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The goal of most lan:Luage teac

co -tunicative competence in the ta

0 -o he- udents achieve

ge. That i, to heLp tilAm

become not on y linguistically competent, but also awe of the social

learn to

use a new grammar which is theoretically identical to e one which enables

rules of lam age use. To learn a new language, a stU

native speakers of the language to recognize grammatia sentences and

produce appropriate utterances in given social 3itaatio0 This ability

is the subject of linguisti- investigation and the bas10 for the sets of

patterns and hierarchies of rules called scientifi grArimars. Scientific

gram 1esigned to describe as economically as DoOsible what the native

aker knows about his language; thus they define the 6ubstance that a lan-

guage student must learn, but they are not designed to nelp him learn it.

gap between the language learner's first efforts and communicative

competence in the target language is bridged by a diffeent type of gra

the pedag gical gra As defined by Sol Saporta. (1966183) this type

grammar is a device consisting of selected grammatiW.1 patterns and drills

that will lead the student step by step to recognize and produce grammatical

target-language utterances The notion that segment1n5 4 language into

patter for pedagooical purposes is upheld by Krashen .0-nd Seliger who have

suggested that the isolation of rules an& words ir the target language is a

rucial element in formal language instruction (194754 lel). The next question

is whether o r riot the patterns in the pedagogical gramolar should be pre

santed in any systematized way. In other words, is arranging grammatical

patterns into a careful sequence worth the effor eller states that psycho-

linguistic research has shown that organization facilites verbal processing

it, would seem thatperception, production, and learning) (1972:10C),

properly seqLlenced pedagogical grammar would en4ance language learning.



coursed the ely effect ve pedagogical grammar would be based on a

thorough nwlede of what happens psychologically as a person comes to

m -ter a secatd ln,uage. Since this knowledge is not available t

presently, we must trust to observations of learners porformances

the target language to give us clues as to how to optimally arrange the

natterns. In these obse -ations, contrastive analysis and error analysis

are very useful contrastive analysis because it can explain why some

tatterns a. re difficult -for certain groups of students, and error analysis

bec use it points up generalized learner strategies In internalizing the

rules of a particular target language. The seque cing of grammatical

tte ns is an attempt on the part of instructors and materials writers

antlr. pate the s-t.udent& needs in achieving cOmmunicative competence,

and to arrange th materials, to fac,litate learning

Several considerations influence the sequeneing of the patterns that

The first of thesehave, been selected to appear

is functional load.
1
The functional load of a pattern or lexical item

1This term is borrowed from Stockwell, Bowen and Mar in (1965:292-293)0
it has en redefined.

in the pedagogical gr:

refe to it- co -unicatIve importance in normal discourse. The concept

of functional load can be brdken down into three sub-categories: fre--
-IiisLalc of uSe, utility, and gsmmonalltl. Some patterns re used more

often than others in daily conversationthese patterns have a high 4re-

quenoy of use and, therefore, carry a hioll functional load, An example

from English of a frequently-ued structure would be the S.0 Uestion

pattern which students must know early in ordel: to converse efficiently

in English. Another aspect of functional load is what Larsen has called

utilitY (19754 159). ,,lertain words and expressions that have special

sali7mce for students who find themselves in particular social situations are

communicatively important. For example, a student in an urban setting

may need to know expressio like "local" or 'express," 'out of order,"

and "Straight, up or on the rocks?" while a student in a rural setting

4



miht not find the,'e an useful as nightcrawler of ayride." rtain

patterns nay also have IltLlity for student- who intend to use Exiglish for

a specific purpoSe uch ding technical literature. In thJ-a -ituation.

the passive voice would in utility for these paticu1a students and

carry a higher functiouai load than it normally would. The third aspect

2
of fu cAonal load, commomal!.ty, refers to terms that are not necessarily

is concept Is fOulTd in ],ougenheim, Riveno, Michea, and Sauvegeot
where it is described as part of la dts'nonibitit6.(19641133139),

used frequently, but whill refer to common items in the environnent that

do n-t lend themselves to easy circumlocution. Words like ucnb4 and

pected

in certain social situations also fit into his oateoory. o you

do?' and "aod bless you are high in commonality and, therefore, in

functional load.

Patt- Is with high functional load should be placed toward the

beginning of a pedagogIcaZ grammar for at least two reasons, First,

early presentation will atford the students the opportunity tC pract ce

these important patterris and reinforce them often throughout thts training

in the language. cril arly famAll-arity with these patterns will allow

the student to onutujiCate in authentic language from his very first

lessons. The psycholoi2 dvantangesthat accrue to this-1n terms of

confiden e and entFw c.rinot be over-e- _asized.

An equally impoptant consideration in the sequeno-ng of patterns is

difficulty. The problem of defining exactly what constitutes, a cilfficult

pattern has been discussed at length by many authors. Some, Such as

Aockwellt Bowen, and MaZ.tla, have defined difficulty in terms or con-

trastire analysis (i965: 232-283). According to this view the moat

difficult patterns for the learner would be those which had no counter

in his mother tongue. Thi is an intuitively appealing analysis of

"socks" are examples of this type. Certain expressio s wh ch



lty; but1 in pctics1 contrastive analysis has roved to be of

more use in explaining lesrraer eors than in predicting th

nave based their definiti of difftc_

h

ty on the sequence of patteVns

acquired by children who .re learning the target language as their mother

tongue. This version of difficulty says that the child pro3resses from

easy structures to harder on ; therefore, the difficult patterns in a

language are those that ihildren acquire last. The problem here i

children do not ha all the intellectual capacities that adult ear1Crs have, ,

and what is difficult roi- first language learners may not be icult for

second language learners*

theoretical orientations4

axe often said to be more dir

here is that as theories cheAg

iculty has also been tied tO the various

example sentences requirinJ tranAformstions

icult than kernel sentences. The problem

so must definitions of difficulty, and

the fact is that certain patterns are always difficult for certain 6roups

of speakers no matter where they fit into the theoretical plan. Mere

length of the pattern has also been held up as a criterion, for judging

difficultythe shorter, the easier, of course. However, some pOtterns

that students find difficult ate shorter than others that e eaOY to learn.

(Larsen, 1975: 155-158). Moreover, Perkins and Yorio (as cited y Larsen,

1975: 157) have shown that errors do not appear to be related to sentence

length. These are but a few or the definitions of difficulty that have been

proffered; and, while all of them have merit none has been wholly success-

ful in evaluating what exactly constitutes difficulty for the 1 arter. Per-

haps this

dimension. Bute_

ch theory has approached difficulty through oslY

goes one step further and offers a two-dimensional

definition mhere ahe views linguistic difficulty as a function of the

possible alternatives, and psycnological difficulty as a function of the

student's awareness of contextUal cues (1974: 31). Perhaps the difficulty

6



tern an better re descr

example, there i- a facet of d

concept, 3y this I mean that

constellation of _a_ ors. For

ty which aan be called difFi 1,13( QZ

guage learner has to re,rnge his

eptiori of objective reality to aree with the way in which native

speakers of the taret language PeTtive the same Phenomena. To illust

the segmentation of time varies clult* a bit between wIglish and Spanish, and

this difrence has linguistic reDroussions in terms of which tense is

appropriate in a given $ituatiori th opanish-speaking students of

nglish and English-speaking.studentz of Spanish find tenses difficult to

manipulate properly. Therq i5 lso a facet of difficultY related t- learn

new ways of expressing concepts alTeady present in the native language.

For example, if the native languclge rflarks tense by inserting particles, or

time words, and the target lanG-uage uses inflected verb stems to accomplish

the same purpose, the student may find the transition difficult to effect,

This situation is illustrated by Chinese-speaking students of English who

have trouble remembering to Inflaet 2uglish verb forms. After th rie-j con-

cepts have been understood and the neq patterns learned, there remains the

difficulty of internalizing tbei so tpat their production is rapid and

effortles4. Other facets of diicuJ.,ty include 7ociolin6 uistic coflsidera,tions

that involve learning which style to use in a given situation, and which

answer is appropriate tO a given Westion. For example the student must

learn that while "ain't" migh be acceptable in a gathering of atudent,

it is not acceptable at a formal rceptitn. Likewise, he must l arn to

answer, "Take an expre,. s bus," rather than, "I drive my car," when asked,

7How do you ,ret downtown?" All of these factors, -hd undoubtedly many more,

make up the difficulty of a particular pattern. Until a more workable

definition appears, the best determiner of difficulty for the materials

writer or instructor is his own experience in teachinr

7
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-h -.3ive the student5 trouble are the difficult ones. This de -:iption

fficulty may oe circular, but it seems to me that it is the m st

1 gay to describe the patte that cause problems for the students.

7f materials writers are to make use of the concept of difficulty, they

must arrange the .tterns they have selected for the pedagogical grammar

into a hierarchy of difficulty. It zeems to me that they can look to their

intended audiences to rient themselves. By this I mean that if the

mate-ials are meant for students whose language background is ho ge eous

a hierarchy of dif iculty based (alth ugh not entirely) on a contzaztive -

analysis version of difficulty would be in order. On the other head,

if the students are of diverse language backgrounds, the contrastive

analysis approach breaks down. Here a hierarchy of difficulty based on

inherent difficulties in the language might be a better axis of orientation.

Once a hierarchy of difficulty has been determined, the next question

is how to use it. The traditional way has been to teach the easier patterns

before the harder ones; but it seems that perhaps there is an advantage to

placing -ome of the more difficult patterns toward the becfinning of the

sequence especially if they aarry a high fun tional load. In this way the

students would be learning immediately useful expressions quickly, and would

be practicing and reinforcing difficult patterns from the outset of the

course.

7unctional load and difficulty are considerations that bear on every

pattern and lexical item to be sequenced, The other considerations do

not apply in every case and do not fall Into any hierarchy of importance.

The first of these is _e_ca_z_tapi-ver. This refers to the ordering

that is found, for example, in teaching the past tense of have before the

past perfect is presented; or in teaching yes/no questions, which involve

subject-auxiliary inversion, before WH questions which add another element

8



to the attern. Another asect of nrogressive ordering is to present

nasio pattern before more complex fo±- are taught,

teaching nos -s- on, to teach the singular fo before the

simpler

xample,

Plural forme would be more efficient and aause ,ess confusion.

Another consideration, that of nce involves presenting at the

sane time forms that usually occur together. For example, teaching the

adverbs here and thm in the same lesson with the demonstrati-= adjectives

would foei the learner's attention on the semantic link- between the two

groups of words and facilitate learning.

TI is also important to effective gramma uencing. It is

important Izecause a atorai language consists of a variety of structures;

therefore, a student need.s to know several different patterns from the

beginning ln order to be able to communicate effectively. If he were

taught nothing but stat ment structures for the first two months he would

find interactii with native speakers difficult to say the least.

no less important aspect of variety is the fact that too many similar

cresented tag ther tend to confuse the student. Patterns that

are almost identical, such as genmds and participles, should be present d

in separate lL.ssons.

Keep ip mind that material oncepresented, must be periodically reviewed.

This brin5s us to the consideration of cyclinq which ers to re-entering

ial that has been presented previously. C cling often occurs in

con unction with the presentation of a new but similar pattern to the one

ing cycled. For example in teaching a new verb tense, the previously

learned tenses would be reviewed by contrasting their farms and functions

with the form -nd function of the tense being iitroduced. Howev

not all patte s require such intensive revieu as they would receive in a

formal ranatical explication. These patterns can be sufficiently

viewed and practiced In subsequent drills and d alogues. For example the

9



cticed in a dril _ocusing OA

placement This can le done without calling he

the :fact that the plural is also part of the inst

of tne drill.

A filial c n

certain sys ex!st, sonic ramniatica1 and

-that in-tern

o'rOlInS f WO

--nths

Examples of such systems are t

sets of pronouns, etc. 'Alen

- false a.na1ogies these groups silo ld

f the reflexive pronouns =21.1 and o

themselves, the language learner could quite con e

third person forms were *hisself and

to teach this set as a whole. There is an opposi

adjective

ents' _tion to

±onal content

any language

c which form closed

of the week, the

is danger of the stu-

ught as wholes,

were presented by

hclude that the

it would be wisest

to the coin howe

Some sets of words, especially those that are semantically rather han

io.11y linked, cause confusion when they are taught at the same

time emaple, opposites such as 2..q211 and pull have been known to

cause "irieital blocks" in students as to which word. Is wh ch. In cases

like this, 'there inerribers of the set could be easily confused -with one

anotner, t is better to think of interna symmetry as son thing to

be avoided.

Up to now we have been discussing the total SeCaUerzCe or patterns in tbe

r. We need to say a word, about the sequenciri of drills des gned

h and practice given patterns. The drills should proceed from

through

a granirnattcal answer from the sentences he has practiced, to communicative

drills where the student gives the class new information using the newly-

()

us where the student learns how to form-the new pattern,

1 drills where the student has the opportunity to select



ed paAtern This is the sequence .ialry der u,ses in

amount of teacher control of student output goes froa total coitroJ. to a

cons erable de,l-ree of fr edom to use the pattern expressively. In the

end, this tyte tf sequencing is more important than overall pattern

sequencing- which car be specially modified for a certain ga- up of learners.

So fax we have been speaking of materiala deyelopDlent, but these

considerstions tan also be of use to tecbers who have been asigried to use

particular te)cts. In order to adapt existing materials the instructor must

,irst take an ventory of the natterns covered i the book He should

then add any patteris or lexical items that he fee s are necessary to the

develoument of his etudents commund ive coRpetence. If he encounters

any hat he deems irrelevent n discard them at this time,

He should then 100k at the inventor/ of pa terns and nieasre their sequence

a ainst the conaiderations just mentioned. If he decide

are not sequenced well,he should reorder them at this point.

ordering the patterrs he should ascertain whether or not the later chapters

patterns

re structuralIY debendent on the earlier

patterns and drills may be moved around e

they are not the

is to say with only

minor lexical. char.gs. If, howeve_ f later patterrs a re based on earlier

ones it nont be possible to simplY move a drill totard the begind.ng of

the Erammar beQaus o it will very probably involve Sitructures with which

the student

to modify the e ittr drills

Liliar. If this ds the case, it will be

to write new ones. (An excel

esa

ource

for ways to adapt arld write drills is Christina Psuleton and Nary ruder

rom Substitution tt Snbstance,, published by Neltbury House) If' at any

point the teacher feels that seeing the inaterials as they are printed would

be detrimental to the students he should not hesItate to bypass the book

and use handouts. Qne final note of caution: if naterials are to be

adapted, they hou1c. be adapted as whole be re the teacher be..ins to

11



a

competence.

classroom. A clear overview of the direction of the

11 fa -ilitate the delopment of communicative

To swmrze the rrLainó1nts of 4-rammatical sequencing is important
1! o 0. 1

to keep in nnd that the purpose of thelgrammar is to help students

achieve communicative coratence in the target language as citii _or and

easily as possible.

pattern should be based iinarily on a consideration of its functional

l ad and its difficulty, The higher the funot onal load of a struct

closer it should be to the beginnims- of the err.. However, patterns

are optimally ordered from easy to nore difficult, so for each pattern

on the list the materials writer must weih both factors simultaneously.

fairly difficult patterns carrying high functional loads will be

placed toward the beinnth.g of the grannar whil- others, with lower

functional loads come later. The other considerations do not fall

into any fixed hierarchy, but should be neasured against each pattern to

deter ine whether or not they are applimble.

reason the placement of any particular
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