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A New Look
At Lifelong Leammg

by William A. Charland, Ir.

Wiilsamr 4 Charland, [ bas been Divector of Dhie Une-
cersity W cowt Walls at Chicagoe State Uieersaby,
rember of the Union for Expermienting Colleges and
Lhirersities. since s incephion e 1971 Prior to his
prrosentappomtment. Mro Charland was desionated As-
sistant Proressor of Religon and Chaplan of Liahe Forest
Colloge wpon receivmg a doctorate of relivion from
Uhcage Theological semmary. He preciously sereed as
Iastructor of Religion and Phitosopliy . Director of the
Honors Program. and Assoctate Director of the Institute
for D g ogated Schools under the ders of the Wood

rosr hisor Foundation Teachmy Internshiy Program.
and o cas o Co-Founder and Presudent of tie Chicago
L,./r[n:-! Corps,

{ntroductior.

“Liciony Learrang” has become a major issue i
American education as serondary schools, colleges,
and unversities serve a dramatically Increasing
number of adults beyond the age of their traditional
clientele ! The tnllowm;, paper is addressed to those
who are involved in the education of adults. 1t re-
views hypotheses of patterns inadult development,
and discusses possible roles of educators and educa-
tioral programs in facilitating growth th. wughout
adult life.

Time and The Life Cycle
Our capacity for understanding the human life cyvele
begins with our conception of time. Generally, we
think only of its linear dimension——how long a scyg-
ment of time lasts. Inancient Greece this conception
of time was called chronos (as in “chronologv™). In
addition there was another conception of time,
kaires: seasonal or opportune time, the “right mo-
ment.” The dimension of lincar chronos time is mea-
sured by its duration; the dimension of karros time is
measured by its depth of possibilities.

Neugarten and Datan? identify three dimensions

of time: life time, soctal time, and historical time.
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The first refers to the sequence ot stages (infancy,
childhood. adowscence, maturity, and old age)
which flow from biological development. Social time
pertains to the age-status expectations of society,
which vary considerably in ditferent cultures. For
example, in some societios a M-vear old female
would normally tunction as a mother, while in mid-
dle class American she would only be exploring dat-
ing, relationships with males. Historical time refers
to the personal significance ot critical events (such as
war) or processes (such as urbanization or indus-
trialization) affecting one’s culture. It is closely re-
lated to cohort effect, the development of similar
attributes due to sharing a common set of experi-
cences. Examples would include lasting hritt
characteristics amonyg young adults of the depres-
sion or increased experimentation in sexual rela-
tionships among young adults with the advent of
oral contraceptives.

Socialization and Roles

A second consideration in understanding the life
cvide has to do with socialization and social roles.
Socialization 1s ““the process by which the human
infant is transformed into a member of a particular
socicty and learns the roles appropriate to his or her
sex, sacial class, and ethnic group® A social role is a
relatively coherent system of behaviors which is
sanctioned by society. “The individual learns to
think and to behave in ways that are consonant with
the roles ke plays, so that performance in a sue-
cession of roles leads to predictable personality
configurations, "

Socialization is a powerful coercive process, It
rests upon a history of rewarding punishing rela-
tionships withe significant other persons througi
which the developing child learns to define hunself
and evaluate his behavior in termis of their expecta-
tions. By the time one reaches adulthood, this his-
tory of interaction is highly generalized, but we vach
have a of persons and groups to
whom we refer our present behavior.s In complex
stratified societies, social roles mav be organized in

career line”” sequences witich tend to lead persons

“reference set”

Ui

¢

Q &

@)

E

Aruitoxt provided by Eic:

=



O

ERIC

Aruitoxt provided by Eic:

along particular tracks.® [0 the degree that a society
remains relativelv static and coherent, its capacity to
shape persons to it individual or sequentiol roles
remains stronyg.

Anvidiscontimuioy weakens this capacity, and the
toree and forms ot traditional socialization mav be
eviscerated. Individuals who are accustomed to re-
spond to extrinsic guides for identity and behavior
may tind thenwselves at a loss: Others mav survive
only by torging new models and norms through
their own experience. It is out of just such cir-
cumstances in contemporary American society that
a third, important perspective on the life cvele has
begun to emerge within the social sciences: the sys-
tematic study ot adult development.

Stages of Adult Development: Past Studies

Although stages of development hove Tong bBeen
posited and scrutinized in children and adaciescents
levels of adult developmest & fitonally hase no
been accorded the same cnnen The orns o
thrs work can be found in Lok Lithaon ~ <tidies of
developmental tasks in the 1930757 He conceived of
human growth as “epigenesis.” the sequential un-
tolding « t human potentialities. On the assumption
that cpizencsis is a litelong process, Frikson con-
cetved «fvalued qualities such as generativity and
eponteprity which might emerge onlv in adult lite.

Inthelav [940% Robert Havighurst distinguished
three periods in adulthood: carly adulthood, middie
age. and later maturity “The first particularly with
reference to schooling, was seen as a chollenging,
period of “transition trom an age-graded to a social
strtus-graded ladder.” This transition required con-
siderable individualism and coping with loncliness
outside a family support system as well as the am-
biguity of changing societal expectations,

Middle age (circa. 30-35) was a time of peak influ-
ence on and high demands from societv. It was a
period full of vocational taiaein, and oo activity 1o
which time seemed to pass guickiy Dater matunh,
entatled more experiences orfoss 3~ e e oo
stance toward hife, and o dechime mo o siegmiticance
of personal achievment.

The most striking drow back to these studies is
their exclusion of persons outside the middle class.
Havighurst investigated only the 3409%-30% of
Americans whose family occupatior s were skilled,
professional, or managerial jobs; these people
shared an ideology of thrift, self-imprivement, and
tuture-orientation. Although he was aware of the
cultural relativity of his work, this middle class is
taken to represent the spectrum of American socicty
by default. Preoccupations with status and
achievementareapplied to the whole as if minorities
and other excluded sub-groups reacted identically.
He observes in carnest, “probably every middle
class man semembers clearly the first time he did a
full dav's work. From that day he felt himself to be a
man.” " And, he deseribes the challenge of transi-
tion from an age-graded to a social-status graded

ladder without considering what the “ladder” per se
means to excluded minorities.

Recentstudies of adultdevelopment reflect a more
difterentiated view of S(‘L'i(’t)’, and scem to indicate
that soctal roles and systems of stratitication in mid-
century American have changed strikinglv. Qrville
Brim, for example, examines the effects of social
change on individuals and stresses the need for
American society “to provide foreftective sociahiza-
tion of its members without berny dependent on
soctetal stability (emphasis added). !

Recent Studies of Adult Development

Arthur Chickering, Roger Gould, and Danic! Levin-
son'? retlect a similar orientation to constant social
change. They address many of the same issues
which Frikson ard ethers have relaied to the con-
cept ot ovo rderaty, Chickering sums up their

ortentation:

e e Yerencan socicty s contrast fo ear-
e ondmore emegencots cultures, identity s o
corger s ceen U Now L contlicting values, diverse
behaviors, and mutuctly excl: ave models combine to
otfermultinte alternatives trom elnde a particular wden-
triy must e constructed. and then reconstructed again
methe ligint of new opporiunstios or nee brustrations .

temphasis added)

Gould adds,

the prevatiing concepts of adulthood have obscured .
the fact that an wdult needs to engagee inoany hind of
continting growth process af all Like a butterfly, an
adult as supposed to cmerge udly formed and on cue,
atter a succession of developmental stayes i child-
hood. +

Without discounting the importance ot social roles,
Guould finds no inherent contlict between role re-
quirements and the growth needs of individuals.
Pach role on lite can lead to treo opposite results o the
chiange process. A role can be an opportunity to come
Lo omore comprehensiee understanding of oneself in
d stmplitied detinition of

Aot o i orafe v e ooy
fe selt that does not doostice to the whole complex

t
hroman ben.

His fundamental concern s that individual growth
be acknowledged as alegitimate and essential qual-
ity of adulthood.
throughout the years of adulthood. t
inereasing need to win permssion fro; It to con-
tonue developing . toward becominge e tolerant of
oneself, and more appreciative of the complexity of both
the surrounding world and of Hie mental milicw. 3
Two of Gould's studies of psychiatric outpatients
and others! identity dominant concerns of adults at
various stages of life similar to Havighurst's schema,
His themes are well documented and drawn from
a large body of material in group psvchotherapy
sessions, but he does not explore the dvnam-
ics of change from one life phase and its concerns

Sl oerer-

to another.
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Levinson, in a study of adult development in 40
men from varied social classes and occupational
groups, does explore the dynamics of change. He
identifies the “developmental transition” (“a turn-
ing point or boundary between two periods of
greater stability”) as an important, recurrent phe-
nomenon in lite, He hypothesizes six stages in the
lite cycle to the point of middle adulthood: leaving
the family (about age 20), getting into the adult
world (the 20s), settling down (early 30's), becoming
one’s own man (mid to late 30's), mid-life transition
(carly 40's) and restabilization (mid 40°s). These
stages relate to the difficult task of maintaining a
personaily and socictally viable “life structure 17

Getting into the adult world involves living
through a series of tentative personal commitments
in an atmosphere of precarious exploration, often
motivated by 2 quiding dreamv ot ore L ultimate des-
tinv as a human being. Levinson «
this period -—¢ails Martin Buber s interpretation
of history as alternating epochs of homelessness
and habitation '

It is the need for habiition which motivate:
transition to the phase Settling Down, a period
when high energy is invested in achievement within
a closely defined set of social roles. The aim of “set-
tling down" is success, and the spirit of this stage is
reminiscent of Havighurst's account of American
middle age twenty-five years ago. “'For the middle-
class man,” he wrote, “su. s in an occupation is
essential to the holding his le-class social posi-
tion. He will usually suborc all other tasks of
to this one...”" 1

description ot

life

The process of selecting and subordinating among,
vne’s potentialities is ultimately self-negating, and
settling down gives way to two subsequent periods
ot transition on the way to an assumed, eventual
mellowing. [t is in his analysis of the transition fol-
lowing settiing Jown that Tevinson’s work standde
out among other writers on adulthood. Like Gould.,
ne sees the importance of regarding growth in
adulthood as permissable. He bolieves that most
thecries of pre-adult development support an illu-
sion that “normal” adulthood involves living out a
somewhat static life pattern of indefinite duration.
But in settling-down one is bound to close off op-
tions which later are feit to be important to authentic
selthood. So, in the later phase becoming cne’s own
man it is common to experience the feeling that one
has lost or betraved important elements of a guiding
dream. Settling-down also encourages an illusion of
autonomy; one feels in charge of oneself and moti-
vated by inner needs and aspirations. Levinson
maintains, however, that we zre never as indepen-
dent as we feel while settling-down: “"we seek to a
large extent what the institutions and reference
groups important to us are helping us define. We
may be more free of our parents, but we find or
invent others who guide us, protect us, tell us what
to do."2"

4

Inunderstanding adult development, it is realistic
to keep open both the perspectives of social condi-
tioning and of emerging, lifelong change together
with the contrasting tones of determinism and free-
dom which they suggest. Then adulthood can be
seen in somethm like its actual complexity: not
only as a process of living out the social roles to
which one has been socialized, but also as a time to
encounter the intricacies of those roles within one’s
own experience. Adulthood is a time when one may
explore and re-examine one’s expe“lence and possi-
bly re-form importantfeatures of one’s identity, face
to face with societal expectations.

Adult Development And Learning

Both facets of adulthood —socialization, and growth
in personal identify—are of great importance to
adult education. Whether motivated by extrinsic
expectations (socialization) or by an intrinsic desire
tor change, Havighurst's statement seems true: “the
human individual learns his way through life.”2!

One Woman’s Development: An Example
Consider the following case of an adult learning her
way through an important transition.

Kay Sawyer is a 35 year old woman, mother of two
young boys, and the wife of a college English profes-
sor, and has a masters degree in English literature.
Eight years ago, both joined the faculty of a small
liberal arts college in the rural Midwest. At the time
of their appointments their professional lives
seemed secure. Art taught full time and Kay part
time while caring for the boys. Gradually, the
Sawyers decided to look for a stimulating place to
spend a sabbatical year, and took leaves of absence
in order to relocate in Buenos Aires. They found
their new environment challenging and refreshing,
and extended their stay to three years.

When they returned the academic “"market” had
changed. and there was an overabundance of
highly qualified academicians while at the same
ttme enrollment had declined. Kay was denied
reappointment.

Now the boys were spending full days in school
and Kay found a great deal of time on her hands. She
could not find an opening in neighboring colleges,
and was “overqualified” to teach high school. Fi-
nally, Kay stopped looking for work in her field and
settled into the roles of wife and mother. Two years
after returning from Argentina, a friend at the Col-
lege phoned Kay one evening. He was experiment-
ing with a new approach to teaching theories of
counseling, had introduced his students to three
distinctive approaches, and now wanted to interject
an experiential componentin the class. He identified
three individuals who he thought would be rela-
tively unknown to the students and yet willing to
share themselves to an extent with the class. He
asked each of them to participate as genuinely as
they chose to in the role of counselee with a student
who would take the partofa counselor ina particular
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counseling style. Their interaction in counseling
would take place in front of the class.

Kay thought about Ron’s proposal and then
agreed to the experiment As it happened, Kay's
student had chosen to study
logotherapy, an approach to counseling which em-
phasizes the human neced for meaning. In the course
of her interviev Kay was asked to describe the
sources of meaning in her life. She was surprised to
find herself cryving and then saying a greaideal about
how meaningless she felt.

After class, Kay asked to talk further with Ron
aboutthe feelings she had just experienced. Qutside
his office, she noticed an announcement of a social
case work position in Union County. She had con-
sidered entering a"human service”” vocation such as
social work or the ministry while in college. Now she
commented, I wonder it [ could do that?” I don’t
see wny not,” Ronresponded, and they talked about
the possibility of her applyving. Kay decided to ap-
ply, and got the job.

Now, six months later, Kay is engaged in a
stimulating new career. She finds herself involved
with people and their problems at a depth she never
thought possible. There is a new intensity in herlife.
But there are new problems as well. Sometimes it is
hard to define her function and manage her feelings
with clients. She finds herself overstimulated at
times, or emotionally drained. Other problems
have appeared at home. Kay and Art find that they
no longer share the intellectual and professional
interests in which their marriage was founded and
thev are beginning to question the future of their
relationship. Kay senses an urgent need for new
learning.

Kay Sawyer’s case contaiprs features common to ali
adultlearning. Adultlearning is situational learning
in the context of role performance.?? Adults are not
preparing for the future as traditional educational
systems assume; they tend to approach learning
through the demands of daily life. For them the
future is now. Most need to learn how to solve prob-
lems, resolve conflicts, expand capacities, question
assumptions, and perhaps mediate commitments
having o do with roles which they already occupy.

For some adults, such as Kay, conflicts in time are
paramount and can stimulate personal growth. The
histerical time of the academic marketplace, the
prime of her biological time, and the demands of
social time converge for her inkairos; she has arrived
at a teachable moment. Kay also serves to illustrate
adult learning in a context of personal growth.

“counselor”’

Learning as Socialization

It is important to distinguish between personal
growth and socialization as motive forces in adult
learning. Although the capacity for personal de-
velopment may be present, most adults customarily
behave on the basis of prior socialization, showing
little inclination to rework their identities. In an
unpublished paper,? Chickering cites studies of

cgo development, character formation, and moral
reasoning which have shown consistently that the
majority of subjects habitually respond to the per-
ceived expectations of others. Itis only among those
individuals whose socialization was unsuccessful or
those who have developed sufficient autonomy to
transcend social conformity that we find adults for
whom the detinition of individual, adult identity is
likely to appear as an important issue. (In no study
has either group exceeded 25% of the total popula-
tion.} Chickering therefore encourages adult
educators to respond to the needs of adults at all
levels rather than "simply pitch the educational pro-
gram at the highest development stages.”’2*

Chickering's point is well taken. As adult
educators we must be sensitive to the needs and
expectations of applicants who seck to build learn-
ing upon their previous socialization. Persons
whose entire academic experience has been or-
ganized for them, or whose personal survival has
required social conformity, cannot be expected to
casily begin self direction. When many of the struc-
tures of traditional schooling are replaced by more
autonomous methods such as cooperatively-
developed learning contracts, the adjustment re-
quired can be overwhelming,.

Adults who study to be socialized but who lack
access to traditional higher education can pose a
dilemma to the admissions committees of non-
traditianal programs. One option is to accept only
those applicants who appear to personify the stated
goals of open education: creativity, personal
autonomy, inherentinterestin individualized learn-
ing objectives, etc. That alternative ignores the im-
pact of prior academic socialization upon persons
whose potential for self-directed study may not be
immediately apparent. [t also begs the value-added
question of whether a program is helping develop
life long learners, rather than simply identifying and
enrolling them.

On the other hand, of course, it is not possible to
facilitate self-initiated learning with persons who
completely lack intellectual self-direction or motiva-
tion. A middle range alternative is to offer
opportunities for exploring and practicing some fea-
tures of seli-initiated learning (such as life planning
and goal analysis) to applicants and students. Al-
though itis easy to overestimate the lasting effects of
such short term experiences, workshops in “learn-
ing to learn” could become a vital part of many
non-traditional programs. In the context of Brim's
analysis, they could help meet the contiruing need
to resocialize convention-oriented persons who are
attempting to cope with a changing society, by
strengthening their autonomy. Another option to
develop an entire alternative program for adults,
such as the Board of Governor’s Degree program in
lllinnis, which releases adults from unrealistic con-
straints such as fulltime classroom attendance while
at the same time providing something on the order
of a pre-given, traditional curriculum. This frees

CeT On7 630
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open-learning programs to work with their essential
task of facilitating personal growth.

Learning as Personal Growth
Learning for persenal growth, as in the case of Kay,
can be understood a- a dipolar process of venturing
and centering.

Soren Kierkegaard described the process of ven-
turing vividly in relanon to selfhood:

sodtistoo thatm b cucs of the worldit s dangerous to
venture. And why” Becawee one may lose . And yet, by
not venturing, this s weadfully casy to lose that wehich
tticoudd be difficult to 7 se oeven the most venturesone
venture, and inany cose never so eastly, so completely
as it it were nothing . oonesowclt 7o b D haoe ventured
anmuss—very well, then hite helps cyits punishment.
But of Ihave not ventured at all -weho then helps me?
And. moreover, af by not vewie g at all in the highest
and to venture i the lugh o<t sense ds precisely to
bec ained all carthly
aancages.and ose myself! Fthat? 3

Chickering, in Education amd ldentity, offers a
more subdued description of venturing as a desired
characteristic in the learner: to be “open to experi-
ence, willing, to confront questions and problems., to
discover new possibilties, to disagree, and to in-
itiate things for himself,”2¢

Ultimatelv in venturing there is a waning of ener-
gies and interests and the growing person begins to
regroup. He attempts to integrate his newly ac-

sens

wisctons ot oneself) |

quired experiences, behaviors, and ideas within the
total context of his life as a person, a process of
centering. Under optimal conditions, venturing and
centering alternate in a mutually reinforcing
rhythm. whic  sustained throughoutlife. As new
challenges i opportunities are encountered in the
“developtacnial transitions”” of lite time and social
time or 1~ '« movements and events of historical
time, the aroi ing person alternates ventures into
the unrknowes with periods of centering to sort
things out and secure a new and deeper base of
identity.

In practice, of course, our venturing and
centering—our attempts at growth—may be badly
svnchronized; we need support to keep the two in
balance. Methods have been a=vised for structuring
such support for voung aaults in college, such as
alternating residential and off-campus terms in
“cooperative education.” Today we are on the verge
of establishing comparable strategies to support
growth of older adults. Contractlearning is one such
method: in the process of transposing overarching
personal goals into measurable and achievable ob-
jectives, the anxiety which accompanies new ven-
tures can be brought within manageable limits.

Another resource for adult learning is
Havighurst’s coneept of the development task, unit-
ing readiness to learn and societal expectations as a
basis for developing curricula?’ Havighurst pro-
posed a simple and functional method for analyzing

.

"

a developmental task: define it as precisely as possi-
ble; explore its main biological, psychological, and
cultural components through relevant academie dis-
ciplines; and assess implications of the task for edu-
cation.”* As an analytic tool, developmental task
analysis is even more useful for individuals than in
collective classroom settings; one can make plans
with individuals rather than for them more readily
than one can with groups. To the oxten’ en educator
can understand and respond positively to the de-
velopment task of a learner he can help maximize
the value of that person’s “teachable moments.”

Finally, perhaps the most critical resource in adult
learning is the role of the educator himself. That role
ultimately can be understood only in the context of a
total life <iyle. Buber's description of the educator
contrasted with-tke propagandist offers an intrigu-
ing, even it somewhat idealistic, personal/
protessional model:

“The educator whom § have peoocond lrees ina world of
individuals, a cortain number of whom are always at any
one hime commiited to his care. He sees each of these
individuals as in a position to become a unique, single
person. and tirus the bearer of a special task of existence
which can be fulfilled through him and through him
alone. He sees coery personal life as engaged in such a
process of actualization, and he knows from his own
cxperience that the forces making for actualization are
all the time ineolved inoa microcosmic struggle with
counterforces. He has come to see himself as a helper of
the actualizing forces. He knows these forces; they have
shapedand they still shape him. Now he puts this person
shaped by them at therr disposal for a new struggle and a
new work. He cannot-wish to impose himself, for he
belicvesin the effect of the actualizing forces, thatis, he
belicves that in every man what is right is established in
a single and uniquely personal way, No other way may
be imposed on a man, but another way, that of the
vducator, may and must unfold what is right, as in this
case itstruggles for achicvement, and help it to develop.
The propagandist, who imposes himself, does not
really belicve even in his own cause, for he does not trust
itto attdin its effect of its own power without his special
methods, whose symbols are the loudspeaker and the
telewision advertisement. The cducator who unfolds
what 1s there Felieves in the primal power which has
scattered ttself, and still scatters itself, in all himan
beings in order that it may grow up in cach man in the
special form of that man. He is confident that this
growth neeas at cach moment only that help which is
Qiven in meeting, and that he is called to supply that
help .2
It is not easy to adopt and maintais that posture;
most of us have difficulty really meeting others and
so we are prone to impose ourselves on them.
Neither is it easy for cducators nor anyone else to
trust the evolution of a natural process. What matters
is that we try—cultivating our capacity to appreciate
the humanity we share with our students and our

3
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ability to meet them on that basis. It is not the
educational intention but it is the meeting which is
fruitful .

Educators todayv have an unusual opportunity to
attempt to help adults who wish to grow through
learning. By learning themselves thot changing and
growing are legitimate aspects of being adult, by
understanding some of the typical transitions of
adulthaod, and by exploring new mo des of fostering
growth, more edurators may find new personal en-
richment as they come in touch with a venturing
centering rhythm one can tearn to follow throughout
life.
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The same pomntin eseence was made by Erthson ina [9o i tootnote to hts
easay Right Ages ot Man in Clsfidhood and soctety = sikSor obpected to the
tendency ol other witers P omaheon achievementscoh  autotthe tableor
cpmenctic stages which ne had published thirteen ears betore Frikson
interpreted this imchination to ignore. tor examphe. s Mistrust as an
mevitable concomitant of e Irust as on expresaon o the saece,
wdeoloay” of modern industrial soctety He emphasized that grosth i bite
tsannherentv unfinished task not necessardvonaccountot sovtal change
but becasse o the tactors of stress inherent in Lite

S

"Gould AR 1672

Vo evinson po2T

BBuber, Botween Man and Men 1971 p o 126
;‘)anl}:hur\l‘ Tds. p 78

20 evinson, p 250

lel.l\'xghur\-(, fads, po |

""Ituy,cn',- Friedman, 1963, p 44

23 hae kenn - 1974 unpublished

Hpad, p 23

25 The Srekness Unta Diath quoted by May, 1950, p 33
"’L'hu'h-nn,'_. (R A

27}1.\v1,;h'.|r~t 148, p 2

Bld. p 4.

huber, Knowledge of Man. p. 83 ri

Murer, (971 p 17

but in something

References

Brim, Orville G, Jr. [voe Sociabieation Atter Chaldbood o socaadizatoon
Anter Cheldhood Leo Pssaus Boom and Stanton Wheelor New York John
Wiley and Sons

Buber, Martin, V7] New York Macnudhan
Buber, Martin, Tuth The Ancicledye of Aun New York Harper & Row
Chickering, Arthur W, 969 {dncation and Ldentity. San Franaiseo fossey-
Hass

Chickering, Arthur W, 1974 The Devdiepmented and Fducanonal Needs ot
Adiidts tunpublished)

Erikson, Frik H. 1963 Clnldhood and soviete New ek W OW Notton
Fingarette, Herbert, 19ad The selt In fvsnsrernanon New York Harper &

Betieeen Manond Men

Kow

Frenkel-Brunswik, Fise, 1vn3 “Adjustments and Reorentation In the
Coutse ot the Tre Span 7 an Muddie Ave wond Agiey edited by Bermiee
Neugaten. tversity ot Chicago Press

Changimy: Vahie Onentattons i Adualt Lrge ™
vidited by Hobart Burns

Friedman, Lugene A, [V
In seciologtea! Bachyronmds or dedt Fduyation

Chieage

“The Phases ot Adult ite: AStudy m Developmental
mericat Jewrnad of Payoinatry, 1295 November 1972

Gould, Roger, 14
Psvchology 7 n
Gould, Roger. 1973 “Adult Lite Stages Growth Toward Selt-Tolerance. ™
Mavchology Today Febraary 1975

Havighurst, Rabert. 1964 Changing Status and Roles Duning, the Adult
Life Cocle " Insocelegroal Backgrenonds of Aduit Edudation, edited by Hobert

Burne Chreaye
Havighurst, Rubert, 1048
Fongmans Caeen and Co
Havighur.., Roburt., 1933 Human Development and fducation Now York
[ongmans Green and Co

Deiedopmental Lisks In Fducatim New York

The Psvehosocial Development ot Menan
“Inlite History Researchan
Kicks et al University ot

Levinson, Daniel j., et al 973
tarly Adalthood and the Mid-Lite Transition
Fsvchopathoiopy, Volume 3 edited by D F
Minnesota Press

May, Rollo. 1930 he Moy of Anmuety New York Roland I'ress
May, RoHo. vy {ove i WET New York W W Norton

Neugarten, Bernice, vd 1968 Mudidle Ave and Ay A Keader i social
Psycholov e University of Chucago Press

Neugarten, Berniee 1963 Porsanahty Changes Dunng the Adult Years, In
Pavchological Backeroumds of Al Flucation, edited by Ravmoend
Kuhlen, Chreago

Neugaocten, Bernice. and Datan. Soctotopical Perspectives on the e
Cvede Indste-Span Developmental Usychoiogy Persomality and Socralication
edited by Battes and Schae

Peck, Robert C 1968 Psyvcholoyicat Developments in the second Halt ot
Lite " InMuddle Ageand Avene edited by Bernice Neugarten University ot
Chicago Press

Roelfs, Famela |, 1975 - Teaching and Counsehing, Older College St
dents g Volume Two, Number One Princeton Educabional Tost-
iy, Service.

Watts, Alan W el Pavoietherapy East ond West New York Ballantine




