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Int du on:

1975 is a year for women. The Inter. atienal Women's Year Con-
ference in Mexico City encouraqed women to return to their in-
dividual countries to promote the three central themes of the
conference:

1. Equality between men and women
2. Full integration of women in the total development effort
3. Recognition of women's contribution to world peace

This conference has highlighted a world-wide debate concerning the
appropriate "place" for women in society.

We live in a country where we have long recognized that "All men
are created equal" but have only begun to raise the issue of
social, political, and economic equality for women. The acti-
vities of women in the U.S. have changed drastically in this
century. The Department of Labor estimates that 9 of every 10
females in school now will enter the labor force at some time
in their lives. Many already have. Yet the status of women
remains largely unchanged from previous generations when women
were defined through the accomplishments and shortcomings of their
husbands, sons and fathers.

Many of the students in your classes are in the process of es-
tablishing a personal identity in a pluralistic society in which
sex role conflicts are commonplace. The opportunity to set per-
sonal goals is important since the consensus about sex roles on
which previous generations relied is now being challenged.

The activities in this unit are arranged so that students may
consider these questions: What are the appropriate roles of wo_en
today? And, what changes could equality bring to students'
personal lives, the community, our nation, and the global society?
The answers to these questions will affect us all.
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ACTIVITY OVERVIEW

#1: Pink _itollaiiiiLailLq_1L-fo_t A cartoon-cr ating acti,i y designed
lo illustrate sex stereotyping.

#2: B_fyoryilltKentsith Students gather and sort data to determine
whether stereotyping occurs in the manufacture and sale of toys for
children.

A Doll for S sie a Truck for Jimia Students examine how percep ions
=sex role 'istinctions inf uence gift-giving.

How's Your_ Love Life? Students compare images of women and men in
adVertising. srfa6 series accompanying this activity is available from
CTIR.

American Graffiti Graffiti messages are studied and students share values,
experfTints of view regarding sex-role distinctions.

BiogrAgliesoffdat-ents_ Students prepare a biography of grandparercs
and make comparisons between their own personal experiences and those of
preceding generations.

#7: The Trial of Susan B. Anthon Students act out two versions of a play
and compa e t el concepts o ow a woman was treated in the court system
of the 1870's with what really happened.

#8: Household Duties: Which are For You? Students hypothesize whether
house o d duties s ou be sex-re ated.

#9: The Law and Parenthood Students study two case studies and share points

#10: Role Reversals: Australia'E Bus Wife/Husband Students hypothesize about
how anguage een use as a too of sex iscrimination.

gll: E ual Rishts in the Cradle Students examine a slide of male/female twins
an articu a
India.

agic effects of early sex discrimination in

#12: Global Literac: Students interpret s a istical data and develop hypotheses
a out lTteracy differences in various parts of the world and between men
and women.

#13: Makin Gra hs Graph-making activity comparing the ways women live in
deve opie- and developing areas of the world.

#14: Free a Woman, Free a Nation_ Students hypothesize and examine reasons
Tar c 1 earing t roug t e eyes of three different women immersed in
three different cultures.

#15: International Wo =n's Year,1975 Helvi Sipila's powerful statement declaring
TM as a year or women war s-wide, is read and discussed juxtaposed
to the previous activity. 7
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ACTIVITY OVERVIEW

g16: The ERA DebAte: How Would You Vote? Students interpret and evaluate
two different and opposing views of the Equal Rights Amendment.

#17: Don't Tell Me About Plannig One more women from a sub-culture in our
own country tells her story revealing yet more attitudes toward child-
bearing.

#18: A Woman's Stake Ms. Patsy Mink, U.S. Congresswoman from Hawaii, speaks
about women s stake in population stabilization in America. Comparisons
between population growth represented by 2 and 3 child families are made.

19: Am 1 a Po ulation Actor? Students fill out a questionnaire regarding
fh-eir own persona convictions toward family planning and share their
views with the rest of the class.

.20: Mother of the Year Students work in groups to nominate their choice for
t er of t e ea " C4ididates represent a variety of lifestyles.

z21: Po ulation Control: Where Oo You Stand? A summary of population control
?leps, representing a i e variety o programs, are presented. Students
are asked to identify those steps they feel are necessary now to curb
population growth.

#22: A Woman's Place Opportunities and options for women is the focus of a
media presentation that will provoke a discussion of the "proper" roles
for women.
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Title PINK IS FOR GIRLS, BLUE IS FOR BOYS

Introducti n

What things could you do or not do specifically because you were a boy
or girl? There were and are quite a few. These things can be discovered
by beginning a discussion with cartoons showing sex discrimination.

Ob'ectives

Students will share experiences of role expectations with each other.

Students wlll determine a b -is for measuring ex discrimination.

7ime One day

Materials.

Student Handout 1:2): "Pink is for Girls, Blue is for Boys."

Procedure

Step 1 - Distribute copies of "Pink is for Girls, Blue is for Boys."

Step 2 - Have students study the cartoons that illustrate sex discrim-
ination.

Step 3 - Discuss the following questions:
1. What is happening in the cartoon?
2. Hypothesize why this situation occurred.

S ep 4 - Have students create their own cartoon illustrating a personal
experience of discrimination. (Students may choose to base
the cartoon on an experience of friends or relatives.)

Step 5 - Role playing and role reversal can follow if the activities
appeal to the class. The student who created the cartoon
will serve as "director" of the role play.

Step 6 - The teacher directs a discussion in which cartoons are categorized
into 3ocietal and legal issues.

Step 7 - If some of the cartoons illust ate problems that have legal
aspects, give them to a lawyer to study prior to a visit to
your class to discuss avenues for solving the problems.

S ep 0 - Students may be able to find their own cartoons in newspapers
or magaz!nes that illustrate sex discrimination and share them
with the rest of the class.

Evaluation Students will write a de inition of discrimination based on sex.

9
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PINK IS FOR GIRLS -LUE IS FOR BOYS

Study the_ cartoons below:

STUDENT 1:2

1. What message do these cartoons transmit about the role of men and
women?

2 What would you do if you were in this situation?

Can you recall a situation when pati could not do something because
you were a boy or girl? (If you can't think of a situation ask your
parents, teachers, or friends for one.)

4. Now...create your own cartoon or comic strip about your own experienc

MORE: You be the director....Pick some of your classmates to "role-play"
your cartoon or comic strip.

.......D0 you think roles like these are expressed around the world?

.......Do you think these roles were the
they be the same in the future?

10

same for your grandmother? Will
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Tit1e BEYOND THE BARBIE AND KEN MYTH

ir.troduction

TEACHER 2 1

How a child structures his or her time may depend on certain assumpti
about what is proper for each gender. Play centered around toys is

often gender-related because the toys themselves have definite male or
female associations. In what ways does this occur? For what toys?
How do the toy manufacturers tend to encourage these associations?

Obifctive

Students will gather and sort data to clet_ mine whether stereotyping
occurs in the manufacture and sale of toys for children.

Time One day of class and time outside of class

Materials

Student Handout (2. "Beyond the Barbie and Ken Myth"

irocedure

Step 1 - Distribute copies of "Beyond the Barbie and Ken Myth." Follow
directions as indicated on this page.

Step 2 - Allow students time to complete the toy search--several days or
a weekend.

Step 3 - Have students share their findings in small groups, considering
the following questions:
1. HOw does packaging influence decisions of studens to

purchase toys?
2. What skills and interests are important for using the toy?
3. Why did you place the toys in various categories?-

Fol ow-u

Ask students to watch TV commercials on Saturday morning. Do they observe
any sex discrimination in Toy Commercials?

Evaluation

Write letters to companies expressing positive and negative attitudes
toward packaging practices and marketing.

11
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"Beyond the Barbie and Ken My h"

STUDENT 2:2

TOY SEARCH

Take a trip to a hobby shop or the toy section of a department store.
Survey all the toys...'.Are there any toys in which only boys or only
girls appear on the package?

Fill in the chart below:

Boys _n_ Gir
Equally

f9112q-1-: Does seeing only boys or only girls on a certain toy make
you want to give that toy to only a ivy or or01 a airl_?

Compare your findings with other class members who complete the activity.

12
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Title 'A DoLL FOR SUSI E_ A TRUCE roR

ntroduct ion

TEACHER 3:1

The 9lfts which we gi ve to Otters say many thi rigs. They sY sorat fling
a bou t what we t hi rik someone e lse would I Ike , as We 1 I as sone th i rig about
what we oorselves see as 3 desi rabi e gift. Gi fts say something about
how 1,.4e e1lt others, rhe may in which otir perceptions of what ls
appropriate for each sex 1 nfl cences gi ft giving is well 11 lustrateid ifl
this exercise.

Ob'eoti ve

Students will dete rmi ne howl percept ions of 5ex-rOle c4istirctcon i ii-
luence gi ft gi

Time One day +--
Materials

Student Ma dout (3 :3) : Doll for Susi a Truck fr Jimmy'

Procedure

Step 1 crtpl icate the fol lowing pa9e for students.

Step 2 - 1-1.ave students complete t he ac tivity fol lowing direct ioris on
thei r handout.

Step 3 - Waite the c lasseel responses:
Mother
Father
S ister (s)
Brother(s

Detristias

1. Are ro les of male and female ident ifl ed with certain gi f 7

2. What rOle does percep ion of lhe g iver and receiver play In l ft
giving'?

3. How do gi fts influence a b-oy? a girl
f you recei ved doll s, etc , how did 1 t I nfl uence you 7

Evaluat ion

What did you learn about your 13 er4eption of an appropriate 1t in
re lat ionsh ip to the des i res ef yoor farni 1 y7

Adapted f rom Toda An A
Developed by Educat tonal Clial lenges, Inc. , tJ.ashlriqton, U
National Foundat Ion for the Imiroverreent of Eucat Ion, p. 11 .

5
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CS: WOMEN 9175 STUDENT 3:2

"A DOLL FOR SUSIE, A TRUCK FOR JIMMY"

List all your family members and ch- se a gift you would buy for
each person, for example:

Mother
Father
Sister
Brother

Why did you choose certain gifts :or certain people?

Did you choose gifts because you thought:
the person mould really use the gift?
it was a gift yalwanted the person to have?
it was something the person should want?

4 Did you select something that:
the person needs?
the person wants?
you want?

5. Would you rev- se the gifts you have chos- for:

Mother - Father?
Sister - Boother?

Why or why mot?

6. What gifts would you like to receive?

7. What gifts would you give a girlfriend? A boyfriend?

8. Interview family members tO find out if they would really like the
gift you choose for them.

Does your perception of an appropriate gift hold true?

9. Haw would these gifts influence a boy? A girl?

10. If you received these gifts how did it influence you?

14
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CS: WOMEN 9/75 TEACHER 4:1

Title HOW'S YOUR LOVE LIFE?

Introduction

Advertising generally seems to treat the consumer as a helpless, un-
critical creature who could not manage to make it through life without
the essential benefits pnovided by a never ending stream of products.
This is particularly true of much of the advertising related to women,
for in the process of selling cosmetics, breakfast foods, and house-
hold cleaners the advertiser is also driving home the stereotype of
mother and homemaker a hundred times a day.

Objective

Students will ampere images of women and men in adveutislrig and
articulate an understanding of sex stereotyping in advertising .

Students will articulate the influence of advertising on their own lives.

Students will create (or revise) an ad to eliminate

Time Two days

Materials Magazines and the Student Handout (4:3):
Life?" plus the slide series.

procedure

d iscrimi flat ion,

Your Love

Step 1 To introduce this activity a series of slides of se ist and non-
sexist advertising is available from CTIR. The sli es will be
helpful in provoking student interest in analyzing roles of
men and women in advertising.

Slides to mention specifically:
L TWO different ads for support hose Why do advertlsers use

a different appeal for men and women? What words do they
use? What messages do these ads transmit about sex roles?

2. Delta Airline series: Flow are men and women portrayed?
What words are used to describe the men and women who
work for Delta Airlines? Why do advertisers portray their
employees differently?

Step 2 - The image of Americans in the media should also be explored by
having students look through magazines to find a favorite
advertisement that shows men or women promoting a product.

Step 3 - Students should display the advertisements in categories:
"The American Woman" and "The American Man"

15
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Step 4 - Discuss the characteristics of each sex as they appear in
advertising. List words to describe men and women.

For example: Women Men---
helpless intelli ent
meek cavit%le

silly mecharacal
wrapped up in home hankisome

Step 5 - Compare the two lists for similarities and cliff- ences.

Step 6 - Discuss whether these portrayals of men and women are realistic.
Which sex is portrayed more realistically? In a "better" way?

Evaluation and Foll

I. Have students revise the ad they found or create a new ad totally
free of sex stereotypes.

2. Run through the same activity using TV commercials. (How many ads
on TV for a woman's product use male over-voiGes as in the Geritol
commercial..."Hy wife, I think I'll keep her..")

Select an ad that you find objectionable (as a boy/girl) Make the
changes that are needed to make the ad more suitable to vou .

4. Use old magazines to see how the "American Woman" and the "American
Man" looked in the '40's, '50's, '60's. Resource: Time Life
This_Fabulous_Ceptury.
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MOW'S YOUR LOVE LIFE?

STUDENT 4:3

Look through magazines and cut out one favorite ad that shows Men and
women promoting Dot only 4 product but also an image or way of life.

Display the ads in categories:

"The American Woman in Adver isement"
"The American Man in Advertisement"

What are the characteristics of each sex as thy appear in magazine ads?

(What words would you use to describe the men and wonen in advertise nts?)

17
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How might these eommtrcials b
of both men and womeh?

STUDENT 4.4

changed to pronte more realistic pictures

Have you ever avoideci bOYing a prOduct because you were insulted by the
advertisement?

What are some produ-

Can you think of am
sex-stereotyping?

S--ie sample ads are

d through non-sexist practices?

ements that are making an effort at chan ing

a hed for Use where needed.)

18
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Delta's an airline run by professionals.
LI-A1/4

Like Paul Bennett, 747 Captain.
Paul started out flying a 21passenge

t:FLJTg rtt,akP

mca Now he's captain of a 370-
passenger 747, the world's largest
jetliner. After 30 years with Delta, he has
26,000 hours and 8 million miles under his seat
belt.When you're flying, it's nice to know
there's a Paul Bennett up front.

Delta is ready when you are.
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Delta is an air line run by professionals,
Like Paul Hunt, Senior Customer Services
Agent,

As soon as a jet lands, he goes into action
He supervises unloading. And loading. And
refueling, And cleaning, And stocking the
aircraft with great food and drinks. All in
as little as 20 minutes,

He gets you off to a flying start, even
before you leave the ground,
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Delta is an air line run by pro,
fessionals. Like Alan Ward, Custome
Services Supervisor. He directs 15
other agents. His efficiency and skill
come from a background of more than
5 years behind a Delta tkket coUnter. And
he hasn't met the schedule, baggage, boarding,
fare or package tour problem he couldn't handle
As a supervisor, Alan Ward is super.

Delta is ready whenyou are.
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Delta is an air line run by professionals,
Like Christa Beck, Stewardess. ttk JD L-r/21/4

Christa is attractive, considerate,
K

courteous, kind, orderly, personable,
poised, polite and truly dedicated.
And her service goes far beyond the
call of duty.

Those aren't our words. Those words
are from letters we've received about Christa.
Written by Delta passengers.

And we've got 4,000 Christas.
Delta is ready when you are;

2 3
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Delta is an air line run by professionals.
Like Rose Wynne, Stewardess,

Rose beat out 24 other fine applicants to
enter Delta's rigorous training program
and passed with flying colors. She loves
being part chef, part wine steward,
part mother, part sweetheart and part
hostess. And the nice thing about it is we
have 3,800 Roses. .

A

Delta is ready
when you are.
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without a man telling me how...
ote this ad th s

Those male auto experts told me to tell you it's an adorable little

car and owning one will make you look rich and sexy.

I told them that
you'd rather hear the
news that the Subaru
doesn't cost much to
own or operate. That

it's comfortable, dependable, and fun to drive.

Parks easily and gets around 25 miles to the

gallon on regular gas.

They told me not to mention techni-

cal car terms, because you wouldn't under-

stand them anyway.
I told them you'd certainly understand

that front wheel drive gives the Subaru

more traction and maneuverability. That rack

and pinion steering and 4-wheel independent

suspension make Subaru easier and safer to

handle. And that the Quadrozontal engine

design cuts down on engine wear.

They told me to tell you not to be

afraid of Subaru's 4-speed stick shift.
Since over 20 percent of Subaru's

buyers are already women, that old myth

about females only being able to handle

an automatic transmission is hogwash.

I can tell you that Subaru's 4-speed stick

shifts very smoothly. So who's afraid?

They told me to quote a testimonial

from a male racing driver, since women

don't trust the judgment of other women.
Here's what Arlene Silver, a young

bank executive who traded her VW for a new

Subaru, says:
'8,000 miles I ter, I haven't spent a

penny on repairs. I always get 30 miles to the

gallon, on regular. The brakes are great...It's

fun to drive...When it's time to buy another

car, I wouldn't hesitate to buy another Subaru.'

They told me I'm awful cute when

I'm mad.
I locked m self in my office and

wrote this ad
my way. 44,

Rally alnpr ealra

Front

Driveu '74
You could buy it for gas mileage alone.

But there's so much more.

2 8
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nun aomes,
kids th shes

and a fussy husband
Whirlpool believes

you deserve appliances y u
don't have to worry about

e mrse ve know that being a
eood wile and mother is a labor
of love. But we also know just
how tough the job is. And how
important it is. As someone
recently said. -Keep your scien-
tists and businessmen; give mc
a million good mothers and I'll
give you a better world7

We agree. And that's
exactly why Whirlpool puts in
a iOt t oara el fort so that your
day On be a better one. We

know how important your
appliances are to you_

So to start with, we make
them the hest way we know
how. And then we check them.
Boy do we check them. Our
Quality Control Department k
manned by qualdieLL technical
experts who inspect exerything.
From top to bottom. Inside

and out. This assures you of
appliances that not only work,
hut keep working, day in,
day out.

And to help you when
you're shopping for a new
appliance. Whirlpool offers the
Consumer Buy Guide. It's a
detailed listing of all the impor-
tant features of that particular
applianco. And this Consumer
Buy Guide comes with every-
thing we make.

Also, we have a warranty
that you can read and under-
stand. A simple thing maybe,
hut it leis you know where you
stand. At all times. Without all
kinds of confusion.

And of course, when the
sale is made our service just

gins. We wanted to make sure
we kept in touch, so we initiated

2 9
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our Cool Line service. It's a
toll-free telephone service avail-
able to you anytime. If you have
questions about any Whirlpool
home appliance, just call this
number: WO-253-130 i. In
Michigan call 800-632-2243.

Most of the time our
people can solve your problem
over the phone. If not, they'll
give you the names of the
Whirlpool Authorized Tech-Care
servicemen closest :o you, or
another authorized serviceman.

It really kind of boils down
to this: Whirlpool believes you
have one of the most important
jobs in the world. And we want
to do everything we can to make

it easier for you. If that's what it
takes to make a better world,
we're =.2.A.
all for itVhirlpool

CO,C.V0,1



Your husband shouldn't be
eating his vegetables

just because they're good for him.

I le ,hould he oating hisveg&tables because they taste good. And because they're
int('r(

( )nly t i-oublu is, the slime oh I Vegetables aren't too intei esting. day after day.
That's why flu ii. 1.;ye` invented Coml)ination vegetables.

)el ev.etables hi combination wit h other good things like mushrooms,
seasoited sauces. brown sugar, toasted almonds, even ter.other vctahilts.

1 Ake lieans with To:ist ed Almonds, for instance. CrtlIsagE--4AP
The t my almond slices make t he beans

taste Nil gikk tlaVre almost like a whole
new veLlel able.

Sure. t hey're good for you, 1 hit thatk
not %% hy (air husband will like t hem.

Birds Eye Combinations.
The first vegetables your husband might even notice.

io#Ni.11 imps
tavm4.1

Itin10 Ey0 io i regisfe001 ttdoma_fh of General f040.10Comorition: 01973.

3 0
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447

70"

dit
women in our arn
n't even know our

his harmonious intoraction of ca
c_hampon leter national become 3

itr;1 7ieven yeors

alr,o h(ilp77d InakP (J'; number f',3

cot porationS
that make5 os o good name tc.

,7,77,oef ted Materials (1 S Ply7A,00d,
Ply.e.vod ikiberts Consolidated Indostoes,

Lovelobe, f.t777rnware. Del Mar Gordon/Karr
Pdper & Aired Pr odrwts Champ°

.r7es7 F-fider al Of fice Products. DairyPak
knownand Chamoion Packages

1771rnishings Drexel Heritage. Med
.7,v7Jmement Trend Caroet, Roxbury Carpet, Trit
rom the Others. 7:-,!7 r.j r

vion International
les are making a name for us.
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lod things ha
a onda-

pen

.Nf

lays, yen see more
lot it hi mokw(wcbs All k inds

orkii s Students Executives
lite a few more Worncn

?LfllS( cf the good things they're

y, for one A Honda tour-stroke
.7)5 gaS tO go for miles
ibility No one else has Honda's
11411 area
-101x la of fers the world's largest
lodels A kke for every rider.

Service. Honda has more friendly dealers
throughout the United States to get you started
and keep you going.

Fun. That's the best thing of all. Whether
you ride a Honda to get to work or to get away,
you just seem to enjoy the ride a Little more.

Try it yourself. Visit the Honda dealer
in your neighborhood.

And let the good things start happening
to you.

EIOATEM.



CS: WOMEN 9/75

Title American Graffici

Introduction

TEACHER 5:1

Our society has different ways of telling us what activities, character-
istics, and attitudes are or should be appropriate for boys and girls.
The following unit allows the students explicitly to recognize these
societally determined differences.

Objectives

Students will share values, experiences, and points of view regarding
sex role distinctions.

Students will hypothesize past and future sex role distinctions based
on their own experiences.

Time On-going class time

Materi_al_s: large sheets of paper

Procedure

Step 1 - This activity is intentionalry loosely stru tured to allow for
spontaneity and open-ended discussion. Rost large sheets of
paper for students' graffiti. Head each sheet with a provocative
phrase dealing with sex roles. See the next page for suggestions.
Leave them up for a few days for students tO scribble spontaneous
reactions.

Step 2 - Discuss the following questions. What does our graf iti show
us about sex stereotypes? Could the words 'boy" and "girl"
be changed in many of the graffiti? Wby or why not? Do you
think people your age in other countries would wTite the same
graffiti messages? Why or why not? What do you think graffiti

the future will say? Hola do you show your masculinity?
feminity?

Adapted from Law in American Society. Volume III, #3, p. 41.



CS: WOMEN 9/75 TEACHER 5:2

American Graf:'-i

Because I'm a

girl I would...

Because I'm a

girl I would

not...

I'm glad I'm

a girl bacause..

If I we e a

boy I'd...

I wou d be

upset if my

girlfriend.

Because I'm a

boy I would..

Because I'm a

boy I would

not...

I'm glad I m a

boy because...

If I were a

girl I'd...

wou d be

upset if my

boyfriend...

-. 25 --
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CS: WOMEN 9/75 TEACHER 6:1

Title BIOGRAPHIES CF GRANDPARENTS *

Introduction

One of the more enlightening experiences for a student is to be able
to get away from the "here and now." Asking a member of an older
generation to tell about how he or she grew up and what problems had to
be confronted offers great potential for developing comparisons across
generations. Moreover, it ofton can become an exciting activity that
the whole family can enjoy.

Objective

Students will make comparisons between theIr own personal experiences
and those of preceding generations.

Time

Two or three weeks for biography data collection outside class and
writing the biography
One day for preparing chart and sharing In small groups
One day for de-briefing

Materi_als Student Handouts (6:3 and 6:4): "Biographies of Grandparents"
and "Similarities and Differences Across Generations"

Procedure

Step 1 - Allow 2-3 weeks for preparation of the biographies. Each week,
progress reports may be collected by the teacher. Some students
may need additional time to write a letter to grandparents, etc.

Step 2 - To prepare students for interviewing, you may wish to bring an
elderly person to class for a "practice" interview.

Step 3 - After the biographies have been prepared, have students complete
the attached chart. The last three categories will involve
speculation as to the student's future.

Step - Small groups can be formed for students to determine the degree
of similarity of experience to the grandparents' generation.
What statements can they make about growing up in the past?

Step 5 - The class discussion should be based on comparison with past.
What freedoms do students enjoy today? Do parents have some
additional restrictions? How can you explain these changes
in life styles? Has there been an improvement?

NOTE: In testing this activity we've had biographies of grandparents

3 5
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CS: WOMEN 9 75 TEACHER 6:2

whosc marriages were arranged, a 'hail-order bride," and rural-partner-
ships ypical of years ago. Students have brought pictures, family
albums and reunion programs to class. These situations contrasted with
the fast-paced nature of "urban-living today will hopefully provide
students with va!uable cross-generation comparisons.

Adapted from 5h3r Menard's mini-course, 'Vomen in the American Culture.'

3 6
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CS: WOMEN 9/75 STUDENT 6:3

BIOGRAPHIES OF GRANDPARENTS

This project will require individual research. If your grandparents live
nearby, go out and interview them. (Use a tape-recorder if you like.)
If they don't live nearby, your job is a little tougher. You'll either
have to write to them, Or rely On your memory and talk to your parents
and other relatives to find out the information you'll need to knuw.

Divide your biography into several chapters:

1. EARLY LIFE

%Mere were your grandparents born? Where did
lives? Did they grow up in a rural (country) or urban -ty)

environment?
To ask Grandfather: What kinds of activities did you do with your

father/mother?

To ask Grandmother: What kinds of activities did you do with your
father/mother?

To ask both: What kinds of activities did you do for fun?

they spend most of their

2 TEENAGE YEARS

How old were you when you went on your first date? What clubs did you
belong to? Did you finish high school? What activities were available
for teenagers? What kind of transportation was available? What was
your first job? Was there a "generation gap" between your grand-
parents and their parents? What do you remember about clothing
styles? What differences or similarities do you see between your
"teenage years" and your grandchildren's? What are softie things that

girls can do today that they couldn't when you were young?

MARRIAGE/FAMILY

Haw did you meet your spouse? How old were you when you were married?
What qualities attracted you to one another? How soon did you have

a family? How many places did you live? What ideas did you think were
important in raising children? What advice did you give? Did your

children take your advice?

EARNING A LIVING

How did you choose an occupation? What kind of help did you have
getting started? How many different jobs did you have? If you were

a young person today, what kind of job would you choose? ,

FINAL CHAPTER

You decide what's important for ending your randparents' biography.

37
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CS: WOMEN 9/75 STUDENT 7:3

THE UNITED STATES VS. SUSAN B. ANTHONY (I)

(A play in two ve sions)

THE BACKGROUND - the year 1872

On one of the last days for voter registration in Rochester, New York,
Susan Anthony got her two sisters and a dozen other women residents and
together they marched through a crowd of gaping men in a barber shop
and demanded that they be registered as voters. The election board
offered a few faint objections, but Susan read them the Fourteenth
Amendment and the article in the State Constitution regarding the election
oath. As neither document contained any sex qualifications Susan warned
the men that if they refused to register the women she would swear out
warrants for their arrest and pay the whole cost of the suits herself.
The men then agreed to register them and on election day permitted them
to vote. Every paper in the country carried sensational stories, most
of them demanding that the women, especially Susan Anthony, be severely
punished. About two weeks after the election a United States deputy
morshal called at the Anthony home and informed Susan that she was under
arrest for illegally voting.

THE_ _INDI_CTMENT

."Without having a lawful right to vote in said election district the
said Susan B. Anthony, being then and there a person of the female sex,
as she, the said Susan B. Anthony, then and there well knew contrary of
the statute of the United States of America in such cases made and provided,
and against the peace of the United States of America...did knowingly,
wrongfully and unlawfully vote...."

CHARACTERS

Clerk
Henry Selden - defelse lawyer
Judge Hunt
Susan Anthony
Richard Crowley - district attorney - prosecution Lawyer
Narrator
Jury

INFORMATION FOR THE DEFENSE

The indictment charged Susan with having voted in defiance of a S atute
of the United States. However, the original Constitution claimed little
power over the election laws of the separate states. It provided that
U. S. Senators must be elected by the state legislatures, but left members
of the House of Representatives, the state legislatures themselves and all
state officials to be chosen or appointed by the citizens, all of them or
only some of them depending on what each state preferred. The law under

3 9
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CS: WOMEN 9/75 STUDENT 7:4

which she was arrested was passed in 1870 to halt the voting of southern
rebels following the Civil War,

Susan's defense was based on the 14th and 15th Amendments. Exam ne these
to see if they limit the rights of women.

INFORMATION FOR THE PROSECUTION

Susan was arrested for violation of Section 19 of an Act of Congress
which required that anyone voting knowingly without having the lawful
'right to vote was guilty of a crime and on conviction would be punished
by a fine not exceeding $500, or by imprisonment not exceeding three
years. The law was passed in 1870 to halt the voting of southern
rebels following the Civil War.

Women had not been given the right to vote in New York. Examine the
14th and 15th Amendments to see if they give women the right to vote
and the section of the Constitution dealing with elections.

4 0
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CS: WOMEN 9/75

THE UNITED STATES VS. SUSAN B. ANTHONY1 (2

CHARACTERS

Clerk
Henry Seiden - defense lawyer
Judge Hunt
Susan Anthony
Richard Crowley - district attorney, prosecution lawyer
Narrator
Jury

THE TRIAL

STUDENT 7:5

Narrator: Evidence has been presented in the case of the United States
vs. Susan B. Anthony and the lawyers are now making their
summary statements. The defense lawyer, Henry Selden speakst

Selden: The only crime Miss Anthony is guilty of is that she is a woman.
If the same act of voting had been done by her brother under
the same circumstances, the act would have been honorable, but
having been done by a woman it is said to be a crime. I believe
this is the first time in which a woman has been brought into
a criminal court, merely on account of her sex. Miss Anthony
voted in good faith, believing that the U. S. Constitution gave
her the right to vote. (sits down)

Narrator: The prosecution lawyer, Richard Crowley, summarizes the case
against Miss Anthony:

Crowlet: Miss Anthony's intentions may have been good, but we pre not
here to argue what her intentions were. By voting, fdr whatever
reasons, she violated a law of the United States and is there-
fore guilty of a crime. (sits down

Judge Hunt: (pulls out a sheet of paper and reads from ) The right or

Selden:

privilege of voting is a right given under the constitution of
the State, not of the United States. The legislature of the
state of New York has seen fit to say that voting shall be
limited to the male sex. If the 15th Amendment had contained
the word "sex" the argument of the defendent would have been
correct. The Oith Amendment gives no right to a woman to ..vote
and the voting of Miss Anthony was in violation of the law.
She was not ignorant of the facts. Upon this evidence, I

suppose there is no question for the jury and that the jury
should be directed to find a verdict of guilty.

umping to his feet) The IHLK should determine whether or not
the defendent is guilty of any crimel

lAdapted from account given in Lutz, Alma, Susan Antboy.. pp. 209-213.



CS: WOMEN 9/75 STUDENT 7:6

'Jud e Hunt: The question, gentlemen of the Jury, is a question of law
and I have decided as a question of law that the 14th Anendment
did not protect Miss Anthony's right to vote. And I have de-
cided also that her belief and the advice which she took does
not protect her in the act which she committed. If I am right
in this, the result must be a verdict on your part of guilty and
therefore I direct that you find a verdict of guilty.

Selden: (again jumping to his feet ) That is a direction that no court
has power to make in a criminal case. The jury must decide.

Judge Hunt: Take the verdict, Mr. Clerk.

Clerk: Gentlemen of the jury hearken to your verdict as the Court has
recorded it. You say you find the defendant guilty of_the
offense whereof she stands indicted, and so say you all.

W_Oen: (protesting) The Court has no right to make such a direction.
I insist that the jury be polled.

Judge Hunt: Noi Gentlemen of the jury, you are discharged.

Narrator The jurymen file out of the jury box and leave the courtroom.
The next day Judge Hunt is preparing to pronounce the sentence
against Susan:

Seiden: My defendant has been denied a right of trIal by jury, I move
for a new trial.

Judge_Huht: Motion denied. Will the defendant please rise.

(Susan Anthony stands)

4qdge.Hunt: Has the prisoner anythin: to say why sentence shall not be
pronounced?

Anthony: Yes, your honor, I have many things to say; for in your ordered
verdict of guilty, you have trampled underfoot every vital
principle of our government. My natural rights, my civil rights,
my political rights, my judicial rights are all ignored.

Judqe_Hunt: I cannot listen to a rehearsal of arguments your lawyer
has already presented.

Anthony: May it please your honor, I am not arguing the question but
simply stating the reasons why sentence cannot in justice be
pronounced against me. Your denial of my citizen's right to
vote is the denial of my right of consent as one of the governed,
the denial of my right of representation as one of the taxed, the
denial of my right to a trial by a jury of my peers....

4 2



CS: WOMEN 9/75 STUDENT 7:7

Judge Hunt: The Court cannot allow the prisoner to go on, please sit down.

Anthony: (ignoring his command to sit down) I speak for all women who
are under the yoke of laws made by men.

Ju e Hunt: The Court must insist the prisoner has been tried a- ording
to established forms of law.

Anthony: Yes, your honor, but by forms of law a I made by men, interpreted
by men, carried out by men, in favor of men and against women....

Judge Hunt: (shouting) The Court orders the prisoner to sit down. It

will not allow another word.

Anthony: (pays no attention to judge) When I was brought before your
honor for trial, I hoped for a broad and liberal Interpretation
of the Constitution and its recent amendments that should
declare all United States citizens under its protection.

I

hoped to find an equality of rights guaranteed to all persons
born or naturalized in the United States. But failing to get
this justice failing, even, to get a trial by a jury not of
my peers - I ask not leniency at your hands - but rather the
full strength of the law.

Judge Hunt: exasperated) The Court has h a d enough. The prisoner
will sit down.

(Susan Anthony sits down

Judqe_Hunt: The prlsoner will stand to hear the sentence. You are
hereby ordered to pay a fine of $100 and the costs of prosecut on.

Anthony: May it please your honor, I shall never pay a dollar of your
unjust penalty. I will continue to urge all women to recognize
the old revolutionary slogan that "resistance to tyrartny is
obedience to Good."

Judge Hunt: The Court will not require that the defendant be imprisoned
until she pays the fine. Court is dismissed.

Narrator This clever move, to not give Susan the alternative of paying
the fine or going to Jail, was obviously planned in advance. It

made it impossible to carry the case to the United States
Supreme Court.

4 3



CS: WOMEN 1975

Title: Household Duties: Which Are for You?

Introduction:

T" C

The division of labor has varied among societies. Whatever the
family structure or the societal structure, everyone fills certain
roles. In traditional societies, these roles are handed down
from generation with virtually no individual choice available. In
every culture the roles peOple fill are partially divided along
sex lines--though some societies are more flexible than others.
On the handout you will be asked to consider responsibilities of
men and women in carrying out household tasks in our society today.

pbjectives:

Students will hypothesize whether household duties should be sex
related.

Students will compare personal viewpoints with those of the class.

Students will determine personal values relating to household duties.

Time: One class period

Materials: Questionnaire relating to household du ies.

Procedures:

1. Provide introduction and hand out the list on which students
record their individual responses.

Tally the class responses on a chart on the board or a
transparency.

Discuss the results:

A. Which duties are perceived as primarily female?
B. Which duties are perceived as primarily male?
C. How many duties has the class indicated should be shared

by husband and wife?
D. How are these answers different from those your grand-

parents might have given?
E. Why do you think families are sharing more responsibi-

lities than in the past?

4. For follow-up, look at handout--A Comparison of 1930 and
Today: Roles of Women.

-_ 17 --



HOUSEHOLD DUTIES: WHICH ARE FOR YOU?

YOUR SEX: Male

Female

ollow n oles if ou marr

1. Breadwinner

2. Changing diapers

3. Responsibility for meals

4. Grocery shopping

5. Taking out trash

6. Mowing the lawn

7. Gardening

8. Maintenance of car

9. Vacuuming and cleanin

10. Paying bills

11.. Final authority of confl c s in decisions

12. Discipline of children

13. 'Cleaning the garage

14. Dealing with plumbers, electricians, etc.

15. Selecting children's clothing

16. Chauffering children to doctors and
activites

g515
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CS: WOMEN 9/75

Title THE LAW AND PARENTHOOD1

Introduction

TEACHER 9:1

Because our society assigns certain sex roles to men and different sex
roles to women, and often defines proper behavior legally, individuals
may be hampered in the exercise of what they see aS their basic human
rights. The following cases demonstrate how individuals may feel per-
sonally harmed by laws and rules that are based on sex role stereotyping.

Objectiyes

Students will articulate and share their own points of view about
parenthood via two case studies.

Students will make and defend decisions regarding discrimInation based on
sex.

Mate.rials Copies of the two case studies: "Case #1 The Right of a Father
to Child Care Leave" and "Case #2 Mrs. Mary Morgan's Case"

Procedur

Step 1 - Divide the class into two groups.

Step 2 - One group should read "The Right of a Father to Child Care
Leave" and the second group should read "Mrs. Mary Mo Ian's
Case."

Step 3 - Each group now becomes a Jury. Have each group select_a
foreman/forewoman. Each group should make a decision for its
case and respond to the questions following each case study.

Step 4 - Bring both groups together. Have each group summarize its
case and decision.

Step 5 - Final de-briefing should center around the following questions:

What do the cases presented have in common?
What are the diff rences?

Should an employer treat employees differently on the
basis of sex?

lAdapted _from Law ix' American SocJetY, September 1974, "Jus ice for Women,"
pp. 42-43.

4 6
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CASE #1 THE RIGHT OF A FATHER
TO CHILD CARE LEAVE *

Gary Alleman is a teacher in New York City. He and his
wife had a baby in 1969. Before the 1970 school year
began, Mr. Alleman applied to take an unpaid leave from his
job to care for his baby. He was told by the School Board
that he would simply have to quit his job. The New York
Schools have a policy allowing women to go on leave in order
to care for young children; the women may substitute teach
during this time and return to their jobs when their child-
ren are older without losing seniority or other rights. The
Board refuses to grant this right to fathers. Mr. Alleman
argues that he is being discriminated against because of his
sex--a discrimination outlawed by the 1964 Civil Rights Act.

He and several people from the school district are discus
ing the problem, hoping to keep it from going to court.

Role-Players:
Mr. Alleman

Mrs. Alleman, who wishes to continue her own job elsewhere
Ms. Cleary, a female teacher who believes men should have

the right to child care leaves
Mr. Steiner, the School Board representative who will try

to defend the view that such leaves would be impract-
ical, and that to distinguish between mothers and fa-
thers in this matter is reasonable

Mr. Dorn, a male teacher who agrees with the Board_
Ms. Ridgeway, the principal of Mr. Aileman's school
Ms. Jensen, a department head at Mr. Alleman's school who

feels that granting child care leaves to men would be
impractical, causing too much disruption of school_
staffs, and that this might cause everyone, including
mothers, to lose the privilege.

Consider the following questions

1. What is the issue to be decided in this case? What are some of the
interests of the different people involved in the case?

2. What do you think are the school board's reasons for not allowing a
male teacher to take "paternity" leaves of absence?

3. What is the policy in your school district?

* Reprinted from Law in American Society, September, 1974, "Jus ice for
Women," page 43.

4 7
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,Resimat-vs=sir..sw-

CASE #2 MRS. MARY MORGAN'S CASE

Mrs. Mlary Morgan, a teacher at Lincoln Elementary School, be-
came pregnant shortly after the start of the school year.
According to the 3chool district's regulations, a teacher
may elect to take a maternity leave upon certain conditions.
Mrs. Morgan did not elect to do so since she anticipated
the birth of her child during the month of June, when school
would be dismissed for the summer.

However, the Board cited another regulation in its policy
covering pregnancy: "Teachers shall be required to vacate
their positions on the fifth month of the pregnancy."

Mrs. Morgan produced letters from her physician attesting to
her good health and her ability b, continue with her teach-
ing duties. The Board allowed her to continue teaching
pending the arbitration decision.

Consider the f-ilowino questions:

1. What is the issue to be decided in this case? What are some of the
interests of the different people involved in this case?

2. What do you think are the school board's reasons for wanting pregnant
teachers to leave their jobs in the fifth month of pregnancy?

3. What are Mrs. Mo gan reasons for wanting to continue her job?

4. What Is the policy in your school district?

4 8
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Ti.tle ROLE REVERSALS: AUST. LIA'S BUSY WIFE/HUSBAND1

lnt_roduction

The woman's role as junior partner and help-mate in the marital relation-
ship is so deeply ingrained in our experience that we normally do not
stop to think how inferior the women's position can be--untll we look
at a case wtiere the roles of husband and wife are reversed.

Objectives

Students will make hypotheses about how language has been used as a tool
of prejudice.

Students will demonstrate an understanding of "role--eversal and apply
this concept to a new, different situation.

a erials

Procedure

Student Handouts: "Australia _usy Wi -e" and "Aust a ia's
Busy Husband"

Step 1 Pass out the first article, "Australia's Busy Wife." Pose the
following questions:
a. What activities fill Mrs. McMahon's time?
b. Would you enjoy living such a life? Why or why not?

Step 2 - Pass out the second article, "Australia's Busy Husband."
Pose the following questions:
a. Have you changed your mind about the role of Mrs. McMahon by

looking at her with masculine pronouns?
b. What impressions does the article leave about Mr. McMahon?

Step 3 - Which "Life' seems more futfilling to you? Why?

Find a similar article from the Denver_Post, The Rocky Mt._News, or your
local newspaper. Have students reverse the pronouns. What can we
discover about 3ex-roles by reversing the pronouns in the article?

ource: Canberra, %us a a's Busy Wife. Christian Science Monitor,
June 15, 1971.
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AUST A'S BUSY WIFE

Mrs. Sonia Rachel McMahon, wife of Prime Minister William McMahen, is
tall, slim, and blond with a warm smile, lively eyes, and a friendly,
relaxed manner that gives no hint of her fast-paced life.

Mother of two small children, she is deeply involved in her husband's
life, and travels with him wherever she can. She spends much of her
time commuting by air between their home in Sydney and the Prime Minister
official residence in the national capital, Canberra, and in fulfilling
engagements in other state capitals and towns of Australia. One
thousand miles a week is an average schedule.

A close and devoted couple, Mr. McMahon seeks to involve her in his
public appearances. Mr. McMahon took over as Prime Minister of Austra-
lia on March 10, 1971.

On that day, about an hour after Mr. McMahon had been chosen as parlia-
mentary leader of the Liberal Party--which automatically ensured his being
Prime Minister-- Mrs. McMahon was at his side facing television lights,
press photographers, microphones, and tape recorders as he gave his first
news conference. She was with him at other news conferences in the next
few hectic days and also held her own.

In the weeks s nce March 10, she has been busy answering a ilm-star-
size fan mail that has arrived from all over Australia and the world,
traveling with him on electioneering tours, watching him In Parliament,
constantly sharing his political life at functions, meeting and enter-
taining people. She believes firmly in being with her husband and
being behind him in all he does.

Her children, Melinda Rachel Ai, and Julian Dana William, aged 30n
July, 1971), share her life as much as possible. When she has to be
away from Sydney, the children are looked after by a nurse and house-
keeper. When they can, the whole family likes to relax around the
swimming pool in the garden of their home in Bellevue Hill, one of
Sydney's harborside suburbs.

Mrs. McMahon dovetails her domestic and political commItments expertly,
always presenting a calm, well-groomed, poised front to the world.
Her dress sense is well developed and she is not afraid of eye-catching
fashion. In her wardrobe are mini, midi, and maxi, all of which she
wears with elegance and dash. Most are Australian designed.

The daughter of Mr. and Mrs. W. E. Hopkins, Mrs. McMahon's childhood
was spent mainly in Sydney. Her father is a retired textile merchant
and grazier.

Mrs. McMahon was educated in Sydney at Methodist Ladies College,
Durwood, where she was the school swimming champion, and at Ravenswood
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College, Gordon. She continued her educat on with a course in occupation-
al therapy, graduating in 1952.

In 1963, Mrs. McMahon went to New York where she worked in the Austra-
lian News and Information Bureau, in the Australian Consulate-General.
From there she went to Jamaica and began a career in films, working on
the production side for Twentieth-Century Fox Films as assistant to the
location manager.

Plans fiar making a film at Broken Hill, the mining city in the hot,
dry western outback of New South Wales, brought her back VD Australia
in 1965. She gave up her career when she met her husband, then Minister
for Labor and National Service. They became engaged in October and
married in December, 1965.

Since their marriage, Mr. and Mrs. McMahon have been packing and unpack-
ing suitcases all around the globe. In 1967, when Mr. McMahon was
Treasurer, they went to Rio de Janeiro and Trinidad. In 1968, they
went to Germany Switzerland, London, and Washington.

Mrs. McMahon enjoys meeting people. Easy to talk to and with an ability
to put people at ease quickly, she is much in demand as a guest speaker
and guest of honor at charity and social functions. Much of her time is
devoted to helping organizations that help the sick and handicapped,
poor and old, and which promote cultural activities.

As wife of the Prime Minister, she now has to cope with two homes--
the Prime Minister's official residence, the Lodge, in Canberra and
their home in Sydney. In the past few years Mrs. McMahon has been
busy decorating their own home where she has mixed antiques and con-
temporary furniture and furnishings in an exciting way.

She likes entertaining, especially at small dinner parties. One of
her biggest occasions was in June, 1969, when the meeting of the
Asian Development Bank was held in Sydney and she was hostess.

As the Prime Minister's wife, she will continue to go on entertaining
diplomatic and political personalities with poise and style. One of
her first official duties was a formal dinner at the Lodge early in
April for Prince Philip. She quickly won friends among women journalists
in Canberra when, for the first time, they were invited to the Lodge,
to see the table setting for the dinner.

On this occasion she chose as her theme the Super Star rose, a cor 1

color. The gown she wore matched the color of the roses which were
massed in the reception rooms.

The journalists came away enthusiastic, all agree_ng that in Mrs.
McMahon, Australia has an elegant, young hostess who will be an un-
qualified success.
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EN TODAY: AUSTRALIA'S BUSY HUSBAND1

Mr. William McMahon, husband of Prime Minister Sonia McMahon, is tall,
slim, and blond with a warm smile, lively eyes, and a friendly, relaxed
manner that gikes ma hint of his fast-paced life.

Father of two small children, he is deeply involved in his wife _

life, and travels with her wherever he can. He spends much of his time
commuting by air between their home in Sydney and the Prime Minister's
official residence in the national capital, Canberra, and in fulfilling
engagements in other state capitals and towns of Australia. One thousand
miles a week is an average schedule.

A close and devoted couple Mrs. McMahon seeks to involve him in her
public appearances. Mrs McMahon took over as Prime Minister of Austra ia
on March 10, 1971.

On that day,_ about an hour after Mrs. McMahon had been chosen as parl a-
mentary leader of the Liberal Party--which automatically ensured her
being Prime Minister--Mr. McMahon was at her side facing television
lights, press photographers, microphones, and tape recorders as she
gave her first news conference. He was with her at other news conferences
in the next few hectic days and also held his own.

In the weeks since March 10, he has been busy answering a film-star-
size fan mail that has arrived from all over Australia and the world,
traveling with her on electioneering tours, watching her in Parliament,
constantly sharing her political life at functions, meeting and enter-
taining people. He believes firmly in being with his wife and being
behind her in all she does.

His children, Melinda 4i, and Julian, aged 3(in July, 1971), sha e his
life as much as possible. When he has to be away from Sydney, the
children are looked after by a nurse and housekeeper. When they can,
the whole family likes to relax around the swimming pool in the garden
of their home in Bellevue Hill, one of Sydney's harborside suburbs.

Mr. McMahon dovetails his domestic and political commitments expertly,
always presenting a calm, well-groomed, poised front to the world. His
dress sense is well developed and he is mot afraid of eye-catching
fashion. In his wardrobe are mini, midi, and maxi, all of which he
wears with elegance and dash. Most are Australian designed.

The son of Mr. and Mrs. W. E. Hopkins, Mr. McMahon's childhood was
spent mainly in Sydney. His father is a retired textile merchant and
grazier.

Mr. McMahon was educated in Sydney at Methodist n's College, Durwood,
where he was the school swimming champion, and at Ravenswood College,

Adapted from the original by Helene Olejniczak, Cherry Creek Schools.
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Gordon. He continued his education wlth a courLe in occupational therapy,
graduating in 1952.

In 1963, Mr. McMahon went to NeN York where he worked in the Australian
News and Information Bureau, in the Australian Consulate-General. From
there he went to Jamaica and began a career in films, working on the
production side for Twentieth-Century Fox Films as assistant to the
location manager.

Plans for making a film at Broken Hill, the mining city in the hot,
dry western outback of New South Wales, brought him back to Australia
in 1965. He gave up his career when he met his wife, then Minister for
Labor and National Service. They became engaged in October and married
in December, 1965.

Since their marriage, Mr. and Mrs. McMahon have been packing and unpacking
suitcases all around the globe. In 1967, when Mrs. McMahon was Treasurer .
they went to Rio de Janeiro and Trinidad. In 1968, they went to Germany,
Switzerland, London, and Washington.

Mr. McMahon enjoys meeting people. Easy to talk to and with an ability
to put people at ease quickly, he is much in demand'as a guest speaker
and guest of honor at charity and social functions. Much of his time
is devoted to helping organizations that help the sick and handicapped,
poor and old, and which promote cultural activities.

As husband of the Prime Minister, he now has to cope with VNO homes--
the Prime Minister's official residence, the Lodge, in Canberra and their
home in Sydney. In the past few yearsiir. McMahon has been busy decor-
ating their own home where he has mixed antiques and contemOorary furn-
iture and furnishings in an exciting way.

He likes entertaining, especi3lly at small dinner parties. One of his
biggest occasions was in June, 1969, when tile meeting of the Asian
Development Bank was held in Sydney and he was host.

As the Prime Minister's husband, he will continue to go on entertaining
diplomatic and political personalities with poise and style. One of his
first official duties was a formal dinner at the Lodge early in April
for Prince Phiiip. He quickly won friends among male journalists in
Canberra when, for the first time, they were invited to the bodge, to
see the table setting for the dinner.

On this occasion he chose as his theme the Super Star rose, a coral
color. The tuxedo he wore matched the color of the roses which were
massed in the reception room.

The journalists came away enthusiastic all agreeing that in Mr. McMahon,
Australia has an elegant, young host who wi I be an unqualified success.
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Title "EQUAL RIGHTS IN THE CRADLE"1

Introduction

TEACHER

Although equal rights for women are included in the Indian Constitut on,
the task of extending meaningful equality for women to India's 600,0 0
villages is proving slow. Inequality begins at birth. Too many families
want at least two sons, and for them daughters are just extra mouths
to feed. A study in Punjab, one of India's best-fed states, showed
that ten times as many female infants a3 male infants died of nutri-
tional morasmus.

This is not only in India but in many parts of the world where
ignorance is responsible for perpetuating prejudices against females.

The babies in this slide are 2 year old twins: the one on the left,
a girl, the one on the right, a boy, both raised at home. The picture
was taken in the nutritional rehabilitation center at Campbell Hospital,
Jammalamadugu, in Southern India. The difference in their condition
is jel due to the fact that the boy was nursed first and fed first,
his sister getting what was left over. Notice that the mother who
holds the little girl in her lap and the twins' big brother, who holds
the boy in his lap, are lavishing their attention on the crying boy,
while the apathetic little girl is scarcely noticed.

Beliefs and attitudes take decades and centuries to develop, but hope-
fully it will not take long to change some of the more harmful ones.
Hopefully, one day in the not-too-distant future, equal rights will start
in the cradle for all.

ob Icc tives

Students will be able to articulate the tragic effects of early sex
discrimination.

Students will be able to hypothesize reasons for sex d scrimination
beginning at such an early age in India.

Time. One half to one day

Materials Slide--Twinsin Jammalemeduau Hospital and Student Handout:
"Two infants"

Procedu.re

Step 1 - Show the slide to the class. Distribute copies of the Student
Handout, "rwo Infants."

Step 2 - Individually, students should answer the followIng questions:

lAdapted from "Third World Wiman, UNICEF_News., July, 1973 (p. 17).
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1 Where do you t "nk this picture was taken?
2. Who are the fo r people in the picture?
3. How old are the two infants?
4. In what ways are the two infants alike?
5. In what ways are the two infants different?
6. What is the sex of each infant? (Which is a boy? Which

is a girl? Are they both boys? Are they both girls?

S ep 3 Next have students share their responses in a class discussion.
Spend some time probing student answers to questions #5 and #6.
Students should real ize that the infant on the right looks
healthier, even though he's crying, than the one on the left.
Reveal to the stusdents that the infant on the right is a
boy and the one on the left, a girl. Flave students point out
the differences in the appearance ef the two infants. What
do they think accounts fo r these differences in appearance?
liwothesi ze reasons for the ma le i nfant appear ing heal thi er
than the female. Reveal that the two infants are twins.
The mother is holding the gi rl, the older brother is holding
the boy.

Step 4 - Reveal the rest of the story about the family. Hypothesize
reasons why the mother would nurse and feed her son first,
before her daughter. Ask the students if they think this kind
of "girls last in line" behavior continues throughout the I ittle
g irl 's life . Do you th ink the 1 it tl e gi rl wi 1 I go on to school ?
Will she do wel l in school? What will be her chances of a
successful career? If you could, how would you go about
educating this mother (and many others like her) in India?
Equally important, how would you go about changing the situation
that produced this slide?

Step 5 - Culminate the activity by emphasizing that changes take time
and that discrimination does begin in the cradle.

5
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TWO INFANTS

1. Where do you think this picture was taken?

2. Who are the four people in the -icture?

How old are the two infants?

4. In what ways are the two infants alike?

5. In what ways are the tqo infants different?

6. What Is the sex of each infant? (dhich is a boy? Which is a girl?
Are they both boys? Are they both girls?)

5 6
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Title GLOBAL LITERACY

Introduction

TEACHER 12:1

In 1960, 58% of illiterates were women; by 1970 the figure had risen
to 60%. Although the world-wide late of illiteracy may well decline
by 1980 to 29% because of the expected increase in population, the
actual number of illiterates will increase. The estimate is that 820
million adults will be in this group.

Literacy rates vary from continent to continent, from country to
country, and according to whether one is male or female. By looking
at the overall rates of literacy for the various continents and the
differences between male and female illiteracy on those continents,
we can speculate about the values and traditions of the people in those
areas.

Objectives

Students will interpret statistical data, specifically literacy rates
around the world.

Students will develop hypotheses about literacy differences in various
areas of the world and between mem and women.

Time One day

Materials_ Student Handout

Procedure

Step 1 - Your class needs to know the definitions of 1iteracy and
illiteracy. Have one student look up the definitions and share
them with the rest of the class.

Step 2 - Have the students study the bar grap "Male and Female Adult
Illiteracy around 1970."

S ep 3 Ask the following questions, making sure the students under-
stand die graph:
1. In what area of the world is illiteracy highest for women7

(Arab States) For men? (Africa)
2. In what area of the world Is illiteracy lowest for women?

(North America) For men? (North America)
In which area of the world do you find the greatest differ-
ence in illiterac'y between men and women? (Arab States)

4. Is there any area in the world where illiteracy rates for
men and women are equal?

5. Have the class hypothusi e the reasons for illiteracy.
6. Have the class hypothesize the reasons for the difference

between male and female illiteracy.

57
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What does the following phrase_ am?

"Educate a man and you educate one person; educate a woman
and you educate a nation."

5 8
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"Educate a man and you educate one person; educate a woman and you
educate a nation."

M MALE
=I FE ALE

African Proverb

MALE AND FEMALE ADULT ILLITERACY AROUND 1970

AFRICA

ARAB STATES

ASIA

EUROPE

LATIN AMERICA

NORTH AMERICA

WORLD TOTAL

63 4

85 .7f

19.9

27.3

I .1

I .9

28.0

?AO .3

This chart is reprinted with permission from the July 1974 Issue of Cornmon Concern.
published by Ihe World YWCA. The figures were taken from "Learning to be" by UNESCO.

"Literate" refers to the ability to read and write. "Illiterate"
describes those who can mot read or write.

I. In what area of the world is illiteracy highest for women For men?

2. in what area of the world is illiteracy lowest for women? For men?

3. In which area of the world do you find the greatest differences in
illiteracy between men and women?

4. Is there any area in the world wh_ e illiteracy rates for men and
women are equal?

5. Hypothesize reasons for illiteracy.

6. Hypothesize the reasons for the dIfferences between male and female
illiteracy.

Based on this graph, what do you think the following African proverb
means?
"...Educate a man and you educate one person; educate a women and
pou educate a nation...."

5 9
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Title MAKING GRAPHS

Introduction

TEACHER 13:1

Differences exist between the ways women live in the developing and
developed areas. These differences perhaps become most apparent when
we express them graphically.

Objectives

Students will demonstrate ability to show the rela kinship of ideas
through developing a graph.

Students will discuss the differences between the life styles of women
in developing countries and those in their community.

Time One day

Materials Graph paper and the Studen_ Handout, "Making Graphs"

Procedure

The teacher will direct students to put statistical Information from a
card onto a bar graph. Graph paper should be used for this project.

Students' graphs should look something like this:

Percentage of women between the ages of 15 and 19 who are married,
divorced, or widowed.

Latin Am.
Asia
Africa
No. Amer.[
Euro e

0 10 20 50 Percent

Points to bring out in discussion:
What do you think are the chances lhat someone of your age will be
widowed, divorced or married by age 19?

2. What would be the chances of someone your age be ng married,
divorced, or widowed if you lived in Africa?

6 0
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#2 Average number of children

NOTE: Teacher may want students to average figures on this graph.

Africa
Asia
_Latin Am.

Europ0
North Am.

4 5 7 Number of children

Hypothes ze same reasons why women in underdeveloped countries have
more children.

#3 Fema.e Li e Expectancy

More developed
Less develo-

10 20 30 =0 50 60 70 0 Years

Hypothesize the reasons why women in developed countries can expect
to live longer.

61
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MAKING GRAPHS

LOOK AT THE FOLLOWING DATA FROM THE UNITED NATION

#1. Percentage of women
between the ages of
15 and 19 who are
married, divorced
or widowed.

More developed
areas

STUDENT 13:3

Less developed
areas

Europe 6.7% Africa 40.7%

North America 9.9% Asia 27.9%

Latin America 15.2%

#2 Average number
of children

More developed
areas

Less developed
areas

Europe between

2

Africa etween
5

North America & Asia &
4 7

Latin Amarica

#3 Life
Expectancy:
Women

More developed
areas

Less developed
areas

Europe 74 Africa
55

No th America years As a
years

Latin America

6 2
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WORLD POPU. T TFLE FEMININE FACTOR

"How can the world solve its Encreautng
problems of economic and social devel-
opment, am, itrprove the quality of human
life, when hundredn of millions of its
children, the new generation of mankind,
are born to ii litcratc, uneducated, un-
trained mo thcri who traditionally are
responsible for the upbringing of chil-

dren?

How can the world in
production when agricultural work is
still, in large areas of the worqd,
mainly the responsibility of women who

are not only untrained and unequipped,
but havo to do this work in addition
to their heavy responsibilities as
mothers and 72ciemakers?

How e _ rld solve its p
pohZvw if women do n
their reproduct va behaviour?

Internatior
time to tnz-
cfple of aqua 3

clearly stated in
tarte r and the L'-z
ur.2 hig te, wi thoui:

runt ffo like ly

Zation
go

a
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ed Nations

Tal Declaration
which no dovelep-

d."
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INTRODUCTION

Middle class Americans consistently look at the childbearing practices
of the poor within our own culture as well as the third world and question
why those people would want all those children. A comparative study of the
roles of women within v.rious cultures may give some answers to this question.

Most Americans have chosen to limit the size of their families partially
because children in our culture have increasingly become a liability. In the
1970's the question is often asked, "Can we afford another child?" With our
birth rate at its lowest and labor saving technology at its peak, women are
taking advantage of opportunities for education and careers which were not
available to their grandmothers.

In contrast, in underdeveloped countries children are an economic asset.
Seymour Fersh states that In most of Africa, Asia, and South America the only
economic asset is the family. Male children are the sole support of aging
parents, as well as younger sisters. Conditions which provide for economic
security must precede a change in values. A corollary to this situation is
the limited roles available to women. Far too often, the fertility patterns
of women in the third and fourth world are determined by forces over which they
have no control.

Thus, the roles women fill are a reflection of societal values. Studies
of tKe roles of women on a global scale suggest three factors which foster
equality for women: career opportunities, education, and a family structure in
which males share responsibilities. These factors need further research and
clarification. Development of rationales for limiting population growth may
be less effective in altering family size than the decisions women will make
themselves as their world changes.

Projecting our cultural value of small families will not solve this
complex problem. Students should appraoch the problem with some empathy for
the values of societies different fran our own.

# #
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Free A Woman, Free A Nation (by Jacqelyn Johnson, Westminster
Public Schools, and Barbara Miller, Aurora Public Schools)

I troduction: Students hypothesize and examine reasons for child-
bearing through the eyes of three different women immersed in three
different cultures. After completing their hypotheses, students are
given statements regarding childbearing in India, Nigeria and the
People's Republic of China. Students complete this activity by
hypothesizing other opportunities for women and cultural attitudes
toward child bearing in each respective culture.

1. Given role profiles of three women from three different
cultures, students will hypothesize the reasons these women have
for bearing children.

2. Given statements from the three cultures these women
represent, students will hypothesize about opportunities avail-
able to wo en in India, Nigeria and the People's Republic of
China.

3. Students will draw relationships beween attitudes toward
childbearing and opportunities available for women in India,
Nigeria, and the People's Republic of China.

Time: 3-4 days
Materials: Student Hand Uts

Raksha
Attitudes Toward Childbearing in India
Kawe
Attitudes Toward Childbearing in Nigeria
Mei-ling
Attitudes Toward Childbearing in the People's Republic of China
Free a WOman, Free a Nation

Activity:
(1) Begin by introducing the topic of childbearing. Why do

people choose to have children? Poll some student responses.
However, do not dwell on students' personal reasons for desiring
chIldren at this time. Activity 58 will deal with personal convic-
tions regarding childbearing in greater detail.

(2) Explain to the class that they are going to look at
reasons for childbearing through the eyes of three different women,
each immersed in different cultures.

(3) Pass out the story of Raksha in India. As students read
her role, have them underline clues in the story Raksha has for
bearing children.

(4) The questions at the end of the role can be answered a
the teacher's discretion.

6 5
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(5) Next, in groups of 4-5, have students generate a list of
hypotheses about the reasons Raksha has for bearing children.

Caution students about generalizing experiences of one individ-
ual to an entire nation. However, ask students to try to put
themselves in Raksha's shoes and look at the issue of child-
bearing through her eyes.

(7) After the groups have reached consensus about Raksha's reasons
for having children, pilt the class's responses On the board.

Next have the studcnts read the handout, "Attitudes Toward
Childbearing in India."

(9) Class discussion ca_ focus on tIle similarities and differences
between the groups' hypotheses and the statements on the handout.

(10 ) Reneat the same procedure for the remaining tWO profiles, Kawe
lvi Nigeria and Mei-ling in the People's Republic of China-
Students should also read the accompanying handouts regarding
childbearing in Nigeria and China.

011C0 the class has discussed all 3 women within their respective
cultures, pas3 out the handcmt "Free a Woman, Free a Nation."

In groups of 4-5, students should complete the top of the k-
sheet, "Reasons for Childbearing.

Next, have groups develop hypotheses about opportunities, other
than childbearing, Raksha, Kawe and Mei-ling have in their
respective cultures.

(14 ) Finally, students should complete the bottom portion of the
worksheet, "What relationship do you see between opportunities
for women and attitudes toward childbearing for Raksha, Kawe,
and Mei-ling?"

Possible student responses: China

"There are controls in childbearing--governmental and society2'
"Children are not necessarily most important aspect of life for
each woman. Women are encouraged to work for betterment of
state. Status and role are not dependent upon bearing of children.
"When women are encouraged to participate more fully in society,
they become more than reproductive instruments."
"Women have attained legal and economic equality since 1949,
and are considered vital to the welfare of the state."

6 6
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"Although we may consider it a lack of freedom, women and the
community decide on the number of chil ren to be born during
certain year,"
"Women can work th more assu ance, knowing that their child:all
are beiny cared for properly."

Possible student responses: 1- ia

"Any status or importance a woman might have or feel is dePen
upon her role as childbearer."
"Women have traditionally accepted their role as cbildbearers..
It is difficult to change this perception, or change the
educational status of women."
"God wills women to have as many divildren as possible."
"Children as economic assets--they provide f ture needs o_
"Education is bIsically for men, not women."

Possible student responses: Nige

"The main occupation of women is pleasing their husban s--littla
if any opportunity for education."
"To be successful, women must have many children."
"Childbearing justifies the existence Of women--the state does
not encourage women to better themselvee."
"Bearing male children is the Primary objective in life
-omen.

"Children are needed for security, and Women without children
treated as outcasts."
"Life is centered comple ely around the bae and the family."

Compare the effectiveness of birth control in Nigeria and India
with China. Hypothesize why birth control techniques have heen
more successful in China. (with high infant mortality and the
economic necessity of many children, birth control means ate
probably not the answer in Nigeria and Ind a.)

Hypothesize whatconditions would promote both smaller familiee
and equal opportUnity for woinen in developing nations. Bncourkle
answers regarding development and underdevelopment. As a natipn
industrializes, it needs fewer "hands to work the fields."
Dependence on children for econo Mic old age security is replcd
by social security and pensions. Before we can expect-othera
to limit the size of their families, there must be conditione
which provide for economic security.

(17) As women are integrated into economics of developing nations and
assume alternative toles, they will have fewer children. (Out
current national birth rate is the lowest in our history. WOMen
can fulfill other roles in our society. Opportunities for woMen
are increasing at a rapid pace. As women enter the professiorts,
they choose to have fewer children.)
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1 -illage not fa,- from Bombay.
I think

ure. 1 have five children and expect my
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t have more children since
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Raksha is a real woman %AO lives near Bordoay, India. Based upon
what you know about her, answer tie following questions.

1) Why do you think Rak'ha can only estimate her age?

(2) Why is it important for her to Iave children?

What is a dowry.

What does literacy mean?

Why do you nk the literacy rate ls so low for women in her
country?

It appears that Raksha's inother-in-law has certain "powers" over
her. Why do you thirac she would tolerate this?
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Attitudes Towards Childbearing in India*

(1) More children can earn for the family. The father can also rest
if there are more children to earn for him.

(2) A son is important for the family's name. He keeps the "door"
open. Many people do not stop having children until a boy comes.
At lea t one son is necessary to keep the family name going.

If the e is only _ne son, then he has the whole economic burden...
suppor ing the family and paying for ail the ceremonies such as
his sisters' weddings.

If there are only two children, a boy and a girl, and the boy
dies,- the mother is considered barren.

(5) The advantage of having many sons is that they will have different
occupations and earn more.

Having many sons means more fame for the family. This way on Is
own name remains at the top.

When there are five or six children, a parent can have a peaceful
life in old age. Mothers can depend on their sons because they
can rightfully claim anything from thou.

The biggest advantage of the large family is that when ail the
brothers unite nobody dares bother them. 'They can live wlth
power in their hands.

(9) If a woman has many children, others will look up to her. When
someone asks a woman if she has children, she can say proudly:
"I have many children:"

Suppose a woman has a daughter and a son. If her s n dies, then
she has only one to look after her. This happens after God may
take away one child...If a mother has five children, then at
least two or three of the children will live.

In iana University, Population Education Project, 1973.
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I am Kawe, and I live in a
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Kfi

Ilarn farming village of my modernizing country.
living.

! have been married to my husband for 20 years.
:band. Even before he married me he already had
ye third except that he divorced the second wife
:he first boo years of their marriage. In our
kerson to be despised because the spirits did not
d not wish to be incarnated in her. Both my
uccessful wives, for we have borne children,
n help us farm, can support us in our old age,

rn to read and write. He needs these skills to
r village. None of my girls go to school, nor,
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I think, have any girls from our village. They need to learn skill6to help their husbands-to-be on their farms. Some people say thatif the girls get educated they might get bad ideas and elope.

Overall I try to keep my husband happy, provide him with children,
who are more precious than wealth to our people, and make him satis-fied with the 9bride price" he paid for me.

Kawe, like Raksha is a real woman. She lives in Nigeria. Basedupon what you know about her, answer the following questions.

1) Under what conditions did Kaye marry her huslan?

(2) Why does Nave
price" he paid

o keep her husband sa '-fied with th "bride
her?

What is a 1bride price?"

(4) Why are girls not encouraged to go to school?

happens to women in -e's society who do not bear -hildren?

7 2
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Generally parents have a Warm attitude towards having Children in
Nigeria. Whether in the rural or in the urban communities, Nigeria
expressed positive attitudes towards having children. If African
mothers love their children, African fathers adore them. The high
regard in which children are held is reflected in the names usually
given them. pical names for children in Iboland include the
folbawing:

Nwakaku, meaning "the child is greater than wealth":
Nwabueze, meaning "children are priceless";
Chinyere, meaning "God's gift".

The first and foremost desire of a married couple is for children;
having children is regarded as the chief aim of all marriages.
Childlessness therefore is regarded as a disease. A woman who can't
have children is treated almost as an outcast and has little influence
among her people. She is everywhere despised and distrusted. If
she cannot have children, everyone is certain it is her fault.
The ancestral spirits will not insert a soul in her womb or do not
want to be reincarnated in her. Childlessness often leads to divorce
or polygamy.

Only in the large cities in Nigeria do some people a ong high iflcome
groups believe there is a need to limit family size.

As was the belief in ancient Egypt, "child making i a great and
most pious think in life for them who think aright, and to live
life On earth without a child a very great misfortime and impiety;
and he who hath no child is punished by the daimons afl'el death."

Parents want children for many reasons and mothers in particular
cherish the idea in spite of the ordeal of childbearing.

Reasons for Having Childre- in Nigeria

1) Children are the yardstick for measu ing the success of marriage.

(2) Children are a source of social prestige. Parents who have
many children are greatly respected, and are addressed by
special titles.

Children prove their father's manhood and mother's womanhood
and remove the stigma of barrenness. Children prevent
accusations of impotence and witchcraft.
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(4) Children are of economic
on the farm and in the h
pawned to pay off a debt

6

STUDItNT 14:10

value. They are valued for their help
ome. In the olden days they could be

Children are a great investment. They suppo t the parents in
old age and are their heirs for ever. Children perpetuate the
family and the family name, and ensure decent burial and fame
for their parents._

Since one is sent into the world to be 'fruitful and multiply,
a large family is evidence that one is loved by the gods.

(7) without Children marriage would break up, and even if it
continues, the couple would live unhappily.

When paren s reach old age, their children are expected to
clothe and feed them and to give them comfort. In this sense,
children are a pure means of social security, pride and
happiness to parents.

most fa ilies have their tradit onal occupations and parents
always wish the skills of their trades to be passed on to their
children.

(10) "lt is better to accumulate children than to amass wealth",
is a common saying among ffigerian people.

*Excerpted from Ngwobia Uda, Growinq Up in_Nieerian_Culture,
University of Madan, Insti ute of Education, Occasional Pdblication
No. 6, 1966, pp. 35-36.
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1
ev

My name is Mei-ling. Before the revolution of 1949 in my country women were treated
poorly. Husbands beat wives, peasants beat children, and mothers-in-law beat their
sons' wives. Peasant women worked hard in the fields, or as servants to the
wealthy; upper class women did no manual work, but concentrated instead on their
families and the raising of children. Some upper class women went to universities,
but the main purpose of all women was to produce male heirs to continue the hus-
band's name and control his property. Women were denied education and were supposed
to stay at home and be subordinate, one reason for the painful practice of binding
the feet of girls.

With the revolution of 1949 came many changes in the status and roles of women. In
1950 the first Marriage Law was passed in my country, by which arranged marriages
were abolished and widows given the right to remarry. Women are no longer
"commodities" of sorts, but have attained full economic and legal equality. Famdly
planning is considered a vital policy area by the government, both in economic terms,
and in national planning that will determine the prosperity of the country and the
way of life for future generations. Women have taken the lead in family planning
programs, and have full rights in determining the size of their families. This is
in accord with state policy, which justifies family planning as leading to the
emancipation of women, based on their equal rights to study, participate in political
decisions, exercise their social conscience, and work to build a socialist society.
Thus the potential af women is recognized and sponsored by the government. Women
work together in family planning at the village and neighborhood levels. AS an
example, women on a particular street in a village or rural area decide .ogether the
number of children which can be reasonably added to the population for that year.
They then determine from this how many will be able to have a child. Many women
volunteer to wait a year before having a child. The solidarity of women working
together in family planning has proven successful in reaching the people, as seen in

-- 69 --
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the fact that the annual population growth rate has remained stable in the period
1973-75, at 1.7 rate of growth. The key to family planning in my country is
persuasion rather than coercion. Through education women can see positive advan-
tages in practicing family planning. It is more advantageous, for example, to have
fewer and healthier children, anJ thus be free to contribute to the building of the
nation, than to have a very large family. To he able to "take the helm," control
the destiny of the nation, is a major,reason the government has emphasized family
planning, and encouraged the emancipation of women.

I myself am a full-time worker. I was a medical student before marriage, and
worked as a nurse before entering medical school. I did not marry until the age of
25, feeling it important to complete schooling and begin my profession. The state
favors late marriage, as it has aided in reducing the population and encouraging
young people to work and serve their country. I have 3 children, who attend school
six days a week, and eat their meals in state dining halls. Children are often
separated from their families for periods of time, and learn early to interact with
other people. Yet family ties remain close despite separations. my three-year old
girl lives in a full-time kindergarten, but I see her on Sundays. It is good that
the state cares for her, since we women need to be free to work for the revolution.
I spent a year in the countryside 2 years ago giving medical care to the peasants.
I did not see my Emily during this year; my children were proud of my service to
the peasants. Since 1949 the state has greatly encouraged me in my prefession, as
it has encouraged women in general to contribute to the welfare of the nation.

Mei-ling is also a real woman. Her home is the People's Republic
of China. Answer the followiny questions based upon what you know
about Mei-liny.

(1) Why does Mei-ling believe women were treated poorly in her
country before the Revolution?

(2) What
past?

the nein purpose of all women in her coun ry in the

What was one custom for girls that Mei-ling mentions?
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(4) Why does Mei-ling

STUDENT 14:13

government favor late rriage?

(5) Why does Mei-ling feel it is good for her t e-year
girl to be in a full-time kindergarten?

(6) How did Mei-ling's children feel when she spent a year living
medical service to the peasants?

7 7
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Woman are encou aged to marry at a later age, to decrease the
number of years during w ich they could potentially have
children.

It has been the policy in China since the Revolution to develop
family planning programs through Rersuasion rather than force.
Most women do not want to have 7,8, or 9 children, but they must
have the opportunity to make a decision to limit family size
themselves. Education is therefore very important.

In China today, women made the decision as to how many children
they will have. Family planning represents the demands of the
many women who want to be freed of the burden of many childret!
in order to be able to work for development of the country.

(4) The policy of limiting family size is considered an important
decision-making area by the government, in order to promote a
better life for the Chinese people. Each individual should have
as good a life as possible. Quality of liferather than
quantity--is important.

Women must be able to see positive advantages in limiting the
number of children they have. Education is most important.
For example, if women realize that it is better to have fewer
and healthier children, and also have more tine to study and
free themselves, this is a good reason to limit the nuMber of
children they have.

(6) Family planning in China is justified as a liberation of women,
based on the equal rights of women to study, to participate in
government decisions, to work to solve their country's problems
and to work side-by-side with men in building a socialist
society.

(7) women teach one another about family planning going from village
to village. They even decide how many children should be born
on a particular street or in their village, and then determine
how many women can have children that year. Many women volunteer
to vait a year to have a child.

Every Chinese woman breast-feeds her baby until the age of at
least a year and a half. There is no such thing as artificial
baby food in china, and closeness with the child during
feeding is considered important.
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(g) Most Chinese factories have nurseries attached to them, and
the working mother is allowed half an hour off every two or
three hours to feed the baby, with this considered as working
time. It is considered important that the baby see the mother
regularly.

(10) in Ch na, people are much closer than in many other countries.
Children do not feel strange when around people other than their
parents. Many people feel as though the children of another
are their awn.

In China, children may live apart from their families for short
periodF of time while attending school. Yet family ties remain
closely-knit, and children begin at a very young age to interact
with people.

Compiled by Anna Chung, Center for Teaching international Relations
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FREE A WOMAN, FREE A NATION

Raksha
India

Part X: Reasons for Childbearing

Mai-ling
CMna

Part II: Hypotheses about Opportunities Available to:

Raksha Kawe mei-ling
India Nigeria China

Part III: What relationships do you see betwaen opportunities
for women and atti udes toward childbearing for:

Raksha in Ind a:

Ka e in N_ e ia:

M-' ing in Ch na:
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Title: 1975: INPETI0NAL WOMEN'S YEAlk

Time: 1 day

Objectives:

Given a statement by Helvi Sipilg, Assistant Secretary General of
the United Nations, students will articulate the effect of illiteracy
among women of the world and relate this effect to population groVtb'

Students will also articulate the meaning of the sytbol of the
International Women's Year.

Students will articulate the _mportance of e quality for women a-0
relate this to population growth.

Matexials: Student Handout "International n's Year, 1975" and
accompanying questions.

Procedure:

Pass out the statement by Helvi S1pil declaring 1975
"International Women's Year."

(2) The questions following the statement may L-2 answered by stladeh011
at the teacher's discretion. Questions are intended to be
di cussion prompters.

Having completed the previous activity about women in Ind a,
Nigeria and China, ask students where Raksha, Rawe, and Mei-
ling "fit in" to Ms. Sipilg's statement.

(4) Poll students tO determine the amount of agreement/disagreement
with Ms. Sipilg's attitudes regarding equality between men and
women globally, before any UN efforts will succeed.

(5) If there is agreement ask haw the roles of women globally
relate to the world's Population growth crisis.

75 --
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"How can the world solve its increasing
problems of economic and social devel-
opment, and improve the quality of human
life when hundreds of millions of ita
children, the new generation of mankind,
are born to illiterate, uneducated, un-
trained mothere who traditionally are
reeponsible for the upbringing of chil-
dren?

How ccaz the world increase ita food
production, when alZ work La
still, in large areas of the world,
minty the reaponsibility of womn who
are not only untrained and unequipped,
but dave ta do thia work.in addition
to their heavy responeibilities aa
mothers and hommakere?

How can the world solve its popula ion
problema . . . if women do not change
their reproductive behaviour?

International Warren's Year will be a
time to translate into action the prin-
ciple of equality of man and women,
clearly otated in the United Nations
Charter and the Universal Declaration o
Human Rights, without which no develop-
Iront effort is likely to succeed."

STUDENT 15:2

EQUALITY

PEACE

DEVELOPMENT

_ u
Helvi Sipila,
Asst. Secretary General U.N.

82
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(1) Ms. Sipild speaks of "illiterate, uneducated, untrained
mothers." What do they have to dc with the study of populati n
growth?

Ms. Sipild believes that any United Nations programs will fail
...until equality of opportunities exist stween men and women
in the world. Why does she believe this7 Do you agree? Why
or why not?

_at does the syMbol for International Wo en's Yea- -ean?
What do you "see" in it

-- 77
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Title THE ERA DEBATE: HOW WOULD YOU VOTE?

Introduction

The proposed Equal Rights Amendment has turned out to be a controversial subject
among both women and men. Recently, groups opposing this amendment have become
more vocal. The following activity gives students an opportunity to read and
judge for themselves literature both for and against this amendrivit. It asks
them to interpret and evaluate two different points of view.

Objectives

Knowledge: Students will be able to define positions of two groups-- Wake Up,
Colorado and ERA Colorado.

Skill: Recognizing a point of view; intc'pretation.
Affective: Students will recognize personal attitudes towards he proposed

ERA.

Materials Handouts from: Wake Up, Colorado - Stop ERA
ERA Colorado

Procedure

Step 1 - Ask students to read the prop°. Equal Rights Amendment (S ent 16:2).

Step 2 - Why might such an addition to C ;titution be desirabl- idesirable?

Step 3 - Explain that the amendment's pui, and possible outcomes are L.ing
explained in very different ways. Hand out literature illustrating
the interpretations being offered by two womens' groups.

1. What are the di ferences of opinion?

2. Which points in either/ or both handouts are most in luential
on your decision?

Step 4 - Speakers for both points of view could follow the discussion.

78
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CS N 6/76

FACTS FARLE S
COLORADO'S EQUAL R IGHTS AMENDME NT

"Equality
the State

of righ'a under the law shall not be denied or abridged by
o Colorado or its subdivisions on account of sex."

Sec. 29, Art. II, Constitution.

In our E :ontennial year, after all our forefathers fought for, do you
want to ;J.1.7e up your aonstit, eight,;? Recognize the repeal move-
ment fo what it is -- a cam, fables, emotionP; misrepresentation and misguided
"pat ism". Don't be duped 1....,,, iosing your right to equal opportunity under law:

"Tyranny often Gpriugs from aexcesS of virtue"-Thamas

FACTS
THE EQUAL RIGHTS AMENDMENT:

iMakes spouses responsible for family support,
defined in terms of their func ion, not sex,
and recognizes the homemaker's work as a
vital contribution to that support.

...Has never meant removing wails or J.cks from
restrooms nor made separate facilities illegal.

takes it possible for men and women to do work
foil which they are qualified physically able.

backed by Acire than 100 diverse civic and
religious organizations, both political parties,
unions, etc. - a cross section of society.

WUL not affect crime or divorc,
make sure that people are prote
ed

11

prosecut-

..Recognizes choices that couples alone can make
and treats people b function, rather than sex.

Colorado altered its awn laws to conform with ERA,
as will other states when th federal ERA is ratified.

Has been attacked by attempts to link it with emo-
tional non-related issues - the tactic of "throw-
ing sand in your eye" a) you can - see clearly.

87
81 --

FABLES
THE EQUAL RICHTS AMENDMENT:

Releases husbands/fachers
from their duty of support;
forces women to ,.:'1;rk out-

side the home: 46,0

Threatens the righ
privacy?

Removes legislation protect-
ing women in ind y?

Is a " women's lib" move-
ment:

Increases c

Changes :-ily life styles:

Depri s states of power to
make their own law

Is related to abortion, bus-
ing and homosexual issues?



LS: WUMEN b/lb

Facts on the Federal E R.A
SECTION 1. Equality of rights under the law shall not
be denied'or abridged by the United States or by any
state on account of sex. SECTION 2. The Congress
shall have the power to enforce, by appropriate legis-
lailcv, the provisions of this article. SECTION 3. This
ame.:5ment shall take effect two years after the date of ratification.

VCR io;o

4 4 4
QUES: Why do we need an ERA on the U.S. Constitution? Doesn't i

provide for legal rights without discrimination?
already

AN_ The 14th amendment and variour civil rights acts were designed to deal
with racial discrimination and the courts have resisted stretching its
intent to include sex discrimination. Once the federal ERA is ratified,
each level of government will bring its own laws into conformiy. Under
our federal system, power to enforce any Constitutional amendment lies
with the stafes. Therefore, Sec. 2 of the ERA was needed to share that

of enforcement with the federal government.

* * *
T:ES) Will women be dra ted under thn. federal ERA?

.1S.: There is no draft today and .74_ n serve in volunteer armed forces in ca-
pacities for which they qualify. If the draft was restored, both men
and women would serve our country accordin-_to their cap2211z. Exemptions
would continue to be made for certain women as well as for eeetain men.

2it

WES:: Won't ERA mean that women dust give up their preferential Soc al Sezurity
benefits?

ANS: What preferential bei,, -? In rime cases women now rece.ve less than
equally situated men. Passage of ERA will require the correcTi7T71 of
all inequities based on sex in the social security system.

* * *
QUES: Will ERA threaten freedom if religion or the tex-exempt status of churches?

ANS: No. Since 1791, non-interference of 6overnment inreligious doctrine and
practices has been guaranteed under tne first amendment and upheld in court.

QUM How about the lower rates that women pay for life insurance? Won't they
lose that advantage under ERA?

ANS: Women do pay less than men far life insurance - but more for almost every
other kind (health, disability, pension) with less coverage. ERA will help
remove discrimination based on sex alone frlm all insurance rates.

SEX SHOULD NOT BE A FACTOR IN DETFRMINING LEGAL RIGHTS! SUPPORT YOUR ERA.

For further information contact:

ERA COLORADO
P. 0. Box 18481
Denver, Colorado
80218

-- 82 --
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CS: WOMEN 6/76 TEACHER 17:1

=It: Don t Tell Me About Planning!

Introductkon: One more woman from a sUb-culture in our own
country tells her story revealing yet more attitudes toward
childbearing. Excerpt is read and discussed by students.

Obiectpee:
1. Given a statement by a woman representing a sub-culture

in the United States, students will articulate her reasons for
desiring children.

2. Students will generate hypotheses regarding opportunities
available to others and relate this to reasons for childbearing.

ziag: 1 day
Materiala: Student handout "Don't Tell Me About Thinning' and

accompanying questions

Activity:
1. Pass out handout, 't Tell k ..lbout Planning!"

2 Read the introduction aloud. Ask if the e are any
disagreements to the statement regarding "welfare rewards" for
large families among the poor.

3. The questions following the reading are intended to be
discussion prompters. They may be written out and turned in lt
the teacher's discretion.

4. Too often we have the tendency to apply our aeofAmptions
4:3 the condition of others. For many Americans, children have

become an economic liability, The question of family size in the
U.S. is ofter. phrased: "Can we afford to have more children?"
The woman in this reading is not using this same value system.

5. Pay particular attention to the third paragraph: "To

me, having a baby inside of me is the only time I'm really alive...
I know I can do something..." Ask the class what they think she
means by this statement. What other opportunities does this woman
have for status in her life? What alternatives does she have?

6. Try a -role-reversal" format. Ask one student to role
play a family planning advocate urging the woman to use birth
control. Ask another student to role play the woman in the
reading, giving her reasons for rejecting birth control. Af_er

An activity by Jacquelyn Johnson, Wes-minster Public Schools

9
33
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a few minutes into the role play have the students ".,:itch"parts. Each person should now be acting--or arguing--m
the other's point of view.

(7) Culminate thP activity by summarizing the introduction
posing the caesti.ln:

What does this woman need--or need to feel--before she will
choose to limit her family size?

Discussion miolit renter around equal access to opportuniAes
within the Un States.

- 84 --
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DON'T ME ABOUT PLANNING:

STUDENT 17:3

Why do people choose to have :1-1ildren? The rasons are many.
We are often quick to criticize others, especially poor for having
lcixoer families. A frequent criticism many people make of poverty-
stricken families is that the reason they have mary children is so
they can collect mor- welfare Money from tbe goverament.

In the oliowing reading, one more woman shares her
wi h us.

"They came elling us not to have children, and not to have
children, and sweep up, and all that. There isn't anything they
don't want to do to you, or tell you to do. They tell you you're
bad and worse than others, and you're lazy, and you don't know how
to get along like othern do. Well, for so long they told us we
couldn't ever go n:lar anyone else, I suppose we should be grateful
for being told we're not going to get near enough if we don't behave
in the right way which is the sermon I get all the time now.

"Then they say we should look different, and eat different -
use more of the protein. I tell them about the prices, but they
reply about 'planning' --planning, planning, that's all they tell
you. The worst r it is that they try to get you to p2en your kids,
by the year; cvLept they mean by the ten-year plan, one every ten
years. The trl they don't want you to have any, if they cnuld
help it.

"To me, having a baby inside me is the on.y time I'm rerlly
alive- I know I can Icike something, do something, no matter wha,
color my skin is, and what names people call me. When the baby gets
born I see him, and he's full of life, or she is; alid I think to
myself that it doesn't make any difference what happens later, at
least now we've got a chance, or the baby does. You can see the
little one grow and get larger and start doing things, and you feel
there must be some hope, some chance that things will gei better;
because there it is, right before you, a real, live, growing baby.
The children and their fathcAr feel it, too, just like I do.
They feel the baby is a go,, sign, or at le st he's some sign.
If we didn't have that, what would be the difference from death?
Even without children my life would still 1,4 bar.; -- they're noc
going to give us what they have, the birth con-rol people. Phey
just want us to be a poor version of the7 only without oir children
and our faith in God and our tail, fried food, or anythir.
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"They'll tell you we are 'neglectful', we don't take proper care
of the children. But that's a lie, r)cause we do, until we can't
any longer, because the time has come for the street to claim them,
to take them away and teach them what a poor nigger's life is like.
I don't care what anyone says: I take the best care of my children.
scream the ten commandments at them every day, until one by one

they learn them by heart -- and believe me they don't forget them.
(You can ask my minister if I'm not telling the truth.) It's when
they leave for school, and start seeing the streets and everything,
that's when there's the change; and by the time they're ten or so,
it's all I can do to say anything, because don't even believe my
own words, to be honest. I tell them, please be good; but I know
it's no use, not when they can't get a fair break, and there are
the sheriffs down South and up here the policemen, ready to kicl
you for so much as breathing your feelings. So I turn my eyes
the little children, and keep on praying that one of them will
up at the right second, when the schoolteachers have time to s4..
hello and give him the lessons he needs, and then they get rid ciA=

the building here and let us have a place you can breathe in and
not get bitten all the time, and when the men can find wo k
because they can't have children, so they drink or get on drugs
find some happy moments, and some hope about things."

Excerpted from Robert Coles Children 0- Cr sis.
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(1) Who do you think are "they" in this woman' story?

(2) What is this wo n's perceptioa of "planning"?

(3) Does she feel "they" are imposing on her rights as a human
being? Why or why not? Do you agree or disagree with her
Why?

(4) How n: she "feel" when sl is pregnant? Cite evidence in
her story.

Are babi ; important to 4-.e evidence in her story.

(6) What aspirations does her children?

(7) Does this woman think shr :1c71 cts her children? Do others
think she neglects them? Why?

Why do you think this woman chooses to have so many children?

What other opportunities are available to the woman i :his

story?

(10) What do you think the title, ildren of Cris " means:

9 3
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YILI-t: A omen's Stake

Int,coductiOn: M.5. Patsy 141ak, U.S. Congresswoman from Hawaii,
speaks about women's stake in population stabilization in Ameri a.
Comparisons between population growth represented by 2 and 3
chill f, -il:es ,are made, Ms. Mink believes that as women achieve
%0 13 status with men and acquire more opportunities for alterna-

roles, thy will choose to have fewer children.

OLiectives:
Given a statement by U.S, Congresswoman Patsy Mink, students

will articulate her views regarding a woman's stake in population
stabilization in the United states.

Students will articulate an agreement or disagreement with
Representative Mink's views.

Students will draw conclusions regarding U.S. population
growth based on 2- and 3-child farAilies.

Mechanics_:
Time: 1/2 - 1 day
Materials: Student handout "A man's Stake" and accompanying

questions plus U.S. Population grapi

Act_ivitv:
I Pass out handout, "A Woman's !zake.

2. Questions following the and gra are intenOed
as discussion promptors. TI'L' '1; be tten out and
tu ned in by students at the ;.cretion.

Ms. Mink beli ves that as women enter the professioas
they will choose to have fewer children, thus helping
to stabilize the U.S. population growth. The activity
could be culminated by citing sta ,tics from the local
area.

-- 88 --
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A WOMAN'S STARE
Patsy T. Mink, U.S. Congresswoman from Hawaii

oman have a great stake in poprlation stabili2 n in
America. For if American families decide to have onl/ zwo children,
instead of three, it will mean a difference of at least. fifty million
people by the year 2000. At twO yearF-; of nome care per child, this
free-choe system of control would produce 100 million man-years
of "liberation."

"We should encourage the movement of women into the work force
for whatever reason -- to add to family income or tc seek the fulfill-
rnent that work offers -- by removing the discriminatory barriers
which presently make many of them decide against such a course.
Most of the best jobs are reserved for men while women are assigned
clerical, secretarial, and other secondary duties, without any hope
for advancement.

"It is logical assume that as women achieve equal statu,.
the professions, and have real opportunities for promotions to utive
positions, they will have fewer children. This places the popu.a ion
control challenge squarely on all of our society. We must begin
to change our entire attitude toward the rcles of the sexes so it
will not only be accepted, but expected, that women will become
corporation board chairmen, university presidents-- even President
of the United States:"

Ac ording to the graph, what will be the total U.S. popuition
in 1995 if every family chooses to have 3 children? 2 children?
What is the difference in total population between 2 or 3
child families in 1995?

What does Ms. Mink mean when she speaks ot "100 mi lion women-
years of liberation"?

(3) Ms. Mink believes that as women gain equal statur, in employment
with men, they will choose to have fewer children. Do you agree
or d sagree? Why?

(4) Why does Ms. Mink believe it Is important for people to change
their attitudes toward the roles of mer and women? Do you agree

disagree? Why?
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STUDENT 18:3

0
0
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The population of the United States passed tT= 100 ncu mark in
1915 and reached 200 million in 1968. If families averaged 2
children in the future, growth rates will slow down and the popula ion
win reach 300 million in the year 2015. At the 3-child rate, the
population woulJ reach 300 million in this century and 400 million
in the year 2013.
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Yint.te: Am I a Population Actor

TEACIIOR 19 !I.

1221 odtr_c_t_jan: Students f111 alit a questio ir-e xeadi.n the ir
own personal cony le-tic:Ms tOWardi farithly pLan.ning 31 snare teji
views with the rest of the class .

Obj ectives

and
hay

1. Given statement s about ohildbearirj
rticialate their own. r-ea.or1s for chop si
children.

st ants wilL cl
t iae or not

2. Studen s will yield the selves as 1:yi) liat;torl a.ct or
sing a sense of efficacy regarding population gxowth.

3. Students will art ic*.11 te sIiriilari.t.es aflc .iffer
between their own views al:pout childbearin9 and the v- ievt
others represented in otter activit ies.

1-2 days
erials: Student worksheet, "A.rn I a Topulation Actor?1'

Activi_tv:

1. Pass out student workshee 'Apt I a P pu

2. Students should rank order tte staterneritg
their convictions regard ing chjJdbearirig.

Tabulate the iesponses of the clas before

4 Discuss the class responses:

;That reasons/ ci a

What influ.need your
bearing? Famil ? P

ion Pict°

roing to

.0

hiLdbearinq hav ie loeen

derinq
al vievs ?

tlie ideas abou t chlld-
ulat concexns?

What "writein" responses LWrere made by stod nts?

5. Culminate with a coMparative exriphasis :

How do your views corripars rith those of Raksla ir India,
Kawe in Nigexia, and Meiling ill Chlna ActiNity 55)2
How do they cornpare with the hlac)c woman in Activity 5&?

How are they dif fexerst7 Ho*/ are they aliIce
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Which statements if any might these women rank fir t? last?
Add statements not on the list that night apply to these women_

Did any of these women have the choice of pot bav±ng chillren?

If these women had the same opportunities as you, do vou think
they would rank these statements diffenen ly? Why ox why not?
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A POPULATION ACTOR?

STUDENT 19:3

Below are some iaeas people consider when planning to have a
family. Rank order these statements to match your own thoughts for
planning a family: #1 would be your strongest reason; #6 the
one tha. would least influen e you while planning a family. Y u
may also %grite in" your own ideas at the bottom and rank them
a2r2ordingly_

want to have children and grandchildren around me when I
grow old. Children make a hz,ppier, more stable marriage
I want children to carry on the family through future
generations.

A family with children iE the most satisfying lifestyle. I

want to watch my children grow up and enjoy them, to love then
and feel that they love me.

Having children insures the survival of the human race. Our
children provide the manpower which keeps our country strong.

When deciding to have children, the teachings of my religion
will provide an important guide and influence.

Having children is the normal way of life. Everyone expects
a married couple to have children. Families look forward to
grandchildren and are disappointed if there are none.

I will choose not to have any children. Sone of the things
I want to do in life will be easier if I am not tied dowu
by the responsibility of children. I will perhaps decide not
to marry if I feel that would tie me dawn too much also.

-- 93
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Title: o Year (Adapted fror Equilibrium)

TEACHER 20:1

Introduction: As pxessures of inadequate quantities of food and increasing popula-
tion on a finite planet continue to build, the acceptability of large families
becomes less popular. Industrialized n4ttons have emerged with a family pattern
that is much smaller becau5e chlldren no longer perform a contributing economic
function as is the case in dominantly underdeveloped nations. Hence, children
become a matter of choice and are an economic liability to their parents. Each of
these factors has contributed to a general public awareness of the need to question
thl historical sex roles of both men and women, but more importantly the latter,
since women are no longer easily left in the home to find ftifilimnnt in rearing
chilk'ren and maintaining a househoV, carrying out day-lonA routine Laones. iloth

the opportunity and the need to find personal fulfillment in other careers have
converged to start the process of change in viewing the two se,es with greater
equality.

This activity is designed to guide groups in the discussion of values which
have to be questioned in the context of the changes which are taking place by
using the familiar age-old format of a Mother of the Year contest. The candi-
dates, however, are a mixture of the traditionally expected candidates and women
who have adopted less conventional roles.

Change becomes the major concept of consideration, as these candidates
represent both traditional and newer roles of women. The group must decide how
much change should be advocated, or would be acceptable.

Lessun Wectives:
After partaciOating in this activity, each person should be able to:
1. Explain some of the trends reflected in the changing roles of women and begin

to articulate personal attitudes and feelings about these changes.
2. Suggest other roles women are adopting that are not reflected by the candidates

preseatC in the z...ctivity.
3. Discuss some of the attitudes Chat inf uence family site.

Mechanics:
Teaching time: 1 class period
Materlals: Duplicated copies of the "Mother of the Ye- ' sheet _or each participan

Activity:
1. Pass out the Con est sheets, tnd divide the group into small groups of 5

or 6. Read the instructions with the group as given at the beginning of the
Contest sheet. Have the groups deliberate on their selection of a caldidate for no
longer than IS minutes.

2. Have a spokesperson from each group which reached a unanimous decision
announce their choice, and the reasons for their selection. This may take the form
of some campaign-style hilarity, and this con be alloved.
10 minutes

3. Once finalists by group have been announced, any person may be allowed to
speak on behalf of, OT against, a particular candidate. Although not to be enconr-
aged, a person who strongly favors a candidate not previously nominated may announce
at this time Che nomination of the particular candidate. After sufficient time for
campaigning has been allowed, a vote should be taken and the winner announced.
10 minutes

4. Debrief the experience of the group, using the questions at the end of
the Contest sheet.
20 minutes 10 0

-- 94 --
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Further_Suggestions:

Let the group draw their own profiles of the ideal "MOther of the Year" or "Woman
of the Year." Also, try writing profiles of the ideal "Father of the Year",
taking into consideration how the man's role must be altered to complement the
perceptions and roles of the "Ideal Mother" or "Ideal Woman."
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MOTHER OF THE
STUDENT 20:3

EAR CONTEST

The purpose of this wtivity is to stimulate discussion of
traditional prenatallY attitudes and the new awareness of
mer's orni mwnen's role.s

Yo u have been seleeted to serve on the Natio-lel Selec-
tion (composed of severe. subcommittees cf
6 person s each) for the OUTSTANDING MOTHER OF
THE YEAR Contest Your mission, should you decide to
accept it, is to pick ONE from the six regional winners
whose qualifications are described below. The selection
must be the UWANIMOUS decision of the group.

A spokesperson for your cornmittee will be asked to
give the reasons each eandidate was selected or rejected.

CANDIDA7ES
r !s= ANN SEMMLER, San Francisco, CA
Sponsor Association for Voluntary Sterilization

age 29-husband is sales representative for IBM- won court
case establishing the right to be sterilized regardless of
number of children-adopted her two children-a boy four
and a girl two-graduated Phi Beta Kappa from Vassar-
teaches a course on Women's Right:, at the University of
California, Berkeley -president of local chapter of NOW -
member of Zero Population Growth and Sierra Club--
hobby: gourmet cooking

MR5 JUNE HUNTER, Boise, ID
Sponsor American Association of University Women,
Grea : oise Branch
agt band manages Montgomery Ward Store in Boise

G' boys, all honor students in high school and
jur!,ur Idaho State University; MS, University
or etementary school teacher, 10 years eicperience
-past president Idaho Education Association- presently
programming a new math series for slow learners-led push
for equal pay for equal work for women teachers and
State employees-Democratic candidate for Idaho House
1974

MRS. JEAN FIXON, Cedar Bluffs, NE
Sponsors: Lincoln Kiwanis Club and Daughters of the
Pioneers, Nebraska Chapter
age 72-mother of eleven, grandmother of 73, great-grand-
mother of 29-resides on farm, built 160 acre homestead
into 2000 acre dairy and fruit farm-one of the original
homesteaders in Nebraska, she and late husband built
sod hut as their first home-Nebraskan "Mother of the
Year" in 1954 and again in 1969-stated in recent news-
paper interview "Children are the spice ef life and the
salt of the earth"

MS. JOANN GREEN, Chicago, IL
Sponsor: Cook County ZPG
age 32 -ummarried-one son, four years old-lives with - 96

102

environmental lawyer, past 3 years-MA from the Universi-
ty of Chicago in Sociology, Magna Curn Laude-organized
Chicago chapter of NOW -presently writing book "The
Future of Women in Eliciting Corporate Responsibility"-
refused honorary doctorate from Antioch College as ir-
relevant organized a day c are center which involves
both men and women and provides family-like relation-
ships for the children

MRS. BETTY BAKER, Syracuse, NY
Sponsor: Syracuse Chamber of Commerce-
age 49 -imrnigrated from England in 1947-husband is
prominent corporation lawyer-mother of f ive Orls and
three boys, five are graduates of CCNY, three in high
school; one son has doctorate in nucleai physics from
141T, one is in cancer research-graduated from high
school at age 40- same class as second daughter-Girl
Scout leader since 1953-Matron of Eastern Star-Repub-
lican precinct worker -Ruling Elder, Episcopal Church-
winner of Syracuse Women's Club's Outstanding Woman
of the Year, 1959

MRS, JAYNE WATSON, Pt!anta, GA
Sponsor: Retail Clerks Union, I4FL-ClO
age 52 -migrated f rom Montforci, AL after husband died
five years ago -mother of five plus two adopted children
-three sons have been killed in service-last death in Viet-
nam War-employed as a clerk in a chain rupermarket-
does considerable volunteer work at Community Action
Center-member of NAACP for 15 years-not in leader-
ship role-winner of Montford County Fair Cooking
Contest in 5 of 8 years she entered

1. What qualities did you consider most important in
your selection? Which did you consider weaknesses? Why?

2, Would your selection be the same if you were asked
to choose one of these women to be your own mother?
your own role in life (if female) or your tante (if male)?

3. What trends and issues influenced your selection?
Would your choice be the same if you were older?
younger?

4. What is an ideal family size? Take a poll of your
classroom and figure the average number of children de-
sired. Compare this to the average number of children per
family needed because of the U.S. current age distribution/
immigration policy to achieve ZPG (1.4).

5. What attitudes and trends in our society encourage
continued population growth? Do these at titudes have any
other effects?

(Source: Developed by participants of the 1971 NSF
Summer Institute, U. of Cincinnati.

-"A forgetful demographer may lose his census.
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Title: Population Control: Where Do You S a_d?

jptroducon: A summary of population control steps are presented.
The statements represent a wide variety of programs, some enlarg-
ing the freedoms of individuals and others greatly restricting
individual freedoms. Students are asked to identify those steps
they feel are necessary now to curb population growth.

Objectives:
Given a nuMber of alternatives related to population growth,

students will categorize them according to steps which enlarge
both individual and societal freedoms, steps in which an indivi-
dual gives up freedoms for the betterment of society and steps
which greatly limit the freedoms of individuals.

Students will articula'ze relationships between population con-
trol programs and amount of individual and societ freedoms.

Students will articulate which steps are most urgent and which
will be necessary in the future if growth rates continue.

Students will articulate how individual choices and actions can
influence population growth (i.e. the student will see himself as
a population actor).

T;IMQ: 1-2 days
M4terials: Student card sort: Populatio Contr ere Do You

Stand? (2 pages)

ivity:

(1) Begin with a discussion of population control. 'Is it
necessary now? Haw do students view population growth--as a pro-
blem or a crisis?

(2) Introduce the knowing categories for steps in population
control:

a. Population control steps which enlarge individual
freedoms and the freedom of society.

b. Population control steps in which the individual gives
up freedoms for the betterment of society.

c. Population control steps which greatly limit individual
freedom (i.e. totalitarian controls).

Poll student responses for exampl-- of populatioa contr 1
steps in each category.

- 9

10
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Divide the class into groups of 4-5 and assign the card sort
activity. Students should read the alternatives and categorize
each one into one of the three categories outlined above.
They should also identify the reasons for their choices and
be prepared to defend why they placed each population control
step in a particular category. Encourage students to develop
their own cards for this activity, also.

(4) Allow time for groups to compare their results with one another.
Class results should reseMble the following:

Group I: Education Programs; Equality for Women; Social
Security; Ability to choose sex of unborn child;
Abortion.

Group 11: Postponement Marriage; Incentives and re ards.

Group III: Penalties for large families; licenses to have
children; sterilization of parents.

(5) Share the above categorization with the class. Poll the
students for agreement and disagreement to this categorization.
Ask students to share their "write-in" population steps with
the rest of the class.

(6) Next, instruct groups to categorize Ale alternatives according
to those they feel are necessary now to curb population growth
and those which will be necessary in the future if present growth
rates continue.

(7) Ask students which alternatives they themselves would be willing
to adopt. Have they changed their opinions related to family
size as a result of these activities? if so, in what way?
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Directions: Cut
out each alter-
native and place
in the appropri-
ate category on
the next page. Be
able to defend
your choices.

EDUCATIONAL
PROGRAMS

Making people aware
of our population
growth problem
might help to solve
it.

STUDENT 21:3

ABORTIONS

If safe, legal abort-
ions were available
on demand, population
growth might be
limited.

BIRTH CONTROL

Make birth control
means availLible to
anyone who wants it.
The effect will be to
curb population
growth.

STERILIZATION

_ .ter two children
one or both parents
will be sterilized
to halt population
growth.

EQUALITY FOR WOMEN

Equalizing opportunities
for women will provide
them with other roles
to fulfill and they'll
have fewer children.

POSTPONEMENT OF
MARRIAGE

Raise the age of
consent so people
would marry later in
life, thus reducing
the number of child-
bearing years.

SEVERE PENALITIES
FOR LARGE FAMILIES
People will be fined
or heavily taxed for
any children beyond
the :egal limit of
two.

INCENTIVES AND REWARDS
FOR SMALL FAMILIES
A reward system will
be set up for people
who limit their family
size. They would pay
less in taxes.

CHOOSING THE SEX OF
AV UNBORN CHILD
People often continue
to have children until
they get the boy or
girl they want.
Families could choose
the sex of their
Children, thereby
limiting their size.

SOCIAL SECURITY IN
OLD AGE

If people were
financially cared for
in old age they
wouldn't need large
families and families
would choose to limit
their size.

LICENSES TO HAVE
CHILDREN
People must meet
certain qualifications
to get a legal license
to have children.

-- 99 --
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CARD SORT: POPULATION CONTROL: WHERE DO YOU STAND?

CATEGORY I: Population control steps which _enlarge individual
freedoms and the freedom of our whole society.

CATEGORY II: Population control steps in which an individual
gives up freedoms for the betterment of his/her society.

CATEGORY III: Population control steps which greatly limit our
freedoms.

106
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Title 'A WOMAN'S PLACE"

Introduction

Where exeetly is a "Woman's Place," anyway? Using this multi-media
presentation, your students can discover or reaffirm that a Noman's
place" can and should be everywhere--at home, at work, in sports, in
Congress--anywherel

"A Woman's Place" can be used to introduce or culminate a unit about
roles of women. It has been viewed by a variety of adult groups and
student classes. Its effectiveness lies in the high effect it produces
within each individual viewer. Three songs, "Born a Woman" by Sandy
Posey, "I AM Woman" by Helen Ready, and "Free to Be You and Me" by
Mario Thomas are combined with images as varied as the lyrics in the
songs.

The first segment portrays the traditional roles and feelings prescribed
to women ("...you're born to be stepped on, lied to, cheated on and
treated like dirt....")

The second segment, "I Am Woman," shows how attitudes toward what women
can do are changing. Using the song that some have described as the
"Anthem of the Women's Movement," Nelen Reddy's now famous song is
portrayed by showing slides of women and girls in "not so traditional
roles"--"...lf I have to, I can do anything...."

The "power" in the message of this presentation lies in the final song,
"Free to Be You and Me." The song makes U5 look to a future when both
sexes have risen above any type of sex discrimination.

Objectives

Students will articu ate traditional roles of men and women in the U.

Students will discuss roles available to women in the U. S.

Students will clarify personal values about appropriate roles for women
and men.

Ti_me One class p_ iod

Ma eria

Procedure

Slide tape: "A Woman's Place" available from CTIR.
Two carosel projectors (dissolve control unit optional)
Reel-to-reel tape recorder
Slide-tape script

Introduce slide tape after previewing. You may wish to mention the names
of the artists and the songS.
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The di cussion wilich follows may take many directIons. Some suggestions
for pr yoking discussion are listed below:

1. What famous women arid men did you recognize? Why do you think they
were included?

Which picture is rour favorite? Why? Which song is your favorite?
Why?

Which of the songs is best representative of the e eriences of
women? Why?

4. What type of activity did you see mot expected of males and females?

5. What are serne inequalities suggested by both lyrics and pictures
in the first song?

6. Introduce the word Feminist. Ask for definitions. Look up the
definition in a dictionary. How many students are feminist?

Follow-up Activities-

Ask students to bring in songs that illustrate ri,les of men and women.
Flay them for the rest ef the class.
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F Lii RE SOURCES- -A RI BL. OGRAPHY

'An thh_i_l_yel4an t to WI
A creat lye and sensit ive depi ct iOn of the aspi rat i ons of a hi gh-school gi rl
reflect ing the confl et be tween what she wants to be and what she's expect-
ed to be.

n. b la k-and-whi Re ntal-415.00

Ne Da F
P. C. Box 315
Frank! in Lakes , New Jersey 07417

"The Choi ce is Yours"
Conta ir f.. a series of tab les and basic fact s on the ed ucat Iona 1 at tai merit of
women tsmp loyrnen t and income of wornen compared to rren , ca reer asp i ra t ions ,
and othe.r top ics . 16 color sl i des with w rit ten comrpenta r

Rental fee postage and handl i n 1.00

F i im L brary
Departrnen t of Corrynunicat i on Ar ts
Roberts Hal 1
Cornel 1 University
I thi ca , New York 114850

or
C'Ynthia Green

1346, Connect icut Ave., N. W.
Washington, D. C. 20036

"Gir Is at 12"
A hal f-hour unstaged documenta ry of the da ly 1 i ves of three f riends growilig
up in a small indus tri al ci ty ad jacent to Boston .

30 Fm in.. , Ren ta 1 -$25.00 (3 days); Purchase-$330

EOC Dis trh,itln Cen ter
39 Chapel St ree t
Newton, ltec 02160

Vi-}-jeir 0 Id it+orran shares the joys and con fl cts of comb n ng mothe hood and
career respons ibili ties.

29 min. , Color, Rental -$37.00; Purchase-$350

"Never Und
women performing we 1 In so-c 1 ed occupa tions .

Color; gen ta -$6.50

New Vay Fi Irns
P. 0. Bat 315
Prankli Lakes New Jersey 07417

Bu reau of Audio-Vi sual Instruction
13 27 Uni versi ty Ave.
Madison , Wisconsin 53701
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itkiikii_wiIla_nd4ou

Features three young women and their differe t lifestyles adjusted to deal
th marriage, family, and career.

25 min., black-and-white Rental-$25.00; Pur hase-$185

Churchill Films
662 N. Robertson Blvd.
Los Angeles, California 90069

"Women in a Changing World" and "Faces of Change"
A series on various aspects of life in five agricultural societies, where
tnaditional women's roles are being challenged by new opportunities created
by modern education, family planning, and pressures for economic, social, and
political equality.

48 min., Color, Rental-$49.00; Purchase-$490

Fieldstaff Films
American Universities Fie d Staff
3 Lebanon Street
Hanover, N.H. 03755

"The Woaen of Neve Ur"
-The Israel] women who live on the kibbutz of Neve Or in the Jordan River
Valley are the subjects of this documentary.

29 min., black-and-white, Rental-$10.00; Purchase-$125

Anti-Defamation League

MMM

(The following films are available from the Denver Public Library; for a 24-
hour period--$4.00 rental fee)

"Pmtcmia: A Portrait of the Woman"
A powerful film portrait of Antonia Brico, a Denver-based accomplished
orchestra conductor. The film was produced by Judy Collins.

"The Emerging Woman"
A history of women in the United States. Also available From the Colorado
Civil Rights Commission.

"Fable of He &_Sh "
An animated story exploring sexist roles.

"Fear Woaan"

A provocative study of the role of women in the emerging nations..... ..... ..... MIMM.4m.=PMMIWOM
(available from the University of Colorado)

"Free to be You and Me"

Thomas and friends present entertaining songs and stories for liberated
ch Wren and parents. Also available from the Denver Public Library.

Ife the Women"

Mary Tyler Moore examines the position of the American woman, f om 1608 to
the present. Film features many outstanding leaders and covers many issues.

30 min., Color, Rental fee-$10.00
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