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THE PRESENT SITUAL N

The.S0c.Ia15qcturtA2q17911j2fEtnl:

Australian language teaching is a system of incongruities. Australia

is a pluralist society in which 21.9% of Australian-born children have at

least one parent born in a non-English-speaking country [Working Party on

Languages and Linguistics, Australian UnTversities Commission 1975:46], yet

in 1974 only lo 3% of matriculation students studied a language other than

English, [Ibid:18]. Australia lies in the ASian-Pacific region, its major

trade is with Asia- and in 1970_ 93.1% of persons surveyed thought Asian

languages should be taught [Commonwealth Advisory Committee 1970:18], yet

by 1974 only 1.50 of matriculation stud nts were taking an Asian language

[Working Party on Languagesand Linguistics, Australian Universities. Commission

1975.181_ A recent survey by students at the Mt. Gravatt CAE. showed that

64.7% of Australians and 63.51. of "migrants" thought migrant languages sho0d

be taught [Tataraki and Kantor 1976]', yet, in 1974, only 1.31 of matriculation

students took a migrant language [Working Party on Languages and Linguistic;

Australian Universities Commission-1975]. The 197'i census listed 19 non-English-

Speaking countries where 11,500 or more Australian people were barn yet the

language teaching system is dominated by one language, French, taken, by

30.14% more matriculation students in 1974 than all the other languaps

together [ibid: 18 and 45], The French community is twentieth in order of

size of Australian communities [Ibid.1-5 but add "Angle and Aboriginal

communitiegyet French was taught in all 15 universities surveyed. in 1973 and

German fn 12 while Italian was found in only- 6, Greek fn 3, Russian tn 50

Portuguese in 3, Spanish 4, Dutch and Swedish 2, and there were no language

learning courses for an AboriOnal language, for Polish, Czech, Sulgarian,Serbo,

Croat, Latvian, Lithuanian, Estonian, Ukrainian, Hungarian or Turkish

[Australian Academy of the Humanities Committee on Foreign Languages 1975441

Although one muld not want size of the ethnic community to be the sole factor

deterrninin the languages to be taught, nevertheless, the imbalarne implicit



in these figures is striking and clearly suggests that, in selecting the

languages to teach, the Australian education system has taken little

cognizance of the nature of the society it serves.

1.2 -ie Objectives and lods:

Equally, there is no evidence that the nature of -.he society has had

any significant effect on objectives and methods. An extensive, survey of

matriculation French by the present writer in 1975 showed that traditional

grammar-translation-literature objectives and methods remained dominant and

the A.U.C. rtport shows that, despite an increase in "language related courses",

in.1973 traditional courses 66.69%) dominated the system [Working Party

on Languages and Linguistics, Australian Universities Commission 1975:14 and

16]. Nowhere iS there evidence that community resources are being significantly

utilized to create more meaningful and practical courses aiming at more socially

relevant objectives.

1.3 Suc ess of the Syittn:

Furtherr,Te, there is no evidence that this 'gnoring. f Au tralia's

social and international reality occurs because the existing system is working

satisfactorily. Language enrolments at matriculation have declined from

40.3% of total candidates in 1967 to 16.43% .ti 1974 [Ibid:18]. At lower

levels, an even more disturbing acceleration of the decline is appearing

with actual language enrolments in Grade 9 in Queensland declining 6.05% from

1973 to 1974, 8.11% 1974 to 1975,and 12.63% 1975 to 1976 until, today, ltss

than one-third of Grade 9 students are taking.a language [Figures from

Board of Secondary School Studies]. At higher levels, Australian university'

enrolments, always small, have declined further from 9.5% of total enrolment

in 1965 to 7% in 1973 [Australian Academy of tht Humanities 1975:48]. These

figures give one no option but to conclude that most students seem unable to

see suffiCient value or relevance in the present language teaching system

to warrant their taking languages.



1.4 Three Causes:

Other figures suggest some of the causes of this situation. The A.U.C.

report shows that despite the sharp., overall decline in matriculation language

enrolments from 1967 to 1974, enrolments in major comlunity languages,where

offered, actually increased by 85.76% and Asian languages increased four-fold

[Working Party on Languages and Linguistics, Australian Universities Commission

1975:18]. It would seem, therefore, that community and Asian Languages may

be seen by students as more relevant.

The proficiency levelslikely to be attained also seem to signi-icantly

affect students' willingness to undertake language study. These rema n, in

fact, low, the, present writer's survey already referred to [Ph.D. thesis,

forthcoming] revealing that, after at least 5 years' study, students had

reached only about 5-11- R-1+(sometimes R-2) on the 5-point scale of the

Foreign Service institute School of Language Studies. In fact, the Mt. Gravatt

survey referred to earlier found that 33.3% of Australian-born respondents

gave the low level of proficiency that students could expect to attain os the

major reasu1i for the decline in language study as against 25% who gave

vocat roaons [Tatardki and Kantor 976:5].

Auian society's self-concept is clearly another cause of the

present situation. This society was never homogeneous and monolingual but

it is certain that that is how it viewed itself and that it exerted considerable

social, educational and political pressures to maintain this situation-

Successive governments' migration policies aimed traditionally at "total

assimilation" [ostock 1973:42], a goal exprassed by one Prime Minister in

1949 as

"the ideal of one Pustralian family, devoid of foreign
communities, thus preserving our homogeneity and solidarity
as a nation". [From a letter to the Premier of Victoria,
quoted in Martin 1972:14]

The popular attitude was exemplified in 1956 by Albert Monk, a former. A.C.T.U.

President:
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°On,e of the first causes of friction we encounter is the
fear that the presence of foreigners will undermine our
own.way of life. And Australian men and women ... are
not reassured by hearing foreign languages spoken in
public places." [Quoted in Bostock 1973:41]

1.5 Present Situation in Summary:

In b ief, Australian society traditionally but incorrectly has seen

tself as homogeneous and monolingual and the language teaching system has

ignored the real situation. That the social reality is, in fact, very

different is implicit in figures quoted earlier and no longer needs arguing

here. The implications for language teaching are far-reaching.

II. THE ROLE 'OF LANGUAGE TEACHING IN THE PLURAL ST SOCIETr:

11.1 Goals:

Three basic roles emerge for the education system as a whole and for

language teaching in particular from the pluralist society. First, second

language skills to facilitate communication between individuals, groups, and

generations,for family, social, business, educational and political purposes

become essential. Secondly, the edLcation system's role as the transmitter

of a community's culture and life-style becomes more complex, a diversity of

cultures and traditions being required to be transmitted. Thirdly, the

education system must develop in its students cross-cultural attitudes

favourable to an harmonious and rewarding life in the pluralist society

and to the enriched evolution of that society. It is the language teaching

component of the curriculum that has most to contribute to those goals,

in particular, by fostering the development of favourable cross-cultural

attitudes and by promoting language proficiency. Acceptance of these goals

and the consequent utilization of community resou ces can do much, it will

be seen, to make language teaching more effective as well as more relevant.

7



11.2 _E121 Atu_de pa gp:

The development of favourable cross-cultural attitudes is likely to

come through two processes: first, the learner escapes beyond the boundaries

of his own language and culture and experiences at first hand what it is

to belong to another culture, to see the world through other eyes, and to

be a foreigner in that culture. Secondly, he learns to see the people of

the other culture as fellow human beings with the same array of needs and

emotions which might, nevertheless, be transformed differently into

expression. Wilga Rivers has stressed this role for language teaching:

"As students act out the role of the foreigner, trying to
use his language as he would use it and see things as he
would see them, reading what he would read, they are able
to identify with him in a way which is not possible.in a
course in social studies_or comparative literature in
translation. This eXperience opens the door to a deeper
understanding of another culture and a wider tolerance of
different ideas and patterns of behavioue [Rivers 1968:26]

Lambert and Tucker have concluded from their attitudinal studies that cross-.

cultural at itudinal development must be related to language learning.

They state:

we are convinced :hat the goal of biculturalism or
other culture sensitivity must be linked to the goal of
bilingualism."

(Lambert and Tucker 1972:177J

Language teachers may wish to claim that they have always envisaged

the goal of cross-cultural a titudinal development. However, this cannot

be achieved where language courses,as reflected in the dropout rate (1)

turn students off, fail to provide a realistic level of proficiency, and

make no overt attempt to develop cross-cultural understanding apart from the

listing of a few "interesting" and generally a-typical facts about the C2. If

82.23% in foreign languages in Queensland from Grade 9 in 1973 to Grade 12
in 1976 compared with 59.11% for total enrolments (Figures from Board o
Secondary School Studiet J.



genuine attitudinal development is to occur, radical re-structuring of

language teaching is required in order t- develop useful communication

skills, cross-cultural understanding, and appropriate attitudes. In part-

icular, these views lead to a "community involvement" approach to language

teaching since the need is for the members of the other culture t- be seen as

fellow human beings and not just as curious specimens. This can only occur

when direct personal interaction takes the other people off their museum

shelves as the student, instead of merely learning about a people and their

culture, becomes acquainted with individuals and thus, as Saint-Exupd'ry

says in Le Petit Prince, starts to "créer des liens ".

11.2.1 Conscientization:

Furthermor_, there is advantage in the attitudinal goal and

the reasons for envisaging it being made clear to the students. This has

the double effect, first, of permitting relevant issues to be raised for

discussion and, second, of encouraging the use of reading and other activities

(including, for example, FL versions of the Oxfam games) which directly raise

attitudinal issues and provide further vicarious experience of what it is

to belong to another culture and to live in different circumstances. This

approach uses the conscientization process to make L2 learning personally

relevant to ",,he individual. Only when he is aware of the equality of

races, cultures and languages and of the limitations that his own encultu

ation has imposed upon him will he be able to modify his attitudes and

develop a sensitivity that crosses cultural boundaries. The comments by

Peck and Whitlow are relevant in the light of what is shortly to be said

about L
2

learning and personality:

...for effective personality change... the level of 'self-
exploration' which requires the client to explore his feelings,
values, relationships and fears, may be an important deter-
minant of successful outcome [Peck and Whitlow 1975:45]

In Paulo F ire's words:

"Only beings who can reflect upon the fact that they are

_41
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determined are capable of freeing themselves. Their reflect-
iveness results not just in a vague and uncommitted awareness,
but in the exercise of a profoundly transforming action upon
the ,determining reality." [Freire 1972:52]

Thus, the learner must become aware of the socio-cultural reality and

of his power as a member of the society to change ethnocentric attitudes and

justices. In addition, this approach provides him with the linguistic tools

which, in a pluralistic society, are fundamental to that change. Language

learning thus expands far beyond the mere learning of syntax and lexis and

become- a means by which the learner as a knowing subject becomes aware of

sociocultural reality, of his power to modify it, of his ability as a member

of the society to effect changes that will lead to a better and more just world

and a richer and more responsive life for himself and others. Language teaching

thus assumes a central role in education for social transformation, in "cultural

action for freedom". This essential humanizing process in education which,

in the pluralist society, language teaching most effectively carries out is

Freire's central thesis:

"Whereas the being which merely lives is not capable of
reflecting upon itself and L-nowing itself living in the
world, the existent subject reflects upon his life within
the very domain of existence, and questions his relationship
with the world...

"Whereas animals adapt themse ves to the world to survive,
men modify the world in order to be more...

... because they impregnate the world with their reflective
presence, only men can humanize or dehumanize. Humanization
is their utopia which they announce in denouncing dehumanizing
processes."

[Freire 1972:52,55]

II 2 2 -2 earning and Person4lity 9evelopme,at)

Erikson's personality theories seem to me to provide valuable

insights into human behaviour which can help to explicate the role of language

teaching in developing attitudes appropriate for life in the pluralist society.

Acquisition of a new language entails a significant personality crisis since,

even apart from the insecurity brought by inadequate language development

and the retreat to seemingly childish modes of expression, acquisition of a

n



new language carries with it the implicit necessity to re-structure one's

perception of the'world [Ingram and E1ias 1975 and Elias and Ingram, forth-

coming], to re-express oneself in a different way, and,basically, -to modify

one's identity. Most of Erikson's phases or "crises" of personality develop-

ment can be seen being renegotiated during language learning. Here, however,

time will restrict the discussion to only those crises particularly relevaA

to adolescence, the identity and the intimacy crises.

The Ident'ty Crisis

In second language learning, he identity crisis is ren gotiated as the

learner perceives L2 spakers (especially of his own age group) as people with

whom he can communicate, as people with comparable needs and aspirotions to him-

self, as people with whom he can empathize or at least sympathize as a result

of perceiving, as Erikson says, that there is some continuity, sameness, and

meaning to life which persists even across languages and cultures. The

successful negotiation of this identity crisis is promoted as he finds himself

able to use the L2 to find out what other people think and feel, to establish

his own identity and theirs through the L2, it is promoted as he finds himself

able as a co-ordinated and valued individual to move and communicate with

confidence in the L2 community, as he finds that the L2 people can respond to

and accept him and he them. Inevitably, even at advanced levels, he will find

his language proficiency and his cultural understanding to be inferior to

the native speaker's but the identity crisis entails the individual's mastery,

again in Erikson's words, of "an overweening conscience" and his realization

that, despite such deficiencies, he can still sympathize, communicate, and

be accepted for himself. This realization cannot come from textbook study

of lexis and syntax or by trivial conversation in a barren classroom but only

in the course of agreeable, stimulating and psychologicaTly rewarding inter-

action with native speakers in a variety of situations both formal and

informal. This realization is fundamental to the development of cross-cultural

attitudes favourable to life in the pluralist society and leads logically to
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co unity involvement activities as a part of the language learning programme.

The Intim2y_Crisis

The other personali y crisis I wish to refer to is the intimacy crisis,

a crisis manifested in the adolescent's seeking to establish close personal

relations with others, in forming intimate friendships, in Fromm's terms

[1957: Chapter 1], in learning how to love, or, as Erikson says, in satisfying

his need for a kind of fusion with the essence of other people and for a

com union with their inner resources. It is not being suggested here that

the language teacher's role includes a romantic match-making task that would

be an absurdly narrow interpretation of the issues but he should be aware

of the powerful motivating potential of this basic personality need, of the

part that it plays in attitudinal development, and of its role in language

development. As Halliday has made clear, it is in using language in inter-

personal interaction and for the achievement of some end that it takes on

meaning [Halliday 1975, and 1974: Chapters I, II and IV]. If the L2 is

to become a real language for the student in the same way that his L1 is

with the range of denotative, connotative and functional meanings that the

Ll has, 't is desirable that it also should be experienced in use responding

to this need, i.e., in social contexts where the opportunity arises for the

learner to use the L2 in response to this need by- forming friendships,

perhaps establishing close relationships, and, in Fromm's terms, "learning

how to love." Language teaching whose central learning activities include

opportunities for this to occur with native speakers of the L2, especially

where they are members of another ethnic group in the pluralist society,

makes language learning more relevant to the basic needs of the individual

and of society, practises the language in activiiAes of intrinsic importance

to the learner, and promotes the development of More natural and "essential"

understanding of the other cultural group. Thus it promotes the development

-f both skills and attitudes favourable to life in the pluralist society.



10.

11.2.3 AtLitit.:
The views enunciated in this discussion of personality and

L2 learning recognize, as Halliday has stated, that language is the medium

by which a human being becomes a personality by virtue of its mediation between

him and society [cf Halliday 1974:11]. The personality crises that Erikson

has delineated are worked out through language and, furthermore, if personality

taken to include the individual's hierarchy of values, attitudes, emotions

and responses, then L2 learning necessarily entails personality modification

and it is appropriate and indeed, inevitable that the personality

crises Should again, at least in part, be worked out through the L2. It is

especially appropriate if one objective is tn., development of favourable

cross-cultural attitudes since attitude modification itself entails modific-

ation of the individual's value or reference system and hence personality

change. In providing the opportunity for the L2 to be exercised in the

personality crises wtich the adolesCent's growth and which L2 acquisition

and the associated attitudinal changes entail, the teacher is providing

relevant, motivating contexts in which to practise the L2, the L2 is being

learned through its purposeful use fer the achievement of other desired ends,

and the teacher ls permitting his teaching to be responsive to the felt

needs of the learners and of the society.

11.3 Methodology:

The issues so far considered in this paper have profound implications

for language teaching methodology. The importance of these implications is

reinforced by the fact that they also emerge when one considers what recent

developments in the linguistic sciences have to say for the development of

language proficiency. These developments include, for example, the notion

f language functions and their role in language acquisition [,1rHalliday 1975,

Nelson 1973, Francis 1975 Davies 1975, Wallace 1975], the need to contextual-

ize language practi.ce [ .cf Ingram 1976, Halliday 1975], the intrinsic-lea. ning

schedule which seems largely independent of the teacher's schedule, the role

1 D



of creative reconstruction in language acquisi -on Ea Chomsky 1965, Chomsky

and Hampshire 1968, Corder 1967, Dulay and Burt 1975], and the need to cater

for individual learning styles [ cfNelson 1973, Francis 1975, Burstall 19741

Bayley 1968]. Perhaps of most importance, is the new emphasis on a fact that

has long been known though rarely applied and which recently has re-emerged

into prominence as a result of studies of both Li acquisition [e.g. Halliday

1975, Nelson 1973] and of L2 learning [e.g. Carroll 1967]. This fact is that

language is best learned through' use and, as a corollary, that language courses

must focus on the purposeful use of the language and encourage the learner's

creative reconstruction processes as he manipulates the language to achieve

desired ends beyend the language itself. Such views of language learning

are fundamental in most modern studies of Li acquisition and in transform-

ational generative grammar and do not require discussion.here. In L2 learning,

they receive some negative justification in the apparent failure of audio-

lingual approaches to develop language proficiency effectively Ecf Von Fla

1975, Smith 1970- and Burstall 1975]. Such approaches, like "traditional"

methods, necessarily see language learning as a passive, receptive or- in

Freire's terms, "digestive" process [cf Freire 1972:26] and, by reducing

language learning to the memorization of patterns and vocabulary, make

language, contrary to its real nature, an end in itself. Furthermore, there

is much positive evidence that "remedial" courses of the "drilling out errorsfir

type have no significant effect on proficiency [ cfCarToll 1967:202].

Emmans et al in their survey of the use of FL's in Briti:skrinduStry and

commerce found that the "new" graduates who had experienced skill- and

function-based courses gravitated to jobs that requir*ed higher proficiency

levels. At the B.A.A.L. S.E.L.M.0 U.S. Conference in Birmingham in 1975,

the futility of traditional or drill-based "remedial" courses in preparing

students to participate successfully in British universities was continually

shown [e.g. Davies 1975, Wallace 1975, Close 1975]. It would seem, then,

that languages are best learned in courses that encourage their purposeful

use for the achievement of some extrinsic end. Such courses, it should be



observed, result also if one draws methodological implications from the

social and attitudinal issues considered in the first part of this paper.

Time will not allow the full methodological implications to be considered

here but the present writer has discussed them in some detail.elsewhere

[e.g. Ingram 1976, 1976a and 1976b ] and they will be exemplified in two

innovative French curses at the Mt. Gravatt C.A.E. in Semester Two, 1976

and Semester One, 1977. In particular, such courses lead to community

involvement activities as a central part of the language learning progranne

but supported by individualized grammar programmes, the teaching of relevant

functions, and specific attention to culture in the broadest sense.

III. CONCLUSION:

In Pilote_de Guerre, Antoine de Saint-E xu P6Y says:

"Connaitre, ce n'est point d4Montrer, ni expliquer.
C'est acceder a la vision. Mais,.pour voir, il
convient d'abord de participer. Cela est dur
apprentissage "

Like language learning, it is a difficult experience for the learner but i t

is also a difficult lesson for teachers. It is a lesson that reaches to the

heart of the problems involved in the development both of language proficiencY

and of cross-cultural attitudes. It is a lesson that our education system has

yet to learn. It is a lesson which, when learned, will greatly increase the

effectiveness of language teaching and will provide for it a new arid vital

role in Australian and world society. It is a lesson which will raise

language teaching to its just place as that element of the curriculum which

is most propitious for the development of an harmonious, sensitive and

rewarding life in the pluralist society, a life which acknowledges and

capitalizes upon the cultural and linguistic resources that, have been

brought to and developed in this country since its pre-hietory.



REFERENCES

Australian Academy

(1975): Surve
Universities
Humanities; 1975].

the Humanities,Committ a on. Foreign Languages

Forel n Lan u e Teaching in the Australfan-
_Canberra; Austr lien_ Academy of the

N. Bayley(1965 ). "Behavioral Correlates of Mental G o th: -irth

to Thirty-Six Years" in ATLls_an_p_all2122ist_, Vol. 21 1968,_ Pages

1-17.

C. Burstall (1974): frillaIntao in the Balance [Windsor; NFER;

1974].

W. Bostock (1973 ): 'Monolingualism in Australia" in The_ Australian

(11,-1, Vol. 45, No. 2, June 1973, Pages 39-52.

J.B. Carroll (1967): The Forei-n Lan ua e Attai)nments of _Language

Majors in the Senior Year - Survey Conducted in U.S. Colleges and

Uni iti s [Cambridge, Mass; Harvard; 1967].

N. Chomsky: _81p1sIsk_f_ the Theqy of Syx [Cambridge ass.; M.I.T.,

1965].

N. Chomsky and S. Hampshire:"Noam Chomsky and Stuart Hampshire Discuss
the Study of Language" in The Listener, Vol. 79, No. 2044, 30th May,

1968, Pages 687-691.

R.A. Close (1975): "The Problem of Grammar", paper to the BAAL/SELMOUS
Seminar, LanL_____ginsofOverseas Studen s in Hi her Education,
University of Birmingham. April 16th - 18th, 1975.

Commonwealth, Advisory Committee (1970): Thejeaching ofsAsianjanguages

and Cultures in Australia [Canberra; Commonwealth of Australia;

S.P. Corder (1967
1974, Pages 19-27.

A. Davies (1975 ): "Do Foreign Students Have Problems?" paper to the

BAAL/SELMOUS Seminar, Lan ua e Problems of Overseas Students in Hi her

Education, University of Birmingham,- April 16th - 18th, 1975.

"The Significance of Learners' Errors" in Richan s

H.C. Dulay and M.K. Burt (1975): "Creative Construction in Second

Language Learning and Teaching' in Burt and Dulay 1975, Pages 21-32.

G.C. Elias and D.E. Ingram (forthcoming): gLIL11,21_2EpalfLqs of Reagiaa

in the RELC Monograph Series [Singapore; RELC; forthcoming.]

K. Emmans, E. Hawkins and A. Westoby (1974): The Use of Fontjm

Langua es in the Private Sector of Industr and Commerce [York;

anguage Teaching Centre, University of York; 1974].

E.H. Erikson (1959): Identity and the Life Cycle: Selected Pasers,

Eu_ch21211111_15, Vol. 1, No. 1 [New York; International Univer-

sities Press; 1959]

H. Erikson (1963): Youth:Changp_and Challenge [New York; Basic

Books; 19631 1 6



E.H. Erikson (1968)
Faber; 1968].

Identit : Youth And Crisi -Londonl Faber and

Foreign Service Institute School of Language Studies (1968)1: Absolute
Lan-ua e Proficienc Ratin s [Washington D.C.; U.S. Department of
State; 1968 mmeograph

H. Francis (1975): Lanua.e in Childhood: Form and Function in ua e
Learning [London; Elek; 1975

P. Freire: Cul u -1 Action for Freedom EHarmondsworth; Penguin; 19721

E. Fromm (1959): The Art of Lovin ondon; George Allen and Unwin;
1957].

A.J. Grassby (1973 ). Australi_Ps Human Resources. [Canberra; Aus
Government Publishing Service; 1973].

ian

A.J. Grassby (1976): LinquistiGenocide in Australia, paper to the
First National Language Conference, Brisbane, Nay 4th - 7th, 1976.

M.A.K. Halliday (1974): Languag!_ilhcilial Man [London; Longman; 79741

M.A.K. Halliday 1975 Learning How to Mean .- Explorationsin.the
Develo-ment of Lan e [Lonolcin; Edward Arno 1975]

D.E. Ingram and G.C. Elias-(1974): "bilingual Education and Reading"
in RUC Journal, Vol V. No. 1, June, 1974, Pages 64-76.

D.E. Ingram (1976): "Something there is that doesn t love a Wall -
Current Developments in Foreign Language Teaching", in the Audiovisual
LanguageJournal, July 1976 (forthcoming

D.E. Ingram (1976a): "The Re-Education of Language Teachers for the
Pluralist Society", paper to the 1970 Conference of=the South Pacific
Association for Teacher Education, Brisbane, July 8th - 1100976.

D.E. Ingram (1976b) "Language Teaching - The British Challenge",
paper presented as the Annual Address to the Modern LangUage Teachers
Association of Queensland, Brisbane, July 31st, 1976.

W.E. Lambert and G.R. Tucker (1972): Bilinual Education of Children
The St. Lambert Experiment [Rowley, Mass.; Newbury House; 1972

K. Nelson(19'23 ):Structure and Strate y in Learn-n to Talk, Monographs
of the Society for Research in Child Development, Serial No. 149, Vol.
38, Nos. 1-2, February - April 1973 [Chicago; Society for Research in
Child Development; 1973.]

J.4. Martin, (1972): "Migrants: Equality and Ideology", a Meredith
Memorial Lecture, April 1972 [Melbourne; La Trobe University; 1972]

D. Peck and D. Whitlow (1975): Approaches to Personality Theor [London;
Methuen; 1975].
**

V. Rivers (1968): Teaching_Foreign Language Skil [Chicago; University
Press; 1968].

P.D. Smith (1990): A. CoTiporison .0 the Cognitive and Audiolinqual:
paroaches to Foreign. Language InStruCtion -.II2-21nmy1Vania Project
[Philadelphia; Center for CurricuIum 6-e-vel-opment; 1970].

1 7



J. Tataraki and J. Kantor (1976): "Why is Foreign, Language Learnin
Dying in Australia? An Analysis of Attitudes Towards FOreign
Language Learning and Proposed Solutions Towards its Revival",
unpublished Semester paper for the Foreign Language Method Cour e,
Mount Gravatt College of Advanced Education, May 1975,

T. Von Elek (1975): "Experiments in Teaching Foreign Language Grammar
by Different. Methods", paper to the AILA World, Congress 175, Stuttgart,
August, 24th - 30th, 1975.

M.J.,_Wallace (1975): "The Development and Assessment of an Intensive
English Programme", paper to the BAAL/SELMOUS Seminar, Lavua. e Problems
of Overseas Students in HigIALELatisa, University of Biriithgharn,
April 16th - 18th, 1975.

Working Party on Languages and Linguistics, Australian Universities
Commission (1975): Languages and Lin uistics in Austral:Ian Universities:
Report of the Workin Part on Lan ua es and Lin uistics to the Univer-
s Can e a; Austra ian Government Publish-

M.K. Burt and H.C. (eds.) (1975): New irections in Second
LanguaLerTLI2TeAching and_Bilingral Education Las ing on, tt .;
TETOL; 1975].

** J.C. Richards (1974): Error Ana sis: Perspectives on Second
Language_ Ac uisition [London; ongman; 9 4


