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ABSTRACT
With the increase in demands being made on faculty

administrators to broaden educational services, the need for
continued training is apparent (Lebsock and DeBlassie, 1975). Drug
counseling, special education, teenage alcoholism, and other problems
of society surface and simmer in the public schools. In the face of
such challenges, a program was undertaken in the early 1970's to
upgrade the skills of the educational staff of a suburban St. Louis
school system. The training was planned to meet the changing
sducational needs of the school system by bringing the counselors
closer to the "mainstream" of educational activity. There was a
perceived nzed to allow faculty members a chance to work together and
to become more cooperative. Training was developed which emphasized
interpersonal skills that would be useful between faculty and
students as well as between faculty members. The training program wvas
spread out through the school year to maximize faculty contacts and
to increase the chance of change. The three papers in this set
discuss the rationale for the program, the description of the several
phases of program development, and three years of program outcomes.
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Deriving clinical applications from research based upon someuintervention
procedure is a common practice, as ig the reverse, developing ayfesearchable
design from & clinically effective treatmént model, The problem is that we
usually have no data on the model which ends up actually put into practice,
only its streamlined brother or sister which wis hatched experimentally, more
easily observed and measured., The present study under discussicn here was an

attempt to take two elements of effective counseling procedures which make

' sense for use by counselors ia the schools and to train {ndividuals within an

fnstitutional setting to employ these skills, then to measure the impact of
those trained upon the consumer clientele, the unsuspecting student, and to
examine the process of how thé training/treatment interveantion was employed
within a8 school district. On the face of it, the process does sound simple.
As this study demonstrates, it is not a simple procdtn.

This study has a qumbef of important diffecaencer £rom a training study
which mske it unique. It follows a group who wers teained in counseling skills
in order to determine effects of that training, not just whether the skills
were learned, but whether ornot those professionals when using these skills
would bring about satisfactory client outcome. The relationship of training
to the employment of these skills, and to their effect on & real population

could then be examined, In addition, because the study does take place in
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the field, particular intervention strategies described in this study wer2
used in order to assure the involvement of individuals within the school
system go that the procedures could be satisfactorily implemented.

Given the broad scope of this intervention approach, the study becomes
more complex. Is it (1) an evaluaticn of a new training procedure? 1s it
(2) a pre-post no treatmeat control group study which examines changes in
client outhme? Is it (3) an observational description and analysis of the
enatomy of anvinterventiuﬁ? Or is it (4) all of the above? The closest
correct answer would be (4). The problem with the choice of (4) is that if
any of the segments of this study were looked at individually, they would be
found wanting. For example, subject treatmenc outcome was not defined in
termé of presenting problam so that the class of outcomes apeqified were
institutional rather than client goals. As a study of the learning of training
procedures only, it did not employ a no-training control or placebo control
group. As an obaefvational analysis of an intervention, it did not contain
sufficient detaiied observational description of events.

But, I do think that in this case, the whole is greater than the sum of
its parts. That in combining these different approaches, one can gain a
sense of an impact upon this one school system from the perspective of seeing
the initial training effects, understanding how the intervention was
accomplished within the setting, and the impact these new skills had on the
these arcas, the study hags in effect weakened the rigor that each area individ-
ually might have, By examining them all, however, we can see how each part of

this intervention rests upon a previous segment, and how they all inter-relate

5



to one another. The virtue lies in the combinationof the dewonstration of
learning of a set of skills, the application of these skills and their outcome
1. @ real oetting. and the analysis of the various techniques for introducing
thege new learnings into this particular institutional setting.

Why is'thia unique combination of ingrelients a virtue? For people who.
share a concern about changes "out there" where it may make a difference, the
procedures used here have a message. For example, we hope that if we teach an
1ndividual & set of skills so that he/she could possibly be effective with
his/her clientele, that professional will, in fact, end up working effectively
‘in some cetting., Change in this way can be likened to very slow guerrilla
warfare, Tf we get enough people employed in a setting over time they will
mag’cally coalesce and bring about a healthier climate within that settire I
hope I live long enough to see it happen,

On the other hand, if we can make an impact on the setting at a point in
time, we might gee change occur more quickly. We have also heard of the
skepticism former students often briang back to theluniveraicy, statements
like: “They won't let me do what I was trained to do," or “They won't listen
to this great new idea for a program I would like to introduce." Ciearly, the
way in which‘an.intervention is made in the system will be related to its
success or failure. This study does describe an implementation strategy which
‘aeemed to work in this setting, That strategy has implications for other
settings which may share in common some of the characteristics of this setting.

Looking oniy at the implementation of the intervention itself may give us.
valuable descriptive information about which we may make aome middle-range

hypotheses sbout relationships of one set of behaviors to another, For me,
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that situation is analégous to reading a Raymond Chandler thriller, but

stoppirg short of the climax, reading about the process but not the outcome,
even though they are closely comnnected. On one‘hand, the success of the
intervention is related to what is being sold, or the product; on the other hand
the final outcome is related to how succeaafully the iatervention was carried
sut, This study attempts to give the whol=z story. In writing about the whole
story, we lost some of the details, some of which would be crucial ;n an
experimental design, We end with a design which is neither fish nor fowl,
neither experimental nor descriptive, but some of both. We also end with a
sense of -a: vhole rather than a partial picture wﬂich in the lbng run may be

of more benefit to the practitioner than any of the parts alone. .



