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The purpose of this handbook is to orient staff to the many
facets of the Alternate Learning Project. It includes aspects

of history so the current staff will not completely rediscover
old learnings or repeat past mistakes; concurrently the history
is included so that individual memory and the oral tradition is
not the only source of knowledge. The handbook clarifies prac-
tices so that the entire staff can systematically make the school
a humane learning settin<g that empowers its students with skills
and self-wortn.




I. General Zxplanation of the schood

The Alternate Learninz Project (ALP) is a community-based
public hizh school that provides an opportunity for its students
to forze a new relationship between their education and the city
in which they live., I* was established as an educational setting
for the many students in the secondary schools of Providence whose
opportunities for diverse learning experiences and for making
decisions sbout their lives were limited. Tor many students in
Frovidence, these limitations led to a high dropout rate, declining
attendance, general unrest, and complaints about course offerings
~nd guidance services. For other students, dissatisfaction took
the form of boredom and passivity. There was also considerable
personal and interzroup tension., These factors illustrated a con-
siderable need - particularly in a city where unemployment and
underemployment threasten the life possibilities of students whose
copacities and talents are not encouraged.

Four years ago, a group of concerned psrents and school
department personnel decided to create an educationrl alternative,
The school was aimed at:

building a better self-concept within a diversified student
persongigging instruction and learning
providing methods of making educators, students, parents,
and the community at large accountable for educa-
tional efforts
creating involvement in the learning process
A further aim was to interest and work with other school systems in
expanding the ALP nodel of education.

The Alternate Learning Project opened in Ser “ember 1971 in a
former bowling alley in downtorm Providence. For the first three
years, it was funded by Z3ZA Title III and the City of Providence.
The school is now in its fifth year of operation and obtains all of
its financizl support from Providence public school monies.
Znrollment Policys During the course of the academic year, there
are approximntely 125 students enrolled at ALP. Any Providence
resident who is 2 high school student or individual cf high school
age wishing to return to complete high school is eligible for
admission to ALP. Students are chosen by lottery from those who
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apply for enrollment each sprinz. Therse is po sdmittance based on
need since the school does maintain an equal balance of sex and
prcortionate representation of minority enrollment and family
income, This policy exists in order that the school can =sccurately
represent a cross-section of the city of Providence and provide all
students with an educational experience that is rich in its
diversity of prrticipants. 3y arrangement with the Providence
5chool Department, there are 10 places reserved on 2 yeoarly basis
for the transfer of studentc vhose special needs call for ploce-
ment in the school by referral. 3ased on the lottery held in June,
enrollment in 1975-6 is distributed as indicated:

family income male female
white black other white black other
30 - 4,000 13 14 0 9 11 1
3k,001 - 6,500 8 b 1 10 3 1
,6,501 - 10,000 12 1 0 7 2 0
Above 310,000 11 1 0 9 1 0

Dissemination: In 1974-75, the ALF was selected as 2 model experi-
mental progren by Title III of the U.3. Office of Lducation. The
gchool received = snecial gront for the purpose of "dissemination."
This gront has been renevwed for the 1975-76 fiscal year. The pur-
pose of the dissemination project is to work with other communities
cround the country in developing alternative prograns such as
ALP's., liore specificslly, the disseminators' major responsibili-
ties will bhes
1. initistinz contact with all interested school systems in
Rhode Island and responding to inquiries from other states;
2. developing a dissemination p~ckaze that can be forwarded
to fellow educators, comnunity groups, parents, and social
service and legal agencies; ‘
3. planninz and coordinating training workshops for staff
and administrators wrishing to start an "ALP" in thelr
community; .
L4, working writh a core group of students who will assist in

dissenination activities:
5. coorginating a resource c.nter at ALP.

In the course of the year, there will be visitors from varied
conmunities throughout the country observing classes, meetings, and
other school functionsjy dissemination staff and students will be
visiting other schools and participating in conferences on alterna-
tive education, It is planned that the dissemination staff -




3arhie Puecker, Chuek i.onyvon, Lindn Sarling, and Lodi Ferrori -
v:111 worl: with students in n project thot will relate the experience

]
nt the school with brorder issues of educntion.

IT, Pnrrtiecipents in the -chool: Responsibilities and Rights

As a:chool -haich nales use of community resources in more
[ veried ~nd extensive wnys thoan is traditionel, there are more
"prrticipants" in the process of learning, With plrncements in the
comnunity, ‘th volunteers functioning within (and without) the
school building, —ith pupils enrolled in classes in other institu-
tions, ~nd vith parents invited to more fully involve themsclves in
their children's education, there is considerable opportunity for
persons bein~ "varticipsnts," There is also opportunity for a
blurring of ~ccountnability; this definition of responsibility and
rizhts is ~n attempt to mrke clesr the neture of the commitment
rninde to the school community by varied nenbers.
A. Steff
ALP steff members hove ~rest freedom. There is considerable flexi-
bility for strff members to design and implenent educational
prosroms, to choose and order materisals within their budget alloca~
tion, to nlan short snd extended field trips, to be able to parti-
cipate in the comnunity of the school in meaninzful and 4ifferen-
tirted ways. In shori, steff members are ahle to function as real
people vho csn develop their o'm potential as well as contributing
to the development of students. Therc nre specific responsibllities
vhich staff members are expected to fulfill:

Counselling: each stafi menber will counsel = group of students on

courses, goals, and related matters

ench counsellor will meet with their counsellee during
the evaluation period (for more detail on counsel-
ling procedures see section I7)

erch counsellor will be responsible for obtaining
comnunity e:perience and site placement evaluations:
not directly supervised by school staff.

“eachinz: gstaff nust submit contracts of their proposed teaching
responsibilities to the Curriculum Committee for
approval and the 3taff Review Comnittee for {Wonitor-
ing

student evaluations will be required for all educa-
tional experiences offered; these must be deemed
adequate by the student, the counsellor, parents,

o ‘ 9
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ni1d director. .vnluations siiould be filled out
for all course registrrnts. Lvoluations ore due
on the first ¢ry of each evrluction period.

stnff will averd crecdit only in the arens specified in
their conbtranct, unless specifically spproved, in
advance, by the Curriculum Committee.

stefl coutreets will be the bosis for evaluating staff
vork in teachingz and carrying out their fesnectlv“
curriculum responsibilities.

Governance: stoff nust agree to be evaluated by the Staff Review
Committec, ‘

st ff nust prnrticivate in a minimun number of cormittees
or ssgpects of the governinz structure of the school.
(In place of a committee nmembership, it may be
p0331b1e to serve as superv1sor of an area vhere
here is » special need, i.e. supervisor of
counselling.)

Operstion: stoff must share responsibility for opening and closing
the school cccording to a schedule made up by the
director,.

steff must keep their respective work arees clean and
share responsibility for cle~ning common areas on a
schedule ma~de up by the director.

staff must attend staff and parent meetings

staff nust submit their schedules, including lunch tine,
to the Director =nd the Adninistrative Assistant to
post on the well. Unscheduled depertures from the
gchool must be rezistered with the Acministrative
Agzsistant, 1nclud1nu the destination and telephone
number vhere one can be reached.

the school is open seven hours per day. All stoff will
be responsible for working at least five hours per
doy vith students in the school or in the commun;ty
as directly relsted to their contractual responsi-
bilities. Teachers will make clear which hours
they will be in the sciiool and ﬂcce351ble to the
general student body.

etaff ~bsences should be noted by calling the school
prior to 9 am and czlling the school departiment
ot 272-4907,

open purchnse orders will be the responsibility of only
one stalf menber.

strff nust fill out forms for field trips as indicated
later; these must be submitted three weells in
rdvance so that 75> of the noney to be expended can
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be rvnilrhle €0 e giewd weaber v the outset.

2. _otudents

ALP iz a school in -mich you em~n feecl fres »nd responsible. .1th
tiic help of your counsellor, vou may desi~n your ovn prozrcm of
courses rnd expericnces, .hatever your schedule, it will probably
be flexible cnouzh to n~llow you time to work, time to study, time to
develop new skills, or timc to enjoy new interazsts ~nd friends.
ilso, ALF enables you to tnke prrt in decisions which effect the
lives of everyone in the school - staff ond ctudents. t 1s =2 pleoce
in vhich you should be rble to enjoy learning ond being. It is also
n resource - of persons, iders, skills,.which you need to utilize
with intellizence and considerntion of itsc limits. Think of your
zorls and how the school can help you to ~ttain them. The following
is =n explancrtion of sone of your rights o~nd responsibilities.

Clrsses: You arce responsible for getting to class on tine and
attending rezularly. If you know in advance that you are going to
miss o cless, you should notify rour tercher. If you are not going
to be at your site pl-cenent, you should crll ~nd inform your
supervisor os soon ss possible. Remember, they sre couniing on
vour services and mry neced to find = replncement for you if you are
not goinz to he there.

Before onrolling in ~ particulzr clrss, find out what the
reguirements are. Iiov nony classes can you niss and still get
credit? ‘hat boolr will be useé@? 'hat can you expect to learn?
het do vou need to alresdy know to be able to do the work?

Closses ore aveilsble in neighboring collezes and universities
and in other hizh schools. There may be subjects which you want to
gtudy vhich ere not avesilsble in the school or listed in the cata-
lozue but which your counsellor may be able to find for you. Don't
be afresid to nsk; if we don't have it we may be able to find it.

300ks miven to you in cless must be returned at the end of the
course unless your teacher soys otherwise. You are responsible for
them as well as for =2ny equipment which you use.

Once your schecdule has been made out, o copy goes in your
file, a copy zoes hone, and o gopy is kept by ycur counsellor. If
you drom or add a course during the semester, you should inform
your counsellor of the change. 11
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Noiser Althoush tihie sehool writs to nelntsin o coafortnrble atmos-
phere, resnect nust be ziven to clruses ~nd activities which are
30inz on. The rooms ~rc noe sowdproof. Wry o be conscious of
yourself nnd others r~round you by keepinz noise at ~ minimum.

Cleeninas  There will he limited jrnitorinsl services in the school.

Prinary responsibility for cleaning rests with staff ond students.
_isitors: The school hns mony people froim both in and out of state
coming to visit ~nd learn shout our program. Our building is small
rnd vre try to limit the number of visitors vho come at any one tine
by seheduling them ahead of time. Sometimes it is hard for the
st~ff to Lkeep trael: of “ho comes in n~nd out. If you see someone you
10 not recognize, =s 2 nenber of oﬁ% comnunity, by 21l meons intro-
cuce yourself ~nd ask them to do the srne.

3tudents from otiher schools connot visit ALP unless the
cirector hns heen told ~iecad of time. And then, they can only visit
occesionrlly, .e cannot allow students from other schools to be at
ALP when they chould be in their ovm schools. Plezse cooperate by
informinz your friends thnt the Providence School Department holds
us.responsible for letting svudents stry vho are from other schools
~nd e=sk them to resnect our visitors policy.

Friend of the School: JSince e recognize that circumstznces will
occur in the lives of our students that mny necessitate a lesve of
absence, a2 student sixteen ycars of »2ge or older moy request that
he/she be given "IFriend of the 3chonl" strtus., Such a request nust
be made two weelis prior tc lezving and include the plenned duration
of the leave. Approval nay he gronted following o meeting betireen
the studeat, the parents, counsellor, and the director. A student
nay not maint~in PFriend of the School status for longer than one
ncedemic year. During the +time in which the student is on a leave
of obsence, he/she will continue %o remsin on the school's enroll-
neat., Permission for such o leave must be sranted in writing,
sizned by a2ll threec parties ~nd placed in the student's file.,

rrovidence Conmunity Action Programs A limited number of paid site
Dlrcenents are available for students vhose family income complies
with OEO poverty zuidelines. You can earn up to ;25 = week. Your
counsellor has a list of these site placements. Ask him/her about

12
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then if you thin: you nre eligiblez,

Lv~luctions: o ~rades are civen., Insteend, four times o yenr both
students and strff vrite evoluations for work done during the '
previcus querter. Lvaluations rre kept for each student in his/her
file (located in the office ares) znd cre open to students ot zll
times. During evaluation periods, student/staff/parent conferences
will be held to tnll: about your work.

Grodustion ~nd Competency Reguirement: See statement in Curriculum.,
ttendances Attendance requirements are determined for each course
by the teczcher,

Transportation: »2us Cards and 3us Tokens will be provided o all
students. 3us tolens rre to be used OILY to gZet to znd from site
placements or to and from places in the city where students are
doing resecrch or other course vork. They czn be obtained from

your counselor on 2 pre-crrenged ‘reekly sciedule.

Jook FPolicy: 3Jool:is/articles will be provided for 2ll courses,
projects, ctc. Because of very limited funds in this area, all
books nust be returned ot the end of each quarter for use by others.
A lorze nuaber of books related to courses will be lz2pt on reserve
in the library. They will be looned out for a brief period of time
but they must be returned for use by otHers. A4lso, current college

st~1lots are kept in the librnrry.

felevhone Policys Students ~nd staff will not be called to “the
phone except in emergencies. Out-gZoing calls zre permitted by
students and strff for school-related business OILY. The pay
phone must be used for pll other cells--it is located near the
lounge arer on the first floor.

Foods <Zenerally, pcople will have %o bring lunches or buy food at
the neishborhood lunch counters. izting together during comnmunal
lunch periods on Tuescdays and Thursdays from 1 pm - 2 pm is
encouraged.,

School Governances see statement elsevhere.

Jrusss Drugs are not 2llowed on the ALP premises. If 2 student is
cought dezling in drugs or smoking marijuans in the school building
that student wrill be putomatically suspended from school for 1 _week,
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A second offense will result in » two weeil guspension. A
third offense in expulsion.

Herrings +7ill be provided for any offender by the school's
discipline committee with director and parents of the student
present, - ‘

Student-5toff Roster: A complete listing of namea/addressea/
telephones of all school nmembers. Please make sure we have your
correct ~ddress/phone so it doesn't get printed wrong., Available
durins the second week of school.

Personcl Belonginzes .Je sssume no responsibility for loss of your
personrl property. You must leep a careful and constant wadch on
your things. Corry them with you at all times. /c're trying to
zet lockers, but it'll take avhile,

Librery Cards: Availoble at Providence irin Library (three blocks
from us) for students from both in =nd out of Providence. Use of
this library is highly recommended., Also, o limited number of cards
are zveailable for use of tho “rown University Library. Ask Sandy.

Julletin Board: There will be a bulletin bozrd located at the main
office vhich lists 211 the activities of the weel:s Consult it
regularly.

C. Jolunteers

There sre 2 number of persons vho are interested in aspects of the
school or slternzte education in general; there are =2lso persons
whose skills =nd services would be of use to the ALP community
throush courses, presentations, ete. Over the life of the school,
the use of volunteerg has fluctuated widely. lieny have brought
re=l tnlent =2nd interests to our pupils; some have not functioned
consistently enouch to be really helpful. Volunteers also may heove
difficulty in understanding the nature of the school, and the
expectations thot pupils, parents, stoff, and others may have. They
mey feel fragmented end isolated from the Zenerzl direction and
wfeeling" of the school.

To meet those needs, it is expected that volunteers will:

be interviewed be the Staff Review Committee as to their
interests, directions, and goals for participating in
the school and to interview the committee for their
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insizhts ~nd experiences rnd expectations in regard to
the scnool.

be erpecied to visit ond porticipate in a range of activities
in the school prior to their more complete involvement.
This should include = ranze of 3-5 classes, committee
nmeetings, as well os discussions with staff and stucdents.
They should zlso review the staif ond student handbooks
~hd the catalozuc.

be expected to vrite o proposal for a course experience thot
con be reviewed by the Curriculum Committee., If there
should be difficultieg in their developing an acceptable
proposal, a staff member in the approprinte cree 1vill work
with then.

hove a particulasr staff member as contoet person.

Incidental visitors, or persons making a presentation on e
1imited basis will not need such involvement. iHowever, persons vho
~re zoinc %o "assist" in a course with a regular staff member should
still be reviewed by Staff Revie.

7olunteers who meet these criteria (end pari-time staff)
will be elizible for full participation in the community of the

school.

D. Parents

The school exists to enrble students to develop skills and a posi-
tive sense of self; those cron best be acconplished with the coopera-
tion n~nd support of perents. There are a range of rights which
perents hove in cny school. 3ome of the rnost important are listed
in the hope of encourszging prrents to more fully participate in the
school, including to inspect the records of your child, to sit in
classes, to discuss problems ~rith teachers, to seek remedial help,
to participate in community meetings, snd to participate in deci-
sions -hich cffect the school as = whole. Parents are invited;
those invitations will be mesningful only so long as staff maltes a
continued effort to include their perticipntion and respect their-
interest and vazlues.

It is not possible for =2 swafflhandbook to mondate the responsi-
bilities for parents. It cen list responsibilities they would Like
the parents to act on.

Incourage your son/drughter to participate actively in all aspects
of the school, to talke their responsibilities seriously and con-
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tinually by attencéins nll clrgses rid neeting nll responsibilities
of their courses rnd experieiices,
Revie the student’s schedule for each guarter to understcnd

the student cormitnents, to encourage their fulfilling it,
end to be supportive of their attempis.

Review corefully the evaluztions mode by the teachers in
each quorter %o sce the nature of the student's performance.

Jiscuss the evrluations and schedules with your son/cdaughter.

3¢ resnonsive to student concerns cbout classes and teachers
by coning to the school ond talking with staff about prob-
lens ond conceriis,

3e on advocate of your son/daughter in regard to the sghooli
vie vish to do well by him/her; you can help us by belng
sure ve deliver to your child vhot is promised.

Participrte in the decision-mzking of the school by fuinc-
tioning on connittees.

III. %overnsnce ~nd Decision-iinlling
4. Cenerzl Princinles and History of Governance

Fundamentzal to the concept of alternntivism is the need for
making choices, and for ossuming seli/group control over decisions
that influence the lives of the participsnts. At ALP, there has
been 2 continurl eiphasis on the school os 2 "community" or =2s
being comnunity-based, althoush the meoning ox thes~ terms for
decision-mnl:ing has not been clearly defined or consistent during
the iife of the school. The question of sharing pover hwas been 2
continusl concern for participants i the school. The gtaff has

attenpted to use the experience of : :.:vidual and group decisions
as ~ merns to developing a consciousness of politicel and societal
responsibility.

There is a meneral acceptrnce of the principle that indivi-
duals should have prime control over their owm livesj acting on
that principle has been difficult. Students have considerabl~
choice and influence over their personsl schedule of courses and
e:periences, ~s do the staff. iiovever, the control over the genereal
proceedings of the school has been 2 cause OF considerable conflict
which has coused dis-satisfaction and impeded necessary decisions.
Prrticipants hrve tended to view the world of governing in polar
forms either each individual controls all aspects of their ovn




experience or rule will be provided by rn inpersonel and insensi-
tive burecruerrey. Those disnsgreements hove ceused considerable
cnzuish to students ond stoff in the past yerr as disagreenments
surfoced without very fully developed mesns of conflict resolution.

Governance by consensus tiaroush the form of "torm meetinzs"
hes been ottenpted ~nd has been the centrel focus of the school's
retivities 2t timcs, I% nay have served the function to involve
some students in the process and to sensitize them to the nature
of polities. iowever, innumerable instances have occurred where
decisions were delayed o¥ werz made by the individuals most imme-
dintely pressed by need (tiuz director, other stoff) withou: the
exnlicit consent, porticipotion, or choice by the community.

There hrg been considersble disagreement and conflict as to whether
this decision-mrking process subverts or fulfills the concept orf
comnunity. Tv0 aspects of the disagreement intensified the feeling
of the participsnts: there vrere no means or procedures for resolving
conflicts when consensus was not possible ~nd there were difficul-
ties in understandinz -'ho was actually nnaking decisions in this

foria of zovernance. '

The nmechanics of consensus have been a continual concern. It
has been extraordincrily difficult to find the time, place, oOr
instance vhecre the community could gather conveniently. The commu-
nication networl: has made it difficult for those actually in atten-
donce =t 2 meetins to have even a minimum inovledge of the issues
or related events to be able to make informed, intelligent deci-
sicns. Lieetings tended to be dominated by those persons who were
verbally skilled and forceful enough to capture the interest and
norlentum of the meetinz - and those with such skills tended to be
staff. Iith little information on the issues, there tended to be
little definition of alternative choices available. Increasingly,
the discussions led to ideological issues of what position was the
nore "just" or "humane"” or "free." O0ften philosophically interest-
ine (though very repetitious), these discussions did not solve
problemns nor ennble different sides to see much legitimacy in the
nositions of others. Operationally, the "community" became that
narticular group which could agsemble around a» specific issue rather
thon 2 Zroup with commitments to a long-term process of sharing,
elaborating, and understending differences along with solving imme-
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¢in~to probleus.

' Proceecding hns posed soime problems; more fundamental is the
definition of community vhich underlies the process of consensus.
There is an expecctation thnt all problems, disagreements, and con-
fliecting interests would disapperr if there iere enough time nnd
Zoodwrill to resolve them. There hes been less attention given to
sone of the resl interests that may divide persons vho ere partici-
prnts in the school. !ith the freedom of action which the school
provi“ed to individurl st~{t and students, there was the expectation
that the individurl would act in the interest of the connunity,
Thig has not been consistently borne out, not due to ill will or
perversity but becruse individucls have ncted on a2 definition of
sroup interest that vns actually a monifestetion of their ovm
vicﬁé. jithout consiceration of the needs 2nd rights of others and
ithout mechonisns for decidinz issues of real conflict, there can
be = destruction of connunity and considerable nistrust.

3. Fresent Orzanizotion

These concerns crused ALP to seek other sources of ideas on
zovernance, porticularly in defining "community" and in defining
a structurc thet reflects the experience of other alternative
schools =g "rcll =5 the literature of group processes. The nature of
the conmunity vi~o-defined as:
nembership is velued n~s =n end in itseclf, not merely as a
mesns to other ends _
therce is concern with mciy and significant aspects of the
lives of nmembers
there are coupeting interests and foctions fer mony guestions
there is shared responblollltv for the actions of the agroup
there is eiitensive personal contact crong the menbers

there ore shnred common purposes so that there is a need for
procedures for handling conflicts within the group.

The present cecision-making of the {LP includes 2 structure
thet baleonces the individusl's interest and responsibility to ALP's
collective menbershin., It sssunes that there nust be an inter-
denendence betrecen the menbers of the community and that the process
of committee Ffunctioning is the most effective mode of attaining
thet '‘interdependence. Governance includes the meintenance of a
comnunications system to inform each committee and the community at
lorme about events, issues, cata, and the alternative courses of
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action availsble, +his communicstion system will include periodic
publication of the cetivities ond issues of the school, hearings to
be held by comnittees s ne ry and a rezular posting of times of
committee nectings, r~sjendes of cormittee retivities, comnittee mem-
sership, ninutes of ncetinss, and definition of decisions nede.

ilore specifically, comnunity decision-making operates on
several levels. There are:

- committees specificnlly charged with certain functions
vhich vill make recommendations to

- the Director, vho will be charged ith the finel responsi-
bility subject to a check by

- a Tovm ileeting procedure vhich will enable the community
2t lrrze to chrllenge and question the functioning of
the comiitteces and/or the Director.

Recommendations made on the basis of information, of careful
deliberation and of participation by a2ll segnents of the community
vill enable the Director to be bounded by the interests and the
research of the collective nenbership. Thig strueture is intended
to enable 211 nembers of the community to share authority and
responsibilitr. It nlso hes specific procedures for conflict reso-
lution developed in névence and on varied levels, as defined in the
Comnittee procecures and functioning,

1. Connittee Procecdures

Committee menbership: Znch committee will consist of a mini-
nun of 6 persons, 2 students, 2 parents, ~nd 2 staff. The students
ond pcrents need represent low, middle, and high income, approxi-
mately. mized by rocc znd sex. A quorum of 5 members is necessary
to coriduct business snd nake recoimendations, inciuding parents,
students, and staff., .hile no maxinum membership is defined, it is
expectéd that 15-16 (proportionally divided) is the highest member-
ship that cen be expected to function effectively. Participants
will make = commitment to continuous participation in the work and
responsibility of the committee. (Students will be encouraged to
develop Independent Study Contracts on Governance to enable them to
develop skills of orsanization and to utilize the experience of the
Cormittee as part of their "credited" learning experience.)

Committee operctions: Committees are to function as task-~
oriented groups, following several specific steps to enable the
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group to work tozether effeciently.

the chairmersons will be responsible for orgcnizing the work
of the comaittee, and to move it to complete its responsi-
bilities.,
the gecretary (which may be rotated) will take minutes of
the meetings and meke caoreful, legible copies for the .
committec.znd to be posted and sent to the steering commit-
tee, .
the conmitte¢ os a whole, with the leadership of the chair-
person will define procedures for operating, including
thether oberts Rules or some alternative procecdure will
be followed. This will include rules for voting on issues
by the regular members of the comnittee. :
define the necessary steps 4o gather informetion and melie
reconnendations.,
determine the =znount of time allocated for eoch step.
determine psrticiponts' responsibilities for zetting ond
analyzing infornation and for discussion. .
define the persons, topics, data to be sought in the delibera-
tions, .
define the azendas for successive meetings, including
teslis to be completed
approxinate time allocated for disc gsion for each
iten
responsibilities of individual members

definition of alternative decisions under discussion
Lach meetinz will include the following proceduress
acceptance or specific modification of th~ azenda priorities
continuous polling or seekins views ¢f less active members,
functioninz in » supportive wey to encouraZe participation
end divergent idees , )
continuous refocus by thd chrirperson (or oﬁher) as 1is
necessary to enable the meeting %o complete 1ts tasls

Ixomples of meetinz minutes and sgendes follow.
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(.xrople of Comnaittee Agendn)
AD HOC CAUCUL: meeting Tuesday, 4pril 22 5/5/5/5/5/5/5

10 nin. 1. Accoptnnce or modification of minutes o7 meeting of
linit April 3.

2. Definition r~nd nodification of azends (as follows).

15 min. 3. Report from cormittees on meetinz times, progress,
oné needs,

3udzet
Discinline
Curriculun
Groduation
Porents
Comniunication

25 nin. &. Initisrl definition of the funetiuns of committees;
viat do they conceive ns being an "eppronriate"
responcibility cond wrys to proceed on their ork.
Comaents, questions, and elaboration leading into
the next topic.

20 min. 5. Initirl definition of the ways and schedule of
intersection of the voried committees; howr can the
seperate tosks of the committees be coordinated so
thet they crn function well. Definition of time-
lines £nd seqguences of activities.

(it is expected thot this nay be opproximate and our
decisions tentrtive; there will be further thought and
definition for the neeting next weal.)

10 nin. 6. Report on prelimincyy reviews of "credit" for third
auarter.

25 min. 7. 2esponsibilities for next week and tentotvie agenda
for that meeting; review of the processes of today's
neeting. ;

H

Recruit new members, particularly students?
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( eimle of Comaittee liinutes)
CURRICULULI COLLIATES LiTiUT > - Tues., lioy 6, 1975

ttendinzg: Iltealie, Cheir, steff
Gordon, secreteory starlf
Al nerent
David student
Comnie staff
I27ii-chii student
Don parent-staff
liartho. staff
Art starff
Jin staff
Ton student

She asked if we should lower the numbers of the quorum and/or
nuandon the proportion-rule (pnrent/student/staff).

Art acreed thet o lower guorun was only practical. It was proposed
~nd zgreed by coasensus thnt the numbers of the quorum be lowered
to 2/2/2. ioteolie soid that we would move ahead and expect @
cuorum tomorrovs,

Al ~sked why we @id not 5o bnck to this year's curriculum and
sinply build from it (chenze, ndd, delets, etec.). He asked
students present howr they liked the present curriculum,

Tom szid that he liked the furth quarter cateloz of classes
becnuse his personzl interests vere well served by 1t. (The lav
course, in perticulrr.)

Devid did not like the cataloz since too nnny basic Inslish courses
suddenly eppearcd in the cataloz. A lac: of balance. It was
soreed thet this wrs in opposition to the genersl goals of this
year's curriculuin vhich called for o balance between basic courses
ond sdvenced zcadeinlic courses. Drvid expects an effort on the
p~rt of the stoff to worlk this balnnce.

i.ii-chii szid thot she had found the school curriculum to be more
~nd more interestinz ns the year progressed. JShe said that her
o'm increased intercst was deleyed by the time it took her to "get
nerself back tozcther agrin" after a time out of school.

i'atnlie analysed the needs expressed by the students who spoke
above as:

1. a balence in the noture =nd the level of zourses offered.

2. an opportunity for intensive work in a single area of
personal interest.

3. an opportunity for the student to re-integrate himself

into the school experience after beinz away from the

o 16




Q

ERIC

Aruitoxt provided by Eic:

clrosa~-roon.,

Don proposed that vc crn aciiieve only so nuci variety in the
courses offered ith our present resources. ke nlso proposed that
the general roals of the school hrve already been stated ~nd thet
there is no need for this re-exnmination.

Gurdon insisted that the re-examination wes an inportant task of
this committce, r~nd ilatelie stated that we nust ~nd indeecd cre
novins fron the general to the specific.

Al strted that the sreat strength of the school should be its
fle:ibility. Con vwe determine o core of study areas and courses
tiict seen to fulfill the needs in Zenersl of our comnunity? Then
- step two - find o podssible source of teachers to worlk in those
nrens - then three - oifer these areas to students to deternine
their desires. Iinslly, set up clrnsses in cesired areas using not
only sto~ff but comnunity resources. TFlexibility, Al repeated,

Don spolie of the desirnbility of helping students to construct
their o'm educntion, thnt we should help them to use their o'm
esources,

Art reninded us thot this stonce - while o "good one" - can easily
dczenerate into irresponsibility on the part of both students ond

staii.

41 brought us beclh: to %he ider of o "core" to which nll work in
he school could relste, It should be smzll - 2 Zroup of
ahgolutes, e reninded us that ~ core too often groi's as o chncer.

intrlie osked thnt we consider adopting for the curriculumi
1. bosic slhiills requirenent: before graduating, = student
must demonstraote coimpetence in .nglish and iath. (A1
asked her o consider celling Znglish "Reading and iriting,")
2. n series of worlk-oricnted lesrning experiences and other
non-ccadenic experiences, using knowledgesble students as
supervised teachers for perheps both credit and pay.
3. a comparable series of learning experiences with an acadenic
. orient=tion, using student teachers as above.
3ihe offered our present "youth counseling" program as an example.

To: stated thot students need nore help in determining just what
conaunity resources ~re ~vnilable, not leaving this to accident.

Gordon spoke of the reletive insbility of the individual counselor
tn be up-to-drte in l:nowing =all that the community con offer in
resources,

41 proposed a cless, en effort to discover viat is available in
comnunity resources, =nd iiatslie proposed o "yellow pages” effort
to list thosc resources.

Don suczested that we take some time at the beginning of the school
year for an orientntion of students to the school and to community
resources. A series of worlkshops.
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Ton n-rea2d thot he —mnted -~ orientrotion, o chnnee to mcet.with
teacihers snd lerrin ~fint they ~re offerin~r, %o lerrn "vhat it's 2ll
about.” Ile suzzested thot counselors could -t that tinme 1ntroducce
students to outside resources.

Iii-chii scconded Tom's picture of the orientaotion, but David
st~ted that he could not "zet with" the guestion of orientntion at

the beginninz of school.,
vntnlie aslked the comnittee to consider before tonorrow's neeting:
1. the nature of the possible orientotlon

2., the decision of basic skills and how competency would be
definecd.,
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2. Comnittees and their function, leading to recommendations to

the Director:

Steering Committee: iionitoring the activities and functioning of
the Director in regard to his/her performance
of duties and liaison with the Providence
School Department

Communicate the workings and decisions of other
committees to the larger community through
nevsletters and pcstings

ionitor the agendas and actions of the other
comnittees to coordinate and integrate their
work

Adjudicate conflicts of jurisdiction between
varied committees

tionitor the implementation of policies by the
varied committees and the Director

Staff Review Committee: Develop criteria for varied jobs within the

school

Develop and elaborate procedures for review of
gtaff

Zvaluate individual staff members by varied
observations, interview of students and staff,
and znalysis of their fulfillments of contracts

Define staff needs as a consequence of the above
activities

Develop znd act on procedures for interviewing
and hiring new staff and removing staff whose
work is continually deficient

Serve as a support mechanism for staff with
difficulties by seeking resources and consul-
tation which can be helpful

Interview and make judgement on volunteers

Review data on course-completion rate by pupils
to assess student-staff interactions

Curriculum Committee: Review and assess the school's priorities and
‘ nllocation of resources (money and staff time)
in the varied curricular areas
Define priorities for the year and successive
guarters
Define general criteria for courses to be used
by staff in developing courses and procedures
Review the distribution of courses offered and
taken in each guarter and the amount of credit
given by the individual instructors
Review the independent study proposals each quar-
ter and balance staff workload, in consultation
with the Staff Review Committee

Graduation Review Committee: Define and clarify the procedures for
graduation
Plan graduation
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serve as a Hoood o. vesls? wor all applicants
for gradustion
Discipline Committee: Develop procedures for resolving conflicts
between individual members of the community
Serve as hearing board for persons accusec of

violating the procedures or property of the
community

3udzet Comnittee: Review past budget expenditure in the varied
arees
Review the budgetary expectations for each
quarter throughout the year . .
Compare actual expenditure to allocation 1n
order to define successive budget needs
Defin- budgetary priorities for the yenr
iork with the Director to prepare the budget
for next year
The first task for each committee in September will be to develop
a calendar of concerns and tasks for their operating over the

course of the year.

3. The Director

The organizational structure seeks to make the internal role of

the Director as leader =nd administrator consistent with the legally
defined role by the Providence School Department; concurrently, the
sharing of authority with the committees is to make the Director

the legitimate spokesman of the will of the school community. The
Director has specific administrative functions to the school
departments and within the school., The Director's role in govern=-
ance 1si ’ -

to ‘organize the committee structure, including naming the
Chairpersons of each Committee,
to facilitate the participation in the committees by
students and parents, and
to support and reinforce persons on committees functioning
grggerly by actiing consistent with the procedures him-
elf, .

ilost important is the working with the Committee chairpersons and
the Steering Committee to rationalize a Master Schedule of Committee
Activity for the year so that each committee can meet its owm

charge and also fully cooperate with committees which overlap in
responsibility.

T

4, The Town lieeting
The Governing Board, in passing its power to a system of
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committee recommendations tothe sirecivr, puovided L0« appsal v 2
tovn meeting, but did not specify its procedures.

Since the intent is to check the powers of the committees
and the Director, it must be easily assembled by members of the
communty who wish to question and openly discuss gpecific decisions.
3ut since its action follows the considerable effort and thought
of the workinz committees its power should not be subject to a few
members of the community. _ It should express the will of =z sizable
proportion of the comminity.

‘e take the following conditions to be necessary for a town
meeting to overturn a decisions ‘

1. That all members of the community - students, parents, and
ataff - be notified in writing at least one week in sdvance of the
agenda of the towm meeting.

2, That any group or individual within the school may call a
tovm meeting by collecting 25 siznatures from within the community
on a petition stating the intended tovmn meeting agenda; mailing of
the agenda and ballot must be coordinated by the school's secretary.

3. That'only.agenda items .so posted by subject to a vote.

4, Thet prior to any mailing the group or individual planning
to call a tovn meeting must notify the Director and the chair-
person(s) of the relevant committee(s) of their intention and these
two are required to meet with the persons seeking the town mecting
to discuss the group's position.

5, .That the chairperson of the town meeting will be the
chairperson of the curriculum committee; if the issue is curricalar
the chairperson will be the chairperson of the staff review commit-
tee, etc.

6. That the meeting will begin with opportunities for speaking
by the Director and persons initiating the petition, |

7, That votes may be cast either in person or on written
ballots provided with the agenda and then mailed or delivered to
the school's secretarny.. '

8. That woting be conducted on a one-person one-vote basis,
figuring one vote per students (now roughly 125), one vote per set
of parents or guardians (again roughly 125), and one vote per staff
member (now roughly 20, full and part-time).

9. That a motion to overturn a decision requires the approval
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of the majority of those voting, with a minimum of 1/3 of the total
votes of the community needed to carry (now roughly 85).

10, That decisions concerning hiring, expenditures of money,
and contrac.s with outside individusls and organizations can be
overturned only within three weeks of the original decision.

11. That an& fniled motion to overturn a decision nevertheless
requires from the Director and the chairperson(s) of the relevant
comnittee(s) a full and complete explanation of their reasons for
supporting the decision.

I/. Counselling

The purpose of counselling is to enable the students to male
full use of the resources of the school, to engage student personal
concerns, and to provide advocates for the counsellees in situations
where there is a need for such support. Central to the counselling
function is to help the student develop attainable goals, to assess
their development and needs ond to select experiences that vill
help provide growth in skills and self-worth. There are some formal
procedures suzgested in this section which can complement the
individual efforts of staff as counsellors and which can help devel-
op student skill in self-assessment and use of the school as a means
of developnent.

Students have the option” of choosing a counselor at the start
of each year; part of the orientation week will be utilized for
students to become acquainted with staff members. If there are no
clear preferences and choices, the students will be assigned, with
some consideration of balancinz the demands on varied staff members.
There may well be changes during the year or in successive years.
if students wish to initiate changes in their counselor, they should
discuss it with the counselor or the Director.

All full-time staff at the Alternate Learning Project are
assizned a group of students to counsel and generally guide through
their experiences, both acadermic and personal. 'hile the counseling
relationships include some of the most successful and rewarding
experiences in the school, they often challenge the gstaff in ways
no other aspect of the school can. Good counselling relatilonships
are rarely easily or quickly developed. They require much time,
effort, and patience since unknown and unpredictable circumstances
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in the students' 1lives are factors in the relationship. There are
times when the counssllee maoy relate better and/or feel closer to
another counselor; thesec instances should not be seen as failures
but as unavoidable happenings in the changing sense of self on the
part of the counsellee., In some cases, the counsellor may suggest
that his/her counsellee switch to another staff member. In such
crases, the counsellor should discuss the possibility and appropri-
~teness with either the head of counselling and/or the Director so
that the situation can consider the existing demands on the time of
a new counsellor, the usefulness of the switch for the counsellee
»nd the appropriate timing and preparation for such a move.

Specific counselling involves examination of goals and attain-
nent, selection of courses, experiences and teachers, znd supportive
feedback on arorth =2néd needs. The more formal aspects of the coun-
sellinz will be concentrated at the beginning of the year, and in

"the transition between guarters. A specific outline of activities

for the counsellee snd counsellor to pursue is described belovw.
2. Goal setting

The importance of zoal-settinz, self-ossessment and careful
use of school resources is emphasized by the inclusion of a
ncurriculum” on decision-meking and self-assessment to be included
as an element of the counselling function., It will include the
"normal® and informzl aspects of counselling; in addition, a student
will be granted one credit in personal developnent/decision-making
when the followint criteria is met (and the appropriate forms sub-
mitted):

each successive quarter, a Goals work sheet is included in
the folder (a minimum of 3)

for each course taken, the student will fill out a carefully
developed evaluation (a minimum of 755 of courses) ’

at the beginninz of the year and the ending, student will
engage in a careful self-assessment of competencies, devel-
opment and growth (a minimum of 2; the initial assessment
could be completed as late as the ending of the first
quarter)

each of these will be subject to a qualitative analysis by
the counsellor so that the succession of evaluation is of
continuous and/or developing complexity and quality

Notes these are not intended as vriting skills; for those students
whose limited writing skills may interfere with activities, the
tasks could be initizlly sccomplished orally and the counsellor ‘take
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the responsibility for the actual writing or outlining. The expec-
tation is thrt the exercises will be thoughtful; that may or may not
be well-written dependinc on the student's skill.

3. Counselling Frocedures

At the beginninz of the school year, the counsellor vill:

1. 2eview the student's interests, skills, and competencies,
includinz an ossessment of their aczdemic record, credits, and needs.

2, ‘ork with the student in preparing a definition or state-
nment of zoals for the year, for their time in the school, for the
future in general. A suzgested format for this activity is included
in this section; see Goal Setting. It the student is planning to
apply to college the counsellor should review the materials on this
process with them.

3. Review the student handboolk with the counsellee, particu-
larly to emphasize the expectations and responsibilities of the
students as well as their rights as a member of the community.

L, Review the course catalogue, examining options and possi-
bilities that would sppear to be compatible with the student needs
and gonls., Also sugzest some possibilities that might be clear
extensions and risks for the students so as to expand their reper-
toire of concerns.

5, k.view the process of course evaluation with students,
using sample evalu~tions to ciarify what is expected.

6. Based on these conversations, help the student fill out
coples of 1@

(~) the schedule of courses for the first quarter,

(b) the gZosls statement, including specific reference
to the first querter course selection, and

(¢) the planning worksheet
These should be completed in triplicate, with one copy for the
student, one for the counsellor, =nd one for the student file.

At the midpoint of the quarter, the counsellor should meet
with their counsellee to review their progress at that point. It
should include completing the Planning /orksheet, with particular
emphasis on effort to attain completion of activities or to con-
sciously drop from participating in the class. Serious difficulties
should be reviewed with individual teachers; if there are serious
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general concerns ~bout the student's progress or personal problems,
it should be reviewed with the Director, with the possibility of
contacting the narents. :

At the end of ench quarter, there is a week set aside for
counselling. Your formal meetings '/ith counsellees should include
the following steps:

1. 3e sure that they bring course evaluations, 2 draft of
their review of the quarter, and a proposed schedule of courses for
the next quarter.

2. 3e sure that you have course evaluation forms from each of
the instructors.

3. Review the work of the last quarter, with particular empha-
sis on successes, with serious difficulties, and on significant
differences in perception between the student and hi/her instruc- .
tor(s).

I., 2ased on these discussions and review, help the student
fill out copies of the (z) course schedule, znd (b) planning work=-
sheet for the next quarter.

At the end of the ye~r, the above will be augmented by
completion of the evalustion for the year in relation to goals,
self-development, and the resources of the school. Ior those
students who wish to graduate, this statement will be included in
what is submitted to the Graduation Bozrd of Review.

NOTE: Counsellor need be aware that the credit system for other
Providence public schools is framed in terms of times served and

mere credits required. Consult the graduation requirement section
under the Curriculum.

31

25




PLANIING JORISHZ3IT FOR QUARTZR 1 2 3 &

name : counselor o date

I. Planning o : o
ihat do you want to do? or, ’/hat ig your goal? e

How will the courses you select enable‘you.to:qd it?,f

II. Checking e S
How is it gzoing? How have you and V°ur’1n8tgu¢t°rsﬁm°8hed?eXPec
tions? ‘jhat can be done about it mow?:.. . :

_III, EZvaluating the total prograa (you should
“and review of course evaluation for:

How aid 1t work out? -hat were
“courses? of self? .

ERI!

Aruitoxt provided by Eic:



 goes on,. . Iaturally, people shouldn’t:change becs

Exsmple of GOALS SIZTTING:
SILP-ANALYSIS AND Tl U3SZ OF 3C:HOOL RISOURCLS

The ALP community is mede up of, students who seek various
competencies and staff who organize courses snd experiences to meet
those needs. At the beginning of thz year end. a2t the end, you are
asked to talie a careful look at yourself and the resources available
for development. You determine goals that can direct your learning
experience. This forn lists a series of concerns and procedures you-
can follow in setting gosls. You are asked to work with your coun-
sellor to develop a statement of goals. This will be kept in your
folder and can be reviewed esch time you make further decisions.

1, Choose goals that fit needs and purposes. An illustrative list

of goals follows and may stimulate your thinking. People who have
purposes in life or have thought carefully about what they want to . -
do zenerally achieve their objective. As you consider gozls, think @~
about some of these questions: . ‘

A. hat do I want to be like? .‘hat kind of a person?

B. ‘hat are ny strengths, wealnesses, hobbies; talents?. .

C. ‘hat should I try to accouplish today? this week? this
yeaxr? . . AR

-

D, 'hat career plons do I have?

These are important guestions and your snswers may;éhiff ﬁith:fiméF ‘
You may wish to note persons who you have talled with or should -
talk.with in regard to your goals. BRI E RN N NS ERR c

2, Plan 2 schedule of activities that helps schieve ‘the goals you
have selected. lisny kinds of etivities are possible- while attend
inz the ALP., GIxplore the school, study .the: new posters that kLee
apoearing, ask around about things going on:a%: sch T €,
Don’t be afrzid to change your schedule or: to

‘on- the other hand, don’t stay in the. ssme ¢
the teacher's feelings may be hurt if:.yo

- out your schedule, give your advisor acq
schedules constitute an important part of. the

wvhat your plens nnd sctivities: were: over:. theiyears

A, Carefully éxamine the master sched:
~item, starring or checking those iten:s
- 'might want to eircle those you don®t. kr 2T
~those you have never tried, and underline thos




' appropriate to help you accomplish your goals.

C. 3e sure to check the posters of various activities'on wells
throughout the school building. Ilev ones appear daily.

L
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C. elntion to Prrents

3ecoming effective counsellors is at once the most sotisfying
»nd the most challenzin~ tasle facing a strff member., It is the
counsellor's role to help students develop in n variety of ways.
This menns that as ell ns fostering a student's intellectual
growth, » counsellor participates in the lives of the student as 2
friend as well, Often, one of the most important aspects of this
relationship is the extent to which o counsellor can serve as an
intermedisry between the student and his/her parents. The femily
experience is a stronz and powerful influence on the growth of a
child and the school recognizes that in order to help = student
develop full potentinl and uniqueness, parents must also be helped
to understend and interpret their son =nd dsughter's experience at
the school.,

Contrct with parents should be established immediately. 3y
the second veel: of classes, counsellors must send home the student's
schedule, a letter which explains ALP's governing structure, and an
invitation for parents to serve on our governing committees. Fol-
lowing up with ~n introductory telephone call may help improve
comnunication, Parents may need to be convinced that we do seel
their serious participation in the school., At the conclusion of
ench evealurtion period, parents must be contacted azain, particular-
ly if comnmunication has not been extensive, and informed of their
child's prozress and of sny schedule changes during the quarter.

Occasionzlly, you may find that students do not wish a
counsellor to establish a relationship with their parents. For
students who are seeking to affirm their own identities as indepen=
dent adults, the inclusion of pazrents in their "education" lives
nay feel like an intrusion, snd it may in fact create considerable
resentment. There is certainly no single answer to this dilemma.
That the school encouragzes snd respects the principle of parental
involvement should be made clear to 2ll members of the community.
That it respect confidences between student and coungellor and
counsellor and perent shotld also be franlkly acknowledged. However,
the counsellor is foremost a facilitator of student growth. As _
guch, he/she has a responsibility to insure that students come face
to face with 211 dimensions of their lives. Accumulsting "confi~-

35 | ‘
; 29




dences" mny serve to seprrate instead of integrate these dimensions.
It is therefore incwident upon counzellors to weish carefully the
direction in which they will tale nejntive expressions of feelings
-- both fron parconts toward their child =~nd the child towrrds their
parents. .hile there will certsinly be crses in vhich parents end
children cannot discuss concerns tozether at one sitting, the goal
should be to bring them together =t some point snd attempt to
establish sone dezree of honesty and trust between them which will
both enhrnce the relationship and free the student to feel comfort-
rble ond good about his/her achievements or goals.

There are limits to how much you can do and, in fact, hov
much you shoulcd do. Our students are burgeoning adults; they
should be made ~wore of possibilities and consequences; they should
be guided ~nd hefriended. 3Beyond this, no one can go.

J. Zvalustions and Record i.cepincg
' Counsellors rre regponsible for keeping up to date the file
on each of their counsellecs. i:0 grades are assigned to students
but rather nt the end of each quarter, both students and staff vrite
evaluations for the wori completed. Counselors must see that all
evalustions on their counsellees are turned in and placed in the
file. These files are omen to both students and parents at =11
tines. If ever anything is temporarily removed from a file, coun-
sellors must remind thenselves and others of the importance of
returning it,

3valuations must be filled out by every staff member who
wishes to give credit for any undertrking to = student. Zvaluation
forms are svailable for both staff and students (see sample) or
each can feel free to creat their own form. In any event evalua-
tions should include (1) 2 course description, (2) a course sylla-
bus, (3) specific reference to the skill attainment of the student,
Remember that these cvaluations are often quoted in 2 student's
college transcript. Since they replzce . grades and are rezlly our
only source of recording accomplishments of the student, they
should be done in detzil. In the event of more intimate comments,
these should bhe included but noted that they should not be sent
beyond ‘the schcol. '
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2. College Bound Students

3tudents interested in attending collesze the following year
should berin prensrinz, with the help of their counsellor, in the
f211. Students, together with their counsellor, should hegin by
makinz a genersl list of schools th~t are appropriste for the
studeit to attend with respect to his/her academic standing =nd
future interest. 5Students are then responsible for writingz to
these schools requesting applications and catalogues. If the
studerst is in need of financial aid, he/she should mention this to
the college since mrny of them have a separate scholarship applica-
tion. "rormal colleze" requirements are: four years of inglish,
one year of lab science, two years of foreign language, and tvo
vears of nath.

Testing

Liost schools will require spplicants to take ths Scholastic
Aptitude Test (3AT) and some will also require a number of Achieve-
ment Tests. 30th of these tests anre offered concurrently in area
test centers on the following dates:

ifovember 1, 1975
Jecenber 6, 1975
January 24, 1976
April 3, 1976
June 5, 1976

The deadlines for spplying for these tests are:s

September 25, 1975
October 31, 1975
December 19, 1975
February 27, 1976
april 30, 1976

Students applying for admissions for the following September should
try to complete their testing by the December 6, 1975 test date.

College Transcript

Counsellors are responsible for keeping close track of all
deadline dates as regards their counsellees' applications to
college. Colleges will request that counsellors send in a secondary
school report on all spplicants. The ALP secondary school report
includes a standard cover letter, an ALP transcript, a transcript
from previous schooling, course descriptions, and an essa y that
personally assesses the student. An example of a secondary school
report can be found on the following pages. Since ALP does not
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assion orerdes to students, the counsellor's essay should talke care
to include exncernts from the student cvaluations,

(500ple tronsceript)

Providence, J.I. 02903

Date

Jenr iLindrme/3ir:
_nclosed you will find the following information:
A. A brief explrnation of the Alternate Learning Project
3. John Doe's officinl transcript for work done at ALP
. An officisl tronscript for worl: done in previous school(s)

Course descriptions for those courses the content of which
is not clear by title

A Counsellor's Report vhich personslly assesses the student
and maokes specific reference to the quality of his/her
course and/or project work.

J

Qb

o

7.3, Grades are not assigned to ALP students. They receive either
Cr dit, ilo Credit, or Credit with Distinction. Credit indicates
thot the student has completed 21l of the assigned work and has, to
a satisfaoctory degree, attained the particular skills being taught.
Credit with Distinction indicates superior performance.

Counsellor's Signature

If there are any questions, please do not hesitate to contact me.
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ALTERNATE LEARNING PROJECT
180 PINE STREET
PROVIDENCE, RHODE ISLAND 02803

(401} 272- i
01) 2721460 January 28, 1974

Date
Jame '
LAST FIRST MIDDLE
~ddress
STREET AND NUMBER CcITY ETATE P
Aailing Address (if different from above)
Yate of Birth Zate of Enroliment at Alternate Learning Project September, 197:
o-ot ¥ T ot toTHS ' o s 3 e e —
o. of Years of Attendance _ Fohmmstor H-%s Date of&&ﬂ%%
tigh School Previously Attended __Hope Ha.S. Pravidence Rhode Island
Ty STATE

i, of Years of Attendance Johnston (2) Hope (1 SemeSter) {See attached transcript for previous high school reco.

COURSE TITLE {*) . DAYE OF CQUR CREDIT/AUDIY
Seminar* 1972 1973 Credit
Life Drawing 1972 1973 Credit
Ceramics 1972 1973 Credit?
Fashion Design 1972 1973 Credit”
Silk Screening (Rhode Island School of .
Design Evening School) 1972 Credit
Freedom and Evil in Literature 1973 Credity
1st Qtr. 2nd Qtr.
Critical Writing 1973 1973-4 Credit
General Math Review 1973 1973-4 | Creait?
" Women's Group* 1973 1973-4 Credit?
Life Drawing | 1973 1973-4 | Creait”
Stages of Life Seminar 1973 Credit?”
Painting (Rhode Island School of Design) 1973 1973-4 Credit .
Psychology of Money (2 wk, course) 19734 Credit
Independent Project in Art 1973-4 +
(") See attached for course descriptions and comments on student’s work. #With distinction

(¢}  Courses cursently in progress.
Of last year s graduating class % applied and % were accepted to a four-year college.
Of this year's graduating class____.% plan to attend a four-year coliege.

{ recommend this student to

_{name of colleg,

NOT WITHOUT FAIRLY .
_ . RECOMMENDED ENTHUSIASM STRONGLY STRONGLY ENTHUSIASTICALL
for academic promise :
for character and personal promise = (g % : % : . %

overall recommendation (I 0O

l ‘ -
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ALTERNATE LZARNING PROJAECT
180 Pine Street
Providence, Rhode Island 02903

iinme

Last First [iiddle

i*Courge Descriptions
(Course descriptions are outlined only for those courses the
content of which is unclear by title)

S:i.INAR - An attempt to explore the hidden and not so hidden dimen-
sions of our lives:

- Those aspects of our behavior which we take for granted and
about which we structure our lives or by which we have them struc-
tured for us

-~ The institutions vwhich reach out to meet us as we are
"growiing up" =nd the values and roles they hand us

- The past and present responses to the socialization process
and a2 look at alternate life styles. The course makes extensive use
of films, selected reading and interpersonal exercises and discus-
sions, :

JOLEN'S GROUP - The intent of the /omen's Group is to give an idea
of the vastness of the problems involved in the issues of " iomen
and Society," to give a sense of the variety of statements of these
problems and to see them as they relate to our lives as women., The
followins problems serve as a basis for our reading and discussions

1. Are women born or made? Are we formed by cur biology,
our economic system, or our culture? '

2, Are women oppressed? If so, by who or what?

3. Do women have a history and culture of our own?

L, ‘hat alternatives do women have now?

STAG.S OF LIFS STIINAR - The Stages of Life seminar starts off with
birth, ends with death 2nd covers a lot of the space in-between.

‘e will talk, read and think =bout infants, children, adolescents,
"adults," middle-aged people, and old pecples what life is like at
different points along the way. The course will include readings,
films, and will require some short and one long paper., :

ARTS/HULIAIITIZS JORKSHOP -~ This course will focus on wvhat seems all
too familiar to us and teach us to gee what our city really is. The
course will include exercises in observation ranging from the micro-
scopic to the zerizl view, using vwriting, drawing, photography,
taping, and other media. A lot of time will be spent exploring the
streets, parks, rivers, cemeteries and various neighborhoods of the
city. Guest speakers will guide us in understanding the geology,
history, wildlife, political structure, ecology, etc. ZEach student
nust lieep a journal during the course,
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ALTERIFATIS LTARITIVG PROJZCT
180 Pine Street
Providence, Rhode Island 02903

COUNSZILLOR'S RoOPORT

entered the Alternate Learning Project in
September 1972, Six months before she had dropped cut of Hope ligh
School. Eer records showed her to be a bright young woman, "stable
and mature.," However, although had indeed m=2intained =
high level of achievement, she was, in fact, considerably disheart-
ened. Her real passion and incentive sprang from her work in art.
School vas not supportive. Courses ere either not available, or so
fundamentsl as to be wholly unrewarding. ___  _ decision to drop
out of school was » result of s personally irreconcilable frustra-
tion with her"educztion."” She needed an environment that vould
allow 21l parts of her life to converge into balance and wholeness.
Sfill, as the months rolled into each other, 2lso acknow-
ledged that being at home and pursuing her art and reading and sew-
ing on her ovmn did not relieve the restlessness or the dissatisfac-
tion. is 2 student in the real meaning of the word. Her
desire to learn, to be Zuided into the exploration of her creative
imagination is genuine and compelling. Thus, she arrived at the
Alternate Learninz Project and school once more.

EZncouraged by the offering, registered for a number of
art courses as well as some standard and no%-so standard classes.
Almost immediately her spirit lifted and she plunged relentlessly
into her work. It has been a productive and satisiying time for
her, not only in her opinion, but in the opinion of her instructors
as well. The following are selections from various evaluations:

Ceramicg - " is extrenely imaginative and creative...She
approaches class with enthugsiasm, proposes and develops new ideas...
values her ovm viork and is sought out by other students.”

Feshion Design - "It is refreshing to find a student who has such a
Xeen desire to learn and an imagination to match it, It is always
helpful to start out ywrith some raw talent and this student has

enouzh to ma2ke a career out of design."

Life Drawing - ilovember 1973/" is continuing to develop her
understanding of the figure and of the process of drawing. Her
work has matured...Talent, curiosity and hard work are all helping

to become a good artist. FKer only weakness is that she tends
to work in 2 similar style a lot of the time, but she readily
acknowledges this mistalie and is always willing to try something
nev." January 1974/ " continues to grow...Her vork is excel-
lent -~ she has not disappointed me in the least.”

Critical Iriting - " is a thoughtful and intelligent student.
She reads closely, aware of both literzl and figuretive meaning.

's essays effectively explore connotative values and context...
-t », .
with each paper she Zains more and nore control over her prosse."

7o




Stozes of Life Seuin~r - "...has a zood sense of what her ebilities
~re, "hat her vealknesses are, what to hope for nnd be vorking on...
nes read intensively and thoutht deeply about the readings. ishe has
faithfully snd competently completed all assiznments for the course,
.e consider her a stable force in the class."

_________isg o &erious student. She tzkes full responsibility
for her growth as' on zrtist and as-a wvoman. Although she’ came:to
the Alternate Learning Project primarily to pursue art, she found
she olso enjoyed vritinz, the seminars, literature courses, etc.
Fer epgerness =nd openness, her sensitivity and her willingness to
confront =nd strengthen her weaknesses =2re remarked upon by zll her
terchers. Her strong sense of intezrity and purpose is deep and
unmistakoble. She has sn understanding of discipline and persever-

ance which is quite rare.
I ~m confident thnt 's work can only get better. I have

found it elating to work with her. She is =2lways moving and eXxpand-
in<, a2lways goin~ one step beyond where she was. I recommend her to
you «rith pride and without reservation.
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ALDIRFADL LIARUING PROJZCT
180 Pine Gtreet
Providence, Rhode Island 02903

COULS_LLOR'S_RoFPORT

“he folloving assessment of 's capabilities and poten-
tirl for achievement in college is based upon his counsellor's :
perscnal knowledze of him, the evaluations written by his teachers,
discussion of his work =t ALP between his counsellor ond his
tenchers, =nd on analysis of his record in the two high schools he
attended before entering the Alternate Lesrning Project.

All of us who have worked with at ALP share the convic-
tion that he will not only perform at 2 high level of achievement
in colleze but that he will also utilize the intellectual treasures,
the skills and the troining %o be derived from a college education
ns the bcsis for o useful and fulfilling life. The use of the
phrase “intellectusl treasures" is particularly apt in reference to
. 0f nis severanl mnnjor strengths =s a student, intellectual
curiosity is one immediately cpparent to his teachers. His evalua-
tions consistently refer to his "earnest desire to learn," "willing-
ness to learn,"” eagerness to learn, "quickness to advance," znd
"tokine the initistive and getting things done well without being
told or vatched.”

A second strength is his analytical ability, in the applica-
tion of *hich he revezls quelities of objectivity, perceptiveness,
and maturity. e can "analyze conflicting sspects of a problem.”

He has = guicl: ~ras»m of social issues and an understanding of their
complexities. '
hes received commendetion from three of his teachers

nt ALP for his writing sbilities, both znalytical and creative. He
"demonstrated an 2bility to present his views in a clear and concise
menner;" "steady improvement in techniczl areas;" he has an "excel-
lent command of vocabulary ond organizes hi: thoughts well in writ-
inz;" "2lso exhibits potential in the creative aspects of language
use." The teacher of the Creative ‘riting course in which he is
presently enrollecd expresses o sense of excitement at the work he
hes produced. Admission to this advanced course is by permission of
the instructor. received this pernission because of the
exzcellence of his work in the Fund=mentals of Communication course.

A Tinal exznmple of 's strengths as a student is one also
remarked upon by 2ll of his %teachers at ALP - noticeable and sub-
stontizl advencement in knowledge and sh:ills in every learning
endeavor he undertool. ‘
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7. Curriculun
A, Prioritics ,

The structure ~nd procedures of curriculsr offerings for
1975-6 wns develovesd by r committee of students, parents, and
staff. That group wes chrrged with the responsibility of addressing
several needs:

- to build on the history of the school staff's strengths in
voried creas

- to balance the need for responciveness to individurl student
neecds with the realities of limited resources

- to use "external" resources as widely as possible to expand
the resource/instructionzl base of the school throuzh the use of
contrncted services, programs or courses in neighboring schools and
collezes, ancd the use of volunteers both for academic and experien-
tinl =zspects of the prozran.

In generzl, there wrs a need to provide some limits on what could be
effectively offered so that the regular and "auxiliory" staff could
fulfill expectations from courses and experiences.

In planning the curriculum, the committee wanted to balance
usefulvand rationsl structure with flexibility and opportunity for
inéividu-l choice 2znd individual creative expression. They wanted
to provide necessary =nd requested academic programs, and to en-
couraze a2 veriety of experiences in the community. They wanted to
help students exnlore areas ensbling them to make informed choices
about future jobs and education. They wanted students to be able to
work =nd learn together in Zroups designed around a common gZoal.
They wanted the schiool to fulfill its responsibility to each student:
to see thet esch one leaves in secure possession of the skills and
knowledge neceded and vanted in the next place to which the student
is goinz. They wanted the school to encourage students to break out
of their usual set ideas of what they csn and can't do to try new
anéd different ways of learning and expressing themselves - whether
it be an art course for one who considers herself unable to handle 2
paintbrush or drawing pen, a higher math course for one who thinks
he hates math, or a community site placement for one who has up to
nov felt most comforteble in 2 desk-filled classroom.

The school's goals are the development of a wide range of
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iiost schools esteblish the "worth" or “"credit" given to
courses on the basis of somevhot standardized procedures called
Carnegie units, which essentinlly describe the amount of time spent
in a2 class, i.e. 250 minutes per week for one yeaf equals one Car-
negie unit.

This definition does not make any real and coniinuous state-
nent about the enerzy, commitment and effort of either the student
or the teacher. To provide significant learning experiences, i3 is
expected that participants are asctively involved in the experiences
of a course. It is obviously implied that the courses will provide
the opportunity for appropriate involvement; this can be clarified
by determining the intended sctivities and expected outcomes of a
course in advance.

Po meet the vrriety of needs, the curricular offerings are
considernbly veried in the smount of time spent in a weel: or month,
the degree of continuity, and the integration with other elements.
Some will function for one quertey some will include two consecutive
quarters for continuity and depth in a2 certain subject matter; some
will have much higher criteria for commitment and effort than others.
To have 2 degZree of consistency between courses and teachers, the

Date

STAFF RATIOIMNALE AMND DETAiLS FOR EJITENDZD FIZLD TRIP

State destination, itinerary, and dates:

State the purpose and educatiohal value of the trip (include group"_ f
O individual =ozls). :




following definitions rre provided:
- credit will be assizned to courses/experiences/study that
include:

(1) weekly expectations of 6-9 hours of participation and
effort, includinz clrmsses, related experience, preparation of
~ssigrnnents, etc. ‘

(2) - continuous time that zllows for depth of developient,
normrlly 3-9 weelis

(3) zctive, continuous involvenent in the activities and
trslis of the course, includinz the completion of the pre-stated
aininun recuirements

(4) "definition of the amount of credit value in advance,
+1ith the specific expectations of requirements and outcones

For example, 2 project that includes a site-placement for 6
hours per veek, 4 hours of class time, regulor reports on develop-
ment rt the site, remdings and journals and papers for an eight-
veelr period of time would be nssigned =s two credits. A basic
skills class thot met each day for one hour, and had reguler assign-
ments of readins or writing that averaged 4-5 hourc per week and
net for s=n eizht week period will be gziven gne credit.

C. Gradustion requirements ‘

It is expected throt gradustion from ALP will be an indication
of the student's understandinz of his/her geals, accomplishments,
and direction in personal znd career terms. Zach prospective
cracunte will present their case to the Graduation 3oard of Review
in terms of those coals, cchievements, =nd direction. Students vsho
seel: to groduate nust notify their counsellor by the evaluation week
prior to their expected lnst quarter in the school., Student and
counsellor will assess the student's attainment znd prepare a case
to present to the CGradustion 3oard of Review.

Since there.are’ external criteria for accomplishment =s well
as there are basic guidelines for the rmount of credit that must be
esrned. These sre »s follows. (iiotes "Credit" is the ALP defini-
tion. Tvo credits equal one unit.)

1 unit (2 credits) for demonstrating English competency
(other courses taken in -nglish, either before or after "competency"
ore desimneted for elective credit)

1 unit (2 credits) for liath Competency

1 unit (2 credits) for U.S. History '

1 unit (2 credits) in Science

12 units (24 credits) in electives

An "average" quarter for a student moving towards meeting the
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sradustion requirerients would be 4 creadits in a quarter X L quarters
in the verr £ 4 veryrs in the school. The vrrirtions from this
average cre obviously considernble. A student might attein 6
credits, 5 credits, 1 credit, ond 6 credits over the course of
successive qurrters during the yeer, Such a student would be well
nbove the ~verrse for the verr, while still matching the use of the
resources of the school to his ovm needs and concerns.

The 3 Credit Rules In order for a student to remain enrolled
~t ALP he/she nust errn » mininmum nunber of credit per semester.
This mininun is 3 quarter length (3 week) sctivities per semester.

Failure to meet this requirement will result in teansfer to the

school previously nttended.

Counsellors should note that the graduation requirement in
other Providence Schools is framed both in terms of time served and
~5 20 year credits., Turther, advancement from grade 10 to 11 or
11 to 12 is dependent on the number of credits earned to that point;
therefore o student vho misht transfer from ALP after a year or two
of minimum 2cconpliziment (i.e. 4-5 credits for the 9th and 10th

crade) may vell be nlzced in sSrade 9.

lhat is Competency? "Competency means "skills sufficient to

deal with the neccessities of life."

In thinkinz about » grrduztion requirement in Znglish, we
wented to look 2+t the problem 2s, "vwhat English skills does a person
nced to deal with his/her life in the future?" rather than \‘how
nony Znslish courses ore e zoing to make the students tzke?”

Therefore, the zraduation requirement in Inglish is not that
the student must tzke = certain number of Znslish courses. The
requirement is that the student must have his/her English skills in
good enough shepe to deal with the "necessities of life" after
leaving hizh school.

For example, if a student is planninz to go to college, he/she
should be able to hendle vriting a 5 or 10 page paper without undue
~oony., If someone is planning to be an auto mechanie, he/she should
be able to understond the reprir manual for the new emission control
systems, 2Zverybody should be able to rezd, understand, and deal
with such thincs =s application forms, leases, income tax forms, etc.
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The coipetency requirement ocks thet the student demonstrate having
achicved a level of vroficiency in rending ond writing to deal with
these kinds of tasls.

A student might cnter ALF with his/her reading and vriting
skills in ercellent shepe. She/he can demonstrate competency in
one of several wnys: by "passing" the competency test, by submitting
a project he/she has done which shows the student's skills, or by
sone other form of demonstration, prozram, etc., which indicates
that the student hag acquired the reading and vwriting skills she/he
needs. |

.l0st students probably enter ALP vith some of their skills in
fine shrpe, but other skills arc in lousy shape. A student might
be nable to rend with ease and understanding, but have enornous prob-
lems vith writinz. Another student might be able to express ideas
well, but be totally baffled by periods, comaas, and semi-colons.,

A student might be plamning to go to college, but be terrified at
the thought of having to do a 2-page pcper. In any of these cases,
the student vwould choose =z course or courses thet helps him/her to
work on the reacdinz ~nd writing slkills that need improvement.

The same Zenerzl principles spply to competency in math,
history, or vhatever. A student who grazdustes from high school

-should be 2ble to do arithmetic and fractions and percentages and

50 on. Albegra II is valusble if one wishes to study higher mathe-
natics, but it doesn't come up in daily living. So you wouldn't
need Albegra to he competent in math.

It is important to malke clear that achieving competency is
not the same a2s "doing time" in some classes. Some students might
sit pmssively in class after class without dealing with their skills
and needs ot all.

The competency requirement changes the question,

"Do I have enouzh credits in Znglish?”

to
"Jo I have the skills I need?"

. Specific Curriculz

Followina are the general parts of the curriculum with a brief
explanation of esch, and a short summary of each of the activities
included vithin a general area. (For a detailed description and
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explanation of ench : sivity, with the specific content, require-
ments and nemes sersonnel, refer to the School Catalogue.)

GROUP PROuZC2S: Group Projects combine in-school experiences,
such as academic classes or topical workshops, with out-of-school
experiences such zs working site plzcements or community investiga-
tions and research. Iach one is organized around a particular
theme, includes work in more than one academic zrea, and provides
students with a chance to work together in groups in addition to
doing much individual work in a class or site placenment.

iork in projects fulfills graduation requirements in areas
specifically included in the project. In some cases, individual
contractual arrangements may be made for project-based work to ful-
fill graduation requirements in areas outside the specific project
are~.

PHYSICAL AMD iE2I'PAL HZALTH CARZ PROJECT: The purpose and focus
of this project center on Career Exploration and a “testing of
interest and experience within health care fields. Activities will
include classes in science and psychology, workshops in health care
and career education topics, and site placements in health care
facilities. Academic requirements in Science are fulfilled through
this procject.

The project is being organized and led by a team of staff
members. Their work will be supplemented by contracted services
personnel and community volunteers.

DISSEIIII'ATION PROJZICT: The purpose and focus of this project
relate to Career ixploration, Communications, and examination of
educationzl issues. This will be done by involving students in
parts of the dissemination process with the four-person Dissemina-
tion Team of staff members., They will work with people who come
into the school to learn about it; they will take part in the
training of people planning to set up other alternate high schools;
they will correspond vith interested people about the alternate
school process; and they will have available site placements in
educational institutions., There will be a certain amount of travel
in company with staff to other communities. There will also be a
viorkshop in issues in education.

. B : 49 ) . »
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CITY LIFZ PROJECT: students in this project will conduct a
study of an urban environment, focussing on Providence as a primary
source., The vork will include learning about the zovernmental,
business, socisl and cultural aspects of the city; studying its
nhysical details; ~nd analyzing the city's neigzhborhoods in terms of
the kinds of people who live in them, the housing, services and
activities which go on there iays in which the city has changed
from past to present, and ways in which it is likely to change in
the future will be examined. Students will have an opportunity for
Carerr =xploration through the study of various agencies and occupa-
tions, and tarouch site plzcements. The project will include a
series of workshops on the different topics as they occur and on the
skills needed for the investization students will conduct. There
will be trips to look at other cities and suburban.and rural. environ-
ments., ,;S

Theggaduation requirement in Historyhfulfilled through this
project. Personnel are staff members with help from part-time
contrsctual services and community resources.

CO: JUICATIONS PROJECT: This project deals with writing and
other lancuagze skillg, g¢areer “xploration in viriting areas, and
communication within the school community. It will undertake to
produce a Literary iiagazine and a school newspaper, and to develop
site placements.

Personnel will be two full-time staff members and part-time
staff and volunteers as available.

GOVERNAI'CE: Student membership in the committee system is
both a means to participate fully in the decision-making and = means
to learn skills of organization, planning, and knowledge of specific
issues central to the operation of the school.

BASIC SLILLS PROGRAI:S: The school has undertaken a commit-
ment to carry out co-ordinated programs in the kind of reading,
writing and mathematical skills every person needs in order to get
along as a worker, =5 a consumer, or as a means to advance in a
chosen career. ‘hether a student's gzoal after high school is worlk,
vocztional or technical training, or higher academic, professional
or artistic education, there is =2n appropriate level of skill in
these areas which it is the school's job to provide.
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ENGLISH RIADING AND RITING PROGRALIS: Under the direction of
an 3Inglish 3agic Skills ~o-ordinator, there will be a comprehensive,
co-ordinated program bazinning with overall diagnostic testing and
analysis in the fall. Using the results of a writing sample for
initial placement, a detailed and individualized program will be
planned and put into effect. All courses and activities within
the program will be rated as to level so that proper selection may
be made by counsellors and students working together.

In addition to the Basic Skills Co-ordinator, other full-time
staff will be working in the area. Volunteers may also be recruited.
.ork towards achieving skills may take place in activities other .
than Basic Skills classes; the 3asic Skills Co-ordinator must super-
vise and approve such work.

3ASIC iATHZLATICS PROGRALIS: There will be three sections of
individualized instruction in 3asic liathematics. There will also
be the opportunity to acquire mathematical skills in other activi-
ties designed by the Basic Skills staff. The liathematics program
will be under the direction of a Basic Skills lLiathematics co-ordina-
tor. In addition, the program will have the services of another
staff member, and community resources will be recruited as needed.

GEMNERAL ACADSLIIC AI'D ARTS CURRICULULD

LITZRATURS - There will be a variety of courses in Litera-
ture at both middle and =advanced levels, co-ordinated and directed
by a full-time staff member. Some courses will be taught by full-
time staff, others will be taught by contracted services personnel,
student interns from college programs, and volunteers with expertise
in the srea. Arrangements can be made for students to enroll in
Literature courses at local colleges.

FOREIGN LANGUAGES - A full-time foreign language teacher
on the staff will teach French I and II and Spanish I and II. He
will also co-ordinate opportunities for students to pursue advanced
studies in these languages, and studies and experiences in other
languages, in academic and community settings outside the school.

SCIENCE AND LATHZHATICSs General Science will be available
within the school in a variety of ways. Laboratory sciences and
advanced sciences vill be available in a variety of academic set-
tings outside of the school under a co-ordinated science program
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directed by a full-time 3cience staff member. Students will be
able to register for courses both at local high schools anc local
colleges as well as at the Urban Lducaztion Center and college
extension progroms. The Health Care Program is pert of the overall
science progran.,

In advanced areas of mathematics, Algebra I and II and
Geometry will be offered within the school. Calculus, Trigonometry,
and other advanced mathematics will be available throush registra-
tion in courses at other city high schools. These activities will
be unfer the direction and supervision of the liathematics co-ordina-
tor.

SOCTIAL SCIENCZS - A program in Independent Study in
History is beings offered =s a way for students to fulfill the
sraduntica requirement in U.S. History sid/or pursue topics of
individual interest in :iuropean, African. and Asian listory as well
25 American History. All students whc sign up for this program will
take part in an introcuctory generzl workshop, after which they will
work independently under the direction of a member of the History
staff. Zvery student will have a scheduled periodic neeting with
the staff member. Topical’courses'in dther areas of the Social
3ciences, such as Psychology, Sociolozy, Law and Government and
Zconomics will be availrble through projects, through part-time
staff, and through volunteers. Projects will include aspects of
the Socisl Sciences in their activities.

INDIPIDINT STUDY:s Proposal for independent studies must be
completed no later than one week prior to each quarter so that they
can be reviewed by the counsellor and so that a form for indepen-
dent study can be completed and forwarded to the Curriculum Commit-
tee for review. (See example following.)
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INDEPSNDENT STUDY FORIM

Subject to be pursued:

Mature and extent of work:
Schedule of activities over the quarter:
Define the relations between the student 1nd staffs how many

meetingss Of what sort? How will the staff revieu/support the“f
student's work? R

be demonstrated? A report? A presentation? '[a¢

‘That are the conditions for which credit w111 not
are the ninimum conditions for credlt?

Signed

Student

Aruitoxt provided by Eic:



7I. General Policies and Zveryday Procedures

This last section contains a number of operational aspects of the
school which are mundane but important for consistent operation.
Telephone: The ALP telephone budget is severly restricted. Please
do not use the phone for personal calls. The pay telephone should
be used for incidental telephoning.

In nost instznces the secrefaries will be on hand to answer
the phones and tnke messages. If you sre not readily =vailable, a
messsze will be placed in your mezilbox. You should check it two
or three times = dry. Teachers will not be czlled out of class
unless it is =n emergency or unless the secretary has been told by
you to do so,

There are 125 students at ALPs Any student may be anywhere a2t
any given time of day. There is no public address system. The
secretary can not be responsible for hunting down the whereabouts
of students in order for them to take a phone ca2ll. There is a
student messeZe board and student telephone messages will be posted
there.

In the event that the secretary is away from the desk when
the phone is ringinz, staff menbers in the area are expected to
ansv'er the phone znd take a message.

Lunchest: The school does not have a lunch program. Staff members
may either bring their own lunch =z2ind eat it somevhere in the school
or go out of the buildinz.

Security: The school is unable to have an 2larm system installed
because the cost is pronibitive. !ith the exception of locks on
the doors, no further security exists. Iio one should leave valua-
bles in the school overnight, including costs, sveaters, records,
etc. Any personal items or equipment trought into the school
should be kept in zccount at all times.

Parkinzs A parking place will be provided for full-time staff mem-
bers in the parkins lot on Richmond Street. Parking is limited and
people are freguently blocked in. 3e sure to let a staff member
tnow in the mprning whenvyou come in that your car is blocking his/
hers. It saves 2 trip to the parking lot and subsequent searching
for the ovmer. Parking in front of the school is illegal and the
street is frequently patrolled.
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School activities ot nicht: Any evening activities in the school
nust (1) have at least one staff menmber present who is willing to
take responsibility for the work or activity, 2nd (2) prior pernis-
sion from the Director.

veyst Only staff members who are responsible for opening or closing
the school will have keys to the building. Leys should not be lent
to snyone indiscriminntely =nd you should make certain that if you
do lend them out they are returned immediately.

Field trips: The range of benefits of first-hand observation and

prrticipr :ion =zre obviously important to a school like ALP., There
is a marticular need to coordinate these activities so thet they
can be fully effective and can protect the interests of the partici-
nating students and sta2ff consistent with being effectively organ-
ized to protect the school. There are three distinct levels of
"field trip;" ench of which calls for different and more elaborated
forms. |
Local field trip: Student General Permission form (in file)
Overnisht or 2-3 day trips Student General Permission form
(on file), plus Stnff Authorization form, which must be authorized
(sizned) by the Director
“xtended field trip: Student Extended Trip Permission form
Staff Rationale for and Detzil of Plans
for Zxtended Trip
Staff EZmergency IHformation form
Approval of the Director
(Txemples follow,)
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Local Field Trips Permisgion Form

The Alternate Learning Project makes use of learning opportunities
in the community to augment the curriculum, Field trips are planned
and this form is to secure permission for your child to participate.

I understand that field trips will be made from time to time and
give my permission for to participate, I
understand that cereful planning and necessary arrangements will be
made for the safety of students., Beyond this, I will not hold the
school responsible.

Date “Parent or Guardian




.

'FILZ THIS PORI. I THEL OFFICE 35FOR: LIAVING
(STAFF) O7IRNIGHT FIZLD TRIP FORis

Iame of person in charge of field trip

Destination Address
Phone lNumber Person to meet on arrival
Date Time Leaving Expectéd Return

iriethod of transportation

Driver(s) if private cor(s) or school van is to be used

lames of all adul ts accompanying group

ilames of students who are going on ‘field trips

Has the insurance of the drivers been Chééké&?3

Do all students nave permlssion slips onffile?,

Approval of contract staff member if th D
paid staff member :

IN CAS“ OF ‘TZRGENCY OR CHANGm OP PLANS AL

mlndo

ERI!

Aruitoxt provided by Eic:



ZATEMDED PIZLD TRIP: STUDENT PCRiiISSION

give permission for my child,
to accompany the Alternate Learning Project group to

on .
date

place

I understend that careful planning and necessary arrsngements will.
be made for the safety of students. Beyond this, I will not hold -
the school or the supervisors responsible. '

Should a supervigor deem it necessary for my child to be returned -
home before the group, I agree to pay the transportation costs. o

Dnte

Parent or Guardlan's SIgnature

PoRIISSION SLIP FOR EIERGENCY PROCJDURLS ON mLT“NDmD FIELD TRIPS

autho:;ze
’ representative of the ALP to

I, the parent/susrdian of

'.prior to taki anJ actions.




Date

STAFF RATIONALE AND TAILS FOR EATENDEZD FIZLD TRIP

State destination, itinerary, and dates:

State the purpose and educational value of the trip (include group'
and individual gosls). '

Mame menner of travel., If private vehicle, give age, condition,
and insurance covernze
Housing arrangements:

Complete parent and advisor permission»fbrms;'

Describe parental 1nvolvement in plannino 1nclud1no who.
"]here’ "’hen’ B.nd how,

Llst partlclpants. Include thelr names.
‘nges, and adv1sors. |

Aruitoxt provided by Eic:



Aruitoxt provided by Eic:

that was the manner of selecting participants?

ho will be in charge of supervising on the trip? .

'hat are safety precautions and procedures for emergencies (aceident,
illness or separation) while on the trip? (See forms for illness
and emergencies.) S |

Give budget and how procured:

Reporting procedures, upon return, for sharing of‘leafn}ng,

Zvaluation of the trip.

RS
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ZIERGENCY INFORIATION SHEILT FOR ZATENMDED FIZLD TRIPSH

Fame of Student
l'emes of pzrents

Address

Home Phone = .jork Phone

In the event of an emergency if we cannot be reached, please calli

Tame Address

Home Phone Jork Phone

‘hat shots has the student had?

‘hen?

Does this student have any medical problems, conditions or allergies
the trip supervisor should know about?

iledical instructions for the student: (pills, medicatiqh; etc;)'__;f’

Any additionsl comments or special instructionss

Family Insurance Company
Policy }

% Any stoaff member taking an extended field trlp shouldfmakevceﬂ al
the above 1nformat10n is completed and insertedfin‘student flle

Q

ERIC:

Aruitoxt provided by Eic:



VII. School Calendar 1975-1976
This calendar was developed to provide an overall structure while

ﬁ*'  also helping to develop a more varied use of time and learning L
experiences. It is intended to be baeed on ;ggtructiong; concerns.ﬂ-;'

Sept. 3'= 121 Orientation = - :~”°“t}‘._

Sept. 15 - Oct. 241 First quarter (6 weeks) e

Oct. 27 - 311 Evaluation week . . . ST

Nov. 3 - Dec. 12i Second quarter (6 weeks) B
CHRISTIIAS JACATION

Jan.

Feb,
Liar.
Apr .

liay 30 -




TEACIIE COURSZ C/ALUATION OF LTUDZHT
Student __ 2. Teacher BN Date _1974-5
Course ~lementary Zducstion Project Counsellor Shirley

1. Course description (Plense attzch cony):

2. Attendrsnce: Rercular _X Irzesular
l.nde more than half of classes
i.ade less than hzalf of classes

3. ‘hat did the student =mccomplish? (Include, if applicable, books
read, pzpers written, other projects, trips taken, etc.)

R. rerd P.S. You're ilot Listening and The Open Classroom,
around which class discussions focussed during the first quarter of
the Clementary Zducation Project. She always participated actively
in the discussions and, on several occasions, brought to the class
issues she considered of importance for us to discuss or activities
vhich she felt would be beneficizl for the group.

She worked two days a veelk at the Children's Center, tutoring
a. boy ith whom she had worked this past summer at ~ camp for "emo-
tionally disturbed" children. R. also faithfully kept a journal of
her*observations, ideas, problems, plans concerning her site place-
nent work.,

L, hat rre the student's strangtihs/veaknesses?

R. is a very bright, self-reliant person. 3She arranged her
ovn site placement, skillfully negotiating her way around and through
the Children's Center burcaucracy. She cares deeply about others and
her love and coicern for ienny was clear and direct. ©She put a
zreat deal of thousht =nd effort into creating a supportive, bene-
ficial relationship with ilenny =nd helpingz him deal with the behav-
ioral =nd aczdemic expectations of the Children's Center school., I
believe she learned a gSreat deal sbout ghildren, about teaching and
learning, znd about herself throusgh her site placement work.

5. Other comments:

After the first quarter was finished, I discovered that R. had
felt dissatisfied with some aspects of the Zlementary Lducation
class. I wish that she had expressed her concerns while the class
vns in session so that the experience might have been improved not
only for R. but =lso for others who might have been feeling the same
vay .

6. that were the changes, if any, in the student's participation in
the class?

zxcellent participation throughout the quarter, in gll aspects
of the Zlementary Lducation Project.

7. Did the student receive credit? Yes X o

Signature
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SLILLTTARY 2DJUCATION PROJECT - COURSZ DLSCRIPTION

The Zlenentnry Tducation Project is a "package" desizgned to
help students develop a deeper understandinz of teaching/learning/
little !'ids/schools/education/ete... The project consists of several
different linds of activities; therefore it reguires a much larger
tine - and enercv - commitment theon would a regular course.

(1) 3ite pl-cement - Zach student in the Zlementary Zducation Project
vorks with younz children for 6 or more hours per vweek in an elemen-
tory school classroom, day care center, Hesd Start center, public
library, or other educational setting. Some students work os general
classroom zssistants, participating in 211 of the classroom activi-
ties. Others rork on a one-to-one basis or lead smell groups.
Students with a particular interest - art or science or creative
vwriting, for exriple - can design their site placement work around
thrt interest.

(2) Journal - As part of the "packnge," each student keeps a jour-
ncl in vhich he/she records ideas, plons, experiences, observations,
oroblems, joys, n~ssles, sorrows, hopes, etc., concerning his/her
site placement worl, Periodically, the students will share their
journnl materizls rith each other - to offer help, feedback, sugges-
tions, praise, observations, etc., to one another.

(3) Class meetinss - are designed to introduce students in the :le-
mentary cqucation Project to idess, activities, projects which might
be helpful in their site placement ork; to explore issues, concepts,
philosophical concerns dealing with teaching/learning/education; to
clarify and expond throuzh discussion our understanding of the read-
inzs and our site placement work,

(4) Readines - ‘e will read and =znalyze 2 number of books. ZIither:
P.S. You're ‘ot Listening, The Opein Classroom, Their Universe, Ihe
Lives of Children, rree 3chools, and others. In addition, students
in the Project will develop independent resding about topics of
individual interest: for example, the education of retarded children;
methods of teachinz reading; n~rts and crafts activities; inn er-
city education; etc.etc.etc.
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STUDLT S ILT JTALUATION FORL.

Student: 3. Teacher: 3.
Course:i Zlementary Zducotion Counsellor: Shirley Date: Nov.,
Project 1974

1) Attendance:s Regulor _X Irregular ]
iiade more than half of classes _X_
iirde less than half of classes

2) .hat did you accomplish in this class (include, if applicable,
books read, papers vritten, other projects, trips taken, etc.)1

boolis - F.3. You're ilot Listening; The Open Classroom

site placement 2t Children's Center - I learned what motivates
children, how fzr they can be pushed, how valuable a relationship
gnn be formed, views of the teacher, kids reactions to different
situations, everythinz in my journal, etc.etc.

I made 2 gene also. From class discussions I started to
explore different wsys of handling situstions through education,
with liids, and just rel~tions between people.

3) hat do you feel are your strenzths/weaknesses in this class?

wesknesses - I en still too sensitive to kids reactions - I
»11 hurt by rejections (iienny i.e.) even though they may not be
mernt personally.

strengths - I can Snain respect from supervisors, I am depen-
dable for the kids, and dedicated, I have learned how to be more
cooperative in a gsroup, end how to respond to criticism. Also,
how to arrive at helpful sugzestions.

L) Other comments:

5) ‘hat changes, if any, did you go through in your participation
in this class (over the eight weel:s)?

everythinz mentioned above -

also - things that are indirectly associated with education
- i,e. building the rooms - I never thought seriously about the
effect of psrticipsting in creating, or being in different atmos-

pheres.

6) Do you feel you should receive "credit" for this class?

<y

Yes X iTo

Signature
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Alternate Learning Project
SITC PLACCLIZNT ZTALUATION O ALP STUDINT INTERN BY SUPLZRVISOR

Student: Dates
Supervisor:
Cooperating Site:

1) Approximately how many hours a week has student been spending
at placemnent? hours,

2) Has student's attendance been: regular irregular

If "irregular," approximately how many times has student missed? ,?

.hen student hns not attended, does he/she generally let you
tnow in advance? Yes Mo

Any other conmnments sbout attendance:

3) ihet were your expectations for what this student would do at
your site?

L4) hat, in fact, has the student done?
5) ihat role have you played, as supervisor, in the student's work?

6) Please briefly describe the student's stronu/weah areas in hla/
her work performance?

7) Has the student been meeting exceeding . __ or felling =
below _ your eXPectatiQns._fTaﬁéck one.)g j S

8) Additional comments: (use reVersé}if néedéd):if° L

"'_PLuAs, FIEL FRIZ TO GALL US ABOUT TH'S:»272-14'



SITZ PLAC:TIHT EVALUATION BY STUDZNT

STUDENT DATE s
SUPZRTISOR:
COOPIRATING SITE:

1) How many hours a week have you spent at your site placemenf?
hours, ‘

'2) How has your attendance been: regular irragular ;___

If "irregular,” please explain why you haven't been going;f'

3) 'hat were your expectations for what you would do at this

placement?
4) ‘hat have you in fact been doing?

5)

placement duties?

'6) Do you feel you have been receiving adequate supervision from
peopie;gt you:JSi#éfplabahéhff;'YeSi !

If "no," what'

s ‘missing?




