. At the
completion of this program the students enter the school as
second-year students. The accelerated students were found to catch up
to the traditional students after the summer experience. Reports are
included in this evaluation of changes in students'®' knowledge, values
and skill: their educational background and practice skill one year
after graduation; coping with their feelings of inferiority; and
social constraints affecting the interpretation of the findings in
evaluative studies. (LBH)

% Documents acgﬂlftﬂ by ERTC 1n§1udﬁ many 1nférma1 unpubl;shed

* pmaterials not available from other sources. ERIC makes every effort
* to obtain the best copy available. Neveértheless, items of marginal
* reproducibility are often ensountered and this affects the quality
¥ of the microfiche and hardcopy reproductions ERIC makes available

# via the ERIC Document Reproduction Service (EDRS). EDRS is not

* responsible for the quality of the original document. Reproductions
* supplied by EDRS are the best that can be made from the original,

sfe e e 8 ok o s o ol e e ok ok sk o sk s s o ok e ok ok oo o o ol sk afe S e e ok sk e e e ke sl ok ek sl ok ok kool ek b ofeokokok ok sk Rk ok ok ok

%%*‘****%







ADELPHI
EXPERIMENT:
Accelerating Social Work Education

by

Aaron Rosenhlat,
Muriamne Welter,
Sophie Wajeiechowsh:

PUBLIHED INCOOPERATION WITH
THE &DELPRIUNIERSITY SEHOOL OF SOCIAL WORK

COUNCIL ON SOCIAL WORK EDUCATION
New York

8,




COPYRIGITTE 4576 BY
TEM ¢ 0at SO0 0 s 1AL WORK MIUUATION, INC
[}
WP R RISTRVID

PRI ARY 430 C oG sSS C N FATOG CARTE NGY 760.] 784

PRES T e ™ TE 0 NTED ST ARES OF AMPRICA

[ opuiniatse opsesseal 1S pubbedinn afe walely these of the somabagurs and
W ork
erredl

dev it poceasarly retlect the poles o posatit o e Cospal on Sovi

Poducation N alficed cndorsarigmt ol the vigws presemiad should by

thess ofa s iadioaned

COUNCIL ON SOQCIAL WORK EDUCATION
) 345 EAST 46TH STRECT, NEW YORK, N.Y, 10017

gEpo 44

o

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Foreword

The soaat waork profession, like any dynamic profession, responds (o
hunan need from s own particular frume ol reference. Perhaps secial
work. unlike muny other professions, has not had the opportunity
studs. phin Land develop curricula responses, whether these be i the
direct service urat the social policy fevel, Bart of this probubly has o do
nal only with the prolession’s historicl stunce as action-priented but also
With it fow shatus i soviely fresearch requires mongy), Part, certuinly.
Fas heen s relative infaney ke all social sciences? insotur as rescarch
ad development are nat g coimfortuble pert of the protessionsl armamen-
torunt.

he experiment that s reported onap this voltime represents an excep-
ton to the conditions diseussed ahove, With the assistance of the National
Tnstitute of Mental Health-during those more prosperous days ol the mid-
dic 1960, we at Adelphi undertook i experinieat that gathered objective
dataabout e contral ssue 1y social work education, namely the practicality
and Teasibitity of ay aceeleration between the graduate and undergraduate
fevels of cducation. Subsequent to the beginning of this project, the term
ceontinuum” has been applied to such arrangements.
iuu as the or-gomg nhage between under-

At Adelpin we detine con
graduate and graduate education. assuming that these have a mutual im-
pact upon each other, Although the programy reported here involves
cducation at both the hachclor’s and the mgster’s fevels, subsequent ex-
puriences have convineed us that similar relationships also exist between
ht
e undertakey with vespedt Lo these two Tevels and eventuadly with respect
to the thread of relationship that may exist among all levels ol sociul work
cdbuvation. The continuuny weeds much mare experintentation. It would
be gratuitous to say that the report presented in this volume is only the
beginning We hope thut one vidue of this work (aside from the intrinsie
vatue of the tindistgs) will be W encourage similar and more refined re-

the my o s and doctoral Tevels, We hope that a sinolar exaeriment mig

suarch,
The history ol the growth of this groject wais simpleand logical, The un-
dergraduate prozoam in social work was already 24 years old when it

i
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bevanre a part of the responstbidite of the School of Social Work Adelphi
Urisersity in 1962 Unul then, although lodged in the Sociology Depart-
ment under the jurisdiction of o social worker, it had heen remote from
the graduate programe. In 1939 the two programs had begun to move closer
(meether when the dean of the Graduate School of Social Work began to
offer consultation in response 1o request from the soctology faculty.
When the andergraduate program was incorporated as a part of the
school program in 1962, the name of the school was chunged from the
Graaduate School of Social Work tothe School of Social Work. In the two
or three ensuing vears the faculty of the school were given the direct
responsibiiity for conducting an undergraduate program in jutaposition to
the gruduate program, and bewn to recognize such questions as: ~Should
poeparation for professional practice at the undergraduate level include the
same heavy weighting in “methods” s ot the graduate level {e.g.. how
mary methods courses, how much ficldwork s What should be the job en-
try fevel of the graduate of the undergraduate program? s the school
witering down professional edication”? Is the school creating competition
between bolders of the bachelor’s degree and holders of the master's
degree in sewial work? Should undergraduate ficldwork require MSW
supervision! I the undergraduate program is indeed a professional pro-
. should it be dominated by the prolessional goals of the grad-

SEAMI N s
udte school?

Today o central ¢
students for profess

ion lingers: I we are preparing undergraduate
ice. how does this differ fram the way in
> students?” Qur observations of the agen-
wies that ermployed our undergraduate students and the skills that the slu-
dents were using suggested that their performance was similar to that of
graduate students. The undergraduates were using skills, for the most
part. that the Taculty were teaching in the tirst graduate year. Admittedly it
was difficult wo differentiate st which level which skills were being used,
This. as the social work workd knows, remains an unanswered question, al-
though we belicve thar considerable light has been shed on this during the
st five veirs.,

We then wondered it the Taculty could teach al the undergraduate level

ssentiatly the same comtent that they were teaching in the first graduate
: A 5o, sociul workers would be uble to obtain the same skills in a
stwgter period of time by combining undergraduate and graduale pro-
2 o a Tour-one arrangenient (four undergraduate vears and one

PhdaEate year),

fyher models were being considered at that time. One of these was the
prograny wherehy undergraduates would be admitted to the graduate
schoul atter their junior yeur. This was identified in the professional
literature as the “three-two model.” just as Adelphi’s was the “*four-one
model.” 1t should be made wlear that we recognized that offering the first

iv 6
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rradunate vear af the undergraduate fevel was not the meost creative ap-
E . b

proach o developing undergraduate education m soctal work. since it
lirmmits the possibidities tor experimenting with the undergraduate cur-

riculum. But it was not ourintention to do anyvthing but test the etticacy of

redacing the total educational time from six Lo five vears. That was the ox-
tent of our interest and the scope of our experiment.

Fully aware of the seriousness of manipulating the professional cur-
ricutum, and conscious of our responsibilities 1o the profession, we under-
ook o msure control by objective evaluation of the entire experiment.
Missive amounts of tme, energy, and federal money were poured into the
evilugion process. o the extent possible, we remained in communica-
tion with 5an Dicge Stute University and the University o Wiscon-
sin=Madison—schools where similar experiments were being conducted.

With the publicution of the Adciphi study, which extended over a six-
vear period from 1968 1o 1974, and the San Diego and Wisconsin studies,
which were published in 1972 and 1973, the field now will have the
henefit of extensive and well-documented rescarch in which a total of
about 330 undergradwite and graduate students participated.” Also, a
number of follow-up studies have been completed, or are in the process of
being completed at various schools such as Fordham University, Virginia

quired. Modifications in the research requirements at the undergraduate
fevel, as well as requirements with respect Lo ethnic content, have been

made. In short, we have seen the value of continuing to make changes
after the formal evaluation was completed and the results made available
to the school. We would hope that this process of introducing change will
continue in the future.

We believe that we have brought together the best possible professional
Faculty we could abtain 1o conduct the experiment. Sophie Wojciechowski,
chairman of the Adelphi undergraduate social wellore program, has had
many years of experience in administering undergraduate programs. Sheis
as knowledgeable about undergruduate social work educition as anvone in
the country. Murnanne Welter, the project director, and Aaron Rosenblatt,

I Panl Weinberger, the Undergraduate Contmoum Project: A Final Report,”™
mimeographed (San Diego: School of Sucial Work. San Diego State University, 1972): and
Aired Radushm and Gieorge Kelling, il Beporte An Tnnosanse Progrion in Sovial
Work Pducaton, the 322 Program " numeegeaaphed (Madson, Wis - University of Wiscop-
< School of Socnl Work, 1973

2 Adelphi =121 students, Mudison =98 studeitts, wnd San Dicgo—=130 siudents,

3. See Sophie Wojciechowski, *Rethinking the Structure and Quality of Graduate and Un-
dergraduate Social Work Education™ (Paper presented at the Columbia University School of
Socal Work Alumni Conlerence, November |, 1975).

(
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the research consultunt, have long-established <kitls in teaching, cur-
riculum management. and research. We mantained a close ongoing com-

,,,,,, National Institute of Mental
Health. who was able 1o sustain us both psvchologically and fiscally toward
the completion of the project and the preparation and publication of this
volume. We view this not only as a sticcessful experiment in curriculum
building. but as a good example of cooperation between education, prac-
tice, and government in the expansion of knowledge.

After the experiment was completed, a new controversy arose in social
work education with the publication of the Council on Social Work Educa-
tion's report of the Task Force on Structure and Quality in Social Work
Education.* This report has led to exacerbation of differences concerning
the social work curriculum. We believe the tindings of the Adelphi experi-
ment have direct bearing upon the task force report. Although these find-
ings do not support the recommendations of the task foree in tolo, we do
helieve that they support the efficacy, validity, and teasibility of the con-
tinuum in social work =ducation defined as the mutual dependence upon
the various levels ol education for their mutual benefit. Simply put: f
soctal work education is viewed on a continuuam that recognizes and uses
the interface between the various levels of education as a launching point
for the improvement of the levels individually and together. itis desirable.
Although it was designed to provide specific answers aboul the validity of
the continuum. the Adelphi experiment nonetheless throws light upon
atestions about it .

For our colleagues in the academic corridors of social work, let me end
these observations with whal 1o me is one of the most rewarding oulcomes
of the experiment, Throughout the entire project, the cooperation, par-
ticipation. and supportive interest of the entire faculty of the School of
Sociul Waork was superb. Also, 121 students in both the experimental and
traditional groups participated. Their cooperation through taking exten-
sive tests and responding to follow-up questionnuires made this project
valid. The vitality with which the experiment was carried out was possible
pevause the aculty was interested, supportive, and encouraging.
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Josepn L, ViGaste
Dean

Schaool of Social Work
Adelpht University

. Repoer of the Task Force on Snic i wid Quahine op Sociad Work Edneanon (New York:
Council on Social Wark Lducation, December 1974
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Chapter 1

A Description of the Adelphi
Accelerated Educational Program
by Sophie Wojciechowski

Do accelerated students learn as much as traditional students? This re-
port presents data on test resulls obtained from an experiment in acceler-
ated social work education conducted at the Adelphi University School of
Social Work. This six-year study, which began with a pilot study in 1968,
was completed in 1974,

A significant change in thinking about social work education occurred
between 1968 and 1975, the time when this report was being prepared,
Formerly the MSW degree was the major professional degree in social
work. Today the profession is moving fast toward granting several profes-
sional degrees. It is also developing a multilevel concept of social work
education and practice. Thus the outcome of this experiment is more im-
portant today than it was eight years ago when a small band of leaders first
conceived of the need for such a study.

Al the inception of the accelerated educational program at Adelphi it
was officially viewed as an experiment **outside of curriculum policy and
accreditation standards.” and therefore special approval had to be secured
from the Council on Social Work Education. [t was funded by the National
Institute of Mental Health as an innovative educational experiment,
considerable scepticism. Only a few years ago it was part of a **daring ex-
periment;” today the experimental educational program has become an
accepted model of social work education. It is in operation not only at
Adelphi but also at a growing number of other schools.

12 l
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In this monograph the final results of the Adelphi experiment are fully
described for the first time. Previous progress reports were shared with the
Adelphi faculty and the field at large on various occasions.! Reports {rom
Adglphi, as well as findings from similar research programs in Madison
and San Diego have provided social work educators with reasonable proof
that a fur-reaching reorganization of social work education is very much in
order,

Now for the first time in the history of social work education the current
debate on the undergraduate-graduate continuurn has the benefit of ex-
lensive and well-documented research. All those who took part in these
research projects hope that in the current heated discussions when issues
of continuum and educational acceleration are being debated,? some of
these objective research findings will be given proper attention.

HISTORICAL BACKGROUND

Most schools of social work do nol require a specific sequence of under-
graduate courses for admission to graduate study. Some professions such
as law, medicine, and nursing stress the importance of a continuum be-
tween undergraduate and graduate training. Not so social work. Students
from any baccalaureate program can apply to graduate schools of social
work. The profession, however, generally has stressed the importance of a
broad liberal arts education as a base for graduate study.

The continuum issue recetved widespread attention in 1959 with the
publication of The Social Work Curriculum Study by Werner Boehm. After
reviewing undergraduate and graduaie programs of social work education,
Bochm's lask force commented: “*The project findings reveal that there is
a4 good deal of unprofitable duplication between the undergraduate and
graduale levels of education in social work today, particularly during the
first year of graduate study.”™

Most social work educators agreed that there was some duplication.
Herbert Bisno offered some specific recommendations for improving the
situation:

it might be desirable to have the first professional social work degree awarded al the
conclusion of an integrated undergraduate-graduate five-year program. We believe
that the studenis completing such a program would at least be as well educated, and in
Wl probability considerably better edueated, than the products of the present two-year
MUSLeF 5 Qrograms,

Two points cencerning this suggestion may need clarification und elaboration. First,
we are definitely not suggesting a one-year graduste program. Rather we are thinking
in terms of an integrated five-year program with social work content distributed aver
at least three of the five years.? :

Several prominent social workers immediately challenged Bisno’s
recommendations. The major arguments for and against the accelerated
program are summarized below.

2
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Arguments for Acceleration
Proponents of an accelerated program stressed that:

1. An accelerated program might attract some excellent students who

now choose to enter other professions. In allied professions such as
education and clinical psychology, the master’s degree is conferred
after one yeur of graduate study. In social work the master’s degree re-
quires two years. The value of this additional year of study is not ap-
parent; salary rewards commensurale with the cost of the added year
of training are lacking. Such lack of visible rewards for an additional
year of study may discourage some students from selecting social work
45 4 cdreer.

.An accelerated progrant would help in some measure to alleviate the

shortage of social workers by launching them on their professional
careers one year earlier. (In 1959 this was a factor because thers was a
shortage of social workers.) Strengthening undergraduate programs
also had other implications for alleviating the then existing shortage of
social workers. Undergraduate students who majored in social welfare
would be fully equipped to discharge certain professional respon-
sibilities at the point of graduation. This was one of the reasons for
strengthening the undergraduate program at San Diego State College?®

“and Adelphi University,
Arguments Against Acceleration
The opponents of an accelerated program® leveled two major criticisms:

1. An accelerated program forces students to make premature decisions

about their vocation. Consequently they are less likely to be commit-
ted to social work vaiues than are students who enter graduate school
without an undergraduate concentration in social work. The latter’s
commitment to social work. becomes more meaningful because it is
made after exposure to many other possible fields of study.

2.Graduates of accelerated programs would learn less than graduates of

traditional programs. Al least six years of education—four years on
the undergraduate and two years on the graduate level—are needed to
train a social worker. Even six years may not be enough time. Conse-
quently this length of time should not be subject to any compression.

Since 1939 Adelphi University has offered social work programs to stu-

the Department of Sociology and Anthropology. Ten years later in 1949
the Graduate School of Social Work was established.” In 1966 the Univer-
sity Curriculum Committee transferred the undergraduate social work
courses 1o the School of Social Work and established a major in social
welfare.

14
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In 1967, under the leadership of Dean Joseph L. Vigilante, the faculty
began 10 explore several educational alternatives. They were aware of the
rapid acceleration of knowledge and the capacity of undergraduate stu-
dents to acquire knowledge that was once considered advanced. Therefore
the faculty raised these questions: Could not much of what traditionally
passed for graduate education be learned at the undergraduate level? If so,
how.much of the present curriculum should remain a part of the graduate
program? How much of the graduate program more properly belonged at
the undergraduate level? (This kind of redistribution would allow more
advanced content to be introduced in the master’s curriculum.) How
might unnecessary duplication be avoided between undergraduate and
graduate programs? -

Rather than debate the answers to these questions endlessly, the
Adelphi faculty sought permission to engage in an empirical study of the
issues. In June 1968 the Commission on Accreditation of the Council on
Social Work Education issued permission to the Adelphi University
School of Secial Work to develop an educational continuum ‘‘outside of
curriculum policy and accreditation standards™ and to measure the results
against the traditional MSW program.

The National Institute of Mental Health granted the school a small grant
to engage a researcher to develop a research proposal for the project. In
May 1968 Aaron Rosenblatt completed a research proposal that was subse-
quently submitted to NIMH. This organization then made a research grant
to IhE sghoal for a “Pilat Experiment in Accelerated Conlinuum ” The

lhe qpnng m‘ 19’73 Laler, eac‘h gmdy pengd was exlended foran addmcmai
vear. This extension made possible an investigation of the students’ ad-
justment to the field of practice one year after graduation. .

THE ACCELERATED CURRICULUM

While the research design was being developed by Rosenblatt (see
Chapter 2) the facuity was engaged in building a meaningful curriculum
reflecting the continuum between the BSW program and the accelerated
master’s program. The Adelphi curriculum was built on the assumption
that social work education must be offered within the context of a broad
liberal arts program. After carefully examining the range of undergraduate
courses offered at the university, the faculty selected those that provided
students with such an educational base.

All students interested in the undergraduate social welfare program
were asked to devote the first two years of their education to a general
liberal arts program. Within this period they completed most requirements
of the four divisions of the liberal arts curriculum, that is, language and
literature, social science, natural science, and the arts (see Table 1-1).f

4
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By the end of the sophomore year students were asked t¢ make a deci-
sion about their future professional education. To aid them the services of
an academic advisor were made available. Qualified students who elected
to major in social welfare were admitted to the program in their junior
year, '

The curriculum design for the accelerated program was based on the fol-
lowing three assumptions: (1) that the first year of the traditional master’s
program could be learned in the junior and senior years of undergraduate
education and in an intensive post-baccalaureate sumimer session, (2} that
this could be accemplished without altering the substance of the social
work curriculum, and (3) that this change could be introduced without
jeopardizing the liberal arts. base of undergraduate education.

The accelerated program resulted in the development of a defined con-
tinuum between undergraduate and graduate social work education. Dur-
ing the junior and senior years students were essentially covering the
educational content of the first year of the master’s program, while at the
same time completing their liberal arts requiremznts. At the end of four
welfare, and at the end of five years, an MS degree in social work. Table
1-2 compares the first-year master’s program with the accelerated under-
graduate-graduate continuum. The following describes the contents of the
table: '

1. Social welfare policy and services sequence. The identical content of the
Iwo-semester master's course was taught to students in their junior
year, The two groups of students met in separate sections. Although
the undergraduate sections met twice a week (the graduate sections
met orily once a week) they were taught by the same faculty. Also, all
students were given the same assignments.?

2. Human behavior and social envirenment sequence, The lwo-semester
master’s course was offered to students in their senior year, They met
together with graduate students weekly for two hours. Most faculty
members were not aware of any difference in the educational level of
their students.

students provided the same content taught in the first semester of the
social work practice course referred to as *‘common method” in the
master’s program. In the accelerated program, the teaching of
methods followed a patiern that was part of the school’s currigulum,
In their senior year accelerated students were introduced to the
methods of social work practice in a common methods course. During
the 12-week internship, they were required to take a second semester
in their method of concentration (Casework II or Group Work I1),
This educational design did not make provision for students concen-

5
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TABLE 1-1

Educational Requiremeénts for the Baccalaureate Degree in

Social Wellfare and the Accelerated Master's Pro’gra‘mr ‘

. Reguirements for Baccalaureate Degree in Socia) Welfare

Languaye-and Literatire

English 1-2, composition

English 41, American literature
English 42, American Hierature
English {5, living issues in literatured
Poreign Language!

Nattiral Sewences

Biology 7-8, intraduction Lo biology
Muath 1 or 11, introductory college math
Biolagy 10. genetics, evolution, and man#

Socral Seiwences and Humantis

Saciology 1, introduction to sociology

Sociology 2, social organization

Sociology 106, development of sociologicat thought

Sociology A or B, select one from group A or ene from
group BAa

Anthropology 11, introduction to cultural anthropaology

Anthropology 12, intreduction to physical anthropology®

Aaithropology 142, advanced cultural anthropology?

Political Science 5, introduction to political science
policy or Amigrican constitutional faw?

Economics 1. economic principles

Economics 2. cconomic principles

History 1. introduction to western civilization

History 2. introduction to western civilization

Psychology 1. general psychology

Psychology 2, advanced general psychology

Psychology 62, social psychology?

Aris

Art 7, introduction to the arts
Art, music, dance, drama, speech (one to be elected)

Sogial Wellare

Credils

|\ P i Tad DM

|
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ok T Mok b Tad
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Soc. 100 and 101, research method and sociological statistics® 6

SW 30, history and philosophy of social welfare

17



Credus
SW 31, organization of social welfare services 3
SW 100, Human Behavior and Social Environment | 3
SWOIG1, Human Behavior aad Social Environment 11 3
5W 102, seminar in Commaon Methods 1 and social welfare la-
boratory (8 hours of fiekdwork a week) 4
SW 03, seminar in Common Methods [ and social welfare
laboratory (8 hours of ficldwork & week) 4
Totul for B5=120 (21 + 16+5] +6+ 26} 26
2. Postbaccalaureate Summer Sesston =12 weeks
SW 221, Social Casework 11 3
SW 246, Sovial Group Work I 3
SW 291, field instruction (28 hours a week = 336 hrs.} 8
7 7 7 o ] 14
3 Students m the Aceelerated Program follow the same
second-year master’s program as regular students -
Second-Year Master’s Program
First Semester -
T For Casowork Students l
SW 1320, Sowial Cusework 1] 4 3
For Groupwork Srudents J "
Social Group Work 111
Fur Al Students
SW 212, Human Behavior and Social Envirornment 111 3
SW 236, organization of soctal welfare services (social devel-
wpment) 3
SW 357, Social Wark Research {1 3
SW 390, Field Instruction t11 6
Elective k]
21
Second Semester
For Casework Students
SW 321, seminar in social casework l :
Fur Groupwork Stiadenis : j- 3
SW 248, seminar in social groupwork
For AlF Snedenis
SW 301, seminar in social welfare 3
SW 391, feld instruction [V 6
Elective 3
15

Total for MSW— 76 (26+14+21+13)

4 Elecaive may be substituted for this course,
| . - . _ ’
U Fulfills requirements of 5ocial Work Research 1. 7
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trating in community organizaiion.’ In the second year of the
master’s program, accelerated students had the same options as tradi-
tional students. For examply;, they couid elect a second method other
than their method of conceniration.

4. Social work research. Only one research course was required of tradi-
tional students. The accelerated continuum did not include a special
course in soctal work research. Instead, siudents were required to take
wgnsidered equivalent to the research course offered in the first year of
the master's program.

S. Field imstruction. A simili r number of hours was offered to accelerated
and traditional students. However, the distribution of fieldwork dif-
fered. During the senior year, students spent one day a week in the
field for a total of 240 hours. During the summer internship, they
were required to spend 28 hours a week in the field, or a total of 336
hours for the termt. Thus the total fieldwork time of 576 hours was
close to the 600 hours required of students in the first year of the tradi-
tional program.

In summary, the accelerated curriculum was designed to provide an
educational experience equivalent to but not identical with that obtained
in the two-year graduate curriculum. There were obvious differences be-
tween the two programs. Whether or not these affected the performance

cant component of the Adelphi experiment.

OUTLINE OF THE MONOGRAPH

findings on a controversial subject. In addition, the insiruments used in
the study are described and the before and after findings for the entire
group of students are used as evidence to support the validity of the instru-
ments. _

Chapter 3 deals with the procedures that were used to select accelerated
and traditional students. After that, selected characteristics of the two
groups of students are compared to determine whether or not any of the
differences noted are statistically significant. This chapter also contains a
detziled statement of the procedures used to ensure the cooperation of
students and supervisors. Their cooperation ljad to be earned. Much
thought was given to planning ways first to obtain and then to maintain a
commitment to the research component. ‘

The next two chapters, 4 and 3, are primarily devoted to the presenta-
tion of quantitative data from the evaluative study. Chapter 4 contains

7 9
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comparisons of accelerated and traditional students regarding changes in
knowledge, value, and skill that occurred from the start to the completion
of their training. In Chapter 5 the data are presented comparing the stu-
dents’ academic characteristics and their practice skill. one year after they
had graduated. These two chapters complete the presentation of the quan-
titative data. .
"Chapter 6 contains data from a qualitative study of the students’ ex-
perience in the accelerated program. The students were interviewed in
small groups at the completion of their training. At that point they were
asked to analyze their experience and report on the positive and negative

_aspects of the accelerated program,

Chapter 7 is the final chapter. Here the findings of the entire study are
reviewed and some conclusions are set forth for the reader’s considera-
tion.

NOTES

1. San Francisco, February 25-28, 1973; Madison, Wis., June 11-13, 1973; and Atlanta,
March 10-13, 1974.

2. Herbert Bisno, The-Place of the Undergraduate Curniculum in Socral Work Education,
Curriculum Study, Vol. I} (New York: Council on Social Work Educﬁion:i?i‘?).

3. Werner Boehm, Objeciives of the Social Work Currculum of the Future, Curriculum
Study, Vol. I (New York: Council on Social Work Education, 1959).

4. Bisno, op. it

3. Thi School of Secial Work at San Diego State College designed a series of studies 1o
evaluate the effect of the undergraduate program. The designs are set forth in " A Model
Project.”” mimeographed (San Diego: San Diego State College School of Sacial Work, 1968).

6. Florence Hollis, “*The Implications of the Curriculum Study for Social Work,™ Journal
aof fewish Communal Service, Vol. 37 (1960), pp. 135-42; Ruth Smalley, “*Reaction tothe Cur-
riculum Study,” Social Work, Vol. 4 (1959), pp. 105-107. and Charlotte Towle, *‘Objeclives
for the Social Work Curriculum for the Future;"Social Service Review, Vol, 33 (1959), pp.
362-87.

ated,” giving students more options and more clectives, Studenis interested in the social
welfare major did not protest against the fairly strict educational requirements, They urider-
stood that a structured eurriculum was a part of professional education and that it provided
them with the knowledge base needed for social work practice.

9. In a brief research study a comiparison was made of the ratirigs of final papers for both
graduate and undergraduate groups. The resulis showed no significant differences.

10. At the time the continuum’ was developed, the Community Organization Sequence
was in the process of recrganization.

B
[y
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Chapter 2
Design of Evaluation
by Aaron Rosenblatt

The purpose of the Adelphi study was mandated from the date of its in-
ception in 1968. It was to compare the amount of learning taking place in
accelerated and traditional programs of social work education. On the basis
of the findings a recommendation would be made regarding t"« future of
accelerated programs of education. Before presenting the major elements
of the study design, a few words need to be said about the use of action re-
search, of which the Adelphi study is an example.

THE USE OF ACTION RESEARCH

The results of the present study, and those of studies conducted at San
Diego and Wisconsin may not settle the controversy about accelerated
education.- Some readers may question the validity of the findings on
methodological grounds. They may have strong doubts about the ways in
which the data were collected. Or they may have serious questions about
the researcher’s interpretation of the data.! =

of an empirical study. For these reasons all studies should be subjected to
critical scrutiny. However, proponents and opponents in a controversial
issue often tend to take a different approach. First they read the findings
carefully. If these fail to confirm their beliefs they comb through the sec-
tion on methodology lookiag for soft spots. There they are sure io find
some basis for leveling charges against the validity of the study findings.
Essentially they are seeking to discredit the information. Their scholarship
becomes a weapon used in defense of their beliefs.

1
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A researcher cannot solve all the problems that arise in conducting an
evaluation study to everyone's satisfaction. The problem of measurement
is particularly nettlesome. All that 4 researcher can hope to do is to select
an instrument from the limited stock of those currently available that is
cither “*better™ or “‘less bad.” Even the best instruments available for

openly acknowledged.
In a sense, the researcher asks his readers to enter into a contract with
him. On the one hand he pledges 1o state his problems and to describe the

. wity he tried to soive them. If the findings are too seriously flawed to be

heeded, the rescarcher should warn his readers. Under these conditions,
one may question whether the researcher should bother to publish or dis-
tribute the results.

have been honest with you. Now 1 ask you to be fair in evaluating this in-
quiry. Decide whether or not you will give credence to the findings on the
basis of the logic of the inquiry. Don’t postpone this decision until after
you have read the findings and you have learned whether or not these sup-
port your beliefs.™ )

We ask the readers of this study to enter into such a contract, Read the

~ section on method carefully. Then decide whether or not you will be able

10 accept the findings. Reach this decision before you read the section on
findings.

METHOD: SCOPE AND RATIONALE

Two preliminary questions need to be addressed in the early stages of an
evaluative study: What is it that is to be studied? and How are data of this
nature to be obtained? Let us address these questions seriatim,

The first and most important part of this study deals with the evaluation
of the accelerated program as compared with the traditional master’s pro-
gram. At an early point we decided to confine ourselves to the measure-
ment of learning that was taking place in accordance with the objectives of
the curriculum of the Adelphi University School of Social Work, We did
not question the construction of the two curricula, or the goals of graduate
education. We were intent on measuring the comparative effect on stu-
dents of two similar yet somewhat different educational programs without
seeking to establish which of the two might produce more effective social
workers.

In our view, the effectiveness of students in their practice as social
workers is to a considerable degree affected by matters other than the in-
formation and knowledge they acquire as students, Indeed, we suspect -
that their effectiveness as social workers will depend in large measure on
the kind of person they are when they enter the school of social work.
Their past experiences, warmth, empathy, and understanding are crucial

12 ' 23
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elements in helping clients.? These (ualities are not acquired as a result of
attending a school of social work. The school recognizes the importance of
these attributes, but it does not presume to reshape the personality of the
student. [nstead, it tries to select for admission to the school those appli-
cants who have a sufficient store of the needed qualities to perform
satisfactorily.

We made a decision to restrict this study to measuring the learning tak-
ing place in students. This learning was 1o be in accord with the formal ob-
jectives of the curriculum, The study undoubtedly would have been more
interesting if we had tried to cast a wider net and also evaluated the infor-
mal learning taking place, regardless of whether it was in accord with cur-
riculum objectives. For example, we might have attempted to include a
study of the effectiveness with which students learn to circumvent agency
procedures, or the way students decide to complete certain assignments
and to ignore others, This selectivity in completing reading assignments is
a skill all students acquire. They cannot complete all of these and survive,
let alone remain healthy.

Also, we might have studied the ways in which students learn to cope
cnce they encounter difficulties with their supervisors. Unfortunately, we
did not plan to study all of the learning that takes place as students go
through the process of coming to think of themselves as capable social
workers,? and this kind of data was not collected. At the time we were
designing the present study the prospect of evaluating solely the learning
of information and skills in regard to the formal objectives seemed almost
overwhelming.

Now let us consider the second question, which was posed earlier: How
are the data to be obtained? Because of .our interest in measuring the
amount of learning in the two programs, we were compelled to make use
of a “*before-and-after”" research design. An “‘after only®’ study would not
provide information on the amount of learning that occurs during the
course of study. To make appropriate inlerpretations about the amount of
learning, before and after measures are needed. (The interpretation of
after only measures is, of course, extremely hazardous.)

We also favored the before-and-after design for another reason. We did
not wish to assume that the goals of education were being reached simply
because there were classrooms, teachess, students, textbooks, and other
signs that proclaimed one was in the presence of a flourishing educational
enterprise.

Omar Khayyam, an eleventh century poet and mathematician, warned
us in these words to be wary of educational appearances:

Myself when young did eagerly frequent
Doctor and Saint, and heard great argument
About it and about: but evermore
Came out by the same door where in | went.
13
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Thus we made usc of a panel design, which is described in some detail
later in this chapter. Baseline measures were obtained from accelerated
and traditional students at the start of their training. Both groups of stu-
dents were then measured two years later.

A second part of the study resulted from the suggestion of a consultant
from the funding agency. Here we studied the practice of students one
year after graduation. It was possible that changes in the social work prac-
tice of accelerated and traditional students might become visible only after
the passage of time. Therefore the suggestion was made that the practice
of students be assessed one year after they had graduated.

This aspect of the evaluation study was more difficult to control than the
ﬁrst 'parl Far’ c;xamplc: Adelphi had no comral over tha qualily of the
had no mmml over th«: lsvc:l Df superwsmn Sludems ledlnEd afler grddu-
ation. In addition, one could anticipate that there would be gr’ealer attri-
tion in fﬂllawmg studems once lhéy had lEfl schoal
thc follc)w!upi Therf;ﬁjre we have less conhdenc:&: in the resulls txf thls
phase of the evaluation. These problems, while significant, were not so
great that the study results have no value.

The third part of the study was peripheral to our main interest. Under
investigation here were differences in the background characteristics of
students who were attracted to the accelerated and traditional programs,
Before the experiment in accelerated education began, a few prominent
social work educators expressed considerable concern that students at-
tracted to such programs would be tainted by a heavily vocational orienta-
tion and that a strong liberal arts background was a preferable preparation
for social workers. This concern was first voiced 15 years ago, before the
advent of career ladder programs and the granting of college credit for job
experiences. Today this concern sounds old-fashioned. Quite apart from
its fashionableness, however, diffefences in the liberal arts background of
students may bear little relationship to achieving the goals of the cur-
riculum.* Qur present view about the value of this thitd part of the study
emerged only after the study was under way. Initially, we believed the
guestion had more merit. Some readers may still consider that the matter
is important and that the findings bearing upon this issue are valuable.

In summary, this evaluation study of the accelerated program at
Adelphi was designed to answer three questions:

1.Did accelerated and traditional students differ in the amount of formal
learning they acquired during their training?
2.Did accelerated and traditional studems differ in their practice one

year after graduation?
3.Were there differences in the educational background of students
enrolled in the accelerated and traditional programs?

14
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Most of the resources and instruments in this study were devoted o

‘dnswering the first question. In the next section we shall describe the in-

struments selected and then we shall consider the panel design that wus
used in collecting data, '

MEASURIN(S INSTRUMENTS

learnmg quul!'tE;d by studgms in t,ht,: s!LLCl@l’dltd and lrgld!IlDﬂd] pmgmms\
Thus it was important to decide upon areas in which learning was expected
10 lake place. As a guide we used the statement of objectives set forth in
the Adelphi Self-Stedy for Accreditation Review:

The curniculum and general cintate of the school provide learning experiences
designed to develop seif-awareness and to heighten the student’s commitment to
sovtal work vilues, his motivation 1o give service and his recognition of change as a
dymanne Lietor m human relations and social institutions. The curricutum brings him
knowledge of people, their problems, the programs of social welfare and the applica-
tieny of technical methods to the solutions ot problems of social wellure,

The educational program prepares the student to translate knowledge, values and
skills into disciphined professional social work pr.n.llu_ for the purpum= of restoration,
maintenanee and enhancement of socisl fungtioning.®

This statement was used to specify the following areas of social work
education in which learning and commitment were expected to take place:

I.Foundation Knowledge (social welfare policy and services, human
behavior and the social environment).

2.Knowledge of Social Work Practice (social work methods, social work
researgh)

4.F‘radlu: Skl“;a ;md Fu:ld Performance,

It was important to obtain data in each area, for learning was supposed to
lake place in all of them. Nor was one area considered preeminent in im-
portance. The delineation of dreas for study was similar to that made by
Samuel Bloom in his evaluation of psychiatric teaching: *“you have knowl-
edge, vou have skill, you have attitudes and values, and you have
behavior...you can’t use any one index or indicator for all of the
others."™®

The instruments tinally selected for use in this study were the result of a
careful search aimed at locating satisfactory tools of measurement.” Part of
the general strategy was to use instruments containing a large number of
items. Thus students would have difficulty remembering a number of par-
ticular items from the first test to the retest. In addition, a large pool of
items was likely to be more comprehensive than a small pool.

On the basis of a pilot study, we decided to use tests that could be scored

15
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objectively. Before the evaluation began at Adelphi, as part of the NIMH
grant we had conducted a small study on faculty rating of students’ essays.

They were simply asked to rale the essays in their usual manner. The
results showed such low reliability that we abandoned any further efforts
to use essay questions.’

As part of our search to locate satisfactory instruments we examined the
literature on measurements and also consulted with colleagues at San
Diego State College, the University of Wisconsin-Madison, and the
University of Michigan. From the stock of instruments available we
selected those we believed 10 be most suited for use at Adeiphi.

Al this point the project director met with chairpersons from the various
sequences at the school or their appointed representatives. With one ex-
study. The chairperson of the Human Behavior and the Social Environ-
ment sequence was not fully satisfied with one instrument. To make up for
subsequently administered to students taking part in the evaluation.

It would have been preferable to develop a special set of instruments ex-
pressly for use in this study. Not enough time, however, was available for
such an enterprise to be undertaken. Therefore obtaining approval from
the chairpersons was an important precaution and ensured that the instru-
ments were, from their informed perspective, satisfactory and that they
appeared to be suitable for measuring the kind of learning expected to take
place at Adelphi.

Information about the reliability and validity of these instruments will
be recounted later. In addition to making use of this.information, we
sought to validate the instruments for Adelphi students by examining the
combined results of accelerated and traditional students obtained at the
start and at the completion of the study.

We reasoned that an instrument able to show significant increments in
learning was suitable for use in the study. If we could demonstrate that the
instruments were capable of registering increments in learning, this would
contribute substantially to the validity of the evaluation. The Wisconsin
study devoted to instrumeniation had foundered because the students ex-
amined had failed to show such change.” When an instrument does not
register change from one period to another, one cannot, of course, assume
registered simply because no substantial degree of learning is occurring—
no matter how desirable the goal or how laudable the effort and planning
expended.

Instruments that register increments from the start to the completion of
an educational program have a compelling quality about them. After
describing each instrument, we shall also include the before-and-after

16
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tindings tor the entire group of 108 students who took part in the evalua-
tion siudy,

Obviously. tfindings were not known to us when we underlook the study.
Initiully we had some question sbout presenting the findings in this
chapter of the report instead of in the next one. We decided to present
them heré for two reasons: first, the evaluation was not designed for the
purpose of validating the instruments used. Therefore the results obtained
for the total group of students do not belong in the chaplers devoted to
findings. Second, the before-and-afier data for all students are useful to
the reader at this point in the presentation. These dala may help him
decide whether or not 1o accept the findings that deal with the comparative
effectiveness of the accelerated and traditional programs.

FOUNDATION KNOWLEDGE

Foundation knowledge was measured by two instruments, the Min-
nesota Inventory of Social Work Knowledge,' and the Study of Barry
Black." The inventory is made up of 85 multiple-choice items. The follow-
ing subject areas are covered: history and philosophy (19 items), social
policies and issues (10 items), social security and social welfare (14
items), fields of social work and social welfare (13 items), profession of
social work (11 items); and practice of social work (18 items).!2 The t-test
values and the levels of significance for these six parts appear in Table 2-1.
All of these values were well below the .05 level of significance (two-
tailed). The .05 level of significance was selected for use in this study.

" The values of the i-test show that learning in the foundation area of

knowledge was being measured by the Minnesota Inventory ci Sucial
Work Knowledge. (The crucial question 1o be answered in Claapter 4 is
whether or not there was a significant difference between the learning of
accelerated and traditional students.)
TABLE 2-1
t-Test Values for the Minnesota inventory
of Social Work Knowladge (N=108)

Lavel of

Seclion t-Test Value Statistical

Significance

History and Philosophy — 7.60 <05
Social Policies and Issues §.21 < .05
Social Security and Social Welfare 7.21 < .05
Fields of Social Work 6.88 <05
Profession of Social Waork J.83 <.05
Practice of Social Work 5.57 <.05
Total 11.64 <.05

17
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Students’ knowledge of the application of human behavidr and the
social environment was measured by the Study of Barry Black, Bafry (5 4
15-year old boy who is troubled in several areas of his life, Affer reading a
1,000 word summary, the student is asked to unswer 28 queslions dealing
with diagnosis. He then answers 17 questions about efforts to improve the
situation. The student receives un additional amount of information based
on a home visit to Barry Black™s mother. After reading this summary, the
student answers an additional 22 questions on diagnosis and 15 on treat-
ment. The third and final seclion contains information obtained from

student then is asked to answer 21 questions on diagnosis and 20 on treat-
ment. Altogether the case summary is approximately 3,000 words long.
Ninely minuies is suggested as the maximum time necessary for careful
analysis of the case material.

The chairperson of the Human Behavior and Social Environment se-
quence at the school believed that the study of Barry Black needed to be
supplemented by additional questions that refiected the objectives of the
Adelphi sequence. She prepared an additional 21 items, divided into two
parts, concerned with ‘‘psychosocial dyaamic mechanisms affecting
behavior.”” Six of the items are specific for the study of Barry Black and the
other 15 of a more general character. ™

The t-test values and the levels of significance for the study of Barry
Black appear in Table 2-2.

All of the values with one exception show that learning was taking place
from the start to the completion of social work training. The additional
items prepared by Bertha Gronfein were particularly useful in reflecting
the program of insiruction at Adelphi.

TABLE 2-2
t-Test Values for the Study of Barry Black (N=108)
- Level of
Section I-Test Value Stalistical
Significance
Disgnosis 3.07 <.05
Treatment 1.09 ns
Total 3.35 <.05
Specific Psychosocial [tems 2.75 < .05
General Psychosocial [tems 7.64 <.05

29
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KNOWLEDGE GF SOCIAL WORK RESEARCH

Knowledge of and attitudes toward social work research were measured
by i test devised by Huarris K. Goldstein, the Measurement of Atniiudes
and Research Knowledge (MARK) . #* The form used in the Adelphi study
was revised in June 1963, The test is divided into gquestions dealing with
both knowiedge and attitudes. The 34 multiple-choice questions deal with
such specitic information as ** A frequency distribution in research usually
refers 1o.. .77 and such attitudes as “*Do you find research (1) absorbing
and engrossing? (2) stimuliating and informative? (3) tedious and boring?
(4) distasteful and repelling?”” The final 12 questions consist of a word or

tion of it.

Three faclors were identified in this instrument by means of a factor
analysis: (1) knowledge of quantitative concepts and quantitative relation-
ships und of precise differences in concepls, (2) knowledge of absiract
ideas, and (3) the student’s contidence in the abilitv of science to solve
problems, or the preference by the student for a knowledge-based versus a
practice-based approach o practice, Studies conducted in 1968 and 1972
showed a value of 40 and .34 for predicting course grades,

The t-test values and the levels of signiticance for the Goldstein MARK
instrument appear in Table 2-3,

The values in Table 2-3 show that students were registering decréments
in attitude toward research. This inding should not be surprising. A pre-
vious study of social workers, some of whom were students at Adeiphi,
showed their low evaluation not only of social work research but also of
courses on social work research. MARK also showed that students were,
nonetheless, acquiring knowledge aboul research. i

TABLE 2-3
t-Test Values for the Goldstein MARK Test (N=108)

Level of

Section t-Test Value Slatislical
Signiticance
Arlliruédeis - =22}‘42 . {Q’i
Attitudes and Knowledge —1.,2532 ns
Knowledge 4.8894 =<.05
Total 2.4416 <.05
30 19
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SOCIAL WORK VALUES

The revised version of the Social Values Test was selected for use with
stuifents. This test wus developed in 1960 by Henry J. Meyer, with the col-
laboration of Donna L. McLeod. Edgar Borgatta aided in the revisions that
were completed in 1962, The 40 items that comprise this test assess the
position of students on ten relatively independent dimensions of social
values. Each tlem is framed as a declarative statement. For example, stu-
dents are ask=d 1o express the extent of their agreement or disagreement
with statements of the following type: “*The Federal Government is going
too far towards creating a *Welfare State,”™

The ten dimensions shown in Table 2-4 are tapped in this test. Four
items are used to express each dimension,””

The values reached the .05 level of statistical significance only for two
dimensions. The direction of change was negativa for both of them; that
15, attachment Lo the social work value was weaker at the completion of
training. These findings do not in any way prove that the Social Values
Test is not valid. Schools may not be successfully “'teaching’ values to
social work students. The results of a study by Barbara Varly also showed a
decline in social work values from the start to the completion of the stu-
dent’s final education.'¥

A more detailed analysis and interpretation of the findings from the
Social Values Test are presented in Chapter 4. The pomt to be made
here is that the test may be measuring values, but relatively little change is
occurring there. If this is so, we must not look for another test; we must
begin to think about changing our ideas about the place of values in social
work education.

PRACTICE SKILLS AND FIELD PERFORMANCE
Practice skills and field performance were measured by the Practice Skill

University of Michigan School of Social- Work under the direction of
Rosemary C. Sarri, Preliminary analysis of data conducted by Elizabeth
Navarre and Rosemary Sarri showed that this instrument was able to do
the following: to discriminate between the work of “A™ and ‘B stu-
dents, and to discriminate between the work of first- and fourth-semester
students,

This instrument differs from thase described above in one important
respect, scores are obtained not from student responses but from super-
visors’ ratings of student performance. Because students usually have two
different placements, one supervisor rates the student at the start and an-
other at the completion of training. Supervisors were trained in the use of
the instrument at special meedngs conducted by Marianne Welter (see
Chapter 3). Ratings varied from a low of 1 to a high of 9. A rating of 1 indi-
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TABLE 2-4
t-Test Values for the Meyer Social Values Test (N=108)

Level of

imension t-Test Value Statistical
Signiicance
Y, Public aid vs. private effort 0.40 ns
2. Porsonal freedom vs. societul
control 1.26 ns
3. Personal yoals vs. maintenance
ol group 1.70 ns
4. Social causution vs. individual
autonomy 0.73 ns
5. Pluralism vs. homogeneity =2.68 <.05
6.  Seccularism vs. religiosity 1.35 ns
7. Self-determinism vs. fatalism 0.17 ns
8. Positive satisfaction vs. strug-
gle-denial 0.92 ns
9. Social protection vs. social
retribution —0.64 ns
10. Innovation-change vs. tradi-
tionalism —2.07 <.05
Total -0.40 ns

cated that **behavior is not present in situations where the presence of the
behavior is appropriate,” while 9 indicated that ““behavior is always pres-
ent when appropriate.”” The 77-item instrument covers these areas: com-
munity (4 items), agency (7 items), student (9 items), the individual
client (18 items), casework (19 items), and groupwork (20 items) .

The t-test values and the levels of significance for the Practice Skill
Assessment Instrument appear in Table 2-5.

The values shown were strong and consistent. They indicated that the
PSAI was capable of registering change in fieldwork performance. One
must, however, consider whether or not the ratings were conlaminated by
the supervisor’s knowledge of the students’ location in the two programs
and of the students’ year of training. Such information was known to all
supervisors. There was no way in which it could have been withheld from
them. ]

In the training sessions conducted by Welter, supervisors were asked to
lay aside any personal feelings they may have harbored about the value of
accelerated education, She asked them to be as fair as possible in making
their ratings. '

Another possibility for obtaining ratings would have been for the re-
searchers to have employed raters, to have trained them, and to have
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TABLE 2-5
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asked them to meke ratings without any prior information about students.
Although feasible, this approach raises other serious problemz. How can a
suitable sample of the students’ performance be captured? How are the
raters to acquire an intimate and extensive knowledge of the students’
field performance? In our judgment, the preferable procedure was to train
supervisors to rate the performance of their students.

In summary, the before-and-after data show that the instruments were
able to measure learning taking place at Adelphi. Learning was miore con-
sistent in some areas than in others but this kind of variation was to be ex-
pected. Social work students were most concerned about their fieldwork
performance and change was most pronounced there. Social work students
had httle interest in research. They showed gains in knowledge but losses
in their attitude toward research. Students’ social values failed 1o show im-
provement. These findings, however, do not prove that the test is in-
valid,

ONE YEAR AFTER INSTRUMENT

Before-and-after data were not collected for other instruments that were
used in the evaluation. A description of these instruments follows: the
One Year After Instrument is similar to the Practice Skill Assessment In-
strument. The same 9-point scale is used and the same anchoring descrip-
tions are used for each point of the scale. The major difference, of course,
is that the person being rated is a graduate social worker rather than a stu-
dent. This change in status necessitates a number of changes in the word-
ing of individual itermis. For example, item 4 of the PSAI reads as follows:
**{The student] can describe the roie of the professional social worker and
the method of service to professional and lay persons in the agency and
community.” This item was changed to reflect a more demanding role:
*[The worker] satisfactorily interprets the role of the professional social
worker to professional and {ay persons.”

A few items were omitted entirely and new ones were substitutad, Qver-
all, these changes were relatively minor. Nonetheless, their importance
was considerable. The shift in wording from student to worker meant that
an entirely different standard was being used to make ratings of skills and
performance. It was appropriate to compare the first and second ratings
while the student remained a student. The third rating when the student
was a graduate social worker stands alone. That is, the one year after rat-
ings were not compared with the earlier one as an indication of progress,
but were used solely to compare the practice performance of graduates of
the accelerataed and traditional programs.

INITIAL DIFFERENCES IN STUDENTS

Some faculty feared that the liberal arts background of students would
be weakened in an accelerated program. More specifically, they anticipated
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that the undergraduate education of students might become unduly tech-
nical cr—even worse from their perspective—vocational. Three kinds of
measures were used to collect information on initial differences in stu-
dents:

1.Students” undergraduate transcript. An undergraduate transcript of

grades was available in the students’ admission folder. This informa-
tion was used in determining the number of courses in anthropology,
gconomics, government, political science, psychology, social science,
and sociology that students had enrolled in as undergraduates. The
transcript was also used to determine the grade point average of ac-
celerated and traditional students.

2. Students’ apriuude test scores. The Graduate Record Examination was

used as another indicator of the liberal arts background that studenfs
had acquired from their undergraduate education. The test is
described as follows in the official GRE manual:

The Aptitude Test is » three-hour test of general scholastic ability at the gradu-
ate level It measures the basic verbal and mathematical abilities that a student
has acquired over many years.

The Aptitude Test is basically a measure of ability and . .. attempts to mea-
sure skills acquired over a fong perind of time and not related to a specitic field
ofstudy.?? :

The validity of the Graduate Record Examination has been under
widespread attack recently. Indeed, this was the only test to which stu-
dents voiced strong objections. With this single exception their
cooperation in taking part in the lengthy research battery was more
than expected. In this study the GRE was not used to predict the suc-
cess of students in graduate school, but to gain information about
their previous acquisition of knowledge and skill.

3. The background information schedule. Students were asked to complete

a schedulé providing a féw pertinent facts about themselves and their
parents. This schedule was the simplest form used in the study. Stu-
dents provided the following information: (1) age, (2) sex, (3) marital
status, (4) number of dependents, (5) ethnicity, (6) father's educa-
tion, (7) mother’s education, (8) scholarship aid, (9) previous social
work experience, and (10) other work experience.

Mention should be niade of other sources of data that were available but

which we decided not to make use of. Letter grades of undergraduate stu-
dents were available; for graduate students, however, pass/fail grades
were used. This form of grading was too gross to be used in the evaluation.
Few students fail graduate courses at schools of social work. Nejther is the
brief statement by faculty about student performance in the classroom
likely to be useful in eviiuating differences between students. These sum-
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maries tend to be overwheimingly positive. Faculty generally are kind in
their final assessment of students. They know that their remarks are placed
on perm
able. Few critical comments leavened the sweet rolls they served up at the

favorable.

One way to control the results of an evaluation is to select measures that
one has good reason lo believe are insensitive to measuring real differ-
ences. We suspect that pass/fail grades and faculty evaluations of stu-
dents’ classroom performance are unsalisfactory measures, If we had
chosen to influence the results of the study in the direction of “‘no differ-
ences’ between gceelerated and traditional students, we would have pre-
sented results based on these crude measures of student performance.

DETAILS OF THE PANEL DESIGN

The design of any evaluative study should be determined by and must
be closely linked to the educational program being studied. The salient
features of this comparative study of accelerated and traditional students
are discissed here.

The educational program was cyclical and phased within each cycle. The
program began in 1968 and was completed in 1974, The cycles, phases,
and time periods are represented in Table 2-6. For Cycle I, which was used
as a pretest, 6 students were admitted to the accelerated program. The
number of students for Cycles I1, 11, and 1V was respectively 14, 16, and
26. In all, there were 62 students admitted 1o the four cycles. Altogether, 9
the 6 students in Cycle 1 were excluded from the study for reasons ex-
plained below. In short, a total of 47 accelerated and 61 traditional stu-
dents participated in the before-and-after evaluation.

The research was linked with the phases in each cycle and a panel design
was used to study the effects of the formal educational program. In fact,
there were four panels in the study, one for each cycle. The panels did not
begin in the same year. Neither were they of equal size. A decision was
made that the panel of students in the first cycle be dealt with sonmewhat
differently from those in later cycles.

There were only six students in the first panel. On two counts, then,
these students were different from those in later cycles, These six students
comprised the first group to participate in the accelerated program. As
such, they were the objects of special attention from faculty members and
other students. There was no practical way to disguise their identity or to
prevent their special status.

In addiiion. the size of the first panel was small, It was only half the size
of the second panel and about one-third that of the third. Thus students
from the first panel were doubly different. They were the first group of stu-
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TABLE 2-86

Cycles and Phases of the Accelerated Program

Time Pencd

Description of Phases

i

Fall T¥a8--Spring 19649

SUMmier Sesstan P94

Fall eu-Spring 1970

First Year of Socid

Fadl 1987 Spripg 1963

Tuniors wdnntted o undergradu-

Work Practice~31970-71

Fali [Yod-Spring 1969
Fall 196%-5pning 1970
Summer Session 1970
Fall 1970-Spnng 1971

First Year of Social

Waork Pructice=1971-72

Fall 1969 -Spring 1970
Fall 1970-8pring 1971
Sumimer Session (971
Fall 197 [-Spring 1972
First Year of Social

Waork Practice—1972-73

Full 1970-Spring 1971
Fall 197 1=Spring 1972
Summier Session 1972
Fall 1972-Spring 1973
First Your of Secial

Work Practice —1973-74

dle social welture major and
cemplete one vedr of study,
Sertiors complete their under-
gradudte major in social welfure
and receive the BS degree.
Accelerated students comiplete
block ticld plicement and two
methods courses,

Accelerated and traditional stu-
dents complete the requirements
for graduation and receive
master’s degree.

Graduates complete their first
vear of professional social work
praciice,

Samie as Ahove

Same as Above

Same d4s Above
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demis in the pregram and they were few in number at a time2 when their
presence was most likely lo evoke special attention.

These circumstances made it highly unlikely that they would be repre-
sentative of those from later eveles of the program. Furthermore, il hardly
seemed wise to evaluate 2 program in the first vear of its operation, The
muore sensible procedure was to postpone the formal evaluation of the ac-
celerated program for at least one vear,”! Therefore we decided 1o use the
students from the first panel as a pretest group. The resulis of this group
are not included in the formal evaluation, These students, however, par-
ticiputed in all phases of the evaluation study. Information oblained from
the pretest was used to improve the format of the final évaluation,

In summary, students rrolled in the aceelerated and (raditonal pro-
grams were examined at the start and completion of their professional
education. Accelerated students were observed for the first time at the
sturt of their senior year as undergraduates, and traditional sludents, at the
sturt of thetr first year as graduate students. Both groups were observed
dgain two yvears later at the point of their graduation from ihe school. A
third and tiral observation was made after the students had completed one
vear of practice.

The measure of learning was to be the net difference between the first
and second observations. Thus the effectiveness of the program would be
demonstrated by the tolal gaing made by the students minus any losses
that might be registered by some. Herbert Hyman has discussed the appro-
priateness of this measure:

Drsputdtion mightattend such a cruciad dgmmn on what index i5 mostappropriate for
cuhgting the effectiveness of an org irly, the decision made ix a
Rarsh one, for individual gans are not «:nl;ru! into the ledger unless they outweigh
the losses. But this. it should be noted, makes the findings on effects all the miore
cormpelling. As there were net gains alter deducting the losses, there would have been
gver mare gains shown if 1he losses had #or been subtracted.?®

There was no control group in this design. We were not interested in
determining the effectiveness of one educational program compared with
ne program. The primary consideration was to determine whether or not
more learning occurred in one type of educational plan than 1a snother.
Neilher was there any special need to tease out the effects sesulling from
repeated testing (practice effects) or oulside happenings (extraneous
gvents). It was assumed tha: these would be equivalent since both groups
of students were equally subjected to them.

The wvalidity of the conclusions resulting from the study were
strengthened by taking into account the findings in the separate cycles. In
other words, the design called for replication of the study. Two replica-
tions rather than one were called for in order to allow the ¢xperimental
program to expand in size. The number of students entering the program
was expected to increase if it proved successful. Therelore Lifrie was pro-
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vided in the design for an evaluation of Lhe program as it is likely to oper-
ate in the [uture,

ton. 9 stands for Observation or Measurement. The subscripts stand for
the time of the first, second. and third ehservations or measurements, X
stands for the start of the stimulus—the educational and training prograen;
Y stands for the completion of one yesr of professional practice. The

prime () differentiates the various cycles of the project.

, TABLE 2-7
Simplified Design cf the Comparative Evaluation

0s

F‘reiés[ (I \ 7 0, Y
Final Evaluations o X 05 Y i
0 X 0r Y 07
X "51’:" Y bid

o 5

The complete design for all four cycles appears in Tahle 2-8.

The elements of the research design have now been presented. In the
next chapler the study moves ahead lo consider the selection of students,
certain of their background characleristics, and the carelul efforts that
were undertaken to obtain their cooperation in the study.

NOTES

1. Asron Rosenblatt, “Social Constraintis Afeciing the Interpretation of Findings in
Evaluative Studies™ (An earlier version of this paper was delivered at a conlerence on
evalualive research at the School of Social Waork., University of Wisconsin, Madison, June
11=13. 1973

2. Chardes Traux and R.R. Corkhuff, Tawerd Effective Counseling and Psyehotherany
{Chicago: Aldine, 1967). '

3 Some information of this type was obtained om accelerated students when we inler-
viewed therm about their experience in the program ee Chapter 6). For additional maiterial of
this type see John E. Mayer and Aaron Rosenblatt, “Encounters with Danger: Social
Workers in the Ghetlo,” Socielogy of Work amd Occupations, Vol. 2 (August 1975), pp,
127-45, and Aaron Rosenblatt and John E. Mayer, ~ Objectionable Supervisory Styles; The
Students’ View.' Suced Work, Vol, 20 (May 1975k, pp. 184-89.

4 Flotence Hollis, *"The Implications of the Curriculum Study for Social Work,”" Jossrial
riculum Study,”™ Fecf Work, Vol. 4 (1959), pp. 105~107; and Charlotte Towle, “*Objecti ves
far the Social Work Curriculumn for the Future,” Socal Service Review, Vol, 33 {1959}, pp.
362-87.

5. Self-Sualy frr Accredianon Review, Vol. 1 (Garden City, N.Y.: Adelphi Universily
Scheol of Social Work, 1965). .

b. Samuel Bloom, *'In Evaluation of Undergeaduale Psychiatric Teaching,” in Confererce
Proceedrngs (Washington, D.C.: Association of Southern Professors of Psychiatry, 1933).

7. A useful annotated bibliography of instruments prepared by Martin Bloom fs also
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avalable See Marun Bloom, Eyatuation of Sovial Work Education Outcomies A Survey of
Pre-Behavoral and  Post-Behasioral Solutions” (Paper presented at the Evaluation
Warkshop, School of Sociul Work, University of Wisconsin, Juny P13, 1970,

% Aaron Rosenblatt, ~A Comparison ol Faculty Ratings of Student  Essays,”
mlmcny'lphml (Garden City, MY Adelphi University School of Social Wor

4 Alfred Kadushor, “Testing the Discrminatary Capabilities of 4 Series of Evaluation
Mewsures As Applicd to o Program of Sociil Work Fducation,™ mimeographed (Madison,
Wis. Linpversity of Wisconsin Schon! of Social Work, 1968),

10 Thomas  Walz, The Minaesota  Inventory  of  Social Work  Knowledge.”
nimeographed (Minaeupolis. Minn.: School of Social Work, University of Minnesota.
1972),

115 F. Horrocks, W, I Horrocks, and M. E Trayer, A Suedy of Barry Black (Columbus,
Ohier Charles Eo Merrill, 18960). :

12.5an Diego used both o 60-tem and i revised und an abbreviated version of the Min-
nesota Inventory ol Sovial Work Knowledge, The seores obtiined from both instruntents
were comparable, Indeed, Weinberger notes in his final report, “For both tests the rink
arder of mean seores was idenueal.”” Paul Weinberger. “The Undergraduate Continuum
Project: A Final Report.” mimcographed (San Diggo: School of Social Work, Siun Diego

State University, 1972).

I3 In all subsequent tables we shall report only whether or not the values are “not signiti-
cant™ tas) of at or below the 05 level (03),

i4. We are gratelul to Bertha Gronfein for having prepared these items for us,

15, Harris K. Goldstein, Maximzimg Rescarch Learnmg Jor Three Tapes of Socal Work Stu-
denry (Tatlahassee. Flao Florida State University, 1972).

&6 Auaron Rosenhl “Practitioner™ Use and Evaluation of Research.” Socal Hork,
Vol 13 11968), pp. 3.

17. The Soctal Values Test was also selected Tor use at Madison and San Diego. See Henry
). Mever and Donna L. McLeod, A Study of the Vilues of Social Workers,” in Behavioral
Scwnce for Sucad Workers, ed. Tdwin Thomas (New York: Free Press, 1967).

18, Barbara K. Virley, “Social Work Values: Changes in Value Commitments of Students
from Adnussion 1o MSW Gradistion,” Jovrnal of Education for Socal Work, Vol 4 {1968),
pp. 67-76.

19, Rosemary €. Sarri and Robert Vinter, Pracice Skill Assessmient Instrument (Ann Arbor,
Mich.: Campus Publishers, 1967).

30, Elizabeth Navarre and Rosemary C. Sarri, “*Report on the Preliminary Analysis of Cri-
teria for Assessing Student Progress in Group Work Field Instruction,” mimeographed
{ARn Arbor, Mich.: University of Michigan School of Sorial Work, 1967),

21, The preponderant majority of students at Adelphi and other schools of social work
specialized in what was commonly referred to s casework™ ut the time this study was
begun. During the three eyeles, only 20 students received ratings lor the groupwork items.
(hl} the ratings for the casework items are unalyzed in this report,

2 The interpretation of test results will be pursued further after all of the duld It
test are presented in Chapter 4.

33 Guude to the Use of the GRE Scores ot Graduate Admssions 1971=72 (Princeton, N1
Educational Testing Service, 1971).

24, To appraise & program with any reisonable hope of accuracy we should build into the
design a LlL'-'Llnpmg,nl.ll periad in which evaluation is held in abeyance until the program i%

‘rom this

“established. .. For example. the Head Start Program, which moved public cduc,ﬂmﬁ into

gated® in its first sammer!” See David 1

an entirely new area, ... wiis nevertheless ‘ev
Fox, “Issues in Evaluating Programs for Disadvantaged Children,” The Urban Review, Val.
2 (1967), pp. 6=8.

75, Herbert H. Hyman, Charles R. Wright, and Terence Hopkins, Applicanon of Methods of
Evatuation: Four Smedies of the Encampment tor Citizenshup (Berkeley, Calif.; University of
California Press, 1962).
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Chapter 3
Students in the Study

by Marianne Welter

Educational experiments invariably create some disequilibrium and dis-
ruption in established academic programs. On the one hand such effects
may pose a threat to the familiar and sccepted way of proceeding; on the
other hand they can give rise 10 a climate of excitement and challenge, De-
spite the innovative stance of the Adelphi University School of Social
Work, certain disruptive effects were experienced there when the experi-
mental program was introduced in the fall of 1968.

The coordinator of the experiment was keenly aware of these elements
and of their likely impact on the students. Consequently, her primary
gouls were first to improve and then (o stabilize their morale. Therefore
she stressed the challenge resulting from participation in an important,
pioneering educational adventure. This approach also was designed to
serve as an antidote to students’ resistance, anxieties, and self-doubts that
became manifest during the initial phase of the program. This same posi-
tive stance characterized her dealings with traditional students and the
fieldwork supervisors who rated both accelerated and traditional students.

In short, from the outset of the project the coordinator’s efforts were
primarily directed toward enlisting optimum participation from both
groups of studenis and from their supervisors. Belore describing in some
detail the procedures that were used to achieve this goal, a staiement
about the selection of the study population is in order.

SELECTION OF STUDENTS
The following procedures were developed for the selection and admis-
sion of students to the accelerated program. With some minor modifica-
tions these procedures were followed throughout the duration of the proj-
ecl.
31
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During the second semester of the junior year, the coordinalor
described the main features of the accelerated program to all students ma-
jnrin&, in mcial welfaf; Thase imerest;d in the progmm cguid requesl in-

dgangmd m h:,lp th s.ludmls undcrsland L;th successive tﬁcp Dl the pro-
gram. Al the same time the coordinator explored the students’ motiva-
tion, their capacity for self-investment, and their ability to participate in a
program calling for intensive concentration and study. Most students who
elected to explore the program more thoroughly decided to apply for ad-
mission. Only a few decided not to apply.

All applicants to the accelerated program were subjected to the same eri-
teria and admissions procedures as applicants to the graduate school. The
following criteria were established for both types of students:

1.Students were expecled Lo have a minimal 2.5 or B— academic aver-
age. (The students’ overall average clustered around a B+ score.) A
few exceptions were made when there were deficits in educational op-
portunity or other indications suggesting that the student was capable”
of performing at a higher level, L)

2. Three references were required. Whenever the student had some
prior_ sn;ml work experience=— volunteer work, summer or part- -time
emplovmem—the admissions officer recommended that at least one
re.‘"ereme ha relal;d o [hlS expeﬂence

4.Ev1dem:e of a fE;CE‘ﬂ[ madncal exammatmn was required.

The application material was read and judged by members of the
school's admissions committee. Committee members selected both types
of students. They gave special emphasis to the students’ motivation, _
maturity, and academic achievement. Faculty members who carried direct
responsibility for the accelerated program were excluded from the admis-
sions committee in order to eliminate a potential source of bias from the
selection process.

With only a few exceptions, the applicants to the accelerated program
met the admissions criteria and were accepted. Thus the accelerated stu-
dents essentially comprised a self-selected group.

An increasing number of accelerated students were to be admitted in
each of the cycles. The educational design called for 6 students to be ad-
mitted to the pretest cycle and 12 students to the second cycle. It was
difficult to select 18 accelerated students for the third cycle because there
were not enough candidates.

One crucial problem was financial. Aside from the general rise in costs,
including tuition, accelerated students had to pay tuition and fees for a
summer program at the graduate level. In addition, the students lost the
chance to earn money during the summer. Such earnings often paid for
32
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part of their tuition expenses. Substantial financial assistance was needed
for those students who could not afford to enter the program.

As is sihown in Table 3-1, the largest increase in the number of acceler-
ated students was projected for the fourth cycle. Eighteen students were to
be admitted in the third cycle and 36 in the fourth. Because the school’s
plans for a new building were not realized, and along with this, a substan-
tially enlarged overall student enrollment, the admission of 26 accelerated
students seemed an optimal figure for the fourth cycle.

TABLE 3-1
Comparison of Projected and
A;rturalrlflrurmber of Accelerated Students

“Cycle . Projected  Actual
Il 12 14
1 18 16
Total 66 56

For each cycle the traditiona! students who participated in the evalua-
tion were selected from the entering graduate student population, The
method of selection used was based on scientific, randomized sampling
procedures. The selection took place within two weeks of the students’
entrance.

Table 3-2 shows the number of the accelerated and traditional students
at the start of Cycles I1, III, and IV (Cycle I was the pretest!). There were
56 accelerated and 67 traditional students in the test group. The larger
number of traditional students was intentional. It was assumed that the
rate of attrition would be higher among them than among accelerated stu-
dents.

~ TABLE 3-2 ,
Initial Number of Accelerated
and Traditional Students in the Study .

Crle  Agcelrated - Tradiional.
11 14 16
111 16 17
v 26 34
Tol 56 67
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WITHDRAWALS AND FAILURES

Accelerated Students

During Cycles 11, 11, and IV a total of 56 acceleraled students were ac-
cepted and actually enrolled in the experimental program. Of this number,
47 (84 percent) graduated with an MS degree; 9 accelerated students (16
percent) did not complete the program. Three of the students left before
the end of the first semester of graduate study. The other six students
compieted the undergraduate social welfare major and received their BSW
degree, but did not continue with graduate study. Nostudents left the pro-
gram during either the summer internship or the final year of graduate
study. ‘

There were two main reasons for losses among accelerated students:
withdrawals and failures. Six students withdrew from the program because
of compelling personal circumstances, Two tragic examples were lwo male
students who contracted cancer that was thought to be terminal. Another
male student withdrew from the program when he learned that he was to
be called into the armed forces,

Three other students withdrew from the program at the end of their
senior year after having received their BSW degree. They felt the program
made extremely heavy demands on them. Three others were counseled to
Jeave the program because they failed to meet minimal standards of per-
formance either in the field practice or in personal-professional maturity.

Traditional Students

A total of 67 traditional students took part in the three test cycles. Of
these. 64 completed the graduate program and received an MSW degree.
The three who left discontinued their education within the first graduale
year. One withdrew because of combined financial and personal pressures.
The other two were counseled to leave because they were failing either
academically or in their practice performance, or their personality charac-
teristics interfered with appropriate professional involvement and effec-
liveness.

Table 3-3 compares withdrawals, failures, and completions of both
groups of students for the three test cycles.

DEMOGRAPHIC CHARACTERISTICS OF STUDENTS
Selected demographic characteristics of the two student groups were
compared 1o establish whether or not they showed any significant differ-
ences. Ten characteristics were selected for comparison: (1) sex, (2) age,
(3) marital status, (4) number of dependents, (5) ethnicity, (6) father’s
education. (7) mother’s education, (8) scholarship aid, (9) previous social
work experience, and (10) other work experience.
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, TABLE 3-3 )
Withdrawals, Failures, and Completions
among Accelerated and Traditional Students

Cycle  Withdrawals  Failures  Completions

Accelerated Students

I 2 1 11
11 4 o 12
v - 2 24
Total 6 3 47
Traditional Students

1 ] - 15
i - — 17
1AY - 2 32
Total 1 2 64

Table 3-4 presents a comparison of the two student groups for these ten
characteristics. The differences between the two groups were nol statis-
tically significant for 8 of the 10 characteristics. For age and other work ex-
perience, the differences were significant at the .05 level. Clearly, the ac-
celerated students were younger. For that reason they probably had less
opportunity 1o acquire other kinds of work experience. The accelerated
students also had less previous social work experience. Here, however, the
differences were not statistically significant at the .05 level. In short, the
two groups of students appeared to be similar to each other in all respects
except those related 10 age.

Having identified the students in the study, let us now turn to the
problem of obtaining their willingness to participate in the evaluation.

SUSTAINING COOPERATION DURING THE STUDY

One crucial aspect of the project was the collection of the research data.
A research investigation only can be as valid as the evidence on which it is
based. Thus the cooperation of students and supervisors in the testing pro-
cedures was of paramount importance and calls for special recognition.
The studenis were asked to participale in an extensive series of before-
and-after tests. Also, their supervisors were asked to provide extensive
data on the students” practice performance at three points in time,

Students who entered the accelerated program were informed that the
research component was an integral part of the educational project. By and
large they accepted the testing requirements and procedures without
reservation. In contrast, those traditional students selected on a random
basis from the totai graduate student population were much less accepting
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) ~ TABLE 3-4
Selected Demographic Characteristics
of Accelerated and Traditional Students

Types of ] ':Ac;elératfed - TfSEj(ﬂGﬂEI };‘hi-'gigaré
Charai:}ériénc:% lg’!é?’fms 7 %Udgﬁff% a/ggaéaggﬁ,’rsf
Sex )
Male 9 19 23 18 154
Female 38 81 38 62 ns
Age
Less than 23 15 32 4 7 10.2¢6
23-28 years 9 19 22 36 iteL.05
29+ 23 49 35 57
Marital Status
Single 19 40 22 36 0.21
Married 23 49 32 52 ns
Separated, Widowed, '
Divorced 5 11 7 12
Number of Dependentsa v
None 25 540 33 54 0.92
One 7 15 7 11 ns
Two 7 15 12 20
Three or more 7 15 9 15
Ethnicity
White 40 85 52 85 0.06
Nonwhite 7 15 9 15 fis
Father's Educationd ' 7
0-9 10 22 18 30 0.02
10-11 7 15 13 21 ns
12 12 26 12 19
12+ 17 37 18 30
Mother's Education ;
0-9 11 23 14 23 0.02
10-11 7 15 10 16 ns
12 22 47 21 34
12+ 7 15 16 27
Scholarship Aid )
Yes 21 45 33 54 0.60
No 26 55 28 46 ns
Previous Social
Work Experience
Less than 1 year 27 57 21 34 2.73
One year or more 20 43 40 66 ns
36
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AL’EEIEI‘E{ECI ' Trad:hcmd’r 'Cﬁf—;Squa}é

Types of

I Aphriait Students. Students and Level of
Charactenstics N %, N % Probability
th(r Hr’t)rA E\pvnc’ruﬁ
Less than 3 years 13 28 3l 51 3.99
Three years or more 14 72 30 49 <. 05

NG TE Table includes only lhﬁ‘sb students who pdrtmpated in ;1!] phdaes of
the research program.

4 Total accelerated responses equal 46 because one student failed to

_answer the guestion.

b Difference in this category due to rounding off.

of the 6" hours of testing. Many of them disliked the tests. Both groups
particularly disliked the three-hour Graduate Record Examination.

Supervisors used the Practice Skill Assessment [nstrument (PSAD 1o
rate students” fieldwork performance. Before they administered the PSAI
the supervisors attended an orientation meeting, which was usually held at
the schaol. The purposc of the orientation was to explain all facets of the
instrument and to ensure its uniform application. Generally it took the
supervisors 12=2 hours to complete the PSAI form.

Participation in the research required a substantial investment of time
and effort from students and supervisors, The “*before’ series of tests had
to be administered within the first few weeks after the traditional students
had entered graduate school. Consequently, they had little time to build
up a sense of participating in a significant educational experiment. Also,
the **after™ tests were repeated two years later, close to graduation and
tinal separation when the students were thinking about completing their
school responsibilities and planning their future careers.

The **one year after™ collection of data called for certain differences in
approach, strategy, and execution. The investigators were acutely aware
that there might be considerable attrition among students, especially when
they were called upon to pdrlltlpate in two extensive testings with long
time lapses between each test series.

A decision was made to invest a considerable amount of time and effort
in securing and retaining the students’ cooperation. The wisdom of this
decision was affirmed when the. investigators subsequently learned about
the lack of student cooperation encountered at San Diego and Madison,
where similar experimental projects were being conducted. For example,
Paul Weinberger noted in the final report on the Undergraduate Continu-
um Project at the San Diego School of Social Work that *‘because of the
low questionnaire return rate, the original design could not be followed
and students in the two years who differed in extent of work experience
were combined when data analysis was done.”” He also stated that
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**difficulties in obtaining cooperation from MSW students whose help was
solicited on numerous occasions, necessitated dispensing with the original
study design."?

Alfred Kadushin, director of the Experimental Program at the School of
Social Work, University of Wisconsin-Madison, also encountered
difficulties in maintaining student cooperation. After describing some of
the steps taken in order to enhance the students’ motivation to participate
in the research tests, he reported that ‘*despite this preparation only 29
students of the total graduating group of 85 showed up on the scheduled
date.”” Because of the low turnout a second date was arranged, preceded by
the same preparatory procedures. **On this second try we attained the
cooperation of an additional 16 students (amounting to 45 out of a total of
85)....The same reluctance to participation was evidenced with regard to
other evaluation procedures not given on a group basis.”™

For gxample, the Wisconsin study entailed a

typescript of 4 tape recording of an interview conducted by the student which he (the
student) regarded as representative of his work,

Solicitation of this data was made only (o those students enrolled in the experimen-
tyl program: Thirteen 3-2 students and 23 matched control 4-2 students, The student
who submitted an interview was paid $50.00. Those received detailed instructions and
had some four months before the material was due. Despite these incentives, only 15
of the lotal of 36 solicited, submitted an interview transcript.?

Since the success of the investigation depended on optimal participation
of both student groups, a major effort was made through group and in-
dividual meetings with students, and through letters and telephone calls,
to kindle, sustain, and reinforce their cooperation. The coerdinator sought
to instifl in them a sense of the significant contribution they were making
to Adelphi in particular and to professional social work education in
general. For both student groups in each of the three cycles the same pro-
cedures were followed. Since the investigators were successful in securing
the cooperation of students, the procedures that they followed are set
down in some detail.

Each traditionai student included in the sample received a personal letter in which the
nature and purpose of the experimental project was explained, as w-!! as the student’s
random selection as a participant in the research investigation, In addition, several
alternative dales were suggesied for a meeting 1o be held for the purpose of further
interpreting the p 1. Also stated in the Ietter was the need to determine a generally
accepted time for daking the first test series. The acceleraled studeni groups, who
were aiready familiar with the project. received a different type of letter. It welcomed
them into the program and informed them of plans for the initial meeting.

Bath groups of students attended the orientation meelings. In-most instances, two
meetings had 1o be arranged to enable all students to take part. In exceptional cases,
students were seen individually, Participation in these meetings was of pivotal impor-
tanice. They provided the coordinator with a major opportunity 16 generate a genuine
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interest in the educational expernment Other goals were siso set for these meetings,
Students received positive recognition of their vital role as “providers” of rescarch

commitment o partcipating in both of the test series.

A stmilar set of procedures was followed as graduation approuched and the second
day of testing neared. Agan the main specitic steps included sending the students let-
ters {0 altend a meeting, Making nutierous personil and telephone conteets, and
being present at the actual test-taking sesswons, To recaplure the students’ interest in
the research at this late hour called tor the same skills that had been effectively used
at the carlier mectings.

A total of 64 traditional students completed the graduate program and
earned their MSW degree. Table 3-5 shows the number who completed
the before-and-after tests. Only J of 64 traditional students, or 5 percent,
failed to continue in the research investigation. In all, only 3 of the 111
students in the study who completed the MSW program dropped out of
the research investigation. This represented a high degree of student
cooperation. This becomes even more noteworthy when it is recalled that
the study took place during the general climate of student unrest that per-
vaded the campus in the late 1960s and early 1970s.

3 ~ TABLE 3-5
~ Test A;tritigniAmong Studentg : B
. Accelerated  ya, g Traditional  ree gy
Cycle 5“—%’?","‘5 al  Auntion  Attrition Students at  aurinon  Astrition
Time 17 o Time 17 7 o
11 11 0 0 15 1 7
I 12 0 0 17 1 6
v 24 0 0 32 1a 3
Total 47 0 0 64 3 5

2 This student received a research assistantship during the second year of
his graduate program and was given a research assignment that included
working with the test instruments used in the experimental project. For
this reason he had to be excluded from the ““after’ test series.

The super?isa,rs evaluated the students’ performance in field practice by

. Supervisor’s cooperation was as important as securing the continued

cooperation of the students, Similar procedures were used to accomplish

this objective as were used with students. Two meetings with supervisors
consisted of two main parts: the first was devoted to summarizing the key
features of the experimental program with particular focus on research ob-
jectives and design; the second centered around a thorough explanation of
the PSAL Sufficient time was allowed for the supervisors to examine the
instrument and to raise questions about all aspects of it.

Each student had three different supervisors who participated in the re-
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search. The educational design required that each student have a different
practice experience and hence a different supervisor each year. Thus every
student had one supervisor at the “before’” phase and a different super-
visor at the *‘after” phase. Al the one-year-after follow-up phase still an-
other set of supervisors rated students” performance.

A total of Tl supervisors <arvied responsibility for the field practice
Jearning throughou! the three cycles. Of these, 22 supervised more than
one student. The number of studenits ranged [ rom two 1o 5iX, with an aver-
age of about three per supervisor. Thus a sizable group of supervisors was
asked to multiply their investment by completing the PSAI several limes
over. Their full and generous cooperation was a highly valued contribution
to the evaluation, 1o the educational experiment itself, and 10 the Adelphi
School of Social Work.

In summary, this chapter contains information on the way that students
were selected for the study. There were no significant differences between
the two groups for the characteristics examined, with two exceptions: ac-
celerated students were younger and had less work experience. Considera-
ble effort was expended in securing the cooperation of the students and
their supervisors. The investigators were generally successful in this re-
gard. Let us now ¢xamine the duta obtained from the students and their
supervisors. /

NOTES

1. The six students envolled in Cyele 1 were eliminated from the statistical analysis, in ac-
cordance with the research desigh

2. Paul Weinberger, *'The Undergraduate Continuum Project: A Final Report,”
mimeographed (San Diego: School of Social Work, San Diego State University, 1972).

3. Alfred Kadushin ind George Kelling, Final Report: An Innovative Program in Social
Work Educatien, the 3-2 Program,”” mimeographed {Madison, Wis.z Universily of Wiscon-
School of Social Work, 1971).
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Chapter 4

Changes in Students’
Knowledge, Values, and Skill

by Aaron Rosenblant

The evaluation of accelerated social work education conducted at the
Adelphi Universily School of Social Work was designed (o answer three
questions:

1.Did accelerated and traditional students differ in the amount of formal
learping they acquired during their training?

2.1Did accelerated and traditional students differ in their praclice one
year after graduation?

3. Were there differences in the educational background of students
enrolled in the accelerated program? .

Most of the resources in this study were expended in answering the first
question. Data bearing onl this question are presented in thischapter, Data
pettaining to the second and third questions are presented in the following
chapier.

Let us recall briefly certain important features of the reseasch design. It
called tor a before-and-after study of accelerated and traditional students, In
this way we were able to compare changes that occurred in these two
groups. Change scores or learning scores were obtained from each cycle
and for all three cycles combined. To obtain these we subtracted the mean
score at the start of the study from the mean score at the end of the study.
The difference in means was compared for accelerated and traditional stu-
dents.
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The t-test values resulting from the difference in scores appear in the
right-hand column of the 84 individual 1ables that are located in the Ap-
pendix. The values in this column and the levels of statistical sigrnificance
constituted the core findings of this study. The {-test values permitted us
to determine whether or not the difference in learning between acceler-
ated and traditional students was statistically significant, (The t-test values
preceded by a negalive sign indicate that more learning occurred among
traditional students.)

Some additional data presented in this chapler may be of special interest
1o social work educators and practitioners. The scores of accelerated and
traditional students are presented both at the start and at the completion of
their social work education. Tests of significance were computed in order
to sHow whether or not the differences belween these scores were statis-
tically significant either at the start or at the completion of their social work
education.

A targe mass of data was generaled in the course of completing this
study. Witress the 84 1ables in the Appendix, each of which contains 12
divisions. We have given considerable thought to the best form of present-
ing these data, The problem is not easily solved. Someone once compared
the making of slatistical 1ables to the making of sausages. Once the ma-
chinery is sel up, the tables, like sausages, can roll out endlessly. The con-
tent or the stufling can vary; nonetheless, they all come out looking alike.
Consequenlly even the most ardent sausage lover soon loses his appetite.

It would have been possible, of course, 1o present all 84 tables in the
body of the 1ex!. This seemed to be 1o ruch to ask of any reader. Tables
that are cast in the same form make for dull reading. Even the specialist is
certain 1o become bored. Yet a research report is not an entertainmen!,
And it is obvious that we cannot write as well as Graham Green.

We worried the problem for some time and made several false starts.
Finally we arrived at the following format: we prepared 9 summary tables
that appear al appropriate points in the text of this chapter. They are based
on the findings contained in the 84 individual tables in the Appendix. The
description and discussion of the findings in the text are based primarily on
the information contained in the summary tables. There is a certain irony
here: in order to simplify the presentation we had to prepare 9 additional
tables!

The summary tables include information for each of the three cycles
and for Cycles 11-1V combined. The summary tables also contain data’on
trends and differences in knowledge, values, and skill. This simplified plan
has only partially solved the problem. Reading this chapter will still make
considerable demands upon the patience of the reader.
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FOUNDATION KNOWLEDGE:
INVENTORY OF SOCI Al WORK XNOWLEDGE

The data in Table 4-A summarize findings that appear in Tables 4.
through 4-7 obtained from the Inventory of Social Work Knowledge. The
inventory is divided into six sections. which combined with the three cy-
cles resulted in 18 comparisons between accelerated and traditional siu-
dents. The comparisens in Table 4-A provide two kinds o infermation:
which group of studenis learned more during the study; and whether or
not this difference in learning was stalistically signilicant.

For 8 of the ¢comparisons the mean learning scores of traditional sia-
dents were higher. In other words, the traditional studenis shewed greater
increment of knowledge on these comparisons. For 10 of the comparisons
the mean learning scores of acceleraled students were higher. The mean
learning scores of traditional students were higher lor all thyee cycles in
History and Philosophy, and Social IMolicies and Issues. For the other four
sections the scores of accelerated students were generally higher. Only 4 of
the 18 differences reached the .05 level of statistical significance, All of
these showed tha( the accelerated siudents learned significantly more than
did the traditional students.

When Cycles B=IV were combined, the learning scores of accelerated
students were higher lor four of the six comparisons. The differences in
learning scores for three of the six sections reached the 05level of statisti-
cal significance. The learning scores of Lraditional students were signifi-
cantly higher for the History and Phdlosophy section, The learning of ac-
celerated students was significantly higher for the Fields of Sacial Work
and the Practice of Social Work,

When the sections of the Inventery of Social Work Kmowledge were
combined, the kearning of the accelerzted students was higher for Cycles El
and IV, For both of these cyeles, the differences were stalistically signifi-
cant, In addition, when the scores of 1he combined test and the combined
cycles were compared, the overall leaming score of accelerated swdents
was both higher and statistically sign ificant.

The changes that eceurred during the study period can be summarized
as follows: accelerated students possessed less knowledge at the start of
their education and generally they tearned more. When thie ¢yeles and the
sections of the inventery were cornbined, the difference in learning be-
tween accelerated and traditional stuslents was siatistically significant.

BARRY BLACK TEST
The data in Table 4-B summarize the Hndings that appesr in Tables 4-8
through 4-12. The Barry Black Test is dividedinto two parts: the first com-
prises the standard form of the 1est and the second comprises the supple-
mentary questions designed 1o reflect the Adelphi curricul urm.
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The standard form is divided into two sections— Diagnostic and Treat-
ment. Thus the two sections of the standard form and the three cycles per-
mitted six comparisons in learning between accelerated and traditional
students. None of these differences was statistically significant. For three
of the comparisons the accelerated students showed more learning, and
for the remaining three the traditional students showed more learning.
When the diagnostic and treatment learning were combined, there were
no statistically significant differences. For two of the three cycles the learn-
ing scores of the traditional students were higher.

The two sections of the Barry Black supplementary items showed a pat-
tern that was quite similar to that resulting from the standard form. Of the
§IX comparisons in learning none of the differences was statistically signifi-
cant. Furthermore, there was no discernible trend favoring either acceler-
ated or traditional students. Each group had higher learning scores for
three comparisons.

learning. The scores of accelerated students were slightly higher on the
treatment und general Adelphi items. The traditional students showed
higher learning scores on the diagnostic and specific Adelphi items. In ad-
dition, learning scores of traditional students were slightly higher for the
total Barry Black Test.

There was a slight trend for the absolute scores of accelerated students
to be higher at the start and at the completion of training on the standard
form of the Barry Black Test. However the absolute scores of traditional
students were higher on the supplementary items (see Tables 4-8 through
4-12 in the Appendix),

In summuary, there were no statistically significant differences in the
learning scores of accelerated and traditional students. Also, there was no
consistent overall trend in favor of either group as evidenced by their
scores on the Barry Black Test.

MEASUREMENT OF
ATTITUDES AND RESEARCH KNOWLEDGE

Table 4-C deals with changes in research attitudes and research knowl-
edge as devised by Harris Goldstein. This instrument is divided into three
parts; attitudes, attitudes and knowledge, and knowledge. The three parts
are then added together to yield a total score. A summary of the test
results appears in the table,

Differences in learning were quite small between accelerated and tradi-
tional students for gach of the three cycles. None of the differences was
statistically significant at the .05 level and there was no overall trend favor-
ing either group of students, The three sections of the test and the three
cycles made possible nine comparisons in learning. For four of the nine,
the accelerated students showed slightly higher learning scores, and for
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the remaining five. the traditional students were slightly higher.

The scores for the total test revealed essentially the same pattern. For
cach of the three cycles there was no statistically significant difference be-
tween aceelerated and traditional students, The learning scores of acceler-
ated students were higher for two cycles. When the three cycles were com-
bined and the tearning scores for each part of the test examined, there was
no significant difference between accelerated and traditional students.

The results that appear in Tables 4-13 through 4-16 may be somewhal
Jiscouraging to researchers. From the start to the completion of their
education the learning scores of both accelerated and traditional students
regressed slightly for the first two sections of the test. Accelerated stu-
dents showed less and traditional students showed more regression on
these sections. Most of the positive change occurred in the third part of
the test dealing with knowledge. There, traditional students registered
slightly more learning than accelerated students.

The combined learning scores for the three parts and for the three cycles
showed no statistically significant difference between accelerated and tra-
ditional students. In short, the differences between accelerated and tradi-
tional students did not reach statistical significance for any of the cycles,
for any of the parts of the test, or for any of the combinations of cycles and
parls examined.

SOCIAL WORK VALUES TEST

The Social Work Values Test was the only one of the instruments that
failed to show a statistically significant difference in a positive direction be-
tween the scores of all students from the start to the end of their education
and training.! Before presenting the findings we will speculate on the rea-
sons for this lack of change in values. One factor may have resulted from
the self-selection of students who enter the profession of social work. The
Social Work Values Test apparently is able to discriminate between the
values of teachers and social workers.? However it may not be able to dis-
criminate between first-year and second-year social work students.? This
may result from the value commitment already made by students; that is,
students entering the profession may have already developed values that

are quite similar 1o those of second-year students.

Anmhsr p@ssible factor worih noring iS the “ceiling eﬁ‘ecl “ Th& resulls
dems and undergraduate sozxal welfare ma_]c:rs were extremely hlgh at
Adelphi. There are four items for each dimension of the test, Scores of
“definitely agree’ arc rated 4 and ‘‘probably agree™ are rated 3, and so
forth. The scores for each dimension may range from a low of 4 to a high
uf 16. The Uvel'd“ mean score of' Jccelcratgd sludems was 13 2 fc:r each

nomﬂ students of 12.8 was alsc hxgh; In thc:,r words, a cellmg eﬁ'ea:t proba-
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bly was in operation. Al the start of training the scores of students were at
such a high level that there was comparatively little room for improve-
ment.

point—that students acquired the desired values hefore they entered the
professional school. Faculiy at schools of social work may wish to ponder
the meaning of these high scores when developing curriculum goals.

Another possible explanation of the low change in social work values re-
guires further exploration. Students’ valiies may be affected adversely as
well as positively by their education and training. On the one hand, the
values of certain students may be strengthened as a resuli of their school-
ing: on the other hand, some students may become somewhat jaded as
lhey witness or are parly 10 cerlain practices in social work of which they
do not approve. This kind of “*practice shock™ is common among those
training for the professions. It occurs in both education and medicine
when students enter the classroom and the hospital ward. The net effect
may be that the changes in different directions cancel out each other. Thus
there may have been considerable “‘turnover™ in values that did not ap-
pear in the summaury measure reported in the tables.

The results of the Social Work Values Test appear in Tables 4-17
through 4-27 in the Appendix. Tables 4-D and 4-E contain a summary of
the results. There are 10 dimensions of the test and three cycles, thus
there were 30 comparisons made between accelerated and traditional stu-
dents regarding changes in their values, None of these comparisons
resulted in a difference of statistical significance. Generally, there was lit-
tle positive change in values. For some dimensions there was a slight
decline in a social work value, Indeed for 3 of the 10 comparisons there
was a decrease in the learning scores of both accelerated and traditional
students from the start to the completion of their education.

When all of the dimensions were combined into one learning score for
each cvcle, the differences were not statistically significant. For Cycle 11,
accele, ated students showed more positive change than did traditional stu-
dent=. For Cycle [11, the social work values of both accelerated and tradi-
tional students showed some regression. Those of accelerated students
were slightly greater than those of traditional students. For Cycle 1V, ac-
celerated students once again showed a regression in social work values
while traditional students showed a very modest positive change.

The total score for Cycles II-IV combined showed that accelerated stu-
dents started their education with higher values than did traditional stu-
dents (see Table 4-27). This overall difference was statistically significant
at the .05 level. The values of accelerated students declined slightly while
those of traditional students increased modestly by the end of their educa-

higher values than did traditicnal students, but the difference was no
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longer statistically significant. The decline in values among accelerated
students was modest, as was the gain of traditional students. Thus their
values became more alike by the end of training and the differences be-
tween them at that point were no longer statistically significant,

In summary, we have speculated about but do not know why the values
of social work students did not show change in the expected direction on
the Social Work Values Test. Traditional students showed very modest
gaing in values, and accelerated students, very modest losses. Com-
parisons of change in values for each of the three cycles and for all of the
cycles combined showed no statistical difference in the values of either
group.

PRACTICE SKILL ASSESSMENT INSTRUMENT

The Practice Skili Assessment Instrument (PSAI) is divided into five
sections: community, agency, student, client, and casework. Supervisors
rated students’ skills at the start and at the end of the study period. Unlike
the instruments measuring foundation knowledge and values, the PSAI
does not have any one summary measure for all 57 items. This only can be
obtained by averaging ali of the scores. Later we will make limited use of
such a measure. Our primary unit of discussion is each section of the
PSAL, and changes in practice skill are discussed for each of the five. A
brief overview, which appears below, may be helpful before discussing the
findings in greater detail.

The practice ratings for both accelerated and traditiona! students
showed positive change in all items from the start to the end of their train-
ing. Generally, more improvement was shown in the ratings of accelerated
students. For individual items in each ~ycle these differences were rarely
statistically significant, When the cycles were combined and the number of
students much larger, the differences in improvement were more likely to
be statistically significant. 1 o

At the start of training the ratings of traditional students were generally
higher than those of accelerated students. As a summary measure, we
computed an average of the average ratings. Al the start of training it was
4.95 for traditional and 4.05 for accelerated students, a sizable difference.
Furthermore, in 35 of 57 comparisons for Cycles II, IlI, and IV combined,
the difference was statistically significant at the .05 level, Thus accelerated
students started fieldwork at a decidedly lower level than did traditional
students.

By the end of training the findings were quite difterent. By then acceler-
ated students had caught up with traditional students. Indeed, on some
items they had surpassed them. At the end of training, for the combined
cycles the average of the averages was 6.97 for traditional students and
6.95 for accelerated students. The average difference for each item had
decreased to only .02, The ratings of traditional students were higher on 27
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of the 57 items. On 19 items, accelerated students had higher ratings. (We
classified 11 differences as ties, since the means were .05 or less apart from
each other.) In only 2 of the 57 items was the difference in ratings statis-
tically significant. On one item the rating of traditional studenis was high-
er. on the other, the rating of accelerated students was higher.

What happened was obvious. Both accelerated and traditional studenis
improved their ratings. Accelerated students, however, showed much
more improvement. This was true for all 57 items. Furthermore, on 24
items when the cycles were combined. the change in ratings was statis-
tically significant at the .03 level.

In the five summaries presented below, we shall report the findings for
each of the three cycles.

Cnmmunity Items

ym!d;d 1,2 LD!ﬂpdl’!SDﬁb bélw;;n lhﬁf thmgf: scores af d,CLﬂ]E:l‘alEﬂ a,nd lm—
ditional students. Table 4-F shows that accelerated students registered
greater positive change for all 12 comparisons, with two of the differences
statistically significant at the .05 level. When the cycles were combined,
accelerated students showed greater positive change for all four com-
parisons, three of which were statistically significant.

Al the start of training, iraditional students received higher ratings on
all of the items for cach of the cycles (see Tables 4-28 through 4-31). At
the completion of training, the ratings of accelerated students were higher
on 7 of the 12 comparisons. The greater improvement by the accelerated
students permitted them to close the gap between themselves and tradi-
tional students.

In short. by the end of the study the accelerated students showed greater
improvement on all items for all cycles. These improvements had the
effect of cancelling out initial differences that had existed between the two
Eroups.

Agency Items

ltems 5-11 deal with the fieldwork agency. Table 4-G contains a sum-
mary of changes in the ratings of these items. The three cycles and seven
agency items of the PSAI resulted in 21 comparisons between the change
scores of accelerated and traditional students. For 17 of the 21, the ac-
celerated students showed greater positive change than did the Iradmonal
students, with the differences for Items 7 and 8 statistically significant.

When the three cycles were combined, there were 7 comparisons be-
tween the change scores of the two groups. For each of the 7, the acceler-
ated students showed greater positive change, with Items 7 and 8 again sta-
tistically significant.
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At the start of the study, the ratings of traditional students were higher
on 19 of 21 comparisons. only 3 of which were statistically significant {see
Tubles 4-32 through 4-38). By the completion of the study, differences in
the ratings of accelerated and traditional students were minor. Only the
difference for ltem 8 was statistically significant, where the rating of ac-
celerated students was higher (see Table 4-15). Thus the ratings of ac-
celerated students showed marked improvement on the agency items. For
ali three cveles combined all of the change ratings were higher for acceler-
ated-students.

In short, accelerated students consistently showed greater improvement
on agency items than did traditional students. Generally, a comparison of
improvement in ratings for both groups on each of the three cycles was not
statistically significant. When the cycles were combined, on 2 of the 7
ilems the differences in improvement were statistically significant.
Clearly. by the end of training there was little difference of any conse-
guence on the agensy ilems between accelerated and traditional studenis.

Student Items

ftems 12=20 deal with the performance ratings of students in fieldwork,
The summary of findings for these items appears in Table 4-H. The nine
stucent items of the PSAI for each of the three cycles yielded a total of 27
comparisons in the amount of change shown by accelerated and traditional
students during the training period. For 23 of the 27 comparisons the ac-
celerated students showed greater increments in skill ratings than did the
traditional students. None of these differences was statistically significant.

Only when the cycles were combined did three of the comparisons reach
the .05 level of statistical significance. In each instance the improvement
in ratings of accelerated students was larger.

At the start of the study for the combined cycles, traditional students re-
ceived higher ratings for seven of the nine items at the .05 level of statisti-
cal significance (see Tables 4-39 through 4-47). Initially their skill in these
fieldwork items was judged as superior to that of accelerated studenis. At
the end of the study. the ratings of traditional students were still higher on
eight of the nine items. The differences in the ratings for all nine iterns,
however, were no longer statistically significant.

In short, the findings of Items 12-20 showed a distinct trend. Acceler-
ated students improved more than did traditional students in each of the
sycles. Accelerated students, however, started from a decidedly lower
base By the end of their education there was no statistically significant dif-
ference hetween the groups although the ratings of traditional students
tended to be higher on cight of nine items.
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Client Items

Items 21-38 deal with client items. The summary of the results for these
items appears in Tables 4-1 and 4-J. For the 18 client items, a total of 52
comparisons were possible regarding differences in ratings from the start
1o the end of training for accelerated and traditional students.*

Of the 52 comparisons, 49 showed higher increments in the ratings of
accelerated students. Of the 49 higher ratings, only 4 were statistically sig-
nificant at the .05 level. Clearly there was a strong trend for the ratings of
accelerated students to show greater increments than for traditional stu-
dents. In most instances, however, the differences were not statistically
significant.

When the cycles were combined, accelerated students showed greater
increments on all 18 items, and 8 of these were statistically significant at

were higher for traditional students on all 18 comparisons, 14 of which
were statistically significant. (See Tables 4-48 through 4-65.) The ratings
of accelerated students increased more than did those of traditional stu-
dents. Thus by the end of the training period the ratings of traditional stu-
dents were higher on 11 items, only 1 of which was statistically significant.
For the other 7 items, the ratings of accelerated students were higher.

Casework Items

Items 39-57 dealing with casework complete those PSAI items used in
this study. The 19 casework items for the three cycles resulted in 55 com-
parisons between accelerated and traditional students.® The summary of
the casework items appears in Tables 4-K and 4-L.

For 51 of the 55 comparisons the change scores of accelerated students
were higher. Only two of the differences were statistically significant at the
.05 level. For both of these, Items 39 and 44 in Cycle IV, the improvement
of accelerated students was higher than that of traditional students.

When Cycles 1I-IV were combined, the improvement in the ratings of
accelerated students was higher on all 19 comparisons, 7 of which reached
the .05 level of statistical significance.

Al the start of the study, for each of the 19 items the ratings of tradi-
tional students for Cycles I1-1V combined were always higher than those
of accelerated students (see Tables 4-66 through 4-84). On 7 of these 19
iterns, the differences between them were statistically significant at the
start of iraining. By the end of the training period, the differences between
accelerated and traditional students were no longer statistically significant.
For 11 of the 19 comparisons at the end of training. the ratings of acceler-
ated students were slightly higher.
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¢ again the same pattern already noted in the preceding tables oc-
curred. For each of the cycles the accelerated students received lower rat-
ings at the start of training. During the course of fieldwork training their
casework ratings rose more than those of traditional students. Conse-
quently the differences between both groups were negligible by the end of
training.
In summary, this chapter contains data on changes in the students’
foundation knowledge, values, knowledge of practice, and practice skills.

These findings based on before-and-after measures constituted the core of
the evaluation. The next chapter deals with two other kinds of data— ihe

educational background of students and their practice skill one year after
graduation.

NOTES

1. Theretore the results of this test will not be used in evaluating the effect of accelerated
cduciation The findings are presented becuuse of ther genaral imtzrest o social workers,

2. Henry ). Meyer and Donna L. McLeod, A Study of the Values of Social Warkers,™ in
Bebavioral Svience for Soviad Warkers, ed, Bdwin Thomas (New York: Free Press, 1967).

3. Alfred Kadushin, “Testing the rinninatory Capabilities of o Series of Evaluation
Muasures As Applied to a Program of Social Work Educa n,” mimeographed (Madison,
Wis.: University of Wisconsin School of Sovial Work, 1968),

4. Comparisons lor Cycles Hand 1 of Item 35 were not possible. This item deals with the
students’ preparation of the client for termination. Because the ralings were made 50 soon
after the start of tieldwork, o was not possible 1o rate six or more students, Findings based
on less than $ix students were not reparted in this study. Thus only 52 comparisons were re-
prirted o

5 Two comparisons had less than six subjects, so that these findings were not reported.
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Chapter 5

Educational Background and
Practice Skill One Year After Graduation

by Aaron Rosenblatt

Some faculty voiced serious doubts about the value of accelerated pro-
grams even before any of them were in operation. Primariiy they feared
that such programs might become unduly ‘*vocational.”” They assumed
that a strong liberal arts background was needed for the successful practice
of socia! work. They feared undergraduate courses in social work would be
unduly technical and that students enrolled in an accelerated program
would be less weli-prepared in the liberal arts than were the traditional stu-
dents.

become visibie immedialely. At the point of graduation students in both
programs might appear o be equivalent in their performance. Yet acceler- -
ated students might be less well-prepared to move ahead in their practice.
Or a decay effect might be operating among them. In other words, the loss
of a year of education might have a negalive effect that would become ap-
parent only al some future point. To examine these possibilities, a deci-
sludents after they had graduated and entered practice.
In this chapter we present data that bear upon lwo questions:

1. Were there differences in the academic and educational background of

students enrolled in the accelerated and traditional programs?
2.Did accelerated and traditional students differ in their practice one
year after graduation? '
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ACADEMIC BACKGROUND

Three measures were used 1o examine the academic background of stu-
dents in the accelerated and traditional programs: (1) scores on the Gradu-
iate Record Examination (GRE); (2) the undergraduate Quality Point Av-
erage (QPA); and (3) undergraduate transcripts of courses.

Graduate Record Examination

The GRE was selected as a useful indicator of a student’s 5 preparation
for graduate study. The test seeks lo measure a person’s “‘ability to read
with comprehension. think logically, see relationships, perform basic
mathematical operations und interpret data, ™!

Often GRE scores are used in making decisions regarding the admission
of students to graduate schools. Recently the validity of these scores has
been under attack because of the comparatively low scores generally
achieved by certain ethnic minorities. The directors of the lesting service
are sensitive to such criticism and they make this statement in their de-
fense: “*scores in the GRE, as on other tests of this kind, never completely
represent the potential of any student. This is especially true for American
Indian, Black, Mexican-American, and Puerto Rican students whose
educational experience, in and out of school, has differed significantly
from that of the great majority of students.”?

Many social work students were aware of the past misuse of GRE
scores. For this reason a number of them were reluctant to participate in
this phase of the evaluation. In general. students were most cooperative
{see Chapter 3). Most of them agreed to sit for a full day of testing. Yet
some were so0 opposed to the GRE that the researcher was asked to
remove it from the test battery. Despite these prc;ssures we made a deci-
sion to continue using the GRE.

Because of the pressure from students, an error was made with Cycle 11
students. The accelerated students were mistakenly asked to sit for the
GRE 45 seniors be/bre lhey had ;ompleted lheir undergmduale course

calaurealg degree. Consequemly lhf: scores Dfdcccleraled sludenls in Cy-
cle 11 were not comparable and were omitted from this study. To replace
this group, we substituted the scores of 17 accelerated students who com-
pleted their undergraduate work in 1972, The class of 1972 did not partici-
pate in the evaluation study aside from sitting for the GRE.

The GRE scores in Tables 5-1 and 5-2 are presented separately for men
and women. This procedure is followed because the GRE norms for men
and women are somewhat different. Usually the verbal scores of women
and the quarntitative scores of men are higher. Table 5-1 shows that for
men the GRE scores of traditional students were considerably higher than
ihﬁse of acceiemed smdems This was true Qf' both the varbal and quan-
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350 for traditiona] students, a difference of 83, The standard error of the
mean was 32, The mean gquantitative score was 400 for accelerated stu-
dents and 470 for traditional students, a difference of 62,

TABLE 5-1
GRE Scores for Males B
., Y Verbal F‘en-:iém-llé,,’ Quantitative Pe’n:errmlé
Students N Score Rank St:élrc}' Rank
Aceelerated I 467 39 408 15
Traditional 22 350 64 470 28
83 62

Ditference

The scores of the women were much closer than those of the men. Ta-
ble 5-2 shows that the verhal score was 510 for accelerated students and
535 for traditional students, a difference of 45 points. The quantitative
scores were much more similar: the average score was 404 fof“accelerated
students and 411 for traditional students, a difference of anly 7 points.

TABLE 5-2
GHE Scores for Females
I N Verbal  Perceniie  Quantitalive  Percentile
Students N Score Rank Score Rank
Accelerated 41 510 43 404 29
Traditional 35 555 ol 411 31
Difference 45 7

In short, tor both men and women the verbal and quantitative scores
were higher for truditional students. The differences on the verbal test
were si2able for both males and females, and on the quantitative test, for
males only. On the basis of the GRE scores, we must conclude that tradi-
tional students’ preparition for graduate study was superior to that of ac-
celerated students.

Quality Point Average

A second measure of the students’ dacademic background was their
Quality Point Average (QPA). The QPA is obtlained by assigning a rating
of 47 10 a letter grade of A, a rating of **3" to 4 letter grade of "B,
and so on. The number of credits for each course is multiplied by the rat-
ing and the scores are then added together. To obtain the QPA, the total
score is divided by the total number of credits. The results were as follows:
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he QPA was 3.41 tor aceelerated students and 2.73 for traditional stu-
lents. Thus the QPA of accelerated students was much higher than that of
raditional students (p <.05). These resulls were #or consistent with those
btained from the GRE,

There is little point in speculating at length about the reasons for this in-
:onsistency even though it is tempting to do so. Usually a researcher has
ew chances to indulge his fancy. Most of the time he is a drudge trying to
‘lean up a mass of data.

The; plain facl is this- dLua are not avai]ahle lhdt would enabie us to
mbarmssmg fnr mhera Then:fm;, we wnll Lonﬁne Qurselves to pomtmg
wut only one obvious prldndlmﬂ the GRE and the QPA measure differ-
:nt abilities,

Students who earn higher grades do not necessarily acquire more infor-
nation. In all likelihood they are skilled in the arts of *“‘impression man-
gement.”” Those technically accomplished in these arts may have
iolished their skills because they are less endowed than high GRE scorers
vith the "*ability to think logically and perform basic mathematical opera-
ions and interpret data.”’ In a more perfect world the scores of the GRE
nd QPA would be highly correlated. In this world, at this time, it is proba-
ly sensible to recognize the difference between the two measures and
1ake use of both.

Indergraduate Courses

We anticipated that accelerated students would have enrolled in more
DCiLll and behavioml scieme courses, sinc; to gmduate asa Sm:ial welf’are

ecause of th::nr mlerﬁ:&t in soua! \,.\v't,:lf,:in:i one would expecl lhem la ;lecl
dditional courses in the social sciences.

“The findings in Table 5-3 show little difference between accelerated and
‘aditional students in the number of courses that they had completed in
1¢ social and behavioral sciences. The mean number of courses was 11.98
or accelerated and 12.19 for traditional students. Another way to view the
ata is 1o assume that the average student completes 10 courses a year or
0 courses in his four years of college. Then the proportion of social and
chavioral courses was .30 for accelerated students and .31 for traditional
udents.

The major difference between the sludenls was in the courses in whlch
iey enrolled, not in the number. Traditional students were much more
kely to enroll in psychology courses than accelerated students: a mean of
57 1o 3.42. Accelerated students, however, were much more likely to
1roll in sociology and anthropology: a mean of 6.11 to 5.05. This differ-
1ce in course selection may have reflected differences in the course re-
lirements necded for graduation among the two groups. In our opinion,
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- TABLE 5-3 7
Student Enroliment in Undergraduate
Caurses in the Social and Behavmral Sciences
o Accwe:rarsd Studﬁnts IN= 47) Traditional Studeﬁfs (N=61)

Course Number of Mean Number of Mean
] o Courses B ~Courses
Psvchology ol 342 279 4,57
Socialogy 27 4.62 252 4.13
Anthropology 70 1.49 56 0.92
Eronomics 33 b.13 80 1.31
Politigs and
Government 62 1.32 77 1.26

Total 563 11.98 744 12.19

both accelerated and traditional students were equally well-prepared as
judged by the number of social and behavioral science courses in which
they enrolled. No invidious comparisons were warranted about the greater
value of psychology or sociology courses—both are valuable,

In summary, accelerated and traditional students were somewhat differ-
ent in their academic and educational backgrounds. For males, the GRE
scores of traditional students were decidedly higher than tiiose of acceler-
ated students. The differences in the GRE scores for women were less pro-
nounced. Nonetheless. the differences ran in the same direction as did the
scores for men. Clearly, the GRE scores of traditional students were high-
er. The results of the GRI, however, were not consistent with the QPA,
since the QOPA of accelerated students was considerably higher than that of
traditional students.

Both groups of students enrolled in approximately the same number of
courses in the sacial and bghavir}ml eciences The dvemge acéeleraled Slué

courses. The ma}m dlﬁeréng; wis lhat lrddllandl a.tudcms were more
likely to enroll in psychology courses and accelerated students in sociology
and anthropology courses.

The findings were clear. The interpretation, however, was not. Since the
findings showed differences in GRE and QPA, different interpretations of
data were possible. In our view. the differences observed in the students’
academic and educational background were of limited importance. More
important than the differences was the marked sirnilarity of the students,
which should not be discounted because we were intent on finding differ-
ences. Specifically we mention the following: all of the students in both
groups were college graduates: all of them were interested in pursuing a
course of graduate study: all of them sought training in the same profes-
sion: and all had similar background characteristics (see Chapter 3). Dif-

68



O

ERIC

Aruitoxt provided by Eic:

ferences in the two groups have been idertified. The importance of these
differences, not their statistical significance is questioned.

PRACTICE SKILL O~FE YEAR AFTV. <

The follow-up rescarsn on studens’ practics posls.ace following
their first yeszr of work experience as full-fledged wormat wisrkers called for
certain strategies. Each aceelerated andg tradizonar student was informed
beforehand about the nature and purpose of the one-year-after study.
They were told that their future supervisors would be asked to complele a
slightly different versior of the PSAIL The students themselves were asked
to notify the school of any change in their address. In this way they cou’d
be reached when the time came to secure their consent in order to contact
their new field instructors. Marianne Welter designed the !Dllnwmg pro-
cedures to obtain optimal results in lhe data collection:

1. Each fall, shortly before the completion of their first year of full-time
work, students were sent a letter reminding them of the importance of
the follow-up. They were asked to give consent so that their current
supervisors could be contacted.

2. A follow-up letter was sent to students who failed to reply. Also, at-
tempts were made o telephone them, If these attempis failed a third
set of letters was sent out,

3. Additional efforts were made to trace the students whose whereabouts
wias unknown. Sometimes this extra “*detective work™ succeeded in
reestablishing contact with them.

4, After permission was received. a letler was sent to each supervisor.
This letter wus designed to enlist the supervisors’ interest and
sagperation. In addition, detailed instructions were included about
huw 1o complete the enclosed PSAI questionnaire.

5.Telephone calls were made for the purpose of further motivating the
supervisors. These calls also served to improve their understanding of
the PSAI and 10 answer any questions about it.

Despite these efforts, data on the performance of 17 students were not
available for this last phase of the study. Table 5-4 shows that 85 percent of
the students took part in the one-year-after study. The following reasons
accounted tor the aitrition: the address of 6 students was unknown; three
supervisors failed to return the PSAI form; and 8 studes:ts worked without
any supervision or their supervisors were not sufficiently famiiiar with
their practice.

The items used o examine practice skill one year after graduation were
somewhat different from those used in the PSAL Changes in the PSAI
items were necessary because the students had graduated and become
social workers. Their performance new had 1o be judged against that of
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 TABLE 5-4 7 )
Reasons for Attrition in the One-Year-After Study

Accelerated Traditional

Total

Reasons Students Students

Address unknown . .2 4 6
Supervisor did not

return form | 2 3
Lack of practice

supervision 2 b 8

Tolal 3 12 17

Participants in o

one-year-after study (%) 89 80 85

other social workers and the items had to reflect their change of status. In
developing this one-year-afler instrument it was necessary to drop a few
items and to add three new ones. In this chapter the items are grouped Lo-
gether for purposes of analysis in the same way as those comprising the
PSAL

Table 5-5 compares the ratings for community items of accelerated and
traditionally trained social workers, Only liem 2 showed a difference be-
tween the two groups that was statistically significant. The ratings of tradi-
tionally trained social workers however were somewhat higher for three of
the four items.

o TABLE 5-5
i Community Items One Year After
e " Standard _ I-Test  Level of
Students N Mean Qew‘atian Value Prabability

[tem 1 Accelerated 42 6.71 1.52

Traditional 43 7.16 1.46 —=1.6960 ns
ltgm 2 Accelerated 42 7.07 }.44

Traditional 44 7.52 1.11 =2.2233 <.05
ftem 3 Accelerated 39 5.87 2.33

Traditional 43 5.34 2.03 0.1502 ns
Item 4 Accelerated 41 7.02 1.56

Traditional 43 7.09 1.66 -=0.3727 ns

Table 5-6 compares the ratings for the seven agency items. For five of

the seven, the ratings of traditionally trained social workers tended to be
higher, but the differences were not large enough Lo be statistically signifi-
cant.
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TABLE 5-6
Agency Items One Year After

- P . Standard Ti-Test | Levelof
Students N Mean Dgwaf:c’;n Valeue Probability
liem 5 Accelerated 42 7.40 1.15
Truditionul 45 7.69 1.08 —=1.6299 ns
lem 6 Accelerated 42 700 1.45
Truditional 45 7.40 140 —1.6368 ns
tem 7 Accelerated 41 6.49 1.66
Traditional 43 6.38 1.69 —0.3787 ns
lem 8 Aceelerated 42 6.88 1.74 '
: Traditional 43 7.18 1.56 ~1.2146 ns
tein 9 Accelerated 42 7.62 1.58
Traditional 45 7.44 1.47 (.0715 ns
tem 10 Accelerated 42 7.52 1.25
Traditional 43 7.49 1.59 0.3660 ns
tem [l Aceelerated 42 6.69 1.60
Truditional 45 7.04 1.46 —1.5036 ns

Table 5-7 compares the ratings for the nine social worker items. None of
the differences between the two groups was statistically significant. But the
same trend was evident here s in the two previous tables. For eight of the
rine items the ratings of traditionally trained social workers were biigher,

Table 5-8 compares the ratings for the 18 client items, Only one of these
was statistically signiticant, Item 37. For 16 of the 18 items the ratings of
traditionally trained social workers were higher.

Table 5-9 compares the ratings for the 15 casework items. Only one of
these was statistically significant, Item 39. Once again, the same general
trend was noted. For 12 of the 15 items the ratings of traditionally trained
«»ial workers were higher.

1+ summary the ratings of accelerated and traditionally trained social
workers showed a copsistent trend after they had been in practice for one
year. For most of the items the differences between the two groups were
generally small. Rarely were they statistically significant. For example, Ta-
bles 5-5 through 5-9 present the findings on 53 separate items, Of these,
only 3 (ltems 2, 37, 39) were statistically significant at the .05 level. If the
level of analysis was item-by-item, the difference in ratings of both groups
appeared generally insignificant.

When the overall patiern of the.items was examined, however, it was
possible to arrive at a different view. Table 5-10 is a summary table. It con-
tains the Average Rating of the Individual Items (ARID) that relate to per-
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. TABLE 5-7
S cial Wc;rker !tems One Year After

Siudants ; s Siam:iafd ) - Test Levaﬁl of
Students N M'Eén Devyiation Value Probability
ltem 12 Accelerated 42 6.62 I 71

Tradinonal 43 .54 1.91 — {19798 ns
ltem 13 Accelerated 42 691 1.532

Traditionai 44 6.54 1.37 (12135 ns
lrem 14 Accoleraled 42 6.76 1.83

Traditionul 45 .94 1.72 —0.4317 ns
ltem 15 Accelerated 42 6.81 1.45

Tradition.il 45 707 .66 —1.0425 s
ltem 16 Avceelerated 42 6.52 1.74

Tradition:l 43 7.19 1.56 —19103 ns
tem 17 Aceelerated 42 6.79 .16

Irad:tional 43 7.07 1.36 —1.258] ns
ftem 18 Accelerated 42 7.17 1.45

Traditional 45 7.24 1.38 —(1.7385 5
ftem 19 Accelerated 42 6.76 1.82

Traditionai 45 b.84 165 —0.5254 ns
ltem 20 Accelerated 42 6.95 i 53

Traditiona! 44 7.32 1.27 —1.6170 ns

mr ;lLLclEl‘dl\;d and 6. 9(] for lrgdxlmml mcml workers. Thus lhe lradnmml
group was 0.23 hugher, This same trend was observed for each of the other
areas, For the agency items the ARID of traditional socit] warkers was
higher, 7.26 te 7.09; the average difference was 0. 17. The ARIl's of tradi-
tional social workers were also higher for the social worker items (7.03 10
6.81). the client items (7.08 to 6.81), and the casework items (7.03 to
6.79). The differences for these items were respectively 0.22, 0.27, and
(.24 The averape difference remained remarkably can%is" =t from area Lo
area. with a Nuctuation between 0.17 and 0.27. In addicon | the direction
was always the same: the ARII's of traditional social worhus were always
higher than those of accelerated.

If we direct our attention to the general pattern rather than to the
analysis of individual items, thesc small consistent differences between
the two groups increase in importance, In order lo carry out this kind of
analysis we divided all of the 106 average ratings into two groups, one ¢on-
sisting of all average ratings above the median, and the other of all average
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Client Items One Year After

TABLE 5-8

Level of

Srudents o Standard T Test
2ngents N Mean Deviahon Value Probability
Tem 21 Accelerated 42 64Ul I .50

Praditionad 44 732 14 — 1 k335 =
ftem 22 Accelerated 42 703 1.51

Praditional 44 T 1.22 —{). 3452 %
hem 253 Avvelerated 42 f.60 1.83

Traditionad 42 6,74 144 ={(9016 ns
flem 24 Acveleratod 42 674 1.73

Traditena 44 T 144 — 12700 s
frony 2= Aceelerated 42 6.60 1.530

Tranditionud 44 660 1.41 —(.5253 ns
Itemi 26 Accelerated 42 6.54 Pl

Traditional 42 7.29 1.22 —1.5313 ns
Iem 27 Aveelerated 42 6,55 1.68

Tradivonal 14 6.77 1.29 - 1.1918 ns
Hem 28 Aceelerated 42 6,60 1.74

Traditiona 44 702 1.28 -1 7193 ns
Hem 29 Aceelerated 42 6.74 1.64

Traditional 44 6.75 1.57 —={).4484 ns
ftenmt 30 Accelerated 42 6.60 1.59

Traditional 32 6.8% 1.43 —1.0426 ns
ltem 3i Accelerated 41 6.73 .86

Traditional 41 7.04 1.41 —(1.9822 ns
[tem 32 Accelerated 42 7.24 HEN)

Traditional 3 7.21 1.19 Nn.419¢ ns
ftem 33 Aveclerated 42 7.29 1.29

Traditional 42 7.14 1.52 no2 ns
ftem 34 Aveelerated 41 6.71 1.753

Traditional 41 705 1.48 »721 ns
liem 35 Aceelerated 3] 6.93 1.86

Traditional 9 7.0% 1.61 {17002 ns
ftem 36 Accelerated 39 6.54 1.86

Traditional 36 7.19 1.3} =1.1324 ns
ftem 37  Accelerated 42 7.31 175

Traditional 42 7.93 .yl —=2.6265 <.05
Item 38 Accelerated 41 6.83 1.34

Traditional 42 7.24 1.10 —1.9490 ns
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TABLE 5-9

Ca=owork ltems One Year After

o ‘e ) v Standard

~fudents hY Mean Déwrﬁi’ on pf@",ﬁ@i"'fy
Tem 39 Accelerated 40 (.60 P43

Traditionad 4= T |58 REYIHEN 203
Tem $0 0 Aceeleruted 40 6,72 ] 3%

I-aditional 4= 718 1.2n - 1.7033 e
frem 4 Accelerated 411 [T 1.64

Tradittonal 44 714 1.37 = 1.0937 ns
frem 42 Aceelerated 40 t.70 P57

Trehitiona 43 T 1.3 — 14308 s
em 4l Aceelenited 40 692 1.35

Traditional 43 7405 1.29 ~0.8076 ns
[tem 44 Accelerated 19 6.33 1.54

faaditionad 41 f.83 1.51 —1.584% 15
fone 15 secelerated ) (.48 1.535

Traditional 3% H6d 1.53 —0.4549 s
e 46 Accelerated ) 6.85 1.42

Traditional 43 698 1.49 —-{).6237 ns
o0 47 Aceelerated () 7 N5 1 66

Tradttional 41 7.22 .39 =.6988 ns
Hem 48 Accelerated 40 6.90 1.65

Traditional 41 6.85 1.56 11,2962 s
ftent 49 Aveelerated 39 7.534 1.19

Traditional 42 7.41 1.19 1).2589 ns
fter: 30 Accelerated 40 6.78 1.07

Traditionul 4! 6.76 .50 (03737 ns
Hem 31 Aceelerated 33 6.97 1.32

Traditional 33 7.09 1.53 —0. 1683 ns
ltem 32 aceelerated 35 6,03 1.42

Traditional ER] 6,94 1.48 —{1.6553 ns
Item 33 Accelerated 35 6,34 1.27

32 700 1.7; =1.1265 ns

Traditionl

ratings below. The median ratimy for the 106 average ratings was 6,94,
The ratings of traditional social wor. s were consistently higher, Of the

33 ratings above the median,

37 o 70 percent were those of traditional

social workers, and only 16 o 30 percent were those of accelerated. This
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trend was stronyg and consistent and statistically significant (p < .03). It
should not be overlooked or ignored because it did not appear in an item-
by-rtern analysis of the data.

The sroplem of imterpreting the Jdata becomies ang of considering two
trends 1o regard to one of the questions o be answered by this study: Did
decelereted and traditional students ditter in their practice one year after
praduction” The answen v fear=—the students did differ. The supervisory
ratings S traditional students were consisiently higher than those of ac-
celeratzd, bul were ot g small magnitude, Supervisors rated both groups
o0 St seale and the average difference was only 023 '

toms, onl 3 were statistieally sigmificant.

TABLE 5-10
Summary Table, One Year After

Acrelerated Traditanal

Commumty froms 06,67 .90 0.23
Aeenoy Ttems 7.09 T26 0.17
Sochit Weorker Hems Hhosi LR ‘ 0.22
Client Items 641 7.08 0.27
Casework ltems 6.749 703 0.24

Totil 683 7.07 .23

Onee ayais he facts are clear: and once again the data can he interpreted
ditferently, Irc our view the ditference: vol reive serious doubt about
the value of aecelerated educ don o des s, ihe average of the average
dhifferences one vear after gradust. » s b have 1o be greater than 0.23

o a 9-poant scale.
NOTES
Votgnnde e b L dhe GRE Soores o Gendire Admnssien, TS 73 (Pnineaion, N

Pudcitienal foshinge Ropvee, 19T D

I 1bad
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Chapter 6

Copiﬁg with
Feelings of 1.7+ .ity: Students’
~xperiences in the Accelerated Program

by daron Rosenblat

cducation centered around the

The muor evaluation of
fearming that students had acquired duru g their course of studv, Aside
from providing quantitative data., they were ulso usked 1o report on their
stithjective experiences. These dala wers qualitative in nature. Through
dscusstons with geeclerated students we learned abow their major
probiems and the wass in which they coped with them. This chapter is
hased on the personal aceounts of students —their fears and anxicties that
resulted from having participated in an experimental program.

The data Tor this chapter were gathered by Gy fecording group inter-
views with the aceelerated students. Fronr 1971274 threé cohorls were in-
terviewaed early in May, the month before they graduated. Each interview
L<ted one-and-a-halt to two hours, Us sually the students were divided into
proups of 7 or 8 to allow cach student .xmpk QPPOrtUnity to participale ae-
hyelv hL. miterview. OF the 47 weeelerated students who graduated, 43
participated 1 the interview sessions,

Student: received assurance that their comments would be ANONYMous,
Fhey did ne e seem worried about any breach of contidence, perhaps be-
cause they were soon to graduate. In addition, one must aiso consider that
some of them bived through a period when professors and administrative

oflicers were openly criticized and ¢ - od by militant groups of stu-
dents. Regardless of the reasons, the was frank and open. Stu-
76
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dents named names, They were honest. Some evaluations of the program
and (e faculty were favorable; others were not. They felt free to criticize
certun aspects of the Adelphn University School of Social Work and the

Crited progrum.

Fhere was considerable banter and laughter during the discussions.
[Foae seemed to case any Teclings of anxiety that may have resulted from
the frank expression of opinion. For example, during the discussion stu-
dents might fearn for the fircl time that they disagreed with one another
about some part of the program. One hiked a particulur course: another
found it a complete waste of time. In the discussion thal ensued, the stu-
dents often reached s consensus about certain experiences. They might
ditfer on particular points. but in general they expressed considerable

RN

agfeement.

In the group interview, students were asked to compare the accelerated
and the traditional program. They were asked if there was any difference in
the two scademic programs or in the two tieldwork programs. They were
also asked which aspects of the program they liked the most and which the
feast, o the course of the interviews they described their relationship with
hoth groups of students, and with classroom and fieldwork faculty. Much
ol Uhis chapter is based on their feelings about their preparation for becom-
ing social workers while they were students. Toward the end of the inter-
viow, they were asked to answer these two guestions:

1 Do you feel better prepared. worse prepared. or equally prepared than
most students in the traditional program?

21 you had to do it all over again, would you enroll in the accelerated
program’?

This chapter is divided into three sections. In the first, we will examine
differences that became the basis tor making invidious distinctions be-
tween the two groups of students. In the second, we will identify mechan-
ists by which the accelerated students coped with their situation. These
twe seclions contain primarly stusicnts who gracuated in 1971 and 1972,
Their experience was remurkably smilar. In the third section, we will re-
port on the experience of the 1973 gra-luates, which was quite different
Froer that of carfier graduates. We also will suggest explanations that may
account for these differences.

BECOMING QUTSIDERS
Accelerated students used traditional students as a positive reference
group for making judgments about themselves. Traditicnal students were
the dominant group. The (raditional two-year program wis legitimated by
practice, usage, and the Council on Social Work Education. Accelerated
studlents had to arrive at some definition of themselves in reference to the
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wiys they differed from the dominant group.

Accelerated students lacked an objective measure by which to deter-
mine whether or not their performance was equal, inferior, or superior to
that of mos: truditional students. Since the data in previous chapters of 1his
study were not available to them, they had to form a judgment about their
performunce.

Grenerally, the first two cohorts of secelerated students felt that tradi-
tional students had received a “preferable™ type of training. The social
position of traditional students was more secure, and most acceleraled stu-
dents viewed themselves us inferior during the earlier phases of the pro-
gram,

Differences betwezn groups in a competitive society rarely remain at a
descriptive level. Interested partics generally transform these into in-
vidious comparisons. As accelerated students became aware of differences
in their education and training they quickly developed a perspective that
put them ut a disadvantage. They became the “deprived’ and the tradi-
tional students, the “‘affleent.”

Accelerated students fe. their **second-class™ status most keenly while
they were seniors in the undergraduate social welfare program, Everyone
referred to them as “experimental”” students. They thought of themselves
i this way. Consequently, they had reason to doubt that their education
was equal to that of “regular™ students enrolled in the traditional two-vear
program.

By the end of the program their thinking had changed. Most cam¢ to
think of themselves as equally competent. Indeed, a few developed a
belief that their education was superior. If granted a second opportunity,
all said that they would again chouse to enter the accelerated program.
view themselves as outsiders. Below we identify the referents they in-
voked in arriving at this perspective,

Class and Field Instruction

Accelerated students spent less time in their field placeients as seniors
than traditional students did as first-year students. The accelerated stu-
dents felt deprived. One day a week in the field was “*totally inadequate.™
There was not “enough continuity ™ in their cases. Too much happened
during the rest of the weck when they were away from the agency. Also,
accelérated students felt that they “*did not &1 5,00 ke placement, ™ since it
was designed for tradidonal students who spert mae time in the field, and
field instruction was geared to their needs.

Problems in ficldwork carried over into the classroom. To complete
some classroom assignments students “ver 2 required to repart on their ex-
perience with clients. A number of accelerated students had difficulty in
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oL

able cases und complained aubout 4 luck of integration” between class and
field instruction.

Lastly, some accelerated students assumed that their instruction in un-
dergraduate courses was in some way inferior. They would have preferred
to sit in the graduate classes with traditional students. Only undergradu-
ates were enrolled in those courses that were part of the undergraduate
curriculum, They felt that radic ondd students laurned more in graduate
courses. Thus some accelerated studenss thought they “lacked as many
concepts’ as traditional students were acquiring. So in both the field and
classroom, accelerated students felt they were learning less.

Age and Experience

Most yecelerated students were vounger than traditional students, Age.
in tself| 15 not always a disadvanitey . But in This instance age was coupled
with inexperience. Many of the onal students had worked in social
wellare agencies before enter: b oowrhool. The accelerated stu-
creater knowledge, They failed to
recognize that some traditional students might experience difficulty be-

have iearned technigues and procedures that were considered appropriate
in public welfare but not approved by social work faculty. Accelerated stu-
dents seemed unaware that such students would have the difficult task of
untearng the “knowledge™ they had gained through their earlier ex-
perience,

Accelerated students felt their lack of experience keenly. They consid-
cred themselves doubly at a disadvantage. Firstly, those more experienced
were precisely the ones receiving more fieldwork experience. Secondly,
beldwork in their senior year was resiricted to one day a week. Conse-
guently, accelerated students assumed that they *‘were falling further

that they needed.™

Social Position in the School

Sometimes [eelings of inferiority were confirmed by traditional students
and facu'ty, Many traditional students seemed to resent the accelerated
group. In one social policy seminar this question was discussed: Should the
schoaol be pushing accelerated students through its program so quickly?

Some faculty openl; expressed doubts about the accelerated program.
One member questioned whether accelerated students were as well pre-
pared as traditional students. Another reportedly made **snide remarks”
about the accelerated program, The “underlyitig message,” as decoded by
aceelerated students, was that they were “too young to know anything.”
When accelerated students performed weli, faculty members secmed sur-
prised. The students learned ficm some faculty thas they were “moving at
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a slower pace.”” Tt was coid comiort to hear that “they would make it up™
during the summer.

One student became quite anxious when a laculty member discussed
her inexperience and lack of preparation. The raculty member told the stu-
dent that she was “being damaged™ by trving 1o remain in the program.
For o nime this student considered dropping out of the program.

5 of the 1972 graduates likened ihemselves to members of a
v group: “We didn't feel induded. We wanted to he part of wnat
wis going on, but no ong was interested in including us.”” "I [ wanted to
b included in an activity,” one accelerated student noted, “*1 had to force
my way N, Another aid: “*We were not even allowed to ride in the back
of the bus.” A third crmmented: “*No one spoke to me at orientatien, If |
opened my mouth, they all freze me uuL"‘

Here is another illustsation of the students” feelings of marginality in
the social structure «of the school: “Every ¢lass had a student representa-
tive to the sequences. | never knew one existed. How did you become a
representative? No ane told me. 1 didn’t know what wa- going on. [ wasn’t
asked. | wasn’t involved. | hsd 1o learn on my own.””

Acceleraied students were singled out in anotiier way. The school used
different procedures in evaluating students. Accelerated students received
letter grades, but the traditional students received pass-fail grades since
they were in graduate school, When facuity forgot about this distinction.
dLCClLl’llLd sludgms had to r(;,mmd ‘h;z" AI the ‘1hrdry desk auelerated

Erddu@ng ;sludgn(s, Thus lhg_v ,(1d féwsr lxl:;mry prmlegeai Alzsg even
though they were seniors, they did not fit easily into the student associa-
tion, where most of the members were traditional students. All of this was
disheartening. Accelerated students felt that they were “‘undergraduates
and yet not undergraduates;’” that they were “‘graduate students and yet
not graduate students.™

The status of experimental student seemed to follow them like an un-
welcome odor. They thought ~f theniselves as outsiders. They wanted the
full rights and privileges of yracuate students, yet they had to do without
these while they were sv37ors o the undergraduate program. By the time
tney received their baccaary i, they felt themselves inferior to tradi-
tinnal students. A year later, i the end of their graduate studies, the gap
had narrowed. Indeed, it seemad to have disappeared. The next section
identifies the ITELLthS!ﬂb used in mummmg the presumed deficits of
the “experimiental” program.

BFC()M?N(% IN‘%IDFRQS

Accelerated students suffered from F&-elmgs of bfzmg seg@nd best. This.
however, proved to be an advantage to them. Becauss they felt they know
80
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less, they felt the need to work harder. " Because of our feelings of inade-
quacy.” suid one student, “we did a lot more reading than second-year
students. We did a lot more work on our own.”” In this way accelerated stu-
dents believed they were able 1o catch up and become familiar with the
language and concepts that traditional students appeared 1o use so conti-
dentls .

Accelerated students also made great demands on their fieldwork in-
structors. They “pushed harder™ and “worked harder™ than did tradi-
tronai students, Besides trving to cateh up. some students had another reu-
son for pushing so nard. As one expressed 1t “being in un experimeant, |
felt 1 had 1o muke the grade. 1 was being tested.” In this instance it ap-
peared as it the research itsell may have spurred them on to greater effort.

Anether rgpur{:d thit aevelerated students were able ““to invest our-
sehves more ™ in studying, " We are miore questioning, not always knowing.
st in being perfect because we were not perfect

There s no vested inier
tor so tong ™

This preference for their once despised status will be noted again at a
later point Here we see that being second best need not be a permanent
status. Position is based on achievement. II!( ne recognizes one's disad-
vantiges. 0ne can mount a campaign (o trysfo ‘overcome them. Further-
moare., onhcd one succeeds in ov ;r;umpg the. dxmdvdnu&es he is
strengthened by the ordeal that he has passed through on the journey to
parity. Being sceond best, trying harder, leuds to the possibility of one day
surpassing those who are presently Afumber one. The summer program
proved to be an ordeal to the acgelerated students, Mecting its heavy de-
mands helped make them feel as competent as traditional students,

HEIGHTENED DEMANDS OF THE SUMMER PROGRAM

Rites of passage are a well-known mechanism that serve to mark the
transition from one status to another. Often the change is officially recog-
nized after the initiate has undergorn: .n ordeal successiully. Completion
of the trial symbolically marks the miove from one status to another. A la-
tent tunction of the summer program was to serve this purpose for the ac-
celerated students. !

A manifest function, of course, was to provide an equivalent experience
to the first-year fieldwork program of traditional students. But the summer
took on special meaning for them, Accelerated students whe had pre-
viously passed through the summer program warned the next cycle of stu-
dents: " Wait il the summer.” Some of the students anticipated the start
of the long-desired, imensive fieldwork experience with trepidation, One
worned about lacking the background necessary to work four days a week,

Fhe effects of the summer program were viewed by students as follows:

The majerity of growing that 1 dig was during ihe summer. [ wouldn't have as much

contidence m myself withaut the ~ummier ., You kept geing .. 11 wis 100 intense.
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“relioved students e Dreally

mare than we dosm Saebamondy
started o feel helomged sosngwhere and Twas o evo way som. where”

AWARENESS OF CHANGING -TATLU 5

The students wanted o becomze full-fledged g stacents, They
wanted to sueeeed in thrr traming. Additional structural mechanisms,
hoth fornad and informal, helped thent realize not only that change was
possible but that it was actuably accurni

natice of their formal admission 1o graduate school. As seniors, they had
complained about not knowing it they were undergraduate or graduate
students. Afrer nodticalion of tharr admission, they registered as graduate
students. They knew they werg on their wiy,

The second cohort of students benefited from therr informal meeting
with students trom the previous cohort, The latter served as a positive ref-
grerce group, Their existenee proved thiat it was possible to complete the
s ol the secelerated program found jobs ay

gram. Furthermore, groduat
sochil warkers, Their suceess was viewed as proof by the next group that

the program was accomphshing s goals.

Members of the second cohort we oz asare of the comfori they derived
from the previous cohort. It was a - 2 feeling ta see vt students work-
g at the same ageney and o kney ais the progran. - aald work.™ They
Gitked o their predecessors ard Jeeood trem them, thoee were visible,
weleome vonfirmation that the progran. we. “really working.™

The acceelerated studertts alsa recogszed changes in themselves when,
ds second-veur students, they came to have dealings with first-year stu-
dents, In these encounters they realized that they themselves were ““more
advanced A Tew aceclemitad stadents were given res onsibility for
arienting entering rst-veor students. This duty also helped contirm their
status as bona ride second-vear students,
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GRUATER INTERAUTION WITH TRADITIONAL STUDENTS

~110 eapectations aboul

Avceleoared students ity developed unr
the competenice of traditional students, Tepically thoy voiced such expec-
are gomyg o knew it all”

Tiltotia s hese 7 Ehey Tre top noteh und o
sd b the book-

!

Uy il

wontaabize ke muad ™

v are abie e

(AR

They “have

kitow what Lo do

i otherapy th
i eceleraicd fenits vainest o more balanced view of n ]f‘
; oveieralod =tudetits 2o o minre bahinced view o {radl

irashoad

Al Thes develupnzent was hastenad by their com lete mitegra-
e Trslitionud studentsin Cluss and Heldwork during the secoad vear.

By loars

selves noore postivels

maore about traditional students, they began t view them-

Foresample, they fearned that tradinioned stud Ao felt imagequate
al times even though they “leooked so contident.” Accelerated students
now had increasad opportunities o spend more tmse with traditional stu-
denty They tdked to thent about their cases, their class work, and their
eldwork placements. From these discussions they “began finding out
thal they were human, ™ One student concluded: " As we discussed our
cases Foamie toreudize that they really didn’™t know as much as 1 had given
thent eredit for knowing, They also had problems.” Another student re-
potted that he suddenly realized that everybody was encountering some
A fcuity Sad aoother: o the Held we were afl on the same level T was
doing the same amount ¢f work and doing it as well.™”

same geeelerated students applied the social work skills that they had re-
cently aequired inanalyzing the statements of traditienal studests, My
priduessors taught me o much, My diagnostic skills are good. § began 1o
recognize therr facks” Another boldly interpreted the motivation ac-
counting for the behavior of his “betters.” " Hdidin't feel accepted by sec-
and-year studenty, Some of them laughed at cexperimental students he-
cause they were gotny through the program in one year. They B cun-
templ for people who come to the schonl with experience and goq e 2 for
nne vear of training.™

In other words, aceelerated students began to guestion the bast
traclitional students” feehmigs of superiority. Instead of giving resdy woocn-
Lasice to thar own inferior status, as they once had, they were now sues .
to aecount Do he traditional students™ need to feel superior.

Increased familizrity sometimes bred contempt. Sitting in the sumr
chassroom, aveclerated students listened o the dumb guestions they
[iradizinnai students] ask. When vou listen to them. you know they can’t
Nedp o chent,” In the cassroom, accelerated students also had an oppor-
tunity to learn 8t “they knew minre than some of them, We got i Feeling
of ow much they didn'tknow. They didn’t know any more thap we do.”

One student was pleased to hear that some traditicnal students had trou-
ble completing certain pupers. He himsell bad not experienced any
difficulty in completing the assignments, After talking 0 tham about their
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troubles he fearned “how shallow their thinking was ™

Clearly, during their final year, the accelerated studen s were ready
right the balunce with traditional students. some of the ghove guotations
show that they did so with ¢ vengeance. Perhaps (hey overreacted. Norle-
theless, the net effect was obvious: increased expesure © traditional stu-
denits heiped to diminish feelings of inleriority among the accelerated
group.

SOCIAL SUPPORT AND GROUR SOLIDARITY

How we think about ourselves is in par! determined By how others think
ol us. Man is not an island. Therefore il is important Lo consider the
response of udents, fisldwork and classroom instruc ors, and othess
whom accelerated students saw frequently, '

A positive evaluation by a “significant other™ helped accelerated stu-
dents have more faith in themselves. When one sludent spoke aboul feel-
my inadequate as 4 worker, her supervisor puinted oul that @ff students
feet that way. AU first an accelerated studen( might think that traditional
students knew what they were doing all the time: e ventually they learned
from others that all students suffer from the same problems.,

One student reported the effect of u supervisor compli menting her on
satistactorily discharging her fieldwork responsibilities. The student
“began o realize that she was relating differentfy (o clients.” She fel
more comfortable with them. She was “'not doing instinctive stuff any-
more.”

Another recalled the strength she hed gained from & doctor's positive
cvaluation of her work. The doctor told her: 1 hope vou can work with me
all of the time. You're one of the best sacial workess rere ™ After thal the
student thought to herself; **1 must be doing something right.™ She also
began to recognize that she ““could do the job.™

Some of the students also gained suppert from a nuibear of facully
members. both class and field. who “ were invested in the program.”” They
wanted 1t to suceeed. Either consciousty or uncermscieasly they tried to
enrich the students” expericnce.”” One student had bBoes vmeertain aboul
{inishing the program. However, suppor! from her wdviser and supervisor
enabl.d her to remain and finish her studies,

S0 fur we have discussed the suppore rom professionel workers. Stu-
dent support was also extremely valuabic. Mention was macle earlier of the
comfort accelerated studenlts derived [rom their pro@ecessers. Accelerated
students also drew support from one another. They developed close tes
among themselves, “'We becamie a group, a cligue.”™ "Wa developed a
close identitication, closer than with amyore else.'” = We lived through
something. Even though we might not be best (riends, there is a wai~ith
among us w tout feeling that we have lo be besl friends
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from the usual closeness some studens have for one another. It resulted
i part from feeling exciuded from tne student body. Shaning this ex-
perience drew them closer. Al le= < *hey had cach other—which was more
tlear some tradittional students had, A ot of [rraditional] students had ne
groups Lo be part of. They were individuals. We were d 1ot [ess lonely than
tke other students. We had each other.”

Friends. of course, are no substitute for teeling confident about one's
abiltty. Nonetheless, the solidarity of the group and the support they re-
ceived from other students andoubtediy cnabled them to release feelings
of tension. This reliel helped them © end 2fforz on the main task ¢f
completing their education and beconnmg soctal workers,

COMPENSATORY FEELINGS OF SUPERIORITY

As undergraduates, the accelerated students had felt that their prepara.
lion ways infertor to that of traditional studenis. At the point of graduation
they had come to believe their preparation was al least equal. Indeed some
accelerared studenis were prepared to argue that their preparation was
siperier, because there was much greater continuily between undergradu-
atg and gradudte school. Much of the knowled ge acguired in undergradu-
ale school was still “fresh in their minds.” This was nct the case with
many raditional students, Faculty often had to repeal information for tra-
ditional students. Some had never learneo 1. Others hadiong since forgol-
tent what they once knew,

In time. accelerated students began Lo recognize that they were nol
deprived in one critical aspect. In their view, the undergraduate academic
pregram in social welfare had cettain specia! merits. sivce it was designed
to provide them with a rich background for enlrance inio the social work
profession. Traditional students, in contrast, had majored in a variety of
uwindergraduate  programs. Consequently, some accelerated students
argued that their academic preparation was better.

Aceelerated students also felt better prepared beeasse of the great des
mands made upon them. Thev spoke of nimerous deadlines and increased
workioads ="ull those crises’” that had to be overcome. Also. the rigors of
the sJarnmer program added to their special pr¢paralion.

Mecelerated studenlts began to reconsider the weight that should be
givew 10 the more exlensive experience of their rivals, At the point of
graduation, previous work experience seemed much less importance. The
eaxiier high evaluation stemmed from a .2riod when dccelerated students
had been social work virging, filled with desire but without field ex-
pretience,

In 1971 and 1972, graduates did not make a strong case for their
syperiority, Rather they seemed to be affirming 2 right 1o feel just as capa-
bie as traditional studenis. They had moved a long distance from the time
they were frightened seniors. They had thrown off carly feelings of being
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second-class students. as welb as their doubts about the program and their
compelence a8 practitioners.

THE 1973 GRADUATES

The cxperience of the 1973 graduates (Cyele IV) differed from that of
carlier cveles. These students did not recall being overwhelmed by anx-
tely, On the contrary, they were rather selt-assured. After having listened
1o the woes of three previous groups. we were surprised to inter
group of accelerated students who were rather bla: about the prospect of
completing their education in five years instead of six.

These students reported normal rather than excessive feelings of anx-
rety. Only a rare person can sail through a graduate school without ex-
periencing periods of doubt, uncertainty, pain, or fright. It was {tom this
perspective that most of the 1973 graduates discussed their experience in
the accereatted program. In the remainder of this section we will try 1o ac-
count for the different perspective of the final group in this study. We can
only speculate about the reasons accounting for their view, That their
perspective was different was not known until the final group of students
was interviewed. At that point we presented the problem to the 1973 grad-
uates and asked for their thoughts.

The increase in absolute numbers of accelerated students may have
made students in this group feel more secure. When the program first
began, there were only 6 students. In the next two years there were abouta
dozen. In 1973 the number increased Lo 24, We suggest that both the ab-
salute and relative number of students in a special program can afTect the
level of anxiety they experience. By 1973 the accelerated students had be-
core a substantial minority, Altogether, they constituted approximately
25 percent of the 1973 graduating class. Behind them was the class of
1974, another substantial group.

Atthe same time that the program was growing larger it was also becom-
ing more generally accepted. The 1973 group was following an educational
ll’dLl\ lh;u hdd bcmmc ;It:arl), d:;murc;u:;d They were not educaliaml

t;ﬁid lhf; program lhr;.e: DlhEl’ grgups hdd wmpl;ted lhf: COUTSE SUC-
cessfully. '

In time, the acceptance of the program becamne more widespread. A pro-
gram that is five years old is no longer a fly-by-night operation. Its oppo-
nents know that it will not wither away. The 1973 graduates benefited from
the general acceptance and firmer establishment of the accelerated pro-
gram. They were part of a growing, flourishing program. They had reason
to be proud of their stutus as accelerated students.

These students, more than those from previous cycles, felt themselves
to be superior. They felt that they had survived a careful selective process.
The benefits of the program were obvious—a shorter, less-expensive
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education. They were proud to have been selected. Perhaps for this reason
the 1973 group was the first one to formahize their staius by developing on
organizatinn comprised only of acecelerated students. They held formal
mectings. collected dues, and planned parties for the members. Previous
groups had provided considerable support to one another. None of these,
however, had developed a formal structure. This movement muay disap-
poar in future oveles if the accelerated program should become un integril
purt of the school and less importance is altached to being an accelerated
student.
CONCLUSION

This chapter shows the importance of looking at results of 4 program
that span more than a single year. One might have inferred from the ex-
perience of the first three cveles that students from future cycles would
continue o think of themselves as second-class ¢itizens. In retrospect, one
can deteet carly signs that were indicative of the accelerated studenis’
growing feeling of acceprance and sirength. A few students in previous cy-
cles had talked of thewr superiority. But their stance appeared 1o be defen-
sive. Also, these students showed a strong group identification with sach
other. They seemed 10 huddle together for warmth and protection, We
certainiy would not have predicted the reaction of the 1973 group on the
basis of interviews with the first three. o

Students in future cveles may have reactions similar to those of 1973 as
the program dzvelops and the results of this evaluation are made known (o
the Adelphi community, Possibly, the solidarity among acczlerated stu-
dents may diminish should the program become increasingly popular.
Then they might compete fiercely with one another for openings. The
anirhosities engendered might remain long after students have enterad the
program. Accelerated students may come to thirtk of themselves as a thor-
eughly elite group. If so, they may shun contacts with students in the tradi-
tional program.

The general point is that the accelerated program is changing and 50 s
the Adelphi University School of Social Work. This qualieative study iffus-
trates the response of students to a changing milieu. We make no effort to
predict future directions of change. This much, however, can be said with
some certainty about the past experience of accelerated students: they miel
the challenge resulting from their special sacial status. Av first they felt in-
ferior. They had doubts about sccelerated education. But they proceeded
e develop supperts that helped them get on with the task at hand —aobtain-

conditions change. the students’ responses will undoubiedly change as
well.
NOTE
1. The summer program made heavy demanids upon_students. They spent four days a
weeh at a ficld placement. During the 12-week session they also enrolled in two courses.
Altogether they completed 14 hours of eredit, indluding 336 hours of ficldwork,
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Chapter 7

Summary and Conclusions
by Aaron Rosenblait

Social workers have long debaled the pros and cons of completing the

masier’s degree in one year instead of twe. For many years no compelling
evidence was available 1o support 4 change. Consequently, the safei, more
conservative position was accepted officially by the Commission on Ac-
creditation of the Councill on Social Work Education, In 1968, however,
ine commission modified its position and granted authority to experiment
outside of standards. Consequently, programs of accelerated edusation
were carried out at Adelphi University, the University of Wiscon-
sin-Madison, and San Diego State College. The Social Work Training
Branch of the National Institute of Mental Health recognized the signifi-
cance of this breakthrough and awarded research and training grants 1o the
three schools so that an evaluation of each program. could be conducted.

A different educational design was put into aperation at each of the
schools. in addition, a different research design was used to evaluate the
results of cach program, With the completion of the Adelphi study the
results of each of these programs are now available, Those inlerested in
examining the program and study at San Diego and Wisconsin should con-
sult Weinberger! and Kadushin and Kellimg.2

The educational program that was adopted at Adelphi is deseribed in

detail in Chapter 1. Essentially it provides students interested in oblaining

the master’s degree in social work with an opporfunity to accelerate their
professionial education. Aswndergraduate students they can elect (o major
in social weifare, If they do so, some courses usually available only 1o grad-
uate students will be open 1o them. During this périod they can also earn
eredits for their fieldwork experience. Once they receive their baccalaure-
ate degree, a number of them are admiitted to the accelerated graduate pro-

88

99



O

ERIC

Aruitoxt provided by Eic:

gram. Initzatly this consists of envollrent in a summer session & the
<. At the completion of this program the students
ond-year studenis.

¢

school of social wori
anter the school a5 5

A number of questions need o be raised in desi

ning an ¢evaluation
study of an educational program. In Chapter 2 weo dealt with these quzs-
Yions at length, (0 this summary, a few maor questions are repeated be-
ause of their imporiance to the study. The guestions are guite simple: 11}
What is it that is to be the subject of study ™ (2} How are datia of this nature
o be abtained? and (3) When are such data to be obtained’

WHAT IS 1T THAT IS TO

We helieve that the Adelphi University School of Socta) Work seeks to
educate its students in accordance with certain objectives and that the cur-
riculum reflects these objectives. From this perspective the first-order cri-
terion for evaluating the educational program i3 the fearning and skdf that
wre aequered wtaccordance with the objectives of the curriculum. Examination
of the Adelphi Scif-Study for Accreditaiion Review? was used to specify the
following areas of social work educalion in which learning and skill are 1o
be acquired.

\. Foundavon knowledge—(social welfare nolicy and servicgs, human
behavior and the social environment).

3. Knowledge af social work practice={social work methods, social work
research).

3. Social work values.

4. Practice skills and field performance.

HOW ARE DATA OF THIS NATURE TO BE ORTAINED 7

A siudy is only as good as the instrunments used to collect the needed in-
formation. One cannot study objectives if suitable instruments are not
available {or measuring themy. Many a study has foundered on this rock.

On the whole, we were fortunale in our selection of instruments. Foun-
dation knowledge was measured by two instruments, the Minnesota In-
ventory of Social Work Knowledge and the Study of Barry Black. The
chairperson of the Human Behavior and Social Environment sequence st
Adeiphi believed that the latter needed to be supplemented im order to re-
flect all of the objectives of the sequence, She prepared 21 additional items
designed. to measure students” understanding of psychesocial mechanisms
thal affect behavior.

Incremnents in knowledge of sosial work research and attitudes toward
research were measured by the MARK test devised by Harris K. Gold-
stein. By means of a faclor analysis three dimensions were identified in the
instrument: (1) knowledge of quantitative concepts and qualitative rela-
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tionships and of precise differences in concepts: (2} knowir.dge of abstract
ideas; and (3) confidence in the ability of science to sotve problems.

Chunges in social work values were measured by the revised version of
the Social Values Test. Sacial work rescarchers have frequently made use
of this. Indeed, it was used in both the San Diego and the Wisconsin
studies. This test, which was developed by Henry J. Meyer in collaboration
with Donna L. McLeod, taps ten value dimensions.

Practice skills and field performance were measured by the Pracuice Skill
Assessmenl Instrument (PSAD. This was developed under the direction
of’ Rosemary €. Sarri at the University of Michigan School of Social Work
and is able 1o discriminate between the work of “A™ and "B’ students
and the work of first- and fourth-semester students,

We sought to validate the use of these instruments by examining differ-
ences in combined scores of accelerated and traditional students between
the start and the completion of their education. We reasoned ihat instru-
ments able to show increments in learning and in skill were suitable for
use in this study. If we could demonstrate that they were capable of
registering significant change, the validity of the evaluation would be
enhanced. When an instrument does not register change from pne period
to another. one cannot assume that the instrument is defective. Incre-
ments in learning or in skill may not be registered simply because no sub-
stantial degree of learning has occurred. Nevertheless, instruments that
register an increase frém the start to the completion of an educational pro-
gram have a compelling quality about them.

The Inventory of Social Work Knowledge scores of all students, acceier-
ated and traditional, were considerably different betweern the start and the
completion of their education. The results of t-lests for correlated samples
far all sections of the inventory reached the predetermined .05 level of sta-
tistical significance. Differences in before-and-after scores of the Study of
Barry Black, although generally much weaker than those of the inventory,
nonetheless reached the .05 level of staustical significance for the total
test. The scores of the MARK test showed an increase in unfavorable at-
titudes toward research. Nonetheless the students showed statistically sig-
nificant increases in the exient of their knowledge of research.

The before-and-after scores of the Social Values test were lower than
had been expected. For eight of the ten dimensions the differences from
the start to the completion of education were not statistically significant.
There was relatively little positive change noted between the start and the
completion of the students’ education. The results of this test have been
reporied but they were not used to evaluate the educational experiment at

_Adelphi.

Differences in the before-and-after ratings for the PSAl were strong and
consistent. The consistently higher *»fter™ ratings indicated that this in-
siruinient was capable of registering change in fieldwork performance.
i
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In summary, there s stll room Tor much improvement in the instru-
ments avatlable for measuring change in the acquisition of knowledge,
vilues, amd skill related to the formal objectives ol social work education.
5114, the instruments used in this study proved 1o be serviceable. All of
them with the exception of the Social Values Test showed significant dif-

-

ferences between the stast and the completion of the students™ formul
sociul work educanion.

WHEN ARE SUCH DATA TO BE OBTAINED?

Because we sought 1o measure the acquisition of knowledge, values,
and skill during the course of the aecelerated and traditiomal programs, we
decided 1o make use of u before-and-alter research design. An after only
swdy would not provide information on the amount of change that took
plice from the start 1o the completion of the students” format education.
Refore und after measures were needed in order to make appropriale inter-
pretations about the chunges that occurréd. The interpretation of after
only measures is, of course. extremely hazardous.

We also favored a before-and-afier panel design for angther reason. We
did not wish to assume that the goals of education were being reached

simply because there were classreoms, teachers, students, and textbooks

proclaiming the presence of an educational enterprise. 1f philosophers ac-
cepted evidence of this kind, they would have proved the existence of God
torg ago by the presence of cathedrals, ministers, congregations, and re-
ports of answered prayers.

Al the suggestion of an NIMH consultant the research design was ex-
panded to include the practice of students one year after they had gradu-
ated. It was believed that changes in accelerated and traditional students
might conkinue 1o occur after they had graduated. In other words, the dif-
ferent programs might have a differential impact on practice that would
become munifest only after a sufficient passage of time.

One additional part of the study needs to be mentioned before we can
proceed: to its actual conduct and the presentation of the findings. Some
prominent social work educators expressed considerable concern that stu-
dents attracted to aceelerated programs would be tainted by a heavily voca-
tional orientation. They wanted social workers to obtain a strong liberal
arts background before entering graduate school, Today the value of this
part of the study scems marginal. Initially we believed that the question
had more merit, but times have changed and so have we. Some readers
may stil} consider that this part of the study is important and that the find-
ings bearing wpon this issue are valuable,

In surmraty, the evalusiion study of the accelerated and traditional pro-
grams at Adelphi was designed to answer these three broad questions:

1. Dig accelerytedt and traditional studenis differ in the amount of formal

91
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jearning they acquired during their training”

3 geeslerated and traditionad stodents ditfer in their practicez one
vedr alter vraduation?

T Were there differences i che cducatinnal background of students

caroiled i the aeceierated and tradittong! programs?

COMPARISON OF LEARNING SCORES

Chapters 4 and 3 contuined detailed informaution about the answers 1o
the above guestions. inthis tinal chapter we wish 10 highlight the findings.
Therefore we will limut the presentation of dats by following these pro-
cedures: we will report on the findgs only for each of the cycles and for
1 three cveles combined, Also we will report only on findings that com-
pare the learmime seores of accelerated and traditional students and on the
diilerences between both groups at the completion of their training.

Inventory of =ocial Work Knowledee

The learming scores of accelerated students were nigher in the Inventory
of Social Work Knowledge test for Cycies 11 and 1V, For both of these cy-
cles. the differences in learning were statistically significant. The learning
scores of decelerated students were also higher when all sections of the test
and all three cyeles were combined. Furthermore, this overail difference
was statistically significant.

_Barry Black Test

The Barry Black test is divided into two sets of items. The first set com-
prises items from the standard form of the test. For Cycles Il and 1V the
learning scores of traditional students were higher: far-Cycle 111 the scores
ot accelerated students were higher. None of the differences for all cycles
was statistically signiticant. When all three cycles were combined, {radi-
tional students scored slightly higher, but not significantly so.

The second group of items was especially designed for Adelphistudents.
None of the differences in learning was statistically signiticant for these
items on any of the cyvcles or on ihe combination of the three cycles.
Furthermore no discernible trend favored either grr up of students,

Differences between the absoiute scores of accelerated and traditional
students were not statistically significant at the end of their training. In
conclusion, the tearning scores and the end of training scores were similar
for both groups,

Measurement of Attitude and Research Knowledge

Differences in learning were quite small between accelerated and tradi-
tional students for each of the three cycles and for ail three cycles com-
bined on the MARK test. None of the differences was statistically signifi-
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cant. At the end of ther tiummg there was no essential difference between
the WO groups.

Social Work Values Test
The Social Work Vaiues Test was the only one ol the instruments that
farled 1o show a statistically senitrcant difference between the scores of all

Theretore the results of this st were not used in evaluating the aceeler-
ated program.

The findings of the Social Work Values Test were presented in Chapter
4 because of their general interest 1o socti workers, I does not seem ap-
propriate to include these findings in this [inal section of the report. Al-
though student vaiues may show some turnover, there was no consistent
chuange in sociai work vaiues. Thereiore, we reusoned there was little point
i measunng something that was not changing and then using this infor-
mation to evaiuate the acceierated program. The significance of these find-
ings has more importance for curriculum development than for this

eviluation

Practice Skill Assessment Instrument

A totai of 3% items was used i evaluating practice skills of social work
students. Rather than give information on gach of these items a general
SUMMArY (s presented

The practice raungs for both accelerated and traditional siudents
showed positive change on all items from the start o tne completion of
their traimng. Generally, more improvement was shown in the ratings of
dceelerated studenis. For individual items in cach eyele these differences

“were rarely statistically significant. When the four cveles were combined

and the number of students examined was much larger, the differences in
improvemeni were more likeiy to be statistically significant.

Al the start of fieldwork proctice accelerated students performed at 2
decidedhy iower fevel than traditional students, The improvenient shown
by accelerated students was much greater, so that by the end of training
thev had caught up with tradnional students. Tnus aceelerated students
generally overcame the initial udvantage of traditional students. For 55 of
57 ems differences in practice ratlings were not statistically significant at
the compiction ol training

In summars., ou tire basis of the before-and-afier scores of aceelerated and
tradmaonal stdents, one must conclude that the aceelerated program was ac-
comphishunge s gouls m he tragung of socal work stdents.

PRACTICE FINDINGS ONE YEAR AFTER GRADUATION
The items used to examine practice skili one year after graduation were
somewhat different from those used in the PSAL The wording was
93
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changed (o reflect the new status of students uas gnifi’uaze social workers.
Also. it seemed appropriate to drop 4 few items and add three new ones.
Save for these few exceptions the instrument was essentially the same as
the PSAL

The ratings of accelerated and traditional students showed a consistent
trend alter they had been in practice for one year, For most of the items
the differences between the two groups were generally small. Of the 53
itemns only 3 showed statistically signiticant differences. I the level of
analysis was limited to an item-by-item examination, the difference in the
ratings uf both groups of students generally was not statistically significant.

A different view was obtained when the overall pattern of the items was
examinad. When we directed our s dienlion to the general pattern, we ob-
served small, consistent differences in the two groups of students. For ex-
ample, we divided all of the 106 average ratings for accelerated and tradi-
tiosal students into two groups, onc above and one below the median. Of
the §3 ratings above the median, 37 or 70 percent were those of traditional
students. This trend was strong and consistent and should not be over-
looked because it did not appear in an item-by-item analysis,

In summary. the rangs of traditional studentsSsere consistently higher one
vear after graduarion. The differences, however, were of a small magnitude.
The averqpe of the average differences separating the twa groups was 0.23. In
our judgment this was not large enough to raise serious doubt about the value of
aveelerated education. Yer the overall trend was consistenr enough to merit
Jurther ingeiry,

INITIAL DIFFERENCES IN ACADEMIC BACKGROUND
Three measures were used lo examine the academic background of stu-
denis: (1) scores on the Graduate Record Examination (GRE); (2) the
undergraduate Quality Point Average (QPA) of students; and (3) under-
graduate transcripts of courses in the social and behavioral sc’ences.

Graduate Record Examination

For men the scores of traditional students were higher than those of ac-
celerated students. The difference was 83 points on the verbal score and 62
on the quantitative score, Both differences favored trad:tional students,
The scores of women were much closer, although in both instances those
of traditional students were higher. The difference on the verbal was 45
points and on the quantitative, only 7 points. In short, for both men and
women the verbal and quantitative scores were higker for traditional stu-
dents.

Quality Point Average
The quality point average was 3.41 for accelerated students and 2.73 for

.traditional students. These results were not consistent with those obtained
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that of traditional students.

It 15 possible Lo reconcile these differences by making the following
assumption: students who obltain high grades in a professionally oriented
curriculum need not always acquire more information. Obtaining high
grades is a “practical art” that is not always correlated with the ability to
store informution.

Transcripts of Undergraduate Courses

Accelerated and traditional students completed a similar number of
courses as undergraduates. The accelerated students completed a mean of
12.0 courses in the social and behavioral sciences in comparison to 12.2
courses for traditional students, a negligible difference over a four-year
period.

In our view, she diflerences in GR E scores, the QPA, and the number of un-
dergraduate courses completed in the social and behavioral sciences were of
limmited imporiusce. Those who wish 1o make a case against the accelerated
program can point to the GRE scores of men, where the scores of the 11
accelerated students were much lower than those of the 22 traditional stu-
dents as well as those of both groups of women. This finding bears further
exploration. Additional study of these two measures is needed since they
are so widely used in screening candidates for admission to graduate pro-
grams. Some further effor should be made to account for the considerably
higher QP A of accelerated students. While these maiters are of interest, in
our judgment they are of secondary importance, Of far greater importance
is the knowledge and skill that students acquire in their social work train-
ing. On the basis of the information reported in this section, we believe
that Adelphi is justified in continuing the accelerated program of social
work education,

IMPLICATIONS FOR THE FUTURE

A word needs lo be said about the educational model that was tested at
Adelphi. After receiving their baccalaureate degree, the accelerated stu-
dents took part in an intensive summer program, They spent four days a
week at their fieldwork agericies. By their own admission they used this ex-
perience to caleh up with traditional students. The accelerated students’
analysis of the program seemed accurate, although no empirical data were
available to support this view, The “‘before’” scores of the PSAL, however,
clearly indicated that they were less capablie than traditional students at the
start of their training. The combination of the intensive summer ex-
perience and a second-year placement equal to that of traditional students
erased the initial differences that had existed in their fieldwork perfor-
mance. The accelerated students did, indeed, catch up to the traditional
students.
95
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What are the implications of this model for the future of social work
education? Should all schools wishing to accelerate their graduate program
is one possible interpretation of the findings.

But some schools may prefer to adopt a different model, since the
Adelphi model is rather conservative. It eliminates only one of the four
terms that comprise graduate education. After all, the summer program ts
approximately equal to one term of graduate education in cost and in cre-
dits earned.?

Some schools may prefer to adopt the model that was used at Wisconsin.
There, accelerated students who were seniors entered the first-year pro-
gram of the graduate school. They enrolled in the same courses as did tra-
ditional students, and their fieldwork experience was identical. Ac-
cordingly, they did not suffer from feeling like second-class students, as
did the Adelphi students. The Wisconsin model has much to recommend
it. Which is preferable?

From the research studies completed, there is no way of knowing
whether one educational model produces better resuits than the other.
Different research designs were used to evaluate the two models and dif-
ferent instruments were used to obtain data. Furthermore, the students
and the instruction they received may not have been comparable. For all
of these reasons one cannot compare the results of the two programs.
Under these circumslances schools wishing to introduce an accelerated
program should be [ree to select whichever model seems preferable.

The choice can be influenced by such practical matters as the university
regulations governing the admission of students to graduate schools.
Adelphi University requires a bachelor’s degree as a basis for admission to
graduate school. This affected the development of the Adelphi model.
Before the study was begun, there was considerable discussion about dif-
ferent educational models. The Wisconsin model was rejected for practical
rather than intellectual reasons, In retrospect the university’s decision
resulted in some positive consequences for social work education, since
two models were studied instead of one. Now there is a choice available to
social work educators,

The Council on Social Work Education and the National Institute of
Mental Health gave the researchers at the three schools great leeway in
choosing how lo conduct their evaluative studies, This freedom was
greatly appreciated. One minor modification that NIMH requested was
that the initial Adelphi research design be expanded to include a one-year-
after follow-up of students. Another useful suggestion was that data be
collected about students’ experiences in the accelerated program. In effect
the officials of these organizations said: ‘Do the job in the best way possi-
ble.” '

And yet one must ask whether the three studies might not have had a
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greater impact on social work education if there had been gredter similarity
in the research designs. If the same design had been followed and the same
the effect of the various models. We would be in a better positiou Lo knew
il one model produced better results than another.

It is easy to make such a suggestion now that alj of the studies have been
completed. If this hindsight suggestion had been adopted earlier a sticky
problem might have arisen. The record shows that the researchers selected
different research designs and different research instruments. If a coordi-
nated research program would have been followed, it would have been
necessary to resolve these differences. Seme formal mechanism would
have been necessary Lo settle the issues at hand and the researchers would
have had to surrender some of their independence. Yel these limitations
may have been worthwhile in view of the question that stll remains
unanswered.

The social work profession should give thanks to the Council on Social
~ork Education and the Social Work Training Branch of the National In-
stitute of Mental Health, As a result of their interest and support the
profession now has empirical findings available that can be used in shaping
the future form of social work education, Textbooks traditionally extoll
the value of policy research. Rarely are such studies funded. Even more
rarely are the results of policy studies heeded, Today the form and length
of social work education are hotly debated issues. Pertinent data are avail-
able. Let us hope that policy makers will consuli these studies.

* In this final, closing paragraph we present a summary of the seven-year
program. We tried to conduct a careful study of the accelerated program of
social work education at Adelphi. We pretested students in one ¢ycle and
lested those in three successive cycles. The accelerated students were
younger and less experienced than the traditional students. They acquired
more general knowledge and their practice ratings improved more. At the
end of their training these improvements did not distinguish them from
traditional students since they started from a generally lower base. Perhaps
the most serious charge that can be brought against the accelerated pro-
gram stems from the findings on student practice one year after gradua-
tion. These differences were small on an item-by-item analysis of practice,
but the overall pattern was clear: the ratings of traditional students were

" higher. Nonetheless, the magnitude of difference was relatively small. On

the basis of all the evidence obtained, we recomimend the continuation of

the accelerated program,

NOTES
l.Paul Weinberger, “The Undergraduate Continuum Project: A Final Report,”
mimengraphed (San Diego: School of Social Waork, San Diego Stale Universilty, 1972).
2. Alfred Kadushin and George Kelling, **Final Report: An Innavative Program in Sociat
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3 Nelt=Strahs for Acoreduaton Bevas, Vol D iGarden City, K.Y Adelphi Uiniversity School
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