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ABSTRACT

One of the main tenests of the audio-lingual theory
which has dominated most of our thinking in foreign language teaching
methodology for the last fifteen years is that students should never
be put in the situation of having to say something for which they
have not already learned the patterns. Is the language laboratory
really useful, however, in developing communicative competence? 2
research project was carried out at the University of Illinois
involving three beginning French classes. The control group had one
hour a wea=k in the language laboratory in addition to four classroom
hours. The two expsrimental groups, E1 and EZ, substituted other
activiti=s for the laboratory. E2 had free discussion in English of
various aspects of French culture, while E1 had unstructured oral
communication in French. At the 2nd of the semester the students were
given tests especially designed to evaluate their communicative
coumpe tence. These tests were graded by native speakers of French who
did not speak any English. The results of E1 were significantly
be+tter. The results on standardized tests which measure reading and
listening skills were approximately the sanme for all groups. Some
examples of ways to implement the communicative skills program are
play-acting, zole-playing, and games. (CFH)
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O Bofore we bewsin |owould Tike to know Jast a little bit about you.
O tHow many of you here are in sceondary schools = junior ox senjor high
QY schools?  About half of you. [hat's pretty good. And how many of you
v are at this or another university?  Another 40 per cent. Good. There
o arce probably some others that I've missed, but that gives me a good
v idea of what your interests are. Umiversity people are usually happy
with some theories and a few statistics, but high school people live in
a very roal world. Whether they're from Missouri or Kentuckv, they want

to be shown. and so IT'1l try to do something for cach of vou this
AFLUraodl.

When 1 owas coming of age in this profession in the 1960's, audio-
liugualism was just beginning to come into its own. As mest of you know,
it is audio-lingual theory which has dominated most of our thinking in
foreign language teaching methodology for the last rifteen years. One
of the main tenets of the audio-lingual method is that students should
never be puc in the situation of having to say something for which they
have not already learned the patterns. In other words, we should do
everything we can to keep them from making mistakes. Therefore we work
with very limited amounts ot material, have students memorize or repeat
until their patterns become correct and auvtomatic, and somehow or other
these patterns arc supposed to he rransferred into real-lile situatious
where students remember and :se them for interaction with native speakevs
of the languape.

o it was this thinking, and my own experience as a French teacher
with students who did very well with patterns and vet were incapable
when confronted witl: a real-life situation, which led me to consider this

r¥\ approach. I had alsw found many professors were very good at teaching
e phonetics and syntax, but were at a loss for words when confronted with
(\ a live Frenchman. These failures led me to question this basic tenet
[y of audio-lingualism and to launch into a research project which would

3 test an as. umption that I had. T believed if students were given an
QO opportunity to use the language that they were learning from the very
{3 outset, from the very first weeks of class, in real-life interactions,

honest conversation, s, staneous communication, if you will, that it

would aid greatly in developing what I and others have termed 'communicative

] competence." And it would not in any way detract from what I cali a
"linguistic competence' - learning the basic grammar and pronunciation

rules. etc. In other words, I felt that using the language from the
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Lot us consider the findings of our rescarch projoct. The study
raa o1 an eipghteen week (one semestord period. T worked with several
ey inning French viasses at Lhe University of 11linois at Champaign-izboeo.
We hiave a multi-section prowram with as many s twenty or twenty-five
beginning sections in basic French.  Those of you who are tcachers of
french might be familiar with the Harris and Leveque textbook, Basic
EQEK?rSQEEQHEl_XEEEEJl’ which was in use at the time. It represents &
modified audio-1ingual approach with dialesucs, pattern drills, and so
forth. The language laboratory was an integral part of the course.
Students went to class four days a weel for an hour, and then spent a
fifth period in the languaye laboratory, rehearsing the dialogues,
pattern drills and exerciscs that had Yeen presented in class.

Three groups were involved ir this experiment. Group C (C stands
{for control group) was the group which did what all the other groups not
iavolved In tee experiment did. That is, they went to the language
laboratory tor that fifth tour. Then there were Lwo experimental groups:
Ey and By. A classroom teacher worked with thesce students to provide
them with the same basic program in French, so that I was involved
for only one hour per weeck with these two groups. The Ep group 1 des-
cribe as a culture group. 1t shared all kinds of very int-.resting
cultural ezpericnces. The students saw movies, and had social gatherings
with native French students. There were occasions to learn something
about the sncial and political life in France - all the kinds of things
that French teachers normally include in one wiy Or another in the hopes
of intercsting their students and provading a broader cultural contex
for the language. We did nothing with language during thesc fifty minute
per week sessions. There was no French involved in the cultural experiences
whitsoever. Even the encounters with native students were all in English.

The other group, experimental group Ly, was what 1 call the
communicative skills group. 1In this grou. we immediately began to talk
about what it means to communicate. How do you express yourself in
another langusge? Do you hnow peopie who speak English as a second
languaze? Do vou have problums understanding them? Is their grammar
perfect? What bothers you? What gets in ~he way of your communication?
And as it turned out, we discovered together that it wasn't always
syntactical precision or an absolutely accurate pronunciation that
determined whether or not one could communicate and enjoy interacting with
this other person. Therefore, if you're learning French, you don't nced
to be absolutely precise in terms of grammar or pronunciation. What
counts is making the effort and using every resource at your disposal
to put vourself across to the other person. What I hoped was that through
this understanding, the students would be more relaxed about trying
something which was, after all, ncw, very difficult, and likely to produce

tension.
We attempted in the first weekly sessions to follow, more or less,
the situations that were outlined in the dialogues that they had learned
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Paris, or you want to f£ihud out about train schedules."  Therefore, some
relationship existed between what they founid in their textbooks and
whiat we Jid in om sessions.  Latec on, howewer, thoy got bored with
role plaszing and cmbroidering on situations that thev'd found in thed
texthooks . They winted to talk abous things like the druy problem in
Grenoble, student activism in France, sorority dances on campus. What ~
gver thev were interested in we talked about in French. Sometimes my
hest clue as to what interested them was what they were talking about

when 1 ocame irto the room. 1 talked with them in English, so thaco they
ot to kKnow me.  Lf o there was something thev were discussing, 'd say,

' : - : ~ N
"That's intere ting. Now let's try to do that in French."  And that

was our starting point. [ wasn't concerned at all with the errors that
they were making or whether or not they had the patterns they nceded to
express themselves. If there were things that they wauted to sav, they
could ask me hew to sav them. Thev knew that 1 spoke Englishj; T knew
that tiev spoke Eoglish.  We were all doing this together aad having
some fun, 30 thei-: was do reason in the world wvhy they counlda't ask e,
"How do you say tiis in French?”

One of the things that emerged very gquicklv was their need for
some of the face-siving expressions that we use even in our native
language when we're communicating with people: '"um,'" "let's see,"
"I mean that,"...lictle words to let you pause, reguin your composure
and think about how you're going ro say what you want to say next.
These were things they asked me for, and I provided them right away.
Neither was I concerned in my exchanges with them about remaining within
the vocabulary and th. structures that they'd had. 1In fact, I didn't
pay too much attention to what they'd had in their textbook. I believe
the most jmportant technique you need to learn when you're learning a
second language is how to handle situations when you don't kncw everything
that's being said; when you don't understand. I don't care if you've
studied a language for two weeks or cwo years...or twenty years, for that
matter. You don't know all the language. Still today, if someone is
talking about aeronautical engineering, I'm going te b~ at a loss for
words in French. 1It's situations and contexts that are going to determine
just how comfortable you're going to be. 5o, you've got to have ways of
finding out what you don't understand, getting people to repeat, explain -
these kinds of technijues.

I'm going to use somebody here in the audience as a guinea pig.
I understand vou have a linguist who speaks lots of languages. I asked
him earlier today if he spoke French and he said, "un peu,' so that's
good enough for me. Dr. St. Clair, would you come up? You see, I'm going
ro smiZe and be very unthres ‘ng. We don't care if you know any French.
We're going to pretend that 1 concierge. Conclerges are people who
oversee the operation of apaitwment buildings and collect the mail, and
so forth. Some are very friendly and others are not so pleasant, and you
never know which kind you're going to encounter. But if you're visiting
in France for very long and you're expecting any mail, you do have to go
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AL b dodr: P ey mad

SavL,on: Bonjouy, Honsicur,

St, rolair: Pouvez vous m'oider? ¥ a-t il une carte
pour moi?

Sevinnon: Une carte? Vous voulez dire we carte?

Quelle sorte de carte voulez-vous?

s, Clairc: Une carte des Ltats-Unis.
Savignon: Ah! Du courier. Vous voulez savoir s'i. v

a du courier pour vous? Comment i
appelez-vous, Monsieur?

st. Clair: {Jokingly) Robert St. Clair, un wom Espagnol,
pas Francais.

Savignon: bien, c'est bien. Ecoutez, je vais regarder.
Eh, voila. Hon! Ecoutez, Monsieur, vous
devez avoir beaucoup d amis des Etats-Unis,
parce qu'il y a deux rnartec postales et une
lattre pour vous. Voila, Monsieur.

St. Clair: Mervei boucoup.
Savignon: Au revoir, Monsieur.

That's not bad at ail. He's really better than he et cn.

You can imagine the scene wilth studeats who "ve had very little
French. Maybe they've had a dialogue with a few woeds like courier,
poste, bonjour madame. . .they know these things, but they've never seen
a real Frenchman or anyone pretending tc be a real Frenchman. AS an
illustration, the Communicative Skills Group was having its first meeting.
The students had had a dialogue with monsieur, madame, mademniselle, and
a few other words...bonjour, au revoir I'm sure they'd had. I explained
to them that in French there were meny kinesics - gestures, facial expres-
sions, and so forth - that one could use to help put himself at :ase and
make himself at least look like he might be French, even though he
doesn't know what to say. As an example, I explained about shaking hands:
that in France when one is irtroduced to someone, he puts out his hand
and shakes hands. Then I said, ''Let's just try saying hello. You've
learned the words." There was one girl who looked particularly bright
and extroverted, so I said, '"Would you iike to try?" She walked to the
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abroad can rnderstand her tecoling.  We may have studied for a while anl
may koow books in the nat fve language, but wvhen confronted ith a ren?

situation, the words suddenly all fly out of our heads and we don't
know where we are.

This in essence was what it was all about. [ was providing the
opportunity for students to have rc.l conversational experience very
carlvy on. and | found that this provided tremendous wotivation subsequently
for going back and looking at the dialogues. The students had been in
a situation whoere they wanted to say something, but weren't sure whether
they were saying it right or not. 50 they reviewed the textbook to be
hetter prepared the next time they found themselves in that situation.
So this is what we did in those one period per week sessions. At
time T had no sensce of how things were going to turn out. When yr st
an experimental program, you're never sure, of course, and if thing.
hadn't turned out as they did, I probably wouldn't be here today.

1 den' capect wost of you are tea familisr with statistical pro-
cedures, su 1'11 po over the data vory quickly tc give you an idea of
what's iavolved. The first table is one of independent variables. The
groups were tested to make sure we were starting with relatively comparable
samples. Comparable samples insure rhat if we end up with different results,
the differences can be attributed to whatever transpired in between, viz., the
experimental process itself.

iable Toekdtk
Analysis ot Variance, Independent Variables

T . Means

Strategy N MLAT SCAT Verbal HSPR
El 12 85.50 32.67 89.00
Ea 15 80.53 33.21 89.36
C 15 76.80 33.31 83.85
F-ratio .94 .01 .92

Table II%%%*
Analysis of Variance, Achievement Criteria
- Means
IASETUcCtor 'S
CEEB CEEB Evaluation ofCommunicativeFinal
Strategy N Listening Reading Oral Skill Competence Grade

£ 12 9.00 8.08 19.92 66.00 4.33
Ea 15 6.20 6.67 15.87 44.27 3.67
c 15 6.67 6.00 14.80 34.27 3.80
F-ratio 1.11 .56 3.98% ©8.54¥k%% 2,06
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If you look at the bine with the U racvics for Table 1, vyou see thalt uleic
are no asterisks.  This mean. that the groups were judged to he stavizti-
cally comparable at the outset in terms of aptitude, grade point average,
high school percentile rank. None, incidentally, had had any previous
experience with French. Table II gives the analysis of variance for the
achievement criteria. A set of tests were conducted at the conclusion of
the eightcen week period.  Firse, the students had proficiency tests.

CEEB refers to College Entrance Examination Be rd examinations. These were
used to test proficiency in listening and reading. Second, we had the
instructors evaluate their students on the basis of their cral skill, voccabu-
lary, pronunciation and fluency. And then, in the second to la¢t column,
you see communicative competence. These were tests especially developed

to measure students' ability to function in an unrehearsed interaction,

or, in some cases, in improvised monologues which were tape-recorded.

I can describe very briefly what these tests of communicative con-
putence included.  Bach one jasted for . total of thirty minutes, and the
students in all groups were told it was a part of their final examination,
so they were all concerned about doing well.

For the first part they had DISCUSSION with a native speaker. We had
several topics, suchi as: a discussion of the Greek life on campus; the prefer-
ence for a large or small university; and some thoughts on the foreign language
requirement. These were intended to be interesting subjects about which the
students might have opinions. They were asked to discuss a topic with a native
speaker. Then the native speaker evaluated each student on how successful he
thought the exchange had been, how much he'd understood and how at ease he
felt the student had been.

In the second situation, the INTERVIEW, the student was told to find out
as much as he could about the native speaker. He had a limited amount of time -
approximately two minutes - to ask any questions he wanted. We said, "Pretend
you're going to do a write-up in vour school newspaper about this native speaker,
so find out anything you want. Write down the information you've learned." We
had several native speakers involved in the testing. They were from all over.
Some were from Africa, some from France, and one from Belgium. We gave the
write-ups to the native speakers and they checked off anything that was incor-
rect, which left us with how much accurate information the students were able
to glean within the time period. So we had an objective measure of the amount
of information that they were able to learn. Note that in the second situation
it was up to the student to do the probing. If.he didn't ask the questions,
he wasn't going to find out anything. So he was utterly in control of the
situation. The native speaker responded only to what he understood. If he
didn't understand, he said he didn't understand, and the stadent had to find
another way to ask the question. That's quite a reversal from most of the oral
testing that we do, where jt's the teacher always asking the gquestions.

In the third part of the test, the students were given a topic and were
asked to talk about it for a couple of minutes: how they'd spent their

vacation, their life on campus - Ve had a variety of topics that we ro-
“. el AMTATIM TN Ceim b3 A Nara that Tl've used a



one~tu-one kinds of discussions. 8o even in our native language we
function quite differently, depending on the situation involved. 1t's
wise, then, to provide o variety of communicative contexts for studoents.

Tte fourth part of the test was an opportunity to DESCRIBE some on-
golng activities. This wus lots of fuun. We had very elaborate preparations
for this porticular part of the test. We brought actors into the room to per-—
form a variety of pre-determined actions. They were dressed in a certain way,
and they (id certain things, like sitting down in a chair, eating an apple,
turning on the radio, clinbing a ladder, knockiag on a door, opening a window,
The same number of actions were performed for each student in a sixty minute
period. In order to sulect the actions that might be performed, we asked all
the teachers who were teaching this first level French course to give us a
list of the kinds of activities that they felt their students would be able
to describe, judging frow the material that they'd covered in their rextbooks.
Tf they'd had the word for apple, or eating, they ought to be able to say,
Tl waving anoappte. buowe woulld include thoc,

Ta order to cvaluate these last two parcs of the test, we had nrrive
speakers who were not in any other way involved in the experiment, and who
knew no English, listen to the tapes of these performances. They would write
down in French (and it was always accurate French, because they were native
speakers) what they'd understood: what activities were being performed in the
room, or in the earlier instance, how the student had spent his winter vacation,
and so forth. 1Lt was easy to objectively score the amount of information that
had been correctly transmitted to a native speaker not understanding any
English. So that gave us objective scores in addition to the admittedly more
subjective impressions of the native speaker who was actually involved in one-
to—one communication with the student.

And, as you can sece from the statistics reported here, the difference
between the three groups is significant at the .001 (this is statistical
lingo). 1In other words, there were very significant differences in the per-
formances of these students in the tests of communicative competence. Yet,
there were no significant differences on the standardized proficiency tests
of listening and reading. So when measuring communicative competence,
we are measuring something different. There's no indication here that
those students who had the opportunity for spontaneous expression from
the very beginning did any less well on the standardized tests. This is the
argument, after all, that a lot of audio-lingual people have put forth.

You can't let them speak spontaneously. They won't do as well on the
standardized test. Mistakes will become habitual, and so forth. There's
no evidence of that whatsoever. Even more, those people who were spending
an extra hour a week rehearsing the dialogues and the pattern drills showed
no superiority on any kind of test over those who were either involved in
cultural activities or in spontaneous interaction. These results cast

lots of doubts on the language laboratory program, at least as it was being
used in this particular situation.

In addition to these nice statistical results, one of the most
rewarding aspects of this experiment were the reactions of the students

who were involved. Most of these students were not really there out of
- - .. £ 21 4 cemmte +ln Tanmiacs ranuirements of the
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R T TP B T SR R B S cort conlar s toy thoe i Nd et o oppert ity
Yorodntevacting ot o b in Froaochs proror to thie test owe asked them
Lo writ. down thein topresoiones o the test ihat they baa just complated.
You m oo think tor oo minnte tesd o stadents might o reaci, hav sy beon
controntoed with that aind of situat ion. Wit would they say about is?
et tudents' reactions were very candido They didn't sipgn their names.
Lot me reod Lo von some of the rcactions ob students fron all three
Crouns:
DU s s b sy Lest, bojust toumd [ocouldntt talk
fes oy ot ot the ddrport 0 E lew to France."
"othoupeht it was tin, but o very challeneing. Tt doesu't
geen s thonsh we'd had cnouph practice speaking off the
top of our heods. !
Tintil this evening [owas never foreoed to way anything
cHeen L o annwers to questions ov substitute phrascs.
There was no need to scarch For words.  They were
supplied. 1 wish we were forced to do this more

often.

Anothoer

’l[[
L'd

bt

Toaniaye, !

brecansae

what
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doing Hidn't
quO s,

This is the hard core part of my presentation.

and would like
kinds of strate
you. You
opportunity for

First of
with the matter
you're a native
chances are pre
most situations

54%,

back to haunt vou from time to time, or your pronunciation of the French
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Seoimed
hod
I have

anob

]
asn L
turic:d ont to be "fun" for me because

This is whot a language should bel”

student:

very difticult.  But this was the first time

che chance to express myself in Freneh. T feel

A in French 101, writing, reading, and grammar,

acvtuailv having a practical knowledpe of the
folt that the whole test was difficnle,

[ wis told the whole semester not to think about

to pnttrrns.”

an
in

{ was saying, but rather sec

then one other student:

would be.  The test
the things T was
tested. "Fun''in
my performance.

cvactly what I thought it

miake me feel I was being
hecause | was disappointod by

to see some other suggestions for implemencing the same
gics in vour own classroom, [ have a few suggestions for
).k, What can 1 do to provide mv students with the
spontancous interaction?"

all, 1 think we have to come to grips as a profession
of errors, our own as well as our students'. Unless
speaker of the lanpuage you are speaking or teaching,
tty good you make them. You may get along fairly well in
but there are still some syntactical problems that come

Y

If you're with me so far,
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ali cight C il b illustration ofd ikbe to look at the word,

Oorror n it Datin sense, erare: Lo wander. Ao error, rather than
somerhing oo b tanishoed, isoevidence of someone's exploratiom, af some
one s oW indbo c i searchning, or hypothesis testing. Without errors there's
na learning.  So 1 think that as a first step, we have to learn to relax
about our own oLad ocur students' orrors.  And then, with honesty on both

sides of the Jdesk about being non-native speakers of a languaye, you're
ready to proceed to various striategivs designed to augument, orv supplement
a progeas which chviously witl stitl include the systematic presentation
of vramwmai.

1 think vou can go quite o way with play-acting or role playing,
qe we did hweie tod:s. dr ddepends on the students; it depends on the age
group. o deponds, 1 osappose, on your own imagination as to how many
Gitiat ions you can come up with. But there comes a time when pretending
you've g Froneh o cafe or a German railroad station wears thin. It's
not as mich fan as it once was. 5o this technique is to be used part of
the time. sy classeoom activity offers an excellont opportunity for
spontancous interaction. I you're talking about assignments, or assembly
halls, talk about them in the language you're teaching - that's real
For things that obviously capture the students' interest,

language. It makes little sense to spend half an hour
repeat ing, "Bonjour, Paul. Comment va-tu?" only to say at the end of the
hour, "'t home, now, and read pages tcen through fifteen for tomorrow and
come back prepered to do exercise B." Also there are a lot of classroom
discussions on a variety of topics that you can include. Here, the clue
is getting to know your students. Because you can also become bored.
Year after vear, suvmester after semester, this can become monotoious
unless you exploit to the fullest the particular character of the group
with whivch you're working at any one time. So get to know your students!
I've always found that it's a good idea to circulate 5x7 cards at the
beginning of cach gemester on which my students write about their inter-
ests - anv jobs that they may hold, origins, perhaps. This information
will help you make discussions a little more interesting and draw out
some talents that may be useful in the classroom.

Finally, there is the use of games which, I think, represents a
relatively unexploited potential for generating a variety of spontaneous
interactions in the classroom. Games, of course, are not new to the
foreign language profession, but most games are rather limited in scope,
and have been rather peripheral to the foreign language curriculum: some-
thing to do on a rainy Frida. afternoon, for example. I'm suggesting,
rather, games that exploit to the fullest a learner's communicative
competence, and in so doing constitute the very core of the foreign
language program. I'm not talking now about scrabble, cross-word puzzles,
spelling bees. These things are fun, they add variety, but in essence
they are only a more palatable form of pattern practice or memorization.
Let me read to you the criteria that I have set for a rewarding type of
game that meets the goal of developing communicative skills.

First of all, it provides the fullest amount of emotional involve-
ment possible. RLach player has something clearly at stake.

n 1 ti aff.wr ~ E£avmat that ic cimnle enough to be understood

communication.
use the forceign

5
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by ail plawors, vor supple cononeh to allow for adaptations as needed to sult
the necds ot the plasers in terms of e, number, degree of comm vicative
competoence, ote,

Third, success in playing the game does not Jepend on any arbitrary
criteria of linvuistic accuracy (spelling, pronunciation, word placement,
etce.) This is important. 1t depends, ratuer, on the ability ro use the
language to discuss, to explore, to deceive, to cxplain, to reveal, and
in sum to engage in the whole ranpge of inter-personal transactions in which
we are Involved daily in our native language. llerein lies the authenti-
city of the exchanges.

[ round that games also have the advantage of invelving the teacher
not as an arbiter or referee, necessarily, but as another player. This
element is very important in bringing vou closer to vour students and in
interacting with them outside of the authoritarian role to which we becone
otherwise casily accustomed.

T can give you one example of a game that I've used that mects all
these criteria. 1t's called, "Mais vous 8tes ma femme." That's French
for, "Well, you're my wife.”" 1t owes its origin to that delightful Tonesco

assume that they haven't met before. Then they start talking and discover
that they've both come from the same town on the same train, and then they
learn that they both have a daughter and the daughter has one green eye
and one blue eye, and Mr. Smith finally says, "Well, you must be my wife,"
and they embrace. But, in Ionesco's play, you remember, Mr. Smith's
daughter's right cye was green and Mrs. Smith's daughter's left eye was
green, so they really wercn't husband and wife after all! Anyway, to play
this you have cards for cach player in the family and the family members
can be anywhere from three to, let's say, six. For each family there's
one card for each muember of the family. Each player gets a description

of himself on one half of the card. Descriptions can include occupation
(butcher, baker, pharmacist, teacher, ctc.) age, where he lives, and some
additional bit of information about him (drives a car, rides a bicycle,
etc.) The other half of each player's card describes the member of his
family that he's looking for. It could be his wife, a daughter, a son,

a grandfather - what have you. The descriptions can be set in the United
States, if vou wish, or in a country where the language you're teaching

is spoken. The cards arc distributed so that everyone knows that he
belongs to some fumily, but doesn't know who the other members are. The
players can't show one another their cards. They must memorize them.

They go about the room asking one another questions: How old are you;
where are you from; etc., until they finally discover that yes, you must
be my brother whom I've been looking for. At this point they team up and
go looking for the sister that the brother has on his card. 1It's awfully
fun. I've tried it with all ages and everyone has a good time. Teachers
can also have a good time and students can talk while you're trying to
identify your husband. They're busy communicating with each other away
from your often critical ear. So it provides them with lots of opportunity
for real exchanges that matter to them. Often the game can create very
funny situations. A big football player turns out to be the daughter of
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Lilarious; thev hove a0 ot o tang e it s done inoa toreipn angeage .
Al

Tn comclusion (N Pike very brictly to share with vou some
capsule ideas for pames you wigat like to try which meet the criveria
mentioned carlicr. Dl hoping that they St imutate vour thinking. 1f you
fry some and they e sucecssbaly vou'll b cueouraged to work eat athors.
Lt's the kind of thing that, once it catches on, i hord te stop. We've
Found this truc io the Urhana-Champaiym sehoola. We've had lots of dn-
torest penvrated.  Teachars come ap with new ideas and then ideas come
Srom thicir stidents, and they call cach other up and ask, "lave you triod
this one vet?'" 10 you try it with a French class, the German students
hear about it and are mad becanse thev woren't the first ones to try it.
There's a computitive Fecling that cets poing.

First, for those of you vho are practiciug classroom Coatiers,
let me offer vou some geneval wuidelines for gaming. Jdor these guide -
Lines and the capsule ideas that Follow, T want to acknowledge in pars
ticular the enthusiastic vontributions of Carole bond awnd Elizabeth
Wachs, foreign language teachers at University High School in Urbana.

1. The game should be planned. This means starting your
period with a game somet jmes. Don't save them for
some time when veu want to fiil in (ft's raining today;
we don't kuow what to de.  let's play a pame.)  Plan
them.  Make them an integral part of your coursc.

2, Explain the gane carefully and thocoughly, and give
the point system to the students. Don't gut involved
with hassles with yvour studeats over gcorin,;. Make
rules and scoring very clear from the outset.

3. Provide the necessary props. This may be a chair ar-
rangement, a dictionary, or whatever. Frequently, 4
simple kitchen timer is very useful to regulate minutes.
It's better than trying to keep time yourself, which
leads to disputes.

4., Participate in the game yoursell as often as you can.
It's a lot more fun.

5. Enccurage participation by your students. Reassure
thew and give lots of praise, particularly to the
weaker ones, the shyer ones. This is an opportunity
to boost their egog. to get them involved and to
tell them how well they are doing. Above all, when
you're playing a game, no correcting, no judging.
Criticism is »it of bounds for this.

6. After you've played a game, evaluate it. Did it work
- sinie vmes thonaht iF wanld? Does it need modification?




